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Introduction

Reading is the %ey that enables us 1o see with the keenest eyes, hear
with the finest ears, and listen o the sweetest voices of all ages.
James Russell Lowell

If you have ever felt warm, weepy, excited, or rencwed after reading a
book, then you have experienced a form of bibliotherapy. We've all
laughed and cried as our favorite characters succeeded and failed, be-
cause good literature is built on life itseli—and life’s not always easy!
Butonce inawhilea particular book or passage from a book touches us,
and we are never the same again. Life is ruller as a result of these
moments, but such insightful occasions are rare. Happening upon a
book that deals fictionally or factually with immediate emotional, in-
tellectual, social, and even physical needs is like finding a four-leaf
clover.

This fastback describes a means for parents, teachers; librarians,
and counselors to use the power of backs to help others cope with press-
ing human needs. The chance encounter with the right book can be-
come a type of therapy that assists the reader in solving prcblems orac-
cepting difficult situations. But, as we shall see, blbhmherapy isa
planned way to use the power of books,
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What Is Bibliotherapy?

Like so many other big words, bibliotherapy is a basically simr ‘=
idea: the use of books to help people. The many diverse delinitions . »
it range on a continuum that stretches from a medical/clinical focus :
a developmental/preventive focus.

On the medical/elinical end of the continuum are definitions like
the one that appeared in Dorland’s [llustrated Medical Dictionary i~
1941: “The employment of books and the reading of them ia the treas-
ment gf nervous disease " Th& thifd edition n(’ Websfgfs Ntm ITHE‘F

lhe deveh:pmémalf prevemwé end Iilf nhr‘: continuum: "guidance in the
solution of personal problems through directed reading.” This latter
definition is the focus of this fastback.

Several other definitions from the literature that are develop-
mental/preventive, presented below, expand the abbreviated diction-
ary definition.

Bibliotherapy is

- 4 process of dynamic interaction between the personality of the reader
am:! literature—interaction which may be utilized for personality assess-

ment, adjustment, and growth,.
Russell and Shrodes, 1950

- help{ing] a pupil find a book that might help the pupil solve a per-
scmal problem, dzvﬂﬂp skills needed for living, and/or bolster self-

image.
Shepherd and lies, 1976

6s
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- - . geuting the right book to the right child at the right time about the
right problem.
Lundsteen, 1972

Psychology through literature-reading that is used 1o help solve or

prevent problems.

Stadel, 1964

- - therapeutic reading in which children find duplications of their own

problems and observe how children similar 1o themselves face their dii-

ficulties.

Bailey, 1964

Common to all of the above definitions is an assumption that a
particular human problem exists. Often this problem has devsl-
oped because a need is not being met. For example, achild who isover-
weight may be getting negative feedback about his or her appearance,
which resvuts in a poor self-concept. The child may find information
on weigh. control programs or may be encouraged to eat less because a
character i.1 a book has been successful in staying on a low-calorie yet
nutritious diet.

Another assumption in all of these definitions of bibliotherapy is
that the reader must become personally involved with the situations
and characters in a book. In other words, bibliotherapy assumes some-
thing more is going on than simply reading for pleasure. The reader
must experience a change in thinking about th= need that is presently
unmet in his or her life,

Bibliotherapy need not be restricted solely to those times when
problems surface in children and youth. There isa preventive aspect to
bibliotherapy as well. The definitions presented here assume that there
are problems common to all children during their development into
adults. Such problems as starting school for the first time, being left out
in a game, and not liking something about one’s appearance are situa-
tions shared by most children. By anticipating these situations, the
bibliotherapist can use books to help children deal with these prob-
lems.

While these definitions and discussion are intended to clarify what
bibliotherapy is, perhaps a note on what it is not is in order. As prac-
ticed by teachers, parents, librarians, and counselors, bibliotherapy is

7
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not the solutinn for deep-seated psychological problems that call for
long-range therapeutic intervention by a specialist, although it may
be one of many techniques used by a psycheologist or psychiatrist.
Casual book recommendations to a friend cannot be considered biblio-
therapy, either. Bibliotherapy is a deliberate intervention with definite
goals that are identified at the outset. In other words, a need must be
identified. a book must be selected specifically tor the need and the par-
ticular person in need. and a presentation and follow-up plan must be
designed and implemented in order for reading to be called biblio-
therapy.

10
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The History of Bibliotherapy

E ibliotherapy has its roots in the stories that were told around camp-

Aristotle used readings to arouse healing emotions in himself and
his students. The great Roman orator, Celsus, is said to have directed
the ill to read to improve their capacity for making judgments. And
Chinese author and philologist Lin Yutang observed that “Reading of
the best kind always gives . . . understanding of life and onesell.” Our
Puritan ancestors established public schools in New England 1o teach
reading because they thought reading the scriptures would provide

The ancient practice of inscribing lofty statements on the entrances
to libraries provides another historic example of the early recognition
of how books could be used to help fulfill human reeds. An epigraph
on the library founded in Alexandria about 300 B.C. read, “*Medicine
for-the Mind."” The library at Thebes in ancient Greece was dedicated
to the “Healing of the Soul.” The medieval Abbey Library of Saint
Gall in Swiurzerland carries the inscription, **Medicine Chest for the
Soul.”
to be forever manipulated by words, both positively and negatively.
From parables, myths, and fables, passed down by word-of-mouth, 10
powerful books such as Henry Thoreau's Civil Disobedience (1849) or
Harriet Beecher Stowe's Uncle Tom's Cabin (1852) and poetry like that
of Walt Whitman come the legacy of bibliotherapy. Throup;hout his-
tory the writien and spoken word has been one of the miost influential
tools to heal troubled souls and to change the human condition.
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Those who saw others in extreme need were the first to develop a
ternatic use of books to help people cope with their mental and physical
needs began in Europe. By the end of the eighteenth century books were

braries had become a part of nearly all European mental hospitals by
1900. In America dociors did riot recognize the therapeutic value of
books until well into the nineteenth century. Then physicians like
Benjamin Rush began 1o prescribe the Bible or other religious readings
to their patients. Gradually mentz] hospitals in the U.S. began (o es-
tablish libraries that would serve as intellectual and emotional phar-
macies for patients.

Librarians soon began to realize the applications book therapy
could have outside an institutional setting. They began 10 work with
juvenile delinquents, immigrants, and physically handicapped per-
sons who patronized public libraries.

Atlantic Monthly describing the use of books in treatment situation
He used the Greek word for book, *'biblie,” and combined it with
“therapy” 10 give the process a name, bibliotherapy. The label stuck.

The systematic use of bibliotherapy has developed tremendously
since 1916. Early in the twentieth century the American Library As-

ns.

ociation gave its support to the bibliotherapeutic process. Over the
years courses were established in library schools, conferences were held,
and hundreds of articles, dissertations, and speeches were prepared on
the topic. Psvchologists, clergymen, and educators soon recognized
that bibliotherapy was a tool they wo could use in their professions.
Along with art therapy, poetry therapy, plant therapy, music therapy,
writing therapy, play therapy, and psychotherapy, bibliotherapy has
come to be recognized as a helpful way for us to deal with life condi-
tions. American novelist James Baldwin poignantly expressed it this
way:

1"

of the world, but then you read. It was books that taught me that the

things that tormented me most were the very things that connezted me
with all the people who were alive. or had ever been alive,

10
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Bibliotherapy and Human Needs

Dgug‘s grandmother died yesterday. Jenny's parents are getting a
divorce. Todd is repeating second grade this year. And then there’s
Chip, who sits quietly staring out the window—daydreaming. These
children and others are struggling to cope with painful situations.
Bibliotherapy can help these children make adjustments to such situa-
tions and even contribute to their overall emotional development.
To understand how bibliotherapy can contribute 1o the satisfaction
of universal human needs, it is helpful to examine these needs. The late
Abraham Maslow identified a hierarchy of needs in his books Motiva-

into seven categories:

1. Physiological needs. These are the most basic of all needs, be-
cause life depends on their being fulfilled. Every person has a need for
food, clothing, sleep, and basic medical care. If a person is hungry, itis
unlikely that he or she will be thinking about higher-level needs.
Unmet physiological needs may prevent children from learning in
schoaol.

ally, intellectually, and spiritually. A person fearing for his or her '

" physical safety is unlikely to want to explore or risk, two necessary

components of learning. Children need to feel that the world is pre-
dictable. Sometimes a divorce or death in a family destroys the sense of
child's emotional life is in disarray.

3. Love and belonging needs. These needs involve the giving and re-
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ce’ ing of love and respect and the feeling of acceptance into a group—

fai.uily, school, peer, and others. Children who have not established
fullilling peer group memberships often feel dissatisfied with their

lives. While family group member: hip partially fulfills this need for
trlonzing, we all need friendships and other group identifications.
‘L. Esteem needs. All people need not only the respect of others, but,
more importantly, self-respect. Personal esteem comes partially from
the respect of others, but beyond what others think, we judge ourselves
on internalized ethical and moral standards. 1, can become a self-fulfill-
12 person judges himself unworthy or incompetent
nage. And, of course, behavior

ing prophecy wh
and then begins living up to this self
eflects the self-image or esteem level of each person,

5. Self-actualization needs. Maslow felt that everyone has the need
to reach his or her full potential. There scems to be an internal energy
sou r that drives a person to seek personal fulfillment, If lower-level
need- are being fuifilled, we are free to function in the areas that chal-
leng: yur potential. Meaning in life comes from achieving progress
towaid personal goals, be they occupational, spiritual, economic, or
artis:i-. When needs for self-fulfillment go unmel, depression, lack of
inter-s1, irritability, and other unhealthy responses frequently result,

6. The need to know and understand. We are all curious beings,
often wanting to know for the sake of knowing. This curiosity sparks
both our work and play. Seeking new knewledge, understanding, or
skills renews us. Children’s curiosity is insatiable when given en-
couragement. Children seek out and acquire remendous amounts of
information at an early age, On the other hand, withholding informa-
tion aboutatopic cansstifle this need to know. A familiar example is the
adolescent’s seeking information about sex and being rebufled when he
or she requests it. Frustration, guilt, and often gross misunderstanding
can result from youth not having information of this kind when they
need it.

7. Aesthetic needs. Maslow found that individuals have a need to ex-
perience beauty in a variety of ways. While this need is expressed
differently, people search for aesthetic satisfaction in musie, arl,
theater, and especially in their home environment. For some the need
for aesthetic fulfiliment seems to be greater than for others, For ex-

L4
12"
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' éﬁlﬁlg highly aesthetically oriented children can become uncomfort-
able in classrooms that are unkempt. And, of course, all children canrbe ~
" helped to see beauty in simple things or find beauty in unexpected

places.

‘While bibliotherapy cannot feed a hungry child, it can contribute 10
the fulfillment of many of the needs identified by Maslow. Children
can come at least to understand the role physiological needs play in life
and can partially satisfy their upper-level needs.

Although the research on bibliotherapy is incomplete, several
studies have shown positive results in students’ problem-selving
ability, ability to identify socially accepted behaviors, personal adjust-
ment, values development, interpersonal relations, acceptance of
people different from themselves, and reading achievement (Agnes,
1947; Smith, 1948; Herminghaus, 1954; Martin, 1955: Livingood, 1961;
Weiss, 1961; Fisher, 1965; Tauran, 1967;: and Schulteis, 1969). From
these studies, along with personal testimonies about the effects a cer-
tain book has had, come a rationale for bibliotherapy.

More specifically, the bibliotherapeutic process has been found to
have the following effects an readers:

Affective changes (attitudes, values, emotions)

. Promotes empathy

. Creates positive attitudes

- Produces personal and social adjustment

. Develops positive self-image

. Relieves emotional pressures

. Develops new interests

Promotes tolerance, respect, and acceptance of others

. Encourages realization that there is good in all people
- Helps reader to identify socially accepted behaviors

D00 N D A e R —

-

~ 11. Creates a desire to emulate models

Cognitive changes (intellectual, reasoning, thinking)
1. Stimulates_eritical thinking, such as analysis, drawing con-

15

. Stimulates the examination of moral values, which results in
- character development - : )




’versahly Qf pmblems
. Provides vicarious expericnces
- Provides insight into human behavior and motives

4
‘5. Develops in the reader the ablhly for sell-evaluation
'“6." Challenges reader to consider higher-level réasoning
7. Encourages planr ing before taking a course of action
8. Permits discussion on an impersonal level
" 9. Reveals that problems have many aliernative solutions and in-
dividuals have choices in solving problems -
g In summary, through bibliotherapy cognitive and affective changes
"~-occur in the reader that enable him or her to fully or partially satisfyan
unfulfilled need. Through bibliotherapy young people can be Hizlped
to cope with a multitude of problems.




e The Blbhmherape tic Process

- Until I read Roots I always kmd of wished I wasn't black, But Kufita ™ o
Kmle was a [inie black African. Because he kept his African name, his_
f;:mnly stayed proud of being black. I feel like the troubles with being

- black today aren’t as bad as when Kunta l{lme lived. So if he could stay

strong and proud, se can I,

Charlie, age 15,

o I cried two times when I read the Secret Garden. First 1 couldn'tstand

“=" . jtbecause Mary was so alone. I knew jusi how she felt, because Tam mean ™
" sometimes when noone pays attention to me. Thesecond time cried was

at the end. I was so happy that Mary n‘:hangcﬂ I guess cvcryone can be

.good if just one person h:lps them. .

Ralhy. age 11.

When my teacher n;ad Alexander and the TﬂﬂbIE Horrible No Good
Very Bad. Day o us it made me feel beiter. We were havinga bad day that -
day But I guess now we know it happt:ns to everybody sometime,
Brian, age 7.

Charhe, Kathy, and Brian have Eai:h expenenfed blblmlherapy, as
" ‘evidenced by their statements about the effects of three very different
h-rmks on lhenr thmkmg Ir's dmubtful whether lhESE h-ucrks would have v '

ch;ldren and [hese thfee b@eks tt:mmbmed 1o the bgbhmherapeuuf .
rocess. In each case lhE readfr bmughx to lhe t

e Nexamples of Lhe ﬂghl book at the nght time. _
0 .cIis_ impossible . to isolate all the factors .at -work -in - the. -

ERIC
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sertation on the 1opic has become a cla

ssic in the field. She identified
the following stages through which a reader progresses in biblio-
therapy.

I, Identification. 1f conditions are righi, the reader comes 1o em-
pathize with some real or fictional character in a book. When the reader
becomes aware of the parallels between his lifeand the one in the book,
a kind of “shock of recognition™ occurs, emotions run high, and the

reader’s pereeptions of the characters and sitnations become colored by
needs the reader presently has. In many ways the reader sees what he
wants 1o see, consciously or unconsciously, But the imagery takes on a
new or different dimension. Charlic identified with Kunia Kinte, Kathy
with Mary, and Brian with Alexander. The identifieation lays the
groundwork for the next stage.

2. Catharsis. When empaihetic idemtifi
reader is able o release pent-u

ion reaches its peak, the
p emotions under sufe circumstances.

‘The reader feels secure because he isn'i actually the person involved in

the emotional circumstance. And yet the similarities in the characier’s

d

and rcs:dcr‘s lives L‘ii:ihll‘ lh(- reader to get a new perspective on his prob-
lems, £ _ n i and of being in-
vﬁl'\'ed ... 10 b( hmh ﬁ'ﬁ(‘ﬂillﬂl’ and participant.” Cianciolo describes
the cathartic effect as a “purge for the emotions of ihe reader.” Once
emotions have been released, the path is cleared for a more rational
laok at the problem and possible solutions. Eleven-year-old Kathy de-
scribed her catharsis as being in two parts by saying, “1 cried iwo times

.+ .« She goes on o examine logically the motives belhind her emo-
tional outbursts and flll;l”)
pericnce that gives dire

8. Insight. As aresult nflhu.lllmrsls Gll(‘dfhlEH;‘S aninte

54 ,)lc todrawa c’mirlmmn from the entire

[4
ration of

mind and emotions. Possible problem solutions are idenified.
Charlic’s insight was, "If he could stay strong and proud, so can 1"

Kathy realized the imporiance of support from or for another person in

'mf:rmmlng loneliness. Brian saw bad days as inevitable obstacles that

everyone must overcome,
In order for bibliotherapy to achieve its goals, the reader must ex-

B perience all three of the above stages. But often the reader stops at a
,uper[lrml ldr;-nuflmllﬂn ,vuh character. Thls mqy be the fault of the

"-6-1.,,8 o
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- author, the condition of the reader or setting, or the methodology of the

bibliotherapist. Obviously, everything a reader reads will not have the

* full lhri:e-slage impact. But il progress is to be made in meeunghuman

needs through biblioth=rapy, the reader must eventually achieve in-

sight, a kind of “ah-hah!" or feeling of closure. Thisinsight may come

through reading one book, but more often it is a cumulative process in
which several bibliotherapeutic encounters contribute to the resulting
insight. The skillful bibliotherapist will have greater success in
guiding students toward this insight stage by [ollowing the model out-
lined in the next chapter.

b
~J

19 .
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- The Methodology of Bibliotherapy

H@w does someone set out to conduct a session in bibliotherapy?
' Thefollowing is a model of the steps in preparing for and implement-
ing bibliotherapy.

- Preparation for Bibliotherapy
* 1. Identify student needs
2. Match student(s) with appropriate materials
3. Decide the setting, time, and introductory and follow-up
activities to be used
4. Prepare materials

frveme - —oo- - - Implementation Steps

-2 - 1, Motivate studeny(s) with introductory activities

o 2. Provide the readiﬁg/vigwingz’liszening experience

3. Allow incubation time

-4, Provide follow-up - ) T
5. Conduct evaluation and direct student(s) toward closure

Preparation for Bibliotherapy

1. Identify student needs.

- The first step in preparing for bibliotherapy is gathering informa--
tion about student needs. The kinds of tools and strategies used to -~
such-in 'Dﬁnatmn range fmm very strm:tured m mfnrmai
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the most and the least successful. Through careful observation, physi-

" ological needs related 10 learning can be revealed, such as the need to
“work alone o 1o have oral directions supported by written ones. An
“eighth-grade teacher in one school was able 10 identify a visual

problem a child had developed as a result of a brain tumor. Once the
physiological need of the child had been taken care of by a physician
work was begun o help the child accept his disabilities. Bibliotherapy

“was among the procedures introduced to help this child regain sell-
~ respect and eonfidence. :

School Records: These can reveal patterns in a child’s behavior, for
example, academic strengths and weaknesses that could be related 10
other occurrences in a child's life. School personnel records can give in-
formation aboui a child's physiological needs as well as his family situ-
ation. Specific accomplishments and extracurricular activities reveal
areas in which the child has special interests or curiositics,
Conferences: Through conferences, parents. teachers, counsclors,

rians, and school administrators can share information about a
child’s needs. Often, however, the shortest route to a problem solution
is simply 1o usk a child what the problem is. These interviews can take
more indirect forms when children are simply given opportunitieson a
regular basis to talk with adults about whatever they wish, Depending
on the openness and flexibility of the adult, much information can he
gained about children's needs from casual conversations sprinkled
with open-ended qudsiions like, “What do you think about ... " or
“How would you feel if , . , 2"

Student Writing: Children often reveal many of their needs, inten-
tionally and unintentionally, in open-cended writing assignments,
Teachers may wish 10 assign autobiographies or daily journals 1o he
handed in. The journal can be used with children from about the
sccond grade; and when added 1o daily, it gives the teacher 1 profile of
children's thinking processes. An eifective technique is for the teacher

to give questions tostimulate writing and then to give suggestions back

“to students to keep their 1hmighi processes going,

Some open-ended writing “starters™ that can be used to elicit in-
formation about student needs are:
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e The fhiﬂg I-Would Change About Me™"
. *My Saddest Experience"
“Things.I Do Best”
*My Home"-
"My Three Worst Fears”

“If .. .” Starters: I 1 were my mother I would . . .
. . Hlwererich...
" .If I'could be anything . .. -
Il it weren't for . ..

" Unfinished Sentences: Teachers are . . .
My father . ..

e School is . . .

A On the playground I . . .

Lo Other students are . . .

~ Wish Test: You have been given three wishes, What would they be
and why did you choose these three?

] Questionnaires: What bothers you most about school?
At What is the best part of school?
T How would you change your family if you could?
What do you do in your free time?

-.-Rankings: Decide on three problems you have and put them in
order from biggest to smallest.

, Lists: List all the things you would like to change about yoursell.
- - Number them in the order you'd like them to be changed.

—Rating-Scales: Rate each statement according to whether you: S e
it meen 1 emgtrongly disagree.. . . . :
2—disagree -
3-—somewhat agree’
4-—agree .

e




~1."Working in a group is fun. -
2. Books are boring. —_—
8. Life is interesting,. -

Dear Abby: Have a mailbcsx where students can put letters about
their problems,

- Ti: row-Away Box: Students write their worrier ona piece of paper”
. and lhraw lhem away into this bry,

Discussions: Small discussion groups, each with an adult observer,
provide another zource for identifying student needs. Examples of

topics are:
Dreams Hates
N Wishes Friends
Fears - Mistakes
Loves Growing Up
Secrets Anger

Art Activities: Here are some art pmgm:ls through which students
__can reveal needs.

Coat of Arms: Each student makes a shield that is divided into six
parts: favorite pastimes: things that make me sad; things that make me

' happy; my famlly. me; things I hate. He then draws something to ex-
~ press his feelings in each part of the shield or coat of arms.

Pizza: This is the same idea as the shield, but children draw re-
sponses on each slice of a pizza.

-~~—-— Me Collages: Children find pictures diid words that el 3boui themn:
©" selves and paste the words and pictures on paper cut in the shape of

“their bodies or heads. Children can trace around one another for body
pes, Shadows of children’s profiles can be traced around to get head -
s,,arxs by using the hgh; from a fxlmsmp pm;e:mr -

ERIC

Aruitoxt provided by Eic:
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" Things that make me happy
‘My favorite hobbies

Wishes I have

'Abuul my famlly

Poelfy Many paelfy forms can be used to stimulate students’ think-
~-ing about themselves: haiku, sijo, cinquain, diamante. Here is the
“formart of a diamante that can be used 1o obtain information about a
- person:

Siudent’s Name ' v-
2 adjectives describing student E
3 verbs describing student”
4 word phrase about student
3 verbs that do not apply to student
2 adjectives that wouldn't describe student
Name of a person that is the opposite of student
in some way )
Note: A diamante comes out shaped like a diamond.
2. Match students with appropriate materials,

.. Words are merely words, but real literature for any age i= words ~hosen
with skill and artistry to give the readers pleasure and 1o help them un-
derstand themselves and others.

{Lukens, p. 7)
Once specxflc student needs have been determined, the biblio-
_therapist_needs 1o identify appropriate books and other materials. It
hould be noted that audio-and videotapes, filmstrips, films, and slides .
can be used in place of books, short stories, and poems to achieve the .
gnals D[ b;b]lmherapy Thls kind nf blblmlherapy 1s bemg referred to

mstay of lhe b:b];mheraplsl : SRS
fSImp!y Emdmg a bt;ak abcml dwnrte l'nr a r:hlld whase parenls are ..
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~ the child who has Eﬁpél’iéniédid loss lhmughd ath, is not adequalé for
“the purposes of bibliotherapy. In fact, one of the few eriticisms of

bibliotherapy has been the tendency of some to disregard standards of
literary merit and other factors relating to reading when selecting
ks ThE Iﬁ]lnwmg cnlena shnuld be considered when selecting

a. Is lhe boﬂk appropriate fnr the chlld sreading ability? If the child

'is to read the book without help, he must be able to understand the

vocabulary and main ideas in the book. To judge whether a book is at
an appropriate reading level: 1) read it yourself, and 2) compare the
reading level of the book with other books the child has read recently
without difficulty. It has been found that teacher judgment is generally

" “more reliable in selecting appropriate books than standardized reading

tests or readability formulas.

b. Is the book written at an interest level appropriate to the child’s
maturity? The writing style of some books, such as The Giving Treeby
Shil Silverstein, helps them transcend the boundaries of age. Such
books interest people both young and old. Other books are oriented
toward a particular age group: primary (5-9), intermediate (10-12),
young adolescents (13-15), young adults (16-19). For example, the de-
lightful book, I7a Sleeps Over, which deals with the need for security, is
more appropriate for young children because Ira isa primary-aged boy

and the symbol of security is his teddy bear.

¢. Do the major themes in the book match the present needs of the
child? For example, Charlotte's Web may not usually be identified with
the topic of death. Butone of its themes is that death is a natural part of

* the life cycle. For this reason it may be an appropriate book to use with

someone who has recently experienced the death of a loved one. How-
ever, other criteria must also be met to make sure that even a fine piece
of literature like Charlotte’s Web is appropriate for a particular child.

_ d. Are the characters believable enough for the reader to empathize _
~ with their predicaments? One of the reasons series books like Nancy
Drew or the Hardy Beys would not usually be appropriate for biblio-

therapy is that their characters are bigger than life. Nancy, for example,

~...does things an average girl of her age could not and would not do.
- These books may appeal to the fantasy needs of children, but they make
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little contribution to that important insight stage in the bibliothera-

“peutic process.
€. Does the plot invelve creative problem solving? Since one of the
"goals of bibliotherapy is to cause children to think about alternative
solutions to problems, plots should reflect creative problem resolu-
tions through the original actions of the characters, This does not

~ mean that children should duplicate these actions, but the plot should

help the reader to realize that there are rmany turns that a situation can
take and that decisions taken result in consequences to self and others.
L. Is the setting of the book one children can identify with, given
their own background? Although this may only be a minor considera-
tion, setting can contribute or detract from the reading experience, It is
one thing to provide a child with a vicarious experience, but if the story
is set in a Chinese village it may be difficult for the child to project him-
self into the character’s situation. This is not to say that it isn't im-
portant for children to learn about other cultures through books, but
rather to suggest that the bibliotherapist avoid recommending books
that might not be effective because of the remotencss of the setting.
&. Does the book’s format enhance its contents? Some children turn
off thick, hardhack books before they even begin to read them, Thessize
and nature of the type and the amount of written material on each page
can also influence the reader's attitude toward the story. Hlustrations,
too, are a consideration, especially in picture bogks. The sensitive il-
lustrations in the wordless book The Silver Pony make it possible for
" even intermediate and young adolescent children to enjoy and empa-
thize with the central character’s situation of not being believed by
adults.
Ideally the bibliotherapist should read and evaluate all books based
-on_the above criteria. But with 2,500-plus children’s books being
published each year, such evaluation is impossible. The following list

- _of a few basic resources that categorize, summarize, and rate according -

to reading level will be helpful to anyone interested in building a book

collection for purposes of bibliotherapy,

Dreyer, Sharon. The Bookfinder. American Guidance Service, Inc.,
1977.
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- atypical home situations, unsettled living, foreign background, need

v .dicates both.interest and reading levels.-

- --More than 500 books are arranged into 24 categories and cross- -

_Includes a separate subject index to 1,081 annotated children’s ~ ..

"' books. This tnusual book is billed as a “guide to children’s literature "
about needs and problems of youth aged 2-15."

Reid, Virginia, ed. Reading Ladders for Human Relations, 5th
edition. Washington, D.C.: American Council on Education,
1972.. ' -
. -..Categorizes books into four areas: creating a positive self-image, -~
living with others, appreciating different cultures, and coping with )
_change. Each area is subdivided further and includes books at the pri-
mary, intermediate, junior, and senior levels, Each book is briefly sum- ';»"
marized, -
Moody, Mildred, and Lemper, Hilda, Bibliotherapy Methods and

Materials, Chicago: American Library Association, 1971, _
Divides books into the areas of physical handicaps, sibling and peer

~_relationships, parents with problems, hostility, nature books, drop-

outs, sex education, self-discovery, gangs. The interest and reading
level of each book is given along with a theme statement and brief sum-
mary. : :
Schulteis, Miriam.. A4 Guidebook for Bibliotherapy. Psycho- — -
~ technigcs, Inc., 1972,
Unannotated books are categorized into problems of: appearance,
physical handicaps, siblings, acceptance by peer group and oneself,

for diversion reading. Short comments are given on each book along
with a grade range,

Spache, George. Goed Reading for Poor Readers, rev. ed. Cham- -
paign, Ill.: Garrard Press, 1960. ’ ) T
- Givesannotated bibliography listed under 46 content headings. In-

Kircher, Clara. Behavior Patterns in Children’s Books. Washing- ..
ton, D.C.: Catholic University of America Press, 1966.

indexed under 146 behavior patterns,
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_ Masha Chxldren s themlurs An Issues A ppmafh
Lexmgton Mass.: D [oh Healh 1976. .
annmauons and agc levels are presented for books categorized
iblings, divorce, death and old age, war, sex, the black, the Native
. :Amern:arl and the female. Suggested methods and additional criteria
A-fm' selection are given at the beginning of each division,

Z;ucana, ]gseph 5., and Mcnses. Hamld Fafzbmtmg Human De-
velopment Through Reading: The Use of Biblieiherapy in
Teaching and Counseling. Champaign, I11.: Stipes, 1968.

An extensive annotated bibliography follows a section on how to

use bibliotherapy with children,

. zjgmp,hu,‘s ha\ ¢ appsared inarticlesin professmnal Joumals. Thcse can
be é:gsily lotamd 'by using Edu:‘ﬂiiﬂﬁ Index or Rés'f‘tiﬂ‘h in Edufﬂlian

~ hook Lhi]l deals mth spt‘cﬂ'lc pmbltms! An easy mg'm!zgmon:il systermn
is a simple alphabetical listing of problems, with books that deal with
- more than one problem cross-referenced. The preblems list on page 29
‘can be used to start a card file of books for bibliotherapy. A selected
bibliography of books dealing with these problems appenrs in the Ap-
~ pendix.
By keeping a general list of problem topics at the front of the card
‘ ﬁli‘ one can add new iopics to il HH new im(:ks de;l]ing with ﬂiffen:m
. 'l_t)tme l,h,e baﬂLs most llli.i‘l) f«:r use in hlblmlhemp),
On each book card the fallowing information should be recorded:
-.author, title, problem, subproblem(s), reading level, interest level,
~-number of pages, literary genre, introductory activities, themes, plot,
- setting, characters, style format, follow-up activities. :
~ Ii'is also useful to jot down open-ended questions to guide sludu‘ll
reading or use in a follow-up discussion or conference, There is a
~sample c:m;! for the book Lentil, by Robert McCloskey, on page 30
Maiching a hook with a child’s nceds requires | that the bibliothera-..
pist be km::wlf:dg(able aboul a child’s level of rcasomng, mu:rrs;s, and
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Problems List

acceptance by others growing up poverty
alcoholism home pregnancy
appearance independence prejudice
behavior insecurity responsibility
bullies loneliness running away
college love safety
courage lying school
decisions marriage self-concept
depression mental ability selfishness
disabilities mental illness self reliance
divorce money siblings
dropouts moving skills

drugs nonconformity stealing

fears overweight values
friendship peers violence
grades physical handicaps war

reading ability, as well as be familiar with a wide number of books. The
closer a book fits the child, the greater the book’s impact on him or her

will be.

3. Decide the time, setting, introductory, and follow-up activities to

be used.

Preparing for bibliotherapy requires time to introduce children to

the book. Generally, the introductory activities should take only a few
minutes. If a child does not demonstrate sufficient motivation in this
amount of time, then he probably isnotata point wherebibliotherapy
is feasible. The important point to remember is that bibliotherapy
cannot be forced,

The time it takes a child to complete a book or story will depend on
his attention span, reading speed, and the length and difficulty of the
book. For some children it may be necessary to break the reading ses-
sions up into several 15- to 20-minute periods. Other children will be-
come so involved in a story that the i intensity of the experience will be
lost if it is broken up. Since it xs difficult to anticipate whether a child

20 D7
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Robert McCloskey Minor

Primary Lentil Disabilities

23 pp.

Realistic fiction

Introductory—Make list of “things ! do well.” Think of one
thing you don't do well.

Theme—Everyone has strengths that more than make up for
weaknesses,
Why didn't Lentil like to sing?
How would you have felt if you were Lentil?

Plot-setting—Lentil saves the day for town by playing his
harmoniea,
Why did Lentil like to play the harmonica?
How else might Lentil have saved the day?
Characters—Lentil (young boy) and Ole Sneep (grumpy old
man)
How could you find out something Ole Sneep does well?
How are you like Lentil?
Style-format—short, easy-to-read, with black-and-white humor-
ous drawings

Follow-up—Find out what each child in class does best. Learn to
play a short tune on the harmonica. Pretend that Lentil is in
your class. Write him a letter telling him how you feel about
his singing.

will “take 10" a book or not, time should be kept flexible. Under no cir-
cumstances should a child be made to feel guilty if he does not finish a
book. That would violate the purpose of bibliotherapy.

A second consideration in bibliotherapy is the setting. Biblio-

28

therapy may be conducted in a library, a classroom, the office of a coun-
selor or principal, or at home., Within the setting such factors as
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privacy, lighting, temperature, furniture, and other components ol

comfort must be optimum if the child is to be relaxed and get involved

in the book. Some therapists even recommend solt music 1o create

if there is a group of children with the same needs, interests, or con-
cerns, it is possible to plan group bibliotherapy sessions. The success of
kill of the bibliotherapist in working

such sessions will depend on the s

with groups. _
Schulteis (1977, p. 18) lists these values of group bibliotherapy:
ties.

a. The sharing ol common experiences may lessen am

b. Grouping may create an umosphere of belonging. This may im-
prove sell-concept.

. Autention is not focused on one individual.

d. Individual insight may happen through the individual’s
aresultof being exposed 10 the perspec-

rtive

participation in the group oras
tives of others,

€. Working with others may stimulate the individual's social devel-
opment.

{. Grouping promotes the understanding of others’ problems,
empathy, and acceptance of differences among people,

g. Group experiences can motivate individuals 1o read.

Some types of ongoing group structures in which bibliotherapy can
be introduced are: library and reading clubs, magic circle groups, or
any other group that meets regularly and has common needs. In the
classroom, such regular groups can be created as needs arise, Com-
fortable reading nooks or corners in classrooms offer inviting places for
small-group bibliotherapy. Carpeted areas apart from the main class-
room traffic areas or a mock *'treehouse” that risesabove the classroom
are settings thal have been used in some schools.

One total classroom reading structure into which bibliotherapy can
be introduced is the Uninterrupted Self-Selected Sustained Silent
Reading (USSSR) procedure in which everyone, including the teacher,
reads silently at a specified time on a regular basis. In some schools the
entire building participates, including principals, secretaries, custo-
dians, and visitors. This technique has also been referred 1o as SQUIRT
(Sustained Quiet Independent Reading Time),

3 29
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While group bibliotherapy has value, there will be times when the
nature of the child’s problem necessitates individual sessions. The one-
courage open communication. Individual bibliotherapy gives the
child a strong sense of being important and offers the opportunity for
greater rapport between child and aduli.

The appropriateness of introductory and follow-up activities
depends on the child and his needs. Activities that may be appropriate
are listed in the section titled “Implementation Steps."”

4. Prepare malerials.

The last step in preparing for bibliotherapy is collecting the nec-
essary materials. A selection of books, art supplies, and equipment
should be readily available when a session begins.

Implementation Steps

1. Motivate student(s) with introductory activities:

Motivation involves creating a positive atmosphere and capturing
attention and interest so that students will relate past experiences to the
situations they encounter in their reading. Activities used will depend
on the nature of the group or the personality of the individual and the
problem in question.

Activities may include informally exposing students to books in the
form of 1) casual recommendations, *“Bill, I thought you might like to
take a look at this book . . .,” 2) leaving books in places where students

book jackets on tables or bulletin boards, 4) posting or handing out an-
notated booklists or title suggestions selected according to the needs of
students, 5) arranging for students to share books with each other, and
6) setting up teacher or student book sales in which a short talk is given
to sell a book to a group.

In addition o books, suggestions about story-related programs on
radio and television can be effective. The “ABG After School Special™
often stimulates thinking about personal problems. Another program,

Secret Garden. Many of the Newbery Award children's books are avail-
able on record, tape, and filmstrip.
32
I A
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If introductory motivational activities have heen successful (they
aren't always), then the children will each have reading materials in
hand ready (o begin. Make students aware that there will be afollow-up
to the reading. Give them some examples of the kinds of questions you
would like them to think about as they read. This will give direction
and purpose to their reading. But keep the questions simple and avoid
giving the impression that the questions are intended for a test to come
later. Expect the child to enjoy the book. Without this expectation
bibliotherapy will not succeed. This means that if a child begins a book
and finds reading it a chore, the book should be put down.

2. Provide the reading/viewing/ listening experience:

Materials besides books can be used in bibliotherapy. Poems, short
stories, newspaper articles, pamphlets, films, filmstrips, records, 1apes,
and videotapes are all possibilities. These alternatives are especially
important for use with children who have difficulty in reading.

3. Allow incubation time:

It takes time for information that is taken in o be integrated. This
integration is necessary for critical and creative thought. Before the
reader can achieve insight, time must pass during which past experi-
ences can be related to the story and empathy can be created for the
characters. Generally it is best to have the follow-up take place the day
after reading is completed. While the time factor is often governed by
variables beyond the control of the bibliotherapist, whenever possible
he or she should attempt to insure that the child does not feel rushed.

4. Follow-up:

Itis at this time that the child's thinking is challenged by the biblio-
therapist. The therapist's questioning skills determine, to a large ex-
tent, the level of thinking that the student does. The goal is 1o have the
student achieve insight, and this is accomplished by leading the stu-
dent from recall of literal information in the book through interpreia-
tion, application, analysis, synthesis, and finally evaluation. The
discussion ultimately focuses on the “whys" rather than “whats" in the
story, with the child drawing conclusions 1o tie the experience to-
gether.

As the bibliotherapist asks these open-ended questions he should
use both wait time and silent time. Wait time is a period of 5 10 10

31
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Suggested Discussion Sequence

1. “Tell me what you read in your own 1. Retells story
words.” or “What was this story about?”

2. "What were the problems in the story? 2. Identifies main problems
Why were they problems?™ and themes

L]

. "What happened 1o the characier(s)? 3. Identifies main charac-

Why?” ters

4. "What other things happened? Why?” 4. Identifies secondary
problems

5. “"How do you think the characiers feli?" 5. Explains how characiers
felt

=23

6. "How did the character(s)change from the Examines changes in
beginning to the end of the story? Why did story
they change?*

7. “What would you have done if you had 7. Relates sell to charac-
been the character? Why?" “‘Has anything ter(s) and cvaluates ac-
like this ever happened 1o you?" “How tions
could the situation be changed?"

B. "What was the story really about?” “What 8. Draws conclusions and
do you think about the story now?” summarizes

seconds or more in which students have time to ponder the question
just asked. Don't rush the student and don’t assume that silence means
that thinking is not going on. The child must think for himself; the
therapist can stifle the thought process by prompting. This is not to say
that question clarification may not be needed, If a response has notbeen

check his perceptions. Silent time occurs after the studenthas responded
to the question. Here the therapist is indicating to the child that what's
been said is worth thinking about for at least 10 seconds. If itisagroup
situation children will then often respond to one another's responses
rather than just answer the adult’s questions. This silent time also al-
lows the child who responded to elaborate further upon the response
just given.

After the discussion, students often are excited about the book and

&
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can extend their understandings and skills by choosing o do activities
related to the book. These activities should be optional, and certainly
every book need not be extended in this manner.

5. Conduct evaluation and direct students toward closure;

The therapist should evaluate what has been achieved, considering
hiow the session could have been improved and what the child needs
next. But equally important is self-evaluation by the child.

There should be an opportunity for students to discuss individu-
ally with the bibliotherapist the effect the book has had on them.
Through open-ended questioning, the bibliotherapist can cause the
student to reflect on the experience and share conclusions and future
directions.

One child wrote this cinquain to s ‘nmarize and bring closure to
her bibliotherapeutic experience wit'  leanor Estes's The Hundred
Dresses:

Prejudice
Evil, Dark
Hurting, Cutting, Twisting
But someday people will
Change.

Ruth, age 11

]
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Auributes of the Bibliotherapist

Biblimhgmpy is certainly not for everyone, nor should just anyone
become a bibliotherapist. The knowledge and skills needed to do
bibliotherapy can be acquired, but the attitudes required are not so
easily learned.

Thefollowing isasynthesisof theauributesa bibliotherapistshould
possess.

Areas of Knowledge. The bibliotherapist should have a background
in psychology, counseling, teaching theory and methodology, chil-
dren's literature, child development, sociology, physiology, and bi-
ology.

Skills. The bibliotherapist should be able to:

L. Assess students to determine needs and interests.

2. Prescribe books or other materials appropriate 1o the child’s
reading, interest, and maturity levels.

§. Evaluate materials to determine those appropriate for biblio-
therapy.

4. Plan for both individual and small-group sessions,

5. Ask questions on all levels of thinking and use silent and wait
times after the questions and responses.

6. Demonstrate verbally and nonverbally the behaviors of a good
listener.

7. Translate basic learning principles into practical, creative
strategies for the bibliotherapeutic process.

8. Communicate effectively with children.

9. Evaluate each bibliotherapy session and determine the effective-
ness of both strategies and materials for helping the child reach the in-
sight stage,

%6
s QAT
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10. Behave professionally. This includes observing the legal and
ethical right of each child to privacy.

11. Use all the channels of communication to open avenues of ex-
pression for each child, e.g., creative writing, creative movement,
drama, art, and music.

12. Consult with others about the needs of the child and determine
when referral to a specialist is appropriate.

Attitudes and Values. The bibliotherapist should:

1. Believe in the worth and dignity of each person.

2. Have a broad experience background.

3. Be friendly, outgoing, approachable, and available.

dividuals whose problems make their uniqueness take negative forms.

5, Be capable of empathy.

6. Be enthusiastic about reading and be widely read.

7. Be positive about people.

8. Be open-minded and {lexible,

9. Be capable of mature judgment.

10. BEe able to handle stress and be emotionally stable.
11. Be objective,

12. Be responsible,

13. Be organized.

14. Be intrinsically motivated.

Who are the bibliotherapists of today, and who will be those of to-
morrow? The answer is, people who have a deep desire to help others:
counselors, librarians, teachers, principals, parents.

At present only a few universities offer courses in bibliotherapy, and
even fewer have comprehensive training programs. But that does
not mean that interested persons cannot prepare themselves for the
ficld through study of related areas, such as those previously listed, and
through independent reading, using such resources as the Inter-
national Reading Association's Bibliotherapy: An Annotated Bibliog-
raphy.

35
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Limitations of Bibliotherapy

Allhﬂugh the beneliis of bibliotherapy huve been well documenied,
there is the potential of harm to a reader during bibliotherapy. The
wrong book at the wrong time for a child can aggravate a situation,
Schulteis {1977, p. 13) shares this experience reporied by one reader:
A reluctance to pet and fondle a dog was interpreted by a teacher as o
fear of dogs. She assigned the reading of Beautiful Joe. Actually, my
freling towards dogs was the result of secing my dog mauled and killed by
a paick of dogs in our front yard. 1 resented the assignment, and as read, |
relived the moments of herror that I had witnessed earlier. The hurt was
inwensiflied, nol relieved.

Obviously, a more carelul assessment of the problein by the teacher

The success of bibliotherapy may be limiied by:

1. The readiness of the child io see himself in a mirror

2. The therapist’s skill in directing the process through all ihe
steps, expecially the follow-up

3. The degree and natwre of the child's problem

4. The availability of quality materials

5. The manner in which the book is presented 1o the child

6. The tendency of some students to rationalize away problems
when reading about them

of the process, i.e., that problems cannot be fully resolved by merely
reading about them
8. The ability of the student to transfer his insight to real life
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causing increasing withdrawal into a world of fantasy
10. The interrelationship between the reader and the bibliotherapist
11. The availability of courses and training programs in biblio-
therapy
Bibliotherapy is not foolproof, nor is it a panacea. It isa worthy ad-
junct 1o other methods of helping people cope with needs that arise in
life.
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Summary and Conclusion

This fastback provides an overview of the process of bibliotherapy
and suggests some techniques that can be used in implementing it. Al-
shown to have positive effects on people who are ready to think
through their problems.

Interest in bibliotherapy is spreading, as evidenced by the increas-
ing number of books and bibliographies published, the number of new
courses being developed, the number of articles appearing in profes-
sional journals, and the frequency of the 1opic on conference pro-
grams. In some states, such as Indiana, certification requirements for
the bibliotherapist are already under investigation.

The boundaries of the potential of bibliotherapy are yet 1o be firmly
drawn, but as Shrodes (1955, p. 29) puts it:

At the very least it is likely to arouse an interest in books and help the stu-
dent to find meaning in them. In some cases there may be delayed
reaction. A book that at the time of reading merely entertained him may
become a part of his mind's store of images, a segment of his experienced
world, a touchstone for his evaluation of experience, a saluiary reminder
of danger, a clue to understanding his motives, a elarification of reality, a
strategy for coping, or a vision of order.. .. To these ends the imaginative
writer contributes, for he is able to teach *the human heart, through its
sympathies and antipathies, the knowledge of itself.”

38
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Appendix
Examples of Books for Bibliotherapy

Code: P—Grades K-3
I— Grades 4-6
U=—Grades 7-Adult

Acceptance by others:
Estes, Eleanor. The Hundred Dresses. New York: Hareourt Brace Jovano-
vich, Inc, 1944. (P)
Alcoholism:
Trivers, James. I Can Stop Any Time I Want. Englewocd Cliffs, N.].: Pren-
tice-Hall, Inc., 1974, (I-U)
Apptarance:
Kerr, M. E. Dinky Hocker Shoots Smack, New York: Harper and Row, 1972,
(I-1)
Behavior:
Cleary, Beverly. Ramona the Pest, New York: William Morrow and Co.,
Inc., 1968, (I)
Bullies:
Hinton, Susan E. The Oulsiders. New York: Viking Press, Inc., 1967. (U)
Courage:
Spevre, Elizabeth. The Witch of Blachbird Pond, New York: Dell Publishing
'2o., 1958, (I)
Death.
de Paola, Tommy. Nana Upstairs and Nana Downstairs. New York: G. P.
Putnam’s Sons, 1973, (P)
Disabilities: :
Butler, Beverly. Light a Single Candle. New York: Dodd, Mead and Co.,
1962, (I)
Diverce:
Blume, Judy. It's Not the End of the World. Scarsdale, N.Y.: Bradbury Press,
1972, (I-U) :
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Dropouts:
Eyerly, Jeanneue. Drop Out, Philadelphia, Pa.: J. B. Lippincou Ca., 1958,
()
Drugs:
Anonymous. Go Ask Alice. Englewood Cliffs, N.J.: Prentice-Hall, Inc.,
1971, (U)
Fears:
Mayer, Mercer. There's a Nightmare in My Closet, New York: Dial Press,
Inc. 1968, (P)
Friendship:
Sharmat, Marjorie. Gladys Told Me (o Meet Her Here. New York: Harper
and Row Publishz=rs, 1970, (P)
Growing up:
Blume, Ju.ly. Are You There God, It's Me Margaret. Scarsdale. N.Y.: Brad-
bury Press, 1970. (I)
Lying:
Ness. Evaline. Sam, Bangs and Moonshine, New York: Holt, Rinehart
Winston, Inc., 1966. (P)

Marriage:
Head, Ann. Mr. and Mrs. Bo Jo Jones. New York: G. P, Puinam's Sons, 1967,
(n
Mental 1llness:
Neufeld, John. Lisa, Bright and Dark. New York: 5. G. Phillips, Inc., 1969.
(¢1] :
Nonconformity:
Cormier, Robert. The Chacolate War. New York: Dell Publishing Co.,
1974. (U)
Overweight:
Breene, Constancs, 4 Girl Called AL New York: Viking Press, Inc., 1969, (1)
Pregnancy:
Sherburne, Zoa. Too Bad About the Haines Girl. New York: William
Morrow and Co., 1967. (U1)
Prejudice:
Fox, Paula. The Slave Dancers. Scarsdale, N.Y.: Bradbury Press, 1973, (I)
Responsibility:
Cleaver, Vera and Bill. Where the Lillies Bloom. Philadelphia, Pa.: Lippin-
cott Co., 1969, (U)
Running Away:
Samuels, Gertrude. Run, Shelley, Run! New York: Thomas Crowell Co.,
1974. (U)
Salety: :
Baylor, Byrd. Everybody Needs a Rock. New York: Charles Scribner's Sons,

1974. (P)
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Dxlltm. Len and Diane. Why Mosquitoes Buzz in People's Ears. New York:
D;al Prr:ss. Inc., 1976. (F)

Hum Irene. Across Five Aprils. Chicago: Follewt Publishing Co., 1965.
~(I-U)




O

ERIC

Aruitoxt provided by Eic:

Bibli(xgraphy

Agnts Sister Maw- "Inﬂuences of Readmg on Racial Auitudes of Adolescent
’ lic Educational Review 45 (September 1947).
: Balley, Maulda “Therap:u!lc Reading.” In Reading in the Language Arts,
.- edited by Verna Anderson ‘et al, New York: Macmillan, 1964,
- Brown, Eleanor. Bibliotherapy ﬂndlts Wrdéﬂmgﬂpplu‘ﬂtmns Metuchen, N.].:
. . Scarécrow Press, 1975,
g Ciaﬁemlu ‘Patricia. "Children’s Literature Can Affect Coping Behavior.” Per-
" sonnel and Guidance Journal (May 1965); 897-908.
Fisher, Frank L. “The Influence of Reading and Discussion on the Attitudes of
_ Fifth-Graders Toward American Indians.” Doctoral dissertation, Univer-
ity of California, Berkeley, 1965,
" Herminghaus, Earl G. “The Effécts of Bnblmtherapy on the Auitudes and Per-
- st:nal =md Sﬂtlal Ad_]uslmem Qf a Gmup af Elememary Schml Children.

- Lm gaad D.K. "The EH:(( of B;b]mtherapy Upnn FetrRelatmns and Demo-
- gratic Practices in a Sixth-Grade Classroom,” Du:n:u:ral dlssmanﬂn Univer-
sny of Flnrlda lgﬁl

. "A Thm ng Impravemr:n: Program Through Literature,”
Elrm:ﬂlmy Eﬂghsh (Apnl 1972) 505

nél Rzadmg A;.mﬂauan. 1968, e
ﬁaﬂd a_ﬁd Shrndr_s, Camlé 18, "Ennmbum;n nf Resean:h in Blblm—'



) Schullexs. Sister Miriam. E‘lns.!mnm Teacher's Manual for Bibliotherapy. Fort
"~ Wayne, Ind.: Benet Learning Center, 1977,
_— . “A Study of the Effects of Selected Reading Upon Children’s Aca-
d:m;c Performances and Social Adjustment.” Doctoral dissertation, Ball
. State University, 1969,
-. Shepherd, Terry, and Iles, Lynn. "What Is Bibliotherapy?” Language Aris
"~ (May 1976): 569,
Shrodes, Caroline. *'Bibliotherapy."” Reading Teacher (October 1955); 25.
. “Biblietherapy: A T heoretical and Clini al-Experimental Swdy,”
Doctoral dissertation, Unive sity of California, Berkeley, 1949,
Smith, Nila B. “Some Effects of Reading on Children.” Elementary English
XXV (May 1948): 271-78.
. Stadel, Adolph. “Bibliotherapy.” Ohio Schools (April 1964): 23,
‘Tauran, R. H. “The Influence of Reading on Attitudes of Third-Graders To-
ward Eskimos.” Doctoral dissertation, University of Maryland, 1967.
Weiss, W, "“The Effects of a Communication on Attitude Change and Scale
Judgements.” Journal of Abnormal and Social Psychology 62 (January
1961).

ERIC

Aruitoxt provided by Eic:




