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READING STRATEGIES FOR CONTEMPORARY - POETRY

. AESCHBACHER, Jeneil Kelsey, Ph.D. University of Southern

California, 1079. Chairman; Professor W, Ross Winterowd

This sfudy is concerned with the agethetics of contemporary
poetry, the reading strategies it requires, and the experiences
it produces. Because the embracing nature of rhetorical in-
quiry legitimizes a wide variety of issues, a rhetoricalapproach

" to reading offere advantages over a strictly critical approach.

-

A rhetorical inveetigation of reading makes available the whole
sangs of reading experisnces from semantic-syntactic integra=-
tion to valuing.

Reading i» fﬁgrefore treated as an adaptive four-stage pro-
cess made up of (1) neurological processing of visual cues;

(3) semantic-syntactic integration; (3) recoding from short-
term to long-term memory; and (4) valuing.

The strategies of the reading process are unveiled through
an examination of current research and theoretical contribu-
tions in euch areas as inference-building, processing of lin-
guietic structures, perceptual strategies, hypothesis testing,
miscue analysis, and the forming of global representatione,
and the recognition of form and intentions in literary works.
As these strategies are revealed, their uge is demonstrated in
a variety of contemporary poems.

Further demonstration of these strategies {s provided by a
closs reading of Galway Kinnell's Thé:Book of Nightmares.
Thie examination reveals the whole regiater of problems read-

.era encounter when they attempt to come to terms with a seri-

ous work of contemporary poetry. Of particular importance {e
the necessity of treating the text first as an event which takes
place in time. Valuing the sequential experiences of reading
confirms both the satisfying and discomforting sensations which
make up those experiences, leading the reader toward an ap-
preciation of the intrinsic rewards of reading.

Since close reading of Kinnell's poetry produces a series
of questions and hypotheses regarding Kinnell’'s aesthetic. the
development of that aesthetic i8 considered both in terms of
Kinnell's earlier work and in terms of the literary milieu sur=
rounding it. It turns out that Kinnell is qne of many contem=
porary poets interested in redefining form, in creating the open
poesibilities of the present motment (as opposed to expressing
the fixity of past or future), {n attending to the personal voice,
in uniting (rather than separating) art and experience, and so
on'

Finally, it {s clear that contemporary informalist poetics
demand precisely the reading strategies uncovered by rhetor-
ical scrutiny of research in psycholinguistics. A brief look at
poems representing various schools of contemporary poetry )
demonetrates that form in contemporary aesthetics is the struc-
ture of the reading experience.

THE EFFECTS OF USING FICTION IN BIBLIOTHERAPY TO
ALTER THE ATTITUDES OF REGULAR THIRD GRADE
STUDENTS TOWARD THEIR HANDICAPPED PEERS

Order No. 8007128

BEARDSLEY, DONNA A., PH.D. University of Missouri - Columbia, 1979.
196pp. Supervisor: Dr. Wayne Dumas

Purpose. The purpose of this study was to determine the effects of a
planned program of bibliotherapy in mainstreamed classrooms on the
attitudes of regular third grade students toward handicapped peers bearing
an official label and receiving special services.

Procedures. A one-group experimental design was used for the main
Statistical analyses of the data. Two other control groups served as a validity
check on the Children's Social Attitudes Inventory. Whereas one control
group received an innocuous audio-tape, the other control group received
nothing between pretesting and posttesting. The sample came from the
public schoo! district of a small mid-westem city. Sixteen classes, were
pretested and rank ordered according to overall classroom attitude toward
the handicapped. This list was, then, subdivided into three blocks and three
classes from each of the three subdivisions were randomly selected and
assigned to each of the three experimental groups.

Q o
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For a period of two weeks and one day, every other day, the students in
the treatment group listened to the reading of seven fictional stories showing
the handicapped in a number of different situations while interacting with

pped peers. The approval of an expert in children's literature
determined the books actually rezd to the childre. by the researclier during -
the time of the treatment. - :

The instrument for pretesting and posttesting was a Likert-type scale
with five possible response categories. An item analysis done from s pilot
study to determine instrument reliability resulted in the selection of five
questicns focusing on social situations involving hartdicapped and
nonhandicapped children and in the selection of five questions focusing on
social situations involving the interaction of nonhandicapped children with
other nonhandicapped children. Two questions served as blinders to the
purpose of the study. A posterboard picture of thiee handicapped and two
nonhandicapped children was also developed for association with each of
the questions during testing.

After the postiest, the data from each of the experimental groups was
subjected {0 a separate repeated measures analysis of variance. Bacause the
analysis for the two control groups showed no significant change in means
from pretest to posttest, the children at the pretest in the treatment group
were taken to be sufficient controls for their own group at the posttest

Finding+. (1) Though a significant difference was fourd between
hardicapped and nonhandicapped attitudes with attitud:s toward the
nonhandicapped being slightly better than attitudes toward the
handicapped. the difference was not the same for every classroom.
Furthermore, attitudes toward toth the handicapped and nonhandicapped
tended to be uncertain if not slightly positive. (2) No evidence was found of
any change in attitudes {rom pretest to postiest after two weeksof  °
bibliotherapy. .

Conclusions. The condusions from this study were as follows:

(1) Though attirudes toward the nonhandicapped were better than attitudes
toward the handicapped among third graders, the differcnce was not of any
great importance regardless of the classroom since attitudes toward the
handicapped and nonhandicapped tended to be uncertain if not slightly
positive. (2) Though the attitudes of third graders toward the handicapped
varied significantly by classroom, the difference was not of any great
importance.

No conclusions could be drawn regarding the effects of bibliotherapy as
employed in this treatment on the attitudes of third graders toward the
handicapped.

THE SELECTION OF FMILY DICKINSON'S POEMS IN
COLLEGE TEXTBOOK ANTHOLOGIES, 1890-1976
' ) . Order No. 8005379

CHAPPELL, DIANE LANDRY, PH.D. The University of Tennessee, 1979.
128pp. Major Professor: Dr. F. DeWolfe Millgr

Judging by inclusion in college anthologies, Emily Dickinson's poetry
has grown remarkably in popularity, especially since 1930. In comparisen
with the works of other poets, gs represented by selected writers used here
as controls, her poems have been anthologized increasingly niore frequently
in the last forty-five years. In addition, recent anthologists tend to choose
her best works for inclusion over traditionally poputar, but somewhat
fawed poems. An examination of all major types of college anthologies
reveals, first, the growing number of Dickinson poems that have been
anthologized in each decade by the textbook editors as compared 10 those of
the control poets and, second, the titles of the twenty-five of her 1,775
poems that have been chosen most frequently by them in each decade since
1900 (the date of the earliest college anthology available). Furthermore, the
survey of Dickinson's major critics determined that the majority of those
most frequently anthologized poems.are among her best. .

In the summer of 1976 all college anthologies available on the shelves of -
the Library of Congress were surveyed--in all, four hundred, forty-two texts,
Notes were made regarding he purpose of each book, the level of student
for which it was designed, anA the type of course for which it was intended.
The anthologies were divided into the following types: freshman
composition readers, introduction to literature texts, introduttion to poetry
texts, American literature texts, and American poetry texts. Six tables were
compiled to represent the data gathered from each type of anthology
surveyed. The six poets chosen for controls were Donne, Eliot, Frost,
Robinson, Shakespeare, and Whitmar.. Cummings and Sandburg were
substituted fcr Donne and Shakespeare in the survey of the American
literature and the American poetry texts.

The summary tables compiled at the end of the dissertation reveal that
the Amen:  “iterature and the American poetry anthologies contain
approximat. , 32.4 of Dickinson's poems per book as compared to 15.9 »f
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.. \Wiitman' (the second most frequently anthologized pcet among those ' .
= marveyed), and e freshman composition readers, SC pact umons tho © A STUDY OF TWO TEACHING METHODS EMPHASIZING THE
S.Wh: texts, and thbmuoducllon u:l poe_’uzy t?g; e:nuin appl&::lmnlely RESPONSES TO LITERATURE OF JUNIOR COLLEGE
X8 ol het poems per as compared to 7.2 of Shakespeare's (the most STUDEN1S v Order No. 8004804
L anthologized poet among those surveyed). Only the number of o
- """‘"‘“’“ e D A e oo omeht bt DoeRx, DoLsie WILLIAMS, PH.D. University of Pinsburgh, 1979, 120pp.
mede. Hence, the comparisons drawn in the tables ar» more accurate in : Researchers and teachers of English today believe there is value to the
" most cases for Shakespeare than for Whitman whose most frequently ' study of classroom students' individual responses to literary works. They see
) ized poems are most always longer than Dickinson's. On the other literatute as a compl’s ‘ed communication between readerand text
hand, the tables often reflect that in certain decades, as compared to Authorities have <2t - ajor goals for using students’ individual responses
ng decades, increasingly more Dickinson poems were chosen than - that Uile ﬂll\:denwlglc. **¢ in self trust, improve in thinking ability, and
itman poems. «.  perceive the world in relation to her or o himself. .
The summary tables also include a listing of the twenty-five Dickinson This study was an effort to determine whether having coramunity colleg
poems which have been most frequently included in the texts surveyed. The students and instructor identify and recognize alternative personal responses
majority of these poems, by the consensus of her most distinguished critics, does enhance self concept, improve problem:solving ability, and increase -
are “great,” but a few of lesser merit have also been anthologized frequenty : the numbers of and kinds of responses. It was also an effort to determine
while far superior poems have been neglected. Her most frequently which of two teaching methods achieves better those same ends.
anthologized, as well as her most frequently explicated poem is "Becausel  ° One experimental group were two classes of freshmen and sqphomore
could not stop for Death-." Six of the critics surveyed praised it highly. On students who enrolled by choice for the Fall 1978 course in AmeNgan
the other hand, two of the critics surveyed disparaged "I never saw a literature conducted by the researcher at Butler County Communi
Moor-," which, though high on the list ¢ her most frequently anthologized College, Butler, Pennsylvania. The other group were two classes f students
has shown & decline in popularity in recent decades. Because who enrolled for the Spring 1979 course at that college. The course was s
' kinson is such a frequently anthologized poet in college textbooks, it is ) three~hour credit course which met three times a week for the S5O-minute
reassuring to see evidence that the Dickinson poems which students read are- day classes. The research was conducted on 56 students who completed all
more and®nore frequently among her best. tests, with 28 being from each group. Twenty-two works and a final
) examination were selected for the study, one from each of the authors
covered in the course, plus the final examination of the course.
} chhmg emphases in the Fall Group were primarily upon using
thinking," “feeling,” and "associating.” Effort was made to make the
AN EXAMINATION OF VALUES CONTAINED IN Group wre upan havin Sudents ot he B pass fo the Spring,
\ . response,
REPRESENTATIVE AMERICAN LITERATURE ANTHOLOGIES and respond to assignments by categories in as many ways as posessig?e. In
Order No. 8004657 - addition 10 being given a Purves category handout, each of the response
CONSTANT, ANNE PERRY, ED.D. University of Virginia, 1979. 242pp. g:ay; of the g;:;mg q’l}gup"altemated using one of the four major Purves
Traditionally, educational institutions have been involved in the e%h:l:svm _é'l' y g ¢ response. .
transmission of cultural norms and values. Sometimes these values are Orientati "fm! aser Critical Thinking Appraisal and the Personal
intentionally incorporated into the "formal" curriculum; sometimes, ntation Inventory were administered as pre- and - post-tests 10 both
howev : A : N i .. groups. On the pre-tests, students from both groups were found to be
owever, ceriain values can be discovered in the so-called "hidden reasonably similar i
curriculum of an educational setting--the unintended or seemingly ably similar in the 19 measurements of the two Lests. Response data
h A . - s were assembled by coding under the Purves category system the #1 and
unapparent communitation of ceriain ideas, beliefs and attitudes which are £19 res gory sy :
part of the overall instructjon. One area of education which has traditionally Findinat ey and the final exams.
been the subject of values controversy is that of English Education-- Separataly oy o cre that: (1) The two teaching methods aken together or
. panicularly, the teaching of literature. ' (25’ Althgu ’h l:ot change the critical thinking abilities of the students.
This study defines and examines what values are--how they are change !.hesstud : th\h_o tler“hmg rethods laken together did nol significantly
.promoted and acquired and why they are inseparable from the educational Sprins Grous o Sef concepl, the Fall Group improved more than the
! ) o pning Lroup in all measures of the Personal Orientation Inventory, and
process as a whole. The eaching of literature, which is central to any significantly more than the Spri X X '
examination of values education, is discussed as a means by which va'ues 3) Rega:d%ng response informa G’:’:p in certain of those measures.
may be extracted and analyzed for pedagogical implications. individually Made more resaan o doouns collectively and
This study incorporates tri-Jevel value-centered literary analyses atone - response essays of th T ﬁ' :fo"s‘s: and more kinds of responses on the
hundred twenty-five selections taken from two representative high school FeSPONSE e5savs, Separately. the Somna G that they did on initial ungraded
literature anthologies: American Literature: Themes and Writers by more Kinds Of respaases tan the Eall o o P Made more responses and
McGnw-Hill Book Company, and the Scholostic American Literature the Fall Group i ¢ b on the finaf examinations: but
Program by Scholastic Book Company. This analytical technique is used to Sori more responses and more kinds of responses than the
. naly . pring Group on the # 19 ungraded response essays. .
examine literary themes and inherent values within the chosen selections--a Conclusions were that the methods : :
33% sample. Also included are descriptions of textbook formatting, to those used in the Spring Grons and wca m e Fall Group were superior
organization, and generic and authorial representation. The study concludes However, Sudents in Dol g.ouns Lo g Sared by the students.
with a summary of observations based on the findings and suggestions The researcher believes thas uSing eeom o of writing Japonss essays.
regarding the utility and worth of the aforementioned analytical technique classroom procedures. However, ihr:sgel&s:egsls:gts gralggown\::gut:i:;?o"e e
l‘?tior::n :: concerns the oYerall rationale and goals for the teaching of students who were the subjects of the study, no more than one-third of Lhe‘
, . classes should be devoted to using written response essays.
STUDENT ATTITUDE: A COMPARISON OF SCIENCE FIC- .
THE DEVELOPMENT OF EMPATHY THROUGH CHIL-~
TION LITERATURE AND READING VALUES DREN'S LITERATURE Order No. 8001372

Order No. 8000061

FAUVRE, Mary, Ph.D. University of California, Los Angeles
COOK, John T., Jr., Ed.D. Brigham Young University, 1979. ! ng ’
167pp. Chairman: W. Dwayne 1gelt . ! 1979. 175pp. Chalrman: Professor Norma D. Feshbach

The primary purpose of the present study was to investi-

‘The purpose of this study was to determine how student s
attitudes regarding science fiction literature and reading ’ tg::ed:t:;ll:,;;?nf :iflix;:;aihl;txit:ﬁ:ra;a xxesii:;:;::yepn::::?
x;‘llgnbﬁt:g:&t:: by exposure to a teaching unit of science was to examine the relationship between children’s Responses
. to Stories and other characteristics related to the development
Using data from 168 tenth grade English students un three P
ability levels, it was found that exposure to a science fiction z:lr:‘ lli):‘t:z;_yT;I;eit::_\::yw\:?:hc;r;dug:e;imi:)&:?irntonihd:n:ify Spe-
teaching unit could not significantly alter reading attitudes psthy. Appreciation of such crizeria might be u:e d l:t::‘t: Tn-_
and attitudes toward science fiction literature. form editorial selections for reading textbooks.
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The procedure involved the identification of three atylistic
literary elements that may be related to eliciting an empathic
response from readera. The elements thua identified were:
(1) dialogue involving the main character; (3) lack of editorial
commentary by the author which labeled or identitied the char-
aoters’ emotions; and (3) point of view of the main character.
Excerpts from four atoriea were aslected in which these three

literary elements were present: Leo, The Little 5t. Bernard,
_ by Dorothy L’'Hommedieu; Tom Sawyer, by Mark Twain; A
:’ Grows in Brooklyn by_Tm'anetty mith; an¢ Dandelion Wine
El iay Bradbury. Each of the four aelectiond was modified
three timea so that a different literary element waa excluded
each time. Thus, there were four versions, or conditions, of
all four stories. ]

~ The sample consisted of 64 third and fourth grade boys and
girls who were randomly assigned to one of the four conditions.
EKsch subject mét individually with an Experimenter for approx-
imately 30 minutes. The Experimenter read aloud the four
stories, all from the same condition. After each story, the
subject was asked two questions: “How does that make you
feel?°,and *About how much [do you feel that emotion] ?*
These answers were coded and scored fer 6ach story, and
were the primary dependent variable, The scores were inter-
preted in a repeated measure design, using an analyais of
variance procedure.' In addition to these scores for each
child, further data were available for 43 gubjects in the sam-
ple, from measures assessing abilities in Affective Matching,
Emotional Responsiveness, Empathy, Spatial Perspective-
taking, Social Comprehension, and verbal and reading abilitiea,
Children’s scores from tie .lesponse to Stories measure of
this study were correlated with their scores for these seven
measures, as a secondary analysis,

Results from the analysis of variance showed a significant
interaction between atory and condition, indicating that for
some stories the presence or absence of specific literary ele-
ments had an effect on the children’s empathic responses. A
test of simple main effects showed that the stories most influ-

enced by the changes in literary elements were Tom Sawyer,
involving fear and sadness, and A Tree Grows in Brooklyn,

involving anger and sadness. For Leo, The Little St. Bernard
(pride and happiness) and Dandelion Wine (happiness), the
presence or absence of specific literary elements did not re-
sult in notable changes in the children’s responses, In addi-
tion to these findings, significant sex differences were tound,
with boys seoring higher than girls on three of the four

stories. )
In the correlational analysis, comparisons showed no sig-

nificant correlations between the Response to Stories measure
and the other seven measures for boys. For girls, however, -
there was a modest negative correlation approaching signifi-
cance for the Response to Stories scores and Affecting Match-
ing, and'a modest positive correlation approaching signifi-
cance for the Response to Steries scores and_Emotional Re-
sponsiveness, Results were interpreted for their psychologi-
cal implications in relation for the development of empathy,
and for their educational implications considering the use of

~ children’s literature in the classroom as a medium for en-
hancing empathy in children,

THE PORTRAYAL OF BLACK AMERICANS IN PICTURES AND
CONTENT IN THE CALDECOTT AWARD BOOKS AND HONOR
BOOKS FROM 1938-1978 Order No. 8002358

FRANK, ZELMA ANN LLOYD, ED.D. University of Missouri - Columbia, 1979.

193pp. Supervisor: Dr. Richard D. Robinscn

Purpose. The purpose of this study was to investigate the qualitative and
quantitative portrayal of Black Amencans in illustrations and content in the
forty two Caldecott Award Books and 135 Caldecott Honor Books from the
inception of the Award in 1938 to the most recent awardsin 1978. Answers
were sought for the following questions: (1) What is the quality and
quantity of Black representation in illustrations and content in the Caldecott
Award and Honor Books from 1938-19787 (2) Do comparisons by periods
show a significant difference in treatment of Black characters in the areas of
analysis during the four historical periods outlined in the study? The
~h3~=es were assessed in terms of specific criteria designed for the study.

The two main objectives were to describe how Blacks appear in these books
with respect to the criteria used in the study. and (0 assess the changes with
respect to time. For the purposes of analysis, the books were dividedinte - -~
four ten year periods. .

Procedure. In order 1o assess the qualitative and quantitative depiction of
Black Americans in the forty two Caldecott Award Books and 138 Caldecott
Honor Books, the investigator devised an analytic instrument which was
applied to the literature to analyze the illustrations for sterzotypes, and
lifestyles. :fhe story line was analvzed in terms of relationships, siandard for
success, viewpoint, and racial bias. The language factor was analyzed for
derogatory names, epithets and dialect The effects of the book on the
child's self image was also studied. The number of Black characters was
calculated. The instrument utilized contained six evaluative criteria of

- categories which were completely and thoroughly defined in writing and
referred to whenever necessary during the evaluation process. Using these
criteria, each b as rated on a Book Evaluation Form indicating whether
the book's content and illustrations were anti-racist, non-racist, racist by
omission and/or commission, or not applicable in the following categories:
(1) Pictures and lllustrations, (2) Story Line, (3) Loaded Words,

4) Changterizau‘on. (5) Setting, and (6) Overall Contribution. The

findings within each of the categories were assessed for each book swarded
during the periods studied: 1938-1947, 1948-1957, 1958-1967, and 1968-
1978. Comparisons between the periods were also made. First, the
combined total of the Caldecott Award Books and Honor Books were
assessed as a group. Second, the Caldecott Honor Books were examined asa
separate group. Third, the Award Books were evaluated as a separate group.
The investigator's evaluations were supplemented by the evaluations of two
trained coders who also read the 177 books. The training sessions consisted =
of three two-hour sessions and one three-hour session. Content Analysis was
used to assess the books under study. The treatment of the data was based
upon s lpngitudinal consideration of the oblained data. indicating the status
of Black portrayal and the changes which occurred from_1938-1978. On the
basis of these data, certair conclusions were drawn by ufilizing the
combined mettiods of historical and descriptive analysis and interpretation. -

The findings were expressed in terms of frequencies and percentages.

LITERATURE AS ENCOUNTER: THEORIES OF CRITICISM,
COGNITION, AND TEACHING IN THE CQLLEGE CLASSROOM,
AND A DESCRIPTION OF INTERPRETIVE INQUIRY, A
TECHNIQUE FOR LEADING DISCUSSION Order No. 8005744

GOLDBERG, MARILYN KARASEK, PH.D. Indiana University of Pennsylvania,
1979. 212pp. Chairman: Frank T. Como

The liteature in threé broad areas of study revealed an unexpected
correlation with practical implications for the teaching of literature to
college-age students, a correlation implied by the phrase used throughout
this study, “a subjective cognitive approach 1o literature.” The cognitive
aspect of subjective responses accents the higher cognitive skills of
interpretation, synthesis, and evaluation.

Many recent theories of literary criticism have acknowledged the
impontance of the responses of individual readers to works of literature.

. Spanning a spectrum of subjective attitudes, these studies recognize that the

individual reader is responsible for final interpretations as well as feelings
about the works read. An implication for teaching is the value of sharing
¢ responses so that students can reverse or reinforce their own.

Recent theories of cognition have provided models of information
processing that support this subjective approach. Explored in this study are
relevant aspects of theories of Jean Piaget and Jerome Bruner as well as
elaborations by Ulric Neisser and Lev Vygotsky,.a!l explaining in somewhat
different ways the activities of human minds when confronting information.
Perception, conception, assimilation, accommodation, catcgorization,
memory, motivation, and sponta 1cous or non-spontaneous learning -- all of
these concepts are pertinent to teaching, all suessing the value of learning
that is active, insightful, and inter-related.

The classroom technique that promotes these values is discussion, a
technique that has received some suppurt in empirical studies and one that
is especially relevant in the teaching of literature. Whereas lecture classes
might produce somewhat detter results on tests that measure subject
mastery, discussion classes provide increased motivation, more positive
atutudes and some improved delayed recall. Some of these latter values are
among the most important in the teaching of literature. The variety of
possiole goals of teaching hiterature and the importance of correlating the
classroom procedures with the goals of teaching are two basic premises of
this study.



This repont contludes with a profile of five classes taught by this writer
- usinga particular discussion technique aimed at developing active insightful
- ~—thinkiag sbout Conrad’s Heart of Darkness. The technique, called
.. ve inquiry,” is described, and the value of interpretation is
within the perspective of Bloom's taxonomy of the thinking
processes. The students who are profiled are members of freshman
composition classes at the Altoona Campus of the Pennsylvania State
.~ University who read the novel as the basis for writing a paper. These
- students responded t0 a survey, dnd résults were grouped together to.
- angwet, informally, seven questions: (1) What were student responses to
" their reading of Heart of Darkness? (2) What were their responses to the
novel after they discussed it? (3) In general, did they prefer lecturé,
discussion, or any other format in their classes? (4) Did the students feel
stimulated or excited by the discussions? (5) Were the students able to refer
ideas in Hesrr of Darknessto their own lives? (6). Did the students regard
. the discussion classes as situations wherein a memorable quantity of
information was generated? (7) Did the students listen closely and respect
what their classmates said during the discussion?

Finally, this study is completed with a short excerpt of the transcription
of one class, an excerpt later analyzed for the role of the teacher in initiating
and maintainingthe discussions as well as for the various ways the students
interacted.

v

THE USES OF APPALACHIAN CULTURE AND ORAL
TRADITION IN THE TEACHING OF LITERATURE TO
ADOLESCENTS ' Order No. 8001744

HATHAWAY, Joyce Alley Toothman, Ph.D. The Ohio State
University, 1979. 182pp. Adviser: Professor Frank Zidonis

The purpose of this study is to discover what literature
has been written on the use of folklore in the junior high
school and high school English clasaes, und to suggest ways
in which Appalachian folklore reflects the values of Appalach-
ian culture, and to explore ways in which the oral traditions of
the culture may be put to use in English classes.

A survey of the existing literawre on the use of a folkloric
approagh to imaginative literature indicates that the writing ia
that £ has been sparse aiid that virtually nothing has been
publibhed linking Appalachian tolklore to the teaching of litera-
ture. Still Appalachians have had a strong oral tradition, and,

. a more important consideration for Ohio educators, migrants
from the mountain regio: congtitute what may be the second
largest minority group in Ohio publie schools.

Though Appalachian society {8 changing, for complex his-.
torical, economlic, and geographic reasons mountain people
continue to hold fast to cultural values which distinguish them
from mainstream culture. These values, primarily traditional-
ism, the strength of kinship bonds, attachment to place, and a
fundamental religious faith, are rooted in the culture even
when Appalachians migrate to urban areas outside the moun-
tain region. There the values orientation of Appalachians may
come in conflict with the institutions of the larger society,
particularly the public schools.

For over half a century the Appalachian region has pro-
vided a rich and varied harvest of folklore for amateur and
professional folklorists. Ll‘s ther aspects of culture, the
folkjore of a people not only rors the cultural values but
serves to reinforce them as wéll. Through an understandirg
of the culture and the folklore it produces and perpetuates,
one gains insight into the dynamics of Appalachian society.

* Of more relevance to the teacher of English are the paral~
lels that exist between the genres of the oral tradition and writ-
ten literature. Put to use in lltrerature classes the folkloric
approach to literature serves several important purposes. It

- enables the student to appreciate his own cultural heritage. It
revesls the universal concerns of man which are cross cul-
tural but take distinctive forms in various cultures. - Thus, it
provides insight into cultures outside one’s own. Further,
specific genres of folklore contain structures and themes
which correspond to those that appear in genres of written
literature. As a stratég: for using folklore in English classes,
a progression from a simplest and most familiar to more com-
plex forms is suggested. Dialect and proverbs constitute the
first steps. The family folklore, which cuts across all genres
(' ‘olklore is explored. Legend, a form with which adoles-
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cents are familiar, follows. Finally, folktales, the most sophia-
ticated of folk narratives, are discussed. Because the Jack
Tales are a peculiarly Appalachian form of folktale, the empha-
sis Is on these mountain variants of Miirchen. Parallels are
drawn bstween these genres in the oral tradition and their use
In tiction. The Jack Tales, for example, recreate the cycle of
the hero, a form that pervades many forms of fiction,
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A HISTORY AND ANALYSIS OF THE WILLIAM ALLEN WHITE
CHILDREN'S BOOK AWARD l Order No. 8003691
HERRIN, BARRARA RUTH, PH.D. Kansas State Universiry, 1979. 417pp.

The William Allen White Children’s Book Award--established in 1952
to honor a small-town Kansas newspaper editor known for his folksy
sagacity, William Allen White--was the first state reader’s choice award for
childreaf‘ach year Kansas students in grades four through eight choose
their favorite book from a master list of fourteen 1o twenty-two titles
selected by representatives of educational organizations throughout the
state. The winner author is invited to visit the state to receive the award--a
bronze medallion--and meet with children, parents, librarians, and teachers.
The William Allen White Award thus encourages the reading of good
books, scquaints Kansas schoolchildren with authors, and serves as a model

?

. for the establishment of other state awards as well.

The primary purpose of the stidy was 10 document--using oral-history._____
techniques--the founding and early development of the award program.
Taped interviews with persons who effected and affected the program were
used to piece together the significant events in the twenty-six year history of
the award. Secondary objectives of the study included describing the
administrative and operational procedures for the award, analyzing the
aws rG program in terms of trends in participation, book selection, and
winning genre, and establishing the reading preferences (by genre) in the
1977-78 voting.

Conclusions reached as a result of the interviews and analyses suggest
that the basic simplicity of the award program with its involvement of
educators across the state on the Book Selection Committee has been a
major factor in the success of the award. Budgetary problems exis, but the
program continues Lo receive support because of its popularity and publicity
value for its sponsor, Emporia State University. Operational procedures for
the award have changed iittle, but involvement in the program has increased
from 8% of the eligible population to a high of 39% (1972) and suabilized.
Participation by school districts is fairly evenly distributed throughout the
sate.

Stories of realistic fiction are most ofter chosen as winners of the award
with animal storiesboth fanciful and realistic--well-established favorites.
Titles of information, poetry, or traditional literature seldom receive
proportionate shares of the vote. Distinct differences in the genre
preferences of fourth and eigh*h graders were observed in the 1977-78
voting, with fourth graders choosing fantasy and eighth graders selecting
realistic and historical fiction ©

Recommendations, including the establishment of a Task Force (0 study
the effectiveness of the program, the endowment of the award, and
encouraging increased involvement through participation packets
distributed by university personnel visiting in the schools are made.

The William Allen White Children's Book Award (according to those
interviewed) has influenced the availability of good literature for children--
including the blind and visually handicapped--in the state, brought
recognition and additional collections (May Massee) to the university, and
encouraged many children to enjoy reading and practice the democeratic ..
right to vote.

RESPONSE TO LITERATURE IN A SCHOOL ENVIRON-
MENT, GRADES K - § Order No. 8001748

HICKMAN, Janet Gephart, Ph.D. The Ohlo State University,
1979. 256pp. Adviser. Professor Charlotte S. Huck

Using an ethnographic approach, this study explored chil-
dren’s response to literature in natiral classroom environ-
ments, The major purposes were to jdentify a broad range of
response behaviors, compare age-level differences, and dis~
cover patterns related to classroom contexts. The investi-
gator acted as a full-time participant observer in an open-
space, informal classroom elementa including grades
resenting K-1,




.......

3«3, and 4=0 grade levels were studied during the firet four
months of the school year. Each group was the subject of in-
teasive abservation for at least 20 school days, although & run-
ning account of major respones events wae maintained for each
grouwp throughout the study. Evidence was collected in descrip-
tive notes and anecdotal records, taped discuesions and inter-,
views with children, and photographs of children’s work. Al-
" though the primary focue wae on the teachers’ own literature
programas, the investigator did introduce and systematically
- ecollect responses to one picture book to tacilitate comparison
across grade levels.

The findings indicated that children expressed response to
literature in a variety of ways, many of them different from ,
conventional oral or written response statements., Informal
sharing, browsing and other contacts with books, and free com-
ments were the prevalent spontaneous responses; nonverbal
behaviors indicated children’s reactions as a story was being
read, Other responses were seen in actions such as imitating
or demonstrating meanings, in drama, in making various prod=
uéts (pictures, games, collections) based on litersture, and in
writing with a story as model.

In the comparison of grade-level groups, it was evident
that some types of responses were especially common at a
particalar age level; for example, dramatic play and actions
with the K-1 group, sharing and demonstrating proficiency in
reading with the 2-3 group, and the expression of strong likes

and dislikes at the 4~5 level. At all levels, ~hildren were con-

> corned with making sense of a story. In the case of related
selections, they were more likely to comment about similari-
ties than differences.

Overall, responses reflected the children’s levei of think-
ing and language development. For instance, young children
centered on parts rather than wholes, whereas older children
generalized more. Young children tended to itemize story
characters, which were often identitied generically, while
older ones were more likely to represent characters in rela-
tion to one another. Although K-1 children could talk about a
story’e lesson in terms of particular characters and events,
45 children could explain meanings in language disembedded
from the immediate context of the story.

The teachers in the study.influenced the responses that oc~
curred by providing many books, often theme-related, and
allowing for their maximum accessibility. They recd aloud
every day, discussed books frequently, furnished materials
and suggestions for book extensions or activities, and provided
for group sharing and display of literature-related projects.
The evidence suggests that at least some expressions of re-
sponse within these classroom contexts were rule-governed;
children seemed likely to talk about a book they could touch,
or to offer comments to a féllow reader, or to work with a book
which had been legitimized by the teacher’s attention.

In other patteins, response to literature was seen to be
long term and cumulative, Children returned to familiar stor-
ies in different contexts, and developed response products over
a period of time, sometimes with reference to multiple sources.
" This study indicates that children’s expressed response to
literature is largely context-dependent and should be investi~
gated further in those terms.

. THE MOTIVATIONAL EFFECTS OF VARIOUS DISPLAY
. TECHNIQUES ON BOOK SELECTION OF ELEMENTARY
SCHOOL CHILDREN Order No. 8012467

HoLLEMAN, BeLvA Bise, ED D. The University of Tennessee, 1979. 164pp .
Major Professor: Paul C. Bums

The purpose of this study was to determine the effect of various display
techniques used in the schoo! library on student book selection. The study
also examined the recall time of various display techniques and the
relationship of display technique preference to grade level of the pupils.

A survey of 550 students in grades 1 through 6 in Rocky Hill School,
Knoxville, Tennessee, was taken to determine technique preference and
display recall using recall as a measure of interest. The survey was also used
o determine book selecion a related to display technique. An interview of
a stratified random sample of the students was used to sypplement the

findings. A special study was designed to determine if there was a significant

IC

IToxt Provided by ERI

L

10

[ A

difference on book selection for third and fifth grade students as related to
display technique. Using the chi square and analysis of variance statistical
procedures, it was found that there %as a significant difference and three
dimensional displays were more effective motivators of book selection.

The daua indicated that realia collections were most effective in evoking
interest, however, there did not appear to be a relationship of preference to
grade level. The live animals, an unmodified realia collection, were most
preferred display by students. Other realia collections were also identified as -

,being important to students’ book selection and interest. It appears that

student-made projects evoke much student attention. Bulletin boards are
more readily recalled for a longer period of time than other displays,
however, high interest and personal involvement are necessary cues for the
recall. Children’s interests and current affairs are important in motivating
book selection and play an influential role in display effectiveness.

IMPROVING COGNITION OF LYRIC POEMS: AN

INTEGRATED APPROACH FOR THE TEACHER .OF ENGLISH
Order No, 8007094

JoNES, DANNY CURTIS, PH.D. Indiana University of Pennsylvania, 1979.

163pp. Chairman: Frank T. Como

To assist college freshmen in the cognition of lyric poems, teaching
strategies based primarily on speech act theory, psycholinguistic reading

- theory, generative-transformational theories of semantics and syntax, and

subjective literary criticism are proposed.

‘The lyric poem is seen to consist of a particular kind of cummunicative
act, an act by the poet which carries the illocutionary force of an invitation
as well as the illocutionary force of a request. The reader is invited to enter
the world of the poet's imaginings and is requested to believe as the poet
believes and feel what the poet feels. The lyric is characterized by frequent
flouting of ordinary speech convention. Heuristic procedures are designed
to help prepare inexperienced readers of lyrics to gain comfonable entry  -.
into the world of the poem by integrating the nature of the poet’s invitation
and request into the world of their own lives and experiences and by
priming their cognitive systems to anticipate situations which may pose
cognitive challenge once the poem is read.

Post-reading classroom activities are designed to assist students in the
perception, comprehension, and interpretation of structures which contain
heavy semantic loading (multiple meanings and associations), ambiguity,
and metaphor--phenomena which occur frequently in lyric poems and
which are seen to pose significant readability problems for inexperienced
readers of poems.

To help students deal with heavy seman ic loading and lexical
ambiguity, a feature analytic teaching mode| is proposed. In the classroom,
students piepare modified semantic feature lists for important words, lists
which consist of four types of information about the words: (1) Broad
Semantic Categories (semantic markers), (2) Denotative Meanings
(distinguishers), (3) Connotative Meanings (subjective responses), and
(4) Associative Meanings (all other words or phrases in the poem which
relate in some way to the word under scrutiny). Once the lists are compiled,
analysis is made of the possible meanings, associations, and
interrelationships of the words. Syntactitc ambiguity may be dealt with
through exercises in which sentence content is broken down into deep
structure components or through exercisgs in which sentences are
paraphrased.

To assist students in the handling of metaphor, proposed is an exercise
in which students compile contextual feature lists for words which represent
both sides of the metaphoric equation. Students then perform an analytical
procedure in which significant similarities and differences between both
sides of the metaphor are perceived. comprehended, and interpreted in the
light of the context provided by the poem as a whole.

It is concluded that implementation of the proposed teaching models
and procedures can lead to improved cogniticr of lyric poems by
inexperienced readers and can contribute significantly to the development
of indeperident readers. : .

AN ANALYSIS OF ETHNIC BIAS IN FICTIONAL CHARACTERS
IN HIGH SCHOOL LITERATURE ANTHOLOGIES
Order No. 8004814
JoserH, CECELIA ROSEMARIE, PH.D. University of Pitisburgh, 1979. 139pp.
The purpose to this study was to analy ze the fictional content in selected
eleventh grade literature anthologfes published since 1968 for the evidence

of ethnic bias in terms of the stereotyping of ethnic minority characters. The
sample consisted of 244 fictiona) works.



A quantitative form (Data Form [/Fictional Content) was used to collect

and code the data. The selections were coded: (a) a selection included a

minority ethnic character and was written by non-ethnic minority suthor,
(b) a mlection had identifiable ethnic characters unrelated to this study,

| .;_‘ (¢) aselection had no ethnic minority characters but demeaning or

.. duvogstory statements were made about ethnic minority groups. (d) a

. ' sslection had no ethnic minority character, (¢) a selection was not

" analyuble based on the established criteria.

A qualitative form (Data Form 11/Ethnic Bias Indicators) was applied to

_ those selections that were coded "a." The criteria and checklist of questions
were genersied from Perspectives on School- Print Materials: Ethnic, Non-
Séxist and Others, (San Francisco, California: Far West Laboratory for
Educational Research and Development, 1975) and "Criteria for Teaching
Materials in Reading and Literature.” (National Council of Teachers of
English, 1970). The four major criteria uséd to identify the category of
stereotypy were the positive or negative rating of individualizatior. central
role, positive role and verisimilitude.

Hypothesis. The assimilationist ideology based on dominant-ethnic
(Anglo-Saxon monocultural model) thinking is reflected through the
fictional characterization in the majority of selections.

Finding 1. Fictior.al content in eleventh grade literature anthologies are
inclusive of Afro- American characters; however, of the nineteen selections
wrillen by non-ethnic minority writers which were read and analyzed, ten of
the thirteen selections with Afro-American characters showed evidence of
ethnic bias as reflected by stereotypy. Finding 2. Fictional content in

_ eleventh grade literature apthologies are inclusive of American-indian
characters based on the fact that three of the inclusions were represcnted by

one selection, "The Bear" by William Faulkner. Finding 3. Fictiona) content .

in eleventh grade literature anthologies are inclusive of Mexican-American

. characters; however, two selections with Mexican-American characters
showed evidence of ethnic bias as reflected by stereotypy. Finding 4.
Fictional content in eleventh grade literature anthologies did not include
Asian-American (Chinese or Japanese) nor Puerto-Rican American
characters. Finding 5. Fictional content in eleventh grade literature
anthologies included Afro-American, American-Indian and Mexican-
American authors but Asian-American and Puerto-Rican-American awthors
were not represented. Finding 6. There was no increase in number of
fictional works regarding the representation of ethnic minority characters in
comparing an earlier edition of an anthology with the latest edition by the
same publisher.

From this study, the following conclusions have been drawn: (1) There
is some reflection of cultural diversity in the fictional content of high school
literature anthologies even though there is a lack of representation of Asian-
Americans and Puento Rican-Americans, (2) Some stereotypy was
identified but it is not evidenced in the treatment of every ethnic minority
character. (3) There has been no increase in the number of selections with
ethnic minority characters in the fictional content of high school literature
anthologies in the later editions by the same publishers.
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EVALUATION OF A CHILDREN'S LITERATURE PROGRAM
DESIGNED TO FACILIT_A,'TE THE SOCIAL INTEGRATION OF
HANDICAPPED CHILDREN INTO REGULAR ELEMENTARY
CLASSROOMS Order No. 8001773

LEUNG, ESTHER KAU-TO, PH.D. The Ohio State University, 1979. 299pp.
Adviser: Professor John O. Cooper

A children's literature program, designed to facilitate the social
integration of handicapped students in the regular elementary classroom,
was implemiented and evaluated in three suburban primary classrooms. The

- effectiveness of the program was assessed through (1) direct observation of
behavior change in the integrated classrooms: (2) sociomelric measurement
of handicapped students’ social status; (3) handicapped an 1 regular
students’ opinion change concerning handicapped people; and
(4) experimental teachers' evaluation of the program. The program was
based on ten short children's stories and discussions about handicapped
people. Three regular elementary teachers participated in the study. Fach
teacher had two handicapped students integrated into her room. The
teachers read one story a day, for ten consecutive school days, to their
individual classes, followed by structured discussions on the characteristics
and desirable interpersonal behaviors with handicapped people as depicieu
by each story. Two trained observer; nvserved and recorded social
interaction between the handicapped students and regular students, and

between the handicapped students and their regular teachers, before, during

and after the implementaticii of the children's literature program. A 3-item
sociometric measure and a 12-item opinionnaire were administered to th.e

experimental classes before and immediately following the literature .
" “am. Experimental teachers evaluated the program at the conclusion of
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the observational study. Interval-recordings of observed behaviorsas
displayed by multiple baseline graphs indicated no clear functiona!
relationship between social interaction and the literature program. The
administration of the opinionnaire pretest confounded the results, as
tive snd neutral interaction between teachers .3 handicapped students
while negative interaction decreased following the administration

. of the pretest in all three classrooms. Positive and neutral interaction

between handicapped and regular students increased markedly in one

¢ after the opinionnaire pretest. Positive and neutral interaction
increased or maintained while negative interaction generally decreased,
between all handicapped students and regular students in all classrooms, as

. the litersture program was implemented. This condition maintained during
post-program follow-up observations. The sociometric prepost tests revealed

that five handicapped students’ social status did not improve afier the
literature program. Responses from the opinionnaire prepost tests indicated
that students became more favorable in their opinions and values of
handicapped people. Correlated t-values revealed that the opinion change
was siatistically significant for the three classes and in each classroom.
Teachers' written evaluation was favorable to the litersture program. They
considered it as effective in facilitating socia! acceptance of handicapped
students in the integrated elementary classrooms.

THE EFFECTS OF FACTUAL RECALL OF THREE METHODS
OF PRESENTATION WHEN READING TO CHILDREN
' o Order No. 8010683
IIMSEBMDE. SusaN LYNNE RONEY, Pu.D. The University of Akron, 1980.
Pp. '

This study examined the effects that three methods of presentation had
on factual recall scores when reading to children. The three' methods of
presentation were auditory, visual, and tactual. Students were read to from
either a realistic fiction selection from children’s literature or from an
academic textbook. Raw scores on a section of the Peabody Picture
Vocabulary Test and a selection from the McCall-Crabbs Test Lessons in
Reading were covaried to account for individual differences. ARer being
read to, students were given a factual recall evaluation using an instrument
designed by the researcher for the selections read. The population came
from fourth, fifth, and sixth graders in an outer-city school.

Multiple linear regression models were used to obtain an F-test score for
each hypothesis examined. Significance was found in the following general
areas: (2) auditory and visual presentations result in significantly higher
factual recall scores than tactual presentations when reading to children,
(b) listening to realistic fiction results in higher factual recall scores than
listening to social studies text material, and (c) verbal ability and reading
achievement scores are significant predictors of factual recall scores when
reading to children.

The review of the literature discussed reasons for reading to children,
techniques for reading aloud, and reasons for using variety in lesson
presentations. The research findings coupled with the literature review
suggested many additional research possibilities.

YOUNG ADULT REALISTIC FICTION, 1967-1977: IMAGES OF
ADOLESCENT MALE PROTAGONISTS Order No. 8001779

MCBROOM, GERALDINE LYNN, PH.D. The Ohio Siate University, 1979
196pp. Adviser: Professor Frank Zidonis

As a separate area of book publishing and educational interest, the field
of young adult litrrature is a relatively new development. The religious .
tracts of the 1700's and the dime and domestic novels of the 1850's, both
written for adults but read by adolescents, were the forerunners of the
adolescent novel of today. By the 1960's, though, when publishers had
recognized young adult readers, the numbers of books published for them
increased greatly. As the numbers of these adolescent novels grew, o did
the interest and controversy about their topics, the new realism in young
adult novels. Little systematic research has been conducted, however, to
examine current realistic fiction for young adults. In addition to the
controversy over new realism which arose in the 1960's, many writers and
educators were, at the same time. realizing the limited and stereotyped
images of females in much of the literature presented to young regders. The
research examining these images was quite extensive, but few studies
included images of males. This dissertation, there{ore, meets two needs: the
need for more information about the contemporary young adult novel of
realistic fiction and the need for investigation into the images of males

presented (0 readers. ) <
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The research reported includes a brief history of young adult literature ~ *
and 8 ummary of the previous studies on the images of females and males

in children's and adolescents’ books, readers, and texts. This is followed by

the results of a content analysis of young adult novels of realistic fiction and

8 descriptive analysis of the major adolescent male protagonists contained in
thess novels. '

The novels selected for this study were recommended at least three times
by professional journals or college teachers of young adult literature. These
were limited both to publication dates after 1967, the date many cite as the
beginning of new realism, and to those novels with a major adolescent male
character. The specific areas investigated in the content analysis of the
novels include: publishing divisions, authors, nunibers and relationships of
charscters, color and economic categories represented, family structures,
time spans, settings, narrative styles, topics, and themes of the novels. The
descriptive analysis focuses on the major adolescent male character's age,
physical description, personality, attitudes about peers, females, parents,
and other adults, as well as his goals, emotions, activities, and ability to
resolve the novel's conflict. : _

The results indicate that the typical young adult novel of realistic fiction
with a male protagonist contains a majority of white, male characters, is
written by a white author, is published by a juvenile division, is set in the
United States. and spans six months. It contains.previously aboo topics but
i as didactic as"earlier novels. Usually one major character who faces the
problems of growing up is shown maturing and accepting the consequences
of his actions,

The descriptive analysis suggests that the male protagonist is not much
different from those in earlier young adult literature; he is an all-American
boy who shows daring individualism and the positive results of living the
good life. Despite what prev.ous research states, this character is sensitive
and displays a wide range of emotions. In the majority of the novels, he is
active in resolving conflicts and positively reinforced for his active role.

The final sections of this dissenation give suggestions to those ‘aterested
in conducting research in the area of young adult literature and to educators
wanting to use these novels in the classroom.

A DETERMINATION OF CHILDREN'S INTEREST IN POETRY
RESULTING FROM SPECIFIC POETRY EXPERIENCES
Order No. 8002301

McCauL, CaroLyN JOSEPHINE HEIN, PH.D. Bhe University of Nebraska -
Lincoln, 1979. 142pp. Adviser; O. W, Kopp

The purpose of this study was to measure intermediate level children's
interest in poetry as a result of specific experiences with poetry. The study
addressed these two problems: (1) To determine if specific experiences of
listening to poetry, writing poetry, dramatization «.f poetry, artistic
interpretation of poetry, and speaking poetry will increase in intermediate
level children's interest in poetry, and (2) To determine which specific
experiences with poetry will result in the greatest increase in children's
interest in poetry.

 Summary of Procedures The procedures of the study included: (1) The
development of a pre-post, “Interest in Poetry Instrument” and an
instructional unit in poetry for the classroom teacher to use wth the subjects
during the study. (2) The collection and analysis of data from 140 subjects,

grade 4, grade S, and grade 6 from Class 1, Class 11, Class I1I. and Class IV,
Nebraska School Districts during the spring of 1978.

Conclusions. The results of this study confirm that intermediate
children’s interest 12 poetry will increase if the students have exposure to
and have varied experiences with poetry in elementary classrooms.
Additionally, the study showed thai all experiences with poetry did not
show the same increase in interest.

Listening to poetry showed the biggest increase in every grade level,
school class district and female-male pre-post scores. Subjects preferred
listening to rhymed poetry over unthymed poetry. When given the choice
they enjoyed listening to poetry more than lisiening to stories.

Speaking poetry or choral reading had the smaliest positive gain.
Subjects did not like to read poetry outioud with or to their classmates.

.Combining puetry and dramatization was more successful in the 4th
grade than at the 5th or 6th grade level. :

One of the favorite areas enjoyed by the subjects was combining ar and
poetry. The students continued to illustrate poems throughout the three
week treatment period.

Intermediate grade students like to write poetry but find it difficuit It
was evident that the subjects liked to write pcelry that followed a set
firucture more than writing free verse. The lowest negative score of all items -
was "1 like to write poetry that does not thyme."

The pre-post scores of the male subjects increased almost twice as much
% the females 1..c greatest increase was in the.6th grade male scores. The
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female scores were higher at the beginning and end of the study.

Fourth grade students showed the greatest increase in interest, followed
by the sixth and fith grades. !

All school class districis revealed increase of interest in pre-post scores.

Recommendations. In order for children's interest in poetry to be
mainuined there must be frequent and varied experiences with poetry. ,
(1) Intermediate grade children must be exposed 1o poetry throughout the
academic year. They should have experiences with all types and forms of
poetry. (2) Teachers should introduce poetry to children first by having .
them lisien to many poems. (3) Childrer should not be expected townite
poems cf their own unlil they have had many different experiences with
poetry. (4) Poetry materials must be made accessible to elementary children
in media centers and classronms. Poetry centers should contain
coniemporary as well as traditional poetry. (5) Teacher training institutions
should spend more time in preparing undergraduate students to teach
poetry in the elementary schools. Workshops should be made available 10
graduale studentsin poetry so they can refine their skills in teaching poetry.

CHILDREN AlMD FAIRY TALES: A STUDY IN NINE-
TEENTH~CEN[URY BRITISH FANTASY Order No. 8000711

MOSS, Anita West, Ph.D. Indiana Unlverslty. 1979. 387pp.
Chairman: Donald J. Gray

In nineteenth-century England the “battle of the fairy tale,"
& heated controversy closely aliied to changing conceptions of
childhood, the function of education, the role of the imag.nation,
and the general nature and function of children's literature.
helped to spawn some of Britain’s richest works for children
and to establish fantasy as a serious form of literature. Moral-
ists and educationists at the beginring of the century openly at-
tacked the fairy tale and cautioned against nourishing the child's
imagination. Defenders of the fairy tale, drawing their argu-
menta primarily from Romantic ideas of childhood and the
imagination and the conventions of fairy tale provided by the
French court tradition, the Brothers Grimm and Hans Chris-
tian Andersen, encouraged British children's writers to write
literary fairy tales.

By the 1840’s and 1850's, British children's writers were
creatingdidactic fairy tales. Suchwriters as Catherine Sinclair,
Mark Lemon, and Francis Edward Paget, consciously endorsed
the liberation of children, the imagination, and fairy tale. In
practice, however, these writers manifeat an inability to sua-
tain a commitment to the pleasures of fantasy. Characterized
by highly teirifying effects and split structures, their works
reflect a deeply divided purpose between the artist and the
moralist, between the conventions of the British Moral Tale
and the fairy tale.

Deeply influenced by portrayals of children in the poetry of
William Wordsworth and by Thomas Carlyle’s defense of the
spiritual qualities of a magical universe, writers of Romantic
fantasies transcend narrowly didactic purposes. Given signifi-
cant impetus by John Ruskin and Charles Kingsley, the tradi-
tion of Romantic fairy tale and fantasy culminates in the
fantasies of George MacDonald. In his most compelling
delineations of children, MacDonald takes the conventional
emblem of childhood innocence and dramatizes fantasy char-
acters who grow into a complex goodness or “higher innocence,®
acquire spiritual insight in the world of fairy, and enact these
visionary truths in an ordinary world, Later in the century,
Oucar Wilde draws upon the conventions of Romantic literaryv
fairy tale and writes highly-wrought, even ornate, fairy tales
in order to reveal the child and art as redemptive agents of a
fallen world. Lewis Carroll, on the other hand. mocks or
parodies the didactic tradition to reveal fantasy as a means
through which children may celebrate a joyous anarchy of their
own. In Carroll's fantasy world Alice confronts some of her
profoundest wishes and fears, conquers and rejects them, and
grows towards emotional maturity rather than spiritual wisdom.

Another major group of fantasy writers in mid-century En-
gland, realizing that the basic features of fairy tales were ‘wel}-
known to young readers, feit free to burlesque the form, to use
its themes, conventions and jokes to show up the falien natfre
of the world and the child's participation in that fallen crestion,
to warn against excessive reliance upon romance, and to advo-
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~oale the ehild's self-reliance, initiative, and independence. In-
apired by the tradition of French court fairy tale, these stortes
. are characterized by a sophisticated tone, satirical perspective,
‘s .. Wriesque of fairy tale conventions, and an anti-romantic vision
=7 Jof childhood. '

. I the last years of the nineteenth century and the early

i, *yours of the fwentieth, writers such as Barrie and Grahame

7 sbstvdoned the *uses” of childhood and promoted the real lib-

i . eration of both children and their books. The idea of the child

+ &8 an ageat of imagination and innocence and as a redeemer of

7" or paxticipant in a fallen creation changes to an idea of child-

= .-hood as & retreat from an acquisitive society that is hostile to

. the imagination and indifferent toart and literature. The status

of {antasy and fairy tale had grown because it had been written"
by serious, gifted writers and because it had been associated

with potent ideas about the literary imagination. The functions

of the imagination, childhood, and fantasy as agents of discov-

ery, redemption, eacape, reconciliation, and enlargement which

evolved in nineteenth-century England are still current and

powerful in contemporary children's literature.

v

AN ANALYSIS OF CERTAL\' STYLISTIC FEATURES OF
- SELECTED LITERARY WORKS AND THEIR RELATIONSHIP TO
READARILITY Order No. 8004073

NITSA!S00K, MALEE, PH.D. Southern lilinois University at Carbondale,
1979. 232pp. Major Professors: Dr. James D. Quisenberry and Dr. James
E Redden .

. Thepurpose of this study was to investigate the effects of the linear and
non-linesr stylistic elements of the selected literary works and their
relationship to readability. Both the linear textual micro-structures ,
(syntactic. lexical elements) and the non-linear textual macro-structures

»  (story-grammar, semantic marginal structures, and literary devices) were

analyzed to determine the relative textual complexity. Three tests were
- prepared by the researcher, from the three selected short stories:-4 Clean,
. Welk lighted Place by Ernest Hemingway, The Secrer Life of Walter Mitty
by James Thurber; and 4 Rose for Emily by William Faulkner.
. Forty Thai English-major undergraduate students at Mahasarakam
:  Teacher's College, Mahasarakam and at Ramkamhang University, Bangkok,
. Thailand, and ten American undergraduate students enrolled in Children's
Literature and Language Arts at outhern 11lindTs University at Carbondale,
. asrepresentatives of the readers with English as a foreign language, and asa
. ‘native language, were participantsin the study.
The following are principle findings of the study: (1) Both linear and
. non-linear features of an author's style significantly affected not only the
Thai students' overall reading performance but also their inierpretation
performance; (2) The non-linear textual macro-struciure complexity
significanty correlated with the American students’ overall reading and
interpretation performance rather than the linear textual micro-structures;
(3) There were variations in the students' perception of the meta-semiotic
and meta-metasemiotic meanings of the texts: the Thai students’ and the
American students’ answers of the text interpretation were dissimilar in the
Stories with more abstract themes and similar in the story with more
concrete theme; (4) Theinteraction of the Thai students' syntactic
performance, lexical performance and interpretation performance was the
most imponant in accounting for the overall reading performiance; (5) The
ability to grasp the macro-structures of the stories was proved to be the most
important factor of the American students’ reading performance.
The following conclusions are based on the findings of the study:
¢1) The degree of text difficulty experienced by fluent readers in
confronting literary texts is a function of all viable textual components:
{a) the syntactic network and the logical network of the textual micro-
fiructures: (b) the lexico-grammatcal network and the semantic network;
{c) the text-grammar network at both micro- and macro-level--the

. contextual configuration, the semantic marginal structures, and the staging;
(d) literary devices: (e) the underlying knowledge base. (2) There is great
variation in the complexity of style among the author’s writing as it is
related o native and non-native English readers' characteristics. The
readability of the literary texts, thus, is not restrictively determined, but
variable in accordance with the readers' reading experience, and linguistic
and text structure competence.
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A CRITICAL ASSESSMENT OF LITERATURE IN THE
CLASSROOM: CURRICULAR IMPLICATIONS Order No. 8006851

Sacre, ELIZABETH ANN, ED.D. Columbia University Teachers College, 1979,
3Mpp. Sponsor; Professor Dwayne E. Huebner :

The various approaches to the tesching of literature in the high school
develnped as efforis to make sense of contradictions which characterize the
relationship between literature and the contexts it inhabits--gesthetic,
institutional, social, political. Even though explicit recognition of thess
contradictions has been rare, most theory and practice in the field can be
read as attempts to resolve them. : o

Acknowledgment of the historical forces that have shaped literature ssa
subject provides a context for a major part of this project: to speculate how
literature education could be reconceived if other traditions were brought to
bear on it. Specifically, this study considers a line of thought withiri the
aesthetic/culture theory of the Frankfurt School, that srticulated by
Benjamin who analyzes the meaning and function of art, including literary
art, in the context of the culture industry. It is argued that Frankfurt thebry
not only responds more dialectically to the contradictions characterizing
literature as a subject but has as an explicit intention the exploration of ant's
role in radical social change. In order to analyze the Frankfurt approsch
more adequately, this study examines Marxist aesthetic theory (of which
Frankfurt theory is a cntical appropriation) and liberal and conservative
culture theories (from which Frankfurt theory is sharply distinguished)and  *
which inform, overtly and covertly, contemporary literature education
theory and practice.

This study is located within the radical critique of education that began
duiing the late sixties as part of general dissatisfaction with American
society. Many literature teachers participated actively in that critique and
efforts were made to develop emancipatory pedagogy. While these.eflons
are arknowledged, an attempt is made to criticize and carry them further. It
is argued that even though the theory and practice developed by radical
educators is significant and useful, the concept of literature itself remains
unchallenged, thereby underplaying literature’s most emancipatory
potential.

Most approaches to literature pedagogy have assumed a static notion of
literary an, even though‘other media have been.included periodically as
objects of study alongside the literdry, text. It is maintained that the ¢o-
existence of traditional art and mass media cannot happen withouta
profound redefinition of both. If art is regarded as pant of production and-
the artist as a producer, the cultural sphere becomes political, a realm where
the productive forces of imagination and fantasy project presenuy
inconceivable alternatives to contemporary reality.

Industriali2ation has made the location of art within the productive
sphere more viable and visible. Genre distinctions have changed, blurred
and proliferated. The existence of media which have mechanical -
reproducibility ds a constitutive factor force a rethinking of what artis. An
acknowledgement of this requires a reconceptualization of art to include the
conditions of its production, distribution and reception. The emancipatory
potential of literature can be realized only when dualistic distinctions
between artistic and technical production, artist and audience, fiction and
documentary are challenged. In this new context, an equation between
literary art and text can no longer be assumed. Rather, literature, like all art,
becomes an active, self-reflective, transformative intrusion into reality. But
this redefinition does not mean a reduction or demise of litcrature. On the
contrary, literature gains new forms and meanings in the light of and in
combination with other media. .

Since the media created by the culture industry contain simultaneously
progressive andl regressive potentials, it becomes important that literature
teachers not ignore, reject or uncritically incorporate them into the high
school curmiculum. Focussing on the teacher education process, suggestions s
are made for beginning ways in which literature and literature pedagogy can
be reconceptuahized for studenis within the larger context of radical social .,
change.

FACTORS RELATED TO KINDERGARTEN TEACHERS' BOOK
SELECTION Order No. 8009192

SwWORD, JEANE-MARIE HILMA, ED.D. University of lllinois at Urbana-
Champaign, 1979. 225pp.

This study of factors related to book selection by kindergarten teachers
(a) investigated what books kindergarten teachers read to their pupils
during the story period, (b). inquired into how the teachers select the books
they use in their story periods, and (c) assessed the quality of these books.

Data on what books kindergarten teachers read to their pupils and how
these teachers selected the books they used during the story period were
collected in a questionnaire sent to the 29 kindergarten teachersin one
school distnct. The questionnaire gathered information about ¢lassroom
practices related to story periods, sources used in book selection, eniteria
used by teachers in book selection, and background information about the

teachers.



~ Merature , the investigator developed a basic set of
Werary slements of plat, characterizgtion, and style. These criteria were
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. Using s variety of authoritative sources from thefield of children’s
teria to evaluate the

submitied 10 a panel of three judges for validation. The set of criteria was

% then used to assess the quality of a randomly selected sample of story

w2 (fiction) books read by kindergarten teachers. It was found that 23 percent

g” these books rated high in quality, 60 percent medium, and 17 percent
o

"In order of preference, the criteria that teachers themselves used to select

‘::jj: - books were: suitable content (60%); aturactive illustrations (60%); interesting
“ o (o children (48%); suitable length (44%): developmentally appropriate

(32%); excellent quality literature (28%); enriched language (20%).”

Of the approximately 78 different titles which teachers tended 1o read
during thg school year, they.read more story than any other type of
literature and tended to prefer fantasy to realistic or folk literature.

Teachers tended to use more human sources than published sources in
selecting books for the story period. Of the human sources, they.relied
primarily on personal knowledge, on books brought by the children, w1d on

. * librarians. Of the published sources, teachers used books or lists from

children's literature courses most often, and book selection aids with second
greatest frequency. They seldom used books of which they had no direct

. “knowledge. Both published and human sources were used by kinderzarten

teachers in learning about new books; a majority relied on school librarians
- &8 their main source of information.

Between 20 and 72 percent of the teachers were familiar with the book
selection aids listed in the questionnaire; however, only between 16 and 44
percent used these aids in selecting books.

Some additional information gained concerning classroom practice
revealed: 60 percent of the teachers planned ahead of tinie on a daily basis
which books to read. Seventy-two percent of the teachers planned ahead of
time to reread stories they had read earlier. All 25 respondents read to their
pupils at a regularly scheduled time. Eighty percent of the kindergarten
teachers read to the whole group on a daily basis. Seventy-six percent of the
kindergarien teachers spent S and 14 minutes in the story period. The three
most important reasons kindergarten teachers noted for reading to pupils
were: (a) tostimulate interest in reading (92%); (b) to develop
appreciation for a variety of literature (88%). and (c) to bnng joy to

" children. The four most imponant reasons kindergarien teachers noted for

not reading to punils were: (a) teachers lack time in the schedule (76%);
(b) other activities of schoo! are more important (64%); (c) teachers lack
time to select materials (44%); (d) teachers lack knowledge about children’s
literature (44%). _

4]

THE IMPACT OF THE CULTURE OF A COTTAGE IN A
RESIDENTIAL TREATMENT CENTER ON THE
IMPLEMENTATION OF A BIBLIOTHERAPY PROGRAM FOR
DELINQUENT GIRLS Order No. 8005078
TEMPLETON, GLORIA JEAN, PH.D. The University of North Carolina at
_Chapel Hill, 1979. 358pp. Supervisor: Kinnard White

The framework for this study was a field-based, qualitative analysis of'

“the impact of a treatment intervention, bibliotherapy, on the adolescen“t
“developmental tasks of four delinquent girls, incarcerated in a state training

school for juvenile delinquents. The girls were selected for study using the

Quay-Peterson Behavioral Classification System. Four girls, each
répresenting one of four different categories of delinquent behavior, were
chosen

Data was collected using 8 variety of qualitative methods, including
participant observation, interview, and case study techniques. The
researcher used these techniques over a fourteen week, intensive, on-site
experience as a participant in the girls’ cottagé life within the institution.

Each of the four girls possessed different levels of developmental skill in
relatidn to-adolescent tasks of empathy development and skill in assuming
others’ points of view. The skill levels within each girl did not change asa
result of the bibliotherapy program. :

- The changes noted within each girl related to the relationship each
developed with the researcher. Each girl became progressively more open
. with and trusting toward the researcher. These changes were attributed to
the interaction patterns between each girl and the researcher, rather than to
any influence from the bibliotherapy program. While forces for and against

the possible success of bibliotherapy with each girl were noted, the climate -

of the cottage unit was evaluated as the major factor against success of the

The effects of the bibliotherapy program were mitigated because of
barriers within the culture of the coitage that blocked effective
implementation. The major obstacles were: (1) conflicting goals of a
raei.{ential treatment center that was treatment oriented, but pulled by

-

demands of custody and control; (2) resulting negative impact on the
‘performance on institutional staff, tom between mutually exclusive roles;
(3) ecological characteristics of the physical setting thal created barriers
between staff'and girls and isolated the girls from each other: (4) .resulting
psychological divisions within the cottage setting that had a negative impact
on group dynamics between staff’ and the girls and among the girls asa
group; and (5)-resulting barriers to the creation of a supportive '
environment or positive human telationships, necessary for treatment to
oceur.

. To remedy the negative effects the culture of the cottage had oa the
impiementation of bibliotherapy, the researcher recomménded the creation
of & new environment in the cottage setting, based on principles from milieu
therapy. This approach was recommended to reduce ecological and
psychological barriers sgainst the formation of a therapeutic climate and
positive relatioual patterns within the cottage, and to improve and use the
eu‘x’:‘r::)eeum: potenual present in the primary group living situation of the

.
Lo .
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CHILDREN'S PREFERENCES IN TRADEBOOK FORMAT
FACTORS , . Order No. 8005730

}:::'r:. MARWK ), PH.D. Stare U'nlv'ersuy of New York at Buffalo, 1979, ~
pp. -

This study was conducted to determine the relationship of specifie S
format factors to children’s selection of tradebooks. A sample of 14S third
and sixth grade students from two schools in Buffalo, New York were,
interviewed to ascertain (1) how important they conaidered page size, type,
and illustration position to the selection of tradebooks, (2) their preferences
for variations of page size, typessize, type style, and illustration positicn, and
(3) their reasons for selecting a particular format variation. The hypotheses
tested involved a comparison of observed total sample résults with expected
theoretical results and results for grade, sex, and reading ability groups.

. Materials specially designed for the study were used in & structured
interview with each individual student. Data collecte: during the interview
were analyzed statistically through two variations of chi squate tests and
nonsuumcall)j through a descriptive method of categorization.

The following conclusions were reached relating {o the importance of
format to children's selection of tradebooks: (1) Format frequently enters
into the book selection process of students since 70 percent of the-students
interviewed considered at least one of the format factors important when
selecting a book. (2) Ofthe format areas investigated, type is considered °
important by the largest percentage of the total group (51%). Page size ranks
second (42.8%) while illustration posilion is least important to the total
group (35.9%). Additional analysis for gradé, sex, and readipg ability group
differences revealed that these format factors vaty in degree of importance
10 these groups. _ 3 : . .

The following conclusions were reached relating to format preferences:
(1) There are definite preferences exhibited by the total sample regurding
page fize, type size, type style, and illustration position: (a) The preferred
page size is the medium variation (5" x 8'%"). (b) The largest type (18

point) is the preferred type size variation of the total group. (c) Futura, the
san serif type, is the prefetred style variation.of the majonty of students
interviewed. (d) The total sample tends to prefer illustrations located at the
bot}om of the page. ,

Analysis of grade, sex, and readifg ability group differences revealed -
that students’ preferences. for page size and type size are related to the grade
ang reading ability of the students. Only the variable of students' reading
ability is related to type style while only the variable of students’ sex is
related to preferences for illutration position.

The following conclusions were reached relating to students’ reasons for
!‘ormat preferences: (1) Preferences for page size are predominately
influenced by the expectations of the students for the narrative, pictorial, or
physical content of the book. (2) Type preferences are dominated by the
students’ concern for legibility of the printed page. (3) Students'
preferences for illustration position are influenced by what appearsto be an
g;der to their reading which the students desire t0 encounter on the printed

ge.

Guidelines fot teachers and librarians for the selection of tradebooks for

 late primary and late intermediate grade students were offared based on the

11

ﬁndi_n;s and cqnclusiong of the study. Also presented were suggestions for
publishers and book designers based on students’ preferences for page size,
type size, type style, and illustration position found in the study.



- CONCEPT OF./'\.n .
‘BOOKS

BLACK TRADITIONS IN CHILDREN'S LITERATURE: A
CONTENT ANALYSIS OF THE TEXT AND ILLUSTRATIONS OF
PICTURE STORY BOOKS AROUT BLACK PEOPLE IN THE
UNITED STATES TO_DRETERMINE. HOW SELECTED BLACK

" TRADITIONS HAVE B RTRAYED AND'TO DETERMINE

WHAT IMPACT THESE PORTRAYALS HAVE ON THE SELF
WHO ARE EXPOSED TO THESE
Order No. 8001598

xl’mms. Llu.}ANN BURWELL, PH.D. Michigan State University, 1979,
PP | . .
The purpose of this investigation was twofold. One purpose was 1o

determine if and how selected Black traditions have been portrayed in

re books about Black reople living in the United States for children

seven 10 nine years of age. The study wes also designed jo determine
whatimpact these portrayal have on the self-concept of children who are
exposd 1o these books. Two avenues of expression which many educators,
librarians, and children’s literature specialists voiced and responded 10 whea

_evaluating and using children’s literature were (1) a more realistic

represeatation of Black people in the text and illustrations of children’s
Hrerature for the benefit of Black children, and (2) a focus on multicultural

education for the benefit of all children.

In part I of the study, the researcher read and evaluated 133 books about
Black people written for children seven to nine years of age and published

- from 1956 10 1976, the protagonist in each story was Black. Content analysis

was used as the datd collected technique’to determine if and how selected
Black traditions had been portrayed. The three Black Lraditions investigated

- were Black music, Black family traditions and race pride. The Black

Traditions Questionnaire, a rating instrument, was designed by the
tesearcher especially for the content analysis aspect of the study. The salient

_shared experiences of Blak people in the areas of music, family traditions

and race pride formed the basis for the questionnaire. ‘[his instrument was
used to systematicglly answer the research questions generated for this

* study.

In Part 1], the pilot experimental study, two systematically applied
treatments were administered to 315 third grade students in the Lansing,
Michigan area to determine whether the reading of picture books with &
high rating in Black traditions (Treatment 1) tended to improve the self-
concept of Black and non-Biack children more than the reading of picture
books about universal experiences (Treatment 2). The Piers-Harris Self-
Concept Scale, a self-report instrument, was administered twice in the pilot
experimental study to the students in each classroom in order to obtain pre-
test and post-test scores for each student to answer questions for the pilot
experimental aspect of the study.

The major findings with reference to the content analysis questions
were: (8) Race pride was the Black tradition most frequently portrayed,-

- family traditions was the second and Black music was the least frequently-

portraved. (b) Black traditions were portrayed more frequently by Black
authors than non-Black authors; Black traditions were portrayed more
frequently by Black illustrators than non-Black illustrators; Black traditions
were portrayed more frequently in the text than in the illustrations; Black

*traditions were portrayed more frequently in books published since 1970

than in books published through 1969; and Black dialect is used more

. frequently in books published since 1970 than in books published through

1969.

. The major findings with reference to the pilot expcrimental part of this
study were: (a) There were no siznificant differences between Black and  ~
non-Black children on total score and on each self-concept scale at the .05
level. However. Black children scored significantly higher than non* Black
children at the .10 level of Cluster 3 (Physical Appearance and Attributes).
(b) Only one finding was significant at the .05 level: both Black and non-
Black children who listened 1o stories from books which scored high in
Black traditions improved more on Cluster 1 (Behavior) than children who

" listened to stories from books about universal-experiences. (¢) None of the

differences between Black and non-Black self-concept chai.ges were
significant at the .05 level. .

There were no significant interaction effects, no significant race effects ¢
and no significant treaiment effect with one exception:, there was a

- significani treatment effect when Cluster 1 was the dependent variable.
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