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This handbock for teachers of Asian immigrants at the

lementary and secondary level presente in a straightfcrward manner,

n outline fcrm, information of use tc teachers who must work with

imited-English-speaking children from an Asian cultural background.
The manners, schocl behavier, and parent-teacher Telationships of

= MAsian students are described. Guidelines for assessing Eangiish
freficiency are set ferth. Methodology and specific strategies for
teaching English as a second langquage (FSL) are outlined. Finally,
‘chapters are devoted to coordination with ESL and content area
teachers, and to planning content area lessons. The following are
included in appendices: definition and description of English
rroficiency levels, outline of factors that produce good interview,
social humanities framework, cutline cf cultural topics for
discussion, survival word lists, and a short articlie entitled
"Culture and the Student." (JE)
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* Reproductions supplied by EDKS are the best that can be made *
* from the original document. *
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Cultural Implications
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Memaory culiure

"Microbehavioral culture

Signs of cross-cultural
interference
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Sulture tend ta Ll into disuse onee there - o neod for therm,

Thouagh i1 cannot be said (hat Brurtins can Turlearn eulh

o features,
corbundy trues that they oo fearn ne.s patlerns woirenewer the nead ior nes

fuatlernis oc

r"

TS

Cu'tural features tend 1o tall mia 1 GOIMAPOT Coiledories IMemogy
culture and uciobehavional culture *
’ Mory cullure =omade ap o of those features which are
msttutiorized by 5 graug and by viuch o arodp reivaeinbons el Aspects

of memory culiure are

& hiztor,

e lanauage

e Dloraiure, i ance archuiactiune, cios e At chitansan
of culture

- mstitutions: family, community, etc.

e laws. mvoling the groun's sense of arder

IO, Hvonang e group s vaide sy alem

e folklore, presented or presened in some order ly fashion,

Teachers, seeking to identfy and ulilize cuitural features m mstruction,
usually look 1o the memory culiture tor examples. The pmblem 15 usually the
dbsence o mformation about the memory culture of a group or the errors in

nformation. The Asian child, as well as any other, has anght to Ehl or her
memory culture included in the curniculunt: without such inclusion the child

Though facts about the mer nory culture are easier to come by and

piesant, the mncrcmeh noral culture has the greatest impact upon the
M C t

SLJQEESIEd in this term is the realization that the

stle things in human interaction that are a part of the group's culture can lead
1o cultural interruption or cullural harmony. These are less likely to be noliced

until interruption occurs; they are more difficult to deal with and cause more
fruzrralu@m than any other a- - of culture. Among others, exam mples of

microbehavior are

When does a teacher of a multicultural classroom know that

cultures are in conflict? Unfortunately even the most skilled teacher is

]

unaware of such conflict until an interruption or a problem occurs. There are,
however, signs that conflict might be present. such as:

T This i ry termn ) tank o has unpinrtant imphcations for the clawarnnm
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Dealing with cultural

.differences
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Flayground behaviar

Discomfort in gym class

Table manners

L

Cultural Information- .

Manners .

% 1. Though Asian children may be exceedingly quiet in the classroom,
they tend to be wild, loud. and uninhibited on the playground. The sequence
of activity in Asian schools is 45 minutes of intense activity in the classroom
follawed by a 10-minute recess. This sequence is followed all day long. The

recess, then. is a release for tensio Actmty on the playground may look
violent, but it ism'L.

2. Grrls of jurior high age and older may resist wearing shorts far the
cjyrﬁ tzfaSS The résctioﬂ to Em:h rules m*’ay bé ccrﬁsiderable émbarrasgment or
Clo[hég fOr gym: they expect to waar proper clotheg ahd adopt an dppmprlate
stance for each acuvity.

3. Asian students, particularly girls. find open toilets and common
showers embarrassing. Nudity is not appreciated. More clothes, not less, is
the value,

4, In Asia it is considered bad manners (o use one's feet to close a

door or move a box.

5. Asian children spend much time washing their hands before
meals a :j are puzzled when they can't,

which is bQund to be consudered bad manners in thls CQLﬂTI’\L Amgng the

activities Asians must be cautioned about are the following:

putting too much food in the mouth at one time
talking with the mouth full

eating too fast

reaching across the table for things

o

LU
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b The Asian hand moton meaning come here” s made with the
Brders pontieg dovn ot looks ke the gocdbye gesture i America.
A Azmn may notimmediatel, thank a person who gives him or
Most swei s the Asian sl retc n the kindness with g aift to the
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15, AZANE Consicds o ¢
e nght hand ar with btk hards, [oas iixnsfdared bad manners to toss.

throw, ar shde papers . another indwidual,

1AG (trappings) s disvalued. School is not
race fery; it is a 1g. /

D3 a sch oo wnaform or speaal school clothes,

17. Some \.eiiemese studants may wear a Buddhist symbol for

good lueft which i s:ap.d like a swastika. They are unaware of any other

meaning for the s.ribal.
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Cultural Information 5

Bady language

oarmn behavior
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School Behavior
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Linutations on the use of English must not be eqguated with
Chinese, Vietnamese. and Laotian syntax (word order) is not ton
rom that of Enghsh. Japanese and Korean syntax is very different

[

from Enghish. Instruction to himited English speakers should be related 1o the
Chuld's Janguage competence. Bear in mind the cognitive and linguistic

hurden that s beng placed on the child. .
14, The educational syster in each culture has its own way of
sigrutying that good or bad \fmmar“\ work has been done. Amerncan teachers,

accustomed (0 using @ check (v ) fm adequate. correct, or good work and
an X for poor or ncorrect work, should unders tand what these signs mean in
Ac m and ther mmpact upon Asian students, In Laos and Thailand, a check

S0V ) s anindication of good work: no mark on the paper is an indication that
et

the stident needs to see the tleacher—his work 15 deficient or without merit.
I Japanese. Chunese, and Korean schools, good work is rewarded with a
crcle (O) and bad work 15 indidated by a check ( '\ff) A good answer 1s
) anta very good answer marked (:) or concentric rnr;leq Part of
i5 tor teachers to explain to Asian students and

marked
the AmencaniZabon process
thenr parerts what cnecks indicate. Grades and leacher responses are
catremely important 1o Asians. A nuscue or mistnderstanding in marking

wid have more senous consequences with Asian children than® with

Amancans, RN L
& Eﬁ
Asic hildren are very scdte-oriented and competitive. A score

s$1s veryimhortant in

i eorsatared as good as 100, Ranking i cle
i sturdents may not be satished with a grade and will want to
snoy s hers thay rank among ther peers, ) A '
Parent-Teacher Relationships |
1 Asian rmr;fzmi:; will likely want to know about their child’s rank in
~Inmany Asian countries the future is pretty well determined by how
;tuclent does in school. A quick label or lack of un nderstanding on the
{ the teacher can cause greatl apprehension to both parents and

. The teacher will need to explain the American grading syste

2 Itisimportant to explain the reading system to parents, as well as
the grading system.

3 ft takes a long time for Asian parents 1o express (prove)
themselves: It is hard for them to do. The teacher must specifically seek
mfmma[ioﬂ from parents. Asian parents do not readily inject themselves into

4. It 1% qood 1o send a bilingual note or a nole in the ch:ld s language

home to the parent.

Cultural Information 7

Linguistic factors

Indicating good or
bad work

Competitive spirit

Teacher-parent
communication

Letters to parents
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Negative interrogative
seniences

Resource materials
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i

b. It is a kindness to send a sample of an excuse note {or other
message to the schoal) to serve as a model.

6. Letters home should be printed very clearly. Letters should be
wriiden in simple sentences witlh clear vocabulary. Synonyms  (hot
lunch/cafeteria) help. Process messages for limited English-speaking
parents.

7. Negative interrogative sentences are difficult for limited English
speakers to process. ("Don't you want a piece  cake?” "Yes. | don't like it.")
There are lots of miscues in questions. Parents could give an answer which

means, “Yes, | hear you.” without process ing information.

To assist teachers in dealing with cross-cultural problems, three
brief articles are included. “Factors That Produce a Good Interview” may
assist teachers in eliciting information from Asian students. "A Social
Humanities Framework” provides suggestions for collecting and presenting
information about the memory culture. The third, “Culture and the Student,”
gives additional information about culture and its implications in the
educational process.



Si:uden;t Assessment

A. General Assessment Information
1. How old s the student?
2. How long has the student been in the U.S. {or an
Engli5h=sr§eaking environment)?
3. What language is used at home and to what degree?
With mother and/or father?
4. How much English is used with peers? (Teacher
evaluation)
5. Do parents possess any English skills (listening,
speaking, reading. or writing)?
6. Has the child had any English instruction?
7.  How essential is Ehgiish testing for the limited English
proficiency student?
8. How much schooling has the student had? N
9. What do you consider when lesting a child’s English
language proficiency?
B. Classification of Students’ English Proficiency
When assessing students’ English proficiency for content area
instruction capability, consider the following as general/ guidelines.
1. The four areas of English proficiency are listening,
speaking. reading, and writing. Each is a skill area that
develops at a different rate,
2. Classification of students to follow guidelines:
a. Severely limited English proficiency
—may understand very little oral English
—little or no speaking ability
—may possess some silent reading ability in
English
—writing ability extremely restricted
Q l Q2

ERIC
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™ T

!

Limited English proficiency

=may understand basic commands and “play-
ground” English. Limited comprehensior of
instructional concepts . .

—speaking ability may be restricted to obtaining
necessities and playground survival

—reading at grade level uniikely

—wrilmng ability also limited

C. Criteria for English Language Testing
1. Test selection

4.

=5

%]

¥ 4 7a@Q ~

es

o

o

i
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—

Is the test based on a global view of language or
on one narrow aspect? ’
Does 1t test whal is necessary to know for the
school program (that is, vocabulary, grammatical
structures. reading comprehension, writing, oral
production, or ‘auditory discrimiriation)?

Does it reflect the mode of the classroom (oral vs.
written)? ;

Is the test appropriate for many levels {beginning,
intermediate, or advanced)?

Is the test appropriate for the age of the student
{elementary, secondary, or adult)?

Is the test statistically reliabie?

Is the test culturally biased?

Is the test administered to a group or to individuals?
administration

Are the directions clear?

Is the test realistic in terms of time for admin-
istration and cost? A E
What personnel will have to administer the test?
Will the students understand the format easily?
Is it easy to score and record the results?

Can the results be easily interpreted and useful in
placement. . prescription.  prediction,  and
achievernent?

1e
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'ESL Technique and Meth Dleng

Of the four skill areas of a language. listening and reading are sometimes
considered passive or receptive skills, while gpeakmg and writing are
considered active or productive. In teaching and learning. listening ability
precedes speaking, and reading precedes wfritiﬁg The teacher should realize
that second-language learning is 3 developmental process that can be
facilitated by proper sequencing ard methodology.

ESL Methcdclegy

"~ 1. Inthe beginning, focus on contént words, the most important being
those related to the immediate environment mc‘lucjmg the classroom and
schinol.

2. Saynew vocabulary two or three times, then have the student repeat
them. Use an cbject, picture. or action to establish meaning. Say the word in
a familiar sentence pattern then have the student say the same senten

Intonation (siress on syllables) and juncture (pauses in oral language)
are additional aspects to consider. Consider the intonation of “You are going
to the store?” as opposed to “You are going to the store.” Each conveys a
dfferem meaning.

Similarly, with d|fferemjum:rur§5 in oral speech, communication is
changed. i.e.. "l scream” vs. “ice cream.”

3. Write the word, then say it while the student listens. Have the student
read the word. (This assumes the student has minimal decoding skills in

- English, i.e., knowledge of phonemes—sounds—related to English

graphemes—letters.) Write the word to provide practice for spelling or
general reinforcement,

Focus—content words

Intonation and juncture

. Decoding skills



12 Content Area Instruction

4. Simplify grammatical structures, such=as verb tenses. The present
! . lense and present continuous are usually learned befor: the past and perfect
tenses. Similarly, auxiliary verbs and modals (shot!d, conild, must) are learned
WA . later.and can interfere.with_beginning. communicaticn. . ... . .
S .

Perspettive on 5. Perfect pronunciaticn is a subordinate ozl: comprehension and

‘s
pronunciation _ communication are the primary goals. Thitcioie, emphasize correct
) pronunciation, but don't demand it. Age is defiritely a factor to-consider in
this. The older the student (puberty of later) the more difficult it will be to

produce perfect pronunciation.

6. Compound and complex sentences are difficult 1o understand,
" Shorten sentences to facilitate comprehension.

7. Model sentences and words at a normal speed with normal

i 8. Control questions and allow for short controlled responses. The
complexity of acceptable responses should increase with the ability of the
student (i.e., accept “Yes” or "No” as appropriate beginning responses and
then single word answers, then longer responses with appropriate content
vocabulary).

9. Vocabulary Study.
a. Use visuals to explain definitions when possible.
b.  Show similar features of already studied vocabulary,
i.e.. prefixes-suffixes.
c.  Include correct spelling as an appropriate goal.

10.  Review and reinforce previous vocabulary and lessons. Hold
students accountable for what has been learned in English. Orice learned,
correction and evaluation of an error is appropriate.

_ : - Is
Q !
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Spe‘cific:‘ Strategi‘es‘in Teaching
Content Through ESL Methads

A.

Identify Main Concept and Essential Supporting Details

Supporting Information:

Decide on the general and specific objectives of a lesson. Select
information that 1s essential, write it down in a series of complete
serftences in an outline form, relying upon charts, maps. graphs, and
$ymbols o support these objectives. Identity what you want students
1o know when they've finished.

ldentify Essential Vocabulary

Supparting Information:

Determine what words (technical and content) are necessary for
taking about the concept (probably most of these words appedar in

P

the outline). Identfy and pre-explain \.'oéabglaFy related 1o visuals,
fictures, and graphs in texts. Use words students may alréeady know
10 exply: new content vocabulary. Select only the words that are
essential; too many words may confuse and overburden the student.

Identify new corient vocabulary.

1
2. Repeat item a minimum of two times. .

3. Have student repeat item without seeing word.

4. Repeat again from list with student repeating afterwards.
5. Have intermediate ‘or advanced student briefly use

word In appropriate, relevant sentence. if possible.

Rewrite Main Idea with Supporting Details in Language
(Grammatical and Rhetorical) Consistent with Student

_Ability

Supporting Information:
This can be accomplished by the following: shorten compound/
complex sentences, Change verb tenses to earlier acquired ones (i.e:,

13
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Content Area Instruction

past perfect) may be difficult for begnning students). Using the
progressive tense (lo be =+ ing) or present may be easier to
understand. Simplify sentence patterns, minimize the use of clauses
and rearrange word order which may be confusing. Eliminate
adjectives and adverbs which may only serve to intensify or descrioe
but do not greatly affect meaning.

Plan Non-verbal Strategies fer Understanding the Concept
Supporting Infarmation:
Again visual must p ayan essential pdrt inthe Iessan Symbalumge

serve to far;lhtate under%landmg Qf c:mc:ept and vocabulary.

Plan How and When to Teach Language of Concept
Suppértmg Information:

- Knowing objectives of the lesson beforehand obviously facilitates

this. Plan time before class or during tne first few minutes of class for
the introduction of the lesson to the limited English proficiency
student. Or, periodically inform the ESL specialist about the weekly
objectives and vocabulary essential 1o the content area course. Pre- _
teaching will facilitate mmpreherxsmm during the classroom pre- ‘

sen‘ation of the lesson.

Provide Content Area Reading Strategies

Supporting Information:

1. Introduce skimming techniques that familiarize the

student with the format of the book. This includes the

function of the Table of Contents. Index, location of

charts, graphs, and maps. The student should also be

directed to read the introduction, subtitles, and con-

clusions of chapters to assist prediction and other

reading comprehension skills.

Introduce student to the SQSH method. This includes

a. S skimming—student skims reading passage

b.  Q guestioning—the student formulates ques-
tions anticipating the content of the reading

‘c. R reading—studenit reads to look for answer to
anticipated content - -

d R reciting—teacher asks quesﬁoﬁsaftheciassor
student then the student reads the answers as
they are located e

e. R reviewing—students review with the teacher
1o find answers to the original questions.

(%]
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Specific Strategies

Plan Evaluation of Achievement
Supparting Information:
Inorder to evaluate the LEP student effectively. certain adjustmentsin

£

the traditional grading policies are recommended.

1. BEvaluate thespecific skill taught.

2. Allow far nonverbal demonstration for evaluation
purposes. Don't test language in content areas, i.e., in
identify. orlocate in place of reading and writing exains.
In math area. minimize work comprehension problems
to teach general operational skills (fractions. decimals,
percents, addition, subtraction, multiplication, division).

3 Uuhze peer tutor and/or group projects from time to
ttme for projects which will allow alternative evaluation
procedures,

4. Ehminate sections of tests whieh may be difticult, i.e.,

gssay questions where lack of comprehension of one

word can change the entire meaning.

Prepare test that reflects the new vocabulary taught

e hliin). Synthesizing or transferrning concepts to

ol

new situations may be difficult. In the beginning of
evaluations, rely upon éxampiés given during the
mtroduction of concept and objectives. .

6. Instead of giving traditional A=F grades, allow for Pass-
No Pass option.

15
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Problems with textbooks

Discovering alternatives

Altern ati
Lim it

ves to the Textbock for
d English Speakers

In an increasing number of classrooms today there are many Indochinese
students who have been in the American school system long enough to
become somewhat proficient in oral English. Nevertheless, their ability to
handle written material is still marginal. Ideally. multicultural schools should
have available materials in‘each content area in the language of every student
in the school. vanously this ideal is not achievable at this time. Even so,
teachers should be aware of the burden placed on the limited English-speaker
in handling textbooks. Students’ ability to handle the language skills of
listening and speaking usually are greater than their ability to handle readlng
and writing.

Though teachers depend on their textbooks and often feel
incapable of teaching without one, it is clear that overdependence on the
textbook {or even supplementary printed material) is an additional burden to .
the limited English speaker. The teacher should realize that there are other
teaching strategies. which include instructional materials, that can be
employed. The teacher might ask the following questions about alternatives

10 the textbook for limited English speakers:

1. What alternatives to written materials could be used? F’lt;tures? VWhat
type? A story or analogy? Discussion? Role play?

2. What alternative material. if any, would you develcp? Tape
recordings? Visuals? Labels and captions to pictures?

3. How could the details of the concept be sequenced for the most
effective presentation to the leamner outside of the text?

4. What visuals could be extracted from the.textbook to relate and
further develop the concept taught?

5. What vocabulary can also be taught that is related. to the concept
without the task of learning from a textbook?

6. How can thelanguage used in an explanation be simplified using new
vocabulary to & minimum, limiting sentence length, ana asking the
student check-up questions to see if he or she understands?

<
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Cocrdinatieh with ESL

and Content Area Teachers

content area teacher should give objectives or anticipated -

The
assignments to be covered to the ESL teacher prior to the teaching of
the lesson (a few days if possible). The essential vocabulary would be
art of this,

Periodic. formal or informal communication about the LEP studen!’s
performance must occur regularly with the content area teacher and
the ESL teacher in order to deal with the problems that may arise and
give assistance.

The ESL teacher should suggegl ways 1o assist the LEP student in

content claz s. Among these are ways to limit language usage and
increase the usage of visuals. Also, minimize the use of lecture and

large group instruction with limited English proficiency students. Use -

small group instruction, peer projects, and lutors more frequently to

~ assistinstruction and provide additional, helpful classroom activities.

Evaluation should nor be based on language proficiency alone.
ldentifying, locating, and performing operations or experiments are
additional ways of demonstrating comprehension of the concept.

Evaluation should be‘a joint venture, The content area and ESL
tfeachers should consider themselves part of a team working toward
the same goal—that of facilitating instruction <f ihe limited English
proficiency student and increasing comprehension and participation
of the LEP student.

Having an ESL specialist on the staff may be the ideal situation. If this
Is not possible. a teacher with some training in linguistics.
anthropology, language development, second language method-
ology. or language testing can help to better serve the LEP students.

- 23
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“Sharing the lesson plan

Assessing performance

Using ESL methods-

Evaluating comprehension

Joint evaluation
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Planning Content Area Lessons
Culture plays an important part in instruction. The earlier section described
categories of cultural features and specific traits that should be understood by
teachers. The presem_’section deals with aspects of content area lessons in
.. which sound cultural information is a Rey to successfiil teaching of the lesson.
Reducing cultural IR Preparing a lesson that has a minimur: of cuitural interference
_ interference - requires understanding, perception, and flexibility. Students respond to any
lesson on the basis of past’ learning or past experiences; they have no
alternative to using what they kriow as a basis forwhat they are to Iearlg. Since’
in a multicultural classroom, a number of backgrounds must be considered.
teachers must have a way of predicting what cultural variable must be
considered. ) ., :
There are three ways a teacher can plan for reducing cultural
interference in planning lessons. _
1. The teacher should get as much information as possible
- Gathering information about the culture of each student in the class. When the
about the culture . first Vietnamese child joins the class, the teacher should
begin gathering information about Vietnamese culture.
The National Indochinese Clearinghouse has published
excellent “materials about each of the Indochinese
groups. . .
2. "The teacher can work with an Indochinese resource
Working with a person (teacher, teacher aide, parent, community
resource person - member, etc.), asking how specific academic content
can best be presented to the Indochinese student, At
- first, this process appears to take an inordinate amount

of time. As the teacher learns more about each culture,.
however, the process goes faster and visits with the
cultural resource person need 'to take place less
frequently. This process of testing lesson plans again-
cultural information needs to take place until the
teacher gets a good feel for the culture. Conferences
with cultural resource persons should take place before
the lesson is taught. When a lesson fails and cultural

O
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nterference appears to be the reason, contact the
resource person 1o discover the conflict. Then re-
organize the lesson according to the suggestions fiom
the resource person.,

during the lesson for possible signs of misunder-
\\, standing, frustration. orlack of communication. Agood
. lesson will be open-ended enough that adjust-ments
\\\% can be made before an Indochinese student withdiaws
\‘\\ from the learning act or fails. The more the student is
Y encouraged to participate in the lesson, the more the
\‘\\ : teacher can evaluate reactions. The wise teacher will
N make a practice of recording in some fashion cultural
“\_ information which can be referred to later. Such
“\nformation can be recorded in a special log of cultural
information.
.2};“‘
Process for using Asian resource persons in
preparing lessons
1. Teacher selects lesson to be taught.
2. Teacher identifies, from his or her existiné information,
problems (language. culture, learning) student may
have. ' )
3. Teacher identifies teaching strategy mest likely to
- ~ produce a good lesson.
4. Asian résource person identifies words/concepts that
- might pose a problem for the Asian student.
5. The teacher and the resource person together discuss
how the problem can be resolved. Lesson is adapted
for learning needs of Asian students. Adaptation should
also include the best explanation for why the concept
should be learned. : i
6. In presenting the lesson, the teacher should watch the
Asian student to see if an appr@priate'adapta_,tior{was
. : made. Signs of frustration and puzzled looks are'signals
Y the lesson has not been effective.

7. ) the -first cross-cultural approach doesnt work,
another adaptation should be tried.

It should be understood that the most caring and best informed
teacher will make mistakes that relate to cultural variables. Thergg«; nowaya’
- &
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3._The teacher should_carefully watch student reaction

4

Planning Content Area Lessons 19

Watching for signs of
not understanding .
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teacher can learn enr;vggl’n aboul thiee or four different cultures to prevent all
mistakes. . )
The teacher who approaches tha Asian student with an open
mind, seeking information that leads to good decisions, a desire to adapt
instructions to meet the needs of the student, and a willingness 1o admit a
mistake and do better next time is a teacher who will be forgiven and helped.
This teacher is virtually incapable of making the devastating kinds of mistakes
made by less flexible ‘teachers.

The philosophy of this entire publication is that it is better to make
lessons fit"for students than to make the student fit for the lessons. -



APPENDIX

Definition and Description of English Proficiency Levels

Definition of Categones A, B1. and B2 Students

requres mtensive tarung m English and nte

CATEGORY 4

et rhedanau - other than Epglish o

sicely and has hitle o no Englistyproficiency:

nsive suppart i regular curniculum.

Speaks mostly the language other than English and has a fairly good level of E’glfh
able to participate successfully

proficiency; requires less intensive training in English; i

within the regular curriculum when provided support in the content areas requiring reading

and it ig.

Listening Comprehension

Speaking
Grammar and Word Order

Vocabulary

Pronunciation

Fluency

ERIC
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Description of Category A Students

Usually requires repetition using simple. short.
familiar utterances.

Are limited to patterned expressions with almost no
oductive control of syntax: often convey incorrect
iﬂformati@n; may show experimentation with basic
patterns and certain generalization
ls adequate only for survival, basic courtesy needs,
simple conversation. and classroom routines.
May exhibit a noticeable accent (vowels, consonants,
stress and intonation) and words or sentences must
often be repeated; must be further developed for non-
transferable sounds. Pronunciation should not be a
factor in determining English proficiency levels
keeping in mind that pronunciation often depends
upon the age the English language training begins.
Show unevenness of delivery and inapproprialeness
in length of utterance (except for memorized ex-
pressions). ™~

2/
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Writing

Description of

Listening Comprehension

Speaking
Grammar and Word Order

Yoecabulary

Pronunciation

Fluency

Reading

Writing

O
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transdorable.

=Clure o sonie other

[ . F-
Recpnres o sunplo

C fare
standard quided  composiion with supplied

punctuation; ol show dittle expenmentation at this
e may amprave ta the pont of denerating

complete. sumplo sentences

Category B1 Students

Loadegquate by andetalded  conversation behween
native English speakers, requires adjustment in rate
arvd vocabiuly: f'enér‘aL Hlustrates an under-

Laadimg of non=techn somebmes

«:mtz’:r; RS resvardhing of

Shows a far control of patternns, shows

dvordance  of construclions which reciune  mofroe

ngueige control: he eneralization process,

5 dieguote tor =0 ations but requires

deviopineand n.f content  area  vocabulary  for

sucensstul paroipation e the reqular
prograns,
I5 Linglers ftammhlv hut may have noliceable accent.

Shows evenness and  length slightly  limited by
tatement,

i

linguage difficultes. 15 hindered by res

repettion and hesitation which may detract from

me

Improves 0 comprehension, allowing  tor

ndependence in preparation of classroom a

ments in English; performance is i

nadequate, i most
cases, In content area.

Requires more complex sentence structures s

e
burdened by mntroduction of many irreqular word

forms,
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Enylish Proticiency Levels

Description of Category B2 Students

Listening Comprehension Bosutfiaent Ior speeches made by peors, aodistoned
Lidio broadeasts, Telephione Corn ersabony,  lefe-
vistons, and mosl corvatsabions belwean nalive

Ericiiieh spegh cr s

Speaking

Grammar and Word Order Shows g good conttol ol miost basic syntichic,
patterns, usually conveys  meanimg accurately n
trasonably comples sentances; ncludes errors which
dioonot ntertere ot cormimigincabioa of annoy
Iateners: may include some idigmatic constructions,

Vocabulary Is adequdte for particpation i general conversations
and classroom discussions, may stll require furthor
development in content area.

Pronunciation May be more understandable, but may have
noticeable acce

Fluency Shows de—:livew and sentence IE‘ﬂg[h more native like:

may be hindered by (&

Reading I5 not necessarily done at grade level: improve-
2 Y 4 }
ent may not appear significant due 1o complexity of
content area maternal.

Writing Requires complex sentence patlerns: shows Mo
avoidance of difficult grammatical structures: shows

gx ;3er|mématinn with |d|@ ms and other peculiarities aof

the English language.

<
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FACTORS WHICH PRODUCE A GOOD INTERVIEW

1. SIS T T S E N N I T T thirel pilace o Lalk

e ot ™ dosh o Cortor e fable s hen other students e ootk mdneeherdig

Sl gioup of 2oy 4 students and a tleachar cround o smal Loibales

C0OA ShOH Copversation the hall ar on the [SRIARIRINES

vl e el pow e athoe ar study conter

PO danmg teachiers conforan - pennd.

LAl some mtannagl poarn o social ooeiEo.

O I the cTassronon gt the feaiher’s desh when o student has Frushied Gn assgiiment or Lok
AU thore e Do [0 Boouin 3 new onee

2 Rescorefang e mdormanon - gi«;‘f;mndum on st bhe made of infornmation

Py s ot bl

shippon o recond should bo Miadde dt the e, Later

B n0les 1O ad 1o studernt foldlers,

ed i o what be seould hhe 1o do, acher

Dot baross st ot wing student s e

P ke nialos dining conferenco,

L .

L T A TR IE I Stabons Ghiout stuent background o o slrengtis, no record
=hovad boomade O the Tree, bt full and accurate notes made later,

Ao naroevie st record L s of student’s linquage, thinking stratagies, informanon,

OO oD e, O etticvabio record (tape recording or video tape) should be made with a

Bt o tor rocrond Fol The ahudent's bl

3 SUON et Cresduee good intoranhon:
L) & 1 *
H i, A i A H
€ s . . - i P o - L]
S L T S N Dusl ooy ay Irom senood,

T A R R T AV STC TR IS e \2.",*,'!,"12;'".(” i Ao A Tial ceoiid ol fres )
= * . 5 e 1 A H - AT - PR
FIVARN LA e v e et DAV el partormiers
LA . . R . . i -, . -
R R PUNL TR SRR TET) MITT TN TR e hove!?
RO St e Ui
.

R L S PV ost camtbortabile i Most vncomifortabia?

Vg Chy L T RTFIY sotare bemg mosi helnful 10 those around vou?
: Pt 1 | oo peopie aroand you? Whiag things are minst
[ A

TV T o co s What thinas do you do together?

Aot yvour house Probe for respanstibities of each and

L iestors about sindents background

AV e L een) What knds of things did vau do in each place?
N T T L LRI vy yaur family do?
VLT e e b ety WHat do you do on that day?

oy .. L

ST e T M e o nad Y Meke you hiappy? Make you feel secure?
P et couare cnit of schom What kind of preparations will this

P e eed hadl ! VWhat roae Birn/her sa spacial?

3U

El{l\C .'

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Fuactors Which Produce a Good Interview

(DT STRLATEIN T TR L G-V STRTHY

1
¥

TOAVBAL Ed of School Suonb v vong oo e

* [ i - - R = AL n Lo
Winit wond gives vou the muost toubie?

i SN covlol ot - i 5 Py e S U S N S S |

yvou Could changes one gy about schoob bt oo d o b,

WWHaT a0 vou think about this school P What oo you s opose the schioo’ Sinkes about

Vit

= Do Lotk s schoal s Mee U youn necds= " VWG couid b dono et PORTRI IR IATRIN EN

Dot

Jd0 Pertormance of some educationdl achus ement.

The punnse of this s 1o make a dotuchievemaent rathar hian expose ignorance
wilidd ey, Thie Derionmance, o hidt ProLably Anoud e recordsa, can be made 1o
the teacher alone, mall group of peers, or the s hole cliss depesding an the nature of
the perormance, the seil-consciousness of the student and tho importance of the
achigvement.

T Show some tangible object and tell how 1t was made.

* Read this part or this whole composition to the cla

* Convince the group that somett ing should be done. partcularly that this emiployer
should hire your or promaote you

¥ Explan the tzchneloagy of a given ve ational skill ¢r piece of equipment emphasizing
understanding cf the process and required vocabulary.

* Explain how you can use some information from one of the academic subjects in
vocational training.

™ Explain or demonstrate some bit (story, craft, tool, song, etc.) and its importarce 10
the group which produced it.

* Demonstration of any individual or group project or problem-solving event.

Notes for the interviewer:

a. Be as supportive as you can to the student being interviewed. Give positive, interested
reactions (vocal. sub-vocal, kinesic) as often as possible.

b. Concentrate on getting the student to talk be P!IE’I ting info rmatlon he probably has.
Imtially untrained interviewers want to talk too much: practice and listen cr;tu:ally to
recorded interviews to change that.

c. Never correct or ridicule the student during an interview. Save that for later. Live in the
student’s world during the interview lrying to share his experiences rather than judge
them. Play his role if you can. Though interviews may provide the basis for good
counseling. it is not the (ime to counsel.

d. Set an atmosphere of being genuinaly interestad in what the student can tell you both
during the interview and in class all year long. Promote the idea that goad teachers want
to know what is important to therr students and will provide time 1o hear each student
out.

e. Prevent outside interruptions from disturbing the interview. This should be the time the

student 15 assured of the teacher's undivided attention.

31
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SOCIAL HUMANITIES FRAMEWORK

[ LAE R ST R LR SR THTRVS B TR S T DAY EY U B L S S PR A AT IR STS P PR ST
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e
@ Darce
® Drama
© P pictora records, adveriising
@ Language
& NMemory cullure—artifacts
® Architecture
® Technology
@ Games
@ Social instiutions and regulations
All of the above are interdisciplinary by nature.
Considenng the fact that most humans are more interested | earrning about themselves than

most things in life, the suggestion here is that students can lear 1 3 lot of science, thematics,
social studies, English, and acquire information about vocations by examing aspects of
e ir nei

s
ghborhood ar community. the culture of their ¢

cuiture, the cultur generation. From this
pase. students can reach out toward an understanding of the cultures of other groups and other
ages. The first principle of becoming muiti-cultural in attitude is 1o acqui a

2very individual shares cultural patterns with other individuals. The DES, d\,/ to undersiand an
of behavior which make him

D]

individual from another culture is to understand those pattern

The process invoived in the Social Humanities framework is:

® Determine what 1s to be collected, what folklore is to be studied.

@ Decide on a means of recording the data: interview. photography. audio-tapes, etc. The
n accurate record f the falklore,

method of collection should provide an
® Having gathered data. classify it by patterns. Decide what th 12 patterns mean, the patterns

D]

being more important than the components

® Compare the patterns from one cullural group with those gathered from another group.
Or compare two expressive dimensions from the same cultural group to establish
sigruficant relationships.

@ in group discussion or individual study, determine what the patterns mean in terms of
culture.

@ Find a way of preserving a record of the data, a way of sharing findings with other people.

33
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CULTURAL TOPICS FOR DISCUSSION

Iotraductions and Tdentiication
A Greetings, leave-takings, ntroductions

b))  ldenvheation of self and ethers

and age

The immediate classioom

and location of parts of the room

bl Names ot instrucuoral materials

denitiication of aulivities Seading, witing. 2ic.)

Th

o] Common Classroom exressions

#)  Location of rooms and special places in the bulding

D) People in the buillding (names. functions, special sernices)

d) School activities such as club prog rams. general organizaton,
newspapers, magazine i
i

The family

a) Members
b) Relationships and ages
¢) The home

d) Occupations of various memb ers
e} Meals (table setting. formulas)

f)  Daily health routines

g) Ciothing (including seasonal changes necessary)
h) Recreational activities

The immediate community of the schoal and home
a) Homes
b} (offices, movies, library, etc.)

Non-residential buildings
) Transportation facilities
d) Communication facilitie
outdoor cafes)

h) Educational opportunities (for parents as well)
1} Places of worship

)  Formulas used in tele ph ng

k) Current events

(directions, tickets)

c) Rules and regulations (fire drills, time of arrival, use of stairs)
} |

[

12 program (hours for vanous subject areas. activiies moand out of alass)

'aza':,s({mbly rogrants,

(telephone. mail, newspaper. firehouse) movies, theaters,
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CULTURE AND THE STUDENT

ccently the author of this essay was walking through a kirge. metropohtan airport to catch an

dirplane At some distance she saw & woman same 40 o 45 vears old. about 53" tall. weighing

abouat 115 pounds. weanng a black dress which was simply cut and caming just below the knees.

simple white collar. Around the woman's neck was a lang qold

The only trim on the dres:
cham holding a qold an which was about 37 lang. The color of the woman's har the author
could not determine hecause i was hidden by a black veil held in place by a strip of starched white

linen.

Though the author 13 o seasoned tfaveler and knows the danger of speaking 1o strangers n

arports. she nodded as the black-clad woman came nearer and said. “Good evening, Sitar”

If vou have had comparable experiences to those of lh&‘ author. you knaw who she thougnt she

v Whn aas 2 Whgt evidence do vou have which o il eonbir 14C
yvou agreed with the author's assumption that the bla( k dress and vml was the habi

i,

by the name "Sister” and the author ¢ speaking to this absolute stranger in the first place.

1 in,
Can poss biy agree on some other matters relative to the situation, such as the author calling her

Though the approaching woman was nol a sibling of the author the term "Sister” was used,
reflecting the assumption that she was indeed a member of a religious order and was =ntitled to
the term of respect and identity even from a stranger. Though unaccustomed to speaking to
strangers in a large aity, the author felt both safe speaking to this one and even rather obligated o

do so. agan out of respect. Such a salutation was= not a social requiremeant, it seemed to the

ate and even friendly thing to do.

author to be an appropn

fora bit the implications of the incident. In recent vears the wearing of a nun’'s habit

ds been the option of the nun. Many menibers of such religious orders perform some or all of
sional functions in the clothing of non-clerical personnel. We can assume. then, that

partcular woman was will 1o be recoqm'ed as a nun. Her nod and smile wnh which she

The ddv Wils ;)erfnrmmq herrolejnthe WQrIdand the authorrespon ds:d IDThdI ole. The

assfulinterpersonal commuriication because both parties knew what to
vas suthcient for the author to recognize the role being played and also

\\'l

to condition her own bermvlur o make apy )IUFJH;H% esponse.

Az the author waiked on toward her plane, a thought occurred to her. “What if | had read in this
mornmg s newspaper that a dangerous criminal was loose in the city and citizers should be on
their quard. What if the new spaper account had said that the criminal was a woman between 40
andd 45 years old, 537 all, \{»%'ghmfv 115 pounds and headed for the airport v.earing the diguise
of a nun.” Would the author have made the same quick assumption about the identity of the
~oman? Would she have been so quics and friendly in her salutation? It is doubtful.

. 3y
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Vary Bhely any aoiman dansveetmg too that descrpuon would hove baen o nun, but such o

CIs

d

e spaper dccount would have rased enough questions that the aathor would have exerc
her nrerogative in electng not to -neak. She also might ha e speeded up her step to take her as far

fram the woman as possible. Again. the author's behavion would have been conditioned— this

e by addivonal mformaton, chich would have disrupted her first inchination to speak

pleasantly and sent her into a knd of nervous thght fram potential danger.

A principle goal of s in-serace program 1510 assist ieachers i making accurate judgments
abour students and responcing to these pudaments in the most humane and productive manner.

wemselves a5 members of a specilic

I oraer 1o ua this, teachers, must know a great deal about tf
cultural group and much about stedents, some bemng members of the same qroup and others

AT Lire ot

Culture has been defined as all those ways a given group of people have found to manage their
environment. A child growing un in a given aroun learms the ways of that groupr by trying out
certan behaviors and adjusting them so that they get right responses from other members of the
group. The chiid watches the behavior of others and patterns his own after ~hat he sees. Culture

1w

o

is composed of all those little things people do every day. and are taken for granted by members
f the group, which make contacts with others meaningful, smooth. and successful. When an
individual behaves in a way not understood by other members of the group, an interruption is
created and both the individual and the group may be at a disadvantage until the interruption is

over. Let's look at an example of such an interruption. The author grew up in a community and

[ e
Iy

family where considerable importance was placed on friendly greetings. particularly a good, firm
handshake. When one extended the hand of friendship to someone, it was meant to be taken
quite seriously. During a two-year stay in Germany, the author was astounded to discover that the
German handshake was so vigorous. it resulted in a real concern for the hand and arm being shake
German handshake was so vigorous, it resulted in a real concern for the hand and arm being
shaken. If she were to be a part of the groupin Germarny, the authaor would have to modify her own
handshake to conform ta the new rules. Later, during another tour of duty in South America. she
discovered that the handshake among even casual acquaintances was supposed to be a rather
limp touching of hands which was followed by an abrazo. the hugging of the other person
accompanied by much patting of backs. The author was‘accustomed to hugging as a show of
considerable affection within the family circle. but had never extended such behavior outside the
very close group. It took some adjustment toth physically and psychologically to be able to
respond to the new type of greeting.

As schools have become more multi-cultural in the last few years of urbanization, teachers are
observing students working out new forms of behavior to demonstrate their oneness with the
group. More Anglo students are adopting the abrazo. the embrace, which they have observed
media men

g
Tl

their Chicano peers practice. It is not unusual to see on telavision and other mass
hugging each other in congratulation or greeting. a behavior +-hich would have been unthinkable
for men a few years ago.

[
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Culture and the Student

There is no doubt that public schools are in the business of training students in the kinds of skills
and behaviors and attitudes wh =h will help them later on to participate fully in s0ciely. Tolack the
skills of:such participation is to be alienated from the group. The point is that training students to
peform the behaviors of another group or social class requires on the part of the teacher great
understanding of the concept of culture, the nature of the behavior to be learned. It also requires
humane. kind, and sound explanations to the student of why such a change is necessary. Such
explanations should head off the student's assumpuion that something is fundamentally wrong
with him and focus attention on something new to be learned because there is some good reason
1oy kNow . '
k=)

Swdents and teachers alike would do well to keep four things in mind when students are adding
new behaviors and attitudes to those already lcamed. First, when an individual has learned all
those behaviors which make up his culture, he has learned those things which are proved
successful in his own group. However different the student's behavior may be from the teachers, it
doef tunction for the student, Seé‘bmdg once a behavior has been well learned (or internalized), itis
1 the system for good. The teacher need nothope to eradicate aspects of culture. The best he can
hope for is to add new forms of behavior which are more appropriate to new situations the student

15 facing. Third, new behavior is difficult to learn. It must be built on to whatever is now practiced ,
© dnd must be repeated over and over in appropriate contexts until it is part of the learner. Just telli

and Must be repeated over and over in appropriate contexts until it is part of the learner. Just
telling a student to do something different, even telling him repeatedly. will not accomplish the
task. Fourth, the good. sound reason for mastering a new behavior must be very cledr to the
student. Humans resist strongly learning something for which they see no reason.

Al this point, we might reflect on why the Coordinated Vocational Academic Education program
has to this point been so successful all over Texas. The program is designed to teach students a
vocational skill, something they can use to support themselves and get out of life what they want.
When academic subjects such as English, mathematics, science, and social studies are gearedto
Support vocational training, which is already of prime importance to the student, then all of
education becomes important. This means that teachers need to make every possible effort to
make every lesson, every request to the student to learn or modify his behavior. as meaningful as

possible.

“Anthropologists, psychologists, and others who study human behavior as a profession tell us that

all humans, if they-have survived more than six years of living, have developed a culture or, more
correctly, have learned the patterns of behavior by which they can manage their environmcnt. The
organism which cannot manage its environment simply cannot live. What this means is that the
teacher can count on every student at the secondary level having a culture.

Every student has, then, the cultural equipment to live in his own group. More important, he has
the ability to learn a culture which means that he can learn additional behaviors and attitudes
which can serve him well. Lét's get down to specifics. Every secondary student a teacher is likely
10 encounter, unless he is significantly lacking in physical, psychological, or emotional structure,
has developed all the following: C . )

v
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36 Appendices

1o Asystem of communication, a linguage. In Texas the langiuage may be English, some variety

or dhalect of English, "Spanish, some variety ar disilect of Spanish. French, German,
-zechoslovakian, Chinese, Arabic, or any other of the dozens of languages spoken by Texas
5. The student knows how 1o hear and speak the language of the group he grew up in.
sternng the oral code of the

) The hum;m argadnisin seeilis to have a biological proclivity for
. language of his group betore he is five years old. He may or mawvne* be able to read and write

i his native language. depending on whether he was taught these skills. He may talk a great

deal or very little, but he does have a language system with which 1o communicate with

others speaking the same language. Il he is old enough to be in secondary school the

teacher can count on the fact that the student will not be successful in learning the language

of the classroom (standard English in most cases) merely by sitting in the classroom.and .

- hstening to others speak. Past the aqrﬂ Df ix, hunmn neezd special instruction in learning a
second lanauage. ;

2. Assystem of authority and respect. Children learn very eary who is to be recagnized asbeingin
control and how others in the group follow and show respect 1o this authority. Lines of
authonty chffer n various cultures. In some groups. the father is the real authority in the family
while i other groups the mother 1s in control. In some groups the a acthorily of the church
carnigs more weight than in others. The view of the amount of authority an organized
qu\eu\m:r\l should manifest over the individual differs. In some Cullures a teacher's

oned while in others it scems always to be challenged. As an

authorty is never (o be ques
example. a teacher for the Bureau of Indian Affairs was greatly offended when one of her

Y small ndian students called her "Grandmother”. What the teacher did not understand was
that this was the child's sway of :-;h@wnig profound respect. In Mexico to refer to another’s

s to incur great antagorism if not outright belligerence. On

elders asfos veyos (the old ones
thes othier and Venerueln where the same language 15 spoken, to call another's parents
anvitina byl fas vieyos s 1o be insulting. For teachers in multicultural classrooms, 105 well 1o
vhere e of authority are ;ind how respect to authority s shown before

14 -
Perigr e reesonpiniont of the ,uuh'ntt trentrent of the teacher.

SOA o e gl Dot sl Ay aroun of peonle protty ovell oo what the inteareats Jned

i ot eaneinbers gre The classic examples of this s of great importance to CVAE

Chelerteana beas 0 Deor dunmg the first quarter of this century and college education
L et To be the most prestgious <credental an individual could have. College

deeriroe e bobd by Py fewo advanced degrees held by an c-\rrmwly simall percentage of

S Hﬁ;\u\" 0on A codloge dhogres, because ol i1s ranty was good nsurance for getting the
Destnba i the market Dunng the.1940's until the present, America s economy has made
the ganing of u colloge dearee o reality for a'large percentage of the "mr)ulal ion. Schools
have indicated thiough i curmculum and aspirations for their charges that the or ’/y good
beos to beachinved aaa Atatuniversity pdu,amn Parents in allincome brackets plan 1o
huxh;{'—!l tens of thousana . * dollars for the ec fucation of gach child: alternatives are not

senousty considered ifwe faee facts g LILJLHEHV we will have to admit that for 'ﬁ@,l teachers,
5 worthdny[hmg is the program férlheroll—!q -bound.

the anly biah school program which is
Any aiher progonn e aarthy of the efforts of the schnol. Sheer economics is nc ausing
it face some ageooeeahities. Good estimates are that by the year 1980, ofily 5 years from
!@x‘;v;_;?f'-;é‘(; of ali the work 1o bP done will require a bac~" reate tjeqrcge
Corsc b boe ot o repgateslly that by the year.1980, only 5 year. .onr this Wnlmq‘
Pros tiieddly) B pon b g !(};k’.’é’l[f;(”” that in 1975 the people ha vmq the hardest time
soracluates, Thisis the conscquanceof as a(’)FIF‘fnyF”HH(;SCDﬂ nsuUs

thisunifing, e,
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\ ' Culture and the Student 37
styles are to be disvalued at g ume in history when just the: opposite s true from an economic ‘
standpoint. Teachers in CVAE programs, thems selves college graduates and believing firmly
mtheirown education as a viable way to live, will need to consider carelully the fact that their
students may have very different aspirations which niay be more viable in today's America
than the teachers’ are.

of technology with which to tunction. Any cultural group develaps any and all the

technolog, newvded 1o poerfon Lashs kown 10 and mpottant 1o the grodp. Citizens of the
United States Iive i a technological society which they must understand if they are to
survive, It i‘umml be assumed that the same technology is shared by all qrc’)iu')s in the -
country. People who have not had morney e enough to afford machines cannot be expected to
know much about then. Those same people have developed techniques by which they -
could sunvive without the imachines. This author lived for some six months in a small village
i the mountains of South America where, if she was lucky, she had electricity from 6 o'clock
i the evening until 6 oclock n the morming. She developed the technology of cooking,
washing, roning. and cleamng without the benefits of electrical gadgets. Why shouldn't
she! every Venezuelan housewile in town did the same thing. An engineer from Dallas
reported his frustration at trying 1o install an enormous radar systent in Africa using laborers
who notonly did not know the name “screwdriver” but in fact had never seen one. The same
engineer became fascinated with the technology created by the same people such as
counting devices which were accurate. Each culture produces a 1 technology: all cultures do
not happen to produce the same technology.

I

A system of art forms ad expressive dimensions of culture. The initial way teachers have used
o g, at or understand lhé culture of students different from their own has been to
investigate the pictoral art, literature. dance, music, folklore, sewing. and crafts of the
group. An analysis ot these forms provides data for an insight into all other aspects of
culture. Whereas itis difficult for an individual to verbalize on the system of culture he knows,
itis possible 1o express this system in some artistic form from which the trained teacher can
make valuable assumptions about what is going on in the culture. A word of caution is
appropnate here. Every human regards all art forms through his own expressive forms. This
explains why the student, when asked to read a poem or look at a painting reacts by saying.
“There is nothing 10 it; it is bad; it doesn’t mean anything.” What he means is, "t don't
unrlerstand Ihal form of art well enough 1o know what it means.” The same [hmg 15 lrue
when a teacher is faced with listening to music which is popular with teenagers or r&aqu
copy of Mad magazine. When the teacher reacts by saying, “That's not music” or “That
' lllPrdtllreﬁIS junk.” the teacher is really saying, |d(3HIundt,l‘élﬁllﬂll\NF”E‘HOUQHYDL][JUFECISIP
il Students and teachers have had the experience of telling a joke which falis absolutely fiat
on the other group. Why? Jokes, like other art forms. derive their meaning from the culture:
to understand thejoke (or the pannlmg or song or poem). one has to understand the culture
which produced it. '
Earlier1n this program you heard the statements that the purpose of the school was (o help the
student learn all the skills and concepts which would help him succeed in life. Teachers have long
tried to achieve the old g'osl of taking & student where is to someplace he very much wants to go.
-« This takes skill on the part of the teacher—Iots of it. Later you will be given the chance to apply
! . some of this information to some planning for yé;)ur classroom. You will be asked to follow three
principles: '
1. Learn something of the concep: ofculture and its implication for education.
2. Find a way of gathering and anaiyzing information about students which will help you in
: making good judgments about him.
: . 3. Develop a process by which you can relate what is to be learned at school to what the
- student already knows and feels. .
Let's see what you have gained from this IE.:E on so far

3{
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