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Methods and Material., Entrepreneurship Education

PHASE .HI

INTRODUCTION

The.purPose of the Methods and Materials for Entrepreneurship Educa-

tion (MMES) project was to develop research-based curriculum materials for

teaching entrepreneurship education at the community college level. The

intended audience are evening students who already have or are presently

acquiring knowledge or experience in an inclbstry area and/or in business

skills; The function of the entrepreneurship education materials is first,

to introduce students to entrepreneurial skills, and second, to provide

them with opportunities to integrate these skills with business and tech-

nical skills and knowledge;

To date; three phases of the project have been completed. A fourth

phase will begin on July 1, 1980 for the purpose of dissemination. PHASE

I of the project was devoted to a study of the personality characteristics

of entrepreneurs. PHASE II was devoted to curriculum development. The

outcomes of these two phases are summarized below. The purposes and

outcomes of PHASE III form the central portion of this report



PHASE I: ACCOMPLISHMENTS
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The study summarized beloiA, was completed during PHASE I of the

MMEE project. This study provided basic information which was essential

for the development of curriculum materials during PHASE 11 of the MMEE

project.

TITLE: Self Employment as a Career Option: An InvestigatHi of

Entrepreneurship from the Perspectives of Holland's Theory of Career

Development and Levenson's Measure of Locus of Control.

Principal Investigator: Thomas J. Scanlan

PHASE II: ACCOMPLISHMENTS

The major task of PHASE H of the MMEE project was to develop cur-

riculum materials for teaching entrepreneurship edLieatibh. This task

necessitated defining entrepreneurship. Cerif 1i-ding results of research in

entrepreneurship indicated that entrepreneurs are complex in character

and difficult to analyze; Like the concept of intelligence-, entrepreneur=

ship seems to be a long way from a cOmplete, generally accepted defini-

tion. Due to the experimental nature of the MMEE project; PHASE II was

divided into the following parts:

(1) Idantification_af -Entrepreneurial Skills. RoS08i"-Cli conducted during

PHASE I and the review of related literature was used as a basis for

identifying a number of entrepreneurial skills during PHASE II. Ftir

the purpose of this project, entrepreneurship was defined as an

integration of the following eight SkillS:



INNER CONTROL: control over life situations rather

than letting them be determined primarily by

chance, fate, or other people.

INNOVATION: Applying ideas, borrowed or origina , to

situations where they have not been used

before.

DECISION MAK I N Generating appropriate solutions to situa-,-

HUMAN RELATIONS:

tions and cdrrying them out.

Acting in ways which reflect an under-

standing of or own and others needs,

values and goals.

N NG AND Designing and carrying out courses of action
GOAL_ SETT] N767:

for the future.

REALITY Seeing people, things or situations as they
PERCEPTION:

are rather than distorted by emotions,

imagination or faulty assumptions.

RISK TAKING: Taking inferMed action in situations where

USING
FEEDBACK:

uncertainty exists;

Collecting and using information for the pur-

pose of confirming or changing perceptions;

decisions; plans or goals:



While all eight skills were i idered to be equal in importance; the

second four were regarded as centributing skills. For example;

risk taking; planning and goal setting, reality perception and using feed-

back may be regarded as contributing to decision making. Similarly; in

order to exercise inner control, planning and setting goals; using feedback

and taking risks are usually essential.

This definition of entrepreneurship served two purposes. First; it

organized the complex concept of entrepreneurship into a reasonably sirn-

ple; understandable form. Second, it acted as a structure on which to

develop instructional materials;

(ii) Development of Curriculum Materials.

a. Teaching materials for nineteen 50-minute classroom sessions for

Leaching entrepreneurial skills were developed. The materials

were designed to help students become aware of entrepreneurial

skills. Each session included objectives; activities, teaching aids

and out-of=class activities; The teaching materials were Or-

ganized into the `allowing units:

Orientation (1 session)

Inner Control (6 sessions)

Innovation (4 sessions)

- Decision Making (4 sessions)

Human Relations (4 ;=,

While one of the four skills; as listed above was introduced at

the beginning of a unit; the contributing skills of planning nand

goal setting, reality perception, risk taking and using feedback

were addressed in individual sessions. In this way; the skills



were presented as an jral group, helping students to inter-

nalize the concept of entrepreneurship as an integration of

Ski IIS.

b Nine predesigned projects and nine sets of project ideas were

developed to introduce students to the project methOd. Projects

Were designed to give students Opportunities to apply the entre-

preneurial skills they have learned to business situations.

Predesigned projects and project ideas were developed in the

following areas:

Deciding on Product or Market

Selecting a Location

Obtaining Initial Capital

Choosing the Legal Form of Organization

- Record Keeping

- Credit and Collection

Advertising and Sales Promotion

Employee and Community Relations

Insurance

Student projects are intended to be completed in conference

with resource persons who are self=employed persons and

other business persons in the community who have agreed

to participate in the program.

c. Ancillary Materials

;=. An Instructor's Guide; containing full information

On the use of the curriculum materials.



A Student ,rmation Brochure; which orients stu-

dents to the entrepreneurship education course.

- A Resource Person's Guide, which explains the

course and describes the role of resource persons

in the course.

(Hi) Contacts with Community_Colleges in Illinois ;_rid other- institutions.

In order to facilitate adequate field-testing of the materials

during Fall, 1979-, a number of community colleges in Illinois were

contacted. Project staff made personal visits to seven community

colleges and provided a full set of materials to the business depart-

ments of each college. Business instructors in eighteen additional

community colleges were mailed sample portions of the materials and

were later contacted by phone;

Initially, six community colleges gave firm commitments to

field-test the materials. Four additional community colleges promised

investigate the extent to which they might use the materials.

Generally, reactions to the materials were favorable. However,

SOffle instructors indicated that administrative difficulties interfered

with attempts to implement new courses of instruction within a

twelve-month period.

Other institutions which expressed interest in the materials

were:

The U.S. Small Business Administration, Washington,

D.C.

-= The National Federation of Independent Business, San

Mateo, California



= The National Cc for Research in Vocational Education

at Ohio State Ur .rsity

The Dept. of Health, Education, and Welfare, Division of

Career Education-, Washington-, D.C.

Although the project staff had the primary responsibility

for the project, they solicited suggestions and criticisms from a

variety of sources. These sources included (a) selF-employed

persons in the 'community who expressed interest in the course,

(b) community college educators serving as consultants (c) staff

representatives of the Illinois Office of Education/AVTE and (d)

staff members of the Department of Vocational and Technical

Education at the University of Illinois at Urbana-Champaign.

The suggestions and criticisms contributed significantly to the

development of the curriculum materials;

(iv) _Pilot Field Tosting; Additional data regarding the content and

design of the curriculum materials were obtained by means of a pilot

field testing of the materials. This pilot field7testing was conducted

at Parkland College by a member of the project staff; A new course,

"Skills for Self Employment," was introduced in January, 1979 to

conduct a preliminary field-test.

The course was favorably received by both students and

business people in the community who acted as resource persons.

Resource persons met with students on an individual basis to discuss

class projects.

The pilot field testing was completed at the end of May, 1979.



The following are some rev. dive comments made by students:

"Several More activites in class in innovation techniques

might help us; I feel confident about these techniques."

"The Journal has helped organize my thoughts in a variety

of areas of my life -- not just my career."

think the OU t-of-class assignments have been

tremendous, particularly the qoal=Setting and the signing of

contracts."

"InStructions were not always as clear at home as when

they were given in class.

"I really liked the outlining of how to make goals."

"More case Studies or personal expereinCeS Should be

related."

"I need more reading materials relating to the skills."

The resource persons were very positive in their support of the

program. Twehty-two business people in the community were asked

to act as resource persons. All but two agreed to participate.

Students reported that their meetings with resource persons

were fruitful and interesting. Three resource persons requested

students to inform them of the outcome of the course at its con-

clusion;

Evaluative data collected from students and the instructor were

considered in formulating objectives for PHASE III.





PIIAS. 'I REPORT

PURPOSES

The primary purposes of PHASE III (9/1/79 to 6/30/80) were to field

test the curriculum materials in a variety of settings, evaluate the use-

fulness of the materials, and revise the materials on the basis of the

feedback from the instructors and students. Additional purposes were to

investigate alternative uses of the materials; to develop a Student Assess-

ment inventory, and to prepare 500 copies of the revised materials for

dissemination.

OUTCOMES

(1) _Field Testing.. Field tests were conducted in order to obtain for-

mative evaluation data on which decisions about revising the materials

could be based; The materials were tested at the following four

. sites:

Center Format Instructor Credit No.of
Students

Danville_Com-
munity College lect.-disc; -J. O'Bryan 2 hrs. 13

Olney Central
College A. Milk 2 hrs.

College of
Du Page workshop R. Grundy 20

YMCA Communi- T. Scanlan
versity Champaign lec.-disc; 1\1; Flexman

Evaluative data were collected through visits made by the project

staff aH field test sites. During these visits, both instructors

students were interviewed on an individual basis.



The evaluative data were us, is the basis of a formative evaluation

conducted by Christian Lettmayr, who joined the project staff after the

curriculum development phase. The fact that Christian Lettmayr was riot

involved in product development tended to enhance the objectivity of the

report. The forinative evaluation report is in Appendix A; The formative

evaluation was used to revise the materials.

A. A one-day meeting between field test instructors and the project staff

was held on November 8, 1979; This meeting provided an opportunity to

exchange information; share experiences, and to discuss the materials once

more. It also provided additional information for the revision of the

materials.

Revision, and Supplementation of the Curriculum Materials. As a result of

the analysis of the feedback collected through formative evaluation; and

criticisms and suggestions from AVTE personnel; currictilurn specialists and

a variety of other sources, the MMEE Curriculum materials were re-

organized into the following three volumes:

Entrepreneurship Education: Learning the Skills

Entrepreneurship Education: Applying the Skills

Entrepreneurship Education: Supplementary Readings

A number of classroom sessions were rewritten and activities in the

individual sessions were auginented and or modified. In particular the

integration of management and entrepreneurial skills was emphasized in the

revised materials. Readings related to management skills and questions on

the out-of-class activities were added in order to eniphasize the integration

of the different skill areas.



Relevant sections from the Ti ,ier's Guide in the field test version of

the materials were incorporated into the book Applying Entrepreneurial

Ski IIS, incliiding the session "Orientation to Planning and Completing

Projects" and the section on community resources. The result is that all

materials related to projects are now in one volume: APPLYING THE

SKILLS.

An extensive search of magazines, books, and other media yielded

readings related to entrepreneurial skills appropriate for iitclUSibri

-0U-final -readings; These readings were reviewed by staff members and

revised where necessary to simplify, language and eliminate SOX. Lft:!;.

Permission was obtained from over thirty publishers to reprint and adapt

the readings. Appendix 13 contains a list of publishers froM Whoei

was received. The readings are bound in the volume SUP
.--"

PLEMENTRY READINGS.

Cost constraints did not permit the binding of the "Ancilliary Read=

logs ", originally consisting of about sixty Small BtiSsiness Administration

(SBA) -painplilet-s, organized according to the nine project areas; However,

a compreft.:nsive list of them, together with instructions on how to obtain

the pamphlets, free of charge, from the SBA is included in the SUP=

PLEMENTARY READINGS.

All the materials were revised to simplify the language and to provide

readings and examples free of sex bias.

(iii) StUderit Assessment. The staff prepared a Student Assessment

Inventory to assist instructors in evaluating students; It contains a

number of truet.false, multiple response, critical incident, essay and skill

analysis questions related to the class sessions. These questions provide a
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pool from which instructors can se in preparing exams. The section

"Evaluation of Students" which includes the Student Assessment Inventory

and guidelines for use is in the voltime LEARNING THE- SKILLS.

(iv) Printing. and Binding. Five hundred copies of the revised materials

were prepared; Development, typing, reproduction and binding of the

materials were accomplished through the combined efforts of the following:

Pamela Saalbach ; design expert; Champaign; Illinois

Ian Warpole; artist; Champaign; Illinois

.Col lege of Education, Word. Processing Center,

College of Education; Print Shop; U. of I.

A VTE; Illinois State Board of Education; Springfield; Illinois

University Press, U. of I.

Union Bookbinding C. , y Inc. , Boston, MA.

The text was typed at the Word Processing Center. Layout; type-

setting of headings; and pasteup were done by Pamela Saalbach ; Artwork

was supplied by Ian Warpole. The Printshop reproduced the text in two

colors and did part of the collating. The cover design for the binders

was supplied by AVTE. The binders were produced by Union Bookbinding

Company; University Press produced the tab divider pages; did the

final collating, and assembled the text and tab pages in the binders.

Iv) Description of the materials. The final version of the curriculum

materials ENTREPRENEURSHIP EDUCATION includes three books:

LEARNING THE SKILLS

APPLYING THE SKILLS, and

SUPPLEMENTARY READINGS

1
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For the convenience of the user; ,;7!y are in loose-leaf biriderS so that

appropriate pages may be reproduced easily;

LEARNING THE SKILLS includes a general introduction for the in-

structor, nineteen 50-minute classroom sessions and a section on evaluation

Of students. The nineteen classroom sessions include an orientation to the

class, and eighteen sessions divided into four instructional units:

Inner Control (six sessions)

Innovation (four sessions)

Decision Making (four sessions)

Human Relations (four sessions)

The section on evaluation of students was included as an aid to instructors

Who will be using some type of examination;

APPLYING THE SKILLS provides instructions and resources for plan-

ninci and completing projects; A general introduction for the instructor is

included; One classroom session, Orientation to Planning and Completing

Projects is also included to help studentS become familiar with projects;

Three kinds of resources for aiding students and instructors in planning

and completing projects in nine management skill areas:

Suggested project activities

Issues for investigation, and

Predesigned projects for the instructors use

A section for the instructor's use in developing and

community resources explains how to select; contact and maintain resource

persons. These are sel f=employed and other business people in the corn-

munity who agree to talk with students about their projects; Sample
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letters, brochures, recruitment 1- , and file cards are included for the

convenience of the instructor.

SUPPLEMENTARY READINGS includes an introduction for the in-

structor; two types of readings related to entrepreneurial skills, and a

listing of resources in the management. skill areas. Reading materials

related to entrepreneurial skills are Critical Incidents and Readings in

Entrepreneurial Skills. Critical. Incidents are examples of people using or

failing to use entrepreneurial skills. Readings in Entrepreneurial

are intended. for duplication and distribution to students, and may be used

at the instructor's discretion.

Resources in Management Skill Areas include information on how to

obtain pertinent literature from the Small Business Administration.

Specific textbook chapters are also listed for use in each of the nine

management skill areas. These resources are for use in introducing the

management skill areas and for student use in planning and developing

theft projects.

(vi) Adaptations of the Materials. Through contacts made by the project

staff; the 'materials are being adapted for use in settings other than corn-

munity colleges and for purposes other than preparing people to become

self

Robert Scharsich of Wheaton North High School used the classroom

activities in his Cooperative Work Training classes-. He adapted the pro-

jects by having students Work in groups of three to set up siMOlated

businesses, with the help of resource- persons and supplementary

materials. Generally-, Mr. Scharsich commented that the use of the

materials "put education into some perspective with the students' lives."

18
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Patricia Christell, who teac paraprofessionals in human service

occupations at the Moline Learning Center; adapted the entrepreneurship

education materials to meet their needs. She worked with students from the

baSic premise that in order to function as an effective helper, one must

also be an effective person. The materials met the need for a sequential

program focusing on self awareness, arid change when necessary. The

units Inner Control and Human Relations were the most valuable to her

students. Projects were adapted to complement a four-week field ex-

perience; which was a required part of the existing program. They were

geared toward tying what students had been learning in the classroom

activities to the world of human services. Areas or themes chosen for

projects were: Brokering, Outreach; Advocating; Mobilizing; Counseling;

Consulting; Rehabilitating; Information Collection, and Information Manage-

inent; As a consultant to the project, Ms. Christell prepared a number of

predesigned projects appropriate for use in this area. These are included

in Appendix C.

Judy Clark Murashige at Southern Illinois University adapted the

materials for use in a six week program for eighteen women who were

returning to school. Most of these women had been out of school and the

paid work force for a long period of time. Classroom activities from the entre-

preneurship education materials were used to help the women explore

possible careers, including self employment and nontraditional occupations.

Sections on Inner Control and Decision Making were found to be the most

applicable for this setting;

(viii) Procedures for EstablishiLlic an Approved Course at Com-

munity Colleges. One means of encouraging implementation of curriculum
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materials is to assist potential ad,: ,:rs in completing the necessary admin-

istrative steps. Because the prent curriculum materials were designed

originally for community college settings, the procedures necessary for

implementing new courses in community colleges were investigated. Larry

llinkle, Chairman of the Business Department at Danville Area Community

College, assisted the project staff by investigating the procedures and

preparing an outline, of the necessary administrative steps. A synopsis

follows;

The fellowinr1 is a brief description of procedures for the establish-

ment of the course as an approved course in a community college in

Illinois; i here are two methods of implementation. First-, if the college

already has a Marketing Mid-Managerfient program; it needs only to submit

a Form 15 to the Illinois Community College Board (I CCB) Form 15 is a

request to offer the course as an extension of the existing program.

Secondly; if the college does not have an existing management pro-

grain it is necessary to first submit a Form 19 (Proposed New Units of

Instruction) to the ICCB. Upon its approval by ICCB, i.e. the college

has permission to go ahead; and the college submits Form 20 (Application

for approval of a new unit of instruction) which is much more detailed than

Form 15. (For Forms 15, 19, and 20 see Appendix D). Upon the ap-

proval of Form 20 by ICCB the proposal is sent to the Illinois Board of

Higher Education.' The latter procedure should be planned . well in ad-

vance.

:20
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PRELIMINARY DISSEMINATI( AND IMPLEMENTATION ACTIVITIES

Preliminary clisSemination activities are well under way at the dine of
this writing. Activities, contacts and presentations on the state, national
and international levels are included in preliminary dissemination activities.

PROMOTIONAL MATERIALS

A three-page informatiOnal flyer was developed and distributed.
De Sign and printing Of a brochure to be used in dissemination is in pro-
gress-. Both the flyer and the brochure descibe the materials briefly, give
references for obtaining more information about the materials; and suggest
the application of the Materials to different Settings;

PRESENTATIONS

In order to promote the materials and facilitate future implementatibn
the materials were presented and discussed at the conferences and work-
shops listed below. Concurrently with these presentations project staff
members answered inquiries and compiled a list of people interested in
using the materials.

Oct; 5; 1979 I0E/Region IV Adult Education Service Center Fall
'Regional Con nit-once; Champaign

Oct. ; 1979 Annual Pre-Employment and Placement Conf.-trent-6,
Springfield

Jan; ILI, 1980 Inservice Workshop for Teachers at Fisher H;S:
Feb. 22, 1980 Annual Convention of the Illinois Vocational Associa-

tion, Chicago
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Mar; 8; 1980 Career Bevel, ..;..!nt and Placement Service, University

of Illinois, Career Alternatives Workshop, Champaign

Mar. 12, 1980 Annual Meeting of Adult Education Administrators;

Springfield

Apr. 10, 1980 Illinois Liaison Council for Occupational Education;

Champaign

Apr. 18; 1980 Annual Meeting of the Illinois Adult and Continuing

Education Association, Springfield

May 9, 1980 Illinois Liaison Council for Occupational Education;

Springfield

May 15; 1980 Meeting with occupational and business education staff

at Eastern Illinois University, Charleston

May 19, 1980 Annual Regional Meeting of Career Education Deans

(Community Colleges) at Lakeland College, Mattoon

Arrangements have been made for future presentations by project staff

members.

ARTICLES

In order to increase tne visibility of the materials; a number of

articles related to the materials and entrepreneurship have been written by

project staff members; Three articles have been published at this writing,

and one is in press. The articles already published have resulted in a

number of inquiries from interested people. The articles are listed below:



Scanlan, Thomas J. & Kazanas, El. Recent efforts of vocational education

for self employment. Techni;...... Education News; March April, 1980.

Cordova, Rose Mary & Scanlan; Thomas J; An entrepreneurial resource

list. Vocal, Journal of the American Vocational Association, May-,

1980.

Scanlan, Thomas J; & Flexman; Nancy A A new approach to teaching

entrepreneurs. VocEd, May, 1980;

Scanlan, Thomas J. Entrepreneurship and self-employment New per-

spectives for career education; Illinois Career Education Journal, in

press

Flexman, Nancy A. Self employment as a career option for women.

Illinois Career Education Journal-, in press.

CONTACTS

(i) State Level. Contacts have ,,,been made with other departments at the

University of Illinois at Champaign-Urbana; One purpose of these contacts

was to identify projects and programs to which the materials could con-

tribute. Another purpose was to collect further information and sug-

gestions for the evaluation of the curriculum.

Copies of the materials, as developed in Phase II, were distributed to

six community college instructors, three community college deans, six adult

educators., three four-year college instructors, three high school in-

structors, and one business owner;

Dissemination and implementation of the materials are of cruciol im-

portance at this _point in .tho. project. Such activities should not Only

include presentations, z.irlicles, and personal contacts but also the ex-

ploration or possible. benefits of the curriculum materials in different pro-
.
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grams and institutional settings. :forested institutions" and instructors

need further help in implementing ..;e materials zinc! advertising the availa-

bility of programs; (ii) N tiorii! Level. The project staff has also been in

contact with several national institutions which expressed their interest in

the entrepreneurship education project:

The U.S. Small 13usiness Administi .ition; Washington; D .0 ;

The National Federation of Independent Business, San Mateo, Ca.

The National Center for Research in Vocational Education at the Ohio

State University

The Department of Education, Division of Career Education, Washing-

ten, D.C.

The National Advisory Council on Vocational Education; Washington;

D.C.

The American Vocational Association, Arlington, Virginia (A pre-

sentation at the annual convention of this organization is planned the

fall of 1980)

Division of Agricultural' Education and the Research Coordinating.

Unit; University of Minnesota; St. Paul-, Minnesota

The American Institute for Research (AIR); Palo Alto; Ca; (This

organization is working on d federally funded project to develop

entrepreneurship education modules for thirty-six areas in Vocational

and Technical Education. The project co-director; Thomas J.

Scanlan; has arranged to make a presentation on the materials to -AIR

staff at Palo Alto in July, 1980.)

(iii) International level. Contacts with international institutions con-

corned with similar or related research projects proved also to be im-

r.aortant sources for information and feedback. In Phase, III contacts were

continued or established with the following organizations:
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The InternatiOnal Labour C: Geneva, Switzerland (The ILO is

engaged in entrepreneurship development programs for developing

countries.)

Shannon Project for Interventions for Relevant Adolescent Learning

(SPIRAL), Shannon, Ireland; This organization is currently field

testing the entrepreneurship edUCation materials in an I rish setting in

conjunction with a Rini-Or-Achievement-type program. SPIRAL is one

of twenty=eight European research centers affiliated with IFA PLAN;

Cologne; West Germany, and is funded by the European Economic

Community. A prhiiary objective of IFA Plan is to study educa-

tibil=Werk relationships in European countries.

Training Research and Development Station, Department of 141aripeWer

and Immigration, Prince Albert, Saskatchewan; Canada

Wirts-chaftsfoerderungsinsti tut der Bundeskammer der Cewerblichen

Wirtschaft; Vienna, Austria

Institute for Small Business Research (InStitut fuer Gewerbe for-

schung ) Vienna, Austria ( The project staff is negotiating an exchange

Of It teridls and information with the last two institutions in Austria

through the agency of C. F . Lettmayr, graduate assistant)

Education Resource Unit for the YOuth Opportunities Programme in

Jordanhill College or Education; Glasgow; Scotland (Director, Doujias

thiS programme is affiliated with IFA PLA N in Cologne;

Germany:)

In addition, project codirector, Thomas J. Scanlan, presented the materials

at the following workshops:
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Nov. 1979 Workshop on Smal! .Jerprise Development. Turin Center

for Vocotional and -It:clinical Irdining, Turin, Italy. (IL0).
,

Nov. 1979 Seitiinar at the Shannon Project of. Interventions for Rele-

want Adolescent Learning (SPIRAL) Shannon Ireland.
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FORMATIVE EVALUATION REPORT

Compiled by: Christian F; Lettmayr
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FORMATIVE LVALUATION REPORT

INTRODUCTION

Formative evaluation is a diagnostic instrument to observe progress

and to provide information for changes and adaptions-: Cronbach (1963).

viewed evaluation of this type as a fundamental part of curriculum develop-

ment. Information resulting from such evaluationractivities is used to

improve the product.

The present formative evaluation report is divided into three parts;

The first part discusses briefly the purpose of. the project.. The second

part; deals with the field testing of the materials. Based on the in-

formation a d experiences of the field test instructors; interviews with

them and their students; and the outcome of a one-day workshop the field-

test edition of the materials was revised and brought into its final form.

The third part includes comments from outside evaluations and instructors

who have used all or parts of the materials in their classes.

With Phase ill; the development of the product - the curriculum

materials was completed; The final edition of the materials was published

in June 1980. Dissemination of the materials and summative evaluation by

external evaluators will be the main activities of Phase IV. The final evalua.,

tion of the materials will be the level of acceptance by potential users.

Acceptance of a new product is partly a function of the quality of a pro-

duct and also a function of quality and quantity of implementation and

dissemination activities. Therefore; Phase IV will be of crucial importance

for the success of the project.
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Purpose

The overall purpose of the i.roject was to develop, disseminate, and

promote research-based curriculum materials for the teaching of entre-

preneurial skills. -At the beginning of the project entrepreneurs had been

viewed as persons who see opportunities, marshal) resources, and take

actions to meet ;1 need in business or community development. Although

this view is already broader than the usual; strictly economic; definition;

entrepreneurship can be seen in an even broader sense. Everybody can he

enterprising at one point or another of their lives. People employ entre-

preneurial skills in their personal; private lives as well as in their pro-

fessional careers to master various situations; like transitionary periods

andcareer decisions. Entrepreneurship, for the purposes of this project;

was defined as an integration of eight skills-, as opposed to earlier defini-

tions which are based on characteristics like profit-orientation; achievement

motivation, or independence. As a result, it is open to the broadest

interpretation, and consequently, possibilities for application of the

materials are manifold;

The materials were developed for the teaching of entrepreneurship

education at the high school and community college level. They are es-

pecially appropriate for students in vocational areas such as business,

home economics; trade and industry; health; and agriculture; They are

also applicable to students who are either already self employed or are

considering this career choice and wish to improve their entrepreneurial

skills; With a moderate amount of aclaptation; the materials can also be

used effectively in other teaching areas like adult and continuing educa-

tion, cooperative education, counseling, and rehabilitation programs;

mid-career change; and workforce reentry. In these areas; more emphasis



can be placed on the teaching ol repreneurial skills as skills for the

mastering of different life si tua tie:

FIELD TESTING

PILOT FIELD TEST

In Phase II a preliminary field test was conducted by Thomas J.

Scanlan; project co-director,. at Parkanci College. The course Was

"Skills fur Self Employment" and was offered for 3- hours credit (see Adden-

dum .1 fOr the Course Outline). It was held during the spritiki

1979; The results of-the pilot field test were used for the improvement of

the first edition of the materials (June 1970) and to coiled first

teaching experience and feedback from students.

Due to time constraints and administrative necessities

the course was minimal. Since the catalogue for spring 1979 had t that

time (December 1978) already been printed-, the course \vasnot

there. A news release (see Addendum 2) was issued on December 21st.

In addition the instructor went to a number of business classes announcing

the course.

Nine students-, (four women and five men) enrolled. One of the

students was already self employed. This number can be considered

successful considering the minimal advertisement, short notice, and the

innovative charaCter of the materials. The course was received favorably

by both students and business people in the community who acted as

I-CSOLII-Ce persons.

Instructor Feedback. The instructor found that the necessity of class

sessions during Level II (applying the .skills-project work) needs to be
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emphasized more. His experienc. Iso supported the ideas that a) 2 to 3

sessions per week were appropriate in the beginning of the course; b)

after beginning the third unit, Decision Making, the activities should be

reduced to one session per week. The projects should be introduced at

this time, and project themes; resource persons; and the relationship of

projects to the entrepreneurial .skills. should be discussed with the .stu-.

dents. Students need a detailed session to identify project themes and

issues they are interested in addressing. (A specific session was written

subsequently for this purpose); c) course requirements should include 4

mini projects each addressing 3 issues-, or one large projects addressing 12

issues, or a combination of these; di students should be stimulated to do

background readings in their project areas; to fill in project sheets on

their selected theme and issues; available resources should be offered by

the instructor and discussed in class; e) student should be encouraged

to set up interviews with the resource persons and to discuss the applica-

tion of the skills; f) students should report on their projects, discuss

them in class, and defend their positions.

Student- Feedback. Students were asked to complete evaluation sheets for

the units "Internal Control", "Innovation" and the projects. Table 1

summarizes student responses to the questions which had a Likert scale

response format.

Responses to the Likert scale questions generally indicated that

students had a positive attitude towards the content and presentation of

the unit "Internal Control". The following comments to open-ended ques-

tions reflect students' attitudes toward specific aspects of the materials.

Responses to the open-ended questions proved very helpful to the project

Staff at the materials revision stage.
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TABLE 1

Table 1 Student Evaluation of the Unit "Internal Control"

Question

How relevant was unit topic to you
personally?

How relevant were the class
activities to the unit topic?

How helpful were the class activities
in understanding the skills?

How_helpful were the _outof-class

Average Evaluation

3.5

3.8

3.5

Min; Max;*
Score

assignments; in applying the skills?

How comfortable did your instructor
seem to be with the activities?

How beneficial was the journal to
you during your work on this unit?

How valuable were class discussions of
the out -of -class assignments to you?

How reasonable were the out -of -class
assignments with regard to the time
they required to complete?

14.0

3.5

.

2.5

3;0

3.5

1**

3

4

4

Note: The scale used allowed an evaluation from 1 to 4. 1 = not al all,
2 = to a small extent, 3 = to some extent, 4 = to a great extent.

** One student evaluated the journal as "riot at all" beneficial because he was
already keeping a personal journal.
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_J_tucient_comments U unit 'Inner- Control":

"Goal Planning was very helpful to me. The other objectives were good to

review but seemed to be areas I had already examined."

"The exercise on personal contracts was most helpful."

"I liked the personal contracts."

"I think the class discussions of the out-of-class assignments supported us

to make sure that we were on the right track."

"The out -of -class assignments were fine to me because I'm interested in

acquiring the skills, some of which I've never thought of before."

"I only wish I had more time to spend (on the assignments)."

With regard to the readings:

"I would like to have more handouts that contain examples of topics i.e.

reality perception examples.."

"The reading material has been fine. I'm glad at this point that they are

not too complicated as I do not have a business background."

"There were too few reading materials."
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Tables 2 and 3; together with t: iccompanying student comments; pro-

vided similar feedback on the unit "innovation" and on the student pro-

je-etS.

TABLE 2

Table 2: Evaluation of the unit "Innovation"

Question Average Evaluation

Ilow relevant was unit topic to you
personally? 3;3

How relevant were the class activities
to the 'unit topic? 3.3

How helpful were the class activities
in understanding th skills? 3.1

How helpful were the out-of-class
assignments in applying the skills? 2.9

How comfortable did your instructor
seem to be with the activities? 3.7

How beneficial was the journal to you
during your work on this unit? 2.7

How valuable were class discussions
Of the out-of-class assignments to you? 3.2

How reasonable were the out-of-class
assignments with regard to the time they
required to complete? 3;3

3

3

1

Max.
Score

4

Note: The scale used allowed an evaluation from 1 to 4. 1 = not at all,
2 = to a small extent, 3 = to some extent, 4 = to a great extent.
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Student comments to unit 2 "Innovation":

"The unit topic was very relevant. I thought the brainstorming was

particularly good."

"Although I believe Innovation can be important to some it serves no major

purpose in my own business at this time."

"The class activities brought out a lot of things I never thought about

before."

"There could be more in-class exercise in innovation, perhaps quick ones."

"Muth Of the reading materials seemed irrelevant at first glance, but there

was redeeming value as one worked on them, for the reason that they

made one think and recognize areas which need improvement or where one

has a Strength or weakness; It allowed me to admit some things about

myself which I did not care to see before."

"I could not effectively use the journal on a regular basis."

"The journal was a good place to keep track of new ideas, some of Whith

might otherwise have been forgotten."
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TABLE 3

Table 3: Student Project Evaluation

Question

How well did the project ideas meet

Average Evaluation Min. Max
Score

your interests? 3.3 2 4

To what extent were you able to
practice the entrepreneurial skills
while working on the projects? 3.8

How useful were the suggested
activities? 3;8 3 4

How helpful did you find the indication
of entrepreneurial skills in the maruk)
of the project ideas? 3.6 2

Flow helpful were the questions in
making up your own activities? 3.5 2 4

How useful did you find the project
planning worksheet? 3.5

How helpful was it to work with
community resource people? 3.8 3 4

75% of the students carried out their own activities, other than those suggested
in the project work.

Note: The scale used allowed an evaluation from 1 to 4; 1 = not at all;
2 = to a small extent; 3 = to some extent; 4 = to a great extent.
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Student comments to the project work:

"I consciously tried to apply the entrepreneurial skills in my preparations

for my interviews and in follow up evaluations of what I learned. Hope-

tully they were applied subconsciously during the. actual interviews;

During the interviews I was very aware of how the resource persons used

entrepreneurial skill in carrying out their responsibilities."

"I would suggest that three (instead of two) persons be visited for each

project; That way if one person proves not to be too interesting or

informative, you still have information from two people."

"I3ecause my service business is somewhat different from most businesses,

could not always find ways to use the resource people from your list. I

did. however contact other persons that I would have felt too timid to

contact before the class and got much useful information;"

"The work with the community resource people was invaluable. It was a

super example of town and college working together cooperatively; I think

to talk to people in the field who can share information that could save us

many unnecessary mistakes is a terrific benefit of the course."

got to know resource person; Sharon Lumsden; who has offered to

help me further in the future."

3,9



36

MAIN HUD TLSTS

During Phase III the materials were tested in four settings; three of

Which were community colleges; The remaining field test site was arranged

through the Communiversi ty of the YMCA /YWCA hi Champaign. The

project staff kept close contact with the instructors during the field test-

ing. The field .test sites were visited by the project staff; Instructors

and students were interviewed on an individual basis during these visits.

Finally, a one-day meeting was arranged between the field test instructors

and the project staff. This meeting was held on November b; 1979 at the

University of Illinois at Urbana-Champaign; The meeting gave instructors

and project staff an opportunity to discuss the materials-, exchange infor-

Illation and experiences. The outcome was important for the formative

evaluation process and the revision of design and content of the cur-

riculum materials.

Danville Area Community College. The course was announced in the class

schedule for fall 1979. It was also advertised in a local newspaper- and on

radio and described in an article in the college newspaper. In addition

letters announcing the course were sent out to small businesses in the

(A copy of the letterand the course outline are in Addendum 3) .

The response to the letters resulted in most of the students in the class

being small business owners. Fourteen students enrolled in the course;

One dropped out because of personal time constraints; Students atten-

dance dt class varied from 8 to 13 students. When the test site was

visited by the project staff 9 students were attending; 5 women and 4

men; The course format consisted of twelve two-hour sessions. Two

hours of credit were offered, applicable to the Marketing Mid-Management
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program of the college. The se! of the classroom was rather inlormal.

TStudents and instructor were grouped. in an Open eirelb. he project

staff visited the fourth meeting of the elass Main presentation during

these session was on "Innovation"; The instructor appeared very familiar

and comfortable with the materials. The general atmosphere was pleasant;

and students. participated actively.

Interview with the instructor: (Interview schedules for instructors and

students are attached in Addendum 4).

Jerry O'Bryan ordinarily teaches marketing and has a broad background

on small business from his personal experience. He thOUght the format

should be extended to three=hour sessions to relieve him from some of the

time pressure he felt. He perceived the materials as being useful for-

classroom presentation and enjoyed the teaching. AS strongest points of

the material he considered that it IS applicable, practical, and relevant;

StUdent responses were very positive although he found that some of the

students were shy in discussions. In general, the instructor stated he

was satisfied with the in- and out-of-elaSS activities. At the tithe Of the

visit, four of the stucierits had already started their projects; With regard

to the applicability of the materials he felt that students who are either

already self employed, or intend to become self employed or tire just

interested are equally appropriate target groups.

After completion of the class in Deceinber 1979 the instructor pre-

pared the following report;



The materials develop. .ere used consistently throughout

the class; Student response to the materials WZIS positive and

helped build enthusiasm generated fur the course. The ski-dents

felt that the exercises were worthwhile and stimulated discussion

of important topics;

Althoucth some students. entered the class with the idea

learning practical specific answers ("What do I do in this situa-

tiOn"); they changed their ideas during the course; Many felt.

that the focus of the course would be useful fur all of their

future business and personal life even though facts woUld

change. In fact; during the Post-evaluation one student

Merited; "I heard a quote once; If you give a ma' a fish, you

feed him for a day; If you teach him to fish, you feed him for

a lifetime."

BCCOLISb of the composition of the students; some of the

materials were not as appropriate as others; Some of the exer-

dses were iiimed more at the novice, and the experienced bUS,--

iness person perhaps needed some materials of a different nature
5

or a higher level; As with any prepared curriculum, it is up to

the instructor to effectively supplement the developed materials.

The first night I. was asked what my qualifications and

experience were for this course. From the ..very beginning it was

necessary to provide additional examples; experiences, and

exercises to complete the course effectiveness. Most of these

supplementary materials were of the type applicable to the basic

-subject- area- classes such as Principles of Management; Funda-.

menlals of Marketing; etc;
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The class was an excitil -xperience for me. I enjoyed the

materials as much as the students; I shall look forward to

teaching this class to those who are nut yet in their own busi-

ness because I really feel there may be even more value in the

materials when aimed at this group;"

Interviews with students:

Student A together her husband; runs a car repair station. She

found out about the course through the advertisement in the Danville

newspaper, the COMMERCIAL NEWS. She stated that her expectations were

it that point not 100% fulfilled. However; she said that she felt stimu-

lated by the course and found confirmation for former experiences and her

self concept; The materials increased my awareness, although I think it

may be more valuable for people who have not gone into business yet."

She liked the instructor and the relaxed atmosphere; although she felt

there was occasionally not enough time; She liked both classroom and

out-of-class activities but wished that fellow students would be more

"open" in discussions. "The project work is very interesting and gives me

the possibility to collect; for me 'personally; very valuable information,

which I might not have done without this incentive. The course gives me

further the possibility to think things over."

Student B, a black male; has been running a .retail clothing business

for four years and is considering expanding his business. Ile fOund out

about the course from the class schedule. Although his expectations

basic, operational knowledge about the "hard facts" of business life were

not fully satisfied at that time; he felt that he was becoming more and

more interested and involved; He, too; felt that his awareness was in-
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creased considerably. He ("lentil. i that there might be a possibility of

meeting his needs for "hard facts'. within the project work.

Students C and D are both in the Mid-Management program of the

college. Student C is a part-time student; who works in the food industry.

He is in his middle to late thirties, and is considering self employment.

He suffered a little from personal time constraints, but mentioned that he

might be using this partly as an excuse. He had no comments On

materials; instructor; or set -up Student D is a full-time student. He

emphasized in particular the stimulating effect of the class for himself. He

believed that he could not contribute (in discussions etc.) as much as the

other students because he had had little practical experience. For the

same reason; hc found it difficult to decide: on specific project areas.

Comments from other students: "I now realize that I need to evaluate

my career, and set down my goals; This is necessary when you are

thinking of starting a business."

"The course has helped r-,e! to brush up on skills I was lacking."

"I think' this course is very practical people should be taught in

school how to sell themselves; their skills, and their products."

"It helps me to put it all together."

"Contents were a little different than I expected."

"I have attended one or two-day workshop with excellent presenters.

They got you really 'hyped up! but after a week or two you are back to

the usual old routine. The advantage of the present .course is that it

helps to maintain the change over a longer period of time."

have been in business for myself for about eleven years. I will

finiSh this course; but I expected something different. I wanted more

'nuts and bolts', how to go a bout expanding my business; how to get

ad di t lona: cop i Lai "
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C011ecie of__D_u_Page The course at-in-Winced in the "Quarterly" of the

college, which also contained th,, class schedule for fall 1979. A short

description Of the Course cntent ur:der the heading "Small BUSinesS" was

included under the heading "Small business" was included in the section

"Potpourri of classes." A copy of the description is included in Addendum

5. The course held as a series of four workshops each about 3 hburs
long. The set up of the classroom was fOrmal. The instructor stood in

front of the class, students were Sitting in straight rows facing the in-
structor. MoiliberS of the project staff visited the third workshop.

Twelve students; three men and nine women, attended thiS -session;

During the three hours, four sessions on "Innovation" and two on "Deci-

sion Making' were COVeredi li-i addition a guest speaker talked for abbUt

10 minutes on the importance of a process approach to decision making. In

the two earlier workshops a small business owner had spoken about his

experiences, and an attorney had spoken on legal forms of organization.

The course deStription in the "Quarterly" addressed the fell-OM-rig

topics: charatteristics of -successful entrepreneurs determining product

and market, obtaining capital, chObSing the legal form of organization,

managerial planning, record keeping, financial management, advertising

and promotion; tiiiployee and community relations, and sources Of infor-
mation and assistance; This goes far beyond the content of the curriculum
materials. Since the content of the -curriculum materials seems to be

already more than could be COVered in a series of four three-hour work=

shops, it was not surprising that the presentation suffered under an

extreme time pressure. This accounted for some tension; short-cut dis-

cussions, and generally little student participation. The instructor showed

some obvious bias ObtiLit the materials. When his attitude was positive as
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e;g; about brainstorming he con; .:'d examples from his own experience

with examples from the materials; vi hurt negative or less prepared he seemed

to be ill at ease with details and the ideas included. Due to time con-

straints an interview with the instructor was not possible.

However, he was contacted later by telephone; He commenter:l that

the materials are basically good although more appropriate for other target

groups than the participating students who were mostly already

sel f-employed

Interviews with students:

Student A was at that time a teacher of pottery in a community high school

and considered becoming self employed; She found out about the course

from the class schedule. Her expectations were to get an overview about

the details of starting a business; especially details about legal and finan-

cial procedures, Accordingly she found the presentation by the attorney

most useful. Although she stated that she liked the goal planning ses-

sions; per expectations were not met at this point. She expressed dis-

appointment that the instructor had never been in business Himself; The

material is presented too concentrated, too much in a hurry. Discussions

and lectures by guest speakers are very much affected by time pressure.

This goes for other classroom activities as well. Out-of-class assignments

are not encouraged; Too much reading materials are handed out without

being followed up by disCussions. Project work was mentioned but not

encouraged or required. None of the students is working on a project."

I n a final statement she said; HAS far as I can see the materials are good

but too much for, ti sessions and quite different from what I expected after

reading the. announcement."
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Information obtained from in -Hews with eight other students was

consistent with the statements above. All found out about the course from

the "Quarterly" and said they were disappointed. Although they had

positive remarks about the materials e.g. "the material is excellent; but

for a course; not a workshop" they found that the intense time pressure

did not allow follow through on activities or follow-up on assignments.

In conclusion; the field test at the College of Du Page encountered

problems for a number of reasons:

the announcement cif the course was misleading;

too much material was covered; A reduction in the number of ses-

sions from the curriculum materials would have decreased the time

pressure somewhat;

the lack of follow-up on the out-of-class assignments and the omission

of the project work seem to have been unfavorable to the acceptance

of the course by the students. These are important .features of the

materials;

students did not receive personal feedback and time pressure pre-.

vented opportunities for adequate discussions from occurring.

_Olney Central Colle_g_t2; The course was announced in the class schedule

for fall, 1979, and was also advertised in the local paper. The course was-
-.-

held in twelve two-hour sessions; and was offered fdr two hours of credit.

The set-up of the classroom was formal: The course was attended by six

students, three men and three women. Members of the project staff

visited the ninth session of the course. The session dealt with motivation.



Despite the formal set-up; the z. ,p here was relaxed; Five students

attended the session;

Interview with the instructor: Art Mills, the instructor, commented

that he liked the materials and thinks they are good. He stated that he

regretted that preparation took more time than he. could afford; Ile ex-

pressed that as a result, he was not always as well prepared as he would

have liked..- He also stated that he wished that some of the readings and

activities were more "challenging"; "academic" and that more activities were

!included. He got very positive responses from business persons in the

community who were willing to serve as resource persons. Although he

offered support to the students in their project work; students acted. quite

independently in choosing their project areas. During the interview it

became clear that some of the suggestions in the materials had been over-

looked; This indicated that guidelines for instructors and these sug-

gestions in particular should be made more accessible to the instructor.

Interviews with the students:

All five students in attendance were interviewed; Four of them were al-

ready self employed; either part time or full time. One was planning to

become self employed in the near future; Three found out about the

course from the class schedule, one from the advertisement, and one was

advised by the instructor. They expressed that 'the materials seemed to

be good and worthwhile; but the parts of them were too general; It :was

suggested that more case studies and occupation-related information would

be helpful; ras well as more lectures by guest speakers. Some found that

the outcomes of some of the tests and activities were riot explained

adequately; Of the assignments, the "obituary" was received especially

favorably. One of the critical incidents was perceived as being un-



realistic; Some of the students ressed disappointment because they

expected a business management orientation. 110i..eVer; all of them wre

elithLiSiaStic about their project work; although they described it as time

consuming and work-intensive;

Communiversity at the YMCA/YWCA zit the University of Illinois at

Chariipaiqn-Urbana. The class; Skills for Self Employment was offered on

an experimental basis at the YMCA-YWCA through the Cornmuniversity

program. Communiversity is a program sponsored by the YMCA=YWCA

deSigned to integrate and bridge the gap that often occurs between the

community and the university; Independent people who have different

skills offer a number of courses for a period of weeks. The courses

appeal to recreational; avocational and personal growth pursuits of people

in the community; They are attended mostly by university students. At

the outset the instructors were advised that attendance generally decreases

as the work pressure in university classes increases during the later part

Of the semester.

The class was announced in an attachment to the communiversity class

schedule brochure for fall 1979. The course was held in Weekly 23 hbUi-

sessions. Eight students registered for the course. Class attendance

Varied -greatly; The setup was in conference room style; While the activi-

ties and other materials were received enthusiastically by students, atteo7

dance became erratic as had been advised at the outset.

The Communiversity does not seem to be a generally favorable setting

for this type of course. The activities require commitment and

follow-through from students. This cannot be expected in a setting which

attracts students likely to have other priorities.
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Workshop. In November 1979 a ksliop was held at the University of

Illinois which was attended by J,_!; Q'Bryan (instructor; Danville Area

Community College); Art Mills (instructor; Olney Central College) Arthur

Miller (instructor, Olney Central College), Thomas Scanlan (instructor,

project-codirector), Nancy Flexman (instructor; project staff member);

Christian Lettmayr (project staff member-evaluator) The purpose of the

meeting was to discuss the experiences.of the field tests and their impact

on the revision of the curriculum materials.

It was generally agreed that the announcement and description of the

course are very important; Since it is a new course; students might come

to class with wrong expectations if the course description is inaccurate or

ambiguous.

Some of the instructors had difficulty with -the organization of the

materials resulting in some omissions and misunderstanding. This was the

reason for the reorganization of the materials and the introduction of

graphic symbols in the revised edition.

Different methods of student evaluation were discussed. Conse-

quently a student assessment inventory was incorporated into the final

edition of the materials.

The instructors agreed that including examples from their own per-

sonal experience helped to liven the course. Because of the personal

character of the skills, instructors should be able to find adequate ex-

amples. Their. effect of livening up, the course seems to be very much

dependent on the instructor;

It was decided that the desire for more technical information men-

tioned by some students could be best satisfied by emphasizing the in-

tegration of management and entrepreneurial skills; As a result readings
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in managemet skills and questior- -lating. to the out-of-class activities

have been added in the revised materials.

The discussion of the materials; 'session by session; led to the

reformulation of some parts and improvement of the explanations of some of

.the_activities_and_their.,evaluation.

. All instructors attending found their experience with the materials

and the students in the course a predominantly positive one; All of them

intend to teach it again and to promote its implementation in their colleges.
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REACTIONS, EXTERNA: -VALUATIONS AND CRITIQUES

Exerpts and questions from letters regarding the field test version of

the materials are included below. t he comments from ten sources repre-

sent a sampling. of= evaluative. feedback received by the project 'staff.

Many more reactions hove been received verbally. These comments

assisted project staff in revising the materials, and considering possible

-audiences for dissemination.

From: Edwin W. Berg

Professor of Business

Moraine Valley Community College

Palos Hills; Illinois

"Many thanks for allowing me to take part in critiquing your proposed

course in Entrepreneurship. I think the idea is an exciting une and

particularly today when so many students feel that they are being

squeezed out by the system. The following may be of some help having

taught a similar course at Moraine, and having. taught a Graduate Course.

in Marketing at the University of Chicago.

"I think your outside resource material is far too inadequate to really

dig into the nature of a good entrepreneur. Two-ono hour sessions with a

single resource person will give tin inkling of the nature of entrepreneur-

ing and may give a few promises and caveats but I think it wotilti be a

better and give a broader base if the student were to see at least four

different entrepreneurs for one hour each. In selecting the entrepreneurs

it would be a good idea to get a variety of businesses and variety of
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entrepreneurs, particularly by a ,iroups. If this is not Feasible then it

would be a good idea to bring more businessmen to class for the benefit of

all; Another possibility is to take your TV recording equipment out and

to interview entrepreneurs so that several students may benefit.

"In doing outsk.le research it might 1)0 a good idea for students to.

look for the duties of entreproncur; Perhaps they could trail an en-

trepreneur around for one day and keep a diary on their activities. It

would give a more realistic picture of the obligations of an entrepreneur

than a brief interview.

"Further, it should be made clear to the student that all jobs involve

a responsibility and accountability to someone. I have enclosed a brief out-

line of some of the groups (individuals) that any entrepreneur would have

to deal with in a typical business. The freedom is hi taking the good or

bad results of ones own activities. Perhaps this could be incorporated

into your section on decision making. I frequently use this myself in

outlining a general business or small business class."

From: Erna O'Connor

Coordinator

Marketing and Management

Kishwaukee College

Mal to, Illinois

"Thank you for including roe in your project on Entrepreneurship

kducation. You certainly have a (.lreat project -- it is exciting to be a part

of the implementation. tVhen an idea is right it SI!0!1`.-; to be developing

simultaneously across the country. tVe are happy to share our materials

and ideas with you
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and some of our experiences

materials; ideas for activities;

2; llencl M-aintaining Community Resources:

I feel it is wise to briny community resource people on campus to

-address a group wh,_!never possible------rathcr-than-asking- them to do it

as a one-to-one situation. Most of the people serving as resource

personnel make $35,000 - $50,000 a year -- this is about $17.50 to

$25.00 an hour. If their information can possible be shared by a

group and they receive a small honorarium for the visit --. you are

more apt to have them on a repeat basis. When it is necessary for

one-to-one; I feel they should be paid a good hourly rate and that

the student be made well aware of not abusing the privilege.

Preplan Your Visit to Resource Person:

a) Sample resume and cover letter enclosed. When it is appropriate

to send the student to visit a business office; we send a resume

with the letter of introduction. it is helpful to the business

person to know 'where the student is corning from.' The

resume, of course; has many useful purposes for the student

after this visit;

Other Recommended Materials, SuveStions; Etc.:

I have included a newspaper story 'Time runs down for family

dream; Dorothy Collin; Chicago Tribune, Sunday,. March 11, 1979.

This story might be an interesting case -- does this family really

have the internal control at this time to start in a business on are

these misfortunes really stalling devices? Could they have their "act

together" and be in business rather than spend so much time on the

appointments if they were really ready to go?
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Entrepreneurshq.) Advisory C -ittee -- each program adopted should

have an advisory committee. Their functions could include: re-

cruiting speakers for LEVEL I, finding resource people for LEVEL II,

promoting the program in the community, advising on course content

and materials used; and evaluation of the program.

6, _Evaluation: LEVEL I and LEVEL II. Today; with mal-practice suits

so popular, a course outline should be looked at as a quasi-contract

between student and institution. It is wise to spell out methods of

evaluation and policies on attendance; tardiness; and participation.

Some suggestions for evaluation:

LEVEL I: S ilICICIlt JOU rticil 40%

OLI t-o f-C lass Assignment

Class Participation

50%

100%

LEVEL II: Self Evaluation Sheet 10%

Student Project (Question) 70%

Class Participation 10%

Community Resources 10%

100%

7. Small Rusuloss Administration whenever possible; use Small

Business Administration materials and resource people. If you refer

CO SBA specifically in outlines, catalog descriptions, newspaper pro-

motions; etc.; it will supply you with a great. amount of material

films; workbooks; speakers on latest I s la ; ctc;;.

Poter Drucker is an advocate of developing entrepreneurial talents in

executives of large organizations. So few be 'managers today

--far more will be doers the real entrepreneurs! Out of every ten
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organization. 01 this group, only two ur three will be "managers"

getting work done through other people. This is why. your program

is so exciting we must prepare a great many more people to find

fOlfillinent in being doers_ entrepreneurs -- that's where the excite--
ment is!

Your program has tremendous potential I hope to keep in touch!"

From: Sidney M. Bernstein

Professor of Business

Chicago City College

Chicago; Illinois

"I am interested in such material because I visualize it as an adjunct

to work study or coop courses which have a dearth of text material suit-

able to such a course.

"I think you should change the term 'Internal Control'. When I first

read it I percived it - in the context of entrepreneurship to be control

within the firm. What the -content covers, of course; is persona! self

control.

"Page 3 of the instructor's guide presents the traditional parts of

management theory as does the presentation of material concerning goals.

This probably will be familiar to some students in a business-oriented

curriculum Lwel I, however, seems to emphasize personal attributes the

student should learn-.

"I must compliment you on the organization of the material. Because

of the pioneering aspect, I would expect faculty to expect much assis-

tance. The provision of transperuncies, handouts, and class activity
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have done; or prepared in-kind i.e. an activity book for all

sessions made available to the students? I I ike the idea Of a student

activities/readings text;

"Level 11; it seems to me, will be the level on which the course will

succeed or fail. Whi_:ri you indicate the textual material in "small business"

area you prObably recognize that the community college student will pro-

bably be exposed - at least - to topics listed in level 2 in other classes. If

this course is also a co-op or work-study related, as well as for those in

their own businesses the ma terials here will have to be closer to the

personal situation of the student than is usually found in such texts.

"1 would encourage caution in the area on Level 11 which may relate to

entrepreneurial risk taking (a topic equally as important as internal control

and risk) . I f the resource person (s) play too strong a role (employers? )

entrepreneurial risk never becomes the student's problem.. Also I would

hope the program and its relation to resource persons does not become

an older Junior Achievement.

Yes; I would be interested in what happens next on this. project."

From: G ran t Moon

Advocate for international Relations

Small Business. Administration

ashington, D.C.

"Your iMelhOds and Ma terials for Entrepreneurship Education arrived

this afternoon and I was fascinated by the format and the content. some

years ago as university professor I assigned a prtigii-ia tic project to

retailing students to go through the steps of establishing a retail store
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This was received by some stu, ; as a terrific opportunity and by

others as a headache; but when the projects were completed most of the

students were enthusiastic about it.

"I t seems to me that the procedures, format and content of your

materials, while veluminous; present a bridge between the classroom and

the business .world: the siDecial- assignments, the resource persons and the

application of the materials by the student to meet his own interests and

background.

"With reference to my comment on the package, I would offer the

following:

a. There are some ,duplications - for example the list of areas

related to starting and operating a business are found in three places.

(Repetition may be desirable) and also they are in different segments..

b. The illustrations are very good that these could be expanded or

added to as experience dictates.

c; The format is preliminary and could be made easier readings by

use of headings, different colors, different and size of type, and other

methods which you are undoubtedly planning for the final printing.

d. The workbook approach has appeal and the student responses

are an interesting addition."

From: Patricia Christen;

Instructor

Mtiline Adult Learning Center

Moline-, Illinois

"Entrepreneurship Education has provided a well-structured addition to

my program in paraprofessional training for human services. V.orking from
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the baSic premise that in ;order i !unction as an effective helper, one

must also be an effective person, ,..:eated a need fir sequential program to

locus on self=awareness and when necessary; change. The availability of

the materials for this exact purpose was invaluable to me and my students.

Many of my students were very weak in their written communication skills

and the journal requirement tended to make them more comfortable with

writing in general and this was clearly demonstrated in a marked im-

provement in their written assignments for this aspect of the program as

well as; the other portions of the course.

"A.Ithough the entire program was important in the developmental

progress of the students, I feel that the two most valuable sections in

Stage 1 were the sections on Inner Control and Human Relations. I found

it very -revealing to see how the students became aware of their own power

to control their lives; something quite foreign to most. The defeatest or

defensive attitudes in many seemed to break clown as they began to be

accountable for their own lives and the accompanying successes or fail-

ures. Mistakes became a means of learning rather than an excuse for

quitting.: They became aware of these tendencies in themselves and others

as well.-. They learned to confront each other when negative games were

played. These confrontations were at tunes gentle and at other times qdite

brutal. The common feature however; was always care and concern that

the individual was not sabatoging his own life and giving up his inner

control to others or the fates. The activities themselves served to give

the student a concrete manner in which to evaluate himself and provided

excellent material for further discussions.

t1,9
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"The materials in ref ; .us had a weakness as far as our pro-

grain was concerned. f cornmunic,,tion was to be verbal; the nature of the

activities tended to.. focus more on reading and riot as much on actual

practice at becoming better; Although the articles were interesting, they

tended to be a bit too theoretical and the students did not respond as well

as I felt they should. Many of the gaps were filled in by other parts of

the program in paraprofessional training and perhaps this return to a a

theoretical approach was what caused the students to be uninterested. In

the area of leadership, most of the, class was for from this refined ability

and they were simply emerging as individuals at this stage and were not

yet ready to take on the responsibilities of leadership. Within the class,

leaders did develop, however these readers tender-1 to be the older students

of the class, who were given this role more out of respect than leadership

abilities. (The students ranged in age from 19 to 51). In addition, one

student had worke2d fo,' several years in the field of human services and

his expertise bacame a living textbook for the students; His recollections

of case studies became more relevant than the material in the entre-

preneurial educations chapter. ;I feel that I may change the order of the

program for the next class, placmg Human Relations after Inner Control;

Perh.apS this wil eliminate some of the difficulties we encountered this first

time;

"lorovation was difficult for the students LO apply for they con-

tinuously attempted tb associate the matr:rial with concrete materials. It

was di to sec how they would apply this aspect to their work with

individuals; Eventually, they were able to see how when they were

helpIng an individual determine alternatives for nroblem solving that they

were indeed having to use their skills in innovation; It was interesting
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and. come up with new ideas. As their own self-confidence increased

however; there was an accompanying increase in this ability as well;

"Decision making was an excellent means for the students to become

more aware of themselves. I intend to spend more time in the next class

on._ the attitudes and approaches to decision making in order that skidents

can recognize these qualities in their clients in the future as well as

themselves. This will of course help them make decisions on what method

will be most valuable in helPing others;

"Stage 2 of Entrepreneurship Education was very valuable to me. The

students were required to spend four weeks in a field experience, working

four days each week, six-hours a day in a hurnan service agency; Rather

than making it a simple work experience, students were able to tie the

ma terials they had learned in class to what was happening in the human

services world. I felt more confident about what they were doing; and it

gave them some direction in their practical project; The areas they chose

to focus on for themes. included: Brokering, Outreach, Advocating,

Mobilizing, Counseling, Consulting, Rehabilitating, Information Collection;

arid Information Mani.igement. The specific types of field experiences

available this time were (specific agencies) Rock Island .County Council on

Alcoholism, Freedom House (drug abuse clinic) , Skip-a-Long Daycare,

SKILLS, (Rehabilitation workshop for the handicapped), Project Now

(Elderly Services and Food Stamp program assistant); Lincoln-Irving

School (working with the Ilearing Impaired child); The agencies were

very supportive of putting students to work in fulfilling jobs and not in

time-consuming busy work. They were given responsibilities and were

able to do well in their jobs; At this time, one student has been asked to

f;
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it) the performance during this field

experience. Hopefully, other s tuck:tits will be offered similar applicatiOns.

"Because I am required by one department to administer tests; I found

the variety of evaluation materials equally invaluable. When you have

students six hours a day, the amount of time and energy' available for out

of class preparation becomes limited.

"As a general evaluation of the program; I felt it excellent and very

easy to adapt to the specific needs of my program. Heel that any teacher

could adapt it with similar ease. The reading level is appropriate. Al=

though it is not too difficult; it does not offend the student as being too

easy. I feel the critical incidents and the supplementary readings fall into

the same category;

In conclusion-, I found the program to be extremely helpful in my

program and will be using it. again with my next class beginning 5 -1 2 -SO

"Below are some specific_ comments given by participants in the last

class.

.-Fhe materials forced the surfacing of old hostilities within myself which I

was forced to openly deal with. It was time to learn who is in control of

racy life.'

Reactions to obituary activity:

'I would not write this assignment because it was like putting out a con-

tract on myself.'
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'I wrote the obituary on the wall the linen closet where no one Call see

it On paper, my own death becime too real to me.

'Reality perception has caused me to look at old goals; evaluate them, and

decide whether or not to change those goals; I never bothered before.'

'Goals to me are responsibilities. They do not need to be written. They

need to be done.'

'I live one day at a time since my heart surgery. I don't see a need to

plan far ahead. I make my decisions based on past experiences and deal

with life one day at a time.' (Student is 50).

'The contract forced me to do something that I hadn't followed through on

before. It was nice to see the job accomplished.'

'If assumptions are a $2-word for common sense, it is easy to understand

how faulty assumptions get in the way.'

'You can't learn without mistakes, and you don't make mistakes unless you

take risks, so if you want to learn; you MUST risk.'

used to think so much, I never did decide.'

I. always_used..._.my_g.u.t.,_reaction.,__.and those .. reactions were not always too

wise.'
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to the program, 1 MT) no shy little girl who always lel every-

one eke make all the decisions in her life; I now am not afraid to say

what I think and make my own decisions. I am now responsible for me,

my life, and what happens. Coot..l'or bad, it is my decision, and now I am

strong enough to live with what happens and learn from it.'

"I think the students speak for themselves; The program works."

From: Judy Murashige

Project Assistant

Department of Secondary Education

Southern Illinois University

Edwardsville; Illinois

"Thank you very much for the materials on Entrepreneurial Skills.

They are excellent. In studying them from the perspective of teaching

women entering school after a prolonged absence I find the sections on

Inner Control and Decision Making the most applicable. Generally these

women need guidance and support in dealing with these fundamental issues

be fore they are prepared to expand their horizon to include: the kind of

thinking necessary in the sections on Innovation and Human Relations;

Frequently the skills and talents they perceive themselves as having fallen

into a somewhat typical "homemaker" category. In exploring possible use

of their talents in the business area they are likely to select areas such as

craft, knitting, or material shops. After deeper insights into themselves

have cieveloped, they are more able to consider untraditional (iireas in

business.

"A smaller audience which I deal with involves the woman, often a

displaced homemaker, who has her own business. (example; A beauty
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shop) As programs develop natio, for the displaced.homemaker I see a

real need being met for this audience with the use of your materials.

f torn: Robert Scharsich

Cooperative Work Training

Wheaton North High School

Whea ton, Illinois

"I feel it has been my privilege and honor to be able to use your

Entrepreneurial skills books. I have tried to break some of the units

down to specifics.

"Inner Control The Levenson's attitude statement was hard to follow

in the scoring. The students enjoyed the stories about taking calculated

risks; it brought a realism about calculating risks.

"Long Term Goals This section we shortened because the high school

students are not ready for placing goals that far in the future; the short

range goals were realistic. The guidelines for setting goals made it easier

for the students and it put goals in a perspective that the students were

able to understand.

"Confidence Building was one of the better units for the students. We

brought in some outside information along with the material for the book.

The question of what is a contract came up so we spent tiine explaining

what (1 contract was. This was a short unit but I felt it proved to be

beneficial.

"Real ity and Innovation were lumped as the same unit. After going

through the exercises in the book, some of the students were asking "how

(41 0
I get to where I want to

ClaSS.

It created some good discussions in
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I thought I would be able to dr,c,. some students into a class discussion

with this but it didn't work. After we got into the unit the discussion

picked up and questions came out, especially on the four approaches to

making decisions and the five step guide for making decisions. We started

the decision making work sheet but dropped.: it; either the high school

students weren't ready or I didn't approach the material correctly.

"In the Human Relations section; the students related to it very easy;

the handout on perceptions of self seemed to go over big. In some cases

it was the first time a student looked at themselves as others saw them;

We took the "HollandS" test and pinned on their forehead if they were IRA

or whatever. It eas fun and was also iniormative to the students.

"The Communication Skills was informative but it wasn't received with

a loud applause. I feel the next time I present this material, I will ap-

proach it in a different manner.

Supplementary A group of three students had to set up their own

business; They first had to decide on what type of business and why -

site selection; finances; how many employees, what their duties would be,

budget for the first year; yearly income projection and how they arrived

at this. The students used the supplementary material supplied and found

valuable information; They spoke with resource people from the com-

munity;

"Overview I feel the material was excellent; I made some mistakes

which I will correct next time I go through this material. One mistake was

having too large a group. I was working with two groups; the first group

was thirty and the second was twenty-five; I feel that 15 to 20 would be

a nice size group to handle.
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"The positive points that out of this material was that some of

the students now have a goal to iork toward; it has put education into

some per.ipective with the students' lives. I fuel that this material can be

used with people from 16-60. There is enough information to go into

depth on a subejct or it can be spread into parts;

"Again; I wish to thank you for sharing your information and material

with me and I can assure you I will continue to use with my classes in the

future."

Prom: Philip A. Neck

Chief

Small Enterprise Development Section

Business Management Division

International Labor Office

Geneva

Switzerland

"This project proposal as outlined is both interesting and timely since

the International Labour Office is presently reviewing national training

methods and materials which could have applications for promoting entre-

preneurill-behaviour through vocational training programs. In particular;

the proposal appeals since it appears to lend itself to a modular approach

which would blend with the I.L;0.'s current modules of employable skills

program. In many respects, this approach recommended in you proposal

shoLild supplement other training aspects which the I.L.O. is also pre-

sently reviewing. Furthermore; the field of entrepreneurship educzition is

unquestionably a much neglected one. In spite of requests from virtually-

all member states the I.L.0.. irntrl now, Ids not been able to sonr:est



611

oppropriate training moterials a; ;;;ethods for educating in en t re-

preneu rs hi p Additionolly, this porticular proposal merits encouragement

because it fOcuses on :developing oppropriate curricula which seems a

logical place to start in this relatively new field. I note that teaching

methods will follow as a later phase in this overall program.

"As suggested earlier; the main feature of the project; to my mind; is

that it goes a good way to overcoming many of the problems posed by the

'missing link' thrown up in previous entrepreneurship studies, namely the

supply of entrepreneurship training materials. Although much research

hOs been carried out to idenkify the characteristics of entrepreneurs; the

literature sadly neglects this important aspect of how to develop people to

become entrepreneurs. -I am confident that this project is a step in the

right direction to help remove the obvious gap in vocational and manage-

ment development programs.

"Vihereas this approach of presenting entrepreneurship education

materials is lor the post-secondary level may I also suggest that because

so much present emphasis on entrepreneurship development seems to be a

post education phenonomen where attempts are made to promote entrepre-

neurship qualities in people presently in the labour force and long since

departed from the more formal educational activities; then if entrepreneurs

ore in their formative stages; namely during their formal education years

certdinly agree that the central theme of personal causation must be

token as the focal point of the whole project proposal; by emphasizing it

continuously.

"The proposal lids at least one novel approach in that it builds from

the conceptual to the practical level. This differs from approaches

adopted by others in this field who seem to be sold on the idea that con-
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with a result that practical inst.i.,es are emphasized With only few

conceptual ideas being drown from the experience so gained-. I don't think

it is at all illOgical that the conceptual stage could or should precede the

practical application as proposed in this project.

"Throughout this project proposal the logical sequencing of events

provides the overall impression of a balanc research proposal which

Ought to bring to light many useful applications for entrepreneurship

edUcational programs. I believe and .hope they will not be confined to post

secondary education levels only, bLit shotild find further application in

secondary and even primary levels in helping to develop the particular

entrepreneurial qualities required by a future workforce, be they in public

or private employment."

From: Ni-C:k Head; Director

Career Guidance Center, Region 5

Oregon, Illinois

"I have been Using much of the materials in my business/management

internship. This is a work-related class where students are placed in

training stations. . The supolemontary tnater;a1..-, arid some of the

activities have provided 5101c basic structure for z;.iese seminars-. The

Students have had many favorable confluents especially on the readings.

Next semester I want to use even more of the "Entrepreneurship MatcrialS"

in this class. or.v of my interns are employed in Small Busine,,ses so I

think the mateiais are especially useful here."
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From: David Pierced II

Business ManJujement Instructor

Kaskaskia C011ege"

Kaskaskia; Illinois

"(The materials) would prove useful in clarifying my thinking and

studying of the career development process-, particularly as it findS

fruition in 'self-placement'. I am excited and encouraged by the work you

are doing."

Tho formative evaluation included a pilot field test; field tests; and

review by outside people. The evaluation methods revealed certain

strengths and weaknesses in the materials. Data from the formative evalua-

lion were used for diagnostic purposes to provide information for changes-,

improvements resulting in an improved pr,,.duct. The summative evalua-

tion; which 'NW be complete- iuring Phase IV will judge the value of the

final product.
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ADDENDUM 1



PARKLANI,

COURSE LINE

It is the responsibility of the faculty; working with the administration, to develop general course

outlines. These outlines deSCribe cow ses, identify course objectives; and are used as guides to help

insure that the students enrolled in multi secticiii and sequential courses will have an equal opportunity

to reach designated goals. (Tfiis applies to all courses;)

0511 7.11
Course Prefik and Number _ . .__.: Class HdUrS Lab Hours __ ° _ Credit Hours -3--

Sk For Self Employment
Cburse Title

Description of Course.

A. Catalog description of course (may be less, but not more than 40 words).

Decision making, risk taking, reality perception; and other entrepreneurial

skills; are explored and applied to the different aspects of small businetS.

Successful business owners will cooperate with students to provide first-

hand knowledge and experience in specific area of small business management;

. Prerequisites (and special conditions fbi enrollment; if any).

None although BUS 117 is recommended; (SiN II DO 514 .C.SS 11/14---to94 en, '-

II. Textbooks and Materials required.
Sii.dpOliS,J0ChdlasC Small- Business Management - A Guide

HOUghtbh=Mifflitii 1977

Entrepreneurship-

III. Methods of Presentation: facilities and equipment needed to support course.)
Classroom Activi ties
Student Projects
Involvement of cortununity business people on a voluntary basis. 6!
Lecture-Discussion
Sacall Group discussions

IV. Methods of Evaluation.
1 large or 4 mini projects (Depending on student needs) graded on newly

learned skills applied to project
?zes

r.),,,rt.icipat!c4

Pm11 r.

101!W



BEHAVIORAL OBJECTIVES

Cowie Prefix and

TOPICAL OUTLINE
SCHEDULED TIwE

Students Will beedMe aware of their current

beliefs in internal control; control by powerful

others, and control by chance;

Students will clarify their long term goals by

emparing two self written "obituaries";

3, Students will develop their goal setting skills

by beconing familiar with griid4ines for setting

goal's; _

Students will learn and practice a technique

for building self confidence;

S. StOdents will distinguish between atseptions

which are useful and those which can impair

reality perception, _

S, .Students will analyze their risk;taking styles;

'Jtodents will consciously practice the "listing"

Htnad for stiqulating new ideas,

vAdents will produce
innovativeldeas to solve

3 problem through the brainstOrming technique,

3, Scidents will practice the "checkerboard"

t:':,9nique to generate innovative combinations.

StuJnts will practice the "part:changing" method

CIF pro,!ucinij rie y. ideas.

will 6(kih'e their present styles Of

,

maopg..

hOW collecting and

information can improve their

in Making decisions.,

will identify and apply four approaches

practice -using a step-bystep

id &j

I. Internal Cantrell

II, Innovation

Decisidn Making

1 D4,0 101;tuiliir 7 '..,OrYision Ch4allopri J CCanco!vm Commitw 4 - InitruttlOnil Flnourtei 5 origiiyfa

tAll

1



Course Prefix and Number uJrl page

BEHAVIORAL OBJECTIVES
TOPICAL OUTLINE SCHEDULED TIME

1, StUdents will develop an understanding_Of how

their career aspirations relate to their needS.

Students will_gain_an openess bf the tendency

to be_more critical of other people than they

are of themselves;

3. STAidents will Identify ways of improving their

colounications skills.

'itudents.will become familiar_with the advantages

and' disadvantages of three different pattetis

of ccmrunication;

students Will apply qlf.eploywit skills in

ro:nunity by planning and conpleting one major

dtH,J:t or 4 mini projects In one or more of the

areas:

r;eciding on a product and market

t. Selecting a location

ibtaining initial_ capital

Choosing a.legal form of organization

.cordkeepinj

',"Ht and collection

kiertisiv,(10 sales prcmotion

h. 'i.':11-oyee and corrunity relations

tH)Nnte

:)

IV. Human Relations Ability

V. Application of Skills For Self EMOlbytent

1 - I..m olIncritolon 1- Jiviiion Cha:rptrwn 3 4 - Inttructional nesourcts - OricprICOf
ii 76
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Marcia Heed, coordinator
Community Information Office
(217) 351-2238
December 21; 1978

, ,-, f -- 1 ' r --:: (7. ,-- -1 I 7.1
Li 4:-' 1 \ J I Li- )) Li I ) ' 11 P c.----L-(,i[

I ...,- \ s r^t1 i.;\ I . _:_):r-A.1.1 \._. _...:-..:.

2.100 WEST 8FiAL)LEI AVENUE CHAMPAIGN ILLINOIS 61820 21//35I 2200

FOR IMMEDIATE KLLEASL RIEVVS RELEASE
COURSE FOCUSES ON SELF EMPLOYMENT SKILLS

Parkland College is ottering a special general studies course

during the spring semester entitled For Self Employment." This

course complements the Small BU81.00b;1 Managetent course already being

offered.

Decision making; risk taking; reality perception, and other entre-

preneurial skills will be explored and applied to the different aspects

of small business. Successful business owners will cooperate with stu-

dents to provide first-hand knowl !ge and experience in specific areas of

small business management. The course is designed for bdth those people

already in business and those who are considering starting their own bus:-

ness.

The class will meet on Mondays frOM 7 -9:45 0.M. in X227 at Park-

land College beginning January 22.

Registration by mail is possible until January 8. Forms are

available in the Spring Timetable which was mailed to every household in

District 505 or by calling the Parkland College Office of Admissions and

Records. Registration on campus for part-time students is on January

16=17 from 11:30 a.m.-2 p.m. and 6-8:30 p.m., and January lb from 4-3:30 p.m.
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t" Danville Area Community Co llegt

The Electric Service Company
R.R. 1

Ridgefarm, IL 61870

Dear Manager:

September 24, 1979

Have you felt the need for better control of the personal skills necessary
for your business operations? If so; we have a course that can help you
improve your business skills; The Business Department of DACC is offering a
new class in skills for self employment.

.Skills for Self-Employment is a course for people who are considering going
into business or improving their skills in time-management. You will learn the
personal skills needed in order to be an effective entrepreneur. Examples of
these skills are innovation, decision making; planning and setting goals; human
relations, and risk taking.

Your course will include opportunities to learn and practice entrepreneurial
skillS. In addition to classroom activities. you will meet and talk with

tigh experienced business owners in the community.

Your class will meet on Wednesdays from 6:00 8:15 P.M. starting
September 26, 1979 in Room 9-205 on campus. You may register in the
Administration Building, DACC or by calling the registration office at 443-1811
Ekt. 339. The course, BUSEM 200 NZ, is a college credit course carrying 2
semester hours of credit with tuition being $13.50 per credit hour. The college
credit is applicable toward an associate degree in Business.

If you would like further information, please call us at 443-1811 Ext. 330
or 314. Remember, an investment in YOURSELF is the best investment you can
make.

bd

2000 Exist Main Street

Sincerely,
,7)

7.7-;;;-<

Larry Hinkle, Chairman
Business Department

(

a -i,

Jerry °Tryon._ Course Instructor
Business Department

Danville, Illinois 61832 (217) 443.1811

fi



Danville Area Ceimmunity College

Cours

Enterprising Skills for Se 1
. .-EmpLoyment_

Course Title

I. COurse Description isubjeet matter covred):

c:otise Number Credit. (Lec/Lab)

This course compliments the small business management courso. Decision making,
risk taking; reality perception, and other entrepreneurial skills, air explored
and applied to thedifferent aspects cif titian business initiation. Sucvessful
business ownerswill cooperate with s[ ia's to provide first-hand knowledge
and experience in specific areas of in .1 business management.

TT; Course aims and obiectivest

Entrepreneurship education is concerned with developing and applying a number of
personal skills, such as internal control, innovation, human relations ability,
planning and decision making. While those skills aye assets in 'ilatly walks
life, they are of special significance to those interested in owning and operating
their own businesses.

The entreprepeurShip education course is designed to facilitate the leaiJing and
and application of entrepreneurial skills at two levels. AL both levels, the coq-
nitive, affective and behavioral aspects of entrepreneurship are addressed;

At: the first level., students are involved in both class and out-ut-class activities.
The purpose of the class activities is to introduce students to the concepts and
skills of entrepreneurship. The out-of-class activities provide students with an
opportunity to apply entrepreneurial skills to specific events in their persenal
lives; The skills are treated as an integrated group rather than as a collection
of isolated items; As each new skill is introduced, it: is related to previously
learned skills.

At [he second level, students aro given an opportunity to apply on
skills to start-up phases of owning and operating a small business. Students
help design and carry out a number of projects; Examples of project themes are:
determining a product or market; selecting a location; obtaining initial capital

irl . .whit credit and collectiOns. While one important outcome of these projects is the
iliaininq ot information regarding business start-up, primary emphasis is on ap-
i:'/

'tying the skills introduced at the first level.

''Projects are community oriented in that they are implemented by students with the
-L i-; -- i -,-- ii--

poll, of resource persons in the community; Prior agreemenL is oocatneo :rOM tne
V,..)lirc per!-ions H-.) take in the program. r,qktact twtw....n r7.!s -::-(7,. i.r.;(....1 a:id

'4students is on a one-to7one basis. The weekly class sessions at the secend level
...tre used hi discuss project development and implementation, to give assiStance tii
students in solving problems they encounter and to carry out additional learni 1

ivities related to business start-up.

IA nuMber of projects are pre-designed to familiarHe students with the eroject
.,mienoa. However, the focus of the course ts to go from a situation winch is

}structured for the students to a situation which the students structure for them-
w
lqielves. in this way, students gradually take responsibility for their own learn-

an important: element: in entrepreneurship education.

Of
04

A .



Ii r. (bjectives ontlibe of course:

A; Internal. Control

L. St.tidentS Will become aware of !heir current beliefs in internal control;
con!,rol by powerful others, and control by chance.

2. Students will clarify their long term goats by comparing two self-written
"obitnaries"t
Sisdents wil volop their goal setting skills by becoming familiar with
guidelines for settinggoals.

4. Students will learn and practice a technique fortuilding self confidence.
'i. Students will distinguish between assumptions which aro usefUl'and those

which can impair rellity perception.
6; Students will analyzi. their risk-taking styles .

B. innovation

1. Students will consciously practice the "Listing" method for stimitlating

HOW ideas;
4. Students will produce innovative ideas to solve a problem through the

brainstorming technique._
3. Studentswill practice the "checkerboard" technique to generate innovative

combihations.
4; Students will practice the "part-changing" method of producing new ideas.

C. bccision Makinq

Students will examine their present styles of doci!-jon_vakitiq;

2. Students will examine how collecting and ra-ganHih.: information Can
improve their effectiveness in making decisions.
Students wilt identify and apply four approaches to makin,1 decisions.

4. Students will pract: ice using a step-by-step guide for making decis ions.

D. Human Relations Ability

1; Students will develop an understanding of how their career aspirations
relate to their needs;

1 StUdents will gain an aptness of tit- tendency to be more critical of

other people than they are ()LI-themselves.

3. Students will identify ways of improvingtheir communications skills:
4; Students will become familiar with the advantages and disadVantages of

three different patterns o communication.

E. Application of Skills for Self Employment:

The students will apply self employment skills in the community by planning

and completing ono major product or 4 mini projects in ono or more of the

following areas:

a. lteciding on a product and market:

b. Selecting location
c. Obtaining initial capital
d. Choosing a legal form of organization
P ; Recordkeoping
I; Credit: and collection

Advertising and sales promotion

h. Employee and community relations
Insurance



IV. Instructional Loclniiques lahn,

clansroom
Student Irr

involvement of community busiae: pool

Loctiire-Discussion.

Small (.;r0i.ip discussions

Homework required:

'Ii a voluntary haFlis.

V. tie thods ni evil tuL icti ( c;cir.;s jun , etc. )

I large._oe 4 mini projects (Depending on student needs) graded on newly learned,.
!;kills applied to prolect

Quiz4es
CI particwation

. Final paper

maLorials (Text, magazinen; new:Tapers, Please list:

Dec.:1dinu on 3 Product or Market

NA 187; alEil; SI.1132, Shh13; Sh1.342; :.Hlh55, SHWA, f-:l4B66, Sh877, smn9.

S-edvcA:inci a Location

MA201, SMAl43-, IA152, SMA154.

.

Obtaining initial Capital
. . .

MAt70, MA2.15-, SMA147, opr-18,

chow.; rig Lt.cia r-ni cr or can i

MA223;,MA23i;

Recmrdkeepin

M1\229; SMA126; SMA130, SMA142-, SMA144; SMA155; SMA1C6,

.Credit 3110, Co Cat

MA?. , SMA 1..19 , S1311.31.

Advo flrI .tr,1 Sal Promo I: itV

MA203, A230, SA111, SMA121, SMA124, SMA161,

Fmployee and I.OI1!i

MA197; MA208-, IA J3 SMA128, SMAI.45, SMA16:., SMAK.1.

rn!3urancA..
.....

MA222, SMA118.

Buninesf: Planninu

:1A2 8; SMA150, ;MA153.

T i i iL Will help students reCer to materials when pl,tnni::u and (:ompicH.n; projec.:tz.:,

r.1;-



. ( con t:

)thitr 1-4.!quirt!,1:

Uni.ver!.;iLy ol 11 10VTE LOE EmLroprrhi0 Educ,ttA.on Proj.:.!ct:

...._... _ _
111P1t. tut.;
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1- VI iedll ors
. _ ....___

How was the course announced? (Advertisement, paragraph of the
-Timetable; personal lett(rs; etc.)

tormat is it held? (Seminar; ViOrksho); etc; ; Nuriber of
hours, weeks):

llovs/ many students d |d sign up fur the course?

Characteristics Of the students?

3 2 How many students dropped th course? (Reasons?)

How useful did you find 1h for classroom presentation?a.

/1.1 What did you consider as the strongest; What. as the weakest points of
the program?

5; How do you evalua to the performance of the students?

6; flow do you perceivZ-sthe responses of the sti:Jents?

6.1 To the presentation?

6.2 To the classroom-organization?

6.3 To the muterial itself?

6.!I To the discussions?

6.5 o other classroom activities?

6;6 To the on 66 f-class ass ignititm Is?

6.7 To the project-work?

6.13 General reinirks?

Ty)e of School

Instructor (ijur subjects in the fast):



di

ILe_r_i_e.r.v_ Sch

Personal data :

I . How did you find out about Hie course':

StudeiHs

y did you sign tip t the (..ourso -di id w R t were your expect,' Lions?

2.1 Are your expectations, so tar, fulfilleW

Viftit was so far-, most valuable; what most disappointing for you
personally?

Please critcize. in detail :

11.1 Teachers performance

q.2 Classroom organiza Lion ( format; time -, room2 fellow s Hider ts)

A:4 The ma terinl itsel f

Discussions

.5 Other classroom-activi ties

4.6 Out-of-class-assignments

:1-.7 Project-work

A.5 General remarks

5. Do you have any further suggest
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including Fa 111979 ass SChOdUlt8

dlPotpourri- of asses MMMMM a

( Small business
YOU HAVE l'ROBABLY visicols

or one dad hieing able to oiwrate_yoil, in
huhilless. IC you could, hoW %.%;1;i1(1 you
rate as an en' lepwiieie ..ou know
what the advantage.: aitil dis.idVaiirage.
are of owning a small business. and slut
are the laettirs that alrect succes:: and

These JIM 41111C1 ijnCStiiiiis %Vi I J1 ie

11:1SIS ft'1 i sries kvoiksluipa to he
orleickl all :it College of Dul'age,
The pla iming or lie new sol s has beim
made in conitinetion stiillt a eommit toe
coelsist ing busines owners and

INI/IVH)LJAL WORKSHOPS will deal
eilh such topics :is: clial;ictenstics (0.

stic.:(.%sfill ci reprefictits, determining
put aml utat ket. obtaining capitol.
.hlilisiilg legal luIin of olgani/athiii;
innagerial planning; record keeping;

lancial management, aLlverti,ing and
p employee ;100 Coultintilliy
. "Olai011,.:111(1 Sowces intormaiirm and

sci_srance.

1:egmrat ion Iiiatcrial.iiiil
lurorulalioil Way be 01)1;111112kt

85S2.800: ext. 2017 oi
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Ptiblishers

A t, VI Publishers; Inc

95 Madison Avenue

New York N.Y. 100h

(212) 725-4970

Argus Cominunications

7440 tI(Ochz A ymie

r0o; Iiliiiiiis 60646

(312) 647-7600

Changing:F,17s

i*hrilinger tashington
Ecu tor*, Inc,

.1729 II SIre-Lq Northviest

Viillirniton; MC; 20006

IC JO Jribu
Tribune T.oyer

ChiGiun 6061i

Psych111,1gi,..,ts'

Press.,

5.77 Collodo. A

PAO Ito. CA
.

Ord 326--Lilk3

Co; ; Inc;

9L tori

MI

Material Location Eoacktims

'Obituary" from Simon;

Howe &Kirshenhaum

Values Clarification,

1972, pp, 311-314

tearilirl _tile Skills, fee: $60:00 one-time

Inner Contrul, Session 2 ugge only Send 3 copies

Unbell; David;
"FAQ the Road to CreatH; innova6on, eson 1

dnd Get C1_11 bur

177, PP. 9-14:

"Assert Yourself!

1t. Pays!'' Chanoitvi

Times Magazine; '..)ept.

CoHin, porothy

rim lns DO'-iii for

Ciicdqo Tribune;

Mdrch 11; 19/9

Holldhd; John

'Vnutionifl Pref. Fence

III 197;

Al) rt; DPra.

"How to Improve

Your Luck" from

You're Pi',11or than

ihinL; 066,

Sqlplementdry Readinns

ir3-47

no fee

send cony

no fee one-time usage

oniy no charges; deletions-,

adapta6ons send 1 copy

Sillymontary R-Qa(Hhiis; ho f 60

O. 24

!oarninu the Skills no fui

Human Ri-dations, Session 2 500 copies

Stippleillentlry.-ReadingS no fee

49-53-

'

c.



2115 Pdrt Aventie

Ne.\,-d Yijr, N,A, 10017

.......... .........

Artemis 1..ith:rprisr
211 E., Strei,,t

N,V,
(21.,))

field l't)terpri.;e:;; Inc,

401 ,,\v(!ntie

60611

11111111d Ll't1:'.11tiC711

Dt`t

V A 1111pit,.-,11

SIH)i?t

S1111 rik, A 9,121

1.dir; K, 6

1..iir; Jiicgueline Ciro

Hey God, Vo'hat Should

I 1)o Ntiw? 1973-.

Locatioli Conditions

Supplorientan' leadir,9s no fee

), 22

Line, Jane F I earning the Skills
"Cditud Grdce: Harnessing InTier Citrnl
A ()rein," Enterprisinij Session S

Vol, II No; 6;

Febru,iry; 1577-,

no fee

Herrick, Casey I, Supplementdry Readings no fee

"Teaching Tots: A Business 8, 3(1

1:duciitioti," Enterprising
Vionen; Vol No. 6;

Calkins, Janet I..; "Swill Supplementdry Readings no fee
Business Failure Piirt p, 29
First Hand Stories,"
1..._ritertt...;.ri.,in11..oLieL), Vol, II,
No, 7; lrc.1) 1977,

"Small Businessmon Reap Sup_plemcntarl Readincls no fee

Profit from Stu(Hut Aid;" p 111

ehican_o_n_dily r,ews,

ilay I4, 1977,

Crrosmati, ren.t.

"Symp.Ithetic Vihrations,"

1979.

At i Ride Stdteinen

Survey,"

1..earnin `,!':e Skills

111110Vdtion; Session

Loarninq the Skills

Session 1

no fee

send copy

no foe

91



Piit{:tslitrS

Ant;Ales Times

Ltis Anqi:llles, CA 90051

(2131 (17;',.510(1.

McGrow-[till Eim1( Co,

1221 Avt0iJe. of the Atti:riLds

New Itor11; 'h.,w York 10020

Ilatinnt_Business

1615-11. treet

Vi'ashingten, D, C. 20062

(202) 169-1;012

Mater itt

Shaw, David, "Getting

Lucky: It's ivlore Thdii

Stars and Fdte;"

AligtiSI 29; 19711

Larsen; David; "Mismates

Find Happiness in Shoe

S';-raps," July 11, 1977,

Location

SuppteMen tEzy Reddincis:

p. 19

teaming the Skills

11jelle & Ziegler; Personality. Supplementary Readings

Theories; p, 251)=.251. p. 25

Conditions

no fee

500 copies oi 'y

no fee

no lee

Tiernan; Robert J. "Ideas: Supplementary Readlays no fee
10 Way.s...to Sell Them," 33, 49-53 send copy
June; 1965. one-time use

Arnold; John D; "Six Steps Suppletheuttr___Reachuns

to Effective. Decision p; 85-93
November; 1976;

Rosenbaum, Bernard L. "Hoer Supplement ary Readings

People-Ilantilers 1Iotivate p. 107 -11?

0 thers;" March; 1978,

Douglds & Poorman;

Customers Come Back to

Buy Again," November

1973.

Pennington., Mdlolia

"Ilium to the Least

of Plannincr," Ji.iiii 1971,

Burger; Chester; "flow to

Find ['lough Time,"
Sen1orWer, 19 74;

Su pp I ellen

P. 1111-116

Supplementary Reacii n,

iJ, 14] -14',),

14emen_hry Readings
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"Nigiitecwk:, Earl. "it Isn't
the Job - You,"

Success

1975.

LOc;,tiOn Conditions

p. 13

PJrnes; Sidney 3. "Creativity nnIement.,-Jr;'

as a SkiII;" Pennevs p. 5D-60

rtn, Fall-7,Inter 1973

E. 10 Le8rnin-n the Skilk

'Dots to a Croat Ne.,..; Life, Inner COntr61-,

Se-sSion 2

ani5 1: V;heu'icr. "Thinking

Abbilt Career

Theices, iii ? }r 197

Ster4rard-Cordon, Jarnr:s.

11 lonopONt "arches C ?,"

1973,

1), "The

i,'e..ards of Ris,:ir,r1 1 4 "
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v tyiyid

71,75; 2,:5--217

h:171.15 (:1).
.A. . iA.
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n6 T,ee,,

re fe,

no fee

D00 cop:s

SupplemeqryReadinras no fee

p. 95-105 senr . copy

1..nrnind the SkillS

Innovation, Session 1

Supnleiier,tz_y Prhjdinns
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SC 92J

1'rw3; 777-223:

"P;:rson Percntion Feedbzrk,' Lrrr
'rindi;AI; for Structured

tx;:eripries for
Voi. V, D. 31-135.

'LEAD CueStiOrinair," The-

Ahruzi Handbuo::
6 .

ProlA:::'t, Like

1975

Rinc; J. es . "' et

nr:ie
hc)t G7-ty..: n !.lananement

1055.

V:r :Hi ce.si! Ti7nrs; Jeffrey.' A;
CI Y His.,ess "Coal Settinci and the

8,;redy, i)f ',Jusiness r.;esear,:h Entrepreneur," Journ..!
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send copy
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PP.EDF.SIGNED PROJECTS FOR iii'`_-," SERVIer":: OCCUPATIONS

The fi-sf three sections of this appendix show an instructor how simple it
can be to adapt any program regardless of focus around the Applying
Entrepreneurial Skills portion of the course_ By simply subStituting key
terms, (business = agency, product = services, for example), an instruc-
tor can create several project suggestions.

The remaining five projects are samples of projects pursued by students in
a paraprofessional training course in human services :aught at the Moline
Adult Learning Center, Black Hawk College, Moline, Illinois. The variety
of issues available for investigation and .esources available in the com-
munity serve as a nearly unlimited source of material; With very little
troubre, an instructor can also teach the Students to adapt materials they
find as easily as the instructor himsea.

Happy Innovation, Problem-Solving, Decision Making, ETC. The extent of
your curriculum is only as limited as your imagination.

Patricia Christell
Moline Adult Learning Center
Black Hawk College
Moline, Illinois
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SUGGESTED PROJECT ACTIVITIES

1. The Consumers

z Choose a type of agency which interests
you. Generate three liStt in reference to
that particular agency:

people who need or want the service
and can't effort it

people who are able to afford the
service of pr vate agencies rr
individuals

people who are unaware of their need
or the available service

Discuss the differences between the littt.
Ask an agency representative to describe
the kinds of cor:umers who utilize the ser-
vices of the agency. Summarize in writing.
Think of possible ways to make the services
more effective or expand therrL

itnayze five potential services for an agen-
cy of your choice with regard to needs of
consumers. Some needs might be:

Food

Houting
Security
Health

Aicohol/Drug Abuse
Education/Training
Employment

FirSt, write down your own perceptions of
the needs of consumers for each Service.
Then survey several people about their
needs. Compare your own perceptions with
the results of your survey. Summarize the
similarities and differences; and possible
reasons for any differences.
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Discuss with an agency representative a

Specific consumer need he or she has fre-
quently experienced, or it currently expe-
riencing: Use the problem solving process
to analyze the problem and suggest
possible solutions. Be Sure to use as many
sources of information as possible. Plan

how the suggested solutions should be car-
ried out.

Prepare a profile describing potential con-,

sumers of a partictrlar agency in terms of
such characteristics as:

Age

Sex

Marital and Family Status
Employment

income

Compare this profile with characteristics
and trendt of people in a particular area in
which you might wish to work. Summarize

your conclusions about the need for the
service on the basis of this comparison:

U3inc information from Human Services
Directory of Scott and Rack Island Coun-
ties, and your own srvey research, summa=
rize the following in regard to a particular
type of agency:

1. What services do consumers request?
2: Are most consumers self- referrals or

other agency referrals?
3. At what stage of need do consumers

come (crisis, problem, disability,
worry, or stress)?



4. How long do consumers generally re-
main on the case load?

5. What percentage of consumers return
again for services?

Draw conclusions which are relevant to the
agency. Make recommOndationS on the baSiS
of your conclusions-.

Talk to agency representatives about the
risks they took when starting up the agen-
cy. Did they consider the potential con-
sumers when taking the risk? What support
did they have in the community? What new
services could they provide to justify
another agency?

2. The Agency
* Develop a list of possible services which

might be provided by a particular agency.
Reduce this list to basic services which
would be necessary to start the agency.
Write :.he reasons why each was included or
excluded from the second list. Use infor-
mation from at least three sources (for
example, an agency director, a publication,
and a potential client). Develop a tentative
plan for expansion, using the items which
were excluded from the second list as a

guide.

Analyze and describe the services of an
existing agency. Imagine yourself to be
the director of that agency. What addi-
tional services would you include, and
why? Imagine yourself to be a competitor

1 69
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of the agency. Describe the services you
would choose, and the reasons for your
choice.

Look in newspapers and magazines for a

story about someone providing an u usual
service for special need clients. Discuss

whether the service would be appropriate to
clients in your community.

Although human services should not be looked at as being competitive, du-
plication of services between agencies often becomes competitive. Agencies
dependent upon the number of clients serviced to generate funding tends
to force agencies to sometimes see the consumrs in terms of generated
dollars which will in turn create additional services.

Reality Perception

Decision making

Risk taking

3. The Competition

Look at an area in which you might wish to
start an agency providing specialized ser-
vices; Describe:

1. The extent of the competition you would
face.

2; The size of the community.
Draw conclusions about the ability of the
community to support another agency of the
same type or the necessity of altering the
agency in order to provide a unique ser-
vice. Decide under what circumstances you
would take the risk of starting your agency
there.
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ISSL---S FOR !NVESTIGATION

How do agencies decide on a particular service?

What services might be provided by a new agency starting up
and how could this be expanded?

What are the advantages and disadvantages of starting up an
agency from "scratch'!? Of reprioritizing an existing agency?

CONSUMER/CLIENT

What are consumer/client motives for requesting services and
how can this be used?
What are the charactcristics (age, sex, family status, employ-
ment, income, education, etc.) of potential clients of the service
that interests me?

How do these characteristics compare with those of the people in
the area where I might serve in the agency?
For a particular type of agency what do consumers want? How

severe are their needs? How capable are they of solving their
own problems? To what extent can the problems be "solved"
permanently?

COMPETITIO_N

What are the advantages and disadvantages of competition?
Accountability?

What is the extent of the competition I would face in starting up
an agency?

What is the size of the community and can it support another
agency?

What is the proportion of public to private agencies? Are fund-
ing sources available to finance another agency?
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STUL)EN Pr::OJECT PLAN

(Cover Sheet)

Section 1. To be completed a. the panning stage.

Page 1 of

Student's Name:

Project Title or Theme: aurtectck, :

el-nu cin.

What issues do you with to investigate? (Put in question form: )

6(1/1 MCILC'acL

2. U),A0.4 i ;C!r-64t ea ,-02a- it/ ?

3. CaLa-t ata-zza-c-4.-

?

Time Element. Starting Date: Planned Completion Date:

Liection 2: To be completed at the end of the project.

bumm.-iry of Completed P ect

How many entrepreneunc skills did you apply? 9

How many resource IS did you vi.;-,,rk '.h? 3

What oWer types of resources did you use? a.en.cy an,ftz4.4a

Planned time for completion of project: 02.0 :deu/

Actual time taken to complete project: . ,612.7o

hive -you qained from completing tHs project? A.;7-7 6-w,64.

ot.121a.,.._14?z_a

-64;1
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issue: 1,..,iha_t

I arget cite for completing activities:

ghat 4ctivities hove you pianileLzto address this issue?
/ &ad ,Z-ov-kz-..- At c-rn
-=;e2-/k; eq X2i;z6, i2rz

:5. toc-r_k_,

Identify resource people who will be of help.

re,v-zrz:razn.,0,,

age of I

:2Z/T,LOC. ,iatoert

6ta
C1440). X'k

identif other resources and readings.
(Give titleS, authors and subject matter.)

'elLtiCt /0th Cw,Yiautal Arelf /977
Describe how you will present your findings.

/7.4

thich en:repeneurial skills will you emphasize?

Skill Check below How will it be used?

Inner Control

Innovation

Decision Making

Human Relations

Pfanning S. Goal
Setting

Reality Perception

Using Feedback

Risk Taking

a c.tc. 11 pa-r.acce.
kzi

0-u-t- L C rV tc.,t

tAA-fitL-t cLA-E.c-4.-otta U.7t4D itd ;14) -C,-71
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I arget dote for completing activities:

'Ahat acti..ties have you planned to address this issue?
.

4c. 442_ ..f.c.c..a.zc-cryi 41447taz,ufr-4 .

4.0.ce.4. 147::ez..-ez. 0- /Le c 4.;
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au ;CLc a c tv,

kientit,, other resources and readings.
t:tieb, authorS and subject matter.)

Lescribe how you will present your findings.
CZ 6-2 '

ehtrepreitA.iiill skills will you emphasize?

Skill

Inner

Check below How will it be used?

Control

Innovat,on -

Decision Making

Human Relations

Goal
Setting

Reality Perception

Using Feedback

RiSk -Taking

tc

I

A- ritz 444.4e-at
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5%:_r VALUATION ON CDMPLETIC,'N Oi PP:OJECT

Projec t 1 itie or Herne: 61.:43_,t,vacL "ntioe..a. --2/7c.44.6.621,

What entrepreneurial skills did you apply?
01..t.z , 43fre.. fteece.e.,_ ,i..7_. cziaze._;,,,L 6.;_e -th..

c.4.-.....-4,-
.

.' 5,---e? k -ZA.
t" 0-'''7 ,tam. C--CrYtf;t=e-e :rt-f&t, 0-2.4.1"-K. :11-U41;, X/.

ez...-

Now well do you feel you applied these skills? ExplairL

j-td>64-1,1., mre-tx CZt.--r.-4 -61-71. CZ CA-11-e-L-r--1-,a-e-a--Yr-e4 1.4.44.4-..t
e..6c:e--yt-tv i.-40.a.62.-*-,,c-c-:.t,-

;414-0-t4,-- ,-y,,,g1.4... ;,ti 1 ..-al. 4Q/C11-44.--, C./Z.. 01.4-6M- ..) CIO I_

c;-;
/ )

'7-ItAtC13:
Cr

01,/ eCr-2 7't-e-4.-A- :/(.:C,-.1-e. 'C. el'>'%-r a ,I,ti.,--7.
/z.1,-..,,,..,,,- vy...)., ,e, _..ee.4.4-71 c_.,.;._.c.. ./Az..-. ,..--,, ,,n... .a.., ...,-,,,a...eci

.ti.-it did \,ou k.arn that would help you apply these skills to your
clreatfr,r satisfaction?

r
g-- C /:1.--"--c-tO; erYt, '.e; --e-r-oc."---r--C4-...P / t...CA- itx.--rc. tt-/-0-1;
Ct-11.-/-:I-' :Ifi---72-/-^C /1,r-ezd "7cert.. --)/,,,i2.--).1,t 1 ,/.::: -Ej;ta.,T!-
.e:z.-z,-.t ,(---v!-, #cf-e."--C---c-.C-Zi. ,.a.-- 6.--.4-e,-- ,e'

0-_,_,:2-,....
C'- ---Y---Z--?-: 0C--e--C Ge---r:--tx-o.a.L. - Zle-tx /-321-44:2Z Zi-C-et-C tzrz-e 4.)
,L--e-Y,--7-1-C-rtt tc}-1tD "6 e/4..) (j-e2..,4.1, ;)

What entrepreneurial skills did you observe being u5ed?

that have you learned that will help you fulfill 'our career goals?
14 ere Ate- "Ytet-Ot ern 0.-CiWtocv 44.,--14.0 41;.a. GLW- Ot_..c.. ,. it-k,-4-....

en--41-6-6"^-0- ae.i.ta 10:0-9-. 064"6":36-r- / ;1'-t Z 1^-1- ,r1^.--(-1--c_, 6,-4.A...44. ..74.t.4.1t4w.e ...4.-e..e.vt. ..6 .,:, ;
_pa.a.t. ik: c1/44;t,tzach; Az"- --,...44i ke

CAta-te_ a_ ,ac ce<144A-0 6-7-n-1.-.1.-e-(2,4,14 jrAilfr.3.;3
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STUDENT PROJECT PLAN

(Cover Sheet)

Section 1: To be completed at the planning stage.

Page 1 of

Student's Name:

Project Title or Theme: a/11-d Zke-t-1- (j7C-6-&v,t4.,

What issues do you wish to investigate? (Put in question form.)

1 "1/.6-to cieGa wr.:e.ic, 7:4-. et

2. do etc-a_

3:

";.te-rtcr juz36...

c'11.42d zo-ko

Time Element. Starting Date: 3/;;Zeil 0 Planned Completion Date:s7sp:30

Section 2: To be completed at the end of the project.

Summary of Completed Project

How many entrepreneurial skills did you apply? 5-

How many resource persons did you work with? 5

What other types of resources did you use?

Planned time for completion of project: / x rk, 9 da..e.r

Actual time taken to complete project: YA-c-),aki

What have you er ied from completing this project? S tr.-Acezzoe-zz,-,ket

e,..;4%*4-c4-?
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Page 4-- of --

244 Cf-ZAZ artelt_ r. IZCZOL6.42.C.ed Chree..Z
arc;cit crate for completing activities:

What activities have you planne 1 to address this issue?
&*?-1-61 C c-a--7-4 a-rt

Identify resource people who will be of help.

m e(s ):

rz,vvx_ It.).eaA).c.t.;

Identif other resources and readings;
(Give titieS, authors and subject matter.)

alCrt.1.24?2,1t cryteil
Describe tic-:: you will present your findings.

a,/,zc.te.L,0

entieprc.,neuial Skills will you emphasize?

a-71.-/eLe

Skill Chrck below How will it be uses?

Inner Control

Innovation

iDecision .l arcing

Human Relations

Plannin; Goal
Setting

Reality Perception

rn.u./246 ,z3cfzzve
x,4,0

2e...1.4..,

CA*CP.2.1a feL41.614:1.
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Using Feedback ,,,.a

d
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Risk Taking
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i_Cover Sheet)

I t.:e completed a, the planning stage.

Page 1 of
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',Ahat iSSues CO you wish to investluate? (Put in quest,-i n form.
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ELF- EVALIJAT.Cit. CO,12-ET_1(=IN OF PROJ_F;71-

Prcliect Title or Theme: 22ka.c.ta:(23e4-)7-iti re

anf d

\Ahat entrepreneurial skills did you apply?

How well do you feel you applied these skills? Explain.

fr).1tfq-ZfcA'e . 0 c,c)-a<2= --ccd

cez-czo: .C.-errir.a2

0C-C<k-
itt4i'r--,t7-tfie 6 cAx.---ce-1-6.cv,

tit did ycu learn that would help you apply these skills to your
c;reater satisfaction?

;i,eea.irkitt ;t7 ---retZ-3..-t vf--ruf. 02.62.-2t.Z`I

2 1.4.-to-r-a-
7.-

Cr( 6d-

What entrepreneurial skills did you observe being used?

Wnat have you learned that will help you fulfill your career
jiwt frne/Le-a-td 'Yr
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STHDE 1 i)r-O-JECT PLAN

(Cover Sheet)

Section 1 : To be completed a the planning stage:

Page 1 of

Student's Name:

Project Title or Theme: '.4*-0G4-y:e. azza. 0-/ 7a,e eZia, et
jI 4-z-wf

0,

What issues co you wish to investigate? (Put in question form. )

do a cle4z-Ceut--t.. 4r-K. ar2,4..zziarr-/--

2 . :0):1 ii,t A3,er.1=e2r Cl. c.) -,-y-yr.A._ke, ,,e i,c--z-C-V-t-CZ-64.--

3.
3 --,..-.) cc-z-ti >617.t. it'=-71-:,:-

1 ime Moment. Starting Date: 05-/Yc) Planned Completion Date:5N-20

r:.,ection 2 : To be completed at the end of the project.

of Co_o_ip Lett: 4_1 Project

HOw many entrepreneurial skills did you apply?

How many resource persons did you work with?

What other types of resources did you use?

Planned time for completion of project: 10

Actual time taken to complete project: 19

What have you gained from completing this project?

1 3si
[1



Issue: '4(...%)

Target date for
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Page t of 7_
c64..ect-inc, c/..eci-r& e-rz GA- ic$L4-cc-e-tec-z_ 7

completing activities:

What activities have you planned to address thi issue?2ti e&- -Clad-ZZ) /-)1
(fraz-ci a"kie:1-6e.G- a err-4:r 4rvt

Identify resource people who will be of help.

Name(s):

"rt-4,t Obvrt_ Ata/u-c-, .C4Zwi

Identify other resources and readings.
(Give titles, authors and subjeet matter.)

-_itkrzr:et_egn-
_

C,0
) CUB itDIca WitiLt '42.1'4?(

DeScribe how you will present your findings.
07 41-1 -Y>1-44 ct--;11.4.--kr4%c? cziern

C 4=1-4. d (71irrL eit-oter)t..A.7
r e-yr2 -a-y7

Which entrepreneurial Skillt will you emphasize? a-P4-4:"71,<7(
"7"le...!** Ce6-1,tT,

Skill Check below How will it be used?

Inner Control

Innovation

Decision making

Human Relations

Planning S. Goal
Setting

Reality Perception

Using Feedback

RiSk Taking

$4.4t
,t, r?-0.4.;Az azii-er

r_A-rt ivx-ec/c

c.F

c.--
C4.1cik, Ad-44o. 0'3'7 >Th.?-;

eitiZi 7t,a .14/.at te,.-4

frt.b-rfYr.- ,i--E.07c --->-).-2 ?,t-cc-eto
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ssue: .Ceacrtz;4..) Ze_14-7.40-t7refee--G

Target date for comprkting
c;

tivities:

What activities have you planned to address this issue?

Page 3

Cc --4 4.6 .ZA c-e-00

.y OT-,4-celjet_

Identify resource people who will be of help

Name(s):
9*-Yr, en/ ) liebrec4jx.t.rx,
<';`tiVi-rt.t l'e=el;62.e :Sa-yuez,

ei-yvn 257ack...-

Identify other resources and readings.
(Give titles, authorS and Subject matter.

fzt./.16-t. /2tt%2Ailt. ,farft
a.4e-rt c)(--zo .

/ el-

Desc ri be how you will present your findings.
.

g.'az-t.,,va.nt c.c.41.4.4- ,6-anz.c... 4e.-c..4..."C.1".1.12 t4-01-c-r.c.ici i...e.,eic. :les Ip-ze-r-i.z..6

,,I
e...Which entrepreneurial SkillS will you emphasize?

Skill Check below How will it be used?

Inner Control

I rinOviat ion

Decition Making

Human Relations

Planning & Goal
Setting

Reality Perception

Using Feedback

Risk Taking

uGoz. /AR,
7 l-te-}-fj?

aGICr,

1
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farget date for completing activities:

What activities have you planned
.;<7 f4i-i4 il.cictejtt crY7a.,_ c-ro.

_ ec-
Zite.;) i Artz-zz

Identify resource people who will

9
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Page

L'Ath-d

to address this issue?
C4-,e e erz-4...ret 24_ __

4,64.4.7
be of help.

d ---)11-ezt
Name(s):

irr yr2.,rnzenult, A.c.rt 6.1.G) e

'Pt& r ii-t--P-Pt /emu. .1-42 ees-14ct evr.t -c;1*-7

1I

ace7;,-6t 4D/Cr-f-C-4_ et:4" 71-Lric.dc,./.

laen'of,, other resources and readings.
(Give titieS, authors and subject matter.).

.7)171-4444:116 7.7l4 4,_ 291.e.
Describe now you will present your Tinding.d Ztern. .4.1-/aff e20642,

; e .

clic-too. _in__
Which ents"epi:Veurial skills will you emphasize?

71-

Check below How will it be used?

Inner Control

Innovation

Decision Making

Human Relations

Planning Goal
Setting

Reality Perception

Using Feedback

Risk Taking

13,14,rtrywl c-f.4) z,
et to-a

c
? "e

c-vL. .1u4.0 Crt_ --41:62--(-17-0 X fr.,
eitarLe.."
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Page 5
PLAN 1 ''OLJR VISIT TO RESOURCE PLRSUN (R.P.)

( tlis is do cpD0rtunity to practice human relations ability and other
entrepreneurial skills. )

R . P.'s Nc-ime: Address: Phone: Appointment:
(Date/Time)

1(//thiA

ISSLIWi) to be investigated:
1frioTt,i c<i). Cefe-C-c,26.0 Crvt
rx A e .7, 4tt.--

_/`Identify; in advance, the topics you wish to discuss with
person. List some questions that you will ask.

the

exe

resource

Questions: Comments:

t/..:14., d-4-ei ark. %.-.14.6c.;& el-t elowt-- aFtitc--2,
.z..11..., .,-E;e4; 2 6-11_4 ,tyle- oi `14teke-vt-et.7 zicitzz,c.-,-r! ,4.4z-z.-&ce 7C; _,.. I.tt)1:1-V.- 41C-1,4-- it'tZ,4/ LNpe-tid k..A-41. 4.-i i'"ri0e-,-'4 C"Z° 4'4't C'l riZ'C

-..r-,.4 -c..c.,,A- e le-z,,,.. dec.-ecl.t.. c.-1.. rtit.e.-;44....i -7
:

rit Xt A24-7tCe_ 7%? -' ;a t: .1 d haee e rert,
-iv....-tc-, cbcz ejo-z4 6`-c-A ez-? A

,...,

11 4-1 0/
e.7

o-EA-e-d

xto

(List entrepreneurial tkillS to be appjled. Keep these in mind. )

i Aze...........6s.....--
zifwf a...itiraele, CI-41-e'vt-.,

Overall Comments, after interview:
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Page of 7
PLAN YOUR VISIT TO RESOURCE (R.P.)

( 1111.-; opportunity to practice human relations ability and other
entrepreneurial skills.)

J) 's Name: Address: Phone: Appointment:
(Daterrime)

uttrl
b

-a<2 te'>t bia-e,ti,a(:-40.' 441 6e4f

Issue(s) to -be investigated:

r e; i , e / l e t - a - e , hbU) cN_ a c,e etc,'
c3(422

Identi:', in advanc, the topics you with to discuss with the resource
person. List some questions you will ask.

Qu;.,St on : Comments:

Id A ---;` a cr)--krz Xitre.")teiad (fru_
Zi) elt>

itC /t A ei.( -/ec..i- ;kap

;1.-f° ' C"--t- -4-rtinC" cf-A-40->rt. .t4 ne,acLe
0-6'ec-vvt_.7

A,(0 i Azofervcci
et.?

A-Co cie-tA.- /Lc /614.."... 4444-co 42.1'd ?

(LiSt entrepreneurial skills to be applied. Keep these in mind.)

r-e--1-=117) 7ce-C-(-3`C;), 4,6e4.) z
C / 440.61.1-15 fzeil-1-4-4-1-r--

Overall Comments; after intervie: .

=4*') 14"'"2.41 (. 4-.1-11101-Za-----t .,-:);....eje.,_,i -..4 Zkr- .-zzer_Z- c-/ ..-Z.La c
A 1.-^ 7- v-A) oecx-;..4,

61th 4;' 1.c...,,,a_ o:IL-1,*1_ ,-,..-Fz.4.-,--c 4.- ,---cr."-__

9,ag,,...4, A....er-o-z,...7.- ,z4..,.- .A.4..--- 41-,....i

0-i ,..1-e-2.4.--r- 0-1,a.);

11.1
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1 3 2
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Page_ of 7

SELL LVALUATION ON COMPLETION OF PROJECT

Project Title or Theme: -7/2.6., - V:66 >P4*-r

What entrepreneurial skills did you apply?

How well do you feel you applied these skills? Explain.

,t k=.11.C-t.A-ecf /nt -11.4e.yrtia)r_ lat-14Z...erx5)

C1-:f e-ec....e.zat.

4'7144 /7'72 /24=ez_c/6ro-24-,dc..

Whul did you learn that would help you apply these skillS to your
greater satisfaction?

a-it #'d'u,.' 41.,42 e..f.d C.t."-erl--/SX....t kli'Ld 1/4=-1-'e. t/eiC;ZZIZe'r
..,C.422-Ceii.;341 6.6-r"?.-L--V_ ;.:::634:4"ty - i'LZ /1/"... .CA72.. C.e 47.;/-

i. - / /

1., -0
4:7-:fi .4..C. ,a-ei.44--ce--4CI -CI- --3/ 7A-c-?...:,-- e'i.CDC-i Cr. e.4.30, .-. A 72.Z.

(-7,_ ,---; .-,e,C( `de cr-e- A---:.1 .;1;..t-4.2 ear :i,:, ,f...0-ec.,:.--6,- e3,6 "_-..--
,/--i..w.,,Cte.;,D

What entrepreneurial skills dC you observe being used?

What have you learned that will help you fulfil: your career goals?
444--ely cni rxezda... a---/cce w

c?' . qtr l'114Z.
<_____CCealafet.4.acela --.4.2.4(.Z.41.ea

tin.4i42 ??..e eLd--- 7Z.
etve 1012-e-.4: LLL 40(..-1204943.. /11 0)4

e Ct 6,--/-titc-4.. C-4-C2-72. .,-,,ypr-f
1 -15
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STUDENT CT

(Cover Sheet)

Section TO be completed a. the planning stage.

Page 1 of

Student'S

Project Title or TritIne: "ne.t.d.a,

What issues do .you wish to investigate? (Put in .uestion form.)

1 itiltat W Xitc. -t A,Lca:, sir.: 12z-zo 1-.4.- e e,. ,4 ,t,,,,....
,._

2. Cc../..i...1-t- C-4.-s1 ,/11-1:- rkt,e, 442.-- ..- r..-!..t- e 0---,,i.,-..1:4.-,,c ,c, L.--Z
it t,7- n 1 ,c,;4_, /0-7.1} A r2 e errme ....,; 701.4.0./..-y-tff 141.7 pi e C A: j.,

al /*").z-e-e- al". 14=9 2

I ime clement. 3,,,ting Date: r/-is---80 Planned Completion

k....t2c;t,;n, .7: Ta ;,.. compl,.te,i at It 1-.! end of ttle prOje,7

Project

skills did you apply?

I )er....r)ns did 11;th?

(,I LA, use! 72) C.24..4-K...42,

Planned t compietio:-. of. pr-:-;;c.ct:

takon cc,Inpit..to pro (.t: /9' a'

,014 !!",:t:1 COMplit ?
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j s e _/c);A,ca ant a/t.6. ;..tke.1" / 24. p 14.4 Li

Target date for completing activities:

What activities have you planneo to address this issue?
%/A-aa IFC4C49 z-c;cit C.-&-.4-42, -Mx-, -rteer-krz-41

2 ":1

Identity rOur Cc` people no will be of help.

Page ti of

-41-er),K11.J.d

rile( s :

'4

Ident.t.c L;ner relcourceS and readins.
t!'de_ss, iuthorS and subject matter-.)

)rt :,ow you will present your findings.

1-)1 4,1E7 itz: itifer-t" ,4 arzoo,

1*.hich enti.,,-,:3ren.urial skills will you emphasize?

Check below How will it be L.Jecl'

inner C:c,-;:rol

Inno...ation

Dec.iSion ti".aking

Human :Cationsi

Cool

ti! t', PerLeptich

Usini; Feedback

P.isk Ta;.Lirlo

C./tab- Cert._ C4701Y2C7CVT-4

eizzoot er-rkezr-in-L cz
he

7M-12..c c/4.-J ef_41..4JL

r _.i-

.."%dzip 2,1 dr: &tat (rt../
/ t--t ,Te14.141 ;,6-C/ ,

e4.-.e o-r
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Issue: j).-12-zEt z:t.Qz ;t14.4 ?nu:44a. ,...,..rttrat
Cr.-Kx Ot4ZCZ2l 7Target dote or cc;:ipleting activities Va7

Page

What activ!ties have you planned to address this issue?
ads/L.4 ;

ez-Lc6
I eF...-erci,e.

resoL.rLe''people who will be of help.

Name( s ): 79.? ill iLA.-

-4,zd -dozzav;tg

reS)urc(s and readings.
t :;et,tutflorS and subjet matter.)

Lescr;te hcw you will present your findings:

(...&04::; a:24- 61,61 .--Y11.2222,1.1

wHch e..treprencuri:11 skills will you emphasize?

SkW Check below How will it be used?

inner L..;-...ntrol

Innova:icri

pecisior, Vakinr:

!;flan Relations

Realit r'erception

Using Fee,:b,Ick

1 itC. 40r444;yz aa
/rZte44,1%. C t:LAZZ te-e
A 0-2 etc.,

P)1-

flu VA-c. wfh

Y: -C-11

seIZA,.) "1"e
A

LZA., CA-1 IA- 1. t-A-C

1!s
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page 4 of

Issue: Lticucr ti thtA - e_ 4eCl-cv /nat::/.0.liceE;t4; ?
Tdrr:01 torf;.umpletinc; -activities:

hjve you planneo to i:iddress this issue'
a-vr ,/a Ltd4-1-4-4; cr2-L-e--4o.

Hentity ntisourct: of help.

(

citeni 411-
t) ,f 6

:ner res.::7-ces and reaciini.i.
j, ' e 0. r'S .71C4 subjec, nicitter.

Det,cr.Le <,3L1 resent your tindiilcis.

L 4,1 ae ite pett rA>t Cia;an.)

\Allfth mpIze?

inho\-;;AH.,i;

ocia4

flow it be C15cd
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PLAN YOUR VISIT TO RESOURCE PERSON (R.P.)

(This is an opportunity to practice human relations ability and other
entrepreneurial skills.)

R.P.'s Name: Address: Phone: Appointment:
(Date/Time)

.4r.;) --4414-';'#-A 444) 1..'4:1-"'"4-!1.61-41:171"1411-'4-
("1747' 4-74;°

Issue(S) to tie investigated: _

ctrl 7-;t.c

2 / 4":4:-/ .--i-r1A-zrat
1. '7 1 4. .1-t.M445.4 !'Identity, in advance, the topics you wish tovciitcusS with the

person. List SO!Tio questions that you will ask.

Lio7

c?/1!eta 7

Questions: CommentS:

J .

At: w L ""1

.!,L

(Y

(<2A et.t- <>2,(--1 GAS, fe -LZ ?it4/ 4"ts.. 44,3-f.1;
7Y.#'1C-4-11

1`.c./Aco ?Att.; -6^-t

(List entrepreneurial skills to be applied. Keep these in mind.)
4'

4 _ _ /
afy...../Z4

Overall_
% i.:omments, after interview:

, ;

---r-
-..

C l /zt
C;

C.

15o

T,
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Page 5 of 7
V;ALU:,T;C 7: ON COMPLETION OF PROJECT

C' .herr:

skilis did you apply?

rcw do you applied these skills? Explain
...P4-1 CL /-zcaZ crirate...erx. 4

. ..le /.1^. eL

-D JL W7 (.1

- /a-c--.0 a-rt e

;-1 that tot.l!d he:p you apply these skills to our
s!,KT!irl?

a-
7ai2< 4: t-

LiZe,

r:

iltreprchrti-il skiHs did you ..-)t.-,seryo being used?

( e.,21).e c._ tz.,. ....s la: a:,,,, oil iL:.---t-
". .. ,-

- f :I -''f
Z, . . _-

Leet-i(t.., (V'i'z ts-et <-- .f.-%-., -r,-/ 4---e ce rv:t..it-,:a.z-)-, .4 ,I-1._/ .(
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C
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;, ?. a .-4. -,.-4---: ( I .I. (-lc} ..,,..e 7_1-4. (-2.--, ...4.c .L......_.
, J

-' A2,---4 4-Zz4_,----t7 .a a ccryZa.c7-Q.,
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;'7. 4 . 1 : Z ,_. / . A., ? ' r - r r_ .: t...--frt ,.,
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