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In 1914, Congress passec. ths iz _aver Act est..Dl ..hmg a partmer-
J sh:.p educat:.onal effort of federa. ; stzrze and county g"w"mmts know" as’ K
the Cooperatlve Ebctensmn Serv1ce " Thi_ _eg1slatlon coo—ter called fcr ‘
the Fxtensmn Serv:.ce to be the - each ._‘Efort of the lam:: grant ool.._,,._
‘Through a netWork of :omw officzz. 1'ht;h__ Extension Ser—ce is to aid i=
B 7 dlffusmg -among “the people of tng ited States useful mc Dractlcal infor--

. mation on sub_]ects relatmg tc ssiculture and home ec—o— cs, and to e~

:_‘oourage the appllcatlon of ths same. (Jo:.nd: Conm:.tte: iwoort on EXC-EHSIQ"‘l
Program Polch.es and}:‘oals Lrey. A s:xall sta.f-f of zta 2 extens:.on sub-
Ject matter spec:.allsts and prog:am leac._rs relnforce "omty extens:.on N
. agents in. fulflllmg ‘this charge ‘ _ e _

- .' One method: of Extens:.on program dellvery is called leader tra:m.ng

- _ Leader trammg is the t:raJ.m.ng of adult volunteer leaders to teach a sub-

' ‘ject to peers or. youth To prepare leaders for the teacner role leader K

: traJmng meet:mgs are conducted Suchmeetmgs prov1de :Lnstructlon to vol— (
imteers in a, partlcular subject and in methods of teachJ.ng that SubJect It

‘is an’ understood expectatlon and reSponslblllty that trau/;ad volunteers

w:Lll "extend" the’, J.nformatlon to their local um.ts - ," o

S : For the purpose of thls study, the volunteer leaders are those of,

' Extensmn Honemaker groups Conmunlw based and orgaru.zed Extens:.on

_.-. . - ..:- . @

o
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s
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o . .
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‘Honmzakers are women who met' for the purpose of non—cred:.t study of/
fam:l.ly llvmg toplcs The goals of the Extensmn Hanemaker pmgram

-

> can .be ,broadly categonzed as educatlon 1eadersh1p commumi ty devel-

opnent and persmal/émth CEb¢e11510n Homanaker Study Groups - Posl— .
o ‘tion Statenent 1979) Mach of the 1earm.ng that goes on w1thm the

I

program 1s a result of traam.ng volun‘teer leaders! Women in Extensmn
. I-bummker groups take tums volmteermg to be 1eader teachers w:.th
d:l.fferent md:LVLduals servmg as teachers each m)nth

-

§
ST ']he o“gntent and’ curr1c1ﬂ.un of the educatlonal program for Exten-

si.on Homnaker groups are determmed ‘thréugh a process of needs assess- -
. nn'zt s1tuatlon analys:.s and determmatlon of resoutce avgllablllty
g& The approachmst frequently used to t::'aln Extensmn Homemaker
volunteer teachers is the county-w:.de 1eader training meetlng At .
thlS tune a’ subJect matter spec1a11st presents the content which*
m.ll be tau@tt and offers suggestlons as to how the content can\ be
presented or taught to the Honmnaken groups * There is no recounended
smgle teachmg approach for the\zolunteer teachers to use but group o
—_~— dikcussi.on _,_‘Ale,ctu‘re and method’ denonstrathn are the,technlques ‘frequently,. _

L TN—— / . . . .
N o N L . . . . - - .
-.-C - _ . ~ -

'usési-'f’« S S

proup dlscusslon 1s often appropriate to teach a partlcular study
. toplc It is also commnly assumed that “the volunteer teachers havev) 3

the cessary sk1.11s for usmg group d:Lscusslon effectlvely in teachmg
L3 ) I3 . ~ : ‘\\7-

1essons - o - 't
N & / J ~

’I‘he J.nvestlgator 1n questlonmg thlS assumptlon deslgned a A

'scus’slm Leader Tramlng Program and evaluated 1&% effectlveness

~
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Cor151stmg of three conponents the "Dlscuss1on Ieader Tra:myg
Program 1nc1udes a sllde/tape presentatlon a concept lesson and

~

group dlscuss1cn The sllde/tape presentatlon introduces the con-

: cept of dlscussmn leader and covers dlscussmn leadmg prqcedm:es and
problens A cqncept lesson deflnes attrlbutes of the concept of dlS- _ |
cussion facllltator and prov:Ldes experlences in concept dlscnmnatlon '

~and generallzatlon The group dlscussnm ccomponent prov1des an ;

v"opport:unlw for the leaders to plan a lesson for their group meetlng

and to practlce dlscussmn Ie@.ng technlques Th:Ls mstructmnal
package was - developed

1. To answer volunteer leaders expressed amn.ew and

percelved J.nablllty in. the role if discussion 1eader —
2. To respond td a comty extension agent s adm1 and‘
houe economics supemsor s observation that agent‘s

' lack sufflclent competence in presentlng teaching tecl'm:Lqpes

4

. 3. To mmtam the J.mportance of leader

. Extension SerVJ.ce s w1de1y utlllzed methods of
cllentele P ; ' B _

- The follom.ng commn character:.stlcs of a leader t'ralm.ng meetlng
provide the context wrthm which the "D:Lscu3s1on _der\fl‘rammg Pro-

gram wasused ',,--’»«__

'z

: A paramount. cons1deratlon is a time constraint. Evolv:.ng from ' _-"

‘ full day meetlngs Eb:tensmn Horrﬂnaker leader trammg meetmgs
'.are now usua.'l{.y two hours in length. Leader tra:m.ng meetmgs
are held at times to accomodate fam:Lly, home and personal care

taklng and pald employment

@
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POSItlvé psychologlcal factors are that:

the leader has volunteefed to take the tra:m.ng

. the env:_rorment is supportive between staff and volunteer and

v
SR

volunteer to volunteer

—r

the 1eader is supplled with wntten and sometimes VJ.sual o }

. mater.\.als to use in teadm:mg at the local group meetmg, and

L3

the leader training does npt imvolve tests

Negatlve psychologlcal factors involve:

the volunteer s mind set of low self-esteem and feel;u.ng of.
madequacy at teachlng their peers a subJect 1n._wh1ch they
\ percelve a lack of expertlse | ‘ |
" the volunteer s feeling of being overwhelmed w1th t:he amount -
. of SubJeCt matter presented '
_ part1c1pants at the leader tralm.ng meetlng generally do not
| . know each other and |

‘some }ndfmdual s Yow comm.tment to teaching due to ‘their ex-.

- pectatlon t the Honmnaker group membershlp is social
" rather than' educatlonal | 1 )
) The Probiem

A The w:Ldespread use of wolunteers as leaders is in itself one
of Ebd:ensmn s mportant contr:.butlons to the f1eld of adult educa-
tion Several studles prov1de insights into both the scope and mag-

nltude-of_the’ rts o Extens:Lon volunteers. Prawl (1978) found

the a\rerage'

time each year 'IWenw-flve and two tenths hours were spent recelvmg -

','tra:ining. Another 40.8 hours were spent amuahly preparing lessons

as Ebctens:_on Houenaker gave 220.3 hours of leadershlp o

._AO‘-



ﬁor local - metmgs ThlS volunteer service is three and or.le—half' .
‘t:umes greater tharrthe 58 hours per year estlmate madeby Redeker in
1974 and two and-one-half t:mas greater than a 1973 survey of the
Natlcnal Extension Horremaker Organization (Mann 1974). The 220 hours
are somewhat lower than the 290 Extensmn Homemaker offlcers 'organ-
t:l.cnal leaders sald they spent, as determined by Carr (1978)
Mru.le the amount of t1me volunteered is 1.mpress1ve, the effec-

‘ tiveness of these volunteers - placement tra:m.ng, development and *
output'-- 1s an equally nmport:anf: conéern ~ Naylor (1976, p. 122)

in Volunteers Today - Flndmg, Trammg and Working with Them, states:

, A voluntary organ‘f.zﬁﬁion‘has an mperatlve obllgata.on to — v /
.~ ¥ insure 'that the whole ‘learning experience offered i truly ‘ _
; wortlwhile and needed by each individual invited to attend - - ®
o “for his job requirements. and, for his own growth needs, if the . -
P - ~4job obJectives are to be achieved in accordance with the ideal

s, for the orgaru.zatlon A truncated inderstanding of the im- Vo
el io ance of either obj edtive tehds to limit the.potential . -
SR '»*-a efits from-the-training for.the individual and ult:.m;tel;k o
& epigtpr. the organization itself. Aspoor training exgerience is a o
¥ udible - Yoss for volunteer service - loss of the potential | we
RERE mv"ﬂ.‘x‘; iggteera, or at least“decreased effectiveness,: and a neg- ‘
TNy ve mrige about training to be overcome; before it prevents
& gthers" 'f-ranattendlng .

. K SR o
=~ ‘*'/"‘: )’[r' '\
v :

K @f,} sSi.};.ce the contlnued e:hstence an?e\ffectlveness of ‘agenc1es such , ,

\.7'.

t}xe "Extensmn Serv1ce depend on.the effectiveness of its volurrteers, _; |
'@‘_ _ -1t seems mlperatlve to study the process of volunteer tram:mg and to . A
evaluate methods or conbmatlo%\of methods of teachmg which contri- ‘

" bute to volunteer effectlveness & o~ .

'Dnere are more opmlons than actual res@rch fmdlngs on tralnmg | '

_volunteers as- teachers of adults It is even ‘more ev1dent when 7
.\ ‘

‘narrowed to trlammg vol’untelar* blhs| dlscussmn leader‘shlp " Vhile /there
is-no lack of discussion 'leader memuals),, thef:e-ls a‘]ka of evaluation '

DU . o J e .
. L : 7
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of methods to train pe0ple in dlSCUSSlon leaders/h/lp ~Again, wh11e o
there is nuch 11terature on the use of mstructlonal methods and
;m.dia there is a spec1f1c lack of lmowledge about the - use of mstruc- :
" ' ’tlonal methods and med:La in tralm.ng a,dult volunteer dlscussmn
',leaders» ,‘\ L
'.\ _ 'lhe 31gnlf1cance ef th:Ls study is that ‘the- outcomes can be used
- .'to address the practlcal concern of mprov:mg volunteer leader ' ; A
| effectlveness ~ On a theoretlcal level it can contrlbute to an under- o

o

- .-'stand.mg of the leadef tr‘a:m.ng process and prowde J.n51ghts into a .

’ e coubmatlon of methodolog1es for tramlng volunteers in’ dlscu.{smn : ~.!. :
o ";’.leadershlpa | o R \ - o '_
_. By evaluatmg one conb:l.natlon of mathodologles for J?ktram:l.ng
3;' : adult volunteer peer teachers in. dlscussion leadershlp, th1s study |
' cangcontrlbute to a data base about effeg{:(ve tralnlng of volunt\eer

_',dlscussmn leaders EEE

| . '-"'se,._'".,"." e |
ThJ.s PrOJect Was concerned w:Lth the evaluatlon of the effectlveness
".of the "Dlscussmn Leader Tralnmg Program - The evaluatlon was de- B N
g "_signed to obta.m m.formatlon about the following questlcns . | |
‘1. Did leaders mcrease knowledge scores and attltude ratmgs |

KT =R

after P 1c1patmg in the "Dl.scuss1on Leader Tranm.ng

.

B - AN R R

. 2. .Whlch of the three components of ‘the "D:.scussmn Leader g
) L L E _ TraJ.m.ng Program" Was assoc1ated w:Lth the greatest mcrease
‘ ‘ “ " /H-‘ ' inknowledge and‘attltude? ( ‘: o R /—/

3 D1d the program Work better’ for different learners in terms = . -

. -
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o - of anﬁunt of experlenceas a leader, "'am)‘unt'of experience as

| a. discusslon leader age and level of educatlonal atta1rnnent" .
4 'How did the 1eaders rate the "DJ.‘SCUSSlOn T.eader Tra:lm.ng : R

»

'Program in terms of technlcal quallty and helpfulness" AN

e g
PR

o | St 1>1a_n_.' S .,
/ A quasn.-exper:.mental de31gn usmg ncn-equ1va1ent treatment §r |

| _groups (Canpbell & Stanley, 1963) was thJ.s study s de31gn 'Ihe |
. s study SUbJeCtS were 192 Hennepln Counw, anesota adult women who :

| recelved trammg as dlscussxagz leaders for that county s 1979 ‘
November x]!‘xtensmn Homemaker study tOplC "Coplng Wlth Change, Cr1s1s )
4 _and Loss in Yom: L1fe" Tne subJects part1c1path at one of. f.LVe R
tra.mmg sites. 'mree treatments were used ina way that all leaders
.loould recelve t_he ¢onplete. tralmng program in order to execute
‘their dlscusslon-leader role and to be in accord w1th the rlghts
of Jhuman subJects in reseaJ:,ch ) ‘ N .

All groups were pretested prlor to part:1c1pat10n in the "D1s- ,

cussion Leader 'I‘rammg Package , Posttestlng was done at dlfferent

o times. 'I‘reatment Group A posttested after the complete treat-
' t - seemg the s11de/tg: presentatlon worklng through the
cept 1esson and part1c1pat1.ng in group, dlSCUSSlon Trea =t Grol '
'part1c1pants were posttested after see:ng the s11de/tape presentatlon
I __ ‘. and workmg through the c&;\cept 1esson | 'I‘reatﬁent Group C w:as
‘ "._ ' posttested after see:t.ng the slide/tape presentatlon only
| 'Ihe pretest cons:Lsted of nultlple-chome knowledge questlons
.‘ _ on dlscusswn leadershlp, f:Lve po:Lnt L:Lkert-type scale attltude
: ."..ratmg questlons and demographlc questlons ’Ihe posttest mcluded

4

'




S ,the sane kpowledge and attltude questlons as the pretest It also

included a form to rate techn:Lcal aSpects of the program and open-
ended questlons s011c1t1ng program strengths l:un:Ltatlons and sugges- ’

R
' timsforlmprovement e .-,,,'

. Developed by the mvestlgator the questlorman:es were reviewed
) R ‘and revised by a measurement serv1ces spec1a1:|.st and by subJect

mattLer spec1a11sts in conmmlcatlons group dynamlcs and adult edu-
'cation The questlonnalres were pllot tested by 40 Extensmn volun-
N teer leaders in Washmgton Counw, Mu'mesota " Ina test-retest

i 'r =+, 78 was obtaJ.ned on: the’ knowledge sectlon and r --+ 73 was og'

~ .

"'~tainedontheatt1tude sectlon IR

t,

L 'Ihe instructor va.r:.able ‘was controlled by haw.ng the same person B
, </ conduct all tra:m:mg sess1ons - The meetmgs were monltored by the

~ o~

Hennepm County Ebttensmn Home Economlst«; L

o

Data were collected from the mstructor adnu.m.stered questlon-, v

naires. Informatlon was key punched J_nto I. B M %cards and computer ) . 7@ '

. processed Pa:Lred t tests, one way analyms of varlance mult1p1e '

’ regressmn and Ch:L square were the ma_]or tests uséd to analyze the data d

LJmLtat:Lons of the Study

Lmu.tatlons of - thlS study concemn populatlon stud:.es scope"-of L
study, poss:.ble mvestlgator b:l.as and measurement errbr ' - .
A maJor llmtatlon was the restrlctlon of the evaluatlon to one |
counw s subJects in; one adult educatlon organlzatlon Also no.
o .:attempt was made to assess change in d'Lscuss1on lead:mg Skllls |
_ ,v follow:Lng part1c1patlon in the program Observatlons and checkllsts of
a the 1eaders behav:.ors at the local study groups wiould be more sm.table

' . ,4‘_4."4 ) ’ _.’ ! B .




fo

.

strategles to assess changes in sk111 Because"-this eValuatOr“is
also the program developer .an 1mp11c1t con.fllct of lnterest may
exis't. To deal w:Lth any b1ases suggestlons were. sollc1te from ,
"-'}:i_ntra and extra organlzatlonal personnel to help plan condoty,
analyze and report this evaluatn.on Fmally, the instrume :sed
' was de81gned spec1flcaj.1y for this study and has not be(‘ ced exs

‘

_ tenswely for its valldlt'y or re11ab111ty
N :
Orgaruzatlon of the Pa@r

This. chapter has outllned the study Chapter Two w1]. ,resenti a

'rev1ew of relevant 11teratu;re Chapter Three elaborates cn che

' ‘study s de31gn and procedure Study fmdmgs are deta:Lled Chapter

. ;Four Thf final ’chapter offers 1mp11catlons of the studyr o )
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'Ihe J‘;ocus of thlS stud1 was on evaluatn.ng the effectlveness '
of. three program componentC ‘at were des1gned to- train Voluntr ay
leaders in- d1scuss1on leao s o In order to review the re. ~vem
'fo-literature “three computer searches were undertaken employ:. g tue
: Educatlon Resoqrce Informat;;on Center (ERIC) and drssertatrn
| «abstracts The resultant —eview relates to three aspects c: the
_% - problem study groups and their effectlveness tra.mmg Vo ome-

’ R teers in peer teachmg and research on. teachlng adults

. ” -A‘.. - L - \ 5
o P btudyGroups'- S e

UsemAdultEducatlon' - _ s ],» v .

- ( 'Ihe StUdY group- has long been a center of attentlon in adult.

educatlon,# elther on its -oum tems‘(or as the ma_]\qr format m_ch :
. uses the process of group d1scuss1on Holdﬁn (1976) dlffe‘::ntlates .
. the study dJ.scusslon group from a general dlscuss‘on group in that -4

. o
F

there 1s usually a prescnbed currlculum Wthh is sponsored by an -

" »Che of the ear: _"est proponents of study groups 1.n ‘3 ccuntxy '

L&

was Belf_]almn Franklm In 1772, he organlzed the Junto ~n mto
-, was made up of twelve men who et every Frn.da'y to explo- .7 s,
.' ' natm:al phllosophy and morals (Knowles 1977) - The Lyce = wowment |
. _ cons:.stlng of local“study groups began in 1826 ‘to stimula= b o (¢
- - 10 .
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L . . . . n

- supported publlc shcools and to 1mprove 1tb part1c1pants (Knowles,

4

1977) Great ks 1s a nat;Lonal ongomg volunteer grouwp d1scuss1on

-

program \ for the liberal education of adults (Davis, “1961). The |
£ Great Dec:l.sa.‘bns Program is another national ongoing program Jthh o
bn.ngs togenher )groups of J_nterested persons. to dlscuss fore:.gn
4 pollcy :Lssues (Holden 1976) Between 1951 and,; 1960 'I'ne Fund
/for Adult Educatlon J_nvested substantlally in the study group dlS-
| cuss:Lon group method based on the consequent study of books and

)

, related materlai (Holden 1976 p. 193).. Other ongomg d.'LSCU.SSlCm \\

groups dre League of Inbmem Voter study groups Federated Women ) ’_ .

% Clubs and the Gonc,ern of the Néi’tlonal study groups ~ S J\

L As’ already mentloned the Oooperatlve Extensmn Serv:Lce has

‘ - used smdy groups partlcularly to study 1mproved methods of home-"

makmg \]hesegroupshavebeenlmownbyvanousnames home o

K] <

' dem)nStratlon clubs Farm Women' s Clubs Hgmanaker Glubs Home .- .
Bureaus or Extensmn Un:Lts (Heywood 1966 pp 251“254)

| .Couposition. of\l@mbers' oL " f ol v . *.{'\f
' | Several dmensmns of non-credlt study grg@s have been re-‘._’

_4searched Davis's 1961 work Great Books and Small, Groups repre- ’
- ;, ._ sented one. of the flrst attaﬁpts to research the prog:%ih oﬁ readlng |
| and dlscussmn in small groﬂps led by non-professmnal students of
; . r""the subJect matter frather than by ?xperts in it. HlS study and '_ ¥
. others by Burch and Kaplan (Holden 1978 P- 193) found that r dmg- '
_ '.4-‘dlscuss1on groups attracted a partlcular kmd of audlence Also |
4 "-_a number of natlonal and state studJ.es have shown tHat: membershlp _
in organlzed EXterislon Hon‘emalier groups has become mcreasmgly ‘
. 127  heterogenous: (Barber 1975, Carr 1978; Harmmann 1973; Markell,
W 1978 McCornn.ck 1978; Prawl 1978 Ramsey, 1974 75 Redeker 1974)

( ; , ' lr‘? "'
A FuiText pe ided by ERIC
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When the part .. v eizce oubses "for credit were co:-—
pared: vy/1th those inn o e dzvussic groups, the fo_ﬁl_lowi_ng;
3 _differences were four s I e lectures were 'younger more
R _often smgle more gec:. =1, & hisher skilled occupatlonally "’ney
_-_-also had 1e3s previot iz 1c11: SRS 1| adglt educatlon. 'I‘he,
opposn:e clrcunst;anceb sz 2 for af-'_ thbs'e‘._in.discﬁssion groups .
,(Hlenstxa,' 1976)-. : * L R
| . Stuﬂy Group Ef,'Eectl veness . .~.. 7 -

. -ﬁWhlle the na.tu'rc of pa.t:’.::.:-nts in study groups has been .
‘Stl.fd;l.ed\ the evaluatlcn of the == et of learm.ng in Stlidy grouwps
'has rece:Lved llmlted attentlon In an alglcle A Learnlng Cormnmlty'

. , e, ey .
s Holden (JQZS) reports study dlSCL:_SSlon groups ‘as one of the most use-
S AN

| ful methods for adﬁlts to learn civie educatlon

| There has alwagys been debate by Exten310n wotkers as to th-

d 4 relative ef'fectlveress of the E:_,ensmn Honanaker group as ¢

of teach;mg mfomtlm Resea::_h has shown that the methods o

.teaclung used in Extensmn Home=eker clubs have been espec1a11y .
essful where the :mformatn.:g presented was appllcable to the | |

-

: soluta.on of grobletr% of faml.l‘v.:?.“ Smce much@ome congm.cs iub-
< SN

. y

~ject matter is eSpec1ally adat—sd =5 the demonstratlon nethod of ) .

o teachlng, a large part of?xom: zocoomics Effr,ensmn dpcatlon is pre- o

. . sented v1a demonstratlon by 1"‘—“3 =rz in Extensrlon Homemaker groups ’

o | ‘ Studles have been done s Gt =ffect1veness of teaclu.ng done /

-, by local leaders through meth i r:.am“lstratlons lksults of these | v

L studleS(as reported by Meredizc:. . W1lson and Gladys Gallup (L
(1955 p 44) mdlcate«that preae':ltmg home econorm.cs subJect matter

. bythemethod demonstratlon . ‘ ' J T i




acc vz xd For 47 percent of the practlces adopted in -

stril“““ o .ontrast to .the 8 percent of agncultm'al practices "
+assc: —2¢ with this method of téaching....In-no field of

" hom -ncmics does the influence of' the method demonstr‘atlon

: an¢ ..ier training meetmgs fall beiow 30 percent.
P v Y
= Im oo ,r_.aLlng the cost of mfluencmg the adoptlon of Extensron ‘
_ TecommEng: . practlces throug:l method dennnstratmn and leader traun—

& ing mee tir s, Wllson and Gallup further \report that
' rzve is 2 wide dJ.fference in cost of. influencing the S
i :cmvof o ractices relating to home egonomics and. agf'J. -
™ f-'f:' he case oﬁ home economics, the nunber of .prac-
Ear 1 per wmit of cost is_ 36 percentage pglnts
;3, while in agriculture. the mumber of practlces
snm.zed is Zr Zercentage points below the average for all
. athods

I ’ - . «
[ . . .

;hey itz out that factors whlch may contrlbute to thlS are
repeated te: = .ag by lo: al legers w1thout addltlonal cost £ Ex=

. tens:.or .that the teach__ng o'f honmalung skg.lls\ls especlally
. : . \/5, -
-adapted to the deubnstratlon netfl10d T,

possﬂ:ly an even more 1.mportant factor in redtﬁc\lng the cost
© . ‘per homé ecorcmics practite adopted...is the opportunity. :
-+ affordéed by —=gularly scheduled meetings of local home-demon- - . -
o st“atlon chics .. w1thout havj'mg to’ ?rrarﬁ for spec1al neetmgs
3. ‘4 . i
- e ;Ebc:mszcn reeea.rch further 1nd1cates ‘that general meet:mgs of .
. _ the 1ect':re == pane_ d1scuss1on type account for an addltlhnal 12
7 “
percent ctf h—= eco::mm.cs practlces adopted (Heywood 1966)
" Baar =i Ra:sey (1975) Were mteresteﬁ in detenmnmg
Meﬂ;er ——inc-les cf. nutrlt:.on food safety, and food preservatlon :
/ ‘wete . lea:.‘:.ed t:::oug’r method demonseyatlons presented by volunteer
__..leaders 'cmrmg :he:Lr tralnmg', whether these pnnc1p1es were learned -
. by homanakf.r group nmbers dm:lng group SeSSlonS that volunteer :
—_——— -
lea rs taught and whether the mformatlon was - retamed by hane-

: maker group meui::e:r:sr one month later These tests shmzed cons:.stent

. N . * »
. T “ . o . . ~ s . " B " K 2, ',:"‘.
e S < R Jav
o~ o : L . o . <
. . : . . ' . R . B » DEERY )
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and statistically s1gm.ficant galns in learm:y ‘b, t%‘le leade-.

Increnents 1r learn:mg of homemakers attending the grou- w:r:
. ere con51stanL -7ith the leader s scores Tr.e o str
i;"e_sults led the *1thors to belleve that the CreEee o lesTe o mnl
. ture res..li- in s1gm.f1 t learnJ.ng an’ Caneinlas
L . 4 stz dith sum.la.r obJectivqs was e .o W
' sl ot Comes :er = us:Lng lecture/g v discus. .. T
J . .
Y. aching stho:  Tae firdings :Lnd:l.cated ‘that leader troomi:-
| '1)‘ = ;v_'-*-’ectr:e - +hod of conductﬁ{g hortlcult_urfﬂ_ edzcatiznal © =S
?uhl. : studles by the Cooperatlve E}“ctens n Serv:.c~ o
¢
pos:LtJ.ve Cii Tiis= e\fECt:Lveness of tha,study group e;q SV g um !
’.\‘- _ method dmstratlons 1n teachlng One study (o2t ___adtf% RN
' - lec " gruuo d.lscuss19 also repoTted-posit;..i-e_ rre o
: . o g /"'7 .
S Sy ~'}Volu‘n't:'eer"sﬁ‘ézvs'"Pe"e ‘Teachers o
- ~ .

' ' s Tne 11terature on Volun(;eérlSm is éver grom.ng ,Thl sec:ior
A S
‘ :{7 ..f l_:erature rey:.eﬂv is not mtended to b"e’ g conpre_~7ns:we lool\ N

i {

at volunt:eerlsm or trauung Rather only re:earch *onclusmns a::d )
k»generahzc.tlons aboul; tramlng‘ volmEeers fc*‘ peer ogching and_
\ dlscussmr. leadershlp W111 be presalted ', ': N 2

o\ . . _— -
v

_ v "Genm:al Notlons About 'Irammg Adult Volunteers

There is nothmg more frustratmg to an\qgghv: ,ual than to be _
: g:l.ven respon51b111ty for a. JOb he lS ‘not. prepared tc ‘_:l.l.]. Kreltrow,, '
' A:.ton, and Torrence (1960 135) clea:;ly make tr_ls woint:

NI

_ * One of the worst and most frequent trizks pe rpe::ated on
. \oc:Lety ‘i‘is to urge leadershlp on a w:.___'mc V.LCtlm g

. . . v’
R < a . . . ‘—-

e F - L o . P :,‘-";" .
A - ' ’ [ o - - .
‘ ,"' - T L 3 . : L. 21r
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: T . s . :. ;_f I
w:Lthout prov:.d:mg a,t tr- e LT for pre-se Locand -
begimriing assistamice v ¢ o= who are left »olding-a '

. bag of; raspor151b12[1L cwisu o benefit of cc asel and
. sur Jort are a sad,sight v .o ‘his practice giaioll o == RN
)" for thé initial heS1 corZ waly ‘drop out ¢y vol— .
., Unteer’ ‘leaders. ‘ . .
Volunteers com:a tb L“‘;_:Ll. g f” varlet'y of Th own, rea--.
‘ /
-sons, but pr:.manly they War o lew how to cam the ass:.gn-

~ -

mentsawhlc:h they have assun=d as vollz eers gNaylor 3. 's - F )

Sclu.ndler—Ramman and Llppe__, 1964; - _Bon 1979) B l’mpcn.*t;"ax'lt,B
says Naylor is for adults oo 7 -omectlon ber. ut;:thg -
; - WL

trainmg is about and what LEL kmé-::-;er'-z-ff:';:l'they neec :now o,

Generallzatlons abou“ vonteer: “ar.d the:,r :me .ations "f'ord‘“

: volunteer, t:rag.nmg outﬁmed by Schmdl ar -Ra::mnan anc ._lpoett (1964

R

- P 80 Ql) could fa l:Ltate th._s conn,ect_;n Selectec: ger.._rallzatnzc 3

and.,their mpln.catlons are ', ' SR L

Volunteers part1c1pate in trainin:: eyen becaLse they' want :
. to learn to do their volunteer. jors. Ifplication:, . The .
training fust be practical and relevait fto the learners and
- Thust ’lie related to llfe as they know ity .
- \ *e .
. Volunteers. brmg with them a wide _
' khiowledge, and'skills. Impllcatloﬁ" (' Training methods that™ - .
*. - build on and use the volimteer's experience, knowledge, and 3
- smlls w:Lll produce the best«kand most relevant kind of leammg

J.

' 6ften the tra:.nmg form’at and contenit have been developed

“over the years and have not beéen revised or retailored for-

. the partlcular participants at a particular time.. Impllcatlon

.Each training event, if possible, should be planned by trainers.
and some potentlal part:1c1pants in order to meet the curxent
'needs of a partlcular groap. -, -

[ 2nat

1 Many volunteers have been exposed to learm.ng s1tuat16ns that
1 were not helpful, relevant,.or exciting. ‘Tmplication: The

' learning act#vities should- take place in an mformal exper-
‘iential attmsphere ,

Volunteers have a number of nmpo*'tant roles (as Darents
* workers, students, c1t1_~1s) ‘that . compete, for their time.

Inpllcatlon Tralm.n uld pe planned to, take into. cons1d-
~eration the~limited t:ﬁ availzble to most volunteers and to -
‘accept the legitimacy ct f‘hen.r otheﬁ loyalltles '

.
s -

-~
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(Thesl—; assunptions and thelr mplﬁ:atlons for tra:mmg are

a7 ;ii'oms1stent w:Lth general adult educatlon theory an?fteadung strat-
. egies Malcgf]:n Knowles (1973) developed the corncept of and;\agogy

- jlf Andragogy <rﬂs ta t'heory of teachJ.ngc'based on assumptlons about adults
'as leaﬁ:hers Wth‘h mclude the adult self—conqepf: the role of ex-

per:.ence, :;ead.mess to- learn and orlentatlon to learning. An--
. - (o 4 > e .
dragogy repressents a re§pect for the adults (I) psychologlcal need .

. '9' ;’j to be' indeperylent“and self dlrected (2) ‘desire for mmedlate appli—

..
A,

'I“vf - catlon, (3) pfoble;n o/r\ientatlon and (4) pnevlous e:q)erlence Pme s
ar :; and Hornef (1969) wr:.‘te about s1511ar pn\n\elples and condJ.tlons for |

N

ieaming in achﬂt educatlon .t *

s . o .
-

‘ \_§ - A pomt 1terated by Nay T (1976 p 108) warrants partlcular
- 3 :recogru.tlon in teag‘rwung ve unteers. ta teach. A trammg event
B - teaches volunteers 1.n many Ways not a];]%éf whlch are planned or

‘{ . _.l . o »‘_‘ } » . i
: ant1c1pated s _}7 S -/.5 SR S , = g
. ' “e%ent has. a’ stated mssage,.'bht it ‘aldo carries a N

Ml function of much wider mlpllcatlon than 'is usually -., "ii\'
.{. AP recogmzed . The manner. of a 'trainer’s approach to the ST
. . group will’ be limited to the last gestuwe by some of the -

- . group members the next time they\face ’a group of ir owng
| Tl'lese 1llust§ét10ns pomt out the necesslty for a well—planned
7 and properly executed trammg program for 1ay leaders if organ-*

-~

: o ) lzat:Lonal and personal obJectlvew to be reallzed To any person o

. who serves in a 1ay-feadersh1p capac1ty, Trent (1966) ‘says the )
e workers have a nnral obllgatlon to help that leader |
l Develop a clear concept of the purposes and‘ ob_]ectlves g B

o of the orgam.zatlon

. 2- Develop an understand:mg of h.'LS ftmctlgn and role 1n 4_ '

13 - - g .
N o - , L b

e e




O ' the educational program‘ and | |
‘ / 3.' Obtain the krwwledge,aor sk1.11s necessary for carrylng

~

" out his speélflc JOb

| } . L VO&mteerS/ZraJned in Peer Teachlng " R

SRS
i 1961 the Delawa.re Cooperatlve Extenswn ‘Service ahd th\é'\

v

y Fe],s Center for Croup Dynarm.cs carrled out a study to apply testmg
g procedures in the solutlon of Extensmn (;eachmg problens to |

«

develop :Lns1ghts into the complexlty of group behav:.or and the prob-
) leus and llmltatlons of loca{\leaders in teachmg 51tu‘a\t;10ns “and ;-4 B
. to {ffventory leadershl practlces in plannmg and carrylng ouL:/Ehe ' |
‘ _' . Extens1anomemaker pE grans (Rembold 1961) 'Ihey hypothesuedl7 =5
. ‘that (1) group menbers would be rmtlvated to change practlces more -
o ' -reachly\lf the:/ dlscussed the appllcatlon of subJect (natter to‘ -
. ; " . tefir own sttuation than they would without such discussion; @
(k:improved techm.ques o%&eader training. s‘%ch as the use of begter. SR
- v1 ual alds ‘and rmre ‘thorough. preparatlon of subJect matter Would
| t in J_mproved t{aachmg by leaders at the club level (3) 4
leaders would follow the same dur:es for teachmg at the club

P
1eve1 that staff used when tra_mklx eaders . .

&

'Ihe followmg emerged :Erom this. study

Ve

1. Smll group/dzscussmn led to a better understandmg of / :
' sub_]ect %tter espec1a11y if the di:écussmn ‘was focused j

upon problems and dlfflcultles) wh:Lch mlght anse in' »

attemptmg to. mp}ement, reconmandedz pjact:.dés Small.

A&

%'oup dlscuSSIOP therefore 2 seemed to; be “aid in the'

¥ . B v E

| %, learnmg of subJect matter IO
| 2 Trammg local leaderS'm the method‘ologyr c’f teachJ.ng

e s . . - b S gt ; P




helped\/ them ‘do a, more competent job.
3; Prov:Ldng a plannn_ng Period durmg,.leader tralmng

a4 metmgs Y,

S factlop, when, presenta_n%home econ

) 'D:u.rteen volunteer persons were tra:.rfed as d1scuss1on leaders to con-

o, .',a. l’btlvated leaders to spend. con31derable addltlonal
tmemplanru.ngfor their teachmg C ._’_ *7' ot

. b. ProvJ.ded amumafswpom for domg a good JOb | '
4 use of teachmg devlces(Z suchwdas visual alds oheck-

.

].lStS and other dev1ces %s:.gned to' mvolve" the learners _*t

- helghtened part1c1pants 1nterest in sub\}egt matter and v

« . .
ellclted ‘their aqtive - art1c1 atlon . Co. . &
P P . R

_. 5. Local feader\increased n:/can.fi et

ce s lT“aﬂd satls- ) «v

f

'cs subJect matter to

I

thelr,respectlve clubs )

T 6. ¢ As local teaders grew in cor\odence they denonstrated a ‘

,&ug‘ler level of ccmpetency in teachmg | |
'- Mf 7 ﬁ‘%tere seemed to. be an J.nverse relatlonshlp between the '
' amount of t1me club menbers con31der appropnate for pres-
entatlon of home economcs subJect matter and the degree f )
of teachmg sklll and competence demonstrated by the local

Ina cooperatlve effort the Scov:.ll Manufacturmg y and’
UAW local 1604 of Wagerbﬁry Go"nnectlcut sppnsored a ret1rement edu-

: catlon program for all employees over 55 years of age (}hmter 1965)

\ .

duct the prograns ’ The trangng program provJ.ded opport:unltles to

| practlce leadershlp Sk‘LllS requ:red to plan, organJ.ze conduet and :
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evaluate retlrement educatlon prograrrs In all 1nstances 1eaders

. acun_red changes in thé desired d1rectlon -In pretests ]beaders ex-

™.

.-,-a»-ﬂ'
pected to become better d.'LSCUSSlon leaders; posttests re’vea.led that:
the tralnlng program J.mproved thelr skllls Inltlally, four leaders o F
b i : -
felt adequate to con a d:LSCusélon program x@oereas eleven of

o the thJ.rteen felg a quately arepared after tak.glg part: in the trami'ng
"?All but- three ment oned the &Lendl¥ or @ooperatlve atmosphere whlch

\

prevalled durmg

j e tran_mng pro_]ect and the 1nterest on the.part R
o of the Jznstructors More tlme was, suggested nnre often than any-..—

thlng else to :anrove the tralm:xg prog,ra:ti‘/\~ & .. -

L

oo

' Mm Demnstratlon r""ogram ‘was. an attempt to mstlmtp
peer 1nstruct1 J.n reachmg é;::l_ advantaged S*axman mmlgrants to .
' Hawau (DOLIthlt 197-’+) The pu: oose was to- teach bas:.c educat:.on to -
-_)- 1S unemployed and mderemprloyed adul‘;c Samoans. Before peer instruc-
sgﬁ:lon was started al:tendance had been a prob].em Once the Sarman
Demmstratlon program had been staffed with people who had comrurut-y'
de a,ccéptance enrollmg students became a mmor problem ThJ.s
study concluded that the concept of usmg someone s peer to serve
3 - as hls teacher has potentg.al The author noted however that stu~ -
- de.nts fieed to be sold on the Worth of peer 1nstruct10n

‘% .

Volunteers 'I‘ramed in Blscuss Lon Leadersh;H)

5

o In 1947, Anderson showed the necessity. for a leader to- under—
stand the theory and?j)h:.losophy of the d1scuss1on method and to be ’
| ':_well tra,med JIl appropn»ate technlques,‘ F:Lve of the elght organlza-
; ' " tions he studled used.,-the dJ.scussn.orE"X as, the only or the chJ.ef educa ,
| -'tlonal technlque The success ef group dlscuss:.m in. the agencles

) . N W’ Lo N
f_v . .ol . . ‘- . L “”,.;r_,
e - [ ‘ 4 o 3,

- . N . [ed o

o, . .
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| 3 £)nders,on studled was Rroportlonal to the anphas1s each placed on . N '
t:r'a:mlng leaders in us:.ng that method of rteach:.ng Anmg the e:.ght
- ..prograns exammed by Mderson only one"sﬁssed a SC.lentlflc _

.. approach to dJ.scussn.on, mcludmg the necess1ty of obtammg facts
- on whlch to base dJ.sgussmn
| 'Sometmes leaders ‘were selected because of the:.r local pres- :
" tige rather than for their competence in group dlSCU.SSlCm leadersh:.p.
.Such persons tended to use- thelr pos1t3‘f“ons ds-a means of d:l.ssemnatmg*v
rather than’ sharlng, mformatlog.;aor opm:Lons anﬁ of msmmg that
’— | any group. dec1510n arr:.ved at was. con31stent W:Lth the "position sup- -
.ported by the state organzzatlon On the other hand frankness and :
'freedom of express exposed cbnfllcts of opl.m.on under good leader- 7 o
: shlp and then tended to reSOIVe them and achieve: consensus Such | R

" rocess takes t:une and Anderson showed’ that the less tra:med

< leader frgquently fa:l.led ta allow adequate t:une for issues’ to be

explored qr, where des:.red for agreement to be reached. , -7 \> |
In one program, locaI leader:s were glven traJm.ng in publlc S
: affa:.rs mstltutes often rurmlng three days Thls pul{llc affairs
.dJ.scuss1on program in WlSCOI‘lSln has been operat:.ng for' years ’I‘he
nun'ber of actlve groups m any one season has reached about 1 000..
".'Anderson stated that most of the values cla:Lmed for! “the &scuss:.on

L method by adult éducators can bé demmstrated from the: long cont:u'i-_

A

' ever, evaluatmg the progfam ,

- Dance (1966) reported on 100 returned Peace Corp volunteers

.—L

n -part1c1pation in semmars de31gned to ass1st them in thelr roles as’
. a » . . . . T "V Q_ . N " . .. . * -




S,

Asuall group dnscussmn facllltators Although the volunteers entkred
- the seminars with hlgh levels of "flem.blllw" opemmndedness
" and "leadershlp ab111t'y" the seminar served to reinforce rather
than alter these characterlstlcs The rplunteers s1gm_f1cantly in—
creased their lcnowledge of group proc s. It was found that the _
3 -sem.nar helped prepare volunteers for thelr role as fac:.lltators of
\ . small group dlscussmns V'olunteers self-confldence concerm.ng '
) - t.hls traJ.m.ng role was enhanced through se:m.nar part1c1pat10n o
' _ < Brtmer (1959) rév:.ewed studles to support the conclusig’that” |
__ volunteer dlscussmn leaders can be developed in adult educatlon |
o In one, 80 groups of fou:r persons each were used Forty—four of.
~ these groups were exposed to elght hours of t:ram:.ng in the use |
: of dlscusslon as an adult educatlon tool for amvmg at an under-
.standmg of, and consensus about certa:.n changes in orgam.zatlonal :
.procedure Role playlng was one techm.que 'used 'Ihe oj:her 36
| groups were given no. tralmng except a half—hour lecture All sub- o
_4' Jects in these groups were industrial personnel of first 11ne or .

mtermed:ate management status At the end of the period, both -

| - tra.med and unt:ramed groups were alloweda half—hour dlscussmn (t, ‘

" ;,durmg whlch the subg ects played leadershlp roles reqmrnng group

decision. 4 o
| The results shomed that resistance to ’change was s.harply': re-
- duced 1{}7 the cases Whe ‘the leaders had. recelved the elght hours

of t:ra.mlng The pr:.mary dlfference between the tralned and wm-
'_tramed leaders' conference procedures was that while the latter o
‘refuted ob_]ectlons to change and thus. actually engendered hostlllty,?

_' the tramed leader was 1nc11ned to present the s1tuat10n as. a .

. 1]
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; problem and to listen to and explore suggestlons and cnt1c1sms o
enanatlng from the group 'I'ne d:Lfferences were stat1st1ca11y s1g- --
mflcant at the 01 level (Maler 1953)

E Research on The Effectlveness éf Selected L _‘
' l\kthods In Teachmg Ad111ts '

N

The prev10us studles have spoken to the value of ha.vmg .a.
--practloe sess1on and dlscuss1on as part of the tramlng of volun-
- teers Naylor (1976) states two essent:Lal parts of _]Ob training -
are. a chance to practlce the slc.ll that Wlll be needed and a chance
to talk faoe-to-face w1th experlenced people Who 11ke the Job and
find it :Lnterestlng and gratlfylng She suggests a gu1ded tout or -
:set of s11des as poss:Lble substltutes for personal lnformal con- ' '
- versations w1th people experlenced in using the sk1.11 ThlS sug— J -
‘_gestlon was part of- the ratlonale for mcludmg a syncronlzed s11de/ |
B ‘-tape a concept presentatlon and group d1scuss1on as parts of the :
"Discussion I.eader Training Program Thls sectlon of the 11terature
Teview w111 look at evaluations of the three mstructlonal‘metlfods -
whlch compr:Lse the "Dlscuss1on Leader Tra:m.ng Program - the syn—
B ‘._crom.zed s11de/tape, ‘the concept lesson and group dlscusslon -
o "Houle (1972) and H:Lemst'ra (1976) state there has been cons1d- ..
‘erable research on the use of various J.nsm:uctlonal methods mcludmg
' med:.a Wlth the adult learner { However most research reports pub-
lished between 1966 "and 1971 were of a generally non-exper:ur?tai |
nature, w:Lth only a small attanpt to assess the mstructlonal effec-' '
'tlveness ;f audio visual media, especlally in.the field, of adult
educatlon (Campeau, 1974) Holzbauer and Florell s (1975) revuaﬂ

——ts, oo . r

o o ' C0 .'1_’(




'-1971 and 1975

"‘ who -, e presented an mformatlve spéech. supplemented with v:Lsual

| '.Without v:Lsual aJ.ds

e
Y IR

Research to dlscover the utJ.l;Lty of graphlc and plctonal
techmques was’ undertaken dm.'mg the 1920' These studles found .

| that varlous forns of plctonal and graphlc presentatlon of data
were more. easﬂy comprehended and reta:med than when such data were
, presented by narratlon or sunple nunbers (Craxton & Stryker 1927 |
"Eels 1926; Ve Huhm 1927 Washburne 1927) Systematlc research

¥

:on the effectlveness of plcjlorlalﬁgcilicatl:ona]_ dm(:%s% (ﬁ,;l.ms and S ; e

slldes) w1th adults Was carrled out dunng Worlﬂ War JII by Hgvhand _%

: .'_et al. (19I53) in- oonJmctlon wgth mpa:r:tlng J.nformatlon to Army f‘ .

o

&w,e_',

tramees about ch background mc‘r@ led‘“to the War 'Iheae stud:Les s

estabhshed the fact ‘that* adults could g}één and retam un;om%lm

<

from fllus Vernon (ermer 1959,.§p 153)" made a cbnp’reﬁens%.ve re-

ue:'

P

view of research Zin- the fleId ;“ﬁn 1952 and poa.ntéd> out condltlons under

v,

than did adult audlences presented the same mformatlve speech

‘. ) ' . . =)

"A Comparatlve/Analysm of Four Ind1.v1duallqed Instruc-

: conﬁ.rmed that 11tt1e researchhasbeendonemtlus areabemeen oy

'AlﬁiOVLsualAlds I :‘.*_ o

)

‘alds learned s1gnlflcant1y more, as measured by mmedlate recall NV
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" : t:Lonal Del:n.very Systens With Adult Iearners the only oonclusmn ‘
reached by Holzbauer and Forell (L975) was that the audlo ass:.sted
method- (tape only) was shown

.be significantly mferlor to- three
: '_other me'thods‘ sllde/tape reaflin

(

, mstructlon Ml.l er (1945) warns that the effectlveness of audio’ _-

pr:.nted matenal and prograxmed |

visual aids as a st:.mulus for dJ.scuss1on is closely related to the
sk1.ll of. the 1eader in usmg them so as to give the dlscusslon &
" Stud:l.e; seekmg to evaluate the effectlveness of lea::m.ng by

'_ sllde/tape presentatlons obtamed mixed results Amelon (1969) .

_ d1v1ded college level classes in bench metal work and weldmg J_nto
two. groups. Six. selected wits of J.nstructlon were taught By con- o
,vmt:.onal group deuons;atlon methods to control groups.. ’Ihe same_,: |

‘ un:Lts were taught by ‘self instructional SlldeS and audio’ tapes to

: indlv:Lduals in the exper:.mental group Prétest and posttest 9cores
for two Sl.‘leeCt matter unlts were slgm.flcantly hlgher for the cons -
. trol group ‘o ‘Ihe acpermental group scored slgmflcantly hlgher in
" -one um.t For the ranalnmg t.hree um.ts there wasno s;g:ufn.cant ’
. '_dlfference between the two groups - “ 1 o .
> Kalwas (1966) also found slide/tape instruction when wed Y
. alone to be 1ess éffectlve than conventlonal teachlng methods and o
slide/ tape auto—mstructlon accompam.ed by laboratory sesslons The
expenmentor concluded that a nnmmum of teacher—student mteractlon

. greatly increases the effectlveness -of s11de/tape’1nstruct10n as .
a dellvery system | -

A Study by Young (1969) d1d not deal /;h adults or post— o




.
| | o s
_ secondary educatlon but is relevant to thJ.s rev:Lew becat;see of 1ts o
- comparison of the use of ‘slide tape lnstructlon W:Lth a. conventlonal |
pr:l.nted brochure EIeventh grade boys: in Q&qc central M].ssourl pub- :
- HLc schools were presented~ 1nf tion regardlng J.ndustn.al arts
' teach:.ng as a career cholce f
that.

test and posttest scores de.cated o

. Ay

] was ‘no s1gm_f1cant dJ.fference in 1earn1ng between the

Postt?st measures were secured th:Lrty days after the _

presentatlcn

| FbVey (1970) also found mconclus:.ve results on the effectlveness - |

?of auto-mstnmtmnal Sllde tapes in t a f'u.gh school level
- vocatlonal agr:.culture courses The autotutora.al system was not”.
31g1:1:|_f1cant1y more efie}t/ than e cont%ol method in teachmg
'ammal health coumerc1al“ fertl fzer and small gas engines. The

- autotutonal systaem was\’ found to be s1gnlf1¢ant1y rhore effectlve : o
o7 . .0

YL ',,.-.:",'!-‘_f
J'Insmmary studlesexannnmgtheuseofmsualaldsto AR

' w.l.th students in a class on farm credJ.t

supplement an oral presentatlon found pos:.tlve\results Sllde
vv tape presentatlons used to ”supplement an oral presentat:.on were
. likewise pos1t:|.ve A generallzatldn about“the effectlveness of
- .the slide tape as an. autotutorial system cannot be made here due
to confllctmg resear\ch flnd:Lngs It should be noted that in such

"cases, the s11de tape lS ‘used W:Lthout a dlscuss1on 1eader\pr teacher

. \

Goncept Learnmg .
_ ' Bnmer Goodnow and Austln (1967) 'studied the process by
B whlchhtmms form' concegt_s of catepories which enable them to - e

[

A
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R A
ment. Based on theéir work, Bruce Joycé and and Marsha Weil (1972,-p. 121)
developed a m.)del for teach:Lng concept atta:.nment ~Their Concept
Atta:mnent Model consists’ o% four phases smmnze&as‘foll
N ‘ o

Phase One - Us_e concept a@;a;mment exercises. Present-

ta" -
\indicate pos1tiye and negatlve exemplars Students
sReculate about the concept comp and con-
. . P, '. trastmg their hypotheses Addltlonal exemplars

-may be present untll _concgpt 1s 1dent1f1ed
Phase Two - *Analyze strate es

Studalts analyze their s

Csat-
egies for atta_uu.ng concepts in Phase One. 4 -

Phase Three - Analyze concepts from unorganlzed data Students
o analyze given concepts for their attrlbutes from

unorganlzed data matenal is presented and 1dent-

1f1cat10n of exemplars is- done by the students
Analys1s of the process

R o
Phase Four Practlce concept formation.

Stmdents tea'ch. con- .
cepts to others and defend them Analys1s of process

Dav1d Ausubel s theory of Meanlngﬁjl Verbal LearnlrJlg (1963

p 59) contams another strategy which’ people use to learn concepts
]’n h1s model, often called the Advance Orgam.zer Nbdel

. s
the most general and inclusivé 1deas of the cllsélplme are
presented first and then are progress1vely dlfferentlated
in terms of detail. and spec1.f1c11:y

(

Another group has developed a strategy for teaching concepts
based on thelr studies ('Morrlll & Tennyson, 1971 1977; Tennyson

1973 Tennyson Wooley '& Morrill, 1972 Young, -1972; Tennyson
Steve & Boutwell, 1975). “

Subjects of these studies were -junior high

e
v,



and mdergracmate students Wh:).le the agthors adm.t there is.

. r;m‘:e woﬁrc to be done, from th:Ls researgh they*have developed ,
spee:x.flc procedures wh:Lch they have: tested f[hese procedures . l, ) EIJ’ |
imélade: - L N

1 present a deflm.t:.on of the concept - B B

ide a presmtaﬁfon of a set of matched e:mples/nm— :

1es in which subsequent examples are dlvergent from k‘/
preceding examples and vhich range in dlfflculty £rom /J o
y to d:l.fﬂcult : W : '
| '.-3'.. proude atf;nbute 1solat10n help for each example and
exanple,m the presentat:.on Lo e %
4, prov1de a pra.ctlce presentagon newly encountered |
. exauples and non-exanples arranged in random sequence '
: .acconpanledbyfeedback o
) R 5. : test for correct c1ass1f1cat10n by means of a test .con- .
l\ , . | s:stmg of 2 sufﬂclent nunber and varlew of randomly
sequenced newly encountered c1ass1f1cat10n beha:v10rs of |
| mstances of the concept bemg taught ‘ :
" Based on their stud:Les Merrlll and Tennyson (1977 P- | 1.x)

‘say the roced:ere prov1des for. better mstmctlon of concepts than IS

) A_‘,Mlltlﬂﬁdla Mathods . , .
Houl , in The Uncommn School (1966) begms to make: the case

for multimedia mstructlon by saymg "Any effort to build a system -
B of _educat1 pro&ss/'/ the work of a SpeC:LflC tool method of '

titutlon 1s 11m:Lted L

practice or
' : ’ s . : S S
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Ralph Tfyler (1960) deﬁ_nes learnlng echenmces as the lnter-

_"act:wnbetwemthe learna: andthe external concﬁtlons mtheermron
nnnt to whlch he can react He says that learnmg takes placeithrough
the actlve ;beha:v1or of tfke learnerg it 1s what the learner{does that

| he 1earns not what the teacher does Tyler fm:thér states that the [

. teacher prov1des an educatlonal e@a‘]ra;rce b? stn;ctt;rmg the s1tua-

/ tion so as to stJimulate the de31red type of reactlon i

o Edgar Dale (1969) has chosen to c1ass1fy learmng experisnces

¥ .

e

1 . : . . ‘
1.~ Those that require the student to part1c1pate versus'
/ those experlences where ‘the student is the observer

- 2. 'n'lose experlences where the s)tudent is respons1b1e for: | |
’ the outcome of the -experience, versus those where the '
the stu.xdertt is not k- pons:.ble for the outcome. s

&

3. From thé 1east to' he most abstract. . : Ly

| Dale has mcorporated these three classificaticds 1'_nt6 ohe

f;gure wh:Lch he call\s "'Ihe (bne Of -Experienc '. Accordﬁmg to the

‘c_fm:.tlon of learnlng experlence given by ler (1950) tis -

| cossible to assume that one should select a learnlng experlenﬂe ._ ‘

- wnich. :anolves ¢oncrete exper;ence and in whith the learner has -

' respons1b111ty for the outcome and yet not sacr1f1ce effectlven_ss
eff1c1ency, o_r economy 'Ihe major value of using a nult:unedla |

. approach chat it is less abstract invites more student pal’tl—

' c1pat10n and can 1nvolve student resonsclblllty for hlS or her own .

| learning than when each med:-.un is used separately

| The - flve stages of the adoptlon proce s are: (a) a’warehess-;',_ o
(b) J.nterest (c) evaluatlon (d) trial; an\d (e) adoptlon (Fessler

N

' 1958). Research shows that mass medla ranked hlgher than other '

i
o |

N \_ o b
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- sources 1n ereétmg m,Ltlal a?vareness and inter#st mnew;}r\a/c/ -
t:wes Hawever themfluenceofnelghborsandfrlendswascoD
..81dered most effec@ve in motivating them to evaluate and to try

the reconnmended practlces (Subconmlttee for The Stﬁdy of le- -

A

" fusion of Farm Practlces 196‘) T
Bea‘l/ Bohlen, and. Raudzoaugh (1952) describe < esveral specific
technlques that mg& be considered: to brlng mforma::mn -and under B
stand.mg to a group 'Ihe vanous technlques to be used in a grq;.q:
s1tuat10n wﬂ/l /depend on several factors whlch may be speclflc for
_the. ;.ndiv1dua1 grOup Mmy’ of the mbst successful gro.D methods B
accordl.ng to. these audmrs arz, ChlEv::; ' cqrblmng _-chm.ques

Effectlveness «of Group D:LSCUSSlO'l :

,/ ﬂ \,'_ Group dlscuss:l.on Has almost u:u.v"-sally been accepted as an
effectlve teach:l.ng" tecl'mmue in aduJ_t educatlon The extens1ve .
1iterature on: thlS Sub_']er_ speaks of its mportance from the adult

. educatlon v1ewp01nt Osinski 's ”Toward Gog. qu Magog or? A |

' Gat:.ca’l Rev1ew of the therature of Adult Group Dlscuss1on" (1972) '
is or:e ;:evuw and analys1s~of the 1 terature A

MJch of tﬁe research concemed with the 'utlllty of dlscussmn o
has revolved around a couparison between it and the use of the lec-

ture as a means not only for mpartm& 1nformat10n but also for

chang:mg attltudes opinions and practlces
.(. Don Fessler (1958,_p. 4) po:Lnts out .that as people move along

the five stages from awareness of" a partlcular practlce toward de-

-cision nnk:.ng concen@_ng adc~ _ic” 1 rf he -practlce " LLaey need to' .

' be moré and more mvolved in he meetz-n: 'Ihey neec :: be mede to.
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th:mk ' 'Eu.s he says can be done mst effectlvely by galmng
the:Lr part:.c:.patlon m the program The

~

to start the person along the’ process oz o7

subJect and of evaluatmg it in terms of his/her oW, sltuatlong ‘

\

One of the most frequently c1ted stud:l.es demonst:ratmg the
effectlvehess of discussion as a teachmg dev1ce 1s .one dlrected

by Kurt (Brurmer 1959 P- 164) . During Word. War I Lewm

-

explorlng ow to change food hablt:s jm the d:u:ectlon of leSs

popular more ea511y obtamable and nutr:.tlous foods. He used
e P Q .
groups of “Women from hlgh ued:Lun, and low income levels Half
\M

T of each of these economlc status gr’éups wére given a half-hour

»
4

1ecture by a utrltlom.st who then a'nswered que;;tlons for 15 min- -

utes The lectures were reported as well done. o
- Charts were enployed tfn.meOgraphed reca.pesq& e/dg.stnbuted

and h:Lnts on metho%s of preparatlonmwere glven For the other half

of these groups of women, dlSCUSSlon was employed also for 45 min-

untes o The nutrltloru.st was present as a reSource person who answered .

, technlcal questlons The meet:l.ng was conducted by} skilled dls-

=

cussion leader under whose gmdance the menbers of ‘the d:.scuss:.on _ ‘Q_ ’

; " groups came to regard the matter bemg d:.scussed as Jmportént to .

them began tak:Lng over respon51b111ty for the flow of discussion;
1

and after the obJectlons to and dlfflcultles in usmg the recommended

, foods had been aJ.red made a dec1s1on The same rec1pes were glven

(
to both discussion and lecture groups but only after J.nterest had

.obviously been aroused. Although the propogtlons-. varied, about ten

- times as many:wonen- from the discussion groups as from the lecture.

A \ ’

’



groups tr:Led these foods L - e Y4
| Aresult conparable to Lewm s was secm:e@m the health ed-
_‘ucatlon fJ.eld Sevmty-severb groups of women,’ 899 in all, were . "\\

mstructed with respect to- the need for med:.cal exannnatlons to - \'\\

o3

detect cancer and the t;echnlque for self-exaxmnatmn Qf:{}the breasts v
every nnnth} ']he groups were comparable to the total populatlon . f
‘ with respect to mantal status occupatlon ahd educatlon but not
| age Lectures ‘were used with'33 groups "dJ.scussmn-decn.sx.on -
with 44 ‘The latter were markedly supenor in adoptlng the pro- - |
| cedurgs advocated (Bond, 1955). . - /\ T
| D Awell-des:.gned stu‘dy frommdustry (Brurmer 1959 p 166) |
sought to repeat Lewms research on eating habits under more care-
o fully controlled cond:l.tlons both w::th respect to the mfomatlon ,
o given and in the measmement of resulting behav:.or changes Answers
weré. sought to two questlons [¢5) Is 1eArn1ng eno@ to 1ead to- |
'change in group behavror” (2) Is group dec1s/10n through d:Lscussmn -

more effective than formal 1ectures in changuig behav:Lor" '

w

| 'Jhe subJects were 29 factory foremen. ']he probl was to !
teach them to rate’ their- 395 workers solely accordmg to each worker'
merit, avold.mg any "halo -effect" caused by his hlgher or lower .
. _]ob rank All the subjects were experlenced in ratlngs For the "
purposes of the exper:.ment they wereé randomly d1v1ded into three '
'groups w1th 9, 9, and 11 men respectlvely Group A was used as the P
- ;control Group B used. d:Lscussmn for one and one-half hours seated :
around a table. . The 1eader :Lntroduced the problem but did not par-..

' . tlcipate in the dlscussmn The ob_]ectlve was to reach a consensus

that would reglster in actlon Group C had a 1ecture on the techru.q\ues

" ; oo . ‘/'/"),“) .

. L
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and theory of rating Prev:.ous érrors were pointed out, graphs \
(and ﬁ.gures were used There was,a questlon and answer penod
' The ‘pretest ratings by the marbers of all three | S had
shown sigm_flcant blases in the:.r ratlngs of workers hol T g high
and low: Job ranks.- Posttest ratmgs can be smarlzed as ’follows‘:_ -

\_\ GroupA-Dibntrd-Nochange Sy e

' Group C - I.ecture No s:.g;;{ﬁcagxt differences, though the

the ratmgs for workers -of high and low el a551f1- -

>

catlons were( in the dlrectlon advocated in the e

. lecture o _ ’
\\/ » - . , o
Group B - D:Lscusswn - Slg:uflcant change The mean ratings

of workers of. h:Lgh and low Job ranks -were equal
. The armed services made cons1derable use of dlscussmn mhelpmg
nn.lhons of men engaged ‘in World War I1 understand why the United
_ States was ‘a ma_]or part1c1pant in that c ict. ObJectlve obser- .
| vers havereported that the’ effort resulted in higher morale (Auer ;
| '1946 Schreiker, 1949). = ) | | R
Robmson (1941) is one lof the mvestlgators who has measured R
shifts in att:.tudes or op:.nlons on social problems using 20 groups
' ‘and applymg Tl'nn:storé Attltude Scales before ‘and after dlSCUSSlm.. .

In comparlson with control groups all dlscussmn groups showed sig-
_ m.flcant changes in attltude among the college student subJects
o While the studles examlned thus far were favorable to the use -

. of dlscussmn m adult educatlon some lectu:re versus dlscussum com-

parisons are ‘not favorable to; dlscussn.on as in a United States Alr

L1y

[===4
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=
.
‘Nﬁ

(Lev:me&Butler 1952) I ' 4@,
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Force ‘anary ilot Tra;u:u.ng School s‘-udy am:ng three equated groups L "y
Py A h _ ‘
Ozf the bas:.s of precourse and postcourse ach:.evement and an Au: Force

-! ’ I4

:'_ standardlzed ﬁ.nal exannnatlon J:he Tecture technique proved sl:Lghtly :
«super:l.or to d::.scusslon 'and to lecture-dlscussion 'Ih:ts super:.or:,ty,v ,-
however, was sugm ‘reaching the ~.05 level ‘of cogflderice cnly wh S
1i.ect:ure and lecture-d.Lscussn.on methods weré canpared 'D:1e author - 5:‘

' indicates that .all men J.nvolved were above average m ﬁltelllgence g

and perhaps responded better to the plectur; techm.que because of

this Furthermore the mstructor'was nnre fam:.llar w1th lecturmg ¥
v
2 than with lead:Lng discusslons Tbe mllltary env:Lronnent bemg

charactetlstlcally au’chontanan may have’ mﬁlumced the result f e~

the ba31s df” ral and wrltten ch,tmue the lecture d::.scuss:.on oot

- met od gave the greatest axmunt of sat1sfact10n to the students

(Pa]lrer 1958) | .

A

PR
I

Several other studles showed better learnlng results from the

4 7 )
lec/ture method Bloom concluded in 1953 that more actual tl'u.nlung

[ ‘B
' takes place under the lecture method than in d1scuss10ns

BrunnEr (1959 p .168), in hlS 0verv1ew of Adult Educatlon Re-

; search sunmanzed by saying, "The contradictory nature of the results |
of these /studles ‘suggests that the explanatlons may be not in the .
techniques and methods employed but in other factors such as the

' educatlonal status and cultural backgrounds of, part1c1pants the con-
tent of the subJect matter and the fac:t.llty of the leader in handlmg
tl}e techm.que '

N

As’ a result of h:Ls study of the\/use of dlSCUSSlon by the agéncies -

- in Wlsconsm Anderson (1947 P 127 30) formulated some crlter:La
by wh:Lch to Judge its uSefu]ness and evaluate its outcomes in’ any
K




’given situatibh His fomﬁjlation is. briefly sumuarized below m o
terms of what should characterJ.Ze a successful dlscussmn exper:.ence..

- In terms of theory, . discussion should be a proceg"‘ of sharing
. opinions and information about a mutual problem, purposéfully
¢  proceeding in democratic fashion with full opportunity for the -
© expression of -all polnts of view and participation by all or , -
—_— most members of the group. Recognizable values should emerge
. - from this proceSs, though no unreasonsble demands should be -
made on dlscussmn as a sole method of adult education, to' be
- used under any and all c1rcumstances without recourse to. . :
-other methods where called for. The group. discussion leader .
should wnderstand his finction, be neutral, and make provision .
for a proper balance of fact and opm:Lon and a testmg of : R
_ opinlons by known facts . - -
S
. In terms of the soc1ology of groups the dJ.scussmn group
. .should conform to the characteristics and societal process . .
of groups and contribute to the primary function of furthering. -
‘both personality development and the welfare of the organiza-
. ./ tionor tl}e ‘commmity of people involved. The commmication
" process within the group should -contribute to the effective . -
- "use of discussion techniques, maintain a proper balance A
- between individudlization and socialization in its-use, and o
~‘stress the pos1t1ve aspects both of cooperatlon and, confllct
-in ¢he :Lnteractlon of group rrenbers '

- ! . « o . .' Lo . 5. ¢
-'x-——*—\

-
e, B

i | - Research and . theory development re1at1ve to stud}% groups adult
| _ peer: teachmg ‘and selected mstructlonal methods have been, rev:.ewed (
-. ‘_ias background forsth:Ls study The follcwmg surmary statments can .
' -1.‘; g Study groups have h:LstorJ.cally been a part of Um.ted

'. . States adult educatlor? Menbershlp characterlstlcs have
'pn.marlly been the focus of J.nvestlgatlons of study groups
' __Mu.le evaluatlons on the effectlveness of study groupy
e m fosterlng adult learnmg have been p0s1trve the\reported :
'stgdles w1th:|.n the Agrlculture Extensmn Serv1ce have been 3
_1:umted prlmarlly to method demonstratlm techruque ef group ‘

P



. -Adult volunteers trained as

’ita_te lea'ning of'study group

peer eachers usually fac:.l- o

It is clear from the 1lt- '

:'erature that they can also be developed through traJ.nJ.ng

f and g:.ven ‘the necess..ry role expectatlons Research on

: _adult _peer teach:mg 1s llmlted an what is ava:Llable has

'-usually been descr:.ptlve rather than emplrlcal
. VWhile learru.ng theorlsts and researchers espouse the use o
:'of audio visual a.lds concept lessons and group d1s- )

-cusS1on as teachlng dev1ces they do not see any one as

supenor in optimizlng ‘the l arning process Successful

group 1nstruct10n has often been achieved by combmmg

_ technlques

'FJ..VE research studles showed that dlscussmn 1s effectlve

.. in i.mpartmg informatlon and in changlng attitudes, oopinions =

L: o and practlces Several 1ecture versus- dlSCUSSlOn compar.-'

isons were not favorable to éa;scussmn Educatlonal status

- of the partlclpant content of the subJ ect matter and

, faclllty of the leader may ‘be factors m expla:Ln:Lng the

¥
. studles on d1scuss1on there 1s a lack of control of the '

oontradlctory fmd:mgs It should be noted that in the

'*'obJectlves for the d1scuss1ons

e .

K ,Fmally, this rev1ew revealed a gap in t@e llterature 'I‘n'ere

. unteers m“‘dlscussmn leadershlp'."-'-.

L i

is a lack of formal evaluatlon of tramlng study group vol—- 'ﬁ

0».



% L STUDY DESIGY AND PROCEDURES '
- ']he purposé of uatirng the '"Discussion Leader Training Pro-
gram'" is to determme the effecti % ss of its use in training Exten-

_ sion Homanaker Volmteers as discuss .on 1eaders ]’n this"chapte |
N:hé desig'l and procedure euployed i testlng 1ts effectlveness and
L _in gathermg other relevant data Wl.. 1 be descr.Lbed This will - |
- .mclude a descnptlon of t]zé "Dlscuss1 Leader 'I‘ralm.ng Program’’,
the instnment used to obtaln data the sample, and’ the procedures |
. ifor collectmg and analyzmg the data
.Descrlptlon of "Dlscusslon Eader Trau);;mg Program |

'Ihe purpose of th1s "Discussion IJeader Tralmng Program is j

. two-fold - . S

<

. A '
- to J.ntroduce the coneept of d1scuss1on 1eader to study group
mambers who are be:mg tra:l.ned/as 1eaders for a: partlcular

- study top:g | L R
_ s to aid these 1eader-teachers in developmg sddll as a'dis-
\ .f cussion 1eader IV B |

As proposed this- prografﬁ would cm]étitﬁte one—half approxunately
" 60 nn.mrtes of the two .hour 1eader¢€~\am1ng meetmgq It Would be- o '
: used ollowmg the Tesson s subJect matter: presentatlon ' '
| .Qonsmtmg of 3 components ~the "D1scuss1on Leader Tra:.nmg |
Program includes a. shde/tape pteientatlon a coqcept 1esson and _ '. |
o group _dj.scusslon:..,. 'lhls program was developed by the mvestlgator., :

‘I

e e A




= | o
| 'lhe 811 4/tape presentatioﬁ was wr:Ltten and produced with the con-
’sultatlve help of mo other extensfon county ageats ‘with houe econorm.cs
- respons:.bihty, a d:l.strlct superv:.sor and an (adult) educator |
'Assmtance was. also prov:.ded by aud:Lo visual tecl'm:LCJ.ans and an i
' artist Many resources on group dlscussmn were used in conceptuallzmg )
the sllde/tape presentatlon of partlcula.r ass1stance was the o
4. pamphlet "For Leaders of Small Group Dn.scussmn" (Barkhelm Jenson |
Qualey &, Senmler l975) The concept lesson was developed as the
invegtlgator s piogect 1_; the Um.ver31t'y of M:mesota Ctrrr_culmn
4 : and Instructlonal Systezm class "Systems Approach to De31gn of '
Inst:ructlon . k«technlca]f report is availablé on 1ts development c ‘7'
(Sandmann l979) The group dlscussmn component Was patterned o
on, the flndlngs of the: l96l Delaware Extension Serv:Lce Houemaker |

ﬁ\ Study (Relnhold 1961)
'S

- Activities ind hjectives of Program' |

| \? Sllde/tape presentatlon ‘ "You re the Gmd:mg Lmk Learnlng

LinkII"w‘ A ‘

. ) o : e ' .
oontent The sllde/tape cassette presentatlon wrltten as an -

expen.enced dJ_scussion leader adv:.smg a nov:.ce mtroduces

the concept of dlscussmn facllltator or gu1dmg Tink".

/ It covers dlSCUSSlon procedur ;- the 'how—to sn and
o - selected d:Lscuss:.on probleus == the 'what 1f- " '.4‘ (See n

Although the twelve mmute sllde/tape presentatlon has the

o 7 e L ',, o . : ;)
. [} L A . )
_ . T LEFE ) .
o : e

I./



'. develop comprehensmn of the concept

.

. % L o 38

general goals. listéd above, its specific objectives are--to develop

* {mderstanding of the temnology and to create J.nterest in the dis- -

T,

- m:sszon facllltator s role and’ task - e

(DdPONENT II -
Progranmed Instruction -~ "Concept Lesson: Discussion Facilitator

N L4

.' ‘,con_te‘nt The lesson deflnes tﬂ}e attributes of the "discuss10n _

, cat facilitator" concept and prov:Ldes experlences to help

understand the .concept (See Appendix B). : )
'Ihe concept lesson also contrlbutes toward general goals Used

following the sllde/tape pre\sljatlon it is des1gned to remforce

the content and bu:le upon a learner awa.reness/mterest level to '. g

N
. o , mapomm‘ mr
—_— - Small GroupWo'x]"kSesnms - 3Parts
v
A Ieaders are placed in grov.s of four to discuss some general
.- questions or proble ~nvolved in- teaching the lesson to thelr '

- ',"menbers Four suggested questlons are given to each small

/ grodp to dlscuSS (See Appendix C) Each group of fourw111

select one person to report to the entire group on what -tHey
. _‘ discussed and dec1s1ons made\' 'l‘nese small group report:s are -

5o ot dlscussed in the larger group

B Practlce tequtms

T 'mese same grOL four people practlce any one of . the Skllls .

o needed for dlsoussing the study topic. Groups select one or’-' .
' mre slu.lls from a prepared 11st for members to practlce ' Tﬂls ,f,
segment would be optlonal pendmg time a\}aflhable. T

-

't-'e.\



.C Iessonplarnung V_ ' | _A " '
| X A{ th:Ls pomt the groups of fom? are dlsbanded and 1eaders L
e T from the same Homemaker group meet together Each group is
PR asked to prepare a spec1f1c 1esson plan for- teacl'ung the
'toplc to. thelr study gr:oup meubers !
o The purp03e of Component III 1s for the 1earner~ to Bpply to .,'“
h:wwledge ga1ned through the pr:Lor components ThlS ablllty is. to- o
" be acquired through plannlng the 1esson for the:.r 1ocal group meetmg
- and practlcmg spec1f1c dlscussmn 1ead1ng techm_ques

: Adaptat:uons Made In The "Dlscussmn I_eader Traming Program

vnmn the "Dlscussmn Leader Trammg Progr ' was actualiy used
1n thlS study adaptatlons were made from the orlgmal propose{f)f v
'_'-activ1t1es Due to the t:.me restr:.ctlon imposed by pre and post-- S
testing, the group dlscussmn wa\s altered for a11 treatment groups
. »bInstead of sma11 group work and practlce se331 as orlg:mally pro-l
. posed one 1arge group dlSCUSSlQn was he1d a~' ver, 1eaders from
| the same study group d1d plan together for thelr 1oca1 meetmg as ‘
. origi.nally concelved R ' |

.. . 5 : .
<0 . ot e
‘e - . o . . . . . '

e PurposeoftheStudy |
To deternn.ne the effectlveness of the "D:Lscussmn Leader Tram:.ng

’ PrOgram fom: questlons were n.rrvestlgated in thlS evaluatlon ST %

o L. D1d the 1eaders mcrease knowledge scores and attltu& ratmgs ‘_
| ,after ParthJ.patmg ln the "Dlscuss:Lon Leager Tram:mg SR

\ 2 " 'Which of the three components of the "Dlscuss:Lon Leader U T
UL A IR




" Training Progr was assoc1ated' th the greatest mcrease .
in knowledge and attltude? o |

3. Dld the program work better for « i Perent learners L= in
‘terms of am)unt of experlence as a leader amount: of exper- o
e | ience as-a dlscussmn leader age and level of educatlonal. ‘/ o
| | attaimnent? ' N ' ' | IR
4 How did the leaders rate ‘the "D13cussmn Leader Tra.mmg |

\

- Progr in terms of techn:Lcal quallty andthelpfulness?

o
'I‘he mformatlon neede@ to answer these questions J.ncluded J
' 1 : Subjects entxry and emt lmowledge of and att:Ltude tﬁaward
_‘ ~ the role of dJ.scussmn facllltator o o o

14 . -

2 Soc:Lal cha.ractenstlcs of the lea.rners Co

e

8 Extensmn {eader teachlng expenence
. 'b. Discussmn leader:,e;cpenence. "'t S S zb :
E . _')\. .. ‘; ) c- Age . . . . , . ) V
_ d Years of school completed '

3 (‘:3 Volunteer s reactions to the dlscussmn program o .

Stucb' Des:.gn

A quasrexpenmental des1gn usmg non-eqtn.valent treatment

L

g:mups (Campbell & Stanley, 1963) was; this study s de31g:1 'Ihree

treatment groups vere div:.sed so a11 leaders could receive the com-
plete tra:m:mg ymgram m order to execute their dlscussmr/ leader
;'*'\ role and to be in acéord with the nghts of human subJects in
; "research Tne tliree treatment groups’ Were also used to asce.rtaln -
evhich of the- compohents bf the "Dlscussmn Leader 'I‘ralnmg(JProgram
was assoc1ated w1th the greatest mcrease in subJects knowledge

~

: :and att:.tude A11 part1.c1pants Were pretested before part1c1pating

ERIC e gy o L




er Training Program Pretest scores were

on base. ARl leaders received the couplete '

~ in the "Dlscussi_on -
. to serve as the comp

program but posttest g was. done at dlfferent times as deplcted in

_ . | . IREPRN
. . .- . B . LA 4
Figm:e 1 e ?
\ , Studiﬁreatment Sd1edule S "‘;‘ A
‘'site 1 Site 2 |- Site 3: Slte 413 | site 4c S:Lte 5
Tr tment "A" | Treatment "B" . Treament "C" -
Ne62 | o me63EL
-'_‘-presentatlon ‘ X X X . X | X X
‘szgtte§t S N N x X
N concept 1esson 1ox Xew| X X X X
pOSttest e S} X X |
_ - ) S
eroup discussmn X X—1. X X X X
_posttest 1 x 1 X ; \ -

. N 'I‘reat:mentGroup» Awas ' st-tested after the complete treatment —
seeing the slide/tape presentatlon mrlung through the concept lesson :
pating in gmup dlSClJSSJDn ’I‘reatment Group B partch.pants '
were pos Zsted after seelngl the sllde/tape presen.tatlon and workmg 4
through the concept lesson. I’I‘reatment Group c Da:rtlcnzpants were’ post- ~,
tested after seelng the sllde/tape presentatlon only. ]
| 'lﬁ/demgmtlon of a partlcular treatment group w1th a training
s:Lte was done arbltranly S:Ltes 1 and 2 composed Treatment Group A
81tes 3 and & made up Treatment Group B and site 4 and 5 constltuted

- Trea_tnmt Group C " Inan attempt to get equal numbers in each treatment

r
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|
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s

o \ . '
jgrotxp, s1te 4 part1c1pants were sle.t Half ‘the room was post'testea_

2\ n
J 42

after working on the concep@ lesson (llb) the other half was post-

- tested prior t° wr.*rk_ng through the concept 1esson (4c) . 'I‘alc.ng the

) posttest and woz “ng through the concept lesson were both qulet
(readmg/paper—nencll type) act1v1t1es so they could be done.
simltaneously end the dJ.f erent testmg schedule was accompllshed

™

;\ tr.obtrus 1vely

']he mstructor vanable was| controlled by havmg the same per-A

AN
the evaluator conduct all tramlng sess10ns 'The tra n.mg

}

' meet:.ngs were monltored by the Hennepm County Extenslon Agent

: '.Wlth home econom].cs respon31b111ty

A

AY

N ; e InstruxrentUsed

An mstrmnent was developed by ‘the mvestlgator to /obtam

[y

e the informatl for thlS study. - The pretest con51sted of multiple « e
choice knowleze questlons on dlECUSSlon leadershlp, five point
Likert-type scale attltude ratmg questlons and demographlc

'lhelmowledge questlons and alternatlves were derrved from a
\ Lo
' 100 questlon pool when the concept lesson was -developed T

<

Vhen plannmg and leadu}g a. dlscussn.on, oftentme there is o
more than one approprlate response to a sr}:uatlon 'Ih:Ls bemg
| the case, the pre and posttest multlpl‘e choice knowledge questlons

é had more than one correct response Alternatlves to each questloén L

'~ were scored as true/false ‘items accord:mg to the followmg pro- ,
. . ‘ . 3 o . T "
, -cedur:e - |
/ T 1f respondents checked ‘an . appropnate ﬁsponse they were
o 49




awardeQ“one point, R g o ~, '

i if respondents falled to. check ar approprlate - sp.-:nse,. tbhey"
| »xe.eived a zéro, , - |
(K - if respondents 1eft an mappropnate alternatlv blank they
| wete awardedonepomt ‘and E | ¢

. V- if respondents checked an mapproprxate response they

rece:.ved a zero. ;

A respondent s score per: questlon (pre and posttest c[uestlon 1-8) -
) was the stmmatlon of scores. to each. altematlve e
'. The I.:lkert type questlons Were used to assess attltudes toward
the role of dlscusslon 1eader permlved competence in the sufbject
) matter and percelved conf:ldence in dlscusslon lepAer "h1p ab111t3r
},w In 1.1kert type quest:.onr the algt ERTe sunmatr,n oL all the . tores
(\, «of the ind1v1dua1's responsf‘s to all the separate 1tens glves a-
total score. 'Tm.s 13 then mterpreted as repre ting hJ.s/her |
position on a scale of favorable/unfavorable attltude toward a sub-
Ject (Selletz “Jorhoba, Deutsch Cook 1962) e '

_ The portlon of thé\ instrument seek.mg demographlc characterlstlcs

-~}

(Ransey, 1975) Y - _ |
_The posttest :anluded the same knbwledge and attltude questlons -

B of the members was. mdeled after the 1973 statew1de Homemaker Study

and scor:ng as the pretest It also mclud%d 4 form to rate tech-
- nlcal aspects and helpfulness of the prograns and three open-ended
questions SOllCltJIlg program strengths 1nm.tat10ns and sugges ons(

for iuprovement Questlormalres w:.th 1mu.ted numbers ef open- ded :

P

¢ e 1tems are 1ess dlfflqu,t to tabuIate and

. R
/ . L
.

' hlgher response rates

b -~

.~




than those with primarily open-ended items (Skager & Welnberg, 1971).
. 'Ihe pre and ‘posttest drafts were reviewed and revised by la»
o masurenent specialist'and by subject matter specialists in: commm-
- icatlon group dynamlcs and adult educatlon Forty Extens:.on
,volunteer leaders J.n Washmgton County, anesota, were administered
. the pretest on two separate occasmns two weeks apart. - On the test-
. retest = + 78 was obtamed on the knowledge se%tlon and x = +. 73
was obtained on the attitude section. " Th questlormalres were again
R revised to e11.m1nate anblguous and - obvious questlons Pre and’ post-
tests are included as Append:.x D and E.

oy

-

- AR ' -z' _, Descriptlon of Sample B
, . The information’ source, for thls evaluatlcn was volunteer leader
v:teachers who attended the tralnmg program. Tnose partlclpants or

. study subJects‘ were 207 Hermepin County, Mirmesota, Extensmn Home- A ‘
makers who recelved tra:m.ng as dJ.scussmn leader%i:r that county's

1979 Novenber Eb{tensmn MMer study tOplC ""Cop With Change, '

'Crlsls and Loss 1n Yqur ‘Llfe" g’lhls partlcular study | tOplC was
'chosen to’test the ”Dl.SCUSSlon Leader Tramlng Program because of

its newness in M:Lmesota, as well as 1ts appllcablllty to any count'y

._ program Hennepln County Extensmn hoxmmakers are prmarily subur-

- ban, but ‘also J_nclude rural and urban Wénm 'I‘he 1éaders had volun-
teered at the beglrm:.ng of the study year ‘(Septenber) to teach thlS "
'toplc w1thout the f<§now1edge that thlS program would be part of an

M evaluatlon prOJ ect: Volunteers were free to attend one of flve

o tra:Ln:Lng sites, scattered geographl.cally throughout the county, and Q‘\

. were not randOmly ass1g1ed 'to. treatment groups. o . o '




Approval and endorsement for the study was recelved by state

/ L

. and\f:ounty }ktensmn adm:.nlstratlon A méthodologlcal protqcol
was submitted and approved by the Comru.ttee on Use of Human Sub-
. jects m_Research (See Appendlx F) ,/ ‘

. 7
< ki

Data Col'.lectlon

FJ.ve 1eader tralnlng sess:.ons were held 'Ihe schedule for

~ each 2 hour‘ complete tram:l.ng sess1on was’

60 trnnutes for sub_]ect matter tra:m.ng and d1scussmn on:

"Goplng With Change Crisis and Loss In Your Llfe"

Q

60 tmnutes for dlscussion 1eader tram:.ng
81m.nutespretest"° ) o .
12 mmutes Oomponmt L- slide/ tape presentation _

- 10 minutes Component II - concept 1esson . | '1
10 minutes Component III - group d1scuss1on on role of

/

discussmn fac111tator o _
10 rm.nutes posttest - sequence dependJ.ng on. treatment group
The instrument was group admlnlstered accordmg to the schedule
by the mvestlgator Leaders were adv1sed that tak:.ng the pre and / . ;
posttest was voluntary The goal was. to get 60 usable pre and p,ost-
- tests from each treatment group 0.\'1e hundred m_nety-two (93‘7) f
//useable pre and posttests were ‘secured: AT L f .
e _67fromtreamlentgroupA' | B
62 from treatnmt group B "
"~ 63 from treat:nent group C.

oo

2




Py \
. : Proceduxk‘ for Analyzu;g Data N 46 |

e Folloevmg the\collectlon of data, the informat:lon was pro--

ey

" cessed for statlstlcal t:reament Questiorma:.res were coded by

Hhes syrdintor after each 1eader-tra1.mng meeting. Responses were

key punched onto IBM ‘cards dlrectly from the questlormalres thus | —y

elimmat the step of transferrmg data to codlng sheets and
the:reby minimizing error - (Ph.’l.lllps/1976) ' { '

| B Data computatlon and stat:.stlcal ana1y31s were done by an _

_ ._esota Analy81s and Plann:.ng System QMAPS) of Agrlmlltural Exten-

sion Serv1ce Means standard dev:.atlons and equency dlstrlbutlons .

..were calculated for eac:h item in’the pre and posttests.
" Paired t tests were used to detenmne if there were improvenmts
between the pre and posttests To d:Lscover 1f the improvement
"ldepended on’ treatment growpy a one-way ANOVA was used on the 1nd1— g
v1dual mprovement scores. Multlple regressmn was used to eiqalore '
the relatlonshlp between 1nd1vrdua1 1mprovement and several back-
gromd‘vanables mcludnng age, educational attamment times bemé |
a 1eaderbteache:’s and tlmes 1ead:.ng group discusswn Independence '

of group Eﬁd background varlablés was* tested usmg the Chi square

/

-tatlSth '0-' o
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CHAPr iR FOUR
PRESENI‘ATION AND ANALYSIS OF DATA
Prev:.ously presented in this paper have been the backgromd '
and purpose of th1s study, the c%cussmn of pertinent 11terature
and an e:q)lanatlon of the research des1g1 Tnls qhapter will des-
c:r.lbe the sample and present and mterpret the data of the study.
Tne study subJects w:i.ll be compared 1n some ways w1th the subJects |

of three prev:.ous/ anesota studies of volunteer leaders

Aoy - !
- - ’ . * L .
- N r ‘\'l‘. ot y
. Lt 3
P e

K. L dlaracteristics'. of the Saniple

LW .
: 1

o . *v ‘ ;' oL L o o . s e
' égg B T S o e _
The sanple consiste’d’of 192 women rangmg in age from"'25 .

over 65" . with the largest percentage of the sample @
{ (33‘7) fall:lpg m the 36-45 year category 'I‘he -age canpos1t1.on of
thesamplels showanablel o - ‘“ o .
e An extensive anesota state—w1de smdy of Extens:.on Horrzamaker .A v
menber cha.racterlstlcs was gonducted in 1973. (Ramsey, 1975). A \V
s%ple of 1 235 members was sc1ent1f1ca11y drawn w:.th a least one o
T group per. county mcluded in the study. Menbershlp charactenst:l.cs -/
'; were also looked at in a 1975 Ransey (bunty, Mn.rmesota " Homemaker -
: - sﬁudy (Barber 1975) and a 1978 East Central D:Lstrlct Hcmemaker - a
Study (Markell 1978) .7 Geographlcally, East Central District in-" o
cludes Hermepm County and ten nelghbormg countles A comparison ot .
" study's age data w1th these three anesota stud:.es is 111us-

e RN
'"ntratedmﬁgtxreZ .‘3; - :

' - . g L4 . 47:
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Percent

100~

L

Hennepin Oounty "Discussmn Lewier o

Traimng Program" 1980

&
East Central District - 7
(}gncludes IIennepin COU‘J )

Ramsey County - 1975 .
(Adjommg county to Hennepm)

S
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. Age Groups of "Dlscuss:_op—*Ieader Tra.mlng Program" Partlcn.pant_s o

Vo "Age GrOIIp:Lngs LT -.':Nunber BT  Peto -en't_ ’

oLl e

L in the state study 'lhe nurd:er was slmllar to the district study

. 25 yearsortmder---- - \3 16 _

v 26 - 35years - . 57 . - . 2970 L
3% ~-45years - . .. . -~ 64 .- .~ 333 . .- P
+ 46 = 55 yéars .. ) =50: 260 > .-

56 - 65 years L 0 - - - 5.2 -~
- over'65 years -~ . 6. o 3.1 ’
. NoO response ' Lo 2 v 1.0 -
. Totals o192t o o, 100.0
Y
'mlrty percent of th:Ls study sanple vére under 36 years of age .

! Th:Ls oanpares w1th 28. 9% and 38 7% respectlvely for the state, county
' and district studles About 73 percmt in thJ.s study ‘were under

46 years of age conpared to 50,7 percent qstate studyjand to 72.8
'jpercent in the county anddlstnct studles - Only 3.1 percent of thlS :
| sample fe11 in . tlsle "over 65 category, _v_{dﬁle 13.5 percent dld so

8 (3 3 percent) and was slightly h:l.gher than the comty study.

- ) The f1nd1ngs of this study - concur mth the J.nferences§ made by
. Homarin Q979), Barber (1975) and Markell (1973) | o

a) The 1argest group of Ebctens:.on Hcmemakers are in age groups“

o concerned w1th tasks of early adulthood and nnddle age.

’ b) -'Meubers:np m more urban - suburban countles of I*'ﬁ.rmesota

o is more skewed toward young adults than is membershlp —

, .1n Extens:.on Homemkers statewa.de | ‘

AP It could be argued that the populatlon of thlS study was sllgmtly'_'-‘ -

older than the county and - dlstrlct samples due to the nature of the

s U hdTy a"".-' .
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/ AL . o
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- study toplc "Gop:mg Wlth Change Cr131s and Loss In Your L:Lfe"
'n'ne auche?ce for th:Ls leader trammg lesson may be, self-selescted

because as adults mfture they are copmg w1th mcnreasmg changg
and 1osses in the:.r 11ves |

'Educat:.onalAtta:mmt R 44 A =
T Ed!matlonal atta:mme:nt ‘of volunteer 1eaders An thls)study was
S vh:Lg'uer than in the other studles of Mesota/Extensmn homsnaker
T ‘__'nmbers Nearly 97 percent were high scho’ol graduates That cqn- ( :,

Pares WJ.th 75 percent for the state s , 95 percent for the count:y
study and 92 percent for the d1str1ct study Slmllar dlfferences o
‘between the four studles ex13t for post hlgh school graduatLon cate- -
goty,-as shown in Table 2, Table showes the breakdown of -educational
| f--;atta:l.nment oftlusstudyssample . . -,v ,j\
‘ . R o Tab1e2 |

S o Comparlson of Educatlonal -
: Atta:.tmmt of Extensmn Homemakers With Other Stud:l.es

;o I.eve-l‘of-Schoo]‘; - "Dlscussmn : District_- Cowity  State |
S Coupleted '« leader Training _(1978) . (975) (1973)

.. _ Program study
: : -‘-.! S 1980
- I.ess thanhlgh school ' R o :
. diploma . 4 3 1% - 82 5.4% . 25.5%-
"+~ High School dlploma ' . o e,
o(enly) 37.5% PN N 46.0% ~  42.8%
4MorethanH1ghSchool N . N
o .'dJ.plcma | - 55.2% 43.4% - . 48.4% - - 31.Th
- e s
7 "V\Q’d
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'I.‘he Extens&on Heuemaker program ut:n.llzes a system of - volunteer

. leaderslup for its teachmg In most Houenraker groups w1th an averége
- ‘gize of 12 15_ u}enbers e‘ael-? gerson has an annual opportum.ty to serve

""*’?'

as lesson- leader \Respon@nts, Were asked ﬁow?ﬁrxy -times they had

erved as a lesscn ’leader teacher for an Extensmn Homemaker meetn.ng

The results are: shown in Table 4, Elghteen percent had not prev10usly

been leaders. Over 80 percent had served as a volunteer teacher at

least once before attendmg this leader tra:nmg mebting. -

S
L}

: To ascert:aln the extent of_ _ t e program part1c1pants experlences

1n dlscdssmn leadershlp, respd f were asked the nunber of tlmes

they had led group dlscussmns Th:Ls experlence m d:.scuss:.on leader-
; ship was not l:.mted to Ebctensmri‘Honemaker groups but could mclude .

i l{ _ - ’ . . 2L
¢ Table 3 ~f I
ST ~ E’.ch:cat:.m Attamment of "D:_scussmn
T o I.eader'l'rammgProgr Partlc:l.pants
lewelof Scwool . . ' .
S (bmpleted LR Number .. Percemt [
AlessthanE:.ghtGrades 0 s 0
. Eight - Eleven Grades . ¢ "6 . - 31
. High School Graduate = . . 72 . 315 . .
Attended Post Secondary T TN
Vocational School or College o620 . 323 -
"(bllege Graduate IR T30
Graduate Study =~ f T 200
'NoRespohse"'r 2
Voluiiteer Teachmg Patterns L e i
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_clnn:ch act:l.w.tles P. T A. dr other study groups Expenence in ) o
- discussmn 1eadersh1p was dlverse 'Ihelve percent of those attendmg//

_ . t:he study s leader tralm.ng had never 1ed3_group%.scuss:.m R
o Nemc'ly 40 percent recalled 1ead:|.ng one to five dlscussmns Ov;r -
", 20 percent had led 21 or more dz.scussmns Table 5 reports these
L ""T;'° . Table 4

Nunber of Times Served As ‘A Lesson Leader

N . <

L nhxﬂber'of'mings seivéd. | "_ Mmber . - Percemt
o 3 182

S o .m0l

4ormore- - 1B 4.6

. NoRespomse | - 2. _Lo

. Totals . 192 T 100.0

. : S N

R . - K : o .

_ By Table 5 o _
o merof'ﬁmsServedAs ADlScussmn Leader |

© Number of Times Served . . . o ,Nunber ' _'»?ercmt '
o L 23 12:0
-5 . S 6 . 396 .
6% I - IR | S
120 .0 . . o2 109
. 21 or more’ S 4 . . -20.8
';*"f.'--i;No,Respmssef 2 _10
T Totals - 192 . 100.0

, In surmary the "typ:.cal" ' art1¢1pant was< female 36-45 years o
of age ‘a h:Lgh school graduate havmg some post-secondarx éducatmn

. - ST, v .
S i . : . ¢
s o . . '

,,..»';, -\»;'-.;- - ‘,s,.'_’ 3 .
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: preyiqhsly ‘served as a lesson 1eader'r .and prev:.o i usiy"l_ed a &iécussidn
ﬁ " . . IngrovementhnowledgeandAtt}:;tude -z

- Did 1eaders mcrease thelr h'zawledge scores ~and attltude ratmgs '
after parg.c_::.patmg in the "D:_Lscussmn Leader 'l‘ralmng Program ? }

R Knowledge\GaJ.n S
Figure 3 presents the: frequency d:l.stnbutlon of total scores
based on the eight knowledge test items for the total sanple on pre
. and posttests The maximm score that could be obtamed was 38 |

'mese questlons related to Imowledge of discussmn 1eader roles and

canprehenswn of d:.scuss:.on plann:.ng and 1ead1ng sk111s C

36 N | o - Pretest ..

3w

-
v

28 : ' -.:
T28) ' : : . . 'v,u

N
~N
£
.
. .
e —— S
_—
-
v

" Mumber of peoplée o

. &

o N F O @

17 18 19 20 21 22 23 24 25 26 27°.28 29 30 31'32 33 3'0 35 36,37 38
R AN
S , Numberofcorrectscores-’ \
RS , Figu_x‘é '3 Frequency distribution of knowledge scores on
RIS : . pretests and posttests :

. -

i .
< - . S
. - 3 ~ 0 . . . . ST K . .
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Mean range standard dev:.atmn standard error, skemess .
. -5
and kurtosis for pre and posttests on total krmledge scores are -
reported in Table 6. s l- '
o - Tab1e6 R

S Sta.t1.st1cs For Total Knowledge Score | B

e Pretest = 'Posttest'_

“Mem - 2698 300755 .
Range e o 2038 T
Standard Deviation - . 405 - '3.66
Standard Error o ow-2 o L26h

. Skevmess . - -.068° . -1.702

: Km.‘tos:.s o L= lSls B : 1.039 - .
Mo te Ma:mmﬂscore-BS . {N=192 |

~ - ‘G

ad. - . . “J’ .
I3

'Ihe t test for matched groups was used to test the s1gmf1cance :

" between the total knowledge pretest and posttest score means The . - [ |

ot test for matched groupé -or_paired t test was used smce each sub-

" Ject & posttest score was matched w1th her own pretest score. The - .05 .
level of probablllty was used in deterrmm.ng the s1gm.f1cance of the
test StatlSthS obtaJ.ned 'I.‘he probability of the t, statistlcs at -

ﬁ

001 level is s:.g:nflcant as shown in Table 7

Table 7 : ,f'/ | ‘ . . N

Test on. Means of Pretest and Posttest Total Knowledge Scores
~ oot Mean Differencé . . = -/ .77 A .‘
a '-> S "'Standard Deviation | = T /313% \‘;‘73\
o= vStandardErrorw ) L2260 S
B tvalee . . /-16.66
. Degrees of Freedom /o
- 2 - Tail Probabilityx .~ .000




.'Attitude]'@rovemant
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Overall there was s1gnlf1cant 1mprovement from pre to posttest |

,ﬁorthetotal sanple lnknowledge . — BRI

“The frequEncy dlstnbutlon of scores ten L:‘.kert-typel' 7

att:.tude scales for the total sample on bo\ pre and posttests 1s
- presented in Flgure 4, ﬁ'ﬁiese questlcns related to attltude toward

"role of dlscusslon 1eaders and toward planm.ng and fae111tat1.ng a

" In Your Life". ‘The poss1.b1e alternatlves were assigned m,mbers b LR

growp dJ.scuss1on on the toplc "Coping Wlth Change, Crisis, and Loss *

strongly d1sagree 1, dlsagree 2, Lmdecz.ded 3, agree—4 and -

= ,
strongly agree - 5. Each person S score was based on a sunmatlon :

" ,

. of their' responses wa].l ten items. max:.m:m score was 50 3 T .
. The more confldent and pos1t1ve the attltude ratmg the h:l.gher the
e o X . - .
.,;.' score . '\\.4, v ~ o , ’.~ .
o ‘The nean range standard dev:Latlon standard error, skewness \
.and kurtos:l.s for pre and posttest total attitude ratmgs are re- T
" ported in Table 8. > ‘f.,?.;;i" S .
v . Table 8 ; _—
AT e Statlstics For Total Att:Ltude Sc6re o
| | ‘ o ) Pretest - ;":'Pés’t:tes't'l ‘
Mean - X . 37.90.

" Renge . T0=s0 i 0-50
Standard deviation’ ST 6.402 - 6.117
Stan.dard Eri‘or | : - -. . A ".462 ,‘ . 6 .. i441° .
Skesmess . ST SRR 1.581 - 2?& P

., Krtosis o . 6.625 - 13074. .-
-"'Note Ma.xumm Score of 50, S — L N =192 : '
.' ‘, . . . . v ._ : 6(} )
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Paired t tests \‘»ereagain used, to test the significance of the

d:.fference betwe/a'l the means of the pre and posttests total attltude

ratlngs "Iﬁe/probablllty of that statlstlc at 001 level is sig-

m.f:l.cant as 111ustrated in Table 9.

] B

\

Table 9 :
t Teats on Means of Pretest and Posttest Total Attltude Ratlngs ‘

* Mean Difference- - 2:4219 e
| Standard Deviation < - 4:330 ' |
_ Standard Ecror . 2w
Lt Valee T -7.75 ’
. Degree of Freedom . 191 ;
v 2 TailProbabilit_'y ' .000

The results of these. tests “indicated there was also a s1gnlf1cant

inprovement from pre to posttests for the total sanple in thelr "\,
© attitude toward the role of d1scuss1on leader and toward plarmmg and

fac:.lltatlng a group dlscussmn on the topic "Coplng W1th Change

C‘.ris:LsandIossInYomhfe"'. . N ‘ . .

v e Relatlonshlp To Treat:nent

-fﬁ

H'lereas there was s:.gnlflcant f:merovenmt noted son knowledge

i

. scores and. attltude'ratmgs from pre to posttests, thlS sectlon W’.Lll

_ % present data to answer the questlon ‘Was this i.mprovemmt related to
] a partlcular treatment group? The three treatments used were:

-

(A)" View and 11sten to. sl:.de/tape presentation, work through

. concept lesson, and %artlapatlon in grou;:f dlscussn.on on )

'the role of d1scus§10n leader,-

Fl

(B) }h.ew and 11sten to. sli.de/ tape presentatlon plus work

'-,', SR - “throtigh .a concept lesson, an_d Y
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DiFfera'xce in Knowledge Gams by Treatment Group

~_A . i - e - ..1- .
N . . _ - . _x.‘
. ™ PR N x '.

L v o o / 58 - *
(©) View and listen t‘o'sude/tape,presqmat}iﬁonﬁ\:g .
. . ) / _ i PRV R -

Fd

i
N\

Table 10 shows the means by each t:reat:nent group on the knowledge

section of both pre and posttests ‘and dlfferences between ‘the'1 means

\ ) TNl

. CTablel0 T~ -

D:.fference Between Pre and Posttest Knowledge
- Scores by 'I‘reatment Group

._ . - .- 7 ‘ APretest i} POSELest —
Treatment * . - Nunbgv\ Means Means = Difference
A. =Slide/tape- concept P - L

lesson, andgroup ‘ o : I . _
| _dJ.scussmn 67 . 28.01 . 32.04 = 4.03
B. Slide/tape plt.s T _ T :7 -
- conmcept lessons = = 62 .~ 26.61 3C.58 - -3.97

& Slid_e/tapé only - 63 . 2625 . 295 O ° " 330

‘A one-way analy31s of variance (ANOVA) was performed dn knowledgc
galn score of subJects part1c1patmg in ‘each of the three treatments to,., '
dlsoover 1.f the :merovement was assoc:Lated w1th a partlcular t:;eatment} S
’Ihe three treatment groups dld not d:l.ffer s1gnlf1cant1y in. the extent o

- of knowledge gamed This is shown in Table 11 K fv._

——

. Between Growps 2 20.7710 ° 10.3855 1.06 -~ .35

e Table 11 :
v AI\DVA of Knowledge Improvement by Treat:nen,t Group N

Source df - ‘88 mean sqtiare_ F ratio Probability
' ]

Within Groups =~ 189 - 1857.1456 -  9.8262 |
Total R ) A 187].9167— .' _9/83'2 B

D:Lfferences in Attltude Gams by 'I‘reatment Groups o

Table J.Z shows the means by each treat:nent group on ;he attltude _ |

66
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- section 'of both pre and posttests and the difference between the

L ; © . Table 12- ; T
ST erences Betweeri Pretest and Posttest */ ff .
I » Attltude Scores by 'I‘reatment Groups R . </

. I Pretest -,Posttest'.,f Mean -
Treatment T Number Mean Mean .D:Lffereoce_ :
A. -Shde/tape, con- o R ¢ ‘
 cept lesson & group LT - . '
discussion - 67 - 3.54 . 38.79 - 2.25
' B. 'Shde/tape plus R P o ¥ cL
. , concept lesson 62 . 3469 - 37.73 +3.03 - .
C. Slide/tape only,_ o83 g '35.11 .31 _,_'z;oo ‘

: ¥
N -

An F ratio obtamed froxn a one-way ANOVA perﬁqrmed on the total
g attitude score was also not~s1gm_f1cant See Table 13. ?f_ B

= 'Tab1e13',‘~ e
AbDVA on Attltude Improvement by 'I‘reatmenb Group !
F o ‘»ﬁ _— g ' Sumof Square Mean Square FRatlo Probablllty
: . Batween Groups 2 36.2061 ~  18:1030 9653 - .38 ;
 Within Groups 189 3544.6221 ~ ,18.755 . s
Total 191 - . 3580.8281°  18.748
1 : . o L
o Was the improvement associated with a part:icular t:reatmet'lt group?
The results of the one-way 'ANOVA' showed no ev:.dence of any statlstl-
cally s1gm.f1c;,ant dlfference azmng\groups in J.mprovement scores, either
in knowledge or atti . One could still observe thzit knowledge
scores improved with each addltlonal treatment. However, thisdid 7
’ _ not oeccur with the attltude scores The dJ_fferences could hax;e | . v
occurred by random chance. Also, the dlfferences w1thm thg treat- e
' nxznt groups may bé great enOugh as tq offset dlfferences anbng the' '

S. . o ) "A N . —_—
,gr; T T S

~

s
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A. Cazp051t10n of Treatment Groups : #

¢
L

| Was" ~ccxnpos1t10rn of the treatment groups similar? Two-way - -
tables were c t:ructed to see 1f groups differed substantially in -
# background vanables such as- ag_'
~ of times beJng a leader teacher. a m.trberoftlues leadJ.ng group .
and baekgromd var:.ables was

14 shows

’ educatlonal attainment, mmber

o dlscuss1on, Inde%endence of grc

? testedusmgtheau-sqlme stati

‘that the ﬂlree,treatment groups dld b7

_ iannunt ©of school ooupleted m.mber of tlmes hav:tng been a leada'

' 'teacher or themmber gf tlIIES havmg led group dlSCUSSlOI‘LS It
- ( should be thed howéver that the anmmt of sd@a%onpleted

. ‘JJ) .

approached the 1eVe1 of statlstlcal s:.gm.flcance used in the st:udy

5 ‘ : ) - ) . Table °14 / e i - R
P v ' Relathnshlp of Treatment Groups Coupos,ltlon . 5 .

B Bl
S N -L& . -8

—

s

Characteristics ' ‘ Gﬁ-s' 'e”-'-' L df ."' Slgm_flcance

. '.’.'_‘ ) e * wet . M .,ch . ) X N

Ags. e ¢ 2090901 . Y2, ¢ 05

. School. Completed " .~ 19.90743 ' - . "' 12 __ .
Nmberof'hmesBemg I T SPTE
‘a Lesson Leader : ©9.38409 .06 R R
| Nurber .of Times };ead:mg B T U 2SS
P G'roup DJ.swss;Loﬁ oo, 12:14887- . 10" 28 s

. CLoe . .
. 3 R I e

'i- . 5 & , . L , . - N . . .

~ . . N . < . § v

G.r:oups did dlffer s1gn:Lf1cant1y in age. Ikannnatwn of the data ‘
A

revealed that Trea’@ment Grcup B. (sllde/tape presenj:at.lon plus con- | 47 '

/3 CePf: 1esson) wgs sllghtly older thap the dthen treat:ment gr@ups | '~ \ ;

», . \!‘ : ' '
o . - . .
K oF

- . ° -

R _,’,‘_. voom Leader Cnaractems '.Lds Asgoclated Wlth Improvement

DJ.d the 'Dlscussm Leader Training: Program wo/tk best for .

" § AR i
certa.m types of 1earners’7 Multlple regress10r))was used to explore~




| the relatlonsh_lp between 1nd1v1dual J.mprovenent and the background
Mvariables of age, educatlonal attalnment mmber of tlmes havmg been

"a lesson leader and. number of tlmes havmg led: groupd:.scussmn

NG~y
. The . stepped down mult:Lple regressmn analys1s entered the ‘Qgck-

gromd vanables in the order of am)unt of change accounted for in -’
knowledge 1mprovement "See Table 15.. Seven percent of the varia- ' e
' t»blllty 1n knowledge ga:med can be. explalned by the dem)graphlc A- | I
'v 'var1ables ‘Both age and level of schoollng Were negatlvely assoc-z l
S iated w:.th knowledge gaJ.n Slgmflcant correlatlons were found be— : o
. } f tween nunber of tlmes havmg been a lesson leader and age and

- .. . ° "‘, .. R e
Tw R o Y . - Y L . s, - : “ . Lo L i .
0 o o . . . . R X . L .
- v o - g -, - SRR AT ., L
. S & ; < . Cae .

- N 3 . oL
) L N T~ e 4 X Vs - :

”""fl.ess schooled and>had greater ex- e

23 -

T perience in belng a lesson leader were assoc1ated w:Lth greater m—
T A - ..

L creases 1n therr knowledge scores when compared to thelr hlgher

schooled older a‘less exper:.enced counterparts

None of t-he varlablllty in att1t:ud€ J.ﬁlproyement Was explamed -
_ 31gm_f1cantly by the demOgraphJ.c varlables

o  Table 15 .. . b .
; yacterlstlcs Assoclefted w1th Knoﬁledge Improvement-a o

' Order - Indepen - | endent VarJ.able - f L
o ) Vanable ledge Inprovementu =

In . - - beta . /{’\ F Value

. . _ ’ _ o l.s;. ¢ ZAA T.{ 3 —~ / :' -
R Sehooting . SR a"o’-é‘v Sy 085
R 2 Number of tlmes B : - o
. e les leader IR 1) 3. 697- Co .02
- ,éggg e ’;\3 s 5.628y. T L02
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" Response frequenc:Les of volunteer 1eaders to a ratlng scale

- , Qn the "Dlscussmn I.eader ;I.‘rainmg Program" sre presented in Table : :
" 16, %oh of the program canponent average :;tmgs are shown in |
‘ T%le 17 Whlle on t‘be average,. each of the three components f | o e
”v’ .the "Dlscussn.dh Deader Tralnmg«grogr recelved "good" (3 03 . -. N
| 3 4 and 3.4 0na 5 0 scde) ratings, the- overall ratmg of the T
e "Discuss:.on Leader Tram:mg Program Was 3 9 on a 5.0 scale :

R : ':A SR . o Table 15\,*}--1 |
L e R . Volmteer Leaders Ratmg of the .
o _ : "'Dlscusswn dercFTraJ.n:Lng ami\
S _' Program Aspect SR S &qumlcy of Ratlng Selectlon Leanss
ST Excel—Good Fa:Lr Poor NoNd
. » R 1or .ooent o \ . Appli- ' Re- - .
LL,. oo R - e ‘g . ) -°V~ . : .. Cable
“The overall teacher =~ - - = KN o _
txanurg segnent of leader B T T (
: tatlon 'v'You re The de.mg T P R SRR

T

;Q;-}

Geo gy s 0 100 - .7
rall - § T 2 87 2 7t . 1k
GicConcept lessom. o V3. U3 66 ¢ 18 .3 Ng& 4
d. “The helpﬁﬂness of R T

_ thegroup dlscuss1ons 7 23 - 32 30




R < Mean Ratings on ‘the "Discussion .
e T o I.eader Trammg Program" .

P T : B L 5

R a.’ 'I‘he overall teacher-tralmng : T _
' segment of leader training o 3
' b. The sllde/tape “presentation SR
Foo 0.0 ™ou're 'l’ne Guldlng Lmk" o ' L .
Rz Visual quallt'y 35

. L T 3
34
o o .3.03

Note Mean score based on 5—supenor lv—excellent 3—good Z-falr 1—poor

N

e f};'

'me tlne?‘aallocatlm for thlS 1eader tra.mlng was s1xty Im_nutes S

oot y ~ v
- ‘; : spent on subJect matter acqu:n.s:.tlon and s1xty un.nutes on preparmg N\
for the d1scuss10n 1eader role - This. represents a dev:.atlon from |
on N
Un.

the usual Hermepm County practlce of spendmg almost all the t1me |

“on subJect maphter acqm.s1tlon SubJeCtS were asked 1n thg posttest o

" to rate thelr feelmgs Wlth regard to. t:ure spent on. subJ ect matter '
((bplpg Wlth Change Cr1s18 and I_oss In Your L:.fe) and t1me spent o
on preparmg for the 1eader teache.r role Table 18 surmxarlzes t;he:.r B

6,»

o

Most volunteer 1eaders felt "j{Jst enough" time was. spent m this”

| 1eader tranu.ng on subJect mtter 'Qresentatlon and on prepanng agr Lo

the role of 1eader, i " RS . ’1 e
A mult:l.ple regressmn analys1s was done to test the relatlon of e

@backgromd characterlstlcs and the volunteer 1eaders feelmgs about

J.
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| BT N |
: ship between the vanatlﬁ‘“m respdnses and the sample s character- ‘

._istics a.; ev1denced by results of nultlple regresslons Number qf

3 tnnes havmg prev10usly led group dlscussmns expla.me;; two percent

. of the van.ablllw in reSponse " No background vanables slgnrfi- .

,cantly accounted for variation in response to amount of time . spent ,

.on preparmg for d1scuss1on leader role

Volunteers Response To Time Ebcpend:l. X
B At The Leader Tra:LnJ_ng Meetlng Di

’ o »f

‘able 18 - . ., .

Nunber of People Selectlng Re Jaonse

Test Ttem ° Too much Just enough Too 11tt1e Mo response

Feeling about amount »

~ of subject matter

j

of the 'Dlscussmn Leader Tra:.mng Program Each questlon w111 be

t
o

Presentedat th;Ls T o o N

Feelmg about ammmt
of time spent on.
helping prepare for

‘role' of discussion 14 160 17 ~ 1 '

. 1.88

1.9

=g
)

~ Mote: mean score based on 3=too much; 2=just enough; 1=top little.’

\ Dlscussmn LS

D - .

&
d:Lscu3sed in terms of the fmdmgs

g "" Did leaders increase knowledge scores and attltude rat:Lngs

after partlcn.gatlng in the "DlSCUSSlOl’l Leader Tram.mg Program"

’ 4 . .. -
) . \ . .
. B . Ve \ - o
) . . . - . . - o .
L] N . - LJROE .
e g SRR
/ 71‘) -
LY w . a
. ° s
o <&
g

Four questlons Were J_nvestlgated to determme the effectlveness o



/ e ’]‘;" 6
| and attlcude rate., after part1c1pat1ng in the program
| Whlch of the three coments of the "D1.scuss1on Leader *

A
@ LN

' Training Progr wa}s associated w1th the greatest mcreases _. N

in knowledge and attltude" - L S

\

- €
The results -of th{one way OVA showed no ev.Ldence of any statls-v

tlcally s1gnlf1cant d:Lfference annunt treatment groups 1n J.mprove-
‘ment elther :Ln knowledge orﬁattltude 'I'ne addltlon of the concept

SN

" s lesson and group dlscussn.cp ‘on the’ role of d1scuss1on leader d1d not

add slgnificantl}' to knowledge of or attltude toward dlSCUSSlon leader-’ >

fs}q;p “Qne might conclude tﬁerr to show only the sllde/tape or, as

‘*c‘ .

' was pomted dut earller 1n th:Ls cl%apter, the dlfferences Wlthln the ,
treatment groups may be great enough to. offset dlfferences ainong the i
groups 'Ihese fmd:l.ngs may be :Lnterpreted 1n llght of the time:

constra:mts mlposed by the'leader ;:ralnlng et o o _,%

dlSCUSSlOn 1s t1me consum:rcv It 1s dublous 1f the ten mmutes
' :: _'..'ﬂ_i;'allocated\wés suff:.c:.ent to develop the group dJ.scuss1on and plannmg
| f:oomponmt of the "DJ.scuss:.on Leader Tralnlng Program

D1d the prog'ram work better for dlfferent learners - in - ¢

.terms of amount of expgrlence as a kesson leader amount of

exper:.ence as 3 dlSCUSSlOH leader,/ aée and level of educa-

tlonal attamment"

The. sample of 192 Women ranged in age from "25 under to "over |
65", N:Lnety seven percent were high school graduates flf.t.y'-.eight )

percent completed some post-secondary educatlon Over elghty percent SN _‘ Lo




‘ of the sanple had sérved as v(?blmteer teachers at least once before ’
P
' leadersn 'Bﬂelve percent of those attend:mg the study s .

attend:mg this leader tra:m.ng meetlng, elghteen percent were f1rst :

it g had never led a group d:Lscuss1on Nearly forty
percent re;.galled lead:.ng one to five dlscussmns Over twelve per—' -
~_cent were experlenced dlscussmn leaders, havmg lead Zﬂ\or more dlS- "

-
CUSSlOI'lS '

36-45 years of age, a hlgh school graduate ha some postzseco ﬁ

edncatlon “who prev.l.ously sefyed as a lesson leader and who prev.l.ously .

l

4 : 3 ‘led a group dlscuss1on e [, e .f’__- o /\
.o | _' Using multlple regresslon analyses to explore e relatlonshlp
between J.ndlv1dua1 mprqvenent and background varlables it was found(

- that persms who were younger less schooled and had greater ex- -

; per:.ence in belng a lesson leader were assoclated m.th greater mcreases

in knowledge scores when compared to thelr h:Lgher scggo\led older . --[.1. o
. less experienced counterparts Tm.s generallzatlon should?b}e Vie d ) ,w} :
 with caut:l.on because only seven’ ‘percent of}the vanabllz.ty n kn \‘

ledge responses was. explamed by - the background varlables None '

I

A
of the varlablllty m\ attltude was: expla.'l.ned s1g11f1~g;antly by the

(3

danographlc varlables : o BRI ' ’_; L l_l v
- Havmg such a heterogeneous cllentele makes px;ogrannu;‘ng and D , : '
tra:mJng challengmg Volunteers brlng with them d1fferent levels B
of leadershlp expenence and different levels of subJect matter ex- ‘
pertJ.Se For example in this study one partlclpant was ‘a funeral

' d1rectqr another was in chgrge of bereavement support groups for a-

.\‘

I
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| f '67
m_]or met'ropolltan hOSpltal th.le others expressed they couldn t (
thmk of any change, crisis or loss s1tuat10ns that had - occurred in
their. Qr. their “familys' 11.V€S " '

Whereas one nn.ght assume that f1rst tJ.me leader—teachers would

. show greatest :unprovement in knowledge socres and attltude ratmgs
by part101pat1ng in the "Dlscusslon Leader 'I‘r/}an:ruung Progr
fmdmgs in thlS study do not support this assumption. \-\ y

Volunteer tra:mers should ‘not. rmm.mJ.Ze the pOSSlble benef:.ts of

trainlng expenenced leaders on- the ,assumptlon "they already know :
Lq all" Nor st@uld expem.enced le‘:ders be- gxcused\ from pér c1patmg
m tramlng Expenenced leaders may have to. '_‘unlearn prevmusly

\ - acqu:red mappropnate behavu.ors or may have to leal\’r? context

S Spec:l.flc skills/ In s culat:.ng that there might be some Sk_'l.l’l and

£ '. e attm:ude tr,ans¥er o?egnght\ also assume that there Would e}g_st a .

o )\, ,s1g11f142 relatlonshlp between the rrunber of tIﬁE§7a leader had‘_. ‘

1

been a on leader and disCusslon leader and increases J_n 1mw—~'

[

o ledge/ﬁattltudes scores o HmeVer no 31gnlficar1t relatlonshlp .
- N\
was f01md between .:mcrease in aLtltude cores an ﬁjmmber:‘of tlIEBS one
has been a lesson and d1scuss1on leade and no gnlfl%nt relatlonshlp

S
. has been a d:Lscussloh leader The volunteer tramer based on these

results may v1ew e/.h tra:.mng opporturuty as unlque

( © was founﬂ between mcrease 4An knowledge cores and nun@)er &£’ tlmes o%e

. f £y

How dld the 1 der rate the £E8S

- 'A _@am Y $n terms of techméal quallty and h lpfulness'?

Each o§ the three components of the "Dlscusslon Leader 'I‘ra&%.ng
. Prograxn were. rated good on a £1ve gomt scale from superlor t@, o

R
N
Uy




poor Overall dthe total program averaged nearly excellent ratmgs |
: Total mlleu, or the total experj.encev rated slightl hJ.gher than
'the mdlmddal parts The slldé/tape f s@zntatlon anl group dlS-
cussl,on recelved the same mean ratmgs (mean 3. 4 w1th 5 bemg superlor)

| 'I'ne concept, lesson was also rated good but had a sl:.ghtly lower
| /mean (30) A .
o / o 'lhe hlgher ratmgs on the sllde/tape presentatlon and group

L Idiscusslon may be related to part1c1pants greater fann.llarlty w1th

' these technlques wand/or part1c1p,ants finding them more st:,mulatmg v

'and nnre d:l.rectly related to thelr
1 . . E ~ .

lunteer task than the conq_pt

.0

' ' lesson , '
n SR Although thlS study represente a dev1atlon frcm the usual R
' loHennemn County leader trammg meeting procedure, elghty-three per-

centf of the volunteers felt "Just enough" time was spent on subJect '

. matter presentatq.on and on ‘prepating for the ble of .dlSCUSSlon T

leader ' ‘
2\ , o : ' l%n K . -
* . Approxnnately t p?rcent of the respondants felt "too 11tt1e"
St sub_]ect matter and dlSCUSSlon leadershlp\{ﬁﬁormatlon was presented < ',‘
° - b Co

0 Wheteas Eﬁ& pfogram developer may fee}feﬁ?was a llml.tatlon, the : h o
~ mJorlty of voltmteersa’m thlS study dlweIMps the VOlun— N

i teers had expectatlons as. to what ¢an be realistlcally accompllshed f‘ ..

in a two-hcnrr[ mralm.ng perlod or as to the annurit of t1me they were','('-

v&lhng to devote to tra:.mng Then there are those who never feel' -
 there’ 1§ enough t1me for anyth:mg Seven percent rated "too much!".

t:?:rg was spent' on prepanng for the role ofsd:.scsusslon le (he.."’

J mght speculate :.,f those respondants are leaders who have erved as ~/

\ o .~ . - . .i‘ » I B - . . ) _ y g a '— . / ’y

-
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d‘ . [

di.sm:ssi&n leader "21 tlmes or more''. This was not- supported by

thé nultlple regressmn analyzmg the relatlonshlp between indJ.v.Ld- '

ual responses and leaders" background varldﬂles

v Based' on the data, the "Dlscussmn Leader Tralm.ng Program wa”s.;‘;.

effectlve in. mcredsmg part1c1pants Imowledge of and attltude
toward the role of dJ.scussmn leadeg ]'.n terms of the progtam's

™
technlcal quality and helpfulness, the subJects rated the: program

exoellent o , A g

TN

When mterpretlng the findings, one should recogn:Lze the

N
) vlowmg v:l.olatlons of mdependence of 1§d1v1dua1 response .
- that people in thlS study were not selﬁcted randamly from -

populat L _ * - |
- that yeople don't act mdependently v‘vifhln a class -'S _—
- and that mference about methods are belng made for only

. oneteacher. R . ' _
R V _\?"__k I ’ : . .‘ ’ . . . o ) N
> a‘ - * ) l.' ' ’ .’ 'l‘ : )
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f SM’IARYANDIMPLICATION S
/™~ ! . h ‘
Summary of the Problem
One of the unlque American aspects of: adult education ’ :Ls the

w:.despread use of volunteers Because of the mportant contr:bu— .
tlons volunteers have made and can make adult educators have' long.-
been concert‘l d w1th the. probler?s of selectmg and tramlng leaders '
for the nm;xy mformal groupmgs through wh:Lch a great deal of |

7 adult educatn.on is carr1ed on. The Agg.cultural Extensn.on Serv.Lce /
1 ' . . e :
is one adult educatlon organlzatlon that ‘raelles on m)re than a. TR - ¥

million persqns who, each year act as lay leaders in groups and ) -'.'/ N

Eed
. {/’

i for the prOJe;:ts/«related to them. Smce the ex:Lst ce and effectlve-
I ness Qf agenclés such as the Exte?nslon Serzvme de?ends on, the Lo

/
- SN
effectrv@ess df 1ts volunteers, ;.Lt seetns mperatlve to study the ; g o

‘ / /" pmcess of v)::l teer t'ralm.ng and/ to evaluate methods or corrbm-'- | -} R
- ation of techm.ques which contnlé}\ltgewto volunteer ef,féctlven\es \3 S : q\
( ' ‘, / 'Ihe s1%h;.f1cance of th:.s study is to. address the practlcal )

7concern of :merorvmg volunteer leader effectlveness on a, theo-f : g\ K V»
retlcal levél 1t can contrlbute to an mderstand:mg of the leader L >

‘. ‘ s

: tralm.ng process’ and ‘provide 1n81ghts mto a conb:.natlpn of method— v
Coe ologles f&: tre (\%\wlﬁ:eé\rs :Ln dis‘cuss:.on 1eadersh&p///7¢ \J/ - ‘.4 :

. ;. P :," d K Rev:.ew of thera, é‘ % / m‘& _“

"-”‘"I' o b A review of llterAtu:( was- conducted rel ted to- isidy/gfe‘éps\j 5

°" .""-' g and”th ~. effectlveness Yr"anﬁng volunteers in peer teach:mg and . \ \/ . CJ "
B A A
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research and theory onz teaclu.ngmdults Study groups have- h1stor—

R ically been a part of}U .S. adult educatlon Me:;bership character-)\-.' - }/’7' '/
' t‘q . .

‘.

:l,gtics have pr:marlly been the focus of mvestlgatlons of study

) groups ‘thble evaluatlons on the effecti.veness of stud‘yi%roups 1n '

fosten.ng adult learnmg have been p<791t1ve Vthe reported studles o
| A have been- lmn.ted wn.thm‘the Agncultural Extens:.on Semce to

/ f

‘ né"’ , those where the urethod—dem:nstratlon k\echnlque of group mstruc&on\ N -
hasbeen used R L e s 7 SR
b ;,”‘3 / Faculty for mformal study groups are usually adult volm&- ( o

{" i;s"also lmn.ted chh of what has be repor?eﬁ 1s des £

\\‘A Learmng theorlsts and researcher*s/gmerally%espouse the

2 §
H

audn.o—visual aids, F,oncépt learnmg and group dlsa@sn.on as
. S

. L ing demces.ﬁey do not see any e dev:tce as an end, ,b
aé a way to opt:um.ze the leaming process A m:ltlmedla'approach -

A
\\(\L}appealﬁ'lg to several of ‘the learners ‘ senses, enhances. learnlng

/ \iAlthough the 11terature adequately coVers the uwestlgatlons oi:: -

1) l . . [
' ) N .
e '[3‘ . . o Lo o L (-)4 -. @ . °
R o . '_: : L ;'f.:.. « ¥
(‘, From an?lysis of the problem ‘ d Jhe r’eviefy of research, a o
'('Bx‘”seuss%m Leader .Tramlng Pro’g’«f. 2 Was developed by ‘the investi= -,
L é,ator;-v Consa'.sting t ee components the "Discussion' Ieader.'l‘ra:in- o
e 3 T, £
« zng Progr included a s11de/tape presentatlon a concept\ lesson T
o '°.‘.r( and dlscussmn 'I‘hef'sllde/‘tape presentatlon "You 're The . *
it ""7."’. o k& St . Q"
: B O ‘ ,
‘ < N i R kR ) NS Y -
a . . ‘_'-Q . . . . "
=3 1 - b 79 . - N 3 .
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Gc.rld:mg Lirk - I.earnmg Llnk II"~'introduces the concept dlSCUSSlOl’l

1eader and ccvers d1scussron 1‘eading procedures and probleus A~

o~ .
N

' ) ‘ -1 N concept 1esson deﬁgnes attrlbutes of the concept dlscussn.on i:;a,cilk \ .‘ / \)
o ) itator and pmwdes experlences in ccncept LdJ.::gcrmnnat;;_on and gen-: EE
\ ec"_,iz"atibn. 'Ihe group 'discussidn couponent provides an Qpportum.ty )
‘\ ©, s for \‘_xleaders to plan a lesson for thelr local growp, meet:tng_ T
| 'E \ - 'I‘hﬁ study wz's"concerned with the evaluatmn of the, eff/eCr / "’-' C
) 'tlveness of the ’Djﬁcus‘slon Leadef Hamm&&ogrm N To detemme“\r;"; '%
its effectlveness four auestlons were unzestlgated in. thlS eval- ~
N uat;wn 'Ihese wers: B Lo , ‘..-,_;;_‘j'*“ - ’: T
S o 1. Did volunteer 1eaders mcrease knowledge scores and | o .
"}-""",.‘" .at 1tude rat:.ngs a.fter ;Jartlcrpatmg 1n the "p:.s sion. : Hl ..
:b ) K ch of the’ three qomponents ,of ‘Ch’e 31-5// sion I_eader Z : )
’i‘rammg Pz:ogr ' was assoc:.a%d w1th the greates;: m-. T
=> X | L crease in | 'owledge and attltud@" S o ' '6 : \\ L
E 5\ 13 - Dld‘ ,éié’pro rk better for d{lffergmt learners - ; T‘ | ‘i
. ,,- f} in. terms of amownt, Qf experlence as’a leader,(?nmﬁ'xt oﬁ |
l ‘: :'“' ," . t eJ“Iée):':ie:nce as a dlsgussron '.Leaderv\age and 1eve1 of T \ . ;\’, #~
§ / I"{o;'_ feducatlonal atta:mnent'7 T "_ S ‘/\\ . "'0;2‘_ __‘- '\i-
. b ’dld the 1eaders ngl:e the "D:Lscusslon Leader Tramﬁ\g ok. =
R gram in t*erms of technlcal qpallty and t?edlpflﬂness’? IR
e L s _"S‘”;{V Desisn '{ ”\g e T
p 4. K¢ ﬁ{\ : ] ' ¢ 'iglﬂusihg non-equlvalent treatment’ ‘ .
T gromf;;ﬁ’és L study s des The study subJec;s -were mﬂﬁme_ .' \.
::}- ) p&n Comty, I’}J.rmesota, adult wdmenwho réce Vg\ tram’ﬂg\afi_dls- o { ‘
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( cussn.on leader,s forltma ty s 1979 November Extens:.on Home;;gal@% |
_ st:u\dy topic "Cop g Wit Change Crisis and I.oss Your Lifé". P-‘ i -
| ; . ']hree treatment groups were? devised ALL leaders were pretested : . ) _ ' /
before particlpatmg 1n the "Discussmn I.eader Traming Program | R

'i L All leaders recelved the cdupl\e.te\program, but post eﬁtmg varied
\

' 0
p

depending én glreatnmt growp. Treatment Group A was posttested _

>

after the canplete‘/treatuent -- see}(g the slide/ tape. pr’esentation,\ oA %j

working through the concept 1@&@ and partlapatmg in %ro‘up‘ dis— oy
stte‘sted after - (/

a cuésicn Treatment Group. B pa:rtlclpants were O
seemg thg ~s].1de/tape¢i)resentat1qw.\ and ' rkmg throug.h the, ;:,mcept

Sﬁy 1esson and &oup C “was posttested after seemg the s11de/tape pre- -

< gt
| W . . | S .
sentation only. R LU e } »..ﬂ O e

. . Iz

\ 'Ihe evallﬁtlon mstnment mVOIVed a pretest -and posttest ‘ _'y E ifjf':-.«

K“ i s:Lgned arfd adnf:l.nistered by t:h vestigator they were constructed : -
_~' to gather data concermng, sublects knowledge of and attitude to- “" -
‘(. ' wgrd d1scussmn leadership, subJecté/demogr Phlc char CterlSt‘lcs’ \

./and ,subJ ects "ratmg of the te cl'mcal aspécts““andhelp ess of e .‘

e . o . .
pretests and posttest; v{ere secured . . / -

Date’ were statlst‘ically analyzed for frequéncy distnbu?&n

<~ /, S 14 o ' . o P
_ means and standard dev:.atlons\,PaJ.red t tests one-way analys1s R g
ey & ' oo e
N of varlahce/,\.ﬁultu.gle regress:. and Chl Square were tests K/\‘ Lo

T A . . N [
//. . PR B

| . - .4
o v'Dlscuss1on Iea’der Tramlng One hundred nmet;y-two usea‘ble / / b -

X3

used tQ analyze tHe' a. e ) \\, SR <
'u AT Findmés and Conclé.ons A T =

o \ \
N

R 'Ihe '&ata from t%-u.s st'tdy contrlbutedé) the understandlng S }
‘,~;- of\volu‘nteer ct@ractenstl&*’for one/Exten%on Mr 1eader-* h vii,. _

> .é

. N




e K V’Ihirty percent w’ene unde;r 36 yéars of age o

About63%~weremder1+6yearsofage S o

("/:’ T . o "". ., . / "Q,':v .'"v . N .
e (hly 3%were in the"over 65 ‘age: group\ R e

~

'c:‘ . g

R certok Nearl*;r 97°f Were hlgfl s&loél gradpates . ; ‘
B { Fifty—elght percent had some ,pbsﬁ-asecondary educatlon .

BN

o DAk Ove "_ 'A bad served as Extenslon lesson leaders at least once -,
) ] o Appr nely one-flfth were flrst—:tlme leader teachers. L ‘.., ‘
Co T e _fcentv had rre\zer ted a g‘roup dlscussion S

7 o
r ‘Z. recalled leadmg«one to f].ve(dlscussn.ons Y 2 et
5 a-‘ R “?f‘- . ’ o

-

. .. ',, Over 0"_ fere eJqJemenced m dl-SCUSSlon leadershlp e‘havmg

- R '.' \‘ . . ) .
.'i.'fo:\$.\ S :~, &, \; ' L

. v '..t great dlverS].ty Was rePreéented‘ ’the e
"typlcal" part:].c:.p,mt could be CharaCterﬁed as feu' Efe 36~ 45 Years . |
B of @ge, ,a hlgh school graduate havmg some pbst—setondary edUCatlon, "\,

. BTN

. prev:.ously served as a 1essoh le;ader and prevmusly led a. group dJ.s- Y
. PP -. v, B ‘) . - n . o o N N : - .

s dussmn ! -‘i"’“". SO T e ,". IR R

'D:le fo{llowmg relate tp the st:udy questlons and tl"@ fl.nd.mgs )
P .o. _o ] ‘. - “ £ B
4 g svolupteer leaders mcreaSe kntywledge scores and attltude .
‘e 0" T ’% . a
R ratmgs aﬁter@art1c1patmg :Ln the"']}n.scussn.on Leader Tralmxg
o a-v B : . L E ST . : S : et

'r:f‘-,__' f~ Results cfihe s\ta\_t/lgai-tests showed thererwas a slgqlflcant

g an?rdvemnt from pretest to pdsttests gor :the, totaI sample J.n both -, .ff'-_‘_f:_ '

. " s B ‘1:
T the:Lr knowledge o¥ and attltude tWa.‘Ed the role of d;tscuss:.qri leader e e,
. - L ,. . © _;: :
. o ; 4 B -
. s and toward plvam'ung andq"r{acllltatmg a group d})scussa.én ( - Y 21N

B e N : ‘

\thlch of the three components o.f the "DJ.scussmn Leader Tr {24 }
. ; o 7. - ’ ; L

N S A Progr ' yias assoc:Lated w1th the g‘featest mcrease in knowledge S
‘t-?' ..’ ’., _’a ‘» | md atqhde v..{. ;‘ f"'.' ‘_ _~v. o .; ': v"_ \‘.'. .‘:' ‘. ‘. :‘?' x.;. ; - ...x‘ .‘ | .




']he results of a one-way ANOVA showed mo ev1dence of any S

@ statlstlcally s1gn:|.f1cance among treatumt groups in Jmprovenent

‘ /soores elther 1.n knowledge or att:Ltude One cotld observe however
/j d:Lfferences among the means of the treatment groups. The dlffgrence
‘ / , w.LthJ.n treatment groups may be great enough to offset dlfference

/ a:mngthegrmxps S R o
..'-v__‘.‘- ,“ ’ T '. o v\ v-_.\

R e ‘pid the ’program work better foz; different learners‘?

4.

tween md1v1dual 1mprovement and the backgzpm%-varlables of age,
educatlmal attaunnent num%r of t:.mes havmg beén .a lesson leader
and nﬁmber of tlmes hav:mg ledéa group dlSCUSSlon Seven percent
of the var].ablllty in- knowlegge scores showed that persons who were. ..
younger, less. schooled’ and had gr ter"experlence dn bemg a lesson T
- '?‘ & leader were assoclated w:Lth g:eater mcreases in knowledge scores

1

when oompared to thelr older hlgﬁer level schooled less experlenced

counterpartss - ‘y; IR

S How did the leaﬁars rate-‘the "Dlscuss1on Leader Tra:.m.gg : .Jf_ -
AT Pa:bgram" in° terms of#;hnlcal qualll:y and helpfulness‘? 7 .
o Overall the total "D,Lscusslon Ieade‘r 'I‘ra_lm.ng Program averaged e

. ;‘:, ® nearly excellent ratmgs %a Sdale of SuPerlOr excenmt 8°°d )'_
‘3 &, fa:Lr and poor Each éf the three con&)onents of the program Were ‘ " .?‘ -
. i ) . \'g IR

rated good" 'I'ne slide/ tape presentatlon and group dlscusslon re- '

&wed the ,same. mean ratlngs (mean 3 4 w1th 5 superlor) 'Ihe con-
e .

E }kesson was also rated ?od but had a sllg\tly lower mean (3 0)

the other two. components Elghty-three percent of. the partl- ;s _.',;: . .
’c:Lpants felt "’ust end ugi" tune was spent on the subJect matter pres-.-,'_.'. -y

TR .
3 @ a i c f’ . s ' ) . .. o ,c
.. . . . R




'. Impllcatlons

entat:l.on and on "preparing for the role of. dlscusslon “leader. '

e o
&

'Ihe f:.ndlngs of th:Ls study have a mmiber of :|.mp11cat10ns for

and ‘program de51gners Adnn.m_strators of adult educatlon programs

after re\newmg this study have a bas:.s for placmg a hlgher ’
prlor.u:y on leader tra:.mng meetmgs as a vehlcle for personal

.v"'.developnent of cllentele and for reaclu.ng and teachmg large groups

"_of cllentele Volunteers as adult peer teachers are a resource that'

A _has just begun to be tapped and. that holds great potent:.a]@or the A.

'A _ future development of adult educatlon In light. of this potentlal

°3 l“’

*( v
]
T

éﬂ‘:",
and support matenals - - LT

e
e

. the allocatlon of mcreased resources’ by admmlstrators would be

.

For those mvolved m the educatlon of adult educators who

H

work T _‘th volunteers the_'.fdllowmg reconnendatlons are made based

ostudy

- Instlll in the adult educators an apprec1atlon for volun--" ,
.'teers’ needs and sbilities. * S S

o oﬂ?

‘ ;, : ,\Th’rougr pre-serv:Lce and J_n-serv;Lce encourage adult educa-

>tors to know*and apply adult tegghin
tllelrpmgrmmng effort: « ,*a‘f- T \

- Ilse the "Dlscuss:.on I.eader Tralm.ng Program" to train adult

ﬁDdE]. ‘ -_' ) ,' = .: ? o - v .

- Offer tra:m:Lng in how to. use the '_'Progr and en 'agé' ;
1ts use in local tra:m:mg programs Lo L

i, "

-"Po1ht out that the am!’ has been eﬁfectlve in mcreasmg
part1c1patmg knowlec ge and attitude toward the rgle of dis-
“cussion leadership but s niot, seen applicable torgralr%ng
peer teachers in top1cs taught by other" techm.ques

- v . o, o . s o o
AN . 3 . .
- -t B - . :
. w T % e b ot
L. LRRINY
AR Vot a : .
'.'.0 M o * i L

Justlfled to contume deve@)pmg and evaluatmg peer teach:.ng models '

edueators in discussion leadersthp and to. serve as a trammg

.' .t‘ A | .. ] | . - -76 : -

\i“Ladm.rustrators tramers of adult educators teachers of volunteers L

N



| tenstles glve gm.dance to developlng volunteer tra:l.nmg prograns

o A . _ N _ 5
o % 'Eu.s st:udy S result showed that in a short per‘%‘d of time when

- v'-'_mformatlon 1s dJre%}y targeted to help volunteers carry out the
aSslgrment th.ch they have assumed as avolunteer volunteers s1g-'
_ nJ_E:Lcantly mcrease thelr knowledge of and attitude towa_rd the task

Lo

. These results should encom:age teac-_hers of volunteers in thelr ef- T

3 forts of volunteer tra:.mng The data related to volunteer charac-

A keen awareness of the populatlon base 1nclude age, educatlonal S
i attaa.mmnt and leadersh.lp expgﬁ.ence J.s :analuable to, the adult o

>

Coge

o ‘educa or in prograntmng trauu.ng and developlng materlals.h- s '

S

v- _ corﬁtext spec1f1c slu.lls . R yzr

- .cn:ease 1n knowledge and attltude scores and. nunber of t:unes one has

’ been a lesson leader, the tralner of volunteers nu.ght vrew each -

',. \cussz.on (1 e' method derronstratlon)*a 'Ihls be:mg the case volun— :

‘, ed on thlS study volunteer tramers should not assu:[é:hat

i % ed leaders do not need tra:l.nlng It may be the cas‘e th.le .

o

they are’ experlenced they have never acqulred a basrc 'knowledge E o
, base and have learned from "tnal and error or they may have to % S

| "unlearn prev10usly acun_red ‘behavidrs® or they may have to learn ) S

= Whlle llttle relathnsh:lp was found 1n th:Ls study between in- o

tramm'g opportunlty as unlque Experlenced lesson leaders may

mdeed have attended leader tralmng meet:.ngs on -other study toplcs -

H
and may be experlenced in peer teach.mg technlques other than dJ.s- /Z o ;T‘g

teer tra:l.ners shbuld hot assume the sk:Llls 1nvolved 1n those teachmg |
s:.tuatlons are transferred to leadmg a group dlscussn.on SR L

«Although t:he "Discusslon leader Tral.nlng Progr 1s self- .




actlve in’ several ways ']he volunteer tra:.ner

- must be ccrthtted to 'the concept of adult peer teachlng and
the value of tra:m:mg adults for this task.

v

L - should convey entlms:.asm in her attltude »?"f‘"‘f“,f"»'

S should have knowledge and Sklll in dlscussmn leadersh:.p IR '
to model the expected beha@rs during the subJect matter Se
presentatron part of the leader t'racmmg . P

- have knowledge and ki1l $a usmg the "Dz.scussmn Leader T
Tralm.ngProgr "*4_. o - - R

I O haye the necessary eqm.pment and matenal to conduct the
- program and be able.to dperate all smoothly as not to _
detract From’ the content. and process and - 4 w
BT . ="be fle.x:.ble to adapt the program to f1t“ volunteers needs T 'ﬁ
0 f andbackgrowd, - S . R

-
'7~

T To flly dévelop the potentlal"of the "Dlscu3310n>=14eader Tralm.ng -

o~ FE

] Program a tr%mer of volunteers m].ght hold a: leader tra:mng
- uee\t‘:mg On the toprc of adult peer teachﬁig’ (could be ‘called Helpmg

! . o Others Learn) In the Ext;ensmn Homemaker Settmg, th':.s«d:hen would -
ol prov1de a two-hour time slot for tram:l_ng fOr teacher tramlng
rather than one It would also be a method for 1nforrm.ng the %tudy

group membershlp of the rele and SklllS of a group d1scuss1on eleader

'.;' _ | ‘.lzﬁiiﬁ‘”- ; "D:Lscussmn leader Tramlng Pro an' was'used‘to tra:.nf«, S
£ gre %

’

yf wlmtaer leaders as: teachers _’~-a]_.SO be -applic:able.to t'ra wing
o volu:ﬁ:eers who serve 1n other leadersgp capac:.tles ‘For examp

o ’,\,

1t may be part of ‘an Extensmn Houe Gounc:.l meebmg - so that—}ylex‘%

S :i - sion Honmaker organlzatlon leaders may J_ncrease thelr h’lo}le\:lge L

: o °f dlSCUSSH-OH 1eadersh1p as well as increase’ the1r uriderstandlng of N

. the aq:ectatl,ons of the leader-teachers role R ot 1

L Tramers* gf _volunteers must be aware of mhe d:LstJ.nctlort between‘, ' -
o .,._,'-'-. .owa person s4ab111ty t{o dﬁ} somethmg and the mIl to do ﬂf‘ In thls




study leaders on the average, left the trammg metmgs w1th a
knowledge of and pos1t1ve attltude toward dlscussmn leadershlp
Ibwever they may lack the mtlvatlon for the assigmmt as the tash
approaches Volunteen tramers rm.ght explore ongoing’ tralmng and

d.mg tralnlng follow—up support for the leaders or explore

-...:s‘,

e establlshJ_ng a network between leaders - To prdmote cont:l.m.u.ng per-
. 2

v

Bonal stumlatmn to the volmteers tra:uhers should encourage the

assmptlon of lehdershlp :cole‘§ by the leaders outs1de of their organ- -

L 1zat10n For example Comty Bctmszon:sta:ff oould encourage eader

R

' ..r FJ.nalIy volunteer traJ.nmg is- usually seen as- an e%t spon- -

S ]
- sored by one organlzatlon ThlS :anestlgator is- suggestmg that

' seen’?m the context oﬁ a- group proces§ and of team relatlonshlps

-~ 'Jhe format whlch composed the ’m.scussmn igader 'I‘rammg Pro-.

W

gram”’ ‘may be advocated to other program developer"s A sllde/tape "'-"f"«;

AT .

_ ;,a?;l experlencg vdluqteer leader

0

presentatlon that is up-bea,t, v:uauaily -and audJ.torlly stmmla"tlng

ot
Eh
Ly
g
"é
B
e
PS
S

Art ‘work wa,s used to’ prevent 1ts -

S s1on ]:eadershlp

| \ "odtdatmg The conceptj‘.@sson whlle rated' "good"\)by the'le@ers
?_.3 . less appeal:mg than the two other t:omponen;s Once a tra:.ping




_At thlS pdint the concept lesson may be clropped— f’and the diScussion/ :

-planm.ng pract:Lce tn.ue mc:reased Even w1thout the droppmg of- the
: "'_'ooncept/lesson t.he practlcﬁ dlscusslon plann:Lng tune should be. .

-
r

; J.nc:reased : ’ |
. Tne clientele for which the mater:ali are des:.gné:la‘ should be

_ 1nvolved 1n the planmng “In thlS case. volunteers \é‘olunteer '

,';r

e

trainers and \those mvolved in the super(nslop of) volunteer tramersa.
 acted as. deslgn consultants and probably contrlbuted to 1ts

. ‘success :Ln neetmg the needs for which 1t was developed
T . . R _ /-_ : te.

Inpllcatlons for Further Research

o . fmdmgg of this study suggest elth%lfy the:.r result ' . “ -
S e ghe data, ‘the follow:mg further research e
' ( e o “the study us:Lng?an evaluator who 1s not the program l |
e e developer and 1mpleﬁentor to mvestlgate :Lf e:Lther or both T
me Ja were operatmg = teachlng for the test or the socidl deslr-- "p
‘ ‘;‘ ablllty problem ATso & %ﬁ%‘szd aga:.nst bdatést sen31t1-. ” )
BN d zation, an alternate formacould be used for the posttest.
T | - ; . ‘ . artg;cﬂar'tgamg’
- ‘ . erent volunteer traJ.ner would

o ‘ venfy if the mferences tnade in. thls y are valld ) J

'
P

. - Repeat the study statew1de and/or m other COUIItlES; to contrl- .

A

» ; bute to the knowlege of homogem.ty.of f:.n i d- reliablllty

) L of the study s deslgn (partlcul }r/those s1t:ua w1.th
ST . -
¥ T other than subury,l;an populatlons) ‘ '
P . ‘ . ! ‘. . . * ’:ﬁ
A Research the e étlveness of the "D:Lscussmn Ieader Tra:mmg ]
L .; _ Progr beyond the Extensmn Homerra;e @ioups and beyond thef’ ;‘;, .
y A R E _.::-[ 3 ) . l_: q_ ,_ ) a° N ‘_}. " { e ;,‘ -4
LoLes o W s . -
\"‘ v 'f»l._ 9 ;" ; Yo "'. ~N . ¥ 88 i o . Q"_ ) p
i T R R v R U T




AR - S R |
) . . y . ..: - ° . 81. -
, . Y I
. study growp structure. Vhat are the advant:ages/dlsadvm ._ o
§;~: - e v of ooncentrat:mg the trammg efforts Wlth open aud- T
& i iences", or w:Lt.h volunteers from other agenc1es” . E
4 o
i iﬁ b= The :t%estlgator strongly encourages 1rrvest1gatlon of be-. = -

.o havior outcomes of volunteers after part1c1pat:mg in the
o "D;Lscussmn Leader 'I‘raJ.m.ng Program What kinds of gmup&% |
dlscusslons do tramed leaders hold? How wo d these conpare ,
| L L w:Lth leaders who are not treu.ned" Howna.ich group meubers .
- , lea:rn and reta.rn” ) v St K j'.._ . |
o '. - Investlgate the volunteer traJ.ner s att:Ltude toward leader
traﬁnmg and the way leader traJ.n:Lng is wiwed by the* voluno- .
| teers and the effectlveness of the "Dlscuss:.on Leader ° '
o '\",*-.,';?"-:.' Tra:lm.ng Program -A related s would be to :anestlgate £
the °re1at:1.onsh1p between the volunteer tramer s vsklll in. ?. .@
, 1ead1ng group dlSCUSSlOl‘l and the effectiveness of the "DZLS- -
R W cuss1on1eader'l‘ra1mng Program . ( R A ". R o

D

.. T Iook at the issue of 1dent1ﬁrmg, rei:ru:Ltmg, 1‘selectmg l |

_ ,' ot o - volunteer peer teachers.. Should any voluntger be ‘i:ramed!"

| ‘ * was a d]_scussmn leader" What would be the advantages and- : -
. .'d:zsadvantages of 1dent1fya.ng and mtensely traJ.nJ.ng a. "'core" .

'_of dlscuss‘.l.on leaders to lead\the study group when' the s‘\'

e toplc 1s¢ appropnate],y tau_ght by group dlscuss1on” qu mw::h BN
- R . 5 . .a : ? .
A of thlS self-selectwn 1s already gomg on” T \.*
. ! . -Q‘.‘. - . b*rirsg:
T “ v
deoen B Contmue research on relatlva. effecleenesg.\,and, effla@cy .
. - .' . A cLoen . P
R of dellvery systems in adult educatlon partlcularly n terrts;, o
. o ,;- * v e
\\._,\ e of conbm:mg nethodolo%l.es and tl'fe o;der of methodo% 97 SENL
o NAe ¥ & WL,
) : ‘ 4 & P AL 3 3 . * T e :
sty o - e SR S .% O VO
Used A N O T B R At
. “ .. . ,v '- . i o e 9 Y EAEL I L . :;-“., » . » "0 .
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A .: ©o- &esearch if dlfferent tra:m.ng techm.ques are more - effec- R
. o e tive for d:.fferent leaélershlp or learrung séyles v -
Havelock and I-lavelock (1973) dlscuss that there mst be : a
cl:umte of "J.nstltutlonal -readiness'" for a change agent to succeed o
It would be worrhwhlle to investigate ‘the 'study -group readmess" - |
or group mnber expectatlons of the leader teachers There may
| be a dlcotomy between the leader tramed to- ask questlons and elic1t~
mformatlon from the members and the mmbers expectmg a lectu:re .

- '_0\ N

and not bemg w1111ng to part1c1pate in the dlscussmn While it ‘A

< R
'“Q’ s / ~ may, be 1mportant to train the leader 1t may be equally 1mportant vm—-
toeducatethestudygrownexﬂaersh:.p R o

'llus program and its evaluatlon 1s a modest contrlbut:.on to ,

“x

tralm.ng dlscussmn leaders ‘moTre elaborate /research would contnbute “ﬁ |
to a’ theoretlcal framework and wouid vadd to the "Program' s" sophJ.s- ‘ '

tlcatlon For example if those with less than aVerage educatlon L *

. t

tos

de81re strong d:.rectlve leadershlp by the group dJ&SCLJSSlpn leader R
whilé the lze}tter educated resented a 1eader who dominates the groyp
it would be mterestmg to test thls fmdlng and explore 1ts m; ‘

S “. .
pllcatlon and appllcatlon to trammg leader volunteers in dlscussn.on oA
SO A B L “ . ) ) ’ . ‘ r L e

f ,T/-leaderShlp ,.‘_""' . - 9 . ‘ . v.".r‘~‘rr _\ ) ‘;5‘

o | LA unique Amerlcan contr.Lbutlon to adult educatlon -1_s the use R
> 4 " “ ! .

B of volunteers &hls 58 provldes ev:l.dence that volunteers bene-
g . P T
ﬁt from omtmmng educartlon Volunteer contn.numg ed11¢atlon ) v ¥ -

.....

aaaaa

- v“" &‘adult egacatzgn orgmlzathn .S goals'
, AT L TSR
}l ‘r,‘_‘.‘,.". , ,‘\ o . )
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tle slide”’ (PrOJect sllde #1 . "You're the Guiding Link, iearning Link
-.onso.reenand ' L e -
" . start tape) R _ I n' oL

R R A

. o A . PE

2 e v"‘.Soycuvebeenaskedtobethestudygroup

N

'dlscussn.on l{eader Great' A dlscussmn -

- o o - 1esson can be. exc:.ﬁlng ar.d productlve

-

oo Tomake thathappen,Lmli(be thekey

e

3 7 Youwill be the leamir: == But the
- Link, Hello | | ' |

4

treubers will not lears —aor y=u..
4. ' In an exciting aéd ol otice d‘.scussiori,
. ) . ~ ¢ : S
D:LSCUSS ana - o they will learn by e mimg thair oown
e S 'N ’ ',_ .vj_ews (Have you —= 1=l - .z: sharpens an
. .'1dea when you expc o oot o=)? Per-

haps "1eader dis - he gl ;scriptibfl

1

B \ % for. youri%ole A0 = on :iiqé:'-ffor_ N
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A o aﬁzscuss:l.onstudytoplchasamre

- v . . subt,le yetvery:mportant, roleasa

Ed

'fac:.lltator agu:l.de
5 . . .agE glearnmglmk Adlscussmn
. g on hat ;. e facllltator gu.l.des an exploEatlon of a”
SR L toplc for the pu:r:poses of. g:oup leart;img Q;é/
‘ 6 =N . No, dontsay but butIcantdothat
I ~ | | . Yousare not be,lng asked to be an ﬂernlght
I - ”_expert S ' S }

7 < . o Rather forashortperlodof}:me you /
Hé‘{pm_g'bther(.- . arethegersontosetupanmformalm-"'

. . - '_w.ronment to help others learn. I

g - T Remenber your main respdnsibil_ity asa

~> Route to 7 SR gu].dmg Link- is to gulde dis:.zssién and
S _' ) = to stmulate mterest in-d: -==ing |

' mre about the toplc ' -

°O o '-'-'_,_needntworryabc* ERel AU

_ Discussion ’ Y .
. Topics o problens 2.1: : LDDook gmn H
L ‘ . ' - g mc' VJlth chc v bt “—

& w..z. ‘2 topeor- .adt T

Tee s =S, value_s & belis




10 - o ff” ' // Each of §s probably has a preferred . s
Group mvolved i o /\ -

style of 1ead:|.ng a dz.scussz.on as a 4
v 'é: i ‘ gm.dmg 1mk but there 1s a pomt we’.
‘. T should all remenber when we puton the T

rao L , " gulde's hat - get others mvolved
i S S Because youhave takmpartmaleader .

O txammg meetmg you have 1nformat10n

and tramlng that others in your group
want thls w111 a:.

S others mvolved e
C : : ,l‘ s 4: 4 % i

- ]_2 ‘;d. ) o v h : i "ACtl\fe" 1eam€rs are the best 1 ers
Ve T ] W" eaxtl
Active I.earners o How does a11 thlS happen? To get ready
. ‘. e . for th:Ls dlscovery trlp, start Wlth o v

7

G
NG
.

| As a teacher-plarmer dec1de where you ',
o “ . : want the dlscussmn to lead Become as.

e T taniliar as possible with the subject.

s Cow "kéreadﬁé’wﬁ.tﬁén‘ materiz nd notes
- (heckllst taken at the tran_m.ng sessi..  Get to
o R 3 - feel/comfortable Wlth the tomec. ,Readl:_“
| e | e ’ 5.., other resources m.ll add to o back-

'
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L .;;,. / P "/wi‘latmy own knowledge, feeIImgs s
N values and attltudes are cn the par-a e

L

. RURE tlcular study toplc ';”’ R

!

Lo i

'»‘ — 'I‘hgnIthmkaboutumnbers:.nmygm@
Ou'r g:roup was mterested in mderstandmg

S

,Jn

S ., { T J.n.:, sessmn covered understa:ndlng eens
B / N c:::nmmlcatmng.ththem andfam:l.ly ’J

o zects tc? ‘8o, with teens

C &R

what are the:.r
ages" What is.sc

L TEscs ....J.nterests?
[ mg is that Decause of the grocn

/\

’E:DE‘:S their vary:mg backgrounds anc
el stages in life, each menber will

fon = "ag, see.émg, and feelmg a topic
It’ s mterestmg to talk:

o~

, . " ,.. . C L.
. S © 4o ~hoge. dlfferences / '

g
sty
L s

Yoz D._:mir@/ the dlscussn.on don't Elar‘

18 :
M ve Wayh
ternative a}f tc “menge their mmd. Rather, plan tc
> them look at where theﬁr' are in thei

~fe and raise altemat:n.ve ways of seemg

povo—

p same subJect o
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- ‘Rasic Tools . -
s e

.20 -
Question" ..

" Response. . Cae

T1e Together

© 21
Talk-

)
Respect Ccuvi=:

23

\Qdesti_ons ;- Poo tive
',_Responses :
- é' “\

_ yourgroup asks a question.

 As the group responds, ‘tie coﬁnierlts to- -

anddon t aﬁenate anane 1n the group

Questlons ‘start th} discussionf and can .

; Sc:r:iEt‘ ,
Qme you as the guld:mg lmk ~have aP
idea of what mJor concepts should be

covered then as a teacher-plarmer you
havetoplanhowtocoverthem ']heree

" are many helpful ‘tools for a gu:LdJ.ng

ink"'Abasm one is to ask questlons S

. You your parmer or another member m '

. .

s 4

_ ge'ther or raise related questionS" - 'Fill

m pomts from the training session or
"yourreadmg, butdosomtheform"

'questlons Asking..."Have you cons:f.:_:re:;::; S

or hat would happen 7 |

‘ "‘ ’ . ‘r . .
. Get. those 1earners J_nvolved ‘succern-

i;ul guldmg 1mk is one wh& gets otb'"'

 to ‘talk. In fact a talkatlve 1eader

'usually cuts dovm on group part1c1pat10n. -

. -Of course, not everyone is at the ‘same

- comfort 1eve 1n sharmg and dlscussmg E

. '\

A' mtters freely Respect ccmfort 1eve1s

L



) LT : E-t;ne .discu‘ss‘i‘on going. ‘Yo'u can &‘
' . ‘ . menbers to clar:l_fy or expand on what *:hey
have sald If a questmn is asked cf -
o you, | refer 1t te the total group. .
A !
‘L . o \/ A S __,' '"kxother appmach . kesp _he dJ_JCU...JlO'n
- ing is for you £o w1se ~ositive resoonss
o i s foryou £ 3se o
' ‘ Pos:.tlve responset Te 3CIEDTTTTT Tl
) S . derstand:lng, TLoy E0E MST €. LITE
'. ' or judgmmtal ‘
2¢ o o 'Ihey—can say to anothe= person )
T'm ctenizy o 1isténirig to'you. I want to tde “tand
| _wﬁat you are sayihg and 'feelin;.." ’
| I |
5 : / »Tg tell you the truth, - had £ "u_ly
=T :-"." F— S p‘ractlce these reSponsee ‘both verbal
o b " . -
s _ and non-verbal so’ they came natu:ally
. -_You may want to, too. but you anc your |
_ whole group w111 have better discuzsions -
v 1f you use thlS tectmiqie. Try a rirror
—_—  to pr\actlce those non-verbal. =espcnses. .
26 o ’ _'Otber'tools(touseasag\ﬁ.dinglf_rﬂc.are-'.
Games Role : ; ', S v .
- Pl 8. et . . role playmg, quizzes, or games.. Iearm.ng
P S B — should be fun Role playlng, qu:Lzzes, N
- @ and games can mtroduce\fun and humanness g
*‘/ ‘ LI
: ' :
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v

in a tcplc that could get too heavy -
A.fter all You want membe.rs 5 go away

BTt good mformatlon bu also go away
b rv:'.:‘;; ~n_]oyed the lea.rm'qg process

s’
.

27 _ ' . .:cassier—a tape. by ar. wpert on the topic

5,P°mts/ ~ P anc—zar tooi to uzz. The tape ma~ b=

L \ ~ovided at the leadz raining meetirs
- > h > ‘ » -8

- - T you could cut your by interviszing

, | - R -—iledgeable people Lerer the group
. : L L . ' 1as d:.scussed angs;:e.. b the lesscn, '&‘
| “ o oL can play the ’tape oz br:Lef review ~

of key 301_nts.
- 28 ' . | Itsreassmngtobeagmd:ng llnkw:Lth -
Expert SR \ ‘experts myo’urpécket B P
. . ) . . ] % \_h . l,_\
29 - IR . Ifyoghavet:.me ypumghtwant to ' (
Spice Rack S ' L
0 : : . collect poems ‘music, cllppmgs plctures
and cartoons rélated to the topic to '

S IR | T L Splce 1\t up" z bit.. .or better yet have
. A o N ':, / club members brmg these | '
30 - s This preparatlon ahead of time by the - v
Er o T )
Hook:l.ng lady - R uenbe:rs will "'hook'" them mto the topﬂ:

'r-'.. - o

3}» L ’ _ N Hav:.ng plarmedwhere youw111 go andhow
" Om:group S - you w111 get there, you are ready to -

. . . A
e - ©o . . L ‘.

.. 3 o ) S oo . R ‘.
~ : ° ) . . * * B - * v %Q‘i« . :.
' T P - ’ . \ o o )
Q ‘ i . . e ) MR - ,
JAFuitext provid: c




Guiding link

pointing the way -

- 35 N t . -n

1 hour -

)

: .\/ﬁld by_:hearmg other's re&tms.

: - 97
Ly ‘s : o,

‘launch the éxplaration -- your local

-

Atyour clubueetmg, setthestage )

Arrange a comfortable seat;mg plan

- where e‘veryone can see each other. . Good
discussidn‘isveasier rg aeh;‘.'e;vve when -
pesple are reléked'and comfortable :
Start w1th a aa;m hello and’by making

B sure- everyone is mtroduced. By way

«
-

of mtroductlon perhaps menbers. could
share the cartoon or poem:y they brought

Explam that the group mll 1earn by
\
th:l.nkJ.ng about questlons or s1tuatlorns

¢

/s
- ‘ +
{ 0- ot

You may want’ to make a br:Lef statement

about the 1mportance of the tOplC as you *

» o

. see it. : .
. . '..\
v

Now put on your hat, take out your tmls%
" and gu.].de the d:Lscuss10n o ~

,vx " )

' ) ~
Usually 1 hour is set as:.de for the pro-

: Y 4

gram at wmmetm; You mght not be

Y

ab]..e to cqver all the aspects you had

e Sy

L



s "_98

plarmed at tﬁat\;:inle-' Ifone 1dea

Y '_ ' L beccmas 1nport:ant don'g skunp Onﬂ.t N
S AR ' tocoverthe test ofyourmtenal B
3% . DoleaveatleastSmmitesatthemd

| of the Jom:ney towrap the discussion.
Cl ' o Havethe learners poifit out hlghllghts

»_ ormaJor 1deas oftheJoumey; 'I‘hlSls

- S _agoodwayto deternnnehowzmchthey

o haveleamed. R
w37 S -‘ T l‘v. e You ml.ght also hear thmgs such as, "It"s .
A G°°d Meetmg | been a good meetlng( I 1earned at 1east
' \ ’ - | - one th:mgl\dldn/'thlowbefore r

_ * e o . "What a super meetlng, I gota chance
: N, P 3 L. L

38 '; _ L Trhat a great feel'mg to hear these thlngs

. Applause JV o J Then you 11 know you've been a successful

1eader-teacher you've helped others

-

PR

learn; you've become that 1mportant .
. guiding link.

LN

9 ‘Don't squelch discussion during coffee |

Ooffee.: 1 - o ' time. Remémber, i:helearning iﬁll_con-. ~
E 7 tinue right through the sociali%ing. ¢
” v . /\/ -




* Slide No. IR .. Script : |
R IR _On the night before the meeting, when

e . . , - \".‘ A . , e
Iq;kaBed S I'm'aleadezg-'teaéher' Ihavesweet o

L dreansbecuaseofmecaref&lplazmmg

=0 - - Ivedone. Iamprepared Igea‘
" ' " general idga of where I will be guiding
] - othet:s .and how'I m11 be gu:Ldmg the
< : h learners
.41 _ Occasionally, however, the 'what if"
~. What j;'f?, | ‘ / » | nighﬁ:iax_'e creeps in. ';What if the
L group'cén't get-gtart:ed_?","a ..--,
o T o SRR -
42 o : .'\ | IcouldhappenandIneed to be flex-.
S:L;glig:n}s | - N “ iblet!_ I could wait Just 1 to 1% min~ . |
i _ ) untes the sﬂence may help the learners
R | ngpmelr thoughts and help them &ssume -
_ respon51b1111:y for the lesson. | ‘
43 - T | _ ) -Or I couldwtry havmg scmeone rephrase
Mfrlr];rnngb;wdia o - the discussion questlon, or go. around
. ' / o .Vthe group ‘asking if someone has' a response
’ K . - Or that flrst 1dea could wa:Lt for later
C I é _- v o _ and I 11 try startmg ‘the d:l.scussmn w1th
_ o ) 'adlfferent idea. N S
s V"What £ somecne dowinates the discussion?
-I-Pezsagg covering L £k, "N do the rest ofyou feelabou@
n B | AR that idea?" Say,‘ "Okay, that s a good
.y e | | move on to someone- else?" -

v
-




- ' - ,‘ L. : Youcouldgoaroxmdthegroup agam
'. i .askmglfsaneonehasaresponse
- 45" = . | o -What if the gr0up ge'ts off the sﬁhject?_\
Lmk Off the. o

Ask, "Are we’ off‘tlfze subject?" _-Say,

. . * ""We're talking about teachers, disci-

. o _“ - 44 p']_mn_ng but t0p1c is supposed to b'e‘ ) ~
~ ' S fam{ly d1sc1pl:|.ne
' -;'. 4 Wnat 1f mterest 1lag Be sure the -;.
| dJ.scussmn does not_ Y lélg on a
smqle pomt Say,%’Have we covered that .
i pomt and maywe g on"' IR Gy

Mayb& people need nnre m.formatmn to help
- thedlsassn.on Say, !bowehaveexough _’*

-

mformatw'h9" ‘-Or "Is this an area . you-

w111 need to st::}y on- yom: own"" Use s
VISual aids and exanples when the mater:.al

' B . is d:Lfflcult 4 L
47 - . }Jhat if d1scuss1on gets too heated" Say,
Good discussion. " - "We. have two v1ewp01nts here. Are there
o ‘ o o ._. any othervn.ews?" Emphasn.zethelmpor y/
4 . .. -aeeof getting mmny viewoints. 'Say,
" . ’lhls really isn't the place whe.rre we _
S ' N 4:‘ ‘ean settle that 1s:ue, so maybe we should .




". ‘.. -;., . LT ) m ) . ) v . B : . _.' . . l
Lo . LA . . ‘..J e e, . X | 4
| ) 'mve on to the ne:é& top1c ' Renri.nd“the
igroup that ln thlS d:l.scussmn we aren "t

:-‘.'1oolung for one I:Lght answer D1ffer1ng '
| views are. welcome L ' |

A . ) ]
0. - 5

TN TR ST
o Bybelng prepar,e__d.' -POOF. .. the "what e

L owg S ' if)'nightmare disappears. . -, - 7
e 1 C 0 : 1 \
' {-.,F". : ,"49 P I I remmd myself that because of ,g;he\"’e!’ g
A __.~‘ C E dence o traln:l.ng and preparatlon Ihave com-,
' e petence 1n the subJect. and ccnfidence

ey -~ in fac111tat1ng a dlscussn.on.."" =

' | W.Llham Shakespeare*sald, "'No person o

o - i ; 4can truly help others wlthout help:.ng
| -'.'_thsel,fv"' L

: '. ,And y6/u can shout I. am the keyyl';“

©an 1@9ort:ant 1earm.ng act1v1ty I am a-

gtn%.mg Tink! -
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50 y9 !re”going to be a study grdhpfdiscussion-ieéderi -

_‘This’/unit is designed to assist (you.

&._

_-Read the first 3 pages.- étudy“qpem ¢aréfﬁliy and proceed
" as-the directions will indicate. S

e S . . s

[,

3

s J\ h




- ¢
‘Concept: . - Disqussion Facilitator/ - . ' : :
L . N ) . L

Critical Attributes:, A o Y

N ‘a e . . : ?
o “9A discu551on-fac111tator is ‘a person .= e
- S ' guides a topical conversation with tk=
R © 4. -purpose of group .learning.:

o w, ) . .- . »n ] .

S ‘.
- . - discuss:. .cilitator

hd ” N
Y / ,
< V

'Ah.Egténsion.ﬂ memaker discussion facilitator attends the leader training

-on a.topic and }s;resppnsibleifor.setting up an informal environment to-
"help local study ‘groyp members learm. - o . : a
L ( 3 oo - - _"- . : . - . ’ ) .~ - b
' . ) \. ) o : T P 7 : Co
Variable qgtrlbutes:“ A E _ o L -
o R Afthough some topics are more ‘appropriate,.
. ‘any subject matter may be covered in d
A L . discussion lesson. =~ - . - v o :
. - Information usually comesjgrom'the/training'\ ,
o session, but may come from other sources ' b
-7 eas well.: = 4o - R \ )
) . ) : ~_-_‘V ] ¥ . ] E -. ) o .
g "".  The format .of learning environment can take
o .'aivarietygoffforms. e T ,.%a
g e
I3 'lo ’ @ ""- 4
" . /‘_ '
2 o o .
D :
-2~ Ilg .
e ur o , u _
: ~,



1. ‘A diséu331on facilite -
© and does readlng on

. . . '

Not an Example: -

105

- attends the leader tralnlng
topic. -

2.v A dlscu331on faglllbator has a'u year degree on the

t0p1c belng studled
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: 3. Juneé thinks aboﬁg howﬁto'in&olﬁé the group members " " DR

59 in“sharing ideas about menOpause.
o » ',‘9. AN -
- T : . : ' L
_Not an Example: . . . ' . , ‘
: -

‘4, Ann prépareé td tell g
.7 - about menGpause. '

I SRR

roup members ﬁhét,fhe*has‘iearned

> .

<

- -

o .
For your consideration: e,

7

~ Both. women are in' the’ planning phase of establishing:a learning enviromment.:
“Which planning would result in guiding -others? June probably will be able

topical convérsation about men@pause by planning to inyolve group e
In telling the group about menOpause, Anp will not be facilitating ? :

.. to guide a

members. .
a discussiony she will merely-be lecturing to the members.
. . - N v ;' . . . o, i . . :
b-- \t s% - A‘- u - z
- . ' : R » 2
s o Ny - Co - X
) M - , ;e '
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'PRACTICE 1 - ' |
The Lakeview Extension Hom:

monthly meeting. -The topi: ‘oo Ads .. lves. |
a

Check<exampiés of discussi
T ‘ ‘ . : ~ .

xmg Tnd roup -has 'g_ather"ed for .t_lheir'

4y

\ .. _A.- Sélly_is reading o the ; what she has learned at the
trgining sessiops bout :-=a additives.

: .~ B. Sue is raisirg questions s=out types of food additives ‘to
., which the memper s are »e spoz.iing based on their knowledge
. 'and edperience. - Y T . ! .
L A .o . i
' ; N

. 4he pros to having food additiyqs. ’
ining and reading. :

-~

C. 4Thé group zs not mentior.
. 'V Jane adds hisfinformatic: from her tra

N
. -
a L]
'

the examples you think ~—~ |
page.

1l

A o . ' : . . . i’ ‘
After you haye checked the letters next to
: illustrate_dlscussion,facilitatons, t%rn the

~ . . . R M
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! . ‘;‘ S . - LA to
w‘ o
. S
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For Your Consic. :: :m: S <
. - o - . , i ,
A basic tool in dlscu551on leadlng is ralslng '
questions. A leader ‘asks a question to which
members respond based on their knowledge and .~ T T
experwence.‘ Granted thté group's knowledge and.  , .
‘“xperiance may be: llmltEd ‘but rather than a '
.Lon‘fac111tator filling in points from her -
-+ session or>read1ng, she should ask a '
T i el ,In Jane's case,,one might be "Why
U s WOl veu waﬁt bleached enriched flour over.
" o cnizreac 1 £lour?  Oryhave you fon51dered when .
a;;“:: : Jould be benef1c1al?" : S
: . K d\ R ~ ":~ ’ ot
S : - , - - S
o - ¥ ",. ‘2 you been to meetlngs where you have been read to?
. - ' there :ny interaction between teacher and student$?
¥ ! ﬁee it .interesting? . How much do yeu remember° ‘How
much dld you learn? _ L
v W \
‘7-
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Whi.le boﬁling,- the wversation tur?né to vfays 6f_b.v: ER.]
I3 .
se. - ~“eem. Ly . ~.lates what she heard on this -

te.. ;msw. -

Wwh . o= not an example of the concc . ouSLa-
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. :R N .
Check the examples you thlnk a discu851on facllltator mlght do before

a- group meeting. C S

- \\“A . ( ) i : ) - o .. . ) . - .
e .\‘k o - . e L - . " -y \ .
. A‘/‘Do nothlng, the d1scussxon will d%me naturally. o
A S P
1 B. Ask members to brlng a meanlngful plece of prose, poetry

. o, © or comic on- the tOplC. : y
A : e .
‘ I v o
Practice p051t1ve responses. T
' b
X4

._—Ff_;a
' Practlce technlques she will be\demonstratlng.

' v { g .
n_»:’ ,

-7 .
v A' ) - - Q -
- - + B Outllne diseussion questions. ‘.
— 2 . R N : .
o . ] -.\ e . . ",) e * '". o ,
I R T T S
. N . . e - . L I
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For your consideratish: . A e _— : .
‘) './ L : T ) : L : ’ . . .
What can happefi if a discussion is left to its natural.
course?.fSomeoné'COuld dominate, only -one side of an -issue 5
[ o may be egpdsed; the conversation hay get. off track.and ~~  “
¥ the. topic not covered at all...all ok hich can be .
' ' frustrating!. d * ' . 2 E
To .accomplish the goal of group learning, usually the . . L e
' planning of facilitating techniques¥®is necessary. What ' '
v : d%e'these,disdhssion‘guide'tools?‘.biscussion questions
' ~ are’ one. (Positive responses keep a discussion going. R
A Positive responses are verbal and nonverbal accepting, o
- . ’-understanding statements - not evaluative or judgmen®al. °’ o
Hooking the' learners’into, the.{opic by having them bring .
_ : something is another way of iné}lving them.- Demonstrating =~ . .
- ‘iz a Show and tell method. Whdt d& the members do while i o
-, (.; . the leader is demonstrating? »They usually are pasgive.” - -
i '@ﬂ‘ _Is this a gdod te¢hnique-fpr guiding a conversation?
-

L . ) . an
- .

- : . . e L

« g - . ~
.




R <& ’ . ]
PRACTICE 4 B ST : _
a I : ’ » - . . . . ' s
L If someone is dominating a conversation, what would
a discussion facilitator, do? P oo
. R ' - , . . ) . : ’ . 0 . v . » .
 Write answer here? = - . e e )
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ussion,How'does one guide a - -

[
. - B -,
! 7

‘ i : I‘fASOmebné is(d_&m;inating a disg
topical “conversation to include the ideas and experiences of ﬂ')'
. v.'. .‘K.|.!q:,.~ ) ,. R ‘_

o )
' others in the group? .,
S i SR an o ) .
_ A discussion faeili\t:atog coyld explicitly point out the 1.%9
~ - problem by saying, "OK; that's &4 good ‘point; may. we move Y
- on to somedne else."*  « =~ T P T
. - CIf thie discussion fadi_].itatér'let':s‘ the person continué or .
_interrupts the domineering person’ and cofitinues herself
o (in a domineering.role) she will probably not promote _
: ~ group-interaction and learning. - . A
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3

~ About tnwmuch time will ybu_“havé'for teéching this? N
" How much of ‘and what portions of the

| ibjéct material -
will you present?- N : R

© -

| Wfl_at 'g'ﬁide,f’tools"véill ,_‘you'use?l ,'

* what do you see as sare of'thé. problems or -
- difficulties of teaching this lesson to your
- group? How are you going to overcome these?

. R J . ﬁ, .‘,w ‘-

~ \Dnrouasion

R S‘M‘ALLJCROUPDISCUSSI(NV\ . / ),'
L (Select one Pelfsm aS‘recdrdé:r/fePOl’tef)f | -




. CLUB LEADER DISCUSSIQN
1. What major'-ide'as"' or subject ﬁat;tef are we going .
- touse? A I
7 . S
2. How mich time will we haﬁe\’lfo: teaching? =
3. How are we going to adapt to’ the physical
. facilities at the meeting place? g ,

"4 aré we going to share ‘re'sponsibi];itiéé;_ '

- who will do what? -
\ T . ’ .,
5. What equipment or materials il1 we need?







' Groﬁp'

‘)\ N ,  Phone # _
"~ (Identification # to. match
LEADlNG A mscussmn FEREER !

READ AND ANSWER EACH QUESTION CAREFULLY P’ORE THI\N ONE ANSNER ML\Y BE APPROPRIATE

L.
' group

S ¢
2)

__""_(3) ,
)

_ e

2 “The leader has introduced the topic "COpl‘ng Wlth Change

(heck all examples you th:mk a dJ.scuss:Lon fac111tator Im.ght do '?Sefore a -
3’1—scuss1on meetlng _ ,

% .. - - . .
Do nothmg in partlcular The d.’LSCUSSlOII w111 come nau.trally

Ask members to brmg a meanmgful p1ece of prose poetry or nus:Lc
on the topic. - o

Pfactice positive responses.
Outlihe discussion questions. -
Prepare a short lecture

Crisis and loss"

o and has asked the first discussion question. No one respopds. .Check. all
L exanples of what she could so as an effect:Lve dlscuss:Lon c:Ll:Ltator
o _____(1)”'_ Go on and read from the training materlal B
if’" : @ -Rephrase the quest:Lon o
P e
. __"__'__(4)‘ 'Answer the question herself | L |
| "'.(5-3) Let the first idea waJ.t for later and try startlng the dlscussn.on

- s,

_®
- (4)

. Please :Lndlcate characterlstlcs of a dlscuss1on fac:Ll:Ltator
e . which apply .

-
@

with a dlfferent idea. L o
Cheok' all t:hose -
3 - S

Tr:Les to solve people s problems

Helps others t{ look at’ where they are at.
Gets others to talk =

Br:.ngs out alternative ways of lookmg at a top1c ’L

‘Is talkatlve




r

. o ) o 4 . f ) . . £ . T L' - -
. & \ . . -~ - ’ : ’ \ o
After an Extension Houmakers meetlng where the toplc was '®oping With

.";‘_\

" Change'', the following c ts were heard. Check which would be appropn.ate
responses if the discusgion fac111tator has done a good Job 4

- (1) '-"Ihat was a ,d meetlng I got a chance to talk"' d =
o R ) (2)» "The leader sure knowsfa lot." L
3. didn' t rea11ze M:ler has expenenced/the same feellngs
J-, have." L , .
@ "I had nb 1dea belng angry is tpr.ca]; of someone go:_ng ttn'ough .
_ .- a change." . ‘ . B
.(5) "Ihat‘was an, mterestlng talk by the Um.vers1ty farm.ly 1:Lfe f

spec:.allst

¢ 50 Check the dlscussmn technlques or gu:l.dmg tools that would be appropnate
" to use in d1scuss1ng Coplng W1th (hange ' '

a ' . : ~

(1) Raise questlons to wh:Lch manbers Wl];l reSpond
(2) V_Play the cassette tape and. see 1f anyone has questlons

(3) Have menbers read aloud or 1nd1v1dually excerpts from the Extensmn
handout. G )

L (4) ;Role playafanu.ly situation. - . . v : |
(5):Prese,11ta1ect11re ’ _ "f" “ .o
6. A club ‘member contnbuted inaccurate information whlch is belng dlséussed
by the entire/grotp. Check examples of appropriate ways a 1eader should
- handle this gituation. -

‘,(1) Readthe correct J.nformatmn from the resource mater1a1
3

\ (?_) Allow the. versatmn to follow 1ts nattrral -progre381on.

o (3) Ask other mén ers to react to the information by _sharing their.'
- expenence _ _ ,
% o - ) ’ 4
(4) Point out that “the person has prov1ded lnaccurate hﬁ)rmatmn
LT {
7. Check a11 examples you think would be approprlate for a d1scuss1.on leader
"if the discussion wanders from the study topic. _

(1) Remind the group of the purpose of the meeting. _
(2-) -Ask the group abcut the relevancy of the connents -

(3) Stop the dlscussmn and tell the group maJor pomts -of the 1essori

(4)- _ Allow the d1scuss1on to follow its natural course -as it. w111
4probab1y come - back to the study top1c N .
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B . Which of the’ follom:ng exanples would be approprlate act1v1t1es in
e leammhg a discussion le son'7 : AR \ 4 f
' ' (D Thoroughly study the toplc A o ..5) .
. ™ _Plan how to. sumnarlze the leader-training materlal S
- 3)" Think abo t how the t will b mtroduce s
O ik s o e ey e semeed
(4) Plan to’ show a fllm (9 L T S

(5) Prepare a list of cntlcal questlons . . P

IN THE NEXT GROUP OF QUESTIONS PLEASE CHECK AT THE RIGHT E ANSWER WHI(SH
-—CORESPONDS MOST CLOSELY 10 YOUR OPINION . o - \

,:' o . - . SD—Stronglvaisagree ‘ 1y

s - D = Disdgree
o S e - U= Undec1ded SR
v ‘ e T L SA—StronglyAgree'

SO U J& [5&]

9. In general I feel comfortable in the o
- _role of.discussion leader-teacher. .

- 10. I feel confident I can handle things
- that interfere with group discussion.

11.\Ifee111mowenoughtocarryoutmy G R
. teaching responsibilities. ' o '

'~12‘. I feel confident whenI use guestlom_ng | |
o as a discussion. technlque , :
"13. " T feel that I know what is necessary of -

me to be discussion 1eader for our -
study 1esson ' : » 8

14, I feel I have sufficiént knowledge to.lead o
B a discussion on Coping With Change. N P
15. I feel capable of plarning a dJ.scussmn ' .
o lesson. L : T el L
- 16. I feel at ease 4n handling an md1v1dua1 '
- - who is dominating the discussion.’ .

‘17, If the ‘discussion wanders, I feel I could
- guide the dlscussmn back to the study
- topic. _ .

.18..' ozgl comfortable in. usmg positive re-
es as discussion techm.ques S




Pleaée c:hecl§ yc;u_r_'age. e

Veld

. (é) ‘ . 26__35 'b‘ . , » ‘ ’ . . '. \\‘\\
() 3645 |

4

(1) less than. 8 grades
(2) 8-11 '
(3) hlgh school graduate

\ - - . . L . .
Y . ' PR R LB

\ hamen7ker meetmg? '

g(l) 0.

B / @ 13 3 ‘
| _L.;(?’) 4 or more

.\,,‘/ . ) —

(5) 56-65 -
<(6) 'over 65

NO

| 7 20. What is the hlgheSt grade level you con'pleted in school? |

4) attended post secondary :
~ training program. (vocatlonal
school or college

_® '..émte study

.(5) : college' graduate

ch many times have you been a lesson leader-teacher for an extensmn

)

22 / How many times have you led a gg)g_p dlscussmn (for example at church cr‘cle

1 P T. A Homemakers)? '
\ .never - X
./~ \ N ) '1_5%_' :’r‘ | |
\.'—%_(3)_'6-16 B

G) 21 or more

///' @ 120 - o o

Lorilee R. .Sandmarn
* Novernber, 1979 .
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Phone  #

. '(Il/dentlflcatlon # to matcl'
parts 1 &2) -

" LEADING A DISCUSSION
’ | }EAD PND pNSM':R EAG‘l QUESTION CAREFULLY mRE THAN ONE ANSHER MAY. BE APPROPRIATE
- | ‘1.._ Check all examples you think a dlscussmn fac111tator mlght do before a '

'group ?ﬁ?cusswn meétmg ~ A o
___(1) Do nothmg 1n partlculat | 'Ihe d:_scussmn WJ.ll come naturally
(2) Ask umbers to brlng a mearingfui p1ece of prose. Doetry or music
o . on the topic. = . . . N
| iI_i__(3) Practlce pos1t1ve resPonsesl ST X
;_(4) Outlme dlscussmn questmns )
% __(5) Prepare a short lgctug:e : _ oy

o
S e
o

2 The leaderzhas mtroduced the tocoic "Ccp T
- and has asked-the first discussion questl--_
- -examples of what she could do as an effec:;ve dlscussmn -acllltator

_Answer the questlon heraelf

-

- With Change, Irisis and Ioss"
- No ene respznds. - Check all

Go on and. read from the training __atena]: b

Rephrase the uestlcn. : .o N

Wa:Lt 1- meuteS\ T

/)

Let the f1rst: ldea wait *or later and try startJ.rLJ the dlscussmn_ :

with a dJ.fferent 1dea

1

.30 In "You re the Gu1d1ng “Link" ﬁhlch v/vex;e characteristics of an effectlve

dlSCllSSlOI‘l fac111tator7

_
@
PR

)

-Trles to solve people s<prob1em3 ' j C E

%)

_Brmg out: alternatlve ways of lookmg at the toplc

Check ‘all those whi¢h apply.

'Helps ot:hers to look at where t:hey are at. . R

-

Gets\ ot:hers to talk,

r —.

et

; .(‘
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R . 'After an Extenswn Houemakers meeting where the tOplC was "Copmg With o
) " Change'', the following comments were heard.. Check which would be appropr:.ate _

: "~ responses if the dlscusswn fac111tator has done a good JOb AU B

(l) /'That_ was a gopd m_e_etn1g.—_ I got a
2) "The leader sure knows a lot." i"‘

L ‘('3) "I dldn t realize M:lered has experlenced the same feellngs ,
¢ [ ) ‘& ‘
" (4) "I had no 1dea bemg angry is typlcal of ‘someone gomg through
' a change . .

: (5) "That was: an interestmg talk by the UnJ.vers1ty famlly ﬂ{fe
. spec:.ahst )

5. Check ‘the d:l.scussmn techniques or gu1d1ng tools that would bel approp
! to use in d1§cuss1ng Copmg Wlth Change <. 9

- «o ___(1) Raise questlons 'to wh;ch membe"rs w:.ll respond

(2) Play the’ casset'ﬁé“‘fape and see if anyone ‘has questlons e
+(3) Hve' members read aloud or 1nd1v1dually ex}':erpts from the Extensmn '
= handout - . ‘ ‘

)

N ' (4) Role play a fanirly situation.

(5) Present a lecture. -

_ N v ' :

6. A club member contrlbdted mycurate mformatlon whlch is bemg dlscussed !
by the eqtire group \Check'exarrrples of appropnate ways-a leader should
handle thlS situation. : ‘

: ’ ' ~
(l) Read the correct mformatlon from the resource materlal \ '
o‘ -
@ Allow the conversation. to follow 1ts natural progress1on S

(3 _Ask other fienibers to react to the mformatlon by sharmg their
--experlence.‘n. - ‘ _

) Pomt out that the gerson' has provided inaccurate information

.
~

. Check all examples you think would be approprlate for a dlscussmn léader
' 1f the dlscussmn wanders from the study top1c '

* . (1) Remind the group of the purpose of the meetmg

2) Ask the.group abcut the relevancy of the comnents

3) . Stop the dlSCUSSlOI’I and tell the group ma{lor pomts of the lesson.

| 4) Allow the dlSCUSSlOII to follow 1ts natural course as 1t will
' probably come back- to*“the study top1c v

s

W - e




8. _ "Which of the follow:mg exanples would be %ppropqate activities in -

% Elannmg a- discussion lesson? e K
} " - . .:. . , . .. -V LI
] (l) .'I‘horoughly study the toplc - S8 -
@ Plan how to smmanze the leader—tralnmg "uqteri}a.l : L |
(3) Think about how the toplc w111 be‘ mtroduced -
Y-S (O8 Plan"to show a fll.m : Y R \t\l o SR
R ) s N ' 2l
- ) Prepare a list of cr.Lt:Lcal questlons, ' *_' v S 4
IN THE NE)(Tl GROUP OF QiETIONS PLEASE CHECK AT THE RIG-[T THE ANSWER NHI(H
CORRESPONDS MOST CLOSELY T0 YOUR OPINION o _ .
3 5 i _ SD = Strongl‘)r D1sagree o
' - o . D= Disagree : ' SR
; . . . oo U UndECld.Gd ' » ’ )
S T syt A Agree R
b e R ' ‘SA—St:rongly Agree o,
o o . SDDUK-SA&""
o V/ 9. Im- general I feel comfortable-in ‘the )
[ ¥ 'role.of dJ.SCUSSjI.On leader-teacher. L S
10.. T feél ident I can handle@thn_ngs ' ) | l_ i
. tha t rfere with group discussion. :
1. I/feel‘ I Know' enough to carry out my4 : . . , o
. teachmg re%pon&:lblll(iles : N B E—
- 12. - I feel confident when I use guestldnmg 4o N“’
. &as a d1scuss1on technique. ;
13. I feel that I know what is necessary of ¥
me to be discussion leader for our { :

study lesson. : ‘ ' S
14. T feel I have suff1c1ent knowledge to lead B
- .. a discussion on Coping With Change.

15. I feel capable of planning a dlSCUSSlOI"l
: lesson.

7/ 16. I'feel at ease in handling an indivi
: who is dorm.natmg the discussion

17, If the discussion wanders, I feel 1 could
' ‘gulde the dlscussmn back to the tudy

. topic. . : :

18. I feel comfortable in usmg pos1t1ve re-

- sponses as discussion techniques. ‘

1




o Lo -
HOA WOULD YOU RATE EACH OF -THe FOLLO-'IING o )3'_
| L A B | ,
_‘2 " L 4 |Sperter l fcelienc | oo Fitz . poor | icelicaste!
19, 'Ihe(overall teache 13/_ag:nmg - B |
,)‘ - segment of today'g rogram? 3 ~ - :
- 20. The slide/tape presentatlon |- , N 7
""You're_The Guiding Link"?. : o 1. o~ b
1. audio qualltqr L. o - o L A e
-~ . ‘ - ] . l - .’,‘ ) r’s - -
2. visual quallt_y . A , IS RS SEVU DRRRRNS RN
. 3. ‘content S N I 1 I -
— 4. overall S ke = N
21 .—The helpfulness of the small I S B ' : o i
group discussions? ) B 1 ’
1. ‘in understanding the con- | .t . -
~ tent Coplng With Change. - . : . SSRGSV SN O
2. in using group discussidn: | - g1 f ' !
! "to present this lesson. . Y 5 : : iL~ . .,‘_._.!
22. The part of the meeting wheres[%' - . o - ‘
Lo, and your. partner worked through : e - f ' : e
) ' les and non-examples of dis- | - ' : . - S
N -'p(\ gismn fac111tators v . - S A : _J .
:+  23. What are your feellngs about the amount of subject matter presented at thJ.s '
« . leader trammg" Check one. o ‘ .
too little | .
just enough . S, ‘
. ’ - « . . ) \ :
- toomich _ - - -
A 24.  What ar Ec.rr feellngs about the amount of time spent on helpmg )%1 prepare
- . for yourekole as a®discussion 1eader'7 ' /‘
too little :
e e S :
: _ | just enough S
too much - ' T
25. What were the hlghllghts of the teacher tra:ang segment of the program"
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zv.RE: _'Methodological Protocol # . ‘-1[ RIS

:Dear Ms. Sandmann.

5; - . Your Medhodological Protocol Request for- Approdal was received in
the Committee office on : 10/9/79 . -, and has been adminis-
- tratively approved on - 10/11/79 - ‘as within the guidelines

of the referenced Methodological Protocol.

I would like to remind you that it ‘is the responsibility of the

investigdtor. to bring to the attentionagi the Committee any proposed : .

changé. in the project or any emergent problems that will affect
_human subjects. ' ‘ .

- On behalf of the Committee, I wish you luck with your research.
- o - . Sincerely,

__-/44 )8 4

iane M. Johnson °
Executive Secretary to the :

.- - L Committee on the Use of Human - -
W Subjects in ‘Research
'q 3 ' -~ g
‘- : - N )
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