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Chapman, Diane Leggett.'

éluver; August Dawid De Villiers

" Boyle, Anna Arlene . - THE GENETIC BASIS OF LANGUAGE
THE DEVELOPMENT AND EVALUATION OF ' -
AN EXPERIMENTAL ACTIVITY-BASED , .

- [N . t h - b h
INSTRUCTIONAL DIALOGUE PROGRAM ! Exarhoe{ Catherine-Scarboroug
DESIGNED TO FACILITATE FIRST SYNTACTIC REFLECTION OF SEMANTIC
GRADE CHILDREN'S RECEPTION AND ‘ CATEGORIZATION IN THE ENGLISH VERBAL
EXPRESSION OF ORAL LANGUAGE _ /f‘ SYSTEM . :
| | \
. &

% -



Fleming, Pavid Rusgell

THE EFFECT OF AUDIENCE ON THE
EXPRESSTIVE LANGUAGE OF WORKTINCG-
CLASS CHILDREN

»Gullo, Dominic Frederick

SOCIAL CLASS DIFFERENCES IN PRE-
SCHOOL CHILDREN'S COMPREHENSION
OF WH-QUESTIONS

Hindle, Donald Morris .

THE SOCIAL AND SITUATIONAL CON-
DITIONING OF PHONETIC VARIATION

’

Kolls, Mardel Rae

A STUDY OF RELATIONSHIPS BETWEEN
COGNITIVE DEVELOPMENT, DRAWING
DEVELOPMENT AND SPONTANEOUS SPEECH
AMONG CHILDREN AGES FIVE THROUGH

EIGHT
i\

Levin, Nancy Sue

MAIN-VERB ELLIPSIS IN SPOKEN ENGLISH

Long, Beverly Jean
FEARLY THOUGHT AND LANGUAGE

£cGeéhan, Deborah Lee

A DEVELOPMENTAL STUDY OF CHILDREN'S

REFERENTIAL COMMUNICATION SKILLS
: . *

Molin, Barbara Joyce

THE ROLE OF PHONETIC INPUT IN THE
CHILD'S ACQUISITION OF THE VOICED-
VOICELESS CONTRAST IN ENGLISH STOPS:
A VOICE ONSET TIME ANALYSIS :

Rasmussen, Alan Frederick

A COMPARISON OF CERTAIN SEMANTIC
AND SYNTACTIC SKILL$ OF FOURTEEN
'AND EIGHT YEAR OLD CHILDREN

Reagan, Patty Sue

A WORD ATLAS OF CENTRAL TEXAS

Roin, Anita >

COMPARISON OF NONVERBAL AND VERBAL
COMMUNICATIVE SKILLS OF LANGUAGE.
IMPATRED AND NORQAL SPEAKING CHILDREN

Sarro, Iris J,

VERBAL AND NONVERBAL RESPONSES TO
VERBAL CUES PRESENTED IN SET COM-
PARISON TASKS: A CLINICAL STUDY
WITH FIRST- AND SECOND-GRADE STUDENTS

Schwarz, Marian Lapsley

THE LANGUAGE OF ACCESS AND CONTROL:
MASKING AND MITIGATTNG BY INNER-CITY
HIGH SCHOOL STUDENTS

_ Shintani, Michiko

THE FREQUENCY AND USAGE OF THE ENGLISH
PASSIVE

Thew, Carol Hulda Martha Larson

THE ROLE OF MOTHERS AND FIRSTBORN
FEMALE STBLINGS IN TEACHING AND .
ENCOURAGING LANGUAGE SKILLS

Trietsch, Patti Dixon

KINDERGARTEN CHILDREN AND THEIR CONCEPTS
ABOUT PRINT: A DEVELOPMENTAL STUDY BASED
ON BLOOM'S THEORY OF SCHOOL LEARNING

Warner, Richard George

DISCOURSE CONNECTIVES IN ENGLISH

-

WOrtﬁ, LoAnne L.

THE RELATIONSHIP BETWEEN PIAGET'S CON-
SERVATION AND CHILDREN'S ORAL LANGUAGE

PRODUCTION \

Wrather, Napcy Jane Duresky

SIDE SEQUENCES AND COHERENCE IN
CHILDREN'S DISCOURSE e

1 4 -

. -
’ .
.
. .
\



[}
THE DEVELOPMENT OF YOUNG CHILDREN'S
. METALINGUISTIC UNDIERSTANDING OF "1 T RT,  WORDY,
AND “SENTENCE” ider No ROOTAM

ALLAN, Kari N Kvrninau, Pu ) The Umversiny of Wisconun
1979 278pp Supcrvisar  Professor Wayne Ot

The purpase of this study was to examine the d(‘vclnpm‘nl af ctnldren’s
metalinguistic understanding of the basic unit in reading - the word
Meulinguistic understanding was defined n terins of two components of
cognitive clanty; (1) the understanding of linguistic segments and (2) the
comprehension of reading termnology

The childien’s understanding of the word as a haginsuc segment was
measured by then anhity to segment aural sentences and visual sentences
into words The 1epeated measures segmentation task canvisted of eleven
test sentendes which vaned i sentence type and length The sentences were
composed of famihar wards which vaned i the number of syllables and in
their visual configurations .

The children’s undentanding of reading termnalogy was measured by
- their proficiency on an explanahan task and a 1ecognition task involving the

tesms letier, word, and sentence

Fifteen chuldren in each grade level (pre-school, kinderganen, first
grade) were randomly selected frum the schools in 2 small rural suburban
town in central Wisconsin The total sample of 45 children were reclassified
according to the reading abilities of non-readiness. readiness. o1 1eader

When the childien’s increasing proficiency on the segmentation tasks
was tested by ANOVA, sigmficant differences at the 01 level occurred
among cach grade level and among each 1eading ability The differences
between performances with the aural context and the yvisual context were,
pot sigmficant. An interaction effect between reading ability and context
was significant at the 05 level Using Schefle’s method, the non-readiness
children’s perfurmances were found to be sigmficantly different (at the 05
level) from the 1eader’s performances with the two contexts An analysis of
the segmentauion errors indicated: (1) length and confijguration cues may
have been used on the visual task; (2) children alieied their intonation
patterns on the aural task; (3) sentence length seemed to have influenced

- the performances with both contexts.

When performances on the recognition task involving the reading terms
were tested by chi square analysis, significantly more first graders and
readers recognized an example of a sentence than the other grade levels or
reading abilities. No significant differences among the grade levels or
reading abilities occurred when performances with the tenms letter, and

. word Were tested, since a majority of the children performed correctly.
Although proportionately fewer children correcty completed the
explanation task, the results paralieled the recognition task results:

It was concluded that developmental trends in children’s metalinguistic
awsreness of the word can be described.

Madison,

MODIFICATIONS IN SPEECH TO ELDERLY
CONVE_RSATIOTSALISTS Order No. 8005011
ASHBURN, GWENDOLYN MCNEILL, Pu.D. Fhe University of North Carolina
ar Chapel Hill, 1979. 116pp. Supervisors: Alice M. Gordon afid Robent
Howren 1

This dissertation examined speech directed to elderly residents of a rest
home. The purpose of the research was to demonstrate that adults modify
their language in order to communicate with the elderly. The linguistic
features selected to measure this modification.were prominent features of
the adult-child speech register. ’

Twenty adults, ten staff members of a rest home and ten volunteers who

ularly visited the residents, were asked to participate in the study. Each

these speakers conversed individually with three people: another
volunteer or staff member who was not participating as a speaker, an alert
elderly resident of the rest home, and a nonalert elderly resident. The
alertness of the residents was determined by the director of the rest home.

One hundred utterances from each of the sixty speech sessions were
analyzed (0 detgrmine whether, compared with their speech to nofmal
adults, the subjects’ speech 1o the elderly had seven characteristics typical of

adukt speech 10 children. The selected chanacteristics were (1) shorter mean .

length of utterance (MLU), (2) fewer complex utterances, (3) more
tion, (4) slower rate of speaking, (5) more pronominal substitutions,
(6) more interrogatives, and (7) more imperatives. -

]

6

A multivanate analysis af vanance showed that, at the 05 level of .-
agnificance the staflt members of the 1est home modihed thew speech o
both types of elder)y resudents as predicted for e of the seven
charactenstics M1 U, camplexaty, repetinon intenogatves. imperatives
Siaff membets af the 1est hame did not use a slower yate of speabing nor
agnificantly more occurienges of pronommal substitution to the clderly
groups Volunteers madified then speech 10 the elderly groups for only two
of the charactenstics. repetinon and interrogatives

¥ urther analvaes of differences between speech to the two clderly groups
showed that staft members used sigmhcantly mae mtesrogaes to the
nonalert residents than to the alent rewidents. while valunteers id not
agmficantly differennate hetween the alert and nanalert groups Howcvcu,l
when the absolute tate of occustences i the Jafl membiers’ and volunteers
speech was cansidered it mdicated a stionger effett for the nonalent
restdents than for the alert readents for hive of the seven charadtensces.
MLU. complexaty, repetiphon, pranaminal substubion, and intertogatives
In addison, stafl membiers also used more iMperatives o the nonalen
group
The 1csults shawed that speech ta elderly residents was madified in wgys
similar to adult speech directed o childien, especially when the adulls wére
siaff invalved in caretaker acuvities and when the elderly fesidents were not
u";hts evidence indicates that Spcccn modificabons are influenced by the
speaker-addressee relationship as well as by vanables of the addressee. such
as age and degree of alertness lualgo provides suppon for the postuon that
some of the modificatians i adult<thild speech are primanly to facihute
communication and express the funcuional context of the interchange.

rather than to teach a language

LANGUAGE DEVELOPMENT AND INITIAL ENCOUNTERS
WITH WRITTEN LANGUAGE: A CASE STUDY IN PRESCHOOL
READING AND WRITING Order No. 8003807

BAGHBAN, MARCIA JOAN MOSES, Ev D Indwiina University, 1979. 23%pp.
Chairperson. Dr. Anabel P. Newman

In the hght of semantic analyses of language and research findings o0
early reading and wnting. this dissertawon used a case study approach to
examine the language development of one child from birth to three years of
age in order 10 map the similanues and differences in the acquisition of oral
language: reading, and writing. and to provide insight into the popular
query, “Why isn't learning to read and write as naturally easy as learning to
wlk? : v ’

The sources of data for the study were daily tape recordings of oral
language from the child, transcriptions of interactions between the child and
the researcher. and a log of time spent in interaction, complemented by a
monthly one hour cgssette of oral language and reading and a half hour
videotape Books, reading interests, writing and drawing samples, play-
equi&menl, and activities were catalogued chronologically.

e child began imitative reading-at 14 months, five months after
babbling in oral language, and disnguished HOW PEOPLE SOUND
WHEN THEY TALK from HOW PEOPLE SOUND WHEN THEY
READ. She used labeling, assocjating. and calegorizing o separate one
schema for storvtelling and one Lchema for story reading by 30 months. The
time span from the onset of babbling in oral language to the storytelling
schema was 21 months, while the time span from the onset of book Babbling
to the story reading schema was 16 months. ARhough she began her
association with reading later, she learned faster because she could buitd on
an ever-expanding oral |&n§uagc base as well as her physiological and
cognitive maturation. Oral language, which had satisfied early, immediate
needs, became fun as well through songs, Thymes, and the stories found in
her books Early reading fun. in which she could participate through action
and dialogue, was supplemented by oral language and evolved into '
satisfying her needs as well. From HOW PEOPLE SOUND WHEN THEY
READ it 14 months, she determined HOW BOOKS TALKINA  °
SPECIAL WAY a1 30 months. : :

The child began paper and pen handling at 17 months with unorganized
scribbling. By 20 months, her wriling became predominanuy vértical and
horizontal. and by 24 months she demonstrated consistent linearity. She
talked and sang as she wrote and practiced imitative drawing on her writing.
While at this time she did not label any of her products “"drawing”, she
created samples which could be labeled drawings. Based on real life
experience, she associated wnuing with her parents and drawing with her
grandparents at 26 months. Using these categorizations, she perceived and
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correctly labeled her own wnung as wnung at 27 months Her wnitten

oducts captured the flow of Fnghsh scnptand could be distingunshed
rom products of childien who were speakers of other languages By 31
months. she percenved and correcth labeted her praonal products as
drawings based on 2 schema separate from wntten language

* The study concluded that given an encouraging environment with
proficient language models, even the very youngestmember of a hiterate
spCiety uses semantcntent to intuively separate storvtelhng, story
reading. wnung. and drawing. as interdependent suppern syvtems bound by
theyr respective discoutse contexts Rather than sccond order abstracuons of
oral language, these systems are paitners in the child’s total communicative
model and are continually refined as the child grows, provided that each
context continues 1o functionin the life of the cald

TEMPORAL CHARACLERISTICS OF SPERCH AMONG
PRESCHOOLERS AND THE ELDERLY Ocder No 8010709

BasSert, MarY RENA Pu D Samng Louis Universuy, 1979 106pp

There 15 a paucity of archival literature on the tempoial gpeech
charactenstics of both preschoolers and elderly age groups The extant
*literature suffers from many inconsistencies of defimtions for the temporal
measures as well as for the vanables themselves
The present study was undertaken to fill in the lacunac regarding these
two extreme age groups and to do so with consistent methodology for which
a body of comparable data was readily available This research was also
intended as a continuation of the developmental invesugation completed for
the 6-49 year old age groups, and replicates as nearly as possible the
methodology used in the previous research
Speech samples fof all age groups in this research consisted of tape .
recorded spontancous narrations told in response 10 a set of cartoon
pictures hc three elderly age groups also read a short paragraph and
immediately retold what they had just read These tapes were transcnbed as
literally as possible  From the magnetic tapes, paper tapes were produced
representing the acousuc energ) in terms of amphtude over uné from
"which temporal measures could be directy and objecthely obtained
It was found that preschoolers use both more frequent and longer silent
pauses relative to older age groups This, atong with a slightly slawer
articulation rate results in an overall slower speech rate for the preschool age
roups v
Results for the elderly groups compare quite favorably with the middle
age and young adult groups for all tasks with the exception of the 85 year
old group in the reading task ftisinferred from comments by the subjects
as well as from the nature of the reading errors, that much of the difficulty
for this group was explicable due to failing eyesight
The only systematic change for the elderly age groups was in the
percentage of content words used in the narrative and retelling tasks The
percentage of content words steadily declined with each advancing age
group. Itis concluded that this decline 1s the result of increasing difficulty in
recollecting and in gencrating ongoing speech that includes specificity and
detail. ’

" PERSON PERCEPTION: AN ANALYSIS OF ORAL DE-~
SCRIPTIONS OF SIGNIFICANT'OTHERS ELICITED FROM
* THREE- TO SIX-YEAR-OLD CHILDREN ' )
Order No. '{928563
POWDEN, Carolyn May, Ph.D. The Univérsity of lowa, 1979.
108pp. SBupervisor: Associaté Professor Margaret G. Weiser

I3

. . -
This research study examined pergon perception in 50
three- to six-year-old children and resulted in evidence to
support the notion that children at these ages are capable of
describing significant others in terms which can be claasified
- imto at least nine different categories.

R : . P b ) '“7 w
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- LANGUAGE -

' Acuﬂty-bue%nswcﬁonal Dialpgue (ABID) progr.

Each child was individually interviewed and given an oral
description of a person by the investigator before 8/he was
asked to describe a person of his/her choice. Descriptions
were recorded, transcribed, and coded into individual unite.

A unit was defined as a single thought or maodifier of a thought.
Unite were then clagsified into one of nine category referenta:
(1) demographic, (2) physical, (3) internal, (4) respondent +
subject, (5) other/subject + pubject, (6) miscellaneoan, (7) ex-
plicative, (8) posscssory, and (9) egocentric,

Bcores {or each student consisted of the per cent of usage
in each of the nine categories by that student. Analysis of vari-
ance was used to compare four different age groups: three-,
four-, five-, and six-year-olds on e of the nine category
scoree plus the total score. There no significant differ-
ence (at the .05 level) botween ag ries. Comparisons
between sex for each of the nine clteg ry scores plus the
total score were analyzed by use of the t-Test.

‘Results showed: There was a significantly higher differ-
ence (at the .05 level) in the mean number of referent per
cents used by six-year-olds versus three-year-olds and four-
year-olds; the mean number of referents for six-year-olds
was not significantly higher than those of {ive-year-olds. This
sample of three- to six-year-olds used an average of 26 units
per description and had a range of 4 — 74 units per description.

Although the investigator did not test for significant differ-
ences between categories, additional findings merit reporting.
Ninety-eight per cent (the highest recorded) of the children
used internal referents in their descriptionas. Both three- and
four-year-olds tended to use internal referents followed by
explicative referents as their main focus on given descriptions.
Five- and six-year-olds used internal explicative referents
in their descriptions but their usage was not as great as the
two younger age groups.

Physical referents were alluded to by 48 per.cent of the
respondents. but the mean per cent of time physical referents
were actually used only 2.995; physical referents were the
leaet used of the nine categories for four- and flve-year-olda
and were next to least used for three- and six-year-olds.

Three-year-olds used demographic referents less than the
other age groups. There was an increase from thred to four
years, but then usage of demographic referents appeared to
stabilize.

There was no significant difference found between sex
groups in comparing each content category but wesults showed
group means of explicative referent per cents were higher for-
males; groups meins for femaleg were higher in the usage of
internal referent per cents. _l?&e’ﬂs‘age of egocentric refer-
ents was made by either maleg or females.

Results of this investigation present.evidence which shows
that children under the age of seven years can, in fact, de-

scribe persons in several dimensions contrary to implications
and/or findings of previously related studies,

1
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THE DEVELOPMENT AND EVALUATION OF AN

"EXPERIMENTAL ACTIVITY-BASED INSTRUCTIONAL :

DIALOGUE PROGRAM DESIGNED TO FACILITATE FIRST
GRADE CHILDREN'S RECEPTION AND EXPRESSION OF ORAL
Order No. 8010023
BOYLE, ANNA ARLENE, D.ED. The Pennsylvania State University, 1979.
180pp. Adviser: Lester S. Golub

The purpose of the study was to develop and evajuate an ex perimental
designed to facilitate

first grade chillfYen’s reception and expression of oral language. The ABID

. program employed three specific questioning Strategies to elicit and expand

oral responses from children in a classroom environment which provided
oppeortunity and purpose for children o use oral language: (1) questions

+ asking for information from children relating 1o the organization and
sequencing of actions or events, (2) questions asking children to predict
outcomes in actiops or events, and (3). questions which elicited description
or labellinge - '

e - ’
s
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“The ABID program also required the teacher o (1) Structure the
classroon envitonment 10 famhtate opportumnuies far language usage by the
children, (2) Provide tune and focus for oral teception and expressionn
formal and infarmal setiings, (1) Supportatively ehent through thiee specific
forms of questiomng oral expression from children relatng 10 theiwr acuons,

_ideas, products, and expenences as well as objects within the classroom

environment, and (4) Respond 1o oral expressions using precise vocabulary
and shghtly mare complex syntax

Subjects for the study were 12 first grade Juldien who had scored st o
below the mean on a batiery of Kindergarten sereening measutres which had
been admimistered try the schoal disinet near the end of theu year m
kinderganien 1he ten- week study was conducted dunng the second
semester of the first grade Nane of the subyects had been able todenufy_~
correctly a hst of twenty words which was pan of the citerion far mastery of
the “prereadng stage™ of the distnet'sihformal reading inventory The 32
subjects, 17 i the expenimental group and 15 1n the contsol group, had
scored significantly lower on three of the seven pu‘lcsl‘ mcasures than 10
randomly selected first grade children who were making narmal progress in

the first grade

Two htrs daily for ten weeks were devoted 1o the expenmental
program The study nuhzed a pretest postiest control group design A
computer program, ANO VR, was used to test for significant dyfterences
within and between groups and for interaction  Pearson proddct- moment
coefficients of correlation also were computed among age and subjects’
pretest, posttest, and gain scores on the evduative measpres employed in the
study. . .

‘Evaluauve measures employed in the study were (1) the Peabody
Picture Vocabulary Tes (2) the Northwestern Syntax Screening Tess-
receptive. (3) the Northwesiern Syntax Screéning Test -expressine, (4) the
Durrell Analysis of Reading Difficulny--listening comprchension, (5) total
number of words produced in oral responsa to a visual sumulus,

(6) number of words per T-unit in oral response to a visual stimulus, and
(7 vocabulapy diversity in oral response to a visual stimulus

The hypotheses under consideration were that the ABID program would
enable children to increasce their scores on the seyen cntenon icasures and
that these increases would be greater than those of children in the control
group. .

Data revealed that the experimental group made staustically significant
gains on two of the seveq evaluative measures: the Northwestern Syntax
Screening Test--receptive and the Northwestern Syntax Screening Test-
expressive However, only the gaitY on the expressive portion was
significantly greater than that of the controf group. While no other pretest-
posttest comparisons were statistically significant, all of the experimental
group’s postiest means were higher than its pretest means. suggesting trends
in the desired direction. The control group made gains'on three measures,
only one of which was statistically significant; its means regressed on. (our of
the seven measures. . )

Variables which may have prevented the ABID program from eliciting
statistically significant gains were its durau'o:{('u requirements of dialogue
between individual children and the teachesdh a classroom setting, the,
nature of the evalyative measures employed, and the complex
interrelstionships between measurement of oral language and intetligence.

A

PRESCHOOL CHILDREN'S CONTROLLING AND FACILITAT -
ING VERBAL BEHAVIORS USING COMMERCIAL TELEVI-
SION AS A MEDIATOR FOR PARENT-CHILD INTERACTION

BRUNDO, Barbara Mrzlak, Ed.D. University of Southern Calt-

_fornta, 1979. Chairperson: Professor Margaret E. Smart

» Purpose. The problem was-to ascertain if preschool chil-
dren’s controlling and facilitating verbal behaviors would in-
creass or decrease when commércial television wag used a8 ..
stimulus for interaction between parent and child. Independent
. y;rhbl.u selected for study were: (1) two preschools, (pri-

~ s .

vate (PP) and state supported (81 and (2) thiee groups of
chitdren  (a) Parent Child Veleviadon Toteraction (PCTT),
(b) Parent Chudd Interaction (PO, and (¢} Conti ol (C) De-

© penedent variables for assessing child behaviors inctaded two

broad categortes each containing three subeategornies (1) con-
trolling behaviors, (a) topie setting, (b) negative reinforee -
ments, (¢) commands, and (2} facitating behaviors, (a) post-
tive reinforcoments, (b) clanftecation, () extension. Given
pretest and posttest scores which megxanre the total number
‘of utterances in cach category across tagks, nine null hypothe-
ses stated there would be no significant difference ameng the
treatnont groups on pretest/postlest mean scores across
tas®s as measured by number of: (1) verbal utterances (total),
(2) controlling behavior utterances, (3) topic setting, (4) neggy
tive reinforcements, (5 commands, (6) facilitating behavior
utterancés, (7) clarifications, (8) extensions, and (9) positive
reinforcemoents.

. Procedurces. Thirty subjects, ranging In age from 3.4 to
5.9 years, were enrolled in two preschools (SP N=15, PP N=
15). As pretests, videotapes were made of subject-parent
dyads who used four hierarchically devised tasks as stimulus
for verbal interaction. Following pretests, subjects were as-
signed randomly to treatment groups neross schools: (1) PCT1
involving television treatment (N-10); (2) PCI involving treat-
ment without television (N-10); and (3) C, no treatment (N-10).
Parents of PCTI and PCI treatment groups were trained in
techniques to foster language development and to use an inter-
action kit during the four week treatment. Treatments dif-
fered only in type of stimulus utilized by parent during 18 min-
ute tri-weekly parent-child-kit-interaction sessions: PCTI
used television and PCI used home/community experiences.

At the conclusion of the treatment period videotapes were
made utilizing the same tasks, A time interval of 10-second
on and 10-second off became determiner of an utterance. With
each 10-second “on” period child’s language was tallied as an
utterance and assigned to on€ of six verbal categories. To
determine differences between pretest/posttest mean scores
a 2 (type of preschool) X3 (tredtment groups, PCTI, PCI, C)
analysis of varlance was performed on each dependent vari-
able. Alpha level was set at .05.

Selected Findings. (1) No statistically significant differ-
enced were found among groups or preschools when hypothe-
ses were tested. When pretest/posttest medans were examined,
chapges did occur: (2) total humber of utterances increased
for PCTI—-SP; (3) controlling behaviors decreased in PCTI
groups of both schools with greatest decrease occurring in
8P: (4) toplc -setting utterances accounted for most controlling
behaviorg across groups with the greatest decrease occuring
in .PCTI groups across schools; (5) facilitating behaviors in-
creaded In PCTI across schools favoring SP; (6) extensions
accounted for most facilitating behaviors acroas groups with
greatest increase occurring in PCTI groups favoring SP.

Gonclusions. (1) It is possible for commercial television
to serve as medlator of parent-chiid-interaction. (2) Commer-
cial television stimulates children to talk more with mothers.
() Children use more facllitating utterances and extend lan-
gusge when commercial television 18 used as stimulus for con-
versation. (4) Children use less controlling utterances and
fewer topic-setting utterances when commercial television is
used as stimulus for conversation. .

Recommendations. (1) Preschool chlidren should be en- -
couraged to assume facilitating roles in adult-interactton..

(3) Parent training programs should be designed which empha-
size positive effects of television. (3) Analyzation of video-
tapes might be dona with consideration given to paralinguistic
features in interaction. (4) A follow-up study utilizing larger.
poptlation, longer treatment, and more extensive training
should determine television as mediator in parent-child-

. Interac tion. :



. TOWARD AN l.\"l'tRDISC“’LlNARY BASIS FOR THF. G The first step in the study was h;u'k:(ruun(l “‘m;;l”‘t:ﬂ:m
' e B 00469 eorge Kelly's theory of personal constructs.  In this phase

thoB“GAnOl\ OF LANGUAGE Order No. 8 ! of the Investigation, relevant research in language studies was
BYRNES, ADELNEID SIMON, P 1) Georgetown Univeruity, 1979 273pp. considerod

Linguisucs in the late sevenues offers a picture of uncertainty as (o scope The second step was deReriptive tn nature, $ixty 12 and 13
and goals of the discipline and a multiphaity of specific methodological year olds attending a suburban middlie school were randomly
propositions Motivated by an intradisciphnary dissatisfaction with the selected. During a 15 month period the language constructs
priotities of transformational-genenative grammar, this struggle for . of these students were determined by the following method-
reorientation receives additional extrahnguistic suppon from a growing ofogles:

awareness today among scholars in general of the limitauons of cunemly ,
sccepted thaones and methods in each of the separate disaiphines involved
in the study of language. The calls for an interdisciplinary approach reflect

1.  Careful clagsroom observatlons of students to collect
data tn the following areas:

the conviction that the perpetuation of the primary fallacies in much of the A. Language employed while interacting with the
work in the social sciences can be explained by the continued existence of teacher.
dﬂ% defined and confined disciplines. .
th this belief s its underlying assumption, the dissenation proposes B. Language empioyed while Interacting with the other
an interdisciplinary analysis of the bases _of language that wyll contribute to: students.
establish 2 set of constitutive charactenstics of language which any theory G. Language employed in different classroom settings.
must consider and take account of; clanify the charsctensucs of interacnon
of component parts, and; identify those significant aspecis of language . Individuat diatogues with the Investigator during which
* wivich have been falsely neglected of excluded. C students digcuss thelr views of language inside and
In keeping with the interdisciplinary approach, discussion evolves f;om : outstde of school.
. various foci within the triadic relationship language, the individual, an
W, and towards these aspects insights from the different disciplihes will III. Use of student response in writing about language.
. be directed. Among them, social aspects receive special emphasis, reflecting - IV. Formulation of a Language Construct Survey based on
the belief that, in the present situation 0“‘“8“1}0 }“Vﬁrﬁil‘“oni- ‘:\C greatest the observations, Interviews, and student writings.
s can bee);pected frpm ‘(he ?ﬁoxeg:aﬁg:blgx\;?wn?m V. Analysis of the findings of Language Construct S8urvey
Theover‘alv PTOression 15 &s | y ' inol sheets utitizing “Exact Test for Correlated Propor-
characterizing language as a sign system. Using Morris' terminology, tions” by McNemar
zne insights are provided in conjunction with the semantical, pngpuual. J . ,
any syntactical dimensions of semiosis. Language as form is the topic of . VL Individual selected profiies of six students with em-
Chapter 11, which summarizes the preponderance of contributions of phasis on thelr personal constructs.
lingulstics. Key concepts of Saussure’s model and their subsequent . 4 .
elatioration serve 1o point out the limitations ofequmn‘ language The study was an attempt to answer the following questions:
invegtigation with form i“‘{“ﬁﬂﬁm- Auempts o gstlbllsb the nature of the .. L Do students have different constructs for viewing lan-
relagonship between “"iut:;s‘;-c an(:ms_ocnl ﬁ;“{uth&:g: ll?l‘(”ﬁ\g%':\b:u - guage inside of school and outside of school?
brosgdened viewpoint within linguistics, constitute 5
surrdunding the Sapir- Whorf hypothesis points to their key pqulem& 1. Do the constructs effect 1anguage growth?
- Adding a philosophical and 4 stronger social perspective we arrive at the TI. 1s there a language of the ctassroom with its own spe-

basic tenets of speech act theory. Highlights of the main directions in . :
) sociolinguistic ;‘:dwork conclude the chapter. Chapter IV is concerned with . clal emphasis? ‘
the relationship language and the individual froma developmental IV. What suggestions can be made to altow for {anguage
perspective and ms specifically on biological and psvchological evidence. growth in school curriculums?

The progression leads from studies with a formalist viewpoint to those with

an interdisciplinary functionalist viewpoint. These investigations point 10 The findings were as follows:

foundations for man's propensity tqwards language b“t. also 1. There was a statistically significant dll(éreme in the
necessitate the inclusion of sociocultural considerations d the viewpoint . > personal censtructs when-viewing language inside and
of social psyd%logy In Chapter V, Mead's social ology serves as outside of 8chool. - . |

beckground for an investigation of two aceas of lahguage function,
cognition, as well as individualization and socializatin, an inquiry which

in tes a number of observations previously made. )
uﬁl‘e implication arising from the evidence is that in order to avoid not -

N. Constructs do seem to have an effect on the language
growth of an individual, This was evidenced in class-

room observations, student writing, student discussions,

only Kimited but also wrong undersjanding of linguage and consequently nd profites of Individus
e ore 8 clear mitmatch to the ic; d)ang}ng. soal-directed and profites of .in yldu’ﬂ students.
’ use““nofmlln! guage by historical, social, thinking man, ||ngu|§ucs must reach MI. Language in the classroom had its own special empha-
out to other disciplines--for the sake of tie wholeness ofltds top:c.rt:he sis. It had the following charactertstics:

; holeness and soundness of its '
whqumOflu_gheow. mdw the wholen ‘ A. There was a predominance of Ketual over thought
discip ine. ° . , . provoking questions. _

‘ B. Mosdt questions were those that elicited a definite
. o . response,
. . . C. Technical tanguage was often employed by the
“NOBODY BUT YOURSELF™:. A I_JANGUAGE STUDY BASBED teacher. .
CK):L‘::I;E PERSONAL CONSTRUCT 'THEORS,-(;:; gf():og:e“ : D. The teacher set up a framework and students learned
. . - to fit within the framework according to the teach-

: fo er’s t i
CARDUCCI, Eleanor Whalen, Ed.D. *Rutgers Unlversity r’'s expectations,

. The State University of New Jersey (New Brunswick), 1979.. N - E. Puplls rarely inittated conversation in the formal
218pp. Chairpersor: Dr. Janet Emig _ class stituation,
The purpose of this study was to ldentify constructs of lan- F ?;:g::;ae;eﬂected In thetr.use of langut‘lge what the
! : pected of them,
, guage held by a group of young adolescents. Students’ attitudes ) R
N toward language in school and outside of school were explored. G. Most language in the classroom was an external
* After the constructs held by the adolescents were determipéd, : imitation of forms rather than a pupil’s represen-
suggestions were made for 2 more effective language currric- ‘ tation of his reality to himself and others.
; ulom tn today’s schools.. A _ H. On the playground and in the cafeterla, language
s : * ' was more exploratory, active, and flexible than in

"the classroom,

. . . . . ’ » .
- - . " ' ’ v . ‘Y ) W




1, Stllde;\ts were able to figure oyt the constructs held
by the teacher and adapted themselves to them.

J. One group of students adopted the jargon and ways of
using language employed by the school and theroby
succeeded in school. Another Yroup rejected schoot
language, decided they were not good in *English”
and, in effect, mentally drapped out,

K. Languag In the claséroom was a form of pseudo -
communipation

L. Exprem;lon was stylized and formal inthe clans-

- room,

M. Repetition of facts \;m overwhelmingly the mode of
language ua¢ in the cla oom. ) ;-

lves most often to the

N. Students addressed them
teacher rather than other ftudenta.

O. Rarely did any conversation arfse trom puplt sug-
gestion.

P. Little time was spent in reformulating ideas in the
atudents’ own tdnguage. ’

In conclusion, this study recognizes the importance of un-
derstanding language constructs and utjlizing them, to enhance ’

{ language growth. _ L)

"
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HE INDUCTION OF SYNTACTIC

CESSING SENTENCES
Order No. 7920272

LANGUAGE ACQUISITION: T
GENERALIZATIONS FOR PRO

CHANDLER, Steven Roy, Ph.D. The University of Texas at
Austin, 1979, 182pp. Supervisor: Royal Skousen J

ais dissertation is & gtudy into the development of a paycho-
linguistic model. It is ar investigation of the paired questions
. of what kinds of syntactic generalizations people actually do ac-
b .. quire snd use in the production and comprehension of language
l ose generalizations are learned.
MT.:I: ::per‘l. divided into four parts. In chapter one I ex-
T+ piaim why syntactic transformations play no empirical role in
“  gither a model of language processing or a model of language N
- acquisition. In chapter two I describe the problems of languhge
ing as special cases of much moxe general questions in
" cognitive psychology. Language production is characterized
as goal directed behavior in which the output resultd from a
complex decision making process, and language comprehension
" i described as a special case of pattern recognition. Both pro-
chébes refer ta probabilistic fules which plate surface symtac-
‘tie ctures directly to “meanings”. In chapter three l,dem-
" . omstrate how children can induce these kinds of generalizations
< directly from the language sample tg which they are exposed.
This taduction 18 accomplished through very general learning
" mechanisms and in np way presupposes specific “innate” knowl-
edge of language structure. This induction process predicts that
the siagle moat fmportant variabld in predicting the course of
' w acquisition will be the relative frequencies of struc-
tures in the speech addressed to a child. Ivfurther predicts
that children’s speech will include no strycturds of usages
: which are not well motivated in the surface conntlQu_gnt struc-
© .} tures of the speech addressed to them. ~
- Clz)hu' t;)u’“r through six present an extensive reanalysis.
- ofohild language data (English and German) on thp acquisition
i . of three kinds of syntactic structures: the use of word order to
subject-verb-object ro’lntlonnhlp:‘, ::e use lo! ::;.e a::lrl:ary
werds In English to signal questions, and the éarly -
mhi mn.(._ to produce compléx clauses. When possible, the

L e

Y .

& to the author’s own computation of the relative

_ quensies of the Televant struictures in German and English,
- . . .,.' R ‘: B

-yt

A
These comparisons confirm the predictions of chapter three ’
and indicate that children are indeed making such inductions
via the learning mechantsms described there,

This line of research suggests that nguage 18 not the au-
tonomous mental faculty that linguists have traditionally as-
sumed it to be. Rather It arises through the complex interac-
tion of much more basic and general mental capabilities.
Understanding language as a buman phenomenon means under-
standing the nature of this interaction.

CHILDREN'S ACQUISITION OF LINGUISTIC MEANS FOR
EXPRESSING CONDITIONALITY Order No. 8006235

OHAPMAN, DIANE LGGETT, Pu D). The Florida State University, 1979.
125pp. Major Professor: C Glennon Rowel!

Much of the research on how children learn to usé connectives is based

on the assumption that the logic of natural language connectives a
corresponds to formal logic. There is linguistic evidence, however, that this
is not the case. For example, Fillenbaum (1976) found that adults use a
variety of terms to express conditionality in natural language, including
{/then, when, and, or, unless, and others! In the present study, tén linguistic
construcgons involving these terms werq investigated to determine whether
they were available to children ages five through thirteen for expressing

* conditionality. .

A modified sentence completion taskjinvolving senten rcpetiﬁon was
used to detemiine which of the ten constfucuons were available to 100
subjects (including twenty each at kindergarten and grades two, four, $ix,
and ml). Data were analyzed to determine (1) whether increasi
aum of constructions were available o subjects as they matured, and
(2) whether an observable developmenta) order was present among the ten

‘Analysis of the data revealed that incréasing numbers of constructions
were available 10 subjects as they matured Seven or fewer! of the ten
oonstructions were passed by 90% or more kindergartners, while eight
constructions were passed by 90% or more of the second and fourth graders.
All ten constructions were passed by 90% or more of the subjects in grades

* “‘ M‘- V- R
tioh of the Cochran Q test revenled differences significant at the .
i) | level among the frequency-of-sugcess rates associated with each of

the tan constructions for all 100 subjects and for subjects in kindergarten,

grade two, and grade four. A ranking of the ten constructions according to
the average age of subjects who failed eachj construction suggested the

follewing devélopmental order among the ten constructions: {fnof A B, R

‘nﬂl: A B, B, {f A B, when A; when A, B, Aand B; Aor B, wnloss A
¥ 3 A. (When alternate error tabulations were made, the )
order was somewhat different: {fnot A B; B, ifnot A; {f A, B, B,

when £ A end B; unless A, B, when A, B, Aor B, B, unless A).
of the McNemar test fevealed differences signift

100}, alpha level? between constryctions involving unless and all
constructions for the 100 subjects. Kindcrgartners were the only g

for which significant differences between constructions were found,

wnless A was significantly more difficult than constructions involving §; {/

_+ Ael, when, and and for kindergartners. Unless A, B was significantly more

R than constructions involving i + not for kinderganiners. |
"he conclusion that unless constructions were more difficult thas were
ether constructions was supported by findings of an error apalysis. Neatly
one-half of all errors involved using one connective inappropriately a8 .

- gmothet, and the great majority of these errors involved the use of unlfess'ss

' P . L
N )

‘whild data ts compared to the parental speech. Otherwise &I- .o

‘1Ajemate error tabulations were performed due to one set of responses for

which clear-cut judgments of appropriateness could not be made. :
these ‘were counted as errors, theﬁnumber of constructions pasped 3
v more of the Kindergartners was five. . ' o
wgo(:n'fenoni inequality was used to control for family Type 1 error over .
tm;-\\dme&e sum of the alphas equal t0 .01, each test was

.. evalusted at the 001 alpha level. v

'

™
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THE GENEIC BASES OF LANGUAGE ]
CLUVER. AUGUST Dawin Dt Vitniers, P D /1 Univerun of South
Afnca(South Africa), 1917 Promoters 1 A Ponehsand I’ De V' Pienas

One of the cential doctnnes of modern haguistics is the statement thatin
underlving language usage there is a umque mnnatel determined structure
that ensbles the young cinld to analyse inguistic datain a special way
Innaté factars also provide a schema that (rc(crmmcs the class of possible
grammars TTis leads to the view that language acquisition does not Lgke
place in terms of wmitation, association, reinforcement and generahization It
appeared that these terms are ofien used rather loosely Behaviour as such,
cannot be inhented Neurological Structures, however, can be nhented.
When the correct suimulus 1s percerved. these structures will process it ina
specific way Thus process results ina charactenstic form of behaviour
These facts are apparently ignored in most psychohnguisuc arguments. The
clear relationship between language structures and neurological structures
were ilustrated by examples from neutohnguistics and aphasiology The
relationship bet ween neurological structures and tommunicalive ability was
further illustrated by an analysis of the communication systems of vanous
animals. It was found that the ngidity so typical of a geneucally determined
communication system gradually becomes less as we move up on the
phylogeneuc scale ]t became clear that the communicative competence of
animals (and man) must be see n against the background of the rest of their
behsviour An analysis of the prehinguisuc child indicates that imitation
plays s very important role dunng language acquisition 1t appeared that,
due 1o neurological immatunty, the child’s imitations (linguistic as well a8
non-hinguisuc) do not stand in a direct relavionship to the model Because
language is a product of man’s brain, and 1s structured 1n a way compatible:
10 the brain, the child 1s able to "learn” (0 use it in a relatively shont time
Learning, for the yaung child, is not possible withgut uymiation It seems
that a genetically determmined desire to imitate has taken the place of
genetically determined forms of behavigur 1t seems unlikely that map has s
special innately determined language learming abihty .

1Y

SYNTACHC REFLEC HON OF SEMANTIC CATFGORIZATION
IN THE ENGLISH VERBAL SYSTEM Order No. 8007059

"EXARHOS, CATHERINESCARBOROU GH, PH DD Brown Upiversiry, 1919
141pp

Setnantic categonzations are presented for a subset of the Fnglish verbal
system. These categonzations hinge on the event-structure of the verb, on
abstract properties of the event or situation denoted by the verb The
categonesin their present formulation denve fram verbal classtfications
dating from Agistotle, and investigated more recently by ptnlosophers such
as Gilbert Ryle, Anthony Keany, and Zeno Vendler The classifications also
recur#n the work of tense logicians and of hinguists interested in the
functioning of tens&and aspect systems

The categones are exammined in reference to the syntactic structures
which involve the description and temporal localization of ¢vents in Fnglish
It isdfemonstrated that the internal structure of the event determmines the
interpretation of that event under a range of tense fonns The grammaucal
meanings of the tense forms are examined Vanations in the meaning of
tense forms are explained in tenns of their interaction with the event:

structure of the verbs to which they are-applied '

The veib phrase is shown (o have an tmportant syntactic and semantic
role in detennmning the nature of the event referred o 1n the sentence. One
facet of this detenmination, speaficauon, 1s examined closely Specification
concerns the delimitation of object nouns [t was shown that specification

plays a crucial role in tharactenzing the event by determiming the class of °

. abjects or paticnts as generic or individuated Its effect depends in part on

Q

the case relationships imposed by the verb on the noun, and this aspect is
examined bnefly. ’ ’
The purpose of the investigation is to demonstrate that a purely syntactic
basis for grammatical meaning 1s insufficient. The interpretation of sy ntactic
constructons, and their effect on the meaning of sentential constituents,
depends in large part on the imual lexical meaning oglhos'c consttuents
The b'oundan'es between lexical meaning, grammatcdl meaning, and the
meaning of constructed phrases are not distinct. They overlap histanically, -
and the syntactic range of one will frequently be such as to compensate for \
deficiencies of expression in another. :

”

ERIC -

A ruiext provided by ERIC N . . ’
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THE FEEEC ()i- AUDIINCE ON THE EXPRESSIVE PANGUAGE
OF WORRING CTASS CHITDREN

P rsvine, Davin Russiee En Dy Dinncerane of Torome (Canda), 1919

This i estigation dealt with the eflects of audence and fundctional set
on the expressne fanguage of grade thiee and forn working, chass Chldren
The expennment followed a 21 2 factonal design wath two levels of audier
and funcnonad set The audicnce tevels were cmtd speaking 1o chuld and”
child speaking to teacher and the funcioml setlevels wereantenuption and
no intertupion

First it was hypothesized that expressional fluency would be greater -
when child speaks to child than when chald speaks to teacher and that
expressional fluenvy would be greater for both levels of audience when
speakers were natinteriupted Secondivoat was hyvpothesized thatin
seiecied samiples of the §'s protocols there would he more e feients to the
puzzie when childspeaks to teacher than when child speaks to chitd and this
would be tiue for both fevels of audience when speakers were mteriupted
Thirdly, it was hypothesized that i the selected scamples, aspects of
modality, would occur more fiequently when child speaks to child than
when child speaks 1o teachers and would oo most fiequently when the
audience was not intertupted

There were minety s1x grade three and four working class subjects used
in this expeniment The subjects were randomly assigned to each of the four
expenmental groups

The data fiom the expenment was processed nsing analysis of vanance,
and regression anatysis to estabhish sigmficance for differencegin
expressional fluency and puzzie referents Correlanonal analysis was used to
estabhish interrater iehabihity ’ o

It was found that expressional fluency was sigmficantly greater when
child speaks to child than when child speaks to teacher However, when the
§'s were interiupted there was a sigmficant difference when child speaks to

“child but not when child speaks to teacher o

Raters were used 10 assess the number of purzle 1efetents spoken about
in the protocols Interrater relability was established by correlational
analysis Sigmficantly fewer referents were generated when child speaks 10

child than when child speaks to teacher in the selected parts of protocols.
There were alo sigmificantly fewer referents generated for the no
interruption conditions of audience than for the mterruption conditions

A qualitatve analysis of the occurtence of aspects of modality showed

that there were mote aspects of modality in selected parts of the protocols
when child talks to child than when child talks to teacher Noticeably fewet
aspects of modahty were generated by the interruption, when child speaks
to child but the interruption made httle difference in the number of aspects
of modahty when child speaks to teacher _

The study concludes that there are two contexts of situation, audience
and interruption. that make significant differences in the levels of .
expressional luency generated by working class children The absence of
explicit sperking constraints provides an important characteristic of verbal
exchanges between peers that allows for more speculative and expressive
language Teachers, orthe other hand, direct language and constrain the
free flow of speculauve language through the use of directive language
Interruption hnuts the use of expressive language by constiaming spclkcr/s

comment on the puzzle and by forcing S°s to reframe their intentions so that
they must communcate theu second best puzzle solubon :

Poth the teacher’s directine language and the interruption limit the

umber of possibihities that can be communicated by S's through the use of

aspects of modality. The increaded frequency of aspects of modality n-a«c-\

-

S's speech corresponds with the greater oocurrence of expressional fluency
in the S's speech. _

The study has shown that ceitain conditions gncourage greater
expressional fluency These conditions pronipt working-class children to
speculate about the possibiliues present in the situation Thas leads tloa .
greateg success in problem solving

'

-
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SOCIAL CLASS DIFFERENCES IN PRESCHOOL CHILDREN'S
COMPREHENSION OF WH -QUESTIONS Order No 8000693

GULLO, Domjnic Frederick, Ph.D. Indiana Universtty, 1979,
138pp. Chairperson: Dr. Sadte Grimmett

Boclal class (SES) differances in preschool children's com-

prehension of wh-questions {who, what, where, when, how, why) ©

were Investigated. Previous research had suggested that chil -
dren’s abilities to comprehend wh -questions may vary depend -
ing on the amount of information available to the child when

the question was asked (Ervin-Tripp, 1870; Tyack and Ingram,
1977). In this study, comprehension of wh-questions was as-
sessed in two stimulus conditions. In one stimulus condition
subjects were presented with pictures designed such that more
than one type of wh-question could be answered from the ple-
ture (Multiple Option Stimulus Condition). In a second stimulus
condition subjects were presented with pictures designed such
that only the stimulus question could be .answered from the pto-
tures (Single Option Stimulus Condition). |

;  Bubjects were 60 middle and 80 lower SES children, ranging
in age from 3 years, 6 months to 5 years, 2 months. Each sub-
ject was asked to respond to 5 of each of the 6 wh-question
types in both of the Stimulus Conditions. Thus, each subject
responded to a total of 30 wh-questions. The dopendent varl-
able was the Total Number of Questions Correct (TQC).

The findings Indicate that statistically significgnt effects
were found for SES, F (1,114) = 78.08 p = .0001, was evidenced
by higper mean TQC Tfor middle SES subjects. Further anal-
yses revealed that there were some wh-words for which there
were no SES differences. There were no SES differences for .
those wh-words which are acquired early developmentally
(who, what). For wh-words which are acquired developmen-
tally later (when, why, how) SES differences were great, p =~
.01, .

Statistically significant effects were found for Stimulus
Condltion, F (1,114) = 82.14, p<..0001, as evidenced by higher
TQC for all subjects in the Single Option Stimulus Condition.
However, it was found that for some wh-words the Stimulus
Condition did not affect comprehension. The findings suggest
that: (1) Stimulus Condition differences are ot statistically
significant for wh-words Uf the underatanding of that word ap-
peared to be beyond the developmental level of the child. These

-effects were demonstrated for the youngest subjects for “when™

and “how”; (2) Stimulus Condition effects were not statistically
significant for wh-words if it appeared that the child’s language
development was beyond that necessary for comprehending the
wh-word, These effects were demonstrated for all subjects
for “who”; (3) Stimulus Condition effects were statistically
signlficant for wh-words if It appeared that subjects confused
the meanings of wh-words which were semantically similar
(who, what, where). When confusion such as this occurred, the
likelthood of responding with a categorically correct answer
was Increased in the Single Option Stimulus Conditton.

- The results were interpreted and discbssed within the
tramework of normal language development as weli a8 8KE8
differences in children’s language upe.
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l 2 drawing tests. Confersely, the nonconsefvers, although displaying the
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THE SOCTAT AND SEIUA TTONATL CONDI TONING OF

!’ll()Nl 1 VARIATION Ordes No RBH9413
HiNDLE, DONALD MORRIS, Pre D Universiry of Peansylwamia, 1919 232pp
Supervisor  Wilham | abov

This dissertation addresses the problem of the soaal embedding of
sound change [t focuses on the chowee of phonete vanantsin different
interactional sctings 1n relation ta the seaohngmsue pattemns of the
Philadelping speech community

This work has two complementary pants F'ust. a random telephone
survey of the Philadelphia dhalect area ptovides the background for
understancing current vowel vanation and change And second, a detailed

*study of a single Philadelpha woman in vanous social situatians establishes

the interacthional sigmficance of this vanation For each of these parts, the
vowels of lape 1ccorded speech are analyzed acoustically, dnd the resulting
first and sccond farmant frequencies are used as an esumator of vowel color
Multiple 1egression analysis 1s used 1o identify social influences

The Philadelphia vowel system shows the extensive vanation typical of
urban dialects Age grading of vowel quahity, mterpieted n the hght of
earlier recoids of the community, shows many ongothg phoneuc changes at
several levels of development Some changes are led by women, some by-
men. The individual speaker shows a range of pronunciations for these
changing vowels, which may be identified as moie of less sqvanced in the
direction of change The same social situation has different effects on '
different vowels. In the female peer group. she uses the most advanoced
forms for changes that women lead, but the least advanced forms forthe - ¥
change that men lead. This same pattern of shifung occurs when she is
talking (0 women in the office Athome, in aYelaxed seting, she uses the
less #dvanced vanants. |

This study shows how phopetic vanants that deyelop in a cCOmmunity are
used in iﬁ&cracﬁon While part of the motivation of these interactions! shifts
is to wlk rhore like cenversational partners, other shifts can only be
underr. as expressive use of linguistic variants.. The most nzvanocd
forms are ot used when the speakef is most relaxed When phonetic
variants acduire social meaning, their use expressively can promote sound

", change. But the expressive potential can linger after a change is completed

and the community correlates have disappeared.

3

RELATIONSHW’S BETWEEN COGNITIVE
T, DRAWING DEVELOPMENT AND

. Order No. 0093380
RAE, PuD. Claremont Graduate School, 1980. 191pp.

This was an ¢xploratory investigation concerned wi ining cerain
relationships betiween children's drawings, levels of co;:'nel::'(;::::i.mﬂ
1 use of language within a problem-solving contest Based
t drawing development is part of the ch?d's stmcmth.
d thatjthinking and drawing are rooted in the child's ability 1o
organise experierice, ::apw‘;::‘ glsc\'clo;:tTcn; should be representativg of his
:  cognitive devel en rovided
the Mdo‘}ul oundation. for c?mining mgogsnpec:;lcn;noa:i'np -
dtvc:menl in relation to levels of cognition. ¢
venty-sit ghildren ages five through eight were tegorized i
cognitive groupgon the basis of their rc%gon‘s:s to fm?Pig::t::: mn-mw hree ‘
wcnauon of gumber, matter. area and weight Drawing dévelopment |
asessed by (1) the Goodenough-Harvis Draw-a-man test.used 10 T
meagure drawing development as defined by increasing naturalism, (2) the
Luquet Houst Ttee (HT) test used to examine dimensional problem-sciviag
strategies, and (3) the Cup sequence copying task to examine stage-specific

. drawing developthent in relation to use of )pe:spectivc and egocentric efrors.

Spogtaneous tpeech samples were recorded during th i
_ e drawi )
The language dayy were classified according to prooed'ures sﬁumlzs?y‘!’d

(1969). Speech satnples were classified within Pia| |
. . getian categories of .
egocentric and sodialized speech. Codification of data all '

.. Qusntifiable comparative analyses. Howed for

_ transitional conseryers and nonconservers) at the 0.01.Jevel..

v

Parametric statistical procedures were uded (0 eximine the dita Thiee' ™
one-way ANOVA [comparisons were used to determine if the n:hui: m '
on the drawing tegqs differed among the cognitive groupings (consarvers,
l coy The resultsy-
showed significantidifferences in the performance on each of the dra
tests among the thiee cognitive groups. Conservers scored consistently
highes than the tional and nonconserver groups on each of the three

S




. Y
\ -

t

L

l" " widest range of sconng on cac¢h drawing test, consistently scored lower than

“ERIC

the other two cognitive groupg Correlations between cogpitive
develdpment and the diawing tests were sigmficgnt at the 0 01 level of
confidence for the Cup test { 370). and at the 0.001 level for the Draw a-man
test (.472) and at the 0.05 level for the House- Tree {est ( 295).Parual
correlations controlling for age suggest that dmwing development is more
cidsely related 10 a chf'ld‘s coghitive development than a function ofage. T
tests revealed no ngmﬁdm dilference among the performance of boys and
girls on cither the Pragetian 1asks or the drawing tests. .

Analyses of the spontaneous speech samples revealed that chuldien of

~ similaf cognitive development utilize similar language strategies which are

more deyelopmental than personal preference. Dominant language
strategies used by conservers were (1) use of clanfication questions,
(2). explanatory statements, apd (3) staiement of a plan of acion Conserver

anguage was highly task-oriepted, while nonconservers asked questonsand -

&flered infonmnation unvelated 10 the tysk. Questioning was a dotmnant
frategy among conservers, while .49percent of the transitional group and
40 percent of the nonconservers did nor ask questions. Increased use of the
explanatory function demonstrated a growing awareness of another point of
view a3 children moved from dgocentnic to more sociahzed speech.

The resultsof this investigdtion indicate that drawing development is
directly related to logical thought processes. Drawings of children who think
logically reflect increasing naturalisp and knowledge of relauonships.

: onconserver drawings show inability to coordinate parts ta form a whole.

Dramatit differences were alsq found in the ways children use language to
solve drawing problems, and the differences were found to be related to
~ Jevels of cognitive developmeht. Functional language choices foHow

. ptogressive develupment as the child becomes more logical. This study has

curricular implications for diagnosis in relationship to readiness for use of
conventional symbol systems, and for researchers studying representational
developinent asit relates to cognitive develapiment and the learning process.

MAIN-VERB ELLIPSIS IN SPOKEN iiNGbiSl:LQrdcr No. 8001774

LEVIN, NANCY SUE, PH.D. The Ohio State University, 1979. 169pp.
Adviser: Professdn Amold M. Zwicky , :

This dissertation examines cases of idéntity-of-sensé anaphora in verb
phrases where the delétion target is less than a full VP. Some part of the
target-clause VP, minimally including Vs anaphoric and should hence be
eligidle for deletion, but some other pan of it (80. 10 or ADV) has no
antecedent for deletion, and hence must be syntactically overt. Here,
repetition of the identical material is always acceptable, and for some
speakers, preferred. Deletion is frequently awkward, and'saddled with
restrictions. In contrast, deletion is commonplace if the target is an entire
VP. This supports the hypothesis that minor constituents (V) and
nonconstituent strings (e.g. V-NP-P) are more resistant to anaphoric
processes than major constituents (VP).

1 limit the investigation to three types of verbal reduction in English.

Chapler Twod

contrastive, as in I? rook me a long time 10 figure that out. I don't know
whefher it did @ an% else. Pseudogappings are dialect- and register-
specific, and exhibit Tairly Tigid structural characteristics™The rule which -

- generstes Pseudogappings is typologically hybrid, sharing some

. - tharscteristics with rules which have a fixed context for deletion, such a8 VP

‘Deletion, but more with those which delete variable amounts of material,
such & Gapping. Besides defying easy classification, Pseudogappings - like
Gappings -- raise the problém of whether elliptical matetial on the right
M&;y ré%:ires a separate variable. . '

ter Three treats a marginal construction similar to Pseudogapping,
but differing in that the postverbal remnant is a PP or closely bound
adverblal: The sentence makes the point. *. does @ kind of indirect
Formal statements blocking deletion (Kuno 1975, Grosu 1975, Sag 197

. either place a restriction on VP Deletion (Kuno and Grosu), or show that

the fcts fall out of a general constraint affecting both movement:and

1 offer two pragmatic accounts. The first argues that many of Kuno's

examples violaté a general discourse prohibition against repea

propositions without adding new information. The second shows that the

samse examples that are poor with VP Deletion are acceptable with one or

both of the VP pro-forms do so and do ir. Kuno's dats then form partof a
* langer pattern expressing a ‘divigion of labor’ among the verb phrase

)

deletion rules, such as Bresnan's 1976 Relativized A-over-A P«Eqiple (Sag).
ti

ogapping, a Gapping-like construction whose -
suxiliary is overt (thus differing from Gappings), and whose object i ~

[}

.

's
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" " Egocentrism was found when the children were free 10 generate multi
- iues, but was not present when the children were restricted 10 one word

Chapter Four exanines a type of vertal reduction n which the tatget V
18 infinitval copular of passive be. and its complement is anaphoric. as in He

could easily be more cooperanive. But he won't ' _,“”" } . Because he doesn't
have rof, bel The problemisto deternmne when anaphonc infinitival be

may be elliptical. The data ! hay e gathered from natural conversation show
that beis usually overt In cases where 1t 1s elipnical. the element preceding it
is a modal_rather than a V pr Adj requinng a marked (10) infinitive
Deletion of be after 0 improves shghtly if the state of affairs described in
be's complement is one whichas under the \immediate control of the subject.
Hence the rule deleting anaphonc infinitival de must be sensitive 10 both
tacuc (lefl context) and pragmatic (control) properties
Chapter Five contains a summary and poésible extensions of this

research L.,
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EARLY THOUGHT gND LANGUAGE

* LONG, BEVERLY JtAN, Pu D Umversity of Toronio (Canada). 1979

There arc thiee major theones about the relattonship between the
origins of concepts and their labels (Piage( Vygotskh, Carroll and
MacNamara) Unfbriunately untl now all reseasch in this area has been -
with posthngual chy}dren or adylts

The present research used several different clasaification tasks as an overnt
manifestauion of a concept. Five different ses of matenals were used in each
of the three differtat classificauon tasks so that the cffects of the matenals
oould also be investigated. The children’s knowledge of receptive and
expressive labels for the matenals was tested Thirty sevep children (age 3 to

30 moifths) wefe tested individually once per month for a six month period- -~

Results showed that the classificauon tasks and matenals used were pan
of a.developmental scale. There was a.positive correlation between the
child's age and score on the classification tasks. The children had some
primitive levels of classification before they werg able to labiel the tems but
the more difficult classification tasks showed that there were many children
who could label without being able to classify The five different sets of
materials showed that the more abstract the matenals the more difficult they
were to classify and suggested that geometnic matenals should be used with

caution, i

v

A DEVELOPMENTAL STUDY OF CHILDREN'S REFERENTIAL
COMMUNICATION SKILLS : Order No. 8006485
McGernaN, DEBORAH LEE, Pu.D. University of Delaware, 1979. 68pp.
Professor in Charge: Linda Berg-Cross -

Previous research on referential communication has repeatedly

demonstrated Qm young children perform poorly on communication tasks
s compared with older children and aduits. The two predominant '

. paradigms used 10 study re ferential communication have produced
. inconsistent findings. Results of experiments done with the Glucksberg
- {1966) paradigm indicated that a child's egocentrism interferes with their

communicauon, while studics using the Rosenberg and Cohen (1964)
paradigm found no evidence of egocentrism. The current research
incorporated aspects of both paradigms to determine whether egocentrism
is an artifact of the Glucksberg paradigm. Additional ;Qoals of the research
were (0 investigate the child's understanding of the stimulus words and the
 relationship between Piaget's stages of cognitive development and
communication skills. The data was discussed in terms of the two-stage
mode} of communication proposed by Rosenberg and Cohen (1966).
Kindergartien, second, and fourth grade children served as subjects. The
communication task required the child 10 generate a clue which would slow

- a listener to choose the correct word from a word pair. Each child generated

one clue for. each of 15 word pairs.

As expected, kindergarten children were found to be less effective
communicators than second and fourth grade children. More theoretically
important, the children's ability to communicate to themselves and to adults

- was found 1o be related 10 their understanding of the ftimuli; thelr

converstion ability; and the restrictions placed on the clues generated.

clues. The data indicated that young children have deficits which interfere
with their
the Rosanbderg and Cohen model.

.

rformance in both of the mg‘g\s of communication suggested by '

la
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A COMPARISON OF CERPAIN SEMANTIC AND Y NI
SKHIS OF FOURITITEN AND HICTT YEAR OFD CHIDREN
Order No R010482

Rassosses Aras briovwny b D Unnosn of Northern Colonudo,
1979 1llpp

Purpose Throuph the ase ol a compuatative 1eseal b format_ths study
was an attempt to s cttnn b measarable sermaniu and syntactic hfferences
existed between the ignpoape of cight year okl chibdren and the language of
fourteen yc.ar old (lnhn‘n

Subyects The subijects chosen for s reseacchiconsinted of 37

THE ROLE OF PHONEFLIC INPUL AN THE CHILD'S
. ACQUISITNON OF THE VOICED-VOICTLESS ())lRAf\l IN
ENGUISH S1UPS: A VOICE ONSET HINME ANALYSIS
Ouder No 5007039
Mostix, Barrara Jovcr, Pu 1) Browa Univerun, 1919 - 298pp
The hoguntic mterachons over a st month penod of six Foghsh-
speaking mothens and their dhildien were analy zed phonetically i order 0

determine whether mathers play a signthcant role in then cJhild's acgquisihon
of a phionological contrast i e the youed vaceless distinction in top

-

NSO vh W Pa FASULCTNEDT W - - ,
o“r:[:::)l‘::\‘:‘s(\l'zl)cl'; l;:l(“c(;l:l;Il‘:()‘::'l‘)c(llc\:;(hl(l):;‘l'(‘ lr(c)ll(;‘\(c‘oll”\(l::‘: ::\l( h::u\)r?‘ nd academically ascrage students attending Teflerson County, Colorado, Pubhc
l.hc~ nset of )hnn;'lll()n \'(‘)l has been shown v )h. [ .l {)I' c; rc‘f Schools Two groups of childicen. one clementa and enc junior high, were
d)ﬂﬁa 'm\hn: between vowed ffnd VoI (‘I(c\\‘\“\\(:: 1(; :lml(\ \lxn().f‘\(;:ﬂcrg:u achosen for patticipation in the tesearch The lementary group. consisung of
h;‘s,,igﬁ b ’ ' o ‘ 30 children. had a mean age of 805 years and weie entolled in the second

: The ar (nldren represented thiee diffesent stages of huginstic ) Ngrade The jumor high group conuging of 27 childien, had a mean age of

14 07 years and were entolled in the eighth grade Both ural and urban

Aareas were represented

Proeedure Gpontancous language sunples were obtmned fiam each

development When the tapmg sessions bégan, the two ypungest children,
aged 6 months and 8 months, were babbling then finvt (‘\\\K’H.\hlcx The two

ch:)l((lilcn from lhc 'xvnuhllc gIoup, a.g(‘_d 15 months and Hn» nonths, were " chntd an an ndnadual hass and sored accordimng to the procedutes for
:),r,d 5‘";"\f'(.‘:l.m,‘,‘:::h),(.(,‘::c :::::1"‘:‘(.‘:;‘;::((: “l::; lr.\:‘(,}”hl‘:‘:l :lh“:(:“;::' ?c_d':‘s‘ ' Developmental Sentetce Sconng as outhned by Lee (1974) The hngustic
oMl l'..‘ . '] Y and ‘gﬂ Prweckh G 1‘ .? (. _' PIeY 53 "“' 1cally measures uscd to compate theygmantc and syntactic charactensucs of the
: swere 3 dand § %) Thweekly tape recordings were made over the six subjects’ language consnted of the followmg. (1) The total powts from
‘ month pened of the m()lhc:s;.md thair childien, cony ersing while they were Developmental Sentence Scopng (2) The total pomts from cach catego
engaged i a play situation Fach mother was also taped whale she spoke to within the Desclopmental Seatence Score (3) Mean number of syllables
. anotheradult The VOT of cach occunence of word iminal /b7, /p/. /dJ., per ward (4) Mean numbet ol silables per uttefance (5) Number of -
/U, /g/. and 7K/ uttered by both the child and the mother was measured on prefines per sample
an 05(1Fk)gr.1ph)c display of a PDI” 9 computer A Instrument Stumulus matenal used to obtain the spontageous language
Results show ed that neither the inothers of the two youngest children, samples consited of thice subtests from the Detroat Tests olII carning
nor the mothers of the two oldest childien spoke any differently to thewr ~x Aptitude (Baker and I cland 1958). (1) Mictonal Absurdities: (2) Verbal =
children than they did to other adults along the phonene dimension of Absurdities: () 1 ikenesses and Differences. .
VOT Mothers of children of the muddle group, however, phaneticall A oY i
ot . no group, ROWCA T | cucally Statistical Analysis At lest for |n(|cpc‘:l‘(‘:;‘l Samples was applied to the
- . »5»‘9-‘?!‘-““ ;hc\_r. speech 10 lh_c!!.fp'_]d'c,n along}_he M _dmwns.l()n That data in order to test the sipmficance of the dffeience of the means for the
18, in the production of world-imGal stops to their ¢chitdieri Both Mothers C s t—\l'_d'ﬁi-(-)ﬁﬁk“ - T
reduced the dverlap of VOT values l?t‘l“’t‘t‘n \’.“m‘d nd vorceless categones Findings Vhe analysis of the data led to the following findings
which exists in normal adult-adult discourse This reduction in VOT overlap (1) Syntactic Complexity was found ta be statistically significant for five of
was effected pnmanly by an inciease in the mean VOT value of the the ten measures tested The statistically significant measures were
voiceless stop It umlploposcd that mothers employ speaal ph)x}()loglql Developmental Sentence Score, Indefinite Pronouns, Negatives,
gestures when spcakmg to children who are producing their first™words, 1 Conjunctions, and Sentence Point The remaining five measures were not
order 10 phOncucally cnh_ance or exaggerate a _phmmh_)gxml contrast Hence, statistically significant as follows: Personal Pronouns, Main Verbs,
mothers provide their children with inguistic instruction. Secondary Verbs, Interrogative Reversals, and Wh-Questions (2} Semantic
' Analysis of the children’s productions showed thit the carhest initial - Complexity was found to be statistically sigmficant for one ol the three
staps produced by infants have VOT values which fall within the shon lag measures tested The statistically significant measure was mean number of
. region of the cogtinuum During the latter half of the babbling penod, the syllables per utterance. The remaining two measures, mean number of
* infants begin 10 produce a number of long lag stops The stops produced in sylables per woird and umber of prefixes per sample, were not found to be
the latter pan of the babbling penod furm a bimodal, Frnglish-hike statistically. significant.
* distribution, a number of months d¢fore the child has acquired his first Recommendarions The followmg recommgndations for future gesearch
lexical item Afiddle children at the one-word utterance stage produced were made: (1) Similar investigations should be made which investigate
* 7 word-initial voiced and voiceless stops with mean VOT values that exceeded linguistic maturation in the nine to thirteen year age range. (2) Similar
not only the normal adult mean VOT values, but which also exceeded the investigations should be made which investigate linguistic matura::ron
+ exaggerated Mother-Child mean values In addition, it was found that the " beyond the age of fourteen years. (3) The thirtcen characteristics
“distributions of VOT values for the middie children’s first voiceless stop language which werg obscYved in this research are only a few of the many
roductions were more variable than those of their mothers inthe M-C measurable aspects of language. Additional research should focus on
g:eaking condition Finally, it was found that even the oldest children in the identifying linguistic maturation using other characteristics of language.
study produced exaggerated tokens of the voiceless stop, despite the fact (4) Additional rescarch should focus on identifying specific remedial
that their mothers were no longer clarifving the voiced-voiceless contrast to approaches (or language disordered adolescents. (5) Two actors which were
them. _ - not controlled in this research were sex and socio-economic level. The
The data are consistent with an interactionist model of language - contfol of these factors may lend additional informational to the existing
' acquisition. As children begin to produce their first wbrds, their mothers'are + knowledge. (6) Research which investigates the linguistic abilities of
7. signliled 10 maximize the phonological distinction of volcing by producing children who do not use Standard American English should be conducted.
“super-distinct™ tailored segments Children then appear 10 imitate these (7) Replication of the present research was ¢ncouraged.
clarified tokens. Once the child has acquired a sufficient number of lexical . NG N
items which contrast in the voicing feature, and once he begins to develop .
his syntactic abilities beyond the thrce- word stage, the mother ceases to .
provide the child with phonetically simplificd input. The older child, despite ' : \
his syntactic sophistication, continues to produce voiceless stops with .
exaggerated VOT values, L : S C
- i .
: &
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A WORD ATIAS OF CINTRAL FENAS Ouder No R009617

REaGAN Pary Sor b DY Paw Fewns Stare Unineun 1979 169pp

Aduvisor Fred Larpley

Purpone n[‘lu' Study The pnmany purpose of this study i to study folk

d ot 129 concepivan twebve counties of € entral Tevas Other
purposes include presening obsolete expressions and drasing conclusions
about how responses were influenced by age. sex educanon community
stre, arud cthon background of mfomuants

Prodecnre Twelve counties mowhich to conduct ths study were chosen
from a hst made from the Fevay Almanac of those counties designated as
part of Cential Tevas These twelve counties jouned Fred Larpley's
Northeast Tevas study alang the northeast boundary of Central | eas. and
Pat Dean’s Noith C¥al Texas stady, presently bemg completed, along the
northwest boundany of Central Texas The number of iptengews to be
conducted per county was based on the population hgures f((r cach county
A stratified. weighted rdndom sample was also used to ginve greater
rehiability 1n the study Rescarch was conducted into the astory of the
Zettdement of the twelve counties, espeaially whete the hntsettlers came
from, and what customs and imstitutions they estabhished .

A questionnatie containmng 129 questions was chosen, based on 'red
Tarpley's From Blinky to Blue john. A Word Atlas of Northeast Tevas,
designed 1o ehat responses  This queshionnaire was uved to conduct 200
structured interviews.

Afer all inteniews were conducted. a2 map was made fur each question
The levical informaton received from the questonnaire was plotied on the
maps by mbols indicating each response at the respondent’s geographical
residence .

Responses were calculated according 1o age groups, sex, educational
backgrounds, community sizes, and ethnic backgrounds These were
tabulated into percentages and used for comparats e analysis

Afler all results were computed, isoglossesawere identified and drawn on

~mapstoshow the geogiaphical concentration of lexical feawres. The
tabulations and 1soglosses served as bases for conclusions and comparison

with other studies :

A glossary of terms accompanies the study. For reader clanty and
reference, map numbers were used instead of page numbers

Findings Those informants under twenty years old, female, in the lowest
educational group, hving in towns, and Germans had the largest number of
significantly concentrated expressions However, age was the most
significant variable in the study.

More expiessions from the Midland and South areas weie used in
Centra) Texas than from any other area of the Fastem United States Many
expressions were common in both Central Texas and Northeast Texas Most
of the islands of concentrated usage occutred in the cenual counties of the
study, which are the most industrialized and the heaviest populated of the
twelve counties in the study. -

Conclusions Population, industry, and education have had a stronger
influence on the dialect of the informants in this study than natonal origin,
tourism, and religion. Age, however, marked the most signihcapt dialect -
difference, causing dialect to change generation by generation and making a
study such as this one imporiant to the preservation of the language heritage
of any given area.

‘ -t
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COMPARISON OF NONVERBAL AND VERBAL
COMMUNICATIVE SKILLS OF LANGUAGE IMPAIRED AND
NORMAL SPEAKING CHILDREN Order No, 8010169

ROM, ANITA, Pu D. Wayne State University, 1979. 123pp Adviser: Lynn
Bliss

The purpose of us study was to compare the pragmatic skills of
language impaired and normal speaking children by analyzing nonverbal
and verba! communicative behaviors. The experimental group consisted of
20 language impaired children (LI). One control group-consisted of 20
normal speaking young children (NSY) who were equated with the LI -
group for mean tength of utterance. The other control group consisted of 20
normal speaking older children (NSO) who'were equated with the LI group
for chronological age. The LI group had a mean chronologhg age of 4.3
years and an average mean length of utterance of 2.9 morphemes. The NSY
had a mean chronological age of 2.8 years and an average mean length of
utterance of 3.1 morphemes. The NSO had 2 mean chronological age of 4.3
years ind an average mean length of utterance of 5.5 mforphemes. This
study was conducted in Tel-Aviv, Israel, with Hebrew-speaking children.
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Assessient of pragmanc skibls was performed by observing sx
nonverbal and 10 speech act behaviors The nonverbal behasors observed .
were distance, physvical contact vocahzation loohing sanhng and plaving
The speech adts obsenved wereantenectng, dessnbang repeating,
answenng, acknowledging, 1equestmg answet, tequeshng iction, practicing,
self expressing. and protesting All the obsenyations were conducted dunng
free play situations :

The recults sugeested that the T chiddien were delaved in pragmanc
behaviors of nony erbal and v erhal commumecanon, as they funchoned more
snnlarly 1o NSY subjects than o NSO subjects | \ (ldren exlubited
significantly more physaal contact 1o peers than NSO subjects, similarly o
NSY subjects The I Tappeared tp use physical contact as a comypensatory
means 10 oftset then reduced verbal skalls?l 1 subjects, smular o NSY
subjects, exhbited less soval play behaviors than the NSQ Coordinated
play activiies appear 1o be beyond the Iingunstie level of he 1 because they
are language mechated

The 1.1, hke the NSY, expressed sigmficantly fewers uttetances than the
NSO subjects The 11 were restnicted tn their hingastc abihty, and
therefore, did not use fequently verbal commumcation When the
frequencies of the difleient speech dcts were'compaied some differences
were obaained among the groups The L1 and the NSY subjects used less
describing and acknowledging than the NSO These two speech acls occur
in most adult conversanon Therefore, the I T and the NSY scemed to be
less advanced than the NSO in carrying on a conversauon In addition, the
NSY used more requests for action than the NSO and the scores obtained
by the LI fell in between these gioups Requesting for action 1s 2 speech act
typically used by young childien and 1s not a major component of aduht
conversation

Language impairment appears to involve a delay in all thice components
of language. form, content, and use. The language impaired use all of these
components iclatively infiequently and the environment consisting of peers
and adults, provides fewer miodels of these functions Imphcavons for
language cvaluation and remediation ase presented which stress that

"nonverbal and veFbal behaviors shoitd B& part of a complete intervention

program.

VERBAL AND NONVERBAL RESPONSES TO VERBAL CUES
PRESENTED IN SET COMPARISON TASKS: A CLINICAL
"STUDY WITH FIRST- AND SECOND-GRADE STUDENTS
: Order No. 8002202

<8ARRO, Iris J., Ph.D. University of South Florida, 1979,
135pp. Supervisor: Dr. Herbert Boyd *

In the last ten years, linguists have researched relational
terminology and have found the word “more” to be spontaneous
in its development and semantically appropriate in its use by
young children. The words “less” and "same” develop seman-
tically appropriate meanings at a later time. Semantically
appropriate meanings in terms of the adult domain of use are
not necessarily developed at the time the child enters school.
Many first- and second-grade students continue to overextend

+ the meaning of *more” to encompass the words “less” and |
“same.”

] First- and second-grade arithmetic curricula include set
comparisons of “equivglence,” *greater than,” and “less than,”
in that order. The math literature has traditionally examined
‘the question of sequence in the presentation of these relational
constructs, The question of semantica has not been explored
in the math literature. Since these constructs are traditionally
presented with verbal cues and the .child may respond on & ver-
bal or nonverbal level, an exploratiop of these constructs and
tHe semantics involved in relational terminology is warranted.

The purpose of this study was to explore the magnitude,
direction, and significance of relationships between semantic
understanding and mathematic understanding of set compar-
isons. - Although thé research questions dealt with math per-
formance, some emphasized semantics while others empha -
sized cognitive representation. -

AN

r-' . . ]
¢) .



Cognitive reprasentation in this study wan depicted as ma
ntpulative (chips), pictorial (drawings), and symbolic (numer:
als). The manipulative level was one in which atimull were
presented on a manipulative level apd a regponse was gener .
ated by the child on a manipulative, pietorial, and symbolie
level. This format was used to identify the manipulative, ple-
toral and symbolic levels of representation. In addition, two
other combinations of cognitive representation were used Sym
bolic with words and symbolic with graphic notation were used
ia written form to which the child responded with a written nu
meral. ' ;

The child's response at all levels of cognitive representa-
tion wase nonverbal. The (‘hlld'_wan then asked to provide veor-
bal explanations of relational notation. Semantics were ex-
plored with the use of a demantic differential to obtain a
mensure of polarity for the word pair "more-less” and the
word “same.” The child’s response to all semantic differ-
entials was nonverbal. The child was then asked to provide
verbal explanations of relational terminology.

This clinical study synthesized threw bodias of literature:
semantic, mathematic, and cognitive representalion. The pur-
pose of exploripg relationships among semantic, mathematic,

. and cognitive \zriables was to ascertain the plausibility of gen-
erating hypotheses dealing with these variables in an instruc-
tional setting. Research questions inquired into the following
relationships emphastzing semantics--Does a relationship exist
between: )

A. The polarity of “more-less” and the correctness of re-
sponse to *more than® and “less than™?

B, The polarity of *same” and the correctness of response
to “same as”?

Roﬁarch questions-inquired into the following relationships
emphasizing cognitive representation--Does a relationship
exist between:

A.
B. Written words and-written' graphic notation?
C.
D
E

ldentical and nonidentical input-output levels?

Manipulative and pictorial representation?
Pictorial and symbolic representation?
. Manipulative and symbolic ;epresoniatlon?

Results indicate that the child's definition or word lexicon
is qualitatively different from the adult’s, and relational ter-
minology develops in a sequence of “more,” “same,” and *less."”
A moderate and significant relationship exists between verbal
and nonverbal responses at the second-grade level but not at
the first-grade level. Correlations were significant for all re-
lationships among all cognitive representational levels for both
grade levels. A pattern was evident with the coefficients beipg
generally lower among the second-graders.

v . .

THE ‘LANGUAGE OF ACCESS AND CONTROL: MASKING AND
MITIGATING BY INNER-CITY HIGH SCHOOL STUDENTS

o ' Order No. 8009760
SCHWARZ, MARIAN LAPSLEY, Pu.D. Columbia University, 1979. 362pp. *

This dissertation is an cthnographic analysis of the verbal meansby .4
which inner-city high school students gain access to information and
services in educational settings. '

The term "sqlicit’ is used 1o describe \}ﬁe range of utterances that are

- studied, 2'range that includes questions; requests, commands, challenges,
ap {threats, and other utterances that call for a response. Such initistory
talk, particularly questioning, has long been considered a vathable resource

. for students. With respect to minority students; whose language, thought,
antd culture does not match that gf the school, the effective use of such talk

s often critical for educational survival. =7

A

It s generally agreed that. despate the value of such talk students do not
solicit a great deal i schoal This study has been cone cined with
discor enne the comstramis that mhdanUstndent sohating and toariculate
these tonstiamts m ways that can be uselul tagduatons and eventually to
students themyelves «

A corpus of 390 sohiats was colled ted from the natutal speech of three
high school seniors pariaipating in an alterative cducatiogal program A
desciptine scheme to 1epresent and descnbe the fund lmn,‘pu; and form
of these sohcits and their responses was denived from the sp®ech data and s
a major product of the tesearch This scheme s distinet fiom ather schemes
produced by sociohngunstic 1esearch o that it cmphasizes the interactuve
qualitics that nhere m different types of sohats Stident soliciing 1s viewed
as the result of balancing two often conficting needs the need 1o know and
the need to mantain soaal relabons In this study, both needs ate viewed
withir the conteat of the falure onented histones of the students

The second major product of the 1eseatchas the case studigs in which the
descniptive scheme is applied to the actual sobating of three students “In the
case studies. the ways in which these students used sohaitresources were
compared and contrasted Students’ pnonties as well as their views of‘the
allocation of nghts and obhganons were mferred fiom observing where they
risked exposing their own vulnerabihties and where they risked offending
others 1t was found that a surpnsing proportion of these nsks were takento
offset what students seemed 1o perceive as teacher incomprehensibility It
was also found tha( the need for students to mask vulnerability and the need
for them to estapfish egalitanan speech roles scemed to constrain their
soliciting moge/frequently than did the need to avoid offending an adult
addressee, (6 express deference. or otherwise maintain a subordinate
discourse role :

The suyhdy will be of interest to those concerned with conceptualiring
and empifically charactenizing the connections between social roles,
discoursd functions. and learning By bringing into view some af what is
actually 3t stake for a student who solicits. the study should also be useful in
dispelling some of the commonly held negative stereotypes regarding the
motives underlying inner-city students” verbal behavior.

THE. FREQUENCY AND USAGE OF THE ENGLISH PASSIVE
¢ Order No. 8008531

SHINTANI, MICHIKO, PH.D. Universiry of California, Los Angeles, 1979.
38pp. Chairperson: Professor Marianne Celce-Murcia

In the ESL/EFL context the passive is generally regarded as a
grammaticalitem that is “easy to teach™ and "easy (o learn.” This stroagly-
held assumption is probably due to the fact that most people only consider
the ve in relation to itd corresponding active form.

is study explores the passive with the purpose of eventual pedagogical
spplication. It is based upon the frequency and ysage of the passive in
ocontem American English. The data, boi{ spoken and written, were
drawn the following genres: spoken (fiv£ sburces) and written (novels,
academic journals, newspaper editorials/artifles, and readers’ lettert to
nnm editors) with the total words exgfined being roughly 150,000.

r I is the review of the literature on the English palive. It deals
with how the passive has been described in the following theoretical
frameworks; traditional descriptive grammar, structural grammar,
genenative ransformational grammar, and generative non-transformational
grammar. However, this study does not use or side with any of the above
esublished syntactic theories. This is essentially a surface-based study, but
more,coherent and systematic than the old descriptive or structural
spproaches.

_ The frequency study of the passive is carried out in Chapter II. My
working definilion of the passive is rather broad in that it includes all the
past participle fdrms, of verbs, except for those of intransitive verbs (e.g.,
m come). The major past participle categories--with illustrative sentences

‘the datav-are: (1) Ordinary passive sentences. In the years between
1801 and 1857, the law was actively used by judges, attorneys, and legal ‘
writers as an instrument of social change. (2) Adverbial past participles. The
chiloroform phase from the enzyme reaction was aralyzed by TLC in ;
solvents A and B and by HPLC as described above. (3) Adjectivil past
ﬁ:nidplu. This is a letter of contern sparked by the incident with the UC

ine per. (4) Past participles used in 6ther miscellaneous
structures, Patton said soberly: "Someday might get Aurs taking him.”
Each past participle found in the data was placed.in one of the above four
categories according to the discourse type in which it occurred.

ks
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Some findings in this chapter are (1) about 85% of the ordinary passive
sentences aie agentless; (2) agent phrases with prepositions other than by
are more readily retained than agent phrases preceded by the preposinon
by: (3) agents that constitute the by phrase are (a) proper nouns (probably
to give the person mennoned credit or responsibihty). (b) indefinte nouns
( = new informauion, (o give the hearer complete infonnauon), and
(c) inanimate definste nouns (probably inanimate agents are not expected
oh the pan of hearer. thus creaung a need to speaify them) laken together,
these three pnnaplesaccount for about 80 - 95 percent of the agems
occurnng in a l%v phrase

/

()nr(er 11 is a word frequency study of the passive All the past
participles that were used more than gnce 1n particular structures are listed
sccording to discourse type and disqussed in this chapter

Chapter 1V examines the usage of the passive. The basic question
addressed here is when native speakers of English use the passive instead of
other grammatical structures, nowbly the active After applying Givbn's
presuppositional hypothesis to the ordinary passive sentences in the data, #
is concluded that the passive 1s used primarily to suppress agent phrases,
which, if stated, would probably give the hearer redu nd,m Of UNNOCEeSSAry
information. .

The pedagogical applications of the above research findings are
discussed in Chapter V. It calls for two major modifications in teaching the
passive in the ESL/EFL classroom (1) Some type of teachingm for
the agentess passive sentence must be devised, so that it can be given its
own status, not treated as the secondary form of the full (agentful) passive
sentence. (2) It is more practical to teach when and why the by phrase i
retained, rather than (0 teach when the by phrase is deleted.

THE ROLE OF MOTHERS AND FIRSTBORN FEMALE
SIBUINGS IN TEACHING AND ENCOURAGING LANGUAGE
SKILLS '

Trew, Carot. HULDA MARTHA LARsON, ED D The University of British
Columbia (Canada). 1979. Supervisor: Dr. B A Mohan

Although mothers and siblings are prevalen sources of language for the

learning child in Western cultures. their respecyve roles in influencing the -

rite or the course-of langudgc development have not bccn‘diﬂercm'dled
Register analyses of siblings’ speech have failed to discriminate be(Ween the
tinguistic input provided by siblings and by mothers:- :
Using a speech act analysis of transcripts based on 19 I)ours (_)f
audiotapes and videotapes in a 2x2x2x2 mixed model design, this study
discerned 28 significant differences (all p < 0.025) bggween mothers and
firstborn female siblings (4-S years old) as conversational partners with 19
sggpndborn boys and 19 secondborn girls (2-3 years old) in playtime and

zzle sessions.

Thie findings support the hypotheses that the mother-child interactions )

concentrate on language teaching and the demonstration of language
Jearning, solidarity functions, and positive feedback, and that the sibling
interactions are marked by a greater frequency of disagreemeats,
prohibitions, indirect directives, and referential failure. Contrary to the
stated hypotheses, m%tlhers issued more orders and more negative
corrections of truth vlllue and behavior than the firstbamn sisters.

The findings indicate. that there exist significant contrasts between
mothers and firstborn female siblings as language socializers. The contrasts
tdentifted have considerable credence as major sources of variance in

uigtic achievement. The study concludes that firstborn female preschool
sib) are not as good as mothers in setting up optimal language-learning
eonditions for younger siblings.

KINDERGARTEN CHILDREN AND THEIR CONCEPTS ABOUT
PRINT: A DEVELOPMENTAL STUDY BASED ON BLOOM'S
THEORY OF SCHOOL LEARNING Order No. 8012877

TwreErscH, PATnt DixoN, Ep.D. North Texas State University, 1979.143pp. -

This study describes the developmental movement of kindergarten
children from oral language toward written communication. The study
describes and documents evidence of a sample of kindergarten children as
they interact with print concepts in a kindergarten environment. The’

Data were gathered for the entine school year by means of intervicws

oonducted by the tescarcher, weekly obsenvanons by the cawroom teachers
and researchers and two admmstiations of the "Concepts about Pnnt™ test,
SAND

Collection of data was facihtated by the deselopment of recond sheets
for observing (1) concepts about pnnt, (2) concepts about wnung,
(3) concepts about reading, and (1) actual reading 1M data were
orgamized by means of Benjamin Bloom's Theory of School Tearming, and
individual learning profiles were developed for cach child

From the findings several conclusions can be diawn The learning of
kindergarten childien can be documented and a profile of that learning can
be developed that will have possible future use n the learning career of the
child Kindergartert childien may perceive the reading of a stefy to the
group differently fiom the teacher The perception of the process of wniting
by kindergancen childien may be dhfferent ftom that of adults There was
evidence of children’s wnting n their movement fram oral language toward
pnnt » .

DISCOURSE CONNECTIVES IN ENGLISH Order No. 8008794

WARNER, RICHARD GEORGE, PH D. The Qhio State Universiny, 1979.
200pp. Adviser: Professor Amold M. Zwicky )

This dissertation is an analysis of the syntactic and semantic properties
of the discourse tonnectives occurring in spontancous colloquial English.
The claim to be tested was that analytical techniques heretofore applied
only to single sentences could profitably be applied to more complex levels
of linguistic organization, with the level of interest here being the discourse
Jragmeni, defined ag two sentences joined by a discourse connective,

Using Terkel's Working as a text, 1 was able to identify some 1890
disoourse fragments. Using these as a sample, 1 presented (Chapter II) and
argued for (Chapter 111) a taxonomy based on the semantic properties of the
various discourse connectives, defined in terms of the contributions the
connectives made 10 the truth conditions of the discourse fxagments
containing them. Then, after describing some of the syntactic properties of
‘discourse fragments containing the various connectives--properties which
included ednstituency, hypotactic vs. paratactic internal structure, and the
rrivlleju of occurrence for the vanous connectives within their fragments--

assigned structural descriptions, defined in terms of precedence,

- dominance, command, and labgling, to those fragments (Chapter IV). The

final phase of the analysis was to provide derivationg for the surface
structures so described. This involved motivating remote stsuctures and
then formally stating and ordering the operations mapping those remote
structures into surface structures (Chapter V).

Since the argumentation and methodology applied to the analytical
problem described above were those developed within the general paradigm
of genenative grammar, the results of this dissertation appear to support the
claim that levels of linguistic structure including sentences as proper parts
can be effectively analyzed by techniques developed for the analysis of
single sentences.
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THE RELATIONSHIP BETWEEN PIAGET'S CONSERVATION

_AND CHILDREN'S ORAL/LANGUAGE PRODUCTION

Order No. 8003319

WORTH, LOANNE L., ED.D.- Northern Illinois Universiry, 1979. 92pp.
Director: Leonard'K. Kise :

The study investigated the relationship of children’s cognitive
conservation abilities, as defined by Piaget, and their oral language
production. The conservation abilities of forty-eight first grade children,
enrolied in a Chicago suburban school district, were assgssed using the EITS
Concept Assessment Kit - Conservation. Children were categorized as
conservers or nonconservers on the basis of their responses to the test items,
A fifty communication unit language sample was transcribed for each of
these childten. The language samples were analyzed for semantic and
syntactic oral language production. Semantic oral language production was

classified into number and types of egocentric and socialized oral language

' mabjects were thirty kindergarten students rafdomly selected from three
' (—wifc kindergartens identjfied as implementing the Key Vocabulary
F mc‘pmch of Sylvia Ashtbn-Wamer. The c¢lassrooms were public school
' - dergartens lotated in a suburban ares of North Central Texas.
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suggested by Piaget. Syntactic oral language production was divided intd
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number and types of complex communication units, mazes, elaboration,
and expanded verb forms A t-test was used to detenmine whethei there was
a relatdonship between the presence or absence of children’s cognitive
abilities to conserve and their oral language production An sipha of 10 was
80Ce as the level of significance

@ relation of children’s conservation abilities and their uses of
semantic oral language was one area investigatéd The study indicated that
there were no differences between cagservers and nonconseners in their
uses of egocenunc oral language features. No differences were reporied
between the groups for the total number of sociahzed oral language
- les used There was a significant diffesrence favoring the conservers for
use of the adapted information type of socialized oral language. The groups
did not differ in the frequencies with which they used other types of
socialized oral language.

The relationship between children’s abilities t0 conserve and their uses
of syntactic oral language Was another area for investigation. Significant
differences in favor of the conservers were reported for uses of the syntactic
features of (1) mazes, (2) total number of complex communication units,
(3)' insertion types of complex communication units, and
{4) nominshzation types of insertions. No differences between the groups

.were reported for (1) elaboration, (2) expandel verb forms, (3) the joining
type of complex communication ynits, and () adverbial and relative clause
types of inseruons. :

A comparison by sex between the groups of conservers and
monconservers in relation to their uses of semantic and of syntactic onjm
languege production was also reported in this study. Male conservers
significantly more examples of the following language features when
compered 10 male nonconservers: (1) repetition; (2) mazes; (3) inserton
types of complex communication units; (4) nominglizations. Female
conservers, compared to their nonconserver counterparts, used significantly
move examples of: (1) complex communication units; (2) insertion types of
eongﬁ.lu communication units; (3) nominalizations. .

e study did not confirm Pisget's assumption that children who . <

exhibited the cognitive feature of conservation weuld use more examplesof . .

socistized onat language except for their use of the adapted information |

of socialized oral language. The results of the study indicated that leveis
coguitive conservation were related to the syntactic complexity of children’s
oral language production.

The study indicated that children’s chronological ages are not the sole
determiner for children’s abilities to use syntactic complexity, and children
wha are in the same chronological age range may differ in the syntactic
complexity of their oral language production. Educators and speech
clinicians should be awaf®of the cognitive differences reflected in children's
gyntactic oral language production and not rely on age appropriate nogms 0
dewrmine whethegor not the children's oral language is apprepriate. The
rationale for assessing children’s cognitive and language abilities should be
t0 aseist individuals to critically review types of language activities designed

' forchildren and determine which types of activities may pe appropriste for ~
children whoare at differeht stages in the development of their cognitive .

thought. -

: _ "
COHERENCE IN CHILDREN’S DE-
Order Ne. 7928369 .

SIDE SEQUENCES A
COURSE
WRATNER, Nancy Jane Duresky, Ph.D. The University of
" Texas at Austin, 1979. 32Tpp. Supervisor: Robert W. Hopper.

Recently, some communication research has focusﬂ,—on N
.qoherdégce in'discoursy, attempting O describe how seemingly
disjoisted Htterances at the surface level cohere at some other

“+. Javel of analysis. Other scholars have examined Side Sequences

* (B8), conversational techniques which address situations prob-
- bemptic to conversations. This dissertation is a synthesis be-

.-__"* " twesn these two research areas. The primary goal of the pres-

. ewt study is to account for the connections between 883 and
. their respactive ongoing sequences. o i

_ Chapter 1 reviewsliterature concerning three related notions
. omperging in researchattempts to describe diacourse coherence:
Semantic Presuppositions, Felicity Conditions and Conversa-

" thonal Maxims. Chapter ILreviews current research concerning
+i'» e and develops some notions of 88s Pfevicusly undeveloped. -

1. ﬂetalll-ng surface-form types of 888 and thelr related
characteristics,

2. describing phases occurring within 5hs,

3. expangling the analysia of Demand Tickets, they can be
viewed a8 involving two separate 88s, - .

- 4. discusston multiple 88s and demonstrating that three .
types can occur: serial, embedded, and co-occurring.

Based on the literature review, Chapter Ill presents a
method which accounts for connections between SSs and their
ongoing sequences. The method involves four steps: identify-
ing 88s; clasaifying 358 based on surface-form; conducting a |
functional classification of SSs; and analyzing 8Ss in terms of
Bemantic Presuppositions, Fglicity Conditions and Conversa-
tional Maxims. This method was applied to a sample of first-
grade children’s discourse.

The results of tdentifying 58s and classifying them accord-
ing to their surface-form is presented in Chapter IV. It was dis-
covered that a form-based classification did not account for all -
88s occurring in the dataand did notprove as useful inthepres-
ent analysis as a classificationbased on communicative function.

Chapter V presents the results of the final two stigﬁl of
the method. There were three advantages in using a func-
tignal based rather than form based classification of 53s:
The functional classiftcation accounted for all S88 occurring ~
in the data; it allowed patterns of connections between 88s )
and ongoing sequences to occur; and, it brought the analysis
closer to the question of coherence by describing the com-
munication work performed by an 8S on some problematic
situation found in the ongoing sequence. Chapter V also pre- ',
sented the results of describing the connections of 88s and pn-

. going sequences in iérms of current notions in discourse co-

herence research. Two patterns of connections between 888
and ongoing sequences emerged. Each Functional Category

of 88s was identified with one pattern of connection. Chap-

ter VI summarizes the research and discusseés its implications.
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