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. - ABSTRACT - ~E5

~ -
1

Like any other profession teacher'education attempts to enticevthe "best"
candidates into its training programs. Accordlng to some research ( Schalock,
1979) veny few studies have examined the character1st1cs and circumstances of
persons enter1ng the teach1ng profession . This study examined the. charac- .
teristics-of a:;roup of un1vers1ty students who entered the Facu]ty of Edu-

l cation and compared them w1th those of a group who did not enter the program

A]though the f1nd1ngs cannot be generalized to the tota] university popu]at1on

it appears that educatnon students share seﬁe common characterlstlcs, and that

those character1st1cs are not necessar1]y the ones whlch educators profess to

favor in the1r students.
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A COMPARISON OF STUDENIv/QHO ENTER EDUCATION 4
WITH THOSE WHO CHOOSE OTHER. PROFESSIONS

L1ke any. other profess1on, teacher educat1on attempts to ent1ce the
‘:"best" candidates’ 1nto its tra1n1ng prOQrams The best candidates in th1s
case are those ‘who succeed in the educat1on program, enter and rema1n in
the teach1ng profess1on and who u]t1mate]y become effect1ve teachers
Several studies have examined the character1st1cs of effective teachers;
for example, Veldman & Kelly, 1965; Hamacheck, 19695 Millar, 1975. -A
still larger number of studies have dealt with selection of teacher candir
'.dates. (Foria fairly extensive reuiew of this Titerature see Twa & Greene,
' 1979). The recent research in'the area of eva1uating'teachfng:effectiveness4
~ is pramising and studies in this field are too numerous tq.cite. However ,-
there have been very feu studies on teaching as an occupaticnal choice.
Schalock (1979). cites two major studies‘which‘contain'a‘great deal oftinfor_
mation about the floW of people into teaching (NEA, 1972 and Lortie, 1975)
" but he is sti]] of the opinion that “these studies ... are few in number and -
have tended to be ljmited dn.scopeL Jiﬂby also tend tg be' dated” (p. 365).4

‘ ‘Generally, the research.indicateS»that “persons entering teaching-share.

-~

common characteristics"v(Scha]ock; P-»366). "Humanistic" reasons were cited |

-
I

most frequently as'reasons for.wanting to be;teachers' These findings were
.supported by a twice- rep11cated Un1vers1ty of Letbbr1dge study (Greene, 1978a,
1978b .and 1979). It also appears from the research that, a]though women in
teaching sti]] outnumber men;vincreasing numbers'of men are entering the field.
. Schalock also c1tes several stud1es that support the w1de]y he]d view that |
students entering education are less academ1ca]]y able than students pre- qulli

par1ng for other profess1ons, but he also c]tes more-recent studies which

. T s
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i;j L 1nd1cate that ‘this may be- chang1ng Some research has been done relative . \55\
: to the soc1oeconom1c background of persons chooS1ng a career in educat10n 'i |
but the conclus1ons appear to be amb1guous Very Tittle research has been
., done bn the persona]1ty character1st1cs -of persons p]ann1ng to be teachers
¥ Scha]ock conc]udes hls rev1ew by stat1ng that,"In a profess1on where there ~
is. so- much ta]k about attractqng better peop]e it is odd that SO ]1tt1e re- |
: search has been done on the character1st1cs and c1rcumstances of persons enter- .
ing the profess1on, and the re]at10nsh1ps among these cond1t1ons of entry
- and subsequent success S Teach1ng as’ an occupat10na] choice 1s a ne-

g]eé}ed aspect of research on teacher se]ectlon and needs to be pursued"

A (pp 366, 367) o B o | -

-

-The Un1vers1ty of Lethbridge QAULTEP proaect whach began in 1972 and
1s described in deta11 in Drav]and & Greene (1979) is an attempt to ana]yze
' i re]at1onsh1ps among f1ve phases of teacher education (pre educat1on se]ectlon,

. training, p]acement, and work success) with the u1t1mate purpose be1ng to
deve]op a model for eva]uat1ng teacher educat1on programs. Since 1972 data
have been co]]ected on approxlmately 700 students from the t1me they enter
un1vers1ty through the education program and, for some, through several .years

d of teach1ng Several studies have been conducted w1th1n and among the five

7 phases of QAELTEP but this is the first to examine the characterlst1cs.Qf
persons who choose teach1ng as a career and- to compare these students with

those who are preparlng for other careers

-

" Purpose and Objectives

The teacher, educatfon program at The University of Lethbridge includes
two years of Arts and Science courses_(pre-education) followed by two years

-

in the Faculty of Education. Before a student is admitted to the -Faculty of

°

o : ._' _ . \/
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Educat1on(Ee or she must successfu]]y comp]ete an "0r1entat1on to Teach1ng“

- pract1cum course. The obJect1ve of th1s pract1cum is. to "prov1de the student w1th

f;ff;., an opportun1ty for vocat1ona] exp]orat1on and exper1ence “and hence a more va]1d
. bas1s for subsequent career dec1s1on . It also prov1des an opportunity for CO~=
r i- "-operat1ng te;chers in the school as well as un1vers1ty consu]tants to’ make Judge- |
| ments re]at1ve to the cand1dates ‘potential and su1tab1]1ty for teaching" (F1e1d
Exper1ence Handbook p. 11). The course may be credited in the Arts and Sc1ence
program for successfu] students who elect not to enter education. Approx1mate]y .
25% to 40% of the students who take this course do not enter educat1on e1ther
- because they do not meet the cr1ter1a or, because they choose not. to app]y At
th1s time we do not know whether those-students who enter education are those
whom the Faculty should encourage; that is, those who posseSS'characteszt1cs
most'compattble With the phi1osophy of the teacher education program. Therefore,
. the maJor purpose of this. p1]ot s@udy was to examine the character1st1cs of a N
group of students who entered the Facu]ty .of Educat1on and to compare them w1th

those of a gr0up of un1vers1ty students who d1d not enter the program Spec1f1c_

‘objectives were to:’

¢ -

1) ‘compare b1ograph1ca] character1st1cs (sex and age) and academic
abilities (G.P.A. and English competency) of students who entered
educat1on with those of a group who did not, - ~

2) compare the psychological character1st1cs of students who entered
educat1on with those who did not,

3) compare un1vers1ty success (term1nat1on status and grades) for the
two groups, .and ’ | . _

- 4) compare the post un1vers1ty success for the two groups in terms of .
" type of employment, position, salary, respons1b111t1es and. fUrther
* education or training. _

— /7
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2 Methodologz T s T

~ The sample for-thls study cons1sts of 259 students who enro]]ed 1n the
- :0r1entat1on to Teachlng practacum between the spr1ng of 1975 and the suumer . ‘
v .of 1976 188 of those students subsequent]y entered the Facu]ty of’ Educat1on
| ;i(ZS of those.already had a'hacca1aureate degree) and 71 d1d not (Table T)

. STy

S

- S Tab]e 1. g
SR 3% DESCRIPTION oF SAMPLE BY TYPE oF ~
' 4g 3 : STUDENT AND SEX . 1
_-Student .~ . - " Female =~ Male - Total-
}'-Entered Facu]ty of I 1_1]7w - 46 _' - 155 i .l;-
- Education . % - 7A.8  -28.2 T .
R - Entered Faculty 'of - 8 .17 25
e e "+ Education with - © % 32.0 - 68.0 ..
o © . Prior Degree- ~ .o - Lo I )
R Non-Edutation ‘; n - 45.. 26 - 71
- : 634 . 36.6 :
" Total n"" 170 . 89 - 259!
co . 65.6.. . 34.4 100.0 -

< -~

- This group is cons1dered to .be Sample III of. the QAULTEP data bank Bio-i':
;graph1ca1 and psychological data (1nc1ud1ng psycho]og1ca] and English test
scores) were collected on all students 1nc]ud1ng those-nho did not enter
‘education. These data are'rdutinely collected each semester for all students

| i on/the first and second days of'the‘practicum. The psycho]ogita] tests ih{

{ =

..

* cludedthe following:

- ‘ - . . . .
/ _ : oL .
N , X s ) - .




1) M1nnesota Teacher Attitude Inventory (Cook et. a] 195i)
- 2), D- Sca]e (Rokeach 1956) -a measure of dogmat1sm '
| 3) Q-Sort (Block, ]961)--'a measure of-se?frconcept

"t 4) 16 Persona11ty Factor (Catte11 1957) -‘standard‘scores on each
: sub- factor, and : : e E
. 5) Californja Psycho]ogica] Inventory (Gough 1957)'- standard_scOres
. . on each gub- sca]e i . R

,_,

(See Append1x A for a descr1pt1on of the 16PF and CPI. sub-scaies) The measure{_
vof English competency was the percent1]e rank ‘on the.Co1]ege Eng]1sh P1acement RN

Test*(Haugh & Brown). VR . - :;.'

Grade po1nt averages and 1nformat1on on the term1nat1on status of the

' students were taken from permanent record cards when the: students.comp]eted

2 degree or left the dn1vers1ty F1na]]y, quest1onna1re postcards were sent

‘to a]] students who d1d not comp]ete a B. Ed degree, and some 1nformat:on on . -

i 4

‘»the B. Ed. graduates was prov1ded by . The Alberta Department of Advanced )

__Educat1on and Manpower

Descr1pt1ve and stat1st1ca1 ana]yses were used to descr1be the data The' .

/ K
the s1gn1f1cance of the d1fferences between means . Va]ues of a]pha less than oL,

~ Chi- SQuare test wasiused to examine re]at10nsh1ps and T-Tests were'used to test

or: equa] to .05 were cons1dered stat1st1o§]1y s1gn1f1cant o

}

P
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}‘BTQQrthTCJ] and Academlc Character;st1csr

There appeared to be no s1gn1f1cant d1fferences between students who
.i entered educatlon and those who d1dn t with respect to sex 63% of non-edu-
R _-catlon students and 67% of educat1on students were female However, a much
Ajlarger percentage of the ma]e students than female students 1n educatlon
.'.? entered the Eacu]ty w1th a prev1ous degree (refer to Tab]e 1). hge was ’
? also not s1gn1f1cant1y-dffferent for the two groups. The mean age. for non-
educatlon students was 22 years (S.D. = 3.63) and for education students was:
21 7’years (S D 3 63) Ana]ys1s of variance was used to test the. 1nter-

act1on between sex and age The: 1nteract1on was not s1gn1f1cant (E' 06)

r‘

:Together the two variab]es accounted for only 8 5% of the var1ance in

: whether the student entered educatlon or not..

'/‘_ o Adnnss;on grade point average,.that 1s the cumulative G.P. A at the com-
'pletlon of 20 Arts and Sc1ence courses at which time the student was e11g1b1e
’for adm1ss1on to the Facu]ty of Educatlon was not slgnlflcant]y different for
7_the two groups as a whole. However, for females there was a s1gn1f1cant

d1fference on adm1ss1on G.P. A (p- 02). The mean adm1ss10n G P A, for fema]es-

' who entered educatlon was 2. 86 on a 4 polnt sca]e (S. D 49) and for fema]es\i.ﬂlg

who did fot enter educatlon was 2.59 (S. D. .67). There was no %afference .
- for males; the mean for ma]es who entered educatJon was 2. 64 and for those e e

h whodidn't was 2.71 (see Tab]e 2) D \_:‘_;': oo > :,-f

P . . [
r L. L, - 2 00

Eng]1sh competenc1es as measured by the Co]Tbge Eng]lsh PTadement tggghwere;fL

- not different for the two groups as a whole or when divided by sex. The Eng]1sh;

0 . . ~ . . -

L)
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test is used as a se]ect1on deV1ce and students who do not meet the m1n1mum
1 1
:'cr1ter1a are requ1red to rewrite the tests before be1ng adm1tted to the Faculty
Remedial Eng]1sh 1nstruction was’ available to students request1ong he]p. These

l'data were from the 1n1t1a1 wr1t1ng of the Eng]1sh tests.

TABLE 2

_ A COMPARISON OF ADMISSION G P.A.'S OF
/" EDUCATION STUDENTS AND NON-EDUCATION STUDENTS

-

.

" Education Students Non-Education Students Significance'of F

Sample N X sb N X sD
. . . - ] ‘g R r_. -
~Total Group 18 2.79 .50 ‘65 ' 2.63 .62 073
Femles 124 2.8 .49 40 2590 .67. - .06
Males 62. 2.64 .50 25 2.7 .63 567

Psycho]ogica1 Characteristics

Data from the f1ve psychological tests were used to compare the two groups
on psycho]og1ca] character1st1cs. Two of the tests, the 16PF and the CPE, have
N severa] sub-scaTes, wh1ch gave a total of 37 psycho]og1ca] measures. Means ‘and
standard de¥1at1ons were ca]cu]ated for these 37 variables. ° ., |
' For oniy three of these measures were there significantly d1fferent means :

between the total group of education students and non- educat1on students These"

“measures’ were E16PF (subm1ss1veness versus dom1nance) w1th the educat1on stu-
- dents scor1ng toward the subm1ss1ve end of the scale, SoCPI (soc1a11zat1on)
~and CmCPI (communa11ty) w1th the education students scor1ng h1gher on both

sca]es. -For- fema]es, on]y two of these tests were s1gn1f1cant]y d1fferent -

”

19 L



C test wh1ch gTves a measure of the re]atlonsh1p between the "rea]" and the

: capac1ty for status and other s1m1]ar factors related to status and soc1ab111ty

7"1dea]" self.. ' 'é-'.

"factor on th° CPI and the 16PF thh*non educat1on and educatlon students for

>

016PF (untroub]ed adequacy versus gu11t proneness) and E16PF (subm1ss1veness

versus dom1nance) Fema]e educatlon students tended to be more submlss1ve

~and more gullt-prone

Eleven of the tests had Significantly_different.means'for males. The

"statistically significant results are shown in ‘Table 3. As 1nd1cated by the

three 51gn1f1cant factors of the ]6PF the ma]es in educat1on tended to be - -
more. consc1entlous more group-dependent as opposed to be1ng se]f-suff1c1ent,,
and have hlgher self-concept contro] Accord1ng to the CPI sub scales the

ma]e education students scored higher than non- educatlon ma]es on dom1nance

They a]so appeared to have a h1gher se]f-concept as 1nd1cated by the Q—Sort

o

S1nce the overa]] means may mask the rea]‘dlffbrence between the varlous -

groups, those scor1ng within approx1mate1y one standard dev1ataon of the mean

' were e]1m1nated from the foi]ow1ng ana]ys13"

;: Scores ator above seven on the ]6PF were recoded as 2 . <. .
Scores at or below four on the 16PF were recoded as 1. - v RS
‘Seores at ‘or above 60 of the CPI ‘were recoded as 2 o oL
Scores at or below 40.on the CPI were recoded as 1 ;
Scores within the m1d range on both 1nstruments were recoded as m1ss1ng data.

-~

"} Us1ng—th1s recoded data the 2 x 2 Ch1-Square test was used to compare each -

both ma]es and fema]es

~

»

Fema]e educatnon students scored h1gher than‘hon-educat1on students on 016PF

\\.z»

- 5,

el

(untroubled adequacy vs-gu11t-proneness)._ However, for an_accurate_1nterpre- s
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: ’tat1on of the resu]ts one must exam1ne the percentages w1th1n the ce]]s of
T tabTes with s1gn1f1cant Ch1-$quare resu]ts For example,. of‘the fema]es -1
who scored on the subm1ss1ve end’ of the sca]e, 94% entered educat10n ' However;
that does not. 1mp1y that mbst fema]es who entered educat1on were humb]e -or-sub-
missive. -In fact two- th1rds of .them scored at the aggress1ve end of the scale
' i(see Tab]e 4). A s1m11ar statement cou]d be~made about 016PF.- Aga1n of the

48 fema]es who were more gu1]t-prone or worry1ng, 85% entered educat1on, bué

of all fema]es who entered educat1on approx1mate1y equal numbers were at each

" end of the scale (see Tab]e 5) | ' { F h ‘»*"

Ma]e educatlon students scored ]ower than non-educat1on students on QZIGPF

-

(group adherence vs se]f-suff1c1ency) and h1gher on G]6PF (weaker superego -

strength Vs stronger superego strength) 0316PF (low 1ntegrat1on VS h1gh self-
concept contro]), DoCPI (dom1nance) CsCPIL. (capac1ty for status) SoCPI (soc1a]-_‘
lzat1on) and AcCPI (ach1evement via conformance) " For. each of these tests (see-‘

LS

Tab]es 7 to 13) not on]y was there a s1gn1f1cant1x,h1gher proport1on of males
‘:‘.w1th a part1cu]ar tra1t enter1ng educat1on but‘aTso~the~percentage of ma]es
”i: in educat1on who exh1b1ted that part1cu]ar trait was cons1derab]y hlgher An

-examp]e may he]p to clarify th1s point. For G16PF (Tab]e 7) 77% of the males -
who scored on the "consc1ent1ous" end of the sca]e entered educatlon A]sO,

75%. (27 out of 36) of the ma]es 1n educatlon 1nd1cated a. tendency toward con- :

sc1ent1ou°ness or pe“severance, as opposed to fewer than ha]f of the ma]es not

" in educat1on

T

,Success in Un1Vers1ty ‘ C T : . ’ e

Students who entered educatlon were much more 11ke1y to comp]ete degree

-

. requ1rements than those who did not, 93% of the educat1on students comp]eted
".aB. Ed.’degree while_only about 46%;of_the_non-educatmonvstudents completed" -

degree requirements before ‘leaving the uniyersity:(See Table 147)5;_Thei1 T

-
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‘mean - term1nat1on G.P.A. for educat1on students was s1gn1f1cant1y h1gher than ‘

o for non-educat1on students (See Table 15). When the group was d1v1ded by Sex
the d1fference wa7f§ggn1f1cant for females (p=. 00]) but not for ma]es Hoy-

AN f‘ever, when on1y those students who comp]eted degree requ1rements were com- .

pared the term1nat1on G.P. A s of the two groups were not d1fferent

- -

B | .. -TABLE 3

- PSYCHOLOGICAL TESTS WITH SIGNIFICANTLY DIFFERENT MEAN SCORES
FOR MALE EDUCATION STUDENTS AND MALE NON-EDUCATION STUDENTS

13

| o i oa . b

L S . Education® Non-Education”.
A S . . Students Students )
| 'EfTest ‘ ' Description S X sb X - . gb‘ Probability.
“ "G16PF - Weaker Vs Stronger Superego SO o
_ - Strenth* . 634 171 525 | 1.80 . .035-
0216PF Group Adherence vs Self- T
: Sufficiency* . 3.52 2.30 4.83  2.37 - .020
0316PF Low_Integration vs High - * 6.98 1.90 . 5.71 2.0 " .o008
Self-Concept Control* 4 , T '
_ DoCPI‘,Dom1nance o - .55.84 11.67 49.64 - 9.27 027
" CsCPI Capacity for.Status = . '50.92 10.34 45.73 . -8.80 .039
(SYCPI Sociability . - 53.29 .9.74 48.09 = 9.00 ©  .031 |
"ReCPI Responsibility £ 46.16 8.57 40.77 10.88  .021 - .
SoCPI Socialization ' 52,35 7.84 46.14 10.61 _  .005
CmCPT  Communality | . 53.40 6.81 49.18° 9.82 - -.027
“AcCPI Achievement v1a conformance 52.56 8.46 44.82 . ITL§J\'IH' .001
Q- Sort Se]f-Concept ' L '76"'°]5f 64 . 287 .05
? N=62 N—zz

~

- *Note: H1gher scores indicate characterlst1cs on the r1ght side of the d1cho- 3
tomy. For example, persons who score high on Factor G16PF tend to

have stronger superego strength (conscientlousness)
. / . L




TABLE 4

. CLASSIFICATION OF FEMALE STUDENTS ON 16PF CATEGORY E )
-BY TYPE OF STUDENT: FREQUENCY FOR A CHI-SQUARE TEST.*

Category E

) (Subm1ss1venessvvs Noh?Education Entéred Education Total
Dominance): - ‘ oo ’
Humble,." | R S 16 <. 17
submissive . S 89 : '94 1 .. 100. 0
- . - ) N ) .
Assertive, 30 . s7 - gy
aggressive . - 7 34.5 ~ 65.5 - 100. 0
Total . 31 T ¢ 33 a0
S - 29.8° . - 70.2 C
— R , . -
X°=4.28; p=.04

- o *Note: Qtudents scor1ng in the m1d range, 4 to 7, not 1nc]uded

2

TABLE 5

CLASSIFICATION OF FEMALE STUDENTS ,ON IGPF CATEGORY 0
BY TYPE OF STUDENT FREQUENCY FOR A CHI-SQUARE TEST. *

I

" - Category 0
(Untroub]ed adequacy Vs

Non-Education Entered Education Total ka :
" Guilt-Proneness) - . .

Self-assured, S 3 .39 62

- confident . o 37.1 | 62.9 100.0
Apprehensive, . - 7 .4 48
_worrying , _ 14.6 85.4 -100.0

© Total - . .30 80 10

. o 27.3 . ‘72.7 ' :
¥%=5.82; p=.02

*Note: Students scoring in the mid range, 4 to 7 not 1nc]uded

¢ T

A
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_ ) TABLE 6 |
e o CLASSJFICATION OF thgkz STUDENTS ON"16PF CATEGORY QI
- EQUENCY FOR A CHI-SQUARE TEST.*

BY TYPE OF STUDENT: .

B

Category Q, " _ Non-Education Entered Education 'Tota]
(Conservatism vs Radicalism) : - ‘ - :

=%

_Conservative, . . . .8 ... a5 . 53

‘traditional - T D -9 34 o 00,0
. Experimenting, L 20- 38 . =8
analytical - = . 34.5 - 65.5"'c'A 100. 0
.. Total . - 28 . 8 am
D -, 25, 2 _ 74.8 . NS
C g2 ~.‘." C ' .
X"=4, 54 E. .03 . - R

*the Students scar1ng in the mid range, 4 to 7 not 1nc1uded

‘ TABLE 7

CLASSIFICATION OF MALE ‘STUDENTS ON 16PF CATEGORY G
BY TYPE OF STUDENT FREQUENCY FOR A .CHI- -SQUARE TEST.*

-~

%S::E::ysﬁpefego~$t th  Non-Education Entered Education Total

-vs Stronger Superego Strength)

Expedient, s _. o - 9 20
casual ' 55.0. - 45.0 100.0
: ;Conscientious,' - 8 ’ 27 35
- persevering T 22.9 : 77.1 --100.0
Total | - 19 | 36 . ‘55
' o 34.5 ) 65.5 . 100.0
x2=4.48; p=.03

*Note: Students scor1ng 1n the m1d range 4 to 7, not 1nc]uded

ERIC 15
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o - o : TABLE'B _ .
- CLASSIFICATION OF MALE STUDENTS ON 16PF CATEGORY Q2
BY TYPE OF STUDENT: FREQUENCY FOR A CHI-SQUARE “TEST.*
o ;ﬂCategory Q2 ~Non-Education Entered. Education Total
e "2 (Group Adherence vs - ’ :
( : Self-Sufficiency)
'.\§:‘ v . Group Dependent.. - %7 | . 4 . e a8
R R I N - 85.4 - 100.0
-~ . z‘\ IR a. ; 4 . —
~ Self-Sufficient _ 6 Y 13
| - - 4.2 - 538 - 100.0
- Total 13 48 61
5 ‘ 21.3_, 78.7
| v - — ' . ,
. X"=4.34; p=.03. : ¢
’ *Note: Students scoringin the mid range, 4 to 7, not included.
) - SR e
TABLE-9 - | _
CLASSIFICATION OF MALE STUDENTS ON 16PF CATEGORY Q3
- BY TYPE OF STUDENT:, FREQUENCY FOR A CHI-SQUARE TEST.*
. ,(Eowg?:{eggation'vs’High ~ Non-Education Entered Education Total
' lSe]f-Concept Control) o A :
Undisgiplined Self-Conflict 7 SRR S 15
: = o 46.7 - . 53.3 100.0
v — : — ‘ — -
Controfled o . 8 : 38 .. 46
. _ 17.4 : 82.6. - . 100.0
Total | b; | 5 46 61
f . 24.6 ~75.4 100.
A ) g ..
2 .

X"=3.77; p=.05 . -
*Note: Students scoring in the mid range, 4 to 7, not included.

fRIC - 16
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_ - TABLE 10 | |
_ CLASSIFICATION OF MALE STUDENTS GN THE CPI  TEST
CATEGORY DO BY TYPE OF STUDENT: FREQUENCY FOR A CHI-SQUARE TEST.*

Category D0 an;EdUCation o - Entered Education Tode?
. (Dominance) . _ '
Retiring, 5 7 Lo 12:
= - inhibited, 41.7 - 58.3 : 100.0
\gommonp]ace :
I B i
: Aggressfve,‘- --; 2 . 28 ' - 30‘
confident, N 6.7 ‘ _ 93.3 , 100.0
outgoing : .
‘Total 7 3N 42

S X =5.25; g— 02. ' ) :
-——— *Note: Students scoring-in the mid range of Standard Scores 40 to
. 60 ‘are not 1nc]uded

-
¢

L TABLE 11

_ CLASSIFICATION OF. MALE STUDENTS ON THE eI’ TEST |
CATEGORY CS BY TYPE OF STUDENA: FREQUENCY FOR A CHI-SQUARE TEST *

-

‘Category CS © Non-Education - Entered Education  Total
(Capacity for Status) o S .

Apathetic, shy . _ -8 8 16

conventional, L 50.0 .. 500 100.0
o dull - | : ,
<
‘Active, ambitious Co2 6 - 18
forceful, insightful 1.1 88.9 . 100. o
Total - .1 2 3
. . 29.4 . .70.6 |

X%=4.44; p=.04 | -
*Note: Students scoring in the mid range of Standard Scores, 40 to’
~ 60, are not included. -

17 . *



A _TABLE 12

- - CLASSIFICATION OF. MALE "STUDENTS ON THE EPI _TEST .
CATEGORY SO BY TYPE OF STUDENT ‘FREQUENCY FOR A CHI-SQUATE TEST.*

Category so :Non-Educatidnv: Entered Education - Total:
‘(Soc1a11zat10n) S . :
. , Y
N .

Defensive,.; 8 - 5 13
demanding, ‘ -61.5" - - 38.5 100 0
opinionated . B S e ) : -

Honest, industriods, . L § R | P
ob11g1ng, sincere - 0.0 .+, lo0.0 100 0

Total . 8 I T ¥

33.3  66.7

- x%7.57; p=.006. | e -
*Note: Students sqcring in the m1d range of Standard Scores, 40 to -
60, are not 1nc]uded ' .

v

, ,\' ." TABLE 13 _ _ X
CLASSIFICATION OF MALE STUDENTS ON THE. CPI TEST.
“CATEGORY AC BY TYPE OF- STUDENT: FREQUENCY' FOR A CHI-SQUARE TEST. *

L4
.

Categcny AC - o ~Non-Education Entered Education Total
(Ach1evement V1a Confonmance) S : S
Coafsé; stubborn, - 10 - S 5 .15 ¢
awkard, insecure = . 667 , 033.3 . 100.0
| Capable, éoopeiative, - o 8 14 '_ - 17
‘organized,‘ﬁésponsigle o 17.6 0 C . 82.4 . 100.0
Total »_\ B T T B 32
: : \ 40.6 59.4 . e
x°=6.04; p=.01" :

*Note: Students scoring in the m1d range of Standard Scores 40 to
60 are not.1nc]uded , .

SR
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// _ __>I.. f ’ | fABLE 14 o | -

.COMPARISON OF EDUCATION AND ‘NON-EDUCATION

- STUDENTS_BY COMPLETION OF DEGREE*
| Type of T — . -
Stddent | Completed Degreg . Degree No; Comp]e#ed L Tota})'
Education n 149 - 12 S 131
- Students % 92.6 : 7.4 - 100.0
- Non-Education ° n 30 S 39 69 -
© Students % 43.5 : - o 56.5 .. . 10g.#
Total ;- _'.i' n 179 - - f;i\\\\\ _ _ 230
e T z . 77.8 - 22.2 ‘ 100. -

*NOTE: studénts.ﬁho had comb1eted‘a deca]auréhte,Degree prior to fﬁé”firéf”'””'w”“
- - Education practicum are not included (N=25). Also, four.students were
-, still enrolled at the time of this study. C
2=67.39 . df=1 - pgg.001

-\J

X

S TABLE 15

o . . ) '\‘ R A. :v
’ . A.COMPARISON OF TERMINATION G.P.A.'SOF . -~ .
EDUCATION STUDENTS AND NON-EDUCATION STUDENTS -
* £ducation Students Non-Education -Students Significance of F .
L L e Sl . ! . T : :
. Sample - N X - SD° N X - SD
R . .
do | o -
Total Group 188 2.90 .44 _ 68 .003 -
. by - . . .o
Females 1250 2.97 .41 42 .001
o Mles . 63 278 .46 2% .732
- . - - I/
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_ vided by The Departﬁent_of Advanced Education and Marpower. Therefore, the

_findings are‘discussed’separate]y.

: where, the whereabouts of the rema1n1ng ]4% were unknown

. ' | - o -17-

:Post- University Success | ,'

The ana]ys1s of the post-un1vers1ty status of the two groups was conducted

separately and in a descr1pt1ve rather than a stat1st1ca] manner Quest1onna1re '

- postcards .were sent to 70 of the students who did not enter the Facu1ty of Edu-

cation (one was 1nadvertent]y mfssed) and to the eight educat1on students ‘who

did not complete»the_program.  Information on. the B. Ed. graduates was pro- .

&~

ot

Educat1on Students Informat1on on the graduates of the program was: ob-

AN

i

ta1ned for a s11ght1y different samp]e than the one on whom th1s study was
based. A list of all 351 graduates who had received a B. Ed..degree between ;.

of the graduates in this study, but some had graduated before or since that

“time. However, there is no reason to suspect that the f1nd1ngs for this sample

0f those 351 graduates 85% were teach1ng or were in a teaching- re]ated pos1t1on

in A]berta as of December, 1979 Five others were known to be teach1ng e]se-

-

Twe]ve (6%) of the 188 educat1on students left the un1vers1ty w1thout a
degree, ‘two others were st11] enrolled at the time of th1s study. Of the twe]ve,

‘ C 4
two are emp]oyed ful1- t1me in buS1nesses Informat1on on the others was not

avaﬂab]e S : o L S L.

'-May of 1978 and May 6%"7579 was sent to the ﬁebartﬁent;“"That 1ist contained many ™

- of graduates wou]d be any different from the f1nd1ngs of the 1978~]979 graduates '

A

b
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- Non- Educatlon students Completed responses were rece1ved from the _ques-

xt1onna1ressent1m 70 of the 7] non-education students N1ne quest1onna1res were

returhed with addresses unknown. It is a1so 11ke1y that many others were not
forwarded to the hew\aff;esses of the Students. A response rate of 60% (31 out.
-of 52) is not hfgh butjwaS'not-unexpected given the c1rcumstances. of those 31
- respondents 18 (58%)'were female. Most (8]%) 1nd1cated that they were emp]oyed
outside the home, most of these we?e emp]oyed full-time. One had re-entered edu-‘
cat1on ‘and w11//graduate th1s Year. E1ght had been eh;;o;ed less than one year,

five for one to two years, and the remaining e1ght for gore%n\;wo years Four-
teen of the students ‘had taken further educat1on or tra1n1ng sinceleaving the

.un1vers1ty, four_of;these had. further university courses “the rest had taken..
training in a wide var1ety of other f1e1ds One- ha}f,of those emp]oyed were re- )
ce1V1ng ‘a sa1ary of less than- $10 000" per year The med1an salary of those
who were emp]oyed full- t1me and who responded«to the quest1on about sa]af"

(N—14), was Jjust over $15 000.00.
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It 1s extreme]y 1mportant to exercise caut1on in 1nterpret1ng the resu]ts
of'th1s study. The students who enrolled in the 0r1entat1on to Teaching course
and d1d not enter the Facu]ty of Educat1on are.in all probab1]1ty not- representa-
t1ve of the non-educatlon un1vers1ty population as a who]e. It is poss1b1e that

- some of these students were try1ng education as a "last. resort"; or were ant1c1- -
-pat1ng that the educat1on course was an easy cred1t. Many other factors were | |
.'not contro]]ed in this study. Therefore these findings must not ‘at th1s stage
_ be genera11zeﬁ to _the total un1vers1ty popu]at1on Keeping in mind' this very
.cons1derab]e cautfon sompN‘\conclusionsj,,m1ght be made | |
?.J_‘ There appeared to be no s1gn1f1cant d1fferences between educat1on -and non-‘.
education student§‘w1th respect to d1str1but1on by sex, age, pre-educat1on G.P.A.

—

and the. scores on the CoTTege Eng11sh PTacement Test However, s1gn1f1cant1y
\‘more ma]es than fema]es -entered the faculty after a prevaous degree A}s\ the
G P. A for fema]es entering the faculty was s1gn1f1cant1y h1gher than for fe-
males not enter1ng the facu]gy -This f1nd1ng is contrary to f1nd1ngs reported _-
by SchaTock that ‘students enter1ng educat1on are Tess academ1c le able th/n,e\
those. prepar1ng ‘for other profess1ons However, G P.A. is one of[the criteria
‘used in se]ect1ng cand1dates for educat1on at The Un1vers1ty of ethbr1dge so
__one would expect the mean adm1ss1on G.P.A. to be h1gher for all educat1on stu-
dents Th1s was not true for the male students | It may be that ma]es are still .
> | "dmore free to choose other fields and to trave] and consequentTy the "br1ghter" " ‘
males still e]ect f1e1ds other than education. - | N
i The psycho]og1ca] data were recoded into high (2) and ‘Tow *(1) w1th scores _

| in the mid range e]}m1nated Chi-Square tests on .recoded data produced ten

significant tests on the 16PF and CPI. _Special caution must be exercised

Do
0o
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when drawing conc]uSions from the Chi -Square ana]ySis of the psycho]ogica] _
R

Y

characteristics It is pOSSib]e that in sbme tests distinctly different
subgroups of the sample were used Also,- for fema]es especaa]]y, aithoughv
‘there was a tendency for those fema]es with characteristics of submiSSiveness, 'fv
f

gUilt-proneness‘and conservatism to enter education, the actual propoition of -

. J
females in education whofdisp]ayed these characteristics ‘was not high.

S
or ma]e students there did seem to be more obVious differences between '
those Who entered: education and those who did not Ma]e education Students . .
' o L
tended 0 disp]ay one or more of the fo]]owtng characteristics as identified
by the Chi-Square and/or T-Test ana]ySis | B o o
A _ . : _ _ . —
G16PF stronger ‘superego strength*; ReéPIf ,responsibility | v )
—~ Q,16PF “group adherence* ~© SoCPI  socialization* - - - - o
. Q;16PF  high self-toncept contro¥,  CmCPI communality =~ - ' '
DoCPI - dominance* -- . S “AcCPI achievement via conformance _ X
"CsCPI ~capacity. for status* . _‘Q-Sort se]f-concept

SyCPI . sociabi]ity'~ ; e T o
.‘**Signifhcant for both Chi-Square and~Tj;est§ others significant for T-Test:
- on]y - X, - S S
. i
0ne might interpret these findings to mean that the students in education,.'

in this samp]e especially the maTes were 1i 1y to follow traditional socia]

' patterns and were Tess - likely to deviate from estab]ished norms. z This implies .
. .that they may be more willing to acce t the status quo and: less likely o initiate

change in the schoo] system P

Termination G.P.A.'s of education students tended to be higher than those
of non-education students However, there was no difference for ma]es the
difference appeared to be caused by the Significant difference for fema]e e

students who had entered the program with Significantly higher G.P. A S.
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d/};>appeared that’ educat1on gradUates generally-were ab]e to obta1n a

-'teach1ng p051t1on Those who d1dn t enter the program were less 11ke]y to.

-

-comp]ete degree requlrements but .not enough 1nformatlon was ava11ab1e to .

reach. conc]us1ons about. work success of those Whg had graduated w1th other

- degrees. - o . A'; S »;}f,.~; .

Tlew

- Future Research - o N

A study 1s p]anned to test a ;\hge samp]e of the tota] un1vers1ty
,popu]at1on on, these -same measures to determ1ne whether the f1nd1ngs of
this study are geﬂEralizable If they are; then Faculties of Educatlon .

_might ser1ous1y examine whether the type of students who seﬂect educat16n;

are the ones whom the Facu]tyshou]dchdose, or whether the Facu]ty and/or}:’_

-

. the educationa] system is geared to a part1cu]ar c11ente1e and 1s subt]ey

fd1scourag1ng some students whom educators profess to encourage

‘ . -
hd - s . o . - : - '

4
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"Manual for Forms A and B

7

%

~" Sixteen Personality Factor Quest1onna1res

Raymond B. Cattell and Herbert W. Eker .
Imstitute for Personality and Ab111ty Test1ng

Champa1gn, I11inois .

~

Capsule Descnptlons of the Sixteen Prlmary Personahty Factors

(more techmcal titles are in parentheses) :

.

Low 'Score Direction

Reacrved Detached .Critical, Cool
(Snzothym:a. prewouat,{;&hmthymla)' .

"The person who ‘scores low. (sten of
1-to 3) en Factor A tends to be: stlff
skeptlcal and aloof. He likes
things rather . than people, workmg
and avoiding. - compromlm of
wewpomts He is likely to be precise and

“rigid” in his way of doing things and
in personal standards, and in many oc-
cupations these -are desirable traits. He
may tend, at times, to be cntlcal ob-
structlve. or hard ,

FACTOR A

US..

H zgh Seore Dtrectwn

Warmhearted Easy-gomg,’
Partlclpatmg o
(Affectothymia, previously Cyclothyrma)‘ :

The person who scores high (sten of 8
to 10)- on Factor A tends to be goodna-
tured, easy-gomg, ‘emotionally expressive
{hence naturally Affectothymia), ready:
to cooperate, attentive to people, soft-
hearted, kindly, adaptable. . Hé likes -

Outgomg,

" occupations dealing with people and so-

cially-impressive situations. He readily
forms active groups. He is generous in
' personal relations, less afraid of criti-

. .&ism, better able to remember names of

people

‘Because of its -excellent eonf' rmation ot the Bleuler and Kretsehmer sehlzothymia-cyclothymia
dimension, Factor A has been s0 named .since its diacovery some twenty years ago. Unfortunately,

- the less-informed general public ‘has insisted on the dramatic association with. the schizophrenic
_abnormality rather than the normasl dry, withdrawn temperament. Worse, the literal translation as
“split personality” has led to the erroneous association of a schizothyme, with multiple penonaht)——
a dmorder perhaps more likely to be found at the opposite end of the scale!

Accordingly, it seems best henceforth to refer to the A dimension as Sizothymia (si‘zd-
thi“mi.a) vs. Affectothymia. *Sizo”  stresses the emotional detachment, dryness, or flatness of
A- (sizo from asvidere, as in the root for painter’s #ize used to make colors “lie flat”).
At ‘the same time, it would improve the A+ reference to call it Affectothymia,. emphasizing .
the affective rather than the cychcal aspect, since easy emotional expansiveness and contact are
more central than mood swings. Associations with the abnormal projection, as in affective psy-
chosis, may be present but have not been proved. The clearer. dtstmct:on by sound of Sizothymic

. and Affectothymic should also aasxat, oral discussion.

'FACTOR B

Lesa Intelligent, Concrete-thinking - More Intelligent, Abstract-thmkmg,
( Lower scholastic mental capacity) -+ Bright
(ngher scholastic mental capacity)

The person who scores: high on Factor

-

-

' The . person aconng low on Factor B

-_ltenda to be slow to leam and grasp, dull,

- “tion.

given to concrete and literal interpreta-
‘ His dullness may be simply a
reflection of low intelligence, or it may

represent poor functlonmg due to psy-

chopathology. _
[ @

- with alertness.

"B tends to be quick to grasp ideas, a fast
learner, intelligent. There is some corre-
lation with level of culture, and some-

High scores: contraindi-

- cate deterioration of mental functlons m

13

pathological conditions. -

-J
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| o ~ FACTORC o | C. -
" Affected By Feelings, Emotionally Less vs. Emotionally Stable, Faces Reality, |
Stable, Easily Upset : Calni, Mature ‘

i .. (Eower ‘ego strength) - ) . (Higher ego strength)
~ The person who scores low on Factor. - The person who scores high on Factor
C tends to be low in frustration tolerance C tends to be emotionally mature, stable, :
for unsatisfactory conditions,nchange‘able " realistic about life, unruffled, possessing N

"and plastic, -evading necessary reality  ego strength, better able to maintain solid -
demands, neurotically fatigued, fretful, .group ‘morale. Sometimes he may be a

easily emotional and annoyed, active = person making a resigned adjustment® to-

'in dissatisfaction, having neurotic symp-: wunsolved emotional problems. . S,
toms (phobias, sleep disturbances, psy- - R .
chosomatic complaints, etc.). Low Factor *Shrewd clinical observers have pointed out that -

o . , N a good C level sometimes enables a person to .
C_score is common to almost all forms of achieve effective adjustment despite an under-

neurotic and some psychotic disorders.  jying psychotic potential.
| . FACTORE o LT
- Humble, Mild, ,Accdmx_nodht'ing, vs. Assertive, Independent, Aggressive, -
: ~ Conforming . © - “Stubborn
(Submissiveness) : (Dominance)
~ The person who scores low on Factor The person who scoréé high on Factor

' E tends to give way to others, to be doc- E is assertive, gelf-assured, and inde-
. jle, and to conform. He is often depend- . pendent-minded. He tends to be austere,
ent, confessing, anxious for obsessional a law to ‘himself, hostile or extrapunitive,
correctness. - This passivity is part ‘of authoritarian (managing others), and .
‘many neurotic’ syndromes. o disregards authority. - S
FACTOR F

Sober, Prudent, Serious, Taciturn - vs. Happy—go-lucky,' Impulsively' Liyely,
- (Desurgency) , o - -Gay, vEnthusiastic . -
BT _ ' (Surgency)

~ The person who scores low on Factor F The person who scores high on this =,
tends to be restrained, reticent, introspec- trait tends to be cheerful, active, talka-
tive. He is sometimes dour, pessimistic, ‘tive, frank, expressive, effervescent, care:
unduly . deliberate, and_considered smug free. He is frequently chosen as an
and primly correct by observers. He elected leader. -He may be impulsive and
tends to be a sober, dependable person. mercurial. ' ' : :

v
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T © FACTORG
» [Expedient, Evades Rules, Fee vs. Conscientious, Persevering, Staid, Rule--
' Few Obligations . : bound . . .
(Weaker superego strength) . (Stronger superego strength)

The. person who scores low on Factor The person who scores high on Factor

G tends to be unsteady in purpose.. Heis G tends to be exacting in character, dom.-
often casual and lacking in effort for ~inated by sense of duty, persevering,
group undertakings: and cultural de- . .responsible, planful, “fills the unforgiv- -
mands. His freedom from group influ- ing minute.” He is usually conscientious
- énce may lead to anti-social acts, but at and moralistic, and he prefers hard-work-
times makes him more effective, while his " ing people to witty compa’nions.. The .
refusal to be bound by rules causes him inner “categorical imperative” of this
to have less somatic upset from stress.  essential superego (in the psychoanalytic
B : " sense) should be distinguished from the
" superficially similar- “social ideal! self”

of Q4. : :

. - FACTOREH" o
Shy, Restrained, Diffident, Timid us. Venturesome, Socially-bold, Uninhibit-
: - . (Threctia) ‘ : ed, Spontaneous -
' v (Parmia) - - ,
.. The person who scores low on this trait The person who scores high on Factor
tends to be shy, withdrawing, cautious, H is sociable, bold, ready to try.new
retiring, a “wallflower.” He usually has  things, ' spontaneous, and abundant in -
inferiority feelings. He tends to be slow emotional response. His “thick-skinned-
_ and impeded in speech and in expressing  ness” enables him to face wear and tear
himself, dislikes occupations with person- _in dealing with people and grueling emo-

. al. contacts, prefers one or two close tional situations, without fatigue. How-

basig.

friends to large groups, and is not given ever, he can be careless of detail, ignore
to keeping in contact with all that'is danger- signals, and consume much time
roing on around him. o - .talking. He tends to be “pushy” and
' . ' . - actively interested in the opposite sex.

o _ . 'FACTOR 1 | ,
Tough-minded, Self-reliant, Realistic, vs. - ZTender-minded, Dependent,. Over-
:No-nonsense S protected, Sensitive

: (Harria) , . (Premsia)
The person whos¢orestow on Factor I The person who scores high on Factor

tends to be practical, realistic, masculine, I tends to. be tender-minded, ‘day-dream-
~ independent, responsible, but skeptical of ing, artistic, fastidious, feminine. He is .
* subjective, cultural elaborations. He is sometimes demanding of attention and
' sometimes unmoved, hard, cynical, smug. . help, impatient, dependent, impractical.
He tends to keep a group operating on - He dislikes crude people and rough occu-
8 practical and realistic “no-nonsense” pations. He tends to slow up group

' : : - performance, and to upset group morale

by unrealistic fussiness. - :
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FACTOR L

-Tmtma, Adaptable, Free of Jealousy, vs. Suspzcwus, Self—opnmonated Hard to

Easy to Get on With Fool
o © (Alaxia) Lo ~ (Protension)
The perioh who scores low on Factor L The person who scores high on Factor
tends to be free of jealous tendencies, L tends to be mistrusting and doubtful.:

- adaptable,. cheerful, un-competitive, con- He is often involved in his own ego, is

cerned about other people, a. good team  self-opinionated, and interested in inter-
worker. nal, mental life. - He is usually deliberate
T in his actions; unconcerned about. other

people, a poor team member.

N.B. This factor is. uat necessarily parancia. In fact, the data on paranoid schizophrenics are
‘not clear as to typlcal Factor L value to be expected. - )

FACTOR M

Practical, Careful, Conventional, Regu- vs. Imaginative, Wrapped up in Inner Ur-
lated by External Realities, Proper gencies, - Careless of Practical Matters, :
(Praxernia) i Bohemian '

: ‘  (Autia) .
The person who scores low on Factor . The person who scores high on Factor
M tends to be anxious to do- the right M tends to be unconventional, uncon-

. things, attentive to practical matters, and. cerned over -everyday matters, Bohemi-

subject to the dictation of what is ‘obvi- an, self-motivated, 1magmat1vely-creatwe,. "

ously. .possible. - He is concerned over concerned with “essentials,” and oblivious

detail, able to keep his head in emergen- - of particular people and physical reali-

' cies, but sometimes unimaginative. , ties. His inner-directed interests some-

times lead to unrealistic situations ac-
compamed by expressive outbursts. His .

. individuality tends to cause him to be
reJected in g’roup actmtxes

S FACTORN e .

Forthrzght Natural, Artless, I Shrewq,'CaIculating,'Worl'dly,
Sentimental - ‘ : " Penetrating
( Artlessness) S (Shrewdness)
The person who scores low on Factor ~ The person who scores high on Factor

“N tends.to be unsophisticated, sentimen-. N tends to be polished, experienced,

tal, and simple. He is sometimes crude worldly, shrewd. He is often hardhead-
and awkward, but easily pleased and ed and analytical. He has an intellect-
content with what comes, and is natural .ual, unsentimental approach to situa-
and spontaneous : o tions, .an approach akin to cynicism.

16
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'\ Plactd, Self-assured Confident, Serene
(Untroubled adequacy) .

The person who scores low on Factor
O tends to be placid, with unshakable
- He has a mature, unanxious con-

nerve. ‘
fidence in himself and his: capacity to
deal with things. He is resilient and

secure, but to the point of being insensi-

tive of when a- group is not going along
with him, so that he may evoke anti-
pathies and_ distrust. :

Conservative Respectmg Established
Ideas, Tolerant .of Traditional

' Difficulties

i . (Conservatism) .
. The person who scores low on Factor
' Q, is confident in what he has been

taught to believe, and accepts the “tried

and true,” despite inconsistencies; when
something else might be better. He is
cautious and compromising in regard to
new ideas. Thus, he tends to oppose and
postpone change, is inclined to go along
with tradition, is more conservative in

"-,-‘28-___ _

FACTORO

vs. Apprehenswe, Worrying, Depressxve,
Troubled
(Guilt proneness)

The person who scores high on Factor
O tends to be depressed, moody, a wor-
rier,” full of forebodihg, and brooding.
He has a. childlike tendency to anxiety
in difficulties. He does not feel accepted
in. groups or free to participate. High
Factor O score is very.common in clini- -
cal group_s of all-types (see Handbook).

FACTOR Q

vs. . Expenmentmg, Critical, beeral
: Analytical, Free-thmkmg
(Radicalism) -

- The person who scores. high on Factor .
"~ Q, tends to be interested in intellectual _
" matters and has doubts-on fundamental -
issues.. He is skeptical and inquiring re-
garding ideas, either old or new. He
tends to be more well informed,
inclined to moralize, more inclined to

experiment in life generally, and more '~

tolerant of 1nconven1ence and change.

. religion and- politics, and tends not to be

interested in - analytical “1ntelleetual"'-
‘thought. = ' -
| 'FACTOR Q2 .
Group-dependent A “Jomer and vs. Self-sufficient, Prefers Own Declslons .
Sound Follower i Resourceful
~ (Group adherence) * (Self-suffmency)

- The person who scores low on Factor
Q, prefers to work and make decisions

with other people, likes and depends on -

social approval and admiration. He

tends to go alony with the group and may’

be lacking in individual resolution. He
is not necessarily gregarious by choice;
rather he needs group support.

o>

The person who scores high on Factor
Q. is temperamentally 1ndependent, ac--
customed to going his own way, making

. decisions and taking action on. his own.
He discounts public opinion, but.is not
necessarily dominant in his relations with
others (see Factor E). He does not dis-
like people but simply does not need
their agreement or support.. -~

17
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FACTOR Q3

Undwcipliued Self-eouﬂict Careless
- of Protocol Follows Own Urges
‘ .- (Low integration)
The person who' scores low on Factor

- Q, will not be bothered with will control’
He is "’

and regard for social demands.
not overly considerate, careful, or pains-
taking. He may feel maladjusted, and

many maladjustments (especially the.

~ affective, but not the paranoxd) show
- Q: ’ -

Us.

" tation.

Cont led, Socially-p recxse, Followmg
‘ . Self-image :

A Hl:h self-concept control)

The person who scores high on Factor -

Q, tends to have strong control of lus
emotions and general ‘behavior, is mclmed
to be 'socially aware. and careful, and

fevxdencm what is commonly _termed

“gelf-respect” and regard for social repu-
He sometimes tends, however,
to be obstinate. Effective leaders, and
some paranoids, are hlgh on Q_.‘

FACTORQ AR

Relaxed, Tranquil, Torpid,
. Unfrustrated
(Low ergic tension)
> The person who scores low on Factor
Q, tends to be sedate, relaxed, composed,

and satisfied (not.frustrated). In some .

situations, his oversatisfaction can lead
to laziness and low performance, in the

sense that low motivation produces little -

trial and error. Conversely, high tension
level may dxsrupt school snd work per-

vs. Tem, Frustrated, Dnven, Overwrought '

(ngh ergic tension)

The person who scores high on Factor
Q, tends to be tense, excitable, restless,
fretful, lmpatxent He is often fatigued,
but unable to remain inactive. In groups
he takes a poor view of the degree of
unity, orderliness, and leadershxp -His

frustration represents an excess of stim-

ulated, but undxschar§ed dnve

VIII. THE SPECIAL STANDARD SCORE PROCEDURES
' FOR SECOND-ORDER FACTORS

‘maries. They consist of the followmg v

formance.
t has been indicated above that the’
I 16 PF can be scored for four broad
second-order factors (and some der-
watlons) as well as for the sixteen pri-

well known dimensions, for which it has
.récently become possible to gwe ‘unique
expenmental deflmtlon .

* I.* Adjustment vs. Anxzety ] _
II. Introversion vs. Extraversion _
II. Tenderminded Emotionality vs. Alert Poise - -

S oIV

Second-order scores are not derived
from raw scores on the primaries but

. from the stens into which the former

have first been converted. If the primary

sten scores are combined, with. weights

‘Seeond-orderl are labeled in Roman nurierals to dutxnzuilh them trom prunaneu, .which have

alphabehc daigmtiom. ’

18 -

Subduedness vs. Independence

as shown in the following tables, they
(will come out as stens for the. second-
orders, directly. However. they will not -
" come_ out exactly as stens because, for
i convenience, whole numbers are used for .-

LY
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’ . active and vigorous; and as’ Raving an expru-' ;_ !

o andﬂuemmthoughx. .

“a

HIGH SCORERS
ool 0o

7N

Aggrbsnve coafident. persistent, and planful;
as “being ‘persuasive and . v:tbully fluent; as
self-reliant” and mdcpcndcnx and as havmg
ladclshnp poc:nml md umuuve o

; SCAI.I AND mm

_:" e Class 1. Measures of Pom, A:cmdmcy, Self Ammmce cnd Interper;oml Adcquacy

L"Do(dommna) Toasess“faccors
f'.”‘“‘“‘“. P""“‘Y,domm,,,. pets -

“. ;‘-

LOW SCORERS

Fewd to e seen ave

Retiring, lnhlbmd wnumnplace md:ﬂ'efcm
silent and ° unassuming:- as being slow in
1hou5ht and action; as avuiding of situations
of tension and decision; and as ladung in sclf-

I confidence.

Ambmous. acmze. ‘forceful, umgluful re-

sodtceful, “and versacile; as being ascendant -
. and scif-secking; effcctivein: commuaication:.
“and as. having pcrsoml scope and brcadlh of .
- interesss.

PO . -

.2 Cs(apaqtyforsums) Toservess -
mmdctimmdividualsapaatyfot
status (not his actual or schieved sta,
g 'l‘lnsaleattempummh:;
paonﬂqmlmmdamﬂ:m‘v

nndedx;andludeomms. PR

"Apathetic, shy. conventional dull, mild sim- ©
~ ple, and slow; as being stercotyped in chink-

ing; restricted.in outlook and interests; and as
being uncasy and awkward ‘m new or unf.x
mxhzx socml situations. B

Outﬁomg cmcrpnsmg. and ingenious; as be-
ing wmpe.-uuye and fonvard ‘and as onguul

~

3- Sy (mabnhty) To.;dpnuf_yﬁ
o) o outgmng, sodable,r pa i

. Awkward, conventional.
~'and unassuming; as being detached and pas-
** sive in artitude; and as being suggestible and
ove.rly mﬁuenred by others' mcuons and

quict, submissive,

./ apinions.

Clever, emhusumc . imaginative, quick, in-
‘formal, spontancous, and walkativé; as hmng

sive, ebullient namre

Dclibeme. modcme. patient, self~rutmned

. and simple; ‘as vagillating and uncertain in
"“ decision; and as being literal and unoriginal

Qd‘.l{?'mthnnkmglndlu@nl‘ S

. lntelhm Oul!pokm, 3hll‘P'Wlngd‘ 4 L a. : J -

ing, aggressive, and Self-centered; as bei

persuasive -and .verbally fuent; andaspo&*‘“"'

scswlg sdf-conﬁdmce and sdf-asumnce

. : Methodxcal. coascrvative, dependable. conven-
§ tional, easygoing,- and quiet; as scif-abasing

“and given to feelings of guilt and self-blame; .
ubemgpnsuvemacuonandmrrowm .

Energeuc. enaetpnsmg. alen. ambmous. and F .
versatile; as being productive and active; and ek

a8 valumg work and effort for its own sake. .

. .
-

‘-

apn:beuc. and conventional; as -being self. .
ddensxve and apologeuc and as constricted

- 23,

Planfnl responﬁble. daorough. progressive, .

v A nsi ) To uluci
; Mwao bility)

Clas: I, Measures of Socmhzatxop, me ;R.espannbdfty and {sq'apersoml' Stmcturmgof Values )
'lrmm:url:, moody lazy, awkward. changenble. .

e Siguted nd odcpenions 1 b perais of o b bt el b e
conscientious e; resourcefu N TR G i and do; as un-
‘efficient; and as bemg alen to. cth:cal ‘and ‘and W‘e &mmd sem. ‘der-contxollcd{m nmpulsnve.xn:behawor. e
monr‘muu ‘ M" L y
o e i, e s, 5o Gmclnin) Ty & T Wim“ e e, e i i
" respoasible; anduhangsc?f‘-denymgmdcon— Sz - Bt YT 0: ‘peidable; as being. guileful and- deceitfiil in - -—- ‘
fomung. ~MW%.¢‘ N i .Ngdedingwubodnets andasgnvenrocxcss
A - M* A b; E " m«; ‘and ostentation in their behavnor . ‘
'Calm. slow. self-denymg. 9 Sc plf. \ -l:_" ise, shiewd, excitable, - irritable; seif...

mbiblwd. :bougbtful nnddelibaue. as being °
m«ondtl’nroughmdzarownwo:kdndm
_their expectations for others; _and as bung
booaxmdcoosamnqm.

ﬁymmlmdﬁu&mfmmxd 5

aod & memve; ‘and ‘as. overemphasxzmg per:
sonal .

. '*md ‘vninhibited; as béing aggressive.

R

nnd self-gam.

Emerpmmg. informal, qmck tolerant, clear-
thinking, and resourccful; as being intellecru-
ally able and' verbnlly ﬂuent. nnd as l;avmg
broad nnd Yaried lm :

;10. 'l'o (wm) ‘To ithnnf; pq- 4

. sons ‘with ve.mmg.%

Susp:aou;‘ parrow, igwary. and redcing; -

being pusxve mdgmenql in at-
titude; and as u.-vms and distrusdful in
pcmnal and social oudook

Co-opermvc..:mcrpnsmg. olitgoing. socuble
concerned wi

" warm, and helpful; as being
mahngagoodxmpmon.mdasbungdlho iy

mandpcmwn:.

tnn-mmlnooﬂ
G‘ gm:ofi aaun)gffamble
o : Soccrned’s
g hoymmct » gbm.

1.1.

necd.nm.! wanxsofothcxs

. Inhibiced. cautious. shrewd. wary, aloof: and
resentful; as being cool and distane in their -
rdmonshnps with -others; and zs being self: = * -
¢ o-rad and too little cdba‘nm}wuh‘ :he '

) e .
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HIGH SCORERS

Teni o by

foenl o

R

sk v s+

ok

I

LOW SCORERS

o S o e

Temi

Class Ir. Measurcs of Somltzahon, Mat:mty, Rapomtbdtty, and Intrapersonal Structung of Values

" Dependable; moderate. t:crful reluble sin-
" cere. -patient. ucady and realistic; as being
honest and conscientious: and as having com-
mon sense and good judgment. .

<

-(Coatinved) . .
Cm (commumhty) To mdncau.-
“degree to ‘which an individual's
reactions and correspond to .

responses.
- the mdal'("co!mnon”) pattem ‘estab-- -

Inhed forﬁe mvenmry_

lmpauem. changcablc. mmplxcarcd imagina-
tive. disorderly. nervous. restless, and “con-

~ fused: as being guilcful and deceitful; inas-

tentive and: forgetful: and as having internal
mnﬂlm and problems N

Cxplble. co-oper:txvc efficient, organized. re- -
sponsible, stable, and sincere; s being: per-

Class III Memresbfﬁt

- sistent and mdusmous. and as valuing intel..

: lectual activity and intellecraal achlc\cmem

~nt:luevemeu:inltxysettmgwhefe

* 18 Ac ?&ﬁwemeﬁt vid confor-
‘Blentify those fattors of in- .
(hd niotivation which fmliaw

fotmance is a positive behavior.. ;.-

‘ Wc’id Inteﬁectual Efficiency

Coarse. stubborn, - aloof. awszrd ifsecure. |
gand opinionared: as easily dxsorgamzcd uonder. |
%trux -or pressyres to conform; and as pssx

L mlsuc about thcxr occupauoml fuzures

\

‘Mamre forceful, strong. dominant. demand-

" ing. and foresighted: as being. mdcpmdem

" and self-reliant: and .as having superior intcl-
. lectaal abxhty and ;udgmcnn

._me.achievmm any setting
; ind ndence are
autghomy ' epe posi .

14, Ax (adkdevement via- mdependro

ence) To': those factots of‘z
interest nnd modvanon wlm:h fadlli-*
in where

Inhibited, anxious, cahuous dnsausﬁed dull
and wary; as being submissive‘and compliant
.before authority; and as l:ukmg in wlf—xmxght :
“and xclf—understandmg ;

Eﬁiaem. clm-thmkmg. capable; :melhgem.'

progressive, “plaaful, thorough, and resource. -

ful: as being alert and well-informed; and as .

" placing a high value on cognitive and intel-
Imual matters.

‘. ',.gv

Observam:. spontaneous, quxcl:. perceptive,

- - talkative, resourceful. and changeable; as 'ro mé“un the aegme to which the
being verbally fluent and socially asccndam-v indwnm and respon- - ‘tempo; and as bemg (werly mnformmg and_
‘and a3 being rebellious toward rules. regeric- 1n, PO conventional.
rions, and conersine. sive to, the inaer needs, modvec, nnd
. cxperkncu of others, -

18 um&mmq) Toin-~
diupthedegteeofpetsonalmdm
hle:nl eﬁaencywhxch the m«ﬁ‘vxdual_

Caunous. confused. easygoing. defenslve. shal
low. .and inambitious; as being convéntional
and stereotyped in thinking; and as tacking in "+
sclf-dlrecnon and self. dwnplme . :

6, Py’ (psychologxcal-mmdedneu)

Class IV: Meﬁkmof Inkﬂeetud :md lsfmst Mod'es

Apathcuc. peaceable, . serious. cautious. and
unassuming: as being stow-and . deliberate ‘in

Tesightful. informal. adventurois, confident.

17, B¥ (ﬂmdbil!ty) To mdxclte tho»

~humordus, rehellious, idealistic. assertive. and
cRoistic; as being sarastic and cynical; and as -

 highly concerned with pcmmal plcawrc amd
diversion. - .

degree of flexibility and adaptability: .
ofaperson’stlunlnngandsoudbe-
havior. .

Deliberate. cautious, waorrying. mdustnous ‘
- puarded. .mannerly, methodical. and rigid: as
being formal and pedantic in thought: and as
- being overly deferential o authonty custom, .
and tradition. - )

'Apprenamre Patient, - hc!pful .gentle. mexler:

- ate. persevering. and sincere; as heing respect-.

- ful and accepting of others: and as hehaving
K .m a umxennom and iympathcnc way.

18, Fe (femminity) Toaseathemu—
culinity ot femininity of interests.
(High scores indicate more ferrinine
lntuem, low scores more masmlme.)

Outgmng hard- headed. ambmous rnncuhne -
“active. robust, and restless: as being manipula:
" tive and opportunistic in ‘dealing with others:
blunt and direct. in thinking and activn: and
impatient with delay indecision: .«nd -reflec-
tion.

. o .
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