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INTRODUCTION

Counselors have a great deal of difficulty communicating the effectiveness of guidance programs to
students, parents, teachers, and administrators. Although this difficulty is due in part o the nature of
the counseling process, a better job can and must be done.

This woarkbook is a model which describes how the guidance staff ata hypothetical high school—River
City—confronted the problem of effective communication through program accountability. Program
accountability is a concept of increasing importance to guidance counselors. Employing accountability
techniques and terms will result in improved planning and implementation, and in improved guidance
programs.

Guidance by objectives is becoming or has become a fact of life for most guidance counselors. And this

is good! It will cause everyone involved 1n the important task of helping students to ask the questions.

What am | doing?

Who am | dolng it for?

What should | be doing?

Da | have the competence to do it?

Is what | am doing working?

The process will both strengthen the guidance prolession and result in better gurdance services for the
students we serve together.

As with any model. the concepts and activities described here will probably have to be altered to meet
the unique needs of individual students and schools The model 15 intended to be a flexible guide that
can be used by the single guidance counselor practicing in a small school. by a staff in a large schooi,
by a system or district, or by an entire state. The services and materials of The American College
Testing Program are an integral component of several of the activities descrnibed in the model.
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The River City mode! was first presented, un a trial basis, at workshops duning the 1975-76 school year.
The positive and supportive reception of the model by the guidance community has been most grati-
fying. The following responses are represenfative of many ACT has recewed from counselors and
oounselor educators.

The guidancé and counseling profess:on must now prove (0 the public thal we are worth the
financial investment. We must demqnstrate oy unique contribution to education and show thal
counselors a.e sensitive to the needls of the schooland the community. The River Cily mode lis an
effective response to this accountability process.

—Francls P. Larkin

Dwrector o} Counseling

Niddle Township High Sehool
° Cape May Court House

New Jersey

-

The River cily model ic & long overdue guide lo heiping those responsibie lor gundance programs
“to gel it all together.” Properiy adapled lo local situat ons, the workbook process can guide
program development 10 accomplish the task ol serving students As a counselor educator, |
welcome this syslemalic approach. The workbook 15 a valuable resource and an excelisnl senice
to the proiession.

—Dr. W, D. Martinson. Head
Counsebng and Personnel Dezartment
Weslern Michigan University
Katamazoo Michugan

. -

The Unwersily of West Virginta Counselor Education Program, under the direction of Or. Jall
Messinig, 1s oflering lor the summer of 1976 a special lopics credil course for Marion County
counsalors, The course will be based on the River Cily model. We plan o upgrade our guidance
aclivities based on data oblained from the River Cily Needs Assessment,

—Mrs. Evely: Black, Gudance Director
Manon County Schools
Fairmont, West Virgima

The Guidance Sérvices Section ol the lowa Department of Pubhc instruction has, in cooperalion
with the lowa Personnel and Guidance Associalion, conducted 15 workshops thic past schoold
year. These workshops were devoled lo the River Cily conceplual modei Every geographic area of
the state was covered and we are very pieased to indicale that 780 counselors v ere in altendance.
This represenls approximalely 95 percent of all secondary School counselors in lows. The
avaluations receiwved al the conclusion of each sessiorn and the feedback we have recewsd from
counselors who participated indicate much interes! in implementing the concept at the local lovel.

—Gilles J. Smilh
Chief ol Gudance Service Sechon
lowa Department of Public lastruction




River City High School Guidance Services 1s guidance and counssling by objectives. | am pleased
lo endorse this model 1or several reasons. Furst, it is a well-developed conceplual modef lhat
slructures a guidance program for both the student and the counselor. The model begins with
needs assessment of both the guidance services and each mdividual student.

Second, the model 1s quite inciusive i lerms ol student needs. 1.e., studenls assess themselves On
most of their basic needs, such as understanding of self and others, values clarificalion, decision
making, and career awareness.

N
Third, the Needs Assessment Survey dala are systematically analyzed so that high and low
prionlies for a given student as well as for a given school or school district can be delermined. This
aflows for a focused intervention rather than some global strategies which are intended (0 be all
things to alf people, but often are too little and too late.

Fourth, specific exercises, slrategies. and reforences are cited for each basic objeclive. Mos!
models lack these kinds of specifics. Dr. Cal Calterali and 1 are currently compleling @ test that
contains specific individual and group stralegies ol a prevenlalive and renedial nalure that would
serve as a sourcebook for the activilies (interventions) avatlable to counselors,

Finally, the Fuwver Cilly model contamns several recording forms that allow for conlinuous data
collection on each student and schooi—a built-11 progressive evaluation 1001 s0 necessary and yel
$0 Oflen missing In mcst guidance programs.

i an, pleased to endorse ACT'S Rwver City High School Guidance Services. A Conceplual Model.

—G. M. Gazda

Professor of Educaton

Unwersily of Georgia

and Consulting Professor. Depariment of Psychiatry
Medical College of 3eorgia

Athens, Georgia

The Amencan Coliege Testing Program s commutted to the advancement of the gdance profession. We

trust the revised edition of the River City model will continue to contribute to the mission of guidance
programs.

o
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RIVER CITY, U.S.A.—A DESCRIPTION

Size of Community: 20,000

industry: Light manufacturing, agriculture, distribution

High School Enrollment: 1,350 (Grades 10-12)

High School Enrollment by Curriculum Emphasis:
College Prep/General 65%

Home Economics 15%
Agriculture 5%
Business 10%
Trade ‘and Industry 5%

Average Attrition Rate 10th Grade to Graduation: 16%
Postsecondary [nstitutions:
Area technical/community college in city, enrollment 1,500
Frivate 4-year liberal arts college in city, enroliment 800
Private business college in city, enrollment varies
State university, 80 miles, enroltment 14,000
* State college, 60 miles, enroliment 6,000
Graduate Placement:

4-year colleges 40%
2-year colleges 25%
Employment 20%
Private/trade/business 5%
Miscellaneous 5%
Unknown 5%

Guidance Services — A Statement of Purpose

The guidance department in River City High School exists to help students integrate academic and pet-
sonal development. It is an integral part of the instructional program of the school.

Some of the primary activities of the school counselors are counseling with students, consulting with
"significant others,” and coordinating guidance functions with other aspects of the instructional pro-
gram.

Counseling is done both indwvidually and in groups. The "significant others” who are involved include
teachers, administrators, parents and other family members, a wide variety of school and community
resource people, and others important in the life of an individual student.

The goal of the guidance department is the enhancement of each student’s self,career development
within the student’s total environment.

Counseling Staff

Director/counselor—full time—reports directly to the principal
Two counselors—full time
One counselor—half time
School psychologist—resource person
Guidance commiltee:
Directot
Counselor
Vice Principal
Two instructors
Two parents
Two students
One noninstructor, 1.e.. school bus driver, custodian, cook




THE CONCEPTUAL MODEL
)

The Drirector of Gwdance at River City High School was charged by the administration to develop a
planning, implementation, and 2valuation system for the guidance services. After examining traditional
guidance programs organized around service areas, the Guidance Committee decided that a
conceptual model which responded directly to the identified needs of a particular constituency,
pnimanly students, was needed. Such a model would provide data to help River City staff evaluate the
effectiveness of guidance activities. Accordingly, the conceptual model which follows was .atroduced

"

/V

(2)

{5)
Priorities

Evaluation

STUDENT
NEEDS

(3)

(4) .
Objectives

Activities
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IMPLEMENTING THE NEEDS CONCEPT

Assessmeni of Needs

Needs assessment 1s & data-gathering techrugue useful in establizhing priorities and program objec-
tives. It can be used to identify the unique needs of students at a particular school.

The techruque can help the counselor answer the guestion, “What are the most important needs of stu-
dents {o be satisfied by a guidance program?” In addition, it can help identif-* needs which may be met
more adequately by other school programs or by a combination ¢f school ang community programs
Ideally, as a resuit of a student needs assessment. all relevant school and community resources will join
to meet the identified needs of students.

The Needs Assessment Survey adapted for use at River City is offered only as an example of tt s tech-
nique. The survey tormat, item content, response format, and scoring technjgque may be altered to it
local sltuations.

A, Compslency required: :
The guidance staff must be able to assess the needs and expectations of the popu-
lation(s) to be served.

B. Outcome-staled objective:
Obtain data indiwating the needs and expettations of the population{s) to be served

PROCEDURE > OUTCOME

, isti those isi
| Identlsfy decision inakers and resource I—>I :n;cils‘e;:ge%sae“arg ne:{;\e%s?ndg%s;??g
people

use the obtained data.

—— r— g — — — ———— — — — — — r——  — — —— —

lation(s) io be served (Assessment population{s} to be served (Assess-
LSurvey) J |_ ment Survey results) J

™ \dentity populations) to be served | r— °

I (pupils, parents, teachers, adminis- |—>| A lisung of allpopulations to be served I
trators, ethnic ¢ompositions, socio-

oo e . J

Identify areas of concern of the popu- l ] , A listing of the areas of toncern of the ,

i1




Establishing Priorities

The data obta..led from a needs assessmenlw;II \fery_ll_kély identify more needs than can realstically be
met with the limited staff, time, budget. facilities, etc., available. Therefore, the second step ir.
implementing the needs conceot is to establish a prionty listing of student needs as a focus for

guidance objectives.
A. Competency required:

The counselor must he able to determine guidance priorities based on ident-

fied needs.

B. Outcome-stated objective:

Establish priorities for iqentified student needs of the populatons to be
served based on the optimum use of available personnel and resources.

PROCEDURE

Organize the statement of student
needs based on guidance priorities

L J

|—Reconcile‘ the differences tktween —l
personnef competencies, present
program, and the needs assessment
(compare what is and what ought io

— —— — — — —— — —

Define the existing conditions

{personnel and resources) and any

changes that should be made as

identitied by the prionty listing of
I_studenl needs

F—

>

12

OUTCOME

b . — — g, At — — — —

e — p— — — ——— — — — —

A listing reconciling the differences
between present program and
expressed student needs

— — —— — —— — ——— —

A priority statement of the organiza- _I
tional structure of personnel and re-
sources required to accomplish |
changes from existing to desired con-
ditions

— —  — — — — . S—




Developing Objectives -

An objective 1s a statement of a measurable, desired outcome. Developing objectives is an important

but difficult task. When completed the obj
intends to accomplish.

ectives should communicate what the guidance program

Most current guidance programs are excellent sources of unwritten objectives. For each guidance
activity or set of activities an objeclive can be derived. However, the staff should carefully svaluate
present guidance activities or sets of activities in terms of the priority listing of student needs to

determing which objectives should be retai

A, Competency required:
The counselor must be able
from identified needs and pr

Outcome-stated objective:

ned in the new objective-based guidance program.

to formulate measu

1o f rable objectives
iorities. "

r

Priority student needs will be used to formulate measurable

statemen’s of purpose.

PROCEDURE

OUTCOME

Determine the systematic approach to
be used in classifying the types of ob-
jectives so as to achieve an economy
of thought and action (i.e., individual
counseling, group, career testing, etc.)

— —— — — —— g — —.  — —

——

r.———.—.—.——.—..———.m

A systematic approach for the classi-
tication of objectives

Lo

Criteria which measure the achieve-

terms

Establish timeline for achievement of
the classified, defined, outcome-
stated objectives

— r— — —— —

—— — — — — — i . gp——

-
|

Devselop a plan for gathering and in-
terpreting data t0 appraise the seffec-
tiveness of the objectives {observa-
tion. survey, testing, etc.)

—— — T — p—— —— .  —— —

ment of objectives

b — — v ——— — ———,

A plan for gathering and interpreting
data to appraise effectiveness of pro- |
grams in meeting objectives J

e p— —




Planning Activities

Activities are the things guidance counselors do to bring about the uutcomes stated in the objectives.
Activities should be specitic, include a timeline, and identify the resources and costs necessary to com-
plete the activity. Specific responsibibty for an activity .hould be assigned to an individual staff
member. .

Activities which have proven successful in the past will be retained, innovations will be added, other
resources contacted, and professionai inservice planned. New activities may need to be preceded by
publi¢ relations efforts and by the involvement of gounselor, staff, and community resources.

> A. Competency required:
The guidance staff must be able to formulate specific activities designed
to achieve objectives.

B. Oulcome-stated objective:
Specific activities relevant to achieving objectives will be form ulated.

PROCEDURE > OWUTCOME

| Develop activities to achieve defined | N A listing of activities to achieve
objectives defined objectives

L] |

I_A written description of the personnel, —l
material, and financial resources
needed to carry out artivities that will

Laccomplisr‘: objeciives J

Fi

Describe personnel, material, and fi-
nancial resources necessary for acti- |———3
vities to accomplish objectives

coordinating resources necessary, statement{s) of desired pupil out-
with each activity on a timeline come

S J L R

Develop a sequentiai plan of action | Each process contains measurabie I

okt
wa




. Evaluating the Program

The importance of evaluation can hardly be overstated. Evaluetion of each activity determines the
degree to which the stated objective has been achieved. Evaluation may involve Nno more than
dehlerrrllmng the frequency with which an activity occurred. orit may include sophlstlcated statistical
analysis

In developing methods of evaluation, it is important to look at the student behaviors. performance, or
participation that demonstrate an obleclwe has been achieved. Evaluation should be ongoing and will
inevitably suggest amendments or changes in objectives and activities.

Assessment

Activities

$211014d

QObjectives

A. Competency required: )
The counselor must be able to coordinate continuing evaluation.

. B. OQutcome-stated objective:
The evaluation will provide indicators of program progress and the need

for modification.

PROCEDURE ] OUTCOME

[+

[ ] r— ]

Develop a specific evaluation design .
: i . A wntten and oral evaluation report
I for the objectives of the guidance pro l—>| oresented 1o decision makers l

- N e |

[ Develop a recysiing plan to feed the | T 1

evaluation of a given objective or ‘
| process back to the needs assess- l—Vl A recycling plan |
ment or other appropriate phase of

planning. ] - i

— — UPIRTTIE i, i — ————— —

| Communicate evaluation results to de- I—Vl A design for the evaluation of the guid- |
e cision makers in usable form ance program

] - 1

— — —— —— —  —rt  — —
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ASSESSMENT OF NEEDS—ESTABLISHING PRIORITIES

Data Coliection

Rwer City High School administers the Needs Assessment Survey to all students each February in
order to facilitate planning for the following year.

Classroom teachers, primarilg{ in the language arts department. are the key people involved in the col-
lection of data. During.a meeting with the Director of Guidance prior to each adminsstration, the teach-
ers review adminstration techniques and procedures. ’

In addition to the annual school-wide coullection of data. selected items are administered to specific
groups following certain activities. Data from these specific groups are key elements in the evaluation
of those activities.

By comparing data obtained in a controlled trial administration, the Guidance Committee determined
that students would be asked to 1dentify themselves on the Needs Assessment Survey. The tnial admin-
istration demonstrated no response differences between a group who dentified themselves and an
anonymous group. With identification, counselors may find the individual response sheets helpful in
counseling situations

Modifications of {the Needs Assessment items could be developed for
administration to seniors prior to graduation to obtain evaluation data.

Other modifications could be made to the Needs Assessment items for
administration to teachers, parents, employers. or other community groups.
The nature of needs assessment items can enhance facuity, parent, and
community awareness of student needs and the functions of a guidance
program. The needs assessment gives students a chance to influence the
development of their guidance program. These group data can also be
invaluable in demonstrating differences between students’ perceptions of
their own needs compared to the perceptions of others.

The Needs Assessment Survey adapted by River Clty Is an example of one instrument. Pre-
llminary reltabllity and validity studies on a simlfar instrument may be obtained from Dr. Allan
Lindstrom, South Dakota State University, Brookings, South Dakota. Other simlfar kinds of
needs assessmient surveys have been developed by local schools, state departments, and a
variety of publishers. (See Appendix lor exampies.)

6
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o Category Classlfication

The second step in establishing the prionty of student needs is to transiate the Needs Assessment
Survey items and data into meaningful and manageable categories. Seventeen such categones were
identified by the River City Guidance Committee. Individual Needs Survey items were assigned on a

- logical basis to each category and the response data were transtate d to determine categorical, as well
as item, priority. Some items were used n more than one category because of the overlapping
characternistics of the items.

The 17 categories and the support items were ¢lassified and tabulated.

Classification

Category 1:  UNDERSTANDING AND ACCEPTING SELF
Item 1. To know more about my abilities, interests, and other characteristics.
Item 2: To understand, accept. and like myseli better.
Item 3: To develop more confidence in myself.
Iltem 4. To understand how my feelings affect my@behavior.
Item 5: To be more accepting of my physical appearance.

Category 2: DEVELOPING RESFONSIBILITY FOR SELF
ltem 6 To set goals in hie.
Item 7: To learn better to tell others how | feel.
Item 8: To be a better listener and respond better to others,
Item 9. To state my own views.

Category 3: UNDERSTANDING OTHERS
item 10 To better understand teachers.
ltem 11: Fo bhetter understand people older than me.
ltem 12: To become more accepting of others.
: [tem 13: To build trusting relationships with others.
. item 8 To be a better listener and respond bétter 1o others.

Calegory 4: BEING UNDERSTOOD BY OTHERS
Item 14: To have someone histen to me when | have problems.
’ Item 15 To know how to get along better with my family.
Item 7: To learn better to tell others how | feel,
Item 59: Tc talk about personal concerns with a counselor,

Category 5:  RELATING TO OTHERS
Item 16. To have better relationships with teachers.
ltern 17: To have better relationships with other students.
Item 18. To know how to get along better with members of the othe:r sex.
ltem 19: To develop more fnendships with both sexes.
itern 15 To xnow how to get along better with my famly

Category 6: CLARIFYING VALUES
Item 20. To understand my rehigious beliefs more clearly.
Iltem 21. To understand more about sex and love.
Iltem 22. To understand my values and the use/abuse of drugs, including aicohol.
Item 23. To become more tolerant of persons whose views differ from mine.
Item 43. To know how the things that are important to me affect my career choice

Category 7.  ASSESSING SELF
Item 24: To know more about my strengths and weaknesses.
Item 25: To better understand my standardized test scores,
ftem 26: To understand what | can realistically achieve.
Item 1. To know more about my abilhities, interests, and other charactenistics

Category 8: UNDERSTANDING SEXUAL IDENTITY
lem 30 (o understand the impact of my sex on my career choice.
item 3i. To understand the changing roles and expectations of men and women.
9 ltem 18. To know how to get along better with members of the other sex.
Item 19: To develop more friendships with both sexes.
Item 21 To understand more about sex and love.




Category 9:

Category 10:

Category 11:

Category 12:

Cotegory 132,

Category 4.

Calegory 15:

Category 16:

Category 17:

UNDERSTANCING OTHER STUDENTS {DENTITIES

Item 2 T~ -nderstand, accept. and hka myself better.

item 3: To develop more confidence in myself.

Item 7: To learn better to tell others how | feel.

Item 12: To become more accepting of others.

Item 13: To puild trusting relationships with others.

Item 1. To know more about my 2bihhes, interests, and other charactenstics.

MAKING DECISIONS

Item 27. To know how 1o assess and evaluate my goals.
ltem 28: To learn how to make decisions.

Item 20: To leain ways to adapt to a changing world.
ftem 6. To set goals in life.

DEVELOPING CAREER AWARENESS
item 42 To understand the impact of work on my hfe.

Item 43. To know how the ttings that are important to me affect my career choice.

Hem 44. To know more about possible careers and the world of work.
Item 40. To become more aware of educational alternatives after graduation.
Item 41. To become aware of career training offered in my high interest areas.

EXPLORING CAREERS

Item 45: To talk with peoPle employed in my tugh interest areas.

Item 46: To get some on-the-job expenences in my twgh interest areas.

Item 47. To do an in-depth exploration of jobs which relate to my interests
and abilities.

ltem 48. To have actual on-the-job experience lo know what it is like to be
employed.

SELECTING COURSES AND MAKING EDUCATIONAL PLANS

ftem 32 To select more school courses by myself.

Hem 33:-To know more about graduation requirements.

Item 34: To find more courses relevant to my future.

Item 35: To receive more help in selecting courses,

Item 36: To find courses which are appropriate {0 my educaiional needs.

MAKING PLANS BEYOND GRADUATION
Item 37. To know how to prepare for careers 1N which | am interested
Item 38: To know how the courses | am taking relate to my career plans.

Item 39. To know about financial aids for continuing education beyond graduation.

Item 4C To become more aware of equcational alternatives after graduation.
Item 41. To become aware of career training offered in my high interest areas.

PLANNING CAREERS

Item 49: To know how mportant people influence my career choice.

Item 50: To develop career plans and goals.

Item 51: To talk to a counselor about career plans.

Item 52. To have my parents involved in my career plans and to talk more with my
q_arents about my career plans.

Item 37: To know how to prepare for careers in which | am interested.

FINDING JOBS AND CAREERS

Item 53. To know what jobs are available locally.

Item 54: To know where and how to start looking for a job.

I[tem 55: To know how to appty and interview for jobs.

ltem 56: To have help to obtain part-time and/or summer work.

Item 57 TO know more about job opportunities in my high interest areas.

UNDERSTANDING THE GUIDANCE PROGRAM

Item 58: To get to know my counselor/advisor better.

Item 59: To talk about personal concerns with a counselor.,

Item 60. To become more fully aware of the guidance and counseling services.
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River City High School Guidance Services
NEEDS ASSESSMENT SURVEY

By pamipating 1n this needs assessment survey. You ¢an help us plan school and community activitkes
that wall belter serve you What 15 a need? Neods are requirements we all have Jor a lull, happy. and
meaningful hite They range Irom needs tor lood and sleep 10 neads lor social, educational, and Parsoaal
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Please read the direclions before responding L0 the Survey aeins. il You have any quastions, ask your

counselpr Thank you for your assistance

DIRECTIONS
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2 H you decide you have no need, check ihe box beside 1he stam in the column no need and proceed to
the nex! item Do not check any other boxes for thel wem
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TABULATING AND ANALYZING THE DATA

L LN

The procedure which naturally follows data collection is systematic tabulation and analysis of the data |
so they can be understood and applied. Data analysis is simplified when data are organized to answer
specific questions and analysis techniques are adapted to the abilities and resources of the analyzer.
The River City Guidance Staff wanted three questions answered by their data:

1. 4Vhat do students at River Cfity- identify as their strongest needs?

2. How well do these students think these needs are being met?

3. Can we do a better job of allocating our resources 10 meet unmet needs?
To answer these questions, River City elected to use a double scoring technique to establish item and
category priorities. This double scoring technique is described in detail. Alternate scoring options are
discussed later.
The Double Scoring or Ratlo Method of Tabulation

First, tally each item. If “no need” is marked, disregard and move on to the next form.

EXAMPLE

ITEM NEED RESPONSE

1. WEAK MODERATE STAONG

NI TR LT
PRCTNC I T T
THi LY

I

ZZZ

TOTALS 26 20

In the example above, 73 students marked a need response box foritem 1. To compute the Need Index,
the “weak,” "moderate) and “strong” responses are totalled to become the equation denominator.

W(30) + M{26) +5(20) = N(76)

At this point in developing the Need Index, the "weak need” responses are ehminated and only the
"moderate” and “strong”’ need responses are combined to produce the equation numerator.
M(26) + S(20) = N(46)

46
76

In determining the Satisfaction or Not Met Index, only the "moderate” and "strong” responses {N-46)
from the need responses are tallied.

The Need Index now becomes = .61, or by moving the decimal two places to the right, 61,

N




SATISFACTION RESPONSE

sed Being Need Partially Need
Met Being Met Not Being Met

MO TRETR TRT
T it

10 16

—
7

The Satisfaction or Not Met denominator becomes:
NM(10) + NPM(16) + NNM{20) = N(46)

The numerator i1s obtained by eliminating the "need met” responses and combining the “need partially
met” and the “need not met" respanses. .

NPM(16) + NNM(20) = N(36)
The Sahsfaction or Not Met Index equation now becomes;

%—g— and the Index .75 or 75.
These twn ratio indices, 61 and 75, are now plotted on the Priority Quadrant Chart on page 24 to
determine the priority of the item.

I\c!lelhod for Determining a Need Response index and a Satisfactlon Response or Not Met index for Each
ategory

The technique used to determine category indices is essentially the same as that used to determine
item indices. Using the Needs Assessment Data Summary Sheet, simply add the column entries for
each item and compute the resulting equation, This procedure is demonstrated in the following
ilustration.

-

»
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22




Establishing Priorities

The Need Index and the Satisfaction (Not Metj Index are essential data for estabhshing prionties.
Several techniques can be used to convert these iIndex numbers to aprionty classification. One method
woulid be to make a direct ratio comparison and on an a prion basis, estabhsh a ranking for each item
within & category and for each category. When the Need Index and the Satisfactio:y (Not Met) index
have been computed for each item and category, it is a relatively asmple matter 10 determine the order of
items and categonas in priority rank.

NEEDS ASSESSMENT
DATA SUMMARY SHEET

NEED NEED SATISFACTION SATISFACTION
RESPONSES INDEX RESPONSES (NOT MET)
INDEX
Need Need
Moder- Need |Partiallyi Not
Itemn Weak ate |Strong Baing | Being { Being
No. Need | Need | Need Met Met Met
1 | 30 | 26| 20 4- .61 10 | 16 | 20 3-.78
2 | 20| 30 |15 2= .69 12 | 23 | 10 2-.13
3 5|38 |2 | ¥-.93 8 | 35 | 18 33..85
a |37 | 15| 10 2- .40 19 3| 3 B ..24
s |28 | 20| 20 2= .59 15 5 | 25 2 75
it
c 218, 158 _
2 129 | 89 %%~ .64 82 | 76 57a .72
2.5

23




Another technique to establish priorities would be to locate the Need Index number and Satisfaction

{Not Met) Index number in a quadrant as illustrated below.

Higl-)'

70

NEED INDEX

Low

~

+

PRIORITY QUADRANT MATRIX
SATISFACTION (NOT MET) INDEX

Low

70

High

(High-Low)

Moderate Priorjity

4 irLow—Low)

Low_Priority -

|
|
|
|
|
|
|
i
|
!
|
|
l
|
|

I
l
|
|
|

3
(High-High)

High
Prsiority

-1 5

(Low-High)

-.Moderate
~Priority

*

could be arbitrarily determined-at different points.

In the illuétralion, Item 1: which has a Need Index of 61 and a Satsfaction Index of 75, has been located’

T

River City elected to use .70 as the cutting line for the cell dwvisions. However, these divisionai lines

in the low-high cell, thus it is classified as a moderate priority item. ltems 2 and 3 would be in the high

high cell and.be classified high firiority. ltem 4, with indices of 40-24, would be a low prionty item. item 5

falls-in the moderate priority cell,

The indices for the catég()rf ('3~1.,which are 65-72, place

\

26
24

it in the moderate ceil.
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. ALTERNATE SCORING OPTIONS

The advantage of using the double scoring or ratio method is obvious. it permits a differential
comparison through the two indices. The disadvantage is that, without data processing equipment, it 1s
time consuming to score. Regardless of the scoring optionused, large schools should considerscoring
only a sample of the responses fram a total population. Other SCoring tec hniques to considerinclude.

1. Count only the responses to the items in the "strong need” column. Priority rank ordering
would then be accomplished by going from the item with the highest number of "strong
need” responses to the Jowest.

2. A variation of the above, yet simple tc .core, would be 10 combine the ‘'strong need” and
"moderate need"” responses and rank order as above.

3. Still another technique would be to reword the réesponse sets in a manner such as: -

Response Key:

Strong or moderate need being met

Strong or moderate need being partially met
Strong or moderate need not being met
Need nodbeing met

No need

moo®p

Scoring would follow a rank. order of the responses with the highest count to the lowest.

4. Some schools may have access t0 a computer. if s0, the counselor will have to #xplain to
the orogrammer how the data are to be treated. Student responses could be collected on a
mark sense answer sheet or keypunched o cards from a regularanswer sheet. Data can be
obtained for each item and each categofy by sex, class, grade point average. or other
subgroup ¢lassification. The counselor might want to work with a math or data processing
class in generating data from the Student Need Assessment Survey. Scoring services
might also be arranged through a |ocal postsecondary institution’s data processing center,
a district educational resource center, or the state department of education.

5. For 1976-77, The American College Testing Program will offer scoring services as
described in Appendix 5.

n=




DEVELOPING OBJECTIVES AND PLANNING ACTIVITIES

Following the pnority classification of the data, the River City staff was ready to plan the guidance pro-
gram for the coming year. They held a 1-week in-service workshop to develop objectives. plan
activities, and determine their evaluation techniques.

First they developed a Planning and Record Worksheet. One or more of these worksheets for each ob-
jective were next assembled into a master record boak which became, in effect, the staff’s contract with
students, administration, and parents. It was used for penodic communication as well as for the end-of-
year report.

As the exampties in this model show, the individual worksheets were designed to identify each of the 17
categonies and their priority classification. The worksheet also shows an example of an objective the
staff developed {or that category and the activities they planned to meet that objective. Additional space
was provided for staff assignments, an activity time frame, resource references, and cost estimate. All
entries were coded for easy reference in staff and administrative reporting and for budget requests. The
final entry on the planming record sheets 1s for evaluation summary statements of methods and actual
performance. -

As the objectives and activities were developed, the staif operated from the following guidelines.

Objfectives

1. Statements of desired outcomes

identify what is to be accomplished

Identify for whom it 15 to be accomplished

Must be measurable in terms of whether they were achieved and., if possible. degree of
achievement. This qualitative measure may be within the specific activities

Pl A

Activitios

i. The things counselors do with and for students
Must be specific

include a timeline

Identify resources necessary to complete the activity
Must be measurable in terms of outcome

Op P
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EVALUATION

Evaluation s necessary for several reasons. Evaluation data provide the basis for responses {0 the
question of accountabiity and lead to an understanding of the kinds of activites which contribute most
effectively to reaching stated objectives. Ev.iuation also provides for a reassessment of student needs
on a regular basis. A variety of mzthods can be used to generate evaluative data. Published instruments
are available and local instruments can be created.

The guidance committee at River City High School decided to focus on three a:.pects of evaluation.

A, Activity narticipation accounting
B. Activity-related performance ratings
C. Reassessment of student needs

A—Actlvity Participation Accounting

For Rwer City High School, simple accounting was achieved by answering the foliowing questions for
each planned activity:

Was the activity completed according to the planned schedule?
What activities were added to the program? Why?

What activities were deleted from the program? Why?

What activities were planned and initiated, but not completed? Why?

What was the number of students, parents, teachers, and community resource peopié parti-
cipating in each activity?

B—Activity-Related Pertormance Ratings

The measurement of the . .ue of each of the planned actmties in terms of performance ratings.
behavior change, o attitude evaluation 18 @ more difficult task. Several methods are suggested.

1. PRE- AND POST-ACTIVITY QUESTIONNAIRES, SURVEYS. AND INVENTORIES
These techniques can be ysed to obtain a measure of the growth of students
involved in a specific activity. As a part of the post-activity assessment,
the same instrument could be administered to a group of students who did not
participate in the activity. This kind of treatment/Control comparison will
provide data which set the planned activity apart from the total school program
as a factor in the lives of students.

THEN-NOW TECHNIQUE (see Appendix 6)

This method can be used at the completion of an activity. For example, a
selected number of specifically written items, probably no more than 15,
could be given to parents and/or students following a 2-hour evening session
on the topic, “understanding postsecondary financial aid programs and pro-
cedures.” Typical items might be “I understand the package concept”;

“l understand how to complete the Fainily Financial Statement.”

3. TESTIMONIALS
A testimonial Questionnaire might ask such questions as:

Was the group counseling a valuable activity for you?
Would you like to participate again in the future?
Do you feel you now have a greater understanding of yourself?
Do you feel you now have a greater acceptance of yourself?
Would you recommend group guidance activities to your friends or others
in your family?

]
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Other questions might be added to the questionnaire if an activity related to
mare than one student need. For example:

Do you now have a greater understanding of other students?
Do you feel that others now understand you better?

Wwith simple changes in the véording, the questionnaire could be administered to
parents or teaching faculty to determine their perceptions of the activity.

4. SEMANTIC DIFFERENTIAL METHOD
The semantic differential (SD) method, developed by Charles Osgood, is
another method of observing and measuring the psychological meaning of
things, usually concepts. It has been used by the National Association of
Coilege Admission Counselors to evaluate the nalignwide College Fair programs.

The method is described in detail in the April 1976 issue of The National ACAC
Journal. “The method consists of a number of scales, each having a bipolar
adjective pair chosen from & large number of such scales for a particular
research purpose, together with the concepts to be rated with the scales.

The following SD bipolar adjective scales indicate the various degrees of
attitude expressions pcssible.

good bad
complete incomplete
timely untimely
graceful awkward
unsuccesstul successful
meaningful meaningless
positive negative
disreputable repulable

o

The intensity of a respondent’s attitude was indexed by how far away from the origin the score lay. A
score which fell in the middle of a scale or at the origin ("4} was taken as an index of neutrality of
athtude. There were only three levels of favorable or unfavorable intensity. The three levels of favor-
ability were ‘slightly’ 4.1-4.9, 'quite’ 5.0-5.9, and ‘extremely’ 6.0-7.0. Any respondent who scored less
than 4.0 would have viewad the College Fair in a negative manner.”

good bad
7 6 5 4 1
\_"__‘V ot e o N V'__T v — W ""'_J\___V'_I
w :
Extremety Quile Stightly ' Slightly Quite Extremely
Favorable Favorable Favorable : Unfavorable Unfavorable Unilavorable
Neutral

Note. AeProduced by Permission of the edilor
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5. APL SURVEY

The Adult Performance Level Program is a multiple-purpose assessment System
designed to measure the proficiency of adults and high school studenis in the
functional competencies that must be applied in daily life. Based on H.E.W.
research at the University of Texas, the 40-item APL Survey assessas the ability
to apply five basic skifls—reading, writing, computation, problem-solving, and
vocabulary identification—to commonly encountered tasks in five knowledge
areas: consumer economics, occupational knowledge, heaith, community
resources, and government and law. A more detailed APL knowledge area test
for each of the five areas is now in preparation,

C—Reassessment of Student Needs

'Finally., for overall evaluation of the guidance program, administration of the needs assessment survey
in April will yield important inform.ation which may be used 10 demonstrate the effectiveness of this
year's program and to provide new baseline data for planning the next year's activities. Planning
guestions might irclude:

1¢ the difference between stated needs and the degree to which these needs are being met
decreasing. increasing. or remaining the same?

Are there differences between sophomores and seniors? Males and fem.les?

Time and Task Record System

To facilitate effective time management and activity responsibilities, the River City staff developed a
Time/Task Record System. Forms developed inciuded: .

1. Planning and Record Sheet
2. Time/Task Summary Sheet (Staff)
3. Program Checklist

They found that by adhering to this system. they avoided overioad penods. They also used the system
during staff meetings for activity status reporting. The system was also found to be helpful in profes-
sional competency evaluations.,

A
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River City High Schooi Guidance Services
TIME AND TASK RECORD — SUMMARY

Category_ 1. Understanding and accepting self
Priority Moderate

Obj. Act, Time/Task Line sut
Code Code | Aug. | Sept | Oct. | Nov | Dec | Jan. | Feb. | Mar. | Apr. | May | June | July
1.1 |1.1.1 : > Tucker
'1.2 > [Matson
b.1.3 T Brown
1.1.4A »>
1.1.48 > Staff
1.1.58;F > Matson
1-1.66 - Matson
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River City High School
GUIDANCE SERVICES CHECKLIST

Inventory and catalog materials and other resources.

Obtain free materials from those agencies and organizations Which provide them.
Administer needs assessment survey.

Record needs assessment data on Tabulation Form.

Establish item and category priorities.

involve teachers and guidance committee in planning activities designed to meet student
needs.

Record activities, procedures, resources and evaluation criteria on planning record worksheets.
Review planned activities and evaluation methods with teachers and administration.
Determine what additionat matenals need to be purchased or{‘c\an be purchased within your
budget.

Provide in-service training for teachers based on guidance and counseling activities.
Implement your program; revise when necessary.

Evaluate your program.

Present an evaluation of your program to the adminictration.

Qther:
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

E Administered by: Date Tabulated by: Timeline Coding Response Indices
b [gumma K- Tucker 8.0. Beginning of ON  Specific Date
R [Ssmmary | Epglish Dept. | 4-15-77 |J. Brown EO. Endof — 0.6. Ongaing Grade __ [ Oradeli | Grade
v Guidance Dept. | DUR During Needs |[Not Met]| Needs JNot Met] Needs [Not Met
CATEGORY 1: UNDERSTANDING AND ACCEPTING 3ELF 61 7S
p tem 1. To know more about my abilities, interests, and other characteristids. 70 gk
2, To understand, accept and like myself better, 90 85
H 3. To develop more confidence in myself. 40 24
L 4. To understand how my feelings affect my behavior. 60 75
M 5. To be more accevting of my physical apbearance.
CODE OBJECTIVEIS) To discover awarcness of personal goals, capabilities, and feelings so as to encourage
1.1 positive self-concept.
. Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cast
1.1.1 Small Group Awareness Work
A. Discuss the purpose of small group hOT‘ with
administration and gain support.
B. Form small groups ranging from 3-5 mecmbers Tucker| EQ Oct.{Social Studies
Feachers 15.00
Book - Awarencss:
Exploring, Experi-
menting, Experiencihg
1.1.2 Introductory Paragraph or Autobiography
A. Student prepares an introductory paragraph describing self  Matsonjbur lst

as he/she seces self and would want to be introduced to a
group of pcople.
B. Student completes paragraph but is not required to turn it
in.
C. Students in Epglish IT c¢lasscs write autobiography.
Students may discuss privately with counselor or tcacher.

Student may discugs privately with counselor or teacher.

Sem.

Teachers

English Teachers




o - o .

1.1.3 Personal Counseling
A. Students are given explanations of the services available Brown |EO Staff
and special relationship between student and counselor. Sept. ‘
Procedure for making appointments is explained.
B. Provide individual, personal counseling to all students 0G Staff

requesting those services.

1.1.4 Building Self-Confidence

A. Counselor/student-positive statement before All  JOG Guidance Staff -
he/she leaves Guidance Office.

B. Counselor/parent-one "success" letter or phone call per Tucker [0G 25.00
week mailed to parents from Guidance Office.

€. Counselor/teacher-potential drop-out assigned to watson 06 ----
a specific teacher for supportive relationship.

D. Counselor/teacher-Example: Assist in arrangements with Tucker|During |Ms. Dyck - Home Ec.| ----
Home Ec. Teacher to bring in a cosmetologist to Dec.

work with students on hair styling, grooming, etc.

1.1.5 Other Local Ideas

£e
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

g Administered by: Date Tabulated by: Timeline Coding Response |ndices
1 Data
B.0. Beginning of ON Specific Dat
IS Summary | Tucker _ |- Brown EO. Eugof 0. Onaoing Date | Grade ___ Grade _j] Grade ___
v English Dept. 4-15-77 Guidance Dept. | pUR During Needs |Not Met| Needs INot Met| Needs —[Not Met
CATEGORY 1: UNDERSTANDING AND ACCEPTING SELF 61 75
ftem 1 To know more about my abilities, interests, and other characterigtics. 79 | 73
Z Ta pnderstand accept . and tite mysetf herrer an _an
3. To develop more confidence in myself. 10 24
4 To understand how my feelings affect mv behavior. 60 75
5 To be more accepting of my physical appearance.
CODE OBJECTIVE(S) To (iscover awareness ©f personal goals, capabilities, and feelings so as to encourage
1.1 positive self-concept
Staff Estimated
CODE PLANNED ACTIVITIES Assigned; Timehne Resources Cost
(52
1.1.6 ACT-RELATED ACTIVITIES
A. Arrange group secssion for interpretation of ACT Student Matson|kD Nov.|Staff Responsibie
Profile Report for students. LO bec lto:  Study ACT
B. Conduct special evening pareat meeting for SPR interprotation Counselor’s land-
{Option: Combine A and B). hook, Post-Test
C. Distribute ACT Student Profile Report Interpretive Materials visuals and related
to each student and use "The Student I'rofile Report! Interpretive
(Post=-Test) visuals. Materials
--Highlight normative data
--IEmphasize correct use of probability data
a. Self-cstimate of college grades
b. Chance of "C" or higher
D. Schedule and announce time available for individual profile
report interpretation
LK. Provide opportunity for stucents to view locally produced Modia Commmication
vides tape on’''Interpreting the ACT Student Profite Report.” Teacher
F. Use SPR to identify students whose self-estimates, high
, schogl grades and/or ACT scores arce not consistent and Student Profile
RN provide opportunities for group or individual counscling. Report
c @ | ® ¢
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Your ACT Assessment

G. Reproduce and administer in individual or Matson |During |Results
group setting the "Self-Estimates of Abilities and Other Dec. ' (Reproduced below)

Characteristics." Identify those students with below
average responses to "Social Self-Confidence." Provide
in-classroom, group guidance or individual counseling and
appropriate developmental assistance.

BELOW ABOVE TOP TEN
AVERAGE AVLRAGE AVERAGE PERCEN)

AATISHEC  Draw rg danciel Bitying b oo 1 sl
ABILITY  ment wilng puirting ¥
GLEAICAL  Kebpund) Arat 4oc iCCurkte edtueih Ll

ABILITY  1yping Dodkacepag
EMGQLISH  Wiling undersanidong Ll ratane sang
ABILIFY  coomid goamma
MATH ooy o trovale Lrfranng g
ABILITY IR LN LR NI LT S T

MECHANICAL  Working i b ity 003 st A1 d b Iy
ABILTY  foeeng inage
SCIENTIFIC  Dopng LAn 1 atory ¢ apeoame ndn o0 d pnfet ey,
ABILLTY  penhig pendapes
SOCIAL  Areate v 2 oo seltng b BT i
SELF.CONFIDENCE  wun peupu: 1 .
82 WORKING  0pitimd Alart ¥ w™™ olhe e S pgieogt -

WITH PEQPLE

ACADEMIC  Draire 10 1 et o w b u T naee ot o0
MOTIVATION - raagnt

B R DT O I e L N S LR Uh B I T

WORK
MOTIVATION

ERIC —

Aruitoxt provided by Eic:
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NEEDS ASSESSMENT
EVALUATION SUMMARY

ACTIVITY
COQE

1.1.1

1.%.2

1.1.3

1.1.4

1.1.4

1.1.5

1.1.6

CATEGORY:

OBJECTIVE:

EVALUATION METHODS: A. ACTIVITY-PARTICIPATION ACCOUNTING

8. ACTIVITY-RELATEQ PERFORMANCE
C. REASSESSMENT OF NEEOS

w

A20
B.

Ab .

Sixty students participated.

Evaluation responses from students were generally very positive. A typical rzsponse
said, "I really understand wmyself better." However, two ciudents said the activity
was a waste of time, ten students requested individual counseling.

All students in English IT participated. About half discussed with teachcr or
counselor.

Mr. Prown made twenty presentations during September to all English classes.

Accomplished.
Many good comments from parents. Some mailed thank-you notes.

Thiee éosmetologists from community gave six demonstrations. Teachers report
enthusiastic reception by students. Teachers observed improved appearances
and self-awareness. SD evaluation quite favorable (Average SD score 5.9).

Counselors conducted three student sessions; one parents session. Ninety

students attended; forty-seven parents.
Evaluation form prepared and presented using items (see illustration). Data

from evaluations clearly show students and parents gained from participation
in this activity.

ACT STUDENT PROFILE REPORT INTERPRETATION SESSION-EVALUATION FORM (ILLUSTRATION)

Please put an X along each of the spaced lines that

indicates your reaction to the interpretation session.

For example, if you thought the program was bad, put

your X on the line next to BAD. If you thought the

program was good, put your X next to GOOD. If you

thought 1t was somewhere l-’een GOOD~-BAD, put your e

X in the space of your cho ~ Average SD responses.
!




Aruitoxt provided by Eic:

good

complete

timely

graceful

unsuccessful

meaningful

positive

disreputable

bad
incomplete
untimely
awkward
successful
meaningless
negative
reputable

]

R

ERIC
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

E o Administered by: Date Tabulated by: Timeline Coding Response Indices
1 ats
Summa B.0. Beginning of ON Specific Date Grad
E i E.0. End of 0.G. Ongoing o — Grade . | Grade .
¥ DUR During Needs ]Not Met| Needs {Not Met| Needs [Not Met
CATEGORY 2: pDEVELOPING RESPONSIBILITY FOR SELF.
Itm 6. To set goals in life.
" 7. To learn better to tell others how I feel.
[ | 8. To be a hetter listener and respond better to others.
9, To state my owp views.
CODE OBJECTIVE(S) To learn how to share feelings as well as accept the feelings of others so as to provide
2.1 opportunity for the student to determine individual goals for his/her life.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline R .ources Cost
[
[o-2]
2.1.1 Self Report
A. Students are asked to write a self-report answering these " rachers
questions:
"What do you plan to do with your life?"
"1s life important to you? Why or why not?"
2.1.2 Film - "Only Human" Film "Only luman"
A. Arrange time and permission for showing film.
B. Set up necessary media cquipment.
C. Allow time for group discussion following film.
2.1.3 Booklet - A Place to Stand. ' Prin-{ On A Place to Stand
A. Work with local Service Club for financiat cipallbec. 15] .50 per booklet
support to provide booklets to all Jr's and Sr's.
B. lHave representatives of local Service Club distribute
booklets at General Asscmbly.
2.1.4 Small Group Guidance Jic
. A. Group composition: Probable non-college bound. Feeling Game
'ﬂ.; Voluntary participation. Ungame
B. Some career discussion. Basic thrust toward Fallout shelter
q values-~-self-actualization. . ?




e | ° @

2.1.5 Life Coping Skills (Mini-course) bDur Life Coping Skills
A, Ninth grade formal course (credit). 1st
B. Develop 4-year plan card. Reviewed cach year. 6 wks
C. value clarification/decision making skills. each
B. Develop one career topical paper. C(ross semestel

credit with English Dept. arranged.

2.1.6 Other Local Activities

6¢
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

g Dat Administerad by: Date Tabulated by: Timeline Coding ResPonse Indices
t ata
2 |Summary B.0. Beginning of ON Specific Date Grade Grade Grade ___
£ E.O. End of 0.G. Ongoing — -
Y DUR During Needs INot Met| Needs |Not Met] Needs II»'\.!cn Me:
CATEGORY 2: DEVELOPING RESPONSIBILITY FOR SELF.
ltem ¢ 7o set goalg in life.
7. To learn better to tell others how 1 feel.
§. To be a better listener and respond better to others.
9. To state my Own views.
CODE OBJECTIVE(S} TOo learn how to share feelings as well as accept the feelings of others so as to provide
2.1 opportunity for the student to determine individual goals for his/her life.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline . Pesources Cost
2.1.7 ACT RELATED ACTIVITIES :

Al

Announce (P.A., bulletin board, school paper)
registration deadlines and test dates for taking the
ACT Assessment. Inelude information about location
and procedures for obtaining registration packets.
Announce as above information regarding

critical scholarship deadlines and procedures.
Include necessary information about forms

such as the Family Financial Statement, BEOG
Applications, etc. 7

Review all resources for information ag;ut
specific postsecondary institutions a
emphasize $clf-responsibility in getting
information from available resources.

ACT Bulletin
Board Posters
ACT Registration

Packets

ACT Family Financial
Statement

BECG Application

ACT College Planning/
Search Book
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

ol
ey 2
R 0

F o Administered by: Date fabulated by: Timeline Coding Response Indices
ata
Summary B.O. Beginning of ON Specific Date Grade Grad Grade
E E.0. End of 0.G. Ongoing — e = —
Y DUR During Needs {Not Met{ Needs [Not Met] Needs [Not Met
CATEGORY 3. UNDERSTANDING OTIERS
lem 0. To better understand teachers.
11. To better understand people colder than myself. _
| 12. To become more accepting of others.
13. To byild trusting relationships with others.
8. To be ¢ better 13- .ener and respond batter to others.
CODE OBJECTIVE(S) To become more aware of the feelings of others so as tu facilitate genuine concern, understanding,
3.1 acceptance., and apprectation of individuals with whom student comes in contact.
. Staff Estimated
CODE PLANNED ACT!VITIES Assigned] Timeline Resourras Cost
3.7.1 Small group
A. Use 6-minute cassette "Are You Listening™ to provide Cassette-"Are You
bnsis for discussion about how well one listens. Listening"
B. Use filmstrip and record, "Becoming Awarc." Allow Film § Record-"Be-
adequate discussion time. coming Aware"
3.1.2 Role Playing
A. Establishk real life situations dealing with barriers to Teachers
communication. Students role play different characters.
B. Use film, "Cipher in Snow." Securc administration approval
and support. Invite communitv; i.e., parents, teuachers,
students. Review and discuss in smail groups.
3.1.3 Develop Advisor-Advisce System. Trumps Mode' Schoolsp
A. Teachers assigned max. 20 adv'sees. Assist with class
scheduling.’
B. G:ioups meet once every 6 weeks for social
activities; pizza party, hamburger cookout; ectc. -
C. Advisors mecet with advisces' parents each
semester to discuss grade cards, etc.
24




!

D. Counselors to coordinate project and serve

as resource to advisor. " Counselors to provide

in-service training for new tcachers. ‘

3.1.4 Pipeline Committee

A. Made up of Adm.-Faculty-Students.

B. Objective: To build better understanding of
how decisions are made.

C. Sponsored periodic open forums. Topics to be
determined by comrittee and to include panel
members relative to the topic; i.e. Campus

. Security Force; custodians and lunchroom

staff; intramural sponsors; etc.

3.1.5 Other Local Activities

£

st

oy

— Y

Q

ERIC

Aruitoxt provided by Eic: ’
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F Dats Administered by: Date Tabulated by: Timeline Coding Respons Indices
)
Summary B.O. Beginning of ON  Specific Date Grade Grade Grade
E.O. End_of C.5. Ongoing — - —
¥ DUR During Needs |Not Met{ Needs [Not Met] Needs [Not Met
CATEGORY 4. BEING UNDERSTOOD BY OTHERS
ftem 14. To have someone listen to me when I have problems.
15. To know how to get along better with my family.
7. To learn better to tell others how 1 feel.
> 59. To talk about personal concerns with a counselor.
C%DEI OBJECTIVE(S} To provide appropriate experiences which will allow students to relate their
: Ders 3. and feelinps.
Staff Estimated
CO0E PLANNED ACTIVITIES Assigned] Timeline Resources Cost
4.1.1 Individual Counseling School psychologist
A. Secure teacher and administra’‘ve support.
B. Explain to students in classroom, and by other methods, the
counseling services available. Emphasize the special type
of relationship between student and counselor.
C. Provide individual counseling for all students requesting
the service.
D. Explain how to make a counseling appointment.
4.1.2 Focus group Teachers
A. Gain administrative and teacher support.
B. Schedule classroom visitation to explain focus group.
C. Plan meeting times and places. Select group members.
D. Establish group.
4.1.3 Parent sessions Book<-Values Clari-
A, Gain approval from administration and teacher support. fication § Parent
B. Contact parents by letter, phone, media, etc., to Effectiveness Train{
explain activity. ing.
C. Make calender schedule and physical arrangements. “"Human development
l{l‘C Q D. Conduct sessions. . Program” -
)
b
= oy
.o f

Cf\
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4.1.4

4.1.5

4.1.6

Establish Worry Clinic

A.

Fresh/soph. meet for 2 hours with a panel composed

of drug/alcohol specialists, County Health Dept., teacher,
parent, social worker, etc.

Juniors/seniors same as above. Meetings to be separate.
Questions to be submitted in advance. Panel to

respond during session with open discussion to follow.

Study Hall Option

A.

Small group 8-10 of behavior problem girls.
Members have option of attending once a

day for nine weeks or going teo study hall.
Attendance rules to be set by group.

Group to write own goal for the week on Monday.
Evaluation of Friday to sce if goal was met.
Group objectives to include behavior modification
techniques and experiences.

Other Local Activities

""Self-Enhancing

Education"

Values Clarificatio
""Causal Behavior"

Community Specialists




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F o Administered by: Date Tabulated by: Timefine Coding Response Indices
ata
Summa 8.0. Beginnin of ON Specific Date
E v E.O. End'of ¥ 0.G. Ongoing Grade . Grade Grade
Y DUR During Needs {Not Met| Needs |Not Met| Needs |Not Met
CATEGORY 4: BEING UNDERSTOOD BY OTHERS
ltem 4, To have someone listen to me when I have problems.
15. To know how to get along better with my family.
7. To learn better to tell others how T feel.
59. To talk about personal concerns with a2 counselor. ]
CODE osJECTIVE(s} To provide appropriate experiences which will allow students to relate their
4.1 personal concerns, problems, and feelings.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned| Fimeline Resources Cost
F -
»
4.1.7 ACT RELATED ACTIVITIES
A. Identify from Student Profile Report all students responding Student Profile
"yes to need for personal counseling. Make a direct contact Report
with each of these students and provide an opportunity for
tiven to schedule a counseling appointment.
{ THE SPECIAL EOUCATIONAL NZEDS AMD INTERESTS YOU tNDICATED A

IROICATED REE0 FOR HELP [¥:

DVASCLD PLACEMERT 1%

. L
. P
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B. Reproduce and administer in a classroom or group the "Self-
Estimates of Abilities and Other Characteristics.'" Identify
those students with below average response to "Social Self-
Confidence," and "Working with People.” Arrange in classroom
or group guidance appropriate development activities.

Your ACT Assess-

ment Results

°

g

LN




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

Data
Summary

]

Administered by:

Date

Tabulated by: Timeline Coding

Response |ndices

DUR During

B.O. Beginningof ON Specific Date
E.O. End of 0.G. Ongoing

Grade ___ Grade

Grade

Needs {Not Met| Needs INot Met

Needs INot Met

CATEGORY g.

RELATING TO OTHERS

item

16. To have better relationships with teachers.

17. To have better relationships with other swudents.

-

18, To know how to get along better with members of the other sex.

19. To develop more friendsihips with both sexes.

15. To know how to get along better with my family.

CODE
5.1

oBJECTIVE(S} To prepare students to become competent in the principles peeded for effectively relating

with others (peers, family, teachers, significant others).

CODE

-1

PLANNED ACTIVITIES

Staff
A ssigned;

Timeline

Resources

Estimated
Cost

5.1.1

5.1.2

5.1.3

Establish group counseling sessions (micro-labs, awarcness groups,

encounter groups).

A. Gain support from administration and teachers

B. Schedule classroom présentations to explain group purpose
and activities, and -to solicit participants.

C. Plan calendar and physical arrangements for activities.

D. Identify and organize groups.

E. Facilitate groups on a refular bastis.

Schedule sessions for development of communication skills:
active listening; "I'" messages; non-verbal communication;
understanding effective communication. Incorporate with A

through E above.

Individual counseling for students eXpressing an inability to

rclate to others.

A. TIdentify thosc in group activities demons*rating this need.
B. Provide counseling sessions.

f,l)

4 &

Teachers
Book-"Awareness:

Exploring, Experi-

menting, Experiencipg
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5.1.4

5.1.5

5.1.6

Classroom sessions
A. Provide in-service sessions for teachers.
B. Monitor and support teachers in use of the program.

Senior Citizens Rap Sessions

A. Arrange for selected senior citizens in the
coamunity to meet informally with classes
or small groups. Senior citizens may pe selected on their
story telling ability, their knowledge of local history,
their involvement in a historical event. Many senior citizens
and teenagers communicate effectively. These Rap Sessions
will be to facilitate that talent.

Other Local Activitie.

Teachers

"Human Development
Program"
"psychological Edu-
cation Project"
"Self-Enhancing Eduf
cation"

Senior Citizens




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

RP Administered by: Date Tabulated by: Timneline Coding Response Ind..es
I Data
Summa B.D. Beginning of DN Specific Date d Grad
E i E.Q. End of D.G. Dngoing Gra Ie — e Grade .
Y OUR During Meeds [Not Met| Needs [Not Met] Needs {Not Met
CATEGDRY 6: CJARIFYING VALUES
ltem  op To understand my religious belicfs more clearly.
21. To_understand more about sex and love.
22, To understand My values and the use/abuse of drugs, including
alcohol,
23. To _become more tolerant of persons whose views differ from mine.
43, To know how the things that are impertant to me affect my carcer choice,
OBJECTIVEIST - : - ; ; ; : .
CODE To clarify values to the crtent students will be able to identify their own values and
6.1 publiclv affirm them {druss. sex. religion. etc,).
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
h
L]
6.1.1 Value clarification session with all students Teachers
A. Gain administrative support and approval. Books-Values Clari-
B. Counsclor receives training in value clavification procedures. fication, Clarify-
C. Counselor as resource to in-service for teachers in value ing Values Through
clarification and procedures. Subject Matter §
D, Calendar and physical arrangements, Values and Teaching
6.1.2 On-going value clarification experiences. Teachers
A. Preparc materials for teachers,
B. Encourage and support teachers,
C. At tecacher's request, facilitate or co-facilitate activities.
6.1.3 Other Local Activities
f
£,
Y]
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F o Administered by: Y Date Tabulated by: Timehne Coding ResPonse Indices
ata
Summar _{ B.O. Beginningof ON Specific Date Grad
E Y /| 0. End of 0.G. Ongoing ade _ | Grade__ | Grode
Y DUR During Meeds |Not Met| Meeds |Not Met| Needs {Not Met
CATEGORY 7: ASSESSING SELF
lem 24, To know more about My strengths and weaknesses.
25. To better understand My standardized test scores.
26. To understand what I can realistically achieve. ]
1. To know more about mv abilities. interests. and other characterigtics.
CODE OBJECTIVE(S) To develop the student's positive attitude toward self through an awareness of his/her
7.1 abilities, interests, and academic strengths.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
7.1.1 Drawings and seclf-portraits
A. 1In small guidance or classroom groups, have students make
drawings or self-portraits.
B. Facilitate discussion using the following questions:
"How do you see yourself?"
"What traits or skills would you like to have?"
"What traits or skills would you like to develop?”
7.1.2 School testing program
A. Through classroom, s.hool paper, other media, review the
school testing programs covering what tests are used and
why they are used.
B. Explain to all students how test profiles are interpreted;
i.e., group ses$sions, individual appointments.
7.1.3 Coat of Arms
A. F[Fach student draws or creates their own B
coat of arms. Lach student then explains the T
r? 1 coat of arms as a picture of self.
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

Administered by: Date Tabuiated by: Timeline Coding

Response Indices

P
F Data - ; Soecit
Summa 8.0. Beginning of DN Specific Date Grade Grad Grad
E v E.O. End of 0.G. Dngoing ! = % — ol —
v DUR During Needs INot Met| Needs [Not Met| Needs {Not Met
CATEGDRY 7. ASSESSING SELF
Hem 24, To know more about my. slrengths and weaknesses,
25. To better understand my standardized test scores.
26. To understand what 1 can realistically achieve,
1. To know more about my abilities, intere..s, and other characteristics.
CODE oRJecTiVE(s) To develop the student's positive attitude toward self through an awureness of his/her
7.1 abilities, interests, and academic strengths.
Statf Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
7.1.4 ACT RELATED ACTIVITIES
A, Distribute ACT registration packets to seniors. lfse "Taking "Taking the ACT Asgpss-
the ACT Assessment' (Pre-test) visuals to explain registra- ment® regis. materipls
tion procedures. Provide opportunity for individual questions
B. Day before ACT test remind students to review sample questions
in "Taking the ACT Asscssment' booklet.
C. Arrange group session for interpretarion of ACT Student Pro- "Taking the ACI ASSPss-
file Report and contents of Your ACT Asscssment Results ment' Pre-test visupls
D. Distribute Student Profile Report and Your ACT Asscssment Student Prafile Rephrt
Results to each student and use ''The Student Profile Report™ Your ACT Assesspent
(Post—-test) visuals, ) ) Results
Ii.  Schedule and announce time available for individual follow-up Media Communication
{Mternate to D).  Provide opportunity for students to vicew teacher
locally produced video tape on "Interpreting the ACT Student
Profile Report,"
F. Use "Taking the ACT Assessment" (Pre-test) visuals with
juniors to show how the ACT information can assist the 1,
individual to learn more about their Strengths and weaknesses. %
G, Mcet with sceniors who have not taken ACT aud discuss advan-
e tages of doing so.
« v}

@
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H. Arrange visit from postsecondary institutions to discuss use
of ACT at each institution.

-4
I. Develop scattergram of ACT scores and College Freshman grades ACT list Report
of former s. ’‘ents (See Appendix 11.1). Student Profile
J. Have small group counseling sessiops with students who indi- Reportt
cated need for help in: Scattergram (sce

Appendix 11.2)

Mathematigs

Personal Counseling

K. Other group mectings arranged for students with similar
interests in specific colleges, majors, ctc.

1. Educational/Vocational Planning
2. Writing

3. Reading

4, Study Skills

5.

6.

7.1.5 ACT-Career Planning Program
A. Conduct career planning mini-course (survival workshop)
1. Use of a minimum of six hours in preparation for
administration of Carcer Planning Program. Features
of workshop to include:

& a} develop small groups within larger group.
b} explain objectives of the workshop. ]
¢) use Blizzard Survival game (see Appendix 13). \ Blizzard Survival
d} small groups to develop definition of success- N See Appendix 13

carcer., Use Value-Clarification technique.

¢} use¢ Fantasy Trip activity.

f) ecach individual develops budget to support fantasy
carcer, small groups submit an average budget for Budget liorm
all individuals within the group. Demonstrate hourly See \ppendia 14
weckly, monthly wages necessary to achieve fantasy
budget (sece Appendix 14).

g} small groups to develop list of non-measurable
factors in carcer choice decisions; i.c¢. ambition,
responsihility, personality, confidence.

h)y Cxplain what C.P.P. is: That it assesses the
measurahle factors; i.e., interests, abilities,
experiences.
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECCQRD SHEET

E o Administered by: Date Tabulated by: Timeline Coding Response Indices
1 ata .
Summary B.0. Beginning of . ON Specific Date Grade Grade ___ Grade
E E.0. End of 0.G. Ongoing e — I b
Y DUR During Needs |Not Met] Meeds |[Not Met| Needs |[Not Met
CATEGORY 7: ASSESSING SELF
Item 24. To know more about my strengths and weaknesses. | |
25. To better understand my standardized test scores.
26. To understand what I can tealistically achieve.
1. To know more about mv abilities, interests, and other characterigtics.
CODE OBJECTIVE(S) To develop the student's positive attitude toward self through an awareness of his/her
7.1 abilities, interests, and academic strengths.
Stff Estimated
CODE PLANNED ACTIVITIES Assigned| Timeline Resources Cost
7.1.5 Continued 4
i) administer C.P.P. Explain plans for interpretation C.P.P., Counselors
sessions, Manual
j) do small group interpretations. C.P.P. Student
Book let
k) follow up with individual counseling. C.P.P. Interpretatign
Visuals
L ] /_
AN’
P




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

5 5 Administered by: Date Tabulated by: Timeline Coding Response Indices
H ata -
Summa B.O. Beginning of ON Specific Date Grad Grad
E v E.O. End of 0.G. Ongoing G”“T — e pe —
Y DUR During Needs |Not Met| Needs |Not Met] Needs INot Met
CATEGORY 8: UNDERSTANDING SEXUAL IDENTITY ~
Item 30. To understand the impact of my sex on my carcer choice.
31. To understand the changing roles and expectations of men and women.
18. To know how to get along better with members of the other sex.
19, To develop more friendships with both sexes.
21. To understand more about sex and love.
CODE OBJECTIVE(S} To enable students to become awarc and accepting of their sexual identity.
8.1
Staff Estimated
CODE PLANNED ACTIVITIES Assignedr Timeline Resources Cost
o
o
8.1.1 Small group awareness Teachers
A, Discuss purpose of small group awareness 2nd consciousness Commercials such as
raising work with administration and gain support. New York Life, Cleaf-
B. Form small groups ranging from 6-8, depending on age. ing products, "Buy
C. Tape selected commercials showing stereotypes. Me' soap, MS. maga-
zine
8.1.2 Small groups
A, Play tapes (cassette or video) or radio and television Examples:
commercials; discuss roles as depicted by these media : Mary Tylcr Moore
and question those roles as to how they definc expectations Show
of pcople according to sex. Soap Operas
Medical Center
8.1.3 Paragraph on questions and/or ''lcad' topics.
A. Students to write a response to the examples listed below. Teachers
B. Emphasize anonymity of paragraphs.
~
Gy
7
T
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Questions or leads for discussion:

I,

2.

oo -~ b

"What gould I like to do, but feel I can't or don't
because I'm male or femalc?"

"If I could have had a clcice of being female or a
male when I was born, I w(uld have chosen to be ,.."
If you could be anything you wanted to become, whut
would you be? |

"What do 1 tike most ahout being a male (female)?"
"What do 1 dislike most about being a female (male)?"
"Most fe=ales are..."

"Most ma .5 are...”

"Are females smarter than, just a5 smart. Or not

as gmart as males?" Defend your position

-




09

NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F ‘D Administered by: Date Tabulated by: Timeline Coding Response [ndices
ata -
B.0. Beginning of ON Specific Date
E Summary £.0. End of 0.G. Ongoing Grade Grade Grade .
3 DUR During Needs ‘Not Met| Needs {Not Met] Needs |Not Met
CATEGORY 8: UNDERSTANDING SEXUAL IDENTITY
ftem = - 30. To understand the impact of my sex on my career cicite.
< 31, To understand the changing roles and expectations of men and womén.
18. To know how to get along betier wiii: members of the other sex.
| 19, To develop more friendships with both sexes.
21. T2 understand more about se« and love.
CODE OBJECTIVEIS) To enable students to become aware and accepting of their sexual identity.
8.1
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
8.1.4 ACT RELATED ACTIVITIES g
A. ACT Assessment and Career Planning . Student Profile
Program Interpretation Sessions. I o 4
1. Emphasize the implications of C.P.F. Student Repott
social and sex stereotypves. ACT Research
2. Use data from Class Profile Report #61
Report to illustrate college major Class Profile Report
selection differences for male/females.
B. Small group discussion and exploration of expanding Women in Science
opportunities for women in scicnce and technology carcers. and Technology
0




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

fl: Onta Administered by: Date Tabulated by: Timeline Coding _ Response Indices |
lg Summary B.O. Beginning of ON Spacific Date Grade Grade Grade
i £.0. End of 0.G. Ongoing — —_— —
v OUR Ouring Needs |[Not Met| Needs |Not Met] Needs [Not Met
CATEGORY 9: UNDERSTANDING OTHER STUDENTS' IDENTITIES
Item 2. To understand, accept, and like myself better.
3. To develop more confidence in myself.
7. To learn better to tell others how I feel.
12. To become more accepting of otlers.
13. To build trusting relations with others.
1. To know more about my abilities, interests, and other characteristics.
€00g [OBIECTIVEYST Ty enable students with racial and ethnic differcnces, gifted talents physical disabilities, of
9.1 an nlder e qr ‘Frnm_fﬂ*'m_-;r cointripe ta herome awars of theiy individnglisy ond their npone funitips
Staff Estimated
C00g PLANNED ACTIVITIES A ssigned] Timeline Resources Cost
S
9.1.1 Classtoom activities - Background Teachers L
A. Securc support of administration and teachers. Awareness: Exploripg,
B. Encourage teacher involvement. Experimenting,
C. Facilitate sessions with tcachers. Experiencing
. Arrange calendar and time. Values and Teachin
Handbook of
9.1.2 Classroom Activities - Students Structures
A. Make bullctin beard dJdisplay highlighting individuality Excrcises for Human
of these other students., Relations Training
8. Have one day per weck set aside to explore information about
these students. Cassette:
C. Usc these students in positive ways to cxpress who they are "Arc You Listening"
and how they sec themselves contributing to the high school Film & Record
and the saciety, "Becoming Aware"
D. Assign books for '"outside reading” that further cxplain
these students, Book
E. Introduce value clarification and show how it counters Value Clarification|
cthnocent™ism. T
F. Secure filmstrips, tapes, and other audio-visual matericls ¢
to enhance student recognition. o




£9

1.3

Bring in community leaders who can contribute pasitively to
support the students in this catcgory.

Encourage library to secure pamrchleces, posters. ete. for
display on the students in this ..ategory.

Have a United Nations Day a. one of the culminacing cventy
and iet the students representing the differcnt countries
discuss what high schools are like in their heme country.

Individual or Small Group

A.

For the pifted and handicappe:d students, ident:fy some of
the federal and siate programs geared specificaily to them.
Are there any funds chat are available that might he worth
discussing as an incentive tc encourage these ~tudents to
continue their education after high school?

For the international students, identify somc of the federal
programs and the post-secondary opportunities available to
them. Use this information as a motivating force to
encourage their postsecondary educational pursuits.

For the racial/ethnic students, identify support agenci.s
(NSOFNS, BIA, LULAC, cic.), potential funding sources,
federal programs, and other opportunities for pursuing
educational/career opportunities after high school.

Other lLocal Activities

ERIC

Aruitoxt provided by Eic:
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NEEDS ASSESSMENT SURVEY
PLANNKING AND RECORD SHEET

P 5 Administered by: Date Tabulated by: Timeline Coding Response Indices
ata = 5
Summary B.0. Beginning of ON Specific Date Grade Grade Grade
E.0. End of 0.G. Ongoing — — —
Y DUR During Needs |Not Met| Needs [Not Met| Needs [Not Met
CATEGORY 9: UNDERSTANDING OTHER STUDENTS' IDENTITIES
Item 2, _To understand, accept. and like mvself hetter.
3. To develop more confidence in mvself.
7 To learn better to tell others how 1 feel.
12. To become more accepting of others.
13, To build trusting relations with others.
1. To know more about my abilities, interests, and other characteristics.
CODE COBIECTIVEISI T enable students with racial and ethnic differences, gifted talents, physical disabilities, of
9.1 an older age, or from foreign countries to become aware nf their individuality and their opportynities.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned| Timeline Resources Cost
9.1.4 ACT RELATED ACTIVITIES
A. Develop a series of activities designed to prepare students
to take the ACT Assessment or Career Planning Program.
Emphasize what personal assessment can and cannot do, such as:
1. Test bias, limitation, and value.
2. What probabilities mean and factors that will cause Counselor's tlandbook
actual grades to vary from predicted grades.
3. Use analogy exercises to build a positive attitude ° Blizzard Survival
towards testing and assessment and the personal
nced for this information.
4. Use analogies to interpret test scores.
B. Provide information about college organizations and programs Student Profile Repprt
that respond to expressed needs and interests, i.e., special Zollege Planning/
services programs, Upward Bound, Trio, Veterans Organizations. Search Book
C. Follow up on all responses to special needs: i.e., personal
counseling, vocational/educational planning, etc.
D. Stress low rclationship between test scores, grades, and ACT Research
notable achievements. Report No. 12
L
&Y
Q
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E. Discuss in a variety of settings with students, faculty,

parents, or transmit by various media, research information
about the characteristics of ACT-tested, college-bound,
Black students.

Trends in the
Responses of
College-Bound
Black Students

to Academic and
Non-Academic Items
on the ACT Assess-
ment, 1970-75;
Maxey & Ferguson.
(To be published.)
Copies available
upon request from
the American College
Testing Program.

)
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{' o Administerad by: Date Tabulated by: Timeline Coding Response Indices
ata
8 Summary B.0O. Beginning of ON Specific Date Grade Grade Grade
'r £.0. End of 0.G. Ongoing — — —_—
Y DUR During Needs |[Not Met| Needs |[Not Met| Meeds |Not Met
CATEGORY 10: MAKING DECISIONS
| | ftem 27, To know how to assess and evaluate my goals.
28, To learn how to make decisions.
29. To learn ways to adapt to a changing worid.
6. To set goals in life.
CODE OBJECTIVE(S} To provide students with opportunities tu review alternatives and develop their decision making
10.1 ability.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned! Timeline Resources Cost
10.1 Classroom activities Teachers )
A. Gain approval and cooperation of administration and teachers. Guidance materials
B. Arrange calendar and classroom time. Handbook of Struc-
C. Develop teacher skills. tured Exercises foj
D Facilitate sessjous with teachers. Human Relations
Training, Ten Intelf-
action Exercises fdr
the Classroom
10.1.2 Value clarification
A. Relate with teachers, for clagsroom use, how value clarifica- Problem Analysis
tion and decisior making are related. Sequence Sheet,
B. Facilitate classroom session with teachers. Collison & Ney
(Appendix 12)
10.1.3 Films and casgsette programs Filmstrip series-
A. Arrange classroom time. "Career Dgcisions:
B. Provide tape, film, program materials. Finding, Cetting
C. Provide follow-up activities. and Keeping a Job" E}f
L]
G
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F Data Administered by: Date Tabulated by: Timeline Coding Response |ndices
E Summary Eg E':gd"':;'"g of 8% gﬁ;“gﬁ:’g[’ate Grade __ Grade ___ Grade ___
Y DUR During Needs |[Not Met| Need: [Not Met| Needs |[Not Met
CATEGORY 10: MAKING DECISIONS
ftem 77 To know how to assess and evaluate my goals,
28, To learn how to make decisions.
29, To learn ways to adapt to a changing world.

6. To set goals in life,

CODE OBJECTIVE{S! To provide students with opportunities to review alternatives and develeop their decision making
10.1 ability.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
10,1.4 ACT RELATED ACTIVITIES
Identify special groups Student Profile
A, Plan special sessions for seniors who are undecided-not sure- Report
or in need of help with educational/vocational decisions,
B. Use selected data from High School Class Profile Report relaring High School Class
to above groups to demonstrate percentage of local students Profile Report
with similar concern.
Qs
. X
)
\.’()
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F Data Administered by: Date Tabulated by: Timetine Coding Response Indices
€ {Summary B.0. Beginning of ON Specific Date Grad
L E.O. End of 0.G. Ongoing e — Grade __ | Grade _
v DUR During Needs {Not Met| Needs [Not Met] Needs [Not Met
CATEGORY 11: DEVELOPING CAREER AWARENESS
Item 42, To understand the impact of work on my life.
| 43, To know how the things that are important to me affect my careed
44 . To know more about possible careers and the world of work .CN0¢e-
40, To become more aware of educational alternatives after high schgol.
41, To become aware Of career training offered in my high interest 3jreas.
CODE OBJECTIVE(S) TO become aware of the world of work and the possible career paths leading to career competency,
11.1
CODE PLANNED ACTIVITIES Staft : Estimated
Assignad] Timeline Resources Cost
11,1.1 Introduction to the world of work
A. Counselor will conduct an orientation session to acquaint Cluster Directory
all students with materials and resources in the Career Guidance Informatien
. Information Center, Center,
B, Clags assignments will be encouraged t¢ facilitate a working Guidance resource
knowledge of career guidance resource materials such as VIEW materials
. and Occupational OQutlook Handbook. Occupational OutloLk
§ Handbook, and VIEW}
Vital Information |
for Education and
Work
15.1.2 Relating school subjects to careers Teacher
A. The counselor will encourage teachers to relate their subjects Counselor
to potential careers. Resource speakers
B. The cournselor will provide teachers with materials on careers (
related to the subject(s) they teach. \}L
C. The counselor will help teachers arrange for resource
speakers.
Q7
”
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4 5 Administered by: Date Tabulated by: Timeline Coding Response |ndices
i ata .
Summar 8.0. Beginning of ON Specific Date Grad I Grade Grad
E Y E.Q. End of 0.G. Ongoing e —— e — e el
Y DUR During Needs ‘Not Met| Needs lNot Met] Meeds {Not Met
CATEGORY 11: DEVELOPING CAREER AWARENESS ] \
ltem 42, To understand the impact of work on my life.
43, To know how the things that are important to me affect my caregr
choicé:
44, To know more about possible careers and the world of work.
40. To become more aware of educatiomal alternatives after high scﬂool.
41. To become aware of career training offered in my high interest |areas.
CCDE OBJECTIVE(S) To become aware of the world of work and the possible career paths leading to career Competency.
11.1 :
Staff Estimated
CODE PLANNED ACTIVITIES Asslgned| Timeline Rasources Cost

cL

11.1.3 ACT RELATED ACTIVITIES
ACT Assessment and Career Planning Program

A. Conduct pretest sessions designed to lead up to t‘.he actual Pretest Visueals
administration of either the ACT Assessment o@ the C.P.P.

B. Use C.P.P. Student's Booklet as a procedural guide for CPP Student's
self-career awareness. Booklet

C. Develop a mini-course in "Career Exploration and Planning"
Tie in measured abilities/interests/world-of-work map from ACT
Assessment or C.P.P. Report. (see 7.1.3)

D. Distribute and discuss High School Class Profile Data to High School Class
advise students, faculty, and administration of Jocal trends Profile Report & vilsuals
in vocational and educational choice patterns. Your College-Bound |Students

(See Appendix 18)
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1 E Administered by: Date Tabulated by: Timeline Coding Response fndices

| Data

Summa B.0. Beginning of ON Specific Date d .
E v E.O. I':'nd_ of 0.G. Ongoing Grade Grade Grade
4 | PUR Ouring Needs |Not Met| Needs INot Met| Needs |[Not Met

CATEGORY 12: EXPLORING CAREERS
ltem 45, To talk with people emploved in my high interest areas,
46, To get some on-the-job experiences in my high interest areas.
47, To do an in-depth erploration of jobs which relate to my interé¢sts
anmd—apTiities,
| 48. To have actual on-the-job experience to know that it is like td
be emploved.

CODE OBJECTIVE(S} To enable students to explore high interest areas through experiences in end out of the school

12.1 ' setting.

Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
N
12.1.1 | Career Day
A. Arrange a career day by having representatives from each Teachers
cluster available to students. These clusters should be Community resource
related to a curriculum discipline to enhance teacher under- people

standing of careers related to his/her courses; e.g.,
communications and medie cluster should be planned and executed
by language arts staff.

12,1.2 | Career information center -
A. The guidance office should maintaln a career Information Guidance Materials
center which should contain career guidance materials such as:
Occupational Outlook Handbook
Microfiche reader and VIEW materiald
Audio-visual career guidance materidls
Postsecondary catalogues
Commercially printed guidance materials i
Vo-technical directories
Locally developed interview cassette tapes

@ e
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12.1.3

12,1.4

A,
B.

A.

1}1 i

Community resources

Systematically arranged community resource contact files.
Maintain close relationship with firms, businesses, labor
unions in community.

Exploratory activities

The counselor will help promote school or no school *'hands on"
exploratory activities such as VICA (Vocational Industrial
Clubs of America) Exploring Careers, a program sponsored

by Boy Scouts of America, 4-H Clubs.

[Community resource

guide (see
Appendix 15)

Career clubs

°
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

Data
Summary

L= ROTH0

Administered by: Date Tabulated by: Timeline Coding Response Indices
B.0. Beginning of ON Specific Date Grade G
E.O. End of 0.G. Ongoing race — rade . | Grade
. DUR During Needs [Not Met] Needs [Not Met| peeds [Not Met

CATEGORY 12: EXPLORING CAREERS

ltem 45, To talk with people employed in my high interest areas.
46, To get some on-the-job experiences in my high interest areas.
47. To do an in-depth exploration of jobs which relate to my intergsts
Y . ,gnd abilitjes.
48, To have actual on-the-job experiences to know what i
is like to be emploved.
CODE OBJECTIVEIS) To enable students to explore high interest areas through experiences in and out of the school
12.1 setting,
. . Staft Estimated
CODE PLANNED ACTIVITIES . Assignad] Timeline Resources Cost
12.1.5 | ACT RELATED ACTIVITIES . .
A. Using the ACT Assessment Student Profile Report as a guide, ACT Interest Invent
students will identify high interest career clusters and job tory
families. when these high interest areas have been identified| Other Interest Invgn-
students will research these areas usirg material found in tories
the Guidanee Information Center. Activities could be included . Teachers
in a variety of classroom/course situations. Career Guidance Cefgter
B. Conduct career awaren€ss evening program fer students and World-of-Work Map

parents. Use world-of-work concept to relate work activity College Planning/
preference to career choice and introduce job family concept. Search Book,
Search Book. Your ACT Assessment
See use of Career Planning Program (7.1.3). Results

e
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D, Conduct evening session for parents using world~of-work
map exploration concepts. Let parents self-select a map
region then follow through with job familjes using the
0.0.H. The C.P.P. Counselor’s Manual job family cross
reference charts are an additional resource for this
exploration activity.

i1

15
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Response Indices

Data
Summary

<= DO BT

Administered by: Date Tabulated by: Timeline Coding
B.O. Beginning of ON Specific Date
E.O. End of 0.G. Ongoing
DUR BDuring

Grade

Grade

Grade

Needs [Not Met

Needs |Not Met

Needs [Not Met

CATEGORY 13

SELECTING COURSES AND MAKING EDUCATION PLANS

[+3

"

Item 32, To select more school courses by myself. -
33. To know more about graduatlion requirements.
34, To find more courses relevant to my future.
35. To receive moré help.in selecting courses. .
36. To find courses which are appropriate to myY educational needs.
To inform students of available courses, school graduation requirements, and course descriptions
COE::E OBJECTIVE(S! in order to make appropriate choices in their educational planning.
13.1
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
-t
m *
13.1.1 Student Handbook Commit tee
A. A student handbook may be preparea to inform students of the Teachers
school graduation requirements, course of ferings, and course Administrators
prerequisites.
B. Each student is given a copy at the time of first entrance
into school,
C. Revised copies of addenda are distributed to the students as
neEdEdt,
- { D, Handbook may contain a four-year plan sheet to assist the
student in planning his/her high school course of study.
13.1.2 | Small group vegistrationm sessions Counseior
A. Coupselor conducts course selection and registration by
meeting with groups of approximately 10-12 students.
B, Students complete their course selection and planning inm
small groups. .
€. Students desirous of additional course selection counSeling arg ]_":
scheduled at this time for individual appointments with
the counselor.
14
Q
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13.1.3

13.1.4

Peer-facilitated .

A. Interested upperclassmen are selected to assist the qounselor
in conducting the course selection and registration process.

B. In-service training is provided for the upperclassmen by
the counselors.

C. Large group registration sessiong are held ug 2t the direction
of the counselor.

D. The counselor presents instructions and information concern-
Ing course selection and registration te the large group. '

E. The large group is then divided into small groups with
the upperclassmen’ leading the small groups in personalizing the|

_+ course selection and regilstration process.

Education carnival '

A. Teaching staff to occupy tables or booths.

B. Ninth grade students and parents cicculate and get information
from teachers, ask questions, etc.

109
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PLANNING AND RECORD SHEET

F Bat Administered by: Date Tabutated by: Timeline Coding Respons? 1ndices
ata
Summa B.0O. Baginning of ON Specific Date Grade Grade Grad
E v E.O. End of 0.G. Ongoing — = S —
Y DUR During Needs INot Met| Needs INot Met] Needs [Not Met
CATEGORY 13: SELECTING COURSES AND MAKING EDUCATION PLANS
tem 35, To select more school courses by mvself.
33, To know more about graduation requirements.
34 . To find more courses relevant to my future.
35. To receive more help in selecting® courses.
36. To find courses which are appropriate to my educational needs. |
CODE OBJECTIVE(S) To inform students of available courses, school graduation requirements, and course descriptions
13.1 in order to make appropriate choices in their educational planning.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned| Timeline Resources Cost
&
©
13.1.5 | ACT RELATED ACTIVITIES
A. Develop a personal planning record sheet for each student. Personal Planning
Use this form in conjunction with the Student Profile Report Record Sheet (see
t0 assist juniors to plan senior year courses and activities. Appendix 16)
Review specifically educational and vocational plans, test Student Profile .
scores, high school grades, interest patterns, and pecceived Report
needs.
B. Develop local scattergram data and convert to local course Scattergram (see
grade probabilities. Appendix 10)
C. Develop a ynit or group guidance activity around the job Your ACT Assess—
family classifications. Demonstrate how specific courses ment Results

support preparation [or entry into various job families.
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F o Administered by Date Tabulated by: Timeline Coding Response Indices ;
ata
Summa B.O. Beninning of ON  Specific Date G G G |
E i . E.Q. End of 0.G. Ongoing rade rade rade )
Y DUR During Needs [Not Met| Needs [Not Mat| Needs lI\Iot Met
| | CATEGORY 14: MAKING PLANS BEYOND GRADUATION
ltem 37, To know how to prepare for careers in which I am interested. .
38. To know how the courses I am taking relate to my career plans.
39. To know about financizl aids for continuing education beyond graduation.
{
40, To become more aware of educational alternatives beyond graduation.
41, To become aware of career training offered in my high interestjareas.
To enable students to become aware and feel comfortable with their immediate plans for post high
0%251 OBJECTIVE(S! school involvement, following their comp.etion of high school
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost

c8

14.1.1 | A. Establish special courses for postsecordary optlons.
B. Seek approval and funding from administration. Use

recommendation from the National Task Force on Student Aid National Task Forcé
Problems (Keppel Commission)- . on Student Aid
"THE Task Fonce urges all Local school boarnds and Problems

distrnicts to develop, as part of their guidance and counseling
proghams, special courses fer secondary school students on
choosdng educational options after high school."

14.1.2 In-school educational career day

A. One day of each semester is devoted to a2 discussion of each School planning
course's relationship to careers. committee

B. Teachers plan their class so that students have an opportunity Students
to discuss and see the relationship of the course to possible

v careers.

8. Counselor coordin~tes the day's activities through a school Administrators

planning committee.

14,1.3 | Guidance information center ,
A. Counselor designates an area of the off ice or special room as Office area or rooJ ],1,v
a browsing reem for information on careers, financial aids, Librarian
and, pest-high school educational opportunities, Secretary or studenft

with appropriate notice being given to the ent body. ‘newspaper

q‘!. Each month a particular informational area i.dnighlighted School bulletin ©
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14.1.4

14.1.5

14,1.6

Cartoon drawings - bulletin board displays

A. Through an appropriate classroom or in a group guidance
session, have students draw a series of cartoons illustrating
a school activity for each of the areas of an interst
assessment previously administered to the students (e.g.,
Cluster, Kuder, or Ohio,Inventory,,ACT Interest Inventory).

Post~high school planning group

A. Counselor-facilitated information and planning grsups are
held each semester with every student having an opportunity
to be a member of such a group.

B, 8ize of group will be determined by the avallability of
counselor time. '

C. A minimum of one session each of the following topics is
held: financial aid planning, post-high school educational

‘opportunities, and post-high schol employment opportunities.

Encourage seniors to take their personal Student Profile Report
and ask specific questions from it when making a campus visit or
consulting with a postsecondary representative.

Interest Inventory
interpretation
materials

Teacher

Counselor

Counselor
Various informatiol]
materials

al
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g Oat Administered by- Date Tabulated by: Timeline Coding Response Indices
I ata =
Summa 8.0. Beginning of ON Specific Date de d d
E v ) E.Q. End'of 0.G. Ongoing Grade Grade Grade
Y DUR During Needs |Not Met| Needs |Not Met] Needs |Not Met
CATEGORY 14: MAKING PLANS BEYOND GRADUATION.
ftem 37, To know how to prepare for careers in which I am interested.
38. To know how the courses I am taking relate to my career plans.
39. To know about financial aids Ffor continuing education beyond
j j graduation.
40. To become more aware of educational alternatives beyond graduat
41, To become aware of career training offered in my high  ton.
. interest areas. .
CODE OBJECTIVE(S) To enable students to become aware and fcel comfortable with their immediate plans for post high
14.1 school involvement, following their completion of high school. '
. Seaff Estimated
CODE PLANNED ACTIVITIES Assigned| Timeline Resources Cost
o]
. 14.1.8 | ACT RELATED ACTIVITIES
4. Use visual #1, and topics suggested in ACT assessment pre-test ACT Pre-Test Visuals
set for classroom or group guidance discussion leads. CPP Student’s
B. Write articles for school or community newspaper based on Booklet
these topics.
C. Evening sessions for parents plamned by the counselor to Counselor
provide information regarding post—-high school educational ACT Financial Aid Yisuals
opportunities, financial aid, and post-high school employment and Tabloids, Family
information. ‘ Financial Statement
D. Work with teachers+~to develop a plan whereby each teacher is ACT Counselor's
able to give emphasis to the ways in whielr specific courses . Handbook
relate to the world of work. .
E. Organize a career information file in the library indexed A1l Faculty

to relate to the Job Family Chart.

ek
| —
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Conduct group guidance postsecondary planning sessicns.

Use Planning section of College Planning/Search Book as
course guide. Use Student Profile Report college selection
items and Search section of above book, particularly for
undecided students,

Schedule and announce time available for individual counsel-
ing sessions concerning financial aid for students and their
parents. ’

Use selected visuals for a series of financial aid articles
in school or community newspaper,

Create locally produced video tape discussing major topics
of financial aid.,

Arrange to have a financial aid administrator from a nearby
college visit school to disciss with students the financial
aid program and how to apply for aid.

Student Profile Rep
College Planning/
Search Book

(See Appendix 19)

ACT Financial Aid

visuals.
ACT Financial aid

ort

visuals-Media Commyn~

ications teacher

g
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F Dat Administered by: Date Tabulated by: Timeline Coding Response Indices
a
Summary 8.0, Beginning of ON Specific Date
g E.Q. End.of 0.G. Ongoing Grade Grade Grade ___
Y DUR During Needs |Not Met! Needs |Not Met| Needs ,Not Met
CATEGORY ]5:. PLANNING CAREERS
item 49. To know how important people influence my career choice.
50. To develop -areer plans and goals.
51. To talk to a counselor about career plans. 1
52, To have my pareats involved in my career plans and to talk morg
with my parents about my career plans.
37, To know how to prenare for Carserg in which T am dnteveetad
CODE OBJECTIVE(S) To develor a career plan based on self-knowledge and knowledge of the world of work.
i5.1
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
15.1.1 | Career planning filmstrip Film: "Career Decision:
&. Counselor will ghow and discuss a career planning film. Finding, Getting and
Keeping a Job" —-
15.1.2 | Cumulative record J.C. Peaney
A. Counselor will interpret and review assessmeat information such Assessmeant informat
as aptitude, achievement and interest batteries, grades, tion such as:
college entrance scores, etc., and help the studeant relate "Cluster Interest
this information to post-graduate plans. Iaveatory”
ITBS, ITED, ACT or
15.1.3 | Post high school opportunity day SAT Cumulative rec¢rd
A. Counselor will arrange, in conjunction with the Post High GATB or ASVAB
School Planning Day, to have representatives of the military, Representative of:
Bureau of Apprenticeship and Training, Federal Civil Service, Armed Service
local business and industry, State Bureau of Personnel, State Federal Civil Servifce
Employment Security, and others on hand to visit with those State Bureau of
students not planning for further institutional training. Personnel
State Employment
Security
‘ Local Businessmen
[ o
1o

¢
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~ NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

a Oats Administered by: Dzte Tabulated by: Timeline Coding Response tndices
i
Surnma B8.0. Beginning of ON Specific Date Grade
E nmary ED. End_of 0.G. Ongoing adl — Gradt]a - Grade __ _
Y DYR During Needs [Not Met| Needs |[Not .iet] Needs ];\Iot Met
CATEGORY 15. PLANNING CAREERS
ltem 49, To know how important people influence my career choice.
50. To develop career plans and goals. .
51. To talk to a counselor about career plans.
52. To have my parents involved in my career plans and to talk more
withmy parents abour My Ccarser pians.
31, To know how Lo prepare for careers in which T am inrerested
CODE OBJECTIVE(S) To,{‘aevelop a career plan based on self-knowledge of the world of work.
15.1
'! Staff Estemated
CODE PLANNED ACTIVI:I:!ES Assigned] Timeline Resourcas Cost
15.1.4 | ACT RELATED ACTIVITIES
A. Relate ACT Profile Report proposed major What Can I Do )
item to 3 other majors. Assist students LtO With a Major Im... :
see that people with specific college majors enter
a variety of careers.
B. Invite parents to a session in which the ACT Assescment Profile SPR
or the C.P.P. Report is reviewed. C.P.P. Report
12}
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

06

FP Dat Administered by: Date Tabulated by: Timeline Coding Response Indices
'ata
Summa B.0. Beginning of ON Spacific Date
E ry EO. Eod of 0. it Grade ___ Grade ___ Grade ___
Y DUR During Needs INot Met Needs_INot Met| Needs ]Not Met
CATEGORY 16: FINDING JOBS AND CAREERS
tem 53, To know what jobs are available locally.
54. To know where and how to start looking for a job.
55, To know how to appiy and interview for jobs.
56. To have help to obtain part-time and/or summer work. 1
57. To know more about job opportunities in my high interest areas
CODE oBJECTIVE(S) To assist interested students in obtaining part-time, summer, or full-time employment afrer
16.1 graduation.
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
16.1.1 | Job seeking skills Teacher
A. Counselor will develop a plan with senior high teachers Counselor
whereby all students will learn:
1. where to look for work 5. how to get a raise or
2. how to apply for work promotion
3. how to write a resume 6. how to leave a job
4. how to interview for a job 7, how to determine take-home
4
16.1.2 | Referral procedures

A, Counselor will contact local Employment Security Office
and develop a plan for referring students interested in
obtaining part-time work, summer, or full-time employment

B, Counselor will contact the local Chamber of Commerce,
representatives of business and industry, and other community
organizations and inform them that the school is interested
in helping students find summer, part-time, and full-time

emp loyment .,

!

State Employment
Security

Chamber of Commercd
Local representativyes
of business and
industry

12}




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F 5 Administered by: Date Tabulated by: Timeline Coding Response Indices
ata
R Summary B.O. Baginning of ON Specific Date Grade ___ Grade ¢ __ Grade ____
Ir E.O. End of 0.G. Ongoing l I
¥ DUR During Needs [Not Met| Needs |Not Met] Needs |Not Met
CATEGORY 16: FINDING JOBS AND CAREERS
Item 53. To know what jobs are available locally.
54, To know where and how to start looking for a jobh.
55. To know how to apply and interview for jobs.
56. To have help to obtain part-time and/or summer work.
57. To know more about job opportunities in my high interest areag.
CODE OBJECTIVE(S) To assist interested students in obtaining part-time, summer, or full-time employment after
16.1 graduation.
Statf Estimated
CODE PLANNED ACTIVITIES Assigned) Timeline Resnurces Cost
©
]
16-1.3 | ACT RELATED ACTIVITIES :
A. Generate lists of students with specific interest patterns Student Profile
for referral to prospective summer employers seeking students Report
having specific interests. C.P.P. Report
B. Small group or class topic. Have students do exercise in See: C.P.P. Counsedlor's
counselor's manual-C.P.P. (Page 30). Manual

1125,
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F Oat - Administered by: Date Tabulated by: Timeline Coding Response |ndices
E ]
Summa B.0. Beginning of ON Specific Date Grad G
E M E.0. Eng of 0.G. Ongoing Grade e rade .
Y| DUR Ouring Needs [Not Met| Needs [Not Mer] Needs [Not Met
CATEGDRY 17: UNDERSTANDING THE GUIDANCE PROGRAM
ltem 358, To get to know my counselor/advisor better.
AY
59. To talk about personal concerns with a counselor. ”
60. To become more fully aware of the guidance/cuunseling services|
CODE OBJECTIVE{S) To enable all students, parents, and school staff to know the services of the guldance program.
17.1
Staff Estimated
Coot PLANNED ACTIVITIES Assigned] Timeline Resources Cost
w
F-
17.1.1 Establish ongoing guidance committee composed of guidance staff, Teachérs
classroom teachers, administrator, parent, and student. Parents
A. Schedule regular meetings and agendas. Administration
B. Publicize function of this committee. ' Counselors
C. Emphasize all meetings are open
D, Give committee appropriate recognition.
17.1.2 Classroom orientation ‘sessions ‘ Films ‘
A. With each new class that enters school, the counselor requests Audio or video tapgs
time from appropriate teachers to meet with their scedents in Printed informatior
classroom or homercom periods to discuss the school guidance
program.
17.1.3 Teacher orientation sessions
A. Counselor meets with each teacher and/or department at least l.;
once a year to discuss school guidance program. -4
B. Publish monthly newsletter for faculty distribution. Include
a calendar of guidance activities and plans for the month.
C. Input is given to teachers on the goals, objectives, and
v 1_9“ activities of the guidance program. Teachers are an integral
o el part of effectiveness evaluation.




ﬁ

D. Counselor meets regularly wich librarian and media staff.

17.1.4 Comuunity Orientation.

A. Publish and distribute guidance bulletins, press releases for
local and school paper; parent association presentations are
regularly prepared.

B. Publish four times each a guidance service newsletter. Mailingd
to all parents. Copy to be written by counselors-students-
employers-etc,

C. Counselor to prombte self as guest speaker for local civic clulfs.

D. Guiddnce staff in cooperation with student council provides
students and self for service to senior citizens home.

17.1.5 School building orientation

A. Guidanée office maintains weekly birthday bulletin board.

B. Guidance office attaches birthday greeting to appropriate
locker door each day.

17,1.6 | Retention technique

A. Potential dr0p-oucs identified; i.e., low grades, high
absenteeism, etc. :

B. Point system established for going to class; avoiding being
sent to principal's office; vime spent on special projects, etq.
When all in the group have accumulated 60 points counselor
takes them on a school day trip.

G6
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NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

F o Administered by: Date Tabulated by: Timeline Coding Response Indices
ata
Summa B.0. Befinning of ON Specific Date
E ummary E.O. End of 0.G. Ongoing Grade Grade . Grade .
Y DUR During Needs INot Met] Needs [Not Met| Needs [Not Met |
CATEGORY 17: UNDERSTANDING THE GUIDANCE PROGRAM
Item 58, To got to know my counselor/advisor better.
59, To talk about personal concerns with a counselor.
60 . To become more fully aware of the guidance/counseling services
CODE OBJECTIVE(S} To enable all students, parents and school staff to know the services of the guidance program.
17.1
Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeline Resources Cost
2 d
17.1.7 . | ACT RELATED ACTIVITIES
I A, Use the ACT registration process and Student Profile Report ACT Registration
interpretation as a way of enhancing counsgeling relationships. Packet
B. Distribute the Needs Assessment items and procedures to local Student Profile
service clubs, P.T.A., and other groups as a discussion guide Needs assessment
to explain guldance services. survey.

Jorand,
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ACTIVITIES RESOURCES, A PARTIAL LISTIRG

"Are You Listening”

Cassette Tape

" J.C. Penney Company

1301 Avenue of the Ameriéas
New York, NY 10019

Awareness: Exploring, Experimenting,
Experiencing

John O. Stevens

Real People Press

Box F

Moab, UT 84532

"Becoming Aware”

Filmstrip & Record

J.C. Penney Company

1301 Avenue of the Americas
New York, NY 10019

“Career Decisions: Finding. Getting and
Keeping a Job”

" Filmstrips & Overheads

J.C. Penney Company

1301 Avenue of the Americas

New York, NY 10019

Causal Behavior

*A Teaching Program in Human Behavior”

The Educationai Research Council of
America

Rockefeller Building

Cleveland., OH 44113

“Ciphert in the Snow"”
Film, 16 mm

Educational Media Service
290 H.R.C. Building
Brigham Young University
Provo, UT 84602

Clarifying Values Through Subject Matter

Merrili Harmin, Howard Kirschenbaum,
and Sidney Simon

Winston Press, inc.

25 Groveland Terrace

Minneapolis, MN 55401

“Cluster |nterest Inventory”
Doug Herzog

South Dakota Career Education
435 Tenth Ave., N.W.
Watertown, SD 57201

1o
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10.

11.

12.

13.

14,

15.

Educational Programs That Work,
Vol li

New Jersey Facilitator Project

Division of Research, Pianning, and
Evaluation

Department of Education, State of
New Jersey

225 West State Street

Trenton, NJ 08625 Sept. 1975

A catalog of demonstration sites of
successful educational programs from
across the U.S., disseminated through a
national communications network spon-
sored by the U.S. Office of Education

Handbook of Structured Experiences for
Human Relations Training

William Pfeiffer and John Jones

University Associates Publishers and
Consuitants

7596 Eads Street

La Jolla, CA 92037

Human Bevelopment Program

Human Resources Development Training
Institute

7574 University Avenue

La Mesa. CA 92041

Ms. Magazine
123 Garden Street
Marion, Ohio 43302

Occupational Outiook Handbook
L.S. Department of Labor
Bureau of |_abor Statistics

911 Walnut Street

Kansas City, MO 64106

“Oniy Human”

Fitm

National Association for Mental Health
Services

324 N. Fairfax Street

Alexandria, VA 22314

Parent Effactiveness Training

The Tested New Way to Raise Responsible
Children

Dr. Thomas Gordon

Peter H. Wyden, [nc, Publisher

New York, NY 10017

H




16.

17.

18.

19.

A Place to Stand (While PJlting Yourself
Together)

Dr. Earl Reum

Coordinator of Student Actwities

Jefferson County Schools

1290 Quail Street

Lakewood, 20 80215

Psychological Edecation Project
Norman Sprinthall and Ralph Moser

Harvard Graduate School of Education
Cambridge, MA 02138

Seif-Enhancing Education

Norman Randolph and William Hows
Educational Development Corporation
3000 Sand Hill Road

Menlo Park, CA 94025

Strategies for Helping Students

{in press)
Calvin Catterall and George Gazda
Charles C. Thomas, Publisher
301-327 East Lawrence Avenue
Springfieid, IL 62703

1

20.

21.

22,

23.

24,

A
[

Ten Interaction Exercises for the Class-
room

N.T.L. Institute for Applied Behavioral
Sciences

1201 16th Street N.W,

Washington, DC 20036

Values Clarification

Sidney Simon, Leland Howe and Howard
Kirschenbaum

Hart Publishing Co.. Inc.

New York, NY 10001

Values and Teaching

Louis Raths, Merrill Harmin and Sidney
Simon

Chares Merrill Publishing Company

1300 Alum Drive

Columbus, OH 43216

VIEW

(Vital Information for Education and
Work)
Available from participating states

Wriat Can | Do With A Major In ... ?
Lawrence R. Mainig and Sandra L. Morrow
St. Peter’s College Press

Jersey City, NJ 07306




EVALUATION RESOURCES, A PARTIAL LISTING

Evaluating School Counseling Programs:
Retrospect and Prospect

. Gerald J. Pine

Measuremant and Evalualion in
Guidance: 8 (3), Qctober, 1975

A Guidance Program Development Model
New York State Education Department
Albany, N.Y.: Author, 1975

Guidefinas for the Self-Study of a School

- District Guidance Program

Pennsylvania Department of Education

Harrisburg, Pa. Division of Guidance
Services, 1974.

The publication reviews a number of eval-
uatioh instrument= which survey adminis-
tratorsﬁgraduates, students, parents, and
teachers for their perceptions of the
school guidance program. ™,

4. Professional Audit for Seconc~ry School

Counselors, 1974

American School Counselors Association
(ASCA) and National Association of
College Admission Counselors
{NACAC)

APGA, 1607 New Hampshire Avenue

Washington, DT 20009

of '

NACAC, 9933 Lawler Avenue

Suite 500

Skokie, IL 60076

Vocational Guidance and Career Develop-
ment in the Schools: Toward a
Systerns Approach

E. L. Herr and S. H. Crammer

Boston. Houghton Mifflin, 1972

The authors put forth an evaluation con-

- cept based on a systeMs approach.

ACT PUBLICATIONS FOR SECONDARY
SCHOOL -GUIDANCE PROGRAMS

Assessment Program

Taking the ACT Assessment

1976-77, Free, Qrder No. 1-2-2.767
(Eastern Edition), No. 1-2-3.767 (Western
Edition)

This comprehensive booklet is part of the
ACT Assessment registration packet. It
contains all the information a student
needs to register for the ACT Assess-
ment, including detailed instructions for
completing the four-page registration
tfolder and responding to the ACT Interest
Inventory and Student Profile Section.
Registration deadline dates and test
center, institution, and agency code
number listings are provided in the 32-
page booklet. (The EasternRegion Edition
contains a listing of test centers east of the
Mississippt and In Canada; the Western
Region Edition, a listing of test centers
west of the Mississippi and in foreign
countries.) Also inciuded are sample test
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items designed to introduce students to
the types of questions they will encounter
on the four timed ability tests.

Registration packets. conslsting of a copy
of Taking the ACT Assessment. a four-
page rcglstration foider, and a pread-
dressed return envelope, are avallable In
most high school guidance and college
adrnissions oiflces.

Your ACT Assessment Resulls

Student's Guide, 1976-77, Fiee, Order No.
1-4-1.767

Each student who has taken the ACT
Assessment receives a copy of Planming
for College and a Student Profile Report
(SPR}. The bookle! helps the student in-
terpret the information on the SPR and
contains suggestions for using Assess-
ment results in making educational and
career plans and decisions. A list of
selected additional resources for college
planning is also included.




3. Counselor's Handbook"

1976-77, $1.00, Order No. 1-4-2.767

This guide for using the ACT Assessment
in precollege guidance contains all the
basic information the high school
counselor needs to help students use the
ACT Assessment as they make educa-
tional and career plans and decisions.
Details about registering for the Assess-
ment and methods for helping studer. s
interpret their Student Profile Reports are
provided. There is also a section which
contains suggestions for both individual
and group counseling uses of Assess-
ment information.

‘Routinely sent to high school diectors of
counseling.

List Report

Accompanies ACT Score Reporting
Service to high schools having five or
~arg ACT tested students on sach of the
national test dates. List Report includes
name, sex, high school grades, ACT
standard scores, college choice codes and
GPA probabitities.

High School Labels

= Accompanias azch student profile report.
Contains name, high school grades, ACT
standardized scores, and college bound
percentiles.

High School
{HSSPR}

Two copies provided to counselorfor each
ACT tested student from that school. One
copy for the counselor, one copy 10r the
student. Contains array of test scores.
high school grades, student profile infor-
mation, interest inventory, and informa-
tion about college choices.

Student Profile Report

Pre-Test Visuais

Paper copy of visuals that can be made
into transparencies for group presenta-
tion using the overhead projector. Visuals
are designed to prepare students for
taking the ACT Assessment. The set aiso
suggests many postsecondary discussion
questions for group review.
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10.

11.

Post-Test Visuals

Designed to be made into transparencies
for use with the overhead projector in a
group interpretation session.

High School Class Profile

A composite report of selected informa-
tion from the tecl section and student pro-
file section. This report is generated each
year on a no cost basis for each high
school having 50 or more ACT tested
studenis. Also ACT generates district-
wide and state-wide profile reports ona
special arrangement basis.

High School Profile Visuals

Paper copies of graphically jliustrated data
taken from above report. Designed for pre-
sen.ing information, using the overhead
pre,ector, to faculty, administration, etc.
Visuals accompany each high school
profile report.

Your Coflage-Bound Studants

Booklet contents describe the above
composite report and suggestinterpreta-
tion techniques and information.

Career Planning Programs

The ACT CPP is a guidance-oriented program
designed to give students and their counselors
information useful for the transition from high
school to career-related postsecondary train-
ing. Intended for use with students considering
less than 4 years of postsecondary work, the
program stresses both educational and voca-
tional planning. and may also be appropriate for
students planning to transfer to 4-year institu-
tions.

1.

ACT CPP Brochure
1975, Free. Order No. 3-4-1.767

Tnis brochure provides basic information
about the ACT Carear Planning Program.
Planning: Your Post-High School Career

ACT CPP Student's Booklat. 1976. $1.00,
Ordear No, 3-4-2

This lustrated booklet helps students
interpret their CPP Student Reports and

l 'r.Jt)
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shows them how to use the information in
exploring careers and making decisions.
Included are descriptions of 25 Job
Families, grouped according to B8 career
areas, along with information about re-

" lated educational programs. An important

purpose of the booklet is to increase
students’ understanding of themselves In
relation to the world of work.

ACT CPP Counselor's Manual
1976, $1.00. QOrder No. 3-4-3

Questions frequently asked about the ACT
CPP are answerad in this manual, which
also contains sections on decision ‘mak-
ing and the interpretation of tests. Sug-
gestions for using the ACT CPP in coun-
seling, guidance, and placement are pro-
vided, as well as a comprehensive list of
career planning references and éxercises
for use with students.

CPP Pre-Planning and Post Assessment
Interpretive Visuals

The CPP pre-planning visuals are
designed to assist counselors in helping
students prepare to participate in the
Career Ptanning Program. They focus on
the first stages of the postsecondary ca-
reer/educational planning process. '

The CPP post assessment interpretive
visuals present counselors a vehicle forin-
terpreting CPP resulls for students in a
group guidance setting.

Either or both of these sets of visuals are
availablein raper copy form upon request.

Student Assistance Programs

1.

Family Financial Statement

Packet containing preaddressed return
envelope, family financial statement form,
and postsecondary institution code list.
Packets are available through secondary
school guidance offices and most post-
secondary institution financial aid offices.

Financial Aid Visuals

Set of paper copy graphics designed to be
converted to visuals for use on the over-
head projector. These visuals portray
basic cuncepts of need analysis and fi-
nancial package sources. Singie sets avail-
able to counselors at no cost.

Financial Aid Tabloid

Small newsprint handout for distribution
to parents and students. Keyed to above
visuals. Quantities avaifable at no cost to
school counselors.

Financial Aid Video Tape

Thirty minute video tape explans finan-
cial aid processes and programs. Tape is
available in 1/2” b/w or 3/4” color cas-
sette on a one day loan bass to schools by
special arrangement. Tape is also avail-
able on a special loar basis for state or
regional beaming. For further information
on the video tapes, contact the ACT Re-
gional Director serving your area.

ACT MATERIALS AVAILABLE FROM:

P.O. Box 168

lowa City, 1A 52240

ACT Educational Services Dwvision

or from the nearest Regronal QOffice

3
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12,
13.

14.
15.
16.
17.
16,

18,

APPENDIXES

. Program‘matic Qevelopment: Objectives

. Other needs assessment items

. Needs Assessment Data Summary Sheet

. Priority Quadrant Matrix (blank)

. Needs Assessment Scoring Service -~ ACT

. Self Perception Questionnaire

\

. Time-Task Record Sheet (blank) ¢

. Needs Assessment Planning and Evaluation Record Sheet (blank)
. Needs JAssessment Evaluation Summary Sheet (blank)

10.
11.

The Scattergram
Converting Scattergram to Probabilities -
Problem Analysis Sequence Sheet

Blizzard Survival Game
Lost at Sea

Budget a;-udhlncome Form

River City H.S. — Community Resourcé Guide
River City Personal Planning Record Sheet
ACT Profile Report — Student Copy

H.S. Class Profile Table of Contents
H.S. Class Profile Summary

College Planning/Search Book

. Missouri Needs Assessment — Teachers

Missouri Needs Assessment — Parents
Missouri Needs Assessment — Employers
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Appendix 1.1

The lowa State Department of Public Inslruction and the University of lowa have developed a project
publication, Programmatic Development. Refocus. One of the purposes of the publication 15 to help
counselors identify objectives for programs in their schools. The objectives, which have been classified
within four domains—social, community, education and career—are listed below.

EDUCATIONAL DOMAIN

Objectives

Identify those general objectives which are appropriate given the needs of your school.

D Students will be aware of the school's physical plant and locations of service functions.

O Students will be aware of graduation requirements.

D Students will be aware of the curriculum alternatives.

D Students will be aware of the abilities needed for effective functioning 1n each curnculum aarnative.
[0 Students will be aware of elective courses and extracurricular activities that are avaitable.

O Students will be aware of expected behavior in the school setting.

O Students will be aware of their academic abilites and particular houtations.

D Students will be aware of their educational interests.

D Students will be aware of a curriculum that 15 consistent with thewr ability and interests.

DO Parents will formulate educational expectations for thewr chiidren that are consistent with ther
ability and interests.

D Students will decide on electives that are consistent with thew abuity, interests and future goals.
£l Students wili decide on extracurricular activities that are consistent with their interests and abuities.
O Students will develop an attitude to achieve their maximum potental.

D Students will become competent in skills needed for achievement consistent with thew abiity

D Students wiill identify with and conform to the orgarized structure of the school community.

O Students wiil take responsibility in meeting the demands {i e , assignments, regulations) of school.
DO Students will effectively handle school frustrations.

D Students will be able to expross independent views 1n an acceptable fashion.

[0 Students will demonstrate confidence 1n their educational goals.

O Students will complete their chosen curriculum,

D Students purswing further education will be consistent with their measured abilities, past
achwevement and interests.

D Students will be aware of how they are progressing in each ¢lass and how they could improve their
work.

17
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Appendix 1.2

CAREER DOMAIN

Objectives .

Identify those general objectives which are appropriate given the needs of your school.

O Students will become aware of the training requirements and needed skills of occupations.
O Students will become aware of the economic and social rewards of different occupations,
O Students will become aware of the work and social roles expected of different occupations.

O Students will become aware of the differences between necessary skills and expected role behaviors
of different occupation levels.

O Students will become aware of the concept of work 1n our society, the occupational structure and
significant trends.

0O Students will become aware of their particular occupational abilities, interests and potentialities.

O Students will become aware of thewr athtudes and emerging values toward various social roles and
work roles required of different occupations.

O Students will make tentative choices of an occLpational area that are consistent with their interests
and abilities.

0O Parents will formulate occupationai expectations for thew children that are consistent with their
abilities and interests. .

0O Students will identify occupational alternatives that are consistent with their abilites and stated
interests. -

0 Students will become competent in skills needed for theiwr occupational choice and appropriate to
their present developmental levels of ability.

O Students will develop an attitude that maximum effort on work tasks is important.

0 Students will participate 1n a training/educational pragram that 15 necessary for entrance into ther
chosen occupation.

0 Students will make the adjustments necessary to maintain consistent progress toward the
achievement of career goals.

O Students will have congruence between their chosen careers and therr measured abilities and

|
|
O Students will participate in aclivities that are related to and expacted in their chosen occupations. ‘
|
interests. |

\

|

O Students will acquire feelings of competence and adequacy in the performance of ther chosen
career.

O Students will gain employment in a career which they have chosen.
O Students will feel success in their employment.

0O Students will be judged competent by supervisors.

e/
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. SOCIAL DOMAIN
Objectives

identify those general objectives which are appropriate given the needs of your school.

O Students will be aware of the social groups that are available or imposed upon them.
0O Students will be aware of the need to identify and affiliate with basic social groups.

O Students will be aware of the need to have friends tt..: are accepted by their parents and significant
others.

O Students will be aware of their responsibilities in the home. P

O Students will be aware of the grooming and other personal expectations of the social groups with
which they are affiliated.

O Students will be aware of attitudes and values of sorial groups with which they affiliate or which may )
be open to them.

O Students will become aware of the skills needed for effective functioning in their social group such as
cooperation, compromise, and respect for others.

O Students will be aware of the differences in skiils needed for effective functionmg with each of thewr
social groups.

. 0 Students will be aware of their ability tc function within their social groups.
O Students will be aware of their limitations in functioning in specific social groups.

O Students will become aware of their personal charactenstics that are related to social acceptance
and harmonious interpersonal relationships.

O Students will be aware of and differentiate among social roles appropriate to thewr sex.

O Students wil! evaluate opporturuties for socral affihaton and choose social groups that are
acceptable in their society.

O Students wil develop personal charactenstics consistent with the expectations of thew sochal
groups.

O Students will choose social activ.*ies with an understanding of various life styles.

O Students will become competent in skills that are needed for sffective functioning in therr social
groups (family. pears and significant others).

O Students will be aware of how to carry out responsibilities as a family member,

O Students will affihate and participate constructively in acceptable social groups that are satisfying to
them.

O Students will take initiative in handling their roles as family members.

O Students will take responsibility in adhering to the standards of their social groups {family. peers,
and significant others).

. O Students will be able to express independent social views in an acceptable fashion.

O Students will have congruence between their personal values and the values of the groups with
which they affiliate. .

L

109




Appendix 1.4

03 Students will place high priority on recognition and esteem by socially acceptable groups.
0 Students will demonstrate self-confidence in their social relationships.
£ Students will make contributions (consistent with ability) to social groups of wruchi they are a part,

€3 Students will actively seek new social experiences and adequately cope with them,

COMMUNITY DOMAIN
Objectlves
Identify those general objectives which are appropriate given the needs uf your school.
B3 Staft mern_bers will know various social and business agencies withun the community.

3 Staff members wili know the appropriate referral procedures required by sociai service or business
agencies.

0 Staff members will be aware of various community and service groups. and how these groups can
assist students and statf members.

&3 The community will be aware of student services available within the educational setting itseilf.
3 The community will be aware of those educational services which are also available to nonstudents.

B3 The staff members will know about significant attitude and value formations held by the general
community.

00 The community and staff members will understand concepts of students’ nghts within the
educational and community setting.

0 Staff members will be aware of agencies and businesses which provide citizen and governmental
services.

B Community members will understand the specifics of educational and career opporturuties.

{3 The community will have an integral understanding of guudance functions wnhin the larger
educational setting.

AR ¢

B The staff and community members will have an understanding of the developmental and preventative
nature of a guidance program.

0 Staff and community members will understand specific counseling services avallable such as
consulting and coordinating of relevant activities.

B3 The staff and community will understand specific phases of the total guidance program such as
orientation, appraisal, placement. followup, follew through. referral, and infonaation services.

08 The staff and significant community members will be involved with the systematc planning,
implementation and evolution of the comprehensive guidance program,

B3 Staff and community members will understand the guidance programs as community onented,
serving graduates. preschoolers, dropouts and other community members.

(] Thge staff members will understand specific counseling services avalable n the development of
guidance related curriculum in values clarification, decision making. hie style analysis and others.

8 Community members, particularly parents. will understand what services exist for school age and
preschool children and how they can be eﬂectjwely utilized.

03 Staff, students and community members will understand goals of the guidance program as focusing
on an understanding of self and others. mutual respect. decision making. and increased
responsibility for one’s education, career and social choices.

e
oy,
P .
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N Appendix 2

J

OTHER NFEDS ASSESSMENT ITEMS NOT
INCLUDED. IN RIVER CITY SET

{(WORKSHEET FOR COUNSELORS)

Exampies:

-

. Need to improve my writing skills

Need to improve my reading skills

Need to improve my math skills

Need to know more about how to get references

Need to know more about how to write a job resume

. Nead to better understand people of other races

. Need to better understand people of different cultural backgrounds

Need to know where to go to rectify an injustica

© ® N O O A WP

. Nead 10 knOw more about consumerism

. Need to budgst my time better

-t b
- D

. Need to know how to earn college gredit without taking a course (credit by examination)

—
[

. Others




NEED RESPONSES/NI

SATISFACTION RESPONSES

(S + M)/NMI

Strong
HNeed

Neoed | Nuea

Partially| ‘Mot |

Being | Being
el | Mgl

Modes-

item

NEEDS ASSESSMENT
DATA SUMMARY SHEET

itemn

NEED RESPONSES/NI

Item

Item

{S + M)/NMI
Heod | Hoed
Wweak H R Heed
i P Bl 2 S A

Mot | “prer | paet

Itemn

lHem

nem

Calegory 13

Item

SATISFACTION RESPONSES

Item

Item

llem

llem

Item

Item

Calegory 1

lem

Iem

Item

gLL

Calegory 14

liem

Item

Item

item

ltem

Calegory 2

lemn

Item

Item

Item

item

Category 15

item

flem

Hem

liem

liem

Cotegory 3

Hem

item

nem

Item

lem

Category 16

Item

em

Hem

Category 4

Hem

f‘n::-ianry 17
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High

NEED INDEX

Low

NEEDS ASSESSMENT

PRICGRITY QUADRANT MATRIX

© NOT MET INDEX

Appendix 4

Low High
|
{High-Low) I (Fﬁ?w‘fﬁm
Mcderate Priority I Priogrity
_______________ .{__________
(Low-High)
(tourtow) Moderate
Low Priority Priority

§

Ly
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ApPendix §

THE RIVER CITY NEEDS ASSESSMENT SCORING SERVICE
. OFFERED BY THE AMERICAN COLLEGE TESTING PROGRAM

The neads assessment instrument used by River City has not been researched by the American College
Testing Program, nor has ACT developed normative data, Although ACT, in developing the River City
model, did not intend to offer, and does notintend to promote, a scoring sarvice, many requests heve
heen received to do so. In response to these requests, ACT will provide on an at-cost basis the scoring
and reporting service described below. The scoring technique used will be the basic procedure
described in this model.

1.

2.

Only forms predesigned by ACT will be used,

Up to 10 locai items may be added.

. Scoring will ba done only four times during the year. October 1, 1976. Dacember 1, 1976,

February 1, 1977, and Aprii 1, 1977,

A minimum of 100 answer sheets is required for any one school or scoring code number.

. Cost. There will ce a $25.00 set-up charge for each scoring code number. Answer sheets:

1-500 @ .45; 500-1,000 « .40; over 1.000 « 35

. Turnaround time will be three weeks.

. Reports will include data for totai group plus reports uy sex, high school grade average. and class,

plus an option icrlocal selection of subgroup population. i.e., educational level of aspiration, race,
special neads, elc.

. For further information. contact the ACT Regional Director in your state or:

Dr. James Maxey
Hesearch Services
ACT Pragram

P.O. Box 168

lowa City. lowa 52240
(319) 356-3866

RESEARCH AND DATA COLLECTION PROJECTS MAY BE ARRANGED ON A
CONTRACTUAL BASIS WITH THE AMERICAN COLLEGE TESTING PROGRAM.
EXAMPLES OF THESE PROJECTS INCLUDE: THE NORTH DAKOTA POST-
HIGH SCHOOL INFORMATION SURVEY, THE QHIO STUDENT SURVEY; THE
HOUSTON COMMUNITY COLLEGE SYSTEM SURVEY, ETC. FOR FURTHER
INFORMATION REGARDING THESE KINDS OF CONTRACTUAL SERVICES
CONTACT YOUR ACT REGIONAL DIRECTOR OR DR. MAXEY.

11,
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10.

11.

12,

13.

14.

15.

APPendix 6 1

SELF PERCEPTION QUESTIONNAIRE

Directions. Please select 9ne of the responses lo eac h of the following statemerits, cunsidering huw you were Before
this experience and how you are Now, by marking your response on the answer shee! Piease note that

your answers are sequenced across the answer sheet.

PR G RO e

Newver
Seldom
Occaswonally
Often
Always

Share things about myself with others.
Before
Now __ .

Express my feelings.
Belore .
Now

Trying to please other people.
Before .
Now _

| am tense.
Before
Now _

Be spontaneous with other people.
Before
Now _

Assert myself with other people.

Before _.__
Now __ _

Sensitivity to others' feelings.
Belore . _
Now ... }

| belong in the group. /
Belore ... :
NOw -

Know why | think and feel the way | do.
Before _.__
MNow

Feel left out of things much of the time.
Before ____.
MNow .

Feel at ease talking abou! sex in a group.

Before _ . .
MNow

!

Feel accepting of others as they are.
Betore __. ..
Now ___ __

Overcome my fear of uneasiness with showing
tenderness.

Before

Now

Recognize when people are uncomfortable.
Before
NOw

Recognize and accept previocusly unacceptable
parts of myseif.

Before

Now

Have my feelings of extreme loneliness subsiue.
Betore
NOw

117
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18.

19.

20.

21.

22

23.

24,

25.

26.

27

28,

29,

30.

-

Iy,

At ease talking about sex when | am alone with a
member of the opposite sex.

Before _.__

MNow . _.

Show an interest in others.

Before —
Mow . __

Able to work out difflculties with another person.
Before .
Now _ . ..

Able 1o help others whertf they are feeling down.
Before . __ .
Now

Be responsible for the way | live my life regardless
of the feelings of others.

Before ____

NOw

Worry how | impress people.
Before . _
Now .-

Social relationships with a8 member of the
opposite sex frighten me.

Before _

MNow ..

Be comioriable without always defending my
actlons,

Before __.

MNow ...

Feel that people can be intetested in me.
Before . .
Now _

Understanding others rather than trying to
change them.

Before . ..

Now . _

Talk about embarrassing thir js in the group
without being afraid they will . sject me.

Before

Now

Fee ~ferior to other people.
Before
MNOw

Comfortable with talk about sex.

Before
Now

Accept criticism wlthout losing my self-esteem.
Before
MNow

Have feelings of importance.
Belore
NOow




Appendix 6.2

3z

KES

34.

35.

36.

37.

38.

39.

40,

1.

42.

43.

4.

45,

46.

47.

Naver
Saidom
Oczasionally
Otten
Always

Respond to others when they are feeling sad or
uncomfortable.

Belore .___
Now

Feel awkward in meeting people.
Before ——
Now

Feel self-centered.
Before .
Now

Pretend | am something that | really am not.

Belore
Now

Be happy w}}houl always worrying about pleasing
others.

Before -

Now

Have people honestly tell me what they think of
me.

Betore —___ .
Now .. *

Come across as trustful with people.

Belore —-- ..

Now
Feel uncomfortable getting acquainted with
peopie.

Before __

Now ...

Be self-confident.

Before _____
Now — ..

Be more comforiable just being myself without
putting on a front.

Before ___

Mow . ..

Feel free to express warm feelings toward my
friends.

Before __._

Now ..

Know the things | do that turn people off.
Before _ _
Now —— —

Know how | come across to others.
Before __ _
Now —

Know the way ! relate to other peopie.
Before _ __
Now . .

Have trouble in keeping a conversation going,
Before _
Now . ..

Spend large amount: of my time unhappy.
Betore
Now _ __

Being able to express myself in words.
Before
Now .__ __

15
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49,

50.

51.

52.

53.

54,

55.

56.

57,

58.

59.

60.

61

62,

63.

64.

65.

Revealing my weaknesses in a group.
Before ._
Now - . —_

Taking the initiative in approaching and meetin
people. b
Before . ..
NOow _.
Getting along with people.
Before .
Now .. _.__

Feeling timid or shy.
Betore _
Now .

Taking everything so seriously.
Before ____
Now

Speaking up in classroom discussions.
Before ___ .
Now

Controlling my anger.
Betore ..
Now

Being a listener.
Before — ..
Now ..__ __

Saylng what is bothering me rather than holding it
in.

defore . .

NOow

Develop some close friends.
Before ___
Now ..

Worry about unimportant things.

Before _
Now

Striving for perfection in everything that |
undertake.

Before ..

Now

Expressing honestly felt anger.

Before -
Now . _

Having an idea of both my strong points and my
weak points,

Before __._

Now ___ .
Expressing negative and/or positive feelings
toward another person.

Betore ._ _

Now ...

| am accepted by the group.
Before .
Now .

Uncomfortable expressing hostile feelings
toward my friends.

Before

Now

Achnowledgement: Further development of thus instrument .
15 1n progress Counselors collecting dala from this expen-
mental form are requesied 10 correspond with the authors

Joe Daws or Juhan Fabry, University of Nebraska. Omaha
Nebraska 68132 This instrument was adapted from ongmal

work by David J Melby and Kenneth M Ralph




Appendix 7

¢ River City High School Guidance Services
TIME AND TASK RECORD — SUMMARY
Category‘
Priority
_Obj, Aci Time/Task Line Staff

r

Code | Code | aug | sept | oct. | Nov. | Dec. | van. | Feb. | Mar. | Apr. { May | June | July

-

o
[

ERIC

Full Tt Provided by ERIC.




NEEDS ASSESSMENT SURVEY
PLANNING AND RECORD SHEET

Tabutated by:

Timeline Coding

Response Indices

0ZlL

P Administered by: Date
F Data Soeci
0 B.Q. Beginning of ON Specific Date
s 9 9 Grade Grad Grad
P ummary E.Q. End of 0.G. Ongoing : — e — radt —
. ¥ DUR During Weeds |Not Met| Needs |Not Met] Needs [Not Met
CATEGORY
Item
CODE OBJECTIVE(S)
. Staff Estimated
CODE PLANNED ACTIVITIES Assigned] Timeltne Resources Cost

§ xipusddy




.. .

NEEDS ASSESSMENT
EVALUATION SUMMARY

ACTIVITY .
CODE CATEGORY:

OBJECTIVE:

EVALUATION METHODS: A. ACTIVITY-PARTICIPATION ACCOUNTING
8. ACTIVITY-RELATED PERFORMANCE
C. REASSESSMENT OF NEEDS

tel
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Appendix 10.1

-
o
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2
=
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Q.

THE SCATTERGRAM

The scattergram 1s a techmique used to compare the relationsh:p of one vaniable with another {correla-
tion} Preparing a scattergram for a group of test scores {ACT)} with a criterion {course grade) has two
distinct advantages. One, it will give at a glance a feeling for the degree of relauonship between the

scores and the grades, second, it will show a graph.cisolation of those individuals falling away froma
straight line relationship.

A similar techmique can be performed using grades from a specific course {predictor) in the local
school against course grades in a related or tugher level course as the critenion. The same procedure
could be apphed using scores trom a standardized test as the predictor against grades in a specific
course, i.e, DAT Numerical Reasoning (predictor} against Algebra | grades {criterion).

Students thus 1dentified can be evaluatea in a more thorough manner, with such evaluation lead.ngtoa

more helpful counseling relationship and assistance in college planning or high school course selec-
tion.

High school College

CRITERION

122




Appendix 10.2

THE SCATTERGRAM

The scattergram 15 a technmique used to com})are the relationship of one variabie with another (correla-
tlon). Preparing a scattergram for a group of test scores (ACT) with a criterion (course grade) has two
distinct advantages. Jne, it will give at a glance a feeling for the degree of relationship between the

. scores and the grades, second, it will show a graphic isolation of those individuals falling away from a
straight jine relationship.

A similar technique can be performed using grades from a specific course (predictor) in the local schoo!
against course grades i1 a related or higher level course as the critérion. The same procedure ¢could be
apphed using scores from a standardized test as the predictor against grades in a specific course. 1 e ,
DAT Numerical Reasoning {predictor) against Algebra | grades (criterion).

Students thus identified can be evaluated 1n a more thomu?h manner, with such evaluation leading to
a more helpiul counsehng relationship and assistance in coilege planning or high school course selec-
tion.

ILLUSTRATION .
High Schoot v O _ Coltege _Triver City Community College
CRITERION
Algebra 101
F D C B A
Bozman, D,
Marsch, P,
Pedersom, F,
Sneilen, 8.
26+
{a)
Vaicior, L. Kingsley. M. Hibbard, M, A, Tuttte. R,
Troost. C. Rudzak, R,
Smuth, G.
. Underwgod. V.
Vance, D.
22-25 Venables, v,
vox. P,
i1 {2 / 7 i}
Bal, £, Hartley. J. Bickner, J.
o= w Pederson, W, Heller, 8. New, D.
o © Wyman, M. Hibbard, R, J. Swemmer, L,
Pt S‘; McKee, A, Voornee, A,
o 2 McKeever, S.
- 2 18-21 Reid, G. Womer. L.
Qa Tolson, 8.
a:" l&' Unstow, M. 5
Ulum, M, Whate, D.
R = Walker, S,
(31 |/ Wison, W, (3 {4)
Sweartz, T, Young, J, Twaddell, P
Yost. J.
14-17
{2 (1] {1]
Park. W, Pederson, M.
13
. below
{1 {1
l F-2 D-5 C-17 B-12 A-5
E l{lC GRADE DISTRIBUTIONS 123

ety




Appendix 11.1

CONVERTING SCATTERGRAM
SUMMARY TO PROBABILITIES

ILLUSTRATION
— ng[: School College
Predictor . Criterion
Number | PREDICTOR CRITERION
sk | ACT SCORES PROBABILITY
Subtest
Categornes Number Recewing Each Grade Percent Recawving Each Grade
A B c D F B H D
26+
22-25
18-21
14-17
13-below
1
I,
O
124




Ed

" THE SCATTERGBAM?.+ LoD e

The scattergram is a technique used to compare the relationship of one vanable with another (correla-
tion) Preparing a scattergram for a group of test scores (ACT) with a cliterion {Course grade) has two
distinct advantages. One, it will give at a glance a feeling for the degree of relationship between the

. scores and the grades, second, it will show a graphic isolation of those individuals falling away from a
straight line relationship. - .

A simiiar .wchnique can be performed using grades from a specific course (predictor) in the local school
against course grades in a related or higher level course as the criterion. The same procedure ¢ould be
applied using scores from a standardized test as the predictor against grades in a specific course, 1.e.,
DAT Numerical Reasoning (predictor) against Algebra | grades {criteiion). y

Students thus identified can be evaluated in a more thprou?h manner, with such evaluation leading to
a more helpful counseling relationship and assistance in college planning or high school course seiec-

tion.
. . ILLUSTRATION ’ .y
High Schoot___Rver City _ Coltege __Rver City CommunityCollege
Algebra 101
F D C B A
Bozman, D.
Marsch. P.
Pederson, F.
Snelen, 8.
26+
4}
Victor, L, Kingstey. M. Hibbard, M. A. Tuttle. A,
Troost. C. Ridzak, A.
Snmith, G,
. Underwood, V,
Vance, D,
22-25 Venables, V,
Vox. P,
) 2} / i (1)
Ball, F. Hartley, J. Bickner, J.
e w Pederson, W. Hetfer, 8, New, D,
o 9 Wyman, M, Hibbard, R.J. Swemiroer, L.
s % McKee, A, Voornee, A,
ey 35 ' McKeever, S,
- g 18-21 Reid, G. Womer, L.,
[~ Tolson. 8.
W = Unslow. M.
= « Ulumn, M. White. D,
. = Walker, S,
{31 | / Watson, W, {13} {4}
Swoartz, T. Youny, J. ' Twaddell, P,
Yost, J.
14-17 .
2} (1) in
Park, W, Pederson, MY
N
13 -
O below
it 17 )]

F-2 D-5 C-17 B-12 A-§
ERIC GRADE DISTRIBUTIONS 123
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CONVERTING SCATTERGRAM
SUMMARY TO PROBABILITIES

ILLUSTRATION

High School

Prediclor

College

Criterlon

Number
6t
Students

PREDICTOR

CRITERION

ACT SCORES
Subtest

PROBABILITY

Categorios

Numbaer Bocewving Each Grads

Parcent Recewving Each Grade

26+

22-25

18-21

14-17
13-below _,

A

B G D

F

A

C

124.{




CONVERTING SCATTERGRAM
SUMMARY TO PROBABILITIES

Appendix 11.2

ILLUSTRATION
River City High High Schoot. River City Comm. Coll.  (inege
ACT SCOPGE . Math ——— Predictor M_Q_e._.bia._.lg_] - - i ——_Criterion
Number | PREDICTOR CRITERION
of i PROBABILITY
ACT SCORES
Students Sublest
. Categories Number Recewing Each Grade Percent Racewning Each Grade
A B (H D F A B M D F
4 26+ 4 100
1 22-25 1 / 2 1 9 64 18 9
20 18-21 4 13 3 20 65 15
4 14-17 1 1 2 25 25 50
2 13-below 1 1 50 50
' 41 r-.669 Grade Distributions

4.0 - 5

3.0 - 12

2.0 - 17

1.0 - 35 "~

0.0 -2.
16,
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Appandix 12

—

PROBLEM ANALYSIS SEQUENCE SHEET

I

Quicome Desired

Targets: tndividuals
ot Grovps

)

! (2

v

Tho facts we don't hove that
affect the woy we lock at the
problem.

l 3} '

Why has the problem persisted?

L
v
Whar priority

What skitls, vaderstondings, and
supporting fesourcos will be reguired
for goal atainment? Is it ¢eolistic o

when sheuld i

When should ot

Copynghl 1974 Beboko 8 Cothson. Ph D & Glen R Doy EoD
Address ("Quines 1o 1723 Harvard Wicrita Kansas 67208 Hext step |,

PAFulToxt Provided by ERIC
O




BLIZZARD SURVIVAL--LOST AT SEA

Appenc.x 13.1

"Blizzard Survival” and "Lost at Sea” are activities 1o be used to emphasize certain survival needs and
priorities. These activities are designed 1o lead students to an understanding of the need for certain
career survival skills. These skills can be described as measurable and nonmeasurable. Students can
build their own lis* of nonmeasurable skill needs. The overriding objective in thes~ activities is to
Preparze tstudents to understand why the measured factors in the Career Planning Program are
imponrtant.

BLIZZARD SURVIVAL

The Highway Patrol has listed fifteen blizzard survival items. Rate in order of
Importance the following fifteen items that should be found in the trunk of a

car in case it is caught in a blizzard.

— (1
— (2
_— (Y
— (4
— (5
— (8
— (D
— (8
%
— (1)
_— ()
— (12)
_— (13
—_— (14)
(15)

First aid kit

Highway map

Two wool blankets
Battery jumper cables
Compass

Steel shovel or hoe
Metal coffee pot
Thermos of cotfee
Flashlight

Box of facial tissues
Box of candy bars
Book of matches
Gift-wrapped candles
Transistor radio

Two empty coffze cans
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I Appendix 13.2

1.
2.

LOST AT SEA GROUP WORKSHEET
Group

instructions. This 15 an exercise in group decision-making. Your group is to employ the group

consensus method in reaching its decision. Thi$ means that the prediction for each of the fifteen

survival items must be agreed upon by each group member before it becomes a part of the group

decision, Consensus 1s difficult to reach. Therefore, not every ranking will meet with everyone's

complete approval. As a group, try to make eac h ranking one with which aif group members can at least
. partially agree. Here are some guides o use in reaching consensus.

Avoid arguing for your own individual judgments. Approach the task on the basis of logic.

Avoid changing your mind If it 15 only to reach agreement and avoid conflict. Support only
solutions with which you are able to agree at least somewhat.

Avord “confhict-reducing” techniques such as majority vote, averaging, or trading in reaching
your decision,

View differences of opinion as a help rather than a hindrance in decision-making.
Sextant
Shaving mirror
Five-galion can of water
Mosquito netting
One case of U.S. Army C rations
Maps of the Pacific Ocean
Seat cushion (flotation device approved by the Ccast Guard)
Two-gallon can of oil-gas mixture
Small transistor radio
Shark repellent
Twenty square feet of opaque plastic
One quart of 160-proof Puertc Rican rum
Fifteen feet of nylon rope
Two boxes of chocolate bars

Fishing kit

I

< ’

Lﬂeproouced from The 1975 Annual Handbook for Group Faciitators. John E. Jones and J William
fertfer, Editors. La Jolla. California. University Associates Publishers, Inc., 1975.)
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Appendix 13.3

LOST AT SEA ANSWER AND RATIONALE SHEET!

A-cording to the "experts,” the basic supplies needed when a person is siranded in mid ocean are
arucles to attract attention and articies to aid survival unti rescusrs arnivs. Arhicles fornavigation are of
httle importance Even if @ smail hfe raft were capable of reaching land, 1t would be impossible to store
enough food and water to subsist during that period of tme. Therefore. of pnmary impostance are the
shawving mirror and the two-gallon can of oii-gas mixture. These items could be used for signaling air-
searescue Of secondary importance areitems such as water and food, e.g., the case of Army C rations.

A bnet rationale 1s provided for the ranking of each item. These brief explanations obviously do not
represent all of the potential uses for the pecified items but. rather. the primary importance of each,

1—Shaving mirror
Critical for signaling air-sea rescue.

2—Two-gallon can of oll-gas mixture
Critical for signaling—the oil-gas mixture will float on the water and could be ignited with a dollar
bill and a match (obviously. outside the raft).

3—Flve-gallon can of water
Necessary to replenish loss by perspinng, etc.

4—0ne cage of 1.8, Army C ratlons
Provides basic food intake.

5—Twenty square feet of opaque plastic
Hihzed to collect rain water, provide shelter from the elements.

6—Two boxes of chocolate bars
A reserve food supply.

7—Flshing kit
Ranked lower ..4n the candy bars because “one bird in the hand is worth two in the bush.” There 1s
no assurance that you will catch any fish.

8—Flfteen feet of nylon rope
May be used to lash equipment together to prevent it from falling overboard.

9—Floating seat cushlon _
If someone fell overboard. 1t could function as a life preserver.

160—Shark repellent
Obvious.

11—0Qne quart of 160-proof Puerto Rlcan rum
Contains 80 percen! alcohol—enough to use as a potential antiseptic for any ynjunes incurred, of
little value otherwise; will cause dehydration if ingested.

12—Small transistor radlo
Of little value since there is no transmitter (unfortunately, you are out of range of your favonte AM
radio stations}. )

13—Maps of the Paclflc Qcean :
Worthless without additional navigational equipment— 11 does not really matter where you are but
where the rescuers are.

14—Mosqulito netting
There are no mosquitoes In the mid Pacific,

15—Sextant
Without tables and a chronometer, relatively useless.

The basic rationale for ranking signaling devices above hfe-sustaining items {food and water) 1s that
without signaling devices there is almost no chance of being spotted and rescued. Furthermore, most
rescues occur dunng the first thirty-51X hours, and one can survive without food and water dunng this
period.

‘Otiers ot the United States Merchant Manines ranked the fifteen items and Pruwvided the vurrect solubun (O the lask

Te

]
-
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Appendix 14

x

BUDGET AND INCOME FORM

Budget information such as shown here can be used 1n a variety of ways in group activities. One
example weuld be to have the group build a budget that would supportits fantasy life style or ideal job.
T‘hat budget could then be transiated to the need for a job that would pay s0 much per hour. per day,
ete.

AN INDIVIDUAL'S BUDGET QUTLINE: What percent of your net income goes where—If you follow
this outline, you will have fewer money problems.

$______ HOUSE: Rent or mortgage payment. plus taxes and repairs. (20%)

$§ - FOOD: Just food. not your non-food items. They should be assigned to other budget
categories. (20%) .

$_____ CLOTHES: Varies from month to month. Includes dry cleaning bills. (12%)
$_ _ SAVINGS: Includes life insurance and any investments. (7%)
$—_ MEDICAL: Doctor, dentist. medicine, hospitalization insurance, ete. (3%)

$____ EXTRAS: Everything not covered in other categories, such as car payments, gas, oil.
maintenance, entertainment, home furnishings, gifts, personal allowances. etc. (28%)

This pamphiet was prepared to help you quickly figure your net income. Rates are computed hourly,
daily, weekly, monthly and annually. Gross and net income are figured. so that you can estimate what
your actual take-home pay will be.

per hour per day per week per month per year per year
gross net*
$ 1.00 $ 8.00 $ 40.00 $ 160.0v $ 2.080 $ 1.394
2.00 16.00 80.00 320.00 4,160 2,787
2.50 , 20.00 100.00 400.00 5,200 3.484
3.00 24.00 120.00 480.00 5,760 3,859
4.00 32.00 160.00 640,00 7.680 5,064
5.00 40.00 200.00 800.00 8,600 6.442
6.00 48.00 240.00 960.00 11,520 7,761
7.00 56.00 280.00 1,120.00 13,440 9,004
8.00 64.00 320.00 1,280.00 15,360 10.291
8.00 72.00 360.00 1,440.00 17,280 11,577
10.00 80.00 400.00 1,600.00 19.200 12,864

"Although it 15 not a true picture i each instance, the overall average deductions from salanes will be about 1,3 of gross incoma
This1$ the percentage used to figure this chart. Deductions include social securnity, federal incorme tax, state income tax, sales tax.
personal tax, gasoline tax, automobile tags, property tax. health plan. eic.

1e,

-
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. Appe;'ld:x 15

River City High.School Guidance Services
® ‘ COMMUNITY RESOURCE GUIDE

Job Family _Promotion/and Direct Contact/Sa?es index. A

Occupation- _Agriculture Business Index: Al

{See casselte listing)

Reading References:

Occupational Qutlook Handbcok, pages 130-132, 144-151, 218-243, 297

Job Guide for Young Workers
D.0.T.
View Cards

D e R -

Some of the estabhishments which hire people in thss job family:

Bwr -
W~ W,

These community people have been contacted and are willing to act as resource people for individual
discussion or for classroom actlivities:

. . Date of
Name Qccupation Phone Last Contact
4
2 —
3
4
5 —
6
7
These school facully have been contacted and are willing to act as resource people for individual dis-
cussion:
-1
]
2
3
4
5.
6

Courses in our schoo! that are valuable for this occupation.

O b A -
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APRendix 16

River City High School- Guidance Services |
PERSONAL PLANNING RECORD SHEET &

Name bate

GRADUATION REQUIREMENTS
Enghish Unils Math Umitsy  Social Studies (Umisy Nalural Science (Unils Other Units

b Y

10TH GRADE COURSES
Enghsh Units Math Units; Social Sludies (Units; Natural Science (Units Other Units

Extra-Cwncuwear 1 . 2 e ¥ . .

11TH GRADE COURSES

Extra-Cursicuwlar 1 ____ 2 . ... 3 : -

12TH GRADE COURSES

Fxra-Curncular 1 Lol 2 3

TENTATIVE LONG RANGE PLANS:

COUNSELOR - e

]

')
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EEL

ERIC

Aruitoxt provided by Eic:

@ |
-y

1976-77

STUDENT'S COPY
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) ACT NORMS (SILES) N (" '_’-",;f i - v -,_' Jt o, THE EWGAHORAI. Mll! \wnmms YOU INDICATED - s m"
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Appendix 15,7

ACT Research Services
ACT RIGH SCHOQOQIL PROFILE REPORT, 1975-76

Table of Coatents

Thas report is for your students who completed the ACT Assessment durning the first four natonal test datey ol the
1975-76 test year Assistance tn understanding this 1eport and applying the resulty 41 your schoul 1y provided in
the publication Your College- Bound Students Interpretive Guide tv the ACT High School Profile Service.

Summary of College-Bound Students ... . ... .. oo L iy e e e 1

Academre Abilities
Table [ Distnibutions of ACT Score Frequencies. Percentile Ranks. and Percentages for

Men and Women Combined {Total) . ... vt e e inas e e 2
{able [ 2 Distnibutions ol ACT Score Frequencies. Percentile Ranks, and Percentages for Men... .. .3
Table | 3 Distnibutions of ACT Seore Frequencies. Percentile Ranks. and PEreentages tor Women ... ... 4
Fuble 1.4 Grade Level at Time of Testing & Mean AC Composite ... .. e it e e 5
Tahle 1 5 Dustr:bution of the Average of Four HS Grades {HSA}.... ... ... . e e 5
lable 1.6 Dustnibutions of High School Grades . .. .. .. ... ... o iiiiinn oo oo e [}

Inventored Interests

Tahle 2 1 Distributionsy of Inventoned Interest Frequencies. Percentile Ranks.

and Percentages for Men . ... oo i e s e e e 7
lable 2.2 Dusinbutions of Inventoried Interest Frequencies. Pesceatile Ranks.
and Pereentages for Women........... e e e o C e 8

Goals and Aspirations

lahle 3.1 Percentage Dhstributions of Planned Educational Majors and Vocauonal Choice Fields .. ... 9
fable 3.2 Educauional Degree Aspiralions ........ - . ... Lo eeiiiiee o i 10
lahie 3 3 How Sure Studenty Are of Ther Planned qucatwn.gl Majur and First ¥ocalwanal (hmcc .ol
lable 3.4 Distnbution of Planned Ed Major & Fust Yo Chowee Accordimng

to Certamnty of Chowee (In Percentages) - cee | |

Iigh School Achieverments and Studem Characleristics

{able 4 1 Tonal Number of Qut-of Class Accomplishments duning the High School Years 12
lahic 4 2 Number of HS Qut-of-Class Acgomplishments i [Nfferent Aress . 12
Tahle 4 3 Profile of Students According to Type of Postsecondary Tnstitution

the Swudent Plans to Attend .. .. . i3
Lable 4 4 Profile of Student Aserages According lo Reported HS Curniculinm 15
fable 4 5 College Fxtracurncular Plans Versus High S¢hool Partaipatnn 6

I vitluation of the [ ocal High Schoo:

Table 51 1 xpressed Adeyuacy of HS Fducation According to 115 Crineulum or Program 17
Lahle 5 2 Student Satnfaction with vanows Aspeets of the | ocal HS Ix
Coflege Atzachion
iabt- 6 F Relative Imponance ol College Chowee TFactors b
Fable 6 2 Wathin-State histitntsonat Prefergnees | nted Aceording (o

the “umber ot §ime Sekeeted Chaee X
Labic 6 3 Stales Where the Students MHanoo Attend U olicge 21

15

Q
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Appendix 18.2
A C T HIGH SCHOOL PROFILE STUOENTS TESTED 1975-76 SCHOOL YEAR
RIVER CITY HIGH SCHOOL PAGE - 1

SUMMARY OF COLLEGE-BOUND STUDENTS

OF THIS GROUP OF 000318 STUDENTS, 11% FELT THEIR HS EDUCATION WAS
EXCELLENT, 46% FELT IT WAS GOOD, 29% FELT 1T WAS AVERAGE, 06% FELT IT
WAS BELOW AVERAGE, AND 08% FELT IT WAS VERY INADEQUATE. FOR VARIOUS
ASPECTS OF THEIR HIGH SCHOOL, THE PERCENTAGES OF STUDENTS SATISFIED AND
DISSATISFIED, RESPECTIVELY, WERE AS FOLLOWS: INSTRUCTION - 54%, 16%;
COURSE OFFERINGS - 54%, 29%; GRADING - 47%, 21%; TESTS - 47%, 13%;
GUIDANCE - 51%, 23%; SCHOOL POLICIES - 34%, 40%; LIBRARY FACILITIES -
1%, 23%; LABORATORIES - 40%, 20%; SPECIAL NEED ASSISTANCE - 24%, 26%;
GIFTED STUDENT ASSISTANCE - 35%, 23%; AND ADEQUACY OF PROGRAMS IN
CAREER EDUCATION AND PLANNING - 33%, 30%.

THE TYPICAL STUDENT IN THIS GROUP HAD AN ACT COM,OSITE SCORE OF
18.8 (GROUP MEAN) AND AN HSA OF 3.0. THESE COMPARE TO NATIONAL AVER-
AGES FOR COLLEGE-BOUND STUDENTS OF 18.3 AND 2.9, RESPECTIVELY. AT THE
TIME OF TESTING, THE STUDENT THOUGHT HE OR SHE WOULD OBTAIN A FIRST-
YEAR COLLEGE GPA OF ABOUT 2.8.

THIS GROUP CONSISTED OF 000140 MEN AND 000178 WOMEN, A TOTAL OF
30% WERE '"VERY SURE' OF THEIR EDUCATIONAL MAJOR, WHILE 47% WERE "FAIR-~
LY SURE." A TOTAL OF 44% ASPIRED TO A BACHELOR'S DZGREE WHILE 32% AS-
PIRED TO AT LEAST SOME GRADUATE SCHOOL OR A PROFESSIONAL DEGREE. THE
MOST TYPICALLY PLANNED EDUC MAJOR AND FIRST VOCATIONAL CHOICE WERE
BUSINESS & COMMERCE AND HEALTH PROFESSIONS, RESPECTIVELY.

THE WITHIN-STATE INSTITUTION WHERE THE LARGEST NUMBER OF YOUR STU-
DENTS SENT ACT SCORES WAS MIDSTATE UNIVERSITY. CONCERNING THE SEVEN
COLLEGE-CHOICE FACTORS, THE PERCENTAGE OF TIME EACH WAS CHOSEN AS
""MOST IMPORTANT" WAS: INSTITUTIONAL TYPE - 10%, STUDENT-BODY COM-
POSITION - 02%, LOCATION - 18%, COST - 17%, SIZE - 01%, FIELD OF STUDY
- 49%, AND OTHER - 05%. 15% OF THE STUDENTS PLANNED TO GO TO AN
OUT-0OF-STATE COLLEGE.

NEED FOR SPECIAL HELP IN COLLEGE WAS EXPRESSED AS FOLLOWS: EDUC
AND VOC PLANS - 51%, WRITING - 29%, READING - 33%, STUDY SKILLS - 40%,
MATH - 49%, AND PERSONAL COUNSELING - 32%. A TOTAL OF 39% EXPRESSED
INTEREST IN INDEPENDENT STUDY, 21% IN HONORS COURSES, 25% IN FOREIGN
STUDY, AND 47% IN SOME KIND OF ADVANCED PLACEMENT. EXPECTATIONS OF
WORKING AT A JOB DURING THE SCHOOL YEAR AND EXPRESSING NEED FOR HELP
IN FINDING A SCHOOL-YEAR JOB WERE HELD BY 64% OF THE STUDENTS. ALSO
67% EXPECTED TO APPLY FOR FINANCIAL AID,

THE EXTRACURRICULAR AREA WHERE THE MOST STUDENTS (31%) PARTICI-

PATEL IN HIGH SCHOOL AND ALSO HAD SIMILAR PLANS FOR COLLEGE WAS
INTRAMURAL ATHLETICS. THE AREA WHERE THE MOST STJDENTS (24%)
PARTICIPATED IN HIGH SCHOOL BUT HAD NO SIMILAR PLANS FOR COLLEGE WAS
VARSITY ATHLETICS. THE AVERAGE NUMBER OF HIGH SCHOOL OUT-0OF-
CLASS ACCOMPLISHMENTS, OUT OF SEVEN LiSTED FOR EACH OF NINE AREAS WAS:
LEADERSHIP - 1.9, MUSIC - 2.2, SPEECH - 1.1, ART - 1.0, WRITING - 1.1,
SCIENCE ~ 0.4, ATHLETICS - 3.0, COMMUNITY SERVICE - 1.3, AND WORK EX-
PERIENCE -~ 2.3, l?i
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Appendix 19.1 “

1977-78 EDITION ™HE College PIanning/Seai;ch Book

@
DO YOU NEED HELP WITH COLLEGE PLANS?

¥ 4 .
The College Planning/Search Book is a comprehen- a guide for students,
sive up-to-date guide containing detailed information parents,

about more than 2,700 2-year and 4-year colleges. It 2 N and counselors
combines a sensible step-by-step approach to the col- Py Ny

lege planning process with practical, easy to use
admissions and scholarship information.

The Coliege Planning/Search Book helps students
work through the key steps in choosing a coliege.
Lists of basic facts about different kinds of colleges
enable students to identify their needs and pref-
erences. Checklists and work-sheets are provided so
that students may organize their ideas while they
search for colleges that meet their needs.

The College Flanning/Search 800k contains two
“college search” sections-—for 2-year and 4-year insti-
tutions—which allow students to investigate and com-
pare specific facts about more than 2,700 colleges.
These search sections include the following kinds of

information: N I .

t.Admissions Information 4. Charalteristics of the Student Body
* Degree of selectivity '
* Application deadlines 5. Majors Available and Percent of Students in 12
# Early and deferred admissions Areas of Study at 4-Year Colleges
¢ Tests recommended oOr required

6. College Transfer and Carser Programs Availabls at
2. Cost and Financial Aid Information 2-Year Colleges
* Resident and nonresident tuition, fees, room,
and board
® Financial aid deadlines

3. Institutional Characteristics

® Size

* Public or private

* Religlous affiliation

® Size of community The College Planning/Search 800k also provides a
* Degrees offered convenient 109 for students to keep track of each step
* ROTC in the college admissions process.

TO ORDER THE COLLEGE PLANNING/SEARCH BOCK

Send your name and address with a check The College Planning/Search Book '
or money order for $5.00 payable to ACT to. The American College Testing Program
P.O. Box 808
1 - lowa City, lowa 52240
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Appendix 19.2

Coliege Planning/Search Book

STEPS IN COLLEGE PLANNING

Where are you in your c;)llege planning process? Just beginning to think about cc;llege? Ready to make some decisions? Wherever you are now,
the steps listed below can help you organize and review Your thinking.

Read through the steps Check off the

5 you've completed, circle those that still need attention. You'll find information, suggestions, and

worksheets In this book to help with each step. The suggestions about when to begin can help you keep an eye on the calendar.

What to do

Stage 1:

Identifying What You Want Irom College

Step 1 Map out your own reasons and goals for going to Colfege. What do you hope to
gain? What factors are mfluencing you—famly? friends? your own goals? What
learning opportunities do you want? What are your ideas about your life and
career dwections? How 15 colfege refated to your goals?

Step 2 Idently factors important to you i deciding which coffege to atfend. Two year
or 4-year? Size? Cost? Location? Financial aid? What kind of academic standards
do you prefer? What kind of campus atmosphere? What areas of study interest
you?

Stage 2:  Finding Colleges That Have What You Want

Step 3 Develop a list of cotleges that may meet your needs. Zero in on colleges that fit

your key factors.
Stage 3: Companng Cofleges

Step 4  Coliect information abouyt colleges on your “premising list." What in‘ormation
do you need? How can you get it?

Step§ Compare the coffeges weighing the pros and cons for each. Which ones look
best in the areas most important to you?

Follow-through

Step 6 Apply fo your “choice”™ coffeges How many? What apphcation matenals and
forms do you need? What are the deadlines?

Step 7 Apply for financial ard. Are you likely to be ehgible? Where should you apply?
What matenials and forms are necessary? What are the deadlines?

Step 8  Keep rethinking your goals and plans and weighing your options as you follow

through to making a final chosce. Get yourself ready for your colfege.

General guide to when to begin

September-March of junior year. Talk
with your parents, teachers, and

fmends. Meet with your counselor.

January-March of junior year. Learn
about your state aid plan and other
sources of financial ard.

March-May of junior year. Take the
ACT or SAT now? Identify promising
colleges. Note deadlines.

Aprd-August of junior year. Read, talk,
listen, visit.

August-December of semor year.
Organize information so you can make
useful comparisons.

September-November of semior year.
Visit and apply to colleges. Watch
deadlines carefully.

October-February of senior year.
Determine when you should submit
BEQOG application and need analysis
forms. Get everything in on time.

November-August of semor year.
Make decisions and complete final
steps.

.bon'l wait until your senior year to begin making pians: on the other hand. don’t make your detisions before you've considered all the
options. This schedule will help you search carefully for the best college opportunities. It should aiso help you stay ahead of key
deadlines. If you find you are behind schedule. talk with your counselor and try to acce!.rate your work on some of the steps. A year of

d‘nilcge can cost you up to $10,000-$15,000, so don't jump in without doing some careful thinking.
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Appendix 20.1

Name of school

oo MISSOURI STUDENT NEEDS SURVEY
TEACHER SECTION

- !

DIRECTIONS:

Considering the programs within your sch-oi
each rtem by marking the appropriate space 1n the columns provaded,

rospong £

l. pe you assist pupils to review and interpret
their own records periodically?

2, DBo you provide uplts on occupations within
your classes?

3, Do you confer with administrators about
puplls who need specital attention?

%, Do you confer with counsclors about
puplls who need special attention?

" 5. Do you feel that adminxstrators provide
necessary services and feedback to you
concernang studenks' needs?

6. Do you feel that counselors provide
necessary services and feedback to you
cofcerhang students’ needs?

7. opoes the school have a definite plan fe.
placing students in lesrning activaties, within
the school and commum ty, in accordance with
individual abil:ities, Lnrerests. and needs?

. Do you Lse information available through
the guicdance services to iearn morn about the
pupals 1n your classes?

9, Doos the school use follow-up data for re-
organizing and reviewindg the curriculum at
reqular i1ntervals?

10. pave you sought out student i1nformation
and evaluation of your classes?

11. Do you modify your instructicnal materials
and techniques each semester to meel the noeds
of students?

17. would you be willing to trach short mim
courses to small groubs of students?

13. bo you personally talk with students about
O .ers and future planning?

ERIC

Aruitoxt provided by Eic:

Yes

O

O

17 ;‘_138

No

O

O

Yes N¥o

o O

iy, Do you personally talk with students about
careers LR your arca of specialization?
hl

1%, Dpe you Jive students tnformation abeout
collede and/or vocational schools 1n vour arsa
of speciralization? O O

6. po you personally encourade studnnts who
show career intarest in vour arva to sStudy
occupational materials?

O O

17. po you refer students who noed assist anee

to the counsclor Or some other specialist? (D C)
14 . Do you porsonally use test results to plan

ar poda fy your teaching? C) (3
@

no you personally help administer the
stanpdardised tests avep 1a your schonl? (D C)

1S

.. Do you feal the school's regulations permit
vou the flexibrlity necessary to Meet the nee s
of students? O O

S1. be you parsonally talk with parents about
tha i £ chiled who may need helb, encouragrrent,
understanding, cte? C) (3

Y7L Do you parsonally feel that vour claases
are relatnd to the needs of the students who C) (3

take them?

23. 18 there a need for morse vocational and

technical agurse of ferinds in the corricalunm

to mect the aeeds of the non-sollege bound

Student” O O

v Do you feel the counsolors are allowed
sufficient time to work with st ddents as they
should? O O

2he you hersonally feel rhat there a3 a
nend for a vevision of the “ourses Iequlled
for Jraduat 1an?

Do you feel that there 14 sufficient

interaction amd communieabtion bhotweoen toeachors O O
and counselors regardind students?

e e ——— ]

LI
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Appendix 20.2

MISSOURI STUDENT NEEDS SURVEY 7

. PARCNTS SECTION )

SCHOOL

9 10 1

o O

Pleasge mark the Brade of Your son or daughter.

o O

Pluase answer t items “yes"”, "27, or “no",

a4e son or daughter when completing this form.
[t1s5 1s your Opinion.

We
would prefer tha. , u not consuit your high school

12 seek help from the following people:

). If my child had a personal problem that was
of real contern to ham, I would like for him to

{Rate each
response.}

Yes ? No

1. I feel my child needs considerable help with
hin future educational and vocational plans.

2. If my son/davghter needed help in trying to
ducide on a career of area of study for a voca-
t1on, 1 would lihe tor him to seek help from the
foilowing prop'e: (Rate eaCh response.)

.
2. counselor
b. ¢tker school personnel (teachers,
administrators, etc.}
. relat ve
d. other

. My son or Jdaudhter Fodel¥es AronSsaly
informition radarding traude, vecational,
sl lentt trvining.

or

4. My Al bt oroeelens che nectssary LRformation
Attt hamsnlf Merself related to future
e4imat jandl and vorationpal plannine.

4. Has the sehool counselor heloed vour child
csamine his akilificre, porzonaiilv tralts and
tterest 3 A5 they mav mertain to his fature plans?

vy

£, Mhe o conngs lor M assvitot v o chit LY oen hew
tey Mo cee1qlons Ln odrantt of has anals,

o anportan bty
veur ~hilA?

provided vod
nlans ot

the ]
tigenas The st ponal

E s

LS

B, Yhare 315 3 defynrre nend for the sehool Lo
proer oo moea Lnformat ion tn the narents con-
evrninid plang related to rhelr child.

9. Hige you henn adedquarely anformed regariing
the < adanee proaratt o voar 1oeal schonl?

otbn cloacly with my rhald
”-L]rn of o=

Yer,  Thae taunge ]t

000

olele)

olele

000

000 m

QOO0 .

QOO .

000 .

a. counselor

k. other school personnel (teachers,
adminystrators, etc.} ",

<. relative

d. other

12. I feol my child has to fit ainte a certain
slot wn the school program and has very litkle
freodom to select a course of study of his own
~hoosing.

000
000
000
olele)

13. fGraduataon requirements should be chanded
to meet the wndividwal peeds of studentrs.

14. The curriculum offecinygs 1n the school soem
relevant tO the needs of the individual studernt.

15, Most of the teachers are doind an oxcellent
Jjeb in making therr ¢la.ses as meaningful as
possible fo 1, 1 students.

16. The teachers do all they can to relate their
class>s to the needs of my child 1n relat:ion
to his future plans.

17. There appears to be mutwal trust and coh-
fidance be'weon stuwlents and teachers.

The teachers seem to wOrk closely 1n helpind
+h1ld to develop corfidence 1n beind able to
rrlate of feetaively to the school ard other students.

My child logks forward to sjoinmg to schowl
carh day.

Thex
stuldents,

schonl doesp't seoem to care alout the

OOO 21. Aany of the classes belng taudht in Marh-
N

ndlish-Soci1al Studres, eto., scom to ba 1rre o=
vant to the current needs of my son or daudhter.

P

v

in Ieesslamin hig eanfrleneo Po [t seoms my chald hag to !ike maay ¢classes
o iy o the scehonl ang afhor gradent ., which are of no possible use to him.
ERIC 199 g .
. S
L |
B Y. R T

Yes ? No

olole
olele)
000
olele)

olele)

olete

olele)

olole

olele)

olely

olele)

olele)

olele

elole

olele)




Appendix 20.3 *
MISSOURI STUDENT NEEDS SURVEY

EMPLOYERS SECTICN

Name of School

Please indicate in space below the nature of your business. (Hospital. Restaurant,
Men's Clothing. Supermarket, ete.)

Please indicate your position. (Qwner. Manager., Foreman, et<.)

Please answer ¥es or No to each statement give below. Use the column marked M.A.
{Not Apply} only if the question does not in - way apply t. your type of
business. Use attached sheet for comments yo. :el are heccssary.

1. 1s the instruction provided in the ~chool related to the needs of the students for YES NO NA

success on the 30D With YOUL faIm OF COMPANY . .t it ite trnsneoesorrnnrersnscesssnnesssnsnns O O O
2. Do thke )Jobs held by students or recent graduvates ;n your organizati:on offer a

chance fOr Promotlon or AGVANCEMENE 2 . ity it te it te e s tesetesssneesnosnocsensnns Bt irraaaeanaan O O O
3. 1s there a need for the student to have a more thorough gemeral education in kerms

of bas1C Math, ENGlish U8aG0: BLE Tt s ittt ar e o ceonsnancnssssnsnsssasnsnsssnsosnssnnsnnns O O O
4. Are the student employees in your ordanization adequately prepared to do the job

for which they were hired? If not, please comment on Attached SREEL. ... overoerecennnennn O O O
5 wWould you pretfer that a student receive speczalized training at the high school level

for employment 1n your organization, rather than a basic general education?..... i g O O
6. Does the high school student have respect for fellow emPIOYEEs?. . u.uririeeerasnsnenennreenns O O O

-

7. poes the high school student have respect £Or SuPervisory persornel?.....iuiciirenncncnne,s O O O
8. Do student employees have good work attitudes and work habits? Comment 1f necessary...... O O O
9. Is groon;mg and personal appearance amonad school ago employees 1mportant to your

firm or company? If 50, how? Use attacned Sheul fOr COMMENES. .u . s aeesessrsnnnsssnsonnns O O O
10. Are hair styles and dress -ajor factors to be cons..2red when hiring female employees?.... (O (O O
11. Are hair styles and dress major factors to be cohsidered when hiring male employees?...... O O O.
12. Are high school students willing to acCebt resPongibility Feadaly? .. e iriinnceronrnnnesn O O O
13. Do the high school students have the necessary competencles to correctly f1ll out

job application forms acvurately and COMPlate Yoottt ittt it itnnnnconnssesnnnnsssnrssos O O O
14. should the high schonl student receiwe more training and inctruction redgardineg

PURCEUALIt V. TEl1abll 1y, ACCUPACY s Gl T ittt ittt re e nns tes e n o nnntssnssnrrrnsnssnsrsnsos O O O
I1s. Is the trainina fegeived at the high school level related b0 existind career

opportunities that affer posslble promotion and advancement 2. it e iiecnriinnrnnsnrnnsss O O O
L. Have you ever baen consulted concerning the ktrairind. skills, attitudes, ete.,

which should be taught in high schaol to make youth hetter omployPees? o . eererrvrnrnes O O O
17. Bo you feel that business and industry should be contacteld consernind the tyne

L o o B B 12 B3 = T O O O
18. would you as a repr catatave of vour firm be willing to s rve an an pvisery

committec conternindg the needs of youth In your gommunity relating to trarninna

recerved in business education, trade and industrial, T o RO O T oI O O O
15. In gengral. do the students who You intervinw oOr emMploy seem to want to do the

tyPe of wark £or which they are APy Ing . ittt sttt tnt s eneneensnnnsonesnsnresseneens, O O O
20. In denerals do the students who you employ Seor £0 wanb to ondane In the

activities required fOT SUGCRSS 1N YOUr COMPANY Tt t v rr s tsnseonserrssenrenssennes Cnnaanas O O O
2b. Bo the students have a realistic concept of what 38 reaured of 2 bheginner 0

the 10b for which they are apPlYinmd™ .. ..ttt s iet e s itssasnrersnennn Ceenne e, O O O
22. Most who apply seem reasonably well prepared for entry level employment and

We eMpIny LhOT as ADERINAS OG0 UT Lttt s vs st s nas s st bt e anassansnnsosnnes tanesetneensnesns O O O
23, We have employed a number. but find they need additional esducatinn and/or

LT3N beforn they Derform $atesfactorl iy e i it rrineenenrnnennnssns et e, O O C’
24. We have found it inadvisable to employ them except for unskilled B 2 2T T O O O
25. The pature Gf Mmost entry 10b8$ 1n our firms 1s such that they are vittualle

unemployable because of a lack of occupational eduration and LTalnana ......ovu... Breaaeen O O O
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