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” I ABSTRACT

A Study of Participatory Field Based Research; Development,
~ Dissemination; and ImpTementation

tation (RDD&I) across prograrms within the Far West taboratory; <

This proaect attempted to d1seover how those affected by research

actUa]]y part1c1pated in ongo1ng research._ Varlous types of part1clpat1on

sh1p, pre-program planning; problem def1n1t1on, etc: _Iuterviews W1th proaect
directors and project participants in all the twentyzone :p'r'og'rams at the
Far West taboratory of a part1c1patory nature have ugpovered a number of

1nterest1ng findings.

Py

1) Definitions of part1c1pat1on in RBB&I work vary from proaect to
proaect and from person to pe son; therefore, Part1c1patory RDD&I has ’
no agreed-upon meaning. . [By the end of data'ahaiysis 6? this éne-yeaﬁ stUdy,
various def1n1t10ns of Participatory RDD&L were geneFated and lists of. |
ways school personnel and others can participate in various phases df the _
research d1ssem1nat1on -and xmp]ementation process were reported. } |

-e:\33 The hypothesis that participation in a prOJeet'w1]] facilitate the

expecfeatﬁutcomes of the projéect was feund to be too genera] a hypothe51s

\-u.,.
W - L

to test.

3) Perce1ved part1c1pat1on is 1mportant. ﬁi?ferEhees ?h beFéeht?6ﬁ§F-t_-_”._"

- about part1c1pat1on seem to have an 1mpact on aetua] part1c1pat1on. [Some'_

people feel they are not participating in research unless they are part‘ﬁff

o - 10 S - R e O
. : : o <

L =



the dec1s1on-mak1ng team that dec1des the type of research that w1]1 take
p]aee, the quest1ons that will be asked and the tools that will be tised .
to conduct the research. Others feel just to be asked what problems
they face in the classroom is participation in research. ] ”ﬁ ' .
4) Practitioners seem to endorse ‘more enthus1ast1ca11y the not:on
of part1c1pat1on than do prOJect d1rectors.
5) The ]1terature surveyed overwhe]m1ng]y supports the notion of

pract1t1oner part161pat1on in RDD&I. )

6) A successfu] c11mate for part1c1patory research 1s based on the

v1ntent1on and sk1lls of the change age'ti' the nst1tut1ona] gu1de]1nes,

(Y

' 1nc11nat10ns and hab1ts of the hest 1nst1tut1ons, and the 1nterest of the

pract1t1oners. G I L
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CHAPTER ONE _ o E
;ﬂfrzbbtjétiéh | |

Th1s Study of Part1ezpatccy4Research Deve]qpment Blssemlnat1on

and Imp]ementat1on (RBB&I) was a one-y r ana]ys1s of part1c1patory -

]1terature and tWenty-one RDD&I proJects at the Far WESt Laboratory for

iEducat1ona] Research and Deve]opment (FHL). AT1 Pr1nc1pa1 Investigators
(Pl s) at. FWL were surveyed to find those" pcoaeets in wh1ch educational
:fpract1t1oners part1c1pated 1n progect work ’ A]] proJects 1dentaf1ed

;;part1c1patory in nature were 1nclud in th1s study.

- 4

' 1n edueationa] and. other sett1ngs was conducted before any data was

- co]]ected from'proaects. Th1s 11terature was extens1ve]y ana]yzed the

review and ana]ys1s are found in Chapter Three of th1s report. As a

 result of th1s rev1ew and analysis an. 1n1t1a] conceptua] frame for the‘

i study was bux]t.- .

It was dec1ded that th1s frame for the part1c1patory study would be

g1ven added stnength and more spec1f1c1ty if pre11m1nary 1nformat1on

about part1c1pat1on could be gathered A pilot study site was se]ected at

" an e]ementary pilot schoo] that had an FWL proaect in proeess. Interv1ews

r

~ were .held with the schoo] pr1nc1pa] “the Pr1ne1pa1 Invest1gator, and an

: FWL prOJect staff member who worked on-site at the schoo] The quest1on

that prov1ded the;focus for each of these 1nterv1ews was -"What factors

ﬁ.:the p1]ot study re1nforced somme of the not1ons uncovered in the ]1teraturef

g‘search and drew attention to the 1mportance of the” qua]aty and eharacter K

~

'i'of the re]at1onsh1ps between the FWL proaect (its ]ead!rsh1p, staff and

purpose) and the host 1nst1tut1on 1n the eommun1ty (1ts 1eadersh1p, staff

— - .
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and purpose). It became apparent from the reéu’it's at the pilot site that
part1c1pat1on m1ght falter or f]our1sh because of a var1ety of var1ab]
that c]ustered into four genera] categor1

1. Change agent behavior (leadership) in the FWL project
-and school or host 1nst1tut1on

N

2. Preconcepts,; attitudes, be]1efs, va1ues and knowledge

: : of participation held by the project and the school or
R ~ host 1nst1tut1on staff and leadership

L .

3. The%§tructura] elements of the proaect and the $chool
or host institution

4. The- character and qua]1ty of the work1ng relationship

- between the FWL progect and the school or host
1nst1tut1on

[3

The. maJor work of the study was to obtain 1nformat1on from the
' RoDaI proaects underway at FWL regarding the four geperal categories.
éand the ways pract1t1oners have part1C1pated the e’fect part1c1pat1on
had on programs and the effect part1c1pat1on had o part1c1pants, This'
1nformat1on was co]]ected by 1nterv1ew1ng eduCat1ona] practitioners and
'PIs who parttc1pated in ;the projects: The knformat1on.from'those sources
‘was compiled and ordered so that various participatory approaches, com-
ponefits, :'definitions and support Mechanisms could be, uncovered 3nd reported:
The work of Chapters Five; Six and Seven of this report is seen by
the authors as groundwork for future study and suggested po1nts of d1s-
‘cussion for® peop]e p]ann1ng to 1mp]ement or eva]uate a part1c1patory
RDD&IL" project. It 1s hoped that the eomp]ex1ty of - part1c1patory =
| RDD&I w11] becone more apparent after read1ng this work and that ’

def1n1t1ons of terms including the term "participatory” will become a

sen&ous f1rst step in any future part1c1patory act1on.

13
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CHAPTER TWO
, ST | PROCEDIRES OF THE STUDY

~Before des1gn1ng the study of. pract1t1oner part1c1pat1on, an exten- 7;4
sive rev1ew of the ]1terature on pract1t1oner part1c1pat1on was- conducteds
- This ]1brary research focused on part1eﬂpatory research and particularly
on stud1es of part1c1patory dec1s1on mak1ng. (A summary, rev1ew, ana1ys1s
_and 1nterpretat1on of th1s ]1brary research is presented 1n Chapter Three )
T Interv1ews were’ he]d w1th PauJ Chr1stensen, Pau} Hoo0d” and William °
c T{Lunoff'at-th Far West Laboratory. These men forned the Laboratory s
Internal Review Group for the Part1c1patory Study. The1r thoughts
"gu1ied the deve]opment of concepts for the study and he]ped to extend -
G‘the scope of the literature search.; | . 7
" After shar1ng the resu]ts of the T1terature search with Dr. John
E Hemph1]1 and Dr. Betty Ward, the D1rector and Deputy Director of the Far
West taboratory, the scope of work planned-for the Participatory Study
was éxpaﬁaéa; The study‘s definition. of ° part1c1pat1on" was broadened -
to 1nc]ude any and all types of pract1t1oner participation in RDD&I
activities. The study was planned to uncover the Various forms of
pract1t1oner part1c1pat1on that exist in RDD&I proaects, delineate the
| individual and organ1zat1ona1 structures and forces that encourage,
| ‘ma1nta1n or 1nh1b1t practitioner part1c1pat1on, and assess the perceived
1mpact of . part1c1pat1on on the proaect and pract1t1onerc
Twenty- -one proaects at the Far West taboratory were or1g1na]]y
identified as. hav1ng some form of pract1t1oner participation. Tab]e 1

conta1ns the names of hose pPOJectﬁr

14
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Table 1: Participatory RDD&L.Projects <
- at Far West Laboratory

o Critical Te]ev151on V1ew1ng Sk11]s Curr1cu]um PreJeet
o Teachér Cérps DiSsemination Project

o Research and Development Exchange (RDX) . R

o ED Mater1a]s/$upport Center

o Continuing Education Technical Assistance Center

o Teacher &gye]opment and Academic Learning Time

. o Class Size and Instruction Projéct

B *g Region. I¥*Adult Education Staff Developrient Consort1um“

, o Learning Coordination Project Lo . o W

SRS , o The Responsive’ Educat1on Program . : R

0 Exper1ence Based Career Education Beve]oper/Bemonstrator PrOJect

o Women's Educational Equity Proposal Development Project -

o Women's Educational.Equity Communications Network ~ -

o Teachers' Centers Exchange

o Educational Dissemination Studies Program

o Experience-Based Career Edication -

0 Project Equity Sex Desegregation Ass1stanee Eenter For Reg1on IX
o The Linking Consortium

o Interactive Research and Beve]opment on. Teach1ng PrOJect

*o W8rk Values Project

*o The National: Rura] Career ‘Guidance Commun1cat1on Network

*See missing data’section of .this chapter

Two sets of interviews provided détész?'thé study. First the

Pr1nc1pa] Invest1gators of each project were ‘intervieweds Then selected

pract1t1oners n each prOJect were quest1oned.l
" A tentative 1nterv1ew quest1onna1reifor'Prihcipéi ihVéStigétérs was:
‘designed. The items on the questionnaire were drawn to a great extent
from concepts uncovered in the review of the literatures
fﬁé ihféﬁ?iéw qﬁé§f?éhhéiké was fhéh fiéid tested and revised. The

C -

f1na] version of the 1nterv1ew for Pr1nc1pa] Invest1gators cons1sted of
twenty—one quest1ons des1gneﬁ to shed ]Ight on the following areas

1. The scope and form of 1nd1v1dua] practitioner
1nf]uence/part1c1pat1on. :

2. The scope and form of greup praet1t1oner -
influence/participations

[y
Jt

N
O




11-3
_ - i . a ; . | o -
3. The relation of the project's organizational and:

< structural characteristics to practitioner’s ‘influence/
_\k participation. L : : o

4. Motivational dimensions”of infTuence/participations

5. Principal. Investigator's perceptions of the value -

of participatory RDD&I. . .

The twenty-one question instrument created for use in interviews _

with each Principal Investigator ?6110ws in Figure 1.

Figure 1- .

Practitioner Influence/Participation Questionnaire

-

© s T T P
15 _In your opinion, what is the purpose of participatory RDD&F?

Whitlare its advantages and disadvantages?
2. Do practitioners exercise group influence/participation upon

the program/project? How often and in what ways do they do this?

3. Are practitioners invited and encouraged to attend administrac’

tive and/or other program/project meetings where program/project
goals and ways to achieve them are discussed? If $0; what doé they -

- do when they are there?

4. Does the_program/project have a formal practitioner advisory

council? I?T§o§7gba;7powersvd0és the council have? What does it .
. do? How often does it meet? o : ,

5. What demographic characteristics describe the practitioners in
the program/project who exercise group influence/participation on

a regular basis? = ‘

6. Do practitioners exércise individual influence /participation

upon.the program/project? If 5o, how do they exercise this
“involvement? What percent of practitioners in the program/project

-exercise individual influence/participation on a regular basis?

7. What demographic characteristics describe individuals who

exercise individual influence/participation?

S 8. In what ways do individual practitioners contribute to the
[ development. of the program/project beyond the average or normal
expectation .for their involvement? What percent of practitioners
-involve themselves in extraordinary ways? Are incentives or
rewards given to individual practitioners for their involvement?
'If so, what are the incentives and rewards?




Figure 1 continued

11-4

-

© 13: What would you say have been the factors responsible for.

' 7187 What do you think practitioners believe motivated or

' -‘program/project? What do you think they believe-sustains their

. N\ L ] S e ,
9. _What are the demographic characteristics of program/project
_Staff and practitioners? (Race, ethnic/cultural identity, age,
-language spoken; social class and sex).-

10. ".Have there been any effects upon thé‘prégramiprqjégtﬁthat were

. the results of individual or group.practitioners' participation/
- «inftuence (i.e., changes in policy, procedures, focus, cost
outcomes, etc.)? If so, briefly describe: 1) the changes that ° -
. took place and 2) how the practitioner influence, that caused the

change was manifested. : . -

11. Have there been any effects upon-the program/project that were
the result of .extraordinary, practitioner involvement? If so, -

 briefly describe: 1) what the changes were and 2) what practitioner

Jnvolvement (behavior) was responsible-for causing the change?

©12._In which component area(s) within the program/project has prac- |

-titioner influence/participation bgen most evident?. Least evident?

_encouraging, motivating and sustaining practitioner influence and/

< or-participation? What factors were: 1).informal, 2) formal or -
‘Structural, 3) associated with leadership attitudes and =~ = = .

|~ behavior, ‘and 4) associated with staff attitudes and .
"|:- =-behavior? Be specific: — '

~hindered them in exercising their influence/participation in the

&

- influence/participation?

15. What changes in pregram/project policy or procedures, if any; .

were made by the program/project staff or administratiom that o
mot ivated, sustained, or retarded 1).individual and 2) group prac-

titioner. interest, participation/influence? By Far West Laboratory?

16. Do you believe that the working relationship between Far West
Laboratory and the program/project has had any effects upon- -
practitioners' influence or participation in the program/project?
If so what effect has_there been and what have been the significant

factors within the relationship that have had an effect?

17. Do you believe that Far West Laboratory staff has been on-site

and sufficiently available to the program/project to insure smooth

and efficient program/project operations?

18. What knowledge/experience, if any, with practitioner influence/

“participation did the program/project- staff and administration have

" before the beginning of the current program/project?

17



Figure 1 continued

19. What %ééiihgs (att1tudes, be]1efs and va]ues) regarding

practitioner influence/participation did you and your staff have ':|.

before the beginning of the current program/proaect? - <

20 | In the course of the~program/pr03ect S h1story, has anyth1ng
(event, passage of time; staff change; circumstance, etc. )

influenced (positively or nedatively) the degree and/or type of
practitioner participation? Be specific. .

e

21s -As Director, what r1sks, problems;, costs, barrners or con-

straints have impinged upon the program/progect as a result of

practitioner participgtion? What were the 1mp1ng1ng factors?

L 1 &

When did they occur? How were they hand]ed sustained or -
. resolved? , : : -

~ ) . . . N ’ -

° The above 1nstrument was adm1n1stered 1n 1nd1v1dua] face to face

1nterv1ews w1th each Pr1nc1pa] Invest1gator. Handwr1tten notes were

notes were typed and returned to the~Pr1nc1pa] Invest1gator for rev1ew '

-

and correct1on. <The mod1f1cat1ons made by each Pr1nc1pa] Invest1gator

were 1ncorporated and typed 1nto the final 1nterv1ew grotoco]. The f1rst
B v -

The setond stage of datg co]]ect1on wasvto 1nterv1ew pract1t1oners

in each: progect. -

A ]1st of tentat1ve quest1ons was deve]oped and subm1tted to h ./i s
'members of the Far West Laboratory s Rev1ew Pane] The pane] thought C
that the proposed quest1ons were not appropr1ate because they asked the

| pract1t1oner to make eva]uat1ve Judgments about part1c1pat1on. The panei

suggested that: the quest1ons wou]d be of greater value to the part1c1patory

§\study if they weregdescr1gt1ve, rather than eva]uat1ve. The Review Pane] also -

éé]t that the Pr1nc1pa] Invest1gators of the prOJects stud1ed'wou1d net favor

T EUERE 18
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“““interviews that called upon practitioners to evaluate their partici-
patafy'feiat?thHiﬁ with the project. Another ﬁuestiohnaire for
pract1t1oners was created and pilot tested an a samp]e pf“bract1t1oners.

Based on th1s pilot test and discussions with the. PrOJect Officer at NIE-

7'_ the seven—quest1on interview instrument in Figure 2 was deve]oped; The

Principal Investigators were told the nature of the interview to be
conducted and were asked to recoriend peop]e who. represented the dom1nant
" foris of pract1t1ener part1e1pat1on ex1st1ng in their prOJects; Each

Pr1nc1pa1 Invest1gator provided an interview poo]-cf five or sii‘phbject'

pract1t1oners per project were ehosen and 1nterv1ewed. A]].pract1t1oner

interviews were conducted by telephone.

. S ‘Figure 2

Quest1onna1re for C]1ents/Pract1t1oners

1. How (1n what . ways) do you participate in the proaect7 (Both
types and amount of participation). _ .

2& What has part1c1pat1on meant to you? How would you define
participation? : ’

35 7Have you been 1nvo]ved in mak1ng dec1s1ons about proaect
policies and/or procedures? Al1s50, how were you 1nvo]ved7 In
what dec1s1ons? - :

4. When dur1ng the course of the proJect did you . part1c1pate? At

what stage d1d you part1e1pate ]east? Most? : L

5, What effects, if any, on the project came.as a resu]t of your
part1c1pat1on9 ‘What impact did your part1c1pat1on have7\\\ o

6s What effect, 1f any, on yourse]f came as a result of your
part1c1pat1on in the project? (Personal and profess1ona])

:;7. What havelbeen the factors that have mot1vated or h1ndered

your- part1c1pat1on in the prOJect9

&«
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1any approaches to this study were > considered: The décisibns to use
an open ended form of quest1on1ng, an ana]ys1s by an ethnographer, and a
descriptive rgther than an evaluat1ve approach were based on audgments
of the comp]ex1ty of participatory issues and of the. 1mprec1se state ?@
which the art_of part1c1patory RDD&I finds_itse]f.' Most obvious were

| _the need for ciear and precise deseriptibns 6? GaFfaus-fypéé of partici-

-

pation and the e]uc1dat1on of the var1ous factors that support or h1nder

. a'

part1c1pat1on. - . 7
. : . o .
The analysis and 1nterpretat1on of the 1iterature is seen as 2

=

strong and s1gn1f1cant part of this document and is’ presented as a

product of; r§ther than a réview for, this study.

An ethnééraphié analysis of the ‘interviews of the Prinéipa] Investi-

gators and practitioners was de51gned to probe for descr1pt1ve 1nformat1on.

Th Lys1s addressed the contrast1ng views of part1c1pat1on held by

Pr1nc1pa] Invest1gators and the var1OUS reasogs expressed by Pr1nc1pa1“'“W"ﬂi

Invest1gators for having pract1t1oners part1c1pate in proaects. The

ana]yS1s of the data revea]ed the ex1stence of var1ous -structures and

'; or1entat1ons that affect part1c1pat1on. The- 1npact pract1t1oner part1c1-

pat1on had on the prOJect and on the pract1t1oners themsel ves was also

ana]yzed * A taxonomy of part1c1pat1on was deve]oped from the 1nterv1ew

r

. data. F1gure 3 conta1ns the time line of act1V1t1es of the study.

)

~
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TWo. Pr1nc1pa1 Invest1gators asked not to have/thelr c]1ents 1nterv1ewed.

The Pr1ncapa1 Invest1gator of the Work Va]ﬁes project. stated that he d1d not
be]1eve h1s proaect had part1c1patory character1st1cs and therefore d1d not

‘think it wou]d be produet1Ve to talk to c%jents. The Pr1nc1pa] Invest1gator
:of the Reg1on IX Adu]t Education Staff Deve]opnent Gonsort1um proaect stated

that because his c]1ents are current]y 1nvo]ved 1n negot1at10ns regard1ng

Only one ¢lient 1 he National Rural Career Gu1dance Commun1cat1ons
N(tq;rk was 1nterv1ewed. Attempts to locate a second c11ent in th1s prOJect

were made, however, three peop]e whose names had ‘been g1ven to us by the

Pr1nc1pa] Investlgator é%u]d not be ]ocated and fourth had no reco]]ect1on S

1

of ever hav1ng partrc1pated in the project. -

LY

-

| ;; "\ ) : \X‘ : , _‘ . " B . | | -;;;‘ " L-.
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EHAPTER THREE , |
REVTEH AND ANALYSIS OF THE LITERATUREA; P

R :

. .

An extens1ve 11brary and ERIC eomputer search was conducted to.

harvest the 11terature on part1c1pat1on. The stud1es Searched; con- -

ta1ned a broad range of var1ab]es and dynamacs that ‘affect the
part1c1patory grocess._ The review of the ]1teratnre presented in th1s

sect\sg reflects the- 1nvestlgat1ve apﬁroaihes taken by most students

1c1pat1on. “Most. stud1es def1ned part1c1pat1on to 1nc]ude some .

ow.

- of pa

aspect of dec1s1on mak1ng. Many stud1es focused on the persona]1ty

.. or. s1tuat1ona1 characterist1ca. Few: stud1es ana]yzed thecf’ erblay of

v . /3
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and ana]yzes the dom1nant themes in the ]1terature n part1e1pat1on B

U Persona]1ty racta?;, Dec1s1on Mak1ng and Part1c1pat1on 6rgan1zatjon i ‘ﬁfﬂf___"

and Part1c1patory RDD&I, and Imp]ementat1on of Part1c1patory RDD&I. 'A |

5 conc]ud1ng ana]ys1s ends the’ chapter. s

0

PN <L
RN

Reylew of Persona]1ty Faetors tlterature

o Ho]]on and Gemm11]] stud1ed the re]at1onsh1p between high 1eve]s
f‘ of. 1nterpersona1 t?ust perce1ved aob sat1sfact1on JOb tens1on, and
;part1c1pat1on 1n deC1s1on mak1ng. They hypothes1zed that 1nd1v1dua]s
: w1th a sIrong or1entat1on toward trust1ng would express greater partic-

5; 1pat1on 1n dec1s1on mak1ng, greater job sat1sfact1on and ]ower Jjob

tension, t h’n tH §e_W1thva weaker interpersonal trust orientations
d Ger

. }'Honon an 11 used fiill-time community college faculty to test

A A 2 B




'the att1tudes (or sat1sfact1on) and performance (or effect1ve' §5) of ¢

- ez .

théfr'hypothésfs; Their data supported the notion that or1entat1on~

toward 1nterpersona1 trust is pos1t1ve]y assdéciated w1th both perce1ved

~, T

part1c1patlon in dec1s1on mak1ng and job sat1sfaet1oh and is negatfve]y

re]ated to job tens1on.‘ )
Gther characteristics of personality are mentioned in the Ti%érature
on part1c1pat1on. The,work of Vroom2 supported his hypothes1s that

part1c1pat1on in decision making wou1d have a more'pos1t1ve effect on N
P
_ 2

subord1nates with stronger 1ndependence needs and a ]ess pos1t1ve

effect on authoritarian persona]1ty>types. Since Vroom S work many
1nvest1gators have studied the re]at1onsh1p between need for independence
and/or authority in part1c1pat1ve work re]at1onsh1ps and JOb performance :
and satlsfact1on. Abdel Ha]1m and Row]and3 have summar1zed this esearch.

The1r sumnary reVeals m1xed support for the hypothes1zed re]at1onsh1p

between persona]1ty and part1c1pat10n and the effects thereof.x Support

No support for the re]at1onsh1p, on the other hand was found in f1e]d |

; stud1es. Tosi4 a]so attempted to rep]1cate Vroom s2 study and obta1ned S8

.,contrad1ctory f1nd1ngs which ]ed h1m to conc]ude that “unt1] more - ev1-j%“_

2'hypothes1zed' W1th.respeet to their effects on p§5t1c1pat1on*“ ‘In

rev1ew1ng their own\research and the research of others; Abde] ~Halim

and Row]and3 suggest that since much of the Y s arch to.date has

J

focused only on two persona]1ty character1st1es, need for 1ndependence

and author1tar1an1sm, perhaps other personality d1mens1ons might be

éaaa11y associated with participation. Thésérréséarchérs suggest that
the degree of job’~ structure may a]so have a moderat1ng effect upon an

2:;'
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_1nd1v1dua] S needs, on the re]atlonshlp between 1eadersh1p and mot1va-
tion, and on Job satlsfactlon.i For examp]e, 1f an nnd1v1dua1 With a
strong need for 1ndependence had a reiat1ve]y nonstructured job, but :

perte1ved his super1or as centra11zlng nnst of the de6151on-mak1ng -25:

power, he probably would not be very satis?1ed with his work or w11i ‘
the superv1sor 1f the latter asked his op1nlon about celraln tif
related manners. If on the other hand, an 1nd1v1dua] felt that he i
_1acked autonomy because of the nature of the task (1.e., it was hlgh]y
_'meehanIzed or routlne), then he mlght find part1c1pat1on in joint ;' _?

’dec1s10n mak i ng reward1ng 51nce th1s Would give hi some_feeljng of
\ ) R B .

R1chard Steers5 was also 1nterested in the re]at1onsh1p between

persona]1ty var1ab]es and partlc1patlon. He stud1ed the 1mpact of .
1nd1v1duaf‘d1fferenees by focuslng on. personallty var1ab]es and sex s

. dinates by their superv1sors. 7

In his study of superv1sors persona]1t1es, Steers hypothe51zed

8 that the need for succorance wou]d be strong]y and 1nverse]y re]ated .

to part1c1pat1ve behav1or w1th subordlnates. Nead ?af ach1evement :

was pos1t1ve]y re]ated to 1t. In h1s summary Steers states that both S
individual and s1tuat1ona] factors represent slgn1f1cant 1nf]uences on
part1c1pat1ve behav1or. However the s1tuat1on represents a more impor-

tant 1nf1uence than individual eharacter1st1cs. N

_ In an exce]]ent art1c1e that prov1des a meanln ful brldge between |

the s1tuatlona1 and 1nd1v1dua] factors re]at1ve to part1c1pat1on Mohr6‘
creates a deta1]e¢ multivariate ana1y51s of his findings regard1ng
part1c1patlon in organizational ]ife; Mohr hypothes1zed that there

exist in the world of work natural, spontaneous variatisns along the
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autocraticydeiiocratic dimension of supervisory styles He also states
that it shauld be possible to increase participativeness indirectly by

: ﬁanibUTatiné-such contextua1 ?actor’ as job content; organ1zat1on

»

—— ' structure, 1nformat1on, and the fit between peop]e. His f1nd1ngs did
not comp]ete]y support these content1ons. However, a deta11ed ana]ys1s
of them did revea] severa] conc]us1ons of interest. F1rst— superv1sory

) behavior 1s jnf]Uenced signif1cant]y by the affect between supervisor

s iand subordinatesa when afféét is not a factor; superv1sory style is

. more rat{onan with part1c1pat1Veness depending on the;tra1n1ng of the
h ;g'éﬂsbéa%hafés and théir perceived capacity to cantriEUté‘éahstruétivé1y£
Willingness to allow subordinates to help nake decisions ‘depends to
'Sbmé extent on whéther or not the §ubérﬁi§6r is preoccupied with status

"I'that dee1s1ons about 1n?1uence sharing become more "rat1ona]“ and les
subject to affect1ve forces When there is a marked d1fferenee in status
‘between the subord1nate and- h1s superv1sor. When there 1s no status

¢ distance between the two; then personal affect - interpersonal strains
and af?1n1t1es - 1nterfene.w1th the ut1]1tar1an conduct of superv1s1on. “:
relations and an emphas1s on the task: A superv1sor who decides about
R emp]oyee part1c1pat1on, pos1t1ve]y or negat1ve]y, on the basis of a
_perception of the potent1a] of the group for eontr1but1ng and the
'obaect1ve qua]1f1cat1ons of each emp]oyee to do so does so best if

psycho]og1ca]]y d1stant ?rom the employee.

Mohr is cr1t1ca] of those organ1zat1ona] theor15ts who suggest that
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“individuals in organizations is made equal. Mohr posits the existence

of “zones of authority” - the distribution of unequal but legitimized

_ power, Tegitimized; that is; from the bottom up. Moht suggests that

when, in fact, power is legitimized; equalization becomes a far less

nizations take tife and make

urgent matters Mohr/théh éuggéSts that orga
the effort to engage all employees in mapping.the zones of authority
in their organizations: To do this he suggests attention be paid to

the following dimensions:

1. The size of the zone, i.e:, the number of content areas

over which authority is.felt to be retained. Hopefully,
these "areas" could be put in terms that are general
enough to apply to most jobs, not just one, e.g., changes
in equipment or tools, hiring of new group members,

quantity of output, and working hours.

‘2. The degree of authority felt to be retained in an area:
Some of the Scale points would be (1) none; (2) the

right to be heard, (3) having a vote, (4) the right .
to be part of a decision by consensus and to help

shape the outcome, (5) having a veto;: (6) having final

decision rights; and (7) having exclusive dominion.

3. The intensity with which this degnge of authority is

felt to be retained - how strongly people feel about it: :
4, The extent of group ggrééméht on the degree of authority
retained in an area. S : -

The zones of authority idea has been around since the thirties; but

~ 1ittle has come of it. What is suggested by Mohr's analysis is a norma-

tive conception of participation. This would lead to a new emphasis for

research in which participativeness, as a variable, would not sifply be

some observed or reported actions; but some fit between actions and
expectations. The measurement of participative managemeﬁfi\th%ﬁ:\}ou]d

depend not only. on the overt behaviors of the manager and the-group,

but on other facts as well, namely, empirically determined zones of

i

subordinate-retained authority:

23



The rev1ew of the part1c1patory ]1terature that stud1es the 1mpact

of certain persona]1ty variables on part1c1pat10n has provoked severa]

thoughts: The study that ]1nks trust to part1c1pat1on is part1cu]ar]y

1nterest1ng because it raises se'e’a] issues that can have a d1rect

: and interactions with administrators convey an open and trusting nature

Q(

he]p to create a c]1mate and an interpersonal work1ng re]at1onsh1p that
encourage adn1n1strators to. invite the1r-part1c1pat1on. In other words,
adm1n1strators may be more ]1ke]y to include as part1c1pants those
emplqyees who they feel trust them and are open to them and not 1nc]ude
those enpioyees who do not create a trusting climate’ and may; therefore;
be perceived as neutral or even distrustful and ‘threatenings In other‘
words; being of a trusting nature may earn trust in return and unlock
the door to part1c1pat1on.

The ]1terature that re]ates trust to part1e1pat1on also suggests

that for emp]oyee trust to-be ma1nta1ned for ]ong.1n a work setting,,

" administrators cannot betray it. For example, if the thoughts, feelings

and ideas of employees are receivéﬁ-by administrators in a fair, thought-

ful and sensitive mafiner; the trust1ng will endure and along with it the

1nc]1nat1on toward participations However, if emQJoyees.be]1 _ that; %
their thoughts are not desired or valued by administrators or if they

._ fee] their ideas will cons1stent]y be overriled by adm1n1strators they

s

will cease to contr1bute them.

is that certain persona]1t1es may be more su1ted,to part1c1patory

-

'strategles than others., If one th1ng emerded from the ]1terature review

23
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1mp]ement1ng workable and effect1ve part1c1pat1ve strateg1es is an uncer-

tain, complex and often unde]1neated endeavor for a]] ccncerned. It

réqujrég great patience and the ab1]1ty to to]erate enduring uncerta1nty

-~ and amSiguity; It also requ1res peop]e who can 1nteract contruct1ve]y

with others who ékpress differing eut]ooks; personaT priorities, perspec:.v

tﬁves and needs. It would appear, therefore, that people who désire or

need in the1r work cons1stent]y c]ear and linear paths to follow m1gh"

_ not 1end themse]ves to the demands of pract1t1oner participation.

Mohr recognizes that some persona]1ty traits might detract from ]

efforts to 1nst1tute Ppractitioner part1c1pat1on. Mohr understands the

vdemands part1c1pat1on makes of peop]e. He understands that the qua]1ty

- of the~]nterpersona1_c]1mate that ex1sts between peop]e in the work-.

place. affects ﬁarticibatidn._ Participatory strateg1es that employ Mohr's 3
suggest1on to map and delineate zones of auther1ty w1]] have more chance
for success 1f the zones are ereated and described as fu]]y as Mohr sug:
gests and if the1r 1nd1v1dua]1ty and 1ntegr1ty are respectedr, Prégress
1pat10n that tend otherwise to occur within and between persona]f?1es. ,
If th1s article by Mohr has served to br1dge the gap between studies

of part1c1pat1on that focus on persona]1ty variables and these that

'focus on s1tuat1ona] and organ1zat1ona] factors it has also under-

scored the fact that the behaviar and attitudes of employees cannot be

studied in 1so]at1on from the organ1zat1ona] setting in wh1ch they occurs

" There is an 1nterdependent re]at1onsh1p between the structure and process

f_the 'orkp]ace and the emp]oyees wh1eh effects part1c1patory att1tudes

and behaV1or.

P
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" Decision Making and

Participation

Review of Decision Making and Participation Literaturs |

0

In their paper Eféékenbérg'aha Clar

n the interdependence of personality an

~ participation reiateg to decision making

$¢

In this country several studies fir

of psychologists and saéigjogists,g

relationship between tﬁeiformalgs;f ctu

and the character and cond

tionss  The mést important of these w

WhiteS, Mertond, Coch and FrenchI0.
In the course of this research it h

clear, as the theory of participatory qeoone

the behdvior and attitudes of individua

k7 reviewed literature written

d organizational factors as t

affect participation on the job.. Of particular interest to them was

St drew the attention
0 the questions of the

aboveﬁs;gaies,thé;conggfﬁé of the researchers were the alleged
épétgy;gf,emp]QYééS;fthEif,]éck of pride in their work, and

Lheir inability to work efficiently

Ah@_@égaﬁsé,théSé forms of management
own supporting édeence'théy-ﬁreglu;‘

‘POssibility that what Was required

- effectiveness was not more centrali
- but. Tess. - Studies by,aAﬁgfigtywa
"among them Douglas McGregoriZ, Rens

© Herzbergl4, Chris Argyrisl5, and P

Side of Enterprise!’, 1In that book
theories of work, )

.sibility of people and pictured th

Janaging workers and working is pro

Theory X was

P o .

~ Zoodrow. Clark, Who analyzed the in

ontributed this lengthy ‘quotation from

R : R SRS

that organizational effectiveness as wi

g c ”tré]izéd;.ﬁierarchiéal

zation of decision making
éfgaﬁjggpi?nal theorists-=
is Likert1S, Frederick
ter Drucker! - -~ have_shown

McGregor' formulated two
ed onﬁthéﬁéSSngdfirréSpbh;
m as indolent, passive,

terviews for this study,
one of his earlier works

\ )
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dependent, unimaginative, self-protective; and in need of .

" hierarchical control. and close supervision if they were to

. work well. Theory Y assumed on the contrary that people -

were inherently curious, capable -of growth, and trustworthy,
and that workers enjoyed their work and thrived on the:

increased responsibility they incurred Hhéﬁ'giﬁgnfgteatég;“ﬂfﬁﬁjw

control over work goals and procedures and ﬁ@en allowed to

participate in management decision making. %

Essentially Theory Y and its variants assume that the degree.

of control individual workers feel they.have over their own

- work is one of the crucial variables in explaining the effects
of work environments on the attitudes and dispositions of -
workers. In other words Theory X organizations, where
management has sole control over and responsibility for the

enterprise, cause employees to feel dependent; submissive,
and to use only a very few of their abilities. The result

is that wdrkers then adopt antagonistic adaptive activities---
"raté setting, shoddy work; and so on--that ‘interfere with
organizational effectiveness. According to Theory Yithese
workers would be given more opportunity to use more ofN\their
important. abilities, in particular their "opportunities

-for work in which they are able to defihé,théir,iﬁﬁkdiaté

goals, define their own path to these goals, relate

- them to the goals of the organization; evaluate their

oo g - T T

own effectiveness, and constantly increase the aegree of

challenge at worki5."

Most of ihewpsychaibgicéjl§y1§§ﬁ§éﬁu§66 which McGregor and
the others in this tradition have based their conclusions:

- about the organization of work came froii Ab?ahah,Ma§16Wf§]8

research oen motivation and self-actualization.  And Maslow -
himself remained until his death a strong beli€yer in Theory

Y - though with qualifications. In his. Eupsychian Management -

Maslow argued that - _
. . . there is insufficient grounding for a firn
. and final trust in Theory Y management philosophy;
“but ¢ ¢ there is even less firm evidence for ‘

Theory X. If -one adds up. all the researches that

have actually been done under scientific auspices :
and in the industrial situation itself, practically
all of them come out on the side of one or another
version of Theory Y; practically none of them:

come out in favor of Theory:X philosophy except in

small and detailed and specific special circum-

stances ¢ . . And as soon as we take into account
such factors as the long-range health of the ,
business . ¢ ., the duties to a democratic society,
the need in an individuated situation for pretty
highly developed human beings as workers and -
managers; etc., then the necessity for Theory Y

management becomes greater and greaters -

l. . »_.~ R . ) . . ) ...' . } S *
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There are, then; essent1a]]y two claims made for Theony Y
management. e .

- The first is that it  leads to more sat1sf1ed workers the

second that it leads to more effective workers. Ese 777777
claim has strong-empirical suppdrt. Robert Kahn, after

reviewing over one hundred stud1es of job satisfaction,

"7 concluded that ‘s : sworkers in all occupations rate .

self- detern1nat1on hlghestfamgsg the ideals that define

g¢U was even more emphatic.:
The job satlsfactlon literature, he.noted, is characterized
" by considerable 'diversity in_the acgdemic background -
and theoretical arientation of the researchers, diversity

in the characteristics of the population stud1ed. « It

an ideal job.' Paul Blumber

- i§_just this- impressive diversity in the participation

R which makes the consistency of the: findings, by contrast,

 even mere profound, significant, and valid. There is ;

¢ hardlygagstuggfqn _thé entire literature which fails to
demonstrate that satisfaction in work is enhanced or that ¢
other generally acknowledged beneficial .consequences

accrue from a Yenuine increase in.workers' decision- .
mak1ng powers_ &Sueh cnn31stencysof4£1nd4ngs,4lfsubm1t

. 1S rare

The f1nd1ngs w1th regard to product1V1ty are s1m1]ar1y

compel1ing. Based .on a -review of. 550 stud1es, including
flfty-sevgn Work’ exper1ments, published since 1959; T: G
‘Cummings .+ found-that increases in employees' autonomy

and discretionary .control over théir work were sufficient

- by themselves to account for increéased " job- satisfaction.

T In addition to more autonomy and’discretion, however,-

. increases.in product1v1ty required increases in informa-
“tion, performance feedback task variety; and in soc1a1\y
- ~supportive. interactions -among ‘work gnoup members - and

between work group-members‘and Supervisors. Of critical”

_Jimportance was the enrichment-activities as “legitimate-

- parts of -their work, supported. and sanctioned by the -

-highest 1mp]}cated 1eve] Jn the orgamization. Further;
. the changes had-to. be .introduced gradually; involving
the employees from the beginning in planning the redesign-

of their work, addressing andallaying. whatever anxieties

and doubts they might have about their new kespOns1b1]1t1es,

and providing them wlth the -soctal and techn1ca1 ‘resources

necéssary to discharge ‘their respon51b1]1t1es effectively.
Attention had to be addressed in particular te helping
employees. acqu1re the terpersona] sk1]1s needed to wofk

effect1ve]y 1n groups -

nfdec1s1on maklng enhances Jjob

I"¢!‘§§5€§,P§"§1§1P§’§199- in’ de

" - satisfaction- -and; in comb1nat1on with' increased: technical

-and social support, increases the level of jot ¢

33
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special circumstances.' As.the literature on the manage-

ment “of work and working has developed, the circumstances
for the appropriate application of Theory X and Theory Y

- management principles have been specified. Organization -
-theorists have for some time now agreed that participative
forms of management are particularly.appropriate for tasks
which-are difficult, complex; or unusual, and in work

settings where direct supervision is difficult, task
interdependency is low, creative requirements- high, where

flexibility in adapting to changing environmental demands

is required, and where workers have high Tevels of skills
and knowledge to contribute to decisief makings. The

traditional hierarchical structure of decision making is

useful onlywwhen time is of the essence; in simple and

?bUtiﬁé—méttéfé;”éﬁﬁ,ﬁﬁéfé,éﬁvironmental*déméhgs are | -
clear; benign, and relatively stable (Arayris1d; katz22,

and Kahn19). ‘Those familiar with teaching and with the

schools will readily agree that all of the forier and none -
of the latter characterize schools as work settingss

Other evidence péjhgsitgfgﬁér;ﬁﬁ?@ﬁfiéienesé’é?,participa:
tive management in the schools. One of the most impertant
factors in the expressed lack of satisfaction of many

-teachers with their work, for example; -is their lack of

~ autonomy in deciding matters of policy -- especially

- matters of curriculum and instruction -- that bear directly )

" on their classroom teaching: = The research is absolutely

clear;on this point. -When the factors which contribute
to the job satisfaction of teachers are separated and
distinguished' from the factors which contribute to_the

quite different experience of job dissatisfaction (see

Herzbergl4), teacher satisfaction levels are unequivocally

relatéd to levels of efféctive,  legitimate participation-

“in .school "decision making. The lower the level of such

| participation, or the greater the discrepancy between

desired and actual levels of participation, the lower.
the expressed satisfaction of teachers with their work.
and with ‘the school as a.place to work. (By way -of noéte,
teacher dissatisfaction levels are related primarily-to
such things as cumbersormie administrative procedures, too
many clerical and extra-duty tasks,; the principals’

~ unwillingness or inability to support teachers in front

of_students or to discipline recalcitrant students, Tow

salaries; and large- classes: )

To date; however, there have been orly & few reported

experiments .in giving teachers more decision-making
responsibility in their schools: The results of these
experiments have been generally successful; in the -
instances in which the experiments failed, the results

are instructive and could have been expected.

Iﬁéfé;iérgéﬁéféi agreement, for example, that curriculum

.decisions == especially decisions to adopt innovative

31
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‘materials and teaching -- are significantly more Tikely -

" "to be implemented in schools where jthe classroom teachers
were effectively and extensively invelved; as individuals;

in the curriculum decision-making process than in schools

where. they were involved only marginally or through a

representative. T

Rogers and Wooley?3 have described in some detail the
administrative benefits of giving teachers increased
control over school operations. The junior high school

‘they studied was widely regarded as a problem school.

It had experienced a wide Variety of teacher and student
morale problems,.including high levels of teacher :
.absenteeism and student vandalism. To deal with these

- problems; the teachers were given, with the full support

.and encouragement of the superintendent and the building
principal, full control over all school decisions --

“including hiring, class scheduling, parent conferences,

and the curriculum and instruction program -- and the
authority to-organize in any way they chose in order to

-function effectively. After this transfer of power,

teacher turnover dropped from thirty to four pércent a

,,,,,, . A

year, teacher. absence rates fell twenty-two percent

below the -previous five-year.average; student suspension

_rates fell six hundred percent, and school vandalism was

practically eliminated. Unfortunately, the Rogers and
Wolley study and the others mentioned above-illustrate
the weaknesses of the available school research. None

of these studies includes data on the effects; if any,
of the instructional program adopted by the teachers:

" on the academic growth and development of their studentss

And Rogers and Wooley could hardly be catled disinterested
observers. They are the above-mentioned district superin-

-tendent and building prineipal; respectively. -

Several case studies have documented impressive failures

of increased teacher 'p’éi"t‘icggétibh in decision_makings

Charters and his 5555éfatéﬁ,,af§ggfﬁ,éﬁdAKéi§E?55,566,,,,
Gross, Giacquinta, and Bernstein<® have studied in detail

implementing-—various educational innovations. Each of
the attempts floundered for one reason or another --
either the teachers were overwhelmed with new respon-

sibilities for which they had little preparation or

- various attempts to involve teachers in developing and

training, or they were unclear about what was being
implemented and what they were supposed to do to affect

‘the desired change, or.they found themselves entangled

in_a web. of confused jurisdictions where no one was -

sure who had legitimate authority to make what _decisions.
In the best: of situations, however, as Argyrisl® and

others have continually pointed out; workers' initial

efforts to exercise-their autonomy are likely to be

feeble, tentative, and frequently frustrating. Laissez-

faire management, which provides. no direction or support, .

35
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on1y exacerbates that S1tuat1on and increases tension

- and anxiety. Uncerta1nty about role requirements, T

inadequate provision of resources and facilities, and

the inability to cope with new interpersonal demands

: within 'the organization all contribute significantly

" to undermining the effectiveness o participative

menagement programs and to emp]oyee dissatisfactions

articipation Literature

- ~ .

: Ahéi?SfS of Decision Making
) s

. The review of the 11terature on decision mak1ng and part1c1pat1on

sustain and re1nforce it. The 11terature revea]s that as management

moves riore and more to control or enforce product1v1ty, it erodes

autonomy and extinguishes the deS1re of emp]qyees to part1c1pate. This - .

not only erodes the des1re to part1c1pate in dec1S1on mak1ng but even d1$i.
courages the 1nvestment of personal effort necessary to produce a: |
qua11ty service or product. .
Clearly the administration of the workplace gives structure to“-

part1c1pat1ve behav1or and greatly\;ffects the quantity and. qua11ty of
the work performed. Adm1n15trators of non-part1c1patory activities who
w1sh to Beg1n part1c1pat10n are adv1sed to deve]op strateg1es that
“implement participation thorough]y and with support and guidance during
the trans1twon per1od. Once part1c1pat1on begins the adm1n1strat1on 2
wou]d be wise to adJust the strateg1es to susta1n and.encourage the L

'.'participanti involvement. Employee part1c1pat1on cannot exist 1ong
without organizational. and adm1n1strat1ve nurturances

b
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Organizations and Participatory RDD&L

Review of Organizational Impact Literature

In a critique of the literature on. partiCipative strategy, Lowmz7

pomts out that partic1patory strategie&at are successfu] in one

't

organizational setting may not be successfu] in' a different organiza-

tiona] climate. The effectiveness of participatory strategies is

T

vsubJect not only to the structure of actor motives, but also to the

aths that the env1ronment prov1des or does not PrOVidE for motive

attainment. Lowin notes that the promiises of participaihonjlie not only

in productiVity, but also in qua]ity improvement technicaTIinnovation,

cross -function coordination and monitoring and controiiing management

prescribes a’ rea] re]axation of the uniiatera] power by management.

- Realizing that some form of conflfct between management and subordinates

.\

tive participation is rea]ized not by tﬁe absence of conflict but its

constructive reso]ution through a subtle b]end of conf]ict cooperation,

and restraint. f

Low1n reminds those interested in instituting participatory organi-

zationa] behav1or to recognize that for partic1patory strategies to

-

the process.: "Superficia] or tactica] approaches to participation by 4

management are not inciined to work " he writes. i
Underiying tow1n s reminder is the acknow]edgement of the ro]e

confiict plays-in organizationai ]ife. Few artic]es study con-

flict origin, expr ssion; mediation or resolution in the participatory -

management strategies of program'tmp]ementation; Pau] Nutt28 studies

‘and staff activities; For these promises to be rea]ized hOWever, L6w1ni&.

- J'
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the mer1ts of using éi;p'erts and cah’sﬁméis as mémbérs of planmng 'grou'p’s

for hééith sérvices afgagiiéfiaﬁsz In.his reportihe states that although
'bureaucfaés'oftén,ignoreﬁthe needs of thel“c]1ents when planning programs;"
-planning groups composed of. experts were Jjudged cons1stent]y super1or in

0

.-

| qua11ty to consumer p]ann1ng groups. Furthermore, he notes that experts
systemat1ca]]y influenced the consumer to the po]nt that the consumer .
members mefe]y ref]ected the va]ues and pre?erences of the experts.
Engstrom29 recognIzes the cruc1a1 1mportance to successful program 1mp]e-
mentatton of deve]op1ng a pos1t1ve c]1mat§ and work1ng re]at1onsh1p
between research/1mp]ementor and c]1ent/user. He states that 1f at the
beg1nn1ng of a. re]at1onsh1p, the researcher and the user do not carefu]]y
listen to each other and reach mutual agreement on a rea] operat1ona]_
g;' prob]em, not much will come from e1ther one's. part1c1pat1on. In this
’ iigh hé points to the f1nd1ng by Glaser and Tay]or30 that conf]1ct at
- the onset tends to eharacter1ze successfu] demonstrat1ons because, 1f
‘ used construct1veTy, 1t can become a vehIc]e for establishing real
- commun1cat1ons and agreement ear]y in thé ]1fe of a proaect wh1ch, 1n '
‘ligiu{ i 1]}-assure greater ut1]1zat1on of the f1nd1ngs. :f |
Recent work by R1chard E]more39 has generated mode]s that can- gu1de
bfuture attempts to study part1c1pat1on in organ1zat1ons. In h1s art1c]e,
“0rgan1zat1ona] Mode]s of Soc1a] Program Imp]ementat1on,“ E]more presents

four distinet node]s *a systems management ;" ’-“bureaucrat1c process;

d1fferent perspect1ves on the program 1mp]ementat1on process.

: E]more s artIc]e takes he]pfu] str1des in the d1rect1on of providing
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tools that can be usea5t65aﬁaiy£é participatory activities. What Elmore
has done {'s to 'sh’b”w’.tnaf T‘or'barticipation to succeed it must Fit Ehe
under]y1ng organ1zat1ona] assumpt1on and patterns of the system in which
' part1c1pat1ve strategies have under]y1ng assumpt1ons and 1dent1f1ab1e
;;. ' organ1zat1ona] 1mp11cat10ns it would be’ usefu] to ana]yze those areas of~
compatibility and 1ncompat1b1]1ty between part1c1pat1on as a strategy
| and the 1ntended host s program management/organ1zat1ona] systems. '

The first-model E]more introduces is the "systems managment“ mode].

The essent1a] features of systems management organ1zat1ons are that theyi.\i P

“ . -ﬁr

1) operate as rat1ona1 value max1m1zers 2 are structured on the

pr1nc1p]e of h1erarch1ca] contro] 3) a]]ocag *respons1b1]1ty to sub-

of part1c1pat1on affect this mddel with prob]ems of the correct m1x of

h1erarch1ca] contro] and subordinate d1scret1on. E}hbre recogn1zes

‘,cret1on a]so provides a degree of management f]ex1b1]1ty. E]more states
that th’ literature providas no success?u] examples of. the’operat1on of
this systems management mode] “in soc1a1 program 1mp]ementation.' "The
]1terature records only fa1]ures.“

The second mode] E]more presents is the “bureaucrat1c.process mode] u
The essent1a1 features of th1s mode] are ]) 1nd1v1dua] workers exerc1se
d1scret1on(1n day-to day dec1s1ons, 2) power in organ1zat1ons is frag- )

- mented and d1sper$ed among sma]] units that have relatively strong contro]

_rover spec1f1c tasks within their spheres of author1ty, 3) dec1s1on mak1ng
consists of contro]11ng d1scret1oﬁ and chang1ng rout1nes, and 4) 1nduc1ng

'un1ts to rep]ace o]d rout1n ‘with new ones. ;Elmore,states that the bas1c

39
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. po]1cymakers and 1mp1ementors. ‘ '1? L -
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problem confront1ng those who w1sh to 1mp]ement part1cipat1on in these
organ1zat1ons 1s overcom1ng the res1stence of 1nd1v1duals to cﬁanges

in the1r operat1ng rdut1nes. A gap 1s created_1n ]arge bureaucrat1c
organ1zat1ons between street ]eve] bureaucrats who serve c]1ents _
d1rect]y, and their super1ors., Th1s gap breeds.autonomy,and-d1scret76nd
at ]ower levelss The ‘amount of stréss present at Tower levels causes

the street ]eve] bureaucrat to develop defense mechanisms - formal

procedures = which; when in p]ace, res1st change. These de?ens]Ve]y

based rout1nes have a ut1]1ty to the peop]e who use them 1n that they

-

The th1rd mode]1 E]more d1scusses is the * organ1zat1ona] deve]opment“--'

mode1 " The essential features of this model are' ]) or§an1zat1ons

funct1on to: sat1s?y the -basic psycho]og1ca1 and social’ needs of -

1nd1v1dua]s for autonomy and contro] over their work and for part1c1pa-
2

t1on in dec1s1on mak1ng, 2) organ1zat1ons max1m1ze 1nd1v1dua] contro]

part1e1pat1on and comm1tment at all ]eve]s 3) work groups exist -

o character1zed by mutua] agreement on goa]s, open commun1cat1ons mutua]

trust and support among group members, and effect1ve managment of

' conf11ct ) 1mp]ementat1on cons1sts of bu1]d1ng a consensus between

In d1scuss1ng th1s mode] Eimore contrasts it with tﬁéiﬁréviaug

Fi

- 3.
two nnde]s,_ He 1]]um1nates the bas1c conf]1ct between tﬁe 1nd7v1dua1 s{fi, o

need for autonomy; part1c1pat1on; and comm1tment and the organ1zat1on s

requ1rement for structure, contro] and~subord1nat1on. The “organ1— 'f.”

zat1ona] deve]opnent“ mode] 1nc1udes use of the democrat1c process and IR

an empha51s on the qua11ty and 1nterpersona] relations’ 1n work gruups.e :e"

I3

0rgan1zat1ons funct1on1ng along the Tines. of this mode] encourage 1nd1-‘i,;

e

td

C)\“:‘ ’
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_wou]d devolve to ]ower ]eve]s of -the organizat1on with non- man1pu1at1ve

..1nf]uenc1ng behav1or, 3) decision mak1ng cons1sts of barga1n and &)

. . . o oo . - Q.; .
Q . 5o K B [ o Y

’izz.ls.

viduals to give' nd receive feedback in. a way that Creates m1n1ma] defen-

s1venej;, to give honest express1on to the1r fee]1ngs, values and
es,

attitudes; and remaln open to new 1deas. Responsib1]1ty for dec1s1ons

support com1ng cons1stent]y from h1gh level adm1n1strators.'5 3
The fourth mode] E]more presents is the conf]1ct and barga1n1ng" modei.
The essential features of this model are: 1) organ1zat1ons are places

—~~
where subgroups and 1nd1V1dua]s compete for advantage, 2) power is never :

_stab]e but f]uctuates toward those capable of mustering resources and

1mp]ementat1on cons1sts’6f the Barga1ned dec1s1ons be1ng app]1ed :

to the 1mp]emented prOJect. Th1s is more a mode] of what happens when

organ1zataons fa11. The organ1zat1on 1acks structure, goa] ]1nked behav1or,

vthe coordination of resources and respons1b1]1t1es and binding regu]at1ons§
E]more conc]udes h1s artic]e 9& stat1ng

In fact, every 1mp]ement1ng agency probab]y has a set

of management .controls, a firmly entrenched tollection of

operating routines; some process for- el1c1t1ng the involve-

ment of implementors; and a set of internal and’ externa]

bargaining relationships: The important quest1on is_not

- whether_these elements exist or not; but :how- they affect

the implementation process. 0One way of d1sentang]1ng the

effects of these factors is to analyze the ‘same: body of

evidence from the perspective of several" d1fferentrmode]s.

In some instances; wholesale de]egat1on of -discretion is:

***** —z %~ — — — == . N

the obvious course of action to~fo]]ow, while im others

firm control of discretion is necessary. - The point is

that models zan help analysts and decision- makers
d1st1ngu1sh among different kinds of prob]ems.; Using ' ‘}ﬁ =

« managment controls in a system in which gower is exterme]y,

diffuse, for examp]e, is. 1ike using a £rescent wrench to

= ¥ -
e

turn a phillips screw: The problem is to- understand S

-

when certain tools:of analysis and gsrateg1es'of action

.are’ ]1ke]y to pay of f and when not.

- strateg1es in organizat1ons to develop a cTearer p1cture of how the organ1za:

o :
- .t
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tion worﬁs and assess the 1mp11cat1ons such strategﬁes might have for the
organ1zat1on.

Analys1s of Brganlzatlonal Impact L1tenature

It Seems that the 1mp]ementat1on of part1c1patory struetures in

organ1zat1ons shou]d follow rather than precede deta11ed ]ong-range;

p]ann1ng. “Tr1a] and error" and "Let' S see what w1]1 happen“ experifents

. that do not nurture the part1e1patory process W1]1 probab]y end in disas-

¢

oWn reasons for 1mp1ement1ng part1c1patory strateg1es. If the1r mot1ves

are taet1ca1 or superf1c1a] and do not reflect a persona1 as we]] as

S ?

organ1zat1ona1 comm1tment to part1c1pat1on, the effort - w1]1 be ]ess ab]e‘ . ;_j
to meet and-endure the conf11cts ana-dﬁ"ﬁ*rmonfes tﬁ't parf*é1patb y‘”’““"“‘j;“—”:;
strategies must create 1f they are to grow to be va]1d and worthwh1]e. :

E]more po1nts out: the 1mportance of 1dent1fy1ng and- eon51déring

the under]y1ng assumpt1ons and paff/ahs of any organ1zat1ona1 system

where part1c1patory act1v1ty 1s to take p]aee.. These assumpt1ons and

_ patterns have d1rect and indirect lmpaet on the part1c1patory structures
that evo]ve, the persona] rewards and punishments to be expected and
the way that the success and fa1]ure of part1c1pat1on will be Judged
Part1c1patory strateg1es drawn from assumpt1ons ‘that conflict with
the assumpt1ons of the organization 1n wﬁ1ch part1c1pat1on will take:
Vplace w1]] meet fundamenta] resistance. The 1ntroduot1on, for examp]eg

of a part1c1patory management program based on assumpt1ons from systems

management theory 1nto ‘an organ1zat1on that operates on bureaucrat1e '

proeess assumpt1ons will be fraught w1th d1ff1cu]ty. An 1ntroduct1on

will probab]y ‘be doomed to fa1]ure. _' .




| The notion of Bu1]d1ng and funding mode]s to study part1c1patory
1mp]ementat1on strateg es seems difficult to orchestrate but em1nent]y
usefu]. E]more s work. po1nts to the need for change agents and 7
;4_researchers to understand an organ1zat1on s operat1ona] systems. Simple
;quest1ons 11ke,t"Does part1c1patory RDD&I work’“ must be asked in J
relation to‘other quest1ons such as “"In what organiiationaiiséttings
does participatory hbo&z_éark?" and "What typeof particioatory RDD&I
' works in various ‘organizational séttings5“ Elmore’s work highlights the
- "1mportance of match1ng part1c1patory sty]e w1th-organ1zat1ona1 .assump-
t1ons, ‘and. broadens both for chahge agents and researchers the range of

31nput and outcome e]ements to be _considered.

oY

~;~- -—~g4p4ementat}on~o¥:P§r¥+c1aatery-RBB&i S

ReV1ew and Ana1y51s

Engstrom be11eves that user- part1c1pat1on 1n research and program
1mp]ementat1on is essent1a] if efforts are to have ]ong range success.

s . He c1tés four pr1nc1p1es for obtalnlng part1c1pat1on

F1rst there are the users, be they c11ents, practitioners,

administrators or lawmakers; their needs must be addressed,.

and they must also provide incisive input. Second there
must ‘be a researcher sound in understanding user needs,‘

' know]edgeab]e in _research methodology, and skilled in-

pairing oBjectivity and relevancy. Third there must be

a system_of mutual trust between researcher and user

that will support both communication and commitment .and

. will keep Tong-term goals in mind. Fourth there must be
" an appreciation that research is an ongoing process. The

Q‘f‘ﬁ ;e

»;;; 4 . challenge is- 30 generate new know]edge 1n a usable form,
’ . then use 1t. _

Ina similar v1ew Ha]]3] discusses the importance of part1C1patory
. .researchs | | |

Part1C1patory research is not a guarantee of - 1deo]ogica]

purity (what is?). But it seems clear that research

concerning itself with aspects of people's ]1ves, part1c-

u]ar]y field research, needs to involve peop]e in a ;
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different relationship than that of actors to be acted

upon.-or of subjects seen as objects. If change is to

~occur adult educators need to be more deliberate about

involving people in research. We must not, however,

"confuse preoccupation with the truth that should

- characterize any serious scientific effort with the

-

Ward

Participatory research, based on

does not exist."3 ( Lo
the-assumption -that man is a social animal, offers a

- so=-called neﬁtfalétyﬁbf,SCiéhCé which in actual fact

process_that is more consistent with adult education

~principles; more directly linked to action, and more .

scientific because it produces a more complex and

thereby more accurate picture of reality.

and T?khﬁbff§3‘héVé labeled this participatory process "an

interactive model of research and developrient.* They use this rode]

with teachers in schools: They state:

r B,

Only when the individual expértise of teachers,

+ process gains from the experience even while con-

In addition, each person involved in such an ongoing

.researchers, teacher trainers, and others is

Jjointly applied to solving educational problems
is full use made of the available resources. When

‘Such a concerned effort -takes placé the potential

tributing to the effect on the others.. Teachers,
for instance; gain greater insight into their

teaching when they are deeply engrossed--investi-
gating, and experimenting=-in ¢6]]ébbfa§1667w1th S
other teachers and;réSéggchérs'(6ha11)5;7”;977,

fact, Goodlad and Kleins infer that innovations
occur only when teachers are involved in the
process of seeking s=lutions to their own &

. problems. This invc vement can insure greater

.

consonance of teacherc' objectives and ‘values
with tbbgéwﬁéjng,researchgd, and it is this
feature for which Berman3® predicted greatest
success in his evaluation of federally funded
programs.. . :
Trainers gain greatly from such interiction as

well. Development of training strategies as N
an entirely separate process following comple-
tion of research contributes to the time lag
in achieving classroom appilications Equally

significant, it isolates researchers. and

trainers from each other. As a result, = .
trainéfg generally have no knowledge of what
teachers need to learn (

_to"learn (or unlearn) in order-
to apply the research findings. :

Tt 4y




_When res/archers are constant]y 1nteract1ng-
with teachers, a great deal can be learned
garly in the inquiry process and the result

can be:more completely formulated research

,,,,,, Y _ X R

questions: For. instance, researchers: are

often accused of asking questions the answers

~to which areé not as immediately useful or
important as others. a teacher might want to

pursue. Additionally; input from teachers

during the formulation of the questions ‘might -

alter the assumptions about teach1ggzznd
th

learning upon which the research wol

The nature ‘of such collaboration, refore,

might result in the saving of both time and - _
money and/or the expansion of the payoff from
the research. o

”U]t1mate]y, br1ng1ng together teacher-;,.eacher ' T

" trainers, deve]opers and researchers==the

separate pieces of the: know]edge production and

utilization system under the 1near & model--
would result in what Clark an& Guba3’ label a

be based.- -

—-———-community- "ceneerneéﬁ%h—and{ﬂnct—}emg—m—~ e S

educational knowledge product1on,7ﬂfBu1]dlhg
on the community-sense, they believe, is more

; likely to produce the u]t1mate ut1]1zat1on of SO
S : ,Enow]edg f TS

Ward and T1kunoff state that 1f the Jnteract1ve mode1 is t6 §uaéééa
"a great dea] of its success w11] rest upon the people who part1c1pate
and the. precess ut1]1zed to put 1t into operat1on33" (pg. ]8) They
']rst se;eraI cr1ter1a to gu1de the implementat1on of the process.
These cr1ter1a were deve]oped by Ward and T1kunoff in co]]aborat1on with
a rev1ew panel of pract1t1oners and experts ana are ]1sted here 1n the
" panel's order of 1mportance. ‘

,:\,'
{

1. Selection of team membérs

It is clear that the part1c1pants in an 1nteract1ve

process; such as the one proposed, are 1ntegra1 to its

successs Thus, the selection of participants is an

important criterion, and was cited by seven reviewers..

as critical to the 1mp1ementat}on of the models The1r

concern and subsequent advice -is thus: seem1ng]y o?
paramount importance. { S to

Q ’ o | : ’ ' - .;5: 45
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- and tentative procedures be worked out at an initial. X

i-

3 T e
- A selection process sometimes impTies an elections

If such is-the case; there.is_&-danger that those -~ . -

"elected" might not represent the reeds -and interests

- -of peers. Reviewers suggested. instead that an ideal

situation is one'in which participants volunteer to ., -
work on such a team; and that the rationale, objectives

planning meeting, thus allowing.for early withdrawal

" of any who might wish to do so.

Particularly in the instance of teachers, such

- volunteering is necessary: Already.faced with an S

overloaded day, some teachers might not want to_ ...

.. participate.  Too, volunteering is -indicative ‘of a

-To insure this, a.selection progess which is both

‘arrangement would be easier ‘to facilita eata .. . (i;\ ’

- tional ‘'supervisory help; e:g:, vice-principals, - #;;f
~counselors; ete. . B :

desire to change, and those teachers who want to

‘Change are more likely to-learn from the experience ° w
~and to grow.:: Lol o S i

- To:be suctessful; it would.appear that ‘the com=-. . = = & -

~--position of such a'team must reflect a spirit.of- . .. -

willingness to cooperate and a desire to work together. ",

flexible and equiggbléfShQquwﬁé,ﬂtilizéda“_Becggsew”W~T~_.m_~u~.fééf

- circumstance$ will vary with sites, this could mean

that the process will differ among sites: .. -
2. ﬁéiééSéa}tiﬁégféigfé;éﬁéié
If teachers € to participate ;actively and daily

with the team, .a pldn will have to be devised that will

allow them to bé available for such participation.

-Because of the nature of their responsibilities, this

necessarily means some time away from their ‘classrooms.

Without this time for planning, for observing; for L7
identifying and assessing and for training; teachers' T
participation could: be only minimal at best. Five of

the eight reviewers felt strongly about this.

Solutions were suggested and these may work

depending on the characteristigs of a specific sites

A half-time assignment, wheregthe teacher spends ‘a
part of the day in the classnbom and a part of the

day in other activities, .is-one arranggent. This . i

larger schoolbecause of the availability of addi- * -

_ The problem of releasing teachers from teaching

time in order to:focus on activities on the R&D team :
- 1s _essentially a problém of éltéfﬁatjyéfﬁgmgn;resourcesg_ g
One source that has worked well 'is utilizing teachers- ., :

in-training at a nearby teacher training institution - . =
to teach part of a school day. -The advantage here is .

N f - . . . [
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- I
to both the student teacher and to the classroom
‘teacher: the student teacher fulfills the require-

ments .of & practice teaching experience under the.
guidance of an outstanding teacher, while the teacher

is' freed for portion$ of the day to do other plannings X
An additional source of such manpower rests in the .. 3;'

hands of the principal and the superintendent. Their

e active involvement in activities of this nature leads
to support, including thé-cémmitﬁéht‘pf;personne]
- and time. - - A o :

___'Each site will offer unique resources as well as

differing préblems in"this respect. Thus, solutions
will depend greatly upon.the creativity of the team
. in providing solutions. One sensitivity concerning’

- - manpower -expressed by the reviewers is that of cost .
effectiveness; i.e.; the monetary support of additional
personnel by .sourtes outside the riormal budget during

_ a project's operation has often been withdrawn at its
R completions Ways must therefore be developed to insure
. teachers' participation without applying undue stress

-on aschool's operating budget. -

3: | Incentives to eritist teacher pa

Increasingly, teachers are being asked to assume a

-

a broad range of activities and ‘responsibilities for

which neither time nor ménetary remuneration. is provided.
Cénsequently, teachers have :become more and more relac- ., ..
“tant to volunteer for responsibilities which take them away
from their teaching and their classrooms: When they do .. .
volunteers the same teachers seem to be involved - = -

consistently in leadership projects such that little
‘time is availables Clearly, if teachers are expected

to participate, the incentivé to do so mist be provideds

_As authors of the proposed new educational R&D
model we_naturally hope ‘that the product of such'a

3 collaboration is sufficient incentive. However, we

«also_recognize the realities of time comstraints and
the American system of reward, monetary.and otherwise:

As with the previous.two criteria; the solution to

"this one will-rely-hgavily on individual site

~characteristics and creativity of the participantss
' Reviewers proposed a variety' of incentives that
have worked in the past: college course credit,

. additional salary increments, reduction of contracted
féshénsi@j]itiegifsabbatical,1eave;.promiSé;6f-pr62_

* motion; etc. Each would be dependent on local site .

A

4

-Characteristics,. however.
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‘an_innovation if thei

| 5. _Parity in decision making o

- I11-25-

4. Inclusion of others on the R&D

. "As-discussed ig this paper, the team which would

operationalize the Proposed,. new interactive R& pro-
cess would be composed of teachers; teacher trainers;

‘developers, and researchers. This constituency is .

representative of the educational knowledge production
-and utilization community: The reviewers, however, -
felt that others ought to be considered as.possible . -

participants.

The national move toward decentralization of

school district functions has elefated the principal

to a position of considerable regponsibility. Thus, . -

increasingly more decisions aboft assignment of. -

~personnel; ‘support of program, ahd budget aré<being

made at this level. ‘It would therefore appear that
the principal's participation is an important
consideration. This is particularly true in light -

of the research that indicates that while principals
are not often Teaders in inrovations, they can block -

‘support is not obtained.
rend is parental involvement

Another national

in educational decisipn making. Parents can provide =

positive, supportive assets, and parents or school'
advisory groups sheuld somehow be involved: . - -

. .-.the notion of working together'in a cooperative .
.Félationship‘imp1ie5'thgtiéach'téam'mémbériﬁéCGthzed .

_member; and bgth draws and relies'on others.

The process of decision making is always critical

when people are asked to cooperate in order to achieve -

- common goals, and inherent in this is the issue to parity.

.~ Two underlying philosophical points support the

thinking that produced the new interactive R&D process. ,
The first is that no single person is imbued with all .
knowledge and skill, and that there is much’ to be gained o7

by drawing on the specific- expertise of individuals

‘rather than developing that expertise.in oneself. By

'-putting together on.a team people with functional .exper-

- ience in teaching; :in teacher training, in development,

and in_research we had hoped t6 draw on this principle

"~ by utilizing the expertise of each-individual.
oL » : - S

____ Given that each. person on a team brings a partic-
ular; needed expertise and assumes :equal responsi-,
bility for working toward the fruition of mutually

agreed-upon goals, then each member of such-a team  *

ought To have equal decision-making power.”, Of course, |

his/her own expertise as well as’that of every other - o

“u 40



Vpart1c1patory process to be app]1ed to all maaor dec151on mak1ng tasks

h.process adopted by the two groups. They include:

. Reviewers expresped concern that, such a dec1s1on-
making progess be in x1stence, and that teachers and

others share equal pafity in that processs  In fact,

a site that demonstrated success in utilizing such a -

process might provide, more opportunity for 1mp]ement1ng
the new R& process: — N

A]though Ward and T1kunoff33 discuss school-based research and

development, and Mohr 55 recommendat1ons (see above) were generated

from stud1esgof bus1ness organ1zatlons their oppos1ng views on power

equa]1zat1on are 1nterest1ng to note. Whereas Ward and Tikunoff ‘

'advocate ‘parity mn dec1s1on mak1ng,“ Mohr suggests that the creat1on

and de]1neat1on of zones of author1ty 1n organizations may be a more

effect1ve strategy for deve]op1ng practitioner participation. Mohr's

,“ concern, it w111 be remembered, was to neutra]1ze the effects of person-

Y

a]1t1es that do not lend themselves to part1c1pat1on by creat1ng zones

B of author1ty; Emp]oyees wou]d dec1de the 11m1ts of authority and.

respons1b1]1ty w1th1n tﬁ1s zone and wou]d also operate accord1ng to
their own gu1de1ines and 1nterpersona] ways- of’behav1ng. They would,

in fact, part1c;pate in creat1ng Zones of sty]e as well as of author1ty.

ilFor Mohr, these con51derat1ons are more 1mportant to the foster1ng of -

¥,

| part1c1pat1on than parity. . . .

Fa]]on38 1ntroduced part1c1patory management to a child deve]opment_

center and a mu]t1serV1ce children’ S agency. Each staff adopted a

-8y

aand to 1nc1ude a]] e]ements of the staff. Dec1s1ons were genera]]y

made - by vot1ng._ Fa]]on ]1sted the‘ru]es for—]1m1t1ng the democratic ' %

]. ‘No~ segment of the staff- is empowered to make any

_-decision that affects the work ‘of another segment: Lol E

(Examp]e A group. home staff may not make a decision

affect1ng staff 1n a reS1dent1a] treatment center:) v
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2. _Democratic process.imay not invade areas that are a -

matter of designated expertise of specific staff members.
(Example: Speech therapists may not make decisions.

affecting bsyéﬁéﬁéffiélfééfs used by psychologists:) -

. _ , S R T S o :
3: The competence or performance of staff is not subject v CE

to the democratic process except as_applied to elected: _
staff representatives. _(Example: The professional . .
expertise of a speech therapist must be evaluated by a- :
-Speech therapist, whereas the performance of an -ad hoc .

committee, elected by the staff to study a budget | }
question; may be subject to democratic processs) _ T

4. Staff may not make decisions that require expendi ture

* of funds not under their authority. (Example: Child care -
Workers may decide how to use recreational funds available
- Lo their particular cottage, but not how recreational

funds are to be used by another cottage.)

5. Agency policy decisions are reserved for the board

of directors in _the case of the Alaska agency, or.the
administrator of the Department of Environmental and o
Commuinity Services in the case of the North Idaho agencys .-

- (Example: Decisions to develop a new groip home, half-.

-y > BLC. Were reserved for the board of directors .

3 _=re 4 4 PRl el
of the Alaska Children's Services. Decisions to develop ‘5
gp,educationa]gprogtam;fbr¢§Tdéfff§t§faa;gs,rested with »
the administrator of the Department of Environmental and- -

Community Services in the case of the North Idaho Center.)

There is one firm rule regarding participation of

subordinates in the decision-making process: that the
prerequisites for participation must be ability and

knowledge. Participation in decision making must be
restricted to individuals with ability to comprehend

. 'Whatfis:réauigsd,éhdvthé knowledge t6 contribute to
- the position.38 - | S
Fallon points out that the client communities in both instances

‘played major roles in determining the priorities for each program. =~

The staff hyd no vote or role in setting these priorities. The initial
response to’participatory management .by both staff groups was one of -

suspicion and ambivalence. However as individual members became

~involved in the process, especially in developing the budget, they

rs

became more committed to it. ° - a2
Echoing the experience of others, noted' above, who have implemented. -

‘ 55() L . : ;
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' - Statf‘part1c1pat1on :in the management process, Fa]]on notes that the
staff is sens1t1ve.to whether the adm1n1strat1on'1sicomm1tted to up-_“
holding the.princmpies of participatory managémeﬁfz He states that

when & manager has already made a decision, he should never ask his
subord1nates to part1c1pate because they soon w1]] recogn1ze that the _

. execut1ve has made the dec1s1on and is mere]y attempt1ng to p1acate ﬂ
them. Fa]]on conc]udes his art1c1e by saying: .

Part1c1patory management requires a_ commitment
in practice by management,; which will also be the
watchdog and guarantor of the participatory process.

b4

If that comm1tment 1s ]ack1ng or if upper management

uses an authoritarian or benevo]ent authoritarian

management practice; middle management will have

great- dtff1cu]ty‘ln_1mp]ement1ng a part1c1pa€ory

management system in spec1f1c areas.

T 77 The review of the-11terature on part1c1pat1on and on efforts to

implement particj atory strateg1es suggests that some preliminary steps

m1ght he]p to'create a support1ve foundat1on for part1c1pat1on. Three
4 of these steps are: ])-he]p people gain the att1tudés»and sk111§
necessary 'to part1c1pate effect1ve1y w1th each other, 2) structure the

membersh1p of part1c1patory groups to overcome 1nh1b1t1ons and enhance

contributions; and 3) 1nst1tute team-bu1]d1ng efforts with. part1c1pants.,g:g

These 1n1t1a1 steps are examp]es of the. k1nds of preparat1on that is

* to part1c1pat1on in the workp]ace more. than others; A chal]enge 1s pre-

3' sented to adm1n1strators who w1sh to 1nst1tute participative strateg1es

but who have some part1c1pants who do not have the att1tudes-and/or

skills that are necessary to Wi]]ing]y and produetiVéiy engagé in-

.

r. —




111:29 )

participatory strateg1es. The ]1terature suggests that there may be - ?-

phases that partﬁcipants ean pass through to galn the requ1red sk1]]s

and attitudes. The ]1terature a]sO—suggests that these may be qualita= -

t1ve]y d1fferent forms or types of part1c1pat1on and that a, sk1]]fu]

adm1n1strator will assess wh1ch part1c1pants w1]1 respond favorab]y to

wh1ch opportun1ty to. part1c1pate. -

-

Mohr's concept of zones. of author1ty a]]ows a work un1t of part1c1-

V >

pants to dec1de, w1th1n the1r zone of author1ty, how and to what extent

each part1c1pant w1shes to part1c1pate. It 1s rea11st1c to assume that -

= . s
=~

some part1c1pants Witﬁ n a given Zone wou1d 11ke to part1c1pate 1n
T . .

adm1n1strat1ve k1nds of dec1s1on mak1ng.» These dec1s1ons m1ght govern

the work of"the zone or the re]at1onsh1p of zones to one another. Other;

'part1c1pants within the zone may not w1sh to part1c1pate in dec1S1on';:ﬂ

C

-mak1ng. They may represent certain persona]1ty types that do not 1end »f
.themse]ves to part1c1pat1ng in dec1s1on mak1ng or they may JUSt prefer

‘not to be involved 1n that way. Mohr s theoret1ea] construct1on ‘of zones%; -
of author1ty suggests that these persons can become part1c1pants in the -
warkriaﬁé By tak1ng .on respons1b1]1t1es that both satisfy the mission: of .

Athe Eone'and are in harmony with 1nd1v1dua] persona11ty and 1nc71nat1on£*r g

Exact]y what effort th1s wou]d be depends upon the service or product

- created By the units It is poss1b]e to imagine that a given part1c1pant -
m1ght choose from a var1ety of ways to participate in the zone. Some _ ,;f_#;
- task= re]ated act1v1t1es that come to m1nd are p]ann1ng; ]ocat1ng or ‘

11nk1ng with resources, deve]op1ng new proeedures, eva]uatlng the serv1ce

or product of the zone, and eva]uat1ng the funct1on1ng of the zone 1tse1f.

Lo
RN
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may come about as a result of changes in att1tudes and skills caused by
.tra1n1ng, work=team ‘or zone bu11d1ng, and/or exper1ence.. It m1ght

therefore be adv1sab1e for adm1n1strators to per1od1ca1]y reassess, w1th

part1c1pants the 1eve] and form of the1r part1c1pat1on S0 that 1ndnv1d-
uals have an opportun1ty to adJust and re1nvest the1r part1c1pat1ve

efforts in a way that best meets the goa]s of the un1t and matches the: » ;<

part1C1pants sk1]]s and. 1nc]1nat1ons.A 3 | |
Those who have 1mp]emented part1c1patory strateg1es for the most

-

pat1on. They reiterate the need for organ1zat1ons to bu1]d a c]1mate of

v . !
- ;

mﬁtoai'trost 1mp]ement strateg1es that prepare and encourage part1c1- ;

_ pation; 1nst1tute co]]aborat1ve team-bu1]d1ng and adm1n1strat1ve1y

'support part1c1patlon at a]] 1evels of the organ1zat1on. In add1t1on,‘

_they suggest that part1c1t1oners be a]]owed -to choose the degree and = :;3<,,_

ways they w1sh to part1c1pate and be rewarded for the1r part1c1pat1on."

‘ ,‘. . . : -~

’Conclud1ng Analys1s

The']1terature on Eartiéioation is compiexﬁffﬁ good deai*o?'the

:;research on part3c1pat1on has ‘been narrow]y des1gned to focus on one or RO

EX A
SN

‘ E,tho variables at a time 1gnor1ng power?u] yar1ab]es that seem to have a
great 1mpact on outcome. A]though many peop]e 1nvo]ved in soc1a1 se1enee B
research and deve]opnent eSpouse the usefulness of part1e1patory strateg1es B
' process itself appears uncerta1n and unc]ear. The 1nterp1ay of - a:ﬂarge;
number - of organ1zat1ona] and persona]1ty var1ab1es wh1ch affect part1e1-_;
patory strateg1es in any one sett1ng makes it difficdlt to genera]1ze

the results of research. - Research 1s requ1red that ana]yzes the critical,

S
R v

R dynam1c e]ements of the part1c1patory process as they 1nteract. Mode]

.o.‘.\




R-if;and account for the psycho1og1ca1 mechan1sms that under11e effect19é

111:31

ki

studies would be usefu] to help conceptua11ze organizatwonal re]at1onsh1ps

\”I

j:1mp1ementat1on of part1c1patory programs 1n organ1zat1ona1 deve]opment.

A theory of&pract1t1oner part1c1pat1on in organ1zat1on could be con-

' ﬁp};structed that dea]s w1th differences. in organ1zationa1 env1ronments, in

“work s1tuat1ons and 1n the 1nd1v1dua1s who perform organ1zatlona1 ro]es..
Characteristics. of organ1zat1ona1 env1ronment dec1s1on tasks, and

indi vidual mot1ves w111 affect both part1c1pat1on and an indiuiduaT‘s-

- affect1ve responses ‘to. 1t. An exam1nat1on‘of the effects.of part1c1patory

comp]ete understand1~g_of“pantIC}pa%fonz For examp]e,‘the* Tat#onsh1p::'
\ -

of part1c1patory dec1s1on making to ro]e performance could depend on B

| organ1zat1ona1 paramete;s such as dee151on reward cont1ngenc1 s and
1nd1v1dua1 expectanc1es. The contr1but1ons of part1c1patory approaches',z?“
to system effect1veness could depend on methods of 1mp]ementat1on, i
I]ongev1ty and pervas1veness of the approaches and the feedback of the1r

consequences to future part1e1pat1ve procedures and organ1zat1ona]

,,m'development programs.r ) e e

Effective organ1zat1ona] part1c1patory des1gn rests upon an under-:“””

el

. standing of 1nd1v1dua1 and s1tuat1ona] med1ators. The cons1stent use of
part1c1pat1ve strateg1es may requ1re extens1ve change 1n organ1zationa1 -

structure, dec1s1on processes ‘and 1nd1V1dua] att1tudes..7.,f"rESo

- .
— i o

the theoret1ca1 and practical issues concern1ng pract1t1oner part1c1pat1on

ML NP o

o
STy
1

" in RDD&I effbrts may come from new ‘and 1nnovat1ve research approaches

£

-‘de51gned to 1dent1fy and Tink causa] re]at1onsh1ps. Organizational

.
o
2%

3.

‘. -

L

app]1cat1ons des1gned ‘to d1scover cr1t1ca] 1nﬁeract1ve var1ab1es and to



'e’ 1 te the eemparative ut1]1ty of d1fferent part1c1patory appreaehes o

‘may a]so yield Jmportant data. ,'“ - e ---,'?’
Exam1nat1on of 1nterVEn1hg preeesses ‘seems crucia] to more comp]ete

understand%ng of the dynam1cs of organ1zat1ona] change. Research 1s'
needed to 1dent1fy spec1f1c var1ab]es within bread eategor1es of boundary

cond1t1ons that contr1bute to variance in part1c1patory undertak1ngs.

LIt ds a]so 1mportant to systemat1ca]1y delineate rnteract10hs ahd to

”“7_deve]ep basic parti c1patory theory that addresses tasks and peop]e.

- - .

Uy
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riﬁri’o The Nat1ona1 .Rural Career Gu1dance Commun1cat1on Network'

B S " CHAPTER FOUR -

PROJECT DESCRIPTIBNS AND INTERVIEW SUMMARIES

Th1s chapter prov1des descr1pt1ons of each project stud1ed Each prOJect

descr1pt1on is d1v1ded into three parts. The f1rst part Preject Summary,

'prov1de° a br1ef genera] overv1ew of each prOJect S purpose and nature. The:,

Study, presents a summary of the Views on c11ent part1c1patnon he]d By the.

IDPOJeCt s Pr1nc1pa1 Invest1gator _ The th1rd part of each project. descr1pt1on

presents a summary of the perspect1Ves he]d by clients on the1r part1c1pat1on

in ‘the proaect |
The views of the br%ncipai ihVééfigéfafé and clients on participation are -

condensat1ons of responses made in 1nd1v1dua] 1nterv1ews he]d W1th each Pr1n-

c1pa] Invest1gator and a representat1ve samp]e of the part1c1pat1ng clients

'1n -each prOJect . The 1nd1v1dua] 1nterv1ew protoco]s from wh1ch these

' summar1es were made are not. 1nc1uded with this report. but are on f11e at the

Bepartment—of Human Beve]opment of Far West Educat1ona1 Laborator1es in

San Franc1$co; 6a]1forniac The prOJects described are ]1sted be1'w

-Cr1t1ca1 fejev151on Viewing Skills Curriculum b?asaet L 1
Teacher Corps Dissemination’ Project . .- , &

Research and Development Exchange (RDx) o
ED Mater1a15/$upport Center

Continuing Education Technical Ass1stance Center

Teacher Development ‘and Academic: Learning Time

Class Size and- Instrutt1on Proaect N S -
Region IX Adult: Education Staff BeVe]opment Consort1um{f

Learning Coordination: ‘Project” -
The Responsive Edication Program -

Experience~Based Career Education Deve]oper/Demonstrator PrOJect

Women's Educational Equity Proposal Development PrOJect

Women's Educatienal Equity: Communications Network

Teachers' Centers Exchange. =~
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CRITICAL TELEVISION VIEWING SKILLS EURRIGUtUM PROJECT

prProgramASummary

students to become act1ve, d1scr1m1nat1ng consumers of teTev1s1on pro-.

éramsilcommerC1aTs; and news: The final products of" the proaect W1]T

“be tested by the Educat1ona] Testing Serv1ce in Berke]ey. A pane] of

nine students, represent1ng Seven h1gh schoo]s in the Bay Area and a

national paneT of six parents and teachers met w1th -the proaect staff to

-he]p set curr1cuTum goals. The dissemination phase will include 10 _

'teacher workshops and 10 parent/commu ty organ1zat10n Teader workshops
7

across ‘the’ nat1on The proJeet was funded by U:S:0.E. in Dctober; 1978,

Rmﬁcqéa] -m’v’égiiaafar Description of Participatory Nature of Study -

The Pr1nc1pa] Invest1gator defined part1c1pat1on as. "rea11ty test1ng“

and 4 means to determ1ne the needs of a target aud1ence. Early 1n the

project, the student "currlee%dﬁrreV1ew board” fiet to advise the proJeet

f staff about goals and obJeet1ves Later; a m1n1-conference composed of

',:.students eTected from the pane] three teachers, three parents proaect

"ff'staff and consu]tants met for the same’ purpose.‘ A second meet1ng of th1s'f

group cance]]ed because the P I feTt frustrated in try1ng to e11c1t
—\—\

-

1nformat1on from the group Instead; a quest1onna1re was sent to them

--and they were pa1d $TOO to f1TT it out. M1nor1ty parents did’ not respond

The P. I. d1d not fee] that she Tearned very much from the quest1onna1re

-responses. ATthough the goa]s of the prOJect were to be d1scussed at the

-
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mini-conferenEE"participants accepted them as they were. This was the

- only time pro%sct goals were d1scussed with part1c1pants.= The mini-

conference did have some impact, howeVer on the deve]opment of curri- -

‘culum mater1als The teach1ng approach was mod1f1ed slightly, the t1t]e

of the book Was "bra1nstormed", and a decision to write a non- consumab]e

'textbook rather than a workbook was reached The m1n1~conference a]so :

determ1ned which critical TV V1ew1ng sk1]]s are most important. . After a

curriculum had been developed, a student panel was taught the curriculum

,,,,,,

- and. th1rty-f1ve teachers se]ected by ETS, were pa1d $400 each to eva]uate :

it. Three of the nine ?thdents on the curriculun review panel were each
pa1d $]5 to' read: textbooks and comment on the comprehens1b1]1ty of them
Curr1cu1um eva]uat1on was also given by a teacher with a persona] re]a~~
tionship w1th the P.I.  She circulated: ‘some chapters to teachers and

forwarded their conments to the proJect " Two high schoo] teacher were

hired by. a subcontractor in Boston to review matefials;
The P.I. be]1eves that participants were motivated to become involved
for var1ous reasons. Students got a day off from school, were curious

=

about FWL, and f]attered to be asked. Teachers got a trip to San

" Francisco, were f]attered to be asked, “and Were 1nterested 1n the project

-because TV has a Targe 1nfTUehce on the1r students Parents were paﬁd

be asked. Consu]tants were mot1vated by the proiess1ona] recogn1t1on :

--,ana‘thé;cﬁaﬁEé'fa'waik in their profess1ona] content~a$§a - The P. I. fe]to

' that.Earticipation was retarded because ‘the project staff did not ask

for more.fnput and that the P.I's frustrat1on with the m1ni-conference

m1ght have ‘been fe]t by the part1c1pants

Pr]or to Work1ng on, th1s proJect, the P. I

> . . - . N .
. . - . c o wl
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that they are not suf?ic1ent1y adaptab]e to a variety of c]assroom

- sett1ngs. ;

S 2 7‘

" have any exper1ence w1th pract1t1onér,,f But the P. I was opt1m1st1c

about work1ng w1th them. However, because the m1n1-conference became

' d1ffuse and d1d not accomp] sh its purpose;-the P.1. s~opt1m1§m turned

to frustrat1on She gave several reasons for the fa1]ure of the meet1ng

a Spec1f1c set of tasks were not g1ven to part:clpants, for budgetary

reasons the meeting, was he]d too early in the year before the staff Was N
ready to make the best use of it; and}the cempos1t1on of the group was - .
badly mixed.. Therﬁ—f“ ?eit that the consultants shou]d have bra1nstormed’

first, then asked’ parents and-teachers for feedback 1nstead of hav1ng f:
parents and teachers bra1nstorm.. | '
In rev1ew1ng the process, the P I fe]t that the sma]] number of

participants on the. Curr1cu]um Rev1ew*80ard wasfa drawback because it

'lwas d1ff1cu1t te assess 1nd1v1dua1 conments In add1 tion, the short

deadlines 1mposed by the fund1ng agency p]aced sofie stra1n on: the project

The P I fee]s that the Tack of more extens1ve pract1t1oner 1nvo]vement

s

Dur1ng the second year ef the project, extensive use of pract1t1on*’

_,part1c1pat1on W1]] be made. Numerous workshops for teachers and parents

will be conducted across the nat1on for eva]uat1on of mater1als wh}ch are

—— -

still be1ng rev1sed and for eva]uat1on and rev1s1on of: the workshops

i gpatory Nature of Study .

.-——

Both adu]t part1c1pants perce1ved the1r part1c1pat1on to have been '

1ess ’tens1ve and usefu] than they would have ]1ked ‘Both sa1d they had

anot part1c1pated more fu]]y because theyiwe’e not asked. Each stated tﬁey

wou]d 11ke more involvement, espec1a1]y w1th dec151on-mak1ng respon51b1]1ty.}

59
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The teacher fe]t that her part1c1pat1on had no impact. because she saw no
change between the 1n1t1a] p]ans and the f1na] p]ans. There | was no 1nd1-
- cat1on that her d1scuss1on group S concerns had been taken into cons1dera-
t1on She was 1nvo]ved 1n1tia]1y in the proaect in read1ng the grant
proposal and was 1nv1ted back a?ter the obaect1ves were written and f1e]d
Ttest1ng‘had been- comp]eted The ch1]dren (3 program d1rector def1ned

" oarticioatioﬁ as "br1ng1ng her own resources and expert1se to the meet1ng

nat1ona] network and 1ooks forward to part1c1pat1ng fore and exchang1ng

V1ews w1th others 1in-the- f1e1d.: _ f ﬁup. . L.

T

The student, who descr1bed part1c1pat1on ‘as: "gett1ng together and
gett1ng thoughts out" fe]t that he had 1mpact on the proaect and the ,

'proJect had 1mpact on him. His suggestmon, that the empha51s of the

9

11

curr1cu1um mater1a]s shou]d be changed was acted upon; according to h1s e

| ‘open1ng statement in the 1nterv1ew But at the conclusion’ of the 1nter-

3V1ew he states, i had some 1nput into mater1a]s in the “form of suggest1ons.f

- The author had final say" He does not say whether his ideas to broaden
. the scope of the mater1a]s were 1ncorporated ‘The project had impact on
_him in that: 1t offered Tiew exper1e ces to hlm. iHe came to apprec1ate

 different types of peop1e, to learn extenS1ve1y about te]ev1s1on, and to

"eioer1ence wr1t1ng as an easier task than he had thought. His part1cipa—

tion. was mot1vated by his interest in te]ev1S1on, its 1nf]uence in.

Amer1ca, and 1ts potent1a1 for change. Tour1ng a TV stat1on showed him

that "I cou1d poss1b1y get a job do1ng research for news at KQED ona

. volunteer basis". His’ part1;§§at1on was h1ndered by "desu]tory conversa-:__

‘tion, Soring~feed5ack;<aﬁd plistic. conceptsu ' ::i - 135
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TEACHER GORPS DISSEMINATION PROJECT - -

 Project Sﬂmmary | SR L o

S1nce TtS 1ncept1on 1n 1965 the Teacher Corps has 1nyésted over ;;":;'

i a quarter b1T]1on do]]ars in programs to enhance the educatlona] oppor-

'of tra1n1ng and retra1n1ng for teachers and teachers a1des In 1978
an effort began to Va]1date and to seek the most cost-effect1ve means of',

rshar1ng 1nformat1on about proven Teacher Eorps educat1ona] programs, '”

'products and processes The Teacher Corps D1ssem1nat1on Proaect 1s !

| .Corps Such shar1ng will 1nclude a process whereBy Teacﬁer Gorps groupsf?_f“"

;w1]1 be Jerted to new deve]opments -and adm1n1strators and, other educat1ona].
\H

' ]eaders W1]1 be made aware of=prom151ng new products and pract1ces. A
% 3

&

" system W111 a]so be dev1sed 50 that those 1nvo]ved w1th the Teacher Eorps
tw111 be ab]e to commun1cate the1r needs to the research and deve]opment ;
commun1ty; U’S’OfE*‘funded the proaect in October, 1978 for ‘one year

_ and aga1n in October, 1979 for 18 months

'Pr1nc1pa1 Investlgat“:’

In genera] the.P I descr1bed part1c1pat1on in th1s d1ssem1nat1on
:'::proaect as "ownersh1p in the system being des1gned for them" He be11eves \3%
E"‘that ownersh1p in the system encourages 1mp1ementat1on of new 1deas and -

B use of products The P.1. fee]s that the requ1red extra t1me money, .
aaa po]1t1ca] comprises requ1red to work with pract1t1oner part1c1pants :
' aré d1sadvantages but are outue1ghed by the advantages

.= ——

. <_;;z The pract1t1oners in th1s project are 14 Reg1ona1 Network Executive

Secretar1es who meet four t1mes a year. It is aqforma] reqo1rement;of




the proaect that they make consensus agreements on products.t It 1s

- -~
»

_,,31mp]1c1t that the d1ésem1nat1on systems des1gned by the prosect L

o rece1Ve4consensus approva] F1na1 dec1s1ons are made by the Wash1ngton

Teacher Corps ‘office.’ The roTe(af”fhe adv1sory paneT is not c]ear o

toathe P:f%; but it does rev1ew products and offer adv1ce It has

'

-,:met once
| EXecut1ve Secretar1es invite the proaectvstaff

Almost ha]f of ti“;

' g Tto attend the1r r§g1ona1 board of d1re;tors meet1ng on a regu]ar bas1s

Th1s 1s perce1ved as- 1nd1v1dua] part1c1pat1on" by the P. I These

. same partfc1pants vo]untar1]y suggest th1nos for the proaect to do o p
l;Hne contr1but1on to the proJect made by three Secretar1es was _ .

'-'cons1dered tO"be beyond average expectat1on for 1nvo]vement and

_-contr1buted to the deve]opment of the proJect Together they worked

Incent1ves for a]T Execut1ve Secretaries are that eac

W¢sacmmmcmr

with- the wash1ngton Teacher Corps and wr1tes a proposa] for‘operat1ng a
La;network Involvement with the Far West Laboratory program puts them 1n
. a favorab]e T1ght in wash1ngton and they are often asked to serve in

”7”lp1ann1ng groups Th1s is 1mportant recogn1t1on and is perce1ved as an
.;1ncent1ve by the P.I. | 5
 As a result of part1c1patory 1nvo]vement the.scope of the work has
changed from on]y des1gn1ng techn1ca] reports and papers to 1ncTude aTso
j"tra1n1ng workshops on dissemination for three representat1ves from each
’of 12 reg1ons p]us representat1ves from two spec1a] networks This staff

“and bra1nstorm1ng Five secretar1es volunteered to design the tra1ning

-

workshop VTR RS
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R . The P.I. Beiieués-tiéf he opportunlty of secretar1es to have
T infiuence inihfgh»pdf’e’ s a strong informal mot1vatnng factor for N

susta1n1ng their 1nvo]vement in thé proJect. Fonna]]y, the neceSS1ty

for group consensus on the va11dat1on proces also encouraged susta1ned

part1c1pat1on.- In add1t1on, the travel and socials exchange may mot1vate

g — oo

Ty B L

d
part1c1pants rea11ze that the training and support they g1ve to the1r

ST jx,_ money wh;ch came from the1r resources.? The P.1. a]so beiieves that the-

'tfff . projects Wil be made eas1er by HS1ng 1nfbrmatf”ﬁ\tdols and sk111s made

\.

ava11ab1e to thém througﬁ tﬁe proJect Th1s he]ps susta1n°the1r 1nterest.;<;

To avoﬁd 3ea10u51es among; the pé?tttlbants, the proaect staff 1ncreased ;15;

,,,,,,,,,,

thé tota] number of secretaries 1nvo]ved from the or1g1na1 four, who heTped

in the,pi]ot stage to 1mp1ement d1ssem1nat1on des1gns, to 1nc1ude a]] 12

77777777777777 [ '77 - Tx Lo co . ',p"-‘

f secretar1es, 1f they wish to 1unteer.;{ff , TR

@&-

A1l staffgﬁ

Jo1n1ng the proJect Bver t1me, the ta?? ﬁas become more knowledgeab]e :

| about what they can expect from participa 1on.. For examp]e, at the f1rst

1.? -aused 1t to, be rev1sed and sent Well ahead oi§§he next meet1ng to

the secretar1es. Th1s reduced the anx1ety of the ether secretar1es and
theeterr1tor1a11ty of the. three peop]e who produced the deS1gn The pro-
' Ject staff has mod1?1ed 1ts procedures by not requ1r1ng stat1st1ca1 va11-

v

dat1on_and r1gor from.those'who cou]d not or would not do r1gorous

ST

" evaluations. The staff has traveled conS1derab1y to tncredse credfbf e

Tity and to get input from practioners. - g3




h act1V1t1es an& in col]aboratiVe network decisions". - He fe]t that t’

';'Far Nest Laboratory staff was open to rece1ve suggestions from h1m and .iﬁ;

- confu51ng" __She wis

The Sponsor and fund1ng source encouraged the oroaect to 1nerease trave]

mon1esvso that the Brogect could" f1nd out mare: from pract1tioners

tory Nature of Study L "é

Ei ien’t Descri btio’

. Two of the project Execut1ve Secretar1es were interv1ew ed 3. ﬁ” L

st
w-r‘”‘ s

def1ned part1c1pation as "a chance to Took at a]ternat1ve mode]s for
endors1ng programs and practices“ ind th ttempt to exam1ne va]1d§§1on

processes Th1s was done. by sharing 1nformat1on and mater1a]s a%

éoﬁéeiuéd 6f his involvenient as be1ng outS1de po]1cy dec151on-mak1ng,.r»f5
\/-&f\.“ . ',~ ‘!
but that the secretar1es were "1nvo]ved in programmatfc matters in ]ocal

o

foA

- 53}3,31

v}\;

meet his regional needs. Th1s att1tude on the part of the staff mot1vated

him. Profess1ona11y, his partic1pat1on has meant that he has Been ab]e ;

o
NE

to keep up-w1th and 1nformed about endorsement strateg1es wh1ch he eou]d
share on a reg1ona1 1eve1 Th1s had an 1mpact on h1s thrnk1ng about

edueat1ona] a]ternatives and d1ssem1nat1on 1ssues

The other se,ue’_ry, however, sa1d¢that "partic1pat1on has been

led to be]Teve that her reg1on or network wou]d

"_have more 1nput in determing mode] p]ans but 1nstead shesfe]t that the

"Laboratory staff drew up the p]ans and gave me the cho1ce of accept1ng
or not accept1ng them W1thout cons1der1ng the1r (her network s) fee]1ngs
abeut the p]an + She fe]t that the secretar1es "shou1&<have been 1nv01Ved'
in po]1cy dec1s1ons but that the Far West Laboratory staff took over

that functIon" She said that they were asked to contr1bute some 1deas

.-‘and they were asked to.give feedback on 1ssues, but they did not rece1ve

) | ;f

e
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‘to wr1tten mater1a]s,__f

. She is not sure if her ideas were g%iepted or not She was motivated to

part1c1pate in the project because of her 1nterest in new: 1deas, part1c-

uTarTy new concepts on~d1ssem1nat1on; Her part1c1pat1on was h1ndered by

a personaT1ty conflict w1th the project director Her part1c1pat1on was,

aTso h1ndered because she feeTs that some fedéraT poT1c1es overTap and

‘

cause confus1on, 1nh1b1t1ng.proaect fTew and part1c1pat1on. The prOJect
had a pos1t1ve effect on her She was abTe to put her network 1nto
p]aee faster than she wou]d have been abTe to without part1c1pat1on in

the proqect.“ She feTt that part1c1pat1on was "a great;learn1ng experience

because of ‘the exchange of 'ideas", The activities in which she was
. ~ :

o 1nvo]ved 1ncTuded attend1ng a tra1n1ng meet1gg %nd.readingiandfréspondfng'

Tav." The fﬁrst

Both part1c1pants termed ther a_nvolvement*

'secretary said it was var1ed over a two-year per1od but cons1stent1y
. heavy. The second was s1gn1f1cant]y 1nvo]ved dur1ng the f]rst six months

"Q;when her invo]vement was part1cu]ar]y heavy Her 1nvo]vement now is at

<

a mJnimum because she is wa1ting more d1rect1on from Far West Laboratory

- '.J';“ -
b P
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l PreJect Swnpagy | F; L 'éfﬁﬁg2g~ 1 :
| " The Research and Deve]epment Exchange (RDx) prorides deS1gn and
o .'ucoordination support to a consort1um of seven Regional- Exchange con-
'tractors and four Centra] SerV1ce contractors who provide" teachers with ks
1n?ormat1on about and ass:stance w1th research based 1nnovatlons. The
:iconsort1um aTso gathers 1nFormat1on about educat1ona] research and
T deve]opment and 1ts dehvery. *he Exchange staff is respons1b1e for
'deS1gn1ng mecbanisms to document work in progress exploring fieans to
1dent1fy and commun1cate pract1t1oner needs, orchestrat1ng research and

"deveTopment exchange p]ann1ng act1V1t1es, ‘and prov1d1ng support for R

"*-t_a . el " - B >

9 PO

:Védﬁkf}; Pr1nc1paT InVeSElgator;Déscrlpt1on of Part1c1patory Natureeo£45tudy

The P. I d1fferent1ates between pub]1c and less pub]1c purposes of :

K :

. ipractitloner part1c1pat1on. By 1nc]ud1ng pract1t1oners, a proJect cagp-

:”flproV1de better service because the sum of the parts IS greater than the':‘r

1nd1v1dua1 parts._ For Tess pub11e purposes, pract1t1oner‘1nvolvement

E f1s po]1t1ca11y advantageous-l poteht1aJ adversar1es a’ T1m1nated ahd

a network 1s strengthened- The P. I f1nds that the need to enterta1n~:ﬁ3,

d!spar1ty and yet come to an agreement 1s_m0re time cansum1ng than mak1ng

arb1trary dec1s1ons. There 1s a]so a danger of dom1nance by a few indi-

;v1dua1s. T T ' . -;a ' o .

— -

.
, r 2 .
3% The part1c1pants in th1s proaect be]ong to three groups i Sy

. Nat1ona1 AdV1sory Group which meets twice each year to

provide_direction and advice. The members are nom1nated

by the TT project dlrectors of the RDx . proJects

e e a,??°!dThat1ng body which meets three or four t1mes a .’
‘ . year- to decide .upon the future of the network and the

prior1t1es re]at1ng to the deve]opment of a resource b se. ;‘




S e e il "”'I‘v;iir?;f‘".l‘f’;"' L .
i advisory boards of each of the regiona] service centers ,
- . Practitioners are represented at regiona] and nat1oha1 meet1ngs and

-are selected to be on- these boards. NIE approves the selection o$

pract1tioners to the reg1ona1 service center boards. The power that

' these practitioners have depends on the vary1ng powers of the nat1ona1

S

severa] people are EffEthV91y ab]e to PerSuade others. to their po1nt ':
of view. Newer members are not as vocal S ' ‘ ‘

There have been no’ 1nstances of extraord1nary contr1butions 1n th1s

g

project Part1C1pants are mot1vated.by be1ng part of an advisory group
. '&
andihaV1ng nat1ona1 exposure. Travel expenses are pa1

. Each of the three advisory groups dec1des what the proéects and
"pr1or1t1es w111 be for the fo]lowing year. One year the staff at each

: what the state dissem1nation needs were and to f1nd out where the centers

cou]d prov1de servite. ¥ panel of teacher was convened to answer ques-

tions on reading and math and to provide a knowledge synthes1s.. ggwever;

.umﬁst of the practitioner influence on the proaect is exercised by. groups.
5 fﬁe reg1ona1 groups have been most effective ln;ﬁnf]UQHCIHQVthe:work of
the service centers. ;;f]; é?}; o : :

The P 1. feels that posit1ve art1tudes about col]aboration and .

pract1c1pat1on encourage 1nvolvement. Rather than demonstrat1ng compet1-

encourag1ng to participat1on than forma] structures. The P. I perce1ves 3

that the conf]ict between bu11d1ng a co]laborat1ve network and serV1ng

’
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[oSy

e.-.g;'

"‘F‘, ‘-

' 1s to be successfu1 '.'“ : ff -; ;n o , i,é' . ?5 _: : -

ey

*the ﬁeéds of'ci%é"ts isa h1nder1ng faeter to the proaect The NIE

regional adv1sory beards and the 1nterna1 coord1nat1ng greup sometmmes

-ufﬁentertain conf11ct1ng d1rect1ons.i Th$s~also hinders tﬁe project The )
P:I. has 1earned that anrendorsement from the Laboratory Director 1s f;
'i-essent1a1 when the P.I: is caught between the way a 1aboratory d1reét6F"' -

"f{net the Far Hest Laboratory) wants to run the proaect and the way the

OCC’ at ‘a personal Tevel -Putting structures 1n place may’ FaC111tate

-

' part1c1pat1on but 1t does not insure 1t. Part1c1pat1on presents the

need to balance an autonomous self with 1nvolvement in a. group,: He has

Over t1me, the proaect has been af?ected qy a change 1n

ﬁ- . 0;:/ . o
C11ent Bescrlptaoneofekert1c1patocy Nature of Study s

Two d1rectors were 1nterv1ewed .a d1rector of. an educational

| serV1ces d1v1s1on and a d1rector for the m1d Atlantic area when asked

-

~'of tasks, some of them s1m11ar. For one d1rector, part1c1pat1on he1ped

him more qu1;k1y accomp11sﬁ h1s pr1or1ty of turn1ng the laboratory 1nto

, a more reg1ona1 act1v1ty. As a part1C1pant 1n the proaect he wrote a fi .

'_fproposa1 to NIE, cha11enged the1r go1de11nes and descr1bed other

pr1nc1p1es which his 1aboratory has subsequently adopted In terms of

dec1s1on mak1ng in 'his laboratory he says that he has the 1ast word He

%

tr1ed to 1nf1uence NIE s p011cy abeut reg1ona1 exchanges and 1aborator1es.__

Z
_ 3

nf“'tlprbaect group wants to run 1t.‘rI@¢ P: I a1so be11eves that cel]aboratIOn*;ne'}



I T

‘2the exchanges. As a result of hls partic1pation 1n the proaect, he has' :

 become associated w1th the term "d1ssem1nat1on". He now meets;w1th_ahd
f-ta]ks to many peop]e on this subaect

. For the/ether d1rector, ‘participation 1n the proaect has meant a
“A/— (ﬁ,

' '5%°better understanding of the needs of those the taberatory services.

o attract1ve. ' ~Aﬁ§;

: :_Incre381ng1y those c11ents perce1ve the 1mportance of R and D and see '

/

the d1fference that it makes. As a dec1sion-maker, the d1recter 1s

_respons1b1e for 411 dec1sions relat1ve to’ c]1ent serv1ces in h1s

laboratory. He part1c1pated in deve10p1ng the RFP for the project. The

- d1rector is. metxvated to part1c1pate in th1s effort because ef h1s backv

'ground and professional 1nterest 1n diffus1on research the cha]lenge

of start1ng someth1ng new and the chance to work w th Béop]e he f1nds:

-

B
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# D Materials/Support Center *

Project Sumary

The Educat1ona1 D1ffus1on Mater1als]Support Center has three maJor goa]s
o br1ng Nat1onai 51ttus1on Network part1c1pants more c]osely together through
7 mater1als and consuTtat1ons, to study the 1mpact of centrally prepared mater-v=

';1a15 in strengthen:ng a networ&* and to col]ect and spread news about d1ssem1- T

nat1on aq;pv1t1es. Bur1ng the first two years of the’ proaect, a wide. var1ef&

-

of resources and mater1a]s were provided: the sixth edition of the Departmen

of Education's Educational ﬁragramslafsﬂaik;.ﬁﬁFéé new comparison charts s

,,{'
E I

TNDN programs for read1ng and career educat1on, nnne 1ssues of the EB news
]etter,~éhd five' 1ssues .of the NDN Reporter. Three v1deotapes about‘ﬁﬁ?@f_;f
tenef1ts and respons1b111t1es of membersh1p in tﬁe network-w111 add tofth*

i ator Descr1pt1on of Partlclpatore Nature of Study e : ‘ .;#

Because she has a f1e1d serv1ce contract the P. I be11eves that input _t,d;l

;1nto the serv1ces 1s a bas1c tenet of her contract. Part1c1pat1on g1ves

.* /

11m1ted ownersh1- of the contract to those it serves and,keeps them 1nformed N}?
AR S e
‘Aof its genera] di~ection and 1ts effect on the1r work* The p.1. a]so be11eves

that if people help to prodiice someth1ng, they are more 11ke1y to use 1t

Pgact1t1oner part1c1pat1on is time consuming and agenc1es are not ?uﬁaéa tor E

.- the amount “of t1me 1t takes. Other d1sadvantages incTude the d1ﬁf1cu1ty of

;“&“}avo1d1ng group b1ases and detenn1n1ng when advice is representat1ve and gen-

-uine; - . o i"

1

}3' The part1c1pants in th1s prOJect ane' B @ >~/”\\\\

77777777 -

o federal agenc1es (funding o??1ce)

L AT
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e rec1p1ents of. serv1ces offered by NDN

ii the broad based dassem1nat1on commun1ty . fﬂfﬁ;;f;gltffbf:

t1ons w1th the P.l. at NDN meet1ngs The P.I. takes "11tte pleces of com=_
ments" from a Var1ety of soqrces, f1ts them together and returns to NBN to
get feedback The suggestlons are for new maaor needed:products and]or 1mpor-

E v, .,vﬁi-
tant 11nkages to agenc1es or people The 1ncent1ves for part1C1pat1ng in

e th1s process, accord1ng to the proJect d1rectors, are that the part1c1pants

“rhaVe the1r 1deas used'anu tuey become part of an: 1nner c1rc1e that they see

,,as 1mportant They a’so become v1s1b1e to the fund1ng agency because the

=
-

;;J,jiipurposefully credlts 1deas. ind1V1duals a]so 1nfﬁuence the proaect by

commentxng on produc#ﬁ?and by respond1ng to ma11 surveys or phone interviews.

K. L B

The promotzen of the proaect offlcer, who had a great deal.of 1nfluence

PO R

'Lf - 55:., th f1e]d and w1th the NDN caused the P I. to set up new communlcation
) _channe]s. ThTS change retarded part1c1patlon temporar11y 4 )
.HPartlcwpatlon in tﬁe proJect has been motivated by 7
[ a staff that encourages feedback

the funding agency wh1ch has encouraged peop]e to react and make

e
@

£ S suggestlens . ‘ . bvz ’ . R
® Jthe.adv1sory counc11

® P.I.'s bellef that c]1ents shou]d be conv1nced rather than toTo

e 1nforma1 1nteractlon
-The proaect d1rector thlnks that practitioners are motlvated because

of proaect Sﬁﬁ&&dlb]]lty and because the proJect~staff 11stens and
I .

7¢, [ I

--téf . uses the ideas of Dract1t1oners. They aTSOfbel1eve that by work1no
5 ,

S

i;;. with the proaect,-they will assiime some power w1tﬁ NBN and W111 be .
g

;33gtﬁlabie;to 1nf1uence its dlrectjon " The proJect d1rector thlnks that practl- -




t1oners believe they are. h1ndered in the1r part1c1pat1on béE%use the contract
has been preset by OE and that the size and fame of FHL g1ves the message

that "they have got to be r1ght"“

a PR
AL

v S Changes in. the proJect have occurred because of the d1fferent inter-
S o persona] :Skills. .of ‘the staff The staff does not probe part1c1pants to get
: extens1ve enough feedback 50 1t now a]Tows for w1deSpread eva]uat1ons of
| products A' 7 , _ | -
The prajééé director feels ‘that the lack ofo
“is detr1menta1 to the proaect Th s
contacts and create reiat1onsh1ps upon wﬁ””vf;’
| T“' ‘roject director says that the foiiow1ng Fave: 1nf1uenced°the courseﬁvgé_
of part1C1pat1on in the proaect ST s;l;ﬁagi;g* '> . |
o 8 the P.I.'s t1me was reduced-which had a negatgue?2§§a_-aéiﬁ;’"
- : - project ,"15*1 ol Lept e m e T :

«‘_'v

the staff was expanded and the work]oad'reduced whﬁch made the staff.
more act1ve Ea L . S

3the lack of the competet1ve award of the 1n1t1a1 contract created a Al

- negative c11mate towara .the Far West. bahoratory :‘

‘7::.‘_.‘

a:,the "reasonaﬁje JOb" that the proaect is do1ng has had-pos1t1ve
- .:effect upon the NDN' network L s e o
One of the r1sks 1nvo]ved 1n 1ndiv1dua1 pract1t1oner part 1p;tion comes '
with the amount of power that the staff a]]ows 1nd1v1dua]s to have* ‘An 1nd1- |
v1dua1 can exerc1se “undue 1nf1uence" .and may not ref]ect the ma30r1ty v1ew. U s
fhe proaect would 11Eelmore reaetfonslio its products and finds respons i
- espec1a11y to 1nd1rect requests, to Beeﬂow ' ;p;', o )
Chem, Descrzption Of Participatory Nature of Study::
v “ v A state fac111tator was 1nterV1ewed He sa1d that he part1c1pated 1n
| .‘the project by rece1v1ng 1nformat1on and: rev1ew1ng materIals sent by the
o s o R : o 3




staff' He fe]t that h1s cnnnents aBout the cata]og fOrmat used 1n the

mater1als and his ideas- for 1t seem to have. made a a1fference in. the f1na1

-_product ‘He has beea 1nvolved he&’ 1 1n the proaert SInce qts beg1nn1ng

. _With peaks from t1me to time. He an d ﬁ?s taff cant1nue the1r 1nvolvement

_‘because the project staff is so competent Th1s ﬁé?tne1pant has been mot1- t;‘

vated by the exce]lent work1ng relat1ensh1p with the FHL staff and“he ]1k€$'

. their response and service: . The prolect has had “tremendous“ local 1mpact

s b -

-and they use all the mater1als and 1nfbrmat1on on the loc 1 lev 'ei:'_ e

Z
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SR o CGNTINUING EBUCATION TECHNICAL ASSISTANCE CENTER , ,
4 ' i o 7
‘Project Smﬁﬁéf‘y R

g Under author1zation in ]978 to prov1de techn1ca] assistance to

assocxated with h1gher educat1on, the Eont1nu1ng Educat]on Techn1ca}

Ass1stance Center proJect began a one-year p]ann1ng effort to deve]op a

u,\

tance Act1V1t1es dur1ng the f1rst year oF the proaect 1nc]uded ‘

,,,,,,,

conduct1ng a techn1ca] ass1stance needs assessment;-pubd1sh1ng—a month]y

S needs, and ho}d1ng a ser1es of reg1onaT meet1ng$ on network 1ssues. The

proaect IS 1n§§§s second year of fund1ng by the Uu.S.0. E Funds are

44

l ava11a51e unt1] September 30, 12%0 ' - | a;.

A

Pr1nc1pa] Invest1gator Besch‘ ;

The proJect P.I. be11eves that needs senS1ng and 1nvolv1ng pract1-"

t1oners 1n the d1ssem1nation process are the pr1mary purposes of practi-

t1oner part1c1pat1on. Gne of the d1sadvantages 1s that somet1mes '

| '-?:"rﬁnvergent points of v1ew have ‘to be reconc11ed Th1s can be d1ff1cu]t

when po]1t1ca] issues are 1nvo Ved

The part1c1pants in thas pcoaect are deaq; of cont1nu1ng educat1on 7*5;-"' |

and state adm1n1strators o? T1t1e I of the H1gher Educat1on Act Both

were concerned that they had not been consu]ted earlier; They . now have
. a s1gn1ficant vo1ce ]n the proaect s d1rect1on Théy also attend f1e]d

sem1nars, react: to products, serve on the" adVTSpry board and*attend

(21

< workshops. *

groups were invited to a br1ef1ng about the proJect. Some adm1nlstrators'7



«
g
o,

']T_,s Member5°of the advzsory group, wh1ch has never met as-a group,

'"reacted as 1nd1v1duals to- staff products and attended reg1ona1 meet1ngs.

the project by phontag:often WTth suggest1ons.. About 1% of the deans

(about 10 peop]e) call and wrote the progect to g1ve it d1rect1on Thé;s

-

.sma]] percent that is 1nvo]ved is héav1]y 1nvo]ved Travel 1s pa1d for

v

.the adm1n1strators to attend meet1ngs Gne cont1nu1ng educat1on dean 1s '

“*paid as a eonsu]tant to the proaect As a resu]t of part1c1pat1on the

fo]]cw1ng project procedures have been changed

1 -
V.

-9 a Workshop for T1t1e I adm1n1strators will be “held

- %.budget 1ncreases were made to cover the trave] costs of two

| S : - administrators and of mailings

i'no,the content and form of 1nfbrmat1on in the b1month1y bu]]et1n Lo
- has changed (more.program 1nfbrmat1on and less staff development) -

the proJeetvstaff dec1ded to work with the ex1st1ng networks

'1nstead of putt1ng a new one in p]ace

'oﬁne]ther group wanted a reV1ew comm1ttee or paneT to eva]uate
programs as OE had suggested , :

in response to both groups the project W111 produce a cata]ogue

of information on cont1nu1ng educat1on programs for. d1ssem1nat1on

to each group

Pract1t1oner part1C1pat1on has var1ed There was ]1tt1e response 2 5

¥ to a’ needs sment, med1um response to program prof1]es 1n cont1nu1ng

descr1bed The b1month1y bu]]etin receives mueh response from,deans -and

= d1rectors who add names to the ma111ng 1 st’ The nat1ona] and reglonal |

'meet1ngs brought b1g turn outs and act1ve part1c1pat1on The proaect

received negative feedback on 1ts-developmenta] Va]1dat199‘€r1terial'““"j o

-

The P.I. feels that the ma1]1ngs, the small group structure of the
field seminars; and the review of products a]] sustain involvement in

75
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| 'the project. In addition, the proaect staff see themselves as fac111-..

. taters and not pregenters The part1C1pants rea11ze that the staff

responds to them. - The proaect staff and the part1c1pants agree that the -
',proaect goa]s sheu]d be to come up w1th an 1nformation des1gn that

: ref]ects the needs of the field.

The P 1. be11eVes that the deans and d1rectors are mot1vated becau e

part1c1patTon because they were not pa1d The T1t]e I d1rectors were l

hin dered because they didn' t appreve of the contract and thought they

shou]d have gotten- the money d1rect]y After the P I attended a Title ' o

proaect T}t]e 1 adm1n1strators 1mpreved ¥h‘ taff a1so began maklng

.- efforts to call peep]e who were marg1na]]y 1nvo]ved to ask for the1r

ideas: The staff has attempted to put themse]ves on the agendas of
meet1ngs and respond to the new names added to .their outreach Tist. The . N
P I believes these efferts have mot1vated part1c1pants to become 1nvo]ved

Part1e1pat1on costs more time and money on the te]ephene. Further—

- more, when adv1ce is so]1c1ted a response is expected Conf]1ctrng

_adv1ce can therefbre represeht a prob]em. Theﬁproaect makes recommenda--ﬂ

t1ons to O wh1ch makes the f1na] decisions. = . ff, L

The state coord1nater for the EIC project saw h1s part1c1pat1on, on

"one of the proJect s adv1sory comm1ttees, as be1ng that of a- state repre-'f

sentat1ve ‘instead of an 1nst1tut1ona] One. He wanted to present a
different perspect1ve. He attended two meet1ngs and has been part1c1- .-{’;f
patingrfor one yéar; He is mot1vated to part1c1pate because '

=%
LN
»,

J|
a
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: B R
he is concerned about thls area of education

-he had deve]oped a network in th1s area andcthis work feeds
1nto it _ : : .

55was respOns1Ve to part1c1pant input. . He felt that he was enr1ched

_persona]]y and profe551ona11y, by the exper1ence of meet1ng others

ﬁ%i#sat he Tearned- how to- bu1]d a vo]untary network "by observ1ng and
| part1c1pat1ng in the ‘process™ that CETAC used" - .:, e .vf
o | A member. of the proaect adv1sory counca] & Parfiﬂlpa"t for tﬁe

~

past year, descr1bed h1s part1c1pat1on as attend1ng meet1ngs and com- S
_mun1cat1ng by ]etter and te1ep one Wlth the P.1. The proaect 1nvo]ves :
. an eXChange of 1deas and 1nformat1on and fosters new 1deas as we]] as

;3,to 1mp]ement them, the part1c1pant says - He feels that he has had

o the d1str1but1on_of mater1a]s,-coord1’natings assessing and

strategies:
the program 1s‘run inan. eff1c1ent’aﬁ§ organ1zed manner Hé was uncer~’
' ta1n Whethér he had any 1nf]uence or not because of the consensus

- approach,used by the proaeet He was mot1vated to part1c1pate Because

'~ﬂjg'iﬁ3 : he is committed to.this f1e]d He enJoyed work1ng With the proaect nﬁw‘

<

a 5” ?ess1ona] level, he says that he gained a broader know]edge and

-'b e of information and was ab]e to expand h1s ideas. He was ab]e to e

~

make a better adaptat1on of h1s program

o ~ ’ ' R
L R . o 7 o :
- . v ! . 7 . ‘ .

He sa1d AR



TEACHER DEVELOPMENT AND AGABENIC LEARNING TIME

e

Proaect Swmmagy, o -;fﬁ . 3;L. Eftf'f

IR VR

U51ng'a case study approach, teachers in a number»of Oékland Pub]1c :

Schools work with Teacher Beve]opment and ﬁcadem1c Learn1ng Tlme project'; fi'f:

e

| staff to co]]ect data, part11;pate 1n p]ann1ng worksﬁops and produce |

i
TN
2%

:“mater1a]s that*prOV1ded staff deve]opment mode]s for other teachers.”i§ -

.: 4\ ;4».,. o

= '_,’ in mathemat1cs and read1ng at. thE Second and f1fth -grade Teve]s. The ;2
case studies exam1ned teacher and student percept1ons about success and

L attention rates, the effects of teacher 1nterVent1ons on student .h;¥
'1éa n1ng t1me and a process for work1 ét ith teachers in the c]assroom g

Séttqng. The core of the program 1s ‘a ser1es of c]assroom stud1es

'de51gned to develop and document procedures that he]p teachers to

opt1m1ze student 1earn1ng t1me in thenr c]assrooms. The proJect is in

“its second year of fund1ng by NIE.

o ;Principai investigatar Des Part1c4patory Nature>of Study

Part1c1patory 1nvo]vement in RDD&I makes research more relevant S -

R I

control is g1ven ups though, in part1c1patory research.. .The ﬁfifis ' jf? -
accountab1]1ty to the prOJect and the part1c1pants accountaBility to B
';rfﬁ. the prOJect d1ffer This can cause a conflict. The prOJect staff. does 7“'5
i try to encourage teachers to Be act1ve eventhough the staff and the P. I"i- gg. :

7 do shape euents 1ndependent]y of pract1t1oners

The teachers meet together about three times a year in workshops_ G

B

to examine their owh classrooms and their work with the project. They

do not exercise group influence on the project: Each teacher is paid a




) Ty

P S g. -

- -
S $100 honorar1um and glven extens1on credlt toward a degree or higher

-

>pay fromfthe d1str1ct Some teachers vo]unteer for the proJect Othérs

2

are’ appo1nted but see it as a pr1v1]ege to become 1nvo]ved .'_. @’

-

The Needs Sens1ng and Program Review. Comm1ttee, wh1ch meets tw1ce

I

a year to rev1ew p]ans, also generates jdeas . that beeome,proaect p]ansf

They do not have dec151on-mak1ng powers. The comm1ttee cons1sts of

,—, , -

o S -*teachers a prlncrpal "a un1ver51ty professor, a d1str1ct representat1ve

e . v

ot and a state-leveJ representat1Ve

E;. ) On a One-to-one bas1s the teachers 1nf1uence the proaect by 5

: eva]uat1ng cIassroom act1v1t1es._ Pr1nc1pa]s a]so exert mnd1v1dua1
s 1nf]uence The degree to wh1ch the pr1nc1pa] supports “the proJeet
- ?}* .; | eﬁiects'the att1tudes of the part1C1pat1ng teachers. The P.I. be11eves
R ”, that the; pr1nc1pa1 s ]eadersh1p 1s 1mportant but ne1ther nec ry nor
« E suff1c1ent to determine how a part1cu]ar teacher w1]] react"

She app]led the;

th1ngs she ]earned to a current events pPOJeCt— Th1s W1T] 1nf]uence
,,;§ S other teachers in her schoo] Th1s proaect w1]L=become part‘ef her

3.

Master s thes1s s

o T - 7.’

At f1rst the Far west taboratory staff d1d not g1ve d1rect so]ut1ons

to prob]ems that the teachers brought to them. .Theyayere perce1ved as

vl

;f‘ W1thhold1ng or uncar1ng As a resu]t, the staff dee1ded to Q1Ve more _

adv1ce'to teaehers 1n these s1tuat1ons. The teachers 1nd1rect]y in- -
fThenced a change from focus1ng on: eva]uat1on to deve]op1ng a p1lot

L contro]]ed study of student success" ates. GVer<t1me the project staff :

e?ihas eome to spend more tdme-'}th he teachers and to pra1sg and encourage f
: . m?" S oo

- them more. ' : o :13

ae ;




"'in§616é6-1+'research" The teichers a]so perceiv

! .

Y Ivigs.
oAl

. .“._
Lw

e L be]1e9§s that the‘pr1nc1pa]'s support

w-=* ooms were more 1mportant They hke "bemg

.-L; K

- to be ]eaders. Th1s is a mot1vator. e

DAY

between research and pract1ce. They want to do better in. narrOW1ng*th15“

: gap.; Three of. the staff wanted to get-1nvo]ved w1th the schoo] life of :

-

Tow acﬁ1eV1ng ch11dren.p - S e ’ . ii'r24jg}f: x::ﬁ’

~

The P I be11eves'thenteachers are motivated by a desure to do a

J .

better Job\by he]p1ng ch1]dren who are not ]earn1ng ‘He a]so be]1eves

that they want other adu]ts to be 1nvo]ved w1th their profeSS1ona1 work

| The P I th1nks a]so that teachers deS1re se]f—know]edge.

"IC]1ent Bescrtptnmxxniﬂart1c1patory Nature of Studx

\._, v'-,' d‘(

| '\h.

£ )
35 ;
Q!"
< N
R x
- /s A

:u . .

= t in; 1nteract1ng.w1th another adu]t abouty; éart;

eiFar WESt Laboratory o

B T

B Fhe project ‘staff 1s concerned about the gap that often ex1st5» Af%;fﬂ;fifj

record keep:ng ‘seemed ted1ous but, as they beganlto watch the h11drenrrg. .

‘they changed the1r teachgng strateg1es or group1ng arrangements - Gne

sa1d she a]ways thought ch1]dren 1earned when they were cha]]enged NOW?

,‘s-

f;she was quest1on1ng that.» The teachers parttx1pated by mon1tor1ng

: ch1]dren, ta]k1ng with: the Far west Laboratory staff once a week*

attend1ng meet1ngs, and fi1Ting out forms The: teachers had Var1ed

op1n1ons about the 1mpact of the1r part1c1pat1on QOne sa1d she ta]ked

' free]y but had no: 1dea what 1mpact her 1deas had Another sa1d that

her 1deas were 1ncorporated w1th the research 1deas to make a rea]]y

| workab]e teach1ng techn1que. The thﬁrd sa1d that she voiced her

’

sa

‘ﬁ-

" more c]ose]y, they began to not1ce d1fferent b_:aV1ors. As a r‘eSu‘lt‘:,‘i

9

W
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Bﬁ:i;ﬁaﬁs
S teachers";’ e

5f |
&% Y

.[to;make a new frteﬁd to 1mpr0ve “the’ qua]1ty of t1me tn the c]assroom,

T \~..,7
to earn moré money, to fo]]éW the advice of the br1nc1pa] 7?_<?
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cLAss szzs Ao INSTRUCTION PROJECT

\

R0 .
o .
- v

g .'."'7'.. ]
: :? 5

N

Project Smnmary
Y

The goa] of the CTass S]ZE and Instructlon ProJect.1s to determ1ne3'

Ql'

how and in what ways the qua]1ty of‘1nstruct1on changes when c]ass size f'

1s reduced The progect 1nvo]ves a- consort1um of- teachers, teacher

-~

to emergent flnd1ngs, and to synthes1ze and descr1be resu]ts : Second
grade classrooms at two sites -- the San FranC1sco Bay Area and
'Charlottesv111e, Virginia -- are part1c1pat1ng Some of the . 1nformat1on ,
:““; that the® study hopesﬂto gather ;ncludes determ1n1ng what teachers can e

ido W1th smaTT groups that they can t do w1th Targer groups ways that

}rr"

;econom1c and po]1cy 1ssues.that re]ate to c]ass s1ze and 1nstruct1on

Part1c1pat1ve methodolog1es which have been empToyed 1nc1ude observat1on,_43

{.

teacher 1nterv1ews, and deta11ed caSe stud1es The progect is 1n 1ts f;f}

v

E th1rd year ‘of fund1ng by the NIE

- ";i,pr1nc1pa1 Investlgatorenéscriptlon of Part1c1gatory Nature of Study

Accord1ng to the~P I of the C]ass S1ze Study, the purpose of

part1c1pat1on is to comb1ne research and d1ssem1nat1on and to g1ve the

.

*'researcher a deeper understand1ng of c]assroom procedures and behavwor

-

'Part1c1pat1on 1n,research he]ps a teacher to use research metﬁodoFbgy

-

_-and to ref]ect on what he/she 1s do1ng 1n the cTassroom The P I 3' f~é~1

T perce1ved c]assroom teachers as part1c1pants The pract1tToners who

>

compr1se the- proaect 3 adv1sory group meet once or tw1ee a year to

k,rev1ew proaect.p]ans adv1se on researeh and 1nterpret research f1nd1ngs.

l”r;f The P I does not - perce1ve advasory groUp members as'. part1c1pants in therﬂ.u

R

' study
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‘ 5pr6jéEt because. the teachers nad made a commntment to it. fhe staff'

: ciasses were smaller. They chose target ch11dren to fo]low who wou]d

;to d1nner; The P.1. felt that part1c1pat1on was susta1aed in the

d1scuss what happened in the e]assroom in- relat1on to c]ass s12e aﬁﬁ t6 .

d1scuss the Journals they kept They were. asked to th1nktabout how

-class size 1nf1uenced the1r behav1or and what they would do 1f thear

benefit from smaiier classes._ One teacher became 1nvolved to a greater'

Aeitent than the;others. §he‘”’ote a report of the proaect and. gave a

sympos1um on e]ass s1ze. Shé is paid for the extra*t1me.z The‘P I SN

&
be11eve th’g}thfs teacher gets ideas from t e 1nserV1ce tra1n1ng and

~ tries them out fn the classroom. This has; added to her professronal B
ab111t1es. L e _‘4~; ’ _;g“'fjfa;;- R &T?? o
Coe av . . - . S C 7;:;_;'. S :
Accord1ng to the P I > the maaor reason why teachers w "ad to“be g&* s
~ 7_‘**7 - o‘J 5 /

-

Other 1neent1ves included $360 per year, a day of f from school to meet _‘f,,aQ%>f

N th th r teachers, and the advice and problem-solv1ng rece1ved from

P

the proaect staff At: the end of the year, the teachers were: takegﬁout ;

.

be11ef that the teachers v1ewskwere‘1mportant may also have susta1ned ‘

1nterest.r-‘ . o T . . f% a

The P Ie th1nks the Far West Laboratory and the fund1ng agency

have supported the proaect but have had no 1mpaet on the way the proJect

‘77ﬁ

l [

was carr1ed out. The fact that other part1c1patory research is done at ‘

tﬁe taboratory encouraged the prosect staff to 1nc1ude pat

C1pant543n
) —

th1s study and contr1buted to a “more thoughtfu] systema jc approach"‘es .

;to part1e1pat1on. " The staff had "very 11tt1e“ pr1or exper1ence ‘with

B
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“f part1c1patory research

.,She says that she,gaVe them a ba51s for compar:son 1n thevv."

:[she was ab]e to work W1th a constant stream of v1swtors n the c]assa !

- ———
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1ﬁractiti6ner participation; Because of. the1r be11efs about'research
the staff fe]t they could.learn more about c1assrooms by aevelop1ng ,: o

I,:‘;
EN

coTleg?a] re1ationsh1ps w1th teaeherSn f_z..-f?; ;;f

The project P.1. pQ1nts out severa] lessons to be Iearned in .

Y

. ‘: T o 7/ B _.;:
. . - RIS

‘e it he]ps to use Verbal and.reflectnve teachers who are

not “set in their ways"

T &

he_attends:a® meet1ng, eventhough he is supportnve of ‘the I
proaect ’ ; A

o~a7prlncnga];can'hEVe an 1hh1b1t1ng effectton teachers?When f

-

o it 1s d1ff1cu1t to be cr1t1ca] of part1c1pants in a study » o ;
, . N
- @ decisions about how to. gi?e credwt for contr1but1ons and, ; : -

. at the same t1me, preserﬁe conf1dent1a11ty‘can be d1ff1cu1t
to make .

C]1ent Bescrlptloneofeaart1c1patory Nature of Study,_zggk _

: Two ef the part1c1patory teaehers were 1nterv1ewed about the1r '

part1c1pat1on One -teacher saw her part1c1pat1on as perm17:7'

=0

"Laboratery staf? to comp]ete che1r eva]uat1on of my tea

(&N

&

room w1thout haV1ng 1t bother her. Grmg1na]1y she had thought that the‘

oW -

proaect S aff wou]d a551st her 1n the c]assroom and 11ft some of the L an z

-

teach&mg burden._ She did not f1nd this to be the case although they

| :,d1a g1ve her-new techn1ques iﬁd materwa]sf She sa1d that shé part1c1-‘

pated 1n test1ng‘act1v1t1es and commentéh*on ch11d progress., She saw .

>
.herse]f 1nvo]vea n the dec1510n-mak1ng process "to a small degree". -
| The "rap Sess1on" in wh1ch she part151pated heTped tg mot1vat% her. — i

. _ S FUNE g ] - &

e N . o 7. o LT



ComEag T T

,;,‘?\‘

dlscussed part1cipat1on {n “terms
dren n the c]assroem In thts \

case, the teacher s c1ass sége Was reducgé.- “This prov1ded more time for ,:5

1nd1v1dua] attent1on and 1ncreased the space in the-room,: As a resu]t, , )

ﬁ -
-tens1on and frustrat1on was reduced 1n the c]ass, attendance 1ncreased*

,}v

'and a better atmosphere in the c}assroom was Ereated The teacher é .

'fa]so apprec1ated the opportunqty to ta]k w1th st1mu]at1ng peOp]e‘outsﬁde—.fdi
of the schoeh district As a resu]t of her part1cipat1on, she saySZQer
enthus1asm for teach1ng grew. - At the meet]ngs wh1ch took p]ace w1th'the :

<

-“Far West Laboratory staff she part1cfpated by shar1ng mater1 1§ , d »fs"

;71deas, p]ann1ng changes, p]ann1ng the 1mp]ementat1on of the changes,tgd

""J\ - .;

host1ng observers, keep%ng a 3ourna1 and ceunse]1ng;and 1nform1ng LR

EE ch11dren about What was to occur._ She reports that she Was 1nvo]ved la,

7 to ]0 h0urs per week Th1s teacher c]a1med that

- ’f?_iher strongest motiveh$6r ianlvement was her commltment td%téaéh?nﬁ
B Eh1]dren Other motivating facters*inc]uded "watchrng the’dynam1c ’?;3=:{-;
. effeét en the§§§ds and aT} the wonderfu] th1ngs that they %pu]d do, .07
Efe.d_ﬁi »SEETHQ their progress. hav1ng fhereased time for parent contact" and _Ji A
R being ab]gitoégive parents positi?‘ feedback instead of only dealing -~ -~
’ W1th them areund,problems s ,-f' S T
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¥ REGION 1t ADULT EDUCATION STAFF DEVELOPMENT CONSBRTIUM. B T
1 . : R - R : - B : % T ‘ 5 :
s B S Sen , F : =
-7~ . Program Summany;* e e 2 L

1fhe»§6ai~6t'thi§?5F65eEt %é'iaiaéVéiéb a iegianai'ﬁatwarkia? aaaif

estab]1shment of exemp]ary programs for: aduIt 1earners 1n Reg1on IX. The ??;f*é,#

A . .,,-i

’”;" regaen 1nc1udes Amer1can Samoa, Ar1zona, Ca11forn1a, Guam, ﬂawa11, Nevada; a7
’ ol N

-P . . . . ,,,J .
5 &
e

Northern Mar1anas, and Trust Terr1tony.

o s

b’
o
L ]

The 1ncreas1ng enre]]ment of adu]t.students has Ted to the>deve]op-3 - .

s Z " 0, -f,g_.v

jnent of a var1ety of programs and mater1a]s Th1s, in turn, has.]ed to e

A
-.\,4

”?E" the need to prOV1de a coord1nated, reg1ona] approaﬁh to prbb]ems such asj

A

~1ﬁ%'oestabhshmg-a 1ong—range strategy’for the development of exemp]ary

1 -

D .

'éé;qua11ty mechan1sms fbr 1nfbrm1ng nsers, and 4) _— z}

;adv1sory camm1ttee of state/terr1tﬁry gﬁu]t educat1on d1reetors, furntshiés.}
‘ 5&

Al

eva]uat1an, prav1d1ng‘a’per1od1c ca]endgv of reg1ona1 staff dgéglopment ;_3.};_ra,s
> : o - %
A

act1V1t1es and prepar1ng.bTann1ng documents for a reg1ona] appreaeh to:

R s . ) Lo

adu]t education staff dEVe]opment. Fund1ng cemesﬁfrom states and

BN

territories frr- Reg1on IX under Section 309 of PLI1- 236 '; S L ;i%:;

Py

] 7nvest1gator Descr1pt1on of Part1C1patony Nature/of.Study

The Pr1nc1pa] Invest1gator states tﬁat pract1t1oner pa¥t1c1pat1on

v

he]ps the ‘project have a real effect Part1C1pat1on insures that the '

proaect is not work1ng in a vacuum

ipal invest1gator sa1d that deéelop1ng paract1t1oner BT

-7 SN SRR S
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H‘}%i\‘, .

' part1c1pat1on is, t1me consumfng andtfsz1cu1tc It is easier to work in

: 1so]at1on B '-. I -

~jD1rectors of A’

R

,,,,,

Cem

\,
;

A consort1um of seven adu]t educat1on d1rectors meets three t1mes :
-4

‘a year and, 1n addit1on, has conferencsgcalls.;*They make group dec1s1ons

.‘;.regard1ng the kinds of servioes Far Hest Laboratory W11] provede and

they develop progosa]s for the next_year A]so s1xty teachers met ;n ’

- response to a needs assessment and part1cipated 1n a week Tong w0rkshop LI

els of possib]e gactgimer part1c1pat1on'~ ,J,)

””Educat1on fronrseven states, 2) Project BTFECtOfS in

' the States‘and TErr1tories with Adu]t Educat1on ProJects, 3) Adu]t

'L};Teachers and 4) Adu]t Students. Participat1on occurs at the f1rst N

T'three Teve]s; Students part1c1pate by filling out an eva]uat1on

7.

. wr1t1ng lTh1s eva]uat1on 1nc]uded'?ata drom teachers and students One

'three Tevels., The P I deafs with the 7 directors 1nd1vid§a}1y to B

;v.

The group of 7 Adu]t Education D1rectors is the Adv1sory Comm1ttee

?or Region IX .No other adv1sory committee ex1sts at any of the other

-, a, *‘
terr1tory

gram directors The program directors h1re tﬁe teachers and run the

hYd

pation However,_jt does depend upon the state In Arizona‘the proaect

S 1nterv1ewed taachers: th1s year to ?ind out the1r needs. Last year they .

1nterviewed = admi nistrat1on NeXt year’ they will 1nterv1ew students.:nf

=~

;'j These, 1nterv1ews are t0reva1uate the Ar1zona State program.for the purpose

;J of 1mprov1n§;1t Th1s same process is tak1ng p]ace, to an extent, 1n

L

proaect staff deve]oped the 1nstruments, coi}eited the data, and d1d the
2 2

. Q‘ _,> '.3 EETR . . . B_ A RN

has meetings»between the state dirECtor and staff and the pro-; o
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Th1s co]]abora-

]

" tion was an 1nnovat1Ve approach Th1s 7§ group data wh1ch by paSSeS -

:the state and reg1ona1 d1rectors 0therw1se the proJect s par 1patlon -

1s through the d1rectors.

“An 1ncent1Ve for the 7 B1rectors is sharing and exchang1ng 1nforma- ; .

>

t1on With others who have s1m11ar projects. They make exotic trips to

LT _‘attend conferences Red tape for trave] is cut 1n work1ng W1th the P.I;

at. Far West Laboratory They are also required, by 1aw, to spend 16%

~of-the budget on staff deve]opment. This is ‘an incentive. A1l 7 D1rectors

-

ST N

have a hlgﬁ 1eve] of part1c1pat1on The P.I: discussed the ro]e cu]ture

55

rotat1on of speakers 0therw1se, cu]tura modes of assert1v n wou]d

. _advance the agenda ?or the conference ca]1.1nsures that each wil] have . 'ﬁifﬁﬁ: K

:someth1ng to;ﬁpy

?’1n his projggii, The reporé%.and pubJ1cat1ons tha-ff‘
- A X
'.puts out help to %%Velop*effect1ve part1c1pat1on

' ;Laboratory,

_ferng a good;l§stener _
'and ascerta1n1ng the needs has been he]pfu] as an 1nformed approach 'You :?9
N %

T é can't go- “into the terr1tor§es and tell them what to do You must first ‘ é.
A 1earn about them and dewe%op mode]s appropr1ate to them - If. you do-not o
T 3. . o ' - . v
f o o th1s resentment deve]ops : ' s i
Before beg1nn1ng;work on this project the.P.I. was in Amer1can .
.. ,.,, P R [ - —#"*—4,,:;, o ’ \52‘(7
- lSamoa as the coordinator of federa®programs. Much 2? h1s exper1ence g F A

* W1th part1c1patory proJects was receqved there. To get th1ngs;done-there

-

,,,,,,,,, .

P requ1ned procedures to be” wrapped in soc1a] 1nteract1on and not Jus b




.Q_'- L "_iV;ﬁi”? : o -

_ businessf Be1ng able and w1t31ng to ]1sten was” cruc1a] 1n ]earn1ng abeut

/

"the 1s]anders. They are po]1te people but they wbn 't wbrk with you T o

V\

un]ess you understand and work within the1r va]uesgand system. This. -

. .lesson has been va]1dated BveFtimé.'. _ : J

. )

R A]though the sate]]1te cmmmnﬁcat1ons with board members has 1mproved

Y "T

part1c1pat1on, it is diff1cu]t to make day-to-day contact w1th pract1t1oners

: Mail to Samoa takes one o two weeks. Commun1catron.w1th E 1%7 'nia.an3~ P
-Qriégga.i n ch. eas1er. Staff turncver in Guam and Sarii %S :
Lo . “t
s : Because the pract1t1oners were#?hvo]ved in neget1at1on that wou]d
"a;.‘a -*effect the future fund1ng of the proJect tﬁe P.I. requested that they i
co :, B , e 5
R -not be 1nterv1ewed for ﬁ is study . % B G
' N T 5 : LR .
"y ) 7 5 _— e ,
.'. \'5-} \ ) ’ ' v ) .;‘ .
3 = ’3.: : I
. : - . ”
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tEARNING EGGRBINATION PROJECT

B .. ,,.l')
LA LI
- - o]

e

PO

Thejurpo§e of the tearmng eooralnatml Proaect w; &

- R X - a
mater1a]s to\?( help tra1n ﬁeacﬁrs at secondar{;y and pestsecondary i&ls 3
- a“ ; ‘&"f'

to Famhtate ]earn*ing m educAtiona] programs that make use of ex/é'?‘

ential learning procedures. The comp]eted P ckage 1nc]udes feur b?ok
A\

o a Trmr mg Goordmator s Handbook nd a v1dee-tape that- supfﬂements e '_’
:-!if;the prmted mater"ia]s. The proJect was funded 1n ]977 by NIE The books

TS were f1e]d tested ;in 1978 and;,]979

r:eDescmptwn of. Part1CJat0rx -

The reasons for part1c1patory 1nvo]vement- in RDD&I' 'iactivites' is

'to 1nsure product usefu]ness ana to reﬁne the_product, accord' ] to the -

,,\_’L

P.1. ef the l:earnm?}Cﬁordmatwn ProJect He, alsggtes 1t/ is 1mgor-

V:o

T ":"@3:“”?\" Eant to unvolve chents s‘o they fee] part oﬁ«~tﬁe proaﬁc- At the sa?ne\
& 7

_ i
e, t1me\cf1ent1nvolxaneiﬁ "ﬁhproves the sensnt1v1 t1es of the professwna’l

Fo e . -
Lo E 4

sta?‘i’ ?ért‘lcmants who were used ‘in th1s proJect 1nc.'luded a n.at1ona't 3

;. . N .
. RN

nd _v:ers‘qty facu]ty, a groupzof secondary teachers, and a

anq cr1t1qﬂed_ the matér‘ia]s. The R

‘u--v L

P group of teaqher tra vjho us :

P, I stated that some advﬁory group membersv’and' some of the rev1ewers

R
Al

o Wi
] "contr1bu@to tﬁe/d’eve]opment of the proaect by he1p1ng to des1gn an |
'_ eva]uatmn pTan as WeH as 'ome of the 1nstrumentat1on. This 'group P
s1gn1’f1cant'l’y changed the aiuation approach aﬁa helped define the ,
T f‘ocus of th_ﬁ 7product5( A ,\: O X - ' |
fo Because of past exp ienice with 1nadequate chent rev1ew of \ '
_ ,_,bf e - Q; i.o - N ) '




P
=

”»

f
&£
1

al
.
=

i

3 &

B £,
-training materJa}s were deS1gned gf be adapta“le to a var1ety of

0
JER VR

s1tuat1ons; Thé’P I. be11eves that in aaa1ti to the structured

,,,,,,,,,,,,,,,,,,,,,,, e

--wincluswn of- part1c1pants, prov1d1ng’*’consu]tant fees for th1s work was

'Qﬁmportant One hundred percent of the cr1t1ques were returnea Other

factors 1nc]uded-'he posat1Ve att1tuae of the staff toward part1c1pat1on'

l’

and the interest of ; ':art1c1pants in® “the proaect , , .

J

j~4 The P.1. be]1eves that there were severa] reasons why part1c1pants

=

became 1nvo1ved in the proaect

#the revquers were 1nterested in the proaect s

.‘;‘

T the field tr1a] groups were lnterested 1n ]earn1ng‘new :
~u§¥Echn1ques for teach1ng . 7 T

] cred1t was g1ven‘to one inservice i oup N ‘; . ' 53;1
3 ° the preserv1ce gfaua was re]eaSed from a'réguiar1Yaa33i§néé <.
class. -~ : R =

5§e11eves that much "up-front" t1me Spent prep]ann1ng fjJ

Pr1or to the begann1ng ‘of the

:4< - ,7__

feéTTngs about practiéqoner partTc

{proaect, theastaff had pos;t1ve -
p

ation and th1s fee]1ng pers1sted ¢ ;ﬁ;

The P I. perce1ves ,pract1t1oner part1c1pat1on as t1m§;consum1ng, but -
- S&

ff‘it (3 af%o

essent1a]




g

> 7

“and budget that aliows for part1c1pat1on. Part1e1pat1on must be rea]
_ and part1c1pants must be persona]]y 1nvo]ved and have a stake fhfhow a
'the proaect comes out Progress reports and rewards must b- ey 'é

'them as we]] ne é.' Af.'

V-37

< !,’94,
.

‘;problem is keep1ng in constant contact w1th praet1tloners to Tet them

know that. their support and input is iﬁportant According-to-the P;I;;':'

there must be "a critical Tevel of lnvo]Vément with each person. Taﬁgfr‘

Pt N

must Be comfortab]e in express1ng their: 1deas and fee11ngs and know

, that they are not be1ng used as a facade. You must have a time sehedu]e N

o . -

EllenteDescr1pt1on of Part1c1patory N"”’” of

others in.g

One adm1n1strator, two teachers and one studépt were 1nterv1ewed

ATl four found the part1C1pat1on in té% proaect to have been st1mu]at1ng,

"1n term§ of the ideas and mater1a]s encountered the contacts W1th

:e part1c1pant groups and. contacts W1th the Far West Labora-
*

‘ tory sta f ,aA]I four*were 1nvo]Ved 1n ‘some way w1th reV1ew1ng materza]s.-‘ L

-.A,}v

. ‘The adm1n1strator was ‘2lso 1nvo]ved in- tra1n1ng<and eva]uat1ng A]ij

« o

four part1c1pq’ts fe]t that the1r comments had 1mpact on the mater1a]s

and that changes were made as a resu]t of the1r part1C1pat1on.; Rii '

were mot1vated by a deep cmnn1bment to exper1ent1a] educat1on.: Two,

vg-ment1oned be1ng motiV&ied By-maﬁéy; As a resu]t ‘of part1c1pat1on 1n

the proJect, one teacher has become more 1nvo]ved w1th consu]t1ng work

,the f1e1d of exper1ent1aJ ]eern1ng The student, Who was® apparent]y

"praet1ce %%ach1ng, began adapt1ng some of the ideas about ]earntng

I q \’

centers aua exper1ent1a] ]earnﬂng to h1s c]ass of seventh oraders

L va—

one of th%‘1nterv1ewed part1c1pants made any negat1ve comments. L
’5i,_t that "the materJa]s ‘were a’ d1sapp01ntment They were
_ ; . /— . . )

- (A g RN . -, . . )
R L 92 NN . .
e * v o R .

. - .- Sl EakantNen
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too much, too long, filled with elitist iaﬁgﬁé§é;‘ed

Ce - -

t . and-were impractical.™ (. - - - - v L
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LT RESPGNSIVE EéuéAﬁBN PROGRAM .
. e 53 - 7 __
A;iﬁProJectJ&mmaxy f)ft *f - B f 7'<A7§;,?
Gy 7;5ﬁ' The-Respansive Education Pregram, in 1ts twe]fth year of 1mp]emen-
g%ﬂ~s.i ”-tatﬂon conttnued to reffﬁe gﬂassroom curricuTum and t:rmat1ve eva]uation ‘? :

'._processes and to mnn1to¥iﬁeacher deve]epment processes. The prOJect, .fﬁ"
currently be1ng 1mp]emented 1n ]3 schoo] d1str1cts across the country,

'1nvo]ves apprnx1mate]y 35 rogram édv1sors or tra:ners, 690 aduTts i

more tﬁan 8‘000 ch1]dre Us1ng a mode] appreach to teach1ng and ]earn
.ing, the program emphasazes cegn1t1§e growth through prob]em~so]v1ng, the

deve]opment ef a hea]tﬁy se]f—concept, and the foster1ng of cu]tura]]y

;g
#he pract1t1oners in this proaect
% ;(LEA) Htth1n theEEEA areiseve;al subgroups of pait1c1pants which' g
.- - * - V
S ‘1nc1ude staff deve]opersz teachers, p E: a]s, parentf,,qﬁ;ldren and -
. B < e 1o e -
B centra] adm1a;strat1on staf : 1nf]uences thﬁ} :
:ﬁ?- bjdjec fﬁticaiiy; Indf dua féachers and parentsﬂhave been requested _
T RN s : , -
- -*tgsreé‘f '6r‘wr1te curriculum'mater1a]s Indaxndua]s call or wr1te the -
project about test concernseer d1str1ct mandates and th1s 1nf]uences the '_',
' Proaect T L ; ’ _ : ‘ ,_'h%
N . | | s &
7;?57, vﬁ'»‘wl\ccor'd'i(’.gé o the P I*, theéproc of 1nteract1en hetween the o .
Q . aoTE L k , R e \& SR ' LT
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- .-project staff and part1c1pants insures part1c1 i

information that hecomes a base-for What the p:?,-C.'does, Th1s-takesff:fw"l"

&
place during: two to four on-s1te v1s1ts and a

na tional workshop | The

'jproaect staff honors and vaTues diverse pers-iét?ves. They share <control.

w1th tﬁe:pract1t1oners;

U
~ual's assets to. motivate

a strategy that the proaect developed to 1ncrease part1eipat10n.i In

‘

add“t1on, d1str1ct5‘were-asked,to do m1d-year 1mp1ementat§/n assessments,f;-f

.3: Th1s proc sS auSed peopTe to see how they supported FoTT;w Through, and'd"

’. afnew, more-mean1ngfu1 re]at1onship between the \,'. "; fi'
proaect and LEAL = - FORE _f? . g S 'A_;;Z
I Most of the cﬁangesetbat tbe proaef%"has made, as a resuTt of f': ;;:.}

. praet1tzoner 1nvoTY;ment, have - been procedura] and reTate pr1mar1]y to ‘."

qied from a commdn1cator oa tra1qerlfr
rks wtth a grogram.or gro'p of prog

contact person has m

‘.' 1mp1ementor and'now WO

,,Behave w1 th teachers

| B AT B oL
o LEE,Ggused the proaect to narrod{1ts foeus t0« ebe skill.:

outcomes.} The 0F supported this change.s . -- _ﬁgigﬁf - .

d1str1et mahdates have 1n?1uenced changes _flf _"'= Do
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_ ?é;&“fi.
The P. I 'is not sure how much p;racti tfoner based work éiﬁériéncé the ’a’?'%f

. ;.' —4‘ < T
:r.:--i" é’,«, i

proaect eva]uators had before they joi ned the pro.)ect Others on..the. _V"_ -
staff‘had worked in Head Start as . teacher tramers She beheves that |

the h1stor;y of part1c1pat1on 1n Head Start has caused staff to be_’- ’; o

pos1twe ab’/ rt1c1pat1on, For herse]f the F I behe" S mare com- -J
T pleteiy 'in pract1t1oner part1e1pat1on now and worr1es 17__ s boatthei';]oss T
T SR T NETA o e o7
: : - . S TR L BN ' "'1; ** ' : N - " } a
S ' Par:timp‘atwn m the program ha§ been 1nflﬁéﬁcéd by the ehm ' Qi O - - B
T - ' i - B . 4 B o

o

of programs w1th whjch the Responsﬁ% Staff works. _ Of ‘the or1g1n' 1
o three--FoHow Through Head Start and Parent Irﬁo?'vement--FoHow Through
d _:; 1s the ooly one that rema1ns and” it foeuses on. °1nteHectua1 growth of the

. o cﬁﬂd /Ihe focus of tra1mng Ras ShT ted froﬁr‘d'

: E; parents gnd teachers to wor'king pr1mar 1y with :aff deve]opers. : )
. Two*‘pgj,ram d1rectors' ere- mterwewed about the1r mvo]vement m th -
g e ;espons e E@‘ucatwn Fc?l‘low Througb Prograrmge Both eonmented on the

'lv.. . ;\. ) -‘, - . \,-_:f" : -
=y trg{ntng t&ey/recewed and how they adapted the Responswe Mode] to ?;,

. ! : ~ One program dtrector has been regu]ar];y 1nvo]ved = T
; 5 -jﬁ over the past g{o years ‘and has been part of thg network for .10 years
Pt ' SN
\. j He says tﬁat h1s d1str1ct was more\(nvolved m t% Beg?nmng wi:en more, n S

" . money ;vas ava1fablé* Its mvo]vement decreaséd ,when the fyndmg ]eve] .
- '-‘jﬁ,.\. ." :‘ - ‘ . /\ % : -7_:' - . ‘-.g* . . _""—_'—- 0 ] Q._-., ' . . .
ERIC + o BN 56 T/ I Ty
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__drbﬁped. It if on the upsw1ng agaln because money 1s aval]ab]e. . The |
1nvo]vement has been hlndered by ‘Tocally negot1ated teacher contracts
and the 1ack of state funds. Workshopss new 1deas and visits from
3 other teachers have motivated his involvement in the program. Personally,
s as a result of his involvement in the program, the director said that -
the emphasis on pe0p]e s assets, emp]oyed by the proaect; he]ped him
focus on the é’sseﬁ,\bf.éﬁﬂ,df‘eﬁ and families. This "was good for his
own developnent", The other program director, whbse district has' partics .
ipated in the program for 12 years, réporis tha‘e they weré most active
in the Segihhihg 6? the year. - Tﬁen they part1c1pated in a pre-service
| planning workshop and traveled to Far wést Laboratory to participate in
\§ Jt- His teachers, he says; were mot1vated by the ph1]osoph1ca] ba51s'of i
the Responsive Education Progran. They have been hindered, though, by
ﬁﬁe turnover in the Far West Laboratory staff The tunnover has created
3 lack of continuity and caused the,curr]eu]um to be chéhged;, This
makes the program confusing for their _st’a#;. ‘He perceives that she
has had an effect on the program by keeping up their funding levels and

. continuing the program.

. @ -




L

f ,nx{ L*' -
,63q1*~éihe proaect prOV1des Pplanning ass1stance, tra1n1ng

and other. techntca1 he]p,to new users of the program, as well as
-‘,rgmﬂat1ng eva]uat1on processes. One of the maaor

d1ssem1nat1on §t§§$391es for thé proaect includes cenduct1ng a numBer

. -

of "awareness ebnfahences" fpr persons who have expressed some 1nterest

in Sponsor1ng a program. Gther strateg1es include placing art1c1es 1n

“;r_/f,e;,,, _ R I
part1g§pat1ng in the National Diffusion -

prefe551ona] news]ettersfhml

e

-Network. The proaect\:s 1n.1ts f:f%h year of fund1ng

i\.‘ * E;r;"?f

Principal investigatér Pescription Apatory Nature of Study

The P:1: of th1s project sees the purpose of pract1t1ener part1c1-

pation to be needs Sens1ng and a means to insure that new_know]edge can

7
7

be used in a practical; feasible way: Practitioner part1cnpat1on also
he]ps beg1n the 1mp]ementat1on process because the pract1;1ener "buys
1nto the change concept 1tse1f and works hard to get 1t done" However,
he points out that pract1t1oner involvement can aIso ]ead to maintaining
the status quo depending on who gets 1nvo]ved and when/they get invelved,
Other disadvantages to part1c1pat10n are that the - adv150ry council may

give advice that can’ t,bew1mp]ementedzandwor create expectations that can‘t

be fulfilled: Also practitioners mai'npt-be able to arr1ve at a consensus:

Teachers, counselors, bu11d1ng adm1n1strators and eva]uat10n peop]e

part1c1pate in p]ann1ng by making decisions about how the mede] wh1ch

‘

393
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t - this project disseminates will be adapted. Parents and students exercise

influence in this process. During.the f?é?ﬁ?ﬁé ﬁﬁé?é is much informal

‘talking, sharing and asséssiﬁg'whétﬁér'thé training-is meeting the staff -
needs. These grouf discussions have a considerable influence on the

A}

‘ation people relate to the project as individuals.” -

4 St

They exercise 100% inf1ﬁénCéipéitic{patibh. About 5 to 10% of the par-

* ticipants make éxtfabfaiﬁaéy'eahtfiﬁufibﬁé; mainly by being advocates

- of the progran. The amount of practitioner influence on project outcomes
depends on whether.a district decides to adopt or adapt the basic EBCE

model: *School district administrators who buy services from the Far West

by

Laboratory are powerful influences because they make the initial_decision
on the program. ’ |
The ﬁ;i;'béiiéves that.motivation for involvement in the project.

_is 5F?ﬁéfiiyf§ﬁi1éééﬁﬁiéé1; Interest in the project 1§'sustained'because

By R

the training was designed to require heavy participation. After the
first training workshop; the local staff must design the subsequent

training Workshop. L A

The ﬁii;'WG?Eéd out a ore convenient process with the Far West -
ﬁéEBFéfBFy to help §éﬁ§61§ purchase the training: This encouraged |
"pérticipétidn. She believes that w%tH‘ﬁGFe fuﬁ&iﬁé; the Far West
Lasérat%ry staff would visit adoption sites more often which Would be

N ———  e— — g — 5 — —— .

__helpful. Contact is malntalned:iﬂ,"fnjenalytek?pﬁ&ne?lrelationships:;~--»
The P.I. stated that her beief, that authoritative teachers do
. ot belong in the program, has been confirmed over tifis, Teachers who
are conmitted and value kids are necessary for the program td.éﬁééééd: :

Cost constraints impinge on the project. The process costs more




A

and therefore,;zﬁere are fewer adoptlons. But they are bettef

o 'adopt1ons In the‘§DN the number of adopt1on5‘and 1nvo?ved students

.are counted and "this becomes a prob]em"

) : : ’ ;a $
EllentADescr1pt1on of Part1c1patorx,Nature of Study '

A Far West Laboratory tra1ner and a resource ana]yst were 1nterv1ewed
o F3
aoout their participation. The trainer has maintained his ]oca] schoo]

EBCE model. for- four years whi]e he]p1ng to 1mp]ement adopt1ons of the

model in other: env1ronments. He hosts hundreds of V1S1tors each year,g: >
trave]s to tra1n1ng sites in New Hampshire, Maine, &nd New York and ‘,.;

- participates in presentations and conferences., A]though he doesn t. 35'
/ .
perceive himself as a decision-maker; he "provaded the Far West Laboratory '

w1th new teehn1ques and ideas for act1v1t1es in the fie]d.and deve]oped

a ]earn1ng act1v1t1es package”, His participatéen’ has caused- persona]

:burn out, but he fee]s that "1t was worthwh11e for his project staff Sk

\ 7

and fbr h1msePf" .
. + ) .
The Fésaﬁréé éﬁéiiéi; involved heaviiy over the two years she has

w1th curr1eulum mater1a]s in commun1ty c]assrooms and prOV1d1ng

alternative educational. strategy._ She was-1nvo]ved in evaLuat1on ahd
aﬂ\

e

were bad]y needed locally She feels that, as a\result of her 1nvo]ve:
ment; she helps to keep the 5Fa§faa_ap¢§ating*in the schools. She was
motivated by the need to discover alternative ways for éhiidréh to learn:
District administrative decisions; over which she had no control; some=
t1mes h1ndered her ihﬁéiiéﬁéhtw She says that she der1Ved persona]
sat1sfact1on from being 1nvo]ved in the program, ‘She has foﬁﬁd it
-profe551ona]1y st1mu]at1ng to work with classroom teachers on a program

in wh1ch she ph1losoph1ca11y be]1eves .
Q . | E . ) 10(3 N
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'; WOMEN s EuueATIoNAE EﬁaITY-PkoﬁosAL oﬁy VOPMENT PROJECT o

PR
v,

' Project Summary :;_'J-‘

The women s Edueat1ona1 Equrty;Proposa Beve]Opment Project sponsored
20 tu1t1on-free workshops 1n 20 states reachwng over } 000 peop]e
1nterested in deve]op1ng grants and projects for women S educat1ona] o

equ1ty Local site trainers ﬁe]ped to recru1t potent1a] workshop

part1c1pants and 1dent1fy the special needs, 1nterests, and prob]ems of

Athe part1c1pants. At each workshop site, proaect staff encouraged the

deve]opment of-a support network of resource peop]e The proaect staff

deve]oped a news]etter, workshop tra1n1ng package and Self-lnstruct1ona]

guidance mater1a]s. One-year fund1ng began 1n Octeber, ]977 and- has

been cont1nued for One-year per1ods through September, ]980 by the U.S.O.E.

- : . . <

- Erlncgpalglnvestlgator Descr1pt1on of‘Part1c1patory‘Nature of Study

The proaect p.1. perce1Ves the purpose of part1c1pat1oh tb be needs

sens1ng and to prov1de cred1b111ty and accountab lity w1th commUn1ty

organ1zat1ons. .The ]og1st1ca] prob]ems that deye]op when attempt1ng to .

get feedback espec1a]]y from non-= pr1nt oriented 1ni:v1dua]s makes

The part1c1pants in th1s progect are: ‘j 77; AR

° conmumty-based _groups (YWCA women s centers, commsswns
on the«status of women, RAPE cr1s1s centers, battered
;women s groups, minority women' s organ1zat1ons) R

0 reg10na];{10rkshop tra1ners

® resource people

<

The resource peOp]e sérve as a br1dge between commun1ty groupo .and- the

project. They represent workshop participants. e
During the first year of the projecty trainers belonged to an

»

"‘D '
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: \nent strateg1es S1nce then a]] 19 trainers haVe been used to rev1ew,

p]ans " The tra1ners
conduct1n§ workshops.

/

exercise individual Lnfluence by planniag and

Between two and f1Ve percent'of pracc1t1oners

suggested that the aqenda or 1ocat1on of workshops be changed and

the proaect changed it.

year-end data from tra1ners and commun1t§30rgan1zat1ons

return is 50%

. As a resu]t of eva]uat1on 1nformat1on, persona] contact and bra ﬁ..,

storm]ng w1th trainers; two sygn1f1cant.changes haje;taken place in the 5
. - .2 = T

proaect
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the 1ocat1ons

for the workshops were moved from hotels and

universities to YWCA'S and- communlty cénters )

A variety of factors may cbntr1bute to mot1vat1ng part1C1pat1on and

sustaining it accord1ng to the Palat s

7

.«
=

o the qua]1ty of tra1n1ng given and the respons1vene55«of the

project to needs E o § _ o3

@ the P.I. uses
part1c1pat1on

N

evaluations and ne¥ds

communi ty CO-sponsors encourage peop]e to attend

5,

t;

one regional training task 1s to get peop]e to oart1c1pate

»

an 1nforma] approach and be11eyes strongly.1n .
and decnS1on mak1ng by staf? L

a]1 staff is. .open to suggestions and haVe estab11shed good

rapport with trainers and commun1ty peop]e :

The level of

(,-, e s ‘-_7',,.,

“ .

Eva]uat1on forms and a telephone survey gather

assessments mot1vate commun1ty organ1zat1ons

® the P I. and staff give feedback to. tra1ners and lat than know

what has been

because they believe

done

P.1. believes that trainers and community people became ;'i-nvoive'd

in the importance of the work of the project.

The

 cost and time réqaire’?ﬁay have hindered community people from attending

102
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'y 'wopkshops and part1c1pat1ng in the éVé1UéEi6n,.jthe staff, too, believes
" P N v e
LA that What the proaect is- d01ng is Important . The staff is convinced that

ﬂfa prajeet that serves rural and m1nor1ty women can't be creE\P]e without

pract1t1oner 1nput
7 Some changes effeetea-the project. Trainer's salaries were increased |
't to get; the qua]1ty of trainers WE6 would §Eéj}ﬁ?fh'fhé project. "The news-

letter, which was suggested by OE, encouraged participants to give input

-

to Workshqp p]ans.

mwﬁmwwmmemeMmimwmwwWMc
Commission on the Status of Women: She was m%tiVated to attend. the

,workshop because the comm1ss1on‘has,cons1dered subm1tt1ng proposals’ and

no one on the commission is skilled in wnht1ng them. This part1c1pant

was pleased with the way the workshop w&siergéhizea It was. free and
-~ the %atefiais were excéllent. The Tocation was convenient and this ™
- woman: knew others who were attendi ng. She fe]t_that she had no 1mpact

on the proaect; though she d1d f1]1 out an evaluation. éher%eit'a géed

atmosphere was created in which to ask questions. The workshop rein-
. forced the basic- 1deas she he]d about proposal Wr1t1ng and he]ped improve
;_ her wr1ting sk11]s The workshop offeréa/en opportun1ty to renew - pe rsona]

»ﬂand profess1ena] contacts. In fact;”shemsubsequentlyeworked with

the
_woman who ran the workshop. - o 7 '

The other woman, a Sex DéSégeegatibn'Speéiaiist for a Title IV §rah£5
attended the workshop because "iri the course of my job I migﬁf need skills
= ~in 5F6§6s51 writing", She ment1oned‘two h1ndrances to her participation:

]) the mater1als did not arr1Ve in t1me ) that they could be rev1ewed

.:d‘ \
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. ves problem.. -She felt she got a beginher's knowledge of proposal. - . i
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HOMEN'S EDUCATIONAL EQUITY COMMUNICATIONS NETHORK

-

Project Sumary |
Thé wanan‘g E&Uéétionai Eioity Communications Network is a‘nationwide;

"_the;edueatlonal equ1ty of women. . Bur1ng the second year of its fundlng;
 the project continued to collect; screen, classify, and store information

-related to both ‘the formal and informal education of women. In addition
“to its crucial networking function; WEECN publishes a free; weekly and

quarterly lelétin reporting on éorrent‘issues and activities relating

to Women‘s education Other useful materials generated by HEEEN lnclude

7b1b]10graph1es, 1nformat1on gu1des re]atlng to nontraditional job

‘opportun1t1es as we]] as 1nformat1on about spec1f1c concerns of wormen

in educat1ona] adm1nistratlon, women W1th d1sab1]1f1es women re- enter1ng

the work foree or educat10na] system, and women who 11ve in rural areas.

Fund1ng began for the prOJect in October, 1977 and will cont1nue to

September, }980. U.S.0.E: is the fund1ng agency.

_ Pr1nc1pa] Invest1gator Bescrgpt1on of Part1c1patoryeﬁatoreeofAStudy

In the beginning of the 1nterV1ew, the Principal Invest1gator ’

stated that the purpose of RDD&I was needs senSIng.. This could be dore

“to practJtIoners HoweVer, in the" next paragraph she says “that ot

. only Was a group of spec1a] Interest women put together to g1Ve adece
) about a publlcatlon, but they Went on to wr]te it:- Th1s-same_procedure
f\was used to wrjte two other spec1a] 1nterest pub]IcatIOns. Pract1t1oner

1nf]uence wasgmost ev1dent i 1] of 19 tasks 1nc]ud1ng such functlons

as linking and ]1alson, acqu151t1on and se]ect1on of materials;




W-51.

a’u’fﬁaiiﬁg ﬁapéig aaa ﬁiaﬁi'ng 6Ut‘brochures. The P.1.. states that

pub11cat1ons Ten thousand peop]e have 1nteracted with the proJect
The P I. a1so def1nes part1cipation ‘as the "use of project Serv1ces"
The’ adv1sory council which is chosen to represent broad pract1t1oner

groups .gives guidance on pub]1eat1ons and reviews them. They also adv1se

‘on ways to reach add1t1ona1 aud1ences and review the appropr1ateness _

o of proJect goa]s The counc11 meets twice a year.

Ethét\they can have d;gect contact with users. "Since part1c1pat1on 1s _

The greatest hindrance to her partic

According to the ﬁ.f;g.the staff-1s w1111ng to work closely with
practitioners and to éitéﬁd-?tséT?’ The he]pfu]ness of staff has been
mentioned by . part1c1pants on the return postcards A]] .of the staf? had
field=based - exper1ence that involved pract1t1oners Beforé joining. thé '
project. Aéé’df’din’g to the P:1:; the staff tries to stay in 1 touch with

pract1t1oner groups by attend1ng at 1east one conference per year S0

_ use of proJeet servides, the staff‘ﬁs becom1ng more sk111ed 1n des1gn1ng

. approaches to encourage thé part1c1pat1on of pract1t1oners" - P.I. says.

Client Description of Part1c1patory Natucesofestudy, ' <

A pub11sher-wr1ter and an adm1n1strat1ve ass1stant and 1nformat1on '
specialist were 1nterv1EWed The pub11sher-wr1ter said that she part1c1-

pated in the proaect by "wr1t1ng a b1bllography on rura] women" She

| perce1ved of herse]? as a dec1s1on-maker When she wrote the b1b11ography

e — e —— — —

,Throoéh her participation she fe]t that she- he]ped represent the 1nterests

of rural women and prov1ded the proJect W1th;contacts in that const1tuency.

t:on _has been the current work]oad

RN . CoL . BT A-
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i
on her full time job. The benefits that she says she rece1ved from her
o participation were 1earn1ng haw to organtze mater1a1s and en30y1ng the
contact With people outside her reg10n

The adm1nistrat1ve assistant and 1nfonnat1on spec1a11st pan%1c1pated

in this proaect by using it as§a resource for own ‘work.. She was motwated |

v

,.1s putt1ng in p1ace in ﬂ1cﬁ1gan Sﬁe found - the 1n?ormat1on to be usefu1
'-and sent it to other peop1e 1n her state involved in women 's equrty

| She was spec1f1ca11y 1nterested 1n the wormen adm1n1strator S. program and

- . sent the 1nformat1on to state 1eg1s1ators She has participated in the

. network 1ess than a yea?

a

-
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eIl : TEACHERS' CENTERS. EXCHANGE

N
.

the estab]1sﬁment o? “teachers centers"; Toca] school d1str1ct-sponsored ;

Tocat1ons where work1ng teachers cou]d pursue profess1ona] 1mprovement

e

A

direct]y re]ated to their own c]assrooms and respons1ve to their def1n1-

tions of the1r own Tearn1ng needs. Teachers centers were established

'w1th1n Toca] school d1str1cts, IHE's, and.as 1ndependent organizations,

| ‘ start1ng in 1968; ]ong before the Educat1on Amendments of 1976 author1zed
funds for federa] support of teacher centers. The :eachers' Centers

Exchange was begun in T975 after a ]4-month feas1b1T1ty study among the

_then-ex1st1ng 1nforma] network of teachers centers. Tha Exchange is

in touch w1tﬁ_approx1mate1y 400 centers and potent1a1’centers::groups.
I T - S S
planning. to start centers--throughout the country: The Exchange not

' on]y wants to fac1]1tate commun1cat1on among centers and 1nd1v1duals,

. but a]so,w1shes to study the dynam1ds of th1s 1nforma], 1nteract1ve

' ‘“nétnorkfng“ as an educat1ona] exchange proeess.' The Genter gathers

'and, most 1mportant of all, puts peop]e in touch w1th each other Thé ;

Center also prov1des mini- awards to encourage and strengthen commun1ca-

“ |

t1on ]1nks among exper1enced teachers centers and 1nd1v1dua]s w1sh1ng v
-a§s1stance to start one. Other part1c1patory act1v1t1es 1nc]ude the ;}
*sponsor1ng of Workpart1es -nsmall conferences that br1ng teachers

center Teaders togetﬁer around issues of mutual’ cohcern. The T ch_ers,i

:Genter Exchange is_in 1ts f1fth year of fund1ng

\
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Pr1nc1pa141ﬁ¥é§£i§afoiebescrqptlon of Part1c1patogy Nature of Study

At?f1rst the pr1nc1pa] investigator def1ned part1c1pat1on to be

adVISory'1n nature: a process to c1ar1fy and enhance proJect p]ans and
to build, 1nto the ear]y stages of a project the ‘beginning of an 1mp]e-

- mentation effort. The ten member proJect adv1sory council meets once a

year and was described as-a "sound1ng board", HoweVer, both the "i

,777§

service profess1ona]" proaect participants and thé adv1sory council ?

appear to be very 1nf]uent al. In fact the.P.I. descr1bed;the teacher
~ center d1rectors and staf?, the~ma1n group of proJect part1c1pants, as
the "proqect s daily ]1fe", A core group o;?about 100 teacher center

. professionais around the country "strongly influence the project from
the1r exper1ence and know]edge". The proaect staff makes contact with

| '.one or two people a day Th1s contact occurs throughout the year with

people from the 300 teacher centérs around the eountryf About 16% of

I

the part1c1pants 1n the proJect hqve contr1butedfto the development of

77777777777 2l . '. &

.the proJect by:

<

i

wr1t1ng,e ays on teacher centerss,

()

' 3 D
° present1ng at conference5< wor aand convent1ons
@ consulting to he]p other teacher centers. get started

The 1ncent1ves for part1c1pat1ng in the proaect 1nc]ude pub]1cat1on and

-

v profess1ona1 recogn1t1on; poss1b1e consu]tnng fees; and the support and

R d

- ‘VEoﬁfaaf with the project staff. Tﬁe proaect has grown as a result of

the fo]]ow1ng 1nd1v1dua] and group 1nf]uence

[ adv1sory comm1ttee reemnnendat1ons that the proJect he]p

-grass roots centers re]ate to OE federal centers

. project became a c]earinghouse and repos1tory for publications’
-about teacher- centers as a resu]t of its contact w1th network
f]eaders
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The project P.I. be11eves that the follow1ng forma] and 1nforma] A

factors encourage, motivate and sustain prOJect part1c1pat1on
o a warm; persona] network.enﬁances trust
° ho]d1ng sma]], intense conferences that bu1]d relations
o face-to-face v1s1ts by staff ' _’ N

e mrn1-awards to:su551d1ze visits between centers

pub11cat1on and use of leaders' op1n1ons

a published d1rectery of members enhances commun1cat1on

‘the co]]eg1a1 att1tudes of staff

‘a w1]11ngness of the. proaect to take gu1danee from the
network, to revise 1ts activities and to be flexible

the staff cormitment to the project

the staff sharing of information about a client

all communicaticns are recorded by staff

The P.l.ﬂperce1ves part1c1pants are mot1vated to be 1nvo]ved ‘becausé of
'the product1ve, practical; professional and stimulating contacts that
resu]t from their part1c1pat1on §6mé partieipahts may be hindered
' because they perce1ve the network to be too persona] and may not fee]
part of tﬁe."1n group"g ' , ) | 5
‘Céﬁtiﬁhéd project participation has been éhhéhtédlsy makihg tﬁé

mini- awards fer trave] easy to get and by putt1ng project money into
phone calls and staff travel to be in touch with clients on "client
terms". The project P.I. found that Far West Laboratory supported

giving out small amounts of money and this was accomplished with ease.

The mini-awards are a result of NIE S 1nf]uence on the proaect The -
préjéét staff, who were committed to a developmental approach to 1earn1ng,
have become jncreasingly copf1dept as a result of their exper1ence with

participants. The staff believes that teachers need to be alloWo¥ self-
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definition and thay se’e"chi’s as a more widéiy held yiew than they had -

originally anticipated. They contTnue to believe that teachers need

to be 1nvo]ved in substantdiye ]earn1ng 1ssues rather than po]1t1ca]

-{'ssues. Matur1ng network re]at1onsh1ps have 1ncreased the staff's _ -
knoWTedge of .available resources. Individuals in the network have
{;:. ,':ga1ned 1nfTuenee in the profess1on over the passage of t1me.,;
As a result of pract1t1oner part1c1pat1on in the proJect, the
- | p.I. has occasionally d1sagreed with the proaect'§ director at- NIE. Théel‘ b

!

-ﬁ;i 's def1n1t1on of the teachers centers mOVement is much broader than

that held py the -director at NIE: The P.1. be]1eves teaehers centers
should provide an in=service program for all teachers in the service area
rather than to(respond only to the_interests and rerégfg of  those’
teachers who volunteer to be actively involved in the center. The P.I.
t'po1nted out_that one of the dnsadvantages of - praét1t1oner part1c1pat1on
is that practitioners” may not have the background and know]edge of
researchers and this may lead- to mistrust and mlsunderstand1ngs This

',(

is not'a d1sadyantage experienced at the Teachers Center Exchange.

€lient Description of Participatory Nature of Study"

_Three teacher center directors were 1ﬁterv%ewe3; Orie director had
been involved with the Teachers' Centers Eggﬁaﬁgé since the initial
planning. One director has participated for four years “and oneﬁfor 18.
months. The Center D1rector who has been 1nvo]ved in the proaect as
. ;“avTeader“ lists a variety of activities in which she ﬁarticioated;
‘ They 1nc]ude g1v1ng workshops, budgeting, supervising, sett1ng up .3_4;
deveTop1ng concepts, needs assessment, keep1ng up-to- date on profess1ona]

developments, contr1but1ng to profess1ona] conferences and pub]1cat1ons;

o perform1ng Jan1tor1a1 and- c]er1ca] services, organ1z1ng staff, work1ng

‘ | 117
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With teachers to help tﬁeﬁ ’d‘e’s’eiap' 'p’érsénaiiy and professionally; and .
doing research: This participant def1nes part1c1pat1on as "having a
part in whatever is going on" . She does net appear to dlf?erentiate -
between acttvities it the teacher center and-exchange activities. This
aartféiﬁanf takes responsibility far'tﬁe or%gfnai concept of "putting
peOp]e in touch w1th each other" and stated that "this program is the
embod1ment of everyth1ng I ‘believe in: It71s reward1ng to see’ one.s
1deas Be1ng 1mp1emented and surviving. Teachers Center is a geed vehicle
for the Laboratory d1ssem1nat1ng what I believe in -- my educat1ona] R
ideas". _Her orlg1na1 motivation For,part1capation in the project was
to hake things better for kids; “a commitment to kids and a way of

Téarninéﬁ* She 11sts the h1ndrances te participation to be lack of

money , Staff | burneut, 1ack of understand1ng ‘and a‘ﬁeed to constant]y

~~~»w¥~3ﬂ§tiﬁywand~exp1a1n. She perceives- herséTf,"bv1ously, as- part1c1pat1h9 T

1n dec1s10n-mak1ng "I am dec1s1on-mak1ng every minute. I am accountable

.
P

to myse]f and my standards n

The Center Director who has heen.inVGived With the Exchange for
foﬂr years defined part1c1pat1on in terms of the act1v1t1es in wh_ch he
_ had been involved.. He; too, perceived of part1c1pattnn in terms ef
 decision-making; but in a more limited way, focusing on: the decisibn:
making involved inisuggesting'topics:fbr wark,ﬁartiesﬂana aarticipgting :
in pres ntat1ons at them He a]se referred to the resources ‘and contacts-
that the Exchange furn1shed and the fact that the "Teachers' Centers- |
Exchange is a phone call away'. He said that any réquest he has made’
to the txchangérhas been answered. He has made approx1mate1y 50 requests:
He th1nks that because of his center' s connect1on to the project, his

center has avo1ded;much tr1a] and error. In add1t1bn;.because of his
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pub]1cat1ons, encouraged and pub]lshed by the project, he and his center.
have rece1ved natIona] recognition: This has-both mot1vated the staff |
them. V1s1tors from.a]] over the country have v1§1ted the center. This
has-increased the local commitment to the project: - Professionally; this
part1c1pant feels he has grown and h1s reputation has grown at the state
leve] The attent1on and validation he has rece1ved g1Ves h1m persona]
o sat1sfact1on and makes h1m fee] apprec1ated; The Exchange was instru-
mental in helping him to ésgaaﬁa. his image of himself and has made his
Baéic'commitment to.teacher\centers a 1e§§'fone1y battie ‘The oniy

amount of money that the Exchange can pay is not the full cost to cover

- - - ’.

_partlclpant 1nvo]vemen. --_eﬂ“#.%env '-;-~-——“__“‘"“f"”"—"
The th1rd part1c1paﬁt who has been;1nvo]Ved With the Exchange for -

'.18 months sees the network as a resource he can' count on. H1s part1c1pa-
t1on_1nc]udes attend1ng workparties, us1ng pub]1cat1ons and-mater1a]s,
u§ﬁng'grants'¥or travel, requesting assistance for help with a poiicy
board conference; and access to 2. tremendots network. - He does not
. bérceiﬁe of his ?nVoirément as including éeciéion-mak?nﬁ He ré?eré to-
oit as "sharing". The motivation to be involved with the center came

from the fact that the Exchange is "far more realistic about the needs of
staff, part1cu]ar]y teachers, than anyone I haVé éVér met". The effect
that the center has had on h1m, persona]]y, has been to make him feei’
';welcomed and nour1shed by the fr1end]y'eontacts In addition, the
quality of people he met at the workparties and the quality of informa-
tion he got Was_good; |

113
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ProgecteSummany

The Educat1ona] D1ssem1natlon Stud1es~component of The Educat1ona]

EouééfionAt BISSEMINATION STUDIES PROGRAM - - - \\\g

D1ssem1nat1on Systems Support Program conducts two ongo1ng research
efforts. The purpose of one study 1is to de51gﬂ~metﬁodo]ogy and 1nstru:_ s

mentation for collecting and analyzing information aBoot'éurrént Tinkages

supportfng D&Y activities withi in and between educat1ona] organizations. ';’TfE7A

The other synthes1zescurrent 1nformat1on from various soc1a1 sc1ence
. _ d1sc1p]1nes about the way pract1t1oners zn educat1on and re]ated fields -

' acqu1re and use new know]edge The Spec1a1 Sfud1es component of tﬁe

program prov1des a capab1]1ty for mob1 i

and dnssem1nat1on pract1ce ]eaders orwork w1th staff to conduct probTen
4’ o [ Y
- def1n1t}0n~-exptoratory stud1es or other: k1nds of~ana1yses that may be

_'needed to respond to unaht1c1pated requ1rements or opportun1t1es -3 _5:
Bes1des comp]et1ng a number: of;stud1es dur1ng the year, workshOps and V'va

conferences were sponsored - The study is in its th1rd year of fund1ng
by NIE. - ~ -ig

Prlnc1pa1 Invest1gator Descrfpt1on ofoPart1c1patory4Nature of Study.«-:

Accord1ng to the P. I of: th1s proaect the "V1ews of s1gn1f1cant

—

others are represented -in what hétiES". The s1gn1f1cant others are:

ii-NIE sponsors

Far West taboratory staff T . )

researchers eva]uators, and scholars ' :

other federa] Sponsors who have 1nformat1on,needs

[

o

proaect d1rectors of var1ous d1ssem1nat1on programs across
" the country '

The benefit of this programsso educational practitioners is the wide
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&
range of eduqat1ona] 1nformat1on d1str1buted through th1s progects

:broker/organ1zer approach to d1ssem1nat1on.
A1l three staff people have preyiously worked with ﬁﬁaetitiéhéié..
They feel a general dismay that change is so difficalt to effect.i Becaiise
of this understanding; théy are patient in their work: The staff has

tried to get.othars to d1fferent1ate between the ro]es of 1nd1V1dua]s

they get it. The preaect be11eves\§hat d1sc1p]1ned 1nqu1ry will allow

them to know how to‘1nf]uence know]edge use by educatidnal pract1t1oners.",
7

- it comes to se]v1ng preb]ems; Yeti he also be]1eves that pract1t1oners

_real s1tuat1ons: The staff operates as though peop]e generate from a

‘rational basis. The P.I. believes that.most people are 1nte]]1gent

.aﬁatéﬁfs When it comes to educational a7§§§ﬁ?hat765 and that there is
- no formal study of educational dissemination. For these reasons, the_ -
staff's attitudes and béiiefshhave been specific to individuals and
organizations: | - R
Over time, the bhéjeét has been ﬁéfe-e?feétiﬁe deaiing:with

*scholars and 1ess effect1ve in dea]1ng w1th proaect peop]e. The value

\\\‘gf,werk1ng w1th other R&D proaects has been reinforced.

’Thé P.I. feels that the risk is low in work1ng w1th pract1t1oiers

'pnob]ems; The P.1. feels that communication and negot1at1on are needed
' Eventhough practjtioner participation costs time and money, the project

gets broader support and a higher quaiiiy product. - The P.I: believes
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that participant equity does not happen. There are all kinds of
“participants"; Significant participation tends to be rare; Few, if

any, cr1t1ca] dec1510ns are put in the hands of pract1t10ners he

-

" believes. Usua]]y there 1s Verj Tittle at r1sk in those dec151ous that
7

are pértfe1patory at the Far West Laboratory. Oniy adv1sory comments

are accepted. The project must stand or fall on the P.I.'s decisions.

Client Description of Participatory Nature o

Tweescholars were interviewed. Both groJect consultants felt that
~'7the1r part1c1pat1on was steady and that t@ey were 1nvo]ved in every

.aspect of the respective prOJeets .QBoth def1ned their part1c1pat1on as

the opportun1ty to deve]op further directions in the1r own research and

_to extend the1r understand1hg through contactsrw1th experts in the

: ,e__.f1e]ds. Qne ¢onsultant was mot1vated by the relative freeaom to follow
his own ideas. The other said his incentive was the chance to develop
a "state of the art" work with at’m;_r' professionals. ~One consultant
found hindrances to His work. There was not éhaagh'timé for(the
project and- d1ff1eu]ty 1n determ1n1ng "a uniform work agenda for everyone
working. on.the proaect. T | |
B "~ The effeets'perce1ved'by‘the partictfants on théﬁ ého-oh the ~
| _ project WEre'simiiér in,kind but éi??ereht in aeg’*'Z Gne consu]tant o
27; felt he 1 ]ent the prOJect needed Teadersh1p wh1]e the other felt that
;,saaé 6? h1s own 1deas were visible in the proaect. One consu]tant sa1d
‘thétiit is ]1ke]y he will pursue a course of study d1tferent from what
he normé]]y wou]d have if he had not been involved 1n the program The.
other said his 1nvo]vement "caused a turn1ng point in his profess1on31
career" " He said he earned a gréat deal of national recognition and the

g? opraaect a]Towed him to~ deveﬂop h1s own area of 1nterest ana to pursue it.

3 _It st1mu]ated_h1s profess1ona] growtj.i g _

-t
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EXPERIENCE-BASED CAREER EDUCATION.

o«

Exper1ence-BaSed Career Education, a seven-year pregram, uses tﬁe
commun1ty as a §chee] and prov1aes the means for students to participate
in ]earnTng exper1ences_that b]end:growth in academic subjepts,-careér,

» ae%eiapment and basic and sbcia] skills. - Eééé asks competent adults

; | from all seeters of the commun1ty to share the1r daily activities, sk1115

'(“ and’know]edge with students. The studentsp]ay a central role in. p]ann1ng and
carrying out thE1r own 1earn1ng experiencas. The instructional ﬁfegfam

focu’* on core "process- sk1]]s" such as‘?hqu1ry, p%SETéﬁ-séiviﬁﬁg i :‘>
| dec1S1en-mak1ng and basic commun16at16n, reading and mathematics sk1]]s.’
—~i~~1The~Far«WestwLaboratcr?js*EBCE“staff;‘bﬁe“df"fdﬁr"afrdss‘thé"ééﬁhtry;
~ provides direction; support; resources and évaiaaffaﬁ processes at
selected éehtersf More than 150 EBCE programs operate in each state

NIE first funded the program in 1973 Funds are available’ through

NOVember, 1982. .-

- ’S . e -

Qo

Participatory Nature of the Stidy

The most 1mpartant and v1ta] reason for part1c1patery R&D ; accerd1ng
to the P.1., is to link the user ef the prOJect serV1ces ”1 th the develop-
ment of them, thus beg1nn1ng to build d1ssem1nat1on 1nto the_deﬁéiopment;

+ " phase. Practitioner 1nvo]vement also contr1butes to the fihai ﬁse?uihess“
o of the research By 1nvo]v1ng praet1t1eners in. the deve]epment research
1nqu1ry necessar1]y becomes less d1sc1p11ned, d1sadvantage the P.I.
. cons1ders to be outwe1ghed by the adVSntages of pract1t1oner part1c1pa-
[ tion. - ) . - N ~
The participants in this project are students, counselors, principals,

iy

4




| é&ﬁﬁﬁﬁity resource beapié, ana paréhfSe The feiibw%hg groups met,

-

- a po]jcy advisory committee; and parent, student and_stéf? groups: A

~ high percentage, 67%, of parents: participated: The P.I. Believes. this

happened becatise the students who were involved talked so much about
the program that the parents wanted to find out about it.

Part1c1pants—1n the proaeet haVe 1nf1uenced the deve]opment and

A~d1rect1on of the preaeet In 1ts early years, 1973-]976 ~the PAC met

a week. Adm1n1strators a]so et w1th taberatony staff Seek1ng help and
N~

-advice dur1ng this per1od During the f1rst year of the study; groups__

“met to study how the proaect could be rep11cated Hoﬁeter, the groups

course nd backed a d1ssem1nat1on effort

At each site, there is a' pract1t1oner adV1sony counc1] wh1ch is

.

built 1nto the proaect mode] Members of this group are drawn ?rom4

. business leaders, parents, Stﬁdéhts\aﬁd community leaders. Accord1ng

to the 5;1 the pract1t1oner groups 1nf]uence the proaect but are not <. -

- decision makers. They help -to so]Ve problems and beeome advoeates for

-5 a prob]em Individuals on these councils have exerted individual

influence in the areas of Work ethics and dress. Two Studehts reﬁbft
to each advisory group meeting. The presence of students is a powerful
influence dﬁ\thésé groups. The presence of a variety of resources is a

-secondary source of power. The model provides for involvement. No

.incentives or rewards are g1ven to busihessmeh; paréhts or students,.

iig

menth1y, parer S met three times a year, and students met fore thzs;once R

_ the program Thelr meét1ng t1mes vary. They meet more ofteq\fﬁen there )

-

-y



- 1v-es

<

The staff reassessed how miich time resource peop1e could p

£ into the
projéct* TBe mode}»was mOdlfled to reduce qts costs. A dec1S1on was
made ‘to. have students take the1r foretgn Ianguage study at a commun1ty

Acollege rather than. at the regu]ar hlgh schoo] No var51ty sports are

included {b the mode1 Pract1t1oner 1nf1uence was’ most eV1dent in th1s

project in;designfng the mode] In one case the PAC structure was

suggest1on, and 1t soIVed the prob]ems of poor attendance at PAC meet1ngs

Both formal and 1nfonnaT structures are responsib]e for mot1vatrng

and Susta1ning part1c1pation 1n the proJect The sta?f are good

<

’;]1steners (and if they weren g -- 1f they had "a m1ss1on or answers" 2-:

' they wou]d fa1]) The formal structure of/the PAC was bu1]t 1nto the

mode1 The P. I po1nts out, however, that a forma] structure for

\

. ‘i "encouraging partic1pat1on must fo]]ow 1nforma] contacts \1“You—must have P
| .1nformat1on to deve]op a forma] structure“;. He goes on to say that W's-
"pract1troners regard themse]ves as competent, 1ndependent and proud
) Premature attempts to 1nvoIVe them in a structure may not atiow them to-
"give the1r speeches and give the1r 1nput" o ':'f~ ST o
' The P. I be11eVes that the fo]]ow1ng d1fferent factors caused a;.f‘i.'

pract1t1oners to become $nvolved and stay 1nvo]ved in the program
' \

o the schoo] principals be]1eved in the program and opened
schools to it ]

s the behavior of students effected the résource péopie-on the PAC

¢ the appropr1ateness of the SUbJeCt matter to- students socio-

po11tica] be]1efs 7 7
ﬂ”p]oyers be]1eved the proaect would. make students more emp]oyab]e
and thus make the1r 3ob eas1er : -

-parents Saw change in- tﬁe1r ch1]dren -- they ta]ked more at home
and ate with the1r parents : s

e



[

3
. - . ~
N e

¥ i_?nvolved parents sustalned student 1nyo]vement dur1ng crzses

o students felt involved ‘in p]annlng thelr own educat1on and
career exploration ,

. BeCauSe of“an f h?B?E'ng factor—atnthe ? r West Laboratory, an

?nab1]1ty of students to re]ate p051t1ve1y WT h the deve]opment and

eva]uat1on staff the P: I moved his off1ce to Oak]and to be near the

,-,_. .. <,

/PEFBJect ?6r one year ’NIE‘S comm1tment to part1c1patory research was

,-} an 1mportant 1nf]uence on the proaect., The P I be11eves that the ]ack

.

* Citent. Description of Participatory Nature of Study

of resources 1n the contract restr1cted the Far West Laboratory staff

~

?rom be1ng as 1nvolved as they m1ght have been However, th1s might

._-:have cauSed part1c1pants to so]ve their own prob]ems. Staff chang*’

at~USBE and NIE 1n?]uenced ‘the’ proaect Those peop]é w1th structura]

V1s1on 1mpeaded the proaect Those who' canme on board nd were 1nterested.

1n the part1c1patory process encouragedthe proaect.

Gne of the short term risks, according to the P.I. , of part1c1patory

research 1nVOTVed the r1pp]e eff?ct of . pract1t10ner s ta]k1ng to each

other about the proaect out 1n'the commun1ty. However, the r]Sk of not

eibag1ng pract1t1oners in th

att1tude that has 1mp1nged upon the proaect is the att1tude of some

fresearchers They be]1eve that part1c1patory research 1s "s]oppy" A

barr1er to adopt1on served as a cata]yst for the prOJect to: deve]op a

workBook on adopt1on

@

Two individual part1c1pants were interviewed: 1) a director of
parks and recreation who served on the Project's AdV1sory Board for
'seven or eight years and 2) a learning eoordinator and resource aﬁa1y§£

who implemented the model two-and-one-half jars ago. Both part'ici'p'ants
“a ‘ ; A G )

';proaect is greater, says the P. I;l_Another
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fe]t they had dec1s1on—making power in the part1c1patory process and both

fe]t they had made cen31derab1e eontr1but1ons to the project. The Tearn-

1ng coora1nator said he "ga1ned career advancement because of th1s

exper1ence" H1s part1czpat1on in 1t encouraged him to enroll in a Ph D:

program. . As a resu]t of thi§ iﬁVo]vement he rea11zed that he is an

5 exper1ence -based ]earner’himse]f Th1s type of ]earn1ng "brought a new

consciousness to myQ]1fe" wh1ch~met1vated him*and 'sustained his” intére§t

-

1n.the preaect* He began. tra1n1ng in 1976 and has become more and jnore
fnrdived; His 1nvo]vement has bEen part1cu]ar]y heavy now that he 1s
funct1on1ng on a statew1de level.

;'- The parks d1rector was cons1stent]y and heavily 1nvo1ved dur1ng the

f1r§t four years. Other cmnn1tnents on hTS time have become a h1ndranee

( to his part1c1pat1on. In add1t1on,‘he perceives that "when the schoo]s'

were comm1tted to the proJect, part1c1pat1on on the part of board
memBers was greater and generated more enthu51asm". .Part1c1pat1on fhrv
him meant "a.'greater réia"tianshu‘wsétweén the séhools 'iﬁléakia’na and |
h1mse]f and the Far west taBoratory" He felt that. because he knew
aBout the resources 1n Oak]and and had cons1derab1e-exper1ence with
youth he was able to share hlS expert1se and bring studﬁnts into direct
contact with he]pfu] resources in the c1tyff His own ph1]§§oph1ca] |
Be]1efs about the importance of students commi tting themse]ves td
programs and hav1ngithem guide the1r:own<aet1V1t1es were strong meti-
vating factors for.his involvement. |

R
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ﬁRoafzéf EQUITY SEX DESEGREGATION ASSISTANCE CENTER FOR REGION IX

: Proaect Smnnacy - o o o R g o N '., -

Proaect Equ1ty prov1aes pub]1c, K-]Z schoo1 dlstr1cts 1n Reglon X
with ass1stance 1n e11nnnat1ng sex d1scrtm1?at1on The proaect ma1nta1ns ;

J a Mater1a]s Support Center to-se]ect nonsex1st resource mater1als. The -

tra1n1ng staff d1ssem1nates the mater1a]s to part1c1pat1ng schoo] d1s-

tricts: The fo]]OW1ng SerV1c are prov1ded "F;f -
® needs assessment o S -'ij‘- -
¢ development of a Systemat1c, 1ong-term p]an based on the ';-,J L

needs assessment -

» technical a551stance, such as consu]tat1on and pTann1ng,

s to-achieve comp]1ance w1th sex equ1ty ]aWs and regu]at1ons

e
.

. ‘
® in-service tra1n1ng, staff deve]opment, wor shops a d

conferences

cows

s samgple resource packets and ass1stance ine se t1ng up sex
equ1ty resource centers R : ,

oésaﬁ-aaaﬁ of Participatory Nature of Study

PR The proaect P I sees part1c1pat1on as prov1d1'g needs sensing and -

':product and serv1ce ref1nement “tike many other P;';‘s;'she'states that =~

lpart1c1pat1on costs time and money She describes the participants in

.’\

this. study as the reg1ona1 subcontract staff. and th' séhooiiaistfiéfsf

.Thevreg1ona] siibcontract staff of n1ne members-meet every two months

TwWo' tﬁaasaﬁa school districts in the region are Rbir g served by the ,

prOJect.

The fo]]ow1ng changes have taken p]ace in the course of the proaectif_

. o the reg1ona] staff requested the P I. to make more decisions and

present the decisions to them for modification:and:evaluatidn.

They Wanted to. learn sk1lls and not be involved in management

¢ one ipfluential woman was changed from an adv1sor to a ]ong-
term consu]tant - .

. l | 1o




}des1re for prestige ga1ned by an ass:c1ation wrth the network Those

‘has not yet recelved th1s data

- Iv-68

»

. @ the stafff"rebe]led" over excesslye paperwork. They deslgned

simp11fied standard1zed forms for eva]uat1on, cost proposals,
etc.

o ‘media presentat1ons are now lncluded 1n-serv1ce materials

The P; 1. ﬁasing“?ved that younger peop]e tend to contact tﬁe program ,

for ass1stance more than o]der People. She believes that the o]der ;

-

people do.not need as much ass1stance In add1t1on, staff members ‘who

work in remete areas contact them more frequent]y than those’With 15&31

free reseurces

One-third of the sub-contract staff eéntaét;the project frequently, one=

third oeeas1ona11y, and. one-th1rd rarely, Two out of the niﬁé ééntractéfs.

'are 1nvo]ved in extraordinany ways. Asa resu]t of 1nd1v1dua1 1nteresx

| and 1nvo]vement 1n a: part1cu1ar 1ssue, tﬁe proaect developed a film o on

i‘women and vocat1ona1 educatlon. The on]y reward ?or extraerd1nany ,

: 1nv01vement is "prest1ge" aecordwng to the P. I. Mbst of the 1nf1uence

on the sub-eentract staff comes from the requests of the main staff for

| the deveiopment of packet top1cs

The key factor fﬁaf‘nﬁﬁvatég involverent in the ’pnb‘jéét is the

peop]e who ﬁave prest1g1ous "other os1t1ons influence the group the

Thégﬁ.I. of the main contract often stresses tdmmitment of part1c1pants

- to attend meetings The staff wakes an effbrt to\get feedback and
;'evaluat1ons of the 1nformat1on packets that are developed.” The coor-

'?d1nators who d1stribute the packets have ‘the eva1uat1ons The staff

123
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become involvéd w1th the proJect ~ The accomplishments of the proéect
:sustaln their involvement. They are also motlvated by services that
—wilt make" their jobs easfer. They are hinaered By't:: much e?fort for.

~ too 11tt1e_return;
. L

Client ﬁéscriptiéﬁ of ﬁartié%patoryuﬂa'”’”'”'

Two program coord1nators were interviewed. '6he had participated
in the program'for 13 months and the other for two years._ Both use the
project as a resource. Both feel that they have had an influence on
Wﬁﬁarwaama@ﬁMﬁmmmmﬁm@ma
One éontributes articles and photographs to the newsletter.

' Bne eoord1nator was mot1vated to part1c1pate in the prOJect because
ﬁer séhooi d1str1ct is: comm1tted to advocate sex equity She said that
her- ‘awareness of resources in the field has. 1ncreased because of the
| proaeet; And she has developed fr1endsh1ps w1th tﬁe Far West Laboratory
sta?f'wifhvwhoﬁ she has eaﬁ§u1féa; ~She uses the p?aséef more intéhseiy
ﬁhéhlshe is planning a workshop. |

The other coordinator -says of the project: “théy are saving fie
‘many, many hours of research that I don't have to do on my own*. She
. is also motlvated by the prOJect s "part1c1patory~management" §he says
‘the attempt to reach some consensus 1s very sat1sfy1ng It is a tradef_'

off for the long meetings. The project has made her aware of new

resources and has stimuiated her to develop new ideas and to try

different Strétégiés;
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)  THE LINKING‘CONSORTIUM

ProJect Summagz

»so]ve 1oca]]y defined prob1ems in the area of read1ng, to target a

major portion of the support to students of m1nor1ty populations and _

Ay L.

students ]1v1ng in urban or rura] areas, and to conduct active research

on ]1nk1ng. t1nk1ng agenc1es in s1x states receive support to he]p four

"local: educat1ona] agenc1es accomp]1sh the fe]]oW1ng

o;?d’nt1fy spec1f1c prob]ems in the area of reading

(] exp]ore the,app]1cab1]1ty of re1evant R&D outcomes‘

e select and - 1nsta1] an appropr1ate program to address the

_problem

® evaluate the effectjveness of the adopt1on on the students
and schoo] as a whole

Representat1ves ?rom each ]1nk1ng agency meet and serve as an AdVISery
Counc1a] to the Network Coord;nat1on staff The-proaect is in the third

year of fund1ng.

tigator Description of Participatory Nature of Study
Participation in this study was described by the P:I. as being
d1$sem1nat1on that prov1des teachers w1th curr1cu]um mater1a]s and

consu]tants. The project P I noted the fo]]oW1ng d1sadvantages to

part1c1patTon .

o practitioners can become. dependent on the linking agency

schools can become threatened when they s e the rial prob]ems

that they face ' ,

. ¢ the schoo] staff may not be comm1tted to change : 4:"
The P.1. said part1C1pat1on a]so occurred in dec1S1on-making

Teachers, chosen for the1r leadership qua]1t1es 1n the schools; parents,




¢

‘the parents support the program and help to sustain the interest of

- -1

and school adm1n1strators met to estab11sh cr1ter1a for the program;

ThlS group 1ater became the Evaluation Dec151on-Mak1ng Group, a group

the P.I. th1nks will help sustain the project after the llnking agency

!

d1sengages; In the 4eg1nn1ng of the project;iproaect directors 1ntended

to act as the advisory council. généﬁéF; this did not happen because

the Tinking agent worked cioseiy with practitibnérs and made aéeisibns

- based upon this, advice. Two teachers 1n each sch001 were recognized as

key people who could a?ssem1nate the program. The Tinking agent often
consulted with them. Each teach1ng staff met twice a month with the

1inking agents. éfbup meetings of teachers parents and adm1n1strators

took p1ace twice a month dur1ng the first year and once a month dur1ng

the second year of the project. The 11nk1ng agents fbrmed the1r own

nat1ona1 network and called each other for adv1ce and counsel.. They

" ‘met twice annually. ) ' . ' A

Individual participation and influence is exercised on a regular

'basis by one or two péople in each school who make decisions and who

-have become the ?n?éfﬁai advisory gouncil. Extraord1nary 1nvo]vement is

seen by the P.I. as the abi]ity to be flexible and accept change: The .

. rewards for aartieiaatiaﬁ are intfinSié‘ ‘the teacher sees children

S Ll e

change, their mot?vat1on increases; their cogn1t1ve scoreé increase,

and ‘their peer interaction becomes mcre’pbsitive. As a result of this,
, . .

tﬁe1r cﬁ1laren.

fhd1v1dua1 practitioners were respons1b1e for procedural changes ‘";E

-

the progra. Teacher tra1n1ng t1mes were-changed at the'tabqratery and .

mmmmwmmmMmmwmm.wmaﬁmﬁmm

involvement on-the part of a Tiaiéén'teacher;'the.pncgraﬂ was started



*in her school in the iawéf'gfaéés; The P. I, perce1ves parent 1nvo]vement
as belng the prograhn area where part1c1pat10n was most ev1dent In one
school, 75% of the parents attended meetings in the setond year and 80%
attended meetings in thé_thi?& year. Prior to this, parents had not
~ been involved. Thé;bﬁnéipais participatéd,iéast %h.thé program. The
| barti'cipati’on of parents was perceived to be a factor that motivated
students and teachers. Parents 5&?t?éﬁ§étéa formally in the program by
“ assisting in the classroom. The teachers were also motivated by the
cognitive gains made by the students: These ga1ns changed the students’
Self images and their behavior. However, the P.I. thinks that the
teacﬁers wou]d say they were mot1vated by the fo]]ow1ng
e haV1ng access to externa] expert1se
) mak1ng a visit to. the or1g1na] aemonstrat1on schoo]
° Feedback from the or1g1na] teachérs and trdiners in the project
’ wark1ng on]y 1/2 day and being freed of paperwerk and recordkeep1ng '
(-- f j _Interest was sustained in the program because tﬁ"teachers, them~
”§é19é§, or1g1na]1y chose to partiC1pate.r A fee]lng of trust deye]oped?:
between them and the Far West Laboratory staff. The teachers aévaap’éa
a feeling of ownership of the project; according to the P.I.
= ~ Both the P.I. and the 11nk1ng agent had préV1ous exper1ence in
p?éb]em~so]v1ng and in work1ng with group process within schoo]s and
' W1th adm;%%stratren. As a resu]t of tﬁe1r invo]vement with tb1s proaect,f
the sta?? is more aware of the need to assess their expectations of -
studgnts and to take the needs df-téachérs into cahsiaératiah; I the
course of the proJect ‘a support1ve pr1nC1pa1 Teft a schoo] This -
influenced the proaect. In another school, the proaect asked for
E thé’ support of the pr1nc1pa1 He gave it by hiring _s'omeene'té. pull the -

o . o 1; .e ‘_‘12%eh
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Whether printed mater1a1 is avaf1ab1e or not can. effect practitnoner

}particlpat1on Mater1als wh1cﬁ ﬁad been used in one c1ty were‘depleted

In the beg1nn1ng,,one d1stract had to pr1nt the materia]s themse]ves,
~as part of the proaect because they were not ava1]ab]e. On tﬁe;other
hand, the mater1a]s were not accepted in one d1str1ct* GBV?obsii;
= materia]s can be a r1skf prob]em; cost and barr1er They were an 1mpor-

tant factor in pract1t1oner part1c1pat1on and 1nf]uenced th1s proaect..

Ciient Description of ﬁarticipatory Natﬁregofeéiiﬁﬁi |

 TWo teachers for the read1ng programs were interviewed. Both had
been 1nvo]ved w1th ‘the proaect for three yearsr Both created 1earn1ng -
enV1ronments, se]ected mater1a]s, worked W1th ch11dren and teachers, |
acted as 11a1son with the Far West Laboratory 11nk1ng agent: and
recru1ted vo]unteers. Both teachers said that part1c1pat1ng in the
project he]ped them ref}ne and deve]op the1r profe551ona] sk1lls and
.se]f~con¥1dence as well as have new pro?ess1ona] contacts. One teaéher -
sa1d her ma1n mot1ve for. part1c1pat1ng was to work with: ch1]dren ~The -

' ma1n h1ndrances to her part1c1pat1on 1nc]uded JOb 1nsecur1ty, 1ack of

1n1tia] d1str1ct support, and the energy draining. po]1t1cs She f”1t M

she part1c1pated 1n most of the;dec1s1ons that Wé?e'médé reIat1ng to theXy

running-of the reading ]ab Her involvement, was constant. . She was pa1d

for 50% time but worked 75%-% Her tasks included putting the

program in p]ace, coord1nat1ng 1t, and teach1ng in the lab.

The other teacher, who also organ1zed and coprdinated a reanng

1aboratory,.sa1d “I became a T1t]e I resource teacher and ) I changed

my entire job which had Beeﬁ,jést a regu]ar c]assroom teacher. I also

Y
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, cﬁanged my outlook as a teacher from be1ng d1ctator1a1 to a110w1ng

children more freedom to make thelr own choices and to trust them w1th

the respensibf?ﬁty fbr their own work and success. A Tot of my att1tudes"

were trunea around as a resu1t of my motivation in th1s project." This

- teacher was mbtivated by her exc1tément w1th her new role and a chance

' to do semething new dnd 1earn someth1ng new. She says that one h1ndrance

she exper1enced to part1c1pation was that she wanted to make more

{'decisions. Finding funds to purchase mat jals wh1ch the Far West

s _Eaberatory couldn't afford was another hindrance: , The d1vergent

ﬁﬁélésaﬁhiééi views ﬁéia by the sfé?? was also a hindrance. Sﬁé-?éif
that some of her personal qu311t1es had an 1mpact on the program. She
ment1ened, in- th1s regard, her insistance on str1v1ng for h1gh standards

of exce]lence,_comp]eting tasks and her ability to organtze.-

\ Sy
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INTERAGTIVE RESEAREH ANB BEVEtBPMENT ON TEACHING PROJECT :

ammm ’—"*‘”ﬁy B | s

researchers, and tra1ner]developers together to 1nqu1re as a team,

beg1nn1ng with hf 1n1t1at1on of the R&D process, 1nto those questwons,
.problems,;and concerns of classroom teaehers. The team is’ charged with
conduct1ng research and concurrently attend1ng to the development of ‘
tra1n1ng based both on their research f1nd1ngs and the researeh methods. 3
j and proCedures emptoyed in the1r study. Bec151ons.are made collaBora- i
.. tively. Each member of the-team has-par1ty and shares respons1b111ty
for the team s dec1s1ons and act1ons throughout the ent1re process.
Though it m1ght not be poss1b1e for all six features to ex1st 1n an. 1dea1

form, all must be man1fest in some way.

TWo teams, each" compr1sed of a teacher, a research and a tra1ner/

" the proc s s rved . as subJeets for the IR&BT study. One team, located
;;-1n San B1ego, Ga11forn1a, was compr1sed of employees of the San D1ego
| s Un1f1ed School Distr1ct; The other team, compr1se of people from 1oea1
: educat1ona1 1nst1tut1ons, was located 1n Vermont. A Nat1ona1 Advisory
_Panel, se1ected to reflect the perspect1ves of the var1ety of const1-

t tutenc1es potent1a11y affected by outcomes of the study, served as

,ﬁ?

';external Cr1t1cs and adv 'se's to both the IR&T study staff and the two

IRSDT teams. | R

40n of Part1c1patory Nature of Study

The P. I stated that the purpose of pract1t1oner* part1c1pat1on

: ii | -
*Pract1t1oner here refers to persons who ‘practice the profess1on of -
e1ther teaeh1ng, research1ng or tra1n1ngideve1op1ng '
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is to ensure that collaboration between each contributing teacher,

- researcher and trainer developer is focused upon the problems of

éiééé?&éﬁ téép%ér3~iﬁ'b?dér that solutions derived are real, practical

Two hraét?tiaﬁér teams; one in Vermont and one in Caiifdrnia; made

' ﬁﬁ of teachers, researchers, and trainer/developers were created to

address the prob]ems or~quest1ons of eoncern ra1sed by the pub]1c school
e]assroem teachers;on the team: .Each team met several times over a 15 |
172 month period to develop the course of their project.

There was a national advisory panel. The panel was comprised of
persons who réﬁreSéhtéd'thé three classes of braéfifiéﬁéF§;‘ It had

" advisory powers and approved the research topic, both the.research and

‘training deve]qpment des}gns, and the final report. The pane] ffiet

"twice a year.

The P. I. stated that the teachers more exper1enced in educat1ona]
_1nnovat1on part1c1pated at a h1gher ]eve] than less exper1enced teaehers.
As a group, teachers’ ga1ned the attent1on of their team more than the
other tWo role grdﬁﬁs-(Feséaréhérs-aﬁd-tra?ﬁéridéVéiéﬁérsj* vIﬁdiViduaiiy,

researchers gained the attent1on of the team more frequently fo]]owed by

the tra1nerldeve10pers. A]though the researehers and tra1ner deve]opers

groups y1e]ded to the teachers for the se]ect1on of the prcaect quest1on

|

or prob]em to be researched.* r

The P.1. sa1d that the Far West taberatory prOjeCt sta?? treated

_the pract1t1oner team members as adu1ts, equa]s and colleagues. The

;P I. be]1eved that the 1nd1v1dua] téam mémbers trusted the Far West

| Laboratory staff and respeeted theri. as researchers and peop]e who knew a -

|
b

R 7
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1ot about classhooms:*
The P.I. believes that pract1t1on rs were mot1vated to become part

of the Eréject 59 the opportunity to enter iﬁta and participatéd in a

caring relat1onsh1p with other team members to so]ve problems that were
1mportant to them. The teachers enaoyed be1ng seen and treated as ex-

perts rather than as subJects in an educat1onal exper1ment. The teachers

experienced personal and professional growth which also mot1vated them

4

 to continue to part1c1pate in the project.*

The P.I. states that practitioner participation in his project was
insured because the'?éilawing three strategies were used: Practitiéners
were 1) 1nvolved ina tean;composed of teachers, researchers, and tra1ner/

developers; 2) had par1ty in dee1s1en-mak1ng at all levels,,and 3) part1c:J

1pated in the concurrent conduct of research and deve]opment act1v1t1es.

Ciientaﬁescriptian af'ﬁarticipatbry'ﬁature a?*§tﬁdy

Both c11ents described: themselves as researchers. One was active in

. the- project from the beg1nn1ng, contr1but1ng extens1ve1y in the writing

- and analys1s phase. The other ao1ned the proaect after a tra1ner res1gned.

She continued w1th the preJeet for over two years.
One client said tha t part1c1pat1on meant that ‘he ga1ned add1t1ona1

ﬁnsiéhts into classroom operation and 1earned more about part1c1patory

e rch. He perce1ved that he was-1nvelved in dee1s1en mak1ng because

he formilated the 1n1t1a1 proposed des1gn for the research plan and the

procedures for the organ1zat1on and collect1on of data; He Was mat1vated |

'by the des1re'to pursue research and to. develop.new eoncepts. He was

h1ndered by the time and energy he had to devote to another prOJect in

which he was involved. He felt that h1s part1c1pat1on was respons1b1e

].

*These statements by the P.I. are based on emp1r1ea1 data reported 1n -

the project's final evaluat1on report.
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for the systeﬁatié development, of the research procesgfosed in the proaect
A]so, a readily readable and understandab]e report was a preduet of his -

_contribution. §He exper1enced persona] and professwna] growth in research

skﬂlls and he 1earne6 a great deaJ about the politics of federal proaects
The other researcher defined a part1c1pant as “one who is act1ve]§?
involved in a proaect"': She said that her part1c1pat7on gave her the
opportun1ty to work W1th persons on a state and national ]eve] with whom -
she woulo_not normally have worked. She-atso deve]oped'new skills in
Eéséaréh' §he said sh* ot1vated by the 0pportun1ty to learn new .
'sk1lls and know]edge in new reseancﬁ aréas. She fe]t some 11m1tat1ons
'mBecause the dead11nes were d1ff1cu]t to meet As a result of her par-

' t1c1pat1on on an 1nteract1ve rese ch team, she was ab]e to use th1s

-
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© 7 WORK VALUES PROJECT I

Project Summarx

" misgivings:

_ This project seeks to provide a set of sUbstantiated recummendations

concerning the proper. role of the scheo]s in festerfng wurk-re]ated

' va]ues among students and to assist the schoo]s in perform1ng this role.

-

R It will review and organize 1nformation about ‘the current issues,

5T2 prob]ems and trends ‘that face workers. The va]ues of signif1cant groups

like eurricu]um deve]opers, parents, and labor and management representa-‘

=; tives W111 Qp surveyed The proJect wi]] review the soc1a1 science

4

* literature to determine the school's petentia]s and 11m1tat1ons for

generating. values in students compared to the other maJor 1nf1uences such

~as the family, pub]ic media and peer groups F1na11y, the project wiii

select consu]tants with expertise ;? re]evant f1e1ds td rev1ew the

reports and make recommendationsAregarding the ro]e of the schoo]s 15

ﬁéipiﬁg-gfuaéﬁEE determine work-related values. The consultants will

also eva]uate the avai]abi]ity and usefu]ness ef the current Enow]edge

about W”’k that might. Be used in an educational effort.. The project is

n its ?i

T

t year of fund1ng by_NIE.

Principal Investigater Bescription,of

According to the P.1. of this project, pract1tioners can be helpful

in a number of phases of project deve]opment needs sens1ng, prpject :

design, app]icatien, and advecaey Huwever,.Because of their 1h961§é-

ment; project time and costs 1ncrease* The project's coordination Séeanégp -

more di??icuit This createsaa loss of efficiency~ A]though he fee]s

an a]]egiance to practitiener 1nve]vement the P:I. has the fOIIOW1ng

ETIN
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the practitioners dea11ng with a probTem to be solved often
funct1on in a rut and cannot see aTternatives

they may have set att1tudes and part1san aTTeglances '

practitoners may be too c105e to a probTem to have perspect1ve

[
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The reform,mayv
be deschooTing S

To~determ1ne the current jssues and probTems in' the area of work

_ eth1es, the P.I: designed and sent. out a quest10nna1re to 2 600 peOpTe.
":The names were furnished by the Curr1cu1um Informat1on Center 1n Benver,

_Coloradb To insure a h1gh rate of response, he offered a g1f% of 3 : i;y-f

Tﬁe response rate from

The Work Ethac in Eareer,Educa e"l'

.'to women and m1nor1t1es,

0

the nat1ona1 sampTe of career educators was‘SZ% The response of va

schooT board members was Tow. State departient peop1e responded at the _i‘

highest rate. Twelve to f1fteen hundred cop1es of the book were sent

out.’ The book and_the questionna1re st1mu1ated Tetters from 1nd1v1dua]s

) -The P I. exp1a1ns the hwgh return of the questnonna1re to the current

L e — -

/’
The P. I convened practit1oners and educators to d1scuss the roTe

that schools pTay in deveToping youths att1tude toward work _Aceprd1ng~"

"S;to the P:l:s they will 1nf1uence the course of the study

The proaect staff are both men W1th exper1ence in career educat1on

and with contacts among pract1t1oners ’They have not g1ven much-attent1on ._f

—

.—" /

In order to answer the number of spontaneous requests that came

'1nto the proaect, the budget was increased 5400

The P.I. stated that he did not beTieve his project had participatory

-éharacteristies at th1s t1me and therefore did not think it woqu be

| product1ve to-talk to clients, .1£3L) .
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‘”'THE NATIONAL RURAL CRREER GUIBRNGE EBMMHNIEATION NETNORK

P’” G

A three-agency consortlum including Far West taBoratory, New Mex1co L
,State Un1vers1ty (ERIE/ERESS), and the’ Nat1ona1 Center for Research 1n
'3Vocationa1 Education at Ohio State Un1vers1ty, des1gned déVéloﬁed,

'*35*1mp]emented; and eva]uated a nationwide career‘gu1dance cﬁﬁﬁhn1cat1on;: s

. system faf!rarai and gﬁéi]'géﬁaais; The proaect determ1ned the needs off :

its petent1a1 users, p]anned and 1mp]emented a commun1eat1on system to.

transmit career gu1danee 1nformat10n to rura] schoo] gu1dance personne]

des1gned and produced mater1a]s, d1ssem1nated 1nformat1on about prom1s1ng

/

pract1ces and mater1a]s and comp1]ed a ]1st of sma]] rura] schoo]s and

SN

a 11st of exemp]ary gu1danee programs in’ those schoo]s. The proaect

prev1ded a toll-free te]ephone serv1ce, a ma11 consu]t1ng service and °-

,was funded by U s5.0. E. 1n Uetober ]977 for one year and was extended

:three months. Af;;;gjv.' . ~,77/"'

Enlncipal Invest1gator Descr1pt1on of‘Part1e4patory NaturemofAStﬁdi

Partwcipat1on 1n th1s study was perce1ved by the P.I. pr1mar1]y in

'b.terms of prov1d1ng the project: W1th_1nformat1on about the resources

“i'f:t1es.‘ In terms of- these two functions, pract1t1oners had conS1derab1e 7

'1nf1uence in the proaect The P I sa1d that pract1t1oner partnc1pat1on

was "]1m1ted" 1n other areas. Ear]y 1n the prOJeet 15,696 quest1onna1res _

re sent out. Less than ]9% were returned As a resu]t of the survey,

' the proJect wrote and c1rcu1ated a news]etter and 1nsta1]ed an 1nforma-

' fft1ve hot ]1ne. The proaect a]so made a. f11m st;ib wh1eh was taken to

: ..foé; f 3 ;=f .‘;};' _ k'iig

. a series of news]etters to the nation's 7 600 rural schools. The project

re

_
-~ .

abas

'needed 1n the rura] sett1ng and he1p1ng the progeet ref1ne 1ts act1V1-124 SRR



a'praétftﬁoner Eon?érénéé. After the conference the f11m str1p was
-mod1f1ed to ref]ect the suggestlons of the pract1t1oners. In add1txon,

as a resu]t of the needs expressed By the pract1tioners, the proJect

»developed a var1et’ of ater1als for use 1n rural sett1ngs and-made them
available ‘Fo_rpurchas‘f In add1t1en to prov1d1ng needs sens1ng and
project refinement, the P.1. saw participants as “recipients or users
of ia?a;aaféaﬁ géﬁéiaiéa‘sy the proééttﬁf

and one pract1t1oner, met tW1ce. The ro]e of this group was to prOV1de v

adv1ce and 0p1n1ons regarding proaect activities. They did ‘not; however;

actually part161pate in dec1d1ng the spec1f1c nature of project activities.

PﬁQE%_f 6nér Jnfluence,was_most ev1dent<an the: deve]opment~of a e
—_ - Q .
news?t tter and least eV1dent 1n terms of deVelop1ng workshop act1v1t1es.

As a resu]t, the workshop was scheduled Just prior to a maJor ho]1day
'Few peop]e pre-reg}stered and it had to be cance]]ed The proaect a]so

attempted to- cmnmnncate w1th users by using the rad1o and*pewspaper

il
el T

. Have mot1vatgdf%hem to part1c1pate 1n the proaect In addit1on the
P.1. be11eves the staff‘s sensitive att1tude toward pract1t1oner needs
Wa nother pos1t1ve factor that mot1vated and sustained interest in

| the project The P I th1nks that the phys1ca1 1soTat1on and the need - .

for 1nformation mot1vated pract1t1oners to participate in the project.

Far West Laboratory d1d not help or h1nder the project although, at

.2f1rst; it was‘unpertajn whether three separate organ1zat1ons could

[
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= . submit three coordinated grants for one consortium prodect _
The P.I. feels that there must be. mutua]iy Eene?1c1a1 experiences_ ; -

~1in practitioner work. - She had been invo]ved W1th career guidance
activities for a long time. The only other staff membenﬁgad 1imited

'experience in practitioner work :
The P. I fe]t that practitioner»partic1pation cannet be sustained

_over a 1ong period of - time unless the funding for 1t is there. She

felt that fhe grant S ?iexibility Was an advantage to the proJect _

because it had the freedom to fa11 Contracts do not a]]ow the same

freedom. They (eontraets) must de]iver. Therefore a conflict between

practitioner, sponsor, and R and D organization may develop. _

. Client Description of F‘articioatory Nature o? Study

One e]ient. a high school guidance counseior in a Nebraska high

&

me he]p when I was up against a b]anE wa]lf" Tﬁe client said that the
hot iiEEjséFGiEe iwaé an addi onal aid in'my capacity, something:

: good I could fall back on*. This practitioner was motivated to use

~ the servjce‘when‘he had a problem he cOuldn t reso]ve;, He said he

originally learned of the service through a flier.

LAl
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CHAPTER FIVE .

PERCEIVED EFFEGTS GF PART{EIPAT{GN EGNTENT #NALYSIS OF INTERVIEW DATA
N

\

How do peop]e perce1ve pract1t1oner part1c1pat1on7 Do Pr1nc1pa]

0p1nions of Pr1nC1pal 1nvest1gators and practht1oners re]ated to these
;and othér'quéstions are presented in this chapters The opinions were
;taken from the 1nterv1ews~w1th P:l:s and praétit1oners descrtbed in |
T Chapter Two.» The ana]y51s of the interviews wa c]1n1ca] in< style and
i 1n1t1a11y conducted by ‘a trained ethnographer.1 Additional ana]yses were
performed by the authors of tﬁ1s report.,- ] 3 25; |
‘It became c]ear very~early in the analysis. of ﬁrincipai~investigator
‘?~and pract1t1oner 1ntérv1eus that op1n1ons about part1c1pat1on varied. B
The various expressed op1n1ons and percept1ons -were compiled and sorted
in numerous wayss Io Br1ng order to ‘the 1nformat1on, this chapter |
" has been divided 1nto two sect1ons.; ;ect1on 1 organ1zes the 1nform-
" ation under four générai héadings. Seet1oq 2 organ1zes the information
into f1ve top1e groups and explores persona] 1mpre551ons of part1C1- i

patory RDD&I. ,
2

<

SECTION 1: GENERAL NOTIONS OF PARTICIPATORY RBB&I

The topics discussed in Section 1 are:
1) Range of Attitudes and Opinions
2) Impact of Participation

3) Orientation toward Part1cipat1on
4) Participatory Functions

TThe analysis of interviews’ and first draft of this section was completed
by WUodrow C]ark .
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1) RANGE OF ATTITUDES AND OPINIONS - R
 As an example ¢ of the diversity of ep1n1ens he]d about participation;
two very d1??erent at t udes toward pract1t1oner part1c1pat1on held by
Principal Invest1gators are presented. ‘ '
) * 'The first examp]e is expressed by an'experienéea P.l. with many
'years of work 1n research and deve]opment. This P.I. wonders why there

is even any 1nterest 1n “participation. S/he retaiis that'an ass**ﬂment

R&B work. The P.I. says{f]at]y that there_never was “equ1ty between

,/ \

the teachers aﬁa the ‘developer. "* This P.I. doesn't see much value

in pract1t1oner part1c1pat10n and states, “Pract1t1oners are e]ments.* :

S/he goes on to say that her]h1s part1cu]ar proaect "has been fore e
effective 1n_dea11ng with scholars and_]ess effective in dea]1ng (ii//
~with project pecples® B
The P.I: recognizes that some need exists For part1c1patmon of '
preJeet peepleu : But the P*Ia 1s'skept1ea1; .“There are a]] kinds of
Bartiéiﬁafién, but significant participation tends to be rare*"' The»
P.ls fee]s that "few, if any, cruc1a] dec1S1ons are put in the hands
) of part1c1pators. Most critical dec351ens are made by staff and adm1n1-
Q»strat1on. éiéar]y; tﬁe P*i;.feels that this is as it should bes S/he
" notes that a P I. must "]ook at what is at risk to determine the extent
of part1c1pat1on in part1c1patory dec1s1on mak1ng.
In support ‘of this v1ew comes’ the voice of another P I. "The
not1on of col]aborat1on and part1C1pat1on is overso]d. Like mdther-.:
hood’." The view that participation is not-worth the ettort; TiSky?

and even dishonest because it is not always legitimately sought, can be .

N
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seen ‘n thé reSponses of other P. I S.

| One P I. summarized this skept1ca] p051t1on ‘on pract1t1oner part1--

cipat1on. : 7 o ; T ﬁg_ . o -.

pation.  There is a cost. Comprom1se is the cost._

Gains are (made) in the long: run, but. .you can lose

individual Judgements and points of view--you must

be w1]11ng to give up somethings There is a _problem S

_of merging onese]fﬁ1nto a group 1dent1ty versus being
~able to be autonomous. .

Contrasted to tne skept1ca} pOS1t1on*Just presented is the oppoS1ng"

perceptxon that part1c1pat1on is extreme]y usefu1 The vast maJor1ty

of. the P. I. s took th1s pos1t1on. At 1east two P I. s v1ew pract1t1oner

part1c1patfon so pos1t1ve]y that they perceive the ma1n focus of the1r

proaects to be the promot1on of and tra1n1ng for pract1t1oner part1c1pa--

t1on.,;As one P.1. put 1t, "Pract1t1oner part1c1pat1on sped up the

deveIOpment of the proaect by three years."

4

: attempts Wére Tess than fru1tfu1. This P I. entered into a new prOJect
w1th high hopes for the part1C1patory aspects of the work. A two-day
o conference was he]d with' part7c1pants from many and var1ed backgrounds.'

The P.I. fe]t frustrated try1ng to e]1c1t information. from the group

and cance]]ed subsequent meet1ngs. This P I. was "frustrated in figuring
out how to e11c1t pract1t1oner input...and d1scouraged from want1ng

to ta]k to them again."” In retrospect, the P.1. felt that s/he sﬁou]d

1

have met with consu]tants before tﬁe meeting to prov1de focus for -~

bra1nstorm1ng sessions with" students and teachers. Her/h1s EXper1en ces
f

Ted the P I. to add some 1nterest1ng comments té the 1ntervqew protoco]
H

- after s/he ‘had rev1ewed 1t. In the P.I.'s own words: . ;~3

»~
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- Because I ‘was not exper1enced at e]1e1t1ng pract1t1oner input--

and because of the short deadlines imposed by the funding agency

in accomplishing project tasks -- the {participation) ‘experience

was more negative than 1t should have: been. I did find it very

-frustratnng. o : L S

, AL

The sma]1 nunber,of part1c1pants on the Eurr1cu]um Review Board

was a drawback 1in determ1n1ng how ﬁeav1]y to WEhgh 1nd1v1dUa]
contr1but1ons.

— . . - . -
™Y -

_We are “paying" for the lack of better pract1t1oner 1nvo]vement -

~  at the” beginn1ng of the project now:as we- try to find a pub11sher

for the materials.- Many' publishers feel the.materials are not

suff1c1ent]y adaptab]e to a variety of c1assroom sett1ngs.
Th1s part1cu]ar P.I. adm1ts ﬂ”I d1d'not know how: to-treat pract1t1oners
i'and had no pat1ence'for 1t," then after rev1ew1ng the 1nterv1ew protoco1*
j;s/he added "but I m 1earn1ng." Desp1te the 1n1t1a1 frustrat1on this Ps I. :.
strong]y endorses pract1t1oner part1c1pat1on and p]ans to incorporate it

-

in future proJects.
&  Some Ples are skeptical about practitioner participation. Others
fsirongiy endorse”it. Most P. 1% fa]] somewhere between these two pOS1-
-'t1ons. These Peles seem to fee] that pract1t1oner part1c1pat1on 1s good

they try it 1n vary1ng degrees, and often f1nd both sat1sfactory and

.r‘ -3
. s

;unsat1sfactory outcomes from 1ts use. - ‘/efj_'
C]1ents on’ the other hand are un1versa1 1n the1r pra1se for- pract1- J
tioner part1c1pat1on. They fee] they have persona]]y ga1ned from it,
iseem to seek more part1c1pat1on, apprec1ate the chance to part1e1pate .
- and comp]am when ﬁarﬂmpatory opt1on is not g1 ven or g1 ven. half-
§ hearted]y. One th1ng is c]ear. P I.s have more troub]e with 1ntreased
: part1c1pat1on by pract1t1oners 1n RDD&I then do the pract1t1oners

themselves. Th1s conc]us1on is supported: by the statements presenteda:i,o’
© 2). IMPACT OF PARTICIPATION = - =’

\,- .

View of Practitionerss If part1c1pat1on 1s to have much mean1ng,

l, <




s _ ,
its impact mist be felt most by the pract‘ft"iaﬁéés'. A]most every one
; of the. té]ephoned pract1t1oners reported a positive 1mpact from their
‘_1: part1c1pat1on. One pract1t1oner W attended work part1es;sa1d that
| slhe enJoyed the high qua11ty of ngp]e, the qua]1ty of the 1nformat1on

g1ven, and s/he felt good about the se551ons and found them st1mu]at1ng.

;meet1ngs,and.1nteract1ng‘m1th peop]e; group-dascuss1on; and groﬁp'inter~-
++ " action* This practitioner,then went on to say that &/he got broader
o | knowledée -and enaoyab]e exper1enees, met 1nterest1ng peop]e and expanded
- 1 h1slher ideas as a resu]t of part1c1pat1on. Most practitioners received
o good 1nformat1o from proaect staff, met new peep]e and exten d d their
. social and prof ssiona] networks. As one'pract1t1oner put it, her/hJs

i part1c1pat1on in a work conference I're1nforced ba51c 1deas on how a

~ .f *proposa] E%:1d be presented“ and “1mproved my own wr1t1ng sk1]]s.“

Siﬁe "dev ped mater1a]s;“ found ways ‘to approach pr1vate funders and

YR

n**~ ab]e to re1nforce persona] and profess1ona1 contact. "

e

FWh staff. Bne even sa1d, *I made a new friend of FWL.“ The contact_

and cont1nued re]at1onsh1p with FWL was apparent]y very‘vaiuab]e. At 1
' 1e st one-th1rd of the pract1t1oners reported an 1ncrease 1n persona .
Ek.. 2rest1g as a resu]t of their part1c1pat1on in the proaect. The prac- -
- t1t1oners were often s1ng]ed out for- spec1a1 proJeet work.‘ This

T enha/;Fd their status W1th1n the1r organ1zat1ons and am§hg the1r col=.

]eagues. Many Saw . their part1c1pat1on as adxanclng,the1r own careers."

_ Another Benef1t that pract1t1oners derived from their eontact w1th Fwt"
- was a new-found or expanded profe551ona] networka, At ]east a th1rd

of the pract1tioners felt that tﬁey were now "p]ugged 1nto" some

0. - T i;& ";..
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? sort of ongoing information system: At the very least, most respondents
now knew a resource to call.when they had an educational problem. Practiz
tioners felt that a relat1onsh1p with the résearch and- deve]opment

4

;_commun1ty had been estab]1shed which could cont1nue.

A ?ew pract1t1onér§ described in some deta11 how their part1c1pat1on
'affected t e FWL proaect w1th wh1ch they were assoc1ateda Bne of these

The

group part1c1pated in sma]] ways and then “comp]a1ned ]oudiy to FWL
| staff and ]eader that that s a bor1ng exerc1se, we won t do 1t"m The
ri3staff changed the act1v1ty so that it was more appea11ng to the group --

"so that 1t better met the needs of the. group.“' Th1s pract1t1oner noted

exper1ent1a]1y." The "mater1a]s (a]so) were e]1t1st w1th educat1ona1

'jargon.“ The group proeess led to a change in mater1a]s. ?{-T: »

Gther pract1t1oners cited how they influenced change; i projects

.through the1r part1c1pat1onb Cons1derab]e and’ profound persona] change fg

- ”'occurred as. a resu]t of the 1nd1v;dua] s part1c1pat1on.' As one;pract1a=n

. S T, B
t1oner put it: . ; : o B4

A 1ot of my attitudes were turned around as a resuit

- of my participation in this project. I moved from
being dictatorial to a]]ow1ng children more freedom
to make.their own choices and to trust them-with: the

_ - respons1b1]1ty for their own work and succeg;
St

Another pract1taoner felt that h1slher part1c1pat1on had an 1mpact on
h1slher teaching' ‘“Part1c1pat1on means that my ideas are. 1ncorporated
}~with the research 1deas to maké a rea]]y workable techn1que in teach1ng.
_It 15 g1v1ng my a]] 1n order to reap the benef1ts." Th1gopract1t1oner..: -

'”"reported see1ng dfrect results in Ihe C1355r°°m'-

A

. .)
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influence in the projects: Both felt they were willing to participate
éﬁ&ﬁ%ﬁﬁﬁﬁ&ﬁ%éﬁﬁt%cﬁﬁa %eﬁtﬁbﬁdﬁﬁﬁ%tdt
misied. S/he 1n1t1a]1y be11eved that s]he Would have more. input 1n

determ1n1ng the mode] p]ans. Instead, s/he felt thatvthe FWL staff drew

up tﬁéxﬁléﬁs and on]y gave her/h1m the ch01ce of accept1ng or reJect1n§
them without cons1der1ng her/his network's fee]1ngs about the p]an. S/he

ey

- felt the FWL project staff "made all the decisions" and this Ted-to some

Y

—F

:eaﬁ%iiéf; ' This §ract?t?6ner believed that the P.I. was the source of

V ”the prob]enu The P I. “doesn t know How | -to faclljtateaa_proaect.and ——

made -no effort to get network part1c1pat1on.

Views of

«- Many P.IC* s fe]t that pract1t1oner

part1C1pat1on was cruc1a] for. the1r proaects and that the 1mpaet of partic- ° -
1pat1on Was ongoing. The amount of pract1€ﬁoner participation, however;
e -aﬁpéaréd to vary. The reasons for this var1ance cited by P.l.s ranged
from iéaﬁ of funds to lack of time and energy. As one P*I. descr1bed the
;}s1tuat1on, ”The federal government funded the proJect wh1ch broadened the .

f”d1ence of 1nterested peop]e and ]eg1t1m1zed the (part1c1patory) concept.

[ The program was to grow-from a ]1tt]e-known program to an Jnf]uent1a1 and
resourceful practitioner-based information center.” A subsequent lack of
funds ﬁeaat'sevm constraints on practitioner pa&'ieip%t{on;- One P.I.
had to cut back to "a fr1end]y te]ephone re]ationsh1p with sites<through-
?out the country.“ Some P I.s felt that when funds were cut the f1rst
part of a project affected was the fund1ng for contacts w1th part1c1pants.
Th1s of -course lessens the 1mpact of part1c1pants on project éct1v1t1es. i
MaJor praet1tioner 1mpact Seemed to take p]ace when pract1t1oner
ipart1c1pat1on was 1ntegra]]y bu11t 1nto a proaect from day one. The

P. I.s who d1d th1s felt that it helped pract1t1oners become ca-owners

L4
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of the proaect concepts. Less 1mpact was apparent When the des1gn and

-l1mp]ementat1on of the progect rested so]e]y w1th the FWL staff. Gne-

P.I. presented a var1ant on both these pos1t1ons. "Schoo] staff do not

d1rect1y affect our po]1cy, procedures, or ‘the basic mode]._ Yet: all’

f_tra1n1ng sessions were deS1gned to a]]ow for cons1derab1e f]ex1b1]1ty _:

and res§5ﬁ51veness to loeal needs.“ S]he fe]t tﬁat part1c1pat1on shou]d
be’ heavy at the ]oca] 1eve] but not 1n estab]1sh1ng proaect po]1cy.

F1na1]y, some FWL P I s and staff members reported that they had

Mrece1ved benef1ts from the1r own pért1c1pat1on 1n the proaect. One FWL

staff member stated that s]he had been very skept1ca] of pract1t1oner
part1c1pat1on. As time wore on; s/he deve]oped her/hfs own Mskill
in part1C1pat1on" and then pract1t1oner part1c1pat1on seemed to work
more smooth];y. L L, | . |

As the reader m1ght d1scern from the genera] comments made by the

'pract1t1oners and the P.T. s, part1c1pat1on seems to haVe a-way of

becom1ng def1ned by each rgspondent and d1rect]y re]ated to the type of

proaect conducted. Some proaects ]end themse]ves to part1c1pat1on._A

,Some more forma]]y des1gned research proJects find it harder to-accomo=

date practitfoner input; The fo]]ow1ng sect1ons present v1ews about

pract1t1oner part1c1pat1on he]d by practit1oners and Pals s in varfous

.types of projects (research tra1n1ng, d1ssem1nat1on, etc.). The orien-

tat1on of the project staff tOWard part1c1pat1on seems cruc1a] to the

Aamount of part1c1pat1on that occurs.

".~

It seems c]ear after ana]yz1hg the 1nterv1e with' P I.s that the

_ type of progect (research deve]opment, d1ssem1nat1on or 1mp]ementat1on)

5‘does to SOme extent, dictate tﬁe f]avor of pract1t1oner part1C1pat10n

> 146 .
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but the amount of part1C1pat1on, part1cu1ar1y :n the area of dec1s1on

, mak1ng, is d1ctated by,the or1entat1on or ph1]osophy of the P.I. w1th
regard to pract1t1oner part1c1pat1on. ' |
‘The way in which P.I.s encourage practiti%nerfpartieipatieﬁ depends

" to 4 great extent upon their own-beliefs and valuess The P.I.'s encour-

agement of 5?56{?%%655i participation det’”"7";ut6aa great extent; how

part1c1pat1on werks in a proaect.

~—

-%4*:*——how—an-orTentatTon‘tuward‘part1c1pat1on sets the- stage > for part1C1patory"

act1v1t1es. .One P, I. stated her/h1s project 1s current]y doing research
and "not yet ready for part1c1pat1on. Pract1t10ners wa]] be 3hvo]ved

Iatera It s premature nows" Another-P*I;; 5156 conducting research,

- see§ part1c1pat1on differently. :"All staff and’ teachers (pract1t1oners) |
| are 1nvo]ved in the process of 1nvent1on.“ The P I. descr1bed how h1si
her own backgreund as a pract1t1oner contr1buted great]y to des1gn1ng
and 1mp1ement1ng the-progect. Furthermore, the-?‘I. noted that as a .
resuit of participatﬁné'with practiticners herihis}ewﬁ attitﬁdes aboit

search broadened New s/he conducts "1nteract1ve" research w1th prac—

t1t1oners.

— =

Aorlentatlenmtowardrpract1t1oner part1c1pat10n conduct that research in

very d1fferen ways. _Th1s f1nd]ng held for.the other aspects of

'RDD&I also. o —

;EﬁiﬁiﬁéﬁAéﬁﬁﬁlagﬁééiléfiéiiiélpate’ Some P I.s prov1d1ng tra1h1hg

on the 1mpact of tra1n1ng sess1ons, mod1f1cat1ons to a]ready p]anned

meetings and to part1c1pat1on in the prescribed tra1n1ng. Their beliefs

o g . ) o 14?
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about appropr1afe part1c1pat1ng ro]es prec]uded add1t1ona] pract1t10ner

part1c1patlon. One P. I. took a more part1c1patory approach to tra1n1ng.

.The P:1. stares | '
Y R
schoo] staf? gets together dur1ng tra1n1ng and

works out the local: design of their program. - Staff

; should make decisions about size; student se1ect1on,
B . type. .of cred1t, and size of program. ' These decisions
~  should not be made by central admlnjstrat19n7a1one:

This is an. ongo1ng process of” planning that is part
of “the tra1n1ng g1yen._

&

Some of the proJects stud1ed prov1ded serv1ces. These proJeets put”
... on. conf“‘nces, workshops, and meet1ngs and prov1ded techn1ca] a551stance;'
‘Practitioners. usua]]y part1capated by the1r attendance or by comp]et1ng

react1on sheets or part1c1pat1ng in debr1ef1n' sess'”'s Yet even in

have d1fferent att1tudes tOWard pract1t1oﬁ r part1c"at1on. One P*I; %E“

expresSed'concern about the eonsequences of giving power to pract1t1oners.'

R r1sk is that if you say you want part1C1pat1on you

have‘to deal with it. This is both a known risk and -

costly. It is not necessarily a problem. In work
with individual practitioners you must watch_the amount
. of power you are willing to let them haves They can

. exercise undue influence- and express biases that may

not reflect the majority v1ew. ‘This project has “safe"

& praot1t1oner involvement: Not a- 1ot* There are not

many risks or costs therefore.

v

What is the appropriate amount of pract1t1oner 1nvo]ve-
ment in a contract like this is a question I ask myself.

I do not have an answer: The progect produces products

and would like more reactions but it does not get them.

The project changed the format of the last newsletter

and requested feedback on the change. It was sent to
800 people and the proaect got four rep]1es. Most -

people do not respond un]ess 1t 1mp1nges very d1reet]y
on what they are do1ng. RPN s

Another P I. do1ng techn1ca1 aSS1stance.expressed a willingness to d

' g1ve power to he pract1t1oner. S/he remarked about the results of

BS S
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. giving that power: The project staff knew they were to respond to the

needs of the field: .They didn't realize that as-a result of the responsés
they would have to change the focus of the project so michs But they
were willing to change: °

A third P.I. of a Training and Technical Assistance-project stated
~that s/hie and the staff believed in practitipner participation.-

A belief sthat practitioner participation is important
has been strengthened over the course of the project.
Since the staff works with rural and minority groups

. . - they believe they can't be credible without
'~ . - practitioner input. .. . T -

i~m;“2ifhé acceptance of 5Féctitioner Eéﬁ%jéfbéiibn.by-thé.be P.l.s of .
~ development projects is qualified. Both'P.l.s reflected concern about

 which practitioners should be given an opportunity to participates

_* - The first P.1. shared his/her puzzlements ﬁndfccnvicti-ahs:

~-A problem is deciding which responses-from practi-

- tioners (reviewers) is the best advice for the project
to follow. This:is the most difficult problem:. Having

- them meet as a group would not necessarily solve this ~ .
problem. - . o o

touch with them

em is important as is making them know

_.their input is important. . Staff accented“this impor-
tance by engaging in phone calls; correspbndence;. .
individual meetings and group meetings. S

S Selecting the right representatives and-keeping in

Participation can be cosmetic and do nothing for a

project: There must be .a critical level of involve-

ment with each person.. They must be comfortable in
expressing their ideas and feelings and know that -
they are not being used as a.facade. You must have-

a time schedule and budget that .allows-for partitiz

pation. Participation mustsbe real and participants
mist be personally involved:and havé a stake in how
@hgfprgjggtfgomgssgg;;f7Progress'répcrts_and rewards

must be given to them as well.
W D
.2 " The second P.I. elucidated his/her ambivalence:

- My feelings.ahout practitioner participation are mixeds -
S .7 Practitioner=ihvolvement is good if practitioners have

‘fﬁf_; <., their heads in the right places But there are those

-

o oo J4aq
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“the proJect is committed to pract1t1oner part1c1pat1on.

who should not be in schoo]s nor 1noth1s perect. Yet . C

T Practitioners who do not value kids are not wanted in-

(i

- the program. Neither are. those. .who have conf]1ct1ng

R attitudes; i.es, who won't let h1gh school students: .
o -ocallthim/her by his/her first name 'or ask questions.
i/iTheése authoritative types are not wanted in the adap- .
" tion program. These project staff beliefs have been %

reconfirmed over time..- There seem to be good teachers

and bad teachers: The right kinds of people are. neces-ﬂfi"

| gt e e S b

sary for the program to succeed. Pract1t1oners must

~be qua11f1ed and want to be involved.

Two P.1. s, who are d1rectors of d1ssem1nat1on preJects, expressedJ:.

different att1tudes and be]1efs ébout pract1t10ner part1c1pat1on. One

ta]ked abod the g1ve-and take requ1red when work1ng W1th pract1t1oners.
’*~ The notion of co]]aborat1on and part1c1pat10n is.
'~ oversold. It is like motherhood. No one knows

what it means to ask for group part1c1pat1on.. Tﬁe

is a-cost. Eemprem1ses are the costss . The gaxns al

-in the long -run. You canlose individial ‘judgements

-and points of view that:are idiosyncratic to your own LAVfL

setting: . You must be willing to give up -something,

otherwise you-are a poor participant or on.a_ soap box. :

If not, part1c1pat1on then is:superficial. It is the R
prob]em of merging one's self inte a group identity ~_ .

versus beimg able to be -autonomous: There is a problem

of balance betwekn -self:and groups A certain amount - : fﬂif,_}

_of d1stance 1s needed, yet you must co]laborate._*

The seccnd P I. of a d1ssem1nat1on proaect ref]eeted a grow1ng cenfj- ﬂ/

_'A'.A—r

7 dence in shar1ng,the centro] of thq;proaect with pract1t1oners.
e 5§7t§efbf§j§§t has gone ony- he'staff has gotten ar ST n
' faith that to help teachers, you must allow.them ;e]f-. C

., definition and the freedom to define what.they, rieed to g .
“work on. In the beginning the staff thoughtfth1s View :

 Was not. generally helds Also; the.staff sees the "need
to involve teachers in substantial ways ——— 1nv01vef’

teachers in talking about learning issues rather than

© Just ﬁ]é&iﬁé-iﬁéﬁ governance boards?.¢ :

4z’
.




- ticipation.: Thé:att1tudés of one P. I., wﬁo Sees the pract1t1oner as

]

The statements of the var1ous Pe I S quoted in th1s sect1on are

111ustrat1ve of the 1nf]uence of the P.I.'s or1entat1on toward par-

“eazéeveiaaer with the staff" and staff as people who must “listen to
pract1t1oners,'i obv1ous]y influence the shape thé work will takes So -

too does the att1tude of the P. I. who stateSfthat "there are a]] k1nds

of part1e1pat1on but s1gn1?1cant part1c1pat1on tends to be rare.

be influenced by the 1ne]1nat1ons of the peop]e carry1ng out the -

funct1ons. Th1s _common sense statement.adds to the comp]ex1ty of

part1c1patory.

Who should: part1e1pate2 A second area cruc1a] to an understand1ng

. of the 1mpact of the P. I. s or1entat1on to. part1c1pat1on of pract1t1oners

is he Judgement hy the P,1. as to who shou]d part1c1pate. Peop]e were

o se]ected to part1c1pate 1n various ways. Payment was made for part1c1-

w0

¢

pat1on based on Judgements of expert1se, ava1]ab114ty of contract Funds, :

B 7 .‘\’ e
&

proaect budget and amount of t1me spent on. tasks- .
Three groups of - 6Faét1t1oners can be 1dent1f1ed those well- pa1d
those ]ow-pa1d and those not pa1d. The f1rst eategory of . pract1t1oners
were pa1d we]] for the1r work on the proJect and were seen usua]]y a\
expert consu]tantsgor adjunct project staff. Some, however, were on- .

line personne]. One P:I: was certa1n;that profess1ona] consultants were

the most k’nwiédgéabié péopié on project issues. "S/ﬁé §é’ia> "Scientists

last becaise they are more oBJect1ve.” Atsleast six of the twenty P. I S

saw on-line staff as. experts deserv1ng a f1nanc1a1 reward. vThey were

e



~ fee for their work. Almost aTT cited their work as pleasurablé and

pat1on brought to them.

v
Yo

v

v1ewed as'advice givers ‘and task workers that” deserved remunerat1on._ of

the pract1t1oners 1nterv1ewed by te]ephone, twe]ve stat ed" hat thefig’:

»part1C1pated asopaid experts. They fe]t the1r ro]e was to support and

adv1se the FWL project staff. Most of these pa1d experts held h1gh TeveTff“

educational positions. They saw themse]ves as decish onmakers on. many

| ‘a;e;ﬁéété of the mjéét-. Some stated they helped write reports while

,.others noted the1r 1nf]uence on des1gn and po]1cy 1ssues.; Most d? these

part1c1pants had a Tong-term re]at1onsh1p with the projects .

The Tow-pa1d pract1t1oner part1c1pant const1tuted the Targest s1hg]e'ﬂ
group of part1c1pants contacted Perhaps han of the part1c1pants 1nter-

v1ewed by telephone fe]] 1nto that category Soiie had rece1ved a;;maT] e

-

'Séfgaﬁaiiy meaningful: Most felt that they Were vo]unteer1ng the1r time. .

They realized the monetary compéhsatiohlwas;not great. Some pract1t1oner
participants even noted the préstige factor and the status that part1C1_

One th1ng that appears to- be s1gn1f1cant about th1s group 1s the fact _'

" that they were on]y part1c1pat1ng 1n the proJect for a very short per1od

of t1me. day, a tra1n1ng sess1on, as a rev1ewer, or for a fewégegks as - vf'

a coﬁtaét at a test S1te. Each had T1m1ted 1nput 1n the proJect, whereas% .

‘Another noteworthy difference between Tow-pa1d and h1gh*pa1d practi=

t1oners was the1r role. The Tow-pa1d pract1t1oners tended to be rece1vers

; of products that neéded to be fac1]1tated. The h1gh pa1d pract1t1oners ,

were transm1tters of 1nformat1on to the proaects. Some notab]e excep-

7
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practitioners partners. . One P.I. of the four said that "involvement

‘of all praéfitionérs is heavy and equal." S/he went on to characterize |
_fhé réiat%onshipibetweenvthe practitioner and the projeet as-ai“%amiiy;“r

ownersh1p” of the program was h1gh and participation heavy == in one

case SO heavy-that ‘one part1c1pant_states; part1c1pat1on has_caused a
personal ‘burnout’ but 1 felt that it was worthwhile for my project

staff and myself.” The praétitioﬁer then Tisted a significant alteration

that her7h1s staff made in the or1g1na] proaect des1gn.'

prOJects seemed to have 3 great deal of 1mpact on the prOJects, that

1mpact is not representat1ve of the tota] low-paid group. Their part1c1-
~pation and impact seemed based on the strong convictions of the proJect

P.I. that part1c1pat1on is 1mportant. A c]1mate was created that called
~ for further part1c1pat1on. Interest1ngTy;'oniy'ahteﬁ of the P.I.

ment1oned students and- parents as part1c1pants a]though in two proJects
‘parents and students nere 1ow-pa1d part1c1pants. '

-The non- pa1d group of part1c1pants were usually reC1p1ents of ser;
dv1ces. PrOJects were des1gned to meet the day-to-day needs of th1s group
~or to study 1ssues related to 1ts funct1on1ng. Six of these pract1t1oners
,were 1nterv1ewed by te]ephone.o Th1s group represents an 1mportant pract1- .
tioner const1tuency. As one P.1; put it "the most crucial part1c1pat1on
A(1s) by adm1n1strators in schoo]s. What the ]oca] program 1ooks 11ke and
how we]1g1t operates 1s determined by teachers;'_ This non-paid receiver
;g?aup appeared to be of p1vota] 1mportance to some proaect P.l.s. These
P.l:s fe1t~that-this group nust/g so}d"'1f a proJect was to be 1mp1e-

mented effectiveiyl APart1c1pat1on was seen by this greup of P I.s to

.lzaé?




| with regard to the va]ue of var1ous types of part1c1pants.-

‘;\

@
consist o#-béiiéﬁng in and endorsing a project. One PI. said "Schoo]
pr1ncipa]s were cruc1a1 -- they had to be]1eve the program. cou]d take /

place.”

In many projects the receiver groups had direct; . continuing and-

- lasting contact with project staff: Their participation did not‘usua]]y

1nvo]ve decision mak1ng but concerned the 1mp]ementat1on of the prOJect.

Some of this non- pa1d group- expressed statements of- personaT growth and

"proréssional sat1sfact1on.. Others comp]a1ned that they were g1ven too

much work to do or "weren t cohsu]ted."

in<genera] h1gh]y pa1d pract1ttoners were seen by P I s as part of

. the broject. They had regular and frequent contact with staff. Low-

paid pract1t1oners were seen as peop]e paid to accomp]1sh a spec1f1c

short-range task. A]most all cited examp1es of brief encounters w1tﬁ

FWL sfa%r; However, the qua]1ty and intensity of persona] contact some=
times Broduced “]ast1ng fr*endsh1ps“ between staff and practitioner.

The non-pa1d pract1t1oners who played a ro]e in 1mp]ement1ng a proJect had |

a ]ong-term re]at1onsh1p w1th proJect staff. Tﬁey fe]t pos1t1ve]y about

'the1r part1c1pat1on when they exper1enced persona] growth or not1ced

student growth or 1nst1tut1ona] growth; Théy felt negat1ve]y toward the

fproaect when they felt 1t was not respond1ng to the1r needs.

P]acement of a person 1nto the h1gh pa1d

]ow-pa1d or non-pa1d gigup seems to ref]ect hab1ts that come from non-

;,part1c1patory tra1n1ng and exper1ence as well as the or1entatlon of the P I.::

-

Inst1tut1ona] messages, e1ther from fund1ng sources or host organ1- .

: zat1on sometrmes subt]y discouraged:F.I s from wr1t1ng a ]arge part‘C1patory“f}

.'sect1on 1nto thetr budgets. How comm1tted are fund1ng agenc1es and‘host -

Vorgan1zat1ons to the notion of part1c1patory RDD&I’ The authors of'th1s

- I
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'report feel in retrospect that an add1t10nal quest{ n should have been

.'asked dur1ng the interv1ews W1thlth Piles “If you we rced to cut

'.your budget what advice d1d you receive regard1ng part1C1patory 1tems

| -3 :from‘the fund1ng sources and host organ1zat1ons?“ Answers to. thlS

> . JES

o

Regardless of 1nst1tut1onal eomm1tment, it d}d seen clear that

-"th” P.I.s who brought to tﬁe1r work the conv1ction that pract1t1oner

"part1c1pat1on was a cruC1al part of that: work bu1lt a proaect budget

?'that, iﬁwsome way, reflected that conviction. One ‘new P f. stat d that

Al

,Partic1pat1on. f';i N

.;1n future work he]she would deS1gn th1ngs to allow for more pract1t1oner

TN

One f1nal area related to the. part1c1pa-

*tory‘or1entation of the P.I. deals with the select1og o? the part1c1-_
pant. One" P I. stated ”Hho is tﬁe pract1t1oner’ You must get the
”right type of teacher to help deVelop the p’igram". The 1mpl1eat1on

is that some teachers are the wrong type to s:ceessfully adv1se program.
~Another P.I. remarked “Seleet1ng the r _392; representat1ves or group 5
and keeping the group together is 1mportant to make sure th1s proaect
is 1mplemented. Control seems to be the crUC1al 1ssue2here. How a

P. I feels about trust1ng some of the outcome of h1s/ﬁer program to

others he or she” has not selected has a direct implication for the ;'

'_partic1patory ?lavo:/of.the_program. Remember'from the llterature

orientation toward interpersonal trust and part1C1pat1on in dec1S1on o

“making, interpersonal trust and JOb sat1sfact1on, and trust s negat1ve

«.

: y .
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correlation with~job-tension. LT

The 1ssue of se]ect1on:1tse1f comes 1nto quest1on Shou]d part1c1pants

4. in RBB&I be selected by P.1.s; or should they be. reﬁresentat1ves of peop]e

‘affected by the research? Who ‘selects the part1c1pant ? ;'
: The t1m1ng of se]eet1on can a]so 1nf]uence part1 patony act1v1ty.
gSeidom are pract1t1oners requested to. part1c1pate in the iﬁitiéi‘d?é?tingi-'

of proposals. Most often pract1t1oners are asked to part1c1pate on]y after :

a program has been funded. Participation that_beg1ns afterrfundjng ]1m1ts

;oaitie1oatofy;act1v1ty: _

* Very often then, 55&16%@55’65’ of ,sFa'éfmaﬁéFg is Yimited not

~igl’on1y by the method of selection but by the timing of se]ect1on. fhere?ore‘g
part1c1patory funct1ons.are 1nf]ueneed not only" by the P.I. '§%gr1entat1on
but a]so by 1nst1tut1ona1 d1ctates and hab1ts. Var1ous part1c1patory '

: _funct1ons are d1scussed in the fo]]ow1ng seet1on.

4) PARTICIPATGRY FUNETIBNS

Some o? tﬁe more formal ?unct1ons of. pract1t1oner part1c1pat1on are;h
j\ _._based on requ1rements set forth by ?Und1ng sources. One such requ1re- '

- ment 1s that some pract1t1oner par%ne1pat1on must take p]aee. Fund1ng
agencaes often requ1re an adv1sory comm1ttee,‘a mater1a]s rev1ew commlt-/
_tee or some form of pract1t1oner approva] of proaect act1v1t1es. The
funct1on filled by part1c1pat1ng pract1t1oners may not necessar11y be

the funct1on seen as most appropr1ate by a P;I; butfone that meets,

:mandated requ1rements. One P.I. be11eves that this situation has
- caused problems for h1sfher project . S/he is skept1ca] about th #a]ue

- _‘of pract1t1oner part1e1pat1on and does not 11ke be1ng requ1red to 1nc]ude

IO o -

it in h1s/her work. - : o . .

-
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- fPIs or. practltloners c]a1ned that pract1t1oners had dec1S1on mak1ng

v-19

el
'A

5.

;ethnic, parent and student representat1on.' It as p0551b1e that pract1-
' :tioners areJasked,to part1c1pate 1n proaect act1v1t1es to meet these .

requ1rements, rather than because they are va]ued. No. P Ie ment1oned

th1s as a prob]enu v _
N A most controvers1a] funct1on of part1c1pants is- dee151on mak1ng.
"«In th1s area ‘the. most comp]a1nts were vo1ced by part1c1pants 1nterv1ewed.

‘iIn most proaects, pract1t1oner5ﬁuere pr1mar11y seen as adv1sors. Few

power. Mény FHL staff bel1eved decns1on mak1ng to be the1r respons1b1-

Z]ity;{ Almost a]] the.practntzoners who fe]t they had power to make

~decisions had been pa1d as’ consu]tants and v1ewed thE1r pa1d ass1gnment

Y

- as he]p1ng make dec1s1ons. - - B - yf .

'-T_ﬁx The informal funct1ons filled by pract1t1oner part1t1pat1on:;;;tzfd‘“'

. ., .more. d1ff1cu]t to 1dent1fy than the formal funct1ons. Table. 2 contains

2:a 11st of some of tﬁe part1c1patory funct1ons that pract1t1oners
performed in the proaects stud1ed., The way the tasks in Tab]e 2 are-
‘_conducted and the cho1ce of who conducts these tasks are 1nf]uenced

by the orientat1on 6f the P.1. and staff toward part1C1pat1on, 1nst1-. -

tional gulde11nes and pract1t1oner 1nterest. These three var1ab]es

1nteract along with other Tess sa]1ent var1ab1es* such as the type of

'the proaect conducted t";shape th e funct1ons of part1c1pants. ‘The se j

and other var1ab1es wiTI be'd1scussed in Chapter S1x. o

F=ii
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'SECTION-2: PERSONAL IMPRESSIONS OF PA_RTI’prAfoRY 'R’b;ijzi. ‘,

,affect oraetit1oner part1C1pat1o n 1d Based RDD&I The nev1ew of-

fthe 11terature Suggested that three broad categor1es of var1ab1es*can

,

7e1ther encourage or 1nh1b1t pract1t1oner part1cipation’ the behaV1or of

- the 1eader or change agent, organ1zat1ona1 structunes, and the values and -

*

c1pa] I nve st1gators of fﬁeld-based RBB&I proJects at: FHt adds to the«

;siliterature ‘on pract1t1oner part;c1pat1on by shedd1ng }aght on two,of those

=5;ithree~5road categoF{e§;?/the behaV1or of the 1eader and the values and

b 3 .

S — = o . ? - .'.’e o e . -
ST LR Y . ~

attitudes of key personne1

5?(:‘ ‘,:"7 ~ L . .
'~J@An”fna1y51s of the 1nterv1ews held\W1t prOJect pract1t1oners revealed

~.;_seveFaI ?actors that seem to be responslble for encourag1ng’$susta1n1ng,

B Y

:“and re1nforcing the 1nv01Vement of the él1entlofaet1t1oners. The fol]OW1ng

)

'frsect1o ’ii 17st and def1ne ‘the faetors that mot1vated pract1t1oner part1c-

f

| W1]] provide representat1ve quotes from pract1t1oner 1nterV1ews

ussed these factors. 'f;?ij;"' ?;.?u;gff;_‘ ;?:

The factors: ment1oned by the pract1t1oner as be1ng reSponS1b1e for

;"Eencourag1ng, re1nforC1ng, and susta1n1ng the1r proaect part1c1pat1on fa]l

E1nto the fo]]ow1ng eategor1es- : : f“ §h

e./x-.

<

e 4) Persona]]Profess1ona1 Ga1n

5) Perce1ved Impact/Gégns for S1gn1f1cant Others

s -15557

h;'attltudes about pract1t1oner part1c1pat1on held/by key personnel. In th1s :

ﬂi_sect1on an an1y51s of the 1nterv1ews held wrth the pract1t1oners and Pr1n-~;.

- .

N



1) PERSONAL INTEREST OR BELIEF IN-THE | PROJECT S PHRPGSE GR NOTION

Gne of the reasons most frequentl; ment1oned by pract1t1oners for .}
the1r part1c1pation was an 1nterest or be]1ef 1n the under]y1ng purpose
‘or idea of the progect. Some of the practltloners say . the progect was a
vehwe]e for ach1ev1ng a 1ong~he]d personal andior profeSS1ona1 goa]. Other
pract1t1oners deve]oped an 1nterest‘o§ Beiief in the proaect S purpose on]y
after part1c1pat1ng 1n the prOJect foﬁ%awh1]e. Whether the pract1t1oner s

1nterest in the proaect s purpose devegbped before or as a resu]t of the

partlclpat1on seem to be energ1zed by the estab]1shment of a match between
tﬁe pract1oner S perSona] fe]t be11efs or 1nterests and‘the proJect S ;“ )

.spec1f1c obaectlves.i Hhen th1s happens, the proaect becomes a brldge

’*5between the pract1t1oner s persona] commltments, be]]efS, and 1nter t
'~and the express1on of thém in the wor]d of- work The practtt1oner thus
'-Aseesqgib proaect as enab11ng hlmiher to express, as an emp]oyee, persona]]y;;j"

' 'fhe]d va1ues and bellefs.“a L e f§; ¥

1n the Proaect.

<

_Praet1 i

| The fo]]ow1ng quotes from 1nterv1ews w1th the pract1t1oners ref]ect -

- bR

—a persona] 1nterest or be]1ef in the proaect s purpose or not1on. ' “1'[ :

[ 7_‘.7

; S 1 is the embodlment of ev' vthi ,
"“Itelsgrewar ng to see-one's ide i emented and -
surviving.*. It offers an alternative style of leadership
that T T ‘

1ke, an-: alternat1Ve approach to education that
allows for individual ways of learning to-be capitalized

on. It emphasizes the continual Tearning of -an adu]t and,

allows péapie to create and “study and grow intellectually. . «
i's ' a jkuLtﬁeeLabfd1ssemifat1n”?




1 am student-oriented. The Executive Coordinator .

at a counci] 1n Washington-asked me to participate.

This prestigious invitation; combined w1th my_

interest in networking and .
motivated me. This 1S a way

area,which 1s: student and a;adem1c affa1rs.~“ o

-y

1 was motlvated in part]e1pat1ng because Iebelleyed
in the eencepts and pthoso o

I have der1ved persona] sat1sfact1on from: be1ng
involved with an alternative learning program. It
has_been professionally stimulating for me,to work

wltbfg1a§§rgpn7teacﬁers on aiprogramethatelebelqeve
in philosophically.’

L Pt ~ - '
fi “IE- is. part=of nur{preeedures and our ]arger71pygjyement

- With Project Equity and- gggfcomm1tment to advocate '
,equ1ty that we se_th1s serv1ce.~u.iﬁgg~ : - r‘:s'

B S

o Research and deve1opment really is. 1mpertant. ;Itffg;

- important in that R & B.is increasingly seen as hav1ng

?; ~_value by the clients and that the many millions of
federa] .monies are going to make a difference because

- 6f :the interest that we as a laboratory are.creating.: . . i

among our: clients.: 1 have a background in diffusion

hﬁﬁ_};_research. With that: as my professional interest I am
.. very interested in the power of national networks:s: -

to be able to deliver in a systematic fashion the

results of research and development to educational

praét1t1oners who need those outcomes- R S

What motivated iy participating in the project w was my . A =
Interest 1n the program content: .1 had been interested o

in critical viewing skills prior to my participation

in this project. on join mot1vat1on was interest
: n_America and the 1mp 1ca-"

t1ons for change in Amer1can seC1ety.




Severa]

Pr1nc1pa] Investlgators stated that’ e be11ef in the purpose of the proaect

s a?fected;the extent to wh1ch pract1t1oners became 1nvo]ved in 1t.

J&-give women w1thout skills in grant wr1t1ng the
nformation they.needed to have control over what
7h—y wanted to 'do motivated involvement. What

tained interest was the quality of the tra1n1ng;°

given and respons1veness of the project to what

- was_needed. Intrinsically it is motivating - and
susta1n1ng to work with women .committed to .women’ S
issues. What:caused them to become 1nvo]ved was

ﬁe issue that they be11eved ins

-
=L _ ) ' . L -

. =l = . s ol et
! e N B - I S JEEEN
- - . .- O Lot X . .

o . K . . - - N

The ma;or incentive for involvement was that teachers
would get smaller classes. =The Oakland classes had 34
-kids and looked forward to haV1ng less. Teachers saw
an opportunity to get advice and help for things to

try in the ¢lassrooms. They wanted advice from pro-

SN s e Y Se _JUES WEMHLEM GUVILE

-. Ject staff.. They participated because they wanted to -
4 , . get’ help and ideas for classroom discipline, learn
» - - language:arts curriculum ideas. Having made the - o
- :commitment to do it sustained their. part1c1pat1en L e

in the prOJect. They sa1d they wou]d do it and d1d

g Interest in the proaect was’ 1mportant. The rev1ewers
r=;fe]t it,was. @, worthwhile project and had-enthusiasm _
"~ for the proaect - With regard to the four field trial

groups: _ They. were - 1nterested 1n ]earn1ng new tech- 8

e ;;niques for teach1ng..

Dol Many 1nd1V1dua]s re]y on our services and useithem

o repeatedly. The centent- -area of the j f
that it is useful and_ itioners; beld
1n,mﬁtlvatedethelrelnvolvement : X 2

2) PERCEPTION OF PERSONAL IMPACT e

The 1nterv1ews revea]ed that part1c1pat30n is re1n?orced and

‘ strengtﬁened when pract1t1oners are ab]e to achieve work goa]s that they

~"judge to be worthwhile and “the resu]t of the1r Own persona] effort and

1.,\

1nvestment i.e.; when their work makes a d1fference. The gllggigggg to a

-4pr03ect s purpose and part1c1pat1on 1n progect‘tasks seems to be strength-
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‘ened when the;pract1t1oner recogn12es that h1sihetueff

1cant,contribut1on, oward

************ _ P _
practitioner. Lo =
. .

R

ct and the

o The pract1t1oner'* percept1on of persona] 1mpaet is g1ven added
_strength and va]ue when the pract1t1oner (3 ef?ort and ach1evements take
place at the Begthn1ng of the proaect. A]though the percept1on of 1mpact
per se, seems to strengthen pract1t1oners part1c1pat1on, spec1a] 1mpor—

S tance accru S h’n the effort breaks fresh proJect ground prOV1des f1rst 5A55t.‘

-

;;,exper1ences, maFEs ?1rst ach1evements or prov1des a mode1 for the COUrSE

and conduct of ]ater proaect work._ The percept1on of contr1but1ng to

- E'?

and hav1ng;a persona] 1mpact at the beg1nn1ng of a pro;e"

e U b et ety o4

Ajgfpract1t1oner

to.be an mportant fact

part1c1patlon,as revea]ed 1n the pract1t1oner 1nterv1ews.

<

Thé fo]]ow1ng quotat1ons are grouped 1nto two categor1es. The f1rst
‘ groop 1no]udes pract1ttoner quotat1ons that 1]1ustrate an impact on the

- apraétitioners. The second grqup includes pract1t1oner quotat1ons that

a‘;,

§hoﬁ impact on pract1t1oners at the beg1nn1ng of the proJect.

| The project provided me an éﬁportun1ty to pursue
two areas of "interest. I was motivated by the
relative freedom for me to follow my own  ideas

and work - area...my own -interests are visable in

- the project and the ideas I generated are utjlized

at th1s workplace.

»

1 influenced the forim of the project
oF what exchanges ol ;

growth in the number of students.ent§l1ing in the -

program. i:gglggg with sétting up key ¢ 7, a;55‘1n




: re1nforced my mot1vat1on.

ERN The: env1ronmeﬁ‘g%§ quraded by e above and beyond

the local area and made it poss1b]e to expand to the a,lf

- county level. I helped establish collaboration and -

shar1ng of ideas between rival schoo]s ]ocaT]y. '

My pr1nc1pa1 to]d me 1t was a wonderfu] program and

that it would be good for me to participate and I just

accepted -y . pr1nc1pa] s: enthus1asm. I thought they

were going-to give.me some wonderful. things that’ Wou]d’ﬂ'

help meé to keep my cliildren's attent1on., That was not
‘what, was -happening.. The presentation did_not clarify
‘what one might expect from the program. Gradua]]y, as

I part1c1pated and talked to FWL staff, I began to

understand., I changed my math.:groups because I had-

“begun to;payfattehtloy -to my.children in a different

way. [ was-noticing their success levels and regrouped
them by success levels. It worked very we]]...Thati;;~

-_;..)-.

F) . . .
z -

U - -
-

. EEE I YT

.--sett1ng, rather‘tha :
as des1gned 1n PCU

S

“what had:beerdewfloped. “Room environment means a.

]ot to me

[
o .

i developed a- process of commun1cat1ng w1th c]ass-.

room teachers -and lab teachers that fac1]1§ated¢the

“&:DFOJECt s goalse - b

- -

‘1 worked direétly with eh1]dren u51ngg’" skills: as a
,ﬁeacher and. my comm1tment to 1earn1ng and 1nd171dua1

¢ dES1gned thefe was no, central tﬁeme.~';

.”L_--'My—commutmentetofthe;program served as the. energy that

- kept the program alive in the second year when .the -
~ original pripe movers were no‘1onger4present in the
,d1str1ct and. had moved on._. -‘7; B ‘

<

parents in order toffacq11tate ch1]dren s growth.\spé

of materials; and gave informal 1nggt inte-the under-

'stand1ng of ch11dren and ways of- work‘ng w1th them: . -

.1634

#tu<

: ?I he]d in: serV1ce for staff tra1n1ng them in the use

The impact on the program that resulted from my participation:



Impact on the. Pract1t1oners at the

I initiated acqu1s1tlons of mater1a]s and 1nserv1ce
I deve]oped and perfected

materials.

I d1ssem1nated

reinforcement through rewards, a behavior

mod1f1cat1on system.- to other school staff.

‘.r‘s“

. for the use of mater1a]s.

"1 was.1nvo]Ved»in the n1t1a] p]ann1ng and conceptua]1z1ng.‘

teach1ng concept - positive -

The ent1re concept of the proJect 1s to keep putt1ng peop]e in.

touch with each ‘other around the i
'by me and to ‘encourage ideas; get heTp, proETem solve, give support.
!ﬁ e project contributes more and .more: spec1f1cs to the deve]opment

of th1s concept which is a falr]y new one« - ..

1 helped set up the network from scratchs

-the -Beginning of the dissemination project:

wasedeveloped

-

"Je
-

@

I have been involved since
I was significantly

: 1nvo]ved w1th the concepts presented read1ng mater1a1s, etc.

I he]ped choose the prograru
. something new.: My.greatest part1c1pat1on was when we were observ1ng

i My

" gotten -to know it better.

Center) 1f I cou]d.

‘j P B
o

e ﬁ ;

I 1gve it.

S

-

&

the program and being trained in how to deliver the program.

involvement WJth program has grown since we chose it and I have °

o “.

I was ex61ted by the idea: of do1ngfiii

I would spend all day in there (the HEP ,

B PR R

The first year was tﬁe most 1ntense because I was sett1ng it up

.and" there was a. Iot of

I kept the project go1n95 0rgan1zed.everyth1ng.. , ‘
‘I made sure that the:.

sure. that procedures: u
program model was fg
preparation of mater13]s.

i_

I

d

prob]em so]ved‘

-y R
e L

coord1nated and on task.

followed.
owed exactly.. .
I set up the center phy51ca1]y.

. e

grodnd'break1ng and. 1ron1ng out of wrinkles.

k3

g ve d1rect .service to chﬂdref és_a c]assroong tea
- _ : = S

& made

I supervised the

1 schedu1ed regu]ar meet1ngs so that sta?f wouﬂd be'

cher. -
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O
A]though none of the Pr1ne1pa] Invest1gators ﬁeﬁtiéﬁed ‘that the

pract1t1oner 3 percept1on of- h1s/her 1mpact m0t1vated or encouraged their
5aFti615atiéﬁ two Pr1nc1pa1 Investigators’ d1d d1Scuss the 1mportance “of
gett1ng pract1t1oner part1e1pat1an at the Beg1nn1ng of the proaect. ;The
fo]]ow1ng quatat1ons are From.two Pr1nc1pa1\1nve§t1gators who ]earned by’

not' doing so the importance of gaining pract

beginning of tg; project.
We areﬁ pay1ng" for the ]ack: ‘bettex mgtjtibher

involvement at the beg1nn1ng’@f,“

many publishers fee] the materi,_
~ciently adaptable to a variety

= Ibsérbom setthgs.'”"

. : ‘.;,,;

B L The participation of T1t]e I.Directors has h1ndeted’

- because they-did not’ understand the centraet. " Some -
opposed 1@ project. .When it bedan none, were -asked

to be part of the advisory group..: tater”tﬁey changed ] :{ a - s

their minds. because uninvited; the: prqgect staff

.attended and made a’ presentation at one'of their

— - - FE_eEE _;;«‘;

meetings. \Th1s got them 1ntere§tedfand -they are now

7. vinvotved.
BT ;»,‘A’-’/
~

.:; 3) ENJOYABLE/PRODUCTIVE REtATIGNSHIP HITH THE FWL PROJECT STAFF
| The quaT1ty of the relat1onsh1p that pract1t1oners have ‘With the Fﬁt*5¥> .
quotat1ons from the 1nterv?ews shﬁw that both tﬁe qua11ty of the pract1-
t1oner s persona] or 1nforma1 re]at1onsh1p w1th staff members and the '

una11ty of the task-or1ented re]at1onsh1ps Were seen as 1mportant by - ;

th §Wact1t1oners. Practitioner 3art1c1pat1on is infl v "igf
‘degree to which practitioners see thei tionship with project staff - &

. if?éhdiy‘and‘acceptiné; and 2) profes-

signally useful -and productive. Pract1t1oners Seenk ‘encouraged when they
o 6 - B - : : U )

" A . - . . :‘v‘

T
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3 ;perceived that the proJect sta?? cou]dohelp-tbem achieve their work goa]s

‘:in important ways and could do so in 2 friend]y, non-Judgementai manners The

t]

Principal. Investigators-also recognize the importance to the 5?65&&2 of

'-édeve1op1ng productive and friend]y re]ationships between practitioners and

the prOJect staff members.f}The combination of a friendly and productive ‘.

:1ish a co]]egia] re]ationship between prac-

"‘ s

re]ationship he]ped to es

jf;tifioner and projict staff members. This co]]egia] re]ationship mot1i vated

practitioner part1c1pation. ‘The ?oi]ow1ng representative quotes from inter-

" yiews Wlth practitioners i]]ustrate the va]ue and importance of .an enJoyaB]ef

; taBoratory proJect staff.f

ey

_and productive work re]ationship between the practitioner a=§‘the Far West

i

— .- —

* .Project Equ1tyfhas:gigeneuseasslstamuxh Iheyeareesupportlve,f

Ll nice geggle.' )

They- have aSSisted me_ 1n mygjob., I haVé.deve]oped friendship
: .and we have done some . -

The *enter at Far West tabonatory does an extreme]y good job
and' the staff of Diane Mcintyre in particular are outstanding

; “and the new ideas they give to us are most helpfuls He_are )

invo]ved because the center staff is_ so competent.

The on]y 1mportant factor in our participation is the credi-.
“bility of people at the Far West Laboratory. ' They (FWL) are

always on top of things, ‘they get materials that are asked

for 1nnediate]y and send them out faste: . SRUN S

1 [4persona];yeenaoyédeﬁoiking:witheRita;GostiEEs ‘She (Rita)

" - was very organized and it was stimulating working with-her.
I.learned a great deal about how to organize materiais :

. o through her.

e
aua o

" West Laboratory staff to receive suggestions. Bpenness on -

Far West: Laboratory S part to meet my - regional needs has ’ E ISR

-~

been key. 1 {7 T
o ; A G

Yy

L P
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What excites me as a_ person is. ach1evement.f The Far Wést Coe T
Laboratory presentat1onegaxe-

wiTling to tj. [ feel you always .
Ahayeetofbe open to new 1deas. The;program ‘worked -and fed my
'fmot1vat1on.

Ta

éonnents*o?- Principal

.4 vest1gators recoa"1zed that the re]at1onsh1p between

f“d the Far West Laboratory proJect staff 1nfTuenced

,7 r1c1pat1on. The fo]Tow1ng quotat1ons are exampTes of

..,.

STs

. '; ; The gféf%’is?1ﬁv{;ﬁ ;411th gract1t1oners. They : S
- B EE "f%th pract1t1oners. 7,f e Tyl
taff:attitudes are: Coos T

©.1 L They extepd thes i
oW ‘1mportantv- “The part1c133nts have- commented

_ S il about staff he]pfu]ness via return postcards and
' ]etterse : S -
_ , A :eif\“ f,.' EC 0 R
Sl ” e '.";-'.-.-_ __e;;;: ) I S

: conference per‘year so they can have d1rect con-.

‘tact with userss Pract1t1oners a]so»are invited .

to Far West Laboratory to *make presentat1ons about

what their organization™is do1ng and how'WEECN dnd

. the1r organ1zat1on can work more cToseTy together.

¢

oW

This project is pract1t1oner-or§ented.: Staff is i

kN N — v . & P gl = = EEMIT

oK ggncerneﬁfapgut,1§glat1on from, practitioners and : 7

"7 tries hard to avoid this by gefting in touch with -

% practitioner groups, attending meétings, and in-

- viting individuals to Far West. Laboratery. . The
staff is becoming more sk1]]ed in designing

approaches  to encourage the part1c1pat10n of
pract1t1oners. _ .. Sy

I

“ It is the process ofthe interactjon between pro-

. ject staff and participants that ensures partici- : S '%ﬁ
pation; however; the project is de51gned to train D

participants: A responsive process degands inter-

actions That 1nteracf1on gets 1nformiﬁ§o§ fron




T

* participants and that 1nformat1on becomés the base e
--for what the proaect does.i‘]'v, C .

e .o ‘;_' iy
Lo

v fr1ends. A warma persona] network has been . S
' respons1b]e for the trust that ex1sts. ‘The: staff " R

.People are personally in touch With one ani her.‘

.. Me hold small intense conferences to build per-_ -

sonal relations: The m1n1-awards to subsidize..

Tie

“visits to other Teacher Centers: or to bring peop1e
as’consultants to their own center: he]ps a_great-
‘deal; The use of their writing in our publica-
tions and draW1ng upon their opinion-helps to

.foster participations A d1rectony of members is tl o - ';';

pub]1shed and distributed frees . sz]eadersh1p
style is informals: I regard the pract1t1oners

.. as- peersfggdfco]]eagues. The substance of the , . ot
K progect comes. from them. We have a non11near su S .
‘ -way-of- operat1ng. We opegate on the basis. of”

1atera1 “think¥ng. There is a. w11]1ngness to

. ¥<_»take our.priorities froem the network, to revise.

""and to be flexibles - Staff treat pract1t1oners

chljegna]“manner.
aselgadst ™

af‘f ;available

“*he'cT1ent 1s not d1v1ded

, persona§ grbwti, h__,'_»,-i~ Leammztment among
#.. staff.towRdt th are ‘doings- A1l communication

Staff memberss- Much sharing

" of. information about -a pafgticutar client takes : -
p]aceif Some pract1t1oners may perceive the net- " . .
3™Nand think they are ot ey
TR ugs "~ This may hinder partic- - L IEsn
RSN | ipation. Otherwise the latk of a formal struc- .- -~ )

i ture and the ease of access 'to the project; with - .

o fﬁgP" its support and friendship, encourage partici-

pation. There is a high commitment to teachers S s ? .

being able to learn.” What sustains practitioner - . L
_participation is they find it is productive, ‘ - SR
- practical; professional and stimulatinge.ss S, '

The decision to put money into phone calls and- R -
staff travel also helpeds - You need to:put up - <a:.

the money and do what it takes to be in touch + « % o -

with ﬁFaEtit1éﬁéF§ on iﬁéig terms. Pract1t1onérs VIR it »”
LY .. Z

s1ona] rewards. - % .

~ Staff makes it a po]ﬂ, to. trave] and ge'

first-hand information on Teacher Centers in
< parts of the country -- face-to-face.

169
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-

As the proaect has gone on the §taff has gotten Ce T

" a faith that to help teachers, you must allow them . = -=

-~ self-definition and the freedom to define what - zx. =

© they need-to work on. :In the beginning the: gﬁ?ff‘ﬁg'~f
thought this view was nhot generally held among =

inservice professionals. ‘Now, they see”it as much

more widely held.
S The addition of staff has made 1t pas§1b1e for
.&" HoOre pract1t1oners to be involved. The OE-funded
Teacher Center program has broadened the audience

of 'interested people and legitimized the concept_ _ _
R of Teacher Centers: From a little-known program.. .-
-+ ..it has grown into an jnfluential, resourceful, = -~

. i*practitrcner-based 1nformat1on center on Teacher LTI L
_ iwifﬁiCenters. : _ R . Laow -
S e edbees DL e

Staff- 1nteractdens have mot1vated retarded, and o .

sustained participation. The staff have d1fferent

interpersonal skills and often o riot establish

“as.wide 2 base of interactions ‘as the project -

: needs. -Sometimes the quality of_that base_is not.

.. so good. Staff do not always probe participants
to get extens1ve and detailed feedback.:

The lack of on-site contact with c]1ents is;

. detrimental to the project. Biut it is the way the

project is set up. As™a result, staff use their:
time at meetings to start and.create re]at1onsh1ps.
Then they bu1]d upon these starts.

There was created a fee11ng of ownersﬁ1g and trust- ;1.

* betweén Far West Laboratory and the schools .

(teacbers'and principals) during the initial phase -

of the program. .The project prom1sed to leave the

_fﬁi . - schodls if they Were rot.wanted. The project staff
let the projéct be a choice for teachers. The -
teachers were not chosen for the project by the ]
N : pr1nc1pa] There was no coercion: : 2 5
"',: l.‘ ’ . ‘; 5 . ) L ;
.8y PERSONAL/PROFESSIONAL GAIN ’ S

. ;

Many of the pract1t1oners 1nterv1ewed 1n this study sa1d that as-
| “:resu]t ef theﬁr part1c1pat1on in the prOJect tﬁey rea]1zed persona] and/
;lor pro?e551ona1 rewards._ The: persona] rewards ach1eved by pract1t1oners
| var1ed from chaﬁgas 1n attitudes or ways of behav1ng to 1ncreased sat1s-_
' fact1on. The profeSS1ona] ga1ns noted by praet1t1eners var1ed Frcm the'ﬂ
meney, status and recogn1t166 received. to- career advancement and change.. it
- The persona] and profeSS1onaT gains or rewards were seen by the pract1- : ?’s
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;ﬁt1oners and tﬁe PrJnc1pa1 Invest1gators as encouraging and susta1n1ng

;‘pract1t1oner part1c1pat1on. The fo]]ow1ng comments were made by pract1-

t1oners-§ndfref]ect the persenal or profess1ena] ga1ns they perce1ved

themse]ves to reap as a re5u1t of the1r part1c1pat1on in prOJects.j

o
-

,I learned to apprec1ate what ° was do1ng more. I
“began to see myself.as a creative. teacher. 1 have
_been_a teacher for fourteen years and I am a. good,
“teacher. This.project .gave-me support .
-tion for what I was dlready doing. I learned to.
label and categorize my techniques. It was an
" opportunity for .instructors to share ideas which
we do not ordinarily have. I learned a lot about
my style of teaching. . I teach what I values
I th1nk that, what one teachés is a projection

-of one's values: The. project helped me to clarify

~what my values are. It game me some strategies on

how to approach a problem, define it, find resources
and solve it. The-role playing was.very practical.
"1 did not, however, enjoy acadeiiic theory. The '
" -brainstorming; problem solving sequence enab]ed me -
to get clear on my own earee* goa] of do1ng pr1vate -
consu]t1ng work . s . v
L

B,

st1mu1at1ng peop]e out51de of the schoo] d1str1ct..
I met peopTe fromeall,oyer _

Lt ableetgeimplementgnewAtechnngues and jdeas. I started
" to look at children differently. I really focused my
attention on them. As I kept my journal my entire _
_- awarepess -of. what children were doing increased; as we]1
“..'as-who_they were, which enabled me to be more Sen51t1ve

to their needs: As the atmosphere in.the classroom

loosened and became more relaxed, the children formed

~ a close-knit group. The'space in the roomdjncreaSEd.
There were more kinds of materials available and there
was now space for an_individual child to go off toa o
corner of the room-alone. -The children’s feelings ) z:jf
about themselves were better and they also-felt better.
about t ¢ These improvements affected me in

P Nty T Hes VI T

ggsjylyefways and *found my work more enjoyable and
rewarding.’ This pr¥ject was an. opportun1ty to-learn.
. It was new energy coming in._ I Tiked it. I will

continue to-implement some of these techniques. .. . .

AR
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I' Was or191na11y a first grade teacher and became d1rector

of ‘the programs Involvement in the project caused me to
' n M.A. and continue profes- SN
- sional training. . It has motivated me to Iearn and to SN
i'cont1nue to Open v1stas in the f1e1d. R

Part1c1pat1on gaVeﬁme the opportun1ty to develop further

directions in'my own research and to extend my under- .

- standing through contact with experts:in the f1e1d.,;»1§"- “.,
have been associated with major advances in the fiefd .- .=«
. and am,workgng with influential profe551onals. :

Involvement in this prOJggtfggused aeturnlngfgp1nt in my -
D

-1 earned a great deal.qf recognition
nationally because of the work and it has allowed.iie to_

develop my own area of 1nterest and pursue it...it hasii
stimulated my own growth profeSS1onally., C _

mctlvéfed:ds. Anether by-product of th1s attent1on :
- s that ‘it has made those in our service area’ such as
' the Board of Education; teachers and.administrators

‘more awarg and appreciative of what- you are doing.and

N ' therefore of what they have in their own backyard. |
: - Also; people come from all over the country to visits - _
This has meant increased local commitment to the = - S

proaect 1nc1ud1ng moral and f1nanc1a1 supports ~ .. B

Profess1ona]]y -1 have been asked bg other organ-f

izations to be present at’ tconferences because of'ﬂ» 5

my in¥olvement in this project. -There is also

more recognition by state people -as -someone who
has ‘expertise. I am more, prom1nent. My reputation

is_growing. S IR o

.f',

all this attent1on and va11dat1on. 1 feeq that I

P T”; game”f’hi’ng* va].,abmﬁx fee'l apgremate?f-

. V. . . : . . N
Co )

-i, have been helped thirough some frustrgting tlmes
.. -when T was thinking "Is it worth it?" by people . .
LT ca]]1ng;and,as me. , ) v _

.. had_been very Timited. _ The Teacher s Center
Exchange was Vesz;' ‘

\ QQLijigggiﬁiiﬁéf'I could be and what 1 could do ———
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My individual ideas have. changed by y part1C1:?~*

pation.. However; by .basic commitment to teacher.

- .centering was reinforced and strengthened: I had

always ahd the concept of teacher centering as an £,

' approach to staff deve]opnent but for awh11e it T . e
was a 1one]y batt]e. o _ . N o A

~

: Comments of Pr1nc1pa] Invest1gators

-

The Pr1nc1pa1 Invest1gators ment1oned that several d1fferent types

1n-proaects. The fol]ow1ng quotatxons by Pr1nc1pa1 Invest1garos pro-' ;;:‘ Les

v1de examp]es of the1r views- and note the various persona] rewards

prov1ded By Far west Laboratory prOJects.

R A
‘

The three people who“deve]oped the va]1dat1on

- process wanted to ﬂaﬁe sure theqx::xuﬂauﬁutlons
‘were kept, recogr )
for thelrecreatlons;:

] Tﬁéi §ét their ideas used and become part of an
C T - inner circle that they see’ as. _important for them:
They get visability with the funding agency '

-because the Principal Investigator purposefully

Credits their ideass They get to work with a -

Principal. Invest1gator who has a 1ot of contacts.

ﬁﬁhk1ng With the project g1ves pract1tloners s L
er in work1ng with networks and 1nf]uence PR : -

- An honorar1um of $1007per person ]ast year was

~given to participating teachers. . Extep§;0n~credit
is-also given.for credit toward degre@’d¥:higher -
pay from the district. Seome teachers. VO]unteer,

some.are volunteereds This makes a differences . -

One is self-motivated and interested and the other, I

" though not openly hositle, has more narrow limits - .

. of participation. The W1]11ngness to.participate g w0
- - can change depending upon teachers' expectations 7. .
. With regard to what they will get out of the proaect

for themse]ves and the1r c]assroom.

o . . ‘;.1 | f o . _1‘7:;

s
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e ,;The maIn reasons pract1t1oners (teachers) became". ;5 ';u:' o
LA involved are the principal's recognition and the - '

support given to ‘£heir own_interest in.their -

classroom. And their -own interest in 1nteraetfon

with another:adult about. what goes on in ‘their -

elementary school c]assroom.~ They Tiked being - N
o “in¥olved in research.® :They want ta:-become s
Y : involved with other ‘adults in re]at1on to their
-3 . - professional work:: They desire self-knowledge.
;;/., :° .. They also want to .do a better job with:helping

the ch11dren ]earn who are not 601ng so we]] 1n
ChOU] . .'; o - S ¢ JENE

.© - They were flattered to be asked = curious-about what :
T peop]e at Far HéStftauoratoryguo._' - o

Teachers had a tr1p to San’ Frang1sgo:7j1heyffe1t'

:~  ..an incréase in status when gsked to part1C1pate. -f*ik’
=TV has a big 1nf]uence on’ the1r students and o

tant to them.

7

Parents were given 3100 per day and a trip to.San o ‘ Y”;:‘@ '

% - Francisco. Oné.parent visited friends in San- T T

_ Francisco. They were flattered to be asked.

o

For consu]tant% the proJeot dea]s w1th therr

o grofess1ona1 content area and participation

- gives thém recognitfon. The $108 was not an-

© - initial {ncentive. The $100 was’ what susta1ned
the1r part1c1pat1on. .

B RN

~ 5) PERCEIVEB IMPAGT]GAINS FOR SiGNIFIEANT OTHERS
The ana]ysis of pract1t1oner 1nterv1ews showed that pract1t1oners
were encouraged to part1c1pate in f1e]d-based RDD&I prOJects when they
:be]1eved that the proJect andlor their 1nvo]vement in 1t wou]d benef1t» ;é;
'peop]e they wanted to help or further :a cause in which they be11eved. k
The pract1t1oner 1nterV1ews revea] that th1s be]1ef served both to mot:-
vate and sustain praet1t1oner part1c1pat1on. 5 |

It should be understood that this category of mot1vators may, in” o o

part, be- re]ated to Persona] Interest or Be11ef in the ProJect 3 Purpose

‘J

ERIC - =~ SR Y
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or Notion; Tﬁe d1rect purpﬁ?é of severa] of the proaects stud1ed for -

-s

"< this report is to serve certain ‘classes of c]1ents. skt‘may be's- therefore,
) L Te
" be that the pract1t1oners who sa1d the1r part1c1pat1on 1n tﬁese proJects

was re1n?orced by the proaect s purpose understood that the purpose

_ 1nc]uded ach1ev1ng ga1ns for s1gn1f1cant others. However, there is a’

7d1fference between the 1ntended purpose of a proJect and the perce?ved

v1mpaet of 1t. It 1s for: thts reason that the present category was

B _created. " The-following quotes by pract1t1oners proV1de examples of
comments that address the proJect s 1mpaet or achxevements on Beha]f

of peop]e or causes. perce1ved.as 1mportant by the pract1t1oner. éff

\“*

S

- the o”ass size was a b1g mot1vator. Thenswatéﬁlng

RS contactgandethatslscou]d give parents positive
T feedback instead of only dealing with them
. around;groblems of cr1s1s was very inspiring
: tO ﬂ'E- . -.»j'A:'V : . - .

" The smalle : ize end ebroaden the

A horlaonsgnfgtheechlldren oy~prov1d1ng them w1th
enriched programs. Far example, 1 -extended

. creative.writing; 11brary work; reading and’

S sharing of ideas. I'was able to teach math in

.. greater depth. In fact, there was more in-depth
- work in_all areas and because of this the chtldren
became more involved with their work. There was .
more creative play. Thus, because of the decrease.
in number of ch1]dren, the curriculum became S :
much richer. Children"s motivation increased '
 because they did not get angry or d1scouraged
‘ hav1ng to wa1t for he]p or attent1on.~- R

< .

a_Ihefprogect gave me d1fferent‘!ays 'of 1ook1ng

-:at how to get students involved in real=life -
-1earn1ng sttuations and different ways. that

>+ you can. learn from those situations. I saw

~ how one's approach might differ based on what
you want.to learn and also how you nbst
eft‘ectwe]y ]earn. 17

Q : B U o
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o 6' 1 cont;fbuted because I was Enow]edgeab]e about

~ .. Dakland cjgy resources and had extefsive experi-

" ence with youth in the past:and was>able to share - .. Tl
my hat-area. ‘I wgs able to bring. - -
. students in direct contact: w1th‘heTpfu1 resourees.ﬁ

,in the cjty as a su]t. . . oo

L

- Ifreguestédfaanrecf1yequgter1a1s on Oregon S f
I sent mater1a]

" women admin ,tratoff program.

4l

%

2L ziupatloneuasguSEful and was - sent -on to other peopTe,'. " e,
oan the~state 1nvo]ved 1n Women s equ1ty . S o 2

- P
- b

My 5cr061s had vo1ced _certain needsjdruﬂiiethen A
nE - 7" . voiced to the statf of Materials. Support Center. S
” © - They developed materials to meet that need and oY
A .ftheyAhayeebeen4d1ssemnnated4togothepgschoo] dqstr1cts T
~ :-aSﬁﬂL | . RN

e

i Connents of Pr1nc4pa] Investlgators

AT P o :
make a poXxit ve”1<%act on the 11ves of other peop]e. The fo]]ow1ng e e

1

‘quotes by Principa Invest1gators are examp]és of tﬁat views 7fy
. o :’,"'_ v ._?‘ \5,,’ o "‘,» _é -

';_1ncrease their mottvat1on, score -cognitive gains; -
interact positively with peers, excitement about c
{ . - <»going to'school. This rubs off-en parentss Par- - -
T '?,- ents become supportive and this sustains childrens

! ";*;7’ The reward 1s 1ntr1ns1c - see1ng “children change,x

. " . One parent transferred her child into our school

- and ‘saw marked change in the childs The cogn1t1ve

' gains-of students reJnforce the teachers and.

change student att1tudes about themse]ves and
their behav1or. : B R -

- -

' ;
w°

‘Their comm1tment to th1s as an educat1ona1 practice

~ that they bélieve is 'good for students: Other - .

IS
<

teachers and administrators without the comm1tment L

T

.S1mp]y w1thdraw from the program.

B ST
1 ‘0

".'
1O
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kn ana]ys1s of the 1nterv1eWs;ﬁe%dyw1th rOJect pract1t1oners revea]ed ;

fngvera] factors that seem to, be respons1b1e ﬂogid1scourag1ng, 1nh1b1t1ng

"; or pun1sh1ng the 1nvo]vement of(pract1oners. The fo]]ow1ng sect1on w1]1-

B 1nst£;nd def1ne the factors that were seen fo retard pract1t1oner parti-

c1pat1on and 11]ustrate each factor by(Prov1d1ng representative quotes

.. A
from the 1nterv1ews. : ??

(4

- The factors ment;oned by the practrt1oners as be1ng respons1b]e for"‘

_ 1nh1b1t1ng, pun1sb1ng, or d1scohrag1ng the1r proaect part1C1pat1on fa]] .
1nto the fo]]ow1ng categor1es .;ﬁ; {ft;

1) V1o1at1on of Pract1t1oner s Expectat1ons

-

// 2) Insuff1C1ent T1me and Energy or Conf]1ct with Other Work Tasks -

. % "
.‘a' o * .-
~ CL -

V1o]at10n of Pract1t1oner Expectationé ol

[N

Severa] pract1t1oners stated that the proJect S. goa]s or methods

L. 1

for ach1ev1ng them. d1d not,; 1n fact, co1nc1de with what they were to]d
and led- to be]1eve. Whereas theSe pract1t1oners may have 1n1t1a)]y

Tooked forward to part1c1pat1ng in° proaect act1v1tres,

themse]ves ]os1ng 1nterest when, after severa] month§, the proJect

| d1d not prov1de the ant1c1pated serv1ces, products, or opportun1t1es? )
to become 1nvo]ved. The fo]]ow1ng quotes from‘the 1nterV1ews w1th

pract1t1oners,prov1de examp]es of statements that re?]ect th1s ;

v1o]at1on of expectat1ons. - ”'A o S
R I was teach1ng a very large c]ass and. org1na]]y
~ " under the impréssion that the Far West. Laboratory
.staff would assist me in the-classroom and.1ift
~ »some of the teaching burden: -This did not’ turn
- out to be the-case: - . . y

I was disappo1nted ‘n the level of" oart1c1pat1on.ﬁ-
Though .I enjoyed taiking to ~=pople from all over the
nat1onﬂahd 11ked exchangtg iiiformat1on with .




&

‘the prob]em was wasteds My 1deas:were not con~-

sidered (mngnp.- s). The Far West Laboratory . <

project hadidéfided all these questiofs in_ - .

“advance. ,I\ etved no feedback. I .was w11]1ng

td participaté extens1ve1y and. uasnetiglgen;the i
-chanég. . - Lo &

<.

.~ 'Participation- has been confus1ng;' 0r1g1na]]y I. ﬁ-5 .
"was: led to believe that my region or network = °

would have more input in determining the model :@
plans that were drawn ups 7Ig§te§§7i7fe]t7tﬁgtf s T
the Lab staff drew up the plans and gave me’ the o<, ;;;; .

' choice of accepting or not accepting w1thout »

: ”cons1der1ng fee]1ngs about the p]an.

P Sy - - o,

net been asked.. ‘Not be1ng asked to,part1C1pate ~.;_ . _:l A

X

has .been the major facto® in my lack of _par

L f‘%"pat1on. ‘1 am stilt 1ook1ng forward to pant1C1- T : 55 *'

pation and exchanging views with ‘others ‘in the
field. -1 am still wa1t1ng for 1nformat1on‘from :

AN the first méeting. 5 \\\g : . e

I had hoped that it wgqu give me an 1dea of very:

| - sspecific steps to follow in wk1t1ng a proposa].

o

- A 1ot of excellent’ material. was: presented there

- but I'was not able to apply the pr1nc1p1es being
" taught because I did not _have.a proposal .in mind
. or have_the experience of ever having wr1tten a -
- 'proposal before. The staff critiqued prop9§gls

; if you:had something developed: As I did not I T

‘was- unable to benefit from this. I guess -I:could * e T

= .'_.iiu' g§e7the ‘books ‘to -hammer qut a rough proposal but:
' - it is all more nebulous than.I ‘had ‘hoped for... The

- .. materials ‘did not.arrive on time so that:I-did.not -~ = S
" have thé opportunity to look at them and I had no T T

ideas or preparation for the workshop. My Tevel :: = o -

of exper1ence with proposg1§ @gsfgojjgg that it - . T

going
- . on. I was sitting next to some women. who had . .
o Wr1tten two proposals and fe]t the oppos1te.

Insuff1c1ent T1me]Energy or Eonf]1ct wjtheﬁthen Horkglasks L ‘ﬂ}i
fif,- A number'o? pract1t1onersistated iﬁ tﬁéiF 1nterv1ew, that they :
d1d not have enough t1me or- energy’to part1c1pate 1n the proaect to *#j:‘i .

the extent théy w1shed. Many of these pnaet1t1egers, neverthe]ess,_ 7:

l/d




: the intervtew.

The quotes aiidress the pract1t1oner s thoughts aboﬁ@ the t1me and

energy needed to part1C1pate in prOJect act1v1t1es.

To do this over an extended period of time wouid

burfi out most professionals because of the intense N

kind of 1nteract10n w1th peop]e requ1red._3&;; . o
~ . ' e T ST 9 o L

P

~va [T R r

My Ea onstraints were a hindrance. to,my part1C1- P

o T === . . 5~—~'.; A

pation’'@ecause of my own commitments as,a students - T
It was: ‘the .third quartev-and I was'tired. It -was T T

: . hard, to coord1nate everyone's. schedu]es and find - _ I

) _ t1me for'meet1ngs.; e oY ' _ ‘ '

~

The tlmeftpftea]]y si* ﬂn and pay attentlea to
all the things mailed .. me, the many handoutsg
was very tight. I found 1t d1ff1cu1t 'to keep

up to date. R s
Participation_ has caused pgyﬁpnaw ,

1 felt.that it was worthwh1]egfo ,

Gy,

= ) . - .
-project = e
'staff and myse]f.;, _ ’

R

:_;77 o ‘ .5.2.: o s o _,fT\ . 'V w
-1 was ﬁiﬁdéféa by the limit_of resources in time - Y;

aﬂd_h;._msﬁ I was 50% time on another job.and =~ ‘. ¢
the time and-the project was guite demand1ng. I '

T

X - was motivated by the experIence of pursuing _ .
researchaand deve10p1ng -REW concepts. L T /,—;\

-Tr)‘
- °

>

1 vas ﬁ‘"de”‘?@f@y amount of tine T had tsu,lev ota”
to role as Board member and many other t1me s s 7

com]tments. '» ' , _ @\, . i - - "; : , . . ; :

. Also I was able to e the proaect
with this part1cu]ar type of rese {rch’ team as

the 44p1c for my Ph.D. d1ssertat1on. o T

*;7blgge§t7h]hder§nge topa§t1cz§atlon has been.' =R
’currentuover]oadreq:present J S L

Q ) ‘-._..—.-' ; ol | ) . 5. T
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. The: 1nterv1ews w1th P I S and practatjonersaconta1n 1og1ea] and’eommon-

-

"5sen§E adv1ee for understand1ng partzcipatory act1v1 p- Att1tudes vary.

Some Ps I 3 see part1c1patory RDD&I as an unnecessary frill that can S1gn1f1-

cant]y s]ow down or a]ter 1mportant educat1ona] work.. Others see'1t as a-

: “9"}- .
fgad to successfu] part1c1patory exper1eﬁéés.

sa11y fee] that the more chances they have to part1C1pate the bette th

RDD&I product w1]1 1ook.? Two drawbacks to part1c1pat1on expressed by ;ga;f;;?

‘eady fu]1 work schedu]e. Others fe]* that

Eh'ir part1c1pation d1d no"' the effect on outcome they,had hoped or )

expeeted.u ; '

.

As the authors ana!yzed

f'sages are presented 1n as’ br1ef a form as posS1b1e. Ihey are the author s'
condensation o? sect1ons 1 and 2 6? his chapter. Re;ders are 1nv1ted to

reread those sect1ons and draw the1r own conc]usions; : *:'1~\;v B --)1 o

(recogn1t1on, personal sat1sfact$on, growth 1n proﬁess1on, etc.) from the1r"7
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:e RBB&I programs
. C - o .?’77’
' were those who, 1n a3d1t1on to mak1ng a contr1but1on ‘to the f1e1d reatgéed

A

e : Do : T T Lo T ®
act1v1t1, ' .‘;;;A ”,1 : A.ﬁ'-iUAﬁ; R f_ . ‘”. grf’; R 2L
o 'A | Maééagg'i"f Part1c1pants were eniouraged to part1c1patf in ﬁﬁﬁii pro-i é;ﬁ

beneth peop]e they wanted t0: heTp or’further a cause in wh1ch they be]1eved.;.

7The1r part1c1pataon was susta1ned wheﬂ they judged that the prosect had a

pos1t1ve 1mpact on the pe0p1e or the cause.. 1"”i;¢ , -?_-" ;f"éi. ':f

e

0

fﬁf;. Message 5 A Part1c1pat1on ina proJect dur1ng 1ts Beg1nn1ng stages 5

) vpart1cu1ar1y in shap1ng act1v1t1es, seems to contr1bute to susta1ned pract1—~
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Messagg 7.‘ The persona] be]1efs the Proaect D1rector and key change T

agentsah?ve toward part1c1patory RBB&I at the onset of proaect act1v1t1es '

:s | coioreand direct a]] subsequent part1c1patory activities. They define the

éggnqt1a] parameters of part1c1pat1on and ind uence the qua]1ty and quant1ty

) of part1c1pat1on. T co _,;i : S

_toward part1c1patory RDD&I 1nf]uences part1c1patory act1v1t1es.

Message 9 Of "all the partte1patory funct1ons part1c1patory dec1s1on
. mak1ng seems to be the funct1on that generatesithe most apprehens1on and

»

conf]1ct between‘proaect staff and part1c1pants.v
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not set as1de.from other tasks fgr part1c1pat1on A4 ﬁﬁﬁéi.
A ]ogiCa] order1ng ef&events to ensu%ﬁ*;ptima] bgrt1C1pat1on fo]]ows.
It seems that opt1ma] part1c1pitﬁonv1n RDD&I comes whe; B
. k - . ’
]5 Key proaect staff are comm1tted to the net1on of part1éibat7FJ
RDDAI. o ' . - )
2) The® host fnst1tut1ons and funding agénéy sharé that comm1tment. s
:" E%I“The part1c1pant is valued‘by prosect staff. ‘f; . ;i
'§)t‘Part1c1pants va]ue the;purpese of the proJect. | o
i 5) Part1C1pants share 1n the ear]y shaﬁiné of the proaect. -

'é) Participants’ are comrmt édté s‘ervmg the peop]e or cause the preJeet
servess -

: N L. .
- - @ o e Y

v 7)%uff1cné%t time. has been set %51f for part1e1pat1on.

£
' & -

8) Personal relatmnsmps are estabhshed between practttmners'and o
é)target staff. . : . e

e

9) Part1c1 pants feel the@a\?e an, 1mpact o”"""q?guprejeet. ' %

- 4o - - /
]0) Part1c1pant,s as s éss the pro,]eet, as havmg % pos1t1ve 1mpact.: i}"f 8

o e B :Z .
H) Part1cm&ats fee] that they have Been rewarded personai" ‘Q?,-.

prefessmnany as a resiﬂt of - the1r part1c1pat1on.

| ]2) oPart1c1pants' éibéctatmns have* been n%‘pé: RPN . “ o

ra
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: CHRPTEﬁ SiX

DEFINING A etnsszrvms RODAL PART%EIPATBRY ACTIVITIES

| f3; :Tﬁe purpose of th1s chapter41s to def1ne and cTass1ﬁy part1c1patory ﬁigsf

.‘ii; act1v1t1e§ The not1on of produc1ng a. taxonomy of part1c1pat1on was D
1n1t1a1]y seen as the appropr1ate work of tﬁ1s chapter.» That not1on was
reJected. Tﬁe taxonomic rlgor of theub1olog1sts will not be. found here. °~

f_:. Part1c1patory act1v1t1es have—been arranged and ass1gned to groups. The

L cr1terﬁeﬁfor3213551f1cat1on by group however are not agreed-upon and ‘

. ,,4,

accepted d1agnost1c cr1ter1a s1m11ar to those used by bnolog1sts to g '~§;;'

Y

"S1gn an organ1sm to a k1ngdom, phylum, d1v1S1on, etc. The Tog1c of ’

Was used to class1fy, group and def1ne part1c1patory act1v1t1es.

work shou%d be seen*as exploratory and hypothe51s-ge' at1ng. It is’

£

- Much of the. Work of thts'ehapter deals‘W1th def1n1t1ons. The

study of part;glpatory ﬁ%ﬁ&l 1s in 1ts 1nfancy. Whiﬁe?..ai;

‘ / 502 :‘- -l 4?:;'
' 1nterv1ews for this study-the S1ngle most str1k1ng per”_f FuTe-of the

- v1ewers was the Tack of agreement among those 1nterv1ewed'wa?h regar&*to n*

N

a work1ng def1n1t1on of’the term'ﬂgart1cnpat1on. There was no debate.about

def1n1t1ons, but rather the assumpt1on was made that a ce on'def1n1t1on was
.,@0

e

shdred by mos t people. Th1s Tack of prec1s1on adds to the confus1on surround1ng

part1c1patory act1v1t1es. B1fferent peop}e, def1n1ng part1C1patory ‘JT"

RBB&I d1fferent1y, evaluate 1ts worth and reach vary1ng conciasmoﬁ?i

A presentat1on of the var1ous ways to defrne part1c1patfon 1s seen as a

] Actionlﬂwnerigtd/}'; o -,f?* . '_.':j ;'il ‘”a vf‘".. SRR oo
A perfect startzng po1nt for the work of th1s chapter 1s the‘d1et1onary ‘

L,
’:"'iv'\‘ R
‘\
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‘ def1n1tron of the.term. The most genera] def1n1t1on of "part1$1pate"

- ,l,

~ aceording to Funk and Hagna]]s40 1sAﬂtogtakeiparteorehaﬂegégsharé in.

commonAWJtheothers " That def1n1t1on conta1ns two very 1nterest1ng not1ons

useful to understand1ng the various part1c1patory RBB&I act1v1t1es. The

;;_., .

share in common w1th others,“ assumes ownersh1p. = S

Act1on def1n1t1on§ of part1c1pat1on can inelude no ownershnp at a]].r

To "t ake gart" can mean: to co]]ect data for someone e]se,euse of an

educat1ona] product, engaging in a. schoo] eva]uat1on, etc.; Some people

fee] Very comfortab]e With these nonownersh1o def1n1t1ons. éthérs-féei
, % .
rue part1c1pat1on must 1nc]ude ownersh1p. Those peopTe usua]]y

Y

1nc1ude rrftﬁevr defﬁ*ftions some shar1ng of power. To- f‘o h,i' v

shareelnecommon w1th others" coolg mean Sé1 ct1on of res ch ;x-7

quESt1ons, dec151ons about the part1cu]ar form of 1nterventaon, a fee]1ng

. of respons1b]1ty for the;ﬁroduct, etc. One of the magor causes of frﬁct1on

2 __uncovered among Pr1nc1pa] Invest1gators and pratt1t1oner§ 15 the'mwscom-

v

)

émun1cat1on of th iexte o

many wﬁo cons1der themse]ves part1c1pators. Cdﬁmun1catav

'-'Pr1nc1pa] Invest1gators and p Gt1t ’nerg that were»used;as eV1denqg.of

'5eh ownersh1p and.act1onﬁare exoected of
”' ( . -

pract1t1onars..” v people genu1neﬂy be11eve that . they are partJC1pat1ng

2

» o N snin W
?; or-encourag1ng partrcﬁpat1on on]y to be shocked When confronted by someone

'”’* whose def1n1t1on of part1c1pat1on exc]udes the1r act]vity.. Others who fee]

';f,.

fthat they are not part1c1pat1ng may f1nd thé?‘have been #?ge act1ve than

ommErce N

Iamong theSe peopLe often’ breaks down because personal percept1ons of B

‘-pqii1c1pat1on do not perm:t aaother s,défﬁ9§t1on to be con51dered.

Tabﬂe 3" conta1ns'many offthe act1v1taes g]eaned from 1nterv1ews w1th

:;4

;F

B!

@

: A,v; - . ;\'_. . = :. -

. : . N "7’77 . o
, s ! \\ o 1__’2,:254 o F im,§



Vi-3

s

N _n\ia

.’\
§ /’:—-5

';_sh1p component of part1c1patnon., Note thii t e f1rst threeﬁﬁévels 1 £

~ part1c1patron. ThTS tab]e Separates the,act1v1t1e§ 1nto act1on and
ownershlp aet1v1ties. Wfth Just a Tittle creat1ve effort - the reader ,;l;;_’f
- can generate com51n’7*ons of act1on[pwnersh1p activities and create h1s/her 71e
own personal def1nit1on 7f part1c1pat1on. C]ar1ty of what one means by -
part1c1pat1on seems cruc1a1 to the 1mp1ementat1on of any part1C1patory
_ RDD&I prOJect. Attent1on to act1on/ownersh1p d1st1nct1ons at the onSet of
P part1c1patory act1v1ty.w111 certa1nly cJar1fy commun1cat1ons. }" -
- S o . . - ;;:
v;-‘ B Z é . = “ ((- 'j,-
Reported Part1c1patory Act1vif1é§ Grouped by Act10n & 0wnersﬁ3p : : by
‘.-'/" ;\E 8 i@[, o . ) - - . .
‘ 4 _ . e s Pl % : ; . ) -‘_ | Vl . :Z%I:
. ‘ - . o e R TER
Act1en "Activities . . . = DOwnership Activities
. - Do v U ;
1. N§g§57§ep§1ng 77777777 7 = 1. .Needs determination ° Z% .
2. Identifying research quest1ons 2. -Deciding research questj‘_“,. =
", 3.< Policy ‘advising =® A 5&_33 - P setting g FT RN
4, Materials critique’ s ; T4, Mate s g
5. Decision 1mp1ementatﬂen &Jmﬁmgement ~ 5: - Decis )
2. tgéof materials ~ _.-*% - .. - - g o
- abs E'o"yst  activities .- 7 e
p - "¢ Folhawing)project design .- = - - ‘ Z
S [mo method] #+. | . . 3 :
; u%vi;d. Local 1mp1ementat1on .77 e). Use of: budget, 2 -
LT e. Use of.budget % -7 77 6. Model "adaptation _«i_f' VASTINS -1
‘6. Model adoption” - & » 7. ‘Internal evaluation..® E
7. External evalnat1en < . 8. Program Revision . .. * )
g8 ‘Program Review 'Z;gffﬁsf" : . 9. Brainstorming - creative - ?ormat1ve\ :
- 9¢ Brainstorming - creative - 10. Use of fact. finding missions o
10. Fact finding> —— . 11. Use of .informal ‘evaluatign exehange <3
1I. Informal eva]uat1en exchanges r . 12. Selection of service .
12, Use of services =~ . R 13. _Product selecting .- - |
- 13. . Product testing = - SR ST 14 Be11neat19n -of prgject tasks T
y 14. Conducting project tasks ‘ ‘ ~a. case studies ) S
| . as -case studies T ,b°' training Co
. he trainings_ - o - G Ajnterv1§s S
- ’Ca interviews R .d. literature Séérches ’ _
. d.. literature searches s (etc ) 7 e - ‘
Cofeteg o T e
. oo . 7‘:4 V,., . '77-” ¢ . _ . - - - r .
: 4 SR



Dt " <\ W
S :' 3 ﬁ
.,.'.;7;/'»;.\;:{\;;,‘-:3{ . % A :
f/NO g\‘ o L e
1 B FULL
PMTICIPANT R o
T ? | PARTICIPANT
| OWNERSH{_P EAS:
I GHNERSHIP
Lewl 2 Lol leel0 el 2 leeld et el s
Ko ‘ﬁhéi‘&'hib. ,Eonductmg C@ﬁdd&jﬁg' Major activ- Advise, . ﬁﬂa’p_’tﬂaﬁdﬁ ‘ Cfééfj'bri §Cq-dévelop‘ Creaﬁbh
Practitioners' |assigned  [assigned . |ities 'p'i'éi o |consult, |of RODEL [of sub= |program  |of orig-
[ Views activities. [activities, |scribed, ¢ éi"iuque, nodel. lukit objece|objectiyes, {inal ~
+{not valued:*  [Being told Bemg to]d \Particip '%mn revied -Mpd1f1cation.tivras and | plirpose: and: qoals &
Partmpatory | how, when& jen-§ |in p]anmng program  |of pre-set |tasks ) ,pmcess“mth object ives
‘.actmtxes where to | Mo (the details |objet=  |objectiies tqibgfpér-ﬁﬂb&l of the Lo |
|cosmetic, for- asmgnedf _ | of_1mp1engn- twesegnd tofita  [formed, ’é&gff. . \project, . |-
oW, for po= |tasks; No knom@the tation. No |puepese: particylar - |Planning - Hiring ‘
Jlitical kR kgor_ﬂgggg . Ipurpose of " |mpact ‘on Deciding. _§e;tgggfgr —the process| |ROD&L -
|reasonss - - ; |of purpodle gf tasks-and ¢ |object ives: the how, |situation. |of imple- staff to
{ - T o tasks or“p Al ankounced . {or program when and |Panning the |meftifg carry out
oo Jofp proaect. - |objectives ?urpose. |where of - |implementa- sub-unjt a-project
L. . Fefte " |project ' |tion of the . |objectihe for part of |-
. T project. | act_71_v1t1es modification, | Sub a project.
' - s ol N ] -
S ; - ‘ 4o ¢ -y ¢
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‘the figure contain no'ownership activitiess They are 1nc]uded as part

of the cont1nuum because they represent the way some RDD&I 1s

-conducted. The last s1x ]eve]s in the f1gure contain examp]es of preJect

ownersh1p. Th1s cont1nuum was constﬁﬁgted to 111ustrate ownersh1p on]y.

It contains act1y1t1es,re1ated to ownersh1p, not
It does not d

often do ¢

: ownersh1p conb1nuu

Zy%ay perce1ve

1gnments hat are g1 ven

a pract1t1oner br1ngs to

any pa%t1cu1ar act 11sted on the range of part1c1pant ownersh1p. For

.,

'f: example, a gﬂven pract1t1oner who 1s to]d How; when and where to do an

assigned. task to meet an announced obJect1ve can carry out the ass1gnment '

1n a carefu] and thorough manner thatpreSpects and fosters t’e announced

obJect1ves, or another pract1t1oner can carry out the as

hearted]y and w1thout care and reSpect for the purpose !

" These two pract1t1oners w1]1 produce d1fferent qua]1t1es of serv1c s

-
-

or products even though management‘treats the part1c1pants s¥m11ar1y.

- The d1fference 1n the outcomes 1s part]y a product of the d1fferent qua]1ty

; of persona] 1nvestment in the task made by ‘the ‘two pract1t1oners. A]though

®

it 1s pos* b]e for a pract1t1%£er to be carefu] and thorough or care]ess

and ha]f hea*ted when doifg any of the act1v1t1és ]1sted a]ong the cont1nuum

of part1c1patory ownersh1p, it is more ]1ke]y, as we1kert 41 has po1nted

}T out that pract1t1oners w1]1 1nvest more care and thoroughness in act1v1t1es
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i they peree1 ve they have created. S -

o
RV
N

sh1p between part1c1 patnon in vamous act1 v1t1es and“’the ou(tcomes nf the- ,
'nér'-w

: sh1p and nonownersh1p act1V1t1és wou'd reate a profﬂe that cou]f__' he '

_ proaect. A W of t1me spent by each pract1t1oner in various

_:compared w1th dependent outcome var b]

? & about optmax act1v1ty patte&ns fq;' varwus i ypes of part1c1pan€§'.* T =
Beke iEwdence of Par;lc&patiﬂn ) L . ) .
' : Vw fn addit iﬁﬁ t& é t1on/ownersh1p ;deﬁmtwna] ?onfuswns a Sé'cend
N ORI " . k" - ’
“defi n1t1ona} 1 ssue was uncovered dumng “the 1nt%ew process that seemed‘%
> T
to need é1a’f‘1"f1‘éa’t1’dn. That 155ue was lack’ of agreement as to Wha ‘con- f L
e — 7—77—.—'—.77—;» S
stituted i : : . Vary1 ng perceptmns of th esse ce- - -
. ,g > ' -
..% .%{ part1c1pat10n seem eo beﬁ)e key t'6~ tkns.,second maJor eause of f ’Ct’iﬁﬁ_g_:_ g
> ,\ w_ - : » ..) R . \f
' v;Pc d1st1nct1 on can be made betwee\two very\_d'lfferent perce 10 s of - j? 0
-ev1dence of par't1e1pat1on. One perceptwﬁfg‘?‘s ersona;l Somef peop]e ,;—- .
~s BEY ”VQ N ) '—_—/ s
deﬁne ev1dence of part1c1pat1on\expementlal]y Ea perﬁa‘l 1nvestment\ ( “
1nterest /1n oui:corrfe respons1b1hty for act1on, camng for%vork. 0/ ers <. ¥
v . . . N . . L3 . ., "' ’&@ i '"Q’ Y ‘_.*_l,. E ‘1;.’.: ’ “ B .Q. 7'7'_’ '.':: 1_:
-3 - '- ~‘:~§ : o .;;_ CVE %8 h:_;.;.._..‘, -N._._ .1t:_‘. )
\‘\‘ B L R Rt K », R P
n. K i f&' - . 2. - & v
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" equate ev1dence of part1c1pat1on mth the ex1stence of formal par't1c1pator;y i

" ,iemf.:le_s _Thi :;ee the part1c1patory veh1c]es not as transportatwn td '

=
v

. a dest1nat1on but as the dest1nat1en 1tseH".. If the formal part1c1patory

e _vehu:]es are present then part1c1pat1on is assumed to have happened. v

z * . i-Gomumcatwn among ggop]e ho‘!dmg these two d]fferent perceptwnF’ of )

E - participation often resu}ts 1n aceusatmns and attacks revo] vmg around -
.1ssues like the fo]]omng ones: "I caH neet1ngs and you don' t “come"

7 '. '(;%o'rmal partic%patoryvehic]es). "’Wj’ shou]d I go to meet1ngs when |

y -
nO"'th'l ng 1mportant ever happens at them'

(exper1ent1a]) Tab]e 4 sepaFaEéS'

;":vtexamples of persona'l part1c1patory experi enj' j’fr‘om forma] part1c1pator;y

‘vehiéles: . .
| S s

S L '-»';:?-.F‘ér@n,t conferenges
C& . . Advocacy meetings

r§§t19ge@§lb@11ef§ .. Staff-meetings Y
ederceptions or compatnb]e U FouncilEe . - L -
o ,-att1tudes/goa]s - Review Boards '
2 Idengification with the oth(e/r?f -Elections . ;
- | _ person/clients ~ . A/ Conferences - S
L Inter‘dependen? R o " Feedback méthRanisms
- - F—Daily. onversa ion . . Annual meetings . -
- A iate . Need Sensing Committ
. Interpersona] atta q'! =+ 7 #Distribution of mate 1als

. )dentxﬁcatmn w1t 7 CaH fa'r papers; critiq

v asked what factors, forma] or 1nforma1 were resf’vns1b]e for enceurag1 ng,

.é metwatmg and sustammg pract1t1”6ner 1nf3uehce @/er part1c1pat1on. '




. w ’ "\ ' ; . . : T - '_-_"“f .Q ._'» : S DT ~ ] » _ ) o e . ’ i
? S _"‘-'w‘ . 1 el SRR CAER S T );--« P
' a Tbe answers to th1s ques 6n 11u _nate the lnter”ersona] nature of’the LR
B L'u& . e . . N - V. N ' R

Y Y-

;Ha part161patony form sﬁou]d not be mlstaken for the :///

b

ex1stence of par'1c1-atory cnntent. Some statements from P.I. s:

S structure as a result of the project's informal

e < engagement with resoyrce peoples Al\formal structure

for. encouraging participation nfust follow 1nforma]

contactss You-must have.information to develop a” - . - :
- formal structure. Pra";j1oners regard themselves -~ .

.« : .  .as competent; independent<sglcare proud. They have | . N
_\7} -+ . an internalized structuretogam Hedges Premature Y L F
-, L atter ). invol yéxthiem tructure do not allow: L

- : fe-andgise their ‘inputs = ° 3
An 1mportant e] ié~w9a’ _eaders %p behavior 1S to - - :

- SN : hstén and draw out 4, d not’ be im compet1t1on. T S =

v 1

Gl staff-pract1t1e r)-have been more important than ;
) o .formalistructqpé] -arrangements. .The Jnformal, pers

Attitudes about and toward each other (prOJect ; o é@t'

sonal- attitades and behaviors are the most-impar= :

-~;,z£_:;f,ﬂ ~ tant factors’ 4n*encourag1ng pract1t1oner 1nf]uené§7_¥

B R T A part1c1pat1on.,,,\ | P gl
pater- Sl SR (NS o o ...' AT ] : TN PRI > N

I ff?, g The ]aeErof forma] stnﬁcture and: the sase of

L -access- to the project with -its sapport and friend- . -

Ry - 7o -
_-":x}“ - . L g Sy

Lt K ship epgguragefpart1crpat1on. The willingness to
S "~ make-this_a network has. been,responSIble for the

a‘tru;t’that ex1sts.. Fi face visjtsy people . 3"
# being persona1]y in t th one anather. ujﬁaﬁ_' Ty

"z/f;1ve 'Fééésf;for fac1]1tat1ng ]earn1ng o h": 7

| x s ‘~ 191
J;Bdﬂg - ST e =
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1pat1on. iigme pract1t1oners fe]t that some of the veh1c]es evEn

of some of the var1ab1es that 1nf1uence thé 1ntent1on of part1c1pants to

part1eﬁpat1on by Channe]1ng part1c1pat1on 1nto part1cu1ar areas and by -

forma]1z1ng agenda that 11m1ted part1c1pat1on._ Yet some researchers 13, ) o

perceive .that the1r only. reSpon51bfl\ty to part1c1pat1on is the creat1on s
‘ . .

of part1c1patory struetures. thhers ?ee] thg; i f th he tructure 1§i$n pTace

‘a,_&v_r / - ¢ ..

' anyhpersonal act1on to push fOr part1c1pat1%ﬁ§gbu] e contanngggnng a’

free-cho1ce process and cou]d unnecessa;aﬂy %ressure peop]e who have & R

et
a 4,
g

every rJght notcto part1e1pate. B "~ : g

eealgswf* , . -
If a P I. 1s afra1d that the encourag!ment of’part1c1pat1on oﬁ'the part

e . "
- .
- .

-

PR A%

of pract1t1oners, recxplents of serv1ce and otﬁers m1ght Tead to confu51on,_7,

extra work, 1oss of contro] o? prOJect thrust or cont3m1hat1on of a proaect o~ )
5?66555, then the 1ntent1oncof that P. L, s part1cxpatory messages Qiii tgji i§§% |
beffffected These: rs w1fih1ead to a Far d1fferent part1c1patory '53 "_:';;j i‘
message than tﬁose emanat1ng frof someone withéht ‘such. fears.: S1m11arTy, fi

pract1tioﬁérs:ﬁho v1ew putt1ng t1me and energy “into some new efTort as. ffif.;' %

’ntage of used or\man1pu]ated u;]] part1e1pate<§g// i5. -

'“s than praet1tﬂoners who don t hold those Viewss ,The
. . ?,:‘;.- - M—

Jntentlon,of the person g1v1ng part1c1patory messages and tak1ng part1c1patory

act1on seems - to be a key to the gua11tx of part1c1patory aet1v1t1es. An . '} f??@ifo

S

aﬁhlys1s of how th1s 1ntent1on 1s 1nf]ueneed 1ed the authors to a plott1ng

of manx§source§§o? 1nf]uepce. E1gure 5 cggta1ns a graph1c representat1on
F

part1c1pate. Th1s f1gure 1s based on qnformétTOn obta1ned from the ik; T :
progect 1nterv$ews and from«the ana]yszs of the L1terature. “;{f o ..é T

o N, _:.‘:,_: P j;- 37" . T ~ " SRR . ?'
Cos .7 ) ...‘" - ; ,“‘ bJ ‘\;..' ' e ) 192 . '}- -. . . ﬁ ‘-‘\7



Variables that Influence the Intent1on of Part1c1pants

-

Variable .I' .
_PErception'of .

Project Worth

VI-10 -

~ Figure 5

to Part1cipate in RDD&I Activities

+in a Participatory System

Variable III
' Percepiion 6f
Project
Ownership

Variable V
Perceptions of
Participatory

‘Vehicle

Iﬁtentibn;pf an Individual

Variable I1:

Perception of

Possibility of

Positive Impact

r

Variable IV
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Contacts of
" Practitioner

‘_with Othefs

A

-

_Variaﬁle‘VI_'

Pefceptions about
‘Cooperative vs}
Individualistic

or Competitiﬁe-t

Activities
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¢ ¢

Variab]e [-< Perception of Project Worth

T very worthwh1]e s/he may part1c1pate actively even in Sp1te %;iggh?:'.
barrTers to part1c1pat1on. If people feel that a prOJect 1§“de§g:f"'

1ntent1on to part1c1pate is often high. This estimate 3f wo ~T';#!- TR
. - ‘. ﬁﬁ
- at_many levels. Part1c1pants m1ght feel that the proaect is wocehwh1]e : -

| persona]]y, of va]ue to the commumty or to clients, of value. pr'%ssgona]fy%
or of general service to mankind. Usually persona] and profess1dm§§;x,

asperations- are ref]ected in programs perce1ved to be of great wowthfhg

.«1,-
=Var1‘ab]e 2 - Perception of Possibih‘t of Positive Impact L e o
ept ibility ‘ P N g i

A practitioner's intention to participate is also influenced by );' ﬁf;;‘

‘estimates about the expected impactiof projects. Practitioners have \Y,'Eﬁ
felt that a particu]ar'project had great worth, important goaTs and ‘/
soﬁnd objectives and yet held .little hope for the success'of that project. -
Statementshsuch as "thaysyﬁl]-never get the School Board to agree to

that" illustrate attitudes about possible tmpatt. 50£é prattitionars

feel that projects-might have an ihpact but they as individuals might

-not havé'an impact on a'project., Others feel that projects might have

local impact hut no lasting ]ong-rangé_impact. Negative and positive
perceptiohs of the local, professional and global impact of projecté-

and the persona] 1mpact that one might have on a project influence the

des1re to participate.

Var1ab]e 3 - Percept1on of PrOJect 0wnersh1p

& pract1t1oner s desire to part1c1pate is a]so influenced by an

~

194 |
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4Understanding of whose work “is being done. Thi%‘variabje is related to .
variable 1. yét d1st1nct from“it. Can ‘the practit1oner call the work ‘his - |
roject? Can the progect

or her- own? Can the pract1t1one} share in the

'have personal mean1ng for the pract1t1oner? “Is the pract1t1oner more :*

f; 1

- o

than a ]aborer in someone else’ s v1neyard? The sh1ft 1n perspect1ve fﬁﬁh*
. qu

doing someone’ s work to d01ng one's own increases the 1ntent1on of ies ‘*

practitioners to part1c1pate.;

Varfab]e 4 - Contacts df Practitioners with Others

- One very 1mportant area that affects the 1ntent10n of pract1t1oners
toward par§1c1pat1on in a proaect is contact w1th others. Is there

‘ perce1ved agreement among prOJect staff, PrOJect Director;, educat1ona]
co#{eagues, supervisors, profess1ona] groups, commun1ty, fund1ng agents,
persona] friends and family about worth and’ 1mpact of the project and

q

about the value of part1c1pat1on?

‘ Variab]e 5 < Perceptions of Parttcipatony‘Vehic1e$

Once engaged in the project does one s v1ew of the forma] veh1c]es
estab11shed for part1c1pat1on 1nc11ne one to continue partwcwpat1ng? Are
the participatory mechan1sms seen as supportive and fac1]1tat1ve of part1c- _
1pat1on or are they seen as thwart1ng part1c1pat1on? Doe the part1s-

. i A
P : 1patony ‘vehicles make is easy or d1ff1cu]t for peop]e to part1c1pate? ,

Variable 6 - Percept1ons about Cooperat1ve VS. Ind1v1dua]1st1c or Compet-

1t1ve Act1v1t1es '

' A very personal. motivator that affects the intention of people to
g partu:'lpate 1n prOJects is the view d person has towa%d cooperat10n.

This var1ab]e is closely re]ated to variable. 3 and affected by a]] the

* other var1ab1es, yet peOp]e have vany1ng inclinations toward cooperation,

‘ 190




VI-13

‘the sharing of power andiindividua] vs. collective fonctioning. The
degree that'someone is wi]]ing to work with another and the degree'of :
'identification of one w1th others inciines one to c]ose the c]assroom
~door or 1nv1te others ins1de. If practitioners feel they can do _‘,yr'
i rtheir best work alone and that "Too many cooks spoil the broth “ then .
‘participation in cooperative ventures is less than appea]ing. This |
-.variab]e more than any of the. others represents a wor]d view that has
a genera] effect on-the- practitioner s interaction w1th a]] human
beings, - grpups and institutions.
These Six variables interact in interesting ways to inf]uence the
. " intention of indiViduais to participate in projects. For example, -as
l .resistant to change as variable 6 is, those perceptions can be changed

by altering perceptions on one or more of ‘the first five variable.

' i ) ) .
//// , Framing Participatory Functions ﬂ\\

A final grouping of»participatory variabies inciudes the‘aoove-
discussed'variab]e (intention of the practitioner or,- as it.was called
in'Chapter Five. practitionér interest) along with other variab]es that
have an interactive effect on’the conduct of participatory RDD&I. ~

'Two additiona] powerful variab]es are: ‘institutional guidelines and‘sup-

-port; and orientation of the P I. and prOJect staff toward participation..\

aOne less salient variab]e that is also. considered to affect the form

'participation will take but not- the degree of partic1pation is the type

‘of project (R,D,D, or I). An example of how these variables might interact

| to frame the participatory nature of a prOJect fo]]ows. Thousands‘of

AS | combinations could be generated. This examp]e was created by the authors

to represent an actual project experience and hopefu]]y is illustrative
of'how participatory configorations are formed. ‘The example has been

Simp]ified to i]]ustrate only one set of interactions. Figure 6 presents

- 198




 ‘Variahles thét'Interactively Frame .- L
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. “FIGURE 6
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.
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a graph1c reprEsentat1on of how -four part1c1patory var1ab]es 1nf]uence

" the: form and function of part1c1patory RDD&I. These var1ab]es estab]1sh

- f
the limits of part1c1pat1on and co]or a]] proaect act1v1t1es. Some of the

‘.

;nf}uences exerted by .these variables are so. subt]e that they are not

‘apparent yet they shape the form part1c1pat1on ‘takes. For examp]e 1f

1) the P. I. feels that pract1t1oners shou]d dec1de how to 1mp1ement a-
proaect but fee]s that s/he has the r1ght and respons1b1]1ty for. def1nTng

prOJect objectives and 2) the ru]es and regu]at1ons of the_ fund1ng "” i

\f agency. ca]] for*h(ogect goals,. obJect1ves and staffing to be f1na]1zed

i 4w

when the proposa] is submitted and the agency has a short turn-around

t1me and 3) the host 1nst1tut1on does not encourage the partgc1pat1on .L" .';ﬁ;

: of pract1t1oners in proposaJ wr1t1ng and 4) the pract1t1oners have had

11ttle experience in participative RDD&I and ‘see’ their ro]e as i,:

comp]et1ng tasks«ass1gned to them in a proaect and 5) the prOJect is a

;. study of peer 7nteract1on in. the c]assroom, then 1) no. 1nput from pract1-:

. t1oners wu]] be rece1ved Pprior to program 1mp]ementat1on 2) Tittle
: fr1ct1on will result from this s1tuat1on because of similarity in

| 1nterpretat1on of part1c1patory ro]e 3) pract1t1oners will be heav1]y

1nvo]ved in proaect 1mp1ementat1on, and 4) ‘research obJect1ves w1]1 be
dec1ded upon by  the P.I. and hisfher staff.,
If, however, the position of any one of the agents changed, for examp]e

if -the fund1ng agency requ1red that pract1t1oners part1c1pate in program

. des1gn then_a ripple effect would take p]ace 1nf]uenc1ng the orientation

_of the other agents and affecting the, part1c1patory nature of the prOJect

- chang1ng form and function. - It is easy but unnecessary to create many examp]es :

to show th1s 1nteract1ve effect. Suff1ce it to say that the form part1c1patory

RDD&I takes is susceptab]e to 1nfTuences 1n1t1ated by a number of d1fferent

agents. : . 196'



. CHAPTER SEVEN R

-

CONCLusdeS w

Many of the conc]us1ons reached regarding partlcqpatory RDD&I have

’been presented in, preVious chapters. This brief chapter w1]] restate somé

- of those conc]uSions and’present some additonal conc]usions not. presented

" earlier. The most obVious conc]uSion of this study is that P.l.s and prOJect

J

' staff have great inf]uence over the: form partic1pation Wi]] take. Once that -

' form is sett]ed upong the practitioner has great inf]uence over the qua]ity

.of partiCipatfﬁn. Less obVious is xhe finding that if partic1pants have a

‘role in deﬁ}ning the form partiCipation Wi]] take the probabi]ity is greater
. that their partic1pation w1]1 be of a high and enduring quality. . Even less

f.obvrous is the subtTe yet powerfu] influence of host institutions and -

funding agents on the form partic1pation in RDD&I will take. The imp]i-
cations of ru]es and regu]ations ‘related to proposal . deve]opment, contract
‘:Spe01f1C1ty and budget priorities deserve future study. Institutiona]

procedures could possib]y be one of the. maJor barriers to greater. practi-. ,

~ tioner participation in RDD&I particuiar]y in the areas of proposa]

deve]opment and deCision making. ‘The spec1fic1ty_of_accountabi]Tty activity

.called for by'most'fundihg institutions demands no o'1y'a deTineation of

i J

- expected outcomes and major objectives but also the delineation of specific
: o . . v, . M 3 )

1

objectives,fspecific activities and a detailed accounting of how-fundSﬂwiii
be spent. fhis pre-project specificity 1eaves ]itt]e room for a1teration

in project form-whi]e prOJects are in progress. That s1tuation coup]ed

.‘r_w1th the habit of not inc]uding practitioners.in the RDD&I process unti]

fﬂfunding takes p]ace ]imits practitioner partic1pation.'

N

One encouraging finding was related to the power of P.l.s to influence -

prOJect form. P I s who rea]]y be]ieved in partic1patory RDD&I seemed to
: . : v ) .,
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f1nd ways to include pract1t1oners in many of the RDD&I aot1v1t1es.:_

These P.les seemed to 1nf]uence not on]y the1r programs but a]so the th1nk1ng.

of other P. I S at Far West Laboratory and the thlnk1ng of fund1ng agents. N

- The conv1ct1on of the P I. and h1s/her staff that part1c1pat1on was 1mportant

seemed to corre]ate with contented pract1t1oners, T.e., pract1t1oners who

'enJoyed and felt rewarded'by part1c1pat1on. These.few Pxf s seem to be

a]ter1ng trad1t1ona def1n1f1ons of RDD&I by mov1ng the “subJect" into

more of the "act1ve" esearch act1v1t1es. Part1c1pat1on was a]so great]y

; -affected by the’ pract1t1oner $ be]1ef in the purpose of. the. proiect -as
. we]] as by. h1s/her Judgenent.of probab]e 1mpact. Inforna] and persona]

part1c1pat1on éeened to fac1]1tate pract1t1oner 1nterest as - d1d perce1ved

"._'-~v. . 'U‘ . "..‘('..\
ownersh1p. Con - 77 T

7 S e

Profess1on31 consu]tants were g1ven a ]arger part in decfs1on making

" than were on 11ne pract1t1oneﬁs, and they were better pa1d. Decision

maang was the area that generated the most heated debate among P.I.s.

Not be1ng 11stened to, and not hav1ng time put as1de from other work

' act1v1t1es S0 that part1c1patory RDD&I could be- accomp]1shed were

\

3two top1cs that pract1t1oners most often complained about. Def1n1tions
' Eof part1c1pat1on var1ed greatly. and in a few cases formal- participatory
veh1c]es were confused w1th actual part1c1pat1on. [t seems that varying

. def1n1t}ons of part1c1pat1on among those assessing its value create an

unnecessary confus1on and often a troublesome research climate. ™

It dis c]ear from the review of the ]fterature that part1c1patory
RDD&I has great potent1a]. It is clear from 1nterv1ews w1th pract17
t1oners that they enthusiastically support part1c1patory activity. It

is equa1]y c]ear that funding agenc1es and host 1nst1tut1ons have not

. yet altered their grants and contracts procedures to encourage full-

¥
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VII-3 -
.scale-or;ctitfoner participatfon in RDD&I. This ‘seems to be the
: f' \oase"even?when»theégencies'and institutions endorse the approach and
¥< . ‘5;.,O;enhourabe“atsruse‘ P.l.s and prOJect staff seem the most conf]1cted
| about the worth of part1c1patory RDD&I. Most acknow]edge its powers
; to strengthen ]oca] 1nvo]vement and commun1ty comm1tment. Many see
that it he]ps to make RDD&I more re]evant and. usefu]. Many feel it
s]ows down the RDD&I -process. - Many are confused by conf]1ct1ng voices
and don' t know how to use pract1t1oner adv1ce or who to select as )
part1c1pants. Some'feel that participation b]unts or contaminates the
research process. A few feel that practitioner participation takes the
power of progects out of the hands _of tra1ned researchers and scho]ars.
Various orientations toward part1c1patory RDD&I of the people '
influenced the tenor of part1c1patory act1v1t1es. anh participatory
proJect ]ooked un1que. This un1queness was due more to the'expectations
| “and sets of pr1nc1pa] actors than to objective evaluations of the
:impact‘of_participation. - . ‘
The final conclusion .drawn from this study has to do with the’
RS interactive effeot of project'staff -host instﬁtutions and practitioners.

It seems that a cata]yst for more or less part1c1pat1on interjected at

at any po1nt wou]d 1nf]uence part1c1patory RDD&I fhnct1on and form. :

.’
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