DOCOBENT RESUNE

ED 192 u6B EC 130 116

AUTHOR Egelston-Dodd, Judy, Ed.

TITLE Trainer's Manual: Career Education/Planning
Skille.

INSTITUTION Model Secondary School for the Deaf, Hashlngtcn.
D.C.: Rochester Inst. of Tech., N-¥.

SPCNS AGENCY Department of Fducation, washingteﬂ, D.C.

PUB DATE 80

NOTE 477p-

EDES PRICE MF01/PC20 Plus Postage.

DESCRIPTORS Career Development: *Career Education: Elementary

Secondary Education; *Hearing Impairments: Inservice
Education: *Program Development: *Progranm
Implementation; *Workcshors

ABSTRACT

The document provides guidelines for conducting a
vorkshop for administrators, teachers, and counselors on career
educaticn for the hearing impaired student in grades K through 12.
Initial chapters addresz the hista:y and _purpose of the warkshap‘
:egistratian, ana pEEEGrkShDP orientation af paftlcipants. ﬁg:kshap
facilities preparation: and prepar=tion of the trainer. The bulk of
the document contains 18 modules, each with .strategies designed to be
izrlemented in 45 minutes (except for two 90 minute modules). Each
rodule begins with statements of the trainer gcal, learner outcomes,
and advance preparation procedures: followed by an outline of
materials/resources needed with concepts covered; module procedures
(including tise, a code for visuals to be used, and trainer
narrative) ; and a concept outline. Modules cover such topics as self
avareness as the basis for career development, decision making
techniques, and technical assistance resources. A supplementary
section provides additional instructions for each module: and
appendixes ccntain orientatlion materials, transparency masters, and a
summary outline of the delivery skills workshop. (SBH)

# Eepraéuetians supplied by EDRS are the hest that can be maﬂe *

* from the original document. *
i*i*i#t*##t!#ti**i***ﬁ**#i#######*!#**i***#***********$*$******#t******

Q




US DEFARTMENT OF HEALTH.

m——— EDUCATION A WELFARE
HATIGMAL INSTITUTE OF
EGUCATION

THIS DCCUMENT Ha% BEEN REPEO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POIHTS OF VIEW OR OPINIONE
STATED DO NOT NECES5ARILY REFRE-
SENTOFFICIAL NATIOMAL INSTITUTE DF
EDQUCATION PO5ITION OR POLICY

TRAINER’S MANUAL
Career Education/Planning Skills

o)
O
=+
~J
o~
—l
=2
Ll

Edited by:

Judy Egelston-Dodd

Coordinator, NPCE

One Lomb Memorial Drive, Rochester, NY 14623

“PEAMISSION TO REPRODUCE THIS

ATERIAL HAS BEEN GRANTED BY

NS

N sz
e G o
W &

National Project on Career Edueation TO THE EDUCATIONAL RESOURGES
Macer Sarnguny Scnaol for ihe Deat a1 INFORMATION CENTER (ERIC)."
G;u-ucm \:anq- and tha .

ifuts lot the Dast &1 T
- uts of T ogy

U 2




The handouts snd strategies that appear in this Trainer’s Manual® may be
freely reproduced for educationail/training activities. Thiere is no requirement to

obtain special permission fus such uses. However, the following statemeat should
appear on sl repraducnons:

Reproduced from 7 7 7
Trainer's Manual: Career Education and Planning Skills,
MSSD/NTID National Project on Career Education, 1980

The Materials herein were produced in the course
of an agreemen: with the U.S. Deparrment of Education.

Printed in U.5.A.

*Credit for format and approach used in this Trainer’s Manual is due to the
1979 Annual Career Education Handbook for Trainers, Palo Verde Associates, Tempe, AZ.
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Roadmap of Content and Modules

I. These modules provide
administrators, teachers and
counselors with basic career
education background. New
concepts include stereotyping,
infusion of the CCEM model and
collaboration with community
programs.

I. These modules provide admini-
strators, teachers and counselors
with basic planning background.
Appreciation for a systematic
approach and a common language
for the planning process should
result.

[IIA. Administrators will be
exposed to the NPCE implementa-
tion process and learn how to
lead a group to consensus.

HIB. Teachers/Counselors will
receive indepth practice in
curriculum infusion of the

elements of the CCEM.

IV. All team members will prepare
an implementation plan for their
most urgent goals.

Modules 1 - 7

Career
Education
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Modules 8 - 11

Planning
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Career Education/Planning Skills Section A

Chapter One: History and Purpose of the Workshop

At two national working conferences on career development for the hearing

impaired, jointly sgangéréd by the Model Secondary School for the Deaf and

(2,1

in 1978, participants identified’

=

the National Technical Institute for the Dea
the future priorities for career education of hearing impaired students in

in the volume, Career Development for the Hearing Impaired: Proceedings

of Two Working Conferences (Updegraff, et al, 1979). The top rated issues

in terms of urgency and importance were:
1. inservice training of faculty and staff in schools and programs
for the deaf, and
2. a comprehensive plan for implementing caréer education goals in
such programs. .

The National Project on Career Eduéaﬁign (NPCE) was jointly funded by
the two institutions to develop a system to deliver career education and
planning skills by means of inservice training to educators who work with
primary, elementary, and secondary aged hearing impaired students. The long
range goal is to ensure that in each state there is at least one team of
experienced and skilled facilitators wko can assist other educational programs
serving hearing impaired students to:

1. infuse career education concepts into all content curriculum, and
2. develop and implement plans for a comprehensive K-12 career education
programi.

!Ihe workshop, "Career Education and Planning Skills," was developed

LY
to meet the following goals:

A (S




Career Educaticn/Planning Skills Chapter 1

Section A

1. increase participants' awareness of career education and how it
is implemented;

2. increase participants' skill in planning, using career education
as a vehicle;

3. Help participants develop a plan for their home school; and

4. Expose participants to some career education activities which they

may wish to use in their home schools.




Career Education/Planning Skills Section A

Chapter Two: Concept Outline

There are many terms and concepts used in the context of this workshop
which have evolved into specialized meanings. The outline below serves as

a comprehensive display of the content and a review of the vocabulary.

I. Career Development - a natural process of maturation. (CD)

A, Stereotyping - ascribing to all members of a particular minority
the traits which may seem predominant or typical of the minority.

B. External Barriers - attitudes of others or physical limitatiomns
to career development.

c. Internal Barriers - negative self concept and low aspirations which
prevent optimum career development.

D. Values Clarification - a process resulting in growth in self know-
ledge.

II. Career Education - a planned program of experiences to enhance one's

career development. (CE)
A. Work - consciocus effort aimed at producing benefit for oneself
and/or others.
1. Data - numbers, information
2. People - friends, family members, other workers
3. Things - physical objects in the environment
B. CCEM Model - Comprehensive Career Education Matrix
1. Self Awareness = knowing one's interests and abilities.

2. Educational Awareness - knowing the training required for

a specific job.

v g




Career Education/Planning Skills Chapter 2

Section A
3., Career Awareness - knowing the job title for a specific line
of work.
4. - Economic Awareness - knowing the monetary system and how work
is related to money.
5. Decision-Making - choosing among alternatives.
6. Beginning Competency - basic skills needed to work with data,
people or things.
7. Employability Skills - entry level ability within a specific
field of work.
8. Attitudes and Appreciations - feelings and impressions toward
work and one's prrsonal involvement in the world of work.
C. Infusion - the combination of both career edueatian and content
objectives in one classroom activity.
D. Integration - the combination of both career education and vocational
skill objectives in one out-of-school activity.
E. Cooperation - support of the school's CE program by community groups.

F. - Resources — materials and people which enrich the CE program offering.

III. Planning - documentation of decisions and steps needed to reach a goal.

A. Systematic Planning - step by step process of documenting decisions
needed to reach a goal.

B. Collaboraticn - involving community representatives and school

personnel in planning a CE program.

A-4 ' lﬁl




Csrcer Education/Planning Skills Chapter 2

Secticn A
C. Needs Assessment - measuring how well the CE program aspects compare
with the ideal
D. Power - refers to people who can influence the success of tho CE
program. |
E. Support System - refers to people who can have positive influence

on helping CE program to succeed.

F. Goal Setting - establishing an outcome which will improve the CE
program.

¢. Evaluation - measuring how well the program goals were met.

H. Communication - refers to the two way, open dialog among school

and commnity planners.

IV. Implementation - putting plans into action.
A; Group Decisianaﬂgking = reaching consensus
1. IGT - Interactive Group Technique
2. NGT - Nominal Group Technique
3. Delphi-Technique - accomplished by mailing out questionnaire.
B. Task Analysis - break down of specific jobs to be done in order
to accomplish a goal. Usually used with time lines.
C. Incentives - used as rewards and motivation for participation.
D. Team Development - growth of feelings of closeness, confidence
and a sense of helping among members of the cadre of CE facilitators.
E. Technical Assistance ~ the period of time (6 months to 2 years)
after the workshop when participants may need outside resources
from the trainers to continue the implementation of their compre-

ve plans.

i

hens
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Chapter Three: How to Use Your Trainer's Manual

" Modular Format -

The modular format for this workshop allows for the greatest flexibility .

of scheduling and combination of individual components. Each module consists

of strategies designed to be implemented in 45 minutes, except for Modules

1 and 17 which are double modules of 90 minutes each.

For intensive training the suggested schedule for three days' presentation

appears beisw:

8:30 a.m.
9:15

- 10:00
10:30
11:15

Noon

1:30 p.m.

4215
" 5100

. These full day

Break

Module 2
Module 3

Lunch

Module 4
Module 5
Break

Module 6

Module 7

- Adjourn -

Module 8
Module 9
Break
Module 10
Module 11
Lunch

Guest Speaker or
Sharing Time

Module 12 A, B
Break
Module 13 A, B

Adjourn

Module 14 A, B

Module 15 A, B

Break

Feedback A, B, C

Module 16

" Lunch

Module 17

Break
Module 18

Adjourn

training sessions do not necessarily need to be scheduled-

" on successive days. The inservice schedule may provide for three days spread

o130
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Section A
over a full yeét,'ﬂﬁe day per quarter. If the days are not scheduled consecu-
Eively, a ghet@*lE;miﬂute review of the previous content should be included
in the announcement of the next career education inservice day. |

The cnntingity of the firet seven modules derives from their career
eduzatién content. hkodules 8§ - 11 also represent a distinct content chunk
related to gyétemgtic planning. Modules 12A and 13A both were designed for
sdmiﬁiutraters -and cover graup déclalﬂﬂ ﬂshzng, while H@dulea 12B, 133 gnd
148 cover infusion of the CCEM and were deslgned for counselors and teache:s-]
Modules on Day Three, «t ept 14B, are able to stand alone and cnuld be v1ewed-'
as praetiee rather than training in new content. | |

Far schools which have established a weekly inservice schedule, the

madulga may be offered QﬂE‘aEéS!EimE for 45 minutes each week. Special ar-

90 minutes.

Layout For Hadﬁlés

the teacher's gaglis) and participant outcome(s), media and other materials
needed, and a cancept list., More ingd&pth information and background may

be found in the Tralne g ‘Manual Supplemene which is found in Section D.

The trainer's narration specifies the content and timing of the module
strategies. Trainers will find media needs listed to correspond to the narra-
tive in an adjoining column.

Coding System for Media

There are three categories of software needed to mediate the Hnrkahap.

All handouts are designated "HO" with the module number and order of use
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,SA—'

found in Ehe:upper':ight corner. That is, the second handout referred to
in Module 3 would have, in the upper right corner, "HO-3-2".
Transparences are designated "T" with a similar code. Other media,
like filmstrip-tape éfesentgtians or films are designated "M" with the module

and sequence coded as numerals.

Each section and module in this Manual has been paginated inﬂegendently.
All sections are legﬁe;ed in alphabetical order; however, the modules are
paginated by module number. Thus "16 - 4" at the bottom of the page refers

to page 4 in Module 16.

For those modules requiring in-depth content review or specific notes
to the trainer with rationale for implementation, a module supplement was
written, Hat‘g;l modules required supplementing. The supplementafj materials

appear in Section D after the modules.

IESEE

The test which was designed to assess the mastery of career education
and planning objectives appears in Appendix D in the back of this Manual.

An answer key is provided.

(5/14/80) tmni Ay




Chapter One: Selection of Participants

This wnrkshap haa been des;gned w;th a team cancePt far paftlclpatlun.

It is 1mpartaﬂt to commun i ate this concept when rEEfultiﬁg participants

If ‘more thsn ane schanl or pragrsm w111 bg sendlng a tePresentatlve

team to pa:i e;pate in Ehe warkshap, the team EDEPDELELEH ahauld ﬁans1st
of an adm;n;gtfataf, two Eea:hers (one Elementaty, one high ‘scho ool ) Eﬂdvé .

rcaunselnz. Fewer Ehan faur members H;Il weaken the ;nfluenge the team has

" in their ehange agent effarts far 1mplement1ng career Educatian._ The ‘team

} shuuld chaaae ér have ‘an appointed team leader.

will be offered to a large gfaup-af partieipanfs all

\H v

If the workshop w

from one schaul, the team concept may be applied by dividing partisipants

by level (elementary, middle and high school) or by function (teachers, dorm

caunaeiﬁrs, administrator, other). As with several schools, each team must

designate a leader. The content of modules 1-11 will flow more smoothly

using grade level as the basis for practice on the planning steps.

For implementation, it will be necessary for the teams‘ta communicate
their priority goals and decide which goals should be pursued for school
wide implementation. Module 17 may be used to reach these decisions. Direc-

tions for planning for 1mple ntation of school-wide goals are found in the

-gupplépent to Module 17; Section D.

Section B
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Section B ‘

Administration Involvement

Contact with the training team may or may not be initiated by tﬁe school
adminisﬁfata:;‘ The trainers should cammunicéte directly with the school
superintendent or program administrator to describe the team concept and
the optimum criteria for participation. The workshop was'ﬁesigned for about
30 participants. If they are fépfésentatives of several schools, they should
be lead people with interest in career education and experience in working
with deaf students. They do not need any prerequisite knowledge of sarééf
education and/or planning skills. If the entire faculty and staff of one
school will be participating, it will be best t§ ﬁlgﬂ an awareness level
presentation as a pre-workshop offering with only about 30 people actually
participating in the whole program of 22 modules. Again these participants
do not need any background in career education or planning to complete ?he
workshop successfully.

; The ch;ef ‘school administrator is also asked to attend the final imple=
mentation modules. In Module 16, the team members will report to ea:h aEher
and to their administrators their learnings from the parallel modules. They
will Hﬁég together aﬁ the develagment of implementation steps for 3 goals |
in Module 17 and analyze their>fesgufeg needs in Module 18. The presence
of the';hief school administrator facilitates eammuni%g;ian and commitment.

?;Qéfa D escriptions

For teams whleh have experience in career education or whi:h have plans
to develep a CE pragram, Ehe team leader should pfepafé a brief (5-10 minutes)
description of their program or plams to be shared in Module 1. The cover

letter to participants must communicate this time for sharing so that team

. V]
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Section B _

 leaders will be prepared to present their information. A sampie cover letter

may be found in Appendix A of the Trainmer's Hanual.
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Chapter Two: Pra-Workshop Orientation For Participants

Prior to attendance »: the workshop, "Career Education and Planning
Skills,”" participants wiil need several orientation materials. Be sure to
seieét psttigipants early enough so that all déta such as correct name, posi-
tian, address for mailing purposes are available.

Biographical Data Form

Demﬁgrsghic data are to be documented and returned to provide the trainers
andbsite coordinator information regarding the audience composition for special
séfﬁiees or eéﬂtent considerations.

Pretest

Use of the pretest is optional., Participant achievement in terms gf
gain éég?es‘pﬁ»wéfkéhap content has been significant, based on data collected
 at the four regianal workshops held in Fall, 1979. The pretest}pcstgést h

is found in Appendix D.

Stamped: Return Envelope

o éﬁéiséiﬁé é return envelope addressed to Eﬁe gite coordinator or trainer
will assure & better response to the biégfsphica; data forms and the pretests
 §$£9: to the ﬁﬁ:kshépg These data may be collecied at registration time

or ﬁﬁfin’g Mﬂdule 1, if they aren't returned prior to the workshop.

Pre-Workshop Readings
Copies of each of the three pre-workshop readings (see Appendix A)..should
. be eﬁe;aiEﬂ with self-evaluation questions to check participant learnings.

" These are to be retained by participants and brought to the workshop.
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. Sectlun B

Dascrlptinn of the » Workshop

Include a :apy ‘of ‘the hrachu:e describing the workshop on "Career Educa-
tion and Elannlng Skills." The brochure covers the purpose uf the tr31n1ﬁg,
expecﬁed parélclpant BEJEEELVEE, genergl methods to be used, and history
of the RPGEi If the. warkahap format fnr content will be changed- 'in any way
from the descr iptzan in the brochure, the changes should be autl;ned in the

cover letter.

Cover Letter

In the cover letter are included an exact schedule of days, timés;iétﬁeﬁé?
daneéjfequifeménta, suggestions regarding the scheduling af-transpartaéién |
arrivals and departures. o |

A fegiﬁder regarding the tasks participants need to accomplish before
coming cé thé training is”ineiﬁéeé; and an invitation ta'bfing materials. -
and ideas for sharing. Also included are directions for each team leader
‘to pfepafe a five-minute presentation describing their career education program
in their own school.

Food arrangements should be specified as well as recreation ideas, sug-

geated attire, optional side trips and local sites.

and any specially arranged services for handicapéed participants (i.e., inter-
preters, accessible architecture).

The warkshaé site coordinator's address and telephone number should
also be included, along with a checklist of the orientation package contents.

A sample cover letter is available in Appendix A.

20
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SEEE!',.C}E!B' S

Maps, Directions

I1f participants will be driving to the workshop, a map of the area with

directions describing the route from main highways, for parking, for entering

in establishing the location of the lodging and training sites.

Motel Return-Mail Card

1f participants will be lodged in a motel, a card specifying single
vs, double room and roommate choice may be used. Most motels provide these
cards when a block of rooms will be used. The cards should be stamped, "Career

- Education” to identify the group.

i 21
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d S ~  Chapter Three: Registration Logistics

Pafticipsnt registration for the workshop should be handled several

;‘weeks pflﬂr to the warkshup in conjunction with the supertintendent af the
part;:;pant Eghgal. - A

QR‘ELEE reg;strgﬁian should be set up prior to Module 1, as a checking-
inipfacess; .Sznce_th;s may bg the first contact between participants, hosts,
-.aﬁﬁ‘;réiﬂera,'itris impgttgntxta maintain anbarganiged and helpful stance.
'The Eééist:étian area éhauldvbe‘Igﬁeiéﬂ'élégrly.“ Siéﬂg‘and arrovs dirgci

" ting pa tic ipanfa tévthé laeaticn from parking lots, main entrances, or lodging

”i sltes ahnuid be set up en reglstraslan day. The area should be Egpafgte
- _from all gther acti 1 « Someone who is knowledgeable about the host in-
-> st1tut1nn ahnuld be avs;lab]e at the reg,:zr tion table. The area should
" be set up with a convenient traffic flow in mind. |
i Materials needed Lnglude-
1. check list to verify participants' arrival.
2; name tags filled in with names and school (large first name), ar-
ranged al§habetieaiiy.
3., participant notebooks, with copies of handouts and tfansparenciES;
4. Vsign—up for local tours or other services (optional).
5; exhibits of career education materials and/or curricula (optional).
6. refreshments (optional).
7. extra maps.
8, extra pens; markers .

9. blank name tags.

.. B=7 2 0
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Career Education/Planning Skills Chapter 3
Section B
Workshop personnel who are designated to serve during reg istration time
should wear an identification tag. One person should serve as greeter while
another (or others) accomplish Ehe-aetual registration function. Relief
should be provided after every hour. A minimum of two people is always needed
egardless of group size.
A lounge setting with convenient restrooms and coat racks makes for
a comfortable atmosphere while participants are waiting to move to the first
session,
The directions for the trainers or assistants who will register the
participants are as follows:
1. Ask participant's name.
2. Check off on list of names.
A3; Give out name tag, or let participant pick it out of the alphabetical
arrangement.
4. Give out participant notebook.
5. Give out registration packet with local information provided by
the host institution |

6. Provide any other information, directions.

23
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Chapter Four: Setting Up Workshop Facilities

A. Site Coordinator

A éiéérebafdinatar ﬁiii be needed to handle the workshop arrangements '
" “when warknhﬁps -are: held in-other locations. The ideal choice vaulé ﬁe someone
‘whn has “had expEflence in setting up similar workshops or programe in his
ﬁrvhe:'hést-a;haal. \1f no one possesses this experience, the person selected

::shéuld;befréébﬁfééfgl and decisive with enough administrative backing to

avéfeame?tﬁé ﬁbﬁéﬁéies that occur duriﬁg any undertaking of this'sige,x it
is im mpo ftant to stress that Ehe coordinator's ablzgat;ans will requlre con-

siderable tiﬁe.p:;af‘tﬁ ‘the ﬁarkshap, and during the workshop duties may

.be 8o demandzﬂg as to prevent full participation.

" The feﬂpans;biiit ies of the coordinator 1nclude the following:

Before Workshop

Reserve rooms for training program.

Make media arraﬁgements for the schedules/modules.

Set up ladging and food arrangements, if necessary.

Make hpsgitality arrangements for trainers and aEservers-
Arrange tfanapartgziaﬁ for trainers and observers, if necessary.
Qrganise local information, maps, tours, etc. (optional)
Manage workshop budget.

Registration Time

Arrows or directions to registration site.
CGreet trainers; be available for questions.

Check for problems.

B-9
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‘Section B . - - -

During the Workshop

Check for p:gﬁieEB-

Serve as “gafef“'ﬁhea participants and trainers need copies made, sup~
plies, or make telephone calls.

The site coordinator will play a key role in the comfort of participants
- and the success of the training in a workshop setting. It is crucial to
keep the site zgafdinataf informed of any changes as arrangements and plans

evolve.

B-10
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B. Training and Food Arrangements

Large Group Interaction

Ghaﬁter Four: Setting Up Workshop Facilities

Section B

- The wﬁrkahap modules which are presented to the entire group of partici-

pantsr(Hﬁgﬁies'1i7,’13) should be held in a training setting conducive to

seat work, and yet allow complete group visability for interactive communi-

cation.

~_The room ideally should be large enough to set up nine long tables in

a "U" formation as illustrated below for about 30 participants. Parti:ipanﬁs

may sit on Ehe’ﬂutside of the "U" where they can simultaneously view the

trainer, the interpreter, and screen positioned at the open end. The trainer

needs a long table for the overhead projector, transparencies, handouts and

for the

)

to accommodate fewer people.

Figure 1:

Trainer's Manual or other references.

A smaller "U" can be made

Training Room Set-Up:

B~11
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Teamwork
Modules 5, 7-11, 16, and 17 are designed for all participants to be

geated with their school teams. The seating may be modified as illustrated

below. It is still necessary for participants to view the trainer and transparencies

%

at the front of the room.

Figure 2. Training Room Set-Up: Teamwork

® ®
® FRONT o
® ®

00 o0 o0
[«

The trainer presents the objectives and the processing ‘questions from
the front of the room. Both the trainer and cofacilitator(s) then mingie
with the teams to assist them in completing the planning exercise sheets.

It may be helpful for communication within the teams to move the tables apart,
if there is room. If there are team members who require interpreting assis-
tance to communicate with their deaf teammates, the interpreter and cofaci-

 litator may serve in this role.
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Parallel Modules

The administrators' modules, 12A - i5A, should be held in a separate
room from the parallel modules designed for teachers and counselors (12B

- 15B). An overhead projector and screen will be neeeded in both rooms.
The "A" modules require a smaller, less formal setting. It may be possible

to seat all the administrators around one table, either round or rectangular

in shape, leaving the front end open.

Figure 3, Training Room Set-Up: Administrators

‘The "B" modules may be held in the same raam-as the large group sessions
with the interactive set-up. The trainer should "close up" the U table set-
up by removing any unneeded tables. This arrangement will pfamété a more
intimate interaction during these modules.

Position of the Trainmer

The trainer may move to a more central position during the discussion or

B-13
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has the floor. The screen and overhead projections should be raised suffi-

The cofacilitator may choose to sit up front, with the participants,
or sit at the rear of the room. This arrangement should be worked out before
the session to meet the comfort of the trainer. The front position allows
the cofacilitator to assist with passing out handouts, monitoring media and

other helpful tasks.

Use of the Interpreter

During large group sessions the interpreter should always sit up front.
Ideally trainers will sign their presentations, lecturettes, discussion ques-
tions and directions. During the trainer's signing the interpreter may simply

sit by until needed. For trainers who feel uncomfortable signing for them-

selves the interpreter(s) may sit or stand beside the trainer while interpre-

m-'w

ng.

The most important use of the interpreter is during the group interaction
with processing questions, discussion and feedback. The recommendation based
on the NPCE regional workshops with participants using a variety of communi=
cation modes, is for the interpreter to sign all participants' comments,
even if the participants sign for themselves. In this way, deaf participants
will be able to watch the speaker or they may opt to attend to the interpreter.
This policy should be announced at the beginning of the workshop to establish
a comfort level for participants and for the interpreter.

Based on the NPCE experience using interpreters inlche regional workshops,
one interpreter is adequate for the large group and teamwork modules, if

the trainers can sign for themselves. If the trainers need interpreter support
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for their narration, an additional interpreter will be needed. An additional
interpreter is also needed for covering the parallel modules. It is also
important that the interpreter(s) possess reverse interpreting skills to
facilitate the full participation of all deaf participants.

If all the trainers are competent and comfortable signing their narration,
the inEerpretersrshauld be briefed before the wgrkshaé regarding how they
will be asked to serve. When inadequately prepared, iﬂtérprFEfs have expressed

discomfort, feelings of uselcrssness, and even taken offense at being asked

Position of Media

The media should be positioned at the front of the room and visible
from all participant chairs. All participant chairs should be located no

further a distance from the screen than 8 times the height of the screen.

Figure 4. Media Set Up

B-15
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fhe overhead projector is used in every module. The transparencies
should be projected on a screen elevated above the head of the standing trainer.
The projector may be positioned on the trainer's table or on a separate cart.
There should be a surface available for the transparencies to be deposited
after use.

In setting up the traﬁspgﬁenzies, they may be stacked in the order in
which they will be used. In addition the handouts or exercise sheets may
be inserted in the pile of transparencies in the appropriate positioms.

The workshop readings, objectives for each module, and notes should
be collated by module and inserted in a participants' workshop ring notebook.
. The notebook may be distributed when participants register for the workshop
or at the beginning of Module 1., Participants should be instructed to bring
their notebook with Eh;m to each module.

All packaged media (e.g. filmstrip/tape presentation and 16 mn film)
used in the workshop are captioned for use with a mixed deaf and hearing
sudience. Deaf participants may wish to sit near the front of the room for
best visibility.

Food Service Facilities

For workshops involving about thirty participants, special arrangements
will be needed to expedite the food service for lunch, coffee breaks, and
hospitality. It is recommended that participants be an»theif own for breakfast
unless they are lodged in a residential setting where a common meal would
be more convenient. Even in a dormitory situation, it is recommended that

participants be responsible for their own dinners.

31
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Lunches, because they fall between sessions, may be provided for a "cap-
tive audience." A schedule allowing 1 1/2 hours for lunch should be adequate
in a school lunchroom or with catered service. Trainers should strive to
attend all meal functions and co-mingle with participants as much as possible.

A morning :ﬁffeevbréak and/or coffee service available 15 minutes before
the first session in the morning is mandatory to maintain positive affect.,
Other bever%ges should be available for non-coffee drinkers. Beverages for
the afternoon break are desirable but optional. Access to a soda machine
may be sufficient.

A brief hospitality session after the afternoon sessions is also desirable
to fscilitaté sharing of transportation and/at dinner plans. Evenings should
be left épen for parzieipantsgtu pursue fellowship among the group or to
be on their own. |

The site coordinator should assume responsibility for setting up all
food se:?iees, Any expenses for which participants will be obligated should
be detailed in the cover letter.

Other Considerations

The site coordinator should also check the following facility considera-

tions:
1. Rooms where media will be used should be able to be darkened, pre-
ferably partially darkened to allow participants to take notes
if desired.

2. Ability to control temperature during the training program should

be checked.

B-17
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3. Establish the time, when the building can tc be opened and must
closed. If extra keys are needed, they should be acquired before
the workshop.
4. Location of electrical outlets must be convenient for media use.
If extension cords are used, they should be taped to the floor
‘to prevent tripping.
5. A storage roo. r area in the main training room should be set
asiée for the workshop materials and supplies. It should be easily
accessible by the trainers during the modules.
6. Clerical assistance to serve as "gofer", make copies, type wnrkshap;

"emergency"

needs.
7. 1deally, the trainers or someone on the training staff should visit
the host institution and tour the workshop site prior to the work-

shop to check these arrangements.

33
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C. Media Arrangements

This multimedia, experiential workshop for a mixed deaf and hearing
audience will depend, in large part, for its success on the adéqﬁgcy of media
support. Preparation of mediated materials requires production of copies
of handouts and transparencies as vell as arrangeument for use of the hardware
delivery system.

Preparation of Handouts

- An important part of each NPCE local workshop is the dissemination of
printed materials to participants. These materials parallel materials received
by training teéﬁs in the regional workshops. Master Eépies of all of these
materials are part of the NPCE training package. The duplicated handout
copies are the only expendables of the workshop. Master copies were included
because of the impossibility of NPCE headquarters antieipating and providing
for all handout needs at the local workshops. It is the responsibility of
the training team‘ta be sure an adequate number of copies have been duplicated
for all participants, trainers and observers. Should the master copies become °
lost or damaged, replacements will be available from NPCE for a nominal cost.

All transparencies are boxed separately from handout masters, Handéué
copies ?f some transparencies are given to participants as a form of "note-
taki;;-servi:e." Thus, the mgséer copy of such a transparency would be listed
with athef handout masters.

At first, the organization of workshop handouts may seem a bit confusing,

because of their variety, quantity, and their different uses. These include:

B~19
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sheets that participants use and keep, and evaluation forms participants

give back to the training team. Basically, however, the master copies of
handouts have been organized into three sections based on where and when

they are used.

Pre-Workshop Readings -~ These "readings" include three articles to be read

by patﬁiéipauts before the workshop. The pre-workshop mailing also includes
a registration form and pretest (optional) that need to be completed and
tetﬁfnéd before the workshop. These materiéls and a brochure describing

the workshop are part of the pre-workshop package sent to all participants
(see Appendix A).

Participant Notebooks - These handouts are designed to be placed in a notebook

for each participant before the workshop begins. Trainers must take responsi-
bility for duplicating, collating, and inserting these materials into the
appropriate position in the notebooks so that participants can easily locate
each handout when referred to during the training.

Workshop Handouts - An attempt has been made to include as much of the handout

materials as possible in the participant notebook to save the time that would
be taken handing these out during theémadules. Handing out materials during
the workshop takes valuable time and makes the trainers' job that much harder.
However, there are some handouts which are not appropriately handed out before
the modules are presented. This last group of materials needs to be duplicated

and handed out in the module when indicated in the Trainer Narrative.
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3fgggrgzio@”§pduﬁse

Copies of handouts should be of the best possible quality. The handout
masters have been ordered according to the index below. It is a good idea
to double check all masters in case some have been borrowed and not returned.

t is also a good idea to keep all handout masters in one place and loan

Lo

out only duplicates of handouts., This will help insufe a complete set and
avoid damage.

The master handout set has been organized iﬁta three sections; Pre-Work-
shop Readings, Participant Notebook, and Workshop Handouts, The PEEEW§EEEEQE
Readings section can simply be duplicated and inseérted into the Pre-Workshop
Mailer. The Farticipant Notebock handouts should be duplicated, collated,
holes punched, and then put in the 3-ring participant notebook that trainers
mgy supply for each participant. These handouts should be collated copies
of the master set and if desired, can be printed on the front and back to
save paper. The Workshop Handouts should be duplicated in order, but not

gpllatgérunless they have more than one page. These will be given cut by

On a final note; this Trainer's Manual contains copies of all transparen-

cies in Appendix B and worksheets at the end of the script for each module
for easy reference when preparing the workshop., It does not contain the
lgrgef handouts designed for the éarcicipaﬁt notebook. In preparing for
the teaching of a module, it is advisable to have a copy of the pérticipant

notebook as a reference to all handouts.




Career Education/Planning Skills hapter 4-C
Section B

]

Index of Handouts

This index has been prepared to assist in planning for production of
the handouts.

Pre-Workshop Beadings. The list below specifies the material to be sent

to participants about three weeks before the workshop.

\‘u
L

Ho # Title Number of Pages
10-P-1 Biographical Data Form 1
HO-P-2 Pretest (optional) 3
HO-P-3 "Meet Nansie Sharpless" - .5
HO-P-4 "an Introduction to Career Education" 8
HO=P-5 "gverview of a Career Development Model" - 7

H0-P-6 Description of the Workshop 1

icipant Notebook. The list below indicates the transparency copies and

handouts which should be assembled into the participants' notebooks prior
to the workshop. A ome inch, 3-ring binder should be supplied for each parti-
cipant containing each handout in the order shown below. Tabs ﬁgy be supplied
and inserted in front of Modules 1, 8, 12A and 16. Be sure to line up the
punch holes for easy inserﬁian.

The preparation of the notebook ahead of time may seem burdensome in
light of the time needed for other preparation tasks. However, the savings
in instruction time is enormous if these handouts are already available.
There is the added benefit of having notes in the notebook so participants

won't need to copy the content from the transparencies.
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T-1-3 Goals

T-1-4 Roadmap

T=1=5 Objectives

HO-1-1 Concept Outline

T-2-1 Objectives

T=3-1 Objectives )

HO-3-1 Confessions of a 7th Grader
HO-3-2 Perceptions of Educators
T=4-1 Objectives

T-5-1 Objectives

T-5-2 CCEM Model

T=5-3 Stages of Career Development
HO-5-1 Cuftiéulum Samples

T=6-1 Objectives

T-6~2 Infusion vs. Add-On

T-6~5 Comprehensive CE Curriculum
HO-6-2 Research Findings on Infusion
T-7-1 Objectives

T-7-2 Infusion vs. Integration
T-7-3 Cooperation va, Collaboration
HO-7-2 "Planning a Fiélé Trip

T-8-2 Roadmap

T-8-3 Objectives

T-8-4 Systematic Planning and Implementation

B-23
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HO # Title Number of Pages

T-8-5 9lanning: Needs Asuessment 1
T-9-1 Objectives 1
T-10-1 Objectives

T-10-3 Sources of Power

T-10-4 Kinds of Support Systems
T-11-1 Objectives 1
T-11-: Goal Setting/Evaluation Lecturette 1
T-12A-1 Roadmap

T-12A-2 Objectives

T-12A-6 Decision Making Techniques
HO-12A-1 NGT va. IGT

HO-124-2 The Delphi Technique 3
T-13A~-1 Objectives
T-14A-3 Dbjaetiveg
T-14A-4 Cooperation vs. Collaboration 1

T-14A-5 Task Force vs. Community
Advisory Committee

HO-14A-1 Sample Materials
T-15A-1 ! Objectives
T-15A-2 Steps in Systematic Implementation 1
T-12B-1 Roadmap
T-12B~2 Objectives
T-13B-1 Objectives

T-148-2 Objectives
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RO 4 Title Number of Pages
HO-14B-1 Script for Work Functions in Everyday Life 6
HO-14B-2 Work Function Definitions 3

T-15B-1 Objectives

v

HO-15B-2 Guidelines for Using a Deaf Role Model

[ft!
LS

HO-15B-3 Print/Media Resources
T-16-1 Roadmap

T-16-2 Objectives ' 1

T=17-1 Objectives

T-18~1 Objectives 1

Workshop Handouts (class). The list below specifies the transparency copies

and worksheets used during the modules. The duplicated copies may be stacked
in their respective order of use with the transparencies for each module.
Ho ¢ Title Number of Pages

1

T-3-2 Film Exercise Sheet

HO=-4-1 Definitions

L

HO=4~2 Concept Outline - Definitioms
T-5-4 List of CE Tasks

HO=-6-1 Infusion Practice Sheet

HO-7-1 Field Trip Worksheet

HO-8-1 Career Education Needs Assessment
HO-9=~1 Needs Focusing Worksheet

HO-10-1 Power Focusing Worksheet

HO-10-2 Support System Worksheet

HO-11-1 Goal 3:tting Worksheet

HO-11-2 Example Goal
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Characteristics of a Healthy Organization
NPCE Implementation Form

Personal Inventory: Why Do You Work?
Educational Awareness Worksheet
Lem@éégé”Game

Example Game

Unusual Occupational Titles

Example Lessons for Beginning Competency
Job Title Information Tree

Criteria for Selection of Resources

Team Development Scale

NPCE Format for Planning Your Implementation

Example Plan
Workshop Questiannéifé

Career Education/Planning Skills Test

Arrangement for Media Equipment

Chapter 4-C

Number of Pages

1

2

Although media rEquiremenEs for the NPCE workshop are not great, the

delays that can be caused by hardware that is not delivered can be very fru-

strating and

virtually ruin a multimedia workshop. It is important to reserve

equipment in advance and then double and even triple check availability as

the workshop

Féllawiﬁg is a list

plans progress.

of media equipment requirements for each module.

Media planning should be based on and correlated with other facilities planning.
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‘.‘1?2 - C éﬁéﬂéard Equlpment*
3 Standard Equ;pment, 15 MM Movie Pra;ectar
4-11 . Staﬁéafd Equipment

12A-15A%%  Standard Equipment

123%133** Staéﬁafd.ﬂqﬁipment

143 " Standérd Equ1pment, F;lmstr;p Projector and Synchyronized
Lo Gassette Tape Recorder .

158 - “Stéﬂdarﬁvsquiyment

16-18 iféténdﬁfdxzquipﬁent

*Standard ‘equipment 1neludes=’ Gverhead'prajegta:; blank transparencies, trans-

pareney matkezs, 2’335313 with newsprint and markers, masking tape, blackboard,

-

chalk and erasers; and 3x5 cards.
will be needed.

Prizes and other materials

. In"Module 12B a prize should be awarded to the group with the most job
- titles. An appropriate prize is candy to be shared by the winning group. |
In case of a tie, it is best to be prepared with two equal prizes. In Module
16 a prize should be awarded to the participant with the most experience.
The prizes should be gift wrapped if possible. A |

For Module 15A it will be necessary to purchase a sﬁapizagether model

vehicle,
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If the training team wishes to acknowledge ctie helpfulness of the site
coordinator, a small gift of appreciation is appropriately given at the end

‘of Module 18.

d
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D. Lodging Arrangements

f- it is ecessary to f1nd lodging far part;clpgﬁzs and trainers, the

=il

site :aard;n:tor should make the arrangements fnr a block of rooms 31ther

on’ easpul or in a nearby motel. If pgrtlclpants will be ;espnﬂslhle far

cover lettgr. Pa: icipants should coatact the hotel direetly requesting

to be'plaeed in the "Career Education Block."

Sharlﬁ - Rooms

It is likely that double rooms will be most feasible, for the sake of

budget, and also to facilitate the interaction of people over the intensive

training period. Participants should indicate their perference for a double

or single room, aﬁd 1ﬂdlcaﬁe a roommate ;halce, 1f desired. This information
can be mailed directly to the motel using a return mail card which most motels

rovide. These return cards can also be stamped "Career Ed" for easﬁridentii

b

fication, and should be mailed out with the orientation materials about three

weeks prior to the workshop.

Residential Settings
For workshops that are held on the campus of residential institutions,
it is possible that on-campus rooms in the dormatories may be available.
The advantage of having Ehe lodging and training sites adjagen: includes
The incon-

tion with other educators of the deaf and perhaps deaf éhildfeng

. veniences of a ban on alcohol usé, and distance from a metropolitan area

L‘L
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may also be considered. Access to a bar, an ice machine, television or other

entertainment, and coffee early in the morning may have an impact on participant

{(and trainer!) comfort.
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zggﬁiggﬁ‘
| VIn‘ggtting ready to train local school participants, the delivery skills
~,bhi§h jéfg';augh;‘inyéhe;Regianal Workshop for CE Pacilitators should be
"feviéwé& :hgfﬂﬁghlj-_ The outline and posttest are found in Appendix C.
A,thﬁfﬁﬁgﬁ knawlgdge of the content of the ﬁE and planning modules wiii
be ﬂ:sufgd by reading the né?rgtinn and handouts, practicing all thé eggfgigg
>'éhe§ts, snd‘studying the iqedePth infgrmégg;n in the Supplément'tﬁ,the;iééinéf'g'

Division of Labor

To make most efficient use of the talents aﬁd strengths ﬂf Ehe_tfainérs,j
eagﬁ member should choose the modules they feel they could do bestgv That
decision may be based on iﬁterest and content expertise, as well as length
of practice and expe:ienge with the strategies.

"When several team membe;s desire to present a module, they should work
out an agreeable arrangement for cofacilitating. It is hoped that for each
mgﬁulé, at least two trainers will be available. One person may serve as
"leader" while the other may cofacilitate. For guidelines on how to co-lead
a module, refer to mgt2fialsrin the Delivery Skiils Workshop, Session D.

?ﬁr those modules which no one wants to present, the team members may
trade off for more desirable assignments, draw straws or be assigned by the
' team leader. Ultimately the team leader should be able to present any of
;hermg;ulesband should serve as backup in case of illness of ome of Ehelfrainers

on the day of the workshop.
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Roadmap of Content and Modules

L. These modules provide
administrators, teachers and
counselors with basic career
education background. New
concepts include stereotyping,
infusion of the CCEM model and
collaboration with cc:mmumty
programs.

II. These modules provide admini-
strators, teachers and counselors
with basic planning background.
Appreciation for a systematic
approach and a common language
for the planning process should
result.

IIA. Administrators will be
expésed to the NPCE implementa-
tion process and learn how to
lead a group to consensus.

IIIB. Teachers/Counselors will
receive indepth practice in
curriculum infusion of the

elements of the CCEM.

IV. All team members will prepare
an implementation plan for their
most urgent goals.

—
Modules 1 - 7
Career
Education
7171 —
Modules 8 - 11
Planning
Biid - } -
Modules 12 - 15
A { B
1 i | Career
Implementation = Education
|
N ] _
v

Modules 16 - 18
Implementation
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Module l: INTRODUCTION

Trainer Goal: - Etuv;da an- averv;ew of the workshop and an opportunity to
- gharé attitudes about and programs for career development
_for: the hearing impaired.

Learner Outcomes

1. Demonstrate an awareness of: the workshop goals, sghgdule,_, -
and’ format.

2. Demonstrate an awarenesa of other pattlalpant 's cafeet
education efférta and 1dentlfy :1m11;z1tiea to the1: nwn
program,. Ll

3. List several aterea;ypes relg:ed to degfneaa or deaf peapla"'

and felate them to career development of the haaf;ng lmpa1reﬂ;

éﬂvsn:g:Erépgggtians " Team leaders should be directed to ﬁtgpafe a briaf'
(5-10 min.) explanation of what they are currently. ,
da;ng far career educsﬁ;au in their school or pragr;m, 3

Materials/Resources _ Concepts

T-1-1 "Two National Working Conferences" (book) Career Development
T-1-2 "Needs Identified" (book) - Career Education .
T-1-3 "Goals" (book) . Stereotyping

T-1~4 "Roadmap of Content and Modules" (book)
T-1-5 "Objectives for Module 1 (book)
HO-1-1 "Concept Outline" (baak)

Proceedings of Two Working Conferences

"

Newsprin; or chalkboard
3x5 cards
All Pacilitators

L gS
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-PROCEDURES:

Time Visuals Trainer Narrative

0:00 A. Eéégggg pér;ieipants to the workshop.
1. . Announce the schedule for mesla,‘darms, breaks,
and other housekeeping details. Also amnounce
location of restrooms and ground rules for smoking,
coffee, feedback, and interpreter use. Express
the assumption that as adults, they will be respon-
sible for their own comfort throughout the work-
shop.
2. Rauﬁd of applause for site coordinator(s).
B. History of and raﬁiﬁﬂgle for “Gareer.Ed?cgtian and
Planning Skills." (Use trsnspatenciés as indieaﬁei.)

Most of you are aware that in 1978, MSSD/NTID co-hosted

two Working Conferences on Career Development for
the Hearing Impaired. The first working conference

ry, and the second was held

T-1-1 was held at MSSD in Februa

at NTID in September. Participants at the first con-

ference were invited primarily from residential schools
fo<thE deaf, wﬁiie those at the second conference
were primarily from day, oral, and mainstreamed pragraﬁa.
The conferences were estéblished to éddfeas five major
goals:
i. To clarify career education concepts.

2. To increase awareness of the relevance of career

education for the hearing impaired.

c-2
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Time Visuals Trainer Narrative

3. To share what has been learned about implementing
career education.

4. To identify issues needing further attention
and deve;ﬁpment;

5. To obtain suggestions for ways to address the

most urgent issues.

If you have not yet obtained a copy of the
of these two conferences, copies are available from MSSD.
Rather than go into depth on the results of the conferences,
which you can read for yourselves, let me indicate low

we got from the working conferences to this point.

T-1-2 Conference participants identified two most urgent and
important issues needing attention and development with
respect to career; education for the hearing impaired:
inservice training for staff in career education, and the
development of a comprehensive plan for the schools to

implement career education programs.

Following the first conference, members of the administration
of NTID and MSSD decided to formalize the working relation-
ship thus far established, by funding of the National Project

on Career Education (NPCE). The NPCE was designed to respond
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Time Visuals Traimer Narrative

to the needs identified in the first conference re-affirmed

at the second canference.

It was not possible - financially or in other ways - for

the Project to serve the entire country directly in terus

of all training needs. We determined, therefore, to impact
upon representatives of sﬂﬁaéls in most states who would

have easier access to programs needing assistance, employing ;.
the "ripple effect.” Schools with successful career education
programs developed and in place were scheduled to offer
workshops within their school or to local schools within

the state within two years. Schools with career education
‘programs under development were allowed more than two years

if necessary.

The NPCE examined various strategies to assist the field

approach which you will be experiencing in the workshop,
"career Education and Planning Skills," which addresses

the following:
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Trainer Narrative

1. Career education content, in terms of concept
development, values clarification, infusion techni-
ques, and rgls;ed topics, and |

2. Planning skills, in terms of the processes, con-
tent, and evaluation of a program in career edu-
cation. -

40-1-1 Refer participants to HO-1-1, "Concept Outline."
0:05 T-1-3 C. Show workshop goals, T-1-3.
T-1-4 D. Present the workshop roadmap, T-1-4, and then present
T-1-5 the‘abjectives for Module 1, T=1-5. |
0:10 E. School Sharing Time
1. anaailiéatars should introduce themselves to
the group.
2. Trainer should introduce each team leader in
turn. Each program presentation should be limited
to ten minutes; and ineclude the team members,
the program components and materials, as well
as source of funds. It there is time, the trainers
may share their ﬁragram description also.

1:10 F. Stereotypes

1. The trainer should note participant's cummulative
long experience with deafness and ask for stereo-
types or myths which participants have heard

about deaf people or deafness. Cofacilitator

o
W

"
%,
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Time Visuals Trainer Narrative

should list stereotypes on board or newsprint
as they are contributed.

Examples: De-° people can't drive the cars.

Deaf people : ;e always mute.

2. Ask participants which stereotypes of those listed

will have an impact on the career development

ing impaired individuals, and why.

lenge participants to analyze their own program

and describe how tﬁEy are perpetuating or inter-
vening in stereotypes which students and others
‘have.
1:25 G. Workshop Processes

1. Explain that the workshop structure will require
a sharing of experiences, particularly within
school teams. If an individual school's unique
problems need further discussion, the co-facilitators
will be available after the modules.

Hand out .
the feedback 2. Explain that the feedback cards (3x5 cards) may

cards 7 _ 7
be used to record questions and comments for
the tfginéf.

3. List and demonstrate any unusual signs which
will be used in workshop, e.g., career, technical,
implement, module, feedback, infusion, cofacilitator,
session.

83
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Time Visuals Trainer Narrative

4. Explain that the notebooks should be brought
to eacl: module. The feaﬁiﬂgs for each module
are located in the notebooks. All worksheets
or handouts distributed during the wgrkého§ should
be placed appfapfiately in the ﬁgteﬁéa#i . -

1:30 _H.  Adjourn

NOTE: Collect all biographical data forms and tally the

responses for T-2-5.

U»IE
Ha,




kills ' Module 1

[¥]

Career Education/Planning

CONCEPT OUTLIRE

Career Education/Planning Skills Workshop

I. Career Development
A. Stereotyping

B. Internal/External Barriers

I1. Career Education

A. Work C. Stages
l. Data
2. People D. Iafusion

3. Things
E. Life Goals

B. CCEM Model

1. Self Awareness F. Integration
2. Educational Awareness

3. Career Awareness G. Resources
4., Economie Awareness 1. Print
5. Decision-Making ) 2. People
6. Beginning Competency 3. Media

7. Employability Skills
8. Attitudes and Appreciations

III. Planning

A. Systematic Planning i E. Support System
B. Collaboration/Cooperation F. Goal Setting
C. Needs Assessment G. Evaluation

D. Power H. Communication

IV, Implementation

A. Decision-Making C. Team Development
1. IGT
2. NGT D. Technical Assistance

3. Delphi Technique

B. Incentives

Trainer's Manual: Career Education and Planning. MSSD/NTID National Project
on Career Education, 1980.
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Career Education/Planning Skills

Module 2: SELF AWARENESS

Focus discussion on self awareness as the basis for career
development.

Learner Outcome

1. Descfibg the impafténge of self awareness to the career

Advance Preparation: Summs’ize on transparency T-2-5, the data from the pre-

workshop Biographical Form.
Haterlals/Resa ces ngcég;s
T-2-1 "Objective for Module 2" (book) Self Awareness
T—E;; "Valuing Processing Questions" Values Clarification
T-2-3 "Lecturette on Valuing" (book)
T-2-4 "Lecturette on Self Concept" (book)

T-2-5 " "Who We Are"

Values Clarification by Simon, Howe, and Kirschenbaum (op

\I—“
S
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Career Education/Planning Skills Module 2

PROCEDURES:

Time Visuals Trainer Narrative

0:00 T=2-1 A. Present the objective for Module 2.
B. Values Voting

Explain to participants that one way to clarify

li

participate in a strategy called "values voting

which is taken from the book Values Clarification¥,

by Simon, Howe and Kirschenbaum.

2. Directions: Participants vote by raising their

hand if they agree somewhat or can relate to

re

e
m

the statement. The valuing process requ

a public response, so they should look around

and see how other participants are voting, too.

3. Trainer should read each statement and pause

only for a show of hnnds.

"How many people here think that——-"

a. You would change your lifestyle if your
income doubled? tripled?

b. Women should stay home and be primarily
wives and mothers when their children are
very young?

c. You do your best work under pressure?

*Simon, S.B. L. Howe and H. Kirschenbaum: Values Clarification: A Handbook

of Practical Strategies for Teachers and Students. (Hart: NY) 1972.

c-10
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Career Education/Planning Skill

Time Visuals Trainer Narrative

d. Working with a group is preferable to working
alone?

e. You would continue to work for a boss you dis-
like?

0:10 T-2-2 4. Processing Questions

Ask the participants the following questions

from T-2-2:

a. Which questions were most difficult to anawer?
Why? |

b. Which questions required risk taking?

c. Did any questions draw a surprising responze
from the group? Which?

d. Why is it necessary to assess our values

toward work as a starting point for career
education? (Our values determine our career
goals.)
0:15 C. Lecturette on the Valuing Process
1. The trainer should cover the following points,
T-2-3 using T-2-3.
o There will always be differe--~s in attitudes

and values in any graungf people. We are

a product of our upbringing.

o]

Your students, colleagues, and community

people will also have different values.



Career Education/Planning Heddle 2

Time Visuals Trainer Narrative

Explorationrcan bring pecple together on
the values they hold.
o The steps in valuing include:
- choosing from among alternatives
- prizing your choice by public declaration
- acting or behaving consistently with
your choice.
2. Ask participants how they teach work values in
their programs.
0:20 D. Who Are You?
1. Direct participants to form dyads (pairs) with
someone they don't know and ask their partmer,
"Who are you?" ten times. Then reverse roles.
Tell them they should be good listemers, but
they don't need to write down responses. The
question should be repeated before each response.
(Maximum time: 5 minutes.)
0:25 2. Processing Questions
Return to large group for processing questions:
a. What kinds of responses did you use to the
question: "Who Are You?" (work roles,
family roles, name)
b. Was the kind of response you gave to the
gseventh "Who Are You?" any different from

the first?

c-12
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c. Were your self descriptors gemerally positive?
Why do you think this is so?

In what way do your responses reflect your

[u M

values? (Most people choose to reveal things
they value about themselves.)

e. Why would this be a good activity to use
with handicapped students? (To build positive
self concept.) |

f. How would you infuse the activity with your
students? With what other audiences would
you use the activity?

0:35 3. Lecturette on Self Concept
T-2-4 The trainer should cover the following points
using transparency T-2-4.

o You need to know who you are before you
can decide what you want to become.

o Positive self concept is the basis for all
achievement and growth.

o Handicapped students especially need success-
oriented experiences structured into their
school activities to build and maintain
Eélfﬁcanéépt.

o Career education experiences can provide
for realistic and positive self-concept

development.

c-13
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Career Education/Planning Skills Module 2

Time Visuals Trainer Narrative

0:40 T-2-5 E. Who We Are
1. The data from the Biographical Forms was tallied
to develop an awareness of who we are.
2. Trainer should reveal the biographical data tallied
from pre-workshop sheets using transparency T=2-5.

0:45 F. Adjourn
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Career Education/Planning Skills Module 3

Module 3: BARRIERS TO CAREER DEVELOPMENT

Trainer Goal: Inform participants about internal and external barriers
to the career development of disabled workers.

Learner Outcomes

1. Describe the possible barriers that could influence
the career development of disabled individuals.

2. Clarify their perceptions of the importance of career
education for hearing impaired students.

3. Demonstrate awareness of research results on perceptions
of educators of the deaf toward career education goals.

Concepts

Materials/Resources

T-3-1 "Objectives for Module 3" (book) Career Development
T=3-2 "Film Exercise Sheet" (class) Internal/External Barriers
T-3=3 "Cartoon”

HO-3~-1 "confesasions of a Seventh Grader" "(book)

HO-3-2 "Perceptions of Educators of the Deaf Toward Career Education Goals
for Secondary Level Students" (book) ’

M=3-1 Film: '"These People Are Working" (captioned)

16mm movie projector

c-15
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Career Education/Planning Skills Module 3

PROCEDURES:

Time Visuals Trainer Narrative

0:00 T-3-1 A. Present the objectives for Module 3 using transparency
T-3-1.
B. Role Model
1. Remind participants of the pre-workshop reading
on Dr. Nansie Sharpless. We have selected her
as a role model of high achievement for hearing
impaired and female workers. In the article
she made several statements about barriers to
her career development potential which she faced
and overcame., We'll return to her case after
viewing a film called "These People Are Working."
c. Exercise Sheet¥
T-3-2 1. Hand out the "Film Exercise Sheet," T-3-2.
2. Explain that the film will be stopped briefly
after each worker in the film finishes telling

his/her story. While the film is stopped, parti-

cipants will briefly write on the exercise sheet
the following information:
a. things that contributed to each worker's
success.
riers. Explain that internal barrie: are

attitudes within the handicapped perso

*This activity was adapted from The 1978 Annual Career Education Handbook

for Trainers. Carolyn Raymond (Editor), Palo Verde Associates, Tempe, AZ,
1978,

c-16
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Career Education/Planning Skills

Time Visuals Trainer Narrative

0:05 M-3-1 D. "These People Are Working'

1. Show film to end of attorney's story. Stop after
"I feel the only thing I can't do is see" for
up to 2 minutes, |

2. Show next worker (nurse). STOP after "Whatever
ambitions you want can be fulfilled if you have
the will to do it."

3. Run film to end. Ask participants to complete
their respomses on the film exercise sheet including

comments based on reading the paper on Nansie

Sharpless.
0:30 E. Processing

1.  Other people's perceptions about us influence
our self concept and create internal barriers

to career development. Ask how thig,wgg reflected

in the film or the reading. Show Miss Peach

T-3-3 cartoon (T-3-3) as illustrative of this point.

2. External barriers for handicapped workers are
slowly disappearing because of legal mandates.
Ask participants to relate this to the film or
the reading.

3. Schools could do more to give students the self
confidence to achieve. Ask how this was brought

out in the film or the reading. Ask how partici-




Career Education/Planning Skills Module 3

Time Visuals Trainer Narrative

pants attempt to intervene in the stereotyping
which their students experience?

HO-3-1 4. Request that participants read "Confessions of
a Seventh-Grader"* (in notebooks) before returning
from lunch. This reading exemplifies one school's
failure to meet students' needs.

0:40 F. Regearch
1. In this workshop we will emphasize the benefits

of CE for deaf students. We need to be aware
of how educators for the deaf feel.

HO-3-2 2. Refer participants to the research study by Ed
ﬁaruggi, HO-3-2 (in notebooits) and summarize
the paper with the following points:

Educator of the deaf place a high emphasis

=]

on. career education goals in their schools.

o Vocational and academic faculty demonstrated
high agreement as to the importance of parti-
cular career education goals.

o Educators supported an educational program
that would include emphasis on both student
goals and direct service goals for career
education.

*This activity was adapted from the The 1978 Annual Career Education Handbook

for Trainers. Carolyn Raymond (Editor), Palo Verde Associates, Tempe, AZ,
1978. )
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Time Visuals Trainer Narrative

3. Educators of the deaf have a variety of priorities
when addressing career education. In another
study*, stereotyping was ranked lowest on & scale
from 1 to 10 by administrators in schools for
the deaf. We feel this is unfortunate. Our
workshop, therefore, addresses this concern in
the hopes you'll put high priority on the inter-
vention strategies of Career Education which
are needed to overcome the effects of stereotyping.

0:45 E. Adjourn

*Twyman, Lee and Sue Ouellette. '"Career Development Programs in Residential
Schools for the Deaf: A Survey" American Annals of the Deaf. 123(1) February,
1978, 10-17. =

c-19
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Career Education/Planning Skills 7
(book)

Module 3

CONFESSIONS OF A SEVENTH-GRADER*

We like this boy. You probably will, too--but you'll find it tough to take

if you suspect he could be in one of your schools.

No, I'm not very good in school. This is my second year in the seventh grade,
and I'm bigger and taller than the other kids. They like me all right, though,
because ouside I can tell them how to do a lot of things. They tag around
me and that sort of makes up for what goes on in school,

I don't know why the teachers don't like me. They never have very much.
Seems like they don't think you know anything unless you can name the book
it comes out of. I've got lots of books in my room at home--books like Popular

Science, Héghggica}‘gncgglaggﬂia, and the Sears' and Ward's catalogs, but

don't very often just sit down and read them through like they make us

-

o in school. I use my books when I want to find something out, like whenever

[«

Mom buys something secondhand. I look it up in the catalogs first and tell
her if she's getting stung or mot. I can use the index in a hurry. |
In school, though, we've got to learn whatever is in the book, and I
just can't memorize the stuff. Last year I stayed after school every night
for two weeks trying to learn the names of the Presidents. Of course, I
know some of them like Washington and Jefferson and Lincoln. But there must

have been 30 altogether, and I never did get them straight.

ditor's Notes: Vol. 91, No. 2, February, 1973.

=3

*Nations Schools,

Trainer's Manual: _Career Education anéJFlangingf%&il}g. MSSD/NTID National
Project on Career Education, 1980.
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I'm not too sorry, though, because the kids who learned the Presidents
had to turn right around and learn all the vice presidents. I am taking
seventh grade again, but our teacher this year isn't so interested in the
' names of Presidents. She has us trying to learn the nam:s of all the great
American inventors.
I guess I just can't remember names in history. Anyway, this year I've
been trying‘ta learn about trucks, because my uncle owns three and says I
can drive one when I'm 16. I already know the horsepower and number of forward
and backward speeds of 26 American trucks, some of them diesels, and 1 can
spot each make a long way off.
It's funny how that diesel works. I started to tell my teacher about
it last Wednesday in science class when the pump we were using to make a
vacuum in a bell jar got hot, but she said she didn't see what a diesel engine
had to do with our experiment on air pressure so I just kept still. The
kids seemed interested though. I took four of them around to my uncle's
garage after school, and we saw the mechanic, Gus, tear a big truck diesel
down. Boy, does he know his stuff!
I don't do very well in school in arithmetic, either. Seems I just
can't keep my mind on the problems. We had one the other day like this:
If a 57 foot telephone pole falls across a cement highway so that 17 feet
extend from one side and 14 9/17 feet from the other, how wide is the highway?
That seems to me like an awfully silly way to get the width of a highway.
I didn't try to answer it, because it didn't even say whether the pole had

fallen straight across or not.
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Module 3 .
Even in shop I don't get very good grades. All of us kids made a broom
holder and a gcakend this term and mine were sloppy. ;I just couldn't get
interested. Mom doesn't use a broom anymore with her new vacuum cleaner,
and all our books are in a bookcase with glass doors in the parlor. Anyway,
I wanted to make an end gate for my uncle's trailer, but the shop teacher
said that meant using metal and wood, both, and I'd have to learn to work
with wood first. 1I didn't see why, but I kept still and made a tie rack
at school and the tail gate after school at my uncle's garage. He said I
saved him $10.
Dad says I can quit school when I'm 15, and I'm sort of anxious to,

because there are lots of things I want to learn how to do and, as my uncle

ays, I'm not getting any younger.

Condensed and reprinted, with permission, from the Ohio School Boards Association
Journal in The 1978 Annual Career Eég;gtiqgﬁﬁgndban for Trainers. Carolyn
Raymond (Editor), Palo Verde Associates, Tempe, AZ, 1978.
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Module 3

PERCEPTIONS OF EDUCATORS OF THE D EAF ’WARD CAREER
EDUCATION GOALS FOR SECONDARY LEVEL DEAF STUDENTS.

By Edward A. Maruggi, Ph.D.

Perceptions and preferences of secondary-level educators were sought. Input
frcm administratars, vn:atianal, and academic faeulty af residentigl and

for seeandary deaf students. A leert acale attltude questlanna1re was used
as the survey instrument to ask how important each goal SHOULD BE. Admini-
strators were found to be more in agreement as to the IS and SHOULD BE condi=-
tion than other sub-groups, reflecting a greater level of satisfaction with
the current educational empha31s at their schools. Vocational and academic
faculty were consistent in their SHOULD BE goal emphasis which indicates
concordance as to the importance of particular goals. In summary, educators
indicated that the current emphasis toward career education goals should
be assigned a higher level of importance than presently exists.

INTRODUCTION

Investigation of the topic was prompted by the general belief that in spiée

of apparent high level support, as indicated in studies by Brickell and Asléﬁiaﬂ,
7(1972), Harrison (1972), Ohanneson (1973), and Baker (1972), the career educa-
tion concept will not be accepted blindly and without some reluctance or
conflict on the part of American educators or the general public. Thesteasans
are obvious. Many educators will not want to accept the £8§i§ changes Ehét
will need to take place. Most educators will have to adopt new methods of
professional performance and adapt to new challenges that career education
represents. Program planning, teacher preparation, inservice training, co-
operation of public and private program directors, parents, agencies in the
public and private sectors of the economy and government will be required

if career education is to be "infused" into the curriculum.

Trainers Manual: Career Education and Planning Skills.  MSSD/NTID Hstiaﬁéib

Project on Career Educatlan, '1980.
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Hapefuily; this study will become the basis for objective communication among
secondary-level hearing-impaired educational programs with regard to their
commitment to students and career education. Such communication could bring
about curriculum and program changes that will provide experiences desigﬁed

to assist students in making pertinent decisions about life and in performing

life roles.

PURPOSE OF THE STUDY -

The purpose of the reserach was to compare the perceptions of faculty and
administrators of programs for hearing-imp-ired in the United States toward
the goals of career education. Questions regarding the pertinence of secondary

education is being questioned all over the world. According to UNESCO (1974)
ment in quantity had been no guarantee of quality. A survey of 63 countries
revealed that almost all had anxieties about the mismatch between education

and the needs of employers. .The United States reply to the questionnaire

was, "About 50 percent of our high school students are in the so-called general

track which prepares them neither to go to college mor to enter a job".

A panel chaired by James S. Coleman (1973) completed a report "Youth in fransi-
tion" which concluded that secondary schools serve well in only one way:
cognitive development--but do not assist youth in their tramsition into adult-

hood.
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There are no ready-made panaceas or answers to these problems. That if the
U.S. Office of Eduction (1971) has stated that career education is a compre-
hensi#e educational program focused on careers, which begins in grade one

or earlier, and includes career awareness, orientation, exploration and job
preparation for all students. Thus career development and sgegifieélly career
education may be viewed as a construct to reform the educational process.
Therefore, it would seem appropriate for segendgfi level programs for hearing-
impaired students to evaluate and clarify their present goals and specifically
to distinguish between the real and the supposed, in order to determine the

effectiveness of progress toward these goals.

POPULATION

Participating schools in the study were identified based on the criteria

that (1) they offer a secondary level curriculum, and (2) that they serve

a minimum of 150 deaf students. This information was obtained from the Ameri-

can Annals of the Deaf: Directory of Programe and Services. Seventy-two

programs were contacted initially, of which 58 elected to participate in

the study itself. Approximately 900 questionnaires were sent to administra-
tors, and academic and vocational teachers in each of the 58 schools. A
response rate of 80% was obtained. Five hundred and‘fﬂfty educators responded
frnm.residentiai schools and 172 from day programs. Sixteen percent (n=114)
of the total responses were from administrators, thirty-five percent (n=249)
from vacatiénal teachers, and forty-nine percent (n=349) from academic tea-

chers.

. j;'\; l ‘? )
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Survey 1 trument

An instrument developed by Grambsch and Gross (1968) was transformed
lntﬂ a 39 item questionnaire for this study. Thirty (30) items were selected
on the basis of their being generally considered goals of career education.
These goals (items) have been tested in a previous pilot study, and validated
by a panei of jurors. The remaining nine (9) goals were categorized as "other
educational goals" and are not described in this paper. A Likert scale was
used in the questionnaire to classify perceptions of the respondents and
varied from, (5) “of absolutely top import," to (1) "of no impcrt-ﬁ fhe
instrument sought current perceptions and future preferences toward career

education goals by asking how important each of the thirty (30) career educa-

SHOULD BE.

The items feprEEEﬂtlng the thirty (30) career education goals were classi-

fied under three b:cad grauplﬂgg. Ten items fell under each of the following

groups:

(a) Student-Expressive goals - the attempt to change the student's identity,

characteristics, or attitude in some fundamental way.

(b) Studént%;pgzrumencal goals — the attempt to equlp the student to perform
sameth;ng specific for society he/she will be entering, or to operate
in a certain manner in the society. -

(c) Direct-Service goals - the direct and continuing provision of service
to students, faculty, and/or the community.

Findings
(a) Ranking of perceived (IS) and preferred (SHOULD BE) career education

goals.

Cc-26
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Table 1 identifies each career education goal listed in the questionnaire
and the ranking as perceivad and preferred by the tatai body of educators.
The ranking of the goals actually being pursued is listed under the heading
of "1S" and the preferred ranking of the same goals are identified under
"SHOULD BE". For example, educators ranked "Offer programs for students
éeeking higher education" as first among the actual career education goals
of their sehaai, but preferred that it rankAlath as a goal. The type of
goal is also identified in the table as to whether it is a studentéexpressivé
(SE), student-instrumental (SI), or direct-service (DS) goal of career educa-

tion.

EDUCATORS PERCEIVED (IS) AND PREFERRED (SHOULD BE) GOAL RANKING

*TYPE
OF Rank Rank
EDUCATIONAL GOALS GOAL IS A GOAL SHOULD BE A GOAL

Offer programs for students seeking SI 1 18
higher education.

Produce a well-rounded student; _

one whose whole physical, soeial, SE 2 1

moral, intellectual, and aesthetic
potentialities have been cultivated.

17

wm
-
L]

Prepare students specifically
for useful careers.

Maintain programs which include

cooperative work experience sI 4 5
and work-study opportunities

for students who want and need it.

Emphasize individualized instructions
to assist the student in attaining SE 5 11
his/her career goals.
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; TABLE 1 (continued)

*TYPE
| OF Rank Rank

EDUCATIONAL GOALS (continued) GOAL IS A GOAL SHOULD BE A GOAL
Every student will leave the educational sI 6 7
system possessing a ms:ketable skill.
Make career education an,integral DS 7 4

part of the curriculum structure.

Provide a curriculum specific

enough to meet the needs of SI 8 9
students seeking full time

employment after graduation or before.

Develop in the student, the
ability to make informed decisions SE 9 2
regarding his/her career choice.

Provide occupational information

to the student to increase SE 10 8
his/her alternatives for

career selection.

Permit the student to explore career
clusters in depth based on his/her SE 11 6
interests, values, and abilities.

Fromote positive attitudes to-
ward all careers and their con-= SE 12 16
tribution to society.

- Encourage teachers to lnca:pafate
"hands-on" types of activities in sI 13 - 25
the classroomn. '

Provide the student with "in- SI 14 22
depth" vocational preparation.

Develop an extensive counseling/ _
gu;dsnge function to enhance the Ds 15 3
student's career choice.

Provide exploratory experiences

in vocational classrooms, labs, sI 16 20
and shops for students not en-—

rolled in occupational prepara-

tion programs.

c-28
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TABLE 1 (continued)
- *TYPE
OF Rank Rank
EDUCATIONAL GOALS (continued) : GOAL I5 A GOAL SHOULD BE A GOAL

Provide the student with educa-
tional experiences which will SE 17 13
ghow how the world of work can

be utilized to help clarify self.

Utilize a wide variety of

resources and services in the Ds 18 10
school and community to maxi-

mize the student's career de-

velopment potential.

Produce a student who under-

stands that csreer development

is life long and based upon a SE 19 10
sequential series of educational

and occupational choices and

services.

Permit each student to realistically
assess personal attributes as part
of setting life goals.

15

]
<]
[
L=

Actively seek public or private
funding so that the career education Ds 21 26
concept may be continued/implemented.

Maintain an office of business/
industry liaison to ensure student
placement.

22 27

2
751

Promote an understanding of the career
education concept among parents;
educators, and the community.

I

23 1

|-
L |

Enable students to evaluate career

clusters or families of occupations SE 24 24
as a pre-requisite to career

gelection.

25 23

o
7]

Conduct follow-up studies on stu-
dents as a program evaluation/
student evaluation function.

Provide in-service training for
teachers as a pre-requisite for DS 26 19
career education implementation.
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TABLE 1 (continued)

*TYPE
_ OF
EDUCATIONAL GOALS (continued) GOAL

HO=3-2

Rank Rank

1S A GOAL SHOULD BE A GOAL

Feed back student follow-up infor- DS
mation to the school staff.

Encourage the return of dropouts
into special programs for job pre=
paration. :

L4
-

Ensure relevance of educational
programs by overseeing each Ds
with an advisory committee.

Provide occupational training

for part-time adult students through 81
extended servcies, evening programs

and/or specialized short courses.

27

28

29

30

21

28

29

30

*Student-Expressive Goal, Student-Instrumental Goal, Direct-Service Goal

]

There is considerable difference as to the present and the ideal regarding

the level of importance of different career education goals. While it is

beyond the scope of this paper to describe the response of each of the sub-

:7gtaups of respondents (administrators, vocational faculty,

it is interesting to note that administrators were in more

the -"IS" and "SHOULD BE" condition that the other surveyed

to each career education goal by their schools.

77

and academic faculty),
agreement as to
sub=groups, presumably

of priority attached
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(b) Significance of the ten highest ranked goals by the total body of educa-

tars.

(Indicated in Table I1).

(1) Produce a well rounded student.

It is quite clear that respondents feel it is necessary to produce
the '"total" person with cognitive as well as moral, social, and
aesthetic development.

(2) Students ability to make informed decisions.

The implication is that students do not currently possess decision
making skills, and decisions that are made are apparently determined
without sufficient relevant information and/or apérnpriate seeking
and clarification of .

(3) Develop a counseling/guidance function.

assistance from professionally trained counseling/guidance personnel
to aid them in their career development,:

(4) Make career education an integral part of the curriculum s;fuczutg.

There is a tendency for educators to believe that career education
should be "infused" into the curriculum. Methods for "infusion"

(5) Maintain work experience program.

The UNESCO and Coleman studies indicate a need to meet the needs
of employers. Learning by doing seems to be an appropriate step

to meet that need.
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(6)

(7

(8)

(9)

(10)

Permit g;udenggiga,exglarg career clusters.

The U.S. Office of Education has developed 15 clusters of occupations
in which more than 20,000 occupational titles fall. Teaching about
career clusters will allow students the opportunity to learn the
broad aspects of a large variety of careers that will eventually
enhance making informed decisions about their future.

Every student should possess an;ggitiﬂg_pg:ketgb;g,skilla

The goal of career education is to produce a student who has the
gkills to enter the job market or to continue to higher education.
It is intended that each student possess a skill for immediate

job placement.

?ravidiGGEugggignalAinfafmatignuta students.

Through an appropriate counseling/guidance function and through
community resources the student should receive career related infor-
mation to assist them in the decision-making process.

§grfi§g;§mfshqu1§ meet the needs of studepgg,ggeking fuilfgiﬁg

employment after or before graduation.

For some students campleting a high school education is not p@gsiblei
Therefore, they should possess minimum entry level skills for employ-
ment. Programs may need to be revised to accomplish this goal.

The total community should be involved if ;hgrspuégnt'sfggggl career

development is considered. School teachers, administrators, coun-
selors, parents, employers, municipal agencies, and government
should be involved in the planning, and implementation of career

education.

c-32
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Of significance also is that the ten highest ranked preferred goals indicate

an equal emphasis on direct-service goals (3), student-expressive goals (4),
and student-instrumental goals (3). The educators apparently feel that the
resopnsibility of changing student characteristics and attitudes, providing
them with skill training, and providing a direct service to them are equally

important to the total career development process.

Conclusions and Recommendations

The following conclusions were drawn-as a result of the findings.
1. A high positive reaction toward career education goals was held by all
surveyed groups. Educators of hearing-impaired students, inclusive
of administrators, academic, and vocational faculty, indicated that
the current emphasis toward career education goals is presently of less
than medium importance (x = 2.869) and the future emphasis should be
of great importance (x = 4.037).
2. 1In the study, vocational and academic faculty were extremely consistent
in their preferred goal emphasis. Both groups ranked eighteen (18)
of the first twenty (20) preferred goals in a very similar manner as
to the importance of particular career education goals. Hopefully,
this will make career education planning, inservicing, and implementation
an easier task for administrators of these programs.
3. Educators supported an educational program that would provide equal
emphasis on studéﬁt—expréssive, student-instrumental, and direct-service

goals of career education.

c-33
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In light of the findings and conclusions of this study the following

recommendations are offered.

1. A career development program should be developed for secondary level
deaf students which will assist them in gaining insight into all levels
of the world of work, from unskilled to professional careers.
2. Schools should offer courses and experiences which will allow each student
to (1) view himself positively, (2) identify and clarify values and,
(3) learn decision-making skills as a prelude to career exploration
and preparation.

Career guidance personnel and advisors should assist each student in

(¥
»

the development and monitoring of a personal career development plan.

4. Administrative should provide inservice training for teachers to infuse
the "world of work" into the curriculum.

5. Secondary administrators should articulate their programs wich elementary,
middle school, and junior high schools to assure the student's smooth

transition through the awareness and exploration phases of career education.

While career education has the potential for improving the formal pre-
paration of young deaf persons in our society, the support of educators is
required to implement and meet the career development needs of this popu-~
lation. The importance of a well planned coordinated program in!the schools
is the critical link between the deaf individual and his/her full participation

in the attainment of life goals. The concept of career education, as part

C-34
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the deaf student the opportunity to become a self-actualized member of the

community.
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Module 4: TALKING THE SAME LANGUAGE

Trainer Goal: Clarify the concepts and vocabulary used in career education.

Learner Qutcomes

1. Define "work" and describe how to operationalize the concept
with students.

gZ- Distinguish between

a. ijkléafééf/jéb
b. career education/career devélapﬁent
¢c. career education/vocational education

3. Appreciate the need for a positive value toward work.

Materials/Resources

T-4-1 "Objectives for Module 4" (book) Work

T-4~2 "Hoyt's Definition of Work'¥ Career Education
T-4-3 ''More Definitions"

HO-4-1 "Definitions" (class)

HO-4=~2 "Concept Outline with Definitions" (class)

Overhead projector

*This transparency was adapted from The 1978 Annual Career Education Handbook

for Trainers. Carolyn Raymond (Editor), Palo Verde Associates, Tempa, AZ,
1978.

Cc=37
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PROCEDURES :

Time Visuals Trainer Qg:;gtive
G:00 T-4-1 A. Present the objectives for Module 4 using transparency
T-4-1.
1. Ask participants why it is important to have
consistent definitions. Accept their reasons
and include, if not mentioned, the following

hree reasons:

re

a. Same language is necessary for coordination
when develeoping a new program.
b. Communication between programs will be faci-
litated.
¢. In writing grant proposals, author musﬁ
use definitions consistent with those used
by U.S. Office of Career Education.
0:05 B. Defining Work and Work Related Terms
T=4-2 1. Show transparency T-4-2 with Hoyt's definition
of work as follows (Do NOT reveal other defini-
tions) "Work is a conscious effort aimed at pro-
ducing benefits for oneself and/or others."
Ask participants, "Does this agree with your
definition?" and discuss any discrepancies.

2. Form small groups by segregating participants

by role (teachers in one group, counselors or

administrators in another; or elementary in one

E%SS
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Career Education/Planning Hkdidlae 4

Trainer Narrative

group and secondary educators in another). Each
zroup should have at least 6 people, but not
more than 15.

Give each group a large sheet of newsprint and

a marker. Have participants distinguish between

"career" and "job" by listing all the attributes

for career on the left side of the newsprint
and all the characteristics for job on the right.

Allow about five minutes to complete the discussion.

Have each group report out one by one (round
robin) a contrasting set of definitions. Example:
A career is life long. A job is temporary.
Other examples may include the following.

Career
Time extended plan

ense of mission or a purpose

[}

Serving personal and social goals

Social responsibility

In

earning as growth through work
Job

Immediate reward only

Little or no ego involvement

No group consciousness

Making some money
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Time Visuals Trainer Narrative

T=4=2 5. Show Hoyt's definition from transparency T-4-2.

6. Ask for participants' verbal or graphic definition
of these terms: Career Education (CE), Career

43 7. Use transparency T-4-3 to differentiate between:

1 0:30 T
a) Career Education vs. Career Development

o CD = natural process 1nvolvit
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enhanced by a career ed program

o]

lo]

=1
L}

- planned program of experiences to
enhance CD
b) Career Education vs. Vocational Education

o VE = formal and informal experiences

ability skills

o CE = includes VE skill training and other
experiences leading to a life long
career.

HO=4~1 8. Hand out "definitions," HO-4-1 and HO-4-2,
0:35 HO-4-2 9. Work Values
a) Values are important, even values we instill
about work. Reflect back to values clarifi-

cation; Module 2.
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Time Visuals Trainer Narrative

b)  Ask participants what value about work we
instill in students when we say, "Finish
your work so you can go out and play."
(Dichotomy between work and play) Ask for
any examples where we instill the idea that
work is iot fun, and identify ways to change
that value for work. 1In case of a lull,
add other examples such as "Backlte the
salt mines," "Work horse," "Keep your nose
to the grindstone," "Thank God it's Friday."
Ask: '"How can we change the negative value

oward work?"

(s

o]
—

Note in closing, that a person's work is

a fulfillment of self concept. :Career Edu-
cation represents an opportunity to enhance
that concept.

0:45 C. Ad journ

C-41




Career Education/Planning Skills HO-4-1
Module 4 (class)

HOYT'S DEFINITIONS*

qug,is conscious effort aimed at producing benefits for omeself and/or
others.
Career is the totality of work one does in his or her lifetime.

Job is an immediate task, paid or nonpaid.

CAREER EDUCATION vs. VOCATIONAL EDUCATION

o

o

VE - formal and informal experiences which lead to acquisition of employ-
ability skills
CE - includes VE skill training and other experiences leading to a life

long career

CAREER DEVELOPMENT vs. CAREER EDUCATION

£
=

- a ndtural process involving maturation,. one's total experiences

[y
=

- a planned program of experiences to enh.nce Career Development

#As defined by Ken Hoyt in several papers.

Trainers Manual: Career Education and Planning Skills. MSSD/NTID National

Project on Career Educaiion, 1980.

C~42
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Module 4

HO~4-2
(class)

CONCEPT OUTLINE - DEFINITIONS

1. Career Development — a natural process of maturation

A!

=

II. Career Education - a planned program of experiences to enhance one's

Stereotyping - ascribing to all members of a particular minority
the traits which may seem predominant or typical

to career development

Internal Barriers - negative self concept and low aspirations which
prevent optimum career development

Values Clarification - a process resulting in growth in self know-

ledge

career development

Ai

Trainer's Manual: Career Education and

Work - conscious effort aimed at producing benefit for onself and/or
others
1. Data - numbers, information
2. People - friends, family members, other workers
3. Things - physical objects in the environment
CCEM Model - Comprehensive Career Education Matrix, developed for
USDE by the Ohio State University
1. Self Awareness - knowing one's interests and abilities
2. Educational Awareness - knowing the tfaining required for
a specific job -
3. Career Awareness - knowing the job title for a specific line
of work

Plauning Skills. MSSD/NTID National

Project on Career Education, 1980.



Career Education/Planning Skills page 2 HO=4-2

Module 4
- 4, Economic Awareness - knowing the wmonetary system and how work
is related to money
5. Decision-Making - choosing among alternatives
6. Beginning Competency — basic skills needed to work with data,
people, or things
7. Employability Skills - entry level ability within a specific
field of work
8. Attitudes and Appreciations -~ feelings and impressions toward
work and one's personal involvement in the world of work
C. Infusion - the combination of both career education objectives
and content objectives in one classfaamvggtivity
D. Integration - the combination of both career education and vocational
skill objectives in one out-of-school activity
E. Cooperation = support of the school's CE program by community groups
F. Resources - materials and people which enrich the CE program offering
1. Print |
2. People
3, Media
11I. Planning - documentation of decisions and steps needed to reach a goal
A. Systematic Planning - step by step process of documenting decisions
needed to reach a goal
B Collaboration - involving community representatives and school
personnel in planning a CE program
c. Needs Assessment — measuring how well the CE program aspects compare

with the ideal
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D. Power - refers to people who can influence the success of the CE
program
E. Support System -~ refers to people who can have positive influeice
on helping the CE program to succeed
F. Goal Setting -~ establishing an outcome which will improve the CE
program
G. Evaluation - measuring how well the program goals were met
H. Communication - référg to the two-way, open dialog among school
and community planners
IV. Implementation - putting plans into action
A. Group Decision-Making — reaching consensus
1. IGT (Interactive Gfaup Technique) - accomplished bj brainstorming
and voting
2. NGT (Nominal Group Technique) ~ accomplished by first writing,
then sharing opinions and voting
3. Delphi-Technique - accomplished by mailing out questionnaire
and voting
B. Task Analysis - break down of specific jobs to be done in order
to accomplish a goal, usually used with time lines
C. Incentives - used as rewards and motivation for participation
D. Team Development = growth of feelings of closeness, confidence
and a sense of helping among members of the cadre of CE facilitata%s
E. Technical Assistance - the period of time (6 months to 2 years)
after the workshop when participants may need outside resources
from the trainers to continue the implementation of their compre-~

hensive plans

C~45
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Module 5: CCEM MODEL

Trainer Goal: Expose participants to the eight elements of career education
and the four developmental stages when these elements may
be experienced,

Learner Outcomes

1. List the eight elements of career education.

2. Describe the four developmental stages and three environ-
ments involved in career education.

and element.

Concepts

Materials/Resources

T-5-1 "Objectives for Module 5" (book) Economic Awareness
T-5-2 "CCEM Model" (book) " Career Awareness
T-5-3 "Stages of Careeer Development" (book) Educational Awareness
T-5-4 "List of CE Tasks" (class) Beginning Competency
HO-5-1 "Curriculum Samples for K-12 and Dormitory Employability
Skills and Apartment Living" (book)
Self Awareness

Decision Making

Attitudes/Appreciation

)
l1 )

C-46
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PROCEDURES:

Time Visuals Trainer Narrative

0:00 T-5-1 A. Show the objectives for Module 5 using transparency

=3

=5-1.
B. Lecturette on the CCEM
T-5-2 1. Remind participants about the paper by Vic Galloway
which was a pre-workshop reading. Cover the
following points using transparency T-5-2:
o The Comprehensive Career Education Matrix
(CCEM) was developed for the U.S. foicé

of Education by the Ohio State University.

=]

We will use the CCEM és modified by Vic
Géliaway when he was director of education
at MSSD.

o Career Education must take into account
the useful learning that occurs in all three
environments: school, home, community.

o The content of Career Education has been
divided into eight elements. Remember the
elements from your reading and their defini~
tion. All student outcomes in Career Educa-
tion can be classified into one of the eight
categories or elementsa.

o These outcomes or 1esfgings can't occur

all at the same time. They will gradually

occur and become relevan: as the student

= matures.

o ' ¢c-41 g4




Career Education/Planning Skills Module

Time Visuals Trainer Narrative

© Student maturation encompasses four develop-
mental stages.

T-5-3 2. )efine the stages, using transparency T-5-3.

a. Awareness -~ passive compiling and integrating
of information and experiences.

Exploration = testing and manipulating con-

L=

nd experiences.

ot

cepts
c. Preparation ~ broad development of entry
skills.
d. Specialization - development of specific
Explain that these stages represent a hierarchy
of human behavior for any learning.
0:20 3.  Ask participants, "How many of you had been aware

of this model?" The pre-reading was an exercise

at the awareness stage.
Point out that in this module the participants
will explore the CCEM model by making several

applications. Hopefully, they will be at the

1§e;§;§§§§§75tage by the end of the workshop,

after plaaning and discussing in depth the appli-
cation of the elements in classroom activities.
C. Tasks Worksheet
1. Direct participants to work with their school

' team.
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Time Visuals Trainer Narrative

T-5-4 2. Hand out T-5-4 "List of CE Tasks." Explain that
they will convert theory into classroom activities
with this worksheet. Tell participants that

the tasks should be matched with one of the four

tages and one of the eight elements. Remind

']

participants that definitions of elements and
stages can be found on HO-4-2. Give teams ten
minutes to do the worksheet reaching consensus
on each item.
0:30 T-=5-4 3. After ten minutes, go over the answers by having

teams report their answers in turn. Write on
T-5-4 the responses for each teams. Tally the
frequency of repeated responses. Answers are:

tage Element

:

1. Exploration Economic Awareness
2. Awareness Career Awareness

3. Specialization Employability Skills
4, Exploration Decision Making

5. Preparation Beginning Competency

Encourage teams to defend differing answers.

See if consensus can be reached. Do not reveal

NPCE answers unless requested to do so, even

C-49 9 6
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Time Visuals Trainer Narr

Module 5

ative

D. Processing

1.

HO-5-1 4,

Ask participants if they are already using some

of the elements in their career education program

or their own classrooms. Which onez and how

are they taught?

Also ask why these things should be labeled as

CE content.

Answer: 1) for program: grants require CE label.

2) for kids: counect content to the world
of work.

3) for teachers: better acceptance of
CE if content is already part of

Note that the CCEM model allows for checking

gaps in curriculum comprehensiveness. Later,

participants will practice creating objectives

for each element.

Refer participants to HO-5-1, "Curriculum Samples"

0:45 ) E. Adjourn

C=30
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LIST OF CAREER ED TASKS

Directions: For each task listed below, decide in which stage it typically
would be taught. On the line to the left of the task, write the name of
the stage, choosing one of these: AWARENESS, EXPLORATION, PREPARATION, or
SPECTIALIZATIGN. Then on the line to the right of the taek, name the elems=it
involved,

Stage Task Element
otage 4 SEment

1. 1In the want ad sectica of the 1. S

newspaper, look up and compare
the wagee of a truck driver and
a college profegsor.

2. Name the job titles of three 2.

T workers seen at school.

e B 3. Prior to assignment in a work- 3. __ _
study program, f£ill out a job
application in area of spe-
ciglization.

_ . ) 4. TFollowing the guidelines for 4, i} _
amateur coin collectors, choose
ten coins to begin a coin
cecllection.
) _ _ 5. Leart to drive a car. 5. _ o

ifainef'swﬂanuglz Career Education and Planning Skills. MSSD/NTID National
Project on Career Education, 1980.
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CURRICILUR 3AMPLES FOR CCEM MODEL
GRADES K-13

DormilLory and Apartment Living

Compiled
by
Marie Egbert
Intern, NTID

Fall, 1979

areer Education and Planning Skills. MSSD/NTID National

u:étiaﬂ, 1980.

C-52
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LEVEL: KINDERGARTEN _ BASIC UNIT: HEALTH HABITS

Career Awareness
Which careers may be involved if a person is sick - nurse, doctor, hospital
employees, or if 2 person needs assistance in a medical field - dentist,
audiologist, school nurse.

Self Awareness
Personal values and record of performance of food habits, personal eating
habits, sleep habits, care of hearing aids and ears, personal cleanliness
habits.

Appreciation and Attitudes
Awareness of cause and effect relationship between maintenance of health
and how well children practice good health habits.

Decision Making '
How psrents help children in choosing appropriate snack foods based
on good nutrition rules.

Economic Awareness )
Relationship of illness to spending of money - paying fees, medicines,
etc.

Skill Awarencss, Beginning Competence
Equipment and tools used by those involved in health services (things).
Service relationships involved in health services (people).
Data collected to diagnose and prescribe (data).

Employability Skills
Tasks doctors arnd nurses share; dentists and dental asistants sharej
audiologist and teacher share.

Educational Awareness
Mother's role as a health "nurse" in the home; why she can't "doctor
the ill person.

LEVEL: FIRST GRADE __BASIC UNIT: _ SCHOOL HELPERS

Career Awvareness
Parent(s)’ joba; teachers' jobs; school employees' jobs; other staff
and their jobs. '

Self Awareness
How the individual can help in the home and the school.

Appreciation and Attitudes
Awareness of the tasks of staff members and how they help each other.

¢35 100
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Decision Making 7 7 )
Assigning helping tasks in school based on choice of individuals (volun-

teers).

Economic Awareness
Pay for helping role as school employee with more pay for harder or
longer jobs.

Skill Awareness, Beginning Competence
Tools helpers use.
Services they perform.
Data needed to do the helping job.

Employability Skills
Duties of helpers that require further education :xperience than

what student currently has.

Educational Awareness 7
Roles of staff and the power structures outline (who is the boss, who
are the helpers).

LEVEL: SECOND GRADE _ UNIT: COMMUNITY HELPERS _ SUBJECT: SOCIAL STUDIES

Career Awareness
Identify local community helpers (e.g. shoe repairperson, bus driver,
doctor, dentist, police, garbage collector, nurse, fire fighter, airport
personnel, hair stylist, zoo keeper, mail carrier, florist, barber,
gas station attendant,

Self Awareness
Community helping roles the individual might be involved in or would
like to be involved in.

Appreciation and Attitudes
How community helpers help each other
garbage collector and fire fighter.

e.g. truck driver and florist,

Decision Making
Problems that occur when a fire occurs and the consequences of the fire.

Economic Awareness
How we pay for services (price of service dependent upon kind of service

rendered, paying with cash, check, or by charge; receiving bills in
the mail.

Skill Awareness, Beginning Competency
How air pilots help people.

101




Career Education/Planning Skills page 4 HO-5-1

Module 5

Employability Skills 7 7 ,
How police help pecple dentification of tasks).
Educational Skilis
Education needed to bt any of t*. ove community helpers.

LEVEL: THIRD GRADE: .. * CLOTHTNG  JCESSING  SUBJECT: SOCIAL STUDIES

Career Awareness
Sewing in the home and p'- «c®’ ° line sewingj careers in production
sewing, including . .rch: gerchandising; job titles including
seamstress, tailor, Huye .. .. drycleaner.

Self Awareness

satisfaction of carr - in ¢ -thing and one's own interest in those clothes.

Appreciation and Attitudes

Job roles in clothing and consumer satisfaction with new clothes/products.

Decision Making
Selecting proper clothing fcr weather conditions.

Economic Awarerness
Process of clothing production and distribution of services - awareness
of payment for work dome, piece work vs. hourly wage for sewing activity.

Skill Awareness, Beginning Competence
Unique machinery in clothing production which requires increased skill
and abilities.
Services which drycleaner performs.
information needed to design ‘and sew an outfit for an individual.

Employability Skills
Assess the functions each worker performs in the production of clothing
by tracing back what happens when a customer is disatisfied with a flaw
in material.

Educational Awarenesas 7
How clothing processers learn their trade; issue of job mobility within

the structure,

LEVEL: FOURTH GRADE __ UNIT: SUPERMARKET WORKERS/MONEY SUBJECT: MATHEMATICS

Carecr Awareness . 7
Name three job titles relating to a grocery store and describe them.

Self Awareness 7
Understanding the job role and how it fits the individual worker.

C=55

T ': o 102



Career Education/Planning Skills page 5 HO-5-1

Module 5

Appreciation and Attitudes 7 7
Role of the supermarket manager and his/her responsibilities in both
home and on the job to show how job responsibilities alter life roles.

Decision Making
Interview workers and find out why each chose their occupation in the
supermarket.

Skill Awareness, Beginning Competency
Tools used, services provided (e.g. delicatessen), information needed.

Economic Awareness
Using the supermarket to purchase luxury vs. needed items; doing compari-
son shopping via the newspaper; wise buying and knowing correct change;
using coupons and refunds, '

Employability Skills
All students work together to set up mock grocery store in the classroom
to emphasize cooperation and group goals. This store could have items

being paid for services rendered "in-class" and for being "on-the-job"
as a student while in school during regular school hours.

Educational Awareness
Make a trip to the supermarket to purchase items for a class project.
See if students recognize high school students bagging or checking.
Compare their level of learning to the store manager's.

LEVEL: FIFTH GRADE _ UNIT: SHELTERS _ SUBJECT: SOCIAL STUDIES

Career Awareness
Careers change as shelters improved - careers involved in the building
of a home may depend upon the area in which the house was built and
the geographic location of that home. List job titles, e.g. bricklayer,
carpenter, mason, electrician.

Self Awareness
Recognition of responsibilities of students in the maintenance of their
homes or school building or apartment, based on things they are interested
in doing or learning to do.

Appreciation and Attitudes
Advantages and disadvantages of various kinds of homes; advantages and
disadvantages of geographic locations; the role of the builder and con-
tractor and disadvantages and advantages of being the person in charge
of a construction job.

Decision Making
Planning a new home by drawing up the floor plans, selecting the site,
the size and number of rooms, the location of rooms within the home,
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Economic Awareness 7 7
Determine the availability of materials and the cost of building in
geographical areas (supply/dewrand).

Skill Awareness, Beginning Competency
Make models of planned homes in the classrooms, using selected tools,

making measurements, and assigning specific job roles dependent upon
expressed interest. This could be a pre-Christmas project.

Employability Skills
Relate "mass production" of homes to the making of prefab homes on the
market and identify various job skills which were used in the classroom
that would be necessary for working on .construction of prefab homes.
Identify the necessity of cooperation of land management, the buyer,
‘the decorator, and the builder.

Educational Awareness
Point out the use of math in floor design and measurements, reading
skills in ordering materials, increased vocational skills for specific
occupational tasks. Have students take orders for the model homes to
be produced. Write up bills of sale and special order tickets.

LEVEL: SIXTH GRADE _ UNIT: "HOW I ACT - EMOTIONS" SUBJECT: LANGUAGE ARTS

Career Awareness 7
Identifying careers and occupations within those career clusters dealing
with psychology.

Self Awareness
Personal and emotional behaviors and mood awareness - discuss appropriate
behaviors and emotional adjustments; learn to describe emotions in com-
monly used terms and relate them to personal experiences. It is important

for students toc understand why as well as how they behave.

Appreciation and Attitudes
Select occupations and identify importance of appropriateness of emotions
and of moods and explain relationship to careers (e.g. certain occupations
require more emotional control than others, such as waiting on people,
hostessing, nursing, etc.).

Decision Making
Match an emotion or a mood which is appropriate to given situations
and explain why others would not be appropriate. Impress the fact that
a person can choose which behavior pattern he/she will use and that

this decision has consequences.

Economic Awareness
Compare the cost of psychological treatment to medical costs. Compare
group care to therapy costs.
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Module 5

8kill Awareness, Beginning Competence 7
Tools used by psychologists, tests (data) used by psychologists, inter-
personal skills.

Educationsl Awareness
Reiationship of learning and motivation to emotional control, appropriate
behaviors, and "moodiness', male/female differences.

Employability Skills
Study of examples of neurotic and psychotic behaviors, with application
to appropriate school personnel who fit into various categories.

LEVEL: SEVENTH GRADE _ UNIT: TRANSPORTATIC..  SUBJECT: SOCIAL STUDIES

Career Awareness .
Identify various occupational choices by cluster within the field of
transportation, their changing role due to technological advancements,
and discuss values and abilities required for each cluster.

Appreciation and Attitudes
Trace the historical developments in the field of transportation and
relate them to United States History. After identifying the tasks which
accompany each occupational choice, discuss the need for those tasks
in light of the historical background.

Identify occupativuns which require long-range planning and those which
are short-range within the field of transportation. Discuss why some
people choose whichever of the two they do. Discuss how geographical
location affects careers in the field of transportation and how some
people must change their jobs due to geography and technical advancements.

Economic Awareness
The development of features for safety measures in transportation and
economic aspects of maintenance of those necessary features. Discuss
how businesses need to make profits in order to pay for some of these

items.
Skill Development, Beginning Competence

Identify beginning competence skills within specific occupations in
the transportation ares and determine how many of those skills the student
possesses at this time.

Employability Awareness
Personal characteristics and employability skills which will aid in
locating employment may depend upon the geographical location. For
example, some workers would prefer not to drive on ice and snow. .

C-58
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Educational Awareness 7
Compare the training received by an airline flight attendant with that
of the pilot.

LEVEL: EIGHTH CRADE _ UNIT: SEWING _ SUBJECT: HOME ECONOMICS

Career Awareness
Identify jobs related to the field of home economics - sewing. Include
marketing, sales and distribution of sewing machines and sewing materials.

Self Awareness
Explore own sewing capabilities and relate this skill to possibilities
of sewing for other.

Appreciation and Attitudes
Tour a manufacturing company where sewing is done on a mass production
basis. See the various skills required in order to make one completed
garment., Discuss the necessity of each job for the whole production
process and the importance of the individual to the whole.

Decision Making
Interview employees in the factory and determine how they made their
career choices.

Economic Awareness
Sew own items; compare the cost of sewing to purchasing "ready-to-wear"
counting in time required to sew the item, also. Determine outside
costs which make the price difference. Produce items to sell as a class
project and determine how much to sell the items for.

Skill Awareness, Beginning Competence
Mastery of ‘sewing machine operations skills, measurement skills, and
pattern instruction reading skills.

Employability Skills
Personality characteristics and career choice of those in home economics.
Why do some people become sewing machine operators and some sales persons?
Relate this to the job clustering of data, people, things.

Educational Awareness
Relate purchasing or sewing clothing to skills needed in mathematics,
language arts, and knowledge of fabric.

DRAMA _ _SUBJECT: ENGLISH

LEVEL: NINTH GRADE __ UNIT:

Career Awareness
Occupational choices for drama field - include author, actor, director,
stunt person, lighting director. - roles involved in the production
of a play.



Career Education/Planning Skills page 9 HO-7-1

Module 5

Self Awareness
The role in the producticn of a play as compared to career choice feor

the future - handicapping limitations which may or may not exist ln
the chosen field.

Appreciation and Attitudes 7
The importance of each person in the production of a play and how coopera-
tion must exist for success to occur.

" What En include in the play; who will do the acting; who the audience
will be; what is required by each job role and Wha will fulfill that
role the best. '

Economic Awareness
Rates to charge for theatre tickets as related to the expense of preduc-
tion. If "employees" are to be paid, how much will the profits need
to be in order to operate "in the black?"

Skill Awareness/Beginning Competence
By tryouts, determine if one's skill is working with data, people or
with things, and what position one will have in the theatre production.

Employability Skills
Produce a play about the employability skills needed for getting a job.

Gompare the Edu:atlunal skills needed by a producer (author, stage crew
member, etc.) to the educational skills the individual possesses. Outline
the steps to take to develop areas which are determined to be inadequate.

LEVEL: TENTH GRADE ___ UNIT: DRAFTING SUBJECT: INDUSTRIAL AKTS

Self Awareness :
Evaluate individual drafting skills in light of those required in the
field and determiné adequacy uf thase skilig. Détéfmiﬁé the Extént

ways in whlch the d;sab;l;ty may be :ampensstéd far.

Appreciation and Attitudes
Identify the effects of architectural drafting in society, arts, and
humanities. Relate this to increased interest in building structures
and in historical restoration of city landmarks,
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Decision Making
Read blue prints to determine the materials, amount of materials, primary
design, and tools necessary for the construction of a building either
on the school campus or in some other public place. Decide where to
purchase materials, how materials may be ordered, and the feasibility
of using specific materials depending upon supply/demand in the geographi=
cal location.

_SUBJECT: _SCLENCE

LEVEL: ELEVENTH GRADE ___ UNIT: SOLAR HEATING

Career Awareness
Identify the skills and techniques necessary for various occupations
connected with building a solar-heated home and/or working with solar
energy. Trace the historic development of solar heating and the career
or job titles of those who have been involved in the process.

Self Awareness
Assign tasks and duties to appropriate persons with the necessary skille
to build a solar-heating unit and discuss the identification of ones'
skills and talents (or lack of skill and talent, as the case may be)

in light of acceptance of limitations.

Appreciation and Attitudes
Recognize the scientific contributions of persons within the field of
solar heating and trace the implications of impact of solar heating
upon our technological society.

Decision Making
Identify within the scientific fields any career in which further study
would be advisable or of interest. Explore the potential of that area
in relaticn to future employment.

Economic Awareness :
Determine the costs of solar heating and the geographical location in
which solar heating is both feasible and financially reasonable. Deter-
mine advantages and disadvantages of job choice in this field and discuss
the implications upon the student who decides to receive further education
in this area or pursue occupational interests. Some things which may
need to be discussed; relocation due to geographical location, need
to pursue further educational knowledge; job availability.

After building a solar model replica, determine the skills necessary
to build the actual model, Identify tools, materials and personal skills
necessary. :

Employability Skills
In order to be on the solar-heating construction team, the student must

be interviewed, file an application, and be selected by a team of judges
or by the "construction boss" (science/woodshop teacher).

6108
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Educational Awareness B
After the interview and application are completed, and the replica model

built, the gtudent 9111 be able to idéﬂtlfy areas of ?EEkﬁEES and concern,

LEVEL: TWELFTH GRADE ___ UNIT: BUSINESS MANAGEMENT _ SUBJECT: _VOCATIONAL FARMING

Career Awareness
Interview a farming business manager from a large farm unit and one

from a small farm (probably the owner) and compare the skills, needs,
and educational background of each., Determine from here, where skills
needed can be developed and what tasks are part of the occupational
roles.

Self Awareness
Cooperative work program with farm units of both a large and a small
farm to build self-confidence in handling the work load and problems
which arise.

Appreciation and Attitudes
During the cooperative-work experience, keep a daily log of tasks involved,

and talents and skills required,

Decision Making

Determine what further skills would be necessary to continue in this
chosen occupation, how much it would cost to further education in this
field, financial costs involved in establishing one's own farm, or in
working as a business manager for another person.

Economic Awareness
Determine the financial involvements of managing a larger farm and that
of running the smaller farm unit. Include initial investment costs;
insurance costs, social security or other retirement benefits, machinery
costs, safety features, etc. Also include an awareness of the decline

of the American small farmer and discuss why this is happening.

Skill Awareness, Beginning Competence
Assess skills in light of proficiency examination executed by emplnyer;
instructar, and/or others who have been involved in the cooperative

work experience.

Employability Skills
Plan three alternatives for employment upon graduation in caaperatlnn
with the guidance counselor, a teacher, or a business person from the

community.

Educational Awareness
DEtEfmlﬂE necessary skills which are currently lacking and how to go

about building the competency necessary. This should be a part of the
cooperative-work plan and determined by the evaluation.

Cc=62
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LEVEL: POST GRADUATE _ SUBJECT: FOOD SERVICES NUTRITION  SUBJECT: HEALTH/HOME LKCONOMICS

Career Awareness 7
Using career and guidance services, determine all career choices available

in nutrition, food services.

Sclf Awareness
Interview with placement services, counselor from chosen aca&em;:/va:g=

tional field, and with the vocational placement office to determine
the feasibility of occupational selection and the job possibilities
in that field.

Appreciation snd Attitudes
Interview others who are in this occupational field and determine their

chosen life-styles. Find out their reasons for selection of this as
an occupation. Apply their reasonms to one's own reasons and determine
how their attitudes resemble or conflict with your own.

Decision Making
Using gu;dsnce and counseling services, caaperatlve-wark experience
programming, or other planned work experiences, course outlines, class
involvement and personal interest, assess the career selection which

has been made.

Economic Awareness
Develop economic consumer skills using apartment living skills, self- i
_development skills, and independent living appreciation. This would ‘
involve nutritional aspects of consumer skills as well as the independence

building.

Skill Awareness/Beginning Competence
Periodic evaluation in the work experience, classroom, and on-the-job
to determine areas of strength, weakness, and categories of job mobility
as related to skill development within the career choice.

Emplayablllty Skills
Pflﬁr to wﬂfk pla;émént in a warkEEiperlence Pragram, wrlte applleaclans,

and the 1nterv1ewzng prn:esa in order to be plaeed in that pragzam.

Educational Awareness
Use academic knowledge for writing applications, for advancing consumer
knowledge in independent living, and for locating a work-experience
site. :
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7“;DQBHITOEY GOAL % . CCEM ELEMENT TECHNIQUES OR SKILL 'A.E

"Group living skills attitudes and appreciation identify the importance of the 1nd;v1dua]

; : in the total functioning of the unit;
awareness and understanding of the ‘
requirements for people to get along
with each other; rights and responsi-
bilities of self within the groupj -
recognition of the contribution of -
"community" members to individuals -
within the group. ~

Interpersonal at

: titudes and apprecation awareness of role in group situation
relationships self aw

areness and how it affects the funct;nn;ng
of the whole; analyze one's own comm
ment to the whole; recognize rights
and responsibilitiee of self within
the living situation; identify the
importance of "self" an individual
aﬂd as a wnrzhy memhar af a :elat;ansh

aﬂd EﬂpahllLELE! in telating Eo athezs

Budgeting: time economic awareness awareness of the exchange of goods -
and money and services; knowledge of our mnnetaryh
system; what is needed and- what is -
D luxury within the 11v1ng situation;
living within an economic limitation;
legal and financial cana;derat;ans
required for economic aurv;val. o _‘“
Comparative economic awareness awareness of the economic system and
shopping the process of production and distribu
o ' tion of goods and services; economic
responsibilities to career decisione
and to home living situatioms. :

Cooking beginning competency recognition of different tools needed
for different cooking procedures; unigque
tools which increase sensory awarenessj.
mastery of tools required for meal
preparation; match individual abilitie
and interests with skill needed.

Cleaning beginning competency regugnitian of different Ennla needed
lﬂEﬂtlfy unlque toﬁls requxfed for
specific cleaning jobs; mastery of
tools needed for general and specific
cleaning procedures; identify daily
cleaning procedures and other cleaning
jobs which are not done on a weekly

. o . basis.

*Goals in_this section on dafmitafy l;vlng were develape& at MSSD, Dorm and Apartment
leing Pragtam, 1978.
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DORMITORY GOAL: CCEM ELEMENT TECHNIQUES OR SKILL @
‘Decorating appreciation and awareness analyze working role of decorator
self awareness and determine advantage and disad-
career awareness - vantages of that caraer role;
decision making understanding of one's own decorative
economic awareness interests and learning how to express

those interests in the home; identi- .
fication of the abilities required i
to have a career choice in the field v'f;
of decorating; identify the difference.

between decorating needs, wants and
economic income limitatioms, deﬁﬁnstfateé
decorating techmiques wa limited budget,
analysis of problems of decorstive :
selection and decision making.

self awareness self confidence; relate personal

decision making values and influence of others in se~
lection of forms of entertainment;
1nterests and Ebllltlés expressed in

Entertaining

the result of persnngl decision making;
identify the importance of the need

for goals in life-style decisions and
leisure time activities.

decision making awareness of the cause snd effect

gelf awareness relationship in decision making and

appreciation and attitudes its impact upon those being led and
ttiosz doing the lead;ng, analysis of
the problems involved in being the
decision maker in a leaderrhip role;
identify personal streungths and weak=
nesses and ways in which these can .
be used in the leadership role; recogn
and appreciate the need for leadershipj
become aware of the requirements for .
people to get along with each ather,
cven as it involves leaders. '

Leadership

Independent living decision making awareness of the cause and effect in

beginning competency mak;ﬂg appropriate decisions while
on one's own; analysis of prablems ,
to be solved in living on one's own; -
recognize and verbalize the: importan
of need for goals in life-style deci
application of de¢1a;aﬂ making in-se
ting items for one's own home understar
ding and using tools within the home
for being independent.

C-65 l 1 2
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Hadule 5 ' :

lORHIIDRY GDAL" CCEM ELEMENT TECHNIQUES OR SKILL
~Budgeting economic awareness living within a budget; recognition ;
of financial limitations and acgeptanaedﬁ

;(advanced)
. of theae limitations.

"How to rent an . economic awareness identifying financial limitations; -
apartment '~ decision making recognition of financial considerations

‘ to personal living; selecting a place
to live and accepting one's own decisior

. How to buy a car, economic Awareness same as above

furniture decision making understanding the financial and’ legal
’ ’ obligations of economic reapansibility
understanding flexlblllty in E;me,

den;s;ans.
‘Whgt is insurance; economic awvareness ptnjeetlng econcmic mellcat;ans of -
;at, life purchasing insurance to future- life-

style and financial obligations and

respanslbzlxt;éa*'undaratandlng ‘and

applying knowledge of economic respons

b111§y to purchaa;ﬂg proper amounts

. : of insurance; relating financial-and

' . legal instruments that protect.the
person to specific personal- mgtters.

c-66113
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’ Module 6: INFUSION

1s: Convince participants that infusion offers more advantages

than an add-on approach to career education.

1»3

o
L
L]

R

ner Go

Provide concrete examples of curriculum infusion using the
8 elements of the CCEM Model.

Learner Qutcomes

1. Define infusion, and list 3 reasons why the infused ap-

proach is better from an implementation point of view
than an add-on approach.

2. Distinguish between infused and add-on approaches.
NOTE: Trainer must plan an infused lesson in preparation for this

module. Lesson may be demonstrated live or videotaped for -
playback within this module. : '

' Materials/Resource
T-6-1 "Objectives for Module 6" (book) Infusion
T-6-2 "Infusion vs., Add-on" (baak)
T-6=3 "Infusion Example 1" (book)

T-6~4 "Infusion Example 2" (book)

T-6-5 "Comprehensive CE Curriculum" (book)

T-6~6 "Infusion Spinner Board"

HO-6-1 "Infusion Practice Sheet" (class)
HO-6-2 ‘"Research Findings on Infusion and Academic Achievement" (book)
Videotape Recorder & Monitor (optional) - Note: Arrange for equipment for

playback if a demonstration
tape has been prepared.

c-67 114
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CE

oy
=]

visuals Trainer Narrative

)

ﬁ‘

T=6-1 A. Present the objectives for Module 6 using transparency

>
L)
=
o,

T’-Eii .

" B. Lecturette on Infusion*

1. The trainer should introduce the presentation

by asking for a show of hands from everyone who
believes that school work and work in the real
world are related. Some participants may be
..skeptical. CE can reveal to ;cudenta the connec-

tion between school and work if their curriculum

has objectives which are infused. The trainer

should cite one or more examples of infusion
which participants may have already mentioned .
in the sharing or processing during Modules 1-5.
Point out:
o Infusion is one way of involving all teachers
in career education. It is not the only
way, but it is THE way advocated by the :
U.S. Office of Career Education dirécﬁaf,

Kenneth Hoyt.

*Adapted from The 1979 Annual Career Education Handbook for Trainers, Carolyn
Raymond (Editor), Palo Verde Associates, Tempe, AZ, 1978. )
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.' Time Visuals Trainer Narrative

o The presentation to follow will help clarify
the definition; point out the advantages
and offer some concrete examples of how
the ﬁragess of infusion can be applied to
content objectives for hearing impaired
students.
2. Present the following points using the indicated
transparencies,
T-6-2 a. Infusion
o Most controversial, least agreed upon
idea in CE
o CE woven into regular curriculum topic
’ ‘ o CE still distinguishable
o Allows daily exposure to CE and increased
relevance to basic topics. Haﬁy educa-
tors already doing this. |
b. Add-On
o A separate course or unit on CE
o In some cases "add-on" is apé;gpriaﬁe;
for example in industrial arts, the .
employability skills are taught with
other elements of CE.
o Easier
© Necessitates "bumping" something else
out of curriculum

Ve c-69
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"iiﬁgffviéqgls ‘Trainer Narrative

Module 6

Dr. Ken Hayé; Director of U.S. Office -f
CE says:
o Education is preparation for work
o Career skills, knowledge and attitudes
transmitted as part of regular educational
process
o Add—aﬂ'écaﬁs more
o Infusion motivates and enhances learning

of basic content

Infusion Example 1: Elementary age deaf

students visit community helpers as part

of their social studies curriculum. It

will be easy for their Eeaéﬁer to infuse

some self awareness (gareer education) by
asking the students if they would like to
wear a uniform to work, like a law enforcement

officer (cop).

;nfusi§n7313gp1372= In math class, deaf
eighth graders could choose in which bank
to deposit their savings based on the best
interest rates. That teacher is infusing
economic awareness, decision-making and
beginning competency (working with data),

at the exploration stage.

c-70117
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’ Time Visuals ITrainer Narrative

Module 6

T=6-5 f. Comprehensive CE Curriculum

o

[

[

Review current curriculum for CE acti-
vities

Match these to the elements of the
CCEM

Note elements which have no infused
activities V
Write CCEM objectives and activities
to fill in the gaps

Commercially available CE materials
may not meast your needs

Cost of infusion: CCEM ijeetive writing
requires some skill development

Cost of add-on: Adding-on to student
schedules and school budgets

The reward for infusion is worth the

effort

0:10 C. More Applications

HO-6-1 1. Hand out HO-6-1 "Infusion Practice Sheet" for

individualized practice. To check their skill

development in the application of the infusion

process, participants should do HO-6-1 which

has an answer key at the end. Allow 15 ﬁiqggég.

2. Direct participants to save their questions for

Module 14B.

c-=71
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Time Visuals Irainer Narrative

. Infusion Practice Activity

=y

0:25 Infusion
'~ Spinner 7
Board 1. Participants should sit in the large group and
(T-6-6) 7 7
' construct an infused career education activity
together, using the Infusion Spinmer Board (1-6-6).
2. Trainer should spin for an element, for a stage
and for a subject.
7 3. Trainer will construct the practice strategy

using appropriate suggestions from the participants

and the outline below:

Activity:

NOTE: You may prefer to prepare an example in

advance. If so, simply set the pointers
on the element, stage, and content of the
example.
Here is an example you may wish to use:
Spinner results = Social studies, decision making,
exploration.
Objective = Students in seventh grade will be able
to compare the differemt geographical areas in the
state of Pennsylvania:
Activity = Tell students to pretend they will have

to move to a new hometown in Pennsylvania. They must

119
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select a town or city and deécribe why they chose
it based on its climate and geography.
When finished, ask if there are any questions or fuf;héf
discussion on infusion. |
0:30 4. Infusion Demonstration
a. The trainer should ask the psrticipamtai
to role play the part of a class of students
for the demonstration lesson. P:esené‘the_i

brief sample lesson with discussion questions

to illustrate a traditional acadgﬁgg;gbiéggigg;fv

Then present a second set of questions, .‘:. .

but infuse one or more of the career eduéééiﬁﬁ; ¥
. elements. |

Alternative. The trainer may_wiah to prepare

a demonstration videatage or briﬂg in studenés;i

to give a live demonstratior of the two

sample lessons. The media set-up should

be pre-arranged with the site coordinator.

o

Processing

Ask participants the following questions:

In which lesson was the academic objective
achieved? (Both)

Which lesson illustrated relevance to future

e 120
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Time ~Visuals Trainer Narrative

-

c. articipants may not feel competent to create
their own infused lessons at Et_his point.

:'"‘I'ﬁe objective for the module was to be able
gﬁ distinguish between add-on and infused
lessons. Later in the parallel "B" modules,

L " they will apply their learning here.

RACEANE Hb*ész '~ E. -Research.
Point out HO-6-2, in the participant notebook, which
summarizes the research support for infusion.

0345 1 F. Adjourn.
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Module E (class)
INFUSION PRACTICE SHEET*

SUBJECT: : ~ English

CAREER EDUCATION GOAL: Attitudes and Appreciation, Exploration Stage

The student will appreciate life-styles and
success associated with a career.
CAREER EDUCATION OBJECTIVE: The gtudent w;ll identlfy an example Qf a career

as slngle aw;nger.
ADD-ON ACTIVITIES: Students will:

0 deacribe tvo features for the life-style.

o interview workers about their life-styles
and then compare them with respect to a list
of factors.

o think up examples which illustrate certain
life-style factors.

INFUSED ACTIVITIES: Students will:

o write a brief essay on the life-style of
a character in a short story.

o given a list of various life-style factors,
select those that fit a major character in
a novel.

o write a short story or cne-act play involving
a given life-style.

o read a biography of an American whose life
illustrates the given life-style.

*This activity was adapted from The 1978 Annual Career Education Handbeok

for Trainers, Carolyn Raymond (EdlEar), Palo Verde Assuclgtes, Tempe, AZ,
1978, pp. 143-148.

Trainer's Manual: Career Education and Planning Skills, MSSD/NTID National

Project on Career Education; 1986.
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"WHICH ACTIVITIES ARE REALLY INFUSED?"

‘The following are examples of learning activities related to career education
student objectives within given subject areas. The subject matter objective
has not been identified since it would be a clue that the activity is infused.
Read each activity, and decide whether or not it is really infused within

the subject matter content or concepts. Then place a checkmark ( ) on the

line following the "yes" or the "no' which follows each activity.

Item 1
Subject Area: American History (Junior High School)
Career Education Goal: Attitudes and Appreciations (Life-style:)-
Exploration Stage

The student will identify the factors which

Career Education Objective:
fe-style.

iv
characterize the given 1li
Activity: The students compare the differing life-st
American settlements by listing the various life-styl
group.

yles of two colonial
e factors for each

Is this activity infused? Yes _____ No

Item 2
Subject Area: Mathematics (Elementary)
Career Education Goal: Career Awareness/Self Awareness — Awareness
Stage
Career Education Objective: Given the job title and description of
a math related occupation, the student will identify characteristics
that are a personal strength or a weakness for that occupation.
Activity: The student describes his/her own physical strengths and

weaknesies.

Is this activity infused? Yes No

e —
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HO-6-1

Module 6

Item 4

Ltem 5

Subject Area: Social Studies (Junior High School)
Career Education Goal: Decision Making-Exploration Stage

Career Education Objective: Given (a) the description of a problem
situation, (b) a number of ways in which the problem can be solved,

and (c) a basis for evaluating whether or not the problem has been solved,
the student wi.l select one solution that best solves the problem.

Activity: The student discusses various proposed legislation (e.g.
gas tax) in terms of appropriateness for the solution of a specific
national energy problem. A local legislator who supports the bill is
brought in to discuss it.

Is this activity infused? - Yes No -

4
Subject Area: Art (Elementary)

Career Education Goal: Attitudes and Appreciations (The Value of Work)-
Awvareness Stage

Career Education Objective: Given a work site, the student will identify
an appropriate reward that is associated with working at that site.

Activity: The student lists enjoyable things that famous artists do
on their jobs.
Is this activity infused? Yes No

5
Subject Area: Reading (Elementary)

Career Education Goal: Attitudes and Appreciations (The Discipline

of Work) and Self Awareness - Awareness Stage

Career Education Dbgective- The student will list three examples of

the application of responsibility to a situation.

Activity: The class reads a book about a famous person's application
of responsibility to a job situation. The student describes how those
same responsibilities are important in the chores he or she must do

at home or school.

Is this activity infused? Y2s , No

@ﬁ?lgé
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Item 6

Subject Area: Spontaneous Speech (High School)

Career Education Goal: Attitudes and Appreciations (The Discipline
of Work) and %conomic Awareness — Preparation Stage

Career Education Objective: Given the description of a worker right,
the student will describe the application of the worker responsibility
that accompanies that right.

Activity: The class will have an open discussion on the recent teacher
strike, Each student will be asked to contribute a comment about how
the teachers did (or did not) show good responsibility. Comments must
be communicated clearly so that members of the class understand the

speaker.
Is this activity infused?’ Yes _ No )
leem 7
Subject Area: Library Skills (Junior High School)

Career Education Goal: Career Awareness (Variety of Occupations)-
Exploration Stage

- Career Education Objective: Given a list of occupations that are related
in a certain way, the student will name the way in which the occupations
are related.

Activity: The student will examine a list and description of several
occupations to see what they have in common with each other.
Is this activity infused? Yes No )

Item 8
Subject Area: Construction (Junior High School)
Career Education Goal: Career Awareness and Beginning Competency
(Things) - Exploration Stage

Career Education Objective: Given a list in random order of job titles
in 1ndustry that are sequentially dependent, the student will place
the jobs in the proper order.

Activity: On a construction site the student samples the sequence of
jobs involved in building a house and later lists from memory the occupa=~
tional titles of the workers on each job in sequence.

Is this activity infused? Yes No

c-78
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Subject Area: Art (Elementary)

Career Education Goal: Attitudes and Appreciations (Interpersonal
Skills) - Awareness Stage

Career Education Objective: Given descriptions of personal interaction,
the student will identify the examples of positive and negative behaviors

illustrated,

Activity: After hearing a story about a group of children that had
trouble working together in building a tree house, the student dravs
pictures of the ways in which the children cooperated with each other.

Is this activity infused? Yes No

c-79
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Ausver Key: (For those add-en activities, think how they could be changed
to become infused)

1. Yes, the historical facts describing two settlements, like Jamestown
and Plymouth will be incorporated into the students' responses on life-
style.

2. No, although self awareness is accomplished, there are no math skills
learned during the activity.

3. Yes, the legislative process will be learned at the same time as decision
making skills are being practiced. )
4. Yes, the skills needed to produce art will be reviewed while the positive

and negative factors of doing such work are discussed. Students will
also learn the names of famous artists.

5. Yes, the students' reading skills are applied and discussion moves to
concrete examples in everyday life which can be easily related to work.

6. Yes, selection of a controvertial or current topic to practice speech
skills was combined with two CE components, attitudes and appreciation
and economic awareness.

7. No, although career awareness was achieved, there were no library skills
learned.

8. Yes, the building skills are practiced by sampling the jobs, while the
job titles take on added relevance because the student has actually
performed the work.

9. Yes, art skills are applied to the CE topic of interpersonal skills.
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Module 6

A SUMMARY OF RESEARCH FINDINGS ON INFUSION OF CAREER

EDUCATION AND ACADEMIC ACHIEVEMEKRT

At the Commissioner's National Conference on Carcer Education in Houston,
Texas (November, 1976), a panel of key people in career education dealt with
the issue of effects of career education programs on the academic achievement

of students. This panel consisted of Dr, Elvis Arterbury of Texas, R. Frank

chaired by Dr. Lois-ellin Datta of the National Institute of Education.

Dr. Afterbufy:described two studies of reading and mathematics achievement
of fifth grade students whose teachers had”’and had not participated in career
education staff development sessions. As measured by the Comprehensive Test
of Basic Skills (CTBS), the career education group showed greater gains in

Dr. Rapley described evidence of the effectiveness of the career education
program in Jefferson County, Kentucky. Preprogram assessment sh. . a lack
years below grade placement when compared with national norms. Liwited know-
ledge about the world of work, availability of occupations, lack of career
planning, with as many as 71% of the eighth graders expecting to drop out
were other reported concerns. Rapley found that the program, successfully

implemented in the first year, resulted in reading and math achievement

Trainer's Manual: Career Education and Planning Skills. MSSD/NTID National

Project on Career Education, 1980.

Cc-81
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at ::;111 grades showing a post-test score higher or as high as those of the .
total school population. For example, the mean grade in reading at the end
of the seventh grade was 7.8 for the career educacion students (N=123) in
comparison with 5.6 for the teotal population of seventh graders (N=250).
Dr. Spieth compared the basic skills of students who had participated

in career education in the Dade County Florida schools with students in the

sav schools who had not participated. Program enrollees who were initially
below national averages on the Fadale's Test of Career Awareness and Work
Attitudes, -surpassed the national average at the end of the second year.
Basic skills comparison with students who did not have career education showed
a trend favoring the career education students. This was especially noticeable
in the schools which had a career-related basic skills lab. For example,
students in EEfEEf;EKPIBISEiEB at the junior high schools, surpassed the
other schools in reading, math and occupational information, even though .
the schools were in low-income areas which were expected to compare unfavor- i
ably.

Dr. Ruff described the results of four years of career education controlled
evaluations in rural and urban areas of Arizona. Greater knowledge of the
range of available occupations, awareness of the educational requirements
for various careers, understanding of specific skills and abilities required
for those careers, understanding of specific skills and abilities required
for those careers, and a sense of what is needed for success in business
and industry was found in students who had a high exposure to career education
in grades 3 to 12.

Dr. High analyzed a total of 38 studies which addressed basic skills
achievement and career education. Of those 38, he reported that 19 are statistically

c-8
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' strong in their support for the infusion of career education into the educa-

tional program and the claim that it increases acacemic achievement of partici-
pating students. Sixteen were declared "moderately supportive" and the re-
maining three indicated negligible or minimal impact.,*

In May of 1977, a publication (The Efficacy of Career Education: An
Up-Date) which dealt with the relationship of basic academic achievement
of students and career education was issued by the USOE Office of Career
Education, also authored by Dr. High as an update to the studies described
above.**

In her publication (What Does Career Education Do For Kids? A Synthesis

of 1975-76 Evaluation Results), Deborah Bonnet examined 45 final reports

from career éducatian projects. She éoncludes that career Edﬁgatian programs

do generally achieve progress towards some of thée student outcome objectives.
) "Good evidence of success has been demonstrated in strengthening youngsters'

desire to work . . . Career decision-making skills were strengthened with

great comsistency . . . Career awareness was achieved in the overwhelming

majority of cases and there is reason to believe that the intent of the goal

is being met on a broad scale, '"'®#%%

* Datta, Lois-ellin: "Career Education: What Proof Do We have That It
Works?" Report of Panel Session at the Commissioner's National Conference
on Career Education (Houston, Texas. November 8, 1976). ERIC Document

. CE-014-8313,
*% High, Sidney C. Jr. "The Efficacy of.Career Education: An Update",
Office of Career Educatian, US Office of Education, Wash;ngtan, Dc,
May, 1977.

*%% Bonnett, Deborah G.: "What Does Career Education Do For Kids? A Synthesis
of 1975-76 Evaluation Results". Crawfordsville, Indiana: New Educational
Directions, Inc., June, 1977. . »
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Module 7: COMMUNITY INVOLVEMENT

Trainer Goal: Expand participants' conception of the other environments,
besides the school, where career education experiences may
be structured into a comprehensive program.

Learner Outcomes
1. Describe several places outside of the regular classroom

could be integrated.

2, Distinguish between the processes of collaboration and
cooperation of school and community.

3. Identify community sites for a potential field trip.

Materials/Resources

T-7-1 "Objectives for Module 7" (book) Integration
T-7-2 "Infusion vs. Integration' (book) Gnllsbatgtian
T-7-3 '"Cooperation vs. Collaboration" (book)

T-8-2 "Roadmap of Workshop Modules"

HO-7-1 "Field Trip Worksheet" (class)

HO-7-2 "Guidelines for Planning a Field Trip" (book)

HO-8=1 "Career Education Needs Assessment" (clasas)

Cc-84
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PROCEDURES :

Time Visuals Trainer Narrative

0:00 T-7-1 A. Show objectives for Module 7 using transparency T-7-1.
B. Lecturette: Integration
1. The lecturette should be preceeded with an example
which contrasts infusion and integration. Then
cover the following points using transparency
T-7-2 T~7-2 "Infusion vs Integration."

o Recall the advantage of infusion which aasumes
that all classroom teachers can weave some
of the career education elements into the
content they teach.

o The same benefits may be derived by threading
the career education concepts into experiences
which students have in the home and community,
for example on field trips.

o This integration process follows the same

design as infusion for the weaving of career

education into subjects. The trainer should
cite examples which may have been mentioned
during sharing or processing in Module 1-6.
o To identify where the career education con-
cepts may be most appropriately applied,
community feprésencativeg and parents should

be involved.

c-85
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Time Visuals Trainer Narrative

T-7-3 C. Lecturette: Collaboration

se T-7-3 to contrast collaboration and cooperation

o

,l‘
giving an example. Then cover the points below:

o Involving outside agents on & community

advisory committee in the decision making
for career education programming is called

collaboration. This is distinct from the

school's traditional stance of asking for
cooperation after they have already made
the &eeisians;

o Collaboration provides for two-way communi-
cation when an advisory committee is estab-
lished early in the planning.

0:10 D. Designing a Field Trip

1. In the large gfggpj discuss ideas for possible

field trips which participants may have taken.
HO-7-1 2. Hand out "Field Trip Worksheet", HO-7-1.

Direct participants to work as teams on HO-7-1,

=]

-

=

W
L]
-

reading directions themselves. Allow 15 minutes.

4, Ask teams to share one example with the group.
HO~-7-2 5. Refer them to HO-7-2 "Guidelines for Planning
a Field Trip". Indicate that these are good

planning forms for planning field trips.

c-86
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Time Visuals Trainer Narrative

0:40 E. Bridge Between Career Education and Planing
T-8-2 1. Show transparency T-8-2 which is a roadmap of
workshop modules, In preparation for the planning
modules it will be necessary to complete indivi-
dually a needs assessment questionnaire.

2. Tell participants that before deciding what they
want, it is necessary to document what they already
have. The needs assessment will help identify
the relative strengths and weaknesses in their
program.

HO-8~-1 3. Hand out HO-8-1 "Career Education Needs Assess-
ment." ‘Direct participants to complete indivi-
dually all the items in Part I before Module
8. They will work with their team on Part II1

in Module 8.

0:45 F. Adjourn

MffTWTgfwaﬂﬂ,EJWMyw._ , 134
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Module 7 (class)
FIELD TRIP WORKSHEET
Directions: 1. Work witli your team of career education facilitators to
complete the chart below. List two potential sites for
a field trip.
2. For each site listed, note the following field trip criteria:
a. If deaf workers can be observed, place a "D" after
site.
b. * If students can walk to site, place a "W'" after it.
¢. If the site will provide a special tour, place a "T".
d. If the site will allow picture taking of the work,
place a "P" after it. -
e. If the site will permit students to question the workers
or some of the workers, place a "Q".
f. Check each of the CCEM elements which would be well
represented at each site.
g. Decide with your team if there are any other factors
to consider in choosing your site. If so, label the
sites appropriately.
LOCAL SITE ' ‘
Self Econ. Car. Educ. Beg. Empl. Decis. Att./ |
Aware. Aware. Aware. Aware Comp. Skills Mkg. Apprec.
Exampie: Post Office-D,W,P ) x x X
li
2.

‘?‘
]
o

#y
e
)
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1. Establish general objectives, for curriculum content and for ome
or more career education element.
2, Identify specific objectives.
3. Review the field yourself and collaborate with the field representa-

tive before making your choice and taking your class.

4. In class introduce students to the place they will be going, the
people they will meet, the experiences they will have.

Use maps, pictures, special speakere, any resources available to
acquaint students with the planned excursion. Be careful, however,
_to leave some "surprises" for the actual experience.

5. Schedule several 1nquiry, or discussion, times when students can
relate their own experiences and attempt to foresee the experiences

they will have.

6. Develop appropriate vocabulary with concrete visualization of new

terms for the fullest pass;blg understanding of the exper;ence. .
Research any unfamiliar signs and allows studenta to practice their ¥
use.

7. Execute bulletin boards, collect materials, involve students in
arranging exhibits to stimulate interest in the trip.

8. Plan the mechanics of the trip:

a. Attend to the administrative details.

b. Set bus schedule with definite departure and arrival times
C. Secure the necessary permission slips from parents.

d. Enlist the help of adults (parents, and maybe the bus driver)

e. Specify lunch plans and clothing requirements.

f. Discuss manners and bus behavior.

g. Learn some songs or poems that fit the nature of the experience.

h. Arrange for an interpreter, if necessary.
i, Contact appropriate people if you wish the trip covered by

the news media.

#Adapted from Central Susquehana Intermediate Unit Career Education Workshop
Kathleen Gearhart, Trainer, 1979.

Trslngf s Manual: Career Education and Plannlns Skills, MSSD/NTID National
Project on Career Education, 1980.
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9., Organize the class into "touring groups" with an adult leader for
each group. Each group should take slide or Polariod photographs
of those things which interest them most. Each group should also
use a cassette recorders if allowed.

" B. Follow-Up After a Field Trip:
1. Discussions and Inquiry g:aupa

a. . What did you like beaz? How did you feel about belng there?

b. What surprised you?

c. What was different than you expected?

d. What was exactly as you expected it to be?

e. What if you'd gone at another time of day? of the year?

f. Whose job did you find most interesting?

g. Would you like to work in such a place? Which Jab?

h. What tools did the workers use?

i. What skills did the workers need to perform their work?

j. What suggestions do you have for helping others to enjoy the
place?

k. Retell the events in sequence.

2. Write letters of appreciation.
3. View pictures, study maps.

4. Share 'the trip with another class, via pictures, slide/tape produc-
tion stories, etc.

5. Report to community news media.

Cc-90
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LESSON PLAN FOR FIELD TRIP

School:
Grade: ) Subject:

Address:

Contact Person: Telephone:

Career Education Concepts:

Qb!eetiveés'

Activity Description:

Pre-trip Preparation:

Post-trip Evaluation:

138
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Career Education/Planning Skills Module 8
MODULE 8: SYSTEMATIC PLANNING AND IMPLEMENTATION

Trainer Goal: Provide an overview of planning and implementation.

Learner Qutcomes

1. Express an appreciation for the cancePss of a systematic
’ appraach. :

2. Ident;fy the steps involved in using the systematic plannlng
and implementation processes.

ﬁgtetiglalnéaau:ggé

T-8-1 “Shiiting Subgroups" ’ ' »' ‘Systémésie Planning
T-8-2 “Eaédmép of Wefksﬁgé:canﬁens and Modules" (book) Systematic I@plementgtiaﬁ,‘--
T-8-3 "éBngtives for H@duléléﬁ (book) | ‘
T-8-4 "Systematic Planning and Implementation" (book)
(T*BES" "Planning: Needs Asaessment” (bcok)

HO-8-1 "Career Education Needs Assessment” (class)

(to be brought to Module 8 by 1ndlv;dual per;c;pants after
completing Part I)

b3 9
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Module 8

- PROCEDURES:

Time Visuals Trainer Narrative

0:00 - A.  Icebreaker: "Shifzing Subgroups"
1. Designate the four corners of the room as 1,
2, 3 and 4. Tell participants they will form
| shifting subgroups by moving to the corner identi-

fied with the appropriate of best answer to each
of tha‘fallawiﬂg questions on planning. Each
person must choose one response (forced choice).

T-8-1 2. Read the following items. Reveal each item in
turn on transparency T-8-1. »

a. Planning is:

2. esgential
3. difficult

4. fun

4
3

best way to plan i;:
1. to work alomne
2. to involve others
3. to let the principal do it
4. step by step
¢. The biggest advantage of planning is:
i. being well organized
2. being accountable
3. seeing your progress

4. knowing what you want’
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T-8-2

- T-8-3

0:05

Module 8

Visuals Trainer Narrative

B. - Transition between Career Education and Planning Modules

1.

3.

The trainer sﬁéuld project T-8-2, explaining
thﬁt‘the next four modules focus on pianning;’
Alllﬁembers of the school team will experience -
the ﬁqdules.an-planning‘skills SEdIBﬁééé:in thé

development of gﬁaié.' Alth@uﬁh-th& éntifé-teaml

'Hill be lﬂvalved in ;he douhle mudule on 1ﬁplementa—

;Eiﬁn sErateg;ea, the adm;n;stf to alane w111

exper;ence the mndules on ;mplementatlgn skiils

-1 that they will be able to manage Ehe 1mplemen-

tat;an effarts; At the same E;me, in parallel
madules, the teachers and counselors w;ll esperlence
in-depth strategies on lnfuslan of the elemenﬁs

of the CCEM model into classroom activltiesi

Reveal the objectives for Module 8 uslng T- E =3,

C. Planning for Implementation

1.

the symstematic processes which participants

will use:

o For career education infusion to happen
within an institution, there must be careful
planning for the changes resulting from

the new program.
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Time Visyals Trainer Narrative

o The way change is accomplished and the people
who are involved in the implementation will
impact on the success of the new program.

© A systematic aéprngch to both élanning and
implemzntation will be more successful than
an unsystematic approach,

o For our purposes, a systematic approach

simply means a logical, step-by-step process.

The involvement of a broad representation

o

.of people will help ensure the success of
a new pragram in career education.
o Since a comprehensive plan for career educa-
tion involves the entire achool curriculum,
K~12, the home, and the community, represen-
tatives of all three groups will need to -
be brought together to develop the long
range goals for the program.
T-8-4 2., Use T-8-4 to show ateés. Dé not dwell on the
steps since they are explained later. |
a. Planning involves Eheifellﬂwing five steps:
1. assess needs
2.  analyze power and support
3. set goal |

4. design evaluation

€-95
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b. rImplemeﬁtatian involves the following steps:
1. state a specific goal
2. analyze all tasks
3. set up timelines
4. identify and locate resources
5. do evaluation
0:10 D. The Planning Process
1.  Acknowledge that there are many ways to dégpmént
plans. NPCE is using the model devglaéé&'speciﬁ
fically for career education program planning

in Roseville, Minnesota.

T-8-: 2. The following points should be covered using
T-8-5:

o The gap between reality and the ideal may
be expressed as a need.
o Before setting specific goals for a new
program, the needs must be measured (assessed).
o Key people will be needed to achieve the
goal.
o Realistic goals will be slightly less than
ideal.
o The planner must evaluate progress toward

and achievement of each goal.
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‘Time Visuals Irainer Narrative

0

145

o Some people wili resist change, but they
must be overcome.
As change agents, the planning team for career
education will need each other's support and

expertise.

Career Education Needs Assessment

Tell participants that they will focus on the
first step of planning which is needs assessment,
transparency T-8-5.

Participants should take Qué the CE Needs Assess-
ment, HO-8-1. Part I should already be completed.
Direct participants to sit with their school

teams and share their perceptions of greatest

needs. Have them complete Part II of the Needs
Assessment reaching consensus as a group.
Announce that cofacilitators will be available

to help them. Allow 20 minutes,

Adjourn

144
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(class)

Hcdule 8

- PART I

To the best of yaut ability and knowledge, report the extent (%) to which
~you feel each of the. fallgw1ng objectives have been accomplished by your
students. The ideal situation would be to have each outcome reported at
100%. 1If the item refers to outcomes for students with whom you don't work
or about whom you have no knowledge, write NA on the line.

STUDENT QUTCOMES

Percent

Self Awareness
1. Students understand the importance of "self" as an individual

and as a group member:

2, Students have pésiéiv self-images.

3. H;ddle/;unlaf high school pupils in the school are engaged
in some form of "hands-on" career exploration program, either,
within the school or in the broader community, designed to
increase their knowledge of the warld of their interests,

_aptitudes.

4. Hiddle/gunlar high school pupils in the school are engaged
in some form of "hands-on" career exploration program, either
within the school or in the broader community, designed to
increase their knowledge of the world of paid emplaymEﬂt,
personal finance, economic principles.

5. Students are provided an opportunity to compare the curremt’
' salaries of a variety of workers and relate their own life
goals to the salaries needed to support the achievement of
those goals.

areer Awarenass
6. Students are aware of the broad range of occupations and people

involved in them.

‘wﬂ

7. Students have access to career informatiom, skill testing,
and development of abilities.

8. Elementary schaai pupils in the sghaﬂl are éﬂgaged in career

ness of the world af pald gmplayment, the place af work in
society, and job titles.

Educational Awareness 7
9, Students view school work as an integral part of career develop-
ﬂ!EﬂE # o

Trainer's Manual: Career Education and Planning Skills. MSSD/NTID National

Project on Career Education, 1980,
Cc-98
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10. Students understand data and information related to educational
requifEEEﬁta for career development.

Decision_ Hakln
By graduation, students have acqulred the basic skills necessary

for choosing their career options.

12. Senior high school students in the school have participated
in a systematic career decision making process.

Beginnxngﬁﬂampetency

Career exploration and self= essment have been infused into
the curriculum and into co-curricular activities.

nd discuss their everyday acti-

14. Studénts are able to identify an
s of data, people and things.

vities in the orientation

Emplayability Skills

15. By graduation students have personal knowledge and skills
for work placement.

16. Senior high school students in the school have participated
in a systematic work experience pfaJEEE for at least one full
school year during the time they are in high school.

17. Students possess interview skills, job search skills, positive
work attitudes, human relations skills, ani those skills neces-
sary for completing a job application and successful interview.

AtE;tudes & £ EEIEELEELEH

18, H;ddle/;uﬂlar high school pupils in the school are engaged
in some form of "hands-on" career exploration program, either
within the school or in the broader community, designed to
increase their knowledge of the world of work values asancla:ed

with various aspects of that world.

19. Students possess positive work attitudes and habits which
are viewed positively in the work environment.

Stereotypin , . ,
20. Students can identify negative stereotypes related to their
sex, handicap or race. '

COMMUNITY INVOLVEMENT OUTCOMES
21. The school board has aEflcially endorsed career education’
and declared it to be a priority of the school and/or school

system.

22. Resource persons form the business/labor/industry/professional/goverm
cammunlty have participated in career education activities
in the school and/or school system.
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27.

28.

34.

HO-8-1

Parents of students in the school at the elementary school
level, have participated in the planning or implementation
gf“the career education program.

What percentage of parents are 1nvalved, within the hame,
in some kind of career education activity?

sehanl

A Gareer Education Advisory Committee involving reptesentaﬁ;ves

from the formal educational system, the home, and the business/
1&bar/1ﬂduatry/prnfesslanallgavEtnmEnt community has been
estgbllshed and is 1n uperat;an. .

Collaborative participation of personnel from both .the formal
educational system and from the bus;ness/labafllnduatfy/prafes—'
sional/government cnmmunlty has been established. ' ‘

INFUSION QUTEQMES

Iea:hera have rec21ved at least four hours of 1nse:vlce Educa—
tion designed to acquaint them with career eéducation concepts
and the basic methodology of infusing career.education into
their curriculum,

Career exploration and self-assessment have been infused into
the curriculum and 1ﬂta co-curricular activities.

PLANNING AND IHPLEHENTATIQN OUTCOMES

A systematic evaluation of the effectiveness of career educstlnn V
in the school and/or school system has been carried out.

Clear and positive evidence of career education's effectiveness
in the school and/or school system has been obtained.

Follow-up studies serve as an evaluation basis for serv;ceg
provided and curriculum modification.

Follow-up data with respect to both work and educational ex-
periences have been collected and are available for at least
what percentages of all students (exciuding transfers who
have left the school and/or school system during the past
twelve montha)? :

A full-time coordinator of career education has been employed
by the school and/or .school system.

Identify and rate any other goals not included on this instrument.

35.
36.
37.
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_Hﬂdule 8

PART I1

Please answer every item by circling the letter of the choice which best
describes your opinion, based on the data collected in Part I. Select one
answer for each statement. Your team should reach consensus.

1.

6.

Based on the results of items #1 through #20 on Career Education Needs
Assessment Part I, the present school planning for our students' entry
into the world of work is:

A. Nonexistent C. Adequate
B. Minimal D. Outstanding

Baesd on the results of items #21 through #27, present school planning
for development of community and parent responsibility for career edu-
cation is: :

A. Nonexistent C. Adequate
B. Minimal D. Outstanding

Based on the results of items #28 through #34, present school planning
for staff responsibility for career education is:

A. Nonexistent C. Adequate
B. Minimal D. Outstanding

Our career education team's present degree of competence for implementing
career ggueg;inn may be described as:

A. Very capsble C. Weak
B. Capable’ ) D. Unprepared

Where should career education receive the greatest emphasis:

A. Elementary School C. High School .

B. Junior High School , D. Kindergarten through High
i School

Where should career education receive the greatest. emphasis:

" A In the academie classroom C. In ggeareer education course

B. In vocational subjects ' D. In all classes through an
integrated program

The first priority for implementing career education is to:
A. ~ Purchase commercially prepared materials
B. Conduct teacher inservice training

€. Provide time for teachers to produce materials
D. Establish a career education center

148
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Module 9: THE PLANNING PROCESS: NEEDS

7 Trainer Goal: Provide participanta with a structured, Eystemat1: approach
‘ to planni-g a career education program and ;dentlfying their
ﬂeeda. : : :

Le;rner Outcnmes

1. Identlfy ngeda assessment as the first elemenﬁ involved
in ;he systematic plgnnlng process. -

'2. Specify how a school team can gperg;*@nal;:e a needs -
assessment.

Materials/Resources

T-9-1 "Objectives for Module 9" (book)

HO-9-1 "Needs Faeugingiﬂafkghegt“* (class) Needs Agssessmgnt

*Adapted from Booklet #7; "Planning and Management." Career Education Dissemi- "
nation Project, Implementat;an Booklet Series. Roseville Area Schools, Roseville,

Hlnnenagi, 1977.
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.| PROCEDURES:

Time Visuals j;gigg:,ﬂg§g§;i?g
0:00 :T—9=1 4.  Present the objectives for Module 9 using transparency
T-9-1.
HD—?-I B. Handout the "Needg_F@euainglﬂafksheet“*,73099—1? and
| direct school teams to Ea;ruq.gggg the list of needs
identified in the CE Needs Assessment (Part II, Handout

HO-8-1) by using steps 1-4. Allow 30 minutes.

0:30 C. Processing

Seated in school teams, share with the larger giéup

by responding to thé pfaeegging questions:

1. Which potential target population (students,
community or staff?) has the most urgent career
education needs? Share one of the needs identi-
fied. Did you realize these needs before you
analyzed them here at the workshop? Do ygﬁ‘think
your principal ig aware aE'Ehésé;ﬁeeda? |

2. How will you resolve the differences infpergéptian
of the various needs?v (Must keep cﬂﬁmunigatiaﬁ

lines open.)’

*Aﬁéé;éé}irén 3;&k1&t’#7. “?lanning and Haﬁagemeati“ Career Education Dissemi-
_nation Project Implementation Booklet Series. Roseville Area Schools, Roseville,
‘Minnesota, 1977. ’
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Time Visuals Trainer Narrative
3. Now we must begin to focus on the ways to meet

these needs. Why is it important to focus on
high priority, easily accomplished needs? (The
feelings of achievement will motivate people
to do more. High priority accomplishments will
do the most for your target population.)

0:45 D. Adjourn
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