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Tolstoy otnce sald when someone complimented
him on his writing that one might as well
compliment him on his sbllity to waltz. Ue
tematked that hls talent was an ionnate gifed
howevet, he found it necessary to tewrite

Hag And Peace seven times.l

lgendet, Patticia; Havney, Linda K.; Lloyd, Dennis;

Wagnet, Jack D., eds. They Reall¥ Taukht Us How To Wtire.
NCTE, 1974.
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Definition of the Gifted Student

A GIFTED STUDENT...

questions eritically

transfers learning to new situations is a good listener
learns vapldly and easily understands end accepts redasons for change
does some academic work one to twe anticipates outcomes
years in advance is challenged by nrew ideas
uscs 8 large number of words easily shows ability to plan, organize, execute,
ard accurately and judge
shows curiosity and originality uses trial and error method
has wide range of interests finds ways to extend his ideas
1s an avid reader 1s ingenious in knowing when, where, and
has a power of abstraction, con- how to seesk help
ceptualization, syntheses makes peneralizations
has a long attention sparn is perceptually open to hie environment
has more emotional stabilicy ie gensitive to feelings of others or
has ability to visuslize mentally to situatione
sometlnes comes up with unexpected, sometimes dominates peers or situations
even "silly" answerse is persistent
is often asked by peers for ideas has @ high energy level

and suggestions

O
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AND, . .DEPENDING ON HIG/HER TALENT. A GIFTED STUDENT...

fi1lls extra time with artistic activicies

uses art to express his own experilences
and feelings

13 interested it other people’s arc

shows originalicy

shows interest in dramatic activities

uses volce to reflect changes of idea
and mood

communicates feelings by means of facial
expression, gestures, movement

enjoys evoking emotional responses from
listeners

ghows unusual ability to dramatize
feelings and experiences

shows enjoyment of musical activities

plays one or wore musical instruments
well

Carthage, Illinois:
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uses music to express his feelings and
experiences

makes up original tunes

1s athletic, co~ordinated, enecrgetic

spends much time in physically oriented
activicies

is 1inventive in game copstruction

can organlze other persons

can recognize and state the goals and
objectives of a group

can percelve and articr’ ate unstated
feelings of a group

can play nonleadership re -5 within
& group

can exerclse responsibilities dependably

is independent 1

1s friendly and out-going

4Good Apple Workshops Present: Nancy Johmson."
Good Apple Inc., 1977.




O

ERIC

Aruitoxt provided by Eic:

Writing and the Gifted

The man who follows the ctowd will
usually get no futthet than the ctowd.
The mau who walks glone 18 likely to
find himself in places no one keS8
evet been before,

Creativicy in living is not with-
out irs atrendant difficulries for
peculiatity breeds contempt. And
the unfottunate thing about being
ahead of yout time is that wher
people finally teaiize you wete
tight, they'll say it was obvious
all along.

L
You have two choices in life: Yyou
can dissolve in the mzinstteam, ot
you can be distinet, To be distinet
you must be diffetent, you oust
sttive to be uyhat no one ¢lse but
you can be,
Alan Ashley-Pitt, 1978
Who ate the gifced and talented? Cndless houts of discussion
and atgument elicit many and vatled tesponses, Progtarming fot
the glfted and talented student teguites the setting of guidelines,
but with the setting of guildelines comes the exelusion of eertain
c¢hildten and Young people ftom such 2 progtam. We would like to
of fet this comment with tegatd to those not identified as the gifted
and talented. "Even with the setcing of standatds, sight should not
be lost upon the fact that humens ate unique and constantly changing

and thac evety child can be sald to have potential talent of some

degtee and kind.l”

iGold, M., J. Educarion of the Intellectually Gifted.
New York: MeGraw Hill, 1966,
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Gifted and ralanted children and young adults emerge in many
categories. They follow the crowd or seek divergent paths. They
exhibit wideépread levels of ability and potential iIn academics,
art, music, leadership and psychomotor skills. They display crea-
tivity and talent. Their abilities, talents and potentials for
accomplishment are outstanding, and they require special provisions
to meet their educational neede.?

In all aress, teaching methods that place an emphasis on the
student, give generous attention to the student, and show confidence
in the student are the ones that Seem moSt syited to the lesrning
¢limate of gifted youth. In teaching the gifted, a mixture of
eclecticism and pragmarism appear the wost appropriate philosophy.
Often Lt is agssumed thar the gifted pessess &n innate ability to
write. It does not necessarily follow that gifted individuals
are 2lfred writers. Certainly, the crearive and divergent thinking,
1nt;11ectua1 abiliry and vast potential of the gifted offers @
base for the emergence of finely developed writing skills. Becausa
the gifted have these abilities, the writing curriculum heeds to
supply every possibility to increase zompetency in arveas ©f mental
functioning. The wnst valvable resource In any classroom of
the gifted 15 the teacher. "Good teaching does produce good wriring."d
The teacher's role in teaching the writing process fosters crestiviry
and develops divergent thinking which leads the gifted to personal

expression and communication through writing.

2Juhnson. Hancy. Good Apple Workshop held in LaCrosse, Wisconsin.
June, 1979,
Fadiman, Clifron and Howard, James. Empty Pafes: A Search
for Writing CompPetency in School and Society. Fearon Pltman Publishers,
1979,
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Guidelines for Creating a
Writing Program for Gifted Students

Based on the researeh (Robinson and Burrows, 1974) ond
beliefs of nationally known leaders in language arts, the twelve
point platform of the Natlonal Conference on Researeh in English
is an excellent base on which to build a wricing program for
glfted and taXented students.

1. Oral language base. The correlation between written
eomposition and oral language 1s high. A child's ability to use
oral language may determine future suecess in wriring. Oral
language takes many forms: eonversation, story telling, dramatics,
pantomime, dietation. Tape reecording the student's oral lanRuage
may be significant help to the glfted writer. “gne girl, for
exomple, whn was highly imaginative and verbal, ecomplained that,
no matter how quiekly she wrote, she could not keep up with the
ideas crowding before her and she often forgot the best ones
before she could get them down."}

2. Enviropment. A stimulating environment which allows the
glfted child te explore his interests both deeper and wider increages
potential for seleerion of content. The unit methed of teaching

petnits the teacher to capitallze on the child’s interests and

'IHaker. C. June. "Training Teachers for the Gifted and Talented:
A Teacher Comparison of Models.” ECL19453. Reston, VA: Councll for
Exceptional Children, Information Serviees and Publications, 1975.
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to individualirze the ptogram. Graves found in informal environ-
ments children have more oppottunity for choices to write, write
more, and write longet ptoducts than when given definite assignments,
Children wrote longer when writing about theit owm cholce of toplcs
or events.? William Bishop sayss “A teacher should become a
facilitator of the student’s leatning. He must ptovide an atmosphere
vhere students can discover and explote. The grudents should be
free to investigate and learn through inquiry. There should be
frequents active dialogue between teacher-student and student-
student groups.">
3. Motivarion. The universal urge to communicate is within
every writer, yetr the responsibility falls upon the tescher to pro-
vide the incentive. Individual wrtiting conferences between teacher
and child assist the child in the individual process of composing.

4. 7The contribption of children’s literature. Children’s

literatute furnizhes ora) and written models. It ig a great
resource which students can draw upon in their own composing.

5. Apdience. The importance of audience cannot be over-
eophagized. The writer must be aware of her audience before she
beging to write and gshe needs 2 variety of audiences. Thisz serves
o broaden writing style and widen the cholce of topics.

6. Positive response. HNovhere is the value of positive
response grester than with gifted children. Posiiive responsge to
& student's writing from peers, teachers and other audiences is the

strongest stimslus for further writing. Negative criticism should

2pishop, William E.  Successful Teachers of Gifted High School
Students, Worthington. Ohior State of Ohio Department Of Education.

Hucrcle, Frederic B. Gifted and Talented Students. Washington
D.C.: National Education Assoclation of the United States, 1978.

8
Q .l
!

L.




——— ey

[ERIC

WA i voxc providea oy eric:

bhe avoided because of the rejection it fmplies. The ciwe for
correction 18 in the vwriting and editing stages of composition.
This is glvays to be accomplished in che most positive wvay. Peer
editing does much to foster positive artitudes roward the necessary
step of re~writing.

7. Drafrs. A “sloppy copy," perhaps many sloppy copies,
are to be axpected and er<curaged. It is essentizl that the writer
has ample opportunity to put his ideas on paper without having to
WwOrry about spelling apnd grammar. Those elements can be corrected
later if the audience deems it appropriate.

8. Oral display. Many rimeg written work can simply be
shared orally. If it 18 to be read by the author, corrections need
not be made. After sharing, the writer can just file the work in
her personzl vwriting folder.

9. Developmental irregularicy. Development in writing

does not follow a spoath curve. As with other forms of learning,
writing produce; spurts and sralls. A writer will not produce
works of equal quality in all forms of writing ond at all times.
At times writing should not be “judgec™ at sll, ic 1s simply a
means of self-expression or therapy. "In addition, there is

evidence to suggest that the ger of writing irself is a powerful

asgist to intellectual development - this regardlegss of the Qualiry

of the written product. We learm by writin® and we learp to write
by writin 1h

4Lundsreen. Sara W. ed. Help for the Teacher of Written
Composition. HNew Directions {i Kesearch. Urbama, IL: Hational
Conterence on Research In English, ERIC, 1976.
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"Writing has got to be an act of

digcovery....l write to find out

vhat I'm thinking about.”
Edward Albee

Bloom’s Taxonomy
Applied to the Writing Process

Because we view the process of composing as part of the growth
of the thought process, we believe a teacher of the gifted needs to
be aware of Bloom's Taxonomy, Renzulli's Enrichment Triad or
Gullford’s Structure of the Iutellect in order €o guide the develop-
ment of the higher level thinking (and writing) skille, Since many
clasgroom teachers are familiar with Bloom’s cognitive levels, we
have used them as our basis for creating the activities — creative
writing, language, autoblography, science, sclence fiction - which )
follow.

Bloom™s first cognitive levels of knowledge, comprehension
and application provide the basis for prewriting activities which
help students discover & purpose, topic and and audience to write
for. The tasks of writing and revision fit into the higher
cognitive levels of analysis, synthesis and evaluvation., Using
Bloom's process verbs (e.g., define, identify, interpret, anzlyze,
formulate, predict), assignments may be adapted for gifted students.

The diagram following represents the enhancement of divergent
thinking az it inecreases at esch of Bloom's cognitive levels, based

on prrceeding experience.

10
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-Comprehensiony

Analysis—
hSynl?‘;esis

Eva ldlét ion
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We recommend following this order when creating activities because

of the progression, although a teacher may choose to conclude a

series of activities prior to the last cognitive levels, It is

our finding, however, that gifted and talented srudents are most

chsllenged and morivated at the highest cognitive levels (synthesis

and evaluation).

We hepe that our suggestions can serve as 2 model

for teachers who wish to design writing activities that will chal-

lenge gifred students throughout the K = 12 curriculum.

1. "Chewing Gum"
Cofinitive Level

Knowladge
Comprehension

Application

Analysis

ERIC

Aruitoxt provided by Eic:

Activities

Directions to Stydents

List &ll che brands and flavors of gum you
knW0

Chewing gum as we know ir, will no longer
be produced. Describe vhat other forms
and flavors gum could take.

Design a gum substitute product.

Survey your clagsgmates a% to what flavor

and color of gum will gell the best. Compile
those results and display them.

11




Synthegis * Design a new form of gum. Make up three
different ways of letting people know about
your new product.

 Evaluation Plan sn advertising poster, TV or radio ad,
glogan, ete. for your new gum. What will
you need? What problems might you have?

(Adapted from Barbara Jacobson's presentation, ECA National Confer-
ence, 1978.)

2. "An Autobiographical Look"

Cognirive Level Directions to Students
Knowledge lList the important events of your life.
Comprehension Arrange the important events in chronologieal

order on a time line.

Design a family tree placing your ancestors
and present family members on it. You may
wish to include old pletures,

Application Create a mythical family for yourself or
someone else. (Mickey Mouse, Darth Vader,
The Incredible Hulk, the Loch Ness Monster),

Draw the "faoily"tree.
Sehedule a typical day for this “family."

Dramatize a familiar routine that characterizes
this "family."

Analysis Survey the members of your class to determine
average family size. Display this inform-
ation by designing a chart, graph, or diagrao.

Interview a member of your class about a
typieal day in his household. Compare and
contrast his day with yours.

Synthesis Organize a family you would like to be a
part of. Include setting, number, oecupa-
tion, time, and place you would choose To live.

Construet a model of this family living in
year 2000. Organize the information about
your "ideal" family into an cutline. PFrom the
outline, give an oral presentation (speech)

to the class.

| ERIC
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Remegbeting the qualities of an impottant
petson in your life, wricte a poem, shott .
story, essay, etc.,, about that petson. Tell
how that petson touched yout life,

E\-!alual:ion Assess how your position in yout family has
affected the events in your life.

Ptedict how yout life would be diffetent if

you could be a membet of a new family, a

family of yout choice.

(Examples: best {tiend's, fictional, histoc-
icel, ptasidentizl, futuristic, etc.)

Pointing ocut the fallacies of steteotyping,
develop a persuasive campaign using cattoons,
stoties, skics, slogans, medis ads, etc. to
convince othets of the advantagea in being

a membet of the opposite gex.

Poll che class fot theit ideas as co what
chatactetizes a well functioning houschold
unit, Rank otdet these chatactecistics
based upon yout feelings and values,

Choose a family ancestot 2 ot 3 genetations

bzck, Research to find out about life at

that time, Recreate a typical day fot that
- petson, What wete problems of the day?

What inventions were being developed? Wtite

an essay compating theic 1life to yours.

Othet ideas to extend the unit on aurobiography.

1.) Review Jane Goodall's study of chimpanzees.
2,) Study life cycles of dandelion, pigeon, human, frog.
3.) Weice gbout the study of life cycles; aging.

4.} Desctibe the evolution of of Austtalopithicus., Homo erectus,
Homo sapiens.

5.) Ceteate an attifsct inventoty of life in your community.

6.) Btainstorm teptesentative items ftom now to be bucied in 2 time
capsule,

7.) Compate how an environment and/ot hetedity affect people {can
use Matgatet Mead's studies).

13
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8.) Art was as important as food, clothing, shelter to early
cultures, Discover its influence on the lives of people of
earlier cultures.

3. Language Development

Cognitive Level Directiong to Students
Knowledge List five new yords from the dictionary.

Define each new word.

Decree a "“Silence is Golden" Day.
Communication will be achieved through any
weans other than speaking.

CoaPrehension Locate pictures that represent your hew
vocabulary words. Develop a dictionary
around thenm.

Locate & 8ign language manual. Chooge five
gigne and teach them to a friend. Leamn
five signs from someone else, You will then
be able to recognlze and use ten signs for
the deaf.

Application Create a series of symbols to represent the
words of familiar slogans, titles and
expresdsions . {examples: rebus, idioms, word
association ) . Make copies available for your
clagsmates,

Demonstrate understanding of your new vocabu-

" lary words by using them in meaningful
sentencegs. Write these sentences on a class
graffiti board.

List and dramatize common gestures we use
every day without thinking of them as eigns.
{examples: come here, good-bye, I don't know,
yes, no}.

Using your list of gestures, assign a nonsense
word to represent each sign. You have just
developed your own written language.

Analysis After you are familiar with the words om the
clags graffiti board, attempt to golve the
scries of symbols representing common slogans
and expressions created by youl ¢laasmates.

Find a copy of Shakespeare's or Chaucer’s

writing. Choose ten O0ld English words no
‘ longer used in our language. Relate the

w 17
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Synthesis

Evalustion

meanings of these words to worde used in your
everyday language.

Use 20 of your new vocabulary words in a
short story.

Select a paragraph from Saaskespeare or
Chaucer which hus many 01d English words,
Rewrite the selection, keeping the meaning
and content the same, using Present day
vernacular,

From your list of gestures, develop a
complete idea or request, Convey that mes~
sage through Besturing. Using your created
langusge, expreas that same idea on paPer.
Share it with the class.

In your oPinion, what brought about changes
in our English usage, written and spoken,
from the 0ld English format?

Predict as many problems as you can foresee
when People communicate by gestures or words
thar change their meaniny (for example, other
cultures, slang). How might these problems be
solved?

Activitieg that extend the toPic.

1.) Make a list of foreign words wsed every day in our language.

2.} Explain the roots of 5 common words in our language.

O

ERIC

Aruitoxt provided by Eic:




4. Sclence
Coknitive Jave] Directions to Students

¥nowledge AS an environmental scientist, collect
data about youTr community. Record the
environmental problems observed in your
community.

Comprehension On a map of your city, chart specific
environmencal problem areas. Color code
the information according to the degree of
geriousness aud/or wature of the problem.

Application Discover and prepare a list of procedures
for solving some of your city's environ—
mental problems,

Analysis Analyze and relate the problems that have been
created on Earth due to over-population,
industry and misuse of natural resources
in your community. Diagram a model city
free from environmental problems found
on Earth.

Synthesis Construct a miseum housing artifacts destroyed
through environmental Problems on planet Earth.

Evaluation Appraise through a crirical essay the chances
for recovery in your community from environ-
mental pollution,

Justify through a video tape ressons for
halting environmental pollution in your

community.
5. Science Fiction
Cognitive Level bire to
Knowledge Choose a planet in pur splar System. Go to

the library and gather facts and information
about this planet,

Comprehension Explain the physical and geographical appear-
ance of the planet you selected. Draw a map
of the planet,

Gather information, articles and plctures on
space exploration (UF0's, NASA, space wovies,
space ships, astronauts, etc,) Combine

this material into a space-stu'dy scrapbook.

19
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Application As & toutr guide for yout planet, schedules

8 day of activities for "Trade-Wind Touts.”

NASA has commissioned You to develop 8 complate
survivsl kit for life on your planet. What
would you include in the kit?

Analysie Ctegte 28 down-to-eatth solution ot invention

to cottect an envitonmental problem on yout
plaper. Who might be intetested in putchasing
yout patent ot solution?

Syathesis Congidet the special featutea of yout planzt.

Design 2 comfottable and efficient means of
ttavel.

Design & ttavel brochute highlighting the
main attractions and eights of yout plaret.

Propose & list of necessary chatactetistics
and qualificariona of people allowed to
colonize yout planet (be sute a yide ravge

of occupa*ional petrsonnel is included--doctots,
teachets, scieatists, etc}.

Evaluation Rank otdet the ptofessional steff of yout

planet from indispensable to nonessential.

Using yout ttavel brochute, =elect the wmost
uelque attractions on your placet--man-made
ot natural {Plans from the const:ucted city
may be iecluded). Desigs travel postets
displaying these featutes.

Activiries to add and extend this unit.

1.)
2.)
3.
4.)
5.)

6.)

1)

Organize a discussion on uttexpiained phenonena.
Intetview gomeone ftom anothet planet.

Make a science film,

Judge realism/credibilicy in science fiction films.

Imagine 2 war betwveen plattets. Justify the cause fought and
the treatment of ptiscnets.

Examine satite in the science fiction writieg of E. B. White
and ¥utr Vonnegur. Weite yout owm sarite wmodeled after one
of theirs.

Etatosthenes, a Gteek geographet, was surprisingly accurate
about measuring the earth's circumfetence. Study this mae.

17
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B.7; Make a study of how climare and plant 1ife affect each gther.

9.} People wust econsider the effects of our actioms on population,
economie growth, energy, food, raw materials, pollution, space
exploration, thermonuelear war, education, health, ere. Explore
futuristie thinking in these areas. Use loeal politieians, inven-
tors, industrial leaders, sclentists, musicians, directors,
authors and edirors as sources.

Note: If the program for gifted and talented ip your distriet is

based On Renzulli's Enrichment Triad Model, General Exploratory

Activities could inelude a visit with a loeal writer or podt who

could disecuss the ways she uses the writing process. It eould

include a trip ro a newspaper to learn about editing or newswriting.

These Type I activities are exploratory and designed to put the student

in touch with a variety of experiences. Group Training Aecrivities,

which Renzulli clasaifies as Type II, are generally pre-uriting
activities. They inelude brain-storming and leazning “tow to think.

Individual and Small Group Investigation of Real Problems are Type II1

activiries, which require that the srudent use all of the methodolo=

gles aequired in Type I activities with all of the processes aequired
in Type II activities to produce a written Product, a newslerter,

guldebook, ete. Hhep one applies the Enrichment Triad Model to

writing, the importanece of audience is immedlately apparent.

2l
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Assessing Growth in the Gifted
‘ Student’s Writing

A way to gssegs the writing of the glfted student 18 to exzmine

the though: processes and growtn revealed through examples of that
writing. This assessment offers the teacher and student writer

an opportunity to set goals for evaluating future writing baged on
gome guldelines. A suggested sequence of questions follzwg for
gettiag goals and asseseing those goals fot the student wrlter, K - 12,

Grade levels have not Leen gttached £o this list because ithe giftel

student ghould progress beyond traditional grade level axpectations.
Does the student's writing reveal an ability to:
K 1.) olan writing for a specific audience - the auéicuce

may be the child alone (personal writing), the rest of
the class or the community (public writing)?

a3
v
-

select a form to match the purpose for writing(see p. 22)%
3.) organize ideas (with guidance)?

4.} sequence events (with quidancel?

5.) organize ideas independently?

6.) sequence events independently?

?7.) plan writing that reflects an ability to see things
frou another person's point of view (with guidance)?

8.} draw generalizations togethet in paragraph form?
%.) coWPare and contrast ideas in writing (with guidance)?

10.) recognize connections between units of information based
on common varlables?

11.) organize items of information; complexss of interrelated
or interacting parts?

12.) redefine and modify information?

13.) plan writing that reflects an abllity to see things
from another person's viewpoint (independently)?

19
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14.) compare snd contrast ideas in writing (independentiy)?

15.) extrapolate information in the form of expectancies,
predictions and consequences?

20




Purposes for Writing

e.elt could be pald that language 1is like a
windowpane, I may throw bricks at it to vent

my feelings zbout something; I may use a

chunk of it to chase away an intruder; and I
may use & stalned-glass window to call acten-
tion to itself as an object of beauty. Windows,
like langusge, can be used expressively,
persuagively, referentially, and esthetically.

James Kinneavy

Most of the programs for the glfted described in the
literature we reviewed focused on “creative wricing.” We believe
that fostering creativity 1s essential, but agree with Kinneavy
that equal attention needs to be given to developing the glifted
student's ability to write for expressive, referential, literary

and persuasive purposes.l

Forms should include:

lKiﬂﬂea")'a James. ”The Basic Alms of Discourse,” College
Compogition and Communication, December. 1969, p. 304.
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EXPRESSIVE
Examples:

of Iudividual

Conversations
Journals
biaries
Gripe Sessions
Prayers
Graffitci
Autobiographies
Letters
Of Social
Minority protests
Manifestoes
Declarationz of
independence
Contracts
Constirucions of
clubs
Mythg
Uzopia plans
Religious ctedos
Human interest stories
Epitaphs
Letters

ERIC
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POSSIBLE WRLITING FORMS POR GIFIED STUDENIS

REFERENTIAL LITERARY
Exapples: Examples:
Exploratory Short Story
bialog:es Lyric .
Seminars short Narrative
A tentative definition Limerick
0feas Ballad, Folk Soug
Froposing a solution Drama
to problems TV Show/Script
biagoosis Movie
Scientific Joke
Proving a point by Poetry
arguing from accepted Parody
premises Fable
Proving a point by Legend
generalizing from
particulars
A combination of both
Criciques
Informarive
Bews articles Telegrams
Reports
Summaries
Ron~technical encyclo-
pedia articles
Textbooks
Obiruvary lists 95
birections iad
Horescopes
Resumes
Job specifications
Captions

Public novices

RN |

PERSUASIVE
Examples:

Advercising
Political Speeches
Religious sermons
Legal oratory
Editorials
Posters

Speeches

Letters

Pamphlets

Record covers
Bumper Stickers
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Essay Writing for Gifted and
Talented Students

Small seminar groups balanced with individualized study
give gifted and calented srudents at the intermediate,middle

. and high school levels an opportunity to research ideas and develop

them in essay form. In addirion to literary forms, exposure

to the formal essay, personal essay, critical essay, and research
article helps students expand their thinking skills, since each
form addressas a differsnt sudience, has different purposes and

Places the reader and writer 8t varied distsnces.

Formal Egsay
A formal e¢s%ay resulrs from an event OF concern that a wrirer
wishes to make known to the public. The public could be peers,
neighbors, citizens of & vown or citizens of the narion. An
attempt is made to educate and ealighten the sudience. A formal
ess8Y ig...
written with gerious purpose to prompt audience atrtention.

written stressing fact or theory; the writer’s reasoning
is based on pertinent and documented informarion.

ideas written in an order which flows from Phrase to phrase.

written for an audicnce that is not treated as a confidant;
¢ written for public debate or perusal.

written in a tone that reflects a sober, calm writer whe
pregents facts and avolds personal, emotional, argumenta-
tive or colorful language.

-

These isgues might Bulde a writing activity which could result

in a formal essay:

23
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wellness prograns-—thelr success
infringenents on personal freedoms
nuclasr power

pollution

women's liberation

men's liberation

discrimination

plight of che Native americans
plight of the elderly

death

role of higher education in getting a job

Personal Essay

The personal essay discloses personal opinion on a subject
in some way pertinent to humankind's lives. & personal essay 1s...

written In the first person, often revealing something
of the writer,

written with humor and/or wit, occasionally laughing
at self.

written in a style that reveals the writer; not precise
but rather loose, letting the personality of the writer
come through.

about a subject most likely beyond conventional understand-
ing - something along the lines of the chicken or the
cgg coming first.

a plece written in a literate matter,

long, but not volutminous.

Writers such as Erma Bombeck, John Claxdi, James Thurber,
Shelia Graham and Andy Rooney write articles on everyday happenings
with tongue-in-cheek style. These writers could be used as models.
Suggested topics for personal essays: .

short tioral lessons from personal foibles
revelation about countty life

humorous treatment of free time activities
living wich seven siblings

view growing up as child, then reverse ond view as parent
wife returns to school, husband assumes household chores

27
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Ceicical Easay
The critical easay is similar to the formal essay. Ctitical

essays genetally deal with sublects of serious note. The essay might

ctiticize, ptaise, cottect, discovtage and/ot encouvtage. This
. essay instructs in an entettaining way. Ctitical essays ptovide
cettain veans fot ptesenting the matetial. Gepetally combinations
of these ate found in the ctitical essay Instead of all of them...

explanation befote ctiticisnm.

analyzation--investigating the makeup of a wotk, event ot
sttange occutences.

advettisement~-ctitical essay may be cloaked as an
explanation vhen in fact it 1is actually ptoemoting the
subject .

intetptetation of subject that might pot be cleat on the
sutface.

eveluation=-ptoviding assesswent of value or vtilicy
of a subject.

personal opinion--usvally ueed when petson has first hand
knowledge/expetience with subject -

Genetally the ctictical essay is built on motality: histoty,
aethetic, social and petsonal igsues. These essays apPeat in wtitten
form as editotials, teviews and Journal acticles.

Suggegted toPics fot the critical essay:

ctitiques of new ptoducts

waste dumping sices att forms
novels atchitectute
plays

' ctitical teview advettising benefits of day cate

tapid cransic

food gcamp ptogtams
ovetctowding of ptisons
teviews of films
welfate

acid tain

childtens' tights

ERA

gteenhouse effect
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effects of hard and soft rechnologies

effects of commercisls en young children

food additives

what has conservation done to preserve endangered species .

Research Article
The fourth essay fotm 1s the research article. This plece
of vriting demands time and extensive research to preserve knowledge.
The basic characteristics listed below offer a guide to development
of a research srticle. ..
emphasis on testing, can facts be proven.

inquiry to solve or not sclve, prove or disprove a
hypothesis.

gubject focuses on some topic of special interest.

written with objectiviry.

scope of article narrow.

writing takes an informative position.

highly-structured format.

written in a plain style-voiceless.

docunmented through footnotes and bibliography.

Research articles can take the form of lab reports, chapters,

scholarly papers, wonographs, statistical outlines, historical
perspectives, archeological search and research.

Possible topics for research articles include:

skin monsters .

nuscles aerodynamice of a frishee
heart old home remedies and herbal
ancestors cures

Australopithicus Africamus struggle for human rights
Homo Erectus communication without words
smoking tropia

history of money senile macular degeneration

26 29
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Another approach to writing reports and limired research
papers requires the use of study gkills in gathering informarion
to answer posed Queations. The sources as well as the information
appear in the finished product.

Questions to ger you started:

1, A gtudent in your class broughe & xXyster to class.. What
use 18 a xyster?

2. You are a member of the Wootka Indian Tribe . Whatis your
specialey?

3. Benjamin Banneker often is compared to Ben Franklin -
Write a study on why this ccemparieon was made.

4, Your tescher has invited an eremite to speak to the clags.
Write a two paragraph essay on whac you would learn.

5. 1t is said sarbage reflects and Sives a perspective on a
society , Pxamime Your family's garbage and write an essay

_ on digcoveries you made. ,

6. You and a friend are going camping amd You know thar your
friend is allerglc to bee stings and has & serious resction
when bitten, What kinds of first aid materiale should you
bring along just in case your friend 1z bitren? Write a
short research essay.

1. Suppose you have & ringing, buzzing, or hissing in your
ear. What medical problem could be causing 1itr?

8, Are there lsws about the use of sprays for crops or for
mogquite control in your community?

9. What are your community’s pillboard advertising practices?
Can they be lmproved?

10, You gaw 8 farmer using & dowser. Find out why and the
history of dowsing.

11. You're visiting lranian friends for dinner. They served
Mast Vakhiar. What's in 1¢? Do you like 1it?

1'2Sm1th, Richard, and Barret, Thomas. Teaching Reading in
the Middle Grades.




12, Yout friend visired Luxemboutg and while thete played a
game called Zabotr. Explain how te play Zabotr,

13. 'Read about Galileo Galilel.

31
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For Teachers of Gifted
California Dept. of Education. literature: Curriculum Guide for

Teaching Gifted Children Literature in Grades One Through
Ihree. Sacramento, California: The Department, 1978,

This gulde presents a 10 lesson sequence for teaching literary
and interpretive gkills., The aim 1s to teach skills on a
higher intellectual plane than mercly comprehension, speed
and accuracy.

California Dept. of Education. Teachipg Gifted Students Literature
and Language in Grades Nine Through Twelve. Sacramento,
California: The Department, 1978.

This little booklet presents course outlines and suggested
teaching approaches for giftcd high school students.

Callahan, cCarelyn M. DeveloPing Creativity In the Gifted and
Talented. Reston, Virginia: Council for Exceptional Children,
1978,

This very informative and practical pook summarizes research
and theory on the nature of creativity. It offers advice on
identifying creative children, and then, in the longest
gection, presents specific approaches to the stimulation

and development of the creative thinking process. The inform-
ation on program evaluation, resources and produsts, and
further references make this a complete guide for the teacher
interested in ifoplementing & program.

Durr, William K. The Gifted Student. New York: Oxford University
Press, 1964.

This book covers definition, identification, programming,
ability grouping, motivation, guldance, creativity and adminis-
trative issues in addition to desciibing recoumended enrichment
activities in four subject areas.

Feldhusen, John F. and Treffinger, Donald J. Teaching Creative
Thinking and Problem Solving. Dubuque, Yowa: Kendall/Hunt, 1977,

The authors state that th» purpose of this book is to "help
teachers learn about promising materials, methods, and techni-
ques for teaching crestive thinking and problem solving." The
chapters on methods and techniques are fairly general, giving
suggestions on questioning, critical thinking, and other
processes., The last 94 pages are devoted to reviews of Instruc-
tional materials which the suthors judge to be ugseful for teach-
ing creativity or problem solving.
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Gallagher, James J. Teaching the Gifted Child, 2nd e¢dition. Boston,
Hassachusetts: Allyn and Bacon, 1975,

In this revision of his basic text on gifted educarion, Gallagher
covers definition and identification, program (including speci~
fic curricular adaptations), administration, problem-solving,
creativity and special problenm areas, This 1s worthwhile
introductory reading.

George, Williami Solano, Cecilia’ Stanley, Juldan, eds, The Gifted
and the Creative: A Fifry-Year Perspective., Baltimore,
. Maryland: John Hepkins University Press, 1977,

This book brings together essays on the history of the gifted
child movement, veports of longitudinal studiess and discussions
of the three major approaches to creaciviey.

Govan, John Curtie and others. Educarimg the Ablest: A Book of
Readings on the Educatrion of Gifred Children. 2nd edition.
Itasca, Illinois: Peacock Publishers, 1979,

This updated collection includes erticles from Gifted Child
Quarterly by current leaders in the field.

Greenss, Carcle and othera. Sucgessfyl Problem Sclving Techmigues.
Pale Altos California: Creative Publicatrions, 1977.

This handbook defines the &kills required for problem solving
and presents ways to teach those skills and techniques. Ipclud-
ed are a checkiist to help problem solvers organize their work,
and sample proolems illustrating tbe skills and tecbniques. A
very practical book.

Hopkins, Lee Bennett and Shapiro, Annette Framk. Creative Activities
for the Gifted Child. Balment, Californiat: Fearon, 1969.

The 1004+ brief, clever ideas in this booklet are enrichment
suggestions for uyse In the classroou, Iin tbe schoel, and in
the communivy.

Kaplan, Sandra N, Providing Programs for the Gifted and Talented:
A Handbook. Venturs, California: Office of the Ventura
County Superintendent of School, 1974,

This guide for program planners includes advice on initiating
a program, sample program prototypes, curriculum guidelines,
and other practical information.

Lawlese, Ruth F. A Guide for Educating = Gifred Child in Your
Classroow. Buffalo, New York: D.0.K. Publishers, 1976.

This book presents brief, simple, practical information on
comnon problems and solurions of regular classroom teachers
who are dealing with the gifted.
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Lee, James L. and Pulvino, Charles J. Educating the Forgotten Half:

Structured Activities for Learning. Dubuque, Iowa:
¥endall/Hunt, 1978.

The exercises in this book are designed to use the right half
of the brain. They are grouped upnder the categories of vigu-

alization, concentration, memory, creativity and “ersonal well-
beingo

Martinson, Ruth A. A Guide Toward Better Teaching for the Gifted.
Ventura, California: Ventura County Superintendent of Schools.
1976,

This booklet 1s intended for inservice use or individual study.
The author's aiw 1s to assist teachers in recognizing and
developing behaviors that will improve their effectiveness in
teaching the gifted. A rating scale of significant teacher
behaviors is included. There are also case studies of

glfted students and guidelines for curriculum development.

Parnes, Sidney J. Creativity: Unlocking Humap Potential. Buffale,
Mew York: D.0.K. Publishers, 1972,

This little booklet contains three =s8says which explain the
theoretical basis of creativity development and clarify the
vwhats and whys of the programs which Parnes has fostered.
For applicarions, see the next entry.

wicty, Paul A., ed. Reading for the Gifted apd the Creative Student.
Newark, Delaware: International Reading Association, 1971.

This 13 a guide both to the identificacion of gifred and
creative pupils and to appropriate instruction, guldance and
experience in reading for such pupils. The roles of

parents and teachers are suggested, and wodel reading programs
are described. Each chapter is gell-referenced and could pro-
vide a gulde to further reading.

Renzulli, Joseph S. The Enrichment Triad Model: A Guide for
Developing Defensible Programs for the Gifted snd Talented.
Wethersfield, Connecgicut: Creative Learning Press, 1977.

Renzulli proposes a rationale and model for gifted education
in which the stress 1s on “gualitacively different” learning
experiences, rather than the grab bag of games, puzzles, erc.
that he feels too often typlfy programs for the gifred. He
Proposes three types of enrichment activitiea: I. Gencoal
Exploratory, II. Group Training, and 11I1. Individual and
Small Group Investigations of Real Problems. He particularly
expouses the third approach and presents suggestions for the
development of such activities.
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Sinple Gifta: Book of Readings and Study Guide. Madison, Wisconsin:
University of Wisconsin-Extension, 1978.

These books were prepared for a U.W. - Extension television
course on the education of the gifted, talented and creative.
The study guide gives a course outline and assignments; the
book of readings provides 18 articles,

. Tayler, Calvin W., ed. Creativity: Progress and Potentisl. New York:
MeGraw-Hill, 1964,

This voluwe summarizea knowledge about creativity and indicates
research needs. One chapter focuses on education and creativity.

Torrance, E, Paul. Creativity in the Classroom. Washington, D. C.:
National Education Association, 1977.

Torrance's contribution to the NEA's "What Research Says to
the Teacher™ series provides a summary of research on creative
abilities. This emall booklet pives a good introduction to the
topie,

» Encouraging creutivity¥ in the Clasarcom. Dubuque,
Iowa: DBrowm, 1970.

Torrance spells out weys to raspond to and build creativicy.
He stresses the fundamentals of teacher response and encourspge-
ment. Goals and activities are described.

Tuttle, Frederick B, Gifted and Talented Students. Weshington, D. C.:
Rational Bducation Association, 1978.

A small booklet in the "What Research Says to the Teacher
series, thig one draws from the B85 references listed at the
end to summarize information about characterigtics, identifi-
cation, program and issues.

Wayman, Joe. The Gifted and Talented. Englewood, Colorado:
Bducational Consulting Asscciates, n.d.

The materials in this handbook were prepared for inscructional
use in E. C. A. seminars. The readings include identification
procedures and many techniques for siimulating creativity.

, Woodliffe, Helen M. Ieaching Gifted Lagrners: A Handbook for Teachersg.
Toronto, Ontario: Ontario Institute for Studies in Education,
1977.

{

A very readable, practical handbook, this one includes answers
to those who oppose gifted education, information on identifi-
cation and program organization, and plenty of program
strategies with illustrative examples.
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The World of the Gifted K{nderfarten through 6th Grade. Toledo,
Ohlo: Toledo Public Schools, n.d.

This manual includes a teacher checklist for identifying the
glfted and suggested activities in the areas of loglec, litera-
ture, and independeant invescigations.

Williams, Frank E. Classroom Ideas for Encouraging Thinking and
Egeling. Buffalos Wew York: D.0.K. Publishers, 1970.

The activities in this book are intended to pose problems
and create situations in which particular procesges of
inquiry, discovery, and creative problem solving will be
exercised. Willlams described 18 teacher strateBles and 6
pupll behaviors, and indexes the ideas by theae as well as
by subject area. A great resource book requiring no
additional waterials.

(Prepaved by: Maryfaith Fox, Education Reference Libravian,
Madison Metropolitan School Disctrice.)
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RESOUBCES FOR WRITING ACTIVITIES AND
BOOKS POR USE WITH GIFIED KIDS
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Allison, Linda. Blood and Guts, A Brown Paber School Book.
Little Brown and Co., 1976,

Cramer, Ronald L. children's Writiug and Lrnguage Growth.
Charles E. Merrill shing Co., .
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"01’k8¢
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Company, 1971.
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NCTE, 1574.

Holmes, Deb and Christie, Tom. Thygbs Up . Carthage, Illinois:
Good Apple, 1978,
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Thinking. Wew York: Teachers College Press, 1970.

Kohl, Herb. Math, Writing and Gameg. Vintage Books, Random House, 1974,

Lundsteen, Sara W. Help for the Teacher of Written Composition.
Urkana, Illinois: IRIC, 1967.

Moffett, J. Student Centered LanRuage Artg and Reading. Houghton
Mifflin, 1976.

Petty, Walter T, and Bowen, Maty E. Slithery Snakes ard Other Alds
to Childrens Writing. Prentice Hall, 1967.

Scihwartz, Alwin. TomfoolelY, Tricker¥, and Foolery With Words.
Hew York: Baatam Books, 1973.

Sealey, Leonard; Sealey, Namcys Millmore, Marcia. Childzen's Writimg,
An ApProach the Grades. Wewark, Delaware: IRA, 1979,

Stewig, John., Read to Write., Hawthorne, 1975.
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Stewlg, John ond Sebesta, Sam, ed. Using Literature in the Elementary
Classroom, NCTE, 1978,

The Whole Woyd Catelog. Teachers and Writers Collaborative, 1978,
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Books For Use Wirh Gifred Kids

Blake, Jim and Ernst, Barbara. The Great Perpetual Learning Machine.
Boston: Litrle, Brown and Company, 1976.

o Brandel, Max. The MAD Book of Word Power. New York: Warner Books,
1973,
. Burnam, Tom. The Dictionary of Miginformarion. Nes York:

Ballantine Books, 1975,

Burns, Merilyn. The Book of Think(Or Hew ro Sclve a Problem Tujce
Your Size). Boston: Little, Browm and Cowpany, 1976.

Canfield, Jack and Wells, Harold C. 100 Ways to Enhance Self-Concept
in rhe Classroom. Englewood Cliffs, New Jersey: Prentice-Hall,
1976.

Donner, Michael, ed. Cames. New York: Games Publications, Inc..
published bi-monrhly.

Dudency, B. E. 536 Puzzles and Curicus Problemsg. New York: Charles
Scribner and Sons, 1967.

Felton, Bruce and Fowler, Mark. Felton and Fowler's Best, Worst,

and Mosr Unusual. Greemwich, Connecricur: Fawcetr Cresr,
1975.

Frarl., Sid. The Presidents: Tidbits and Trivia. Haplewood,
New Jersey: 1975.

Fynn. Mister God, This Is Anna. New York: Ballanrine Books, 1974,

Hover, Herman. How Many 3-cent Sra%ps in & Dozen? or How Logical
Are You? Los Angeles: Price/Stern/Sloan Publishers, Inc..
1976.

Keane, Bill. Jesr in Pun. New York: Scholasric Book Servicas, 1963.

Krevisky, Joseph and Linfield, Jordan L. The Bad Speller's
. Dicrionary. HNew York: Random House, 1967,

Louis, David. Fascinaring Facts. New York: Crown Publishers, Inc.,
1977.

M.lrz, Maxwell, M. D. Psycho-CYbernerics. New York: Pocker Books,
Simon and Schuster, 1960.

Marrin. Phyllis. Word Warcher’s Handbooks A Deletionary of the Mosr
Abused and Misused Words. New York: David McKay Cowmpany, Inc.,
1977.
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Scheier, Michael and Frankel, Julie., Whole Mirth Catalog, A Super
Complete Collection of Things. New York: Franklin Watts,
1978,

Sperling, Susan Kelz. Poplollies and Bellibones, A Celebration of
Lost Words. HNew York: Clarkson N. Potter, Ine., 1977.

Making It Strange. Prepared by Synectics inc. New York: Harper
and Row, Publishers, 1968,

Townsend, Charles Barry. Merlin's Puzzler. Hammond Incorporated,
1976.

Hylie, C. K., Jr. 101 Puzz]les in Thought and Logle. New York:
Dover Publications, Ine., 1957,

Yellow Pages of Learnind Resources (Exploration of a City).
Canmbridge. Massachusetts: MLIT Press.
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Periodicals for Teachers

Council for Exceptional Children, Jefferson Plaza Sulite 900,

1411 South Jefferson Davis Highway, Arlington, Virginia.

G/CIT, (Gifted, Creative, Talented Child), Box 66654, Mobile,

Alabams 36606.

Gifved Child Quarterly, M. A. G. C., 217 Gregory Drive, Hot Springs,

Arkansas 71901.

Exceptional Children, Council for Exceptional Childrew, 1920

I1TiB,

Association Drive, Reston, Virginia 22091.

{Intellectually Talented Youth Bulletin), Johns Hopkins
University, Baltimore, Maryland 21233. $6.00.

LTI ~ G/T Bulletin, (National/State - Leadership Training

Instirure for Gifred and Talented)}, Venrura County Superintendent
of Schoole, 535 East Main, Ventura, California 93009. $13.00.

G. T, Newsletter, Wisconsin Council for the Gifted and Talented,

3621 W. Allerton Avenue, Greenfield, Wiscomsin 53221. $10.00,
(comes with membership).

Will provide listings of: Official Chartered Chapters, Local

Group Coordinators (name, address, phone numbers), Title IV
Projects, Gifted and Talented Programs, Conferences.
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Hagazines for ¥ids
Chickadee, The Young Naturalist Foundation, 3% Front St. E., Toronto,
Canada, MSE1B3.

Cricket, Open Courc Publishers, 1058 Eighth St., LaSalle, Illinols,
61301,

Curlous Naturalist, Magsachusetts Audubon Soclety, Lincoln,
Maasachugetts Q1773.

Earthbeats,
Sea Grant College, University of Wisconsin - Hadison, 4§10 Walnut

Street, Hadison, Wisconsin 33706,
GCames, P. 0. Box 10145, Des Moines, Iowa 30340.

Odyssey, Astro Media Corporation, 41l E, Masen St., P. 0. Box 92788,
Milwgukee, Wisconsin 53202.

Writer’s Digest, (secondary), 9933 Alliance Road, Cincinnati,
Ohio 45242,
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Programt, Projacts, Resource People

Amsrican Assoclatien for Gifred Children, 15 Gramercy Park,
New York, New York 10003.

Assoclarion for the Gifted, 1920 Associate Drive, Reston,
Virginia 20091. (Ssae addrese serves CEC - Council
for Exceptional Children).

Gifted Child Society, Inc., 59 Glen Gray Roed, Oakland,
New Jersey 07436.

Mensa, 1701 West 3rd, Brookiyn, New York, New York 11201,
(Wigconsin branch: 2240 North Street, Milwaukee,
Wieconsin 53205).

Harional Foundation for Gifred & Crearive Children, 395 Diamond
Hill Road, Warwick, Rhode Island 02886.

National/State Lesadershir Training Ipgtiryte on Gifred and Talented,
n/s = LTI - GT), 316 West 2pnd Street, PH-C, Loe Angeles,

California 90012.

Office of the Gifted and Talented, Donohue Building, Room 3835,
400 - 6th Street 5. W., Washington, D. C. 20202,

Wriring Project for Gifred Writers, Grades 7-8, (in development)
Whitefish Bay Public Schools, 1200 East Pairmount Avenue
Milwagkee, Wisconsin 53217. (414} 322-9430
Contact Peison: Deansa Gutachow.

Your State and Federal Senators and Representeiives!! Ask for their
helpo

14
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Appendix A Bloom’s Taxonomy

PROCESS VERBS USED FOR STATING LEARNING OBJECT1VES ACCORDING TO BLOOM

1. YNOWLEDGE (The student recalls or recognizes information)

define repeat 1ise memorize namne
label record recall relate

2. COMPREHENSION (The student changes information into a different
symbolic form of language)

restate describe explain identify report
discuss recognize express locate review

3. APPLICATION (The student solves 4 problem using the knowledge
and appropriate generalizarions)

translate apply employ  practice demonsgtrate
incerpret operace schedule illustrate dramsrize

4., AMALYS1S (The student separates information into component parts)

distioguish debate question solve differentiate
conpare diagram  inventory contract experiment
test analyze criticize relate colculate

5. SYNTHESIS (The student soives a problem by putring information
rtogether chat requires original, creative thinking)

compose propose  formulate assimble construct
design arrange collect organize prepare

6. EVALUATION (The student makes qualitative and Quantitative
judgments according to set standards.)

Judge compare choose estimate evaloate
score predice rate value assess
select measure

42
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wexs AN Overview of the
Writing Process

"Writing to me is a voyage, ap odyssey, a discovery, because I am
never cercain of precisely whar I will find.”1
Gabriel Fielding

Writing 18 a comwplex process which is given meaning through
self-digscovery and use of lenguage, experience and thought.

Writing is...thinking

«..discovering
«. .&Xpressing.

The writing process offers the writer o journey into the self
to lay out thought for scrutiny, reflectiou and rearrangement.
This journey provides an excellent way to develop thinking towerd
higher levels of cognirion~-knowledge, compreheneion, applicarion,
analysis, synthesis and evaluation. This process of writing includes
observation, interpretarion, exploration, conremplation, composing,
organizing, revising and ediring. A good writer first explores
thoughts and feelinge abour a subject to discover what to say and
then comunicates those ideas effectively for a particular purpose.2

For writing to be successful at any level, for any subject
or ir any classroom an atmosphere in which students enjoy their
writing experience is essential. By sharing thoughts, fears,
experiences and knowledge, ideas blossom. The birth of these ideas
involves a very definite process of invention, writing, and editing.
The writing process cen be viewed as an inverted triangle, suggest~

ing the time the teacher should spend on the development of the

various writing stages. These stages of the composition process are

1Cooper, Charles and Odell, Lee. Research on Composing: Points
of Departure. NCTE. 1978.

2Cooper, Odell. Research on Composing. P. 13-28.
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esseneial for all wrirers.

Teacher directed - Prewriting

Inscrucrion
80%

Student direcred -

-

How rhen does the wricing starc? It arises from oral language,
which includes ralkings listening, reading, sharing ideas, Imicering,
creating and researching. It scarcs wich the tegcher as facilitaror
of excitement and ideas. Ir begins in a safe environment which encour-
ages expression and acknewledpges Eears. This beginning atage is
called prewricing or prevision:". It i3 a rime and place for observ-

ing» developing and sorring ideaz, Ir is a narrowing process to

illuminace whar ro write abour, for whar Purpose for whom and whar

£0 gay. Ir is a time of cholcc and guidance. This stage is
crirical for the developuent of writing skills. This stage requires
the grearest amount of time and emphasis, For 1if the preparacion
is complercs the wriring srage will proceed wich solid momencum.

The second stege of che wriring process focuses on cthe composing
or drafering of ildeas generated in the prewriring srage. It iz a
time tc put pen ro paper and begin rhe acrual wrising. During rhis
composing scage ideas developed in the prewricing srage begin ro
ctake shape. Concern Efor cthe audience guldcs che cholce of language.

The Einal scapge of che wriring process includes crirical review

3Davis, Dr. Jamcs A. Learning to Write - A Posirion Paper -

Some Elaborarions. Grant Wood Area Educarion Agency, Cedar Rapids
Community Schools, Cedar Rapids, Iowa, 1979,
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of the writing by evaluaring, editing apd proofreading. The drafe
is reread to determine if the language and form meet the purpose
of the plece and are appropriate for the audience.

In summary, writing 1s a process with a Purpose leading to

L d

communication of ideas to an audience. Writing reguires prepararion
and practice. Long before the actual writing happens a prewriting
stage helps the writer discover possibiliries for writring through
experiencing the world, choosing a form, addressing an audience

and gathering ideas, perceptions and abstracticna. The stage of
prewriting requires the bulk of time spent on writing. The writing
down of ideas follows the prewriting stage. Finally, the posturiting
stage involves critical review and polishing. Writing communicates
ideas to an audience. Writing belongs in the kindergarten through
the twelfrh grade to college and beyond. The process and the compos-

ing are important at every level.%

STAGES OF THE COMPOSITION PROCESSS»6s7
rewrit

1. Experiencing

Cur response to someone or something leading to a desire to
communicate, e.g., wanting te write a letter to the ediror
after reading and editorial with which one disagrees.

"Cooper and Odell. Research on Composing: Points of Departure.
Urbanag I1linois: NKCIE, 1978, p.88.

Koch, Carl and Brazil, James M, Strategies for Teaching
the Composition Process. Urbana, Illinois: KRCTE, 1978.

. 61bid. pp.25-27.

7Sme19tor, Marjorie, ed. A Guide to the Writing Process from
Prevriting to Ediring. Wisconsin Writing Project, 1978.
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Discovering

Identifying a topic and an audience. {(Often what moves one
ro write 18 the audience.)

Making Formal Choices

Selecting 2 form for the essay--narrative, opinion, descrip-

tion, etc.~-and & form of organization. Bringing order to .
chaos.
Writing
Forming

Arranglng essay materials in line with cholces in step three,
e.g., in a narrative, writing in chronological order; or, in
an oplnlon essay, writing a clear thesls statement to begin
the essay.

Haking Language Cholces

Selecting language appropriate to one's purpose and audience,
e.g., declding between formal and informal wording, selecting
adjectives, working out the volce, the way writers hear what
they have to say; their point of view.

Languaging

The process of carrying out the language cholces, e.g., Lf one
1ls writing a formal analysis, using languesge that iz factual
and exact. changing and moving words, etc.

Postyriting
Cricicizing

Evaluation of the essay to determine 1f 1t reflects the

cholces made egriier in the composition process, e.g., Does

my opinion essay have z clear thesis statement? Did I describe
wy examples well epcugh? Will my audience understand the words
I uge?

Proofreading

How does the essay meet the external standards of ope's audi-
ence: form, punctuation, neatness, spelling, etc.?

External Revision

Polishing
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Hisconsin Writing Project Participants

Sumpmer 1980

Carol Benson
Evansville Elementary School

Janice Berezowitz
Evansville Elementary Schaol

Beverly Bonge
Middleton High School

Rachel Kapp Brickner
B, C. Steffen School
Mequon

Rachel Davies
Lake Shore Middle School
Merjuon

Ann Gibson
Windsor Grade School

Nancy Gorchels
Franklin Elementary School
Madigson

Lorraine Jaeger
Homestead High School
Mequon

Laurie Klevgard
Johnson Creek Elementary School

Holly Lyon
West High School
Madison
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Susan Owensby
E. G. Kromrey Middle School
Middleton

Bobble Relhsen
tlest Middleton School

Kris Servais
Delavan-Darien Middle School

Mary Short
Green Tree School
West Bend

Robin Stacdt
Phoenix School
Delavan

Hyrtie Stoll
Sabish Junior High School
¥Fond du Lac

Marjorie B. Thompson
DeForest Middle School

Mike Vena
Randall Elementary School
Madison

Kathryn L. Welch
Sourh Beaver Dam School

Sally Ziolkowski
Badger Middle School
West Hend




The Wisconsin Writing Project is an effort by school
teachers, college faculty, and curriculum specialists
to improve the teaching of writing at all levels of
education. The Project 1s funded by the University
of Wisconsin-Madizon, the University of Wisconsin
Extension, the Wisconsin Ismprovement Program, and
the National Endowment f0r the Humanities {through
the Univeraity of California, Berkeley). The views
expressed in this guide 9 not necessarily repragent
the views of the above pamed organizations.

individuals desiriag information concern-
ing the Wisconsin Writing Project should
write to:

Wisconsin Wricing Project
Teacher Education Building
University of Wisconsin
225 North Milla Screet
Madison, Wisconsin 53706
608/263-4614
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1200-381 TODS.80




