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BBSTRACT

A study is presented that considers the narrator's
kncwledge cf ccrventicnal schemata for storles and the cognitive
factors which seem tn he affecting the selection and organization of
paterial for narration. Children ranainag in age from 3 years 10
ronths to 7 years 4 months were asked to watch a video tape cartoon
and recount the story to a person who had not seen the cartoon. The
same proccedure was follcwed with 10 adult university s“udents. It wvas
fecund that both children and adults used a problem-res. lution schena
as the maior source of content selecticn. The children differed from
the adults in the following peints: (1) they used very little
introductory matter: (2) they did not resolve all the problems and in
some cases neglected to present the problem initially: (3) ycunder
children included irrelevant information: (4) they generally did not
provide a setting for the events: (5) they used different types of
transitions tetween episodes: (6) scometimes they reversed the order
of cvents: and (7) children often needed an image as a memory prompt.
Examination of the data reveals which aspects of story schemata are
being learned during a particular periocd, and suggests how
development ¢f discourse skills is influenced by certain cognitive
developments. (AMH)
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THE DEVBLOPMENT OF NARHATIVE DISCOURSE IN JAPANRGE

Potricin M. Clanay
Dapartmont of Linguintice
Univeraity of Californias r* Barkelay

In soclieties whare paople agpond n connidernblae nmount
{ime n! the movies or in front of televipions, thope vipuonl
media bucone one source of the narratives which people toll
one nnother. For childran in theso opociaties, tolaeviasion
mny be from an early uvge the mont common Bource of ntories;
on n typical dny in Tokyo, for example, hours of progroms
are directed toward young children in the late wftarnoon and
carly evening. An aexnmination of the stories which children
tell Waped upon thesa programs should provide insei ‘ht into
their developing notion of what it meang to tell o =tory nnd
their acquisition of the skills which are necessary for the
production of guccessful narratives. As part of my disperta-=
tion research on the development of various diecourse skills
in Japanese, 1 collected stories based on the pame television
videotape from 46 children in Tokyo: 2 boye and 4 girls
between the ages of %.10 and 4.8, and 5 boye and 5 girle
within cach of the following age ranges: 5.0=5.4, 5.8=6.0,
6.4-6,.8 and 7.0-7.4 years. Each child was interviewed indi-
vidually at kindergarten or grade school by two young Japanese
women. As part of one or two sessione involviug other activ-
ities, each child viewad a 7 minute cartoon from the current
TV "Saznesan" ser’.es, 8 traditional cartoon about family life.
After watching the videotape on color televipion with one
interviewer, the child was asked to tell the story to the
other interviewer, who had left the room during the showing.
Standard promptis were provided when necessary by the intexr=
viewer who had seen the program with the child. In order to
have a reliable model of adult performance on this task for
comparison, the same procedure was followed with 5 male and
5 female university atudents.

Although a wide range of factors probably exerts some
influaence on the structure of the narratives produced in this
tasl, in this paper I would like to consider the narrator's
knewledge of conventional schemata for stories and the cog-~
nitive factore which seemed to be affecting the selection and
organization of material for narration. In general, the
atructure of the narratives produced did not seem different
from what might have been expected had they been in English,
probably due to universals of memory and cognition as well
ag shared or vesterniged features of narrative organization.

The adult narratives, while differing greatly in length
and other respects, sll had certain structural features in
common, suggesting a shared schema for narrative organization.
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Nino of the ton adults begnn their story with un introduction
of the characters or questioned the interviower about her
knowledge of the charmcters. All ten then hnd o brief
introduction prementing certain background informution,
namoly, that cince a charanctear numed Thaeko was gick. her

toddler Thura win, icing carod for wt Yaznosan's hous . The
narrativeo then | —pented a serico of episodes which were
baned on aAcenen in the vidoatnpe Theseves cpimoden ineladed

the information thunt throughout the dny when YSaznnnnn wan
babyamitting for Tkura, he practically tore her house apart
with hie mischief, copecinlly opening drawers ond emptying
their contents. to the anger of Dnznenonn'on younger brothar
and sister. In the last opisoden of their narrativean, the
ndultes recounted the final scenews of the videotape, in which
Tkurn'n mother reecovered oo that he could gtuy at home, hio
father apologized for the miechief he had done, and it ulti-
mately emerged that Ikura, having scen hie mother take medi-~
cine from a drawver, had actually been gearching in the druw:
erg at Saznesan’'s house for medicine for his mother. The

types of information: changes of time, place and caat of
characters, background activities during which event sequenca:
began, and background information such nes the goales of the
main actors. All speakeras used a temporal mchema for the
tranpition between episodes, with the sequence of events in
the narrative usually following that in the videotspe. Eachi
of the 10 adulte ended the narration with what Labov (1972)
calles a "coda," ©bringing the narrator back to the world of
the speech act. In nine of the ten casea, this inecluded the
formula "oshimai"/"owari"/"owaita" ("the end" or "it ended" ),
or the formula "soo yuu hanashi" ('that wase the story" ), or
both.

From an adult point of view, the videotape presented a
number of themes which can bto analyzed ae n series of problems
and their resolutions; in selecting material for narration
the adults were clearly making ume of this problem-resolution
schema, With the exception of a few descriptive details or
background material used in episode setiinge, it was posmible
for each clause of the adult narratives to state which prob-
lem was being assumed, illustrated, left pending, or resolved
by the information given. Although greatly differing amounts
of information were verbalized by different speakers in
support of any given problem and ite resolution, no adulit
atory contained any identifiable segments which were not
directud toward a particular problem or ite resoclution. It
ie likely that the problem-resolution schema wae an important
factor in the adulte' processeing of the videotape in the first
pPlace, as well as in their recall of it for narration.
Clearly, the abllity to recognize mnd utilize this schema
would be a tremendous help in comp~ehending and later re-
trieving and verbalizing the story.
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The children'n narrativen diffored from thirn gonoasnl
pattorn in wayns which nuggested an incompleta knowledgn of
the narrstive schematn uped no congistently by tho adulto.
Nope of tha children under 5 years 0ld gave an introduction
to the astory telling that Ikura's mothor wap aick and thet
o ownis hedrng oanpad for oot Unenennn'n houpn, aa did all the
ndult narratires. Only two children in ench ot the nge
groupe from 5.0 to 6.8 years and three children et 7.0-7.1%
yonrns had n ntory introduction with at lLeaot ono of thewe
two piccen of information. None of the children tried to
introduce the charancters to the interviaver Use of n coda
increanged stendily frca 28.6% of the youngeat group to 50%
of the 6 year oldo; however, only 20% of the 7 year olds had
a cloning formula. The children's ccder nlways included
either "oshimai"/"owari" ("the ond") or "owatta" ("it ended"),
never the adult "@oo yuu hanashi® ("thnt waas the rtory").

In the children's etories the problem-resclution echeun
was the major asource of content golectior. in momt cases. In
fact, amome of the shortest and most primitive narratives wvere
based exclusively on this principle, whi:h seeme to override
nll other considerationes as the child leaps from the statement
of one problem to ito resolution, ignoring all the material
which camme in between in the videotape, A8 in the 10llowing

narrative. Line 5 begine a much later scene in the same room.

(1) 4.5 ...ANO ne,...lkurachan ga no,
yrAa okuauri o ne, ...hikidashi knra dasoo to shita rno.
...ANO poshite ne,
zembu ne kimono ya ne,...oyoofuku o dashichatta no.
.Kantnuokun wa ne,...ANO ne,, Walkamechan wa ne,
.moshite ne,...ganu teepu o hott olte,
.Ikurachan ga itazura shinai yoo ni,
.shirushi o tsuket oita no.

",..UH you know,...Ikurs you know,

tried to take medicine from the drawers.

...UY then you know,

(he) pulled out kimonos and clothee ard evarything.
Yateuo you know,...UH you know, Wakame you kuow,
...then you know,...s8tuck on tape,

. ..mso that Ikura wouldn't do mischief,
. ...(they) put on signs.

There was somc tendency for the number of problem=-
resolution pairs per story to increase with age., The majority
of the children at each age gave from 1 to 3 paire. One or
+wo »f the children in each group under 6.0 yeare failed to
produce any complete problem-resolution paire, and the 4
children who produced 5 such psirafﬁére all over 5.8 years.

In compariseon, 3 adults produced 3-4 problem-resolution pairs,
end the reet had 5 or more. Presentirg peveral different
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problemr and their rencolutionos clenrly putn a greonter burdan
on snamory, oineo the nooorator mun’t keop track of all the
problem:s proncuted and Le waiting to give thoir resolutionn
ns he recnlln tne videotupe.,  The atsrien of 33=-404 of tho
children dn onrh npge group contained wt lenst orne problem
which wno never rosolved; o child would pny, for vxananple,

thoet Tl et ot b e s ek bBud foasrot b o monition thoat oho

got bettor,

i more prevelont and peroiotent deficiency than forget-
tiny: to give reoolutions was neglecting to provent tho prob-
lems which nre later resolved in the course of evento, repult-
ing in the upe of, vunjuntified presuppositions. TFor ¢xample,
many children throughout the apre  vange moutioned that Thura's
mother got better near the enl of the atory without having
oanid that she wao sack. This kind of presuppopition error
occurred in the narrntives of 66.6=83.3% of the orildren in
snch ape gooup, vith no indication of any improvement in
this age range. Thus in recalling material from the video-—
tape for narration, it was obviously much more difficult to
plan nhend nand verbalize infoirmation that will be presupposed
at some later point than to recall which already presented
protlemo wore swniiing rercolution.,

Although the problem-resolution schema wae usually the
major eriterion for content selection, the children sometimeas
presented information which did not contribute to any problom-
resolution pair as the main point of an episode. From 40=
66.6% of the children in each group through 6.8 years pro-
duced a total of 8-12 irrelevant segments per group, ranging
in size from single claumes within a larger cpiscde to three
episoden at o time, nm in example (2) velow. However, only
30% of the 7 year olds had irrelevant information in their
narratives, and each of those childr:n had only a single
irreluevant cegment. Thus therc may be an indication of aome
progress ot the upper ond of thio age range toword the adult
stundard of content pelection, in which salien~e im totally
identified with thematic relevance. 7

An examiration of the irrelevant alements in the child-
ren's narratives revea.a that they featured two types of in-
formation, Sometimes interesting or unusual information which
had heen virumlly focusad by meana of close-ups in the video-
tape was presented aes the main or only point of an episode,
such as a snail on s leaf in the gardan in t' - final scene,
or the image of Ikura'e father who arrives loaded down with
groceries, a very unusual state for a Japanese man. In other
cases the children focumed on familiar, everyday activities
from their own lives: playing, eating, sleoping, doing house-
hold chores. In example (2), lines 1-5, €-=7, and 8-10 are
based on three different scenes from the videotape, each of
which included relevant themstic information, as well ase

.



the detniles which this child choosnan to focus on.

(2) 6.9 ...530rede ne,

vyrea ...morede, .. narka ANO Sazaesan no ne, ...olnnaan g na,
..ANO nnnka onnrn toka ne,...odnidokoro de aratte dita no ne.
. ..30rede Wolkkamachan gr ne,...odnidokoro ni kite no,

nanka otetsudai suru mono nal tte itte ne,
: groveresedin e Lcaneade e

e onovede, .. U ozt
.. .neredn. ..nanks Iurnchnn wa ne,...ofuton ni hnitte nete ne,
...0orede, . JANO ne, ... Tkurinochnan no ne otoosinan ga yoru neé,

. ..nnnkna. ..oknimono no fukureo o ne,.. .sagete no,

. ..nanka meron Loka nankia katte kita no nao,

IR AT S

...Then you know,

...then...UM Ul! Yaspepan's you know,...mother you know,

.UM was washing dishes and thingse in the kitchen.

. .Then Wakamechan you know,...came into the kitchen y.k. and
.8nid, "Ian't there anything (I) cuon do to help" you know,
.then...UH then you know,...then you know,...l.icn you ¥now,
...then...UM Ikura yna know,...got into bad and elept y-k.,

. ..then...UH you know,...Ikura's you know father at night y.k.,
.came carrying a shopping bag you know,

%(hg had) bought melons and thinge you know.

Thip kind of focus on the "homey," familiar eectivities of the
children's own lives, ess well se any unusual or interesting
departures from thepe activities, decreaped the degree of
themntic cohesion in the nar-—atives of the children as com=
pared to the adults, except for the two stories in whi.l
playing and cating were made the major themes, with problems
and their resolutione being largely ignored.

In addition to these various difficultien with the
problem=resolutidn schema of narratives, children in this age
range ulso had trouble with the sntting-events achema for
episode structure used by the adults. From an adult point of
view, an epieode setting serves to orient the listener in
time ani space, providing him with a background mental image
againet which the event sequence is eapier to vieualize, a8
well as other kinds of background information which make it
more readily comprehensible. Example (3) provides a typical
sase of ah inadequate setting for an episode.

(3) 5.1 ...S0reds aa,...ETO &a,
¥yre ...o0kaasan ga naotte 8a,
...IJkura...oniisan ga sea, ,
..dendenmushi...dendenmushi sa, asiitsukete aa,

...Then you know,...UM you know,
,..(his) mother got batter ycu know,
...Ixura..,.the boy you know,

...found a snail.. .snail you know,

Q ! . 6
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Toth the firaot and thire lines of oxnmple (2) begin what wore
new scenes in tha videotape, yet no indication in given of
the changes in tims and lecention, nor of the snrrival of new

charnatern,

Thowve ir some evidenen { r a growing nwnrenees of the
netting=eventes nchemn for episodo otructures in this age
Iaggo . Only 370,50 0f Lhe yonngont group vped s changao dn
time or the arrival of n character as the setting for at
leapt one episode, but 66,.6=90% of the children over 5 did
so. Thore wans o pteady inorease from 50=80% ovor the nge
runge in the use of at least one plnce change so an episodo
setting. None of the youngest group and only 2 children
at 5.0-5,4 years had adequate settings for each unprompted
episode; However at leopt 40% of the children in each group
over 5.8 years did have adequate settings for all uriprompted
cpisodes. Yet the use of settings is not completely mastered
in the age range sampled; 304 of the ehildren in the two
oldest groups still had 2 or more inadequnte sgttings in
their stories. In this context it ie important to note that
two of the adult narratives hnd one inadequate episode set-

"ting ond one adult even had 2 inadequate gettings in his

ctory. The disregnrd for settings shown by children who do
ucvually include this fenture is probably due in part to their
lack of dttention to information other than actions and evants;
for beth ehildren and adults it suggests ut least a temporary
lack of concern for the listener's point of view,.

Another difference between the story estructures of the
children and adulte was the nature of the traneitionses between
episodem. On ouae hand, the majority of all episode tranei-
tions in both the child and adult narratives, 80-87.9%, pre-
served the temporal sequence of scenee in the videotape., Thia
suggeste a general picture of recall in which the narrator
seceme to be able to "replay" the videotape before his mind'e
eye, skipping some scenes, but telling the others in the order
of his "re~viewing." There was evidence that in this retriev-
al process, failures of memory tended to occur at pointe where
there was a change of scene in the videotape. The interviewers
used the prompt "sorede?" ("and then?") when the child paused
for a long time, but prompts providing content clues were aleo
neceasary at certain pointe. From 77.7-85.7% of the content
prompts were required at scene changee among the children
through 6.8 ye=ars of age; ‘his propqortion increased to 100%
among the 7 year olde. Thue memory faillurees were most common
at points where there was a break in the background mental
image recamlled from the videotape; in general, a prompt such
as "what about when they were eating cake?" was sufficient to
recall the entire sequenca of evente which took place in that
setting. Prompte giving only the subject, as in "what did
Ikura do then?" were somewhat mcre likely to elicit further
information from the same scene rather than a new scene. It

~ 7
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seaems that to gain a new start in hie retrieval of the input,
the child usunlly needs to be given the image to which o
particular soquence of evento ic tied, The significance of
guch imangery changes for recall can ba geen in the adult
narratives as well. Although no prompting wos neceosary,
they often indicated verbally the points at which they were
having memory problemao by expreanions such as "nan datta kke"
("what wnnm it?"). Bight of the ten ndults had puch an expros-—
pion at the beginning of 1—-3 new cpipo 0, rzveusling thoir
awnreness of pome difficulty in retrieving the next scene
from the videotape.

However, the retrieval of acenes did not always follow
the temporal sequence of the original story; there were re=
voroals of the input mequence in both the adult and chikd
naorratives. In the adult narrativees these reversals were
usually just a re-ordering of the various miechief scenen.
The adulto secmed to be able to ratrieve Bcenes having a cer-
tain theme in any order. In all cases the adult revereals
were irrelevant to the plot, mo that their temporal changes
did not disrupt the basic structure of the narratives.

Although such unimportant and sometimes thematically
based re—orderings occurred in the children's narratives ae
well, certain temporal reversals in their aetories 4id, from
an adult point of view, esignificantly change the plot. TFor
oxample, onc of the common types of reversale was apparently
designed to conclude the narrative with events that fit the
child's notion of an appropriate story ending. Some children
gecemed to feel that the story should end with Sagaesan's
father arriving home: from work at the end of the day, with
the departure of Ilura and his father that night, or with the
departure of Ikural's father after he drops in at Sazaesan's
house the next day. The latter two scenes fit the "farewell"
schema which some ‘children had for the conclueions of narra=
tives. They would reverse the order of events to place these
acenea at the end, repeat them for a finale, or simply end
the story prematurzly with these scenes, an in example (4).

(4) 4.5 ...Sorede ne,...sorede ne,
yre ...o0tooean to kaete ne,
...mata kite ne,
...saycnara tte,
owari.
...Then you know,...then you know,
' ...{(ne) went home with (his) father you know,
...and (he) came again,
..."Goodbye," (he eaid),
(the) end.
None of the oldest group had such a schema-fitting ending, but
30% of the children at 5.0-5.4 years and 10% in each of the
other age groups did.
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Sometimes children's reveronls of the videotape order of
~a apparently triggered by a eimilarity between cthe

events wore
mental iuwnges evoked by certain scenca. TFor example, in tho
second mcene of the videotupe, lhura opens drawers in the
children'sn desks, snd lanter in the nixth scene while Dazaesan'n
mother is making dinner he overturns a drawer containing her
bept kimono. When telling the story, one child jumped from

thr dinner preparation back to neene ? nnd the denk drawers
despite the fuet that he had already recounted that ocene.
“pinode tranpitions banaed on such imagery sassociationo

led to leaps forward in the story line us well; thio iae
probably n faetor in oxample (1).

Temporul revoersnls were rare among the youngest group,
nlthough the echild with thae longest narrative had seversl,
and another child tried to begin his narrative with the last
scene from the videotape. 44.4- -50% ~f the 5 year olds had
tempornl reversale which were not merely inaignliicuﬂt re-
orderinge of mischief scenea. However, only 20% of the 6 and
7 year olds had such errors. Apparently toward the upper end
of thie uge range the children were learning to aveid re=
trieving new scones on the basis of misleanding imagery asso=
ciatipne and to be faithful to the temporal sequence of the
original story even when it did not conform to familiar
ending schemas.

In concluseion, an examinatjon of young children's narra-
tives not only reveals which aspects of story schemata are
being learned during a particular period, but also suggesetes
how the development of discourse sekille is influenced by
certanin cognitive developments. Froviding story introductions
and episode settinge, stating problems which will later be
presuﬁpéaed and resolving those which have been preeented are
acquisitions which depend on the child's attainment of a cog—
nitive level which permits him to be concerned with the listen=
er's abilitv to understand the story while he ie performing the
difficult task of narration. Acquisition of the.temporal
echema for episode-transitions preserving the sequence of the
original will depend on developments in memory, such aes a
decrease in dependency on visual or imagery-based connections
in rescall in favor of thematic links between episodes. Adults
probably construct such thematic links during processing of

- the input, which helps them retrieve problems and resolutione
and increases the number of new scenes which can be recalled
without image—evoking prompts. Thus developments in narrative
structure up to 7.4 years of age can be sgeen as an outgrowth
of changing modes of processing and recall, cognitive de-cen=
tering, and a growing knowledge of the cultural schemata for

narratives,
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