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PREFACE
Introduction to the Dooumentation

The doouments asscoiated with the Reading Error Protoocol Study oon-
aist of aix volumea,

Volume One, the present volume, oonteins three parta: 1) introduo~
tory seotions desoribing the bsokground to the atudy; 2) teohnioal seo-
t-ons on the subjects and the texts used in.this study, and on the
inter~rater relisbility of the data transcription; 3) seotione oompris-~
ing a user’s manual for the transoription systea.

The remaining five volumes oontain the data of the atudy. The
organization ia as follows. Subjecte are grouped by grade level at the
time of the tape reocording. Within a grade, subjeots ars ordered by
dats source. All subjeots st e given grede and from a given oontribu~
tor, then, are grouped together. Within that blook, subjeots are
ordered by identifioation oode (sae seotion I of the Transoription Sys-
tem Manual for further information on the identification oode).

- Volume Two contains gradea one and two.

VYolume Three oontains grades three and four.

T o "~ 'Volume Four oontalns grade five.
Volume Five contains grade asix.

VYolune Six ocontains grades eight, nine and ten.
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T PART ONE -
. BACRGROUND TO THE READING ERROR PROTOCOL STUDY o

T LR N .- R )

Aruitoxt provided by Eic:



L o tiOn AbOUE 8 meadei’ s uge of graphio,. graphophonto,

. " Finally, readin§ érror dita allows the analysis of the

. I. PURPOSE

The purposs of this study is zo ruog_lit.aee the atudy of the reading
acquisition proocess through tha analysis of reading errors by making
readily available in usable for: to reading resesrohers a largs: body of -
reading error data, This body «f srrors will also provide a souroe of
data that can be used in training tesohers of reading. -

. II. RATIONALE

Over the past deoade or mors there has been a growing interest.in
the study of the errors that ochildren make while reading aloud. The
study of errors afferds an almost unique method of studying reading per- .

formanoe: - First, there is evidenoe that opral performance in general and

-reading errors in particular provide a refleotion of the - Géntral pro-

oesaing that is common to both oral and silent reading (Swanson, 1937;
Fairbanks, 1937). Second, reading errora provide information about the . _ . _
ongoing reading process whila it ia taking place. Third, oral reading - -
performance has a high degres of acological validity. in that -orsl read-
-ing oonstitutes .a-normal and important  part of -reading  instruotior

. .tiple_souroes of .information.on the reading prooess.from. the.same data.
For ‘exampla, a given reading error or set of arrors oan provide in

"'t lnformation-during rasding, snd the - relati
- Bources of ‘information (Otto, 19770« = - =

- These advartiges of Using reading errors to study

0e88-1a8 1ad.to:scme important insights into the reading pr

b ~thit “children’s: reading “is influeno

anguage “struoture from -the  earliest ‘stige
».1970;.. Clay, 1968; - Goodman
Liok dialedt, ‘have bean s
‘Johnson, - 1974). ~It

°
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7 . SubJeots:
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Aruitoxt provided by Eic:



Q

ERIC
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YER

Souroe! Dr. Rome-Marie Weber
Cornell Univeraity
Ithaca, New York

Subjeots: The subjeots from thia source wers from a "high” reading
group used by Dr. Waber in a suboomponent of her oral
‘reading error work. These subjeots ware redorded in
1965, reading from the Reppermint Fangs (PF) and Sky Blue
. (SB) books in the D.C. Hsath Co. "Reading Carsvan”
series, Esoh subjeot resd a one- or two-page ssleotion
twice at a one week interval: onos bDafore the group
instruotion coourred and onoce arter,

Grads Level # of Subjeots # of Passages
1 6 66




Souros!

Subjeots:

. Mr, Donald J. Leu

Sohool of Education
Univeraity of California
Berkeley, California

The subjeota ssleoted from Mr. Leu's dats wers ths first
gradera from & first-grede/fifth-grade study. Three
atories wvere ssleocted from among & colleotion of seversl
dozen beceuse they wers read by more subjeots, The
stories read are:

LEU Story #12 -~ ™A Bus Ride"
LEU Story #27 - T"Heppy Feocea™
LEU Story #34 - "The Lion's Tail"™ "
These ssleotions ars from the Scott Foresman 1975 basal
series, - Resding levels socrss are provided by the fole-
lowing meessurss: Survey of Primary Resding Devslopment

(Form B), Gilmors Orel Reading Test (Form C), Mstropolitan
Aohievement Tests (Primary I, Form F).

Grade Level # of SubJeots # of Pasasages

1 " 33




Souroce:

Subjeota:

DNE

Dr. Joseph Danks
Professor of Payohology
Kent State Univeraity
Kent, Ohio

The sudbjeots seleoted from Dr. Danks' ocolleotion were in
an experiment involving altered texts. At esoh grede.e
basio text was used whioh had five different verasions.
Each veraion had the same twenty target positions distrie
buted throughout the text, where one of five alteration
oonditions held:

1) no ohange =~ the point in the text was left unal-~
tered.
2) semantio - an out-of-oontext word was substituted
for the target word.
3) syntaotio - a morphologioal ohange waas made to the
tlrget word rendering it ayntactically inoorreot.

4) nonsense - a none-word was substituted for the tnrgot
word.
5) falae information - a aentenoo or olause immediately
preceding the target word was sltered to present atory
1nroruntion inoongruous with the targat aentenoo.

To distinguish between the alterations and the rest of
the text in the protooola prasented here, the alterations
are hand-written in upper ocase letter. The reat of the
text iz typed in as usual. Exceptions to this are & few "
onzes of typogrnphioal errors whioh wers oorreot.ed by
hand in uppor onao. .

Reading levels were provided by Dr. Danks. The distino-

-tions were "good,® "average,"- and "poor" amocording to

teacher plloument in olassroom roldins groupa,

-

Crade Lavel # of SubJeota # or Pnsnnaos'

2 16 31
i -] L
6 ) : 9

Total 40 55




R.E.P.3. TEXT INFORMATTON

In this seotion the technioal information for each text used in The
Reading Error Protocol Study is presented. Table 2 1ists for each text
the number.of subjects reading it; by grade and by source. The texts
are listed by a oode name keyed, in most cases, to the name of the data
contributor. The order in whioh the texts appear in Table 2 i3 the sane
as that in whioh the texts appear in the remainder of this seation. For
each text the following information is provided on a separate sheet.

1) The identifying code.

2) Bibliographic information (title, author, text book series, pub~
lisher, oopyright date).

3) Study or studies for which the text was used.

4) Readability information. The Fry Method of Estimating Readabil- -
ity (by Edward Fry, Rutgers University Reading Center, -New Brunswick,
NJ) and/or the Dale~Chall Readability Formula (R.T. Williams, Fhe Bead=
idpg Ieacher, November, 1972) were applied po all the texts. The result-
ing grade equivalenoe soore is presented.on the introduotory sheet for
each text. 1In the ocase of the oral reading teats (Gray and Gilmore) the
. .8oore for eaoh paragraph is provided. L o ’

5) Following eaoh infomat.ional page, a copy of the respective text

appears. The oopy shows the line, paragraph and page breaks of the text - -

aotually seen by the subjects reading the texts. This -1s: presented in
- order to -provide information orucial to the understanding of errors -
which ocour at these breaks. The following symbols are used: .
eﬁd orllil.ne: /
paragraph beginhing: =P

end of page: :ﬂ




" Table 2

Number of Subjects
Reading Each Text,

by Source and by Grade

%03/% SIM HIL MSC TAM MIY GHN WEB
r 211 2 3 4 5 6|1 3 sl23689/2 3 s|23 4 si{s 810 1
] 23 32 38 30 39 26 {10 12 66 12111
33

RE ' 26 36 45
) 2511 26 11

2510 25 12
é 6
.3 &
) 6 2
5_ 6 9

wl.n|wlelole|le| e o




Table 2
(continueq)

Numbaey of Subjects
Reading Rach Text,
by Source and by Grade -

LEU 34 11

DNR/02/1/1
DNR/02/1/2
DNK/02/2/1
'DNK/02/2/2
DNK/02/3/1
-DNK/02/3/2
'DNR/02/4/1
-7 DNR/02/4/2
' DNR/02/5/1
DNK/02/5/2
" DNK/04/1
" DNK/04/2
~ DNK/04/3
. DNK/04/4
"DNK/04/58
;- DNR/O6/L 3
__DNR/06/2 2
DNK/06/3 ‘ . 1
: | | ' 1
1

Wi lw|lw| www|wwlw |w

W |ty | ||

. TDNK/08/4 -

ONR/06/5___ . — ' o

21




GRAY

Gray Oral Reading Test, Form A, 1963
Bobba-Merrill Co., Inc.

§300 W. 62nd Street -

Indianapolis, IN 46206

Used by the following R.E.P.S. contributors:

SIM
HIL

MsC

Readability:

Paragraph Dale<Chall

low S5th -
low Sth
9th
~1th
low 10th
15th
i2th.
15th

-t od o b
W2 OOWED-IONWN EWA =

n

"Rep;inted-by permission of the publisher”

Fry

1st

1at

st

low 2nd
low 3rd
high 6th




STUDY___ TEXT Gmav TAPE D AGE GRADE SEX_" _ ETHNICITY,

JEADING LEVEL
Al 1. PLlook, Mocher, look./ 2. Sae me go./ 3. I goup./ 4. I ccme down./ 5. Come here,

9., "have a good tioe."] _ Time

Mothar,/ 6, Coms and play wich me. J] Time

I, g& boy said, '"Runm, little girl./ 2. Run with us to the boat."”/ 3. They ran and ras./
4. "This ia fun,” seid cha boy./ 5. "Look,"” said the girl./ 6. "I see scmething in zhe

boat./ 7, It is my kitten./ 8. She wants ro play.."] . Tine

1, EOne morning a boy made e boat. 2, "Where/can T play wich 1t?" he asked./ 3. Father
said, "Coma with ma in the car!/ 4. We will take your beat with us.'"/ 5. Soon the boy

called, "Pleasa step. 6. I saa/wacer. 7. May I play here?"/ 3. ""fes,” said Father.

1, [ One day fiva children went out to play in/the beautiful white snow. 2. They played

_for a/long tims and then began to maka snow. animals, 3.0 Oune of the apimals was a deg.

4, Socu tha/dog next door cams cut of the house. 5. When he/saw the saow dog he said,

"!w-!_nw.“ 6, P Tha children lsughed. 7. "Now we have a/dog that can bark,"]]
' Tine

1. E It vas pat day at the za:iz. 2. The children/were waiting for cthe parade o.f animals

to bagin./ 3. Thay had creined their pets to do many different/tricks. 4. . Among them

ves a tall boy whose goat/mada trouble for him, 5. It kicked and tried hard/to break

- away. 6. Whan it heazd the band it/became quiet. 7. Duriag the paradé it dancéd so/. L

¥ iull-ftﬁat'“:l.:_t;_ won a prize, J]




- 46 1. Adrplace pilots have many important/jobs. 2, They fly passengers, freight, and =ail/
from one city to amother. 3. Sometimes they make/dasngerous rescues in land and sea
-
acciden_ts,/ dacd drop food where people or herds are starving./ 4. They bring strange

animals from dense jungles/to our zoos. 5. They also serve as traffic police/and spot

spaeding cars ‘on highways. 1 Time

A7 1.0DSundreds of years sgo, most of Eurooe was/a very poor regiom. 2 But China, a large
countTy/in eastern Asia, had many of the comforts of/a rich civilized nation. 3. Only a
few peopla from/Eurcpe had visited this distant region. 4. One/was the famous Marco Polo.
5. Ha learned some of/the languages thaz were spoken in China and served/its great ruler

for many years. J] . : Tine

A8 -,_:..-gm. cager spgctators who had cheered the/plucky Warriors through eight nard-fought
| '1_:|n£gs/were gilent. 2. Only 4 run was reﬁuired to defeat/tha much fearsd Chanpionl'
- who had preu_rj,ousl);'/ defeated all oppenents. 3. Th;lsp_e.ctatqrs had/earlier cri:i'ciz;d - _ ‘ '-.' -',-
_t!:‘m unpire severely. &, Now/thair‘ faces were tense with axcitement as the plfayers took

‘their positions.] ' Time

39 .- 1. 8 The oil industry has been greatly increased/by recent advanmces in science.

2. -Geologists have/discovered new ways of locating veins of ofl<producing rock. 3. I-‘fob_]i.gﬁs_

. of gushercontrolhavd been.solved. 4. Very effective also are newer/methods of ref




Al0 1. £In zssponga to tha impulsa of habit Josaph/rose and spoke as in former days. 2. @e
¥Poke /vigozously, continuoualy, and persuasively while/the others llstened artentively
bue in grin cnd/mtﬂpitum silenca. 3. Finally exhausted. Joseph/hasitated for =z

amment; as often hlpflm in/such circumscances ha became confused and was/unabla to

rasume spesking. ] Time

All 1. PMany of tha hypothasas ghout phyucal/'phgnmm formulated by early philosophers

vers /inconsiscent and in ZOSt casas could not ba/univarsally appliad. In crder to davelop

sccuTate/principlas vary capabla physicists. mathesacicians,/and sractsticians had to
cooparate vholahaartedly/cvar lomg pariods of time to verify numerous basic facts/and
assumptions. I| . ’ Time

L

Al2 1.8ina elonelud:l.ns lecturs on sidareal Spaces,/the astronomer contrasted the infinitesimal -

. diffazence/in the distanca of tha moon from the earth at apogee/and at perigae with the

S
P

grant differanca in tha distenca/of the earth from the sun at aphalion and ar Perihelion./ . B

2. The atudents intarrogatad him, evidensing precociousness/and lucidicty in cxpression.}]-.‘f_'-
‘ ' ' Time o

ALY -1, Eburias & hisgtus in tha desultory firing, the apt/lieutensnt clamberad wearily over

" tha datzitus piled/against cha redoubts. 2. Beneath a canopy of empyrean/blus lay the - .
cle duilt, bucolic landscepa, its pristine/beaut’ now dafiled by zyriad dimiautive

promontories thrown/up by tha @oFtar shells, bur radiating momen:éri_ly an/ {nexpl taable  '




STUDY s

:
;

GRADE ID AGE SEX ETENICITY

|
|

READING LEVEL READABILITE

A Day At Home

1. BL. One day 3ob Watsom was sick./ 2. He had o stay home from school. 3. He/stayed in bed all
day. 4. And he looked/out the window to ses vhat was happening/in the screst.

2. D1. He saw Mrs. Miller go to the/store. 2. Ea saw Mr. Burke bring the/mail. 3. Ba saw Me.
Goodman bring the/milk.

3. P1. Thex ha sav something bad., 2. He/saw dazk smoke coming cut of che winrdow/of Mrs. Miller's
house. 3. 3ob kuew that/uo cne was in the house €o see the smoka. J]

4. §1. Bob called to his mothe¥, 2. And/he showed har the smoke. 3. Then Bob/looked out the

. window. 4. He knpc/.lookius ot the smoke coming out of/Mrs. Miller's houss.

5. Pl. In a few n:l.nut.as a firs truck came/dcwn tha strest. 2.. Firemen 3@011 dewn/;nd pulled houln;-:i
off the truck. 3. And/they spP¥ayed water oz Mrs. Miller's/hcusa.

6. 1. when 'chtu vas no more smoks the/firemen stopped spraying the vater./ 2. They put the ho"l-‘l___':i
on the fire truck./ 3. And the fire truck weat avay.

7. Pl. Bob looked out the wiadow. 2. He/sew Mrs, Miller come home £Tom the store]] 3. He sav hiy

- Il;llﬂ_:h.‘l.' talk to Mrs. Millew./ 4. Bob was glad that he snyid homa from/school. 4. Mrs. mlln

m gudglu: foﬁ}snyd home from school. ]

Time Rats Comp. | _ |




GILMORE

Gilmore Oral Reading Test
The. Paychological Corporation
757 Third Avenue

New York, NY 10011

Used by the following R.E.P.S. contributopr:
TAM

Readability:
Paragraph Dale-Chall ‘Fry

1 - 1st
2 - 1at
3 below 4th  high 1st
H bhelow Ath Ath -
g high Ath high Tth
6 low Tth -
1 low Tth -
8 8th -
«9 10th -
0 12th -

"Reproduced ?rom the Gilmore Oral Reading Test by permission.
Copyright 1968 by Harcourt Brace Jovanovich, Inc.
A1l rights reserved."




STUDY TEXT Gilmore TAPE i AGE GRADE SEX ETHNICITY

READING LEVEL

1. 1, I see aboy./ 2. He has a d_og./ 3. Here is a girl. 4. I see a cac, too/ 5. The man is

Facher./ 6. Mother is in rhe house.]] Time Rate Comp. )

2. 1. The girl is in the yard./ 2. The girl has a big ball./ 3. The boy is hack of the girl./

4., He is playing with his dog./ 5. The cac looks at the girl/ 6. fe wants to play ball, coo./

7. The girl does not see chac cac./ 8. Sha is leoking ac che ball.d
Tinme Race Conmp.

3. 1. The name of the boy is Bob./ 2. The name of hia sister is Jane./ 3. They live wil:h thelir

parents/in a whice house uear the city./ 4. They are playing on che walk/ 5. The dog and cat - 5

are their pecs./ 6. After Father bas goue to wotk,/ the childrem leave for s;haa.]]
Tine Race Camp________

4. L.PMother waves gocd-by to Father each morning. 2. She/begins the housework soou af:a:he
leaves. 3. 3ob and Jane/help her before cthey g0 to school. 4. They dry :he-.disheg':"éﬁ#{'ﬁl

their own rooms. 5. After Mocher has finished the work/indoors, she goes out Lo herp eey
) . ) ...' - - F

flawe:" 35:dm. 6. She tends/it nearly every day for abouc am hour. 7. Mother doéa__'_éli-"her'

work with 'sreal: care. 1 ' Tine Race _ ) Cmp

5. 1.fEvery morning Father goes to his office by train. 2. He/usually leaves.che h°“3¢3‘5°u

reacheg:he/city ac eighc forty-five, Facher

tsa Cime; a:nduany /ewr:éniﬁgg ‘he doesn't ‘arrive home unctil lace. © 7. Bob and .Jane. are’
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proudly making ‘ambitious plans for the. futuze ‘sducacion of ¢
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: 4 12. "Splendid! Splendid!" he said, putting the tips of his/fingars together and no;ding his
heaad, 13. "We could put it/on Letween nine and ten on Thursdays and... l4. ‘eit a/minute!
15. You haven't told na what che idea is, yat!"/PL6. "Well,” T seid, "ay baby brother is a
sretty good/brocher,” 17. Then I addad, "As 1:;.:1:10 brothers go0."/BEl18. "ow sas hera!

1. I'm a vary busy man!"/P20. 'Yas, sir. 21. Wall, my idea would be for ycllu to chooss
) a)baby for your TV programs. 22. Tha baby could advertise/things like — well, nilk or baby
clothas. 23. Thers are lots/of things babies uss. 24. You could get a spomsor.’/

& El dr. BaMy vag icprassed. 2. "Humem,” he said, "you/may have an idea of value.’

- _ 3: + Ha walked a:ﬁund the o!ficl,/:hinkinsl. 4. "Yes. 8. !:Tl oI:ould have a contast and pick

- 8 baby/out of all tha bsbies in town.'/PG. '"Excusa me, sir,” T said, “bue I chimk it would

.n bettar/not to have & contest. 7. If vou have a contest, then all che/mothars whosa
':_Eyab:l._l.s don't win will ba mad at you. 8. Thay/might aven refuse to buy the thiugs you
: __.I_;advlurl:iu on your/station.'/P?. lir. Barnsby stopped pacing. 10. ‘“Humm,” he said.

11. '"You/may be right. 12. Wouldn't went to imperil our good will."/P13. 'ind so you

could just pick zy little brothar," I said./Pl4. "He'd do just as well as anYone elsa his
j"'_;gl'.’_‘_/EJ_.S.  "How old is he?"'/BL6. "Zight months," I said./ 17. "But ha is Foimg on nine."/
: 13"Hum," said Mr. Barnaby, "lat ca 3eae mew." 19. He was/pacing the £loor again.

_'___'.'j_‘.z_ni ‘typical baby. 21. Thse's ic./ 22. Typical! 23, A baby like everyone alse's

A. ISIaﬁ.ﬁr/_q'w;‘_‘??ona will lova. 25. An excallant ideal’/p26. "Sure,” I said.



my boy,” My, Barnaby said. 29. "If we do chis,/ic will be a live show. 30, Liva, boy,
1.1.“:"/231. "But what if he cries or someching?”, T asked./£32. "All babise cry.” said
Jlr, 3arnaby. 33, '"Re wouldn't be/typical if ug didn't c¢rvy sometimes. 34, Typical, thet's
ic, cypical./ 35. The ypical baby!"/B36. "Yes, sir,” T said./§37, ia placed a hand on wy
;hculder. 33, "You kmow,” he/said, "I chimk you may have hic on a zeld mine, my boy./
39. Whaere can I see thiis baby brother of yours?"/P40. ‘'Wall, ha's home a lot,’ I said.]

£ 41. ‘ir. Barnaby frowned aua glared at me./f42. '"Our address is 221 Forest Road,’ T added
hurriedly./

7 Bl. That svening ilr. Barmaby :nlaphollmd‘ and then cama/to the house, 2. After he'd talked

to my mochar and fether/ for e while, they l'.:lu:k him into the bedroom, 3. Hs lsanad/ over the
erib and wagged a finger at wy little brother./ B4. '"Say de," fr. Barmaby chuckled./p 5. B :ba,"
said nyllictlc brother, grabbing for tha zinsar./gé. Mr. Darnaby chucklaed again. | 7 ,.-\ndnw-
had made a very favorable impreesion./P8., tr. Barmaby talksd some momwich zy folks.
9. "It's/ settled then,” ha said &8 he wae leaving. 10, "Ba at the utat:eu/wicn that !i;m
baby & weak from Saturday at 10:30 {n the/mozaing. 11, You knew, this boy of ycur) is

_'.qui'u_ a Susinesshan.” 12. And he gave me 8 big wink./

8 E 1. A weak fzom Saturdsy sesmed a long way off. 2, I read a/lot so the time would go !utlif

3. T even found that ltud:iny'udl the time go fustar, cooc, 4. The word da!ﬁil‘,inu__ wnn/

mpmguymhs in English, too. S. I resd a lot of then/out loud neazly every evening./




reading a lot of soft-sounding,/scothing words. 7. In & few seconds be would fall anleep./
8. He seemed to lika the history lessons, too, hut his favorite/wes the dictionary. ]
9. Ganius at wark;/

9 B1l. When the day cama at last, =y mother dressed Aodrev/in & sev outfit, 2. I stood looking
down 8t him whan ve wers/almost Tsady to go. 3. Ee really ves 8 pratty good kidj I/coulda’t
telp feeling proud. 4. I leaned over the crib, pointed/a finger at him and said, "Say da."/

BS. Clearly and distinecly Andrew sald,"Philosophical”./P6. At first I just looked st him.
7. "Philosophical?” I esked./ 8. "Did yeu say philosophical?'/B9. "Communication,” he
said, also clearly and distinctly./ 10. "“other! Dad!" I yelled. 1l. "Andrev isa't
typical! 12. BHe's/~ he'e 8 genius! 13. Wa've got to call the TV station!'/Pl4. "Hori-
zontal,"” Andrev said./P15. I sz to the I:Iolcphm and called the statiom. 16. While I/
wes waiting for Mr. Barnmaby's wire, Andrev said, "Rcfl;slcction."/

10 P1. '"z. Barnaby!” I said st last. 2. "indrev isa't am ordinary baby! 3. Do you kaov _
what he just aaid?"/P4, "Sever mind thac,” be said, . "Bring that fize boy over/here
‘right sway. 6 We’'re setting up lights and cameras.'/P7. "But Nr Baroaby,” I said,
"sndraw just...”/B8. “Cat that baby over here!" he shouted. 9. "I'm g very/busy m.';/

g 10. On the wey to the station I kept talling my parenta vhat/h;d happensd. 1ll. "w.'ﬁ

got to tell Mz. Barnaby,” I eaid./ 12. "“This baby is not typical."f23. "I never thought .

| "he vas m:!.cal!"' my mother said. 14, There/ves pride in her voice./

-J_.J,:E 1, At the scacion Mr. Barnaby rushed us iato the studio and pushed/a crib for Andrw'u_nd_q_:r
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ona of the big cameras./ 2. Thaera wara 3laring spotlighta and floodlighta, and cablaa /
riggad up evaryvhara. 3. Thara vas a glassed-in part along/one vhols side of tha studio ~-=
tha control room. 4. Thare/two nan varas lim to sach othar, and ona vas po:l.n::l.ng/ to
the clock,/BS. I seill chought wa should tall Mr. Barnaby, but he/was rushing sround stviag
orders to lighting crews sud/csmeranan. 6. At Jru: he lasned over the erib./ £7. I nald ny
breath./PS. Ha vagged a fizger at Andrev and said, "Say da."/D9. ''Intallectual,’’ my little
brother said, loudly and cln;:ly./ P10. Mr. Barnaby straightened up, atill bolding tha
finger /over tha erib. 11. Ha stared at Asdrev. 12. His face turnad/red./

12 1. "Intallectual?” hae cried. 2. "latalleccual?" 3. E;. hands/droppad to his sidea.
4, "This..... babyl.....m':..../m:l.m." he Doaned, snd thare was & d:ll::Lm.:: quivar iz
his oica. S. BRa looked halpleasaly at firat scna camersman and/than agothar. 6. Finally
ha lookad at ma. 7. ''Youl"he said/in a sickly whisper. 5. "Youl" §. Ha stood with hia
feat wvida/apact aud bl;au;h: his hand up alowly, pointing ac me.’/ 10. "You!" 1l. The
poineing fingar rose snd .-‘.lli with his heavy/bresthing. 12. H{s ayes wvera glaring ead
vitdJP13. 1 backed evay. 14. "I didok.....I didn'c veas.....D/erded to tell you.....su:'"_/,:

£15. Mr. Barnaby alwaped into a chl:l.r.l 16. "In five minutes/wva g0 on tha air," ha said, |

"\ﬁth the Yetypical baby".” 17. The baby Aa'va basn advartising ell weak. 8. Typical! :PIA

19. He threv/his arms high end let them fall limply on his lap. 20. Thenha slumped still i

L tashen/




te che door, 5. "“Fromtc sffica. Miss Brown,'/he said, stariag st the floor./P&. I dashed
out of che studisc, found Yiss Brown and was/bsck in & faw seconds. 7. I stood by tha c:til:
aund opened/cha dictionary. IB. I opened it to tha $'s. 9. "Andrew, listan/co cthis,”" I
said ea calmly as I could./Pl0. "Newspaparwoman," Andrew seid./Pll. I scarced to rsad.
12, "Slaigh: smow, soak, sociacy, soften,/soldier, sorzowful, scup, stormy, stroks, nqﬂiv«’
<" P13, Andrew's ayea dropped, chen clossd. l4. I went on reading,/snd vhen I lookad
dowvn again, Andrew wea asleap./

’

‘14 81, Scmeona stuck some pepars inco Mr. Barcaby's liop/hand, and it cade ue feal gocd to sas
hin get control ofllhimsel? whan he absolutely had to. 2, He came out of his/ slump sud
looked sround. 3. Suddealy ha jumped up and/scapped in fronc of tha cameras. 4. A lighe
flashed ovar the/coutrol room, and thave was a blare of music. 5. At firsez 1/ choughe =§¢
nolss would vake Andrew, but he vent on/slasping. 6. Tha S's bad done it./B7. I den'e

ramamhar what Mr. Barnaby said during/the televised program. 8. 3Buc I rmmmmbar the cmni

#~ ng/cloas to the orib and Mr. Barnaby bending over and saying/soothing things to Andrev -

but 8ot too loudly. 9. Thare/vera tears iu Mr. Barmaby's syes a8 he finished his spasch./
10. Uis voica wea ewallowed up in & loud blera of “Rock-a=by<Baby,” which woks Andraw, but -

by than tha prograz was over, ssyvaey,/

13 31. Mr. Barusby cook us ocut of tha studis, clear to tha fronc/door, patcing hia fsca wich_ a.

large handkerchiaf. 2. Whan/vs vars cut on tha stfaat, I saw that ay aothar vie ml-':;;i"-"

broadly. 3. "It setvas him Tight for calling s child of mine/cypical, she seid./B4.. My
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father vas folding the check Mr. Barnaby had given/him. S, "This will mske a nics start
on paying for Andrew's/collage education," he said. 6. "Though I'm not sure ha nseds/ ons,"
he addad./£7, "I think I'm going to win the prize for the most original/ outsids projact

this year," I ssid./P8. "Phidosophieal,"” said my baby brother.l
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GOODMAN  STOHY §59  TAPE GRADE,_ D SEX ETHNICITY AGE

READING LEVEL TRANSCRIEED BY DATE

1 1.PThe rays of the setting sun lingered/over tha high Arizona desert, touching the rocky
tip of Badger Mountain and tinting the bold face off Antelope Rim. 2. The shallow basin of/
Salt Creek Wash becama a gathering/pool of darkness whers a band of/eight hundred sheep with
their lamhs Asere bedding down for che night on/a small pacch of mmadow. 3. Two burtus,
their long gray ears sagging in Arowsiness, stood stolidly in che midsc .of the sheep.

4. The frantic bleatAng became less frequent as twollsheep dogs gently urged the band/into -
a Tore compact mass and each/ewe found her lsmb./

2. 1. £1It vas fully dark when the alert/aars of the larger dog caught the/sound of a sharp

wvhiscle frou/:ha small camp a hupndred yards up the/wash., 2. The doz turned to g0, but not/ ”

until a last look over the band assured her thac all was vell and that/her mace was pa:rqll;_:ig

the far side./ 3. B It had been a long day for the/dogs, and Peggy limped heavily as/she
approached the camp./ 4. Sae went dirsctly to the saddlebag home of her/five- puppies,_::'.tf?é.
two wesks bcfora/while‘ the bard drive bad been underllway./ 5. She nosed the tig:l:l: hu'd;i.;l'e.f'_':_
: slell;-:ing on the camvas flap and lay/down. 6. Immediately tha five black/button noaes.i wre
_ gropiﬂs “;“ly, / 7. Ber eyes became soft wir.h pride and/affec:ion,. but she didn'::r;J_;J'_:'_-.:
always/being awara of her responsibility toward the bgnd. 8. IPeggy wag a dasce.nqént: §£ :._a_;."
long line of good Qheep dogs./ 9. BHer heavy yellow-and~brown coat indicated no par::icula:;
-E-lreed,:- ?:ul: har! fine head and alert eyes hincad of /collies thac worked the Sheep on the
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3 1. PThe pups ware sleaping, and she/gave her atteation to her left for;;aw from which two toas
were missing. 2. A coyote trap had caught her/ foot three years before, when she was/little
more than half grown and just/learning the ways of the range and/the work of a sheap dog.

3. PThe herder cama slowly from the/tiny teat and spilled the contents of/a saddla bag onto

the ground. 4. "Here,/Peggy, old zirl," he said. 5. "This is all/I've got for you to=
uight."” 6. He tossed/ har two cold biscuits, left from/the morning meal./ 7.5 He sat dova

on an upturned packfsaddle and coughed excessively./ 8. Peggy gulped the biscuits and
lookadﬂcg the harder for wore, not unda:écandiné the lack of food. 9. The/herder was still
cougbiag, and he/ nodded his head to Peggy. 10. This evehing there was no cooking fire, and
Peggy trottad off to search the camp/for scraps of bones, but thave was/nothing./

4 1. PShe sniffed the cool air of tha late/ spring drifting down the wash, before lawaing hgr
hesd to drink the/cold water of the smail stresm./ 2. Through the still nighc-:he yelpin;{
wail of a coyote was brought to her/ears. 3. A growl swalled in her throat,/and she fr&;éﬂ

looking intently in_t:oIEhe darknege over tha low knolls to/the -mc. 4, BHer trained ears'-:-

told her/it vas only one coyote she hesrd./ 5. She turned questioning eyes to the/coughing
" e

herder and then to the/ sheep and the shadowy £igure of /Chip moving about he band./ 6.8 The

L3

dog's uneasineas, growing for/the past two days, now became mora/acute. 7. The routine was

different,/and she could not undarstand this rush/to keep the band moving. 8. Why/hadn't -

' the herder butchersd/snd cooked for himself and the dogs?/ 9. Why did the dogs have to work'

mdcm usual? 10.I Why wers thare naﬂcoynl:e fires at night?/
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- for I am no lomger of any/use.”/

1.2 A high, thin vail came from tha/nmorth this cime, alerting both herder/and dog. 2. He
1ifcad his head -vur:u.y/and talked to his dog, as ail herders/do. 3. "Well, Peggy, they're
cloaing in./ 4. We'll just have to build fires again./ 5. It's been a bad year for rabbits,
and/the coyotes are hungry.” 6. Be picked/up 2 small batchet and started tolard the rim=
rock west of camp./ 7.P Peggy was following. 8. Her bunger/made her sniff hopefully under
rocky /ledges and along the small trails in/the sage. 9. The building of coyote firas/was
not new to her, althoush she waslPuzzled by the fraquent stops when/the hetder rested aftar
coughing/spells. 10, Each evening they made a/wide circuir of the bedding grounds/and

built fires or high points where/they could be seen for miles around./ 11. On nights when
the fires were burning, she often heard coyotes singing/a protest from distant ridges, wmel-.
the shaep resced safely. /

1. gm fm-:dcr lighted some brush/against a dead juniper tree on top of/tha rimrock, not
bot.hcrj.ns to stack/limbe agaipse the crumk. 2. Peggy falt/che difference in procedure;

atill she/moved t:m:ld the place whara thelluext fire might be builc. 3 A shorr./‘ whistle
halted hetx. fs.. The herder was/heading for camp./ 5.f "Comse, Peggy. 6. Lat's go. 7. Onai'-,'-
f:fl.ra/;ls ali I can build tonight. 8. It's not/enough, but i¢ ¥ill have to do. 9. The/:.-.st:

‘is up to you and Chip." 10. She/tucked her nose into his hand, and/he patred the side of

ber head and/gently pullad har ear; then he/grabbed a handful of fur about her/neck.

- 11. Be shuffled alowly down the/mill. 12. "Good dog. 13. You've got lots of/work to do,.
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1. £5hae had cevear heard this tone and/she gave him.a quesl::‘:oning look.]] 2. P "We're two days
out from the cortals and a day lace on the drive. 3. I/sure hopa the boss rides out to
neet/us."” 4. The vords "corrals™ and "boss"/meanc chings to Peggy, and she/whined in
recognition./ 5. PAs they approached the bedded/sheep, the mooaz rose, its cold light/trans-
foraing the desart into a maze/of .line and shadaw. 6. Cnip splashed/through the shallow
stream to naec/chem. / 7. BThe herder pacced Chip and gave/an arm signal toward the flock./
8. ™You'd beccter stay hera, old fellow./ 9. Dom't want those sheep disturbed."l 10. Chip

vas hungry and had expected/food, but he sat facing the sheep./ 1l. The berder mzde a slight

movemenc /vich his hand, and Peggy knew she/was to follow him./
1. B The slanting rays of moomlight/probed the shallow wash. 2. As chey/approached the mu:
the chin wail of/ccliyol:u reached her ears from upscrmam, far to che anorch. 3. Herder andl
dog stopped to liscen as the chorus/rapidly rose and fell./ 4. £ "Well, Peggy, souncis like
about/thres of them have spotted our fire./ 5. Guess thay didn't have luck‘ hunungflalo;e.-_'fn
.6. DPeggy sensed the concern in his/voice. 7. She, too, knew that three/coyotes had jo:lned
forces and thac/hunger was driving them to the/sheep. 8. Peggy lay down with hex/ Puppil_-es._';f_"j
the herdarstumbled iaco his/cteac...../ 9.81Ic m less than an hour before/dewm. 10. 'nm
moon had sec. 1i. All was/quiec. 12. As Peggy lay watching, the/shadowy form of Chi‘p:_. ..
appearsad befween the gny blur of tha sheep and/che jmolls to the east. 13. His ac:iop_s./'_

_ gave 1o hinc of alarm. 14. Then her eyes/caught a movemenc in the sage aeaglthe top of

. --che knoll, and she looked/quickly to Chip, whose slow pPace/wvas unchanged. 15. There was '
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~ saeep./ 9. D The band that had baen huddled /about che stoic burros vas a mass of /bleating

mt 10. The alarm of /the ewes, frantic for cheir lambs, wasB:ontagious.. 11. 'rhe

" band ovarfloved/che bedding ground snd started up/the hillsides. /

no breeze/to cause movement in the brush./

1. PHBer mscles tansed. 2. As she started/forvard, Chip vheeled to face the/kmoll. 3. A
coyote amarged from the/edge of the sage, not fifty feet away,/walking with its head down
toward /the dog. 4. Chip held his s:anc; betwean/the sheep and the danger. 5. The coyéea's
walk vas not that of a rabid/animal, nor was it the creeping ap.éru;:h it used in actacking

the sheep./ 6. It moved steadily forward. 7. As Chip/lesped tovard the coyote, it whirledl]
and ran lightly up the slope, staying/tancalizingly ahead and leading Chip/toward the brow

of the kmoll. 8. ;eggy's/dum training had taught her the/answer to the maneuver. 9. She_ _-
vaced /towvard the spot where tha cm:n/.ami Chiphad duappmedlfrm s:l.ghl:./l 10. She was
too late./ 11, gm'. coyotes had laid 3 successful /ambush for Chip who was fighting/for his
1ife. 12. Peggy plunged over ‘:ha/bm of the knoll into the tangle of/slashing coyotes
and uh:ll:ling dog./

1.P The impact of her charge split up/the fighting animals aud sent oue/coyote spinning to -

the ground. 2. Thelhimble beast lesped away from her/flashing teeth and was gome. 3. m/ ;'
othars followad after. 4. Pesgy stood/over her mate, avaiting an attack/that dida't cm
5. -Finlily, Chip /dragged himself to his feet., 6. He had/a vicicus tear at his throat, :he
vendon above one hind leg vas severed,/and his life spark was flickering./ 7. Limping

slowly ou three lags, he/scught sanctuary in the herder's/camp. 8. Peggy raced go the
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11 1.P Peggy needed all her skill as sha/fought to control her charges, turning/group after
gToup back toward/the center. 2. She concentrated om the/leaders, koowing that the others/
would follow. 3. Barking occasiocnally/to reassure them in their fright, she/circled the
band again and ag.ain as/ahe had baeen trained., &. At last it was/milling, going nowhere,

5. When it betame quiet, she m. spent and trembling./ 6. EThe pesceful glade was £illing
vithlarmth from ths sun as the sheep/moved to the creek for water, then/spread slowly

toward the hillside to/search beneath the sage for succulent/bunch grass. 7. Peggy looked
again and /again toward the cxmp, 8. The harder/should be here to start :hu‘on the/erail

23 ha had each morning in the/past. 9. The sh-;p wvere hungry and /vouldn't stay lomg in

one place. 10. A/few lambs were already running/astray, and she turned them back to/ the ham:
before she set oyt for tha/camp./

12 1. PAc che sight of bar, the puppies/stopped their feudiog and waddladlhopafully toward her;

~—but she turned/to the open tent, hesitacing under/the f£lap before she walked in, and/ sniffed :\
at the silent form. 2. Urgently/she pawed the ground sud whimpered, but there was no
response./ 3. For a moment she stood by che bad/then bounded frum the tent so fast/that

.

the puppies scurried into the/ ;addle(bag “§..~She, looked toward the/sheep down the canyom
. - " R """\\\H
before/ thrusting her head into the bag with/che hungry puppies. 5+  She turaned once/mora

o tha tent, halting after a step/or two when she saw Chip lying a/few feecr avay./ 6._£She_

crotted to him, sniffing at hisscill head, whining close to his ear,/ pawing his shouldera":

7. ' Then she/licked the wound at his neck. 8. He/didn’t move. 9. She turned away and/
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went through the camp. 10. She barely/turned her head in the direction of/the puppies as
she walked toward the/umgnarded sheep. 1l. She realized that/she was alone and that the
safety of/the band depended or her./

l-lg'r-h. band was fanmniog out across/the hillside in search of grass. 2. Peggy/drove a few
stragglers back iato the/fold, then worked up the hill, turming/the flock so that all would
feed in the/same direction. 3. She petrolled/the upper edge watchiag carefuliy thatlnone |

should pass through the breaks/in the rimrock to the platesu above,/where they would become

easy prey/to the coyotes. 4. In the pest, Peggy/had known the herder's rifle to apeak/ocut

sbarply against a bold coyote. 5. Today thare was no herder./ 6. P She did not leavi thn
band or relax her vigilancea. 7. The sun was high/when she turned the sheep dm/fmm
hillside and across Selt/Cresk, them back tovard the camp/on the far side. 8 shaaows
filled :he/va.u.;r by the time she urged thea to/che bedding ground. 9. As she pused/:h-
csmp, she saw har forlorn puppies huddled at the saddlebag, and/the urge to go to :hmm

strong. / 10, Turning away, she van ahesd of the/sheep to hold them at the bedding/ground,

deeap/into the pads of her faat. 3. She s:cppod/bu'idé the saddlebag, and the pup{ﬁ.as

scrambled over her, searching/for milk she didn'c have./ &.P She vent to a mgl__al;ag'”gg{-
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. Than/boch leaped out of range./ 7. Regatatng her posteion vich herloa

-She looked up at the snarling coyotas/on either side ;- watching as. th

= - w

ter weight ‘kept her ou-her/fast as she had sensed it would.

PR

lo. - 12Lookinspa3:he:/:l.: hanged the
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PThe United:States- should lead/che world in taming techmology./ 2: We will become a







“too amddous, teo guilt-ridden to Eaally kuow/vhet we are all about. 4" T

suspect iz/will caie vy genecation assy/yeics to recover from our educscion./ 3. Ve will

-

-to be -sniflued by slghcusres sbout sicifiental smudges Costig us:poincs/on our




of :htmlnd/:hac bind us. 2. They will koow inécinctively what freedom is all/ about, and’
no mwﬂl be able :_n/:zki it awwy from them. 3. Chronblogical age will becoma 1.__31:

:.qb‘_or;an_:; parhapa chey will fotce ng tos:aven 3top uding age as an ei::u.gc for n!:_s::_lr._a-q;.'___'_'

4. ' For any generation could go/wrong. 3. Even our owa./
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S§TUDY WEB TEXT DPF 99 TAPE GRADE D AGE SEX ETENICITY

READING LEVEL READABILITY

J..'gl. Wi;l:l.c came £o a green house./ 2. It was the green house by a brook./ 3. Willie zaid,
"™Meg-ow,'/ 4, But no one came,/
'_2.£ 1. S50 Willie went to the brook./ 2. Thers was & dig catfish./ 3. And there was a fishline./
3.2 1, "Sepap!" went the c¢atfish./ 2. Be had the fishline./

4. 1, "Meevow!" weat Willie./ 2. He had the fishiiae, too.]] ..




$TUDY WEB TEXT PF 109 TAPE GRADE 4] AGE SEX ETHNICITY

READING LEVEL READABILITY

1. 21, They went on and on and on./ 2. They came to Foxy=Loxy/
2. Bl. "Where are you going?'/ seid Foxy-Loxy./
3, 1. "Poxy-loxy! 2. Foxy=-Loxy!"/said Henny-Penny and Coeky-Locky/and Ducky-Lucky end Goosaey-

Looaay /and Turkey=Lurkay./ 3. "The sky is falling!/ 4. We ara going to tall tha King."/

4, Pl, "Come with me,” said Foxy-loxy./ 2. "I kumow how to get there.” ]




STCDY WEB TEXT PF 140 TAPE GRADE o) AGE SEX ETHNICITY

' READING LEVEL READABILITY

1.P I was once a bottls of iok, /inky, /dinky, /chinky, /inky, /blacky minky, bottle of inrk!/
2.P J wvas once a jar of jam, /jammy,/masmy,/ clapmy,/ jammy,/ swesty, svammy,/jar of jam!]

3.0 X was once & lictls kite,/ kity,/ whity,/flighcy,/kity,/out of sighty,/liccle kical/

4.0 L was once a 1ittle lark, /larky, /marky, Mhacky,/ larky,/ in the parky,/little lazk!]]




WEB-SB-78
"Two Rhymes for Fun"

WEB=-SB=-125
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in Sky Blus (Revised Edition)
Reading Caravan Series

D.C. Heath and Co,

125 Spring Street

Lexington, MA 02173

Used by the following R.E.P.S. ocontributor::
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Readability:
WEB=-SB=78 7th (Fry)

WEB=5B=125 3rd-dth (Fry)

{See t?d infcrmational page on the WEB-PF texts regarding readabilitcy
lavals). '

“Reprinted by permission of the publisher”




STUDY WEB TEXT SB 78 TAPE GRADE ™ AGE SEX  ETENICITY

—— T ————

READING LEVEL READABILITY

1. g‘rhe raccoon’'s tail is ring-arovund,/tha possum’s tail is bara;/che rabbit has no tail at all,/

but a graat big bunch of hair J

2, P The elephant has a grest big trunk;/ha never packs it with elothesy 1t has no loek and it has

no key,/but he takas it wharever he goas.]




—————— e —

STODY _WEB TEXT SB 123 TAPE GRADE D AGR SEX ETHNICITY

READING LEVEYL READABILITY

1. EThen the red hes, Stravberry,/walksd into the barn./ 2. She was looking for breakfaat./
3. "Children, children!" she called./ 4. "Look what a wonderful feast/wa are going to have!™]

5. 0 In cama Strawberry's lictle chickess./ 6. It vas not quiast while they ace/ their breskfast./

7. 3ut all was quiet again in the baro/after they left.]




LEU=%2
"The Bus Ride"

in
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LEU-27
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in
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in
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Readability:
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3TUDY _LEZU TEXT ! 7. TAPE GRADE 23] AGE SEX ETHNICITY

3.7.R.D., GILMORE M.ALT, READABILITY LEVEL
The Bus Ride
L. 1.DA girl got o the bus.]] 2. Then the bus want faac]] 3.8A boy got on the bus.] 4.fThes cha

bus went fastJ] 5.PA fox goc on the bus.]] 6.PThen the bus ..nt fasc.] 7.PA hippopotamus got

on che Sus.]] 8, PThen the bus went fast.] 9.PA goat got ou the bus.] 10.0Then the bus want fag -

:+» 1.2A rhinoceros got on the bus.]] 2,Then the bus went fast.J] 3.2A fish got on the bus.l
4.{Then the bus wenc fast.]] 5.2A horse got on tha busJ] 6.fThen the bua want fasc] 7.2A rabb
gat on the bus.]] 8.8Then the bus went fast.J 9.8A vee got on the bus.] 10.2‘1'110::!]]

z»  L.BThe rapbit got off the hus, 2,[The horse got off tha bus. 3.pTha fish got off the bus.

4. PThe rhincceros got off the bus, S.E'rhc Boat got off the bus, é.fTha hippopotamus got off

':he bus. 7.PThe fox got off the bus, 8.[Tha Soy got off the bus. 9.0 The girl got off the

bus,J 10, PThen they all ran fasc.]




S

-STUDY LEU TEXT 27 TAPE GRADE m AGE SEX ETRANICITY

5. P.RWD, GILMORE H.A T, READARILITY LEVEL

L]

[ FT]
-

Happy Faces
1.pMr, Vara had s stors.] 2.PHe lived abova the stova.] 3,PThe stora was across the straet

from/the school.]] 4.BThe girls and boys want to the stors/to buy candy, gum, and ice aream.]
1.00ne day Mr. Vare fell off a laddar aad/broke his legJ 2.pThe aaxt day the store was closd
3.PMess Cruz told the girls and boys/about Mr, Vara./ 4.PThey wanted to halp him.] 5.8They

zade cerds for him.]] &.PThey brought hoolu.l puzzles, and/food for Mr. Vaera.l

1.pHiss Cruz took the girls and boys/to saa Mr. VaraJ] 2.PThey went scross the strest and/up
tha scairs.]] 3.PThay gave Mr. Vars che carda and books.]] 4.2Thay put the puzzles om tha cabldl
5. Pfhay put tha food in the kitchen.l

1.P0ns boy wetared Mr. Vara's flowersJ 2.00ne girl fed tha £1sh.]l 3.27wo boys washed tha
dishes.]]

1.Em¢ girls and boys sang a song./ 2.8Thay seng "Put on a Happy Face."]] 3.0Mr. Vara said,

"Thank you./ 4.PI like your sons./ 5.8T like -your happy facee."]] 6.BA girl said, "Wa like yeur,
happy faca too."]]
1.0Mr. Vara said, "Write your camas on/my cast./ 2.1 want to ramambar my happy day."] 3.E'rhi' )

girls and boys wrots their/ccmas oc My, Vara's cast./P4. Then chey weat back to school J _

Tina Rats Cemp.




QTUDY_LZU  TEXT 3¢ TAPE GRADE j22] AGE S ETENICITY

3.2.R.D. GILMORE M.A.T. READABILITY LEVEL

l.

: The Lion's Tail
1.f0nce upon a cime a lion couldn't/find his tail./ 2,PHa was very sad.J 3.BA mouse came alemg

4 P"hy are you sad?"]5.f"7 can't find my cail.”/ 6.0"I'11 look for it."D 7.PTha mouse looked
in fromt of the lionm./ 8.0 The mouse locked bahind the lien./ 9.But he couldn't find the liom’
zail.J

1.0A sonkey came eleng./ 2.B™Why are you sad?"D 3.0"I can’t find my tail." 4.0"I'11 look for
1t."] 5 The oonkay locked im fromt of the lion./ &.PThe monkey loocked behind the lien./
7.%8ut he couldn't find the lion's tail.]]

1.0A urtle cama along./ 2.§"Why aze you esad?"]] 3.0"1 can't find my catl,"/ 4.2"1;;.1 look for

it."/ 5.8The turtle lookad in fremt of the licm./ é,pPThe turtle locked behind the lieon./

7.B"I bat I can find your tail./ 8.PGat up, Mr. Lion.] $. P The licm got up.] 10.f You

couldn’t £ind your tail bacause/You were sizting om it.J)
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STUDY DNE TEXT 82  TAPE ID AGE GRADE SEX ETHNICITT

READING LEVEL

Story #1
1. 1.P0Cunce upon & cima & Turtls lived om a pond with two/Ducks. 2. It was a nice fishing
3. They wars Bappy there./ 4. The Ducks and _:he Turtle were 80od friends
and sha alvays/had scmathing o say. 5. She and the BDucks a let./- 6. The
Turtle likad to hear harsalf talk.
2. 1.0After a long tima the pond beganr to dry up. 2. Because the/pond was too :he?:-
Ducks told che Turtla I:hl?' would #ly/away. 3. They were going to look for more water,

: 4. Tha Ducks/vanced to taks che Turtle. 5. They ran to tell the Turtle that/ -
they would her. 6. Bur turctles can't fly. 7. Eow would the/Ducks take the |
Turtle wich thea?ll

3. l.[The Dt;ch fale so sorry for her. 2. At last, they thought/of a way to take her vi:h“

them. 3. If the Turtla could keep scill/ they would let her g8o. 4. The Turcle said

she would be eas/ | as sha could be. 5. The Ducks had pade her bhappy :oday.ﬂ
4. 1. PBecausa tha Ducks told her tos the Turrle held the/stick with her teeth. 2. She knew .. :

rhar baceusa she held the/stick with her "~ ghe~would be sorry if she opened her/

o ““h 3. "m:_‘rur;h couldn't wait to go.1




5. 1. PThe Ducks found a fat stick. 2. The Turtle would be abls to/hold on beliter

because the stick was so 3. The Ducks took/the ends of the stick amd flew
gway with tha Turtle.

6. 1. BWhen they were high above tha trees, the Turtle kepr her/eyes shut., 2. She was afraid
aond glad her eyes were / 3. She thought about everything the Ducks had :old‘her
and/she kepr stiil.]] ‘

7. 1.PSoon the Ducks flew over a church., 2. The balls ware/ rvinging. 3. The
Tuttle could hear all the play pice/music. &. She wanted to ask where the
mnsic vas coming/from but she knew she must not open her mouth.

8. 1.P At last the Ducks saw a nice pond. 2. The Turtle and Ducks/could make a home here.

3. The Ducks landed. 4. The Turtle/could now open her eyes. 5. S5he saw Tocks, trees,.

and plants./ 6. There -mn many turtles. 7. One of the agkad her to/live with

them. 8. She was happy and home at last. 1




STUDY DMK TEXT TAPE in AGE, GRADE SEX ETHNICITY

READING LEVEL

Story #2
1. 1. PHomer and Tom were baby hoot owls. 2. They lived in a/nice greem woods with thedr
Mother and Father. 3. Homar/and Tom weTe all browm. 4. Because they wexe
all it /vould be hard to see them in their nest. 5. This helped to/keep them
safe from cats. 6. AlL the other animals came/tc see them./
2. 1. As the boys grew, they all saw that Homer was lazy./ 2. When Tom wanted Co agt anCs,

fomer went to sleep. 3. When/Tom learned to fly and hunt, Homer slapt./

3. 1. One day ﬁother and Father had to go visit a sick friend./ .
. 2. Mother kissed Tom and she and Father for two days.]] 3, Tom and HomeT WBIB all -
: alone./ |
- 4. 1.PHomer thought this would be fun. 2. He could sleep all he/wanted to mow. 3
___waﬁl:ed to :alir. but Homer/s.ept in the nest aund Tom | beside him., 4. 'romknw

. he would have /to get the foed. 3. So he left Homer to watch the nest./
5. | "~ 1.P Homer woke up alone. 2. At noon he was wide / locking forx Tom. -

3. That night, it had started to get dark/but Tom was not home.

;.. 1. PHows: heard & 'big sound. 2. The scund was so thae it/made Homer scaved.




'}.

10.

were looking up at him.] 8.

came a Wahat would ha do? 9.

! 8.
baby owls. 10.
1, PJIust then Homer heard 2 loud hootimg. 2.
3. As Tom flew in the aest, the cat/
dowm the tree/with Tom after it. 5.
1. PHomer wanted to learn to fly pow. 2. &o
could nmot £fly well. 4. When he first

5. He fell a lot. 6.

8. Tom and Homer were so happy.

1. gmm Mother and Father came home, Eomer showed thenllhow he could fly. 2.

FTather watched Homer / over the nest.
1. PThe next day vas just right for flying.
Mother, Father, Tom aod Homer left/the nest.

wished/that he had learned 2 long time ago.]]

86

Then Homer hesrd a noise. 7.

Oh, if T could only fly Chought Homer./ 1l.

vas scared of Tom's bill. 4,

Tom began to teach/Homer. 3.

took/off, Homer

Then as ha jumped off /the nest, his wings worked. 7.

3. Hormer wvas so happy he could

Op and up the tree
Father had teld HBomer that cats liked/to eat
Eomer was so afraid:ﬂ

Tom had heard/Homer's cry for help.

The cat ran
The cat got away but Homer and/Tom were safedl
Homer

to the ground.

He could fly J

Mother and
3. They were so proud of him.
in cthe sky as

Thera was not/a

fly. 4. Ha

37
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"Seal of Frog Island"

by Maraian Rumsey
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DNK
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NOTE: the fellowing version ¢f the above text has words deleted
in the environments manipulated by Danks.
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STUDY_DNK TEXT O4- TAPE D AGE GRADE SEX ETHNICITY

READING LEVEL

2.

1. PJobn lived in a sctone .house at the bocteom of a call lighchouse/ orn Frog Isgland. 2. 7The

island was well named. 3. From a ship in thefdiscance iz looked like a big frog sicting

quiecly on che wacer. 4. Jobhn's/Facher u§s a lighchouse keeper, and his job was to kaep

the big light/ blinking ac night.

1. BOne afcerncon John was walking on the besch. 2. Suddenly he/ on what he had-

thought was a black rock.h 3. A frightened baby/seal looked up at John halplessly.

4, John couldn't laava che seal alone./ 5. The baby seal cried in his as Joha

carried it to che lighchouse./ 6. Looking up, Mother lec ouc a liccle squeal. 7. TFacher

dropped his book./ 8. "Can I keep 1z?" John asked. 3. Bur Facher said no and added thac

ic/was probably coo small co be ghle to eat./ |

1. P John felt sure Pather was wrong. 2. So he rushed out to che string of /fish he had

caught chat morning amd brought two litcle ones to che/seal. 3. The baby seal sniffed at

che fish. 4. It was coo small yec to golid/ food. 5. So John carried che seszl

back to che water hoping ics mocher/would recurn./

1. B Jobn was awake at daylighc che nexc morming. 2. Then he quickly jumped/from

because he wanted tO© gae if che baby seal had been rescued.ﬂ 3. But he cumbled

over someching in che doorway. 4. Picking himself up/he heard a quiec litcle bark.
38

39



5. There was the baby seal, sectled in the/doorway watching him. 6. Father told John
that he could keep 1c. 7. John was/glad that the seal would be safe on the
3. He made a Place in/the lighchouse for it to sleep.]
1. gIhey firse tried to feed it. 2. Pouring some milk into an 2mpcy jar,/cthey screcchad
2 rubber glove over the lid. 3. They cut a hole in :he/#lovu s0 the milk could trickle out./
1. P The seal looked at John, and it cried to drink. 2. With wide eyes. che seal

cthe milk, 3. John gently wiped spilled milk off the seal's/mouth. 4. But the
seal needed more than juat milk. 5. So they stewed/ John's fish, mixed it wich ailk aond
ocatmeal, and 2ave the seal some offthat toe. 6. Each day the baby seal grew strouger.
7. John watched the seal’'s/muscles bhecome 8. The seal adopted John and his
family. 9. And/John called his new friend Albert./
1. §It was not long before Johm discovered that Alberr could not swim./ 2. When
they had been out in the boat, some waves turned the boat over./leaQing the seal
3. John svam to Albert and pulled him and che/boat back to shore. 4. Tor the next few
days John took Albert into Fha wsater./ 5. Deeper and deeper they wemt uncil Alberc fimally
was swimming.
1.P Alberc now loved to swim. 2. He liked it so Tuch that he often tried/co pull John
toward the water, but Jchn didn'c want to swim. 3. Albert would/ not swim alome.

4., He and John wera always / 5. Aalberc thought John was his mother.]]
89
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1. P One day as soon as it was evanliug, John took Albert fishing/ 2. This was a problem
because it was time for Albert's / 4. Once John/caught a fish, it vas a mad
scramble to get it off the hook befora/Albarc gradbed it. 4. John vas sure Che seal was
old enough atch his/own fish. $. But he dida’t know how to teach him cto do 1t.]
1. RJohn had an idea. 2. He held @ fish in front of Albert and cthen/threw it ovar the
side of cthe boaz. 3. Albert barked and wactchad tha/fish land in che
and swiz away. 4. John took amocher fish sad/chrew it inco che vacsr., 5. Alberc leaped
back and forth in excicement./ 6. Watching che fish swim awvay. Alberc scill in
the boat. 7. Jotn did the/same cthing agais. 8. This time it was too much. 9. Albert
went in after it./ 10. BHe fisally ssughc it and looksd very proud. 11. John told his
msother and/father at supper chac Albart had fed himself. 12, They vere all proud./
1. PA few nights latar, when cha family vas sleeping, Albart wanted/co play. 2. Thare
was 2 shed behind Che house wich doors that wers navar/locked. 3, The doors were widae
so that Albert could easily get ia. 4. Inside/the shed Alberc starced looking
around for scwething :5 play with. 3. Hl/pus;d many boxas, lamps avd old cans.
6. Something in tha cormer/caught his eye. 7. Ha sav two big fuel drums with round,
smooth lids./ 8. Because the 1lida were 80 ha could easily scand on cthem and
that/looked like fun.h 9. Leaping onto the drums, Albert sade 8 loud noisa./
10. Alberc Chough this was aver betcter.

When he saw John coming,/ he hid bahind the 12. John was afraid Albert
9
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would wake his paranes./ 13. So Albert came out and went to the corner. 1i4. Jonn was
so mad he juscf]left Albert chere and went back to bed.J}

12. 1. PAs Jobn got in bed he hoped Fathar had mot heard all of tha moise./

2. But father had avakened too. 3. Far in che distance he !
the who-who of 4 ship's horn. He bad also heard Albert banging on the/fuel drum lids.
S. Ha would deal wich Albert in the morning./

13, 1. P Facher stacted to worry, so he jusped out of bed. 2. He/heard the ship's
horn getting closer aa ha to cha door to look at/the lighe./ 3. The big lighe
was out in the tower. 4. Father shouced for Johm to help./ 5. Mothar was runeiag up to
the tower as Father reached the scairwell./ §. Mother ran iato the tower and
scartad to work. 7. As Fathar resched her,/she vas to the amall
lamps to warn the ship./ 8. Pather tried to light cthe tower lighe./

14, 1. PJohn ctook a lamp out of the shed and husg it on the door./ 2. Quickly, he filled &
buckat with gas and ran to help Facher./ 3. Albart, seill in the corter, had heard Joha
and thought John had/come back to maka-up wich him. 4. Albarc Ta3 teo fast to great John
and /fall against an open fuel drum. 5. As gas out, there/was a big splash.

6. Afraid, Albert ram for the door knocking inco the/hanging lamp. 7. The lamp crashed
to the floor in flamas. 8. The whole shedflglared with flames in minutes. 9. When John

heard the noise, he/rurned and saw the fira. 10. "Albert,” screamed John, Tumning to tha

9l
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shed./ 11. Bue it wes too laca, the heat was teo hot, 12, Suddenly Alberc came/waddling
up bahind him., 13. Quickly turning around, John threw his/erms arcund his friend./
1..BHigh above, Facher and Mother saw thac the ship had sesu che flames/and was cturning
lutf juse in time./ 2. Later, Johm #ad his family liscemed to their ship-co-shorta radic/
as h;;dqulr:ers praised Facher for wascing chs fuel. 3. A few days later,/Facher
recaived & for saving che ship and che lives of the crew./ 4, Facher pacced
Alberc's head. 5. Dveryone kmew Albert shouldn'tc have/been playing in cthe shed buc they

weTe glad he had besn thers that/mighe.]]

92
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by Louise Dickinson Rioh
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Readability:
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STUDY_DNK TEITO6= ~ TAPE D AGE GRADE SEX ETENICITY

READING LEVEL

1‘

1, E The houss was like the othess, tZim and white, 2. A low/porch extended Irem one side.
3. Lika the others, the house/was surrounded by flowars. &. A yellow cac was sleeping
in the/ s, 5. Tha bright light of the zade everything loock very/clean.
6. A big black dog came bounding sround the corner as/they approsched. 7. Mra. Apple's
voica vas chearful as sha talked./ 8., She vas saying that on Star Island, the f{ronc door
was only/used for compagy. 9. And since they vers frieuds, they could come/rTight through
=}Il kitchen door./

1. P She led the way to tho door of tha porch. Stooping to pat/Frecklas the cat.

2. She told Larry that Frecklas was the/sgmartast in the world. 3, Then Larry
et Mata, tha hand shaking/dog. 4. She opened che door. 5. Larry started to follew
her. §. Then/ha turned dack, 7. Mace vas looking at him with 3 question in/his wyes.

§, Vhat dn you do vhen a dog looked at you like that? 9. Larry dida’t mow. 10. His
band went our almost by itself, 11, His/fingers felt the soft fur lining of the

oo Mate's hugh hegd./ 12. The plum of & tail began to vag, slovwly at firsc and thew wich
frantic joy. 13. Suddenly Larry knew he had » frisnd./ ,

1. PMrs. Appla had calltd the room that they enterad, "the kitchen"./ 2. 1t didn’t look

1ike sy kitchen Larry had ever aeen. 3. It bad/s big black woodazove with 3 hugh woodbox
9%
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beside it. 4. Thare were/mo feucees. 5. Inscead, there was an iron sipk with a hand

punp]beside ic. 6. Mrs. Apple was proud of this room. 7. DBecause of its'/size, tam

kicchen Was whare Mrs. Apple lived except for/sleeping. 8. Larry wondered if Miss Carc

knew about this. 9. Because/he had been & state kid all his life, he knew that case
workers Avare fu.se‘? about the homes they placed children.’ 10. This place was/poorer
than any place he had ever beem. 11. Maybe when Miss Carr/came, she would let him
this awful island. 12. Ea sure boped/so anyway./
1. § Outside, Macte was barking. 2.. Mrs. Apple exclaimed, 'Pa must/be back vith ctoday's
fish." 3. Mr. Apple noisily entersd the room./ 4. He sighed as he s;e
down on a next to Larry./ 5. Even though Mr. Apple appearsd tired, he greetad
Larry/cheerfully. 6. Mr. Apple was glad Larry had come to live wich/chem. 7. It had
been a long time since they had had childrem in/che houss.]]
1. PLarry liked Mr. Apple right off. 2. Ee was a liccle surprised/that no one asked hinm
the osual ' :.car parmac’' quastions./ 3. Thess were usually quescicns fostar parents had
no business/asking. 4. Mr. Apple had only two essy questioms. 5. M. Appla's/firse
vas to find out if it would be alrighet if Larry/would call them Uncle Joe and
Aunc Emsa. 6. Habit made it easy for/larry co say, "All righc, Uncle Joe. That'll be

fine." 7. The/second quescion he wanted to know was if Larry liked lobster/scew.

8. Uncle Joe was shncked to lasrn thge Larry had never/eacen lobscer before. 9. Lobscer
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was aaten a lot in che Apple/household. 10, LarTy had 2 question of his own. 11. He
vondered how/many children they had. 12. Uncle Joe told Larry the story about/what had
happensd tc the vouth of the island, ineluding theiz/ownm two. 13. They went to the main
1gland to high school. 14. Aftez/cthey sav bow folks there lived, there was no holding them./
15. 1Instead of using voodstoves, the msin igland folk used / stoves. 16. They had

T.V.s and movie houses. 17. So now/thers were omly two children left on the island./

o

1. There was a knock at the door. 2, Miss Car stepped/izmto tche
and smiled. 3. Walking over tc the rocking/chair to sit dowan, she locked
around the room. &. She was wall/satisfied with what she saw. 5. This vas a life she
had wanted/for Larry. 6. She told Larry that he would have a wonderful time.]

1. .BHav:Lng saten so much, Larry ralaxed afrer dimmer. 2. His stomach/growied because he
vas 80 of lobster stew. 3. The Apples/didn’t act as though he were company.

4. They talked easily/about events of che day, interrupting esch other occasionally/to
explain something to him. 5. Best of all, Mate, of his own/accord lay down as close as
he could s‘:lt: to Larry’s chair./ 6. When Larry would, pretending to scracch bis own leg,
scracched/the dog's ears, Mate's tail wugged wildly. 7. There was/no deubt about it
Mate really did like him./

1. P After dessert, the door burst opem molsily. 2. It was Pete/Cole, acting, Larry

thought resentfully, as if he owned the plsce./ 3. Mace scrambled over to romp
96
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with Pate. 4, Pate threw/his arms around *he dog as Mate his face.

5. Everyone vas/laughing as Mate flopped down, rolled over om his back and/waved his

front paws in a silly manner. 6. Everyoos execept Larry/ 7. Larsy didn't join in.

§. FEe knew that he wvae being a sorshead/but he couldn't help it. 9. Everything had been
going 90 well,/and then Pate had to come in and spoil 1:.J

l. g Peta told Larry :hl:.hl vould hgve Tom’s old room, sofLarry decidad it was time to get
seattled in. 2. Larry/went upstairs to put away his guitcase. 3. He
opened his / suitcase and felt ashamed. 4. Pete called to Larry/ from the kitchen,
asking him i.t he nusdad aoything. 5. ™No, I don't,” he loudly/recurned. 6. His tone must
have been even more surly tham he/had intended, because everyoue looked at him in surprise./
1.0 After & litcle silence, Pate decided to go home. 2. Ha called Mgte to/walk with him.
3. Pata left with the at kis heels./ 4.0 Three hours later, Larry decided it

vas tize to go to bed./ 5. Ha told himself he wasn't going to cooperate anywmore./

6. Larry la? in bed but couldan't sleep./ 7. He was not used to/che

of the house. 8. There were 1o sounds of cars stopping/or starting, no footsteps going
along & Pavemant, 20 volces AexXt door, and no talking or laughing. 9. Larry got out of/
bed quiatly and vent to the window. 10. There wasn't a light on/in town but the sky was
full of lights of many aizes and shapes./ 11. Larry had never -“.n 30 MARY

bafore. 12. By thair light/he could make cut 2 smudged band on cthe horizom. L13. That
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was /the mainland. 14, As he crapt back to bed, h'c wished with all his/hearc chat he was
thers. 15. He was almost asleep when somathing/cold touched his cheek. 16. He stiffened,

">~  holding his breath./ 17. 4 ghost? 18. Or something too horrible to imagine? '19. Then
he heardla soft whine and the thump of a strong tail. 20. It vas Mate/curling up beside
him. 2l. Then suddenly they were both asleep./

11. 1. Plarry vas awakaned by Mate's rough tongus. 2. Larry could/smell food coming from tha
kitchen, 3o he hurriedly drazsed/and went downstairs to see what was cooking. 3. Aunt
Tmma/was at a turning blueberry pancakes. &4. If they had bean fupset by Larry's
conduct last night, they bad forgottdn‘ 1t/thia morning. ]}

12. -1l. P Aunt Emma told Larry thac there was plenty of hot water/to wash with in the tea kettle.
_' 2._ larry, splash:ing icy pump water/on his face, nodded. 3. Tncle Joe told Larry chat it
vas/tima he became a2 lohsterman., 4. LarTy remembered too late that he wasn't/going to
coapcra-te. s. . sl.-.__qaking in a too loud volce, i:c quickly/ with the idea. 6. As
soor as they finighed with breakfast/they lefe./
:1 13. 1 PWhen Larry ;nd Uncle Joe arrived at :he harbor, the rosy/dawm was full of the s@ of
,, pomfnl motors wmins up. 2. TUncle/Joe had given Larry some clothes to wear
‘ “and h-/vu vnll pmand 3. EHa loocked down at his high and ol1l/skins
'a:_ldl-_-‘__!gl-:_prwd. Unél. Joe lesd the way to a small/rowboat and told Larry to get in.

- i 8., Witk strong strokes,/Uncis Joe rowed the boat out to his lobster boat, the Daily./
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6. Afcer climbing abeard the Daily, Larry watched as Uncla Jo#/adjusted knoba and lavars
to finally gat cha tub stcarced./ 7. Larry untiad the frenc ro.p'c a0 that tha boat
would be frea/te novl s.l Within minutes, they wara out co ssa./

9. "I've got a gang of traps ovar by Roaring Bull Ledge,” Uzcle/Joa ahaul:nd‘. 10. "That’a
where wa’'re haaded first. 11. My buoy’a/are rad and whice.” 12, As thay cama closar

to the horizon, Larry/saw sharp end clear tha bobbing bucya. 13, TUncla Joa vas inpressad/
with Latry’s seamen abilities. ]

1. P The Daily slowed and drew alongaida cha buoy. 2. Uncla Joa/picked up & hook and
caught the line to the buoy. 3. BHa started to/reel tha lina iz, 4, Thay knew
that tha line had 20 tha trap/was pullad abogzd. 5. Thay boch wondarad vhat
they would £ind,/ 6. It could ba anything, a new crsatura, & Jdismond neckleca......,/
anyching. 7. Ha reachad into tha trap and gook out a larga lobatar./ IS. Larzy learnad
that agch lobater mustc ba messursd and the/szsller omes raturnad Co tha water./

1. Buncle Joa gave LarTy tha task of filling the baic baga./ 2. Ba dipped hias hand inco
the bait tub carefully and then/placed cha bait into the bag. 3. ALL chis Ba put into che
trap/and threw the trap overboard. 4. Larry found himsalf really/exciced about esch nev
trap. 5. He was having fun./

1.P The sun was scraight overhead now sa they hesded home . / 2, Whila staaring

towards the Uncls Joa lat lLarry command thae boac./ 3. As chay drew closar to
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- the island, other boats/returning home joined them,/ 4.J Today he, Larrp Scott, had found
| a howe, a real home/with Uncle Joe, Aunt Emma, and a best friend, Mate. ]
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RELIABILITY OF THE TRANSCRIPTION

dationale

On & prejest of this size, many different transcribers are
invelved. 7o insure that the transecription system was being applied
uniformly, & Llimited relfability study was undertaken. One of the
featuren of R.E.P.8, sywhém is the ability te, transeribe the same error
in slightly diffsrent ways by using different sequenaing conventions,
yet without changing the way that the error ia:rsconstructed by a subse~
quent snalyst of the dats (mee "Transcription System Manual™). This
variability has very litile real effect compared to more crucial coding
decisions like, for instence, oonsistenay of coding substitutions vs.
insertiona. However, the potential variability in the R.E.P.S. systexm
lead to the selection of "parcentage of agreement at the word level" as
the measure of inter-rater reliability., With such a measure, irrelevant
differences employed to render the same sequence of words were not
allowed to contaminute the snalysis,

Erogedures

Four complete protocols were used in the reliability calculations.
Esoh protocol was ocoded independently by two of the three pairs of
coders. Within eash pair, one member would first transeribe the errors.
The second member would re-listen to ‘the tape with the first member’s
transeriptlien in frent of him, making any changes he felt were appropri-
ate. This represents the transcription procedure used throughout
R.E.P.S. as well a3 in the reliability study.

Two of the protoools were transcribed by Pair #1 and by Pair #2.
The remaining two protocols were coded by Pair #1 and by Pair #3. 1In
this manner thero is an indirect link between Pair #2 and Pair #3 by
virtue of their common comparison with Pair #1,

The agresment considering all categories was computed as a propor-
tion of the reader's words assigned to the same category by both pairs
of codsrs. All other subset analyses of error categories were calou~
lated in the following way.

i) The total number of agreements on errors for two sets of
coders (e.g., Pairs #1 & #2) was divided by the total number
of errors transeribed by one of the pairs (e.g., Pair #1).

i1) The total number of agreements between the same two pairs
of soders (Pair #1 and -Pair #2) was then divided by the total
number of errers transcribed by the other pair of coders (Pair #2).

111) Proportions (i) and (ii) were averaged.

iv) Steps (i) through (iii) were repeated for the other two

il
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sets of coders (Pair #1 and Pair #3).

v) The proportions in step (iii) and step (iv) were averaged
and converted to a percentage by multiplying by 100,

1. A1l Categories

The first type of transcription decision whioh was examined was the
decision to assign an utterance spoken by the reader to one of several
categories: correct response, real-word Substitution, phonetically-
transoribed subatitution, real-word insertion, phonetically-transcribed
insertion, repetition, omission, correction, not transeribable {(with the
notation "NT"), not ¢oded (no notation), or reply to prompt. The
overall reliability of these decisions was measured by determining the
proportion of the reader‘'s words assigned to the same category by both
p:;ra of coders. For the protocols studied, the overall agreement was
4%,

2, Brrors only

As a subccuponent of the above measure, the percentage of agreement
on errors only was also computed. The agreement here was 77%. However,
some of the dissgresments between coders were relatively insignificant.
Seventeen were instances in whioh one pair of coders thought the reader
had deleted the final ~ed or -s on a word, whereas the other pair of
coders thought the reader had read the word correctly, Eight ware
instances in which one pair of coders heard the reader say the initial
phone in a word right before reading the word correctly, while the other
pair did not hear the initial phone prior to the word. If these
inatances are treated as agreements on gorrect responses, the percentage
of overall agreement on errors rises to 80% |

3) Real-word substitution

A subset analysis {nvolved the agreement on the decision to code a
real-word substitution. There was a T0% agreement on coding utterances
as real-word substitutionsa. When both pairs of coders agreed that the
word wes a real-word substitution , their agreement on the identity of
the word spoken was 89%.
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%) Phonetically-tranaeribed substitution

A similar subset analysis involved the agreement on coding substi-
tutions in phonetio transoription. There was a 74§ agreement on ooding
substitutions in phonetio transoription. When both pairs of coderas
agreed that the utterance required phonetic transoription, their agree-
ment on the phones to repreaent the utteranoce was 87%.

The two . pairs of coders were said to ™agree” on a phone if the same
basio phonetic symbol was used, regardless of stress or nasalization, or
if one of the following speoial cases occurred.

1) one pair of coders ooded a2 sound as a sohwa while the other
other pair coded the same sound as any other vowel.

i1) one pair of ooders coded a sound as a glottal stop, while the
other codera coded the same sound as any other oonsSonant.

111) one pair of coders coded a glottal stop at the end of a word,
while the other pair did not oode a ocorresponding phone,

(See seoticn V, "Phonetio Tranaoription Conventions” in the Transerip-
tion System Manual for an explsmation of the above praotioces.)

5) Pause

Ancvther subset analysis involved the agreement on transeribing
pausesa, yhen one pair of coders coded & pause, the other coders also
coded a pause in 75% of the instances in the sample.

6) Insertion and Omission of punctuation

The last subset analysis involved agreement on coding insertion and
omission of punotuation. There were only 6 instanoes in the sample, =o
the results of this analyals must be considered unreliable. When one
pair of ooders ooded the insertion or omission of punotuation, the other
pair agreed in 72% of the instances in the sample.

Concluaion

The percentage of agreement among oodera for this limited set of
protocols is in the same range as those reported in other studies. The
percentages reported here seem reasonable glven the oomplexity of the

data. However, the researcher using thia data should take the percen-

tage of agreement into aooount in interpreting the data.
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TABLE 3

Percentages of agreement in transcription decisions

1. All Categories 93%
2. &) Errors only 7%
' b) Erreors only, adjusted for insignificant
differencea 80%
3) Real-word substitution 708
Within this category, agreement on identity 89%
4) Phonetically-transcribed subatitution T4%
Within this category, agreement on identity
of phonea 87%
5) Pauve . 75%
6) Insertion and Omissien of punctuation 72%
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WORDS TRANSCRIBED BY PAIR 1

Tahle &4

Frequencias of Agreement
on Errvor Catagorias

WORDS TRANSCRIBED BY PAIR 2 AND PAIR 3
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PART THREE

TRANSCRIPTION SYSTEM MANUAL
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TRANSCRIPTION SYSTEM MANUAL

I. INTRODUCTION

The Reading Error Protoool Study (REPS) is @ oolleotion of the
transoribed reading protoocols of 513 subjeots. In some oesses subjeots
read more than one text. The majority of the osses, however) srs of e
few texts read by many eubjeots. Regardless of how many texts subjects
read or Of how many times & text is read, the basio organizstional unit
of this study is the resding of ons text by ona subjeot.

Erokogol Compopanta

There are up to four oomponsnts in this unit, snd they appaar in
the following order:

(1) a heading listing subisqt and Lext information:
(2) the trapscription of the oral resding;
(3) (optional) a footnote seotion;

{4) (optional) a transoription of the subjects’ ragall of the
story.

(1) aubiect and text information The following information is oonteined

" én the heading.

(a) Sourge: A threé latter code in upper ocsss which is an abbrevi-
ation for the name of the souros of the data.

(b) Zext: The name oF code number of the text being read.

(o) ZTaps: The number ©f the osssatte teps snd the plece on the
tape whioh oontains the subjeot's oral reading. .

(d) Grade: The subjeot’'s grade in sohool; & two digit oode ranging
from 01 to 12,

(e} ID: A three digit oode ranging from 001 to 999, The oode
indicates the subjeot's number within & deta source and within
a grade. The full student identification oonsists, tharefors,
of (Souroe)-(drads)-(ID), An eighth-grader from Goodman’'s
data might be (MN=08-003, while @& first-grader from Weber's
data would bae, Bay, WEB=01-002., If thers were 15 firste
grader’s from & given study, sey Tamor's, then those 15 sub=
Jeots would have full ID oodes from TAM=-01-001 to TAM-01-01%,
inolusive.
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(r) Age: Subject's sge (if svailasble).

(g) Sex: Subjeot's sex (ir available; voices and names do not
always provide oonolusive evidenoe as to gender),

(h) Ethnicitv: Subjeot's ethnioity (if available).

(1) Reading Leval: Reading ability informstion about the subjeat
{when available) either

(1) computed from the subjedt's reading errors (many of the
subjects read a standardized oral reading test); or

(2) from other reading measures, The information is not uni-
foraly praovided throughout the study, Wwhen it is pro-
vided, it ususlly takes ths form of grade level
equivalence.,

(2) Ihe Iransoription Shaat.

The text format whioh appears in this report was developed
exolusively. for the tranasription of the oral reading., The format ia
not intendsd to represent the- appearande of the stimulus materiala
presented to the readers in the tape-recording situstion.

The text js triple-spaced to allow room for the transaription nota-
tion above the line of text, The point in the text where the subjeat
begins  reading is-marked by "START" unless otherwise indicated, In some
cases the subjeot read the first one or two paregraphas without errers, -
These were omitted from the report to aave- spade since the transoription
sheets would simply have been text, without any error notation. A note
is. made in uuoh cases to indicate the amount the subjeot read without
errors, The point where the subjeot ends resding is marked by "STOP",

The paragraphs are pumbered, and the sentences within a paragraph
are numbered, The sentence numbers begin with "1" at the start of each
new paragraph, The purpose of the numbering is to allow reference, in
the footnotes, to a spedifio line of text,

(3) mzmm '

The transoription system oan represent srrors of great qomplexity,
Partly responsible for this power is the convention for footnoting.
When - the . notation for -a partioular error does not . fit between the
triple~-spaced 1lines of text, it is moved to the footnote seation.

;. Errors whioh might otherwise be reoonstruoted ambiguously are also

placed’ in a footnote to_yield a_olear reconstruation, There are thres
forms of the footnotes (s) gontimuakion £orm , which is the overflow of
‘an error notation whioh ocould not fit onto the transoription sheet; (b)
dlagrae form, which is the same as would appear on the transoription
sheet ‘were there enough room; (o) linear farm, which direotly oaptures
- the flow of auditory events through time, (See seation VI)
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(4) Ragall Data

One socuroe of data, Goodman, made available the subjects' oral
recalls of the texts they hed just reed, Thess recalls and quastion-
anawer interohanges are transoribed end attached as the final component
of the individuel subjeot/text unit,
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I1. GUIDE TO INTERPRETING THE TRANSCRIPTION SYSTEM

(A) Definitiona

For the purposes of this atudy the following terminologioal oonven-
tions have peen adoptad.

JEXI: Unless otherwise specified, faxt refers to the printed material
being read by tha subjeot (as opposed to mora abstraot cognitive and
linguistio interpretations of the term).

EXPECTED RESPONSE: the oral response that would be produced by a mature
reader who is reading s text with oomprehension.

QBSERVED RESPONSE: the oral response aotually produced by a subjeat
rud.tnq _tm text orally.

OBRAL READING ERROR: a deviation of the observed responss frem the
expected responae. :

READRING ERROR IRANSCRIPTION: a written deacription of the subject's oral
reading. This tranaoription allows the reconstruotion of the auditory

version of the subjeots's oral reading. It oaptures, within reasonabla
scoursoy, tha nature and tha ssquance of tha originsl. The tranaorip-
tion takas the form of a printed text onto which the reading errors havs
been suparioposed.

HORD: The pasio unit of this study, the yord is defined as an orthoe
graphio 1lexiosl item, i.e., word poundaries are determined by the
printers! oconvention of space (exoeptions are oertain long hyphenated
Sequences, e6.8., “ocome-as-you-gre party" in whioh oasas the hyphens ars
ignorad and treated as spaces). ' .

INTACT IEXT WORD: a printed text word without &ny reading error notation
assooiated with it. Aa & rule, when a word is read as expeotad, it

receives no notation and is thereby an intact taxt wyord.

RISPLACED JEXT WORR: s printed text word whioh is not read when the orie
ginal reading perfornance is being .reconstruoted from the transoription
shaet. Any time. that hand-written matarial appears immediately -above a
text lina, this paterial is read instasd of the text words direotly
baneath it. Thosa text words, then, are ssid to be diaplaced by the
hand-writtan natasrial. '

REAL WORD: s lexioal item that ia part of spoken English.

UITERANCE: a non-word ssries of sounds that may or pay not oohe-
form to English pronunoiation rules,

SCOPRE OF ERROR: the span of oontiguous text words that are involved in a
singla arror. This i3 a ternm that faocilitates tha desoribing of ghserv-
Able bahavior, and is in no way intended to represent the gagnitive
socope of the arror.
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ERROR CATEGORIES (e.g., subatitution, insertion, eta.): the set of work-
ing labels syatematically assigned to various typea of observable resd-
ing behavior. The use in this study of "categoriea®™ differs from the
traditional use in this field of researoh. In the usual interpretation
the segmentation of the raw data into mutually exolusive aategories
involves making infersnaes about the reader's aognitive behavior. The
use in this study of "oategories” is intended, as muoh as poaaible, to
faoilitate the preliable desaription of observable behavior, not of ooge
nitive behavior.

(B) INIRODUCTION IO ERROR CATEGORIES

Below is a list of the basio error types. They form the building
blooks of the transcription system. From these notationa, any aompli-
cated oral reading error oan be reaonstruoted, given an understanding of
the sequenoing rules.

In a later asection of thia manuel these astegories will be
presented in various cembinationa to form oomplex errora.

sSubstitution

definitiop: observed responas is a real word or nonsense ytter-
. anoe that differs from the expeatead response.

1) real w¥ord subatitution

notation: the observed respounse ia written in lower oase
manusaript letters above the text werd(a).

gxanples:

+he
TEXT: THE NAME OF KIS SISTER IS JANE

Subiect read: the name of the siater is Jane.
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oftfice

TEXT: THE NAME OF HIS SISTER IS JANE

Subisct read: the name offioce sister is Jana.

his big
TEXT: THE NAME OF .HE ° SISTER 1S JANE

Subieot ragd: the name of his big siater is Jane,

2) popaens: uttarance subatitution

nptatien: the obaserved reaponse 18 iransoribed above the text
word(s) in phonetic notation enclosed by brackets

Lxamnles:

[nagm
TEXT: THE NAME OF HIS SISTER 18 JANE

Subjeat read: the {nwm] of hia sister ig Jane

<vaes
w]
TEXT: MOTHER WAVES GOODBYE TO  FATHER

Subieot read: mother {w] waves goodbys to fathar.

Noka: The "o- " refers to a self-correoticn. Refer to the
category "Corrsotion" below for an explanation of the nota-

tion.

dafinition: subject produces no observable response to the text
word(s) but does precduce at least the beginning of
the expsoted response to the taxt word immediately
following the omitted response. Note that full
Horda, not portions of words, are the ynits of omis-
sien.
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notation: cmitted word(s) are circled on the line of text.

1) single word omission

TEXT: THEY ARE BLAYING THE GAME

Subiact resd: they are playing the game

2) multiple-word ocmission

TEXT: THEY ARE PLAYING (WITH THE) GAME

Subject read: they are playing game

3) contrast between substitution and omission

play
TEXT: THEY ARE PLAYING WITH THE GQAME

Sub fagt raad: they are play with the game

Example 3 13 treated as & substitution, not an
omiasion of "-ing", aince the unit of desoription
is the word.
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Smiaalon of punctuation

definitiqn: subjJeot fails to preduce, at phrase, clause Or sen=
tence boundaries, the intenation whioh 1s expeoted
considering the immediate punctuation. The punotua-
tion marks affected by this ocategoeryY are periocds,
commas, and semioolons. The mest frequent
eccourrence invelves omissiona of periods. In suoh
cases subjeots failed te exhibit aeither a)
sentence=final intonation on the word(a) immediately
prier te the neotatien, or b) sentence~initial inte-
natien on the word(s) immediately follewing the
notation (see alac "Insertion of punctuation), The
notation is primarily employed to indioate special
cases and 1s not usually smpleyed to indicate a
reader's general monotenie intonatien.

notation: a null sign, i.e., cirele with & lash threugh it,
is superimposed on an "omitted" period, ocomma, or
sestioolon.

axample:

TEXT: JOHN WENT 10 THE swogﬁéy' IN THE

MORNING, HE ATE HIS FOOD.

Subjegt rasd: John want to the store in the morning,
he ate hia foed.

dafinition: subject producea an error or series of errors for a
given portion of the text, follewed by the expeoted
response for that portion of text,

notation: the eoxpacted reaponsa 13 written in lower oass
letters with a "o® and a dash to the laft of the
word.
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¢-lwe
love
TEXT: THEY LIVE IR THE CITY

sSubject pead: they love live in the oity

c-tends
(1]

TEXT: SHE TENDS THE GARDEN

Subdect read: she [t] tends the garden

definition: aubjeot produces a response in the abssnce of a text
word.,
notation: the observed response is ywypitten in lower oase

manusoript letters above the plzoe in the text whers
it coours and a oarat (A) is placed in the text at
the point wherse it coours.

of

TEXT: FATHER DOES ALL/\HIS WORK AT THE OFFICE
sSublect read: father does all of his work at the offioe

Note: It is sometimes diffioult to determine whether an error is an
insertion or a subatitution. In these caaes the arror i3 arbi-
trarily treated as a subatitution. In making this deoiaion there
is no claim intended that the error is in faot a substitution as
opposed to an insertion., For example, the following error ocould in
principle de coded #3 an insertion or & substitution plus gorreo-
tion because it 1s not olear what the stimulus for the response is,
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examples:

then

a) insertion: TEXT: A‘I‘HBY DRY THE DISHES Ingorrest

c+hey

+hen
b) subatitution: TEXT: THEY DRY THE DISHES

sSubject read: then they dry the dishes

Alternative (b) has arbitrarily baen ohosen as the oorreot
transcription although either (a) or (b) is oonsistsnt with the
subject's reading.

dnsertion of punctuation

definition: the insertion notation is also used when e reader,
through his sentence intonation, seems to be seg-
menting the text improperly. A pariod or oomma is
"inserted™ in the transoription to indiocete that the
readar's intonation was in gooord with suoh & modif=-
ication to the text's punotuation. As in tha oase
of omission of punotuation, pericds are affeoted
most frequently. In such oases the notetion indi-
cates that the reader exhibited either a) sentence-
final intonation on the word(s) Lmmediately prior to
the notation, or (b) sentence=initial {ntonation on
the word(s) immediately following the notation.

notation: pericd or oomms is placed above the point in tha
text where it was inssrted by the readar, and a
carat 1s placed in the text at the point where it
oocurs. The inserted pericd or oomma is oiroled for
greater visibility.

TEXT: JOHN BECAME SAD?AFTER HIS MOTHER LEFT.
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dafinition: subject produces the same observed response more
than once,

notation: 1f the observed response is the same as the expected
response, then the repeated word(s) are simply
underlined in the text. If a substituted word is
repeated, that handwritten word is underlined.

axamples:

a) TEXT: THE BIG HOUSE IS RED

Subiegt regd: the big big house is red

bag
b) TEXT: THE BIG HOUSE IS RED

"Sub: cnr -aad: the bag bag house is red

dafinition: subject hesitates for more than 2 seconds between
the production of expected responses.

notation: @ slash is placed on the line of text at the point
of the pause,

TEXT: IT WAS A / LENGTHY  TRIP

Sublaegt read: it was a <pause> lengthy trip
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gdafinition: subject produces no observed response, Teacher or
tester produces the expected response. Subject then
produces the expected response or goes to the pext

word,

notatlon: a "P" is written above the text word which is
prompted (or above the first word in a multiple~word
prompt)., The subject's response, if there 1s one,
is written in manuscript lower case letters follow=-
ing the P. 4 dash is place between the P and the
subject's reaponse, If the prompt had been a
multiple-word prompt, the astudent’s response to it
is written in lower~case letters above the text,
with dashea between the prompted words,

Sxanplea:
a) prompt followed by expected response

Rlenath
TEXT: = THE LENGTEY TRIP WAS FUN

Subiact read: the <teacher says lengthy>
lengthy trip was fun -

b) prempt followed by error response

Pdehg*h

TEXT: THE LENGTBY TRIP WAS FUN

Subiaoct read: the <teacher says lengthy>
iength trip was fun
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e} Multiple.word prompt followed by expeoted
response to proupted words

P— lEﬂg '-'I'l"l.
TEXT: THE LENGTHY ' TRIF WAS FUN

Subiect read: the <teacher says "lengthy trip™
lengthy trip was fun

d) no response to prompt

P

TEXT: THE LENGTHY TRIP WAS FUN

Supigct pead: the <teacher says "lengthy"™> trip was fun




III. SEQUENCING RULES

The purpoae of the Reading Error Protocsol Study is to Provide s
dat. base of oral reading errors which can be analyzed in many different
ways. The transoription system therefore tries tO present the data as
olosely as possible to its original form. That is, as little inferen=
tial categorizing as poasible has been done., The date has not been
¢oded so much as it has peen transferred from an auditory medium to a
visual one. Users Of the REPS data should be able to make thair own
inferences about the data snd categorize it socordingly. To provide the
user with such a data pase required the establishment of a set of
sequencing rulew, These rules allow the usar to upaghigucuslv reproduce
the flow of oral reading evants through time. Thers are three basic
devices used to capture the sequence:

(A) "S-pattern™ rules
(B) pumbering
(C) footnotes,

These devices, to be axplained shortly, are opderad. Device (a) is
used unless it ocannot unambiguously represent the error, in which case
davice (B) is employed. As a last resort, devioce (C) is used if either
of the earlier atapa prova to be inadequata. BPalow are discussions of
the first two of thase devioes: "Se-pattern” rules and "numbering” rules.
A separate section on "footnote" oconventions follows later in this
manual,

(A) "S-pattern® of reading: laft-to-right and hottom-to-top

As mentioned when substitutions were defined, a hand=-written nota-
" tion above the text line is read instead of tha text words over which
the notation appears. The direction of the flow of reading t¢s from
left-to-right until the displaced text word 18 encountered, at whioh
point ths substituted word above tha displaced taxt word .is read. In
the aimple oase of & one=word substitution error, then, the flow would
look 1ike this:

J-»horse _
TEXT: THE~»RED’ HOUSE “»OVER— THERE —>IS ~»MINE

Sublect read: the red horsa over there is mine
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If more than one attempt has been made at the text word, the attempts
are staoked above the text word, The REPS transcription system employs
three leavels adbove the text line for each stacking. The first attempt
at the word 1s hand-written immediately above the text word; this will
be referred to ae lavel #1. The second attempt is hand-written immedi-
ately adbove that, on Jevel #2. Finally, a third attempt is stacked on
the top, at lavel #3. (Errors requiring more than three levels will be
d:.:ouaud shortly.) The various levels are indicated ia the following
diagram:

hose Level #3

home Level #2 -

horse Level ; o '
THE RED HOUSE OVER THERE 1S MINE Iext level

Subiect ragd: the red horse, home, hose over there i3 mine.

In this case the flow (i.e., the seguence of observed responses) is
repreeantad by the following line:

hose

home)
orse)

TEXT: THE —»RED 5’ HOUSE VER —THERE —%15 —MINE

¢

The pattern ia 1like that of an "sn":
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Level #1 i3 always read instead of the text worda limmediately below.
Levels #2 and #3, however, temporally follow level #1 and are never read
instead of (i.e., displace) the entries on level #1. Tnis pattern is
useful when more complicated errors occur., Consider a multiple-word
substitution and repetition sequence like the following: .

the red house
red horse

ride horse
TEXT: THE RED HOUSE OVER |THERE IS MINE

Subject ragd: the ride horse, red horse, the
red house over there is mine

To aocount for the above complicated example, a more complete way of
deaoribing the S-pattern prule is as follows.

S-Pattern Ryle:
1 Read from. laft to right until a word with notation above it is
encountered.

2  Proceed to level #1 and read from left to right all adjacent worda
on that leval.

3 When all adjaocent words on level #1 are read and a blank space is
encountered, proceed as follows:

a) if on level #2 there is notation immediately ahove any por-
tion of the notation Just pead on level #1, then proceed to
the left-most entry (within the sdope of the error) on level
#2. Repoat step 3a with reapect to entries on level #3.

or

B) if there is no error notation on level #2, prooeed to the
first intact taxt word (see definitions) following the nota-
tion on level #1.

In the oxample abové there is 8n entry on level #2. After complet-
ing level #1, proveed up to the left-mo3t word ot level #2 and all adja~-
cent words on the lavel would ba read from laft-to-~right. Since there
still remains a notation entry above level #2, Meyould move Up to that
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level and read from lef't-to-right. Only when all notational levels were
eéxhausted would ore return to the text., The ra-enti’y to the text would
be at the first intact text word ("OVER") after the displaced words of
the error ("RED HOUSE"),

The S=Pattern ias as follows!:

(,'l'he-red -*hot)ﬂ?.

-»}\orse.
ﬂred
ri d&-)hOl’S‘g)

TEXT: —)THEr RED  HOUSE VER ~»THERE —»IS — MINE

Note that the text word "THE"™ was pot displaced ainoe the entry above it
is at level #3. Only if an entry appeared at level #1 would "THE®™ hava
been displaced,

One of the main motivating factors 1n the development of the
sequencing rules has been the need to clearly and aimply repreaent the
oomplex repetitions that take place inp oral reading. The following two
éxamples demonstrat® how such cases are handled. Note that oorreot
responses, as well as errol' responses, are pand-written above the line
of the text and are inoluded within the soope of the error. Thia is
done when 1t 1is peceasary to unambiguously represent the temporal
éventz. Such a practice distinguishes the ayatem as a Lranaspiption
aystem, rather than a goding system.

the ced house over +here is
hovse over them ¢

our then
a) TEXT: THE RED HOUSE OVER THERE IS MINE

123 134



Sublect read: the ped house our then house
over them 1a the red house
over there 13 mine

ore dshouse—s
orse-» over—a‘"ke‘re—-‘ l
b) TEXT: THE~>RED” HOUSE OVER THERE MS-»MINE

Subiect read: the red horse over there
red house 138 mine

To review the terms up to this point, the following diagram is

presented:
Level #3
red house. Level #2
horse over +there ) Level #1
THE RED HROUSE OVER THERE I8 MINE Text level
L )

v
Displaced "text words

L _ J

v
Scope of the error

v v
Intact Intact
text . text
word word
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(B) Huabering

A numboring system is employed to dissmbiguate the sequencing when
thers are 1) adJjacent errors, 2) gaps within a level, 3) awkward errors,
and 4) arrors that oross lines of text. The numbers appear as hand-
written Arabio pnumerals within circles.

(1) adiagent srrors

Tha S-pattern relies on there being an intact text Word as a
right-hand boundery to the scope of the ercor (the left-hand boundary
varies aocoording to the reader's regressions in the text). When there
are two adjecent arrors, numbering is usually necessary tO correctly
derive thes sequsncs. Consider the text line: SHE DOES ALL HER WORK WITH
GREAT CAREZ., If the ohild reads: "green, gray, grain" for GREAT, and
then reada "oaAr, can, cane" for CARE, the S-pattern would predict an

incorrect ssquence:

tgro.m»co.ne
Cg ra.\/-a can
oP?

Yﬂl’ﬁcﬁ—)c
SHE DOES ALL HER WORK WITH’ GREAZ CARE

S-pattern predicts: she does all her work with green

oar grey can grain cane

Subleat read: she does all her work with green grey
grain care can cane

Therefors, the following numbering is used:

@ grain @cane

@gray Gcan
O qreen @cor

TEXT: ... HER WORK WITH GREAT CARE
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Subitect read: ...her work with grean
gray grain car can cane

(2) gaps within a lavel

When there are geps within a level, numbering is neceasary.

sider the following examplae:

GAP

she dees all her work
all work

- any her work
TEXT: SHE DOES ALL HER WORK WITH GREAT CARE

Subject read: she does any her work all work
she does zll her work with great care

Cen-

The S-pattern sequenoing rulea would produce the following

incorrect order:

Cs\ne-)d cesallaherawork
(pal(D  work
ECV#NOI“D

Panz-n
TEXT: SHE-»DOES’ ALL HER WORK WITHAGREAT#CARE

S=-pattern prediots: she doss any her work all she
does all her work with great care
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level #2 word, "work." There ia a gap on level #2 above the text word
"HER". Acoording to the S-pattern rule, that gap signals that all the
adjacent words on level #2 have been consumed in the left-to-right
awesp. The interpreter yould then move upward since level #3 has
entries.

Such a problem is olarified by using numbers in the following
manner:

@she does all her worlk

Aol @work

X ®ony her work
o SHE DOES ALL HER WORK WITH GREAT CARE

aubisat resd: ehe does any her work all work she doea all her work with
great care

A number direots the interpreter to read all adjacent words follow-
ing the number until either a gap or a different number is snoountered
on that level. When either the gap or the Gifferent number is enooun-
tered, the interpreter then seeka the oiroled number whioh ia one higher
than the numbered word(s) he just finished reading.

(3) aukwapd erropa

Sometimes numbers are ueed sven though the S<pattern rule is zble
to produce the proper sequencs. In errors that ara atrung out over
large areas, or yhen the error spans two lines for inastanoa, it is dif-
fioult to view the soope of the ¢rror as a whole. Numbering makes it
olaicg for the interpreter to quickly reconetruot asuoh sequencea. For
example!

@+the +ra:m arrived on hme
(§>+he +11lﬂ1
@in
TEXT: THE TRAIN ARRIV. . ON  TIME

Subisct read: the train arrived in the train the train
arrived on time
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(4) errora that qrqas linea of text

Numbering 1s also sometimes used when an error extends from the end
of one text line to the beginning of the next text iine.

&xapple:
®s+ran<3e.
®s+ron9
TEXT: TEEY BRING STRANGE
@a.n!mls '
@anmals

ANIMALS FROM DENSE JUNGLES TO OUR Z00S

sSubjeqt read: they bring strong animals strangs
. animals from dense jungles to our zoos

In this exaople numbering is necessary to avoid producing the' incorrect
Sequence: strong strange animal animal.
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1V. COMPLEX ERRORS

The simple error ostegories introduced earlier ere the building
blooks whioh, when socoompanied by the sequenoing rules ere used to
represent with olarity errora of great ocomplexity, Self=oorrseotions end
repstitions oontribute moat frequently to the ocomplexity of an error.
The following examples cover & broad range of oomplex errors with en
emphasis on the sffeots of gorreotions and repetitions.

Subatitution

-5 d . When a substitution error is ocorreoted
8 "o=" i3 placed before the correot responss. For heuristio rea-
sons this notetion was not used in the ameotion on "Sequenoing
Rules.” ' In many of the examples in that seotion the "o=" should
technioally have appeared. All aubsequent examples employ this
notetion :

SZBXDle:

r.-re.d
‘ ride
TEXT: THE RED HOUSE

Subieat read: the ride red houas

Eaoh oorrected word is marked "o-",

cred chevse
ride horse.
TEXT: THE RED HOUSE

Subiact read: the ride horse red houss
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Only the first appeerance of & corrected word is marked "a-" if the
gorreotion should be repeated,

axample:

+the red c-house
c-red horse

ride horse
TEXY: THE RED HOUSE

Sublect read: the ride horse red horse
the red houee

Omission

The role of omiesions in complicated errors was discussed earlier
in the section on sequencing rules., Complicated omiseions partly
motivate the introduction of our numbering devioe. It should bae
repembered that the aimplest oszees of 'omisaion involved the oire
oling of the text word. No oirelinz takee place on any of the lev-
els above the text line, Umissions above the text line are indi-
cated by gape. Numbering ia required to bridge the gap.

axamolg:

GDEGQ Gcame

@big boy came
TEXT: THE BIG BOY CAME OVER

Subient ragd: the big boy came big came over

Correation of omisaicn No "a=" is used to aorreat omissions. The
correct word i3 all that is used.
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b

biq bey c;ane.
bey came

TEXT: THE BOY CAME OVER

dubiact read: the boy came big boy oame over

An exoeption to the rule of no oiroling sbove the line of text oon-

cerns omisaiona of supotuation. 1If, for instancs, s "run-on" frag-
ment ooours on an upper level, the omiasion of punotuation notation

is used. Note thet correotion of the error is done by pleoing the
appropriats punotuation on that upper lgvel.

axanple:

He came over. Early the

He came overp/ cmr'ly

He came over E'M‘Y the
TEXT: HE CAME OVER.  EARLY THE NEXT...

Subisat read: He ocame over. Zarly the hs oame over
eaArly hs oame over. Early the next...

4

In simple oases, insertions are represented by a carat at the line
of text and the inserted word written in on level #1. In compli-
cated errors, no oarat is used above the line of text. The
inssrted word is wedged in ss muoh as possible. If it cennot f£it
without oonfusion, it is placed in & footnots where a grester
amount of apsos is aveilable.

Corpention of inssrtion. No Mo~" is used for oorreoting insertion.
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The \aig boy\\egc.w.
the big bad bey

bad boy gave :
TEXT: THE BIGABOY GAVE US A SCARE

Subiect read: the big bad boy gave the
big bad boy the big boy he
gAve us a soars

As 1n the case of omisaion of punotuation, inmertion of punatuation
is the only exception oonosrning ocarat notation apove the line of
text. Note also that oorreotion of suoh an error is done aimply by
indicating oorreot punctuation (in this oass, no punotuation),

axample:

He Long t ot the
He bought ite At the
He Ldi.vgkl' it ot

TEXT: HE BOUGHT IT AT THE STORE

Subiect read: he bought it at he bought
ic. At the he bought it
at the ators,

Repetition

In simple cases, text words whioh ars rapeated are underlined. In
more oomplicated errors, a substitution format is prequired in whioh
even oorreotly read words oan appear on level #1. Thia is done to
indicate how far forward the subjeot read before regressing.
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¢~ wanted to qo
waited To g0 o Hawani

- TEXT: HE WANTED TO GO TO HAWAII

Subtect read: he waited to go te Hawaii
wanted to go

Repetitions above the line of text ocan be underlined (as in the
case of simple repstitions) if that does not introduoe confuaion.
Note that in asuch oesea, the interproter muat read the underlined
word or words twice before progreasing., Multiple underlinings are
also possible.

gxample:

v T 'C--wro’(g Very
writes very

TEXT: HE WROTE VERY RAPIDLY

Subiect read: he writes very writes
very wrote wrote wrote very
rapidly

for repalition. There 1s no oorrection notation for a
repstition,
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Pause

The pause slash oan be written on any line., Roughly two seconds
remains the criterion for pausea even in complioated errors,

example:

e~the C";ﬂ\'d'

¢-sav the
S0ys Jf‘ne;’/li ke/

TEXT: HE SAW THE LIGHT

sSubdect read: ne aays they like <pauaed
saw they <pause> the light

Correction for paudes. There is no correction notation for pauses.
'

Prompt

If the teater gives a misleading prompt whioh ocauses the subjeot to
produce an error, the prompt is marked with ¢ "P%' and the prompt
explained in a footnote. The asterisk in this oase 18 not a

- sequencing instruotion but rather is an informaticnal marker. It
indicates that an explanation for an error 13 found in the foot-
notes (in the example below, the quotss indiocate "tescher” or "tes-
ter® talk, and the unmarked words indioate the ohild reading),
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& mo‘“\e.rl\oud i

¥ .
P-mother 1
TEXT: MOTHERHOOD IS ALL IT IS CRACKED UP TO BE

Linear footnote form might read: ‘“mother” mother is ™o, that's
motherhood”" motherhood is all it is oraoked up to be

If a prompt induces a repetition of words prior to the prompted
word, the "P" is on one level and the repetition above it,

example:
with gr‘eaj'
P
greet
TEXT: HE DOES HIS WORK WITH GREAT CARE .

Subject read: he does his work with greet
great” with great care

Correction for prompta. No "c-" ia used when a ohild correots due
to a prompt.

Hot trapscribable or not tramscribed: ("NT" notation)

This notation indicates that a 6ape malfunotion, poor recording
quality, or a slurred oral production ocaused the reading to be
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EMC,_,. :

Aruitoxt provided by Eic:

indsoipharable. NT is written above the portion of the text end
the s3ocps of the problem is indicated by liming out the text,

axapple:

In aoms ceses only a small portion of s lengthy substitution error
cannct be distinguished. In auch ocsses, "NT* appears among the
aubatitution levels and the text ia not lined out,

axample:

c-went
NT

[wa, wed
TEXT: HE WENT INTO THE WATER

Subiact read: he [wa, wert] NT went into the water
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V. PHONETIC TRANSCRIPTION CONVENTIONS

Phonetio transcription is employed in the following casee.

(1) Nonsense is reoorded phonetically. Thie is by far the most
frequent applioation of phonetio notation.

(2) Real words pronounoced with 8 distinot sberrstion from expeota-
tion. Examples include stressing improper asyllables or slongating
vowals or consonanta. '

(3) "Chanoe” productions of resl yords in the midst of an elaborate
sounding~out. At times an English string is produced sandwiched between
utterly unintelligible sounds, but the subjeot'e apparent laok of recog-
nition of word suggests it was s meaningless, random produotion.

nniha.nt.hhaLS;ahﬁn

To represent nonsense utterances and abnormal proaunciations, a
quasi-phonetic aoript is employed. Although throughout the manual the
soript will be referred to as "phonetio”, it ia really & hybrid of
phonetic and phonemio asystems. :The reason for the mixture is as fol-
lows. When young readers are attempting to sounds out words, the nature
of the utterances is of interest. One might be able to infar something
about their decoding strategies if one could acourately deeoribe the
sounds and oompare them  with the visual stimuli. However, a fine
phonetio analysis is extremsely time-consuming, and even with such a time
expenditure the return nay be limited. An alternative strategy, then,
wight be to transoribe the nonsense with & phonemio representation.
However, a phonemio syetem implies s system of abstraot sound classea,
the members of whioh have a prediotable suditory realizetion in a given
sound environment. In addition, the phonemio olassee are defined on the
basis .of their members’ ability to produce semantio distinotions in a
given language, Using phonemioc notation for the errors fails for
several reasons. Io the first place, the nonsense utterances literally
do not make sense. Thie violates the integrity of the meaning distino-
tions that defined the phonemioc olssses. That wesimess might be toler-
able, but many of the deooding sounds coour in olusters that English
phonemios does not prediot (for example, sspiration of stops after sibi-
.lants). Furthermore, scme of the sounde sre totally foreign to Englieh
(for example, a voiceless bilabial frioative) and would laok a phonemio

aymbol.

Therefore, a compromise systen was adopted that employs some of the
prediotability of .a phonemic system and some of the speoifioity of a
phonetic asystem.. The set of symbole is adapted from Ladefoged,® and

. ¥peter Ladefoged, A Coupas An Ehonetica. (New York: Haroourt,
Brace, Jovanovich, 1975).
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appears in the tables found in this aeotion,

The following special notational oconventions are ezmployed in order
to capture the linguistio events unique to oral raading and in order to
facilitate the difficult transoription deoisions that arise in cases of
poor audio=-tape fidelity.

(1) Repeated attemptn at the same porticn of a mord
notation: each attempt is soparated by ccmmas
exauple:

[s% 5%, s tar]

TEXT: SATURDAY

(2) Elongation of nop-atop copnsopanta
notation: dashes are placed betwean the repeated symbola (whare the
number of repeated aymdols is a rough measure of relative
length).
fxample:
[ss-saetord]]

TEXT: SATURDAY {where the "a" waas held)

(3) Between-avllable break in A yord (indioating abrupt or
unexpeoted pronunciatiocn)
notation: dashes are placed betwgen the syllables
example:
Lse-Torded

TEXT: BSATURDAY
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(&)

Sepalling of word inatead of reading

dashes are pleced between capital lettera, the whole word
being enoloeed in parentheses,

(ACU-TE)
TEXT: ACUTE

Indistinot final consonant
glottal stop [ 2 )

In the example below, it 13 unolear whether the reader
said [Sub ),[s%t ), or some other final consonent. The
oonvention in oases of indeoision is to use a glottal
atop. Note, thersfore, that the sst of oases of
syllable-final glottal stop inoludes both actual ceses of
glottal stops and those unolear ocases whioch were aasigned
a glottal stop symbol.

' S
TEXT: SAD

Indistinect vowels
sopwa [ 9 )
As in the ocase of a glottal stop being used in plaoe of
an indistinot oonsonant, the sohwe 1a used in the case of
indeoision about vowel quelity

[Hfos)

TEXT: CHOP
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(7) Aspiration, generally markad by a supersoript "h", is not
indficated in our system,

Usipg the Syatem

Utterances in phonetic saript are enolosad in brackets, 8.8,
E] These bracketed ynits operate in the sequencing rules just 1iks real
words do. There are, however, & few liberties taken. With real word
subatitutions, each new attampt at a given text word requires a new
level. MNonsense notations, however, can bes bunohed up on one level as

long as they do not extend too far beyond the space bounding the text
word below.

[bi, bifar]
[be, bow, bac)

TEXT: IT .WAS A BEAUTIFUL DAY

Subject read: it was a [ba,bes,buo,bi, bitar] day

Note that in this example the braoketing is an arbitrary segmenting of
the phonetic string {[pe, boo,bao,bl,biter], The segmentation was done
merely to comply with the sequenoing rules. If the elements in level #2
had been left on level #1 in one long horizontal string of phonetic
notation, some of it would surely have extended over onto the following
word PDAY". This would then suggest that the subject was substituting
nonsense for poth "BEAUTIFUL"™ and "DAY", which i3 not the caae.
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Table 5

Symbols for Transcribing
English Vowels

Most Syllables Syllablas Syllables
Closed Open Cloged Clogad Closaed
Symbols Svllables Syllables By [r] By [n] B
i beat bee bear (leash)
L bit sing wish
e bait bay bara
g bet length frash
= bat hang crash
a hot ah bar slosh
> bought saw bore long '(Q;sh)
0o boat low {boar)
Q good push
u . boot boo tour
A but | hung erush
at bite buy fire
a0 bout bough hour
a3t void boy {coir)
Ju cute cua pure
ar ‘ pury
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Table 6

Symbols for Transcribing
English Consonants

p ple paa

1 tie , tes

k kya key

b by bae

d dye D

g guy

m ay me ram

n nigh knee ran

n reng

f fie fee

v via v

8 thigh

8 thy thee

8 aigh sed

2 (zo0) z mizzan

[ shy she mission

z vision

i lie laa

W why we

r rye re

J you ve

h ﬁigh he

tf chi(me) .chea(p)

¢z jt(ve) G

Iy intervocalic ¢t and d (writer, rider)
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Table 7

Other Transcription Symbela

Symbol

7 gloccal scop
- nagsalization (appears over a vowel, a.g., [wEi] = went)
s devoicing
H elongacion of vowaels
- (dash) (1) batween-syllable break in words

(2) spalling of word {accompanied by

capltaxl lattarg: C=A=T)

{3) elongaticn on mom~stop conscnants

N . {comma) repeated ettampts at name portiom of word
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VI. FOOTNOTING CONVENTIONS

Genaral. There are three forma of footnotes: 1) gontinuation form,
2) diagram form, and 3) linear form. The gontinuation form allows the
first three levels of a aimple error to bhe placed on the transoription
sheet with tha overflow on a footnote sheet. The dimgrap form is the
preferred form. It employs S~pattern and numbering rules to respresent
an error. Tha only difference ia that there is Rno thres-level Space
limitation on the diagram. The linear form is the last resort to oap=-
ture ths sequance of events in an error. The error i3 aimply written
out from left-to-right and down the page. Various conventions allow ons
to distinguish petween ohild and tester, batween reading and talking,
and between transoribed material and interpretive comments by the tran=
soriber.

Ihe asterisk ()

The astarisk has a speoifio meaning in the . ransoription system,
It means "leave tha text at this point," i.e., it is a ssqusnoing
iratruotion diracting the interpreter to the footnotes to find the
immediate oontinuation of the reading peconstruotion. The footnots sec=
tion oontaina (1) fhe paragraph and ssntence number of Lthe srrer, (2)
Lhe gsontinuation, diagram, or Ainear form of the foohnots, and (3) an
unambiguous signal indicating the exact noint at whigh the interoratar
Le-sntora the text. This will beocoma olear with a presentation of the
three footnots forms. (NOTB: in rare oasas, an asterisk is used with a
prompt, "P#n, This does not maan "laave the text at this point," but
rather means that information other than the exaot text word was given
in the prompt. Though tha information is then quoted in a footnota, the
asterisk does not funotion in its predominant role as a sequencing
instruotion. See "Prompta"™, pags 9.)

Lontinuation Form

In its simpleat form, the footnote is merely extra space for ona=-
or two-word substitutions of pmore than three lavels.

For exampla, a 3ix lavel substitution:

®late¥
®light

olively
Text seotion: 5. 1. MARY HAD A LITTLE LAMB
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Footnote seotion: 551 @ c- little
® let

® line

subject read: Mary had a lively, light, late,
line, let, little lamb

Note that the asterisk is placed immediately following the third subati-
tution. The interpreter is thersby instruoted to searoh in tha foot-
notes for the gontinuation of the string of subatitutions. The stacking
i3 numbered to reinforoe the conneotion bstween the text portion and the
footnote porticn of the error. When the final aubstitution is read, the
interpreter preturns to the text at the word immediately following the
ascops of that subatitution error.

The above example i1s of a aimple, long substitution, usually
involving one text word and, at most, two. It was gharaoterized by one
portion of the diagram appsaring in the text and another porticn in the
footnote., 1In more ocomplicated errors, the entire diagram goes into the
footnotes.

Riagram Form

The following error is too oomplioated for the three-lavel tran-
aoripticn shaet,

N'l“'\ grea+ Cavre

¢qreal core

he does all his work with green care
¢ work

with green
4. 3. HE DOES ALL HIS WORK WITH GREAT CARE

It would appear as follows. PFirat, an asterisk is placed in the
text ilmmediately before "HE". This tells the intsrpreter toc move tc the
footnote seotion for a note marked by the appropriate paragraph and sen=-
tenoe number; ipn this example, "#;3". The diagram would appear just as
it i3 above:
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; g with great care

c_-qrga.‘f' core
he does oll lig work with areen care
¢ work
worry  with qreen

HE DOES ALL HIS WORK WITH GREAT CARE

Subiegt regd: he does all his worry with graen, work, he does all his
work with green care, great care, with great care.

Note that in thia example the text line appears represented by cape
ital letters. In the gontinuation form example of a long, simple sub-
stitution, only the number levels ( 4 , 5 , 6 ) ware written in the
footnote with no text indicated. There is a purpose for this: the capi-
tal letters serve in compliocated errors to specify the point at whioch
cné re-enters the text after reading the footnote. In the continuation
forw, the interpreter is guided by the circled numbers and usually re-
enters the text at the word immediately following the long subatitution
errcr. In the more complicated diagram-form arrors, the words appearing
in capitals in the footnote displace their lowar-case counterparts in
the text. When the reconstruction of the footnote is ocomplete, the
interpreter knows from the upper-case words where to re-enter the text.
The re-entry point 1s the first text word immediately following the dis-
placed text words.

Consider the following santence and its footnote:

3. 2. Johg*uant toc the market to get some bananas

32 c-the c-market

‘e  his moker
walked Yo  the  wnaker
¢-Yo
walked LY
WENT To THE MARKET

The diagram produces a sequence consistent with the S-pattarn; when

the reccnstructicn ia oompleted, tha interpreter is then instructed to
re-enter the text immediately followins HARKET That point in the text
i3 the word "to". Therefore,
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Subiset read: John walked by to walked to the maker to his maker to
the market to get some hananas.

Linear Form

As a last resort at capturing the sequence of sventa in an arror,
the error is simply written out with words flowing from left-to-right in
correspondence with the tamporal sequence of auditory aevents. The
linear form is generally used when utterances occur which are
unrepresentabla through the conventions presented to this point. FPor
example, the subject may make an appeal for help on a particular word or
there may be aignificant conversational intarchangs between the subject
and the tester. The following conventions, then, are used to distin-
guish among these various utteranaes in the footnote:

rasding: this ias the unmarked condition in which the ohserved
oral reading response is written simply in lowar-gcass latters.

tgiking: when the subjeat directs a oomment to the tester or
other perascn in the tape-recording eavironment, such speech is

written in lowar-casa lstters, bounded by aingle gquotea, ¢ Vv ,

lanter falking: when the tester or other person in the room directs a
comment to the subject, it is written in Jlower-gase letters,
bounded by double quotes, " V.

aeunasnse or notable oronunaiation deviations: are written in phonetic
iranacription betwsen brackats, [ ],

display of the Lexk: is written in YPPER-CASE LETTERS.

trapsoriber cogmenta: are written hetween aArrow braakets, < ». These
can be inserted at any point in the footnote that the transeriber

considers relevant.

Conaider the following example:

¥*
k., 6. Then he went on a long Journey to the mountain
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4,6 LONG TOURNEY

leq , \03 ‘oh, T see’ \ohq

vry < lengthy pavse > “yov
%re. m\!emberna—l-hz-l—eqo rd >-Fra¥n yes-
ferday that you looked up‘?

(SOSOU\"\‘\?‘ lon s::jour'h ‘ NR
ou¥ +hat's close” [d3ar] journey
c%ﬂqh+”\ona JouPney

Note that the displaced text 19 written in capital lettara next to
the sentence number ldentification. This upper case string 1s the

amount of text displaced by the error. This i3 the signal to the intaer-
preter that tha point of re-sntry intc the text, aftaer occtopleting the
footnote sequencs, ls the text word immediately following this diaplaced

portion, In this aexampla, we peturn to the text immediately after
"journey", at the word "to".




