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WANTED: Your Opinion

Asg part of Ilts WEEA grant on tt  educational needs o!
ra-antry women and other nontraditional pestsecondary
students, the Project on the Status and Education of
Women seaks your reactions and comments on each
one ot the papers developed. Please help us by filling
out the brief questionnaire at the back of this paper
and return it by September 30. 1980 in the pre-paid
envelope wa have provided. We look forward lo re-
celving your suggestions.

INTRODUCTION

As college enroliments of traditional age (18-22) stu-
dents continue to drop, many institutions are looking
toward the adult student population (23 and older) to
take up the slack. At the present time, one out of every
five adults has already enrotled in some kind of post-
secondary educational or tralning course,! and this
trend is expected to continue. The largest segment of
this adult student population is composed of women,
who now account for more than two-thirds of all adult
students.? However, even more women would be inter-
ested in going back to schoo! and completing a degree
if certain persistent obstacles were not standing in
their way.

Since many re-entry women did not follow the “tra-
ditional” route of completing a college degree right
alter high School, it seems appropriate that as “non-
traditionai students” they should have access to "non-
traditional methods" to help them complete the course
or degree of their choice.

Nontraditional Education

As defined by the Commission on Nontraditional
Study. nontraditional education puts the student lirst
and the Institution second, concentrates more on the
former's need than the latter's convenience, encour-
ages diversity of individual opportunity rather than
uniform prescription, and de-semphasizes time, space,
and even course requirements in favor of competence
and, where applicable, performance.?

These qualities seem admirably suited to the require-
ments of adult students in general, and re-entry
women in particular. Accordingly, this paper will at-
tempt to Identify the significance of “nontraditional”
methods in enabling re-entry women to attain degrees.

Re-entry Women

For the purpose of this paper, a "re-entry woman
student” is defined as any woman who has interrupted
her gducation after high school or during college for et
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least a few years, and is now re-entering or seeking
to re-enter a college or university for the purpose of
completing a degroe. Some of the reasons that the re-
entry woman did not continue her education initially
may slill be operating when she does decide to return
to school. For example, she may have difficulty in
getting child care, in financing her degree. or in com-
bintng school with work.' Many potential re-entry
women find that the distance from campus. or work and
family responsibilities make it impossible for them to
pursue a degree in the “traditional” manner—full-time,
on campus, during the day. For these women, as for
other students in similar situations, ditferent avenues
are needed to provide these students with the educa-
tion they desire.

This paper will identify problems and barriers which
women often face when re-entering the educational
system, and suggest ways in which institutions ¢an be
more responsive to re-entry students. Whether or not
a particular suggestion is appropriate will depend on
the characteristics of the institution and those of its
re-entry students.' A wide range of possible actions is
included so that institutions can pursue those most
appropriate to their individual circumstances.

Because many of the barriers which limit the access
of women also limit the access of other nontraditional
students, institutions are likely to find many of the
issues and recommendations in this paper helpful in
increasing educational opportunities and participation
for other nontraditional students as well,

SCHEDULING OPTIONS

Without changing course content, colleges and uni-
versities can easily accommodate many adult students,
simply by altering the schedule of classes and/or the
time required to obtain a degree. Many institutions
have developed parttime study options. evening pro-
grams, weekend colleges., and summer programs.
Overall, the scheduling of classes is a crucial factor in
determinin® who will attend class, and whether re-antry
women 'will be among those who do.

Part-Time Studys

One of the most common routes that adult students
take in completing a degree is to go to school part-
time. Sometimes it is assumed that these students are
not as committed to education as those enrolled full-
time. In fact, pari-time students are usually highly
motivated t© pursue degrees in spite of the simul-
taneous demands on their time posed by employment
and/or child rearing.

Although many part-time studenis often attend
classes in the evening when work is over or when
somecne else can look after their children, other
re-entry women go to school part-time to test their
ability to "make it"” as a student, or because financial
constraints prohibit fullstime study. In these cases,
tha re-entry student may be attending school, part-time,
during the day.

Bearing in mind that many re-entry women are part-
time students. institutions that want to attract and re-
tain these students need to examine the following bar-
riers which limit part-time educational cpportunities:

® restrictions on financial aid (part-time students are

often excluded from applying for certain types of
aid)i

class schedules which require that students spend
a grear deal of time on campus belween classes;
unavailability of faculty advisers and administra-
tive services during the hours when part-time stu-
dents are on campus;

lack of shorl-term child care; and

residency requirements whicn specify that a cer-
tain number of courses must be taken as a full-
time student in order to complete a degree.* This
requirement, especially in graduate programs, is
a particular hardship for many women. Some
women can onfy attend school part-time, particu-
larly those with small children and/or those who
must work to support their families. They cannot
fulfill such a requirement—--no matter how long
they atiend the institution or how many credits
they earn. For some, this requirement has meant
postponing their education for many years.

What the Institution Can Do

» Altow students to fulfif residency requirements
through patt-time atudy.

& Gather data ghout peri-time students to help in
planning student services such as counseling,
and to assess adequacy of institutional policles
and practices.

Provide child care in evenings and a short-term
“drop-in” service during the day.

Reassess finenciet aid avaltability to see if pari-
time students ere adequately servod. Since the
proportion of part-time students is rising, the
amount of aid allotted to them may have to be
shifted.” Examine all institutionally determined
aid to identify which ones are artificially limited to
full-time students, and which can be used for
part-timers as well.

The University of Minnesoia has established a
separate aid program called “Minnescta Part-Time
Student Assistance.”

Help change facuity atlitudes ebout pari-time stu-
dents by providing them will information ebout
the institution's policy.

Encourage facuity members and adminiatratora
to consider the schedutes of part-time students
when they set office hours,

Meke e tounge evailabie to part-time students so
that they may study or meet other part-time stu-
dents between classes. Part-time Jtudents often
do not find the campus as “friendly” as full-time
students, partly as a result of their lack of a place
o congregate. To counteract this, some schools
have set aside "commuter lounges.”
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e Develop spaciai meterlats for pari-time students,
detailing policies, procedures, office hours of stu-
dent services, etc.

® Include maiterials on part-{ime study in recrulting
aclivities and information.>

o Explore innovative oplions for schedutlng part-
time study, such as weekend college and shorn-
term evening and morning classes.

Evening Programs

Re-entry students who attend class in the evening
often do so as part-time students, although it is pos-
sible in some schools to be a full-time student taking
classes at night. The drawbacks of evening study are
primarily related to scheduling, as the following ex-
ample attests:

“After getling home from work, and fixing dinner,
} barely had enough time to make my 7 p.m. class.
The campus library closed at 9 p.m.—just as my
class would end.”

The problem here is not that the evening classus are
scheduled at the wrong time. To the contrary, evening
divisions are often |he only viable means for employed
women or those with small children to go to school.
However, the accompanying services that many st-
dents need must aiso be available in the evening If the
program is going to be successful, Often evening stu-
dents cannot easily ""get away oncz in a while” during
the day to fill out forms in the financial aid office, talk
to an academic counselor, pick up test scores, or use
the library, Sometimes they must miss a day of wo.k
or hire a baby-sitter before they are free to do these
things, Tine school that requires evening students to
revert to daytime hours for certain procedures sends
cut the signal that night students are not as important
as day students. To avoid giving this fmpression, in-
stitutions can make alternaiive arrangements so that
the student services that the avaiiable as a matter of
course during the day will be accessible at some time
during the evening as well,®

What the institution Can Do

« Davelop a task force of re-entry women taking
avening courses, Ask them to point out specific
scheduling problems on campus and solicit sug-
gestions for improving the situation,
Encourage faculty and administrators to schedule
office hours during the evaning &t least once a
week,
For example, at the C.W. Fost Center of Long
Island University (NY), the offices ot Admissions,
F.2gistration, Bursar, Financial Aid and Academic
Advising, and the Student Book Exchange all have
weeknight and/or weekend hours,
Make sure that sacurity problems are not dis-
couraging re-eniry women from altending class in
the evening.
Some schools have instituted programs to ascort

students to their cars or to public transportation
after dark.

o Consiger opening and closing libraries and other
services later on speclfic days. This accommo-
dates evening students without increasing ex-
penditures for these services.

Provide a separate orientalion program for eve-
ning sludents to acquaint them with institutional
policies and Ihe student services available.

For example, Baruch College (NY) has developed
a seven-session orientation program for evening
students that includes: getting acquainted exer-
cises: a preparation of a list of common concerns;
exptanation of school procedures and services:
information on financial aid, student rights, and
grading; a discussion on study skills; a tour of
the iibrary; and a chance to comment on the
orientation and bring up any other subjects for
discussion that seem germane.!®

Weekend Colleges

One of the newer scheduling alternatives for adult
students is the “weekend college.” Briefly described,
a weekend college enables adults to attend ciasses on
campus from Friday evening to Sunday afternoon ¢ev-
eral times a month, with the objective of earning an
associate, undergraduate, or graduate degree. At
some schools a weekend college student with a fuit
course load ¢an earn a degree in about the same time
as a full-time "traditional” student. Programs wvary
somewhat from campus t0 campus, with some schools
providing overnight dormitory facilittes (Mundelein
College, IL}), meal programs (Marymount College, NY),
and programs for children of students (C.W. Post
Center of Long Island University, NY).

Since weekend colleges are still relatively new,
many ins*itutions offer a rather limited scope of degree
programs through this plan. Undergraduate degrees in
business, management, communications, and hwnan
services are among those :nost often available in a
weekend college format. In many weekend degres
programs, over 80 percent of the students are already
working full-time and are pursuing a weekend degree
for professional advancement. Some businesses en-
courage their employees to participate in weekend
colleges Ly providing tuition reimbursement.

Aside from the obvious bencfits that weekend degree
programs afford the sponsoring institution, such as
maximwn use of facilities during an othetwisa slack
period and increased income, weekend colleges can
be especially helpiul to re-entry women as well. The
scheduling of courses outside the work week clearly
serves women who are in paid employment, or who
are unable to leave their family responsibilities dur-
ing the week. When avallable, the provision of dorml-
tory space on campus for the weekend provides an
amenable atmosphere for study, away from the dis-
tractions of home. At many scheols, the number of
women enrolled in the weekend college is double
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or even lriple the number of men attending. (At C.w.
Post Center of Long Island University. NY, the ratio of
women to men enrolled is three to one.)

What the institution Can Do

» Establish a weekend college where degrees can
be earned by re-entry students in approximately
the same amount of time that traditional full-time
programs require. Also allow part-time study
within the weekend college.
Develop publicity material, including lists of ad-
mission requirements, tuition. financial aid avail-
able, and outline of a typical program, noting: how
many weekends of classes are needed for each
course, how many courses or credils are needed
for graduation, and how iong the total program
would take. Include material describing how the
weekend college is especially helpful for re-entey
women,
Encourage local businesses to participate in tui-
tion reimbursement plans for their employees who
attend the weekend college; employers may thus
be eligible for a federai tax break. Find out if
there are any particular courses or degrees that
these businesses would want their employees to
take if they were offered. For #xample. if a par-
ticular business needed computer management
experts and the local college or universily was
able to incorporate courses in computer man-
agement science into a weekend degree pro-
gram, many women would be encouraged to re-
enter school to upgrade their job skiils.!" Programs
such as these are particularly helpful to women
who have been out of the job market for some
time or are seeking to enter 2 field where new
skills are now needed.
Plan activities to get families involved. Offer a
wide varisty of credit and non-credit courses on
weekends SO that families may arrivé on campus
together and take the particular classes that ap-
peal to them,
For example, Long Island University's C.W. Post
Center (NY) offers a creative arts program for
children of weekend college students who are five
years of age or older, C.W. Post also has a lui-
tion discount for husbands and wives who enroll
in the same course.
Iinciude remedial help's as part of weekend pro-
grams. For example., some women wilth “math
anxiety” might consider enrolling in weekend
colleges if math and/or other remedial classes
were also available on weekends.
Examine policies to insure that students can com-
bine weekend college classes with regular col-
lege day and evening classes. Mundelein Coliege
{IL) does this.
Provide lodging for weekend college students and
meal plans when Possible. This will encourage
students who live farther away to attend.

The College of Notre Dame of Maryland provides
dorm space and has tripled its weekend enroll-
ment within four years.

® Altow stadents to incorporate experiential credit
into their weekend college program.
At Marymount College (NY) for example, students
may apply for life/work experience credit upon
completion of one trimester of the weekend col-
[ege,

Soummer Programs

Summer school has been around a long time. Many
new courses with eye-catching titles start as summer
courses when facully use the summer sessions to try
somelhing different. But whether summer classes
covar innovative or standard material, whether they
are taken for credit or not. the demands of summer
programs on the student are usually just as stringent
as those in fail-to-spring courses.

Summer programs can be especially helpful for
women who want to re-enter school. Women with
children may be able to atiend summer classes that
take place while the children are in camp or at other
supervised community center activities. Additionally,
classes may cocincide, at least partially. with vacation
time that working women have. This would aliow fe-
eniry women more time to concentrate on study as
they ease back inlo the academic world.

Apart from the convenience of scheduling for re-
entry women, the content and presentation of summer
programs can offer an appeal all their own. The
summer “atmosphere” often takes some of the edge
off the anxiely that new or returning students may ex-
perience. Once these students gain confidence in thsir
ability to do well in summer school, it is not uncommon
for them to continue their studies in the fall. For this
reason, returning to school by way of summer session
may appeal to many re-entry women.

What the Institution Can Do

® Publicize the fact that new or re-entry students
can learn their way around the campus during a
less hectic time by enrolling in a summer course,
Provide an orientation session for summer stu-
dents that is just as complete as the one offered
in the fall.
Offer short courses of intensive study so that em-
ployed re-entry women can complete a course
during vacation time.
At Cormell College (IA). students can take "One
Course At A Time." Each course lasts 3%z weeks
and allows studenls not only to give their un-
divided attention to a single subject. but also to
complete a course while on vacation or on re-
lease-time from work. To qualify for the re-entry
program, students must be at [east 25 years old,
and must have already compieted two years of
college. As another example, the C.W. Post Cen-
ter of Long Island University (NY! offers a Spanish
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summer Rrogram for students who want to master
the language and learn about the cultural, histori-
cal, and .iterary background of Mexican and
Spanish American culture. The course includes
three Saturdays of intensive preparatory lectures
and three weeks of touring in Mexico.

Schedule besic skills and remedial courses as part
of the summer offerings. Many re-entry students
would welcome the chance to take this type of
course in the summer to prepare for study in the
fall.

At the College of St. Catherine (MN) the "Summer
Re-entry Adult Program” includes courses in
study zkills. basic math review, efficient reading,
and career development for women.

Provide child care for the children of students
enrolled in summer courses. This could be part of
a "summer camp" foi the entire family, offering
credit courses for adults and planned activities
for children.t?

CREDIT FOR PRIOR LEARNING

Experiontial Leaming Credits

Within the last few years. a new method for obtain-
ing credit has gained wide acceptance. Called "credit
for experiential learning.” this option is based solely
on what has been learned outside the classroom. Ac-
cording to the Council for the Adyancement of Experi-
ential Leaming {CAEL), over half of the colleges and
universities in the U.S. accept some type of credit fo.
experiential learning.

The philosophy behind experiential leaming credit
is that what is learned is more important than how it

is learned. The focus is on learning rather than experi-

ence per se. For example, if a woman learned the
rudiments of stage design through participation in
community theatre, she might be eligitle to receive
college credit, comparable to a course in set design.

For re-entry women, the kinds of experience they can
draw upon when applying for this kind of credit gen-
erally fall into 1hree categories:

¢ community and voluniteer activities {such as fund-

raising, editing a newsletter, organizing and run-
ning a committee. publicizing an event, etc.);
¢ job experience (this can be as varied as the job
—anything trom adverhising to zoo keeping): and

¢ homemaking (such as teaching children, money
management, interior decorating, meat planning,
gardefiing, etc.).

In order to evaiuat? what has been leamed through
experience. most colleges and universities recuire that
the studemt submit a "portfolio.” A typical portfolio
would include: a table of conten!s, resume, auto-
biography, descriptions of learning, specific regquests
for credit or racognition of learnirg (often correspond-
ing to the instituton's calalog). and appendix (with
actual documentation and work samples). This port.
folio provides the institution with visible svidence of
learning and helps the institution to determine the

number of credils that the experiential learning war
rants. Most institutions charge a fee for assessing
portfolios, and some schools require that the student
take a course in portfelio development. prior to sub-
mitting their own for evaluation.

How Learning May Be Evaluated

Depending on the institution, experiential learning
is generally evaluaied one of three ways:

¢ it is considered equivalent to a particular course

requirement, and credi; is awarded in that subject
area or as an elective, and will count toward grad-
uation;

it is considered equivalent to a particular course
requirement, but no credit is awarded. However,
the student is then frees to take another course
that will count toward graduation; or

it is not considered an equivalent for a particular
requirement, nor does it earn credit, but allows the
student "advanced placement” in a certain sub-
joct.

There is usually a limit on the number of credits that
may be eared through experiential learning; at some
schools, 36 credits is the maximum. However, insti-
tutions differ widely in the amount of credit they will
aliow. At Orange Coast College {CA) for example, a
student may earn up to 100 percent of all credits
toward an associate degrée through experiential
learning.’* Once this credit is earned, it usually trans-
fers fairly easily at the undergraduale level to other
schools that grant experiential learning credit. How-
ever, it may be extremely difficult, if not impossible, to
earn or transfer such credit at the graduate level, or lo
transfer this type of undergraduate credit to colleges
which do not grant credit for experiential learning in
their own baccalaureate programs.

Advantages of Experiential Learning Credit

Not only does experiential learning credil allow the
re-entry woman to return to school with recognized
credit, but it also has the psychological benefit ol
validating the fact that her time out of schoo! has
not been wasted. For a re-entry woman, this can be
a decisiva factor in boistering her confidence and re-
inforcing her resolve to comple'2 a degree. As a re-
sult, experiential learning credit often acts as a cata-
lyst—giving potential students the inducement they
need to become re-entiy students. For the institution,
this translates into higher enrollments and an influx of
more students.

What the institution Can Do
¢ St up a committee 1o explore experiential credit
if it is not already offered at the institution. Make
sure that facully are included in the discussion,
since their approval is critical to the acceptance
of experiential learning. (Many publications and
organizations exist which can help determine if
experiential credit would be appropriate in cer-

6




Field Evaluation Draft

tain instances. Some of these resources are
listed at the end oi this paper.)
Recognize that non-paid exparience is analogous
to paid experience. Award credit to students who
nave proven competencies jeamed through com-
munity service, volunteer work, and homemaking.
in addition to awarding credit for iearning in a paid
work experience.
Accept expariential credit in transfer. Work with
other schools to set up mutually acceptable cri-
teria for this type of credit transfer,
Publicize the fact that experiential credit is ac-
cepted in transfar and offered at the institution.
Distribute brochures about the avallability of ex-
periential credit around the community. and
especially at nearby businesses. Ask for the co-
operation of personnei offices in designating one
person to act at a liaison with the school in refer-
ring employees interested in furthering their eduy-
cation.
OHer workshops to explain how axperiential
credit 13 assessed. These can be integrated with
outreach and recruiting programs for adult stu-
dents.’> Utilize re-entry women who have been
granted experlential credit to explain how they
went about it to other potential students.
On transcripts, make sure that the information
about experiential credits is as easily understood
as that of traditional courses. This can be done
by equating the experiential learning to a similar
course, or by providing a fuil explanation of what
the student learned. This is critical to students
who want to pursue further education, and who
may be seeking to enter a school which is not as
familiar with experiential learning.

e Explore the acceptance of axperiential credit at
the graduata leval,

NON-COLLEGIATE COURSES

Many re-entry students have already taken non-
collegiate courses through volunteer organizations,
businesses, associations, or the military, and there is
a growing trend for institutions to accept credit for
many oi these courses. based on an evaluation of their
comparability to traditional college material. A num-
ber of publicatiuvs are available to help scheols evalu-
ate the worth of non-colleg‘ate courses, some of which
are listed at the and of this paper.

What the Institution Can Do
® Accept credit for non-collagiate courses that have
been recommended by the American Council on
Education (ACE) or another reliabte source (see
Selected List of Resources),
For example. the College of Liberal Arts at the
University of Minnesota accepts credit ior courses
taken through the United States Air Force Insti-
tute and other divisions of the armed forces, based
on ACE recommendations.

CLEP TESTING AND OTHER EXAMINATIONS

Taking a test to prove proficiency in a subject area
is no longer as “nontraditional” an idea as it once
was. Many re-entry aduits find that they can save
considerable time in working toward a degree by “test-
ing out™ in courses where they already possess a body
nf knowledge. For example, an institution micht allow
a re-entry woman stident to take a test in English
composition. and, if she passed. exempt her from that
requirement. Institutions are finding that having the
option to test out of courses is a very attractive re-
cruiting device, In addition to providing the re-entry
student with a way to get a head start in earning
credits toward a degree.

Examinations for testing out may take the form of
standardized tests or faculty-designed tests, somatimes
called "challenge exams.” Although credit earnad
through standardized tests is often transferable, aspeci-
ally at two-year institutions, credits earnead through
faculty-designed tests are usually not accepted at
other institutions.

The most commonly used standardized test for ob-
taining credit is the College Level Examination Pro-
gram (CLEP), developed by the College Entrance
Examination Board (CEEB). CLEP exams are held
during the third week of each wonth at more than
1,000 centers in the U.S. There are two kinds of CLEP
tests: general examinations — given in humanities.
natural sciences. social sciences, mathematics. and
English composition—which allow students to @am
lower division credit {cr distribution reguirements; and
subject examinations given in 47 dilterent subject areas
to enable students to obtain credit for individual under-
graduate courses. Both types of examinations consist
of multiple choice questions, while some of the subject
examinations reguire an additional essay section.
These tests are scorad by the CEEB but it is up to each
institution to determine what constilutes a passing
grade for each CLEP exam at their school. This guar-
antees that schools accepting this kind of credit by
examination need not deviate from their own stand-
ards of quality by employing a standardized test. Stu-
dents who want to improve their scoras must wait six
months before taking a CLEP test again.

American College Testing also offers a group of
standardized tests, called the Proficiency Examination
Program (PEP), which corresponds to a variety uf
upper and lower division courses. New York state is
the only state to have its own College Proficiency
Examination Program (CPEP).

Most institutions limit the number of credits that can
be earned through testing although a year's worth of
credit is not uncommon.'* However, there are scme
institutions where an antire undergraduate degree may
be earned through testing. For example, the Regents
External Degree Program of the University of the State
of New York offers nine associata and baccalaureate
degrees which may be obtained entireiy through ex-
amination credit. Akhough most graduates of this
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program have used @ combination of methods to
achieve their degrees. about ten percent have done
so entirely through testing.'?

Growing Support for Credit By Examination
Almost half {48 percent) of the admissions and test-
ing directors surveyed at 1,300 colleges and univer-
sities by the College Entrance Examination Board
expect an increase in credit by examination within the
next five years.’s This prediction is based on:
® growing support for testing by faculty and admin-
istrators,
® an increase in the number of adults returning to
college,
colleges’ growing commitment to continuing edu-
catlon for adults, and
the ability of credit by examination to meet the
needs of both adult students and the institution.

What the Institution Can Do

o Accept examination credit In transfer, since mary
re-entry women are transfer students.

» i{ave a clear policy about credit by examination:
wiho makes the decision{s) to accept credit. time
frames, procedures, etc.

Periodically review current policies, procedtires.
and camplis materials regarding the acceptance
of credit by examination 1o Insure that the needs
of the changing student population are being met.
Develop a brochure or other materials describing
institutional policy, the kinds of examination credit
accepted, whether there is a charge., and where
and when they are given.

At the University of Minnesota, a brief booklet
entitled, “"Credit by Exam” has been developed
by the Student Personnel Office and is distributed
widely across the campus.

Encourage students to take CLEP tests or chal-
lenge exams before they plan their degree pro-
gram, since tast results may affect which courses
they need to take.

EXPANDING THE CAMPUZ

External Degree Programs

Despile the existence of alternstive scheduling op-
tions, many potential re-enlry women still cannot ar-
range ito attend class on campus. Somelimes the
women live far away from the scnool, or cannot leave
job or home responsibilities for any substantial amount
of time. For these women. an "¢ xternal degree” may
be the answer.

External degrees are not new but, like clher non-
traditional methods of gelting a d2gree. are often not
well-known. By definition, an extamal degree s cne
that is earned primarily off camrus without classroom-
type irstruction. Instead. exiernal degree coursework
often takes the form of self-directed study. with
faculty acting as gyvisers rather than instructors, The
total amount of time that a student would need to

spend on campus in such a program varias anywhere
from no time to a few weeks, depending on the school.
In most cases, the degrees offered externally are
limited to the associate and baccalaureate level.

Students are usually required to draw up a "learning
contrant” of some sort, specifying what they will do,
and what they will be expected to learn in each sub-
ject area in order to receive credit. The actual course-
work may be divided into separate assignments or
more inclusive projects. requiring extensive reading,
research, writing, or some sort of presentation, based
on the student's major. For example. an art student
might be required to read certain books on lechnique
and art history, turn in progress reports in the form of
papers and sketches, and present a final project In oils
for a particular course.

The tact that the student can work at his or her
own pace makes It difficult to generalize about how
long it takes to earn an extemal degree. However,
the number of credits required for graduation from
an external degree program s usually comparable
to that required for a "traditional” degree. For ex-
ample, a typical graduation requirement for a bache-
tors degree would be 120 semester credits in both
cases, A student earning 15 credits per semesler
might be able to complete an extemal baccalaureate
degree in about the same amount of time as a tradi-
tional student—four years. However, the independent
work involved in an external degree program often
takes more time than a regular ¢lass, and since ex-
ternal degree candidates generally have othar pressing
responsibilities., such as employment and/or family, it
is not unusual for them to take longer to obtain the
degree.

External degree programs also accept credit for prior
experlence, by enabling students to apply credil for
approved non-collegiate course work, CLEP, or other
examination credit, and credit for life experience
toward their degree. As a result, the amount of credit
accepted for a student’s prior experience by an instl-
tution can considerably shorten the time needed for a
student to earn a degrese.

What Are External Degrees Worth?

A recent survey of graduates from external degree
programs shows that the degree is increasingly recog-
nized by other institutions and by the work place. |l
noted that "Women as a group profitted especially,
as did those who were at the lower end of the cccu-
paticnal spectrum prior to degree completion” Also,
89 percent of those surveyed who applied to graduate
school were admitted.' A possible reason why the
other students were not admitted may be found in the
nontraditional wording of their transcripts. Specifically.
these students reported that their external d jree
transcripts either did not include & grade point average
or equivalent. or did not contain clear informatlon
about |lhe nature of the work they had completed.
Unfortunately, if ambiguous methods are used to evalu-
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ate an external degree candidate's progress, thev may
eventually obscure the quality of the education re-
ceived.

University Without Walls

One type of external degree program lhal has be-
come popuiar is the "University Without Walls,” This
idea expands the studenl’s options to include many
specialized courses of study that would not ordinariiy
be available on his or her particular campus, by aliow-
ing the studenl to consull wilh experts oulside of lhe
universfty, Most University Without Walls programs
also accept credit for prior learning. The major dis-
tinction belween other external degree programs and
University Without Walls is that the former can be
laken off-campus in traditional subjecl! areas while the
latter caters io nonlraditional subject specialization.
using on- or off-campus rasources.

Because of their flexibtlily, both general external de-
gree programs and Universily Without Walls programs
have enabled many re-entry women lo complete de-
grees. The more demands a re-entry woman has on
her time, the more flexibility she needs from a degree
program,

What the Institution Can Do

® Survey the surrounding community to delermine
if external degree programs need to be initiated,
modified, or expanded. Gain the support of faculty
and communily groups before proceeding with
program design or changes.
Design all degree programs with coordination in
mind. For example, it should be possible for a
student to combine credits from an external de-
gree program, a traditional on-campus prograim,
experiential learning, and tesling lo work towara
one dagree.
tf off-campus learning or extension courses do not
count toward the institution’s residency reguire-
ment, state this clearly in the catalog.
tf students in external degree programs are re-
quired to have a certain amount of personal con-
tact with staff and faculty, arrange to have these
“campus contacl” sessions at locations near those
students for whom this is e serious barrier. For
exampla. these sessions could be held in shopping
canters, church halls, communily centers, and
grange halls.
If students are not accepted into an externat de-
gree program, ict them know why end give them
the opp ortunity to re-apply.
At the University of Minnesota, students apply-
ing to their University Without Walls program
are informed in writing whether or not they have
been accepted. If a student is not accepted, the
admissions commillee provides a statemant of the
reason for this decision. Students are then free
to re-apply.

® Make sure transcripts for external degree stu-
dents are clear, concise, and in no way limit their
chances for being accepted for future study. For
example, if grade poinl averages are not used at
the degree granbing school. arrange o include in-
formalion that can be easily converted to a grade
point average.

® Accepl students with external degrees for gradu-
ate study.

Components of Off-Campus Learning

To facilitate off-campus learning., some inshitutions
have developed courses that reach the student by
lelevision, radio. and/or newspapers. These media are
then supplemented by the usual components of cor-
respondence study—texts, workbooks, and lately,
cassettes. While courses over radio and television
can more closely resemble classroom lectures, news-
papers and casseltes allow students to re-read the
material or play it back.

in addilion to these aids. some schools., such as
Kirkwood Community College (1A), have inslituled tele-
phone networks which anable students in rural areas
to galher at a nearby "audio center” lo communicalte
with the leacher at a distance.

Many adult students respond we!l to multimedia
courses. and many re-entry women have already taken
advantage of them lo sarn credit toward degrees. A
viewer profile conducied by the University of Mid-
America showed thal over two-thirds of ils television
course viewers were women.?!

Besides increasing the access of education to rural
or homebound adults, multimedia courses also allow
potential re.enlry students to sample college-level
work at home without embarrassment. This introduc-
lion to higher educalion oflen demonstrates o adults
that they can keep up with college-level coursework.
Given lhis encouragement, many re-enlry women have
gone on lo enroll in degree programs, confident lhat
their investment of time and money will be well-spent.

In addition to providing a convenient way for off-
campus students to parlicipate in college study, multi-
media courses also serve as a recruiting device. The
appearance of courses over the airwaves has stimu-
jaled many adulls, inciuding re-entry women, {0 con-
sider furthering their education.

What the Institution Can Do

# Offer correspondence courses for credil,
For example, the Exlension Program of lhe Uni-
versily of Wisconsin provides correspondence
courses in addition 1o offering classroom instruc-
tion at many different locations throughout the
stats,

® Allow students to earn credit by participating in
multimedia courses over television, radio, in news-
papers, ot on casseltes.

o Offer television courses at convenient times for
edults,
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New York University’'s “Sunrise Semester” (a
credit television course} for instance, is broad-
cast early in the moming, a lime which may be
especially helplul to re-entry women who work
outside the home, or whose chiidren would be
demanding attention by 8 a.m.

Repeat radio courses at different times to allow
students with different schedules lo be accommo-
dated.

For example, lhe C.W. Post Center of Long Island
University (NY) runs “Curriculum of the Air” lwice
daily on WCWP-FM radio.

Cooperate with other inslitunons to sponsor multi-
media courses. For instance, the University of
Maryland and the Maryland Centet for Public
Broadcasling have joined with local colleges and
universities and public and cable television sta-
tions across the counlry to form the Nalional Uni-
versity Consortium. This consortium plans to
provide television broadcasls, materials, and op-
tinnal classroom and lelephone tutoring.
Arrantge for casselle recording of regular classes
for enrolled students who have missed a class or
who cannot regularly atlend class on campus.
The University of Michigan at Dearborn has done
this with twelve undergraduate courses. Facully
members have ediled the tapes and provided study
guides, so students need come to campus only
to lake exams.

Provide a lelephone network for students in rural
areas to participate in classr >m-lype discussion
with their teacher and olher students.

Establish a toll-free number for students lo call
faculty if they have questions about their home-
study course work.

Accepl correspondence and multimedia courses
in transfer.

Cooperation With Business and Other
Organizations

Since the perceniage of women in the workforce
has been growing steadily., more women than eve:
before are seeking to enhance their careers through
additional education. For these re-entry women, co-
operative programs between thewr employer and local
colleges and umversihes seem appropniate. Often, a
school will tailor a program specifically for a locai
business. offermg the class al the workplace. For
example, Teklromx. inc.. a large electromic equipment
company in Oregon, has arranged with four schools
to provide classes for ils employees al three company
locations. Associale. baccalaureale, and masters da-
grees are available through this arrangement. called
the “Tektronix Education Progran.” Students who
complete their courses with a "C" or above get cnm-
plete tuilion reimbursement for job-related subjects,
and 50 percent for other courses.™

Another cooperative effort has been initiated by
Pace University (NY) and the National Council of Negro

Women to offer associate degrees lo individuals em-
ployed in clerical positions through an “afterwork
program.”*¢ Other examples abound—involving unions,
corporations, associations, colleges, and universities.
Often the arrangement was suggested by the school,
employers, other interested groups, or the employees
themselves.

What the Institution Can Do

® Contacl local businesses and organizalions {0 see
it they would be interested in sponsoring an adult
education program for their employees or con-
slituents.
Offer courses for credil at locet businesses and
other convenient localions.
For example, Queensborough Community College
{NY) offers three-credit courses at regular tuition
in the Frash Meadows, New York branch of Bloom-
ingdale’s department store.

Cooperative Education and internships

Although it is still considered nonlraditional by
some, cooperative education has become one of the
fastest growing academic trends in the last decade.®
In essence, cooperalive education combines academic
coursework with on-the-job or “Internship” learning.
This may lake place simultaneously during the school
year, or the student may spend one portion of a year
study'ng and the remainder working in a chosen field.
To participate, students usually need to be enrolled in
a degree program, to have earned a specified number
of credits, and 1o have maindained a certain average.
The role of the school's “coope-alive education” or
field placement office is usually lo identify and approve
internship possibilities relaled lo students’ career goals,
make conlact with local employers, and suggest suil-
able student candidales to these employers for the job.
Studenls then interview for the job themselves. In this
paper, the lerms “cooperative education” and “intern-
ships” are used synonymously, although some institu-
tions define internships as non-paid and cooperative
educalion placements as salaried positions.

By combining the theoretical and the practical, co-
operative educaticn gives students a solid introduction
to the subject studied and experience in the field that
may lead io permanent employment. It is not uncom-
mon for former interns t0 be ofiered permanent jobs
upon gradualion™ or 10 be offered employment on the
strength of a recommendation from the organizalion
where the student was an intern. Al the University of
Maryland. fo- example. about 83 percent of the stu-
dents participating in the co-op program were placed
after graduation as a resull of this experience.

Are Re-entry Women Included?

Since most re-entry women are ultimately prepar-
ing for employment or advancement when they enroll
in school, cooperalive educalion seems especially
suited to them. Unfortunately, most re-entry women
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have never participated in a cooperative education
program. Why? Because most programs were de-
signed for a different audience. For example:

® some programs are open only to undergraduales

while many re-entry women a.e pufsuing gradu-
ate degrees,

the programs may be geared to young. inexperi-
enced students and may not provide slols for
aduil students who have already handled a great
deal of responsibility:

the subjects in which cooperative education is
available may not coincide with their employment
goals;

academic credit may not be avaitable for the work
experience, whick would slow down progress
toward Gradualicn, especially if the re-entry stu-
dent is attending part-time;

Internships may not be available on a part-lime
basis;

the work schedules of the cooperating businesses
may be too inflexible lo accommodate a re-entry
woman, especially if she has young children; and
there may not have been any attempt lo acquaint
re-entry women with the oglion of cooporative
education.

Many of these difficulties stem from the facl that
coileges and businesses often still believe that the
greatest pool of employable talent is found within the
18-22 year old student population. Not surprisingly.
they cater to this group and seek to develop their
potential. However, by focusing on the needs ot young
students, businesses and cooperative education pro-
grams may be inadvertently closing the door on adult
students and fheir polential to biing expertise and
maturily to the task ol learning new skills. Because
most adult students atiend school in their own neigh-
borhood (while many younger students do not) the
academic institution which provides these adult stu-
dents with internships can make a direct contribution
to the well-being of its own local community, as well
as helping re-entry studenis themselves.

A Program Just For Re-ent: : Women

Some schools have recognized that cooperative
education programs have generally nol been set up
with the needs of re-entry women in mind and have
tailored new programs to fill this gap. One example
is "Project Ahead"® at the Universily of Kentucky.
Project Ahead’s mission is to provide one-semester,
pald internships to women over 25 who are retuming
to school at the sophomore, junior, Or senior level.
This custom-made program grants three or more aca-
demic credits, provides individual assistance to each
intern, and offors “lite/work planning seminars™ for
iMerns Lo share their experiences with each other. In
addition, Project Ahead seeks local business leaders
to address the interns, This practice not only allows
interns and business representatives to leam more
about each other, but also enables the universily as a

whole to strengthen ils lies o the business community
(In some instances this has been the only conlact that
cerlain companies have ever had with the university.}

What the Institution Can Do

o OHer the oplion of cooperative education 0 asso-
ciate, undergraduate, and graduate degree candi-
dates.
American Universily (DC} opened its cooperative
education program o graduale students last year,
enabling many adult students to participate lor the
first time.
Periodically reassess cooperative education pro-
grams o: design new ones, based on the changing
needs of sludents and the development of new
career paths, Encourage sludents, including re-
entry women. and business leaders to participate
in evaluaiing the programs.
if students cannot earn credit in their major by
taking part in cooperalive education, allow them
to earn elective credit.
Let students "try out” nevt finlds of interest through
cooperative education. Since many re-entry
women, like other students, do change their major
when they return to school, this would give them a
chance to see il their employment expectations
of the new field are realistic.
At American University (DC). for example, students
usually take placemenlts in two different joh areas.
Keep adult students in mind by asking businesses
to design internships with more responsibilities
than those usually reserved for younger students.
Encourage internships with businesses that atlow
flexibte work schedules. This is often an import-
ant factor for adult students, who lend fo have
more demands on their time than “traditional-age™
students. Encourage the development of half-time
internships, or shorter time internships for part-
time students.
Seek out employers who provide child care fa-
cilities on the premises or who make special
arrangements for employees with chifdren, De-
veloping internships with such employers might
well remove the largest obstacles to re-entry
women's participation.
Contact the Cooperative Education Program of the
U.S. Department of Educalion for informalion on
federal assistance to cooperative education pro-
grams,
Encourage local businesses to provide funding for
cooperative education for women and minorities
as part of their atirmative action program,
Provide each re-entry woman in cooperative edu-
cation with a "mentor.”
Drake University (1A) Introduces every re-entry
woman in thelr program to a successful woman
in the same fletd.

s Otfer workshops to train facully on how to héw
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students, including re-entry women, to obtain the
most beaefit from co-op programs.
American University {DC} does this, and assigns
faculty advisors on the basis of the int® nship
rather than the student’s major.
Establish iinks between the cooperative educa-
tion office and other campus-based services to
publicize the option of cooperative education and
broaden its appeal.
For example, Projest Ahead at the University of
Kentucky {mentioned earlier} co-sponsors semi-
nars on managemenl with the Office of Minority
Student Affairs. Other possibilities for co-spon-
sorship could include job workshops. resume writ-
ing, and interviewing skills programs with the
career piacement office; self-assessment and con-
fidence-building workshicps with the counseling
service; and talks by the faculty in any department
that co-op students would like to know more about.
Send a special mailing to local businesses, to
remind them that adult siudents are also avail-
able for intemships.
invite business representatives to speak with
groups of prospective cooperative education re-
entry students and answer their questions. This
allows both potential employers and employees o
explore mutual responsibiiities and activities.
Include plictures of and stories about re-entry
women in cooperative education publicity materi-
als. Make these materials available in the admis-
sions office, women's centers, displaced home-
maker programs. and at other locations around
the community.
Develop ways to insure that re-entry women Know
that cooperative education exiets and that it is
open to them.
For example, the University of Kenlucky's Project
Ahead published a newsletter and sent it to all
of the adult women undergraduates registered at
the university.
If cooperative education is available in a given
subject, include this fact under the course descrip-
tion in the catalog.
Northern Virginia Community College incluoes the
following statement after appropriate courses in
its catalog: "Students in this curriculum are urged
to investigate the potential benefits of Coopera-
tive Education. For further informatlon. see the
Cooperative Education Program Section.”
Invite re-entry women who have participated in
cooperalive educaton to come back and speak
to potential re-enlry women participants. This is
now being planned at the University of Maryland
In College Park.

® Make referrals to other agencies or offices when
the sludent’s job request cannot be takon care of
by the cooperative education office.
At the University of Minnesota. for example, the
office for special learning opportunities keeps

L

listings of many other internship opportunities
available oulside their office.

Special Populations??

Ae-entry women who are handicapped, elderly, edu-
cationally disadvantaged, on low incomes, or members
of minority groups have special needs. In many cases
the strategies addressed in this paper are particularly
appropriate for these women.

For example, students who havo difficulty in getting
io campus for physical reasons can benefit from
courses taught over the radio, on television. through
correspondence, or other means of home study. Many
low-income students may find that cooperative educa-
tion—providing study and a pzying job—may be the
best solution for them. Part-time study, evening pro-
grams, weekend colleges, and summer séssions may
also be successlul in helping working sludents par-
ticipate in higher education.

What the Institution Can Do

® Inform whatever offices thet exist on campus for
special poputations (such as offices for minority
affairs, handicapped students, affirmative action.
women's centers. elc.) about the existence of
nontraditionat ways of earning credits. Ask for
their suggestions on how to reech more students
and enlist their help in outreach piograms and
in developing new programs.

Provide signers for the deaf at weekend colleges,
evening classes, and other nontraditional pro-
grams to encourage hard of hearing re-entiy
women {0 attend.

In cooperative education programs, encourage
liaisons with businesses that have demonstrated
their commitment to helping minority employees
advance.

o Qffer remedial programs duting evening programs

or weekend colleges to assist educationally dis-
adventaged re-entry women who cannot attend
ciass on weekdays.
Publicize the existence of nontraditional study
methods through community groups, visiting nurse
services, etc. to reach notentlal re-entry women
who are eiderly, tive in rural areas, or are home-
bound.

Legal Considerations

Although policies regarding nontraditional methods
of obtaining a degree are gensrally best decided by
individual college and univeisity administrators, two
federal laws may affect these policies:

o Titte IX of the Education Amendments r 372
Title 1X generally prohibits institutions . 9 fed-
eral funds from discriminating against students an the
basis of sex.®® Thus, policies must be the same for
both sexes. For example, an 'nstitution could not
have dilierent admissions requirements to external
degree programs for men and women In addition.
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policies and practices which are ostensibly fair on the
surface but which disproportionately affect one sex
more than the other may in some instances be con-
sidered d.scriminatory. For instance, woman's groups
nlaim that restrictive policies which do not allow part-
time study are discriminatory against women, even
though 1he policy applies to both men and women
alike.® They note that more women than men are
likely to be atfected.

o The Age Discrimination Act of 19751
This Act prohibits unreasonable discrimination on the
basis of age in federally assisted programs and dc-
livities. Age is not defined; the Act generaily prohibits
discrimination cn the basis of age at any age. Policies
which seem reasonable for studenis 18-22 may de-
liberately or inadveriently discriminale against older
women (and men), and may viclate the Act

Admissions poficies which restrict studenis on the
basis of age are illegal. Not allowing a woman {or
man) to enter a pzrticular program because she s
“too old” violrtes the Act. Additionaly, policies and
practices whicn have a disproportionate effect on
older women (and/or men) may also be considered
discriminatory in some instances. For example. if older
applicants have more difficulty \n being accepted in
cooperative education programs than the tradilional
18-22 year old students, there may be a vioiation of the
Act,

CONCLUSION

Re-entry women are part of a distinet and growing
student population whose educational requirements
often differ from: those of younger “traditional” stu-
dents. Many institutions have initiated “‘nontraditional”
metliods for accommodating adult students. especially
re-entry women, but the existencz of these routes is
not always well-publicized or well-understood. [t is
important, therefore, that the pwipose and scope of
these programs be fully discussed by administraiors
and facully before they are Instituted, and fully ex-
plained tc students afterwards.

Colleges and universities need to be increasingly
open to new strategies for presenting education o
aduft studenis, who wlil in the future comprise at least
half if not the majority of students enrolled. In the
meantime, institutions need to ¢oordinate those non-
traditional avenues already available. Such coordina-
tion must occur not only within institutions so that
students can combine traditional and nontraditional
paths to sarn a degrae. but also in cooperation among
instituticns so that students whose education is inter-
rupted will be able to transfer the “nontraditional
credits” they have already eamed.*
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Business with a conceniration in Computer Management
Sclence. This weekend program was designed after assesSing
the needs of students and the surrounding business com-
munity.

1z See also the paper on basic sxills and remedial pro-
grams by tha Project on the Status and Education of Women,
Association ol American Coalleges, in press.

2 The Coliege Board, Future Directions for a Learning
Socrely, 350 Ways Colleges Are Sorving Aduit Learnors. New
Yorx: The Coliege Board, 1979, p. 17.

11 Kathleen Beechem ed. Opportunities ror Prior Learning
Cradil: An Annotated Directory. Columbia. MD: Council lor
the Advancement of EXperiental Learning. 1979, p. 16.

5 Gee alsa, “‘Hecruiment and Admissians: Qpening the
Daor For Ae-enlry Women,'' Projact on the Status and Educa-
tion of Women, Association of gmerrcan Colleges, 1930

1% College Entrance Examination Board. ""CLEP May Be For
You," Princeton, NJ: CEEB, 1978. p. 3.

17 Information oblawned from the Regents External Degree
Program.

H Callege Placament Council, Spatfight, Yol, 2, No. 3, Na-
vember, 1979.

1" Sae Carol P. Sosdian and Laure M. Sharp, The External
Degree as a Cradential: Graduates’ Experiences jn Employ-
ment and Further Study. Washtngton, DC: U.S. National Insti-
tute of Education, 1978, p. 122. and A Study of the Negotia-
bitity and Acceptabilify of Externai Degrees: A Survey of
Graduates. Bureau of Soctal Scienca ReSearch under con-
tracl from the National Institute ol Education, Washington,
Dc, 1977, p. 11,

2 The University of Mid-america (UMA) iS a consartium of
eleven state universities: lowa, lowa Stale, Kansas, Kantas
State, Minnasota., Missourh, Nebraska, Norlh Dakota, North
Dakota Stats, South Dakota. and South Dakota State, UMA
deSigns and distributes multimodia courses 10 reach off-
campus students. Over 10,000 students have registered for
cradit through these courses,

2t Foundation News, May/June, 1978, p. 10.

22 For more information, write to the National University
Consortium Project. the University of Maryland. University
Bivd. at Adeiphi Rd., College Park, MD 20742,

2 For more information, write to Manager of Educalion and
Training, Tekironix, Inc., P.O. Box 598, Beavorton, OR 97077,
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4 For more information, write to Associate Degree Program,
Pace University, School of Continuing Education, Pace Plaza.
New York, NY 10038,

" K. Patricia Cross, "Cooperative Education for the 1980's,”
Journal of Cooperative Education, Winter 1978-79, as cited n
Carear Devefopment Review, Vol. 11, No. 2, Summer, 1979,
p. 22,

* Nabonally, about 60 percent ol all co-op positions lead
to permanent jobs, according to the Cooperative Education
Ofiice at American University (OC).

2* This program began wilh money from the Fund for the
Improvement ol Posisecondary Education, but has been con-
tinued by Ihe University of Kentucky's Office for Experiential
Education.

** See also the paper on special poPulations by the Project
on the Status and Education of Women, Assooation ol Am-
encan Colleges, in press.

" Education Amendments of 1972 (Sections 901-907), 20
USC Sections 1681-86 {1972) The Title IX regulation can
be fnund at 34 CFR Part 106 and at 40 Fed. Reg 21428-45

(dune 4, 1975}. For a description of Title X, see chart
"federal Laws and Regulations Prokbiting Sex Discrimnation
n Educational Institubions,” the Project on the Status and
Education of Women, Association of American Co:leges, 1979,

W The Education Department has not directly ruled on this
15508,

fLAge Discrimwnation Act, 42 U.S.C. Sections 6101-6107
(1975} The final government-wide regulation for Ihe Age Dis-
crimnation Ac¢t can be found at 45 C.F.R. Part 90 and at 44
Fed. Reg. 33766-88 {June 12, 1979). The Act also requires
each federal agency 1o issue agency-speailic regulations. At
the ume ©Of this writng {Summer 1980) agencies are in the
process of issuing those regulations. See also, "“The Age
Discrimination Act of 1975 and Women on Campus,” the
Project on the Status and Educalion of Women, Association
of American Colleges, 1978.

2 For more information on transfer, see “Barriers to Re-
entry Women: College Transfer Policies. Residency and
Graduation Requirfements.” Project on the Status and Edu-
cation of Women, Association of Amencan Colieges, 1980,
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Organizations

Adult Education Association of the U,S,A,
1225 19th Street. NW
Washington, OC 20036

American College Testing
Praficiency Examination Program
Box 168

lowa City, 1A 52240 oo

American Council on Education
Olfice ol Educational Credit
One Dupont Circle, NW
Washingion, OC 20036

College Level Examination Program
The College Board

888 Seventh Ave.

New York, NY 10013

Councii lor Advancement of Experientiat Learning
Amencan City Building, Suite 212

Columbia, MD 21044

Educationat Testling Service

Princeton, NJ 08540

University of Mid-America

Ofiice of Marketing and information
1600 North 33rd Street

P.O. Box 82006

Lincoln, NE 68501

National Home Study Council
1601 18th Street, NW
Washington, DC 20009

National University Continuing Education Assoclation
One Dupont Circle, NW
Washington, OC 20036

New York State Education Bepartment

Oflice on Noncollegiate Sponsored Instruction
99 Washington Ave.

Atbany, NY 12230

Regents External Degree Program

The University of the State of New York
9% Washinglon Ave.

Albany, NY 12230

Univergity Wilhout Walls
Antioch College
Yetlow Springs, DH 45387

Publications

Amencan Councll on Educalion The Natonal Gu.de lo Edu-
cational Credit for Training Programs. 1980 ediion 246
pages Published annually 1o help postsecondary instiu-
Lions make effective decisions about granting credit to stu-
dents who have completed courses outside their sponsor-
ship. Available from ACE Publicatons Department. One
Dupont Circle. Washinglon, OC 20036 $2000 {paperback)

Berte, Neal R., ed. Mdividuahzing Education By Learning
Contracts, 1975. Vanous approaches Lo learning contracts,
inciuding the 'mentor role’ of prolessors. Avalabie from
Jossey-Bass Inc, 433 Califorma Streel, San Francisco. CA
CA 94104, $6.95 (paperback)

Chamberlain, Martin N, ed Prowding Continuing Education
By Media and Technology. 1960 Effective ways of using
television, fadig. newspapers. and computer programs lo
reach students Jossey-Bass In¢c. 433 Califormia Streel.
San Francisco. CA 94104 $6 95 {paperback)

The College Board. Credit By Exanwnation Comes of Age.
imphicabions of AP and CLEP jor Colieges, Schools, and
Students, 1980 168 pages. Based on a national nvita-
tional colloguium at the Unuversily of Wisconsin-Madison
Subjecls addressed are. the economics of credit by ex-
amination. development of policies, interinstitubional as-
pects. measurement. hislorical perspective, future pros-
pects Selected reading Lists follow some seclions  Avaii-
able from College Board Publication Drders, Department
C-87, Box 2815. Princetor. NJ 08541 $1095 (item # 00122}

Councii lor the Advancement of Expenenbial Learning {CAEL).
Olfers a whole ser.es ol publications lor nstitutions and
studenis dealing with experential credin. A free publica-
tuon st is available from CAEL, Amencan City Bwiding,
Suite 212, Columina, MD 21044, Publicalions range in price
from $400 to $1000 Toll-free number for information,
1-800-638-7813
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Cross, K. Patricia and Am ZuSman. The Nesds of Non-
Traditional Learners and the Responses of Non-Traditionat
Programs, 1977. 177 pages. UniverSily of California at
Beorkeloy, Cenler for Research and Devetopmenl in Higher
Education. Available from the Educational Resources
Information Center {ERIC) Documenl Reproduction Service,
Computer Microfilm Inlernational Corporation. P.O. Box
190, Arlington, VA 22210. $10.03 plus poslage, or $0.83
for microfichs. (# ED 150 900).

Ekstrom, Ruth B., Abigail M. Harris, and Martaine Lockheed.
How To Get Colfege Credit For What You Have Learned
As A Homemaker And Yolunteer, t977. 200 pages, approx.
A how-to book for persons wha are Ihinkng of entering or
re-antering college after spending several years as home-
makers and/or volunteers. Includes examples of aclivitias
that may earn credit; descriptions ot college programs and
how they use experlenlial credil; wnformation on costs,
benafits, and possible problems, and lisls ol resource cen-
tors, educational brokering services, and colleges which are
members of the Council for the Advancemenl of Experi-
ential Learning. Available from the Educational Testing
Sarvice, Princeton, NJ 08541, $3.00.

Gross, Ronald. Future Directions For Open Learning: A
Repoit Based on an Invitational Conference on Open
Learning Programs, 1979. 90 pages. GiveS an overview of
open learning, diccusses issues. such as the quality of
open learning, research, economics, implications of new
technology. public policy, cotlabaration. outreach, inctudes
a hisl of major sources of informalion on opén learning
Available lrom Publication Management and Administra-
tive Services Division, Nalional Institute of Educalion,
Washington, DC 20208.

Harrington, Fred Harvey. Tke Fulure of Aduit Education, 1977
238 pages. Provides an overwiew of adull educalion, its
history, prasent, and likely future. Includes information on
off-campus and external degree programs with recom-
mendations for organizing, managing, and lunding adult
education programs. Available from Jossey-Bass Inc.,
433 California Street, San Francisco, CA 941N4, $12.95,

Martorana, S.¥. and Kuhns, Eileen, ed. Transfarring Experi-
enlial Crodit, 1979, Suggests ways for laculty, administra-
lors, and accredihing agencies to work togethe- so that
experential credit can be transferrsd equiably. Jossey-
Bascs Inc,, 433 California Street, San Francisco, CA 94104,
$6.95 (paperback).

Madsker, L.L., and S.L. Edelstein. Policymaking Guidelines
fot Extended Degree FPrograms: A Revision, 1977. t24
pages. Available from Ilha ACE Publications Department.
One Duponl Circle, Washingion, DC 20035. $4.50 {paper-
back).

Meayer, Peler. Awarding College Credit lor Non-College
Learning, t975. 175 pages. Jossey-Bass Inc., 433 California
Street, San Francisco, CA 94104, $10.95.

Miller, Jerry W. and Olive Mills, ed. Credentialing Educa-
tional Accomplishment, t973. 257 pages Contains lhe
report and recommendations of the Task Force on Educa-
tional Credit and Credentials ol the American Council on
Educalion. Includes biblicg-aphy. Available from the
American Council on Education, Publications Depantment,
One Dupont Circle, Washington, DC 20036 $t650 (4 $200
postage and handling}.

Mational University Continuing Education Association. On
Campus/Oft Campus Degree Programs tor Part-Time Stu-
dents, t976. 119 pages. Available from Pelerson's Guides.
Book Order Department, Box 973, Ediscn, NJ 08817, $4.00
(paparback).

Peterson. Richard E. end Associates. Lilelong Learning in
Amorica: An Overview of Current Pracfices, Avallable Re-
Sourcas, and Future Prospects, 1979, 532 pages. Synthe-
sizes and inlerprets findings from over thirty large-scale
surveys of the ' ‘erests, prelérences, and characteristics
of adult learnsr  includes an extensSive resource section
Jossay-Bass, .. 433 Cahfornla Street, San Francisco, CA
94104, $17.95.

University ol the Slale of New York. A Guide to Educalicnal
Programs in Non-colfegiale Organizalions, 1977 wilh 19/7
supplement. 4t5 pages. Lists about 1100 courses offereg
by non-academic inStifutions that have been evaluated by
the University of the Slate of Mew York and recommended
lor transfer credit. Available from the Program on Non-
collegiate Sponsored Instruction. Cultural Education Cen-
ter, Room 5C83, Empire State Plaza, Albany, NY t2230.
$14.00.

Wilson, James W., ed. Developing and Expanding Cooperative
Education, t978. Compares programs al various institu-
tions and offers guidelines for implemenling work-sludy
arrangements. Jossey-Bass Inc., 433 Callfornia Street,
San Francisco, CA 04104, $6.95 (paperback).
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Obtaining A Degree: Alternative Options For Re-entry Women
FIELD TEST

You can assist Us in evaluating this paper by completing the following short questionnaire. If you have addi-
tlonal comments. please use Ihe back of this page or add another sheet. It will help us if you return this ques-
tionnaire in the enclosed pre-paid envelope by Seplember 30, 1980 to:

Women's Re-gntry Project

Project on the Status and Education of Women
Association of American Colleges

1818 R Street, NW
washington. DC 20009

1. What is your primary identification? (Check Cne)
a. [ College president or other administrator,
Specity title
. [J College faculty member, lacturer, professor

. [J Coliege student

. [J Elementary or secondary school teacher
or administrator

e. [} State or local education agency employee
f. (J Federal employee
g. [J Other. Please specify

2. in additlon, are you: (Check ANl That Apply)

a. [J An affirmative actlon officer or Title IX co-
ordinator?

b. (J Directly involved In programs allecting re-
entry women?

€. [J At a women's college?

d. [J A member of a campus commitiee on wo-
men, women's center or women's group?

e. [J A member of a noncampus women's group,
wom en's center, or advocacy group (WEAL,
NOw, National wWomen's Political Caucus,
etc.}?

f. (J A member ol a women’s professional socl-

ely or women’'s caucus or commillee of an
academic disclpline?

3. 1f you are currentiy at a postsecondary institution:
a. Is il: (J public or
O eprivate?
b. Is it a; [J universily
(J other 4-year college
(0 2-year college or
(J proprietary school?
¢. lg the total enroliment: [ under <.000
dJ 1.000 te 5.000
J 5001 te 10,000
(] over 10,0007
d. In what state is your institution? .......... ...

4. Do you think this is @ useful paper?
a. YES {(Respond to ALL reasons that apply)

1. (J to EVALUATE OR CHANGE POLICIES,
such as .. ..

2. (J to START NEW PROGRAMS OR EF-
FORTS to assist re-entry women, such
as

3. [ to REDESIGN OR IMPROVE EXISTING
PROGRAMS OR SERVICES, such as ...

. [J to IDENTIFY NEW RESOURCES

. J to IMPROVE RECRUITMENT of re-entry
women to campus by

. [J to TRAIN STAFF to work more effec-
tively with issues regarding re-entry
women

. [J to EDUCATE OR INFORM OTHERS
about the issues. Specify whom

8. (J to EDUCATE MYSELF ABOUT THE
ISSUES

9. (J OTHER. Please specHy

. What, If any, important omissions were there from

the paper? /Hespond to ALL that apply)
a. [J NOMNE, it covered all aspects of the taplc
well.

b. (J ISSUES should be described more fuily.
Please indicate how ...

¢. [J APPROACHES OR ALTERNATIVE REME-
DIES were omitted. Please identlfy

d. O IMPORTANT MODELS OR INNOVATIVE
PROGRAMS were not mentioned. Please
identify

e. [J KEY RESOURCES were nol mentioned.
Please idenlify

. [J OTHER. Please describe any clher omis-
sions or suggested additions

. Did you find the paper to be clear, well organized

and easy fo understand?
a. (J Yes
b. O I could be improved by

. If you found any factual errors or misleading state-

ments in the paper, please identify them (indicating
the page number, error or statement and include
the correct information if possible), Use the other
side of this page.

. Please provide any additlonal comments or coritl-

cisms. Cnclose other descriptive material, if de-
sired, and use another sheet of paper il needed,




