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i LY
AN ACTING TAXONOMY: THE (‘M OF SELECTED : . CONTEMPORARY MUSICAL THEATRE HISTORY ARD
WRITINGS IN THE FIELD'OF AUTING TO DEVEIAQM B DEVELOPMENT IN THE MAION COLLEGES AND UNI-
A TAXONOMY OF EDUCATIONAL OBIECTIVES IN . VERSITIES OF UTFAN - k A m0ve
THE COGNTEIVE AND AFFECTIVE DOMAINS . ' R !
i : < (hder No, 792722%

BERNHARD, !iandall Lee, PhD. Urigham Young l'niveuuy,

. S99 385 ‘halr havies Melte
BERNHAR!), Retty lucille Parnow, Ph.D,. Unlversity of ()le- . , o Chatrman - Charles Metten

KR i Ror: \ Yedner ' >
- Ao 1979.. 3 17pp. Adviser: Murya Bednertk e This study shows how musical theatre tegan in the four
T majot colleges and universities of titah, the problems that
The hypothesis upon which this study wan based Is thht a . were sncountered, and how mugical theatre developed at each
taxonomy of tducational nh)('(‘\lv('n tn the (‘hgnhll\'(‘ and affec - achool '
tive domatna of acting needa to be systematically developed ., This study also discusses the collaboration of the stage
using as a model selected-writings in the fleld. : _ director, musical director, and choreographer Musical the-

This thesls, which analyzes widely used acting texts, dem - ;
onstrates that such an apalytteal approach the development 4
of a taxonomy from selevted writings in the fleld, ts vital to )i
enhance any acting currlcula, Thd gystems .m.ul\ulu nwlhufh

- A
atre curriculum is examined, the prodiction of oviginal must-
cal plays As studied, and the extgnsions that have develop$d ™
from the basic cotlege programsg ave examined

ed in this study can be transposed to be of use to nny ne-.‘- - . .
lec writings for the h(*noﬂl ol students, tnetructors, xmd
writers {n the field of acting. .
S - scriptive fn nature, lh!rus!ud) clavifies nn‘hlfllpv jﬂa L AN APPLICATION}OF MANAGEMENT CONCEPYS FOR ..
exiating Infolmation found |n selected professtopgal wr l!\nkl EDUCATIONAL THEATRE OPFRATIONS AT THE UNTYERSITY

employed In the field at present, Statements which IIUI)‘]‘\'IHY

or explicitly Indicate what atudents tn acting courses yop ex- THEATRE CENTER, SA“ HOUNION STATE UN'W’hSlT\'

. pected to think,"do, and feel are bdentified and cl: nasified ac - . ¢ Order No. 300\110
~7 cordingto.the mudol taxonomical construct devised vy benja- . Bunikr, Ricnarp ForTune, P D, ],tm Tech Um\ersm- 1979 ;"w
- iin 8. Bloom and David R, Krathwohl, 8t al. ,entitled Tayonomy . Chalfmhen: “Dr Richard A Weared i

Educational Objectives, The C lmsiﬂ,( .ﬂlon of l“du(‘{\ﬂonnl _
Goals, Handbook L: (,o&nlnvo l)om,\ln and ll.mdb(mk I\ “Affec - The process of management integrates, COOIdml(cs and/or utilizes the

tive Domaln Now York:. David MK ay Company, Tm\ JiqSo and resources of an oxgan'iwuon 0 as to cnable the organization cffectively and
I 7 ) N . _ _efhcvcmly to achieve its objectives Although practiced by government and
The Informatton revoaled 1n a surbey of over !hl ee hundred industry during the past sixty years, modern managemént concepts have not

—~ acting Instructors was as loll(}\m. titles of mosf vften asslgned o gic::ec:(;;';::;:‘).l‘&’:;:?eio.:ft')“p::ﬁ;’l)u;;‘:;:‘:::a"g:‘:::;:zll,.nrmc:'“nuy P
texts that tnstructors frequently patterned thelr epwrses to par- managerial framework of a parent institution, educatiom) mca?rc managers -
allélthe format of the assigned text, actual exereises (fom have often been hampered in developing pracedures tilored 10 teir

~ the agsigned texts were fr oqucnny usod the ln-lhu;‘nun.nl gonle > operstion. Educational theatre management policies and procedures have
" of the teachers wore often very closely rejt@d to those of the " evolved through the accounting and business practices of the parent
writings they asstgned; mast Instructors heltgved n taxonomny institution_ the academic structure of the umiversity, and the academic

of educational objectives would be of use™Ro them §n thefr work, « opetutional procedures of the theatre department director.

. many Instructors only state thelr course goala In yn amblg- - Procedures utilizing the management functions of planning, organizing.
uous manner, and the criteria employed te j\ldge courge nsemblmg ,cwmccg directing, and controlling, applied to lhc theatre
achlevemenls waa efther nonexistent pr stated iy’ Yngue terml - agement systems of produetion management. business management,
nology. ok . ce management, promotion management, and house management -

Having established the need to develop An Agting Taxonomy -un provnde a practical model for the application of managément theories t
as well an, having tdentifled the writings upon wiich 1o develop . educations] theatre pperations. Afthough dealing with the fine arts and

* such a structure, the Investigator closely rcad gulected texts . w“me’d with theatrical creativity and audience appreciation, the -,
for statements ol cognitive and affective bclmr(Or.\l goals. The | \ tduqdonal theatze manager can benefit from models contributed by 3

. statements were then classified and (Iovelope;! {nto a taxonomy . enfént science. The major emphasis of;ducauonll theatre has, t00 v

. based on the model construct taxonomy of B)q\om and Krath- Iong..tun concentrated in the artisuc theatse crafis with litle emphasis on
‘wohl tdentlffed above. The developed Acting Taxonomy {dén- : . the financial, organizational and managerial aspects of thegtre operstions.
tiftes and categorizes both Cognitive kindg of behaviors such ] *  Educational theatres offer extensive facilities and s ligison with aparent

e as recall and fecognition of kl‘mwlodge cpmprehension skills . insututfon which offers fiscal, administrative, and manageml Tesources
" fnvolving trapslation, Interpretation, and extrapolation; and \ which OO'“P“CNC thé management process. ¢ . . » b

" synthesis behaviors related to creative thinking, The Affec- . : The field study, involving an internship in management, examined and

*tive ‘Domain emphastzes and develops a dlasaiftcatlon of the . analyzed the educational theatre management procedures at %Unlveﬂily

Theatre Center, Sam Houston State University. Also, the study stiempted
an application of management procedures to the operations of ah
educstional theatre in play produgtion. Further, the study was éoncerned
with the spemﬁc educationa! thealre management procedures used in
" -theatre organization, play selection, preparation of a production by
maintaining a produgtion schedule, prognotion, ticket sales, box
ing, financial accounting, and house management. .
1d study drew conclusions about the suitability of such an
application. The study shows that educational theatre c&n profit from the

. behaviors of attending, r'esponding, v.\lughg, value organizing,
ind internalizing of characteristics. - 3%
. An Acting Taxonomy describes npetmq’ cognltive and af-
_ fectlve behiaviors Tnvolved in learning the ‘art of acting at* four
~levels of definitign. In each category, the nvqsllg.\lorgo(hra
. Mustrative eduutlonal objectlves devised to show common- ,
‘alities'th actual stat mehts 1solated from the selocted writings . A ‘
for uge in course planning; and, Nlustrajive Thstructional ob - : Finally, the

t: ) r N
' ’.ctr;:;m‘:;i T: '.‘Ag:‘l‘:: °,f,fx2,,;,',‘,’,‘; l:sl; ::‘:::; ::L: 1‘;‘;‘: valldated mode(m manas;mci:lrln methods and u&:‘:‘nes which have been developed in -

" and cannot bd evaluated fully at this timé, it-4s the first such . 3““"?:'3"" ‘ZI cg:m;{::e to profit {romnew management PM“
" instrument ddveloped dealing with the dbntiliéation and clas- . ¢y are developed in the future. .

__sification of* gducational objectives in the aﬂectlve andpcogni~ : ' o ' Co .
o tive domajiis Yor the learning of acting based on writings in the . , T s ’ : o
. fleld which may be submltud to omph lcnl (en‘ung ) ' : c ) _ ) a

A ) - ’ ' ’ i '
+ P L}
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'CRFATIVE DRAMA AND un ELDFRLY: JJHE USE OF
REMINISCENCE, AND ROLE, PLAYING WIT Nm.sl\(. HOME
RESIDENTS  § ' Order N, B005736

- drama as a theoretical coneeptualization of its relation

COFFMAN, VICTORIA MARIE TAIT, Pu DY Universiy of Oregon, 1919 >

Wlpp Adviser: Dy Cayl Carmnichael ,

The subject of the dissertation was the imolvement of eldeily nutsin'
home residents with creative drama The processes of rennmscence afid role
playing were exploted in relationship to the theories of hfe review,
disengagement, and self actualization A general descn sKlnon of creative

ip to the
institutionalized elderly was discussed *The concepts of play. behaving “as
if,” and the use of rehecarsal as a technique for easing anxiet) and altering
behavior were emphasized Studies conducted in the ares of creative drama
with elderly also were included.

Usefulness of creative drama as a vehicle for reminiscence, engagement,

. and meeting pctsonal needs was described The tendency in older people 0

____number of creative drama activities Creative drama attempted to re- cmage e

«

reminiece of review theit lives provided an abundant source of activity ideas

for creative drama (Creative drams projects by the utilization of personal
memories were encouniged Memanes became the ‘basis for significant

the elderly by providing an outlet fot role playing. Because of the loss of
roles which the elderly experience, creative drama served to rejuvenate lost
roleg through carefully selected activities«t served as a tool for megting
needs. developed social contact ainong the eldetly, increased their
seif-confidence, and enhanced their self-esteem through the perpetuation of
put expetiences.’
Creative drama aga constructive and therapeutic tool for working with
the elderly was investigated. The prime focus was on the involvement in the
creative process:which momentanly re-engaged and gave opportupities for

the elderly 1o confront life issues from a safe distance. The dcmmon, towork

»

with the institutionalized elderly rather than independent seniors was
discumed. Techniques which were not successful were noted. Methods were
proposed which seemed most supportive.

A creative drama program in an institutionalized setting was outlined.
Descriptions from video tapes that were taken of the elderly were discussed.
The tapes iitustrated some crucial areas which should be considered when
crestive drama is offered to nlirsing honie residepts. Categbries were
(1) beginning of the projectand the many problems that included heaning
loss, low mobility, and impaired.vision, (2) emotional and physical :
involvement as scripts from video tapes displayed the ease with which the
elderly move while involved in the creative drama activity, (3) Icadeuhip

- that provided a supportive tlimate for creativity, reminiscence, and r

- offvets this

phyln. with the techniques of motivation, (4) the utilization of pe
memories that were stressed as viable content for creative drama acuvmes,
(5) activities which were bascd on the playing of roles as the
instivdonalized -elderly experience a reduction of roles and creative dnmn
enomenon by-allowing the elderly to play lost roles from Mr
past, and (6) the use of props as a stimulator for live review and  *
reminiscence as iljustrated in the'use of hats and other niemorabilia from

-the Rﬂ that serve as strohg motivators for involvement in creative activities.

effects of creative drama with the elderly were summarized. Also
exainined were the possibilities fortreing creative dranf®as a human service

. tool. A college thestre program with a human service option was discussed

_ crestive manner. The workshops used creative drama and role playing asan ©

and as it reaches out to the community, other possibilities were explored
Consideration of the architecture, play selection, cost of theatre tickets, and
‘casting ideas for theatre workshops to meet the needs of professionals in the

fleld of aging was investigated. The jntenf of the workshops was the
. construction of a learning environment which might enable professiondis to .

interact with thé people they serve in a more personal, empathic, and

effective technique for stimulating the professional's pérsonal awareness of '
the aging process. Conclusions offered suggestions that the creative drama
activities attempt to add dimensions to the isolated elderly by adding to
their shrinking existence through the process of reminiscence.

' N=10, p<.01 (Post- test); W-. 735, k=4, N~1

AN

-

AN EXPERIMEN
NESS OF AN'IMPROVISATIONAL TECHNIQUE DERIVRED,
FROM THE STANIFLAVSKL PERPORMER™-TRAINING
METHOD ON COMMUNICATION CHEDIMLITY "RELIEV -
ABRILITY. ) Order No, 7915938

NEWMAN, Geoffrey Wayne "Ph.D Howard Untversity, 1978,
219pp. ) ’ .

This study examined: the etfect of a performer -tratning
method on the communteation of Individuals iy a public_speak -
ing eltuatton; the nature of the ttdividual performer’'s com-
municative characteristics, bath verbal amd nonverbal, in the
performance aftuation; the simitaritie performance (ea-
tures common to groups of perform relationghip of
comrunicative simitarities of grouph irformance traits to
a performer -training method; and the utitization of a theatre
arts setting in order to examine the first four aspocts.

¢ ‘The (irst hypothests stated that a performer -tralning tech-
nique based on Improvisytional techniques has a stgnificant ef-

T 189 GpOR TOMIMUNICAtIon ¢redibility/ bvliovubmly The second

hypothesis stated that the performer's measured credibitity/
betievabitity will vary Blgnlflc.mtly based upon sex apd race.
. Thus, the design for this study was an oxperimental,
pre-test, post-test procedure emptoying an lmprovisational
technique derived (rom the Stanialavski System of performer -
training. Twenty judges (a1l with previous evaluation expert-
ence) evaluated the sixty aubjects. Sixty randomly assigned
subjects comprising the sample comploted a gurvey question-
naire instrument giving needed demographte data, t.e., age,
sex, race, ctc, , :

To determine the judges’ consistency in pating subjects’
performances, a series of Kendatl Coofficieht of Concotdange:
W teats were computed. The resuits Indinfted judge con- .

TAL INVESTIGATION OF THE EFFECTIVE -

X

sistency; W=-.0841, k=4, N=20, p<{.01 (Pre-tpst); W= 730, k=4, -

, p<.01 (Poat-test,
NoO Pre-test), W=.790, k=4, N=15, p<.01 (Control) Wa, 618, k=
16, N=4, p<.01 (Rellablllty Measurement)

The following conclustons were derived:
performer -training technique has no significant effect apon the

. communication credibility/betievablility of a performer. (The -

. variables of time and sybjects’ experience were not Incorpo«

arated into thig design: These variables could, upon reflection,
weaken the strength of this conclusion; 2) The sex of the per -
former revealed a significant Impact upon performer's degree
of cradibility/believability; 3) The attitude of the performer
appeared to be affected by the treatment; 4) The sex of a per-
former significantly influenced the credibiiity/believability of
performance In the non-verbal factors of measurement, yot
there appeared to be no influence of sex In the verbal factors .
of gredibility/bellevabitlty; and 5) The performer’s race did
not significantly influence the credibility/bellevability of an *
individual’'sperformance. The limiting variabte of aubject
exparience was not incorporated In this stady because its in-
fluence could have the contaminating effect of strengthening or
weakening the conclusions. Ultimately then, the agsumption
that regardiess of the possible raclal nonverbal differences
inherent in a performer communicating a particular message,

" credibility/belisvability of the performer s not slgnlllclntly

influenced,
b C

1) The Stanistavski
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THE STATUS OF UNDERGRADUATE THEATRE DEGRFEE

PROGRAMS IN HIGHER EDUCATION IN ARKANSAS
* Order No. 8001301

L]
PARKSB, Kenneth 'l:human, Ph.D. The University of Miasisaippl,
1979. 184pp. Director; Professor.Donald M. MeBryde
“ . As professional accreditation of theatre degree programs
moved, closer to becoming a rpality, as it has in music and ant,

. & major problem confronting the faculty of undergraduate

theatre degree programs in Arkansas was an objective evalu-
ation of their programs. The purpose of the study was to de-
termine the status of undmkxmhmte theatre degroe programs
in Arktnm colleges and universitios as measured against -
minimum’ guidetines for undergraduate theatre degree pro-
grams. .

The procedmes used to conduct the study included a review
of related literature, intexviews with the administrative heads
of the theatre degree programs and selecteg drama instructors
'In Arkansas and the comparisons of the dafa collected through

~the interviews to quantitative minimum guidelines for under- - -

graduate theatre degree progiams. From a review of related
literature, twenty-six, explicit, minimum guidelines for u:}der—
graduate theatre degree programs were. for med. The twe ty-
six guidelines were organired ground the theatre <legree com-
ponents of curricula, faculty, facilities, budgets, and productions.

Ten colleges and universities in Arkansas were determined
sligible for the study. A letter was sent o the president of
each of the eligible institutions vequdsting permission to in-
clude his college or university in the Btudy Eight prextdenth
granted permission {or the study. :

Based upon the lnformation gathered from a search of re-
lated literature, current catalogs, class schedules, directories’
and interviews, comparisons were made between the quantttl-
tive minimum guidelineswnd the data perttnéqt to the theatre
degree programs in the study. When a comporfent of a program
surpassed the mintmum guidelines, the manner in which it sur-
pasaed the minimum guidelines was reported. .

The current status of Undergraduate theatre degree pro-'
grams in Arkansas was decidedly low. No program met all the
minimum gwidelines for undergraduate theatre degree programs
and only one-half ot‘;he programs could be judged as having
met, or surpassed, T5 percgnt of the mintmum guidelines. -

The most serious problem disclosed by the study was in
the degree component of production. The students in the theatre

, degree programs were not exposed to a variety of play genres,

styles, and contents except in one program which was judged

as having offered such a variety during the past four seasons.

" In the curricula of the theatre degree programs the greatest
problem noted was the failure by 75 percent-of the programs to
offer ¢ourses in the subjects of theatre aesthetics and dramatic
criticisnt and business management. The findings indicate an
ishbalance in the curricula towards the theatre arts as opposed

‘. to theatre academics.

The lack of full-time faculty members or, the equalent
thereof, was also a serious problem. Only 38 percent of the
theatre degree.programs could meet the minimuim gufdeline

. pertinent to the number of drama instructors on a thedtre staff.

- Recommendations were made to ilmprove the status of under-
graduate theatre degree programs in higher education in Arkan-
SAs, &s an aid to the Ameri¢an Theatre Association Commis-

, sion on Standards and Accreditation, and as to areas for future

N“ll‘ch A principal recommendation was that each under-

o (rldulto theatre degree program in Arkansas reform its cur~

riculum ip order to bring the curriculum in line with the mini-

‘ mum quantitative-guidelines for undergraduate theatre degree

" . programs by achieving a balance between the subjects within
* - the realm of theatre arts and subjects within the realm of the-

_atro academics.
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. Impulse-Expression scales.
"significanfly different on the Religious-Orientation scale,

t

PERK)NAL”'Y CHARACTERISTICS OF DRAMATICS MAJORS
AT SELECTED INSTITUTIONS OF HIGHER l:‘ll)U(,'ATK)LN IN
TENNESSEE Order No, 1914143

PARRIS, Muavguerite Griflin Corbett,
State University, 1979, 96pp. 1%

The primacy purpose of the study wi s o determine atgnifi-
cant differencos and likenesses in pe wn.tlnty characteristics
of dramatics ajdrs, A secondary pll pese was to ascertain
whether personality studies of-this type might be effectively
uged by supervisors, departmental heads, and/or instructors
in guiding students interested in dramatics in their cholees of
majors, colleges, and ultimately careers, ’

Eighty -seven femalé dramaties majors and seventy-two
male dramatics majors enrolled In nine colleges and Univegsi-
ties in Tennessee volunteered to participate by takfhg the Omnt—

bua_fjieoﬁ\}ltty_lh\_(-n_tgl_y, the measuring ins{rument used for
data aathoxtng, The one-way analysis of variance was used to
ascertain any significant personality differences at the .05 level

between state and denominational dramatics groups, state and

Yd D). East Tepnessee

- othar private groupw, and dvnomlﬂnunu and other private -~

groups.
The followhigNndings were .uunt\tned
- 1. State nnd%em)mumtton.\l dramatics groups dmered sig-
nificantly at the .05 level on three of the fourteen s¢gales--Au-.
tonomy, Religious Orientation, and impulse Expression. The:
state group was significantly different on the Autonomy ard
The denominational group was

2. State and other private dramatics groups failed to differ
significantly at the .05 level on any of the fourteen ¥cales,

3. Denominational .\nd‘bthcr private drantatics groups dif-
fered significintly at the .05 Jevel on two-scales--Religious
Orientation and Masculinity -Femininity. The denominational
group was significantly different on the Reltgk)us Ortfentation

- and Mascullnity -Fémininity s(‘ale‘; from the other’ private .

group
4. Although the three grqups were different on five of the’
scales at the .05 level of significance when comparisons were
made, homogenelty was reflected on the other nine scales. The
state and other private dramatica groups had almost tdontical
personality profiles, - .- <
The following conclusions were made:
1. The state group was characterized as more independent,

liberal, tolerant, antf-autharitarian, expressive, sensual, imgg-. ~

inattve, and’ somettmcs impractical than the denominattonal
group, The denomlnational group was characterized as more

traditiona] and judgmental with syonger Judaic-Christian com- -

mitmentd’ than the state group.

.

2. Dramatics majors, preferring to be with other dramatlcs .

majors who vauled autonomy and impulsiveness, might bebet-
ter advised to attend state lnstttuttons of higher education. If,.
towever, religious emphasis was a prime consideration, then

dramattc% majors might be better advised to attend denomlna-

" tional institutions of higher educition.

3. Since no significant differences existed between state

. and other private institutions of higher education, dramatics-
" majors with similar personality charactertettcs might wel
be advised to attend either state or othgr pxtvate institutions.\ /

4. Since the“denominational dramatics group reflected
greater slgnificance on the Religious-Ortentation and Mascu-

_ linity -Femininity scales, it was characterized as more tradi-

tionat and judgmental with stronger Judaic-Christian commit-

. ments axd more feminine with more sociable, esthetic,-
. sensitive, and emotional {nclinations, [
‘prized these personality tharacteristics highly, they might well

If draniatics majors

be advised to attend denomtn.ntlon.tl tnqt'ituttohs of highor edu-
cation, .
5. Collectively, the ‘ramatlcs group majors were moder -

ately esthettc complex, and anxious, reflecting varted inter-

ests in all the arts by appreciating poetry, paintings, drama-

" tics, sculpture, and architecture; being tolerant of ambiguities,

being appreciative of the unusual, new tdeas, and uncertainties,.
and being nervous, wqrried tense, and excitable. = ¢

hY

6. Collecttvely, the dramatics group majors were reflected .

‘as hlghly feminine, and impulsive, characterized as sociable, : e
“esthetic, sensitive, emotional, lmagtmtlve aggresslve expres- =
’ 'plve and se;nettn\es tmpractical ' *
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ORAL INTERPRETATION AS A METHOD FOR INCREASING . DRAMATIC ACTIVITIES AND WORKERS' EDUCATION AT '
- PERSPECTIVE-TAKING ABILITIES - + Order No. 8009127 - e+ HIGHLANDER FOLK SCHOOL, 19321042 ‘
P;#I.aon.\w James, Pu.D. University of Illinais ar Urbana- Champaign, Order No. 7915752
1973. 125pp. e PETTY, Anne W., Ph D,

. . Bowling Green State Unlversity, 1979,
The study investigated two central questions: Will special training in the . ) 2

onal interpretation of literature increase social perspective-taking abilities
"ind will regular course work in the oral interpretation of literature increase
perspective-taking abilities? The study relies upon the theoretical work of

241pp.

This research examined the dramatle activities conducted
for and by resident students at Highlander Folk School, a pri-

the developmental construgtivists and various theoretical positions from the vate Independent institution In Monteagle, Tennessee, between
feld of onal hle‘?rcuuop'l rm its generative basis. Wl{l_\m is viewed 1932 and 1942. Highlander's major objectives were to help
developmental chnstructivist theory, social perspective-taking is viewed asa meet the current needs of worker -students and of a developing ‘

prooess in which the individual, through application of cognitive structures
(construct gystem), construes other’s perceptions, beliefs, etc. The term
perépective-taking is not a part of interpreters’ vocabulary; however, similar
concepts are pervasive in interpretation literature. The centrality of such
concepts in interpretation theory as émpathy, point of view, and dramigtic
analysis point ;o the eméaha,sis l}ilntc:p5¢:tt‘e.r:;$;‘)llahce on ugc{_crstanidintg}‘ the

- perspectives of others. Given is emphasis, the possibility exists that tivities, however, was to educate, ‘for the present and future

interpretation may be a training method for perspective-taking. 8ince prellminary research revealed a significapt similarity

: special i tion was fically designed to enhance

".”Tﬁ'cii;“i&ﬁi»ig;;;P:gi?iﬁ%s%?ébuﬁ?p;?ﬁﬁ’gmm%i tot 1o (1) ks —MJ"“R g‘sh!auder 's. _educaﬂonalr phumwphy;-mwl-thaor-ym\.tumtr _
underlying dispositignal qualities (i.e., feelings, attitudes, fiotives, and ? e-?i? opn Dewey, relevant agpects of Dewey’s philosophy and - .
intentions) of the literary personae, and (2) the similarity between ’ eory were utllized k') examine and explain Highlander's pro-
characters ip literature and people in.everyday life. Regular interpretation gram. : ,

" classes slso provide some emphasis upon perspective-taking through the Pramatic activities at Highlander Folk School were an o _
routine activities found in such classes. . ganic part of the school’s curriculum becduse thelr methods of
Eighty-two college undergraduates partigipated in the study--29 were in implementation were determined by baslc phllosophlca‘l and .

two sections of the special interpretation class, 29 were in two regular w theoretical educational-concepts. Drama, a cultural approach to
sections of interpretation, and 24 were in two sections of a group discussion - education, was theoretically a means of educational experience,
course. Two interpretation instructors taught one section each of the regulas o The results of t!‘Hs research Indicate dramatic actlivities pro- -«
and special dourses and two group discussion instructors taught one section vided students with two types of experlence: ¢ne which led to
ach _ . a greater understanding of subject matter, and, at one time,

In order to assess student perspective-taking abilities, a perspectiver one which gave;them the opportunity to gain an implicit under -.

southern labor movement and to prepare the worker -students
to formulate and execute actions which would effectively meet .
their future needs. The dramatlcs program reflocts the flexi-
bility inherent In these abjectives In the djversitly of dramatie
- activities and variety of immediate goals evidenced over thé
" ten-year perlod. The purpose of all Highlander dramatic ac-

" taking task was developed whith asked subjeds 1o elaborate their .

understanding of the perspectives of others in two hypothetical situations. A

hierarchically ordered coding system formed the basis for each subject’s

standing of basic principles of effective and effi¢lent problem- |
solving. This latter type of experience occurred when worker-
students improvised original plays because this act is equivalent
to solving a problem, as efficiently and effectively as possible,

provided differentiated and integrated res . The coding system was . ,
based upon the subjects’ abitity (1) to maintain a requested perspective- . . .

_ uking level when responding t0.a given question, (2) to understand the = .

» "~ psychological states of others, and (3) to provide a multiplicity of themes .
which identified various fomin'gencies influencing others’ psychological ~
states and actions. - e ' T,

_ The primary analysiswasa 2x2x 2 u_nweigh_te’mea_ns analysis of
.~ viriance with type of interpretation class, instructor, and $¢éx of subject as

S variables. The dependent variable was the chmgs'n L

. perspective-taking scpres from pre-test to post-test. The analysi revesled ¢

- . bnly a significant main effect for the treatment conditio%jhe significant

.. perspective-taking score by indexing the extent to which the subject
as defined by John Dewey. .

DRAMATICS IN

OF CREATIVE
: Order No., 8000880

A BISTORICAL ANALYSIS

frani

AMERICAN SCHOOLS

. S8CHWARTZ, Philip Jay, Ed.D. Rutgers University The State
University of New Jersey (New Brunswick), 1979. 148pp.
Chairpersch: Robert P. Parker, Jr. L

- main effect for type of class refiected the expected influehce of the special -

interpretation instruction upon change in perspective-taking. In a subsidiary

" analysis, the special interpretation classes produced significant positive . "
change in perspective-taking when compared to eith?r theregular .

. The purpose of this dissertation is’to demonstrate that edu- . .
cational cfeative dramatics i8 an outgrowth of progressive edu-
cation, Throughout the history of creative dramatics, each '
era either related to progressive thought or was actually con< -
celved by a progressive educator.” R

Francis Parker laid the fouhdation for both progress edu-’
cation and creative dramatics By Insisting thajpeurricula be
revised, replacing the traditional rote studies With an object

_teaching or *“form study” approach, Creative dramatics later
embraced this teaching method in its emphasis on the develop-
ment of imaginative thought through sensory awareness,

- Parker’s philosophy of expression.as gesture, voice, spaech,
and making fulfill the chfld’'s innate needs and promote growth,

" further anticipated the theories of writers and teachers in the
creative dramatics field. Sy Y et

John Dewey’s writings on education, especially his obser -

.interpretation courses or the group discussion ¢! , the regular
jnterpretation class®s and group disoussion classgS were not significanty
- different and involved negative change from pre-test to post-test in both
. m o . 1 ) . . t .
The hndfngs suggest‘that specifically designed courses in interpretation .. .~
. increased individuals’ measured perspective-taking abilities, It was argued
" that the change be considered changes in the functional application of
. -perspective-taking abilities in a broader range of situations rather than
changes in fundamental cognitive development underpinning the. -
" individuals' capability to take social perspectives. The prediction that =~
- - regular course work in ini_'eg)‘remion would result in significant changes in
.- pemspective-taking was not Supported. Fatigue in completing the -~ .~
- “perspective-taking task a second time may have been great énough to
’ m.my ppsmve impact of the regultr‘course_ on persp'ccuve-‘lqkmg vations on the early progressive _gchools' in Schools of To- :
e - e ' morrow, provided both a solid theoretical framework and prac-
. ) “ : ) . L : S mpplications of dramatics activities, .Schoals of Tomorrow |
’ : T - : L ‘reviewed the {maginative, informal uses of dramatics as a
: : ‘component in multidisciplinary claés projects. Dewey’s phi-
-10sophy of “sense, culture,” the dgvelopment of the child’s sen-
- sorimotor apparatus, is related to the sensory isolation exer~
" cises which such creative dramatics authorities as Viola Spolin’
. ol e C o " .and Nellle McCaslin later described. Dewey's dedication to’
B T St R o the freedom of the child to express mental images and fanoles
e e T A " also links his ideas with the purposes of educational dramatics.
. Ca T o R T o - Dramatisation offers the kinds of “reconstructed” experiences
" that Déwey recommended as a*means of promoting personal . .-
and ‘sogial growth in each child. L i R
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.. The settlement houses of the country’s major urban area
paralleled the dramatic activities of the experimental schools.
Such instyutions as Hull House, the Educational Alllance, and *
the Henry Street settlement used festivals and plays to enrich
the children’s Imaginative and cultural*expertences.
Precursors of creative dramatics pioneer Winifred Ward

include Willlam Heard Kilpatrick, Harold Rugg/Ann Shumaker,
and Hughes Mearns. Kilpatrick’s “project method,” consieting '
of producer's, consumer's, and problem projects, presaged
the'ee asts Ward would later place on self-expression, .
growth ugh observation, and creative interpretation. Rugg '
and Shumaker's child-centered school anticipated “the cre-
"ative use of dramatics” asan adjunct to children's theatre.
Although Mearns did not di8cuss dramatics at length, his pro- ’
found respect for the creative abllities of the child, along with

his general recommendations for curricutar reform, encour-

aged Ward to explore theatrical activities from a new per -

»

spective--the child as creative partictpant. M

. Winifred Ward’s definition of creative-dramatics as "dra-
_matic expression which comes from within” I8 based on the
__Deweyan concern for “personal experlencing.” Although Ward's
approach differed from the Parker and Dewey-schoola’ multi-" -
disciplinary applications of drama, she valued, as they did, the
promotion of growth through informal, exploratory activities,
] By the 1950’s, Ward and her fellow teachers of ¢reative
" Mramaties faced the criticisms that educators leveled at pro-
gressive education. The cold war ‘2 brought a demand for °
“intellectual excellence” and a suspicion of *1life adjustment”
éducation and the arts. Ruth Lease and Geraldine Brain 8iks
‘were ambng the firgt to reaffirm the educational value of dra-~
_maties. Their proposed curriculum suggested cross-dis-
" " ciplinary applications of dramatics similar to those practiced
in early progressive schools.
By the mid-1860's, a new phase in the history of creative
< dramatics had begun to evolve. Behavioral scientists suddeni
\took an interest in the motivational and adjustmental aspects
Vof dramatics. Furthermore, Nellle’'McCaslin’s references to
chological research suggests that a synthesis between pro-
gressive developmental activities and new scientific studies
on child development may be forthcoming. ~ =

Y

READERS THEATER: HANDBOOK FOR TEACHERS OF
. GRADES FOUR THROUGH SIX Order No. 8010318
" SLoYER, SHiRLEE, ED.D. New York University, 1979. 293pp. Chairman:
- Professor George Fluharty -
Since language is the primary means for learning and commu nicating”
,  ideas, the English language arts qurriculum is one of the mast vital areas of
elementary school study. Yet, many pupils are behind class level in reading,

will help children achieve gréater proficiency in these skills.
.- Presented is a Handbook for elementary school teachers of intermedi
 grades, containing methods and materials for producing Readers Theater
programs in the schools as a means of enriching the English language ans
curricutum) The substance of the text was derived from the author's actual
experiences with students involved in the program and recorded in diaries
and on audio and video tapes. To corroborate jhe value of Readers Theater
'+ asa language enrichment tool, interviews were conducted with teachtrs,
\ - librarians, administrators, reading specialists and children. An in-school
™" fiéld study demonstrated the practicability and validitysof the method.
~ ° The Handbook offers directions and suggestions for selecting and _
O ld,lpﬁntm_lu:rial, staging, directing and evaluating the presentation, as well’
3" sy'sample scripts and a description of an actual Readep Theater program as
+~" it was dexeloped with a fifth grade class. Two appendixes contain blocking
" -sketches and the.complete script used in the model program. A glossary of .
- uséful terms and an"annotated bibliography of relevant books for teachers

‘writing, speaking and listening. There is 2 need for workable tcchniqu:uut

L .
L “anid pupils are ajso includéd. :

N
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A HISTORY OF DRAMA AT GALLAUDET COLLEGE;
1864 TO 1969 ‘ Order No. 7918869

™ T .
TADIE, Nancy Bowen, Ph.DD. New York Unlversity, 1979,
457pp. Chatrman: Professor Nancy F. Swortrell

This study describes the development of drama at Gatlaudet .
College from the founding of the school in 1864 to the establish-
ment of a drama major tn 1969, The study I8 especlally sig-
nificant because Gallaudet is the world's only Hberal arts col-
lege for deaf people and the type of dramd that has been

-developed there is a unique variation of the art.

The involvement of deaf students tn drama might seem un-
likely considering they usuaily have tmpaired speech ae well
as Impaired hearing. However, students at Gallaudet have baen

. involved with drama for nearly 100 years by substituting & vis-
ual lingual system for a vocal one. This visual communication
system, the American Sign Language, has onabled deal etudents
to adapt drama to their needs, and in so doing, they have cre-
ated an unusual variation of the art-which combines Sign Lan-

. guage dialogue, faclal expression, and body movement with oral
narration. This type of drama has received widespread pub- ’ .
“c“y through perforn\anceg»givﬁn around the world in the last
decade by the National Theatre of the Deaf, a professional com-

pany of deaf actors formed in 1967.
The beginnings of this type of drama date back to 1884 when

studente at Gallaudet began to stage dramatic entertainmsnts,
performing the earliest in partomime and later adding Sign
Language ¢jalogue. In 1892, at the insistence of the adminte-
tration, male students and the newly admitted females formed

/ separate clubs to perform plays in Sign Language, basing most
of their productions on literary pieces or other plays, In 1897
a new practice was lnh:oduced when a narrator interpreted the .

-

_ 8ign Language dialogue for the banefit of hearing people in the

audience. However, the use of a narrator did not become a

standard part of drama productions until the 1930’s. In 1938

the Dramatic Club included women in its casts for the first

time, breaking the tradition of males and females producing

plays separately. The plays produced thereafter by the Club.
fostered new interest in drama and paved the way for the inclu-

sion of a drama course into the curriculum in 1940. Between
1940 and 1957 the curriculum offered only two courses indrama,

but the repertoire of plays staged steadily grew, ranging from
the Greek classics to modern comedies. These productions N

_created further interest in drama, which resulted in: the ex-

pansion of curricular offerings after 1957; the constructionof

-an auditorium designed for deaf people in 1961; the creation of

a Department of Drama in 1963; and the formal{ion of fhe Na-

tional Theatre of the Deaf in 1967, : )

With new careers in drama emerging for deaf people, the -

Drama Department offered a major in 1868, The first majors

and several earlier graduates established careers as actors, E
directors, stage designers, textual adapters, television peg- =
formers, ind teachers. Thus, drama at Gallaudet grew fr

a student-sponsored extra-curricular endeavor into a ynigge
art form, creating new vocations for (ipaf people as it was |-

- refined. - . : - .

" As career opportunities in drama continue to grow for those .

with impaired he&ring, more are going to want to know what has . -

_béen done in drama by deaf people in the past. This study-in- . :
tends to describe that history as it occurred at Gallaudet, In
addition, the study gives information on deafness and compen- .- A
satory measures provided by the College, and it c&‘ﬁrq the his-" 7 !
tory of the school from its earliest beginnings in 1856 to the
installation of a hew presiderit in 1969. The intention here is to
inform readers about those’ who have crgated a unique college,
those who attend it, and those who havoﬁevelpped an unusual
form of drama, P .
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THEATRE EDUCAT'ON .IN. ;I.HE ILLINOIS PUBLIC school drama people everywhete share many of the same problems in
COMMUNITY COLLEGE SYSTEM, 1976:77. A ‘ : planning and cgnducting such events, and 1 1s hoped that this study can be
COMPREHENSIVE SURYEY _ Order Ng. R004188 useful to those outside the state as well as to drama people concerned with
. TFr. THomas Netsox, Pu I Umiversity of Hlinois as Urbane Champargn, the compeution sn Utah
1979. 162pp.

v

Based primarily on nterviews conducted at all forty-sid public
community colleges in lllinois during the 1976-77 academc year, this survey
* of theatre education ataains a comprehensivendss rarely found in other
y surveys of a similar nature The author uses the information produced by
the interviews 1o present a detailed. objective descriptiop of the condition of |
theatre education n the lllinois community college systein and to identify
the oppornunities and problems inherent in that condition.

AN ANALYSIS OF THE PROBLEMS ENCOUNTERED IN .
ESTABLISHING THEATRE AS A VOCATIONALLY ORI~ 4
ENTED COURSE AT THE SECONDARY LEVEL AS MANI-
FESTED BY 'THE THEATRE PROGRAM IN THE FIRST
EIGHTEEN MONTHS OF THE FORT HAYES CAREER

Topics covered by the study include theatre curriculums, theatre ‘ - CENTER . Order No. 7916040
production scuivities and facjlives, students, faculty, and admimslraﬁye . -
" concerns. Each topic is exanmned within the context of the fundamental *  WILSON, Phillip Stanley, Ph.D The Ohio State University,”
goals (accessibelity, community onentauon, guality indtruction, and . 1979, 263pp  Adviser: ProfessokGeorge L. Lewls
. comprehensiveness) and functions (college transfer, vocational/technical . . : .
education, student services, community services, remedial education,and ‘ *In September of 1976, the Fort Hayes Career Centeropened -
general education) of two- year college education. . as part of the Columbus School System. Fort Hayes, however,
" Diversity stood out as the dominant charactenstic of the lliinois was to be somewhat different in at least one respett {rom most
community college scene in 1976-77. Some colleges offered notheawe =~ other vocational schools; it was to have a school for the per-
training at all, while others offered elaborate schedules of courses and Co . forming artg--a department of Theatre. .
productions which would rival the theatre programs in many four-yeasr ' ’ Many in the ranks of vocattonal education fett that theatre i
colleges. Within this picture of diversity, however, a strong geographic - and the arts had no place in vocational sohools. €he main prob-
pattern revealed that active, healthy theatre operations occurred with : lem was where to phitce the performing arts in the vocational
greater and greater frequency as one moved from small, rural collegesto spectrum. . ’ M
colleges locajed in or near the big cities. . B © With the rapid growth of Vocational Education within the o
The final chapter recommends (a) that two-year collegeladministrators United States, the Fort Hayes theatre program attyacted wide
become more aware of and sensitive to the probleins and needs of two-yeas attention specifically to see the planning and likely succese of
college theatre; (b) that two-year college theatre teachers design theaure the performing arts program, which made it unique in vdca-
operations according to the peculiar needs of the parent community rather . tional schools. ) v
than aecording to the dictates of conventional theatre practice; (c) that ; The main problems that this study will address, are many
- theatricians in the 1llinois community colleges davelop more effective ~of those that have been raised by vocational educatoi's: can :

channels of communication and organization; and (d) that released time
(reduced workloads) be extended 1o all theatre“instruetors in the lllinois
commugity colleges for their work in extra-curricular theatre activity. -

<

theatre be taught as i vocational subject; how would its cur-
riculum comply with specifications stipulated by State Educa-
tion Departments on Vocational Education; what criteria could
be used to find teachers for the program?

An analysis of the first two yeiars of operation of the Fort | -
Hayes Center will answer m:_ms of these problems. Future

. AN EXAMINATION OF UTAH HIGH SCHOOL DRAFIA planners of vocational theatre programs will benefit from the
" COMPETITION WITH RECOMMENDATIONS FOR qHANGES findings herein. .
T : Order Ne. I884 SR H;)W'cyer this study wil.,: show that t‘hu problems for voca- - .
- - L ' . tional theatre are many. As many in {act that in the oplnion of Lt
TU@—‘*"B_S» RoBerT COREY, PH.D. The University of Utah, 1979. 186pp. . this researchet, vocational theatre 1s in danger of an t'arly
Major Professor: Marilyn R. Holt - demise. - .
_ While high schools in most states participate in some kind 0f statewide In reality, no suitable categbry-for the pcrformh'{g arte has
~ drama competition each year, little has been written abopt the subject, . yet been found in vocational educatipn. However, there i and . ©
particularly about the values and philosophies underlying such competition. " has been strong feeling that theatre as it is taught at Fort
The Utah State High School Drama Competition is the largest activity, i Hayes is a valuable course but perhaps should not be under )
~in terms of cost and student participation, that is sponsored by the Ulah S the auspices of the State Department of Vocational Edugation,
High Sd‘,°°l Activities Association andit h§5 been a subject of controversy The final conclusions of this study strongly suggest that if the
in recent years. It was felt that an examination of this state high school " problems brought orth are not solved at least in part; theatrs
contest could be uséful not only to Utah drama teachers and administrators, " as a vocationally oriented subject at Fort Hayes will not meet -
-buttoth 9§ in other states who may have encountered the same problems. with success. ) . .
-Drawing upbn research into the psychological and sociological aspects of : The curpent success of the theatre program-at Fart Hayes
-competition, this dissertdtion addresses the issue of competition as it affects .' suggests that exceptional sthff enthusiasm and consistent stu-

the adolescent student involved in high school drama competition. More
gpecifically, it examines the Utah event in the context of its past history, its

current practice, as it.compares with high school drama competition . : . . .
N programs in other western states. theatre is obvious, but most will carry their theatre expe}‘t}“

- . X . . b ar ! . j’" ‘ '
= As part of this comparison, visits were madé 10 similar drama activiies - -!mtotheir chosen careers. L

in Souther California and Southern Nevada. In addition, a brief overview B R L ‘
. - of high school drama competition in Colorado, Wyoming, Montana and R N
" Idaho was compiled through telephone interviews. o .. ‘
~ Thisstudy also includes the results of questionnaires which were sent to - .o v : .
assess the attitudes and opinions of Utah high school drama instructors and A N : ‘ ) S . -
" representative high school drama students, as well as the gist of interviews : . e - . oo Ty
_ with Utah college and university faculty members who have been involved o . o oo AT
. 'with the state drama competition, . ' ' i . S . . pee ' :
- Theresults of these several means of investigation, as well as a'close ' - :
" examination of the present operation of the Utah state contest,'have led to ' : : , ‘o S
some recommendations for change. These reccommendationsinclude * =~ - " o S s .y
suggested changes in contest events and financing, and the climinationof  ~ \ ; _ : o - . . L
most regional competition. Suggestions are also offered for ways'to S _ R : N
encourage wider teacher representation in planning the events and for wvays: . _ o g : ) . ,
to provide & wider audience for'the student performers. , ~-. o e ‘ 3
. Some drama contests feature only full-length or one-actplay = - ' t 1 1 AR .

dent tnterest can make the course survive in spite of the short--
comings. That few of the students may work in professionsl

. mgm‘duon In addition (o the one-act play contest, the Utah tournament
E K‘[C@. s individual perfofmance events. Even 5o, it would seem that high
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