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ASSTRACT

Hldecpread and rap*d changes in scczety, leadzng to
cwledae and skill cbsolescence, have provided impetus for the

concept of lifelong eduacation: Learning is not confined to &

particuia* reriod ~f life or tc Zormal educatiorel lnstztut-ons,,but

is 2 set of attitudes ard skills to be used thrcughout life z2=2d in a

wide variety cf situations. 2s such, lifelong learring is dis=izct

frcm traditicnal rotions of adult education, or even recurrent and

corntinviag education. 2lthough the bulk of learning takes piace
outside +he school, it is 3in tke formal educa*ioral instituzions that
the skills and attitudes essential for eéfféctive self-direcceéd
learring are first introduced. Since seccial and economic pressures
will ccntinue to bkring large rumbers c¢f students into the colliege and
university system, it is important to imsure thzt higher education is
responsive te¢ new lifelong learning needs. This is perkaps best dore
by werking thyougk exlstxng unlvers‘ty teache*s and encou*ag;

innovaticns that place the emphasis on studernt-centered lear:_ng with

*egtiigfg prctlems, as oprosed to traditicnal, didactic imst-uction.
Instructional developers could play a key role by encotraging
research cn the relationship between differea+ lezrning agpprceches
and their relevance tc students' needs in th2 worlid of work.
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LIFELONG-LZARNING =ND EIGHEER EDUCATION: IMPLIC.TIONS TR TEACEING
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¥WiZespread ——3 r2pid changes in society. L2z—-=r 0 the obsolescez—=

E

of kmowledge zni skiils. azve provided impetus for —-x commEs=r of Z:Zelong edi--
cation. This irplies t: iearning is not zonfimed :i:r = =37 :zictliaT Deriod of
1ife or to isr==l edrce——unal institutioms, but ratk ~ is = s=t of =ttirudes

- - -
= el -

and 3xiils thar will be Ssad threughout 1ife and in & —wis ._._..ty >f situari:ms.

As such, llre;_':-v_g lezr—is=s =2 is distinct from traditi—=: = -~ Iz=s of _zdult
cucation, or e == rezmr——=t z—Z continuing educati. . c——imh tye 2ulk of
lezraing tazkses pleore o=/ da thE §c=ool, it is in L szE=l scucicion=1

instiruzTions thes .4 EX3%'s anc -Z=itudes essentI:. - T 2FL ~Tive 3 -

édirecte€ lez—mipng =z ce . {rg* ‘=zrodv 2. Siace soc -l ‘i moonomis py- sures

will comzinus to b=img lz—% w—b.rs -f c:rudents iz=e .- . =7 2po
university systec, it = ¢ . =t ., fnsure that h=zhe- :zzrisc is zespoc—
sive to —w 1iifelomg Iz ===2Zg. I= Is argued gne.o Shi is Sest Zime b

working r’:"'oncn iz udldvwe. ity  r=ckers and el==varrims innovartioms thac

place the emphasis == z_.demt geztrec learning wick  o_ 1if: problems, as
ochs’ed to tradirion:z . . ‘'z=r ¢ inscruction. In tai: =oarx:2, instructionzl

developers could ple~ z key r=Z=, 2ot lzast by encousz=zw 3searc: om the

relationst=) betweer: TiTzer=1 - lzarning apﬁroache. ané Zex- reievance to

studants’ —eeds im “ke worlid ¢ wosk. L Has BEEN San TS Y EDuCE amas v ZARE
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LITSLONS ITARNING AND EIGHET ZDUCATION:= TMPLICETIONS. T77 T=ZaCi™NG

Chiristopher K. Kaappis Arthzr J. Croplay
Imiversity of Waterlowo, Gniv :rsizy qf Hambwrg
0mtario, Canada Gerzzan Tederzl ®eputtlfr

The Concept of 1lifelong Learpinc

Mz .aducators have mc—ented thkat wFe live ir a tim= v'f Zocrea-

=TT

singlr w=despre=c, comprehensive. z—d rapid chigs (e.g. Fanfmzon, 1975; Waii,

19753 - Zharmge 9Z this sort has ‘=——wortant conscTiuemc=s for educsstion in that i
recuen=iy lszdzm to the obsolescemze of knowledse zanc skitlle, “impTyfng thar
Systemazic lsar~—ng can no longer me confined —  -he ~az®s of kil dhood =m-

FToung ad:lthoot. This has aroused an interest ‘n === comzésT of '#iiEEh:g
edvc=tion" — :== po=ion that p=ople have Zearning meed: amt PXprriences
t'hrougi':sr. —=g > 2ivas,

. ItNowgh iifeiong 1eam1ng has tacome z =tigmitoes ¢steh—phiasa

2zong ed cators, he Term is deceptively simole, a—i incssed chere iS conssder-

able rig; ~dersiamfing and Jdisagreczént zbout how thé soITit WET Hi srecisaly

defined. -=d a—Tut the Zpplications of such éefinitic—s Zor ~he Sormal

educatr == sys=ed. Mamy educators have embraced the =oziom of 1ifele—g

learninz wizh ——eat eagerness. For examplie, in the fierZ of higher edacation
g T

lifelong -=2rT- .z Zas been seen by some as z2 answe= o The cwifr.at firancial

crisis fzzec br =mivers=ties and colleges througho= the wewew nszicss. The

—~—

'érea’i:f expectatitors for -“ifelong ie'arning on the pazs of ===%¥ “In hiz"her educztiom
are vell encapsulated in the title of a monograph issued by t: » Amercsan
Association of Eigher Education; entitled "Lifelong learners: A4 new c-ientsle
for bigher educw=rion" (Vermilye, 1974). Along these limes, tn: State
Tniversity of ¥X=w York, in major newspaper advertisements direct=< t= -he
general public, hzs recently talked about its activities imn tere= = ‘tha

lifelong experiemce”. What appears to be meant here is simply ma asoortunsty
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for non-tradivic 2zl s-uder=s 5 avail themselves of university courses — in

educazior”. Othezrs b=ve cominzed lifelong learming with what is better terced

"recurrent ecmez—ion". in whise retraining and upgrading of qualifications

takes place T v&Tfous points =Sroughout 2n individual's career instead cf being

sonfirzd to ome lzck of time —mediately before career entry.
Toese coacepticns of lifelong lezrning. seexm vndely restrictive ané

=isguidad, p==mar—ly because they imply that such learcing can only take place

T e T o it

Threngh a process of "lifelong schooling” — igporing the fairly obvious fact

eal of essential learming takes plzce outside the formal educa~

(ol

eat

t
[
"
Y

%

Zoz=l =ystex; Zor exazple in —he home or at wozk.. The present authors argue
- - o

~32=, It a sexse; learning is Zar too important oo be left solel to profession-
2 =

‘==ioyed devising scme zéans to foster sali-directad learning and help it to
=#%= plane productively ané- efficiently. Cropley (1978) has suggestad a set
of =mprosriats goals for sc=h lezrning. Hé suggests taat the lifelong learner:
(1 should be strongly awar= of the relationship between learning and real
Iizz; (2) should be zware c= the need for lifelong learning: (2) should be

hizly motivated t carry on a process of lifelong tearning; {4) should possess
a self-concept favourzlle to iifeioﬁg learning; and (5) should pcssess the
ne=cessary skills for lifelong learning. These skills fncluds the ability to (a)
s== personal objectives In a realistic way; (b) apply existing knowledge in an
effective mznner; (c) evaluate one's own learning efficiently; (d) locate
inSorpation ﬁﬁéﬁ it becomes apparent that there is 2 need to do so; (e) ause
diZferent and effective léarning strategies in appropriaté settings (in groups
or alone; with or without a teacher, and so on); and (f) employ a variety of

¢ifferent learning tools, ranging from libraries to the media.
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advocated by Illich (1971) will be wrealized in practice, even if such an

approach were theoretically sowmd. In the czse of higher education, it se=ms

ZZkely that, despite some evidance of declining particiration rates in Ne—h

Acerica in the past deczda, znd scme teandency for studsnrs to delay entry into
“he formal educational s¥stexm, there are still manv gooc reasons

way large numbers of s—udsats will continue to szek coliege cagrees in the
zhra2e or four years afze- leaving high school. For Instance, there are consid—
eTable social and economic pressures to earn conventiomal edccational qualifica-

tZons, giving rise to real or perceived needs to earn 2 basic initial training

=t jop entry. While there has been some shift away from a total reliance by

r—iversities and colleges ou students im the 1£-21 age bracket, caused »y open

a2dnission policies for mature students, such changes only serve to reinforce

If it is acceptéd that this pattern is unlikéiy to cﬁange raéicaiiy
in the irmediate future, then it seems sensibls to work with the existing
system of higher education to try to make it more responsive to new lifelong
learning needs. This could be done By attémpting to foster student character—

and atritudes.
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steg=es Zor Tifelong Educaticn

- o

In practical terms, just % wil —miS he 2c=-=——I=shed? 12 the —ise

®f ¢* . uchocl system, Cropley (1978) nas arzuer toar == _mpTTrant alement iz —he

Prot Loism of 1ifelong eduvcatiecn is thz- Topropz—ors 1.l ag == teachers. Im Tae

cEse I afgher edecation, however, formil mezemS— s—eirn¥—y is virtually ron-

. =sT=i. Alrhough there are sor= sigms tEat IrSmeoiwr - lurses for mew tzach==s
=7 be ~=quired in vhe future (e.g. iz ~—= Sri-<st e ot syste.m), in the
=55 == this zay be counter-prodocrtive fmom the poit o ° Yaw of encouragirg
zhs —==lopmert of iifeiong lean::n:g si=—Ss., Thi i; rarmams= che ?st'abi:.isﬁmen:

== &5 «fficsz “course" in pedagogy may wiil resimiorcs ©oof potion that learnirg
ccmes Timerily from exposure to a fixsé T:ody 5= L nt =, Ctrensmitted through

cormtes~ioral Zidactic merhods —— 4= cont==st to ' . exmrrfentizl approach that

is £e—= approrriate to the concept of 1iT=lomg ii=: izz. In other words, the

-7y @ promote tnderstanding of lifelons Izxmimg is >r—ac<bly mot to organize
exi®s of lectureés on what Cropley (127 7) call s t=e "cc=tent" (as opposed to
> Frocess) of 1ifelong education: to &= so ¥\I¢ be = institutionalize a

Tpee 6F. learming that should not be co== =4 = vy par-iculdr formal educa-

t<~23l setticz. As an alternative o —=h - D= course of'training for
.e2cners in kigher education, i“ might __ésirzible to aprroach the topic of

ifelong learming by exposing teachers = -—=Zfferant learning approaches that

_néy can ezperience for themselves in T==_- stic situazZons. This “workshop"

:pproach k=s In fact been a major tool ci-t.z instruccional development move-
-=zect in No=th America, and is discussed Zur=Ser below-

A great deal of instruction “n ce=emporary higher education takes

-piace through the traditional expository _cchomue of the lecture. Furthermore,
%= is probable that the most usual 'ESE{:éFiéﬁf:ial" type of learning for many
r—iversity students is the science 1aborat::ry exercise, where the setting is

Aruitoxt provided by Eic:



ofzer artifical apd tme principal goal is corfined %o obtain: 55 the right

acswer. Tndze zeliarze on tke conventionzl les——: 2pnd labor=Tory is not

pa=ticularly cemducivm  » premoticn of iifzlong T 2amaing skilTs zs defined
above. Rather, theré is 2 need to =move teachin? ‘===nods in r—zzzar a2ducarion
meay from didactis anc - aacher-based apnrsiches t 0 Sore realisTe: and student-
ceatred metiods to achiizve what Cropley (5°78) == is the "hor=—mmt==_ integratism"
of iearning with the me=ay other aspects ¢ _ .. zzrside the ec=ra=—aal
insciticicn irzel <.

This coulé -6 achisved in 2 T=.:. of wars. TFor exz:;ie; students
mighz themselves serve =s learnirg resouz==: : i—pplement knowledicz gained

- R

Tom ti: tezcher or the university librz~ . - -= work and proje: ~ work,

H

invelwving student resezr=h on epen—ended ~Toblems, might be emce -2ged.
Studsats sould be 2llov-: tfo have some i—z_.: iz s =he learning - -ectives for
the zcurse, ané could s.- -sequéntly take ==t i deciding how wel_ chese objec—
tives have beer fulfililed -I Both by the=- :>chanzsnm of evaiuatim;;:hé course axd
evalmating themselves a=d thair colleagm==. -at=er than having ~h=se tasks
performed solely by the instructor.

To insure t==t the lzarning -rocess in the classroom is transfer—
able to learning outside, evaluation should be continuous and cn-going to
provide students with tke opportunity to chinge and improve their performance.
Successful perormance on sore practical precetérmined criterion would aiso be

3 Dore accurate reflection of real world evaluation -han the norm-based grading

practices so frequent iy found in contemporary colleges and universities. Other

approaches might include the use of different learning media (as opposed to

exclusive reliance on the spoken and printed word) , use of outside réesource

ﬁééple as teachers, anc the introduction of learning contracts between individual
ERIC 7
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Iz fac— 211 these approaches are alrea’y being wsed Zn higher
ecucatir=— to some =xtent. =t the Toiversity of Waterloo, for exzmple, under-
gta&:ate_s:uiéats in.ﬁznage:ent Scieace learn prdiiem soiving by-work‘ag with
real 1iZ: cliects “rom the local Susiness community. Furthermore the entire
watesloc ZInogineerimg Faculty, and meeb of the rést of the Uriversity, operates

oa & sv==em of co-cperative edutation, vhereby studmmts spend two of the six

progr=—m==_ Z2e iob placenants, all of which are pzid positions, are carefuily

safecrac 57 the students 2nd zn aéviSof, and the Urlwersity mairtains concact
wich st=fants while they are In outside employment. Each s<udeat ﬁust submit a
regors m his work térm whick is zssessed both BY ~he ﬁﬁiversity fécnity and
tha e=Dlover.

Apother interesting approach that has been successfully used in a
univérsit? setting is to have the facuity and stucdenrs learn togé:ﬁér in an
2rez uwi=re neither are experts. This was the basis of the University of Reele's
"Founcéstion Year" in which sza2ll groups of faculty and students explored topics

tbat lar outside the faculty cexber's own expertise.

Lifelong Learning in Higher Education:  Prospects for the Future

It seems iikeiy thar a good Qany university faculty would agree

with the basic notion of lifelong learning as described here, even if their
Sen teaching activities do less than desirable to encourage such learning in
practice. What are the prospects for change in the future? The Tesponse to

institutions of higher education that may affect their ability to promote life-

iong iearning skills.
O ‘ ' . (
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Limiting factors include the undue relim=mnes = traditionsl Jidacsic
teaching methods described zbove. In addition, it :=om. . be remembered that
Tany iostitutions of higher education, notably umives—— —2s, have multiple roles;

inclvéing the encouragemernt of scholarship and basic —m=sarch, ard ttar such
functions w2y irpose limitations on the time and em=rZy chat faculits are willing
to invest in some of the immovative é;ﬁféééhes ment.icmed 2bowe. It is zlso
possidbie that the role of "university teacher a2s empest” zar-ies with it
zrritucss rogards the reaching orocess that zre nott pa—rizularly coiducive to
lifelong learming. A further possible limitation o= =eaching immovation and
chenge m2y lie I the tradirional notion of acade=<c ireedom, whereby the
instructor is seem as the principal — if not the oz — arbitoT of teaching
content 2nd nethod.

Yet apother rezzrietion in many highé: edceation éStaBiishﬁeﬁts,
especi2lly in North America, has to do with the zdministrative structure within
which teaching takes place. Although certain changes have taken place in this
respect -— for erazple ~he offering of instruction octside the normal day-tire
hours and in a variety of off-campus locations — czhe idea that knowledge is
best ébiﬁciiééfé& in uniforn segments of three or Zour hours of instructior per
veek for thirteen or so weeks remains virtually sacrosanct, and will be very
hard to change. Apparently equally sacred is the North American grading
systen whereby students are evaluated at least eight times a year (discounting
nid-tern exzninations, term papers, and so on), for three or four years to
achieve a grade point average that is frequently calculated to within two
decimal piacés.‘ A final factor working against the successful promotion of
lifelong skills in higher education concerns the point made by Cropley (1978)

that lifelong learning skills need to be promoted extensively in the elementary

9



2nd secondzry school system and, if this is not done; thes it will be extremel

L

difficult to change learning skills and attitudes at the college and university

level.

On the positive sidé, it h2s been noted that wany of the approac:res

t5 learming that might encourage lifelong learning skilils already form par: of

cescribed zbove were developed by teachérs in colleges znd universities.
rurthermore, if there is trurn iz Cropley and fave's (1973) contertion that
effective reachers should be lifelong learners themseives, then the instructor

in kigher 2cducation is very fortunately placed, since continuing to learm

recuirementr — of the effective university instructor.

A final scurcé for ﬁope may 1ie in the growth of the instructional
Gevelopment movement in higher education, which has taken root in a large
cumber of countries throughout the developed world. Although there is little
hard evidence abcut the effects of imstructional dévelopment activities on the

type and quality of student learning, the existence of instructional devslopment
vnits afféré a source of intiuence and expertise on various methods and approaches
that might be used to stim:late lifeiong learningz in highér education.

Given the traditiomal respect payed to the importance of academic
scholarship, it seems plausible that efforts to promote lifelong léarming (and,
compétent research in the field: For instance, there is surprisingly ii#tie

known about the present iearning skills and attitudes of COiiégé Stu&ents, and

bow these relate to different teaching approaches within the educational
systen. Therée is not even very firm eévidence on the attitudes to learnming held
O
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to Tollow groups of students throughout their educational and work ldves in an
2ttempt to determime which skills taught im schosl 2ad aniversity zre most

relevant to the real worid expariences oF learners.
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