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Tntroduction
DT

Because of tme ~—=—ure of c=r macieiy - the rapidity of change, the dominance

of technrology;, wre irsensizy -7 svecza.l:.zation, the comvlexity of human rela=

-

tionships, &= —i= vEStness ¢ opportunity - thousends of adults are under-

taking learning wrojects ezch vear. 'fhey may pursue these Ur03e~ts on an in-

divituel, self-é=—ecr=d tesis; =s 2 member of a group or in unison with othst

memteTs of hs ~—rmi—Aty in wt=ck they live. Whatever the formzt, adult edu-
cation is thrivizs znd its fr——tions are multipis - to expari communication
skills; %o dewveizp flexibilify, to improve human relatioms, to facllitate
parzicipatis= anc to expediaié personal growth.

My purcoses in »—itinz this r=per are four: to review and explair the con-
2epis Znvolwed iz uesi"ninc, a3 adilt education Trogran; to wrovide inSeorma-
tion a=d insigh.. into the rol=s of the people imrilved in the adult eduze-
ticm moeess, t5 zite soms program planntng modeis and finally, to apply the

r=m=imles ¢ program plznning to the ensting A_3.E. 2nd G.E.D. programs

ir Tcrest Lg.:ce, Minnesoia,
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PART ONZ: CONCEPTS II" - i0CRAM Zhe ~3-

3

ZSSess=ing Veeds and Tnterests
e S=arting point in designing an emacatizm. progms s auits is assessc=3

e

to= "reeds =nd interests of the DrospsisTive ol-Samsie. LE ZSsessuwent will
pirevids dats from which to zake decissizas = =oowz zha: ko 3 o Drograms which .
Snculd be offered; their goals, and 1-"'er==.=-1°:_.+:v- sTZE-iwles, TIndividuais
Smave meeds; Institutions have needs = sc:._.e‘“ TEES -eedwss, Am individual n2y
Teel == 2ee {o learn to read o= +o T==: an === T mer have 2 geed to
‘== imS coerational efficlency; so— 37 mar sseee w——crimmgis with tetter

...J":_"‘e.l skills.

It == =sefi” io distinguish batwsen a ==molezfic :]l - == —mr =q educational
==2. Yasiow identifies Tive sets of Tsyc _nlog - rest - .n Qumanss p‘nysiB-
:Lo@c% » s==ty, love, esteem, ang selfwemtusliigieios. SS= > believes that
roysiclogica® needs must be satisTied be-ive eSS T afety before
Yzwve, 2te., Only whenm needs at one level are s fisiier do needs ai the nmext
1iever smexge. An interest is undoubtedl — assocriacss vt fulfIlling a psy-
T=olrical need, An educa<ional need, o= the ottw— r3=- . is a gap between
wha:z 3s and what should be, Once the g20 is f1>ed, sc=.libtriud 1S restored:
:orEing to Atwood and E11s%, an edvarional iseed has e folZowing char-
v Sties: it must be required or mEemssary ooz dowived State of ac-
""jj'i:s, 1< nust be lacking, absent, or =" nie=t. $% mus- carry = legitimate
ZaXmextout =hich some‘hmg ought to b= & xe, zin¢ it mist be carable of bei""
#_zistiied by me2ns of a learning exper=. -3 wnim- car ~ovide approrriate

<nowiedge, atiitudes or skills,"

i.zational noeds may be realized (the =v—=ut Tecognizes tham and is akle
<c verbelize .heﬂ), Created (the studen= .--s r=t recogmnize them and camot
verpalize <hem), or evolv:.x_:g (needs that a=—=de :elop'ne...,ai in that '!:hey re-

sult from =he satisfaction of other needs),

=2alph W, I‘*J.erz suggests gathering data <—osm :-s “oliowi ing sources to deter-
~»ine needs and interests: the learnsrs toemsesvas, contemporary life, sub~

(1)
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Intercsts znd/or needs chznge as a perscm —ovest through the 1ife -Zes

-

T .
Jject specialists and p—:3sozhy. -éé.‘:ii“-ues for collectizz the zaia can be

of §é§é:zl %inds: obse— . ticns, intexvisws, amziysis of cuzrent zomoTerms,

decision-making £rcups, - 2sts, analysis of Trese=rmh ITimtinss, cozsaitaiion
]

witn erperts, etz.. Szmzel E, Hand” suggests lookinz at the oo ':_'_a fon

chz—acieristics of ine cocamunity, the instizutiszel —ructuve, =the valus

system, the socizl stx=k’_fication, ihe economic t=ss, the powes .“tructure and

77: : _ _ e . B - - 6—-’77’-\7# > = & . o~ :777
eco'_oglcal pattermng -1y -Zsoover needs, romer xe-rer telieves ~he best

#ays Lo discover needs & by Coasuiting the folid-izzz: huSines=: xz=d indusiry

coordinators;, stuties ¢ isficienciss (i.e. nut=it.=m), census == Swveys

of - industry and cultuwr=. 1ife; progrems of ' ompe=z==ez instifui—=x=s,; 22d Xnown

interests {3, es 1ibrar— .

Tt £3 ipportant i~ meni—on that most peori: ' .oT meke a disiiT™ "R between
nescs ard interestss == 2 meed is felt, 1.  —=c—gnized by the ~me—vidual
and there 1s z positive atiraction to the - am - goal, In thiz w7, 1t is
simfiar %o an intersst., The starting por— ir rczrem planning is acwits*

intere: ts, oven though —he erd objective - = 20T fheir needs:

AdiCts Frim 18-35 are ~~-cermed primaril . cbpont socatiomal and = a1y 1life;
adurts from 3555 are o—uccernmed more with civiz. social and heal aspects
of 1ife; from zge 55 ogward,; the cultirz-—né irmterpretive aspessis of life

seem to be of ::ri 2Ty ‘—aortance. The ==-. iaterests and needs ’*r‘ the peo-

pié to e served mus= t—us be taken intr z—msideratlion when pla ning an adult

education prozram,

Bducational Objectives
Once needs anc inter=sts have been assessed, the next step should be deter-

mining the objectives cZ the frogram, Educztionzl objectives have fo do with

the outcomss of a course of study or activity - the outcomes being the maui-

;estatlon of some change on the part of the .,articinant.

bjoctxves,exist at several levels and are stated in different ways: Steele
and Bi‘a’.cksééé four levsls of objectives in adult education; the agency leval,
_—the program level, the course level and the instructional level. Agency level
objectives are usually stated in very general terms, the program level ob-

(2)
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jeczives ip less gemsral tecmss Program objectives cover a time-span of from
one o Tise vears. Course objectives are uswally guiie specific being the
expectec outcomes of a falrly la:ze Seg@ent of a Drogrenm. Instructiomal
objectivess are ver— specific, having to do with the teaching=learming inter-
action & ”“"inb a class perioc. :
Accordiz= to Steele and Brack6 educational objectives have the following
cheracte—istics: =) they are the resmiis of decisicms by the objective-
meker, _ they are discriminatory because the objective-maker must choose
among z——=rnatives z=nd set priorities, 3) they are tmedi*to*v, as the ob-
jective—==ker should be able to predict what will heppen, &) they *avolve
comiitmmns to cazTy througn to ashieve them, 5) they are realistic
comingw t -miividual(s) and the sPec.f:Lc urogran, 6) they are nlnra;l:zs

maI-:e*' is influsnced by his own values and subseguent decisions, 8) they are
%, as the origina.l goa.s may be displaced Dy others amd ch=nge may
be aporcoriate, 9 they are continwous, particularly in adult education where
objectives are rerely achieved at concrete times, and 10) they are enahlers,
because tbeir attainment Should result in the solution of a prodlem or the

resolutZon of the program.

The sou=ces for educational objectives are the same as for assessing needs
and int=—ests, According to Tyiér;7 loock again to the learner to identify
the need=d changes in behavior patterns; to contemporary life to identify the
protlems people must cope With and the activities they engage in; to subject
specialists to determine the knowledge a person should have in a given area:
and %o philosophy to 21d in selecting 2 small number of consistent highly
important objectivas,

The objectives for a given program or course will have to be refined in some
way to meke them workable: The objectives should be consistent mith the
educational and social philosophy to which the institution’ is commit<ed; those
that are not should be eliminated., Objectives that are not in keapizg with
.he psycnoiogy of learning that is. those that are unrealistic in terms of

ated. Cbjectives which concentrate on specific Icnowiedge are more ezsily at-

(3)
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tainakle and the resulis nore lc“.g:"..’ sting when the —=Zeais c=n use this

krowledge in their daily lives, A st2ll nusYer of Dizr.- consisteat goals

which reinforce each o+—r=r is the iduzl,

Educational objectives ars necsssary to help instric —— =3sizd and evaluate
instruction and they also serve to communicate the gz = = instruction to
the students, the instructors and the people who plar == =valuate the curri-
culum, Meny books and articles have been written sxw= #cw they should be
stated, Kiulefa and Maser9 are both proponents of =z==imc otjectives be-
havio*ally when deaiing with teacher-pupil interact:.:— ej both believe
that such obaectives Should contain these elements: <r= Wno \stndent rar-
ticipant, ete.); the actual behavior (to write, to Sdextify, to distinguish,
etc), the result {speech, essay, etc.), the relevant eordiiicns (in one hour,
in front of the class, without notes, euc.), and the stancéarE of sveeess
(four out of five, 90% accuracy, etc.). Ty;erio teTieves that objectives
should be stated in a form to be helpful in select = lsarning experiences
and in guiding teaching. They should be statements =< changes to take place
in students, not things the inStructor is to dos Se believes that objectives
should identify both the behavior to be developed in tne stident and the
content in which this behavior will fake place; He toes not advocate stating
objectives in terms as specific as Kibler and Mager. Ee belleves general

objectives are more desirahle than specific ones a=d are defined with sif-
ficient clarity if the kind of behavior the student is expected toc acguire
can be recognized,

Curriculum Develoovment

When the ne:dS and interests of the population %o be served have been as=
certained and the educational objectives set, the course of study should be
determined. "Curriculum development is concerned with determining desirable
educational ends and with a structure for attaining those ends." ' Tt does
ot specify the means of achieving the obgectives but provides a framework
tc achieve them, Curriculum d°ve109m°nt is a dynamic, continuous process
ani should be constantly evolving to meet the needs of the people in a changing
society Curricilum planning is also a complex of details and is often in-
fluenced by the equipment, materials and teachers available, facilities,
time, and interpersonal relationships,

(&)
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McCall and Schenz™“ suzzest that courses be offered to zttzin these Iive
goz1S:

1) intellectu=i 23izs - those related to the attainment of informatien,

skills, =nd habiis requized in order tc think (these would include commumi-
cation skills, computation skills, cognitive skills, and the acguisition of
facts and knowledge relzted to c=der in the universe derived froz scientific

2) social zims - studying the relztion of history and geography to man,
rersonal development an® adjustment to society, the Tostering of human dig-
nity and human rights, developing creative citizenship and improving social
institutions and goals

tion of economic resources

L) aesthetic aims - recreation, creztivity and contemplation of aes-
thetic and ethical values

5) physical aims - areas of biological growth, medical care, hezlth and

hygiene, mental health, physical fitness and developmental activities:

According to McCall and Schenz; a balanced curriculum might include courses
in the following areas: Adult Basic Education, parent and family 1life, health
and safety, high school completion, public af fairs, occupational training
and training in the traditional areas of curriculum, such as cultural en-
richment, practical crafts and homemaking, business courses and special

interest groups.

The curriculum could be orzanized by separate subjects, although this method
Sorstimes makes it difficult for the participant to appiy separate offerings
to His daily life. The arrangement of the curriculum into subject fields -
socizl studies, language 2ris, etc. - seem= to increase the ease of rele-
vancy for the participant. However, organizing the curriculum in terms of
Yroad areas that cut across subject iields - home and family life, recreation,
hurian resource development, etc, - seems to make the transfer of knowledge;
skills or attitudes to daily 1iving an easier one.

The Scope of curriculum development is broadening. Educational opportunities

for specific groups - senior citizens; parents; handicapped adults, etc. -

(5)
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are being explored and imﬁlementeu into the adult education DIOZTr2X. iéﬁ”
adult education prograns are crnat*"c Tt nerec_as with co*w"ﬂ’ty groups and
2zencies in terms of the kinds of courses offered, specialized in perests, ans3
the use of q’a:c:ﬂ:r!:'bes; More creative educ:uloval Services are oolng o*feréé
Tield trips, tow
new technbicgy - T.V. instruction, teaching machines, urcgrammed learning,
The zdult education program is slowly being intezrated with the total educa-
tional progran,

The trend is toward learning how to learn, witn less emphasis oxn subject mat-
ter, The curriculum is being organized around peoﬁle, not vice versa. Tae
entire family is getting involved in education and several agencies are Wor-
king together to improve the zdult education curriculum,

Learnins Experiences
Within the framework of the curriculum, learning experiences will be under—
taker, There are several principles of learning which should be examin-d
befors taking the first step in desigaing a learning experience, Monroe C.
Yeff 13 sets forth these:

1) Ths setting - the opportunity and the place to learn - must be pro-
vided first.

2) The adult must be clear as to wnat he really wants ir a course.

3) Activity on the part of the student is essential to learming.

4) & learning experience that is remembeved longest contains interest,

vividness an? intensity,
5) Learning is conside:ed an individual process, even though it takes
ii&éé iﬁ i éfé&ﬁ;

Pine and Horne " propose theses
1) Learning is the discovery of the personal mearing and relevance of
idsas,
2) Learning is a consequence of experience;
) One of the richest resources for learning is the learner himself,
h) The processes of problem solving and learning are highly unique and

individual.

6
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The environment in which learninz takes piace nas ruch to do with the oui-
comes, The learning environmeni ememztes frox thes social, culimral, emoiionzl,
attitudinad; intellectuzl znd thysical factors present in ths léaiﬁiﬁg set-
ting, The physical aspects of the learninz enviromment iaclude: the zeo-
zraphical locatiosn, parking fzeilities, equipment and mzterizls, 1ight ing;
temperature, é;?:éﬁs cs, seating arrarg e fré:xi, etc,. The socizl 2nd cuitwr=l
aS§eé£s have to Go with an accepting attituds on the na:t of the instructor

ard a respect Tor the individual in the teaching-learning situztion., The

emotional and Usychologiczi aspects pertzin to tke mo»ivatioq and experience
planning and carrying out learning expsriences, The atiitudinal 25péc£§ of
the learning enviroament is the resvonse the teacher mzkes toward the learner
and his problems, Needless to say; the human a2nd interpersonal climate must
te one where new tehaviors are approved, where goals are clearly defined,

where there is openness to feedtzck, toleration for mistakes, respect for
X

the individual and where par+1c*pa tion, no* competition; is the key concepts
Climate S&ttlﬂs n2y be the most crucial element in adult ie&:nihg.

Whea the climste for the learning exp°r3=nce has been established; it is
time t. design the learning exper1en~ - “,aru.né experiences are what
the learner actively interacts wit"  ~~:r. .1y and/or mertally, as a result
of his participetion in the educats  -. ...~ 5, > The steps in this pro-
cess are:

1) assess needs and state objectives

2) identify available resources

3} develop a2 generad design and select methods to accomviish the
objectives

4) evaluate and rediagnosis.
The teacher and learner together should discover the learner's needs, the
gap between where he is and where he wants to bte. The teacher may furmish
tools and procedures to obtain this dzta in the form of tests or other
materiai; but the important thiﬁg is the 1éarﬁér's pértiéipétibﬁ in the as-
sessment 2nd subsequent activities. éfep=ﬁy;step bbjecfives shouid be fur=

or change as the learning experience is carried out,

(7)

11



Resources may be human or material (books, pamphlets, eic.) 2nd it is ihe
duty of the teacher to know whers such resources cza be Toud su ke can direct

the learner towerd them, The ieacher hinmself is a resourcs as wall as <he

student, with his tackloz of sxperiences,

In selecting learming experiences to produce ‘.he cdesired change in behavior,
Tyler*s five general mnciz:ﬂes show2d be :cent _”.15

1) & learning experience should provide for the practice of the behavior
imniied,

2) The behavior should produce satisfaction,

3) Desired behavioral changes should be within the range of possibility
and appropriate, and should staxrt where the participants are in terms of
’tac:cgz‘ound and exberience.

i'r) Yany different experiences can attain the same objective.

) A learning experience can and usually does bring about several outcomes.
Learning experiences may occur on an individual basis or in 2 groups The
techniques utilized depend on the type of behavioral outcomes which are
desired. According o Knowles. ', if an increase in kuowledze (generalizations
about experience, internalization of information) is the desired outcome ;
appropriate technigues mey include lectures, television, dialog, films,
reading, and book-based discissions If vnderstanding (éﬁﬁi&%ﬁéﬁ of infor-
mation and geneializations) 1S the desired outcoms,,audience participation

the form of discussion or games, demonstration or drawmatization may be
cal’>d for, If the &é%i;iaﬁﬁéﬁ% of skiiis (ﬁé&fﬁéﬁ%ibh of new ways of per=
forming through practice) is the goal, techniques should include practice
exercises and drill, In changing attitudes (a.doption of new feelings through

experi:enc:;ng greater success with *ﬁem thaz: with cld),, experience—sharing

In organiz’ng values (the adoption and priority arrangement of beliefs);
dizlog; detite, gulded discussicn, role playing and experience-sharing dis-
cussion may be utilized,; In developing interests (satisfyfmg exposure to new
a.ctivities), exhlhits field trips, teievision and nonverbal exercises may
be undertaken.

Whatever the technique, the learner must actively participate in the ex-~

(8)
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perience and be allowed to relate it to his own background and recelve feed~

tack, The learning experience is richer and more interssting if several tech-

nigues are used in bringing about the desired behavioral change.

During, and at the termination of the learning experience, teacher and learner
together evaluate the process according to the initial objectives and the
value of the learning experienceé in attaining them, Some judgment is made
conicerning the appropriateness of both the objectives and the learning ex-
perience and, if necessary, both are modified or changsd. 35 needs are redi=

agnosed: The pProcess thus ropeats 1tself,

The key concept in the entire aduit learning situation is participation on
the part of the learner - in diagnosing needs, in designing and carrying out
the learning experience and in evaluating performance, He has guidance from
ihs teacher but his aim is to be self-directing:; Adults have been conditioned
to te dependent on teachers and they may need help in learning to be self-
directing.

Evaluation

 Tyler 18 jefines evaluation as "the process of determining to what extent
the educational objectives are actually being realized by a rrogram of cur-
riculum and instruction.” Stuffiebeam .7 defines it as "the process of de=
lineating; obtaining and providing useful information for judging decision -
alternatives." The dictionary defines evaluation as "the process of attain-

to determine the worta of what is being evaluated, By identifying the strengths
and weaknesses of a program of instruction, corrections and improvements can

be made based on the evaluation,

Knowles has stated, "I think evaluation has become 2 much overemphasized
sacred cow,"20 and he is skeptical about placing too much faith in the Te-
sults of an evaluation, He believes that it is difficult to prove that a
perticular program is responsible for desired behavior chariges because there
are so many variables affecting human behavior, He believes that the subtle
and more important outcomes of an adult education program cannot be evaluated

. (9)
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invest time and money in documenting the worth of training which they can see

is valuable. In zddition, adult education is an open system where participation
is voluntary and the worth of the Drogram is reflected more by the satisfac—
tion and degree of persistencs of its clientele, However, even Knowles
agrees that the process of evaluation can bs a valuable one if the results
are used, in addition to other data, to improve the organization and educa-

tional operation of a program.

Arden D, Cfoieiﬁééﬁé521 has enumerated some of the potentizl benefits of
evaluation as well as its limitations. The benefits include: the improvement
to identify the affected zudiences, the issues that concern them, and the ap-
propriate standards of performance,. The process of evaluation also forces

the staff members to communicate among themselves and provides for an increased
ability to advocate a position based on the findings, Evaluation, however,

mey be focused on trivia and may measure only the measurable aspects of in-
struction, not taking into account the interpersondl behavior fostered or the
long-term effects. Criticisn and conflict may result because of the dis-
closure of the results to various audiences; Time spent on evaluative pro-
sults are tabulated, no change or improvement may result.

Aker and Schroeder>® have cited some Symptoms of imadequate evaluation of

an adult education program which are interesting, Present evaluation is

inapt if there is a very slow increase in the number of students enrolling,

if there is difficulty in zttrzcting a specified target community, if the rate
of learner persistence is low, if there is a high dropout rate, if there is
limited learner involvement in planning and evaluation, if there are complaints

culty placing students in jobs or complaints from employers regarding the
skills of those who have completed courses, if there are few course sequences,
and if there is a lack of support for the budget and new programs, If one or
nore of these sy:np‘toms appears in a program; the process 6f evaluation has
been inadeguate in pointing out the trouble spots in the program or the in-
formation gained from the evaluation was not used efficiently.

(i)
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Ponald Kilpatrick™ cites four kinds of evaluation which ma: take place with-
in a program of insiruction: 1) reaction evaluation, which onsists of get-
ting the reactions of the participamts as they take part ir <he program; 2)
learning evaluztion, which consists of gathering data avou: the prinﬂipiési
facts, and techniques zcquired by the participants 1n the t—ogram; 3) behavlior
evaluation; which consists of coaparing participants® behavior before the
course of study with behavior aftsr the course; 4) results evaluation, com

piling information usuzily containgd in the routine records of the organi-

zation, such as effects on turnover, costs, efficiency, absences, eiCss

The process of evaluation has four essential steps: formulate the guestions
to be answered, collect the appropriate data, analyze and interpret the data,
miodify the program based on the outcomes of the evaluation; The formula-
tion of the questions to be answered is a difficult task, It Should probably
begin with a description of the program, its stated goals, and its central
concerns or purposess Questions may concern program processes or outcomes,
curriculum COnféﬁE; instructional strategies; program intents; costs,; suec-
cesses, failures, and a multitude of other categories., The audience for whom
the evaluation is intended should be identified along with the criteria the
audience will use in judging the program. Potential audiences may be students,
teachers, administrators, community groups, policy makers, etc.. What data
is "appropriate"” will change from situation to situation, depending on the
questions to be answered, Data collected may be_antecedent data (information
on the skills and backgrounds of the participants and instructors, the pro-
gram resources, etc:); trensactions (information on the interactions among
partic1pants teachers and materlals), or outcome information (what happened
as a result of the program) Data collection may take many forms: gues-~
tiomnaires; interviews,; observations, participation reports, standardized
tests, rating scales, behavior analyses, attitude scales; etcs; The impor-
tant thing is that the data collected and method of collection be valid and
reliable. The results are thsn interpreted and transmitted to the propexr
audiences and the results used to change or modify the program. The Trosa-

bility of the results being used are greater if the findlngs are valid, if

they are communicated to those who can use them, if the receivers are com-

mitved; and if the implications are discussed.

Evaluation should be an ONgoing process, done formally and informailys It

(11)
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should not take = budget or dropout crisis to initiate it. Zvezyone involved
in the instructioscal program snould take part in the evaluatio=: the parti-
cipants, the inst-ictors, the program director, the community. Feedbzck on

evaluation resulz: should be given to all concermed.

“Currently, adul: education is beginning to stress formztive or process eva-
luation, or keeving track of what is going on in order to make changes or ad-
in the guickest possible time for the lowest possible cost, in a manner that
#ill be of the greatest benefit to him and to his commuﬁi%ﬁ;“25

PART TWO: PEOFLE IN ADULT EDUCATION

The Adult Learner

The adult learner is different in many ways from his younger counterpart.
Maleolm Knowles2l employs the term "androgozy” when referring to adult edu-
cation., Androgogy is the science of teaching man, as opposed to pedagogy,
the science of teaching childrem, He cites some characteristics of adult
learners which are different from those of children:

1) "The self-concept moves from one of being a dependent personality to-
wexd one of being a self-directing human being,” Tais belief affects the
learning climate betwsen student and teacher, who must work together to de=
termine needs, plan learning experiences and evaluate progress.

2) "The adult accumulates a growing reservoir of experience that be-
comes an increasing resource for learning.” His experience must be utilized
$n the learning situations, and new experiences related to old,

3) "The adult's readiness to learn becomes oriented increasingly to the
developmental tasks of his social Toles." An adult’s social roles are many
and varied; he is a learner, a "self" (with unigue self-identity), a Zriend,
a citizen, a family member, a worker, and z leisure-time user. At va—ious
soints in his life; he may fesl the nesd to become mor= Zompetent in one or
another of these social roles and may engage in a learning experienceé. It
is important to time instruction to coincide with this .rdeavor to become
more competent. One must also consider the time spent perf~rming the duties
of each of these roles; An adult may find it difficuli to enmgage ir 2

jearning experierce due to pressure from-other commitzents,
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4) “The adult's time perspective changes from ons. of postponsd appica-
tion of xnowledge (children and youth learn for future use) to immediacy of
application. Accordingly, his orientation towazd learning shifts from one of
subgect- centeredness to one of problem-centeredness." Adults are very "noz"
centered and want information they can apply 1mmediatély. Théy are reluctant
to engage in learning experiences ﬁﬁéSé relevancy they cannot determine.
Aduit education programs should be porson-centere& no* subJe"t-centered.

Richard A, Eiheff‘gez7 cites the following characteristizs of the adult
iéérﬁér; many of which are in keeping with Knowles® view:

1) There is a rigidity on the part of the adult to change because iabits
have long since been formed.

2) The aduit may require more time to master a task. (This is not to be
misconstrued as meaning he is not able to learn. The conventional view that
changes in adult years bring about a deciine in the ability to learn can now
be challenged by empirical data,)

3) The adult wants to reach his goals guickly,

4) The adult doesn't want to lsarn isolated facts,

5) The adult'is aware of his past successes and failures,

6) The adult must see relevance in his learning.

7) New ways of behaving must be related to his needs, interests and values.

8) The aduit’s needs and protilems are present in all of his activitiss,

9) The adult's self-image must be preserved and protected,

iﬁ) The adult must be convinced he can learn.

Motivation - the desire to learn = iS a complex blend of interests, values,
att;tudéég éﬁviréﬁﬁéﬁtS, aspirations and self-concepts. Péﬁiézs sees thres
types of learners: those who are goal-oriented (they have clear-cut objec-
tives), those who are activity-oriented (they want social contact and join

a learning situation when the need becomes pressing) and those who are lear-
ning-oriented (they seek knowledge for its own sake)s Allen Tough 29 fe-
searched adults’ learning jrojects and he found that the strongest motivation
anong adult learners was the intention of using the knowiedge or skill gained

in someé future situation. Sometimes the motivation was to impart the know-
ledge or skill learned to others; sometimes it led to pleasuré and improved

(13)
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Seif-estesm and sometimes motivation resultsd from earning credits, Many
learning projects were job-related; in many the person expected to use the

knowledge or skill in managing home and family; sometimes there was an en-
deavor to improve competence in some broad area and some nroaec,s Were re-
lated to a hobby or leisure-time act1v1ty. Emphasis in all was on the anti-

cipated use or application of the knowledge or skills.,

The adult's needs and motives for learning may arise from societal forces
which prompt him to engage in a learning task. Social forces which include
the uses of leisure time, patterns of migration, certification requirements;
new occupations, women's rights, etc.may be motivating factors as well as

the desire to become more competent in social roles: In addition, motivation
may arise from 2 desire for a feeling of importance, iﬁproved self-esteem,
the avoidance of mental and phys;cal pain, the enjoyment of tension-reducing

activities; social contacts and independence,

The adult who engages in some organized learning experience may be Yooked
upon by others zs nursuing somethlng which he should not pursue.' It has
tradltionaiiy been the role of the youth to study and the task of ‘the adult
to work., The idea that a learning role is a major one for both youth and
adult must be fostered so the concept of life-iong education becomes a
reallty.

The Teacher of Adults
The teacher in an acult education program is the single best indicator of

success, He is the cornerstone of the entire learning process. The role

of the teacher is changing from being a dictatorial one to that of being a
partner in the learning process. Tbgether, the aduit learner and teache*

is difficult to pinp01nt the characteristics of effective teachsrs tecause
of the many variables in the teaching-learning situation - student variab&es,
teacher variahies and environment variables, The best way to convey what
characte*lstics effective teachers have would be perhans to cite severzl

educators' opinions.
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ceptantly, and surportively; thev tend o speak w211 of their own s*udents,
students in general, and people in gensral, They tend to iike and trust rather
than fear other people of all kinds,"

€zt Raééféai sees the teacher as a “"fac.litator of learning.,” Teachers must
be genuine, caring and understanding, Too teacher's duties inciude; setting
the initial mood of the class, clarifyinz the purpose of the class; relying
on students to implement purposes meaningful to them, making resources avail=-
ab&e, serving as a resource himself, accep*ing the attitudes and intelligerce
of each person in the class; becoming a participant learner, sharing his ideas
wita the group, belng alert to individuals' feeling, and accepting his own

linZtations,

of the lea:ner, permitting him to make his own decisiéﬁé, one who listens
as well as talks, ors who helps learners out of concezn or to gain pleasure
Zrom the learner's progress, and one W& = ~ven and growing.

arry and Bonaro Overstreet > cite thess characisristics of sffective
*eachers: an inguiring mind, competence in his fZeld, capability of relating
<o a1l kirnts of people, perception of ti= real rroblems ard real persons in
the iéérﬁing situatlon and respect for the learner,

The California Department of Educationd® cites these: an understanding at-
tltuce, suogect mastery, the ability to adjust the sucgec: mattier to the in-

dlvidnal, physzcal stamlna, and a broad concerz of co:mun-.y.

At a national workshop of A:B.E; tezchers, the following attributes of ef=
fective teachers were put forth: patient, versatile, gulckly = anzlytical,

hurm—ous, optonmistic, understanding, philosophiczl, creative, :arceptive,
tom:::un-iooking and flexitle,

The 1ist could go on and on. 5bviaﬁs1y no one teacher has all of these
chazacteristics, Were I to 1%st the most imnortar* attributes of a good
e=cner of a‘ul:s, I would choose the ‘ollowing an accepting attitude,

(15)
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the instructional situztion to the needs and alilitiss of the students; 2 warm

The tasks of the teacher of adults are varied. He must LislT v loammars

favorable learniqg conditions; select the most effective methods znd techni-
ques, provide human and raterial resources and kelp measure the outcomes of
the learning experiences, How to perform these tasks will be the subject of

the sections on learning experiences, cwrriculur and evaluation,

According to Kﬁéﬁiéé;jgviﬁé effective adult education administrator possesses
these characteristics:

1) He has a genulne respect for the intrinsic capacity of adults to be
self-directing,

2) He derives his greatest satisfactions as an administrator and educator
from accomplishitent through others,

3) He values the experience of others as a resource for accomplishing
both work and learning Sy himself and others.

%) He is willing to take risks that are involved in experimerting with
new ideas and new approaches, and views failures as things to be learned from
rather than to be defensive about,
organizational and educational processes,

8) He is able to esizflish warm, empathic relationships with peonle of
all sorts; he is ~ble to see the world through their eyes; he is a good lis-
tener,

7) He has a deeD faizm in the potency of educztional processes for con-
tributing to the Solution or organizational and societal problems,

8) He engeges in a process of comtinuing education for himsslf.

These charactertstics are ideological and practice is quite a different thing
from ideclogy. The Bilingual Education Service Center in Iilimols>! has

proposed a more practical list of gualities of a good administrator of adult
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education: he should have intimate knowledge of the community and the program;
have knowledge of putilic relations, program promotion and communiir relations; he
should have Tlexibility in working witn Staff and community service work; back-
ground experience and kncwledge of funding agencies ard reguiremeats; back-
ground experience and knowledge in proposal writing; backsround exserience

and knowledge in materials development and Seléctisn and expexience and

standins of the psychology of the adult learner and a commitment to education

as a lifelong process:

In the past, the position of adult education director was often seen as a
stepping stone to a more prestigious job, His appointment seems to have had
1ittle to do with his qualifications, in fact, prior academic preparation in
adult education was not a requirement for the position, Thankfully, this
state of affairs is slowly changings The National Association of Fubtic
School Bducators’C stated that the following should be considered - selecting
an adult education director: educational preparation, educational experience,
educational leadership and administrative-supervisory competencies;

In essence, the adult education director's duties ressemle those of a
school superintendent. He must:

1) assess the needs of the clientele

2) organize and manage the Structure of the adult education progran

3) formulate objectives and design approprizate activities in conjunction
with other staff members

4) provide for the training of personnel

5) coordinate use of facilities and equipment

6) recruit the clientele

7) provide for the financing of the progranm

8) interpret the progran to the public

9) evaluate the prozrams

The adilt education director must be a public relations person, The com—
runiity is a key factor in the operation of a successful adult education

(7)
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should be offéred to Fulfiii existing needs, It is the comnunity which da-
cides if a program is successful and whether to funmel %ax dollars into adwit
education. The community has other resources for learning - museuns, litraries,
vocational schools; colleges = which could be coordinated with the zduit
education program to avoid duplication of effort and enrich learning; It is

to the community and its erganizations that ths director must interprst the

adult education program,

Another of the director's funciions is recruitment; The audiesces nust be
reached if they are tc participate in the vrogram offered. This reguires ihe
selection of groups to be helped and an organized effort to establish contact,
Contzct can te made in a variety of waysi door-to-doop recruiters, advertise-
ments in the newspapers, on radio znd television, posters and fliers in
Strategic places and through organizations and agerncies whose clientele may

be a prospective audience;

The adult education director is alss Tesponsible for hiring; training, super-
vising and evaluating the people on His staff. He should know what qualities
to look for in a prospective teacher, what the sources for teachers are, how
to help them be good teachers of aduit
evaluaté them; In-service training showid be a part of any education progran,
but particwlarly in an adult education program where the teachers have not
always had instruction themselves in how to teach aduits; Topics for in=
service sessions could includs:? ths instructional program, aduwis learning
competencies, methods and technigues for teaching adults, adult interests,
qualities of a good adult education teacher, a Study of the enrolled students,
di<ferences in teaching aduits and children, physiclogical ang psychological
aspects of aging, leadership iraining, group dynamics, and schooi-community
relations: In addition to providing for formal instruction in the field of
adult education; the director shoild keep his staff informed of innovation,
new technigues and strategies on an inforal basis,

and grow in competency; and how to

Teacher evaluation should bs af integral part of the ongolng evaluation of

the program. Its primary function is +g assist the teacher in improving the
quality of instruction. A good director works with the teacher in a non-
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threatening, non-punitive situation towand the goal of premoting individual
growth and self-evaluation.

The Counselor

The counselor per se is a relative newcomer to the adult education Scsnie,
Formerly, the teachers and admlnlstrators per*ormea his functions duringz what-
ever time remained after their main duties were taken care of. Indeed, the
teacher showld §ti1l maintain his role as counselor, maintalning a neining
relationship with the students in determining needs, setting objezilves and
being a good listener, However, with the increased enroliment in and sophis-
tication of the larger adult education programs, somie of tHe tasks of the
teachers are assigned to a counselor, to free the teacher to devote more time
to his teaching duties and to utilize the superior expertise of the counselor
in assessing needs setting objectives, and determlnlng probable courses of

action for the students.

The counselor should:

1) interview the student initially and several times during his stay in
the educational setting in an effort to devise a realistic plan to achieve the
student s goals and monitor his progress.

2) administer and interpret any tests which may be called for - intellii-
gence tests, personality inventories, interest inventories; achievement tests
and aptitude tests,

3) explain to the student the mature ard goals of the rrogram and guide
him into approrriate learning experiences;

4) be aware of other community resource programs which may benefit his
clients,

5) refer appropriate students to other social,educational and psycho-
Yogical services,

6) perform a follow-up service, keeping statistics on program graduates,
enrolled students and program dropouts,

?7) keep up-to-date records, both confidential and academic,



PART THREE: SOYE FROGRAM PLANNING MODELS

Tyler's Model
Ralph W. Tyler has been mentioned ssveral times in the course of this paper:
In his book, Basic Princivles of CﬁffiéﬁinﬁAiﬁagingiiuetien’ h= explains his

tional program of an educational institution, His design is a general one,
not restricted to adult education, but certainly applicable. It is repre-
sented on the following page.

The sources of objectives are the needs and interests of the learners, the
work and vocational expectatidns of soclety as well as its prob.ems, and the

concepts, theory, principles and facts relating to the subject matter. By

conf*onting these sources, tentative obgectives may be formed and then screened
through the ediicat 1onal and social philcsophy of the institution. Aﬁdthéf
screen, the psychology of learning, may eliminate some objectives which are
not feasible, mutually consistent, or attainable or which will not resuit
from the learning. Final educational objectives should be stated by 1dent1fy-
ing the 1earner, the behavioral change to take place and the content area,

In selecting learning experiences, consider if the experience will evoke the
desired behavior, if the experience will give the student practice in the
desired behavior, if it is applicatle to the implied content, if the student
will obtain satisfaction from practicing it, if it iS possible for the student
to achleve; and the variety of learning exyperiences which can be used %o pro-
duce ths same outcomes The ohJectives of the learning experience may be some
skill in relating ideas, the acquisition of information, the development of
social attitudes or the development of interests.

The criteria for organizing the learning experiences are three: continuity
(the vertical reiteration of major curriculum elements); sequence (successive
experiences built upon previous ones but more broadly and deeply), and inte=
gration (horizontal relationshlp of curriculum experiences), The elements to
be organized may be concepts, values or skills, Experiences may be organized
chronologically; from specific to general, from real to abstract or from

simple to complex.
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CURRICULUM (PROGRAM) DEVELOPMENT (TYLER)

Sources of Objectives

environment
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Forn Tentative Objectives

subjsct matter

Screen Tentative Objectives

philosophy -psychology of learning
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Choose Final Educationai Objectives

\\\

<
N

Select Learning Experierces

Organize Learning Experiences

Evaluate

Source: Tyler, Ba_lc Principles of C&ﬁcﬁmmmcuan, 1975
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The behavior change should be evaluated several times durinz the courses of

the learning experience, at the termination of it, and at some distant point
after. The initial behavior before the learning experience should be deter-
mined to provide a tasis for evaluating change. In obtaining and organizing
evidencs of changs, the behavioral objectives should be defined, the siiuation
lecting evidence selected, the sample determined, the data collected then sum~
marized and organized. The resilts of the evaluation may be used to estimate
change, determine strengths and weaknesses, identify points needing attention,
clarify objectives, and provide information to the puilic:

Knowles' System

Malcolm Knowles has long been a leader in adult education and it behooves an
adult educator to examine his concept of program developments The process

he advocates 1s based on andragogy - the instrictlon of man. There are
several differences between andragogy and pedagogy — the instruction of chil- -
dren - and these differences are central to his concept of program planning
in adult education, Some assumptions of pedagogy arei”0 the child's ssif=
concept is that of being a dependent personality, his experience in 1ife is
1ittle and of 1little worth; Lis readiness to learn is deterained by his
blological development and soclal pressure, his time perspective 1s one of
postponed application (the things he learns will be applicable only in the
distant fﬁ%ﬁfé); and he is subject-centered. 1In contrast to this; the as-
sumptions of andragogy are: the adult's self-concept is one of increasing
self-directiveness, his past experiences ave valuable and are a rich resource
for learning, his readiness to learn is determined by the developmental tasks
of his social roles; his time perspective 1s one of immediate application

(he wants to utilize what he learns immediately), and his orientation to
learning is problem-centered.

Let us contrast the process of learning in a pedagogical enviromment vs, an
andragogical one.'! 1In the child’s classroom (pedagogical); the climate is
authority~-centered, formal and competitive; planning, the diagnosis of needs
and the formulation of objectives is done by the teacher; the design of the
learning experiences is tased on the logic of the subject matter and on con-
tent units; the activities of learning are conducted mainly by transmittal
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techniques; evaluation is carried on by the teacher; Ia the adult learnins
situation, the climate is informal and one of mutiusl respect; plaming, diag-
nosis and fo*muia‘ioq oT objectives are dore mu+u,llv b7 teacher and Tezrnar:
the seauence of the learning experiences ic btased on readiness and are da=
signed around problem unlts; the activitises of learning are ééﬁ%éféd on ex-
periential technlcues- evaluation and xsdiagnosis of zneeds is done by toth

tezcher and learner,
Knowles' process of program development is represented on the foliowing page.

Houle's Model
Cyril O. Houle is another leader in the field of adult sducation who Bas de-
veloped a systém oé education éﬁééﬁi&iﬂi for adui'ts; b2 ﬁé sees the s;jiéiéﬁ

vity occurs to determine the tasic category to which it belongs and 2) apply—
ing the Situation to produce a design or prograi. The categories of iearn.ng
situations are four: 1ndividual group, institutional, and mass., An indivi-
dual situatlor is one in which the learner designs an activity for hinself,

or an individual or group designs an activity for another individuai. A group
situation is one in which a group designs an activity for itSélff or a teacher
or committee designs an activity for a groups An institutional situation is
one in which a new institution is formed, an institution designs an activity
in a new format or a new activity in an estatlished format. A mass s*tuation
is one in which an individual. group or institution desizn< an aﬂ*ﬁvity for

a2 mass audlience,
Houle's fundamertal system is represented on page 25.

The identification of a possilile educational activity cah ariss from many
sources and in many ways 60 numerous to mentlon:. Once it has been ideftic
fied, a decislon on the part of the powers that be is mede to proceed or

not to proceed. This decision involves anzlyzing data, making judgments and
reviewing alternatives; Identifying and refining objectives is a najor step
in designing the learning experience, Objectives may be stated in ters of
desired accomplislments of the learner or in terms of the principles of action
that are likely to achieve the desired changes in tie learner. Objectives
may be developed cooperatively and they should be clear enough to indicats
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_ ____TESIGH OF-EDYCATION (ECUIE)
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c. method: o
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4
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bs life style d; interpretation
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Source: Houle, Desien of Education, 1972,
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exzctly what is intended, Objesctiives zre ststsd "to halp shape a format,
(v] b2

to restrict ths sphers of zction, tc provide a brief description of the acti=

vity, to clarify the thoughis of piammners or analysts, to create z sense of
Fiv b bn SETE BE : SR . 5 PR

unity, Or to Serve as a basis for public :zlaiions. fa refining objec-

tives, consider the milieu, the learners, the content, the desizn for iteachinz,

zspirations and motives,

In desizning az suitable format, 211 elements snould 2 considered, The re-

sources are the principle peans by which the content is conVeyeé' The lezdsrs
or teachers in adult education may be part-time; some m2y not b= teachers at
211 and may need help in devising methods of instructions Meierial sslection
and use should depend on the capacity of the leadsrs to use them, the number
of people involved and the time and cost involved; In making z time schadule,
consider the total elapssd time, the kinds of sessions required, their fre-
quency, their duration and placement in the day, veek and month. The gues-
tion of time is important to adults. Finding tne time for an educationzal
activity which will vest fit into the 1ife p2tterns of the perticipants is
often cruci=l to success, The sequence is the order in which the content

is learned and is influenqed by the experience of the learners, by the fact
that adult learning ventures usually arise from specific needs or desires;

and by a continuing sense of accomplishment, Providing social reinforcement
will determine the morale of the group in question, It has been found that
reinforcement directed to the accomniishment of goals is the best kind, The
content and pace of ;earnlng snouid be anustea to the nature of each learnmer,
Roles and relationships should be clarified so each person in the learning
situation knows what is expected of him. The criteria for evaluation are
troader in scope and less sharply defined and deveiopea *han those in child-
hood and youih education, Standardized tests are not ofien used, althouzh
enrollment and zttendance figures are, Some goals of adult education cannot
be measured for years: Finally,; the design of the educational activity should
be explained to all involved.
In fitting the prcgram into life ﬁéiiefﬁg; consider the situation from the
point of view of the learner, the edicator and the institution; Guidaznce
must be provided, Clients should be guided into courses which will fulfiil

their diagnosed needs and expectations and guided out of courses which are
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"not approprizte. Iife styles may nave to modified fo devote time io simdy
wnich might otherwise be spext oz the Job or with the —amiiv. Einzncing
must be arrange d. Iz zdult °duvatlo there areé ihres m2in fiscel prodlems:
an inadequzcy of funds which prevent zn zctivity from coming into being,

restricts its effectiveness or limits participation to those who can afford
it: Many people thnink that if a nayﬁﬁnt must be pade for & course, the cci=
mitment to the course on the part o$ the Tayer will be grester, but this does
not necessarily follow., The zctivity must be Interpreted to the publics

“Ths most effeciive way o imterpre: a progra: is to have & good ome.”
The plan is then put into effect, 2llowing for changes to be mede during Its
course, and resnlts are measured and appraised, Measurement is the deterzin
ation by objective means of the extent to Which the learners have achieved
the criteria of evaluation, Appraisal is a subjective judgment of how well
the sducationzl objectives hzave been achieved, Appraisal may incorporate
the data provided by the meaSurements, buf it goes beyond them to sim them
up, to reflect about their meaning and to mske 2 final culminating assess-
ment of the value of the activity.

IL, after the results are measured and appraised, there is need for progran
reconstruction and z decision is made to proceed, the process begins again

with the refinement of objectives and continues ons

Both Knowles' and Houle's designs are interest-tased models. Let us con~
sider a needs-tased model proposed by the Iilinois SSL/AZE Sexvice Centers”
ESL/AEE Model

This model assumes that 2 decision has already been made to Implement an

ESL/AEE program and proceeds on that premise., A simplified representation
of the model follows on rage 28, In the following section, an attempt is
made to relate this needs-based model to the existing ARE program in one
community and Houle's model to the GED prograis
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ESL/AZE PROGRAM MOIEL

Identify Program Requirements

Develop the Progrem

1. identify target pormlation

s identify student needs
3. plan the core program

4. develop objectives

5« identify facilities _
6. identify staffing needs
7. 8evelop the budget

Inplement the Program

1. inform the commmity -

2. select/evaluate materizls
3« m2intain records

4, retention

5. follow-wp

6. testing and placement

7. utilize community

Sany

Provide for Staff Development

Bvaluate the Progran

Source: Handbock for ESL/ABE Administrator; 1975:
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ART PCJR: AZE AND GED IX ONE COY™UNITY

Forest Izke is in the outer rﬂ*~ of Sukirss of the Minnespolis-5t, Paul ares,
The city of Forsst Iake hazs = population of E;lké the township 2bout 5,000,
The people are mostly niddie-class with an averazze or S1ightly above Incoss.

“he median educationmal level is that of high school, The n2jority of the

Deople are Zetwsen 30-50 with mumbers inor creasing at the lower end of the
sgectrum due to a2a influx of young peovle with szl cn.ldren; The arez is

= growing ome because of its proximity to the Twin Cities and ihe attrection
of its lzkes and country livinz, It is essentially 2 bedroom commnity, ¥any
eeoble commzte to Minneapolis and St. Faul to #Work, although farming is of
great isiportaricé and the retailers service the s"**ounding commmities in
addition to the Forest Lake residents. There is some small induétry;

and seven elementary schools. In 1975, there were about 6 000 .students en-
rolled in grades k=12, A figure of 10,000 is projected for 198%, The pre-
sent total mumber of people in the school district is 20,000.

A study of the 1975 senior high graduates gives some indication of academic
aspirations, 28% planned to attend coliege; 23% planned to attend vocational
school: 1In all, 60% went on to fiurther education and the remaining 40% went
on to full-time employment. The dropout rate for the last few years has rarged
from three to six percent of the graduating class,

Aduit education has been part of the edicational scene for many years in
the form of interest classes conducted in the evening painting, knitting,

was appointed and the offerings have expanded to include courses for credit
under the auspices of Lakewood Community College, in addition to an increased
number of interest and skill classes,

ABE Progran

teachers fron the GED program who saw 3 geed for such instructicn, The coor—
(29)
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.
dinstor of Adult Zasic .hﬁcat4on for tna stzie of Minnesotz identified the
Trogran requivements a:d ths process oF prograa cevelorzent bezen,

The target population was people whose skills in reidinz and sath wers below
the eignth gzrade Jevel, Ssveral siudents who smrolled in the GED progren

were potential AEE students at the tims 2nd a record of formar GED studenis
who had not completed the tests because of their skills #as on fils, Sti=
dent needs were diagnoseé as being those of readinz skills and skills im tesic
nath computation. Once the sStudenis had urgraded these skilis through par-
ticipation in the ABE program, it was felt that thev could continue GED in=
striction ani have a betier chance to successfully complete the tests, The
core program Was thus centered around resding and math,

The troad goal of the program was as follows: "Our main goal 35 to crovide

a program to meet the needs of the educationally deficient adults in the sur
rounding community. This program will be conducted at regular hours by quali-
fied staff, using materials especially designated for the 2R student. The

clas: will be held in a centrally Yocated area,"”

The objectives were stated in a formet suggested by the federal guidelines:
1. +to increase adult enrollment by 100%
2, to prepare at 1east 10 new units in the reading program,
3. to use at least three new media to advertise the prozrams
4: to encourage at least two teachers to attend three adult education
ﬁorkéhbpé cbnduéfé& 5y ihé étaté Devartment of ;&ﬁéiiiéﬁ;
parent/%eacher organizations, or other groups concerning adult education.
6. to complete required revorts by the deadline date,
7. . to inform the ABE students of thé GED program;

The facility chosen was the librery in the senior high because of its geo-
graphically desirable location, and the comfort of its interiors Its sets
of tables and chairs, separate conference rooms with Elaékboards, and easy
access to reference material were conducive +to individual or small group
instruction, Classes were scheduled one evening a week for three hours. It

was determined that two teachers would be sufficient; one performing the
(30)
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. {Luties of coordinator in addition to feachins. A couzselor woulc be avaiie

atle one evening = moninh for testing znd referrel, BEudzei iisms comsidersd
H#ere: szlaries for ths coordinztor, two yeacve:é, ons counselor and 2 cle~k-
iypis=; travel expenses for worksHors and conersnces; instructiona: sup-

plies é;& equipment; Th= progrzn proposal was zcceépied by ihe State Datartment

of Ecuczt 101 and the local school board;

The implementation of the program bezan by informing the community of its

ex1stence; This was done by advertisements in the loc2l and régibﬁél news—

sapers, contacting the council of ministers of Forest Take to inform the
vzrious churches, callinz several ﬁéiféré'agéﬁéiés in Washington County and
versonally contacting present and forrmer GED siudents who qualified for AZS
instruction, ¥aterials selected Were reading and math texts 2nd workbooks
specifically written for ABE students; TheTe was no opportuniiy to evaluzte
them beforehand,

Records maintained were attendance; scores on diagnostic tests; a form re—
questing naume, address, telephone, previous schooling ard educational goal,

in addition to a wWeekly record of learning experiences in class, If a stu-
dent was missing from class thres times consecutively, the Program cooxdinator
telephoned him to ascertain the reason for the aksences and %o encourage him
to return; No zttemrt was m2de to follow up on those studenis who lef: ihe

Drogram permanently,

2 quick placement test: was administered to each student on his first evening
in class to determine placexent in the readisg materials aveilahle, These
tests accompanied the student texts and were a cursory appraisal of skills.,
Within six weeks® time, a series of more complete tests was administersd -
the California Tesis of Adult Basic Education - to appraise more accuréiéiy
the rba.'dln° ard math skills present and lackings

Menbers of the community were not utilized as resource people in this programs
One bf fhe teachers aftended ﬁo:kshbpé fbr ééi/ABE teachers, but, veyond this,

The progresi was evaluated only informally, Those who separated from +he
(31)
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orogran did not uswally notify the ihs**“cuﬁ*s iz 2dvances s t55+5 “ZS 7o

S
3uring the iInsiructionzl procsss a@nd over coffee, secaration statistices,

student attendsncs and generz? ziiitudes orovidel most of ihe eveluziive

Some guestions follow which m=y be some Tood For thoughi For future zduli

ecducation planners:

ere the pariicipents in the AZS class thoss for whom ths prograz was oxi-
giﬁally intendsd? :
A vociferous “"no.” P*esent and former GED students did not come, OF the
25 people who attended in ths course of thz y=ar, no less than eleven ware.
Cambodian -and Vietnamsse refigees who had moved inio the avez, Their skills
ranged from [0 previous ex: - siire to the Enzlish lansusse o having had ten
years of English instruction. Neither of the instructors had hzd experience
teaching ESL and no materials for this purpose had bteen purchased; An ARE
teacher truly has to be ready for the unexpected! ESL paterials weve guick-
ly purchased znd others inprovised. One of the teachers attended two workshops
conducted specifically for other AZE teachers throughout the state who found
themselves in similar situations. .nstruction, baphazard as it was; continu=d;

The skills of the remaining fourteen participants covered quite 2 range. No
iwo people were alikeé, Two were foreigners who read or wrote no English bmt
spoke it guite well, Two lhigh school gradustes earclled, iheir reading skills
at about the seventh grade level, Two others needed help in grammar and went
oa to get their GED certificates. Several read at about the fourth grade
level and others read very well but lacked math skills, 411 in 211; the

group wWas as interesting as it was variled,

How was instruction handled?

The students in ESL were divided into three groups, denonding on their skills
in English and instruction btased on the American Language Course texts, tapes
and workbooks. The others were tutored individualiy in their various texts on
reading, spelling, grammar and math, Extensive use was made of the Cyclo-
teacher; Learning was, of necessity; fairly self-directed with pericdic help
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and encourazezent. by the iteacter throughout the class period,

were the original objeciives achieved?

Yes and no. Special units in rezding were not prepared becaise of the abun-
dance of materials alrezdy 2viilatle. Only ome of the Lwo feachers afienied
néﬁ:’sﬁii?%; Presentations wsrs mede to the board of educaticn but Aot o
other groups. RequiTsd Teports were completed on time and 432 students in-

Tormed of the GED prozrai..

Were the materizis selected approprizte?

For the most part, no. Despite the ASE label; many were far 100
for the students and ANy were riiiculot.sly elementazy and children~-centered,
The Moti Serles in reading was very satisfactory as were the Stecgc-'langim and
@.mhridge math textbooks, The Eyclo-teacher was invaluable, The instructors
were pleased with the information obtained from the Californiz Tests of Adult
Zzsic Education and plan to continue using them as disgnostic, placement and

achievement .L.;atrzmen'ts

a-..,

Triciit

How should evaluatiox in this program be changed”

Standardized tests should be given on z regular besis = pertips every six
months ~ to reassess Pro olems; and provide concrete proof of improvement,
4n informal evaluation shest should be completed pericdically by each stu-
dent to provide feedback on the instruction received and feslings about the

achievement of personal objectives.

What is the principal weakness of this progran?
As in any ABE program, the people who need fhe instruetion are not all being

r-cruited. Also, one three-hour session a week is insufficient time to up-
grade skills, Two sessions z week would be tetter,

What is the principal strength of this program?
The personal and friendly atmosphere makes learning paifiless and the Students

seem to look forwaxd to coning,
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ZeTer ncw to Honle's modsl on T2ge 25 202 we shall Sollow the sters throush

—— =—— — - - . S i ] eu® LS R - Jragu <3 ™ — —
2o cetermine how they correspond with he izplementziion of ihz GEh —tzrEs.

Tre educationzl activiiy was idexztitied by an inisresizd teacher who hzd haz

orior trzining in the insiruciion of 2dulis, A propusal io conduct GZD

R o N Ll ______

classes was Treseated to the nizh School princive? and bozrd of educaion., A

Droval W3S gi?éh and 2 cdecislon was made to procsad.

The main objective was identifiss: to provide instruciion in readinsz, nsth
2nd English grasmer for fhose adults who hEE not obtained thsir hizh school
diplomas and who desired to pass e 52D tests and obtain an ecuivalency
certificate,.

The resource raterials were taken from existing EnzlisH and math texts ussd
By the junior znd senior hizhs becauss no money was zllocated for this Tur-
Dose. Some USAPT (United States Armed Forces Insti*ute) materizls were iused.
The leader, the teacher of the class,was the woman who initiated the Trogran,
She had a master's dezrez in adult education and was certified to teach in a1l
areas of instruction, She zlso served zs program coordinator, (Two years

later, a math instructor was addsd )

Methods were limited by the materials availasie but individualization was the
key ccncépfi ATter an initial appraisal of sxl.ls, a2 sequence of learning
experiences was to be designed by the teacher. and student to upgrade skills
as quickly as possihble. Thus the Sequence of instruction differed from sti-
dent to student,

.t was determined that one sessSion a week of four Hours was feasible and

Tuesday evening was chosen because thers were the fewssi confiicts with other
community activities that evening,

Constant reinforcement could easily be provided by the teacher because of
the individualized format of imstruction,

The principal criterion of program evaluation was the success ratis of those

(34)
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#ho cozpleted instruction and iook ths C2D tssis. [(In 1970, Forest I=wxs
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wzs made 2 tesiing center for GED irn 2dditich 45 3 tezching center, It
discoversd thst many stulents ¢if not have iran sportation to
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student attitudes a2bout persomal prozress,

Suidarce was to %e the t2sk of the teachers - guidance toward aiisizsenc of
personal objectives and the completion of the tests. (Iz 1975, 2 comsalor
was zdded to the staff to administer the GZD tests, o rovide information

on further educatiornzl opportunities or treining progranms, and to make coxtact
with students who had missed three consecutive classes, )

The life style of the participants was takenm into considerztion as much as
(it wes F81t that

Teyment of even 2 nominal fee would encourage commitzent) and 2 $10,00 fee

vossitle; There was a2 $5,00 fes to rsceive insiructisn

for the testing., (The government has since rescinded this requirement. )
Students were free to come and &0 a5 they Pleased - if wes mot mandatory to
be in class every Tuesday evening for foiur Hours.

The financing of the progzram included instructors’ salaw—ies orly, the govern-
ment paying about 75% and the local schos! districs tho Temaining 25%,

The progran was interpreted to the public via periodic advertisements in

local and rezioral newspopers, {In asking Studeats how they became aware of

the program, however; most replied by word of mouth, )

The plan was thus put into effect. Evalustion is done informally and con=
tinually. The effectivensss of the program is detsrmined by the mmber of
graduates, and, in this case; it is very high; and by the feelings and atti-
tudes of the participants; This year this Far (Sanuary; 1976-Juse, 1978) over
30 people have received their GED certificatss, Tn 1373, the Tallure rate for
the state of Minnesota of students faking the tests was 14%; in Forest Lake,
2@, The increasing enrollment reflects the position attitude of the parti-
ciparts who tell their friends about the program and who speak highly of
their positive experiences in it
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* ° Zow has the prozram changed singe iis Instizztion?

—

The mumber of students in ztiéndince has grown foz Tive Io orer 50, Th3

stafl has Incressed frox two teoachers is four teichers and ons conassior:
The 2ddition of & counsslor %o ihe stz has had benzfits not previousiy

‘

considered, He is 2w2re of hizh School siudazis who have not graduated fronm

high school and hes contaets ihen by pbone, informinz thaa of ine Trozrax:,

The x2dizan 2ge of the clienis hzs thus been lowersed consideranly, 2us Lo zn
Influx of 19- and 20-year oid people; (The median zge froz 19?1 1973 sEs

]: |
f"i
21
a
2
U

%

33 years .) Coordinating dutles have been zssumed by the ai
of Special Services,

¥hat zre thz dizgnostic prbbé&u:é&%

2dult Basic Educatlon, evel B; teacher and student go over ths completed
tests together, areas of weakness are noted and learning exveriences de-
signed to upgrade skills, It is felt that if 2 student masters the skills
sampled in these tests, he will be able to pass fhé GED tests. A special
rrofile shzet is maintained on each student; noting wezk areas and a 40# kep‘
of lezrning experiences,

What is the format of instruction?

As stated vreviously, instruction is individualized, Several workbooks,
texts and worksheets are used, Instruction may take vlace in small grourvs
if there are several reople working on tre same skill, Students work at
their own rate and on their own timetable, They may take work home if they
so desire,

What is the principal strength of the program?

As Boyle and Jahns state:” The intent of adult education progremming is to
have sufficient flexibility that the learner can aiialn ihe desired emds in
ﬁﬂ&ﬂMﬁﬁ%mﬁﬁﬁmﬁwﬁﬁﬁ%ﬁmﬁﬁﬁ@
program, Farticipants come when they are able and work only in those areas
in which they need help, The individualized or small group instruction are
good formats for discovering individuals' arezs of weakness and evaluating

problems and progress.
(36)
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What is the principal weakness of this rogram?

Decision-naking is now in the hands of an individual who has had 1ittls
Drior experience in adult education and Has no comm tmeat o it. His basic
lack of understanding of the psychology of the adult learnsr will procably,
in tlme, harm the pregram irreparably. This has been shown hj his deCiSIOH
to cancel the progran durlng the summer months, A current budget crisis

has brought the GED program under lnvestlgation as a2 possible arez in which
to cut funds and; unfortunately, those who will make budget decisions c¢o not

understand or empathlze with the program,

(37)




';. . .t - o I
FOOTNOTES

lﬁéﬁjéﬁi F; Bryant, Diagnosing Students' Needs and Establishing
Objectives;" You Can Be a Successful Teacher of Adults, ed., Philip D. Lan-
german (Nationzl Association for Public Continulng and Adult Education,

1974), p. 49,

Ralph W, Tyler, Basic Principles of iculur

(Chicago: The University of Chicago Press, 1975), ovv. 5-37.

) 3Sam"el E, Hand "Identiflvaeion of Needs ane Resources;' Agn;n;a—
tration of Continuing Educatn.onl ed._Nathan C; Shaw. (nasningLB&. National
Assoclation for Public School Adult Education; $969), b:; 156:

Adults," Aduit mduce@;gy. Theory tration of Adult Educ=-

tion; ed. Zdgar J, Boone st 21, (ﬁéshlqgton. Adul* Education Association of
the U.S:4:, 1965), p. 43,

JSa*a M. Steele and Robert E. B*aék Evaluating the Attainment of

Objectives in Adult Education: Process, Prooertles, Problems, Prospects
(Syracuss: Eric Clearingnouse on Aduit Education), p. 20

Sibid: pps 20-3t.

?Ralvh W, Tyler, Basic Principles of Cixriculum and Instruction;

Dpe 3-43.

Bﬁobert J. Kibler st als; Behavioral Objectives and Instruction
(Boston: Allyn and Bacon, 1970); p: 33.

pobert F. Mager, Preparing Instructional Objectives (Palo Alto:
Fearon Publishers, 1962), pp. 5-7.

B ,”1°Ra1ph W. Tvler, Basic Principles of Curriculum and Instruction,
Pp. 43-62,

W5shn M, Peters; “Developing 2 Currlculun That Hests Student Needs, "

You Can Be a Successful Teacher of Adults (National Associztion for Public
Continuing and Adult Education, 1974), p. 69.

12Ra5mond T, McCall and Robert F. Schenz, "Planning a Ealanced
Currlculum," Adninistration of Continuing Education, ed. Nathan C, Shaw
{Yashington: National Association for Public School Adult Education, 1969),
pp. 163-170,

13M6&£6é €. Neff, "Methods and Materials for Adult Lee*ners,"

Administration of. Eontinuingeeducetlon, PP. 317-320,

12"Ben‘]amin F. B*yant "Diagnos1ng Students' Needs and mstablish.rg

Objectives," You Can Bs a Successfiil Teacher of Aduits, p. 59.

. 15Patrick Gs Boyle ~nd Irwin R, Jzhns, "“Program Development and
Evaluation; " Handbook of Adult Educatlon, ed. Robert M, Smith et al, (New
York: Macmillan Company, 1970), p. 65.

N

N




v T . ez . o o - -
. 16Ralbh Ws Tyler, Basic Principles of Curriculum anad Instruction,

ops 63-68;

»-

 matcoin S. Knowles, Hodsrn Practice of Aduit Education (New York:
Association Press, 1975), p. 295,

18§aiph W. Tyler, Basic Principles of Curriculus and Instruction;

oIS 1055

 maniel L. Stufflebean, Educational Evaluation and Decision-Making
(Bloomington: Phi Delta Kappa, Incs; 197%), p. 40,
2041 co1nm S. Knowles; Modern Practice of Advlt Education, p, 219,

21

~ ““Axden D, Grotelueshen et al., Evaluation in Adult Basic Bducation:
How and Why (Banville: Interstate Printers and Publishers; Inc., 1976),

pp: 11-38; '

 2fan B, Knox, "Continuous Progran Evaluation;" Administratis
of Continuing Education, p. 371.

 ®waicowm s. Knowles, The Adult Learmer: A Nezlected Species
(Houston: Gulf Publishing Company, 1973), p. 121,

7“77W72#§i&éﬁ D, Grotelueshen et al,, Evaluation in Adult Basic Education:
How and Why, p. 49.

, 234nn P. Hayes and Willianm G, Osborn, “Ways to Evaluats Student
Progress," You Can Be a Successful Teacher of Adults, p. 14%.

26y53 6ol S: Knowles, Modern Practice of Adult Education; pps 49-50;

_ *"Richard A, Btheridge, “The Adult Learner; Physiological, Bsycholo-
gical and Sociological Characteristies;"” You Can Be a Successful Teacher of
Adults, op. 33-35,

28ya1coln s. Knowles; The Adult Learner: A Neglected Svecies; p. 35.

?9pilen Tough, The Adult's Learning Projects (Tofonto: Ontaric Tne

stitute for Studies in Education, 1971), pp. 20-65.

Bcﬁélééim S, Knowles, The Adult Learner: 4 Neglected Species, v. 90s

3 vid. . 60.
Rivid, ps 67.
~ Piznes 4. Sheldon and Gordan B, Wasinger, "Slection of Teachers,
Leaders, and Supportive Staff," Administration of Continuing Education, Ds 280,

Hivia. p. 262,

35 v1a, p. 283.

b’
Q!




o'? >

Pralcoln S. Knswies; The Nodern Practice of Adult Education; p. 72.

37 3oanna Sculley Escobar and Jonn Daugherty, Handbook for the ESL/AZE

Administrator (Arlington Heights: Bilingual Education Service Center, 1975)

Book Two, p, 20,

Byillian s, Griffith, “The Evolving Role of the Adult Bducation

Director, Administration of Continuing Education, p. 95.

PR, Curtis Ulner, “Teacher Training asd Sugervision,” Administration

of Continuinz Education, p. 303.
40

paper, Herlan Copeland; 1976:
1bia,

: ll-chrﬁ O Houle, The Desizr of Education (Séﬁ Francisco: Jossey-Cass
Incs, 1972),

a3ibid; p. 146,
¥ 64, . 180.

o “5JaaﬁaaW§§§;1§§ Escotar and John Daugherty, Handbook for the ESL/ABE
Administrator, Books One and Two. )
oo

»aly |
W

68.



