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Two fact sheets ana ‘a minireview are d;rected at
impraving American Indian education. -The first fact sheet deals with
carriculum development for Inaian students by the classroom teacher.
Curriculum, scope, and sequence are defined, and suggestions are made
for using commercially prepared curriculum matEElals (which often
igﬂe:e mincrity representation) as supplements to individually

planned programs. A list of 14 centers and organlzatlans that :
specialize in American Indian-oriented curriculum is incluied. The 7, °
prebléms of stereotyping and depersonalization, of Indians, prevalent
in chlldren'= 1iteratnre. are. descfibed iﬂ the--mini rev;eu, ‘and -

'Ten methadE anﬂ gt:ategies for effecti?ely using the literature,
-chalienge to present young readers ¥ith truthful and mean;ngful-
‘materiale, and a list 6f instructienal materials and reading-

\ selections are g*ven. In the second. fact sheet, a brief history of: .
Anerican Indian legislative funding is described, with an emphasis on
particular pleces of funding being used to .aid Indian education

\taaay. A summary of Alaska's development of Indian education is
\?evealed @as exemplary cf some of the problems encountered in
.achieving quality education. It is suqgested that further research,
tette* use of funding, and continued pursuit by the Indian student -
Hill provide hEpE Ear a better EdﬁEE*iﬂn in the. futufe. "(JD)
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AMERICAN INDIAN EDUCATION

FACT SHEET

(‘.‘,URPI CULUM DEVELGF‘MENT
FQR AN AN‘;RICAN INDIAN CLASSEGQM

Currigulum is ""the formal and informal content and process by which
learners gain knowledge and understanding, develop skills, and alter
aﬂnudes, appreciations, and values under the auspices of that sch@@l o

HOW DOES THE TEACHER BEGIN TO DEVELEP A CURRICULUM ?GR HIS/HEE CLASSROOM?

f:urrn:ulum is the “route’ by whiich a siudent geis from one place to another. It is a route for movement. The first task
is to'decide where the students are, the second %ask is tﬁ deterrnine the direction 1hey shaulﬂ go. Decisions | are based on the -
needs of students.” - R

‘Curriculum should involve: : e
f. meeting the needs of the student an| the community,

stablishing a learning p!an based on these needs,

<

- ) o : 3. selerting products and praﬁédures which facilitate |mplemenfahan of the plan.

Two importanf words in curri. ©rmanent are Scape and Sequence.

HGW DO YGU USE SCGPE AND SEQUENCE N CURRICULUM DEVELOPMENT?

lf we contifive to think of q:urriculum as aroute, then “scgpe" descrlbes the length of the r':ufe How far wili the student .

“travel along the route? How much: of the subject is to be mastered? What is the range of the learning? Many sclicols

" determine the scope of ”rgadmg,“‘ for exarﬁpie, by seﬁmg criteria for comprehending the written’ Eﬁghsh word and
readmg aloud. .

: ~“Sequem:e“ is fhe ﬁFdEF of learning fasks along. 1he route. Where does-the student-begin? Whaf prior Enquedge is
. needed? What-skill or mental processes are needed? What steps %ist be taken, and in whlch order, h:s reagh the end? ng :
. da&s the student proceed from one step to the next?, .

EXAMF‘LE in Iearmng ‘h: read the Enghsh language, it.is necessary far sfudznfs h:o have a prior knawiedge of hstenmg

and speaking. Sightwords are udenhﬁed then sounds are identified with ietters, next come vuwels aqd consonants, then = ;

sharf VQWEI ate.. - . :
L CRFATING YDUE OWN CLAESEQQM CURRICULUM TAKES TIME. QUR SCHQGL RECEIVES EUREICULLIM
MATERIAL FROM PUELISHIHG COMPANIES,

Fubhshing s:urnpames are capable of prnwdmg products as well as the enhre r.urrn:ulum plan for a bmad sub;ecf area
like language arts.  This plan and the.products which facilitate the plan are often calied a 'basal series’”; a series of basic
bcn:ks (cr tapes or lesson plans) takmg the 5fudem alsng the scope and sequence of a cerfain subject area.

These ﬁgmpanies 5! ,p;.,ly schnnls with t:ur'nculum perUEfS and they also provide the currlculurn routes. Smce fhey
'} seek to redch the largest numbersof clients ‘possible (publishing is a profit-making business), the companies publish
+ products which appeal to a vast majority. Minorities are often left with little but token representation. The products
v ﬁeither l:elafe ’ra their experiences nor do the products relate their exﬁer:ences to mher: CL S

HOwW EAN THE TEACHER TAKE "ADVANTAGE OF BOTH EGMMERC?ALL‘!’ PUELISHED CUERICULUMi:'
PRQEUCTS AND- CREATIHG THE ELASSEDGM'S EUREICULUM‘? : :

fﬁu t:an usg thls fa yoéur advanfage Teathers arealways laﬁking fnr extra mafénals "For :rstaﬁ:e, some students are
: readers gnd need more material than otherson a ‘particular sub|ecf Other students may be more v:sually cnented

d beneéfit-from.a fulrn, strnp on the same subm:i




EXAMPLE: When fourth gﬁaﬂers ares srudymg about the area they live {n, books with maps *lest:nbmg the Ia:ahcn
of their triba and explaining the distinct culture of fhmr fmbﬁ would fit right info the social studies curriculum. Or a
slideshow about your reservation would ‘it right inte oo oyl =m:| ~1 studies presentation and more than lm;ely he eas ily

) :‘lCﬁE}p?Fd by teachers. .

HOWCAN I DBTAIN M@RE INFORMATION C)N CE 1L 7 "AY OWN CELASSRD:C)M CURRICULUM FOR AMERI&AN -
INDIAN STUDENTS? : "

The followinig centers and organizations speciaiiic: * >~ ran Indian-oriented curriculum for American Indiar. -
students: . ‘ I . :
UNITED INDIANS OF ALL TRIEES FOUNDATION - . FDL—LQW THROUGH PROJECT
DAY’BE EAR’. STAR iINDIAN CULTURAL-EDUCATIONAL Northerr Cheyenne Tribe

stzaver Park, P.O.80x 99253 g
Sgame, WA omge 0 o SHENANDOAM F1LM PRODUCTIONS | *

. ) ' - 538 G. Street . .
PACIFICNORTHWEST INDIAN PRC‘GEAI\;\ . Vo Arcata, CA ?%Sil
Northwest Regional Edu:ahana( Labaratory : @
710 5.W: 2nd Avenue - AMERIC‘Q N lNDlAN CURRICULA DEVELOPMERNT
Portland, CR-97204 , ' .. PROGRAM :

e E T . BEVELOPMENT . U.T.E.T.C. ' -

., INSTRUCTIONAL MATERIALS DEVELQPMENT . *3%15-S. Airpor! Road

- PROJECT : D . - Bismark, ND 58501
A Project of the Red 'is:hggl House ; i ; e

.,360 Van Buren Avenue = BLACKFEET HERITAGE PROGRAM :
St.Paul, MN-55103 . ’ Browning Public Shcools® o
CURRICULUM ASSOCIATES' - S » Browning, MT 59417 L
5715 - 58th N.E. . :
Seattle, WA 98105 T : < - CURRICULUM DEVELOPMENT CENTEE

] . 'ROUGH ROCHK DEMONSTRATION SCHOOL
DEVELOPMENTAL LANGUAGE PRQGRAM Rough Rock, AZ 86563
Western Regional Resaurce Center . ' ©o .
P.O.Box 2700 . . _ . ANISHINABE READING MATEEIALS
Antf‘aragé, AL 99570 B ’ Indian EdGucation Department - P
‘ *. . . Central Administration Building ' ° - T

NATIVI:. AMERICAN e .

“MATERIALS DEVELOPMENT CENTEE Ei‘fi:";"ﬁi;ag‘g Second Streef -

-~407 Rio Granda Blvid., N.W. - .
 Albuguerque, NM 87103. : MONTANA COUNCIL FOR INDIAN E’Dué{&T!GN‘ -
INSTRUCTIONAL MATERIALS CENTER 3311 1/2 dth Avenue Nnith . |

’F’mg Hill, KNM 87327

= as R . = . 5 - -

Reference: ' )
La F‘ram:e Joan and Neal Starkman, DEVELGPMENT OF NATIVE AMERICAN CLJER'CULUM 1??9 ED 1?? 004

References cited by ED nurﬁber can be thamed fr@m your nearest ERIC Microfiche Callachcn

: o -Prepared by
o Elaina Roanhorse Benally
' Information Specialist,
ERIC/CRESS

‘ﬁr further mfﬂrmahcm contast: ERIC/CRESS Box 3 AP, New Mexico
fa?e UNIVEFS“YF Las Cruces; New Mexrcn SBGD (505) 846-2623 B 4 )




) fallaw the gestures, the pu.lsé, tlze hear beat, the pallar, -
_the eye-movement, the pitch and the tone of peaple
who lived before us, or who live now in other places, in .

B

— o ide~e." : *
3 Intr@ductzan‘ ' o CT

'P

theratu.re mfurms and entertams.

reader, Childrer’s literature is' sxmply one genre, one

“more true that in that aspéct of children’ literature
writtun fm— and au@ut Amencan Indxan chﬂd:en

. —athéﬁséznsg—zn—ather habzts—-cusmms, belzefszg:m

) t _reﬂect.s the
oy valuas of society and helps toinstill those values i in the -

rm of literature, Accepting that, itiis iinperative that
those of us reapaﬂslble for shaﬁng*%mnks with children =
in’‘our homes -in our schools, and in our hbranes select -
with care the materials that acquuint these children
iththe world*m which they live. And nowhere is that

"

and ‘sterotypes that historically. have been p’resént”
fnround the. American Indian in- Lteramre AUS.

Senate Report in 1969, Indian Eduegﬁaﬂ, A Nnﬂaﬂal
ngedysﬂ MNational Challenge, reports on Ehe pe:g:ep—u .:

" tions held by non-Indians all over the: cuuritry In Qart

“this subccm:mttee stat.ed that:

=In .every community Visited b_v .the subs
canmuttee t:here was’ endenca amcmg the s

md;ana - s

- .. —The basis for these stemtypes goes bgck into’
‘ h,lstnry—a histar_v,r c:eated by wmte vmen m




<] : . .
--The manner in which Indians are treated in
textbooks-one of the most powerful means hy
which our society transmits ideas frorn genera-
tmn to generatmn typxhes the mlsunderatand‘-

mg ﬂ*e Indxdn and mchc;;tés htm mlscam.ep
tions can become a part of a person’s mind
set... "

—~With attitudes toward Indians being shaped,
Gften unconscmus!y by edurzatlonal matermls

see how. the.. [negatlve image of t‘“lE] Inchan
- becomes the s}rmbn! for all Indians....2

1

The f'irqt pmblem t’ﬁen. cgnzerﬁjﬁg Amgrman In-
hterature fc;r all chlldren -Indian and non-Indian
alike—that is free-of the stereotypes and deper-
sonalization that have helped to foster inaccuratz and
often hostile or embarassmg images of the American
Indian” Barbara Stoodt and Sandra Ignazio, in an arti-
cle written for the journal, Laenguagze Arts, concluded
that ‘‘the American Indian is ‘misrepresented,
distorted,. romantlczzed ind victimized in children's

literature.”3 Eviderce to support theu' conclusions can
- be found also in Urlearning “India

teaching unit for elementary school teachers prepared
by the Racism and Sexism, Resource Center in New
Ydrk. Thls work shows that all too often the American
Indxan;} ‘are presented as- “fierce and violent with
tomahawks, feathers. and paint,”
literature, as elsewhere, these stéfeotypes regularly ap-

_-pear to distinguish American Indians from other peo-

ple and simply “‘reinforce and perpetuate racism.”s

E

Selection r;:f ::al.‘&ﬁﬂl-‘;‘

Gretchen Batailie, challé‘nged by a State dlrt}ctwe

should pmve helpﬁ;l t:a Bthers attemptmg a su’mlar
task: . ., .

1) Had the book beer. recommended by an

. American Indian orgénization or publication, or

. 'had it been evaluated by “American Indian péo-
ple or’teachers of American Indian literature?

2) Does the book aveid stereotypes and realistical-

" ly portray elements of American Indian life...? .

3) Isthe ook writen by an American Indian or bv
someone sensitive to Indian culture? Because
many students see Indian people cnly irf

historical terms, it is crucial that they be maue;

aware that there are many fme _contemporary
Indian writers. .

4) Do illustrators avoid the stereofypmal pu:l:ures_

.of American Inchans" The vxsual image has a

' Stereotypes, a -

In children's.

~to compile a nonracially biased bibliobraphy of Indian
hterat.ure far use m Iowa E;l“uogls dEVEleéd the fﬁll ow-

. npe exam’ple of such a book .in ‘American Indian child-
cren’s literature. It is timeless because it is built

¢ butl‘mut a leadmg voice in ch.lldrens hterature lists -

ld)

strong impact on children.s

The. Librury Services Institute for Minnesata In-

" dians has developed even more precise guidelines for

selection of materials, In part, they suggest that
parents, teachers, and hbmrlans check the following:

1) Is the 1mage r;af L:h& Inﬁhan one of a real hurﬁan

matenals are fu:tmnal are the r:haracters -
realistically developed? Are situations true, or
~ possibly true, to Indian ways of life?’

2) . Does the material present both sides -of the

" event, issue, problem, or other coricern? Is com-
parable information presented raore e‘fectlvely
in other material? :

3) Awe the contributions of Amecican Indian
culture to western civilization given rightful and -
accurate representation, and is this culture eval-
uated in terms of those of its own values and

. attitudes rather than in tetms-of those of an-
other ¢ .itura? - : ' -

4) Does the materiai contain factual errors or mis-
leading 1nfcfnzatmn'? - :

5)" Does the material perpetuate myths about the
American Indian? Toes the material show an
obvious or subtle bias?

6) . How might the material affect.the Im;han per-
son's image of himself?

7) Wonld the material help an Indian ldentlfy with™

- and be proud of his heritage?
8) + Does the material express Indian values and;
» might it help an American Indian to reconcile
his own valucs with conflicting ones? - i-
9) . Are loaded words (i.e. buck, squaw, red skin,

etc.) used in such a way as'to be needlessly offén- -

sive, insensitive, or inappropriate?

~Doesthe matena;l’::onnam ‘mchof valie !:ut fe

quire additional information -to rgake 1t. Ibre
relevant or useful?s ' o

Once these criteria are met, adults must remembeb’
that ‘‘tn nurture young rmnds there must be books of
many types. And they should be strang Books, written

' w;th liveliness and honesty both in content and style

*7°8cott O'Dell's Island of the Blue Dolphin is just

around a universal theme or need. Yet, it is free of
degradirg stereotyp &3 Or OV EESImthlCEthnS

Methods arzd Stra tegzes

- Once an acceptabie bibliography is cornpﬂed the
second part of the problem presents itself. The adults
tfow have the task of effectively présentmg the storizg
and books to their yoathful audiences. May Hill Av-




several strategxes for guiding ChlldFEﬂ nmugh the
world of books. In the fifth edition of Children and
Books, she outlines activities designed *'to open doors
to literature and to encourage reaction to books.” Such
techniques, however, may be used with less frequency
as children develop into mature readers and Lecome
more involved in their private reading. Most of the

strategies can be adapted to all types of children's
*literature (i.e., picture books, fold literature, .poetry,
fantasy, realistic fiction, etc.) regardless’ of reading

level.“And most can be helpful to those teachers who

are using a bilingual approach to the teaching of lit-
erature. .

< 1) Resdmg aloud — 'Pleasurable listening exper-

iences can create interest in books and provide :

natural opportunities for development of a lis-
- tening vocabulary and acquamtance with Eng-
- lish syntax.: ‘

vides the opportunity t¢" ‘establish a spemal re-
laticnship with the audience.

‘Discussion” — Book discussions can help t!
adult to gain mgmght into childreu’s values and
observe children’s responses.

Role playing — By sharing the challenges anEl
frustrations of a literary, character, children may
develop personal and social values and at the

Storytelling — Excellence with this method pro-’

-same time learn to appreciate an author’'s way Df '

handling plot and characterization.

Creative dramatics — Dramatizing hterature

asks the child to mterpret a story which is struc-

" . turally complete, using suitable voice and ac-
tions. -

5

in which & narrator reads or tells the story w‘nle

. actors pantomime the action.
Orafl intevpretation — Interpreting orally can be
" called ““dramatization with the voice.and does

.00t inclide physical acting dut except for an oc- -
; casional gesture. R

;',‘RgﬂdEf g EhFStE!' - T}us fgrm of oral mt;erpreta—

are needed to cover aﬂ the t;ha;;acter parts
Puppetry — "'his approach allows children.to
" plan a dramatization, create dialogue, and work
for effective use of the voice. Sinee the puppet-
eer is not in view of the audience, the vcice be-

9)

comes extremely 1mPDrtant as the means of -

=

creatmga story interpretation, STk
" Written response.— ' Writing. activities can

-~ develop awaréness of the literary Characterlstlcs'

of prose™ ‘and poetry, Writing aasxgnments

x should be structured to correspond with the
- writ ing- and languagg maturlty of the Ch,lldféﬂ'v;

: invbjved.s =
The Chal!sngg o .
' Thé ‘,hallenge tg the fleld of Ehﬂdr‘f‘l‘l 5 hterature

Stcry theater — This isd k;ncl of dramatization

3

g7

B -
_to provide young readers with truthful and -meaningtul
materials is possibly best summarized by- Ruth Roes-

sel in# publication from Navajo Community College in
which she expressesthe wishes of many Indian pecjple

“Our nation must respect the desires and yearn-
ings on the part of the Indians and others, and it
must readjust its thinking 50 that we Americans
can respect differences and recognize that each
culture makes amdmportant contribution — adds
a significant design to the overai! fabric that
makes up this great land. Today, as never before,

.- schools are challenged into presentmg the kinds

5 ot information and the kinds of materials which

will'support and reinforce. the principles of cul- ,
tural pluralism.o ’

Follomng is a selective list of reading matenals for
children, as well as a second list of mstructlonal aids
for parerlts teachers, and hbra:;ans

Selectéd Biblidgraphy of N ative
American GhLLd:en s Literature
Bales Carol Ann. Kevin Cloud: C'h’gppewg Bay in
the City. 1972. (Ages 8-10).
A photo documentary that is bath canchd and
dignified.*
Bleeker, Sonia. The Seaz Hunters Indians of tize
Narthues.ﬁ Morrow, 1951, ;(Ages 9:12)..

Bleeker Soma The Smu;«; Hzmters Huntérs and

Brown, Dee Waundedﬁ'ﬂee Holt 1974.
Adapted by Amy Erlich from the adult title, -
Bury Mv Heart at Wounded Knee. Moving and
powerful story suitable for EIEVER to fourteen
yearolds.* . : :

Clark, Ann Nolan. Circle E!f f Sea.

_ (Ages10-14)—— -~

Clark's story is adignified, reverent descr'ption
of the rites and observarices of the Pizeblo year.*

Folsom, Franklin. Red Power on the Rio Gmnde ‘

The Native American Reunlgﬁaﬂ of 1680. Follett,
1973.(Ages.12:14).

Folsoin gives the Indian point of view: of the
Pueblo.Revolution of 1680.* -

Goble, Paul’and Dorothy Goble. Brave Eagle sAec-

count of the Fetterman Fight; 21 Dscembér 186'6 Pan— :

_theorx 1972. (Ages 12:12).* °»
"~ “An Ogalala Siotix Chief descnbes Indian resis-
tance to white encroachment,”

" Goble, Pauland Borothy Goble. Red Hawk's Ac--

o

zg_F‘at:fEE 970~ —-

count of Custer's Last Batile- Pantheon, 1970. (Ages

10-12). -

“The" stmT is told . drarnatleally fmtn the view
ﬁlomt tjf a bt:y who realizes, after the battle at.&lt- ’




sion was hcpeless e

George, Larry. Coyote and thx‘@r‘ﬂﬂ? —A Legend
of ¢he Yakimas. (Pre-School). 26 pp. ED 168 738.
‘This Yakima legend, rewritten and illustrated,
tells the story of how Coyote turns a man into a
crane because th» man wauld not share his catch
. offish, -
Available from: ; M
.Kamiakin Research Institute
P.0.Bqgx 509
Topperish, Wssmngton 98948
- $2.60

Gndley, Marmn E..Maria Tallch;ef The Story af
an American Indian. 1973,80 pp. ED 171 502,

"One of the world's greatest dancers, Maria Tall- | :

_ chief became the only American ballerina in his-
‘tory to earn the title of ballerina with the Bailet
Russe. She earned-the highest title possible from
- The Ballet Theatér in New York — prima baller-
- ina, Yet her greatest honor came with the accla-
mation bestowed on. her by hér Qsage Tnbe
(Grades 5 and up).
" Available from:
-~ Dillon.Press, Inc.
* 500 South Third Stree
aneapnhs anesata 55415 ~
$5.95 S

'

Ha;rell SaraGordon. Tam&C‘hz Chi, TheStmjz af
* an American Indian. 1977, 58 pp. ED 140000.
. " Tomo-Chi-Chi was a Creek Indian leader who con-
- tributed” greatly to insure peace between early
Enghsh settlers in Georgia and the,Native Amer-
icans. Recognizing the importance of written lan-
' - guage, he founded a s¢hool for Indian cluld:en
A\rmlable from: e
.- Dillon Press, Inc,
- 500 South Third Street
. Minneapolis, Mxrme*mta 55415
5.96~ .

-+ Hofsinde, Rabert Ilndmn  Sign Lcmgutzge Marrnw
: 1956. (Ayes9-13)-

" Indian Warriors and Their Weapons. Mormw. )

© 1985.(Ages 9-13)
IndzanMusm.Afakérs Marrnw. 1967. (Agésg 12)

-E“Robert Hofsinde (Gray Wolf), adopted by the
R Clgppawas ~wrote in greet detdil Ebﬂut virious.

aspects of-Native Amencan,cultures(x e, WEEPE!DS -

and’ costumes, universal signs, musu:al instru- -
: .ments.etc)"‘ T

* Press, 1960:{Ages 10-12) -

: Cénsxdered by May Hill Arbuthnot as one af the :
biobks available in"this ganfe. LsFa:ge in-

ERICH

»  “This story in the Tanama Athapascan Isnguagé B

. LaFgfgg DLNE? The Amencan Indu‘m. Golden *

-
clude® both historical and ccmtemporar}r mat-
erial.*

Nglscm Mary Carroll. ‘Michaél Narcm;u The Story
ofﬂ:;ﬂmem;mz Indian. 1975,68pp. ED 133138, .
Michael’ Naran]n 2 Pueblo Indian. is a talented ",fﬁ
sculptf;r who has overcome g‘reat adversity, :
* Blinded by_a grenade explosion in Viet Nam,
Na:amo found an outlet for his feelings through
_his art.

O'Dell, Scott, IsLtmd of the Blu,g Dolphins. Houth-

torn, 1960. Newberry Medal. (Ages11-14) :
This powerful story of the endurance, fortitude -
and seremty ﬁf a young Inch@n g];l stmgghng for :

Pete, Shem Digelas Tukda (The Story of a Tan- . :
«ina Chief). 197137 pp. ED 169 763.

(Susitna dialect) is about a*Tanaina Chief and.
tells about Tanaina life in the 19th century. It is
intended for competent speakers of the Alaskan :
language who have knowiedge of the writing sys- . ...
' tem. An- interlinear English translation s in- = 7
c'uded aswell as a free English translatiop.”
Available from:
Alaska Native Language Center
.University of Alaska
Fairbanks, Alaska 99,01
8125
" Pu-nut-tu E-ten-hes-se (Anzmal Friznds). 1978 20
Pp-
*“This reader in’Masake (Muskokee) is develaped
to help elementary school children begin simple
reading. An English translation is included.”
(Sermnolg Bxlmgual Education Program)
Available fy .
L)ISSEI'mﬂﬂtIOﬁ and Assessment

5604 Tracof Lane -
Austin, Texas 78721 -
51 00 o= :
Sneve V‘n glma f}nvmg Hawk 3 Lﬂgatfz Grand:
mother Stories — Health Lessons fﬂr Yauﬁg People.
1975, 20 pp. (Elementary)

Three short stories are mcluded in th15 srnaﬂ
booklet clescribing three different aspects of -

- health care: prevehtive, mechcal and denl:al
Avmlable from: - .. .

* Association on American Indmn Affaxrs Iné

432 Park Avenue Soath '

" New York, NY 10016 . ’
$1.00 .

Swanson, Robert. Poems of Children — Yak;ma
Nﬁgmn. 1978,31 pp. ED 164183. . w

This “collection is intesided o introdice Yakxma
children to creative thought process at their own’
- level with.content thsl: is pari: of their own d.
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erature: A Selected B:blmgmphy for Iawg Szhaa!&
August, 1978, 86 pp. ED'170 100.

" The 25 ‘poems are written in free verse. &Pr&
- achool)

A"?‘!*}?!e from: oy o b ' ‘Designed around cfiteria intended to Ehmmate
Kamiakin Research Institute stereatypmal matérial, this annotated biblio-
-P. O, Box 509 graphy is qrganized by grade level. The elemen-
T h, Washi 98948 ’ "
. ;%%EWS ashingtori 4 tary level alone lists 210 books which *‘emphasize

similarities among “all people, yet aiso demon-
strate clear cultural differences that make Amer-
ican Im:hans a uruque group in Ar_nencan :
society.” . e
Blank, Ruth, Comp. What Skall Our- Child; en
Head? A Selected Bibliography of Native American
Literature for Young People. 1977, 20 pp. ED 147 056.
- This *annotated bibliography includés available -
titles selected for non-biased content.-Thé books
" are grauped according to'reading ability-levels,
K-12. American Indian authors or SpﬂﬂSDrs are
especially noted. -

- Dunbley, Grace.. L:ten:tm-e that Traﬂ.scemis Cul-
turaZEszérénﬁe 1974, 8'p. ED 093 562.

Taken from the workshop reordings of the 13th
~ ‘Annual Indian Educgtion Conference, thig discus- "
sion centers around literature that tran¥cends
_ cultural differences and reviews several- EX&fDPlES

Tee uk, Martha, Qanuq Kayuqtaug.Kavigsirvaq
(Hnw the Fox Turned Red). May, 1973, 28 pp. (Elemen-
g}mal) ED 169 760~
children’s story in the Kobuk Inupxaq lan-
jege is a traditional tale told in the Alaskan
B Yupak-speakmg areas. Short iutroduction'in Ehg-
- ~lishisincluded. :
Vlcentl. Arnold. Na.keyt;h JiNoshchii(Trees onour
RESénnanon), A Edmgual Rea.der 19786, 22 pDy ED 129 ..
495
: Wntt&n in Apache and Enghsh, tlu.i Mustrated
= bl,hngual reader contains brief descriptions of ten
" trees found on the Jicarilla reservation, (Eleme;l-
tary grades)

- Webster, Elaine and Evelyn Two Hawk. The H k-
sila and Winona Series. 1975, 219 pp. ED 128 142.

This set includes ten illustrated readers that tell

_ about two httle Luknta ch.l,ldren w}m hved on the

.teachars ‘manuals vﬂth sugges@d act.nntxes

of children’s and adolescents’ literature suitable

for all young readers regardless Df cultural back-

ground.

hich d t require spémal aterial m‘ ip- .
¥ ulnn req materials of équip- Kuhl, June, Comp. NanStgfeatyped Indmn thera

fﬁgﬁghlg frém . :  ature: A Bibliography. 1976, 9 p. ED 128 795,
Edicational Research and Servme C‘enter ‘ . Chosen for their authéntxglty and non-stereo-
University of South Dakota-- - . typed portrayal of Ameriggn Indians, the books
Vermillion, South Dakata 57069 -t _ in this selected blbhﬂg:gp y are intended for use_
$12, DO per setof 12, . - . by teachers of children in grades four thmugh
The Weewish Tree. Published six titdes a year by eight. Brief annotations are given for approxi-

the San Francisco American Indian Historical Society. mately half of the entries.

Y'z:;',‘,This charming little magazine has new and rele- ‘dvailable from:

" vant materials with each new issue. J uat a few ex- EDRS - ° . .-

Hopi Lullabies: A Study in Method and Meaning."”
Anmerican Indian Quarterly; v 4n3. pp. 195-210 Aug. .
1978 EJ 203 579, _
. This article examines and chscusseg four anl lul-- .
labies in regsrd to hngiustma. oral t:aitmn aﬂd

} amples of offerings inrecent issues are:—— - e
b “Why Dogs ‘Chase Cats, An'Ojibway Im;han _‘
;_‘,';:_\Tale M;llar. d anet. Weewish Tree, | 6n4, p. 3-6.

- -*"Ssnds thhlqkn and Emn;‘y Sekaquaptéwa”"Fcur -

“Lagend of Elk Hﬂrn Butte.” Bear, J oseph L.
" Weewish Treg, v6 n 4, p. 13-18, Sépt 1978
© BJ191074. ‘

S culture,

. %\;mgbleg om: A Indi in b - Stoodt, Barbara and Sandra Igna;m “The Amer-
'Sasxetan rancisco mencan ncian tis ﬂncg " ican Indian in Children’s Literature.” Language Arts
 86.50 Jp:er -year (E 1ssues) Bulk orders atn reduced .v53n1,pp. 1719, Jan. 1976. EJ 139 262.

- rates. - -t This article describes’ the ﬁusrepresenf;atmn ‘and

' : Y o -+ "distortion of the Natwe American in ch;ldren s
‘Not available fmm EDRS Order dxregtly fmrni . hterature . a
pubhsﬁer Unleammg "Indmn" S tgreatypes Ag Teaehzﬁg
* - Selem,gd List of Aids for . Unit for Elementa@- ‘Teachers and C‘hxldren s Librar-

Parents Teachers. EI’ld berarlans

-.-~-ians. 1977,50 pp. ED 162 786.

- This study.of approximately 70 plcture buoks fﬂr
cluldrén 1() and under gives specific e;amples of




-
-

. prevalent sterentfpes and how they are reﬂected
in both texts and illustrations, Guidelines to hﬂlp '
avoid such stereotypes are mcludad ' '
: Availabls from: v
Councii on Interracial Bmlss for Cthdren. Inc
. 1841 Breadway ;
‘New York, New York 10023 .
$3.50; for ten or more, $2.50 each.

v
PfagramsfPrp_rects

Catch Up/Keep Up (A femechal reading program
and inservice training program).

. The goal of this project is to raise the readmg
level of children who read below grade level — one
morith growth for each month in the program, In- -

- struetion is individualized, but- the program must
involveé the enfire school system.

"~ Contact:
- James L. Neeley, ! Ccordinator
Dissemination Project ™ © \ S
Project Catch Up/KeepUp - ®
. Flowing Wells Schools .o
.* 1444 W, Prince Road '
Tucson, Arizona 85705

Child- Parent Centers Af:t:uxty {CPC) — An early
intervention program stressing language development
and reading readiness for 3-5 yearolds. - \

' The child-parent centers provide an individualiz-

» ed, locally designed, highly structured half-day
program for pre-achool and mdefga:ten children
with supplementary support services for nurses,
health aides, socxal workers, cumculum special-
ists, ote. N e '

- Contact: A
VeLma Thmnas. Du-ectar nr

ChﬂasParant Centers P . : | ‘

ClucagaBnard of Educiatmn. Rmm 1150 - .

228 NorthLaSalleStreet = -

Chxc.ago. Illinois 60601
Early Childhood Preventive Gumeulum (EC‘PC)

A 'program for high-risk first grade students davelﬂp— E

‘ing tha perceptual cognitive and language skills they
need to respond! auccessfully to beginning readmg in-
., struction. -

In this pruject classracm.s ara estabhshed as pri- -

mary learning laboratories, in which the environ-
menl, management, and materials facilitate pmall -
~ group instruction and mdependent lea:nmg 7
- .Contact: - :
Nathan Farber, Du‘ecto ECPC Prugram
- 92405.W.124 Street -
Mla:m. Elﬂnda 33176

i

fom

PRI

-, For further Information contact: ERICICRESS, Box 3AP, New Mexico State University, Las Cruces, Nu\ﬂultﬁ 88003 (505) 6462623 . .

]

.!6'

., PRIOR

Prior: Preschool and I. mpmuement of Regdmg A

cmrdmat&d appmach tc: SEht}Gl expenance threugh

fnentar? school.”

Reading’ lmpmvement provides remedial read.mg
gervices to elementary students, and pre-school
offers early educatxansl experientces necessary to
later success in reading. Strong emphasis is plac-

" ed onparent involvement,

-

Ccmtact

Poudre School District R1
2407.La Porte Ave.

* Fort Collius, Colorado 80521

. Footnotes :
| Donald Hall A Wntsr s Reader (Bgst.@g.

~ Little, Ernw-ﬂ and Compag}r, 1976). p- i, :
and Pubhc WeEa:e, U.S. Seqste Made by its
Special Committee.on Indian Education. 91st
Congress, 1st Session, pp. 22-24. o

» Barbara Stoodt and Sandra Ignazio, “The
American Indian in Children’s Literature,’”’ -Lan-

' guageArts, v53n1l, pp.17-19, Jan., 1976.
4 Unlearning “Indian' Stereotypes, A

Teaching .Unit for Elementary Teachérs and ~
Children's Librarians, Racism and Sexism’ Re-

source Center for Educators, New York, New
" York, 1977,
¢ Gretchen Mueélier Eat.m]le Amenmn In—
dian Literature: A Selected Blblmgmphjv for
Towa Schools, 1978. _
" » “Children’s Mat.enals About Amencan Ig-
dians,Y American Indian People, p.17.
.7 May Hill Arbuthnot, Children and Books,
5th Edition (Dallas, Texas: Scott Foresman aml
Compsny. 1977), p. 15.

- Arbuthnot, pp:524-554; -+~

‘" Ruth Roessel, Tke Role of Indian Studies
in American Education . {Tsaile. Lake, Chinle

Navajo Nation, Arizona: Navajo Cammumt:y
College Press, 1974). p-4. .

=

Articles cited by ED number can be Dbtamed
from your nearest ERIC Microfiche callectmn. ; _'

For further information, contact ERIC‘ICRESS
Box 3AP, Bas Crices, NM 88003 (595)
646-2623. o .

Prepared by Lau;ﬂsllférck Vé’st

ey}
Lk
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FACT SHEET .

ETE AMERI;KN INDIAN E“DU:ATiQN _;EGISLATIQN S

" The ‘hish:ry of Ieglslaﬂve fur‘dlng for indian’ éducaf ion is refle:féd ina chaﬁgmg a’h‘lmde of the U, S governmem
taward the indian. During Presidznt Washingh:ﬁ s tenure, the government did take on the responsibility for edUcating the.
Indlan, but only in exchange for large portions of land, Itwas-felt the Indizn must eventually be absorbed into the white
man’s clvilization, and the government took on the task of educating the Indian with minimum standards and little regard
for the Indlar’s-own way of life. This lack of concern for. Indian ways was expressed in a government study made in 1928, ..
the Meriam Report. ("' Signiffcance of the Meriam: Report of 1?28,“ Stefon, Frederick J., Indian-Historian, va n3) In 1887, .
The General Aliotment Act created further problems by breaking up fribes and reservations, and the Indian was forcedto. - .-
relinquish more of hls ldenflty to receive an education. This policy, and philosophy, of edufating the Indian outside of his °

“environment continued into the- *'Collier Era’’, when, in 1933, John Collier initiated the ’New Deal for the.Indian Spirit.”’
- The new Indian Commissioner proposed that the indian should retain his own identity as he received his education. Frorm
that time fo the present day, the government has maved taward further dévelopment of Indian education without removing
the Indian from his’ nwr}zcuﬂlre o o . S -

it must be noted that the progress of indian Education has been slow and pamful Despite federal Iaws and prugrams
dEslgned to benefit the Indjan in his quest for education, serious probléms exist. The'legislation has often beén eracted in -
-haphazard fashion, leaving an Indian student who is characterized frequently by lack of motivation; deficient early
.education, adverse home environment, negative peer group influence, ethnic discrimination, and health and nutritional
-problems. - (Indian Basic Edusaﬂan Act, Hearmgs Befﬂre fhe Subcgmmmee of Elementary, Segandary and Vocational .
'Educaﬂun) \ ' S o A

-

= . . : ! . %

‘A Briet !'Hl;fnry of Ameﬂ'iﬁ;n'lndian Legislative Funding:

t i

1789: Presideml Wzshlﬁgfaﬁ and the Senate: pmmlsed educ:aﬂan to the American Inﬂlan m- e:-n:hange for one billion
. ' acres of lan - .
1802: Act passed giving $15,000/year ta promote cIvIIiza*mn arm:ng Abﬂﬂgmes . R
1819: Act passed giving $19,000 to prevent the decline of Indian cmlizaﬂan : . S
i 1870: ‘Act giving $1,000,000 for education of the Indian : - | -
-1882: . Act whereby abandoned military pasts could be used as Indlan schcmls o ' oL .
. .1897: Appropriation for education.of Indians in sectarian schools
- 1921: (Snyder Act 1921) Authorization of the Bureau of Indian Affairs to direct, supervise and expand funds apprapnafed
by Congress for land management, via!fare and education of the Indian . _
1924; (Indian Citizénship Act) Act entitling Indian to same rights as non-Indian, Including state education _ .o
1934: (Wheeler-Howard Act) Indian Reorganization Act - Enliad Allotment period, support for- !nﬂlan vocational - -
- -programs and higher education, and promised tribal self gevernrﬁent o
1934: (Johnson-O'Maliey) Federal assistance to states to support Indian activities. related to health education and -

N . welfare. .
. 1936:(amendment to Johnsan O’'Malley Act) Permission for contracting to states for fulﬂllmenf of Johnson- D'Malley

Act
1950: Navajo- Hapl Rehabuhtahon Act - funding for construction of schools and ﬂarmitarles for Navajos and Hopis -
“ 1953: Amendment fo P.L.(Public Law) 815, 874 - authorized aid to schools with high percém‘age af non-taxable Indian
. pulatmn . ]

- - 1953: [i.'?'ansfer of Federal F‘raperty Act - auihﬂﬂza;horn for the Seeretary ‘of the Infermr ta transfer preperty fn s‘fate or-’
o lecal agencies . A , -
“ 719712 Bilingual Education Acf Granfz fc:r bilingual education ' . . : -
"+ 1972: Indian Education Act - Funding for schools to meet special educational needs of ifidian children < _ s
."-1974: 'Educational-Amendments Act - Amends P.L. 879, 815 and Elerﬁentary and Secondary Education Act S

: 1975 Sealf-Detérminaticn and Education Assistance Act- F‘arflclﬁafmn of Indians in administration gnd nmplemenfahcﬁ

" of pragrams e . .
N . 7 ’ ——— :
S@ That Al indlaﬂ Children Will Have Eaval Educational G,‘apnrfunlfy vgl 3, lJSDE/EIA st udy of the Impa&aﬁ Federal = -

nds on Local -Education Agem: 5 Enﬁjllmg Indian Children)

It1s perhnent to lock with more scruhny at the particular plECES of Ieglslahan whu‘:h are actually used ta Fund the
ndian student today : s .

he Johnson-O’Malley Act “This act initially pald basic suppcrt to Indian sfudenfs whp were educ:ared in mission B
hools, federal schools (BIA); and . community- controlied schaa!s T‘}ae provisions of lhe crlgmal Johnson O Malley Act

lows: g :
8 SEErefary Qf State rnay CanFdCf wuth 5?3?&5 for serv:res provnded for Indlans
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2 The Secrétary of the literior may allow use of Federai properties for Indian schools ‘
3 "The Secretary of ﬂ'%e Interior is aufharized to create rules and *egulafmﬁs to carry out pravisions pf the Acf and sat
—— standards . - '

. I

" 4.The Secretary of the Iﬁfermr must report annually to Caﬁgr*ess concernifig such aub|ecf5
5. Cklahoma is excluded from the above F)TENIS!DFIS )

[
3

In 1936, the Jahnscn G Malley Act'was ameided in order to give the Secretary of the Interior pg\}ver taontract with the

e sta‘tes The clause ex:ludmg Oklahoria was deleted. - -

A

¢ | o : . §
In 1940, an addemﬁaLamendrnenf vmded the necessny for the Secretary-of the Interior to make an annual report to
Congress. . . ‘ _ . .

Tﬁe Jahnscn!G'M lley Act ig admlmstered by the Eureau of Indian affanrs, through the subrmasmn of state plang

1]
Impact Aid [F L. 874, 8157 Public Law 874 provides fedaral aid fa school d:stricfs which -have hardships in Fansmg schoal' :
budgets because of federal landsr installations which decrease the property tax base. Public Law &15 provided funding B
spedfnca!ly for t:ahsfrucﬂanxscsts of educafmnal fa:nlrhes Fundmg Is ac]mnmsfeneﬂ fhraugh the Office of Educahon

. ¢
‘Elementary and Ser.andary Edueatmn A“% In 1%5. this Act gave aid ta low income famnly néeds, which ma:luded many,
Indian children. - ” , »

B Lt . - _ﬂ} | -
- Indian’ Edutaﬁﬂn Act [knawn as Title IV} P.L. 92. 31?] This act is notable for mcludmg all Indlans in funding fnr prablems

_' ~S-elf ﬁeferrhmatmn and Education Assistance At:t of 19 {i [P.L. 93.638}: This act prowdes full parﬂclpaann of !ndnans in

(Local'Educaton Agem:zes)‘ .This was a major brea

concerningthe public schoal education of the Indian (at both elementary and secondary levels), Some post- -secondary and

adult education benefits also come under this legislation. Under Part A of this Act, fundingis-issued only through LEAs
%fhmugh for the Indjan to receive a strenger-voice in dealmg with his

can prcblems This Act,is an amendnient to P.L.874 nd funding is prowded thr@ugb the ‘iﬁflce of Educaﬂon "

. programs which assist them. Indian parents, feathersf. and administrators serve to guide the programs. Programs are -

_implementedto meet special émohonal apd academic neeﬂs, but this fundmg may alsn be used fcr fhe esfahhshmenf and
‘mamfenan:é of classrooms. - . L ) T . -

- of Educ:aﬂgn for the Indian. In the nineteenth century, same Indians were educated in mission schools, where such schools
" ‘Indian schmls, and :unsdermq the great area Alaska encompasses, edication becarne haphazard and complicated, as.

" well .as' insufficient. The federal,. state and focal - ‘goveraments were delivering educational. services. Generallyi
mismanaged’ and inadequaié, the_Indian fugds have.never seemed to be used for the successful education of the Indian. -

- + - . h -
.

" Most of fhls Iegnslahan is of benefl: to the Elementary and secondary Indian student. The Indian student who wishes to )
continue his ‘education into college would be advised to investigate funding and. aid throdBR: The Indian- Education
At:t Tiﬂe v, The Indian College Bill, and a fedéral pmgram PRIME (Planning Resources in inority Education).

As a territory and lafer as a state, A‘Iaska, with its heavy indian papulatmn exemplifies the Ierigfhy and dlfflculf pafh
were available, The Nelsc:n Acr of 1900 permmed the federal government to esfabhsh lﬁdnan schc;csls oo ce s

- a

In 1917, fhe terrih:nal legislafures were empawerad fo esfabllsh Ingian sc:hunls By ncﬂ a!lgwmg “mixed blaud’ in

L[Law and Alaska Native Education: The Influence of Federal and State Legisiation Upon Education of Rural Alaska
*;",Nahves] Through the Johnsan{)‘?\u’\alley legislation, there'was moe of a shift in responsubnllty te the state gwernmem s

o

-and, as Alaskaattained statehood-in 1959, Alaska was committed to eduycating its children, Indian inciudéd; In recent years-
thereisa- sfafewide rmovement to decéntrallze control of the Indian‘s educatmn in accordance with federal Iegislahon An
" especially’ sugmﬂeanf-plece of state legislafn:n is a new law, "“5B.35", which commands decision- -making policy from a’ =
“Eentrally based staté agency to regunqal boards In essence, the idea'is fnr lndlans to.have ’scu% control over Indian -,
-educaﬂnn, . 2 A . )

] 2 s, I3 P ‘. o ;»__ . . : . h -,

L

The prablems and :melexmés of giving the Ihéhan his- nghtful educahon continue to haunt ‘the' United: States. By .

résearchmg some of the available funding, by using the funding to good advanfage _and by sfrlvmg to conhnug in dhe'

- pursu!r for: qualify eﬂuzahan. fhe Indcan has hope for beﬂer Educahgn in fh:- fufuré

»"»'-'Far fuﬁher mforrnafmn contact: ERIC‘JLR ESS; Bax 3AP, New Mexica Sfa*}e Unnversny.

& L ’ . A

LR Las Cruces, New Mexira 88003 (505) édé 2623




