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Introdudtion

Due. to the nature of the skills necessary to achieve competence in the

- area of group ccunseling, it i's‘fecommendgq that ciose supervis ion be
provided. Hopefully, the supervisor will have a krowledge of group -
counseling and be able to demonstrate the ability tc be an effective

group leader. The appended materials in this. package are located”
$after module 5.4. The appended materials may be used with all modules

in this package or with individual modules depending upon trainee's
objective. ' - S
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Role Steseerment 5.0

Demonstrate ability to structuss and conduct group counseling sessions




MODULE = _
TOPIC
Zxplore criter= usad to féfﬁz counsélin=groug -
_EARNING OBJE “TIVE S

T2 trainee will state and support, cri== used for for—==ion of graups
fcar group courseling. L

==TONALE

GSroap counseling is considered to be zn sffective and efficient means of

-cieving counseling goals. Exposing group members to the value

- Vstems, interpretations of reality, and perceptions of fellow group
rme=mbers will greatly improve the participants® ability to develop,
==Tove, and -naintain interpersonal relationships. The counselor's

c<iils are ‘paramount in group'counseling. Of great vakue to the counselor

-z the criteria that help detégpiﬁé the formation of groups. Adequate
‘rmation of groups will improve members® interaction. :
REASSESSMENT

Describe your rationale for decisions regarding the foliowing factors

~2lated to group counseling using two "expert" references to support your

answers. (References, when no cthers are selected, are Mahler's

Group Counseling in the Schools:[Chapter 13] and Gazda's Group

Counseling [Chapter 2]). . "

Sex

Age S

[ T
.
°

Prior acquaiitance

Personality differéncé

Size of group

sl
.3
Q.
[ o
[0
3
S
=1
(LE
(L
o
u\
u
w

Duration of group

W N O s W
L]

" Length of meeting time

éettiﬁg

W,

. 10. Preparaticn for members of the group-
11. Ending the group ' |
12. Question of being open or closed group

7



LEARNING ACTIVITIES

Learning Activity One
Read the following {available <tem interlibrary idan):
Gazda, Group Counsel=r= A Developmer=s? Approach (Chapter 2)
' Glanz, Groups in Gaiderce (Chapter 3)

Hansen and Cramer, Growo Guidance and Sounseling in the

Schools (Chapter 5)
Mahler, Group Counsezirg in the Schools (Chapter 3)

-

Ohlson, Group Counsedirg {(Chapter 5)
Learming Activity Two -
Discuss group formation cr-teria with practicis =g counselors to obtain Q{’

their rationales. *

 Learning ActivitLThiéé

Observe or partxcrpate in & groum counselmg setting to famlllanze
ycurself with group processes.

Learning Activity Four
Form one or more groups at your Zield/wurk site to "test” your criteria.

. From Learning Activity Four present an oral or written statement of your
observations and support them with a minimum of two authors.



MODULE 5.2
TOPIC
Identify iﬁé stages of development in aIWtifk’iﬁg group.
LEARNING OBJECTIVE |
The trainee will be able to recognize various stages of development in a’
group which he observes or in which he participates,

RATIONALE

In the process of group counseling the counselor will find it necessary to
monitor the progress of his group during the group counseling session.
The outcome of monitoring will be the identification of var:ou stages of
development the group experiences. The various. stages will be
characterized by observable behaviors of the group members. Awareness
of these specific behavicrs will assist the counselor in deciding how and
when he should move the group into the next stage of development.
PREASSESSMENT

Describe group member behaviors which are typical of the following .
stages in group counseling and submit to your supervisor for one hundred
percent épprovql. ' - '

1. Involvement stage . . ~
o \\-/
2. Transition stage :
3. Working stage
4. Ending stage

/

LEARNING ACTIVITIES

Learning Activity One

Learning Activity Two
Read the following (available from interlibrary loan):

Gazda, Group Counseling: A Developmental Approach (Chapter 2)

Mahler, Group Counseling in the Schools (Chaptsts 4, 5, 6, 7)
Ohlson, Group Counseling (Chapter 5).




POSTASSESSMENT

: Oraliy or in wntu"g identify the stage of group development Whtch you
~  observed and. give examples to support your 1dent1flcat10n. Also, usea -
minimum of one "expert" to support your conclusml '

-
%
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MODULE 5.3
TOPIC
Learn to structure a counseling group.
LEAiNiNG OBJECTIVE

The tramee will be able to Structure a group in group counsehng-

. Learning Activity One

RATIONALE ‘

Structurmg or "laymg ground rules" for the group is 1mportant in helping

- the group discover its purpose. Structuring also provides parameters

within which the group can functlon in order to achieve its established
purpose.

PREASSESSMENT

Brlefly answer the following questions and submit to your supervisor for
one hundred percent approval,
1. Relative to group counseling, what does "structuring” mean?
2. Why is it desirable to have a "design" for counseling a group ?
3. How do you determme how much structuring is necessary for
you as a group leader?

LEARNING ACTIVITIES

Obhserve or participate in an on-going counseling group.

Learning Activity Two

Read the following (availablé from inter-library loan):
Mahler, Group Counseling in the Schools (Chapter 4, particularly
pp. 104- -107)

Malamud and Machover, Techniques in éeif—Confrontatlon

’ Ohlébii Gi&ub Counseiing (éﬁa’ptéf 5)

1 -



" POSTASSESSMENT
Defend orally or in writing to the supervisor the structuring techniques
usad in Learning Activity One. Supply a minimum of one "expert" source
as support for that structuring approach.




TOPIC !
Evidence appropriate responses to client behaviors in groups.

LEARNING OBJECTIVE o .

The trainee will be aware of .appropriate counselor responses to client
behaviors which arise in group counseling. :

RATIONALE

Within the counseling framework, it is necessary that the counselor
function in a group setting. Specifically, the counselor needs to be
aware of typical behaviors of group members, He or she should also be
aware of possible reasons for exhibited behavior in order to respond in
an appropriate manner. Meaningful grour interaction will occur as a
result of the counselor's responses.

PREASSESSMENT

Re spond witirireig'hfy,ﬁerééhi: accuracy to the following types of group-
behaviors either orally or in writing to your supervisor (if available)
by :

1. describing typical group member behaviors

2. suggesting possiple reasons for. such behavior

3. describing how you would respond to the behavior and why
you chose to respond as you did -

Types of Group Béhavioks .. _
I. The Resister T VII, - The Scapegoat
II. The Advice-giver = X, The Socializer e
III. The Dependent One X, The Acting-out Member
IV. The Submissive One - XI. The Hostile One =
V. The Silent One o X, The Monopolist.
VI. The Anixious One ' XIII,~ -The Manipulator

VII. The Griever



Learning Activity One

Read the following (aiiailabie from interlibrary loan):
- Gazda, Group Counsehnl A Developmental Approach, (Chapters
2,5) '

Mahler, Group Counseling in the Schools, (Chapters 4, 5 6 7
8)

Ohlson, GrougCounseling, c hapters 6, 9)
Appe_nded material by Moustakas:

Learnin‘i.i\ctivity Two

Intemew and observe practicin~ counselors regardmg their approach to
group counseling.

Learning Activity Three =
“Lead a'-counSéiing group at least two times.

: thlonal Leammg Activities R

If necessary, plan opttonal learmng act1v1t1es W1th supervisor.

PCSTASSESSMENT &
Complete Préassessment with eighty percent accuracy. Defend your
handling of behaviors durmg counseling sessions in Learning Activity
Three zbove. Use a mlmmum of one "expert" source in support of your
handling. ' :

o=

10 14
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MEMBER ROLES IN GROUPS
ATIEMPTING TO IDENTIFY, SELECT;
. AND SOLVE COMMON PROBLEMS
(rfro'rriir Lifton, W.N., Working With Groups.
New York: Wiley, 1961 . oo, 17-18)

A. Group 7ask Roles. Facilitation and coordination of group problem

solving activities. :
1. INITITATOR CONTRIBUTOR. Offers new ideas or changed ways

- of regarding- group problem or goal ‘Suggests solutions: How

to handle group cifficulties. New procedure for group. New

- organization for group.

POﬁMATION SEEKER. éée}cs clarification of suggés@oﬁs in
terms of factual adequacy and/or authoritative information and
pertinent facts. -0 '

OPINION SEEKER. Seeks clarification of values pertinent to
what group is undertaking or values involved in suggestions
made. ' '

INFORMATION GIVER. Offers facts or generalizations which
are "authoritative" or relates own experiences pertinently to

group problém.

OPINION GIVER. States belief or opinion pertinently to -
suggestions. Emphasis on his proposals'of what should
become group's views of pertinent values.

EIABQIEATOR Gives »exainpieS or Vdé\'réiéi:}s: meaning, fogrs :
rationale for suggestions made before, and:tries to deduce
how ideas might work out. ‘ R

COORDINATOR: _Clarifies relationships amorg ideas and
suggestions, pulls ideas and suggestions together, or tries
to coordinate activities of mémbers of sub-groups.

- EVALUATOR. Subjects Varcéoﬁiblfiéhiriépts of group to "standards"

of group functioning. May evaluate or question "practicability,

"logic," or "procedure" of a suggestion or of some unit of

group discussion. ¢

ORIENTER. Defines position of group discussion, summarizes.

Shows departures from agreed directions or goals. Questions

direction or discussion. ' :
13°
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B.

-~
- .

ENERGIZER. Prods group to action or decision. Tries to
stimulate group to "greater" or "higher quality" activity.

PROCEDURAL TECHNICIAN. Performs routine tasks (distributes
materials, etc.) or mampulates objects for group (rearrangmg
chairs, etc:) ~

RECORDER. Writes down suggestions, group decisions, or

products of discussion. “"Group memory."

~

Group Growing and Vitalizing Roles. Building group-centered
attitudes and orientation. - ‘

13.

14.

15.

16.

1.

~

ENCOURAGER. Pra1ses agrees wrth and accepts others'
ideas. Indicates warmth and solidarity in his attitudes
towards members.

HARMONIZER. Mediates intra -group scrapsc Relieves
tensions.

COMPROMISER. Operates from within a conflict in which his
ideas or position is 1nvolved., May vield status, adm1t error,
d1sc1p11ne hlmself "come half-way."

GATEKEEPER AND EXPLOI’I‘ER Encourages and facilitates
participation of others. Let's hear . . . Why not limit length
s0f contrlbutors so all can react' to problems ?. ;

S‘I‘ANDARD SETTER OR EGO IDEAL. Expresses :standards for
group to attempt to6 achieve:in its functronmg or applies
standards in evaluatmg the quality of group processes

GROUP OBSERVER AND COMMENTATOR. Keeps records of
group processes and contributes thesz aa..a with proposed

mterpretatlons 1nto group s evaluation of.its own procedures.

F'GLLOWER. Goes slong somewhat passively. Is friencﬂy

aucdience.

Antigrour Roles. Tr1es to meat feit 1nd1v1dual needs at expense of

group wealth rather than through cooperatron with group.

20.

14 -

AGRESSOR. Deflates status of others. Expresses dlsapprovaJ
of values, acts, or feelings of others. Atfacks group or
problem. Iokes aggress1vely~, shows envy by trying to take

credit for other's ideas. -

17 -



- 21,

22,

23.

24.

25.

26.

27. -

BLOCKER. Negativistic. ‘Stubbornly ard un;eaSpr;mgiy

Tesistant. Tries to bring back issue group intentionally

dropped or by-passed.

RECQGNITIéN%E XER. Tries to call attention to himself. .
May boast, report on perspnal achievements, and in unusual .
ways, struggle to prevent Being placed in "inferior" position,
etc. ; ‘

SELP-CONFE@OR Uses group to express pé;So'n’ai, non= -
group oriented, "feeling," "insight, " "ideology, " etc.

PLAYBOY'. Dispiaysirarck of ‘involvement in group's wggi;._
Acting may take form: of cynicism, nonchalance, horseplay,
or other more or“less studied out of “field behavior. "

DOMINATOR. Tries to assert authority in manipulating group
or some individuals in group: May be flattery, assertion of
superior status or right to attention, giving of directions
authoritatively, interrupting contributions of others, etc.
HELP-SEEKER. Triés to get "sympathy" ‘response from others
through expression of i_f;éecurity,/' ersonal confusion or

depreciation of himself ‘beyond "reason.”

SPECIAL INTEREST PLEADER./Verbally for "small business

man, * "grass roots" community, "houséwife," "leader, " C
etc. Actually cloaking own prejudices or biases on stereotypes
which best fit his individual need.
- / ’
-?s_'."-‘f “!
c < 3 ] R
-, o~ R i oiin - T 8
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CLARENCE MAHLER'S CONCEPT OF GROUP STAGES

L. The Involvement Stage .

Purpose: Getting acquainted and clarifying purposes. Feelings members
may have: ‘ '
 -Do I belong : sre? ,
~Will T be overexposed ? -
-Iwon't be able to talk without shaking
-Maybe I'll sound too dumb o
- -1 hope we don't have true confessions

—~Everyone else looks brighter than me -
-Will I have to talk?
-Can I trust the others ? .

~How would others react if they knew how I feel?

~Does this leader know what he's doing ?

~Can I trust him? ) 7
~-Is he going to involve himself or sit outsicde and "analyze" me?

Feelings the facilitator may have:
~Will everyone participate or some monopolize ?
~Wwill everyone want to come back ? B B 7
~=Will I be able to respond and attend to everything going on at
once? o
~Should T help individuals more than I'm doing?
~Will we be able to really get involved with each other?
-Why did I decide to do this? I should have stayed in my safe
little cubicle. : :
. ‘ - /
Techniques for obtaining involvement:
~Modeling desired behavior © . S
‘-'Stmctu;jéd getting acquainted activities (dyads, triads;

- statements of expected outcomes, etc.)
=Exploring members reasons for being there
~Discussion of ground rules or contracts

II. The Transition Stage
Characteristics: Moviﬁg from an essentially social atnosphere tq a
therepeutic~educational atmosphere. o
Persons who may slow down group at this stage:
-"0dd guy™ (person who seens to'function in a markedly different
fashion than the otheér group members)
: L

- v
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-Easily rejected member
~-Openly hostile member .
Leacer characteristics at this stage:

-Encourages sharing of feeling

- =Aleért to individual mémbers bet —ac-rasponsive to that
behavior.
" ~Models desired facilitative be. 3 7 o
-Open, shares his feelings, looc: - meaning of his own
- behavior

CHI. ,Tl'ie Working Stage

Members brlng concerns to group and readily uses the group situation
for greater self-understanding. .
Group characteristics:
-Greater openness -
=Assume much individual re.sp0n51b111ty for respondmg to other
members
~Group 1dent1ty and sohdarit
-High morale level */X
-Feeling of really belonging
Counselor behavior: |
-Allows members to do most of the interacting
-Continues to be alert for any unexpected nuances in group -
interaction .
-Intervenes pnmanly only to protect the belongmg of an 1nd1v1dua1
or to prov1de support for desired growth in 1nd1v1duals

IV. The Ending St

" Commencement" ~members explore apphcatlon and generahzatron of

group expenence to "out there."

Group éhéréoteriStiCSi
-Longing to "hold on" to group
-Discussion of ways to maintain growth
-Pear of loss of security of group

Counselor behavior;

_-Generahzat1on to other s1tuations
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_ A CONTRACT
~ FOR A LABORATORY
I IN INTERPERSONAL GROWTH

This laboratory ir interpersonal relations will be conducted according to

a contract. The mmrpose of the contract is to provide a facilitating
structure for the group experience and to let you know the nature of the
experience you ar= about to enter. Please read the following contract
carefully and then decide whether you would like to participate or not in

the kind of experience described in the contract. If you want to particic=

- pate in the group, you must subscribe to the contract.

P

The Goals of the Group

The overriding goal of the groéup is, of course, interpersonal growth.
Interpersonal growth involves discovering the group, but it is assumed
that all that is good in personal growth (e.g., reduction of anxiety,

enhanced feelings of self-worth, a keen sense of self-identity) must be
placed at the service of Interpersonal relationships. Man is a relational
being and the height of this growth lies in his relationships with others.

P

.in the j:radition’arl sense. If fact, a good teacher is one who likes to get

Leadership_in thé Group
The group will have a leader, but since he ‘s not a leader in the

traditional sense of that term, he is sometimes referred to by different

titles, 'such as "trainer" or "facilitator. " .The name is not important,

but his function is. “He is skilledq in. grour dynamics and has had a good .

——_dea’ of experience participating in and working with groups. However,

he is i the-group because he, too, is interested in growing interpersonally.

Therefore, he subscribe the same contract that you do;“that'is, he is

—

groups and his experience in groups at the sé of your group. " He is

- @ leader-member. As leader, his cn is to put his knowledge of

- a fesource person, not a super-member. He is someonetike you,

interested in increasing his interpersonal effectiveness: by invoh ing

himself'with you. If certain provisions of the contiact are not clear,

will explain them to you, but he-is not in the group as teacher, at least

together with others in ordér to learn.

The ideal is that the leadership qualities he demonstrates become

- diffused among the members of the group so that, in a sense, the group

might act as its own leader. He will work for that diffusion. What are

- some of the specific things he will do? He will tell you about some of

the difficulties-that face most beginning laboratory groups. For instance, ,
some groups spend a good deal of time dealing with the leader: that is,
they make him a father figure and try to work out authority problems with

19
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him. However, in this group, the leader is not meant to be an authority
figure. It is not that the participants may not work through authority
problems, but there are other ways of doing this besides focusing on the

” group leader. If too much time is spent dealing with the leader, this can
prove déetrimental to the ‘overriding goal of the group. In this group,
interpersonal growth means that the members are to spend a good deal of
time involving themselves with one another (including the leader-member).

From the begmmng, the leader-member will model the kinds of behavror

called for by the contract. Again, he does so not because he ic completely
" self-actualized in the area of interpersonal relating, but because th2

sooner the group begms to engage in contractual behavior, the better.

The LaboratorY Nature of tl'ie Grout er1ence

of reascns. Part of the contract is to accept the exporrence as a
laboratory. This is what a laboratory =ntails: :

(1) Learning by doing. You will leam how to relate to others more
effectively by actually relatmg. You will see yourself in action and you
will talk about the ways in which you relate to the other members of the -
group. :

(2) "A Climate of experlmentatron.r The term "laboratory" 1rnp11es experi-

- mentation. You will expenment with your own behav1or, attempting to
relate to others in new ways. This does not mean that the group will
invent new ways of acting. Rather, 'you will try to deal with others in
ways that vou do not ordinarily use in your day-to-day contracts. For
instance, if you are usually quiet and reserved, you may experiment
with speaking up in the group. For you, this is a new way of bemg
présent to others.

“~

(3) No prejudging the experiment:. The person who comes to the laboratory
convmced that the experiment will not work usually leaves it feelmg

qulte self-satisfied. His prophecy has been self- fulfullmg You are
asked not to prejudge the experience but, rather, to reserve your Judg-
ment. The only way you will ever know whether the _experiment works or
not is to give yourself to it as completely as possible, :

@) Feedback Your own behavior is the major input in the laboratory. -
But trying new ways of behavmg is somewhat useless unless it is poss1ble
\to determine how this- behavior strikes others. Therefore, you are asked
s nly to react to others but to tell others how their behavior strikes
; too, will receive feedback from the other participants. By
i feedback you should come fo a better understanding of

sonal _ab111t1es and iimitations.

22
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Try "crorget a fe’él‘iﬁé for your a'bilit'yrtq invoivé vourself with others. All
of us have strong points and all of us have areas of deficit in our

interpersonal living. Use the group to get a feeling for both. .

Rules of Immediacy

(1) The here and now. Deal with the here and now rather than the there
and then. Your interactions with one another are the most important part

of the laboratory. When you do talk about things that have happened or
the happening outside the group, do 5o in such a way as to make them
relevant to what is happening in the group. If you keep talking about
things outside the group, people and situations unfamiliar to the other

- participants, you will lose their interest. Make the outside and the

past somehow present to your fellow group members. Talking about
people and things outside the group is sometimes a way of fleeing from
morz intensive group interaction. ~

2) Leog eratiq: i i‘otii' goals can be réa'chedr gz}iy if 'you cooperate with
one another. This does not mean at all that there will not be disagree-
ments, but interpersonal growth is much more likely to take place in an

atmosphere of cooperation than in one of competition or conspiracy. 7
This does not mean that you have to be "nice" for the sake of being nice;
a cooperative group structure does not exclude strong feeling and confron-
tation. But there is little immediacy unless you move toward the other
person in an effort to involve yourself with him. The contract provides a -
Structure for cooperation. If you are fulfilling the provisions of che
contract, you can be sure that you are cooperating with the other
participants. - - , :

o

(3) Avoid generalifies. When you speak, try to be concrete and specific.

For instance, when speaking about yourself, use "I." Do not use "you" .
when you mean "I."” In fact, try to avoid using general words to refef to

people, such as "you, " "one," "people,"” "men," "they," "we," and the
like. Do not say: "There are some people in the group with whom I get
along better, " but rather: "I seem to get along better with Tohh and Mary
than with any of the other members of the group. " Finally, do not make
speeches to the whole group; even if you want to address the whole group,
the other members will often sit there and listen respectfully to you, but
not one will respond to you. Speeches addressed to everybody tend to_
be addressed to nobody. -In summary, use "I" when you mean-"I"; be .

concrete, avoiding vagueness and generalities; try to address individuals

_ /’/23 ‘A o | . 21
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in the group, even when you. are address1ng the ent1re group (1n a way,
you are always addressing the entire group whenever you speak).

(4) Do not "siphon off" issues of concern to the group. Sometimes group
members get together in twos and threes and work through issues that
have arisen within the group. There is noth1ng wrong with this prov1ded
you summarize to the group what has taken place. If the issues come up
within the group, theén, in some sense, they belong to it. If these

issues, then, are settled outside, some of the life of the group is
"siphoned off" and the group becomes somewhat anemic because of it;

that is, it loses a degree of immediacy.
The Elements of Dialogue: Emotion, Language, and Fusion of the Two

£
You will contact one another principally by talking to one another.
Eanguage, then, and the expression of feeling are crucial factors for this
experiment.

(1) Emotion. Try to let reality have an emotional impact on you,
especially the reality of the other members of the group. Let yourself
~feel various emotions; feel what it is like to experience these emotions.
Secondly, let yourself react as constructively as possible to what you
experience. Do not be overly inteHectual: ideas are certainly 1mportant
but in laboratories jn interpersonal relations, emotions are equally
important. Tell others, then, not just how you think about things, but
how you feel about them. Sometimes our ideas and our emotions do not
coincide. It is good to be able to recognize th1s d1v1szon within yourself .

(2) Human 1anguag_ Get a new feeling for the power of human language.
How do you-translate yourself inta language ? ? Find out whether your
language gives expression to the deep you or on.ly to the superficial you.
If you tend to use lifeless language in your day-to-day contacts,
experlment w1th ca more forceful use of language 1n the grOup. 'I‘ry to

ord1nar11y use. Language can be X form of contact or it can be a ba.“er
between you and the others; try to make your language as contact-
producing as poss1b1e. If you speak in cliches and generalities, this
might well reflect an unw1llmgness on your part to make deeper contacts
. with others :

'(3). Poetry: welding feeling to 1an911ages and 1anguage to feeling. Try to
let your feelings find expression in language and let your language be

colored by feelmg. Some of us. experience things deeply, but we cannot -

translate our expenen e into language. The laboratory is an opportunity

to make attempts to do just that. When you succeed, your language will '
be, in one of the deepest senses, poetry, for it will be an 1ntegrated
expression of the person you are,
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The Core Interactions

. The heart of this contract and, therefore, of the group experience itself
is the interaction in waich you will engage. You are asked to experiment

with the kinds of interaction listed below. They are ways of contacting

others, of involving yourself with others and, therefore, offer ppssibﬂiﬁiés
of growing with others. You are asked, then, to engage in'the following
kinds of activity in the group. .

(1) Self-disclosure. You are asked to be open about yourself. This means

‘that you are to talk about yourself in such a way as’ to get the real you

(rather than a facade) across to others. In one sefise, facts about your-
¢ self to others in the group is important. You are /ot asked to reveal your -

past life or your darkest secrets. You are impoy ant, not your secrets.

What you say about yourself should encourage pthers to “come in"; that
is, self-disclosure should constitute a kind of invitation to others to
involve themselves with you. :

It is up to you to determine how you will tal about yourself and v
will say. This sounds very, abstract right now, and it will be ed
determine in the give and take of the group interaction, There are various
levels of self-d:sclosure: the more person Sthing is, the deeper it
is. The general level of self-revelation is determined by the group itself -
and depends on 2 number of factors—for instance, the willingness of
individuals: to take risks and the level of trust in the group. The point is
that the group members, and not the contract, determine the level at '
which they will work. You will, undoubtediy, reveal yourself at a level
at which you feel comfortable, or perhaps a little beyond (that is, you
will "risk" talking about yourself). A moderate degree of anxiety in the
group is genérally a sign that you are working at least a little beyond the

. level of comfort, and such anxiety,. if controlled, ‘can be a help rather

than a kindrance. Self-disclosure, if it is authentic, if'it is really a

transiation of yourself, tends to create intimaty. If you have difficulty

talking about yourself, if you become too anxious, i might wel be that

you fear rejection, but it is also possible that you are afraid of the ,
- . . /

intimacy to which self-revelation leads.

Self-disclosure must be i keepifig with the here and now rule. If you
talk about your past, you should-do so because if telis something apout
the kind of person you are here and-now in this group. If you talk about
héw you are outside the group, this, too, should be made relevant to the.
'you that is in the'group. \That is, self-disclosure should stimulate =~
interaction with others. Nevergust talk on about yourself to a passive

i ' > area of self- ,
disclosure ‘is most important: you should talk about what is happening to
you in the group. For instance, if you are anxious’, et others know that -

-~

audience. In keeping with the here and now rule, one a;
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you are anxious: others want to deal witil you as you are. but this is
impossible if you hide your feelings If you are bored, let others know
immediately. It is deadly to wait an hour and/then tellBther;that you
have been bored: In a sense, you are responsrble for your own boredom
i not speak up. '

‘Finally, although it was said above _,that you do not have to talk about
your deepest secrets, you may speak as deeply about yourself as you
wish. The point is that ?LQL wﬂl/ not be forced to do so. Sometimes, if
someone else speaks rather personally about himself, you will find it
easier to talk about yourself (but you should remember that this works the
other way around also).

(2) ZThe manner of expressing feeling. Above, you were encouraged to let

emotion be part of the group experience. Too often, we swallow our

feelings (for instance, our anger) only to let thém filter out in rather

unproductive ways (we become cold or uncooperative, we make snide

remarks or remain silent, etc.). There is another pos51b111ty, however,

- speak frankly about emotlon-laden contacts with one another. For
‘instance, if you are angry, mstead of just blowing up or swallowing your
anger, let the other know that you are angry and would like to work it

through "Iohn, I'm really angry wrth what you said but I‘d like to tell

this out-with you here." Perhaps such frankness coupled w1th a desn-e
to work things through, would constitute for you a new way of being
present to another.

/(3) Listening. It is amazing to d1scover how poorly we lrsten to others.
The contract asks you to examine your ability to listen. Listening does
not mean just heanng words. and sentences and understandmg their
meaning, “rather, it means: reach1ng out for what another has-to say; it.
means listening to’ persons rather than just 1deas. Leammg to pick up
all the cues that others emit, both verbal and nonverbal, is part of
listening. Facial expressions; gestures, a shrug of thé shoulders,’ bodrly
positions~—alil of these are sources of communication.. Often, toc, when
we communicate with one another, we :embed surplus messages in cur
overt communications by the way we say thirgs. You are asked to

. become sens1t1ve to the surplus message aspects of commumcata.on also.

>
2

. (4) Sug;gort. It 1s d1ff1cult for people to " put themselves on the line, "
that.is, to engage in meanmgful self-disclosure.and to express feelings
responsrbly. When you and the other members ofthe group do make
sincere attempts to fulfill the contract, then you need support. It is
assumed that you are basically sugportive, that is’, ‘that you have some
kind of basic acceptance of others simply because they are; otherwise’

you ‘would not want to engage in an experience for mte-personal growtn.,

S
S - ;

/
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Still, you can accept others sincerely without always approving of
everything they do. It may be, for instance, that you reveal things

about yourself which you yourself do not approve. Obviously, then;
though you would expect others to support you in your self-disclosure,
you would hardly expect them to approve of the things that you disapprove
of in yourself.

Support has two phases. Tﬁé antecedent phase consists in encouraging

others to fulfill the contract. For instance, one of the best ways of

encouraging others to fulfill the contract is to fulfill it yourself. The
leader-member will try to do just this by modeling the behavior called

for by the contract. The second phase refers to your support of those
who do ergage in contractual interaction. Others will reveal themselves;
they will express their feelings. Support then means-giving some kind
of recognition that the other has fulfilled the contract, that he has done
a good thing. Support means being responsive to the behavior of others.
Again, engaging in contractual behavior is an excellent way of giving
phase-2 support. For instance, if one of the members engages in -
responsible self-disclosure, .you may give him a.good deal of support by
revealing something about yourself in the same area, something that

responds to his concern. . ) : -

Aithougl'f support s absolutely necessary for effectivé &ji'éiiiiéberéfion,

it is also perhaps one of the most difficult of the contractual provisions.
Whén someone "invites you-in" by being open about himself, you may

feel gauche and find it difficult to respond to him. Wheén someone speaks
feelingly about himself; it is too easy to ignore his feelings (for this _°
may be an uncomfortable aspgct of his' communicatien) and to try to deal
with him on an intellectual level—for instance, by asking him a lot. of
questions. Because of cur discomfort, we try to intellectualize the
whole process. However, if you are made uncomfortable by what another
says, if you are unable to respond in what you think would be a meaning-
ful way, do not pretend that you can. Counterfeit support, expressed in
such cliches as "I understand, " and "I kriow How you feel, " kills group
process. Perhaps your.best response is to admit that you are uncomfort-
able, that you are at a loss for a respornse. ‘This can be supportive in
itself, because it is honest. Do not try to show conventional sympathy
to others merely because you think that you should say something.
Support is the gift of one's person and not the fulfillment of a convention.
Learning to be present to others in meaningful support is one of the most

important tasks of the group experience.

(5) Confronting others. Sométimes you will find it impossible.to agree
with what another person is saying or doing. If this is true, tell him so
as honestly as you can, and tell him why. This is confrontation.
Confréntation is., basically, an invitation to another to examine or

2
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reﬂect Upon his Béhavior "in cornrnunity, " that is, in the r,ontext of the
fulfilling the prov1s1ons of the contract at all (1f he is s.lent all the time,

he could not be). IK.you tell kim thls and ask himn to eramaine his behav1or
then you are confronting him. "The way you confront, hu wever, is very
1rnportant the cardinal rule is that you should confront another because
you are concerned about him and want to involve yourself with him.
Confrontation is not just 1rrespon51bly “telling a person off." Repons1ble
confrontation is an invitation to self-examination, not an act of punish-
ment. If you are merely punishing another, you mlght find some relief

(for instance, from'your anger), but you are domg little to set up inter-
personal contact between yourself and the other. Unden1ab1e

'(none of us likes to be challenged because of allegedly negative forms of
behavior), but punishment cannot\constltute the rationale of confrontation.
Sometimes it is difficult to confront wit ->ut making punishment the primary
purpose of the act. Confrontation the , is something you must experiment
with in the group. . ;
(6) Respondlng to confrOntatlon.r ig confrontation is responsible; that is,
if it really is an invitation to self-examination, thén obv1ously the best
response is self-exarnlnatlon.r However when we are confronted even

our 1nst1nct1ve response is often twofold: to defend ourselves and to

attack the confronter. That is, we respond to the punitive side effects
of confrontation instead of to the confrontation itself. .Therefore, try to
listen to what the one confrontrng is say1ng and not just to the feerlngs
he is evoking in you. If what he says i$ true and if, in addition, he
wants to involve himself with you then it is to your advantage to listen,
to examine yourself and to respond to h1rn. This is difficult, but

frequently rewarding.
Self-disclosure, expression of feeling, listening, support, confrontation,
and response to confrontation—there, then, are the forms of mterpersorxal

behavior with which you are asked to experiment. The ab111ty to engage
freely and responsibly in such behaviors is interpersonal growth.

A Stance Against Flight

Engaging in the kinds of interactions described above is not easy, and
therefore, we find" ways of running away from group-process. We,tend to’
run away because we are anxious, because we prefer not to know: the
truth about ourselves .because it is painful, perhaps to be the object

i arother s concern. You are asked then to take a stance agarnst al’

,,,,,
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oneself; spending a good deal of time on intellectualized interpretations
of the behavior of others. You must become sensitive to the ways you
flee group process and to the different ways in whicii the ‘group as a
whole tends to flee (e.g., by tacitly deciding not to talk about certain
subjects). Confronting modes of flight in yourself and in the group is
essential to the life of the group. One mode of flight is extremely

destructive: cynicism about the experience even before one enters into
it. Tae person who comes to the group believing that he will get nothing
from it will leave having fulfilled his own prophecy. Try not to flee from

- your anxiety by employing defenses. Rather, handle your anxiety by-
dealing with it in the group. It is obvious, by now, that the contract
demands that you be active in the group. Silence and withdrawal are
types of flight. Perhaps, in othér groups, the nonactive member profits,
even though he adds little more than his presence. This cannot be the
case in the - ontract group. : :

-

- Freedom i
This contract is not meant to constrain you; it is meant to help you
channel your freedom. It says, for instance, that self-disclosure is

a value in this group, but it does not say what you must talk about, nor
does it dictate the level of disclosure. ‘This is something that you must
work out yourself iri the give and take of group interaction. You must
choose the kinds of interaction most meaningful to you. Some of the
experiments you engage in in the group will be successes and some
failures, but this is a'reflection of life itself. Try not to expect either
too much or too little from the group. The only way you can really learn
about the possibilities of the group experience is by giving yourself to -
it. "
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THE NATURE AND POWER OF ACCEPTANCE
‘Wesley Huckins .
There are many words in counseling vernacular that are used in much the
same manner in which a small youngster recites the Pledge of Allegiance
or the Lord's Prayer; glibly and with little appreciation of true meaning

and significance. It is prohable that most counselors who look upon
themselves as truly acceptant have not had the time nor the opportunity
to examine the concept in all of its ramifications and to reevaluate
themselves accordingly. A profession of acceptance on the part of a
counselor without a. fairly thorough implementation may serve only to
confuse his counselee. Such-a counsélor may present his counse.eé

with another ambivalence and an additional concern rather than helping
him to resolve {j:hé problems which he already has. -

Although recognition of both the concept of acceptance and its es sential
nature for effective counseling has been fairly widespread, treatment of
its dynamics®in the professional literature, with some notable exceptions*,

appears to have been somewhat cursory. Mention has been made arid
definitions have been offsred but descriptions of process, conditions,
effects, and rationale generally seem to have been limited. Possibly
. because of the lack of depth of treatment, little similarity is apparent
among defihitions. Surprisingly, and perhaps for the same reason -
R neither i§ much disagreement manifest.
> ,
While Fullmer and Bernard saw acceptance as: "The process of relating
to another person as an equal,” the 1962 Yearbook Committee for the
Association for Supervision and Curriculum Development described the
concept as, “. . . a feeling of being a part of, oneness, of identity
with." Acceptance, for them, appearedto be the opposite of rejection
and alienation. As might be expected, Rogers viewed acceptance as,
". <. .awarmregard . . . as a person of unconditional self worth, "

and as, ". .'. willingness for him another to possess his own feelings
in his cwn way." Brammer and Shostrom conceptualized an attitude of

altruistic 'ove which is non-judgmental, permissive ., understanding and
whick sees others as.having: (a) infinite worth and dignity, (b) both the
right and the capacity to make their own decisions, and (c) ultimate
responsibility for their own choices and lives. Jersild felt that although
acceptance seemed to be a two-pronged concept (acceptance of others
and acceptance of self), the more he investigated, the more he became
convinced that the two are inseparable and that one cannot exist without

*Some of these exceptions are: The 1962 Yearbook for the Association for

Supervision and Curriculura Development, Perceiving, Behaving, Becoming,

Arthur W. Combs, Committee Chiirman and Editor.
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the other. Other aspects: “"Accurate, realistic assessment of self,” *
and ". . . willingness to confrant reality, tc permit data into awareness”
were advanced by Combs. Apparently, an adequate concept of acceptance
must be both broad and of many facéts . :

Such a variety of bellefs and 1mpress1ons is intriguing. It stimulates the
urge to build upon the concept of acceptance and to share observations
and to develop relevant ideas. Perhaps a rationale can be developed
which will not only help to integrate present concepts but stimulate some

new thinking upon the necessity for acceptance in counseling and effec—
tive interpersonal relationships. In some instances attempts to define

- and describe what something is be.t are facilitated by first developing

ideas of what it is not. thh this apprcach in mind, acceptance appears
to be:

1. Not an act of condescending, of a helping hand from oné who
has to one who has not. As has been previously stated, not a
process’ of doing with but rather a facét of the process of

"growing:together" with each party or variable in the inter-
-7 action a necessary and contributing part of the growing and
the experiencing.

2. Not a lack of involvement or a withholding of one's self. .One
who chooses to enter, or not to enter, or to withdraw from a
situation either phys1cally or psychologlcally, forfeits the
right to accept or to be accepted. The principle of use must
be altered substantially when it is applied to people. When
things or materlals are used, amounts are diminished in
proportxon to that use. Human functicas improve with use

. and exercise and amounts increase in proportion. The more
one gives and shares of himself, the more effective he
becomes.

' str1v1ng, not an objective but a procedure wh1ch none of us
ever completely achieves,

4. Not a bag of tricks, a repertoire of techniques, or an order
of buttons to push but an attitude far more apt to be communi~
cated on a feeling bast than by verbal reiteration.

5. Not approval sympathy or tolerance nor, any kind of an
' evaluation expectancy good or bad. That is to say, one who

categorizes, judges, and labels probably is not percexved as,
or actually is, accepting. He sets condltlons which must be
met before he will permit an mterpersonai relationship to

develop and communicates in essence. "As you are, you are
not good enough to merit my mvolvement. If you will change
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and conform to my expectancies, I may-accept you."” On this
basis, one cannot experience and relate in an authentic and

meaningful fashion to another personality. He can contact
only the other person's interpretations and reactions to his
expectations. What we get from others is restricted by the
limitations and the structure we place upon our relationship
with them. - : :

6. Not permissive in the sense that no limits are set in the
relationship. On the contrary, each person has the obligation
to be authentically himself. Acceptance is not possible
otherwise. One cannot be what he is not. Nor can he be
honest and give the appearance of agreeing with, or favoring,

_actions which are contrary to his own beliefs and feelings.

" This does not mean that one must disagree openly, argue with -
Of try to change the other person. It is possible to differ
.Substantially in opinion and action with someone else and |
still to accept him as a person.

- 7. Not completely permissive in the respect that a "couldn't _
care less" attitude is projected. Because of its interpersonal
nature and the necessity of more than one there is concern by
each for the other. Each person is of valus because neither
can accept or be accepted without the other.

Statements of this nature concerning the mutuality of acceptance and its

being essential for awareness and openness to experience appear to

warrant both explanation and continuing conjecture. i

1. In the first place, the concept one has of himself, his self-

- regarding attitudes, are a resuit of the manner in which he
has been accepted by significant others. He comeés to see
himself as adequate or inadequate, as competent or

incompetent, or as acceptable or unacceptable according to
the degree in which he has interpreted the reactions of
parents, teachers, and peers as either accepting or rejecting.
Freud, Rogers, Sullivan and others have advanced similar
points of view. Torrance, in dealing with stress and
personality formatiqp from the point of view of the latter,
commented ". . . the self system develops out of a person's

interpersonal experiences. A person is always looking for

cues about himself and these cognitions become the anchors
whereby he fashions his self definition. Thus, one's self
concept is determined primarily by the way others define him. "
_ An interesting corollary to. this also may be that as the =
—=ndividual becomes what he is as a result of interacting with
B 32 T
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other people ne1ther can he change or become somethlng '
different without interpersonal contacts, inclusion and/or

acceptance.

The pércepfﬁal set or predisposition with which one enters

Whether or not one expects to be valued posnrvely or
negatively to be welcomed or rejected is determined by his
recollectrons of the way. it has been in the past. Hence he

tends to mterpret feedback as corroboratmg them.

One teiids to feel most questloned unacceptable and
threatened in those areas where he feels most inadequate.
The more he doubts his own worth because he has lacked
acceptance; the more threatened and defensive he will be.
Pred1ctlon of h1s behav1or is poss1ble to a greater degree

defensweness limits the alternatives he can see and the
choicés he is able to make. Often the person who is
defensive and hostile is that way because his emotional
state precludes his recognition of any other way of behaving.
Anyone with military training knows that from a defensive
position, no advances are made. At best a position is main-
tained, the status quo is perserved and mﬂex1b111ty is-
promoted. - One who plays defensively only wins few games.
In the area of personal growth where progress depends upon -

: unacceptable 1s severely handicapped.

Studies have shown that individuals who doubt their ability to
deal with certain aspects of their environment ténd to deféend
their self-image by shutting off, denying to awareness or at
least distorting, most of the dlsturbmg elements with it. .
Accordmg to Torrance in his book Constructive Behavior,

f S ., "Whenever anything
reduces, mterferes with, or destroys awareness of any part
of one's environment, Some anchors in reality are thereby
destroyed and one's .gcapacity for coping constructNely with
stress 1s reduced.

Since thrs tendency to shut off signiflcant elements of the

. environment leads to a withdrawal from interpersonal relation=-

ships and/or the distortion of communications and the -
feedback from them, the individual who cannot accept himself
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indication of progress on his part.

B

is denied the validity of perception so necessary for relating
effectively to people. He continually bases his attempts to
adjust to others on false premises; a process which not only
limits his effectiveness with them but prevents him from
becoming an authentic person or acceptable to others and to
himself. ) . .
In‘his book on Empathy, Its Nature and Uses, Katz stated:
"Acceptance relieves the client of using -self-defeating defense
mechanisms which have blocked his ability to gain objective
knowledge of himself and others and which have distorted his
role-taking." Defense implies threat and attack. Since it is

diffcult to trust or to identify with anyone who is perceived

as attacking, feelings of lonelifiess and isolation result. The
development and maintenance of personal identity requires
something with which' to identify and feelings of being a part

of oneness with a group, with society, reality, or the scheme
of things. For the person who structures his personal contacts
in terms of a win-lose, attack-defense dichotomy, no meaning-
ful relationship is possible. In this respect, it is important
for counselors and teachers to realize that it is difficult to

fight that which is truly acceptive. ’

A person who lacks acceptance and who is threatened, often
is agonizingly self-oriented. In much the same manner that
physical threat causes people to trample others underfoot
when trapped in a burning building or a collapsing athletic
bleacher, so psychological threat may cause one to become

so self-preoccupied that the reactions, needs, and feelings
of others are of littie concern t6 him. He continually provokes

and asks in bewilderment: "Why do they hate me?" As
Maslow has indicated, one's safety needs must be met before
he can become primarily concerned with his needs for 7
belongingness and love. Suinn and Hill in reporting their
study on, "The Influence of Anxiety on the Relationship
between Self Acceptance and the Acceptance of Others, "

found increased anxiety, whether general or specific in nature,
to be negatively correlated with both the acceptance of seif

~ and the acceptance of others. Counselors usually cannot

expect either gratitude or concern for themselves to be
expressed by troubled counselees. As a matter of fact, a

counselee's expression of concern for someone other than
himself and his own problems often may be taken as an

~
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In the sénseé of the need for belongv.ng or acceptance, the
1nd1V1dual may attempt to gam closer relatlonshms w1th

to want h1m to be. Their approval comes to mean so much
that his own authenticity and identity are sacrificed. He
never comes to know himself because hé accepts himself so
little and he feels so sure of being rejected that he does not
dare tc be whatever he is. Because he fears to be himself,

he cannot validate his being against the reactions and feed-
back of others. He 1§ anxious, vacillating from one human
contact to another, ambivalent, disorganized, almost
impossible to relate to and know, and generally so disturbing
that he is difficult to tolerate. Who can deal with a maybe or
an inconsistency? How does one relate'to a continuing
contradiction? (In order to resolve the apparent difference in
point of view with statement #7, remember that this,~in a very
real sense, also is a self-orlented position in the respect of
concern for self. The difference is merely one of method and
not of attitude.)

Aithoug'h considerable agreement exists, and there is research
to mdlcate that a significant relationship exists between
acceptance of self and acceptance of others, no one has
undertaken to say which comes first or which is ‘necessary in
order that the other becomes poss:.ble. No one appears to
‘know wheéther oné is ablé to accept others because he himself
has been accepted or whether he can accept himself because
others have accepted him. Perhaps it is sufficient to say that

usually one does not emst without the other.’

As far as professmnal mterpersonal situations, teachlng,
counsehng, psychotherapy and the like, are concerned the
question of who shall be.acéepting first seldom arises. - .
Probably this is because 1t 1s taken for granted that the person
and who is operatmg from a- posrtlon of psychologlcal secunty
must assume the responsibility for establishing the relation-
ship as accepting if he is to promote personal growth rather
than merely to become another problem for his client.

As a matter of fact, the client behaviors which he finds most
difficult to accept may constitute the best indications of
madequate feelings or areas in which growth is possible for -

‘the counselor, . teacher, ‘or therapist. According to Shear,
~ "Inability and unwillingness to accept something as being a

part of a person's self concept is related to the person's
defect in living with the same thing in another person. "
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10. It well may be that the attitude of self denial, denuciation of
egoism, and insistence that the really good person puts others
first which is valued by our culture has operated to inhibit the
ability of considerable numbers of its members to honestly-
value and accept themselves. Check your own reactiofis the
next time someone expresses sincere appreciation to you or
pays you a compliment: Can you take what he is trying to
give and hence make the expression of his feeling possible
or must you deny both him and yourself?

11. It is necessary for one to accept his ow benavior, feelings,
and reactions, i.e., himself, before it is possible for him to
do anything about them. It is necessary for him to own what
he does before he can assume the personal responsibility for
changing or behaving differently. As long as he defends and
denies that a self defeating behavior exists,-he cannot change
it. As Torrance indicated: "Personality growth seems to come
from experiences in coping with new demands and stressful :
conditions . . . The acceptance of a mistake as one's own is
the first step in the growth process." It probably is true that
those who cannot accept themselves and their behavior really
feel that what they do has little influence anyway and that
they see themselves more as reacting to the behavior or others
than as initiating an action for others to'react to. This is
another way of saying that what happens is consicared as

someone else's responsibility or, "If everyone else would
just shape up, I'd be fine." A very important part of being
helped through counseling or therapy well may be the owning
and acceptance of the fact that'a problem beyond cne's
adequacy exists through the asking for help and the definition
of one's own inadequacy to d=al with the problem through
verbalization. Perhaps it is both factual and paradoxical that
in order to become more adequate one must first admit to own

or accept his inddequacy. -
12.  One who does not feel accepted and who cannot accept others
generally feels isolated or rot a part of. He lacks a feeling
of personal identity for the reason that this requires an
identification with something and as far as meaningful inter-
~ personal contacts are concerned, he has nothing. It is hard
~ to be a person without people. According to Torrance: "It is
. indeed & rare person who can cut himself off from relations
- with others for long periods of time without undergoing serious
- . personality deterioration and breakdown." Robinson Crusoe
without Friday really was not much. With Friday there, he had
status, importance, and identity. If he had been unable to
accept Friday’and had rejected him he would have deprived
himself of all of these. o
35
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13. In most, if not all, cf the preceding eleven points, a circular
and self defeating pattern can be discerned. Because one is
~ unable to accept others which reduces their acceptance cf

him making self acceptance even more difficult. Because
one doubts his ability to deal with reahty, he denies or shuts

\ off experience, thus restricting his opportumty to learn coping

behaviors and making further denial necessary. For those of
us who aspire toward self actualization, it is encouraging to
‘note that .such patterns can operate and can be just as self
pemematmg and remforcmg in the other d1rect10n Ind1v1duals

personal effectlveness when the prec1p1taung7problem or

conflict-made it necessary to face the situation and to ask for
help.

14. As in all types of human behav1or, pattems of acceptance and
non-acceptance with their accompanying degrees of openness
to interperscnal experience probably are distributed normally.
This is to say that certain degrees or shades of grey, as far
as being acceptant is concerned, exist in all of us. Probably
few of us who claim expertise in the field of interpersonal
relationships really have dealt with the nature of our own
accéptance of others. The point here is that it will avail us
little to be concerned with the quality of acceptance manifest
by persons other than ourselves. It is well to emphasize that
in this, as well as with other aspects of personal interaction,
.one begins with the variable he best can control-and that is
the one which he represents.. . : :

In a social sense, the lack of acceptance well may be basic to the
anomie, the lack of feeling of identity, and the 1nab111ty to become
really concerned with people beyond our immediate family which appears
characteristic of automated urban existence. Examples of these feelings
abound in-the current literature even to the point where the point of view

of a recent book, Psychotherapy the Purchase of Friendship by William

Schofield evokes considerable lay and profnssmnal agreement. He

pointed out: "This quality of 'acceptance’ in our culture at this time is
peculiarly restricted to the psychotherapeutic contract, but it is common

"to all such contracts. In this sense, psychotherapy provides a very

special, perhaps, ideal form of friendship."

Those of us who are engaged in the so called " helpmg professions” face
a two dimensional problem in makmg those we attempt to help feel
accepted. The first of these, of course, is the personal question of
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whether we ourselves really are capable of self and other acceptance.
The second facet deals with our ability to communicate this acceptance
to our students, counselees, and clients. Ina success-oriented social
system, the act of designating the parties involved in an interpersonal
situation as "helper" ard as "needing help" automatically labels one as
moreé competent and the other as less competent. The counselee or
Student must make a tacit admission of at least some aspect of personal
inadequacy in asking for assistance. As has been pointed out, this
admission may be particularly difficult for those who feel least adequate
and whose need for help is greatest. Perhaps this may furnish some 7
explanation for the general reticence of those who need counseling most
to avoid self referrals and the counselor’s office and to resist with
varying degrees of hostility, being "called in" and other offers of
counseling assistance. :

Communicatica on this basis does not proceed with facility. The
adequate pérson, or the one on the most competent side of the desk,
well may be perceived status wise, as speaking from a higher level than
the one on the other side. We know that this vertical type of communi=
cation generally becomes a speaking down to rather than the mutual give

and take of a-more horizontal relationship.

What can counselors, teachers, and therapists do? How can they help
students and counselees to feel accepted and communicate on their level ?
It may be that the key to these questions lies in & statement made by
George Rierson at the conclusion of his study of full-year NDEA
Counseling and Guidance Institutes. -He stated: "The counselor who
cannot receive help himself cannot help others . . . In counseling this -

' means that the very nature of the helping process is such that the helper’

. (the counselor) cannot remain outside of the process that is taking place

hopefully in the counselee. "

To remain within the process means that there can be no rejection or lack
of acceptance by either party. Counselors and teachers need to realize
that they need their counselees and students as Crusoe needed Friday.
Counselees and students not oniy present them with a chance to be
counselors and teachers but furnish ther with the opportunity to become
increasingly more effective individuals. Whether the individual
counselor or teacher takes full advantage of the opportunity however,
depends upon whether he, without defensiveness, can accept himself
and recognize his need for others. The variety, appeal, and breadth
of experience of other personalities is lostto him who rejects them and
cannot tune them in.
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strued by hl"n as dissatisfaction with hlm as he is, or as non—acceptance,
how can a counselor or a teacher be an active agent in promoting another's
growth and change without reinforcing his feelings of inadequacy?
Possibly, this best can be done by ofzenng to change with him, by the
counseélor-or teacher recognizing the opportunity for personal growth
presented by his interaction with the counselee or pupil. The fact that
each may be starting from a different position on the personal growth.
contmuum ought not to be allowed to d1stort the counselor's or tezcher's
or the counselee's or pupil's realization of thié. A knowledge or tche part
which can be played by pupl.ls and counselees in the personal growth of
teachers and counselors can be of two-fold value to the latter.
Ooportumtles for learnmg and growth are seldom realized until their
existence is recognized. Such a realization can generate a genuine and
profound respect on the part of teachers and counselor: for the valué of
those with whom they work. -From this frame of reference, the communi-
cation of acceptance shouid not be difficult. Two things which seem to
merit re—emphasis are: :

i. Areas with greatest potential for personal growth for most all
of us may best be represented by those md1v1duals whom we
find to be most disturbing, and

2. The most valid measure of one's acceptance both of self and
of others may rest in his capacity to let others help him.
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HOW TO RECOGNIZE AN EFFECTIVE GROUE
John L. Wallen, Ph.D.
Members do not ignore seriously intended contributions .
Each member needs to kncw the effect of his remarks if he is to
improve the way he participates in the group.
When other members do not respond, the speaker cannot know
whether (a) they did not understand his remark, (b) they under-

stood it and agreed with it, (c) they understood it but disagreed
with it, (d) they understood it but thought it was irrelevant. -
When this principle is followed, the discussion is eumulative and
the group moves together. When it is not followed, the discussion
is scattered, ‘the same points are made over and over, and
members feel no progress is occurring. _ )

Members check to make sure they know what a.speaker means by
a contribution before they agree or disagree with it. _
The question "What is it?".shouid precede the question "How do

we feel about it?+" j.e., understanding is prior to evaluation.
Thus, group members frequently use paraphrase, perception check
and provisional summaries to check their assumptions of what
others are saying and feeling. '

Each member speaks only for himself and lets others speak for
themselves. : '

Each member states his reactions as his own and does not -
attribute them to others. or ‘give the impression that he is speaking.
for others. - 7
Each member reports his own reactions honestly. He recognizes -

that unless he is true to himself the group cannot take his-feelings - - - -

into account.

All cdntributiqn's are viewed as belonging to the.group to be used
or not as the group decides . ‘ ; v

A member who makes a suggestion does not have to defend it as

his against the others. Instead, all accept responsibility for
evaluating it as the joint property of the-group . :

All members participate but in different and complementary ways.
Wheﬁ some members fulfill tgsk fph’ctioﬁs, others carry out infcﬁe;—w
personal functions. When some members are providing information,
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_.are. attacked_be.f'_ore_they_areﬁcompletelyA

others are making sure it is understood and organized, or are
1dentify1ng points of agreement and disagreement

Each member does not always participate in the same way. 7
Instead, he fulfills whatever function is appropriate to his state
in the task, his informafion about the task and the behavior of
the other group members.

Whenever the group senses it is havmg trouble getting work done,
it tries. to find out why.

Some symptoms of difficulty are excéssivé hair-splitting, points
repeated over and over, suggestions plog and are not considered,
private conversations in sub-groups, two or three people dominate
discussion, members take sides and refuse to compromise ideas

participation.

When such symptoms occur the group- shifts eas1ly from working on
the task to discussing its own interpersonal process.

<

Discussing interpersonal process prevents pluralistic ignorance,

- & group condition where each member, for example, is confused

but thinks he is the only one.

The group recognizes that whatever it does is what it has chosen
to do. No group can avoid making decisions; a group cannot

choosé whether to decide but only how:to decide. Thus, an
effective group makes decisions openly rather than by default

When a group faces an issue it must decide. It may openly agree
to take action. - It may openly agree to take no action. It may,

decide by default to take no actlon. Deciding by default not to

act, However, decisions’ by default are felt as failures by group

“members and create tensions among them. A group grows more by

openly agreeing not to act than by not acting because they could i
rnot agree. -

Thé group views ear decision as a provisional trail which can be
carried out evaluated and revised 1n light of experience. The

recognizes that the real decision was one not to act although the
apparent decision was to act. The group openly discusses why the
apparent and the real decision were not the same. They try to
learn why some members agreed with the decision although they
felt no personal commitment to carry it out
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" The group makes deciSiOﬁé iih different ways depending upon the

kind of issue and the importance of the outcome. The group may
vote, delegate the decision to a special sub-group, flip a coin or
require complete consensus. The crucial factor is that the group
has complete agreement on the way it makes decisions.

- 8. The group brings conflict into the open and deals with it.
The members recognize the conflict is inevitable but that the
choice is theirs as to whether the conflict will be open (and -
subject to group control) or diééﬁisqd (and out of control).

9. The group iooks upon behavior which hinders its work as happening

- - because the group allows, or even wants it, and not just as the

———- — -——result-of a-"problem member—*—— ————— ——

7 A person who continually introduces irrelevancies can change the
- ) topic only if other members follow his lead. . Instead of labeling °
: him as the problem, the group considers it a group problem and

dét;erminesr why they all let this happen. Maybe the other members
welcome his digressions as a way of avoiding open conflict which
would occur if they stayed on the topic.

Likewise, the person who talks too much. . . orjokes too much

- - . Or continually attack others. . - or never participates, is a

sign of a problem shared by the total group. Theé group needs to
* discuss it openly as "our problem" in order to eliminate the

- disruption.
The group gives individuals helpful information about the impact
2o of their actions on the group, but it does.not analyze, dissect,
and work them over. ' ' ‘ -
. 43
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ANGER

Anger is perhaps one of the most troublésome, least understood, and
most: poorly investigated feeling states. Recently, perhaps because of
the growing violence in our society and the intenseé interest in the process
of personal growth, or actualization, the feelings of anger have become
of much more interest to both theoreticians and clinical practitioners.

Anger, when the word is mentioned, often evokes fantasies that are
destructive, hurtful, or otherwise toxic in content. Rarely do we see®
anger as a potentially bonding, warming, enlivening, or beneficial
feeling. However, anger has the potential for being either beneficial
or toxic depending upon how we handle and express it.

Anger is known to be one of thfe_'béfski:c ermqtioﬁé,r present from infancy B
onward. It can be viewed as feeling, as behavior, or as commuaication;
it can be expressgd or not expressed; it can be communicated directly or

indirectly. As feeling, anger is a natural reaction to strong frustration,
confliet, to a threat to the integrity of the self or as one of the reactions
to loss and hurt. As behavior, the action of anger can be expressed in
either hurting or nonhurting ways. Shaking one's fist, yelling, swearing

are essentially nonhurting acts (they have, however, impact); kicking, -
punching and slapping someone are hurting acts of anger. In the
communication of anger, one is sharing or revealing that one is
-experiencing irritation but not that the other is to blame or the cause of
the irritation. It is accepting responsibility for what one feels. It is
~also a caring act to reveal oneself and may be & way of obtaining self-

- affirmation. ' ; ‘ '

Anger appears to be confused in peoples’ minds with hostility and
‘violence. Hostility is a result of anger not being directly expressed or
received; it is a thwarting of the natural expression of anger. - Violence,
I see as the acting out or the direct expression of hostility. The aim of
anger and hostility are quite different. The aim of anger is-basically to
discharge the feeling in a way that lets another person know: what one is
experiencing. Anger is a warm emotion that wants impact or contact,
not hurt. The aims of hostility are hurt and destruction and may be
experienced as ¥cold" anger, If impact occurs, the anger feeling will
be released; there will be no need to hurt: Block off this direct
expression and you encourage indirect or hostile ways of it being
expressed. ° :

I should clarify that when I speak of anger, I am referring to a family of
feelings in which the intensity ranges from mild to very strong. We
‘traditionally use different terms to express the intensity: annoyance,

irritation, resentment, anger, fury, rage. There are several determinants
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of the intensity of anger we experience .in any situation. Besides the

" reality of the anger provoking situation, we have the psychological well-
being of the individual. The more pressure or stress we are under, the
more we are 1nc11ne<. to a stronger reactron. Another determ1nant is the :

in our anger reservoir, our slush fund of unexpressed anger feelmgs,
many of which stem from childhood. ' 7

Perhaps the commonest way of handhng anger, especially annoyances
and resentments is by attemptlng to avoid or deny awareness of them.
When we do not experience the sesation or impulse, we do not have to
‘deal with it d1rectly. However the results of such avoidance behavior
are many- . ' ’ '

1. There can become a generalized emotional insensitivity to

other feelings.. Blocking off one feeling leads to a deadening
of the experiences of other feelrngs. i

2. An 1nab111ty to express anger reﬂects a ’ack of inner freedom
wh1ch 1s reflected 1n our sense of adequacy and competence

of unrealistic self-goals.

3. The avoidance of the experiencmg and expression of T m1nor
irritations leads to the all too familiar hurting or attackmg
"bilow ups, " wh1ch are often triggered by very small mcrdents
'such as a button not being sewed on.

4, Unexpressed anger, bes1des leadmg to indirect expressron in
'gossip-and some forms of humor and teasing, seems to be a
feeling which is very readily converted to body symptoms
(especially the muscles). It appears to be involved in
" muscular tension, certain kinds of headaches, rheumatoid :
arthritis, ulcers, and some over eating and sexual problems. /
- It is involved, but again in a complex manner, with anxiety,
depress1ons apathy, fatigue withdrawal, "fear, and boredom.

avoidance of contact or actrng out; it may serve as an effective
block to the development of intimacy and a fuller realrzatron
of the potent1a1 of the relationship. .

The main pomt I am trymg to make is that unexpressed anger is 1nvolved
in a great deal of dysfunctioning both 1nd1v1dually and 1nterpersonally. )

At this point, I want to list some of the more common but 1neffect1ve
- ways of coping with anger
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1. Denial :
- —"it's not reasonable " "1t [ mappropnate (or childish,
immatire, unacceptable)
—"I'm not angry, but tired (or hurt or disappoinfed) "
_ —laughing it off or sm111ng it away :
2. Substitution | S o N
/ . —replacing the angry feeling/thought with a pleasant one
3. larojeétioh :
—seeing someone else as being angry
'—-bemg "nice" at all times

- —controllmg others so it is dr.fﬁcult for them to become angry

—-sulkmg gossiping, teasmg others

How can one 1earn to express anger effectlvely'? I suggest there are four
basic steps 1n this process

1. become aware of it
2. experience it

3. express it

4. communicate it

Awareness

Awareness involves becoming more aware of: S : S

a.  the range of anger feelings we expenence (from momentary
annoyance to blind rage)

b. the range of situations in which we experience anger e

c. - the range of ways of expression that we feel comfortable with

There are many exercises which can assist in this process of awareness:

some of these are: o

-

1. List down the known situations 1n which you expenence
annoyance, anger .

2. Chart for a week the frequency of your feelmgs of anger and
their 1ntensity




3. Note the time period between the anger provoking .situation and
your awareness of the feeling; what is the time period between
your awareness of your expenencmg of the feehng"

‘5, . How large is your reservoir or slush fund of anger? How do
you know?. '

a
Experiencing

When one is aware of oné's anger, an obvious solution\to certain anger . <
- provoking situations is to avoid them or prevent the buil -up frustrations.

In doing so, the importance of. self—awarep zss, self-understanding can-

not be stressed enough. For example, one may be outraged by one's

neighEor for no apparent reason. By recognizing that one is "loading—in'———
from one's slush fund of . past angers, it'may be possible to trace back to

the past anger, to re-expenence it, to express it in some way and to .

Tesolve it. Thus, the anger to the nelgh_bor dissipates.

Agam, some anger provoklng situations may be avoided through negotiating
~ the specific issues with the other person involved and arriving at a i
change in the behavior inivolved or an acceptance of the behavior based

on a greater understanding of ‘what it means to the other person.

However, no matter how effective the above abproaches are for not
Creatmg anger-producing situations, there will always be incidents in
which you become angry (irritated, annoyed) and there is the need to
learn how to experience and express this feehng. This is so whether
you see anger as a feeling to be expressed in order to avoid the negative
features of unexpressed anger or whether you see anger as a potent1ally
'posn:lve enlivening, relationship enhancing, fun experience.

'wa do yéii'éiéﬁériéhéé anger? Where does it ihak'e itself felt within
your body" Dr. D. Casriel has presented the concept of levels of
anger related to the areas of the body where it is expenenced. Thus:

Intellectual level=—" head" awareness, rarely satrsfymgly
experienced

Riddance level—throat area, experieneed as "get away from. me";
quickly discharged -

Mtirderdijs' ievei—éheSt aréa' ékﬁerienéed as "I hate you and

Identity 71eve1—tota1 dey involvement, experienced as "don't you
ever do that to me again"; may require some time and several
re-experiencings to be finally neutralized
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It becomes very important then, to become aware of how various levels
of anger are expressed within our bodies. Two of the best exercises
which can assist in this process of experiencing are: -

1. - With your eyes closed, recall an incident from your recent or

distant past in which you were (irritated, angry, furious}.
Re-experience this incident, attempting to get back into the
feelings that were aroused. Let the feelings and the experience

flow. When the experience is ~ounded out, recall body
signals of anger which you experienced. Pay particular
attention to legs, arms, hands, stomach, chest, throat,
temples, and neck. - ' |

2. When you become aware of having been angry, during your

day-to-day life, recall where the anger made itself felt

within your body. Over a period of time, note how differegﬂy'
you uniquely experience different levels of anger within your
body. o :

I want to stress the fact that if you permit yourself to actually experience
the feeling of anger, it will decrease. Feelings in part get resolved
through experiencing. Minor irritation may be neutralized in this manner.
. Stronger feelings of anger will require expression. .

Expression " o ’ ' ;ﬁ.
In driis'giiigéihé, the éxperiencir}g pf anger, 1 commented upon the roie.gf
avoidance in dealing with anger-provoking situations. - It is important
now to consider how anger may be safely and effectively expressed when )

it is experienced. _

Anger like any feeling is transitory. If you follow any feeling you will
find it follows a natural course; there is a process of emotional logic
which a feeling follows. This can be described as having four compo-=
nents; awareness, experiencing, expression, and acceptance - ,
(integration). Some irritations, such as that which could arise through
being held up in'traffic, can quickly be resolved through sticking with
the feeling, expressing the annoyance (e.g., swearing), and allowing
the resolution (acceptance) to occur. Stronger irritations may require
several sequences or rounds of following through, while others
especially those:related to childhood experiences or intense threats
to one's integrity will only be resolved through much repeated’re~working.
These seem to occur in a spiral pattern, with each round being different

“in scme way from the previous one. The human system can only take so
much strong emotion, hence the need to have repeat cycles. Often when a
minor irritation seems to call forth much more feeling than the situation

. warrants, we are dealing with the phenomena of "loading into" or -
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dis’plaoement._. This may be a displacement from other events of the day,
-or a displacement from histor ' incidences whose feehng energy are
currently in the conscious or preconscious areas of the self.

In expressing anger initially, there are two important points to make.
First, there will be 'a natural way for your body to want to express anger.
How do you want to naturally express feelings of anger—with your hands,
your feet, your whole body? It is important to become familiar with the
physical ways which give yourself: satlsfactlon. Second, it is m1t1ally ‘
important to separate the feelings of anger from the words used in anger.

The feeling of anger does not hurt. It may be m11d1y scary or upsetting,
but it does not hurt.

Some exercises for learning a range of ways to express anger are:

1. Try by using your voice, though not in words, to make low
intensity angry growls, "rude" noises

2. Make facial grinacesr distortion$, which express anger

3. . Physmally sculpture yourself mto a posﬁnon wh1ch expresses
your feelings

4, Express your anger to a partner usmg ]lbberlsh trylng to put
as much feeling into the expression as possible

5. .%ry kicking, stomping, hitting a pillow, smashing a cushion
6. Use a towel-fantasize that it is someone you are furious w1th,
squeeze it, choke it, etc.

Commurication

Minor irritations can often be resolved through expression, as desired
above. Anger which arises in relation to another's behavior usually
requires communication before, it can be resolved. The term "communi-
cation" implies the active involvement of two people.
Interactionally, then, the expression of anger, depending upon the
intensity, requires either:

(@) to be heard and understood .- .

(b) to be expressed through contact, which requires the element

of resistance

is to be reasonable and "mature" when the other needs to have a
resistanece contact Expressing an_ger to a "cream puff" is most °

-
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' unsatisfactory, since the "cream puft" attitude ¢arries the implication -
that your behavior is unreasonable or not to be taken seriously. This is

essentially a dehumanization and is often the basis of hostile fighting. -

While the goal of hostility is to hurt your opponent, the goal of anger
release is to have contact, to be héard; t5 have impact, to connect.
Usually when we get into'an anger exchange with others,; we hide the .
fact that they are reaching us; this intensifies the onslaught and we
develop "dirty" or hurtful approaches in retaliation.

We have, however, to establish interastion safeties through which an
anger communication can occur without peoplé experiencing the feeling
of being "hurt." The key principle I employ here is that anger communi-
cation-is-not-a-blaming—not-a—taying-om; *or a projecting or
manipulating but rather i} is a sharing, a disclosing, a revealing of

what I am experiencing. By laying on, blaming, etc. you are in effect
. placing yoursglf in a superior position to the other; in which you are
saying that you have the ability and authority to establish what is ]

reality for the other person.

By sharing what you are experiencing, you are saying that this is“your
experience and to accept it at face value. If I say I am experiencing
© annoyance with my wife, Gwen, because shé has failed to get dinner
ready on time, I am sharing what I feel. Because I feel it, it is 7
experientially valid and I have a right to share this with her. Likewise,
she has a right and in fact the necessity of not taking this as a personal
‘assault, or a reflection on herself. If she can hear this as an expression
of "where I am at" with no intention of blaming her or-asking for her to
be different, she and I do not get caught up in a purpgseless entangle-
ment and we have develcped the ability to share our resentments before
they build. ‘Gwen's behavior here illustrates what is meant by the term
- "not taking on," ‘ : :

o - < . [ I - - - - o
How then; can anger be safely communicated? Some of the ways are: ’

«

* Nonverbally—nonspecific angers or ﬁﬁéti‘}a’ﬁéﬁsréén_be expressed

bodily with the other person through pushing, sl‘lovi'rig{ etc. with
hands, shoulders, hips—whatever is agreed upoi. This can also
be very helpful for people who have difficulty expressing feelings
- verbally. . . -
Simple expression—in order to avoid "laying on" or having the
other "take on," it is essential that anger communications be in
the "I" form. There are three ways of expressing "I" statements:
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(@) d1rect statement
I am annoyed -—
I feel irritated over ———
1 feel furious with ---

-

- (b) describing what 1t is like experientially
- I am shaking inside over ——-

(c) describing what your action fantasy is
I feel like hitting, kicking, etc.-

directly as resentments. The resentment exercise can be of real

—valuein leammg~anger expres sion in several ways:

(@) It helps the expresser to bécome more aware of the .-
strength of his feelings

(b) It helps the receiver learn nat “to take on" )
(c) It offers satisfaction and self-affirmation in hearing the

receiver repeat it back

The resentment exercise involves: stating the resentment in the
' form of "I" statements; placing a’ antasy demand on the other;
which expresses the strength of the resentment and which acts
as a signal to the receiver to not take it on; listening to the
resentment and demand bemg repeated back in as close to the

resistance. When no resrstance is needed, the resentment format is
quite satisfactory. When the verbal format is requiring the resistance '
(impact contact) element, we usually call this fighting.

Again, there are fair and hurting ways of fighting. A fair fight is -
essentially an impact fight in which the goal is to experience one's: own
power and force against the other. It is a se,.f-afﬁrming experrence in, -
which there are no losers but in which both come out with the feeling of
having won or of having received somethlng from the 1nterchange.

I have at this point developed t_hree levels of fair fighting:
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(@) The explosive fight: one in which clearing of feeling, not
' change, is the goal. One need not even listen to the words

or thought content of the other, since the purpose of the fight
is to clear feelings and to have contact with does not hurt.
Words in essence become vehicles for the transmission of
feelings. Hence, name-calling, yelling, shouting become
suitable formats if you feel comfortable with this. It is
necessary, as with.all fight formats, to determine from your
partner the issues, words, and terms- which hurt and which

do not hurt. AN of us have sensitivities and these must be
respected and not used in a fight experience

(b) Beginning articulation in a fight: one in which the anger =

- —Preveking-issueis clear, in which the person is able touse —— — —
power and words to explain his issue, his point of view. He -
does not attack or blame but powerfully makes his viewpoint
known :

(c) Advanced articulation: this is the fair fight taken to its most .
developed point; that is, one in which the issue is focused, = .

specific, realistic, objective. As this level the fight for - .

change format may begin to be used

The role of fights in any relationship (fair fights) can be powerful in

Clearing feelings, in opening up new and unexplored areas, in removing

from a couple that awful dread of a battle. When fighting is no longer
an anxiety issue, there is a strong sense of relationship freedom. It

may be of interest to note that the freer one becomes in expressing

anger, the less frequently one seems to need to use it. When one \

becomes comfortable with a skill interperscnally, it no longer dominates

one’s emotional existence and the person is freed to move on o other
areas.

~

' _ -

i{hree Final Points

1. Because most of us have learned and experienced hurting,
destructive, dehumanizing ways of anger expression, there is
~a process of re-learning we must undergo before we can experience 3
the positive aspects of anger. )

2. In leaming anger expression, find the level that you are comfortable
with and work from there. ‘ ]
3.  Use those exercises that give relief than those exercises that stir
" up more feelings. In other words, work with rather than against
yourself, ' . : o :




It is my strong con\rrctron at this point, that the effect -of- anger needsto—— s
be expressed for the riddance or elimination of the potentlal negative ) :
effects of bottling up this emotion. This feeling can be either expressed

or commumcaté'd for 1ts clearance functlon. There is also a growth or

other feelmg. With comfort in handhng this emotion, tappmg into our

built-up reservoir (slush fund) can provide us with additional energy and .
-mobilization. Just as one does not have to have a reason to be happy, -

one does not have to have a reason to be angry. The desire or need to .
expenence this feehng state is suff1c1ent I suopose Iam makmg a

for a more fulfJ.umg ex1stence.




LEARNING HOW TO LEARN
(Diieitiiiia, Invention, Feedback, éeﬁe'raliéafiéii)
The primary purpose of this class is to learn how to leamn: We are not

. talking about the kind of learning we are used to in school, memorizing
o - facts or formulas, etc., but learning more about ourselves . the reasons
we do things, our effect on others and their effeét on us, how we solve
problems, and how effectively we solve problems. By problems we mean
any kind of a problem we might encounter or any decision we have to
make. These are things few of us have learned. They usually are riot
taught in school. o

We hope to gain new insights and undeérstandings about ourselves, about
others, and about our relationships with others. From this we hope to
develop new personal problem solving skills and interpersonal social
skills that will enable us to live and work more effectively.

Relearning how to learn. Most of our experience in and out of school
has taught us that we learn by listening to authorities, by having some-
one who knows it all tell us what he knows, what we should do, and how
we should do it. We memorize what he tells us and he tests us to see |

how well we have leamed what he has told us. —_

This kind of learning is necessary, of course, but we need to learn also

how to learn from our own experiences. Contrary to popular opinion,
experience is not a very good teacher, unless we know how to leam from
our own experiences. Contrary to popular opinion, experience is not a
very good teacher, unless we know how to learn from experience. Very
few of us do. We go on making the same mistakes over and over. The
chief aim of this class is, then, to provide the participants an opportunity
to leam how to learn from their own experiences. ’ '
Problems will be created for ybu to solve, and you will create many
problems for yourselves. Your first dilemma (problem) will be when you

find yourselves in a group without a teacher or a leader to tell you what

to-dz. You will have to decide what to do in many of your meetings and

how o do it. You will feel that it is a waste of time and it will be some

time pefore you understand what is going on.

The Conventional Versus the Group Method to Learning -

Classroom Method - © . Group Method

1. Teacher tells, demonstrates .. 1. Students face a dilemma—

: created by the teacher or
the student or both N




2. Students listen, practice "2. Students act to solve the
drill according to the - . dilemma by experimenting,
coaching of the instructor 1nvent1ng, discovering, by

‘ 4test1ng various alternatives

3. Teacher tests the students 3. Students do feedback evalu-
ation of their own and others
actions and reactions

4. Teacher accepts or rejects © 4. Students and teacher retest

the students by grading, and récycle into the next
etc. ~ learning phase, if more
‘ experimentation is necessary,
and generalize to other
problems and situations

Conditions for Learning

This class is des1gned to create the followmg condrtlons ‘which are felt

to be necessary if the individual is to achieve his goals of improvement
and change in insights, understandmgs, sensrt1v1t1es , and skllls.

1. E@osure . We must have an opportumty to reveal or expose

2. FPeedback. We need mformatlon from others about the1r
perceptions, observatrons or reactrons 'to our behavior so
that we can determine whether it is effective or approprlate,
and change or correct it if it is not. This information is
feedback. It allows us t0 examine the consequences of o,rr
behavior \ -

3. Atmosghere. At atmosphere of freedom from fear or criticism,
ridicule, punlshment .or retaliation is necessary for people to
be willing to expose their behavior and intentions and to g1ve
and accept feedback. We need an atmosphere of support,
where people are helplng one another learn how to learn.

4, Experimentation. The trymg out or testing of new patterns of
thinking or behavior must becomé the acceptad practice of
this class so that we can try something new when we learn
that what we were dorng or th1nk1ng was not effective or
appropriate. This means we must be tolerant of mistakes,
because not everythrng we try wi i1l work. , S .

5. Practice. When we find something that works we have to
practice using it, so that we can become comfortable and
secure in its use, develop our Sklll in using it.
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6. Generalization or Application. Unless-the new learning and
-change can be applied to back home or outside situations,
they are not very affective or lasting. Attention must be

given tc helping one another generalize, to plan application ‘\

of the learnings.’ L . o

v

& . The Diiemma'-InVéntioﬁ-Péé&Béék-Gene%alizat{on Theory of Learning -

—— == -k~ Dilemma: "X dileHma 1S any Situation where 3 person is not sure
what he should do. It is a new situation, thus old solutions and B
previous ways of behaving may not fit. We try to find our way out
of dilemma in many ways: (1) We may behave as though the new-
situation were like the old one and use an old solution that really

: is not apprcpriate or effective. (2) We make seek advice, look for

- . 'an "expert" to tell us what to do. (3) We may do nothing, hoping
the problem will go away. (4) We may become "defensive," and
try to deny that a problem exists. (5) We may go into "flight"
trying to run away from the problem. (6) Or, ‘we may begin to:
search, to explore, possibly to invent or try. to discover new

A approaches to the solution of the dilemma. .~ _  __

~. m——

* 2. Invention. Invention i encouraged when conventional or traditional
~ solutions and procedures are no longer adequate to deal with a
situation. -Now people are ready to think, to shed old notions, to
experiment and explore to see whether new ohes can be found that
will work. The period when old behavior is being abandoned and

new behavior has not yet been invented or accepted to replace it

is referred to-as an “unfrozen" period. It is surrounded by - .
uncetainty, confusion, and anxiety. It is a period when there is
likely to be-criticism, accusation, attack, withdrawal, flight, and -
defensiveness. This is why the free'and supportive atmosphere of-

this class is so important.

N Feedback. Feedback is the method by which people let one another
know the effectiveness or appropriateness of their ideas and B
behavior. - It is information about actions and reactions, about the
way one person acts and another reacts. It requires considerable
practice to learn how to give and receive feedback.

4. Generalization. The last step in the process is that of examining
the situation and the results of experimentation and feedback to
see whether anything has been learned that could bé applied in
other situations. When this is done in this class, participants

:.4‘:

are searching to see whether what appeared to work in this class

might work in outside situations.
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GROUP COUNSELING: APPLYING THE TECHNIQUE
Charles F. Combs, Benjamin Cohn,
.Edward J. Gibian, and A. Mead Sniffin

The authors have recently conductec a series of experimental projects

. which were designed to demonstrate the values of group counseling as

3 technique to be used within the framework of the usual public school. |
They worked in practical sifuations_in regular-school buildings-and- — - - —.

within the limits of the usuai school curriculum. From'these experiences
certain common patterns of procedure relating to the use of group
counseling have become apparent. The writers would like to share:

- these ideas with’ others who may consider utilizing this.vtechﬁi'cﬁ_ié in

schools.
Elsewhere, the authors have dealt with the rationale of group counseling

in dealing with the difficult or troubled student. ' The technique of group
counseling is often the most feasible tool available to the counselor in

- - reaching this type of student. It seems to be especially effective when

applied to adolescents. Many studies have emphasized the importance
of a peer group. to the-adolescent; the concept of group-counsetling
capitalizes on this peer group identification. '

Group counseling is.”a social process The persons involved approach
problems at their own speed within the safety of a social setting. Here

‘they may explore problems which are of importance to them within the

security of a group which shares their problems-and with whom ‘they
identify. Moreover, they may do this without fear of external direction
or the pressure of adult coercion. ~ The adultwho is experienced by
them within the group is an adult in a.néw role—the helpful, non-
judgmental, non-threatening adult. -

In addition to the advantages of approaching the problem from within the =~

~ framework of the 'secure peer society, group counseling cffers to the .

school the attractiveness of an efficient use of the ‘counselor's time,

o energy, and influence for deaiir;g with personal problems. This technique

may allow the:counselor to work with greater numbers of those students
whom the school often experiences as most needing help or presenting
the greatest threat to smooth school operation. '

o .. : .

The counséling pattern to be used in any particular schdol must be
tailored to the school system in which it is to be applied. A counseling
program must always meet the needs of the framework within which it
exists. If it'does not meet these needs, it will soon cease to exist.
Counseling must be experienced, then, as being helpful not only to the
students but also to the administrators and, particularly, to the teachers

- of the students who are being counseled: Involvement of administration
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and faculty will avoid the hazards of a counseling program that may other-
wise be viewed by these people as capnc1ous or threatening to them. They
should be drawn into the formation of the group counseling program and

there should be continual feedback in order to maintain a high level of
mvolvement

Selection of Stu’dents’fferféroup Counseling:

--~~$heclassroom~teachers must be madé-to feel that they are actnze part1C1pants
in- the selection of students as candldates for the group. The opmions and
reactions of the faculty and admmistrators are extremely valuable to the
counselor in 1dent1.fymg those students who may be disruptive or who are
grossly underachieving, or who are’ for some other r reason of deep concemn
to the school .

-

Likely candidates foi group counseling’ méy also be identified by studying '

school records. For instance, if the purpose of the proposed group is to
deal with the dlsruptlve or d1sorderly, school records will often have °
valuable indications: of such previous difficulties. If the bas1c presenting
problem is underachlevement -candidates may be identified in terms of

" differences between measured capacity and-achievement;—-or *eachers
recorded comments of classroom dl.fflculty. . :

- Forming a Group - ; 'L
It is important in a new or formative program that the groups be carefully
balanced. The members of a group should have a, common presentmg
problem, but they shr‘uld also have Gifferent levels or degrees of the
problem. The counselorewho attempts to institute a group counseling

~ program by establishing a-group composed only of the most severe and -

* recalcitrant persons who present a particular problem is almost as ssuredly
foredoomed to d1sappomtment Thé members.of the pro;ected group should
be selected in terms of presentmg mJld as well as severe ev1dences of a
partlcular problem. L '

'l'he composition of \ a group will also be determmed by the matunty of its
members. It must be borne in mind, in this respect ‘that groups having
both boys and girls will present certain special types of problems. For
instance, on the junior high school level, in the same’ age range, there
may be wide variations in maturity of the two sexes and their psycho-
‘social readiness to discuss certain issues.

In the final analysis ,- of course, the composition of thé group will, to a
large extent, be predetermined by the period during the day that prospectlve
members will be available. -

- . “a
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Since group counseling is, insofar as possible, non-coercive—the .

composition of the group will dépend upon thé identification of the

members with each othér and with the counselor. As groups are instihited
" and as members experience success and satisfaction in exploring and

< meeting their needs within ‘the group, other students will hear of them -

_ and will be found to volunteer for those and for future groups.
Size of the Group
The size of the group will depend on several major factors: the ma?urity\ .
of the students who are being considered for the projected group, the \
level of adjustment that they present, and the topic to be discussed.

The authors feel that elementary school children are less capable of
deferring their actions and reactions than are older children. The
elementary age child seems to be neither as verbal nor as group-oriented
as the junior high or secondary schoel student. . Therefore, a small
group of four to six seems to afford these younger children a better
opportunity to interact with their peers and to gain social experience
than they‘would find in a larger group. The, counselor must also be a
more. active group member with this age child than with older studénts.

- At the junior high and secondary school levels . the authors feel that the
, optimal size is six to eight students, depending upon the students and
- . the topic or purpose for which they will-be fneeting, The more aggressive
or anti*social -or anti-school the attitudes of the group members, the
lower the number which can be. easily handled within the group. Ima

- group of eight, each member seems to have an opportunity to talk and

yet also to listen or to be less active when hé wishes.

As the group size increases, the number of its interactions seems.to: -
‘increase gecmetrically. Beyond ter members the number of interactions

definitely hampers the progress of the group. The authors have found '
that, in counseling with acting-out or aggressive students, even.a group
of eight is often too large, and that six.seems to be a more practical

- size. . ’ :

' The Physical Setting - s
Group ‘counseling in regular school buildings must, of necessity, use
existing facilities. One of the appeals of this techn.que is that it does
not require a glorified setting and can'be easily adapted to what is
available. The authors have successfully conducted group counseling
inregular classrooms, locker rooms, store rooms, cafeterias, stages
of auditoriums, conference rooms, and small offices: N

-~
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Ideally, the room where the students meet should be as plam as poss1ble.
The optlmnm room size for a group of six to eight students seems to be
about 15' x 15', with a round or squara table havmg seating capacity of

_.approx1mately ten people. There should be enough room: between members

of the group so that, while they can readily communicate with all of their
neighbors, they are not in such close proximity to others that they can be
tempted into d1vers10nary horseplay. It is also highly desirable to have
a soundproof or isolated room so that any noise, of the group will nof
d1sturb the rest of the school. :

When workmg with students havmg academic difﬁcultles it is also :

- important that there -be as little distraction as possible. The room should

be ‘$mall enough so that the ihdividual cannot readily back away from the

- group or walk about the room in a manner that would be distracting to the

other members. of ‘the group.. Whlle groups are meeting, the central office
should be requested to cut off the public address system and telephone
calls to the room. _ _

Length of Session. o : R

At the junior high school and secondary schobl level, the length of group
counseling sessions will usually be determined by the length of the class
periods In the elementary School, the class periods ‘will not’ comprise as
great a 'compllca‘tlon., The authers feel that group; counselmg sessions-are
most effectlve when: they are of 35 to 45 minutes duration. Sess1ons

lasting less: than 30 to 35 minutes do not seem to allow a group to approach

and develop toplcs : On the other hand, sesslons wh1ch last longer than

45 minutes may resilt in boredom.

Initiating ’c’aunséi@

There are certain techmques which may be of help to the begmnmg group

- counselor who is concerned about the important step of 1n1t1at1.ng the

counsehng sess1cns . A sample of an initial. structunng mlght go somewhat
as follows

~ "I think we. all know éach other. We are: gomg to meeéet
durmg this period, in this room, every week for the next .
weeks. We're going to bé getting together to try to solve problems
that we all share. Everyone in this group’, for instance, seems to
_ have a lot more ablhty than is actually being used. Somehow,
' something is getting in the way and keep1ng ‘each one of us from
being all that we can. We are gomg to be meetmg together to try -
to find out what some of these reasons are and what we can do to

solve them."
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) “Whilé we are here- in this group we are going to talk about
€ anything that is of concern to us. We can say anything we want in-
- any way that we want. Obviously there are going to be some
limits. We don't want to disrupt the rest of the school,. and of .
course we can't destroy any of the equipment in this room—or each
other, for that matter. But other than these lmuts I want you to
feel free to express-yourselves in any way you like."

<
"What we say in this group is our busiﬁéss Nothing we
say here is to be ‘told to anyone outside of the group by you or by .
me. No one else is going to know what goes on here—that's our
business. Iam here to work with you and perhaps help you to-
work .through the problems as you see them. I don't have the
answers io your problems but together we may be able to work
something out which will help us all. We must all work together
we must-all try to understand each other "
"Okay, vvho would 'like t'o begin ?*" , .
. The authors have also foundﬁ that very defuute "Rules of the Game" ‘can-
assist .group members in aajustmg to the new ‘situation. Certain of the
. authors for 1nstance have found: it useful to distribute’ mimeographed

" material to the members of the group, somewhat as foHc.ws-

“° . Rules of the Game

1l

1. roup counselmg is a cooperatlve JOb We must all work together )
to help each other solve problems :

- 2. We can't solve problems if we refu se to look at them honestly.
Let's try not to let our prev1ous ideas get in our way.

3. Try to really Ilsten to what’ the person next to _you is saymg.

Don't try to convince him ‘that you are nght Listen to what he
says, just as you expect him to llsten to you. when you have.
somethmg to say. : ' p
. BN 4. Stick with a topic; don't get s1de-tracked Wait until the rest of
- \ - the people seém to be w1111ng to let a topic rest for a ‘while before
you try to change 1t

5. Speak whenever you have someth1ng to say. Don't be afraid to

speak up evén if what you have to say isn't particularly clear in

R  your mind. But on the other hand, be careful not to cover up what -
you mean by 33}’11’19 too much. :
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6. One of the best ways you can help the others is to let them kno'\'& ,
that they are not alone in what they feel. I you have experienced
the same feelmg, tell them You ‘may be surpr’sed to lmd that you

yourself talkmg to othérs about how they feel.

7. Don't feel that you . have to come to ‘a group solution or agreement

' The purpose of the group is to explore problems together. The
decision that you as a person come $0 must be your own: The only
solutions that are good for you must be those that have a personal

' meaning for you. Someone else s answer may not apply to the way
you feel. . . ; ) -

8. A group discussiorn goses along best when everybody trusts each other.
- Be careful that the others don't feel that you are making fun of them.
If you are gomg to .work together and solve pro.:lems you're going to
* have to trust each other. The more -quickly you get to know the others
.and they get to know you, the more quickly this group is gomg to
" pay off" for you. -

e 'Tﬁe'Grogg Counseling Aunospheri_e

The group counseling situation must be a pennissive one. There must be
an openness to all of those experiences which can and should be explored :
within the framework of the educational setting. The counselor must be '
experxenced by the students as an accepting and facilitating adult. )
However, he must also remember that he is operating within a school
framework and that there are certain limits and restrictions by wh1ch the

" group must ablde. PenmssrvenesS does not ‘mean anarchy.

-

to the functlomng of the group. Children ‘and adolescents find that the
. ~secun.ty_nl the peridodic restructurmg of the group and of its aims. This
* often enables them to abandon~ courses of action which they may have
already begun to experierce as largely unrewarding.

The'éontrol “of the topics to be explored should be in the hands of the
students. It should be their decision to change the subject of discussion,
and if necessary to reorganize the group. The problems presented by the

- group should be explored, where possible, in terms of generalized, rather
than specific, situations. The boy who preséents the group with a spe01flc
problem about one certain teacher should find the group discussing
behavior of teachers and pupils in general. The counselor must be care-
ful, when clar1fy1ng a specifically presented problem, to re-present it in
-its more general framework.
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The counselor must continually attempt to draw out the members of the

group, and he must be aware of the feelings of the counselees and to .
reflect these feelings to the group. The counselor serves as a catalyst.
He clarifies the statements that the group makes and the feelings expressed
by them. He reflects these feelings in a way that allows each member to
examine more clearly the topics in.terms of-his own feelings, and assists
them to explore jointly their feelings. Thus he crystallizes feelings and -
meanings. , ‘ o ) - R —

The -autﬁoi'é have found that members of the group seem to have built-in

controls for the.depth of the problem they are willing to explore. A tOp,if:,
~ will be handled only if the group. feels it"can actually deal with“and solve

the problem. When the ‘group or particular members feel beyond their
depth or not yet prepared to deal with a subject, progress may be effectively
blocked by their lack of participation or their changing the subject.

. Restlessness, resistiveness, aggression, -or hostility often ‘appear at -
this point. ' "

If the counselor pushes the group too fast toward a particular solution or
even toward a particular problem, the group will usually try to:stop him
and give indications that he is losing them. If he responds to these signs
and slows down or stops and allows the group once again to assume '
control and catch their breath, psychologically, the group will usually
move ahead rapidly. - ) L '
The counselor must always seek to respond to the true feelings underlying
" the statement that the counselees make.  He must not fall into the trap of
responding to the context of what the students say ‘or, worseé yet, to his
own needs and attitudes- toward these problems. _
The authors are studying the effects of group counseling with under-
: - achieving, acting<out junior high school students. Their current research
—— - -is -supported-partially by funds from the U. S. Office of Education '
(Cooperative Research Branch, Project D-040). Dr. Benjamin Cohn is
.. Principal Investigator of this project, with Dr. Charles F. Combs, ,
Mr. Edward Gibian, and Dr. A. Mead: Sniffen as Co-Investigztors . :
Through this and similar projects they hope to demonstrate that group
counseling is an effective educational technique for helping underachievers
in the typical school setting. :
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FREEING AND BINDING KESPONSES*
John L. Wallen, Ph.D.
Social Psychologist N

If you will look on the chart on "Psychological Intimacy" which I handed
out yesterday, you will notice that the last category refers to the degree
of coercion‘in the relationship: The point is made: that to the extent
that the other person is seen as himself and not just as a projection of

your needs and interests, to the extent fhat you are able to sée that

“because he hasto face the consequences of his decisions he must be

the-one who makes the decisions, there-is less. coercion in the relation-
ship and consequently the-relationship is a more intimate one. This

' morning what I would like to talk about refers primarily to that lower

category.

I would like you to imagine coritiﬁu’uﬁi that i’éﬁéeé from responses that i

cal] "freeing" responses to, on the other extreme, responses that I call
"binding" responses. Iam going to start out with 2 very general, global
description of these two contrasting kinds-of responses. I'll then give
some examples in which I will ask you to feel whether the response would
be freeing or binding to you and then I will attempt to list some of the
kinds of responses which are freeing and binding. If time remains, I

~_will examine praise: in detail to Show how we overlook its binding”

properties.

I am making the assumption that freeing:responses will result in a growth .
producing relationship, and that's the reason I-use the term freeing. It
frees the other individual to grow. The key criterion is that the person
who experiences the response feels that he can change or not change as
he pleases. He is not bound or frozen to a position he has taken today;

“tomorrow if he feels differently this will be all right. In short, he is

-be_self-quiding, self-governing

free to be spontanecus; o be himself. Freeing responses often increase
the number of opportunities known to the person on which he can take

action. They may increase the number of interpretations tHat he is aware

of 50 that they broaden his field of information. Freeing responses’

emphasize the present. By and large, they do not go too heavily to the

past or future. To deal too heavily with the past is.to bind him to his

past. Freeing responses reflect the assumption that the other person can
if (and this the key assumption) he

propriate information about the effects of his behavior upon

other people. In short, if a person shows. signs of mzladjustment or of
unhappiness or of ii‘ia'biififyat}{éopé,i&ifh situations, we assume that he
has not had adequate information akout the effect of his behavior on
others. In short, he has had too litﬁ&\knowlédge of results. As you

. .

*Copyright, John L. Wallen, 1965.
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well know, if a child attempts to learn algebra and he is never told

whether his problems are correct or not, it will be almost impossible for

him to learn to solve problems correctly. He has to have knowledge of
. results. oo ' )

Freeing responses treat feelings as normal, naturai events that are

neither right or wrong. Feelings that exist are facts. Thus, feelings do -
- ~.._xwt need justification, defense, or rationalization. Peelmgs do not
create ‘an obligation .or a requirement that the other person change. We
have so much trouble with feelings because most of us see: them as
coerc1ve. If we are angry _we see 1t as “the other persen ought to
as. coerc1ve. I have strong feehngs of love or affection for somebody
-1 feel they are under obligation to me in some way. We continually
confuse our own feelmgs w1th the state of the world. W'hen you use

which are the conditions of the world around you. -Feelings, in short,
are the state of a person and not demands upen the world. You recall
the example, when I talked about riding with my wife and I béecameé
frightened at the speed we were going. .1 had to recognize that my. state-
ment, when I said; "I am fnghtened " was not a demand on her. This
was-a statement of my intemal situation. And as I s>id, it was very
pleasmg to me that- she was énough concerned about mv internal state to
slow down. But if she had continued driving fast I would have had to

" accept the fact that at that time she didn't care whether I was fnghtened

or not and that would be realistic. Many drfferent criteria point up

Binding responses, By contrast, are those that obstruct or limit change.
s do _this by decreasing alternatives for moveément, change, or growth.

I caﬂ them ‘binding responses because they bind the individual in any of
& number of ways. For instance, they attempt to tie him to consistency -
with his past. "Well, that's not what you said yesterday.” A clear
-example of bmqmg response. If he's or his toes, he will say, "So what."

The point is that I must evaluate the situation in terms of the information

I'have available now. Yesterday I did not have today's information. So

if yesterday, I said, "This is a lousy group" and today I say, "I think

this is’a great group," and somebody says, "Well, that's not what you

said yesterday, " he is then attempting to freeze me to a posztion I took

‘'yesterday and not allow me to grow or change.

Anoth r kind of bond is the bond of obligation to the speaker.  Parents

use this. "You ought to be very grateful to me.” "“Well, if you do that,
it's quite obvious that you don't really appreciate what I've done for you."
So we try to control the way the child changes by binding him through ’
obligation to us.
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~Another bond is expectation of the future. "Well, you'd just better give

up smoking." A more binding statement than, "You'd better" is "I know

that you're anxious to." When the teacher says to the <hildren, "I know
that you're all going to be very quiet today," I would say-she's binding
them so that if they are not quiet, they have then been inconsistent. Now

it's a far different thing if she were to express her desire that they be
quiet for certain reasons, but when she doesn't indicate it's her desire
but says, "I'know you will all be," she creates a different kind of
relationship. To get back to the example of the driving, if I say, "I am

frightened at driving this fast on a wet pavement, " this is a response

that allows the other person to do as they please. By contrast, I might

say to my wife, "I know that you're as concerned as I am about automobile .
safety.and I'm sure that you're going to slow down soon." What would
your reaction be if you were in that position. You see the irritation and
resentment that could arouse? Because immediately I have=pyt her under
my control. I have indicated, "You are n.erely an object that Itm going to
manipulate . " ‘ :

Binding responses thus-often lead the other to feel that his actions are
controlled by the speaker, that he is not frée to make up his own mind,
and that he is not carrying out his own intentions. They reflect the .
assumption that the other person cannot be self-governing. Al of us
want to be self-governing. Here's a simple example. You have company
In for the-evening. You decide that it would be nice at the time to have
some cookies and coffee for rafréshment, -so you excuse yourself from
the living room. You go out td the kitchen, you are preparing it, and
then you hear your husband's voice calling, "Oh, dear, I think it would"
be awfully nice if we could have some cookies and coffee now." What's
your first reaction ? Probably a twinge of irritation. What do you say?
Do you.say, "That's an excellent idea! " :No, probably you say, "That's
what I'm doing." Now why do you say, "That's what I'm doing." It's

an effort to kéep control-of your own behavior. If you say, " That's a
good idea,” YOU have adopted a submissive role, you have now put

' yourself in the position of the controlled object, you are now carrying

out his:behavior. So we usually say, "That's just what I'm going to do. "

Or have you ever-had the experience that I've had when I say to my little
daughter, "You know, your room is very dirty. It ought to be cleaned up.*
She answers, "I know it." What does this mean? "I feel coerced: I feel
you're taking control ofmiy behavior, I want to be in control of myself. "
Binding responses treat feelings as disruptive, as unfortunate events

that need justification, rationalization, and control,.and feelings are
classified as good or bad, as right or wrong :

e
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with the wife in the following situation. The husband has attempted to

tell the wife time after time that she's tco wishy-washy; she's too sub-

missive; she doesn't know how to say no. Each of you, as the wife, has
now descrlbed an incident in which you did not act in your usual indecisive
fashion. Then you say, "You see, 1 did make a decision and stick to it.
I'm not always w1shy-washy." That's what you ve Just sa1d I want to

——om—bmdmgonej -4f-your_husband sa1d "well, you usually give in."

70

Binding, I would suggest. I'm not attempting to prompt you to give me
answers that I already know, I'm merely asking you to ‘check your

experience w1th the answers that I would give and see whether it goes .
together or not. I would say bmdmg because it's an effort to tie the
indjvidual to consistency with the past.

Once again imagine you ve said, "See I can make a decision and stick to

" it: I'm not always w1shy-washy." Then your husband says, "Well, I'm

glad I'm finally getting you to use your backbone. " Binding. He s is

' taking credit for your behavior.

Or he says, "Yes, ‘and I can see you feel qu1te good about it too:" I
would see this is a freeing response reflecting your feelings of pride and
indicating it is your feeling of pride and not having to argue with it.

Or he might say, "Good, and I know you will keep it up." Binding. He
is levying an éxpéectation upon you. _

Or, ,"Aren t you g..- I've insisted all along that you learn to say no."
Bmdmg.

Or, he might say, "Yes, you were firm weren't you." A freeing response
which indicates this is the s1tuatlon as this time with no expectations
about the future

Or, "Ifeel very glad that you've found out that you could.” Well, this -

is-kind of in between. It is technically a freeing kind of response.

because he recorded his own feelin~: But unless the relatlonshlp is an
easy oné it might be seen as coercive.

~

Or after you've said, "You sec I did make a decision and stick to %, I'm
not always wishy-washy." he says, “Oh, mmdentiy did you return that
defective chair to the store today" *" This is a binding response not only
because it changes the subject, but it changes the subject in a =
which leads you to feel he is now saying, "Well you don't a1ways do it."

Let's take another example. You have just come up to a Superx?isOr ora
principal to say about a practice teacher, "Somehow I just can't bring
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myself to tell Joe how bad his work is. He's such a nice guy. But I
can't let this go on much longer because®it's playing havoc with the 7
children." ‘Suppose that's what you've said. The other person says to -
you, "Well, Iquess yeu feel pretty torn by this—pulled two ways ?"

I would see this as a freeing response which allows you to express
either side. You have expressed both sides. Suppose the person said,
"Put your sentiment aside. You got to-get-actiomtoprotect those kids. "
He limits your freedom to explore the situation and this is binding. Or,
"Well, Iknow that you're a very good supervisor. Iknow that you'll be
able to get it across to Joe. You can be firm." Expectations afd thus

a binding response. Or, "Well, what are the various alternatives open
“to you?" Afreeing response that says, “Let's look at this, there are
no limits on it." - ’ ' :

“Is there anything you would like me to do that would be helpful?"

Freeing response because it indicdtes that I'm a resource, I.am not

passing judgment, I am not bindifig you to any set of expectations.

Or, "You're too wishy-washy, you're going to have to get some backbone. "

This is a bindirig response because you probably won't explore the
alternatives in this situation. ) ' :

Or, "Well, it's your fauif; for iettiﬁg it go 56 long. You wouldn't be in-
"this spot if you had told him when you first noticed.” Binding.

"You want to take care of the children's needs, but you don't want to
hurt.Joe, is that jt?" That's a freeing response. It recognizes both
‘sides of the feeling that you expressed. .It does pot pass judgment on it

~ Let's take another one.

- A friend says, "Do you think I should try for that job in Oakland I told
you about or should I stay where I am. T'm really quite concerned about
this." And you say, "You're not sure what is the best thing to do."
This is a freeing response. | : -

"Well how do they differ?" This is a freeing response. Freeing
response can be of many different kinds, but I think all you have to do
is to feel inside yourself whether you feel free to inquire, to go farther,

to explore, to investigate, to change your mind. If you would, it's a
freeing response. But if you feel that you have to-defend a position,
that you have to justify something, that you do not want to explore,
then, if you feel that way, you feel bound. You would, as we say in
‘every day life, feel, as if the other were "putting me in a bind. "
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