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Adult Reading Habits, Attitudes,
and Motivations:
Introduction and Rationale

Research on the state of reading has traditionally been limited to an examination
of reading ability among school childran or to the state of literacy/lliteracy among
adults. Sporadically, over the past several decades, a few individuals have
attempted to determine the reading preferences of the adult population as a
whole (Parsons, 1923; Gray & Munroe, 1930; Waples, 1938; Link & Hopf, 1946,
Gray & Rogers, 1956; Ennis, 1965; Sharon, 1973, Gallup, 1976; Yankelovich,
Skelly, & White, 1978). However, littie previous research has attempted to
systematically examine a cross section of the adult population in terms of an -
extended understanding of reading habits that includér

Reading demands, .

Reading ability, ¢

Reading attitudes,

Major motivations for reading,

The relationship of personal reading to job reading, and

Places where adults seek information, materials, and help in relation to reading.

This study has attempted to develop, pilot, and use instruments and survey
techniques to assess the various relationships of reading to the general adutt
population. More specificaily the goals of this study have been

1. To establish a comparative population profile of reading attitudes as they
appear in various levels of education, employment, and socioeconomic status
in the adult population, and

2. To develop a profile of what types of reading habits occur with a number of
adult population groups and to further examine motivations for reading or for
not reading various types of material.

Seven specific resvarch questions were exarﬁned by this stiidy:

1. Have changes occurred in the total reading time of the adult population over
the past 50 years?

2. Do adults’ motivatinns for reading, attitudes toward reading, and reading
habits differ dependent upon demographic variable considered?

3. Do adults' job-related reading habits differ dependent upon demographic
variable considered?



4. To what-extent are demographic variables useful in predicting total reading
time, free reading time, job reading time, and attitude toward reading? ’

5. Do working women ditfer, as readers, from other women or from men whn
work?

6. Over the past 50 years have changes occurfed in the locations where adults
obtain reading materials and how they find out about new materials to read?

7. Do differences exist in where various aJult groups will seek help for reading
problems?

Information of this sort Is increasingly important for a variety of reasons. Initially,
and most apparently, educators need to more adequately address the adult
population as a whole. Adult retraining needs increase yearly, the mean age of
university student populations Is rising, and ever-growing segments of the adult
popuiation are seeking needed information about our rapidly changing world.
This implies increased use of print by adults and suggests & host of implications
for teachers, program designers, and text publishers. Each of the above areas
calls for clearer, more detailed information about the reading attitudes, habits,
motivations, and abilities of the aduit populations.

Less apparent, but equally important, is the fact that we need more information
about adult reading habits and attitudes in light of research findings which
suggest that adult reading habits strongly influence the reading abilities and
habits of children (Fisher, 1862; Hanson, 1969). This concern Is especially
pressing in the face of survey results some of which portray large portions of the
adult population as reading seldom and inadeguately (Gallup, 1969, 1976;
Meade, 1973; Yankelovich et al., 1978).

Since surveys ask questions in differing manners and often are commissioned by
groups and industries with recognizable interests, interpretations of data ditfer
somewhat. For example, careful analysis of the newer data from Gallup and
Yankelovich et al. raises questions. Is the fact that 56% of the adult popuiation
claims to have read part of a book in the past month a positive or a negative
finding (Gallup, 1976)? More careful analysis of the data reveals that large
portions of the population may be merely looking in books, ratherthan completing
them. The remaining 44% had not read in & book at all during the past month. A
study commissioned by the Book Industry Study Group suggests that nearly 40%
of the population reads only magazines and newspapers during the pariod of a
yéar while the Gallup figures claim 84% look at part of a book during a year.
Vague questions that differ from previous research questions and lack of foliow-
up data give rise to several apparent contradictions that are difficult to interpret.

A final reason for examining the reading profile of the aduit popuiation reiates to
the accountatility aspect of education. As it now stands, most accountability and
monitoring of the resulits of education stop at 12th grade. Littie is known aboutthe
long term outcomes of education because the learning and reading habits of
adults, the finai products of our educational system, are rarely examined.



" Aliteracy

Although dispute and occasional controversy occur over the degree of literacy in

this country, we are a nation whose reading skills and abilitites among students

seem to have improved over the pastseveral decades. Tuinman, Rowls, and Farr

(1976) in an overview of “then and now" studies, note a general |mprovemen\ln

literacy since the turn of the century. Tuinman et al. cite from the conclusion to an.
NEA Comparative Achievement study (1952) that “in fundamentals today S

pupils are superior to those of the past.” Other “then and now" studies cited

report, more cautiously, that stuaents of the fifties and early sixties were reading

at least as well as students of the less recent past.

The mostrecentresults of testing today's students with a replica of a reading test
used in 1944 show no decline in reading ability and several indications of gains
among today's studente (Fay & Farr, 1978).

Sharon (1973) reports that only 5% of the U.S. population cannot read in the
English language. What does seem mcst ciear is that charging this nation with
illiteracy or ev2n decreasing literacy is, ‘n the words of Tuinman et al. (1976), “at
best unscholarly and at worst dishonest.”

However, this nation might be accused of “aliteracy." Even though most students
who pass through our educational system are able to read to some degree,
surveys indicate that declining numbers of individuals reguiarly choose to read or
wantto read. Though survey infcrmation varies widely on this issue and may be
sometimes questionable, it consistently refiects a nation with a large number of
intentional non-readers. Meade (1973) cites a Harris poll that indicates that only
26% of all adults read in a book during a 30-day period. More startling is the
Galiup Poll report (1969) that 58% of the population indicate they have "never
read, never finis:1ed" a book. A more recent Gallup poll (1976) with less stringent
items suggests that slightly more than half of the adult population comes in
regular contact with books. It is important to note that slightly fewer than half do
not have regular contact with books. Another recent study commissioned by the
Book Industry Study Group (Yankelovich et al., 1978) suggests that adults are
doing more pieasure reading. Careful analysis of the data, however, reveais the
same high percentage (nearly 50%) of adults doing little or no book reading. In
brief, a review of iong term trends reflects Improved ability to read but a question-
able amount of actual reading being done by the aduit population of this country.

The available information describing adult readers is cursory, however. It is
extremely difficult to determine from previous research what is "typical” in terms
of the reading demands faced by adults. We know almost nothing about adult
reading attitudes and motivations for reading. Itis also very difficult to arrive atthe
perspective necessary to clearly identify substantial changes in the reading
habits and patterns of adulits.

Previous Adult Readership Studies

To achieve some semblance of perspective, -it-is riecessary to examine te
sporadic earlier studies of adult readership. Though the quality of early studies
varies widely and random sampling is often lacking, the sketchy outlines of a
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changing adult readership emerge from a handful of studies that span more than
five decades.

As early as 1923, Rhey Boyd Parsons attempted to ascertain the general reading
habits of adults. Parsons interviewed 314 adults in Chicago and neighboring
communities concerning their reading habits. He found the average number of
minutes spent a day reading books in 1923 was 27.7; reading magazines, 241,
and reading newspapers, 41.2. This could be loosely construed as a total of
about 93 minutes reading time per day. Average time per day given to reading by
males was 98.9 minutes and by females 76.7 minutes. Of these adults, 53.2%
said they read in books each day; 76.5% read in magazines; and 97.1% read in
newspapers. Parsons also found "striking evidence of the fact that amount read
varjes with educational advantages.” To summarize, adults daily spent about an
hour and a half, on the average, reading, in order of most popular preference,
newspapers, magazines, and books. The amount read was related to education

"level.

In 1930, William S. Gray and Ruth Munroe surveyed the reading habits of 100
adult residents of Hyde Park, Chicago, and of 170 residents of North Evanston,
illinois. They found adults reading, on the average, 90-plus minutes a day, a
result similar to Parsons’. Newspapers and magazines were read extensively by
all adults. Women tended to read more books than men, and the well-educated
adult read more books than those with less education. A greater number of
people obtained books by purchase than by any other means. Borrowing ranked
next in importance. The public library was used by about 35% of the persons
studied. Recommendations of friends was the most frequent (54%) reason given
forreading a particular book. Book reviews were consulted by 29% of the persons
studied. In conclusion Gray and Munroe state: "It is found that those who read
most are, on the whole, those who have had the best education, the most
inspiration at home and at school, and the best facilities for getting hold of books.
They have done more reading in childhood™ (p. 208).

The geographic locale of the next major survey of adult readership (Waples,
1934) remained the same, the Chicago area. Douglas Waples in a survey of
approximately €,850 residents of South Chicago during 1933-34, found several
sources used by respondents to obtain putlications. The categories selected, in
rapidly diminishing amounts, were "'all others,’ friends, subscriptions, news-
stands. drug stores, public librarv, book stores. and rental library, and abcut
equally to each sex with two exceptions. Unemployed men and unskilled females
are supplied with most reading material from friends ‘~hile professional men and
women obtain most of their reading material from subscriptions™ (p. 139).
Waples' sample, which is considerably larger and better balanced than those of
Parsons or Gray and Munroe, shows some differences ir. sources of reading
material. Though borrowing from trierds was still of high importance, the relative
importance of bookstores or libraries as sources ot reading material has dropped
considerably. Waples suggests such a resuit may have been a refiection of the
effects of the depression ¢ adult reading habits.

in 1945 Henry C. Link and Harry Arthur Hopf conducted a national survey of the
reading and book-buying habits of 4,000 adults. When adults were asked if they
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had read a book yesterday, only 21% of the 4,000 respondents replied they had.
This figure is 32% lower than Parsons’ 1923 figure. Askec the amount of time
they had spent reading books, magazines, and newspapers during the previous
day, the average number of minutes spent by groups of differing educational

levels were:

. y  Books Magazines Newspapers Total
Grade School Education 4 min.. 11 min. 32 min. 47 min.
High School Education 12 min. 20 min. 36 min. 68 min.
Cullege Education 23 min. 26 min. 38 min. 87 min.

These results would seem to indicate that as of 1945 total reading time examined
by educatior: level increased by about 20 minutes for each educational level
attained. Every group, including the college group, read below Parsons’ 1923
average. It is uncerstood that some of these ditferences may be aftributable to
sampling differences.

Based on income levels, Link and Hopf found 64% of the upper income group
were active readers (defined in the study as those who had read a book yesterday
or within the past month), 48% of the middle income group were active readers,
and 36% of the lower income group were active readers. They found, however,
that "education was a much rnore important factor influencing the readership of
books than income level” (p. 62).

In addition, Link and Hopf found of the 1,98C active readers in their survey, 57%
had borrowed their most recent book, 31% had bought, 11% reported itwas a gift,
and 24% did not know. The order of borrowing and purchasing reverses Gray's
earlier findings. Link and Hopf found that proportions of those who borrowed and
bought books remained stable across jower, middle, and upper income groups
(p. 77). The most trequent reason given by active adult rcaders for reading their
most racent book was that it had been recommended by a friend (p. 108). This
last finding parallels Gray's 1930 finding.

Bernard Berelson in The Library's Pubiiz, written in 1948, summarized results
frorn four studies done duririg 1946-48. At that time about 25-30% of the adult
population read one or more booi's a month; about 60-70% read one or more
magazines more or iess regularly; about 85-99% rea-j one or more newspapers
more or less regularly (p. 6). The order of newspager, magazine, and book
remained a stable preference, though percentages seam lower. Berelson also
mentioned a study done by ine Survey Research Certer of the University of
Michigan in 1948 which found 48% of the gdults surveyed read less than one
book per year (p. 7).

An article on adult reading habits by Lester Asheim (1956) appeared in The
Fifty-fifth Yearbook of the National Society for the Study of Education. Having
reviewed several studies, he stated: “The first findir g. which appears in study
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after study, Is that not much more than one-quarter of th&adult population reads
oven as liitle as one book a month” (p. 8). From his review of studies of adult
reading he alsq found, '

1. Afar greater portion of adults between 21 and 29 years of age than of aduits
over 50 years of age will be in the reader group.

2. More professional people and skilled workers than wage-earners or unskiiled
workers will be represented. .

3. Ahigher percentage of persons in the upper thanin the lowet income groups
will be readers.

4. Most Impprtantly, Ashelm stated, “We know that the readers are the ones with
the most education. Education is the raajor correlate of reading” (p. 9).

Asheim also summarized what seemed to be known about book reading among
adults as of 1955. Women read more fiction than men, but men read more books
on business and public affnirs. Women tended to do more "recreational’ reading
than men; men more wcrk-related reading than women. In terms of total amount
of book reading, “women read more, but men read more 'seriously'—for study,
for reference, for vocational advancemsnt” (p. 13).

Asheim's remarks are the first to really hint gt acuit motivation for reading. His
clear distinctions between male and female readers tend to support traditional
stereotypes. However, rio attempt was made to examine previous research
results to see if male/female differences held across &ii income, «ducational, and

occupational groups.

In 1956, William S. Gray and Bernice Rogers did a study 6n the skills, reading
interests, and reading purposes of mature readers. This study began to move the
research on adult reading attitudes and habits in riew directions. Studies that
Gray and Rogers reviewed reveaied that
Not more than 10% of adults voluntarily seek serious, challenging reading
material; that half ormore of the aduit population read littie more than the dallv
newspaper, a few periodicals of mediocre value, and an occasional mystery
book; that another 30-40 per cent limit their reading largely to Immediate-

rewarding reading. (p. 45)
Gray and Rogers believed that if educators better understocd the interests,
attitudes, and habits of mature readers, they could begin to cultivate these same
qualities in less able readers.

Gray and Rogers attacked a majority of the stidues done up to that time on the
basis that they *'viewed the individual in a fractionalized manner in respect both to
his reading behavior and to his characteristics as a person.” They imposed
"social class’ as a frame of reference and from a review of the literature drew five
tentative conclusions tiey feit should be checked ca:ofully through further re-

search:
1. Social role is a basic determiner of an individual's reading pattern.

2. Social roie represents a constellation of intellectual, emotional, and social
traits.

10
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3. Of the characteristics composing social role, education seemg the best pre-
dictor because it js most clearly and directly measurable.

4. ‘Education does not haye a direct causal relationship to reading pattern butis
rather a ciue to social role, wnich is more nearly the detsrminer. i

5. Education stimulates the development of interests and skills. Expanding

interests may demand greater skill and in turn stimulate still further growth.
Thus, aducation becomes notonly a determiner of social role but a1 outcome

of it ,

From this theoretical orientation, Gray and Rogers proced’aed to complete in-
depth interviews of 40 adults who worked in a large department store of a
midwestern trading center with a population of about 160,000. Seven persons
had educations beyond high school, 18 had some amount cf high school educa-
tion, and 15 persons an eighth-grade education or less. Gray and Rogers found
that even though those interviewed included some college graduates, “low,
rather than high, levels of maturity in reading characterize the Trader City
[fictitious name) cases” (p. 166). Interestingly enough, they also found that all
groups were equally enthusiastic or intense about the value of reading. Gray and
Rogers observe that o

They tend to attach greater significance to reading than their actual use of it

would seem to warrant. Whether this Is due to a genuine respect for reading

that prevails widely among all classes or to the desire to say the right thing in

the Interview Is ot clear In all cases. The Interviewer was impressed, how-

ever, with the siricerity of the responses In most cases. (p. 168)

In addition they found the following relationships existed to a greater or lesser
extent conceming one's “social participation” as an index of reading maturity:

1. Reading ability is more closely related to educational background than are

reading interests and purposes. a

2. Reading interests and purposes relate more closely with the degree to which
an individual's world extends beyond his immediate environment.

3. Reading ability does lim tHe use an individual will make of reading. However,
the development of proficient reading skills does not guarantee they will be
used in adult life. One continues to use these skills only if their use aids in
answering compelling needs of the individual.

In conclusions from ihe study, Gray and Regers state thai "“the need is urgent for

studies of the factors and conditions that are most favorable to the development
of compelling motives for reading” (p. 245). They argus that motives for reading
are important because they provide the inrier drive "“whichcontributes directly to
growth in and through reading and leads ultimately §o the establishmenit of
mature types of reading behaviors" (p. 245).

In addition to the above work, in the 1960 edition cf the Encyclopedia of Educa-
tional Research, Gray compared the amount of time spent reading newspapers,
magazines, and books from both the Parsons (1923) and Link and Hopf (1 946)
studies with results from a 1952 study by L eo Bogart. From an analysis of the data
Gray foundthat the time devoted to newspaper reading increased significanty

11
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from 1923 to 1952 among readers having grade-school training only and those
having a college education. However, Gray observed that across the three
studies time devoted to magazine and book reading appaared to have decreased
significantly for all groups. Gray stated that data "secured by other Investigators
support the assumption that the amount of tims devoted to book reading, particu-
larly hardbound books, continued to decreas.e untll 1952" (p. 1092). Gray pre-
dicted, on the other hand, that the continued sale of paperback books would be
accompanied by-a material increase in the future In the total amount of time
devoted to book reading. Work done by Ennis In 1965 tended to validate Gray's
predictions and results of previous studies on adult readership.

y In 1971, Amiel T. Sharon working with the Educational Testing Service studied
the reading habits of a carefully randomized natlonal sample of 5,067 adults. He
found that "the average American adult who can read spends one hour and 46
minutes reading on a typical day. . . .The variability in reading time among adults,
however, is great.”” Sharon's figures suggest a noticeable increase in reading
time from Parsons' 1923 results and a still greater increase over the 1945 results
of Link and Hopf. In addition, Sharon found that males read slightly-more than
females (133 minutes versus 101 minutes). Thirty-thres percent of the subjects
reported that thuy read at work and those who did tended to have a higher
socioeconimic status than those wno did not. Whites in the survey read almost
twice as much in a day as blacks. This racial differencg in total amount of reading
' time also existed between lower Income whites aria blacks. Seventy-three per-
cent of the adults interviewed said they read or look at a newspaper each day;
39% reported reading magazines; 33%, books. These percentages appear to be
lower than previous reports. This change suggests either diffe.ences in samples
or perhaps the fact that a smaller number of people may be doing considerably

more reading thereby bringing up the mean daily reading time.

[N

In addition, the Sharon study noted that less than 1% of the adults surveyed
reported difficulty witn any type of material they had to read. Persons with much
formal education fended to read more than persons with little or no formal
education. In summary Sharon states,

The not too startling conclusion. . . is that persons in white collar occupations

who live in materially and educationally enriched environments spend more

time reading and read a greater variety of material than those in biue collar’

occupations who are less affluent and have iess Og{mal education. (1973, p.

169) - L4

The Sharon study neglectsd to examine attitudinal and motivational aspects of
adult reading habits, so o comparisons can be made with earlier studies. What
—seens evident from the Sharon study is that, on the average, adults are reading
hore. This finding can perhaps be explained by an increase in job-related
reading. Sharon reports clear differences, according to sex and race, in the
amount of daily reading among resporidents.

Resuits from two recent studies (GallLp, 1976; Yankelovich et al., 1978) have
received conflicting interpretations from reading specialists and the media. One
question raised concerns the way reading is defined in both studies, for example.

12
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is glancing at a book really reading? A second criticism raised Is that data from
both studies seem ta be presented in a fashion intended to throw positive light on
book producers.

According to the Gallup poll (1876), 84% of the public answers yes to having read
a book in part or whole within the past year; 56% report reading all or part of a
book in the past month (p. 21). it should be noted that the question on the 1976
poll had been reworded from the 1969 question which asked, 'Have you ever
read, ever finished a book?" Comparison between results of the two Gallup
surveys Is almost impossible. Information to be gained from the new question is
of more value to book sellers who are interestad In the amount of material
purchased rather than depth of reading. Both of the more recent studies point out
the need for research initiated by those with no 2conomic interest in survey
resuits. ‘

Given the above quaiificatians ™e more recent Gallup data also suggests that
although fiction was the type o Jok read most often (42%), newspaper reading
is the most mentionedkindof  .ding. Gallup reports 66% of the population reads
a newspaper every day; 5  reads one or more magazines per week (pp
25-26). In terms of number v, books read per year. Gallup lists (p. 22):

No. of Books Read Percent of Population
Per Year 15%
0 15%
1- 2 . . 18%
35 15%
6-10 13%
11-20 5%
21-29 15%
30+ 4%
Can't Recall

Gallup breaks down the sources from which people obtain books into several
categories: Borrowed from iriend accounts for the highest sources of books read
with 37%: bookstores were next with 36%; and libraries were third with 27%:; 15%
of the people responded that they got their books from a book club (p. 26).

yankelovich et al. (1978) report that the vast majority (94%) of adults (age 153 and
older) in the U.S. population had read gither books, magazines, or newspapers in
the six months preceding May, 1978. In their study 55% of the population
reported having read at least one book in the past six months; 39% rgported
reading only magazines and/or newspapers (p. 5).

Changing Habits Among Groups of Adult Readers

While there have baun sporadic studies over the past five decades, none has
looked for changes in the reading habits of various groups of adults. Several
studies have reported that the daily reading time of women is less than that of
men (Parsons, 1923; Sharon, 1973). After reviewing several studies, Asneim
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(1956) wrote that women seemed to read more fiction than men, but men read
more books on busingss and public affairs. While women did more recreaticnal
reading than men, men did more work-related reading. Asheim reported that in
terms of book reading (note that this is not the same as total time spent reading
daily), women read more but men read more serious material {3r study, refer-
ence, and vocational advancement. Gray and Rogers (1956) have hypothesized
that social role is the major determining factor of adult reading attitudes.

Most recently Yankelovich et al. (1978) found men cnd women differ from one
another in their typical profiles of involvement in leisure and work or school
reading. Similar to Asheim's conclusions in the mid-1950's, these researchers
found women to be predominardtly ieisure readers—65% engaged in leisure
reading only (p. 31). In the area of leisure reading bcth sexes were found to be
equally likely to be newspaper readers, but women were more likely than men to
read bcoks (either fiction or non-fiction) and magazines. Men, in contrast, were
more likely than women to engage in reading for work or school. In particular,
men were more frequeni tradc journal/newsletter readers than were women.
Yankelovich et al. did not, however, perform & careful analysis of the reading
habits of working women as a separate group. As women change social roles,
one wonders if the above differences in reading habits between men and women
still persist.

Similarly with growing racial equality, one wonders what differences continue to
exist in the adult reading habits between blacks and whites. Sharon (1973)
reported blacks read consiuarably less than whites regardless of income level.
Particularly as educational and employment opportunities for blacks increase,
one wonders to what extent such differences may be decreasing.

The studies previously cited rarely examined motivations for reading, even
though motivation and variety of intent were repeatedly mentioned as important.
Early observations by Gray and Rogers (1956) on the influence of social role and
education on motivations for reading suggested questions to broaden studies of
adult reading patterns, but those observations and suggestions have b. en
largely igncred by researchers in the United States.

British researchers Peter H. Mann and Jacqueline L. Burgoyne (1969) have
developed a heuristic model (see Appendix A) useful in examining the variety and
intensity of motivations for reading, types of reading done most frequently, and
ways of obtaining reading materials among various groups. They suggest that
reasons for reading fall on a continuum from work-related or “utilitarian” reading
to leisure or “personal reading with “social” reading in the middle. Utilitarian
reading is seen as being extsrnally motivated and includes such materials as
workbooks, texts, manuals, reference books, and home how-to-do-it books.
Personal reading, on the other hand, is intrinsically motivated. It includes ro-
mances, mysteries, and detectve stories: books persons tend to read once. In
contrast to utilitarian books, which are bought and kept for reference. books for
personal reading are borrowed from a friend, library, or purchased as pa-
perbacks. The reading of such books is strictly for Ieisure and tends to reinforce
one's attitudes and beliefs. in contrast social reading is status conferring. Such
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books may be read and reread and are thought to lead to self-improvement. They

include "good" fiction and non-fiction, most recommended in reviews by opinion

leaders. Research needs to examine adult groups to determine profiles of moti-

vation for reading. Such information is largely unavailable about adult readers

Ce;‘;en though its importance in the light of increasing adult literacy demands is
vious.

i "uBurmeister (1978) outlines a second group o1 reasors people may choose to
read besed on the work of Wables. These reasons irclude reading (a) for the
instrumental effect or, in oiher words, to achieve a goal; (b) for the prestige effect;
(c) to reinforce an attitude; (d) for the vicarious esthetic expenience; or (e) for
respite (p. 66-69). Models such as Burmeister's or that of Munn-Burgoyne
suggest new ways of comparing the reading habits of various adult groups and of
looking for changes in these habits cver periods of time. Answers can be
suggested to whether different adult groups read and model reading with differ-
ent motivations.

Results from the recent Yankelovich et al. study (1978) suggest that perceptions
of reading as a leisure activity predominate over work/school reading. These
researchers found virtually all readers claim to engage in some type of leisure
reading. Work or school-related reading nearly always occurred in combination
with leisure reading. Aimost no one claimed to read for work or school only.

Within the category of "readers,” Yankelovich et al. found important differences
between book readers and non-book readers with respect to key motivations for
reading. While many book readers read for general ki~owledge, a pleasure
orientation was found to be the key reading motivation of book readers. Non-book
readers, defined as those who had not read a book in the past six months, did not
share in the pleasure motivation. Their primary orientation for reading was to
acquire general knowledge. Other findings also underscored the importance of
book reading and more sustained reading in general. Women (who were more
prone to be book readers than men) primarily mentioned “pleasure” as the main
reason for reading, while men were relatively more interested in general or
specific knowledge. Consistently heavy readers were most often motivated by
pleasure. In contrast, general knowledge was the primary reading motivation of
those who claimed to be reading lesser amounts as time progressed.

Role of Attitude and Modeling

The reading habits of adults may atfect children. This possibility was raised by
Fisher in a 1962 article summarizing previous research on the volume, interests,
and tastes of adult readers. He stated, “In light of. . . the findings of innumerabia
research projects it would appear more profitable for those interested in ‘Why
Johnny Can't Read,' to begin concerning themselves with ‘Why Daddy Doesn't
Read." Hanson (1969) found, indeed. parental reading habits were a greater
predictor than socioceconomic status of children's success with reading in school.
A study of low-income fumilies’ reading habits and their effect on children’s
reading progress found that reading in the home correlated positively with less
TV watched, increased library usage, and greater ownership of books (Lamme &
Olstead, 1977).
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Smith, Smith, and Mikulecky (1978) suggest a vicious circle may exist. A student
with poor reading models (parents, older siblings) tends to read less well than
other students. Extra help received by such a student often does not include work
either on his or her reading habits end attitudes or on his or her reading skills. This
student frequently leaves school with negative reading attitudes and habits that
influerice younger siblings and the next generation (see Figure 1). The authors
state, “More emphasis on reading scores cannot break this cycle, but emphasis
on ability and on reading attitudes and habits might be able to do it" (p. 77).
Presently, however, little is known about adults' attitudes toward reading or how
these attitudes might be improved to provide better models for children and thus
break: this cycle.

Poor Reading Model
(Rarely Reads—
Dislikes Reading)

Abandons Reading influences Chiidren

Once Qut of o
School and Younger Siblings
Student "Passes” But Student with Poor
Learns That Reading Reading Ability
is Mainly for School Results

Receives Extra
Skills Training
But Poor Reading
Habits Remain

Figure 1. A vicinus circie: Nonreaders produce nonreaders.

Encouraging new methods for measuring attituce are making research in the
measurement of reading attitudes and motivations more feasible. Hoviand and
Rosenberg in Attitude Organization and Change (1960), after anaiyzing re-
search which attempts to chart attitudes, suggest attitudes have three basic
components—cognitive. affective, and behaviorai. Adeguate attitude measure-
ment must attampt to tap each component. Whiile Hoviand and Rosenberg
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(1960) attempted to define the components of attitude, Krathwohl, Bloom, and
Masia (1964) developed a classification of attitude development based on the
most thorough existing examination of relevant educational/psychological litera-
. ture and research. Krathwohl's taxonomic classification postulates a hierarchical

series of stages or an attitude continuum through which individuals pass in tho
development of their attitudes.

Taking into account the Hovland-Rosenberg tri-component model of attitude and
the stages of Krathwohl's Taxonomy of the Affective Domain, Mikulecky (1976)
-designed and validated the Mikulecky Behavioral Reading Attitude Measure
(MBRAM) appropriate for use with mature readers. A pool of 40 items, each of
which was designed to reflect a specific Krathwohl sub-stage, and the compo-
nents. ‘the Hovland-Rosenberg model, was reduced to 20 items after consider-
ing the evaluations of a panel of ju-dges familiar with Krathwoht's taxonomy and
after an item analysis that eliminated all items that correlated at r=.600 or less
with the sum of items reflecting the Krathwohl stage appropriate to each item. The
measure established concurrent validity with exlsting formal attitude measures
and correlated more highly than other measures with several informal indicators
of reading attitude. Test-retest reliability was established at .91. In addition, the
scale established empirically the hierarchical validity of Krathwohi's stages. The
MBRAM was administered and normed on 1,750 subjects ranging from seventh
grade through college-adult.

Job-Related Reading

Most research into adult reading habits has not examined the amount of joh-
related reading per se. Sharon (1973) is an exception; he reported amedian of 61
minutes spent per day on job-related reading. Comparisons of total reading time
from Sharon's study to those of Parsons (1923) or Gray and Munroe (1930) seem
to suggest that the amount of reading by adults has increased. One might
speculate that greater jot: reading demands have caused this increase.

Nor have studies of functionai literacy provided much information about jcb
reacing habits and demands. Such studies have traditionally focused on mini-
mum reading requirements for jobs. They usually ignore amounts of job-related
reading, the extent to which one consults books about problems on the job, or
comfort with job-related reading demands. Weber (1975), in contrast, has argued
that reading demands of jobs have not increased but are being used as an
excuse to keep blacks from being hired. What is needed is researchto determirie
the real relationship between litaracy competence and iiteracy demands atlevels
above the minimum.

Sticht (1975) has begun to develop better methods of defining job literacy.
However, his work has been limited to military settings and needs to be trans-
ferrad and compared to civilian populations and to occupations that represent a
wider variety of scuial levels. In summary, research in the areas of both adult
reading habits and functional literacy has had little if anything to say about
job-related reading above minimum levels. What is needed is knowledge about
adults' actual attitudes and habits toward job-reiated reading and a clearer
understanding of the real reading demands of various occupations.

13

17



Conclusion

Overthe past 50 years there seem to have been some importantchanges in adult
reading habits. While the reading ability of the nation’s population seems to be on
the rise, several studies have resulted in conflicting interpretations of adult
literacy levels and reading habits in everyday lifa. Amounts of total reading per
day seem to be increasing with the gap between the amounts done by men and
women perhaps decreasing. Education rather than income has repeatedly been
shown to be the best indicator of adult reading habits. Gray and Rogers have
called the research in the area of adult reading habits fragmentary and have
hypothesized that social role is the main determiner of aduit reading haoits.

Reading studies have found modeling to be an important factor in the develop-
ment of children’s reading habits. Such results suggest the heightened impor-
tance of adult readin.g attitudes and motivations in relation to social status and
role.

Possible increases in job reading, suggested by increases in overall daily
amounts of reading, make urgent the need for further knowledge on the exact
status of job reading demands and distributions. in the past, studies of adult
reading habits have dealt little, if at all, with job reading. Research in the area of
functional literacy, to date, also has provided little insight. Needed is knowledge
about job reading habiis and demands above minimum levels.

Method

Target city for this study was Anderson, i:xdiana. The 1870 Census Bureau
information on Anderson's distribution of race, income, and education closely
approximates national distributions of these variables. For example, in 1870
blacks composed 11.2% of the U.S. population and 9.4% of the Anderson
population. The national percentage of those who had completed four years of
college was 10.7%; the Anderson percentage, 7.3%. This information plus An-
derson's balance of industry, service occupations, institutions of higher educa-
tion, and participation in “typical” American phenomena (labor disputes,
teacher/school board conflicts, suburban/urban governmental concems) iden-
tified the city as representative of the nation. More detailed census information is
available in Appendix C.

Sampling Technique and Population

Four hundred and fifty survey padicipants were chosen through a standardized
sampling technique developed for research in the social sciences and used
extensively by the broadcasting industry to ensure random telephone survey
samples (Baldwin, Greenberg, Reeves, Thornton, & Wakshlag, 1975). Briefly,
this sampling technique involved collecting copies of all telephone books fromthe
community. In Anderson this included use of both the Anderson City Directory
and the Anderson College Dire story. First the number of pages of listings was
determined and muitiplied by the number of columns per page to find the total
number of columns. The total number of columns was then divided by the desired
sample size to determine whatis called the "skip interval.” The column with which
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to start was determined by drawing a number out of & hat; after this, every nth
number of very nth column, determined by the skip interval, was selected. To
determine which number in the nth cohimn was selected, the length of the column
was measured. For each inch of the column’s length, a number was placed in a
hat. A number was than drawn, for example 2 inches. Now in every nth column
determined by the skip interval it was the name 2 inches down that was selec.od
each time. If the name so identified was a business, one selected ths first
residential listing that followed and recorded it.

Following the generation of names of possible survey respondents, a maximum
of five attempts were made to interview an adult, 18 or more years of age, residing
at each address/phone number on the list. All initial calls were made between the
hours of 4 p.m. and 10 p.m. If no contact was made on the first attempt, each of
the four succeeding attempts were made at different times and on different days
of the week. If no contact was made after five attempts, the residence was
dropped from the study. Namas were also dropped if telephone lines had been
disconnected and new numbers were not available or if callers refused to partici-
pate in the survey.

Of the original list of 450 names, 284 persons (63%) actually completed the
survey. For telephone research, this is considered a respectable rate of return.
Reasons given by the 166 parsons notcompleting the s:irvey from most frequent
to least frequent were refusal tc paricipate (64%), telephore number discon-
nected (14%), no contact made (13%), telephone number changed (56%), and no
adult available (2%), and other (2%).

Teiephone Survey Design

The telephone survey (Appendix D) was pilot tested in Bloomington, Indiana,
using the subject compilation procedure outlined above. One hundred telephone
numbers were selected and called. Forty-seven persons actually completed the
pilot survey. In the pilot study most items, other than the Mikulecky Behavioral
Reading Attitude Measure (Mikulecky, 1976) allowed for open-ended responses.
Results from the piiot study allowed the researchers to generate typical item foils
on reading motivation, materials, etc. for items on the final survey form. For
example, the foils “from advertisements, from suggestions of friends or relatives,
from libraries, from browsing books, from teachers, from other sources” were
developed from pilot study responses to the open-ended statement, “The ways |
find out about new things toread are. . .." Also as aresult of the pilot study, items
that demonstrated low discrimination ability were dropped.

All phone interviewers were trained and monitored during both the pilot and final
studies. Interviews were to be cordial but not too friendly. Subjects began the
survey immediately after cursory explanation of purpase. Completion of the
teiephone interview, on the average, took 15 to 20 minutes.

Items 1-20 of the final telephone survey consisted of the Mikulecky Behavioral
Reading Attitude Measure. items 21-39 dealt with the areas of reading motiva-
tion, reading interests, reading material choice, and material source. Iltems 40-44
were designed to gather demographic information. Finally, items 45 and 46
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solicited self-assessed dally reading time on the job and self-assessed total
reading time during the day.

Survey items were designed so that individual items could be later combined to
construct the following variables:

1. Variety of motivation—constgucted from items 26-30 which measured the five
most typical motivations for reading. If a person responded tu one of these five
items with a rating of 1, 2, or 3, indicating the motivation is “unlike me,” No
point was awarded. If a person rated an item with a 4 or 5, the subject was
given 1 point. Thus a person with many reasons for reading could score as
high as five points.

2. Intensity of motivation—constructed from a person’s responses to questions
26-30. The response ratings a person gave to each of these items were
summed to provide an index of total intensity of niotivation. Thus a person
could have an intensity of motivation as low as 5 or as high as 25.

3. Self-parceived reading ability—constructed by summing a person's response
ratings to questions 25, 38, and 39 which survey one's overall perception of
his or her own reading ability, comprehension, and rate. A person with a low
self-perceived reading ability could core as low as 3; a person with a high
self-perceived reading ability could score up to 15.

4. Attitude toward reading—constructed by summing & person’s response rat-
ings on the 20 items of the Mikulecky Benaviorai [eading Attitude Measure.
Thus a person with an extremely poor attitude toward reading might score as
low as 20 while a person with a very positive attitude toward reading might
score as high as 100. (See Appendix B.)

In addition, the survey attempted to ascertain indicative information about the
extent of discomfort with job-related reading, the extent to which reading was
used to solve job problems, anc the extent to which previous education was
perceived as being valuable for current work. Sticht (1975) has examined these
relationships to some depth with selected armed services personnel in lower
level jobs. Items 22-24 of the survey provide indicative information about these
topics among a cross-section of civilian adults.

items 26-30, which survey motivations for reading, have already_p”ee'n mentioned
above. These items were developed, in par, to correspond to motivations for
reading described in a "Sociological Model for the Study of Book Reading"” (see
Appendix A) developed by Mann and Burgoyne (1969). Their model suggests
reading motivations are primarily utilitarian, social, or personal. Items 26-30 were
designed to compile motivations from the Mann-Burgoyne model and most
frequent other motivations derived from the pilot study. In addition the Mann-
Burgoyne model postulates a variety of types of reading material and sources for
obtaining reading material that theoretically fluctuate depending on the socio-
economic status and education of the reader. ltems 32-37 survey readers’ first
and second most frequent choices of reading materials, sources for obtaining
reading materials, and sources of help for reading difficulties.
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In summary then, 450 adult subjacts were randomly selected from a demo-
graphically representative midwestern city to participate in a telephone survey of
adult reading habits and motivations. Standardized survey techniques enabled
the researchers to complete survey interviews with 284 (33%) of the original
randomly selected sample. These individuals, during a 15-minute telephone
survey, responded to items designed to tap general attitude toward reading,
factors related to job reading, motivations far reading, sources of reading material
and reading aid, self-perceived reading ability, and time spent reading daily both
on and off the job. In addition information on respondents’ sex, race, education,
income, and employment status were gatherer] for later demographic analysis of
data.

Procedure and Data Analysis

Statistical analysis of the data generated by this survey was performed in three
stages. A preliminary stage was to break down the data into its basic distribu-
tional characteristics. This first stage provided not only descriptive statistics for
each item inthe form of central tendency (mean, standard deviation, etc.) but alsc
provided a base€ from which to confirm the random sampling. Each subject was
asked to provide information on the demographic variables of sex, race, family
income level, amount of education completed, and work status. Using a FRE-
QUENCIES sub-program from the Statistical Program for the Social Sciences
(Nie, Hull, Jenkins, Steinbrenner, & Bent, 1975), the subject population was
analyzed by percentage frequencies for each sub-group of the demographics.
Results were compared (ses Part 1 in Resui.s section) with existing census
results from the 1970 U.S., Indiana, and Anderson populations to establish the
representative nature of the sample population.

The second stage of data analysis was to examine by the demographic variables
the variance of all survey items assessing reading habit, ability, interest, attitude,
and all the items assessing job reading and job satisfaction. Analysis of variance
(ANOVA) was performed to discover significant (p<.05) F ratios for the various
demographic sub-groups on these target variables. When significant F ratios
were identified using a one way analysis of variance, th< independent variables
were further examined using post hoc Schefté pair-wise comparisons (p<.05) to
datermine which sub-group mean contributed to the significance (see Part 2 in
Resuits section).

A third stage of data analysis examined specific questions arising from the
analysis of the second stage. Examples of such specific questions were: What
significant differences emerge in adult reading habits among groups of differant
employment status? When women's reading habits are examined by employ-
ment status do anv significant ditferences emerge? Again ANOVA was per-
formed with subsequent post hoc Scheffé pair-wise comparisons. In addition,
multiple linear regression techniques were used in an attempt to identity, in an
inferential sense, what contributed to or shared significant variance with the
variables of reading attitude and habit. This statistical technique provided an
examination of the effects of the verious demographic and motivaticnal variables
on the dependent variables of attitude toward reading, intensity of motivation for
reading, total reading time, job reading time, and free reading time. Furthiermore,
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this technique indicated the reiative magnitude of each independent variable as it
“explained” the variance it shared with the dependent variable. To compute the
above analysis (see Part 3 in. Results saction) a one way analysis of variance
procedure and regression procedure were employed.

Resuits

The report of survey results is divided into three parts. Part 1 highlights survey
resuits by demographic variables. Percentages of survey respondents by sex,
race, education, family income, and employm.ent status are given and compared
to 1970 census information for the United States, Indiana, and Anderson. Part2
reports specific analysis of particular survey items plus results of the constructed
variables of attitude toward reading (MBRAM score), variety of motivations,
intensity of motivation, and self-perceived reading ability. Additionally the analy-
sis of amount of job reading, totai reading, and free reading is given. Part 3
reports the analysis of specific further questions that arose from the analysis
completed in Part 2.

Part 1. Highlights of Survey Resuits by Demographic Variables

Demographic variables by sex. (Table 1 on p. 63) There were more female
(58%) than male (42%) respondents to the survey. Compared with 1970 1).S.,
Indiana, and Anderson census data, the percentage of male respondents was Six
to saven percentage points lower than national, state, or city norms, and the
percentage of females was five to six percentage points higher. The number of
male and female respondents with family incomes of $10,000-$20,000 per year
was nearly the same (20%) and above $20,000 per year was nearly the same
(15%). A large proportion of the males in the survey were employed full time
(75%). The women were split abcut equally between those who worked full time
(31%) and those whe worked as housewives (31%). The remaining women
worked part time, were students, retired, or unemployed. Though the male/
female percentage split is slightly skewed toward females, both groups accu-
rately reflect the larger population on most of these demographic variables.

Demographic variables by race.(Tabie 2 on p. 64) Of the survey respondents
92.3% (n=262) were white and 7.0% (n=20) were black. These proportions
closely match Indiana census figures on race which were 93. 1% white and 6.9%
black in 1970. Survey figures aiso were close to 1970 national figures (88.8%
white; 11.2% black) and Anderson figures (90.6% white; 9.4% black). Of the
white respondents 87% had received high school diplomas and 55% had ob-
tained some post-high school education. Neariy 23% had been graduated from
college and 8% had pursued graduate work. In comparison, 70% of biack
respondents had received high schooi diplomas. Correspondingiy, 55% ofblacks
also had received post-high school training, but only 15% had received college
degrees, and 5% had done graduate work. The greatest number of both whites
(39%) and blacks (45%) reported family incomes between $10,000-$20,000 per
year. For whites, 32% of the families earned more than $20,000 yearly, while
15% of black families earned in that range. Of white respondents, 49% were
employed full time while 60% of black respondents were empioyed full time. This
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is explained in part by the fact that 18% of white women claimed to be full-time
housewives while only 10% of black women were housewives.

De ographic variables by education. (Table 3 on p. 65) Of the survey re-
spondents, 85.6% had received high school diplomas or some post-high school
training. Of these 22.6% also had completed at least four years of college. Both
these sets of figures are higher than national, state, or Anderson 1970 census
information. For example, according to the 1970 national census data, 52.3% of
the U.S. population 25 years of age and older had completed four years of high
school and only 10.7% had completed four years of college. Only part of this gap
in percentages can be explained by the general increase in education level of the
population since 1970. In terms of income and education the most typical cate-
gory of survey respondents (15%} had some post-high school training but less
than a four-year college education and earned between $10,000-$20,000 per
year. The seccnd most typical category of respondents (13%) stopped with high
school educations and earned between $10,000-$20,000 per year. In terms of
employment and education the most typical respondents (16%) had some
post-high school training short of a college degree and were employed fuii time.
The second most typical category (15%) possessed only high schooi diplomas
‘and worked full time.

Demographiic variables by income. (Tabie 4 on p. 66) Family incomes of
between $10,000-$20,000 per year v re must common (39%). A population
breakdown by other income categories reveaied 4.6% of the respondents’
famiiies were earning less than $3,000 per year; 6.0% earning $3,000-$5,000 per
year; 13.8% eaming between $5,000-$10,000 per year; and 30.2% over $20,000
per yeer. It is difficult to compare these percentages to the 1970 U.S., Indiana,
and Anderson census figures on income because of differences in data gathenng
techniques related to income. While it would seem that survey respondents
earned higher incomes than typical in 1970, this finding is not unusual consider-
ing the roughly 54% total inflation rate between 1971 and 1977.

Demographic variables by emplioyment status.(Table 5 on p. 67)Most male
survey respondents (75%) worked full time. About an equal number of women
(31%) worked full time or were employed as housewives (31%). The largest
percentage of both whites (49%) and blacks (60%) were employed full time. The
most typical educational leve! of those who worked full time was some post-high
school but not college education (33%) followed ciosely by high school educa-
tions only (30%). High school educations also ‘ypified those employed part time,
housewives, arld those who were unemplicyed. The largest group of retired
persons had less than high school education. Those respondents who worked
full time most typically reportec family incomes between $10,000-$20,000 per
year (44 %) followed closely by those earning more than $20,000 per year (38%).

Part 2. Selected item Examination

An analysis of variance by sex, race, education, family income, and employment
status was completed for ali survey items having equal interval scales and for the
constructed variables of attitude toward reading (MBRAM score), variety of
motivations, intensity of motivation, self-perceived reading ability, amount of
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job-related reading, total reading, and free reading. Wlien appropriate, post hoc
tests of significance (p<.05) between groups were made. For those items not
having equal interval scales, percent of those selecting each possible item
response is reported. When it was thought the full-time student group might be
confounding results for particular demographic variables, this group was re-
moved, 8~d a second analysis of variance with post hoc Scheffé tests of pair-
wise cumparisons between groups was completed.

ltem 21—Reading a great deal about some topics. (Table 6 on p. 68) Re-
spondents were asked if they re#d a great deal about some topics when they
were young. No significant differences were found in respondents’ answers
based on sex, race, education, family income, or employment. Mean responses
for all groups leaned toward the “like me" pole of a five-point “unlike me" to “like
me" scale.

item 22—Reading demands of one's job. (Table 7 on p. 69) When persons
were asked if the reading demands of their jobs made them feel uncomfortable
(housewives were asked whether household responsibilities requiring teading
made them feel uncomfortable), there were no significant ditferences between
respondents’ answers based on sex or income. Most persons answered either

- “very unlike me" (1 on the scale) or “unlike me” (2 on the scale). However,
differences at the p<.001 level were found based on race. Blacks felt significantly
more uncomfortable about reading demands on the job than did whites.

Additional significant differences at the p<.05 level were found between groups
based on schooling. Those persons having iess than a high school education
were most uncomfortable about job-related reading (mean 2.25). Interestingly.
persons with high school diplomas and those who had pursued graduate (post-
baccalaureate) work felt equally comfortabie with their job-related reading de-
mands (mean 1.59). College graduates, who had stopped with their bachelor
degrees, were somewhat less comfortable (mean 1.64). Respondents with
post-high school educations but no college degrees were even less comfortable
(mean 1.78). In a follow-up analysis of the survey data, full-time students were
removed from the respondent pool to avoid their possible skewing effect. After
this was done, analysis of variance and iater post hoc Scheffé tests (p<.05)
revealed respondents with less than high school educations to ba more uncom-
fortable with job reading demands than were college students with no graduate
training.

By occupation. full-time students felt least comfortable abcut reading demands.
They were followed by the full-time employed. Those who were en" ioyed part
time or-who were unemployed felt the most comfort in relation to reading ce-
mands of their jobs or job-like tasks. While significant differences did exist
(p<.01) between groups on some demographic variables, one should remember
that no groups indicated severe difficuity with job-related reading.

item 23—Goling to books or manuals for information about problems on the

jot.(Table 8 on p.70)in relation to this item the mean scores of ali groups except
those with less than a high school education were between 3.0 and 4.0 on a
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five-point Likert-type scale. Interestingly no significant differences were found for
the asmographic varlables of race, education, family income, or employment
status. Sex was the only demographic variable for which significant difference
(p<.05) was found. Men reported going to books or manuals for information
about oroblems on the job more than women did. When the student group was
removed from the respondent pool and post hoc Schefté tests of the pair-wise
comparison between the sexes were completed, this difference remained signiti-
cant (p<.05).

Non-parametric Spearman’s rho correlation was computed between the vari-
ables “going to books for information” about problems on the job and “comfort
with reading demands of one's job." The correlation was only -.043 which
suggests virtually no relationship between these two variables.

item 24— Vaiue of school learning to one's work and life. (Table 9 on p. 71)
When asked how valuable what one learngd in school has beefi to one's work
and In one's life, no significant differences (p<.05) among respondents were
found based on sex, race, education, income, and employment status. Mean
responses again leaned toward the “like me” pole of a five-point scale, usually
between three and four points. Differences revealed slight statistical significance
(p<.10), between groups based on sex, however. with women finding their
schooling slightly more valuable, and between groups based on employment
status with those retired or working as housewives being most satisfied with the
usefulness of their schooling. Those facing direct educational demands on the
job or in school were less satisfied thar. those with fewer imposed educational
demands.

item 25—As a reader, you consider yourself, . . . (Table 10 on p. 72) In thi:;
item related to self-perceived reading ability, significant differences were founu
among groups baged on education ievel (p<.001). A smaii increase in the mean
score was typical for each educationai levei achieved. It shouid be noted, how-
ever, that even the mean score of those having less than a high school education
was “"average." Only those who had pursued graduate (post-baccalaureate)
work had a mean gcore of “above avarage.”

When the student group was removed and analysis of variance with post hoc
Scheffé tests performed, the analysis revealed that those with high school
educations or less felt less confident about their abilities as readers than those
with college diplomas or graduate work (p<.05).

item 26—You read to find out how to get something done. (Table 11 on p.73)
Sex was the only demographic variable for which significant differences (p<.05)
were found on this item. Males reported doing reading significantly more often
than females-did to find out how to get comething done. Even when the student
_ group was removed and analysis of variance with post hoc Scheffé tests of
pair-wise comparisons completec men read significantly more often than women
to find out how to get something dune (p<.05).

: }
item 27—You read to keep up with what's going on. (Table 12 on p. 74} No
. significant differences were found between or among groups on any demo-
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graphic variable for this item. The mean scores of all groups tended toward the
“like me” side of & five-point Likert scale.

ftem 28—You read to discuss what you have read with friends. (Table 13
on p.75) Sex was the only demographic variable for which significant differences
were found on this item (p<.01). Women read significantly more often to discuss
with others than did men. Men apparently discuss less what they have read with
others and are less frequently motivated to read for this reason than are womsn.
This finding remained tha same when the student group was removed and
analv s of variance with post hoc Schefté tests of pair-wise comparisons be-
g)veen the two groups were completed (p<.05).

item 29—You read for relaxation and personal enjoyment. (Tabie}{4 on p.76)
Interestingly, there were no significant differences beiween or among groups
based on race, education, or income for this item. Significant differences were
found at the p<.001 level for the variables of sex and employment status. Female
respondents reported reading significantly more often for relaxation and enjoy-
ment than male respondents. This difference existed even when the student
group was removed and analysis of variance with post hoc Schefté tests of
pair-wise comparisons were completed (p<.05). In terms of employment status,
those who were housewives, or retired reported reading the most for relaxation
and enjoyment. They were followed in descending order by part-time workers
and the unemployed. Full-time workers and students read least for personal
enjoyment.

item 30—You read to study for pergsonal and occupational advancement.
(Table 15 on p. 77) Significant differences were found on this item for the
variables of education (p<.01) and employment status (p<.001). Those who had
completed some post-high school education, but not college, reported reading
the most for personal and occupational acvancement. This group was followed
by the college and graduate-work groups whose mean scores differed from each
other by only .01 of a point. Interestingly, while those with |less than a high school
education read little for advancement, the group who had high school educations
read the least for personal and occupational advancement. When students were
removed, analysis of variance with post hoc Scheffé tests of pair-wise compan-
sons revealed that those respondents who were high school graduates read
significantly less for personal or occupational advancement than those with some
post-high school education (p<.05).

Based on employment status it was the students who reported reading most for
personal and occupational advancement, as one might expect. Those who
worked part time had the second highest mean score followed sequentially by
full-time workers and housewives. Apparently those who read most for personal
and occupational advancement are those who perceived that they had the most
to gain from reading. While the retired*read little for personal and occupational
advancement, it was the unemployed who reported reading the least for this
reason. Unempioyed persons seemed not to view reading as a means to em-
ployment. One also should note that no significant differences (p<..5) were
found on this item according to sex, race, and farnily income.
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item 31—The main types of reading | do are (first choice). . . .(Table 16 on p.
78) The most frequent f{irst choice for main types of reading among survey
respondents was about equally divided among magazine, newspuaper, and light
book reading with a few noted exceptions. The largest number of males (25%)
reported job-related reading as the main type of reading they did with magazine
reading being the second most frequent first choice. Women on the other hand,
more rarely reported job-related reading as their main type (6%). They most
frequently selected newspapers (28%) or light books (27%). While magazines,
newspapers, and light books were most frequently main types of reading, job-
related reading rose with educational level, family income, and employment
status. In relation to race the majority of first choices for both whites and biacks, in
order of preference, were newspapers and magazines.

ttem.32—The main types of reading | do are (second choice). . .. (Table 17
on p.79) To more thoroughly ascertain reading preferences, respondents were
asked to indicate both a first choice and a second choice. Survey respondents’
most frequent second cholce for main types of reading material was again
divided about equally among magazines, newspapers, and light book reading.
Male responses on the second choices were more similar tn female answers,
jndicating that magazine, newspaper, and light book reading were popular sec-
ond choices for men after job-related reading. As a second choice, job-related
reading declined with higher levels of schooling, family income, and employment
status Iindicating that while job-related reading may have been an important first
choice, newspaper, magazine, and light book reading were strong second
choices. The majority of second choices for both whites and blacks were, in order
of preference, magazines and newspepers,

item 33—The way | get most of my reading materials Is (first choice). . . .
(Table 18 on p.80) Regardless of which demographic variable was used, survey
respondents. indicated that stores were their primary way of getting reading
material. In most instances subscriptions or book clubs were the second most
frequent first choice. Two exceptions were noted. For respondents reporting
tamily incomes over $20,000 per year, the largest number (43%) reported getiing
most of their reading material from subscriptions or book clubs, while stores were
their second most frequent thoice (31%). Student choices for the primary source
of reading material$"were divided equally between libraries and stores.

item 34—The way | get most of my-reading materlal Is (second choice). . . .
(Table 19 on p. 81) Results from respondents’ indication of second choices for
obtaining reading materiais seemed to further substantiate resuits from item 33
above. Again, regardless of which demcgraphic variable was used, stores and
suwscriptions or book clubs were the most popular sources of readina materials.

item 35—The ways | find out abayt new thingso read are (first cg;lce)f .
(Table 20 on p.82) Suggestions from others as a way to find out about new things
to read was the first choice of the largest number of respondents regardless of
which demographic varlablawas used. The second mostffequent choice was to
find out about new reading materials through advertising. The third most frequent

choice was browsing. Thig finding remained true across most demographic
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variables. Clearly libraries and teachers were not the first ways respondents
found out sbout new materials to read. In fact only 3% of the respondents said
they found out about new reading materials from libraries.

item 38—The ways | find out about new things to read are (second
choice). . ..(Table 210n p. 83) Across most demographic groups, respondents’
choices for the second most frequent way to find new materials to read were
divided rather evenly among advertisements, suggestions, and browsing. Again
libraries and teachers were last in the second chotces given by respondenis as
ways to find out about new materials to read. Only 6% of the respondents
selected teachers as their second way of finding out about new things to read.

tem 37—t | had trouble reading, | would go first for help to. . .. (Table 22
onp.84)When asked where they would first go for help if they had trouble reading,
the largest group of men (24%) reported “no one." In contrast, the largest number
of women (22%) reported they would go to a school, followed closely by 21% of
the women who said tiiey would go to a doctor. Whites most frequently would
seek help from a school (21%) then from a doctor (20%). An additional 20%
reported they would seek help from no one. Nearly equal percentages (25%) of
blacks reported that they would seek out a teacher or friend/relative followed
closely by going to a school (20%). Interestingly no blacks reported they would
seek out a doctor If they were having trouble reading. Persons who had com-
pleted college or graduate work reported that they would most frequently see a
doctor if they were having trouble with reading (43% and 36%, respectively).
Those with less than a high school education reported most often (26%) that they
would seek help from a teacher. For the income groups earning less than
$10,000 yearly, no clear preference for source of reading help emerged. Those
with family incomes of between $10,000-$20,000 per year most frequently chose
“no one" (21%) followed by "‘a school’ (20%). Respondents earning more than
$20,000 per year reported most often that they would seek help from a school
(28%) or a doctor (24%). In terms of employment, those working full time said
they would saek help from a school (24%), a doctor (19%), or no one (19%).
Although percentages varied for the unemployed, retired, and housewives, the
item choices of school, doctor, and no one received about equally divided
percentages.

item 38—Compared to others your age, your understanding of things you
read is. . .. (Table 23 on p. 85) The mean scores for all groups on this item fell
between "“average" to “about average.” All groups felt their understanding of
what they read was at least average compared with *hers their same age. As
one might expect, beyond this general finding, there were significant differences
among groups based on education (p<.001). With each higher educational level
achieved respondents felt more confident about their reading ability compared
with others their same age. The student group was removed and analysis of
variance with post hoc Schetfé tests of pair-wise comparisons were completed.
Resuits revealed that those who did not complete high schooli, as well as those
who ended their formal education with their high school graduation, were signifi-
cantly less confident of their reading comprehension than those with more
education (p<.05). Differences between the respondents based on sex were
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significant to a low degr- = p<.10). Men feit slightly more confident about their
level of understanding compared with others their age than did women.

item 39—Compared to other paople your age, your rate or speed of reading
Is....(Table 24 on p.86) Significant differences between respondents’ answers
to this item were found for all demographic variables but employment status. As
might be expected, differences based on education were most significant
(p<.001). Resoondents felt increa.ingly confident about their reading rates
compared to others their age with vach educational level achieved. When the
student group was removed and analysis of variance with post hoc Scheffé tests
of pair-wise ccmparisons completed, results showed that those with less than
high school euucations felt significantly less self-assured of their reading rate
than did those with post-high school, college, or graduate educations (p<.05).

Ditferences significant at the p<.05 level were found for the variable of sex.
Women felt more confident about their reading rate comparead to others their
same age than did men. However, when students were removed from the
respondent pool, analysis of variance revealed no significant differences in rate
between sexes.

Variety of motivation. (Table 25 on p.87)The variable variety of motivation was
constructed from items 26-30 which measured the five most typical motivations
forreading. A previous pilot study had established these motivations as (a) to find
out how to get something done, (b) to keep up with what's going on, (c) to discuss
what one has read with friends, (d) to relax and attain personal enjoyment, and (e)
to study for personal or occupational advancement. Survey respondents who
indicated that a particular motivation for reading accurately described them
(scores of 3 to 5 on a five-point scale) received 1 point for that particular
motivation for reading. Those who indicated that a motivation did not describe
them (score of 1 or 2 on a five-point scale) received 0 points. The variable "variety
of motivation’ was constructed by summing the total number of reading motiva-
tions credited to a respondent. Thus scores could range from 0, no motivations
for reaging, to 5, a very wide variety of motivations. Significant differences
(p< .Oss%gcaund between men and women, with women having the greater
variety of motivations for reading. No significant differences in vaiiety of motiva-
tions were found for the variables of race, eciication, family income, or employ-
ment status.

Intensity of motivation. (Table 26 on p. 88) The variable “intensity of motiva-
tion" was constructed by summing the response ratings a person gave to items
26-30. Scores could range from a very low intensity of motivation (5 points) to a
high intensity of motivation (25 points). No significa t differences of motivation
intensity were found in relation to any of the demoyraphic variables. Only the
ditference in intensity of motivation scores between men and women showed any
slight degree of statistical significance (p<.10) with women's scores being
higher.

Self-perceived reading ability. (Table 27 on p. 89) Self-perceived reading
ability was constructed by summing a person’s responses to/i;éms 25,38, and 39
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which asked respondents to self-rate general reading ability, reading cum-
prehension, and rate compared with others of the same age. One could score as
low as 3, indicating a poor self- perceived reading ability to as high as 15,
indicating a very high self-perceived reading ability. Significant differences
(p<.001) were found among respondents of various educational levels. There
was a steady rise in mean self-perceived reading abllity with each educational
ievel achieved. When the student group was removed, analysis of variance with
post hoc Schetfé tests of pair-wise comparisons-of various groups revealed that
recpondents with high school educations or less indicated significantly less
confidence Iin their salf-perceived reading ability than those respondents with
some post-high school training, a completed four-year college degree, or gradu-
ate educations (p<.05). Differences between various Income groups on self-
perceived reading ability were also significant (p<.05). These differences were
largely due to the high score of the $3,000-$5.000 per year group. When full-time
students were removed from the pool, no significant differences on self-
perc.sived ability remained for any income group. No significant differences in
self-perceived reading ability were found for the variables of sex, race, or em-
ployment status.

Attitude toward reading (MBRAM score). (Table 28 on p. 90) A respoi.dent’s
attitude-toward-reading score was based on the sum of his answers to items
1-20, the MBRAM instrument (possible socres were a low of 20 and a highof 100
points). Differences between the attitude-toward-reading scores of men and
women were significant at the p<.001 level, with women having more positive
attitudes toward reading. Woimen's attitudes toward reading remained signifi-
cantly more positive than men’s even when the student group was removed and
an analysis of variance with post hoc Scheffé tests between the two groups was
completed (p< .05). Differences significant at the p<.05 level were found among
persons of different educational levels. Mean reading attitude scores rose stead-
ily with educational level achieved. However, when the student group was
removed, analysis of variance with post hac Schefté tests (p<.05) revealed no
significant reading attitude differances in pair-wise comparisons of the various
groups.

Significant differences (p<.05) were found between persons of various family
income levels. The mean total attitude score of those with family incomes over
$20,000 per year was highest. in contrast, the mean total attitude score of those
with family incomes between $10,000-$20,000 was lower than that of all other
groups. As might be expected, when the student group was removec! analysis of
variance revealed no significant differences among various income groups.

Significant ditferences (p<.01) were found between persons of various employ-
ment statuses. Mean total attitude scores were highest for the unemployed,
followed by part-time workers, and then by housewives. Only the mean total
attitude score for students was below that of full-time wcrkers. No significant
differences were found amoiig respondents’ total reading attitude scores com-
pared by race.

Time spent on job-related reading. (Table 29 on p. 91) Item 46 of the survey
asked respondents to estimate the number of minutes they spent each day doiiiy
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job-related reading. The mean number of minutes reported on job-related read-
ing per day was 73; the median, 31. Analysis of variance gave evidence of
statistically significant differences (p<.01) between and among groups of various
educational levels. When the student group was removed, analysis of variance
revealed differences significant at p<.05. Post hoc Scheffé tests revealed no
significant differences in pair-wise comparisons of the various groups, however.
The mean score for number of minutes spent on job-related reading was highest
for those who had pursued graduate work (102 minutes per day). This score was
followed closely by those with post-high school but not college educations (98
minutes per day); then, by those with college degrees (70 minutes per day).
Differences significant at the p<.001 leve! were found between groups of various
employment statuses. Students spent the greatest number of minutes per day
doing job-related reading (mean of 133 minutes per day), followed by those
working full time (mean of 86 minutes per dey), and then by those working part
time (mean of 79 minutes per day). No significant differences in amount of
job-related reading were found for the variables of sex, race, or family income
level. When non-parametric Spearman’s rho correlation was computed between
job-related reading time and comfort with reading demands of one's job, the
correlation was only .068. This suggests that there is virtually no relationship
between these two variables.

Total time spent reading. (Table 30 on p. 92) When survey respondents were
asked to estirr ate tieir total reading time per day (item 47), the average time was
158 minutes. Significant differences were found based on educational level
achieved (p<.01) and employment status (p<.001) for this item.

Persons having pursued graduate work spent the most time reading per day
(mean of 203 minutes). Interestingly, respondents who had completed some
post-high school training but not college were second with a mean total of 184
minutes. Respondents who had completed college were third with a mean total of
154 minutes. This is a mean drop of approximately 30 minutes between the
post-high school and college degree groups. Interestingly, those persons with
only high school diplomas read on the average about 10 minutes less per day
than college graduates. Those with less than a high school education reported
spending 112 minutes per day reading or, again, about 30 minutes less than high
school graduates. When the student group was removed, however, and an
analysis of variance with post hoc Scheffé tests of pair-wise comparison was
completed among the various groups, the only significant difference to remain
was between the less-than-high-school and graduate groups with the less-
than-high-school grcup doing significantly less reading per day (p<.05).

In relation to employment status, respondents who were students had the highest
mean score (226 minutes) for total reading time per day. Part-tiine employees,
who were the second highest group (mean score 174 minutes per day), read 52
minutes a day less than students. Those employed full time were third (mean
score of 157 minutes per day) and read 17 minutes a day less thr.n part-time
employees. Full-time employees read only 7 minutes more a da, than retired
persons. Housewives and unemployed read the least per day (both mean scores
of 116 minutes). "he mean score for both these groups represented about a
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40-minute drop from the total number of minutes spent reading per day by
tull-time employees. Significant differences were not found for total reading time
based on sex, race, or family income.

Time spent on free reading. (Table 31 on p. 93) Free reading time was
constructed by subtracting time spent on job-related reading from total reading
time. It should be emphasized that no significant ditferences on free reading time
were found for the demographic variable of education. Nor were differences
found for the variables of race or family income. Significant ditferences were
found for the variable of sex (p<.001). Women's mean scorc. for time spent on
free reading (98 minutes per day) was 25 minutes higher than men's free reading
time (73 minutes per day). When the student group was removed, the mean
number of minutes perday for men and women varied by no more than 2 minutes
from each group's previous mean. When post hoc Schetfé tests were performed
without the student group, the significant ditferences (p<.05) remained.

Significant differences also were found based on employment status (p<.01).
Retired persons had the highest mean score for free reading (123 minutes per
day) followed next by the unemployed who spent 7.minutes less a day on free
reading. Part-time employees (mean score 95 minutes per day) and students
(mean score 93 minutes per day) spent about equal amounts of time each day on
free reading. Housewives spent 87 minutes a day un free reading, and fuli-time
employees spent the least time (mean score 71 minutes per day); in other words,
persons employed full fime spent, on the average, 53 minutes less a day on free
reading than rétired persons spent.

Part 3. Analysis of Specific Questions

After the above item analysis was completed, it was decided to further analyze
the data in order to answer four more specific questions. These questions related
to adults' reading attitudes and habits by (a) collapsed family income groups, (b)
employment status, (c) sex and employment status, and finally (d) multiple
regression analysis of demographic variables to determine the degree to which
adult reading attitudes and habits can be explained.

it tamily income Is collapsed Into three levels, what variables remaln sig-
nificant? (Table 32 on p. 94) Statistical analysis of variance was completed for
various family income levels by the variables utilized in this study. For conveni-
ence and comparative purposes, family income was collapsed into a low income
family group ($0 to 10,000, 26%), a middle family income group ($10,000 to
20.000, 42%), and a high family income group ($20,000 and more, 32%).

Analysis of variance gave evidence of statistically significant differences among
income groups in educational level achieved (p< .01), self-perceived reading
ability (p<.05), and one's confidence as a reader (p< .05). Post hoc Schetté tests
revealed significant ditferences in pair-wise comparisons for the variable of
education with the high income family group having achieved significantly greater
levels of education than the low income family group. Post hoc Schefté tests
revealed significant ditferences in pair-wise comparisons for the variable of
education with the high income family group having achieved significantly greater
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levels of education than the low income family group. Post hoc Schefté tesis als?
revealed significant differences for the variable of self-perceived reading abi'ty.
Those in the low income family group had lower perceptions of their own ability
than those in the high income family group. Differences among groups were not
significant when post hoc Schefté tests of pair-wise comparisons were com-
pleted for Item 25 concerning one's confidence as a reader. However, less
stringent t tests revealed that the !nw and middle incorne groups felt significantly
less confident about their ability as readers than did the high income group.

Among the three income groups no significant differences were found on
amoung of job reading, amount of total reading, amount offree reading, variety of
motivations for reading, intensity of motivation for reading, attiude toward read-
ing (MBRAM score), reading a greut deal about some topics when young, the
value of school learning, comfort with reading demands on ti. job, or use of
books for information to solve problems on the job. Though large standard
deviations precluded statistical significance, the largest income group
($10,000-$20,000) consistently achieved the lowest mean scores in total reading
time, job reading time, and attitude toward reading. This same group reported the
motivation of “reading to get something done” as more predominant than any
other group. Middle class adults seem to read less and then mainly for utility. Still,
with the lack of statistical significance, it seems reasonable to conclude that
family income 1s not a good indicator of adult reading habits. Differences by
income are few and are mainly related to education level and self-perceived
ability.

The important result to note, however, is the lack of significant differences on
variables for which one might have thought analysis of variance would reveal
statistically significant differences among income groups. Weaithy, middie class,
and poor adults seem to read about the same amounts and for the same
motivations. Furtherniore, the sameness is not explained by students inhabiting
lower income levels. When students are removed, the lack of significant differ-
ences persists. This is a surprising finding.

What significant difterences in aduit reading habits emerge among groups
of different empioyment status? (Table 33 on p. 95) Statistical analysis of
variance of indicators of adult reading habits by various employment status
groups was completed. This analysis gave evidence of significant differences
among groups for amount of job related reading (p<.001), total reading
(p<.001), free reading (p<.01), attitude toward reading as me~asured by the
MBRAM (p<.01), comfort with reading demands on the job (p<.05), reading for
relaxation and enjoyment (p<.001), and reading for personal or occupational
advancement (p<.001).

Pos: hoc Schetfé tests (p<.05) of pair-wise comparisons identified significant
differences between groups on siveral of these m~asures. The unemployed,
retired, and housewives did significantly less job-related reading than those
employed full time, part time, or as students. Since the unemployed and retired
were jobless, the result is expected. Housewives did significantly less total
reading ner day than students, and those employed full time did significantly less
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- fre@ reading per day than the retired. Students read significantly less than
housewives for relaxatior' and personal enjoyment. Bacically, the post hoc tests
revealed that the statistically significant F ratios can te explained by logically
anticipated differences among groups. Workers do more job reading than non-
workers. Students read more than housewives; the retired do much more free
reading than any other group. Housewives seem to read for relaxation and
pleasure more than students do.

Much more surprising in the data analysis were the areas that revealed no
significant differences between groups. Even though there were significant F
ratios on attitude toward reading, comfort with reading demands on the job, and
reading for personal or occupational advancement,.post hoc Sche*é tests did
not reveal significant differences in pair-wise comparisons between and among
groups for these items. Less rigorous t tests (p<.05) revealed that the reading
attitude scores of students and fuil-time workers were significantly lower than all
others. The unemployed, part-time workers and housewives had the most posi-
tive attitudes toward reading. The t tests also revealed that students and part-
time workers read significantly more often than all others for personal and
occupational advancement.

When women's reading hablts are examined by employment status, do -
significant differences emerge? (Table 34 on p. 96) Few significant differ-
ences in reading habits between employment status groups emerged when the
entire sample: was analyzed. However, earlier analysis had revealed many
signiiicant difterences in reading habits between men and women. For this
reason, an additional effort was made to sep.rate women's and men’s habits in
relationto their employment status. Of particular interest was whether there were
major differences among women according to their employment status. Such
results might indicate, for example, that the reading habits of full-time employed
women were more like those of men that those of non-employed women. On the
other hand, such analysis might reveal that even when analysis of variance by
employment sta‘us is completed, women's reading habits are quite alike regard-
less of their employment status and, as previously found, significantly different
from men's reading habits.

Analysis of variance among women by employment statu: gave evidence of
statistically signficant differences in amount of job-related reading (p<.001).
However, post hoc Scheffé tests revealed no significant differences in pair-wise
comparisons of the various groups. Less rigorous t tests did give evidence of
significant ditferences (p<.05) between working women (full time and part time)
and non-employed women (housewives, unemployed, and ratired). This finding
basically translates to the fact that employed women seem to do slightly more iob
reading than non-employed women. The differences were expected and
matched the pattern demonstrated by analysis of the totai group data. The fact
that there is only a slight difference between job reading of emploved and
non-employed women is surprising.

Analysis of variance also gave evidence of statistically significant differences in
the use of reading for personal and occupational advancement (p<.01). Again
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post hoc tests revealed no significant differences between various employment
status groups of women.

When men's reading hablts are examined by employment status, do sig-
nificant differences emerge? (Table 35 on p. 97) When analysis of variance
was completed for male respondents only, in relation to their employment status,
only three significant difference s emerged. These were in amounts of job reading
(p<.01), total reading time (p<.05), and reading to find out how to get something
done (p<.05). Post hoc Scheffé tests of pair-wlse comparisons revealed signifi-
cant differences only on the amount of job-related reading. Male ratirees did
signlificantly less job-related reading than male students. This is not an unusual
finding. The important result revealed by these statistical analyses is that men
generally In relation to their employment status are surprisingly far more like each
other than different in their reading habits. With the exception of retirees, men
read about the same amounts and for the same reasons whether they are
students, fully or partly emplc -ed, or even unemployed.

To what extent can an adult's reading hablt and attitude be explalned by
sex, race, famlly Income, and educational level attalned? Multiple regression
equations were computed using adult reading habits and attitudes as the depen-
dent variables and demographic data as the independent variables. Table 36 lists
the shared variance of each independent demographic variable as it explains
each dependent variable. The analysls determined the extent that demographic
yariables such as sex, race, educational level attained, and family income level
are able to predict or explain reading attitude, job-related reading time, total
reading time, free reading time, and intensity of motivation for reading. In addi-
tion, the table includes the total additive shared or explained variance whichis the
percent of variance of the dependent variable that can be *shared” or
"explained"” by the independent variables (i.e., sex, race, family income, and
attained education level). Examination of the table reveals that 17.4% of the
variance in the subjects’ attituces toward readiny can be explained by the
independent demographic variabes. This means, however, that 82.6% of the
variance present in our subjecis’ reading attitudes is unexplained. In brief,
information of a demographic nature is of small use in making predictions about
adults’ attitude toward reading. Assumptions based on such demographic infor-
mation are likely to be incorrect and more likely the result of prejudice than
observation.

This lack of research support for using demographic variables in predicting
reading attitude is even more apparent ‘vhen we examine other de:endent
variables such as job-related reading time, totai reading time, free reading time,
or intensity of motivation for reading. Regression analysis reveals that only
11.4% of the variance of job-related reading is explained by the demographic
variables. Moreover, demographic variables explain at most only 6.1% of the
variance for total reading time, free reading time or intensity of motivation for
reading. It seems that for predicting reading attitude and hablts of adults, know!-
edge about an individual's attained educational level, family income, sex, orrace
"is not particularly helpful. -
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These results place in a new perspective the results of earlier studies (e.g.,
Parsons, 1923; Gray & Munroe, 1930; Gray & Rogers, 1956; Sharon, 1973)
which suggest that education, income, or social role are highly significant demo-
graphic variables explaining adult reading habits. In all cases, single demo-
graphic variables explained less than 10% of the variance of adults’ reading
habits and attitudes and less than 18% in total combination.

Discussion of Changes

The discussion of results from this study is organized around specific questions
designed to examire the nature of changes that have occurred in adult reading
attitudes and habiis over the past 50 years. Attention focuses particularly on
changes in the relation of sex, race, education, family income, and employment
status to variables of adult reading attitudes and habits.

Have amounts of reading done by various groups of adults changed over
the past 54 years?

In the following chart are summarized some of the changes that have occurred in
amounts of reading done by adults since 1923. Gaps in the chart reflectone ofthe
problems with previous research on adult reading habits: researchers have not
consistently asked questions in such a way that data can be easily compared. For
example, none of the studies prior to Sharon's attempted to assess amount of
job-related reading.

Comparisons of Studies of Adult Reading
1923-Present

Amount of Job- Averaye
study . Related Reading Total Reading Time

(min. por day) (min. per Jday)

Mx-:-m Median W 1} Males  Females Total Gr,
The current study 73 31 158 142 150 164 158
sharon (1973) 30 6l 113 0l B} 101 105
Link & Hopf (1946) -~ -- . _—- €4
Grav & Munroce (1930) -- -- - -- - - Y0+
Parsons (1923) -- - .- -- 49 71 LX)

From the tabie certain trends seem to be emerging. Except for the decline in total
reacing time reported by the 1946 Link and Hopf study, there seems to be an
inciease in adults’ total reading time per day. This increase emerges despite the
influence of television.

Of even greater interest perhaps is the trend toward equivaience in amounts _!{
reading done per day by blacks and whites, males and females. in 1971 Sharon
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found whites read almost twice as much as blacks. Resuits of this study, how-

. ever, indicated that while the average number of minutes spent reading per day

by whites was slightly more than blacks, analysis of variance did not reveal the
difference to be statistically significant.

In 1923 Parsons reported that, on the average, men read 22 minutes more per
day thanwomen. In 1971 Sharon found the Gap narrowing. On the average men
were reading 12 minutes more per day than women, an amount that was not
statistically significant. The current study found the gap may have closed, with
women, on the average, reading slightly more than men (164 minutes per day as
compared to 150 minutes per day). Even when the student group was removed,
analysis of variance gave no evidence of statisticaliy significant differences in
total reading time between men and women.

Have motivations or purposes for reading changed?

In 1930 Gray found that women read more books than men. After reviewing
several studies, in 1956 Asheim reported that women tended to read more fiction
than men, but men read more books on business and publlc affairs. Womer did
more recreational reading and men more work-related reading. While “women
read more. . . men read mere ‘seriously'—for study, for reference, for vocational
advancement.” Results of the recent Yankelovich et al. study (1978) would
concur with Asheim's general finding. The current study also indicates that
people's motivations for reading have remained generally unchanged over the
years. Asked about the main type of reading they do, the largest group of men
indicated "job-related.” The largest group of women, on the other hand, selected
newspapers, foilowed very closely by noveis.

Gray reported from 40 case studies done in 1956 that intensity of motivation
toward reading remained consistently high regardless of the demographic vari-
able considered. Results from the current study, which involved a much larger,
carefully randomized number of subjects (N=284), further confirm this finding.
No significant differences in intensity of motivation toward reading were found
when groups were compared by séx, race, education, family income, or employ-
ment status. The possibility of students affecting part'cular economic classes
($3,000-$10,000) was examined. It was speculated that the inclusion of students
in the lower socioeconomic groups might be confounding the results. When the
datawere examined with the students removed, the lack of significant differences
on motivation remained. Gender of reader was the only demographic variabie
demonstrating any degree of significant differences in overall reading motivation.
This difference achieved significance only at the p<.10 level and cannot be
construed to be particularly significant. These results complement a finding from
the Yankelovich et al. (1978) study that attitudinal factors are relatively more
important than demographic factors in distinguishing heavier from lighter volume
book readers. .

This finding has several implications for educators. If statistically significant

differences in intensity of motivation cannot be found for various adult groups, it
follows that there is no support for patronizing attitudes toward adults of low
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socioeconomic status. Poor people are as motivated to read as the rich, blacks as
motivated as whites, the uneducated as motivated as the educated. Though
individuals may have different reasons for reading and differing abilities, the
intensity and ‘pofety of motivations are the same for most groups. For example,
survey resfﬂ s suggest a middle class respondent may read more often than
others to get something done, a woman may read more often than a man for
pleasure, and a retiree may read for different reasons than a student. The fact
remains, however, that intensity and variety of motivation is present and about
equal for most groups. A teacher can find a reason and a motivation for reading
among individuals of any group. :

To what extent do groups of adults ditfer in their attitudes toward reading?

In 1962 Fisher suggested, after reviewing a large body of research on adult
reading attitudes, that it in fact modeling was an important 1.."uence on the
development of children as readers, researchers ought to investigate why some
adults clearly have better reading habits and attitudes than others. Seven years
later, in 1969, Hanson did a research study along such a vein. He found that
parents’ modeling and attitudes toward reading were better indicators of a child’s
possible success in school than was socioeconomic status. In a recent study of
low-income families’ reading hapits and children’s progress in reading, Lamme
and Olstead (1976) found that reading in the home correlated positive:y with less
TV watched, increased library usage, and more ownership of books.

Keeping in mind the possible iImportance of adult reading on children, one might
ask what seems to typify adults with high or low attitudes toward reading. In the
current study results indicated that men as a group had poorer total reading
attitudes than women (p<.001). Men also had a significantly narrower variety of
motivations for reading than women (p<.005). In particular men read less for
relaxation and personal enjoyment than did womon (p<.001), but more tofind out
how to get something done (p<.05). Those adults employed full time or as

"students also read less for relaxation and personal enjoyment than did other

groups according to employment status. The unemployed, the retired, and
housewives read quits often for relaxation and enjoyment. In addition, significant
ditferences in total reading attitudes existed between groups on employment
status. As groups those employed full time or as students had the poorest
attitudes toward re:.ding.

A possible explanation for higher reading attitudes among some groups is a
selectivity factor: groups more able to select their own raading material appearto
have higher attitudes toward reading. Groups who would tend to read only
required material (students and fuli-time employees) had lower attitudes toward
reading. The clear exception to this generalization were employed women who
somehow managed to read for pleasure and occupation and therefore retained
more positive attitudes toward reading.

Have differences between the reading habits of men and women changed?

Total reading time. In the past some studies have reported that men's total
reading time per day was more than women's (Parsons, 1823). In 1971 Sharon
found no significant differences between the daily total reading time of men and
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women. The gap i total reading time was narrowing, althiough the actual mean

score of men was still higher than that of women. This study found indications that -

this gap may have closed or even reversed. Although the study revealed no
statistically significant differences by sex in total reading time, indicatiens of a

reverse tendency were found with woi.*~n reading, on the average, 13 minutes °

more per day than men. Therefore it seams that in terms of total amount of time
spent reading per day any differences existing between the sexes are minimal.
Job i‘oadlng time. Job reading was defined as reading done to perform one's job
whether the job was full time or part time, housewife or student. Interestingly no

.significant differences weye found between men and women in relation to the

amount of time spent daily on job-related reading. Apparently women do as much
job-related reading as men; however, unlike men, the largest group of women did
not select job-related reading as their main type of reading.

K]

Free reading time. Free-reading time was comp'uted by subtracﬁng jobreading ...

time from total reading time. Analysis of variance revealed that woman did

significantly more free reading thah men (p<.001). The average number of -

minytes spent by women in free reading each day was 98; the average for men,
67—a difference of 31 minutes per day. Even when the student group was
removed, this finding remained.

It seems apparent that some interesting trends and changes in-adult reading
habits are emerging. In 1923 men clearly read more than women. Since few
women at that time were in the work force one might hypothesize that most of
their reading was what this study terms free reading. In fact several previous
studies have indicated women did more novs! reading than men and men more
job-related reading than women. This study found the gap in total reading time
between men and women had closed and that women were doing as much
job-related reading as men. On the other hand, the current study revealed
significant ditferences in the amount of free reading done by men and women.
Apparently men continue to read more for job-related reasons than for pleasure.
Having entered the work force, women are doing as much job-related reading as
men, which accounts for the increase in their total amount of reading per day.
Women, however, are maintaining the amounts of free reading they had done
previously.

Types of reading. In the past, research has shown that men do more serious
reading than women. This study found that men did read more frequently to get
something done than did women (p<.05). Women, on the other hand, read
significantly more for relaxation and pleasure (p<.001) and to discuss their
reading with friends (p<.01) than did men. Women's choices for main types of
reading were overwhelmingly newspapers, magazines, and light books, whiie
men’'s were dearly job-related reading. The study indicates that major differ-
ences still exist in relation to the types bf reading chosen by men and women.

Variety of motivations, Intenslty of motivation, and general aititude toward

reading. In this study women were found to have a greater variety of motivations
for reading than men. On the other hand the intensity of motivation for reading
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was the sare for both groups, but for men the intensity stemmed from fewer
motivations and for women the intensity stemmed from the sum of § greater

* variety of motivations. Women also had signiticantly more positive {p<.001)
. overali attitudes toward reading than men. it would be reasonabie to assume that
these differences in variety of motivations for reading and general attitude lowatd
reading between men and women is reiated to the type of reading choices made

by each group.

Do working women differ, as readers, from other groups?

y if women's reading habits as a group are different from men’s in several ways,
one might wonder if the differences were caused only by those women.who were
. retired, unemployed, or housewives. Perhaps differences between the reading
. habits of men and women diminish when the comparison is with women who are
v employed full time.

Significant differences were found among women of various employment status
for the variables of amount of job-reiated reading and total reading :ime per day.
Post hoc t tests reveaied that women who were employed full and part time did -
more job-related reading than did those who were retired, unempioyed or
housewives. This finding is similar to the Yankelovich et ai. (1978) study which
found that women (without chiidren) who are empioyed full time are more ikely to
be book readers than are women (also without chiidren) who do not work. in
addition, the present study reveaied that the amount of job-reiated reading done
by full-time employed women (mean of 95 minutes per day) was higher than that
of their male counterparts (mean of 83 minutes per day). Employed women's totai
"reading time was also higher than their male counterparts by about 30 minutes

" per day.

Though working women did slightly mote job reading and totai reading than their
non-employed women counterparts, there appear to be no significant differences
among various groups of women in the areas of reading motivation and attitude.
Ali groups of women demonstrated comparbly high scores on measures of
reading motivation, intensity, variety, and general attitude toward reading. This
finding suggests that working women read as much or mcre than their maie
counterparts while stiii maintaining more positive motivations and attitudes to-
ward reading.

The maijority of the findings suggest that women's reading preferences have not
changed in the past 50 years. Stereotypes of women doing more newspaper,
magazine, and novei reading and having more positive attitudes toward reading
seem to be confirmed. »« new phenomena, however, seems to be emerginginthe -
form of the working woman wiio reads 30 minutes a day more than her maie
counterpart and maintains positive attitudes toward a wide variety of reading
material. This type of woman seems to have encompassed the best of both
worlds.

~ Have changes occurred in the relationship of race to adult reading habits?

€ aron found in his 1971 study that whites spent twice as much time as biacks
reading each day He found that differences between blacks and whites existed
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regardiess of income levels. In contrast, this study uncovered no significant
differences between the reading habits of blacks and whites except on comfort
with job-related reading in which blacks reported more discomfort. The blacks
had similar variety and Intensity of motivations for reading, attitudes toward
reading, and self-perceived abilities as whiten. They valued school iearning
equally and spent as much time as whites on job-related reading, free reading,
and total reading. It should be noted that whiie the number ot black respondents
in the study closely reflected the percentage of biacks In the U.S., Indlana, and
Anderson, according to 1970 census data, no large urban ghettos were polled.
The lack of data from such areas might expiain some of the differences between
the Sharon study and the current study among lower socioeconomic group
respondents, but does not explain the differences between studies among mid-
dle and upper sociceconomic group respondents.

It seems reasonable to conclude from this study that differences in reading habits
according to race become less as educational levels achieved by both groups
become more equal.

One might speculate that black adults' lack of comfort with job-related reading
may be a function of affirmative actlon programs. It is conceivable that changes in
affirmative action over the past dacade may have helped narrow the reading gap
between races while thrusting morg-Black aduits intc new job situations where
reading demands create more discomfort. Such a speculation must, of course,
remain only a speculation until mote extensive research is performed.

Have changes occurred In the relat _ot educational level to aduit

reading habits?

As far back as 1923 Parsons found a relationship between educational level
achieved and amount of reading done by adults. Gray and Munroe in their 1930
survey of suburban Chicago residents drew the same conclusion. Link and Hopf
in 1946 found education to be a better predictor of readership of books than
income level. Asheim, after reviewing several studies, reached a similar conclu-
sion in & 1956 articie of the Fifty-Fifth Yearbook of the National Soclety for the
Study of Education.

", Gray and Rogers in their 1956 study of maturity in reading hypothesized that
social role was a basic determiner of the reading pattern of an individual. They
stated that “social role” seems the most likely indicator of the reading participa-

.tion pattern. Results from thair in-depth interviews oi 40 adults, however, showed
- -thgt education wgg more closely related to reading competence than it was an
indicator of reading interests and purposes.

Sharon's (1973) national study of 5,067 adults again confirmed that education

was related to amount of tme spent reading and variaty of ma Is read. Sharon

did not,-however, pursue, on a larger scale, findings of Gray and Rogers that,

while education was a good predictor of reading achlevement, it was not a good
" . predictor of reading interests and purposes.

Most previous studies have made statements about the relationship of education
to reading based upon unrepresentative samples and researcher observation.
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Gray and Rogers used only 40 adults. The present study used a larger, more
carefully randomized sample, carefully designed attitude instrumentation, and
more thorough statistical analysis to examine the relationship of education to
adult. reading hablts. The relationship of education to adult reading habit was
examined with two separae-analyses. The first analysis examined the variance
of responses to determine if level of education completed revealed significant
differences in amounts of job reading, total reading, free reading, variety and
intensity of motivations for reading, aftitude toward reading, and a number of
other variables. The second analysis of variance removed respondents who
were currently students because it was hypothesized that the student life style
might tend to confound results. fFor both levels of analyses, analysls of variance
with post hoc Scheffé tests of pair-wise comparisons revealed statistical signifi-
cant diiferertes (p<.05) among the various educational groups for amount of
total reading, self-perceived ability, comfort with job-related reading demands,
and reading for personal or occupational advancement. The only differences
between levels of analyses were the post hoc Scheffé tests without the students
did not give evidence of significant differences in amnunt of job reading or attilude
toward reading for various educational groups. Of additional interest is that at
neither level of analysis did significant differences exist in intensity of motivation
for reading. :

Overall results from this study substantiate and extend observations of previous
researchers on the relationship of education to adult reading habits. Education is
more importani than income and moxe important than race in determining adult
reading habits. However, education is nota good predictor of intensity of motiva-
tion for reading. "\

N\
Have changes occurred in the relatlonshlp\ol tamily income level to adult
reading habits? N

Link and Hopf (1946) found income to be less important than education as a
tactor influencing the readership of books. Other researchers (Fisher, 1962; Gray
& Rogers, 1956) have written’ profiles of adult readirig habits based on low,
medium, and high income groups suggesting, in contrast,that income is a good
predictor oj reading attitudes and habits. N

In this study Binalysis of variance by income of various measures gave evidence
of significance only for educational level achieved (p<.01), self-petceived read-
ing ability (p<.05), one’s confidence as a teader (p<.05). and attitdqe toward
reading (p<.05). Post hoc Scheffé tests of pair-wise compefisons between
groups revealed that those in the high family income group had achieved statis-
tically greater educational levels than those in the low family income group. AlSO
those in the high family income group hed significantly more positive se
perceived reading abilities than those in the low family income group.

A second analysis of variance was done with the student group removed since it
was hypothesized that this group might be confounding results of the $0-$10,000
family income group. Analysis of variance by income without the students gave
evidence of significant differences based only on education (p<.01). The other
significant differances disappeared.
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None of these findings seem Pparticularly startling. Of greater interest perhaps is
those measures of adult readirg habits for which there were no significant
differences in relation to income. %\ese measures included amount of job read-
ing, total reading, free reading, variety and intensity of motivations for reading,
comfort with job reading demands, going to bogks for information about problems
on the iob, and the value of schoo! learing to_one's life. Though some re-
searchers (Fisher, 1962; Gray & Rogers, 1956) have offered income as a
predictor of reading habit, it seems more appropriately-a predictor of education
and self-perceived ability. All other aspects of reading habit seem unatfected by
income. In general results from this study confirm Link and Hopf's finding that
income Is a less important factor than education as an influence on adult reading
attitudes and habits. it would seem that composite profiles of adult reading habits
based on socioeconomic status alone ought to be read with caution.

Have changes occurred in adults’ job-related reading habits?

In 1973 Sharon reported adults median reading time on the job to be 61 minutes
per day. In the current study the median job-related reading time was 21 minutes
per day; the mean, 73 minutes per day. Before estimating job reading time,
respondents were requested to consider all memos, letters, and advertisements
confronted on the job. This resulted in an extremely wide range of job reading
times reported and may explain the disparity in mean and median scores as -
compared to the mean and median scores reported by Sharon.

No identifiable groups in the current study reported real discomfort with on the job
reading demands. As a matter of fact, all groups reported feeling reasorably
comfortable. Blacks, however, reported significantly (p<.001) more discomfort
with job-related reading than whites. This is really a matter of degree rather than
of quality. Blacks were comfortable but less so than whites.

The most realistic perspective on this item is to examine the percentaga of
respondents experiencing reading discomfort. In 1971 Sharon repo-ted less than
1% of respondents experiencing reading difficulties. The findings of the current
- study reveal 11.6% of the respondents reporting discomfort with job-related
reading demands. The data suggest a possible increase distributed lightly across
all groups in discomfort with job-related reading demar.ds. This increase in
discomfort would seem to coincide with the increase in total amount of reading
since Sharon's study.

In terms of going to books for information about problems on the job, this study
found ttie mean for all groups except those with less than a high school education
tended toward the “like me” side of a five-point Likert scale. Significant differ-
ences were found for the demographic variable of sex (p<.05). Men reported
going to books or manuals for information about problems on the job more than
women did. Even when the student group was removed this difference rcmained.

As a means of further analysis of relationship, selected survey items were
examined for correlation to other items (Spearman's rho). In this study the
correlation between time spent on job-related reading and comfort with the
reading demands of one's job was low (.068). Go aiso was the correlation
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between going to books for information about problems on the job and comfort
with the reading demands of one's_job (-.043). Apparently one's comfort or
discomfort with job-related reading deiands has little influence on the amount of
time one spends reading on the job or hether one seeks answers to problems
on the job from books or manuals.

Have changes occurred In whers adults\get reading material?

In 1930 Gray and Munroe found the most 11ant way of obtaining reading
material was to purchase it or, second, to borTow it. Three years later, during the
height of the depression, Waples found people secured reading materials from
(1) “all others,” (2) friends, (3) subscriptions, (4) newsstands, (5) drug stores, (6)
pubilic libraries, (7) bookstores, and (8) rental libratigs. Link ana Hoo,, in 1946,
found that about 57% of 1,982 active readers had rrowed their latest book,
followed by 31% who had bought theirs. One mustrem mber Link and Hopt were
considering only where one's latest book had been obtained. The most recent
Gallup report (1976) found persons most frequently obtained books by borrowing
from a friend (37%), buying at a bookstore (36%) checking out from the library
(27%), and purchasing through a book club (15%). i

As in Gray and Munroe's 1930 study, respondents to the current study most
typically replied that stores wery their primary source of reading materials.
Subscriptions or book clubs were generally second with one notable exception.
Respondents with family incomes of more than $20,000 per year most typically
reported subscriptions or book clubs were the source of most of thelr reading
materials, followed by stores as the second most common source. Economic
advantage seems to allow these respnndents to experience a convenient and
frequent influx of new reading materlals into their homes.

Have changes occurred In how adults tind out about new materiais to read?

In 1930 Gray and Munroe found respondents learned most frequently of new
books to read through friends (54%) and book reviews (29%). Waples in 1938
again found that friends were frequent recommenders of books. in the current
study “friends” per se was not a response choice; however, “suggestions from
others,” a similar choice, was the most frequent answer of survey respondents
regardless of demographic variable. Interestingly, “advertising” was respon-
dents' second most frequent way to find out about new reading materials, with
“browsing” the third choice. it would seem that in the past 35 years advertising
has become a new persuasive force influencing what people choose to read.
Recommendations of friends, however, as in the past, remain the greatest
influence on adults' choices of reading material. .

Where are aduits most likely to seek help tor reading problems?

Previous studies have not examined this question. The answer is important,
however, as adult retraining needs increase. The results indicate that groups of
adults in relation to various demographic variables would consult distinctly differ-

- ant sources for help with a rea.ing problem. Men would most frequently seek

help from no one. The data would suggest that men most typically do not wantto
admit difficulties with reading to anyone. Women, on the other hand, would rnost
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frequently eniist the aid of a school or a doctor. When examined by race, whites,
it about equal percentages, would first seek help from no one, a school, or a
doctor. in contrast, biacks indicated they would first seek the help of ateacher ora
friend/relative followed by going to a school. No biacks reported they would seek
out a doctor.

it is impossible to determine whether these racial differences are the result of
more blacke “3eling economically unable to consult doctors, more blacks trusting
teachers, or more blacks viewing reading difficulties as educational rather than
physical. Respondents of both races whn had complsted college or graduate
work said they would most typically consult a doctor. Well-educated aduits seem
to view any reading problems thay might have as having physical causes. Those
with less than a high school education, in comparison, most frequently reported
they would seek help from no one or from a school. Clearly these persons do not
view their reading problems as having physical causes. Many of these adults, it
seems, would prefer to ignore a reading problem or are embarrassed to seek
help. interestingly, those withfami incomes between $10,000-$20,000 per year
would most typically seek help from no one or from a school while those earning
more than $20,000 per year wouid first seek help from a doctor or a school. it
would seem respondents with higher income levels could more readily seek the
aid of more expensive outside sources. This fact seems especially evident when

. one notes that there were no ciear preferences of sources of help for those

earning less than $10,000.

It seems apparent that adult preferences in sources for help with reading difficul-
ties vaiy a great deal and that there a e clear differences based upon sex,
education, income, and race. Adult education and retraining needs to examine
the population it will serve before offering information about reading assistance.
For some populations, physicians and optometrists may be able to provide
referral service while for oti'rs the schools znd neighborhood groups might meet
the need. For many males, advertising may be needed to break through the “no
one" choice pattern. Since adults identify a variety of remedies and sources of
help with reading problems, aduit educators and social agencies need to be
aware of the whole spectrum of sources for adult referrais.

Conclusions and Observations

The data collected and analyzed in this survey of adult reading habits and
attitudes lead to a numbe; of conclusions, observations, and speculations.
Though each of these has been touched on in the results and the discussion
sections, a compilation and re-emphasis at this point should prove useful.

The overwhelming conclusion concerning the relationship of aduit reading habits
to demographic variables such as race, income, and employment status is that
demographic variables are not useful as predictors of reading habit. Even educa-
tional level, a traditionally effective predictor of reading competence, is only
mildly effective as a predictor of adult reading habits. The majority of the explana-
tion for an individual's reading pattems and habits must reside with factors other
than membership in an easily classifiable demographic group. The only demo-
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graphic group to prove individually effective as a predictor of adult reading habit
and attitude was the gender of the reader.

Even though gender demonstrated a small degree of effectiveness as a predictor
of reading habit, it must be noted that previous gaps between the average
reading time of men and women appear to have closed. The same equivalence
appears to be true for the reading times of black and white readars in the survey
sample. There were a few significant aifferences between demographic groups
on variables related to motivations for reading. Readers across demographic
categories showed no significant differences in their motivations for reading. The
main differences that emerge tend to be between males and females.

A significant finding along these lines has to do with the fully employed women.
They do significantly more job-related reading than do fully employed males. For
most employment groups who faced required job reading, reading attitude ap-
peared to be low. Reading attitude was high amongretirees, housewives, and the
unemployed who faced no required reading. Fully employed women, however,
appear to be able to do more required job-related reading, while at the same time
doing more free reading and maintaining high attitude toward reading. This is an
encouraging finding in light of the impact of parental reading models on the future
reading success of children. Working women are maintaining their positive
reading attitudes and habits.

A less encouraging corollary to this observation is the fact that males’ main type
of reading is “job-related” and the major motivation for male reading is “to get
something done." Societai changes seem to be thrusting upon males a greater
participation in the child rearing role. This greater participation in child rearing in
light of the more negative male reading .1abits and attitudes could have implica-
tions for negatively influencing children’s reading success. Further study in this
area is clearly necessary.

The survey item results dealing with job reading suggest some changes since the
early seventies. The amount of job-related reading seems to be on tha increase
though cross-study comparisons are difficult to make. It also appears that the
percentage of adults experiencing discomfort in the face of job reading demands
is small, but on the increase. This discomfort appears to be spread across all
education and income categories rather than be concentrated in a single cate-

gory.

This study detected a change among adults in sources of information about
reading material. Recommendations from friends has remained the top source of
information about reading materials over the past 50 years, but advertising and
browsing at book covers have appeared as new and prevalent alternate sources
of information about new materials. This information suggests a need for re-
search on the etiects of these new dissemination patterns. Such research should
be completed by impartial groups rather than by marketing departments of the
book publishing industry.
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A final observation to be made about the study results concerns responses to
items concerning sources for reading help. In light of increased occupation
retraining and increased reading demands, it seems clear that adults are likely to
need help in improving reading efficiency if not ity improving more basic reading
skills. Survey results suggest different segments of the adult population are likely
to seek that reading aid from widely different sources. For example, the wealithy
consult physicians for reading help while the less wealthy contact schools. Men
tend to seek help from no one while hiacks avoid physicians and optometrists.
Adult educators need to do more dotailed population studies if the servicas they
offer are to reach the adults ' ‘hu need them.
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WORK &——e 'UTILITARIAN' READING

& Extrinsic

Work Home
books manuals
and
Texts referengy
Manuals
Reference Cookery
books Car manuals
Guides
Hobbies

'S ALY READING

Books reviewed and recommended by
opinfon teadors

€ Seif Improvement e—dy ‘

Nan- Fiction
tiction

‘Caod !
Histary noyels
Biography
Memoirs
Travel

Status-conterring hooks

"PERSUNAL' READING —— LEISURE

Intrinsic ——3

Distractlon

Romances
Mystery
Deter Live

Only 1nverted status

For reference only

May be ruead and re-read

Road onvce

Buy to have at hand
Barrow to extend knowledge
Buy good ones previously borrowed

Buy as gifts

Buy or borrow for self. Perbhaps
buy after reading borrowed vopy

Huy as present {f Buy as present

tecipfent's taste only {f recipfent's

knawn, but status tastes very well
present anvway known

Challenge the reader's attitudes and
bueliefs

Buy Paperbacks

Borrow from library
ar friend

"Throwaw. v'

boubttul as present

Reinforee the reader's attitudes and
belfiets

mmm-mm(p.u)mm.mmm.wmwmwm(w.Puu. Mann, 1989).
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Norming Guidelines for the Mikulecky Behaviorai Reading Attitude Measure
“Jr. and Sr. High Schooi Populations in Urban, Suburban, and Rurai Settings)
[ . 5'
Level ’ Urban Suburban Rurai
N Mean Range S.D. N// Mean Range S.q. N Mean Range S.D
Jr. 127 55.93 27-90(63) 12.11 276 59.60 25-98(73) 14,93 182 60.81 22-92(70) 13.91
R \
Sr. 332 55.24 20-90(70), 12.51 144 58.29  24-95(71) IS.SC\ 190 59.28 29-97(68) 15.17
- ~)
Attitude Bands for Junior and Senior High Schuol by 1 cation
Urban Suburhan Rural
Attitude i —
o N
S Level Jr. High St. High Jr. High Sr. High Jr. High Sr. High
Above
Average 66-100 ~7-100 68-100 67-100 69-100 68-100
Average 53-65 59-61 52-67 50-66 54-68 52-67
Below
Ave rage 20-52 20-48 20-51 20-49 20-53 20-51
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Stages of Krathwohl's Taxonnmy

as Reflected by
Mikulecky Behavioral Reading Attitude Measure ltems

Each items provides from 1 to 5 points.
would be 4 items x 3 points = 20 points.

attained a stage if he/

Stage 1 (Attending) of the tax

onomy is reflected by items 1,3,5,7.
A perfect score at this stage
A student can be said to have

she has 75% of the possible points at that stage.

By interpreting items and stages, a deeper understanding of a student's

reading att‘tude is possible.

Krathwohl Stages

Items
(1-5 points Pos-
sible each item)

Criterion Score
(75 percent of
Tossible points)

.

111,

1v.

Attending: The individual
is generally aware of read-
ing and tolerant of it.

Responding: The indivi-
dual is willing to read
under certain circumstan-
ces. He or she begins to
choose and occasionally
enjoy reading.

valuing: the individual
begins to accept the worth
of ‘reading as a vlaue to
be preferred and even to
extend to others.

Nrganization: For the in-
dividual, reading is part

of an organized value sys-
tem and is so habitual that
it {s almost "instinctive."

Characterization: for the
individual, reading is so
much a part of life that
both the reader and others
sce reading as crucialito
this person.

1,3,5,7

11,14,16

-
Naapcre i

13,15,17,18,19
20

9,10,12

2,4,6,8

15 pts.

11 pts.

23 pts.

11 pts.

15 pts.
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Anderson, Indiana, was chosen as the target city for the current study because of
its close correlation to national normal standards. The following 1970 census
information clearly indicates this similarity and validates the selection.’

Population Percen@es

Femuale Male White jﬁ Black 18/over 65/over
UsA 51.3% 48.7% 88.87% .27 65.6% © 9,97
IND. 51.3% 48.7% 93.17 6.9 64.47, 9.5%
AND. 52.3% 47.77 90.67% 9.4% 66.17 " 9.67

In relation to percentages of each sex, of each race, of citizens 18 years of age
and over, and 65 years of age and over, census figures reveal Anderson to be
representative of both Indiana and the U.S. atlarge. Note the number of blacks in

"Anderson (9.4%).more closely reflects the percentage of blacks in the U.S.

(11.2%) than does the state of Indiana (6.9%).

Anderson data for median age, birth rate, and death rate are again similar to state
and national figures.

Age, Birth, Death Comparison

Total Pop. Median Ape Birth Rate Death Ratg 25/0ver
USA 28.3 yrs. 17.5 (per 1000) 9.5 (per 1000) 109,899, 359
IND. 5,193,669 27.3 yrs. 17.9 (per 1000) 9.6 (per 1000) 2,746,414
AND. 70,853 27.8 yrs. 20.2 (per 1000) 9.8 (per 1000) 37,873

The median number of years of schooling for adults age 25 and over in Anderson
is close to what the census figures show for Indiana and the U.S. The percentage
of persons who have less than a total of five years of schooling is lower for both
Anderson and Indiana than the percentage figure for the nation. At the other enc
of the scale, the number of persons in both Anderson and Indiana who have
completed four years of college is fewer than the national average. Anderson,
Indiana and U.S. percentages for those 25 years of age and above who have
completed four years of high school are similar. At first glance these figures may
seem low; however, one must remember thatit was only in 1940 that “for the first
time more than half (51%) of the 17 year-olds (in the U.S.) completed high
school” (Fay, 1978). This group of adults in 1970 was 47 years of age. From this
perspective these census figures for all adults age 25 and older, which show that
only about 50% have completed high school, seem more reasonable.

! The census information was obtained from U.S. Bureau of the Census. County and City Data Book,
1972 (A Statistical Abstract Supplement) U.S. Government Printing Office, Washington, D.C.. 1973.
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School Years Completed: Aduits Age 25+

Median lLess than 5 4 years high school 4 years college
\ USA 12.1 yrs. 5.58% 52.3% 10.7%
AN ‘
SNUNND. 12.1 yrs. 3.2% 52.97 8.37
\_.‘\ _ .
ANDY 12 yrs. 3.5% 50.27 7.3%

In Ande%%r: there were somewhat fewer persons earning less than $5,000 than
were earnihg \ass than that amount on the nationai scale in 1970. Additionaily,
there were algo* fewer persons earning more than $25,000 a year in Anderson
compared to national figures. One must remember that while the figures show
Andeison incoms_figures to be quite representative of both Indiana and the
coun'ry as a whole\in 1970, such city, state, and national percentages have
cha.nged greatly with\t{ve roughly 54% inflation rate between 1971 and 1977.

A,

\\ Income _
<3,000 3,000-4,999 ".5,000-9,999 10,000-14,000 15,000-24,000 >25,000
USA 10.3% 10.0% N 26.6% 16.0% 4.6%
\
IND. 7.8% 8.4% 3, 1% 30.4% 15.9% 3.5%
N
AND. 7.0% 8.5% 35.9% 29.37 17.0% 2.4%

%
\

The median income for all families in Andéson was very close to both Indiana
and national averages. While whites in Anderson had medianincomes very close
to national norms, blacks in Anderson obtained median incomes somewhat
higher than national norms.

Median Income

All Families White Black Per Caplta Money Income
USA $9,586 $ 9,957 $6,063 AN $3,119
IND. $9,966 $10,096 $7,904 - $3.070
\\l
AND. $9,811 59,983 $7,983 L $3,237
N
‘\
\
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Hello—

Mynameis.................-- _and I'm working with Dr. Larry Mikuiecky of
the School of Education, Indiana University. We're doing a telephone survey
conceming aduit reading habits. The information from this survey will be used to
heip make changas in adult education programs at all ieveis and the programs of
some high schools. (Are you over 187?) it you don't mind, I'd appreciate a few
minutes of your time to ask you some questions about your reading habits. if you
wish. the results of the survey wiil be made available to you when itis compieted.

The first series of questions describes peopie in a variety of situations. For
example, listen to this aascription:

You receive a book for a Christmas present. You startthe book, but decide
to stop haifway through.

if that description is very like you, | want youto give the description a score of 5. if
the description isn't like you at all, if it is very unlike you, giveitascore of 1. If ine
description is uniike you, give it a score of 2 if it is between being unlike you and
ike you, give it a score of 3; if the description is like you, give it a score of 4.

So what score would you give the following description? (Reread from above.)
(Repeat scores and point meanings for the first few items.)
Okay. the next item is . . . (begin survey):

1. You walk into the office of a doctor or dentist and notice that there are
magazines set out.

Vuyunikeme 1 2 3 45 Very like me

2. People have made jokes about your reading in unusual circumstances or
situations.

Very unikeme 1 2 3 4 5 Very like me
\
3. You are at a shopping center where you've been several times. Someone
comes up to you and asks you where books and magazines are soid. You
are able to tell the person where to find them.

Very unlikeme 1 2 3 4 5 Very iike me

4. You feel very uncomfortable because emergencies have keptyou away from
reading for a coupie of days.

Veryunlikeme 1 2 3 4 5 Very like me

5. You are waiting for a friend in an airport or supermarket and find yourselt
leafing through the magazines and paperback books.

Veryunikeme 1 2 3 4 5 Very like me

oY
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10.

11.

12.

13.

14,

.15,

16.

17.

If a group of acquaintances would laugh at you for always being buried in a
book you'd know it's true and wouldn't mind much at all.

Veryunlikeme 1 2 3 4 5 Verylike me

You are tired of waiting to see the dentist, so you start to page through a
magazine.

Veryunlkeme 1 2 3 4 5 Verylike me

People who are regu'ar readers often ask your opinion about new books.
Veryunikeme 1 2 3 4 5 Verylike me

One of your firstimpulses is to "look it up” whenever there is something you
don't know or whenever you are going to start something new.

Very unlikeme 1 2 o 4 5 'Verylike me

Even though you are a very busy person, there is somehow alwayfs time for
reading. )

Veryunikeme 1 2 3 4 5 Verylike me

You've finally got some time alone in your favorite chair on a Sunday
afternoon. You see something to read and decide to spend a few minutes
reading just because you feel like it. :

Veryunlikeme 1 2 3 4 5 Verylike me

You tend to disbelieve and be a little disgusted by peopie who repeatedly say
they don't have time to read.

Veryunlikeme 1 2 3 4 5 Verylike me

You find yourself giving special books to friends or relatives as gifts.
Veryunikeme 1 2 3 4 5 Very like me

At Christmas time, you icok into the display window of a bookstore and find
yourseif interested in some books and uninterested in others.

Veryunlikeme 1 2 3 4 5 Verylike me

Sometimes you find yourself so excited by a book that you try to get friends to
read it.

Veryunikeme 1 2 3 4 5 Verylike me

You've just finished reading a story. and you settie back for a moment to sort
of enjoy and remember what you've just read.

Veryunlikeme 1 2 3 4 5 Verylike me

You clioose to read non-required books and articies fairly reguiarly (a few
times a week).

Veryunikeme 1 2 3 4 5 Veryikeme
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18,

19.

20.

21.

22

23.

24.

25.

Your friends would not be at all surprised to see you buying or borrowing a
book. '

Veryunikeme 1 2 3 4 5 Verylike me

You have just gotten comfortably settied in a new city. Among the things you
plan to do are to check out the library and the bookstores.

Veryunlikeme 1 2 3 4 5 Verylikeme

You've just heard about a good book but hdaven't been able to find it. Even
though you're tired, you iook for it in one more book storfe.

Veryunikeme 1 2 3 4 5 Verylikeme

When you were young, you read a great deal about some topics.
Veryunikeme 1 2 3 4 5 Verylike me

The reading demands of your job (or household responsibiiities if a house-
wife) make you feel uncomfortabie.”

Veryunlkeme 1 2 3 4 5 Verylike me

You often go to books or manuals for information about problems on your
job.

Veryunikeme 1 2 3 4 5 Verylike me

What you learned in school has been very valuabie in your work and inyour
life.

Veryunlkeme 1 2 3 4 5 Verylike me

As a reader, you consider yourself to be (1) Poor, (2) Below Average, (3)
Average, (4) Above Average or (5) Excelient.

1 2 3 4 5

Now, | am going to ask you to rate from Very Unlike You to Very Like You,on a
scale from 1 to 5, your reasons for reading.

26.

27.

28.

29.

You read—io find out how to get something done.
Veryunikeme 1 2 3 4 5 Verylike me

You read—to keep up with what's going on.
Veryunikeme 1 2 3 4 5 Verylike me

You read—to discuss what you have read with friends.
Veryunlikeme 1 2 3 4 5 Verylike me

You read—for relaxation and personial enjoyment.
Veryunlikeme 1 2 3 4 5 Verylike me
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30. You read—to study for personal and occupational advancement.

Veryunlikeme 1 2 3 4 5 Verylike me
»
31. The main types of reading | do are:

32. (Check off their main types. First choice: 31. Second choice: 32.)

a. Job-related reading

b. Light book reading

c. Magazines

d. Newspapers

e. Textbook reading

f. Other (be sure to specify in notes)

The way | get most of my reading material is. . .".

R~

{Check off main sources. First choice: 33. Second choice: 34.)

a. From subscriptions and book clubs
b. to borrow from friends and relatives
c. as gifts

d. fram the library

e. from stores

f. other.(be sure to specify in notes)

35. The ways | find out about new things to read are. . . .

36. (Check off top two ways. Primary way: 35. Second way: 36.)

a. from advertisements

b. suggestion from friends and relatives
c. from libranes

d. from browsing books

e. from teachers

f. other

37. It | had trouble reading, | would go first for help to. . . . (Check oft answer.)

a. A church 0. community organization.

b. Afrend or relative.

c. AliBrary.

d. A school (high school, university or other).
e. Ateacher (present or former).

f. No one, I'd try to work it out on my own.
g. A doctor or optometrist.
h. Other.

38. Compared to other people your age. your understanding or comprehension
of things you read is (1) Poor, (2) Below Average, (3) Average, (4) Above
Average, (5) Excellent.

1 2 3 4 5
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39. Compared to other people your age, yourrate or speed of readingis (1) Poor,
(2) Below Average, (3) Average,.(4) Above Average, (5) Excellent.

1 2 3 45

g

40.

n o~
non
ng

41.

0

ce

White

Black

Spanish
Oriental
American Indian
Other

R e ol

42. Family Income

. Under $3,000 per year

. $3,000-$5,000 per year

. $5,000-$10,000 per year
. $10,000-$20,000 per year
. $20,000 and above

s WON =

43. Employment status
Work full time
Work part time
Housewife
Unemployed
Student

Retired

U S e

44. How much schooling have you finished?
Less than high school

High school

Some post high school

College

Graduate work

e o~

45. | have enrolled in the following number of classes (adult education or
college) since leaving school:

0 1 2 3 4 5o0ormore 6 (still in school)

46. During a usual day the amount of time | spend reading (books, letters,
memoranda, pamphilets, reports, etc.) for my job is:

Record answer in minutes
2 hours (120 minutes)
3 hours (180 minutes)
4 hours (240 minutes)

63

5 hours (300 minutes)
6 hours (360 minutes)
7 hours (420 minutes)
8 hours (480 minutes)



i 47. During ausualday, the tota/ amount of time | spend reading (job non-job) is:

Record answer in minutes 5 hours (300 minutes)
2 hours (120 minutes) 6 hours (360 minutes)
3 hours (180 minutes) 7 hours (420 minutes)

4 hours (240 minutes) 8 hours (480 minutes)
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Table 1
Population Description: Each Demographic Variable by Sex

NeM NeF
N ATOTH ‘GR N “TOT *CR [N
Race . b
w 109  38.4 9t 153 3.9 922
B 8 2.8 6.8 12 .2 7.2
0 3 b .8 1 N Wb
Total’ 118 41.6 100.0 166 58.5 100.0
Education
‘H.S. 14 5.0 11.9 27 9.5 16.3
H.S. . 34 12.0 28.8 54 19.0 32.5
Pust H.S. 42 5.8 35.6 3} 17.3 29.5
College 16 5.6 11.6 26 9.2 15.7
Grad. 12 4.2 10.7 10 3.5 6.0
& Total 1A 4.6 100.0 l6b  SR.9  100.0
Famfly lncome
- 3,000 2 .7 1.7 11 1.9 6.6
3-5,000 4 1.4 3.4 13 L. b ;.8
5-10,000 9 1.2 1.6 30 10.6 18.1
10-20.000 56 19.? A1.5 at, 19.7 3.7
20,000 4l 16.4 70 B R S R 27.1
N.R. [ 2 5.1 0 11 3.9 h.h
Totual L a1y 100.0 lab  9H.9 1000
Emp loyment —I
L ‘9 3. 75.4 N ig. 3 1.}
PT 4 HEY LI 16 9.6 Y.h
& HW ) 4] ] 4y 17,3 LN
UN 1 L4 B 8 2.8 4N
STU R 6.0 la.a 19 u,l L
RET 7 R 5.4 a2 1.1 134
Total lll& Ll.h 100.0 166 98. 4 1o

*Percentage ol the total group,

CPuerventape of vach cdatepory, e, \'-qn(.-. vl e N0 0ne o tald ot emploee b
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Table 2
Population Description: Each Demographic Variable by Race
&
New N=B N=1)
v N 7TOT* LGRE N 2TuT 2GR e N zTot 2R
Sex
. M 109 38.4 4l .6 8 2.8 40.0 i Wh 50.0

¥ 153 53.9 58.4 12 4.2 60.0 1 Wb 50.0
Total 262 92.3 100.0 20 1.0 100.0 2 .8 100.0

Education
<H.S. 34 12.0 13.0 6 Jat 30.0 } b 50.0
H.S. 85 29.9 2.4 3 1.1 15.0 0 0 4]
Post H.S. 82 28.9 31.3 8 2.8 640.0 1 b 50.0
College a0 14l 15.3 2 7 10.0 0 0 0
Grad. 21 1.4 8.0 1 4 5.0 0 0 0
Total 262 <3 100.0 20 7.1 100.0 N .8 1000

g Family Income

~ 3,000 10 3.5 3.8 2 .1 10.0 i b 50.0
3-5.000 15 5.3 5.7 2 N 1.0 0 0 0
5-10,000 15 12,3 13.4 3 1.1 15.0 1 4 50,0
10-20.000 103 it} 39.4 9 3.2 49,0 0 ) B}
~20.000 83 292 31.7 } 1.1 15.0 §] [§] 0
N 16 5.6 6.1 1 .4 5.0 0 ] [
Total 262 92.2 100.0 20 7.2 100.0 2 L8 100.0

Fmp loyment
FT 129 45.4 49,2 12 4.2 60.0 0 0 0
PT 19 6.7 7.1 0 0 0 1 4 50.0
HW 47 16.5 17.9 2 .7 10.0 0 0 0
UN 9 3.2 j.b u (o} 0 0 1] 0
STU 30 10.6 1.5 5 1.8 5.0 1 b 50.0
RET 28 9.9 10,7 1 L 5.0 0 il 0
Total 262 92.3 100.0 20 7.1 100.0 2 .8 100.0

APercentage of the total group.
‘Percentape ot each caterory, v.oR., white, ot grad., or $20,000+, or Tull time emploved.
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Table 3
Population Description: Each Demographic Variable by Education )
Na<4.§, N=H.S. N=Post H.S. N=(Cullege Ne=(rad.
N ATOT* %GR* N 2TOT %GR N ATOT ZGR N ZTOT ZGR N %ZTOT ZGR

Sex

M 13 5.0 32.5 34 12.0 38.6 42" 14.8 46.2 16 5.6 3a.l 12 4,2 954.5

F 27 9.5 67.5 54 19.0 61.4 49 17.3 53.8 26 9.2 61.9 10 1.5 45.5

Total 40 14.5 100.0 88 31.0 100.0 91 32.1 100.0 42 14.8 100.0 22 7.1 100.0
Race

W 33 1. 82.5 85 29.4 96.6 82 28.9 90.1 40 14,1 95.2 21 1.4 95.95

B 6 2. 15.0 3 1.1 3.4 2.8 8.8 2 .7 4.8 1 .4 4.5

0 1 . 2.5 0 0 0 1 N 1.1 0 0 0 0 0 0

Total 40 14.1 100.0 88 31.0 100.0 9] 32.1 100.0 42 14.8 100.0 22 7.8 100.0
Family Income

+ 3,000 4 1.4 10.0 5 1.8 5.7 2 .7 2.2 2 ) 4.8 0 0 0

3-5,000 5 1.8 12.5 6 2.1 6.8 3 1.1 3.3 3 1.1 7.1 0 0 Q

5-10,000 $ 3.2 22.5 10 3.5 11.4 I3 4,6 14.3 2 ) 4.8 5 1.8 20

10-20,000 13 4.6 30.0 38 13.4 43.2 42 14.8 46.2 9 3.2 21.4 10 3.9 49.5

© 2,000 [ 2.1 15.0 23 8.1 26. 1 26 Yy, 2 28.6 24 8.9 57.1 7 2.5 1.8

N.R. 1.4 10.0 [ 2.1 6.8 5 1.8 5.5 2 A 4.8 0 Q 0

Total 41 14,5 100.0 88 31.0 100.0 9l 32.2 100.0 42 14.9 100.0 22 7.8 100.0
Employment

FT 16 5.6 40.0 473 15.1 48.9 46 16.2 50.5 22 7.1 52.4 la 4.9 [

PT 0 0 0 9 3.2 10.2 6 2.1 6.b 3 1.1 7.1 2 ; Y.od

Hw 7 2.5 17.5 24 8.5 271.3 7 2.5 7.7 9 3.2 21.4 J .1 4.1

UN 2 7 5.0 4 1.4 4.5 2 W7 2.2 i Wb 2.4 8] U 8]

STU 5 1.8 12.5 2 ) 2.3 25 8.8 27.5 3 1ol 7.1 0 [§] 0

KET 10 3.5 25.0 6 2.1 6.8 5 1.8 5.5 4 1.4 9.5 a Lo e,

Total 40 14,1 100.0 88 31.0 100.0 91 32.1 10 42 145.9 100.0 22 1.7 g,

*Percuntage of
*percentage of each category, e.g., white, or

the total BRroup.

6Hb

grad., or $20,000+, or

tull time emploved.
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Table 4

Population DescriptionE Each Demographic Variabie by Family Income

N=<3,000 N-B-/S,OGG N=5-10,000 N=10-20,000 N=>20,000
N “/.TQ{* ZGR™ N #70T %GR N 2TOT %GR N ZTOT %GR N ZTOT ZGR
Sex .
M 2 .7 15.4 4 1.4 23.5 9 3.2 23.1 56 19.7 50.0 41 14,4 47.7
F 11 3.9 84.6 13 4.6 76.5 30 . 76.9 56 19.7 50.0 45 15.8 52.3%
Total 13 4,6 100.0 17 6.0 100.0 39 13.8 100.0 112 39.4 100.0 86 30.2 100.0
Race
W 10 3.5 76.9 15 5.3 88.2 35 12.3 89.7 103 36.3 92.0 83 29.2 96.5
B 2 W7 15.4 2 .7 11.8 1.1 7.7 9 3¢ 8.0 3 1.1 3.5
9] 1 W4 7.7 0 0 0 1 "4 2.6 0 0 0 0 0 0
Total 13 4.6 100.0 17 6.0 100.0 39 13.8 100.0 112 39.5 100.0 86 30.3 100.0
Fducation
.S, . 4 1.4 30.8 9 1.8 29.4 9 3.2 23.1 13 4.6 I1.6 6 2.1 7.0
H.S. 5 1.8 318.5 6 2.1 35.3 10 3.5 25.6 38 13.4 33.9 23 8.1 26.7
Post H.S., 2 .7 15.4 3 1.1} 17.6 13 4.6 313.3 42 14.8 37.% 26 9.2 30.2
Collegu 2 ) 15.4 3 1.1 17.6 2 W 5.1 9 3.2 8.0 24 8.5 27.9
Grac. 0 J 0 0 0 0 5 1.8 12.8 10 3.5 8.9 7 2.3 8.1
Totaly 13 b4y 100.0 17 6.1 100.0 39 13.8 100.0 112 19.5 100.0 86 30.4 100.0
fmployment
¥ - H - 7.7 9 1.8 29.4 18 6.3 46,2 60 21.1 53.6 51 18.0 59.3
PT 1 - 7.7 | X 5.9 3 1.1 7.7 10 3.9 8.9 9 1.8 5.8
HW 3 1., 23.1 2 W7 11.8 6 2.1 15.4 17 6.0 15.2 15 5.3 17.4
tUN 1 3 7.7 0 0 0 1 X/ 2.6 3 I.l 2.1 3 1.1 3.5
STV 4 1.4 30.8 3 1.1 17.6 3 1.1 7.7 15 5.3 13.4 9 3.2 10.5
RE1 3 il 23.1 6 2.1 15.3 8 2.8 20.5 7 2.9 .3 3 1.1 3.5
Total 1_3 4.8 100_.() 17 6.1 100.0 39___13.8 100.0 112 319.5 100.0 ALY 30,5 100.0

APercentage o

“Percentage ot cach category, v.og.

¢ the tatal groap.

(3

. white, or grad,, or $20,000+, or

full time vmployed.



9

O

ERIC

Aruitoxt provided by Eic:

Table 5

Popuiation Description: Each Demographic Variable by Employment Status

N=FT N=PT N=HW N=U'N N=STU N=RET
3 ATOT*  ZUR° N %TOT %GR N %TOT . %GR N YTOT %GR N ZTOT %GR N %ZTOT %GR

Sex

N 89 31.3 63.1 4 . 20.0 0 0 0 1 40 11,1 |17 6.0 471.2 725 24.1

F 52 18.3 6.9 | 16 5.6 80.0 |49 17.3 100.0 2.8 88.9 {19 6.7 52.8 |22 1.1 15.9

Total 141 49.6 100.0 | 20 7.0 100.0 |49 17.3 100.0 Y 3.2 160.0 |36 12.7 100.0 |29 10.2 100.0
Race

W 129 45.4 91.5 | 19 6.7 95.0 |47 16.5 95.9 9 3.2 100.0 {30 l0.6 83.3 {28 9.9 96.6

B 12 4 8.5 o0 0 2 7 41 | 0 o 0 5 1.8 13.9 | 1 A W2

Q 0 o0 0 1 .4 5.0 0 o© 0 0 0 1 - 2.8 0 O 0

Total 141 49.6 "~ 100.0 ) 20 7.1 100.0 |4y 1i7.2 100.0 Y 3.2 100.0 |36 12.8 100.0 § 29 10.3 "100.0
Education

- H.S. 16 5.6 11.3 0 0 0 7 2.5 14.3 2 L7 22.2 5 1.8 14a.3°]10 3.5 34.5

H.S. 43 15.1 30.5 9 3.2 45.0 |24 8.5 49.0 4 .4 444 .7 5.7 6 2.1 20,7

Post H.S. 46 16.2 32.6 6 2.1 10.0 7 2.5 14.3 2 L7 27,2 {25 8.8 1i.4 5 1.8 17.2

Ctollege 22 .. 15.6 3 1.1 15.0 9 3.2 18.4 1 4 111 3 1.1 8.6 4 1.4 13.8

Grad. 14 4.9 9.9 2 .7 10.0 2 .7 4.1 0 9 0 0 4 1.4 13.8

Total 141 49.5 100.0 | 20 7.1 100.3 ‘49 17.4 100.0 9 3.2 100.0 |35 12.4 100.0 {29 10.2 100.0
Family lncome

- 3,000 ] 4 7 ] 4 5.0 311 6.1 1 4 11.1 4 1.4 1.1 3 .1.1  10.3

3-5,000 5 1.8 3.5 ] .4 5.0 2 .7 4.1 0 0 0 311 8.3 6 2.1 20.7

5-10,000 18 6.3 12.8 3 1.1 15.0 6 2.1 12 1 LA 111 1.1 8.3 8 2.8 21.6

10-20,000 60 21.1 42.6 | 10 3.5 s0.0 {17 6.0 3.7 31,1 333 1S 5. 4lL7 7 2.5  24.1

-20,000 51 18.0 36.2 5 1.8 25.0 |15 5.3  30.6 31.1 0 33,3 y 3.2 2°.0 3 1.1 10.3

N.R. 6 2.1 4.3 0 o 0 6 2.1 12.2 1 LA 1141 2 7 5.6 2 .7 6.9

Total 141 49.7 100.0 | 20 7.2 100.0 {49 17.3 100.0 9 3. 100.0 |36 12.8 100.0 |23 9.8 100.0

*Pereentage ol the total group.
or 20,0004, or tull time emploced,

“Percentage ol cach category, --.):.fill'. oroprad. .

()



_ Table 6
+ Results of Analyses of Variance and post hoc Scheffé Tests
of 121 by Each Demographic Variable

121. When you were young, Yyou read a great deal about some topics.
(vervy unlike me) 1 2 3« 5 (very like me)

Pogt Une Test

All Cases N Mean S.D. F-Ratio of Significance
Sex i
N ii8 3.91 1.44 1754 N'ut Sipgnificant
F . 166 3.98 1.32
Race
W 262 3.92 1.38 .65 Not Significant
B _ 20 | 4.20 |1.20
0 2 s 0

fes et e g s ————— e

Educat {on

Less Than High School 40 3.70 1.59 .68 Not Significant
High School 88 3.86 1.38
Post High School 91 4.03 1.3
College 42 4,14 1.26
Graduate Work 22 4.05 1.25

Family Income

L.ess Than 3,000 13 3.62 1.45 1.0052 Not Significant
3-5,000 17 3. 41 1.54
5-10,000 39 4,15 i.23
10-20,000 112 3.99 1,37
Greater Than 20,000 86 4.00 1,35
‘No Response 17 3. 1.53
Employment
Full Time 144 3.96 .42 74 Not Significant
Part Time 26 4.05 1.28
Housewlfe 49 3.73 1.40
Unemployed 9 4,56 .88
Student 36 3.83 1.40
Ret {red 29 4.10 1.23
*p<, 09
xkp< 01

ki<, 001

!
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Table 7
Results of Analyses of Variance and post hoc Scheffe Tests
of 122 by Each Demographic Variable
122. The reading demands of your job (or houschold responsibilities requiring

reading {! housewi’e) make vou teel untomfortable,
(very unlike me) 1 2 3 4 5 (very 1ike me)

Tt T o Test

All Cases N Mean S.D. F-Rattio of Stanificance
Sex
\ M 8 | 1.8 {1.20 L3549 Not Significant

\ F lb6 1.73 1.17

oW 262 1.68 1.11 6.59 *dck
3 20 | 2.70 1,56
N
o N\ 2 | 3.5 0

Education,

Less Than High School 40 2.25 1.56 2.675 *

High School - a8 1.60 .99
Post tiigh School 91 1.78 i.19
College ‘ 42 1.64 1.07
Graduate rk . 22 1.59 .96

Yamily lncome

Less Than 3,000 }3 2.23 1.64 L9’ 74 Not Significant
3-5,000 17 ‘ 1.94 1.20
510,000 39 1._29 1.11%
10-20,000 12 | 1.7y ] t.iae
Greater Than 20,000 R6 1.63 1.03
No Response 17 2,060 1.64
Employment
Full fime 141 1.70 .21 2.0.7 *
Part Time 0l 1.50 .83 N
Housewif: 49 1.65 1.09
Unemp loyed 9 1.% . HE "
\'\
Student ) J.ah 1.36
Retired 29 l.66 1.01
ke ()5 ‘
LASIEEN )1
wRkpe 001
“
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Table 8

Results of Analyses of Variance and post hoc Scheffe Tests

of 123 by Each Demographic Variable

123. You often go to books or manuals for information about problems on your

job. (very unlike me) 4 (vervy like me)
Post doc Test
All Cases N Mean b, F-Rat{o of Significance
sex
M 118 3.68 .56 5.33 *
F 166 3.23 .61
Race
W 262 3.43 .62 .1622 Not Significant
B 20 3.25 .95
0 2 4.00
Educat ton
Less ihan High School 40 2.98 .66 1.54 Not Signific
High School 89 3.28 .67
Post High School 91 3.65 .53
College 42 3.52 .60
Craduate Work 22 3.64 .50
Family Income
Less Than 3,000 13 3,19 .57 1.52 Not Significant
3-5,000 17 3.41 .62
5-10,000 39 3.05 .64
10-20,000 112 1.56 .52
Greater Than 20,000 86 3.58 .62
No Response 17 2.1 .86
Em; loyment
Full Time 141 3.50 .67 .68 Nat Significant
Part Time 20 3.80 A
Housewife 49 3.31 .62
Unemp loyed 9 3.11 .76
Student 36 3.42 .18
Retired 29 3.07 .60
*p<.05
*xpe 0L
axkpe 001
ey

O
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Table 9
Results of Analyses of Variance and post hoc Scheffé Tests
of 124 by Each Demographic Varnabie

124. What vou learned in school has been valuable in Your work and in your

life. (very unlike me) 2 3 4 S (very like me)
Poat lios Test
All Cases N Mean S.D F-Ratio of Significance
Sex
M 118 3.85 1.38 3.62 Not Significant
F 166 4,14 1.19
1% 262 4.03 1.28 1.06 Not Significant
B 20 4.0 1.26
0 2 2.5 0
Educat ion
Less Than High School AQ 3.90 1.46 .78 Not Significant
High School 88 3.92 1.28
Post High School 91 4.00 1.33
College 42 4.26 .89
Graduate Work 22 4,27 1.32
Fam{ly Income
Less Than 3,000 13 3.69 1.32 1 Not Simnificant
3-5,000 17 4.18 1.42
5-10,000 39 4.03 1.33
10-20,000 112 4.07 1.25
Greater Than 20,000 86 3.94 1.28
No Response 17 4.12 1.27
_—fﬂ‘gl_"l'l“_”_'.‘ t N )
Full Time 1al 3.93 1.135 1.92 Not Signiticant
Part [ime 20 3.80 1.28
Housewife 49 4.29 1.14
Unemploved 9 3.78 1.72
Student 36 3.78 1.18
Retired 29 4.52 .9y
*e, 019 o o T ST T
e 01
*xkpe 001
ray,
Q 71 «
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Table 10
Resuits of Analyses of Variance and post hoc Scheffe Tests
of 125 by Each Demographic Variabie

125, As a reader, you vonsider yourself to be
{(poor) 1 2 3 4 5 (excellent)

Poat e Test

All Cases N Mean S.h. F-Ratio of Significance
Sex
M 118 3.139 .75 1.32 Not Significant
F 166 3.49 .75
Race B
W 262 3.47 .76 .80 Not Significant
B 20 3.25 .64
0 2 3.50 0

Educat ton

Less Than High School 40 3.10 .81 11.14 kX
High School 88 3.22 .63
Pust High School g1 3.56 .70
College 42 3.74 .17
Graduate Work 22 4.05 .65

Family lIncome

Less Than 3,000 13 3.23 .73 1.53 Not Significant

3-5,000 17 3.47 .80
5-10,000 39 3.3 1.00
13-20,000 112 3.38 .71
Greater tThan 20,000 86 3.60 .67
No Response 17 3.59 .62

Employment

Full Time tal 3.33 717 }.59 Not Significant
Part Time 20 3,45 .83
Housewife 49 3.61 .70
Unemployed 9 3. 44 .73
St- dent 36 3. 61 .64
Retired 29 l 3.59 .78
*p<, 05
*knc 0l
*ikp< 001
.y ..
()
O 72
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Table 11

Results of Analyses of Variance and post hoc Schefté Tests

of 126 by Each Demographic Variabie

126, You read to find out how to get something done.
(very unlike me) 1 2 1 4 5 (very like me)
Pt S Test
All Cases N Mean S.Dh F-Ratio of S{gnificance
Sex
M 118 4,14 1.13 4,85 *
F 166 3.82 1.29
Race
W 262 3.94 1.22 .37 Not Significant
B 20 4,15 1.46
0 2 3.9 0
Education
Less Than High School 40 3.90 1,28 .49 Not Significant
High School 88 3.97 1.26
Post Righ School 91 4.00 1.16
College 42 3.76 1.36
Graduate Work 22 4.18 1.14
l.ess Than 3,000 il 3,77 .93 2.11 Not Significant
3-5,000 17 3.71 1.26
5-10,100 19 3.72 1.17
10-20,000 112 5.15 1.12
Greater Than 20,000 86 4.01 1.26
No Respoase 17 3.29 1.79
Employment -
Full Time 141 4.03 1.25 1.35 Not Significant
Part Time 20 4,10 91
Housewife 49 4.06 1.26%
Unewployed 9 3.11 1.54%
Student 36 3.8 1.08
ST U I T KU SO D
*n<, 05
*kne 01
*kxkp<, Q01
e
73 ‘b

PN



Table 12
Results of Analyses of Variance and post hoc Schefté Tests
of 127 by Each Demographic Variable

127. You read to keep up with what's going on.
(very unlike me) 1 2 4 5 (very like me)
o T ] e e
All Cases N Mean s.p. V-Ratfo of Significarce
Sex "
v 18 | 4.17 | 1.02 .05 Not Significant
¥ N _ 165 A_._Zg__l.l? 1 .
Race
3 261 6,17 1.09 L44 Not Significant
B Z0 4,45 .998
0 2 4.0 0
["-_d_u,&‘}-i".“.l o 1 T
Less Than High School 40 5.20 1.16 .92 Not Significant
High School 88 4.23 1.10 ,
Post High School 90 4.11 1.09
College 42 4,05 1.08
Graduate Work 22 4.55 .80
T J VR
Family Income
lLess Than 3,000 . I3 6,15 .90 .198 sot Significant
3-5,000 17 4.06 1.39
5~10,000 39 4.10 .91
10-20,000 112 4,17 1.1%
Greater Than 20,000 K6 4.26 1.01
No Response 17 4,06 1.56
Employment T
Full Time 141 6,22 1.04 1.30 Not Significant
Part Time ) 4L.65 .89
Housewife 49 4.00 1.32
Unemployed 9 4,11 1.564
Student 16 3.89 1.08
Ret tred 29 4.6} .98
*pe . 05
*rpe . 01
Akip L 001
Moy
L ¢

O
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Table 13
Results of Analyses of Variance and post hoc Scheffe Tests

ot i28 by Each Demographic Variable

128. You read to discuss what you have read with friends.

(very unlike me) 1 4 5 (very like me)
Peat fHoo Test
All Cases N Mean S.D. F-Ratio of Significance
Sex
M 118 3.03 1.30 7.98 kX
F 166 3.48 1.33
Race
‘-’ 262 3.27 1.33 .97 Not Significant
B 20 3.70 1.34
0 2 2.50 0
Educat lon
Less Than High School 40 3.17 1.58 1.07 Not Significant
Hi3h School 88 J.16 1.29
Fost High School 91 3.52 1.29
College 42 3.17 1.29
Graduate Work 22 3.41 1.30
Family Income
Less Than 3,000 13 3.00 1.35 .82 Not Significant
3-5,000 17 1.59 1.50
5-10,000 39 3.49 1.23
10-20,000 112 3.25 1,35
Greater Than 20,000 86 3.34 1,25
Ne Response 17 2.88 1.65
Employment )
Full Time 141 }.29 1.132 1.37 Not Sipgnificant
Part Time 20 3.25 1.29
Housewife 49 3.08 1.32
Unemp loyed 9 3.0l 1.90
Student 36 3,22 119
Retived 29 3.85 E:fi.*____"""_m-l~_“ L
*p< .09
**p< 0]
*%kp< 001
N
(&) 75
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Table 14

Results of Analyses of Variance and post hoc Scheffé Tests

of 129 by Each Demographic Variable

129. You read for relaxation and persvanal enjoyment.
(very unlike me) 1 2 3 4 5 (very like me)
Papt e Test
All Cases N Mean S.D. F-Rat io of Significance
Sex
M 118 3.75 1.43 42.56 kA
F 166 4.62 .798
Race
W 262 4.28 1.15 .86 Not Significant
B 20 4.00 1.56
0 2 4,00 0
. e ] -
Educat fon
Less Than High School 40 4.30 1.18 .25 Not Significant
High School a8 4.3t 1.19
Post High School 91 4.18 1.2}
College [ 4.29 1.09
CGraduate Work 2 4.41 1.14
Family Income o ) T T
Less Than 3,000 113 Y. 38 .87 94 Not Significant
3-5,000 17 4,65 . 86
5-10,000 19 L. 1.12
10-20,000 iy A 10 1.29
Greater Than 20,000 ' Hh PR 1.11
No Response 17 a0 1.32
—— JRSURSDEREDI IR SEINUREE S SS S e i ——
Emp loyment,
Full Timu 11 4,01 1.16 5.67 kil
Part Tim N A D] A9
Housewife AY] 4.80 .54
Ciemployed 4 844 .88
Student 3 3.92 1.21%
Retired 29 [ 476 79
*I\r '05 T ’ ) ) ‘ ) o
*&p- 01
arkpe 001
ey
5 ¢
76
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Table 15
Results of Analyses of Variance and post hoc Scheffé Tests
of 130 by Each Demographic Variable

130. You read to study for personal and occupational advancement.
(very unlike me) 1 2 3 4 5 (very like me)

Poat Hoco Test

All Cases N Mean S.h, F-Ratio of Significance
“sex
M 118 3.70 1.48 2.40 Not Significant
F 166 3.42 1.5
Race
W 262 3.48 1.52 1.55 Not Significant
B 20 4.15 1.35
0 2 4.5 0
Education
Less Than High School 40 3.35 1.61 4.52 L
High School 88 | 3.07 1.51
Post High School 91 3.98 1.40
College 42 3.67 1.34
Graduate Work 22 3.68 1.67

Family Income

Less Than 3,000 13 3.69 1.65 .50 Not Significant
3-5,000 17 3.24 1.48
5-10,000 39 3.41 1.65
10-20,000 112 3.61 1.52
Greater Than 20,000 86 3.62 1.41
No Response 17 3.18 1.70
Employment
Full Time 141 3.55 1.53 4.93 kHk
Part Time 20 3.80 1.20
Housewife 49 3.29 1.56
Unemployed 9 2.67 1.66
Student 36 4,44 .81
Retired 29 2.90 1.70 L
*p- .05
*xp<,01
*xkpe ,00]

Q 77 5¢)
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Table 16
Subject Responses to 131. The main types of reading i do are. . . (First Choice) by Demographic Variabies

Job Releted Light Book Magaxines Newapapere Textbooks Religious Other
N XTOT*  ZGRT N ITOT IGR ¥ XTOT IGR N ZTOT 2GR N ITOT 2GR N IT0T 2GR N 2T0T 2GR
Sex
M 30 10.6 75.0| 16 5.6 26.7 {27 9.5 4.3 |18 6.3 28.1 20 7.0 60.6 3 1.1 17.6 4 1.4 44,4
F 10 3.5 25.0 44 15,5 713.1 34 12.0 55.7 46 16.2 71.9 13 4.6 35.4 14 4.9 82.4 5 1.8 55.6
Total 40 14.1 100.0| 60 21.1 100.0 { 61 . 100.0 |64 22.5 100.0 | 33 11,6 100.0 [ 17 6.0 100.0 9 3.2 100.0
Race
w 38 13.4 95.0| s& 20.&4 96.7 |55 19.4 90.2 |59 20.8 92.2 |28 9.9 84.8 15 5.3 88.2 9 3.2 100.0
B 1 .4 2.5 2 7 3.3 1.8 2.2 5 1.8 7.8 5 1.8 15.2 2 .7 11.8 0 0 0
0 1 .4 2.5 0 0 1 .4 1.6 0 0 0 o0 0 0o o 0 0 0 0
Total 40 14.2 100.0 60 21.1 100.0 61 21.6 100.0 66 22.6 100.0 33 11.7 100.0 17 6.0 100.0 9 3.2 100.0
Educstion
“H.S. 6 2.1 15.0 4 1.4 6.7 10 )5 16.4 14 4.9 22.2 2 .7 6.1 4 1.4 23.5 0 0 0
H.S. 6 2.1 15.0 25 8.8 4l.7 21 7.4 6.4 22 7.8 369 ) 1.1 g.l 9 3.2 52.9 2 .7 22.2
Post H.S. 12 4.2 30.0 18 6.4 30.0 19 6.7 3l.k 14 4.9 7.2 24 8.5 72.7 1 .4 5.9 3 1.1 333
College 8 2.8 20.0 9 3.2 15.0 8 2.8 13.1 9 3.2 14.3 3 1.1 5.1 2 .7 11.8 ) 1.1 33.3
Grad. 8 ..8 20.0 4 1.4 6.7 3 1.1 4.9 4 1.4 6.3 1 R’ 3.0 1 4 5.9 1 4 11.1
Total 40 14.0 100.0 60 21.2 100.0 61 21.5 100.0 6} 22.2 100.0 33 11.8 100.0 17 4.1 100.0 9 3.3 100.0
Family Income
<3,000 1 A 2.5 2 .7 3.3 3 1.1 4.9 4 1.4 6.3 2 .7 6.1 1 .4 5.9 0 0 0
3-5,000 [V 0 5 1.8 8.3 2 .7 3.3 5 1.8 7.8 2 .7 6.1 2 .7 11.8 1 .4 1l1.1
$-10,000 7 2.5 17.5 8 2.8 13.3 6 2.1 9.8 11 3.9 17.¢ ) 1.1 9.1 ) 1.1 17.6 1 4 11.1
10-20,000 18 6.3 45.0 24 8.5 40.0 21 9.5 44.3 16 5.6 25.0 18 6.3 54.5 5 1.8 29.4 4 1.4 k4.4
»20,000 12 4.2 30.0) 19 6.7 31.7 [20 7.0 32.8 |22 1.7 34.4 6 2.1 18.2 5 1.8 29.4 2 .1 22.2
N.R. 2 .7 5.0 2 7 3.3 ) 1.1 4.9 ] 2.1 9.4 2 .7 6.1 1 .4 5.9 1 .4 11.1
Totsl 40 14.1 100.0 60 21.2 100.0 61 .5 100.0 64 22.5 100.0 3) 1il.e 100.0 17 6.2 100.0 9 3.3 100.0
Employment
T % 12.0 85.0 26 92 431.3 35 12.3 57.4 28 9.9 43.8 8 2.8 24.2 6 2.1 35.3 4 1.4 44.4
PT 2 .7 5.0 6 2.1 10.0 6 2.1 9.8 S 1.8 7.8 0 0 0 0o 0 0 1 A 11.1
HW 0 0 0 12 4.2 20.0 13 4.6 21.3 14 4.9 21.9 1 N 3.0 7 2.5 41.2 2 7 22.2
UN 0 0 0 4 1 6.7 1 . 1.6 4 1.4 6.3 0 0 0 0 0 0 0 0 0
STU 2 .7 5.0 4 1.4 6.7 ) 1.1 4.9 ) 1.1 4.7 24 8.5 72.7 0 90 0 0 0 0
RET 2 .7 5.0 8 2.8 13.3 3} 1.1 4.9 10 3.5 15.6 [ I] 0 4 1.4 2).5 2 .7 22.2
Total 40 1a.1 100.0 60 21.1 100.0 61 21 6 10n.¢ 64 22.6 100.0 33 11.7 100.0 17 6.0 100.0 | 9 3.2 100.0

sPercantage of the total group.

S1

tPercentage of each cstegcry, e.g., white,

or grad, ~r $20,000+, or full time employed.
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Tabie 17
Subject Responses to 132. The main types of reading | do are. . . (Second Choice) by Demographic Variables

Job Related Light Book Magdzines Newsp.pers Texthaoks Kedigtius CEaet
N XTOT*  XCR* N XTOT 2GR N ZTOT  ZCR N 4T 1CR N2TOT BN N2y LR R TR LI
T i —— e 4. - I
M 9 3.2 60.0 20 7.1 3%.1 33 11.8 37.1 41 15.4 5%.8 6 2.1 ub. 2 s L gL . “ .
F 3 2.1 40.0 37 13.2 64.9 % 20.0 62.9 34 12.1 44,2 ? 2.0 53R [ A1. % I N “
Total 15 5.3 100.0f 57 20,3 100.0 |89 31.8 10J.0 {77 27.5 100.0 [ 13 4.6 too o [P IS TUTIURTHNE D Y SRR VAR PPN
Race 1 - -
w 19 3.4 100.0 55 19.6 96.3 80 28.06 89.9 6Y 4.4 8Y9.6 1 3.9 B4.b6 il 3.9 jue.w i " T
B 0 0 0 1 4 1.8 9 3.2 10.1 7 2.5 9.1 B 7 5.4 ¢ [ ) . [
0 0 0 0 1 . 1.8 0 Q 0 1 4 1.3 4] 8] V] [ERNEY) 1] v
Total 15 5.4 100.0 $7 20.4 100.0 89 31.. 100.0 77 27.3 100.0 ] PP (VA VIR .y laG.o iy 3
o Ton Sy R S L
“H.S. 0 0 s 1.8 8.8 |10 36 1t.e |16 5.7 0. 1o I TN ‘\ : :
H.S. 4 1.4 26.7 22 1.9 18.6 22 7.9 25.0 28 10.0 in. G { L4 I [I R T N '
Post H.S. 8 2.9 53.3 i8 6.5 Jl.6 30 10.8 341 21 7.5 27.1 [ PR bt ! in i . v
College 1 4 6.2 8 2.9 lav |le 5.0 159 [10 5.6 130 : A T ‘ I .
Crad. 2 N 11.3 4 1.4 1.0 12 4.3 13.6 2 7 A [ | ¢ . TR B
Total 15 5.4 100.014{ 57 20.5 100.0 |88 31.6 100.0 |77 27.% 100.0 RS L_l_i_ U S
Family lo-ome | I -
- 3,000 2 .1 15} 2 .1 31.% ] 1.1 3.4 9 1.4 [ 0 n u L . 1 3
35,000 0o 0 0 b 5.yl s 1 9 51 I . Py T i
5-10,000 1 .4 6.7 8 2.8 160 |1 39 12 72 9 O D T l oo .
10-20,000 6 2.1 4.0 22 1.1 18.6 3 13.0 4l 33 L6 W2.9 [ I I LT A [ . B
20,000 6 2.1 40.0 18 6.3 BRI -] 27 9.5 0.3 19 3.R | ) - 1 wos | 1% '
K.K. 0 ¢ 0 &l 1.0 6 2. .2 R ) 5.0 U a I .
Total [ 5.3 i00.0 57 20.¢ 100.0 #9  3i.4  100.0 rro21.2 lon.a o, 0y . TUIIEEY! .. VTRV N E )
—— i ——— -4 4
tmpluoyment }
FT 9 3.2 60.0 | 26 9.3 45.b 39 13,9 sk [ 4s d6l6 W97 7 N SR \ [ Vo o
PT 4 2.1 IRV T S S OV S Y S (B ¢ B I “
HW 1 .4 6.7 15 9.4 26.3 15 9.4 ib.y N 4.3 15. 0 . [ 1 H
UN .0 0 4] 2 3.5 4 {.4 N 2 N ) 1 o " N
STL V. . n.7 8 2.9 1.0 |15 5.4 16y [ T B 1 ) l ! . s .
KET 0 0 0 § 1.t 5.3 il 3.9 12.4 B 2.y 0. 1 - } N i l
Total 15 9.4 100.0 57 20.9 100.0 89 §1.8  100.0 R T A0 P L I S N UL LU ' l “ -
aPerientage ol the tetal group. TBerenCaye ol vach categtery oy o whilte e t Mabakie [ . -
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Table 18
Subject Responses to 133. The way | get most of my reading material is. . . (First Choice) by Demographic Variables

Subacriptions
and Bauke Jubs Hurtov Cifrs Library Stores Other
B 2TOTe WR* N 00T CR N 2701 UR N 707 LR N 2T0T R N 70T 2GR
Sex
M al 145 436 b 1.8 295.0 3 1.1 17.% 17 6.0 LN 44 15.5 i8.6 8 2.8 100.0
F 51 18.17 6.4 15 5.3 15.0 9 1.8 62.9 27 7.8 96.4 0 2a.7 bi.4 o 0 o
1otal 94 1).2 100.0 0 7.1 100.0 8 2.9 190.0 | )LI_ 13.8 100.0( 116 &0.2 100.0 X 8 2.8 100.¢
Rae ¢
W 91 12.2 6.8 17 6.0 85.0 8 2.8 100.0 w12} 92.3{ 102 36.0 89.5 l 7 2.5 87.9
8 } 1.1 3.2 ) [ 15.0 0 b 0 2 .7 5.1 11 3.9 Y. h l 1 4 12.5
n o 0 0 0o 0 0 o 90 o ! 1 4 2.6 ! 4 9t o 0 0
Tatal 92 13.) 100.0 20 10 1000 8 .8 1000 o132 100,01 114 6u.y 1000 R 2.9 100.0
“Fldtien i + -
H.S. 11 3.9 i1.8 3 1.1 1.0 9 0 \] 4 1.6 A | 21 1.4 18.4 I 0N "
HoS. I 12,8 1.7 | R PG 2 1 250 ko2& 0.9 32 ny oot 1.1 17,5
Pont H.S. 7 w2 [ 9 1.2 450 2 2% 0] te 82 at.0) 39 i%o W2t 2 T
3 Collge s 12t oo 0 [ R B TR .-;.1I a0 1 g s
Lead. [P 1.8 1 4 [} [ [P N : 5.1 & 2.8 ool PR
fotai _u; 33,1 100§ 20 i.0 e l 5 2.3 1M0.0 19 118 100.0. 1'¢ 0.3 100.0 ° A : 1000
Famtly In.ome i T T T
1008 : ? 2] oo n 1 P O T O S N Y S N U
b 9.000 VoL weloe : RS B O TR SO F S O S ST L 1
*.000 1 1w KT U T LT B I TN S R T S A T A P INT
Faoeo 00 ipoaen 9.4 5 1.8 Shln R ? ARt} 1 1.5 AP0 19 . LY N | y I [P
L [RANS I 19.4 ? A is.o o ! Sy.n 1 1.9 P TN bl R by .7 25
¢ « oA as o1 & sl oo 9 PR S 7T S S S N S S
1 AR Hilt s SN 7.0 iDL 1 B 2.0 m.C; 7 118 |nn_n' Pla  wfi, 4 1000 Tom 9 10,0
TSI 1 ! e 1 : -
et FOREES D S R R T R ] . % Ao e 2 osialo RN
I R} [ @ A H B 5.1) l 1 P R “ 1.4 v ol T [T BT o
tHw Il.’ L 1%.1 J oy o l ) 1.8 h) 4 ® N RITIEN S ¥ o [ R ) '
.Y ‘ - 1 hs H _4a 5. ‘ n [ 3y T i1 n g K . e o “ .
Bt y 1.. N “ A Mo : y . 1. T ) e .- [ TR "
K ! [ EERE RN lu.h N R TR U [5} 1oe aent e -y eur
b e ,,__iy__l....__‘.L-.. S ] e e 9t RS N L
SPprdentage oob the b Sretsentage o8 e categery, v k. white, ot R0t oy o tul L rme emplevedd,
Q oo
EMC N



Table 19
Subject Responses to 134. The way | get most of my reading material is. . . (Second Choice) by Demographic Variables

18

Sybsuriptions I
and Book. lubs Rurrow Clfes Library Stores | Uither
NOeTe ke N 70T 2R N TOT 2GR N ITOT UK N Yo7 TR N LT 2GR
Sex :
M 26 9.7 37.1 18 6.7 8.3 4 1.9 311.8 15 5.6 42.9 3? 13.8 41 % 8 1.0 97.1
F a4s Ib.a 62.9 2y 10.8 6l.7 L4 69.2 2u 1.9 s71.1 52 19.4 S8.4 ’ 6 R %2.9
Tertal 70 26.1 100.0 S 17,9 100.6 13 4.9 100.0 35 131 100.¢ B 3302 l(m.ni 14 5.2 130.0
Ra. e !
" 99 22.0 B&.3| «6 17.2  971.9 1t 4.9 100.9 12 1.9 9.4 Re 41,3 964 (13 <9 92,y
B 9 3.4 12.9 1 L4 2.1 0 0 0 } [ A.h ) .y 5.6 ! 1 4 1.1
i 2 -8 2.8 0 0 Y] 0 0 v 4 9 0 0 0 - N u 0
Total 26,2 100.0) s W2om 00,0 1y 4.9 iou.0 35 14.0 100.0 (89 $3.2 100.0 i« H.3 100.0
tadus at ion ’ H
H.S. 9 | IR 12.9 i 3.7 1.3 1 L. 1.7 7 2.h 20,7 b 2.2 ko 1.1 i
Hon. 19 7.1 27.1 14 5.2 9.8 5 1.9 m.S 4 5.6 25.17 L PR T hoa ot e 1.5 8.5
Post H.S. 4 7.4 30.0f 15 .6 51.9 5 .y 1.9 13 4.3 3.3 n 12 w.or s s
N College W 5.2 0.0 5 i, b |1 a1 R T Y T A
trad. LA 10.0 3o b 1 . 22 [ R.h LI e R 2 L 1%, 1
Tut.:! 0 6.2 '001.0 47 17.% loo.y 'y 5.0 loag 3y s 100.0 RE 3.4 lll(‘-()#:lf- So bt
Famtly inrome — T ]
1,000 4 1.4a 5.7 2 o7 4.3 0 9 4] 2 . 5.7 4 b.a 4.9 ! ] 3 i
15,000 i 1t [ 4 1.3 8.5 1 o 1.0 1 3 2.9 6 2.1 nolotot 4 il
a-10,000 1l 1.9 15.7 9 [N 9.l Ll 21t 3 1« .4 10 1.5 11.2 ' 1 “ Tl
10-20,000 30 iu.b ar Y ih 5.6 .y 3 1.1 PR to 6.7 SLLd 29 Gl 2.6 I 7 © S SN.0
20,000 20 1.0 28.n 1 4.h 21.7 5 1.8 8.5 A 2R 2.9 13 1.6 371 “ F.oa 8.8
N.R. I I I Y 1 P T L R S B I 0 v
Stotal M 267 1000 &7 lh.6 100 1 I S Y ¢ ) 55 12.a o0l |89 1.3 1000 T la 5.1 150.0
smplovment ! I
¥FT 4 1514 58.4 1% il w. 1 oa 1.% sv.g 1V a9 1.1 al 15,3 ab.d ! 11 .1 8.6
Py 3 | w3 [ L2 12.4 i [} © 0 { b ¢.2 17 5 1.9 S.h | a 0 0
Hw 12 % [ E 11 4l 2.4 3111 231 ¢ A LS 1.4 [V T At 4 1
©N 2 .7 2.9 1 4 2.1 ‘ Y 0 ] 2 7 5.1 4 1.% « 5] 0 1]
ST 6 2.2 K.h 8 3.0 7.0 | I U P X W [ DS S U R TUE 0 A R P 4 7.1
321 [ 2.2 8.0 -7 w. ! ] ol 23 3 1.5 1.4 1 a.l 12.4 1 N 7.1
Tatal o l6.C 100.01 47 17.% 100.0 13 8 100.C 39 13.0 100.0 89 13.2 100.0 14 5.3 1nb.g
«Percentage ot the total group. “Percwntage of each categarv, €.g., white. o1 Rrad.. wvr $20,0C0+, or tuil time eaplayed.
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Table 20
Subject Responses to 135. The ways | find out about new things to read are. . . (First Choice) by Demographic Variables

I Adver tisement s Sugpe st ians Fthtat s e
LN JTute MR N L AR NoTany "t nn K
= — - R
M 3y 1.7 K. wa 17.A < i Jhu N N ! AN WMo s i.H
t v 18.8 6l.h ] hE J4ld w20 Syul ey e | 4 TS R
Tvta! & .S 1000 112 2 ] A T LTI 3N H PR ] 1 ot B L)
. o R PR RS AL R f AR
L4 v 2u.Q 9.9 lut 3l N S EEEE R R K R DI ® & hh. [T R |
1] ® dol I t A 9 n r N L.A . [ [ N . 1h_i
O 1 .4 1.2 [ G t . AR ) n .
Tutsl 8n 309 .ol il .7 2 APEER YD NS
Edue 4t100 - 7
CH S to i.e li.o 1% h oo EL T ¢ o s ' " v
— - Moy 0 o2 wowd e t2e w2 |y LS ST 3iew . U0 v (O BT L
o] Pist H.S. 22 i.n $y.h wi be.b th.h - H ATt 1! LW [ ' N o P ; HL
N Callege 16 5.1 1.6 13 a6 1ia : S T T E U0 S TR l (B B
Crad. 8 rn IR T (VR o I T T B voR b s
Tutal 86 0.6 100.0 1312 te.d 000 Cox s ool o dwe teoa st a4 dahn o a1
Familv In:ome - "T R A ’ - "i e """
}.000 a 1.6 4./ 5 1H P | - R 3 [ va b 1" a0 a
¥- 5,000 ] HI 1. | 5] 5.5 ¥.9 u 1] U N : (B l " N “© 1 ™ LI}
LR 1V B .l HE ] HR ] a.h HE Y N L1 Sl ® B e i N ; HI . . "o
i Me,ou0 [ ] | I 5 158 a.y “ 1..5 tK LI [ TI BN N bl R < [
-20,900 U A PR 2 BT RN ST P T JU N B T T T A o N
N.R [ 1.0 [ s . AR | R L 0 R v
__Intal L P T U B E TN A L LTINS ISR LU ISl S L PP S S FONL L LT e
tmpluvment I . i ' '

i 7 wi ta.y a4l 1] s e Ste |0 P N N T I BT B U T o
1 |+ 2s 8.1 N [ 1 seon R s b o P . kot
it T s F R BT N PR U 2T ST S S ) W on i —_— ? | . PR
N S 3 1 L N 0 : : T W Rt o0 w a
ST (I (PR I E I TR T I : 1 S L T Y B [T :
KET | 9 5 S B T ) l T A " . IS
intas [86 0.8 Tweufrty w7 HEE SR R Rt l RS S TP I R B T TNS B PR

*Perventuge ol the tulal group Petrvittage 1 oo bh v atexy, vog , whille Conted o, o SO U008 s tui i tioe umplayed,
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Table 21
Subject Responses to 136, The ways | find out about new things * read are. . . (Second Choice) by Demographic Variables

Advert isenent s Suggest tons l.ibraries Rrowsing Books Teachern ither
N LTUT* LCR N 1107 2R N 707 ICR N RT0T IR N rTOor UK NoOITUT Uk
. Sex
Y 9 1.} «s.9 ) Su 1.8 9.4 10 1.9 @« h |25 9.R $b.A ¢ an.l LA 3% «l.2
f LR P} 9h.1 4«8 IR.H 0.6 1 a3 52.4 a3 1h.8 hy2 X [ 933 10 1.9 5.8
Totual 6b 29.8 100.0 6B 26.6 100.0 21 8.2 100.0 68 6.0 1un,0 15 5.4 100.0 ¥ 6.6 1001
Race
w hy 24,6 99.5 62 2.2 91.2 19 1.4 90.5 62 24,2 91.2 14 ] 91,5 15 A 88.2
R 2 .8 3.0 b | 8.8 2 -8 9.4 L} R ) 4.8 n G [} s N 1.4
o 1 .G 1.9 [V ] 0 [ ] ] (L} 1] 1 G 6.7 7 0 U 5]
jutal bbb 29.8 100.0 68 6.5 100.0 2} 8.2 V0.0 &8 26 5 1100.0 1 S0 100.0 : HY h.1 10U.Y
Bdus at tun i
SH.S. 1.9 HERS ] ? N to.3 7 2.1 3133 9 1.5 13.2 1 o LY . .
’ H.S. A R 6.9 22 B.6 3.6 [ UV PV S AP7) RS B A Y 11,2 mulo6 a3
Fast H.S. 1 6.7 26, ) 9.8 b8 S S0 238 AR y.8 L ] 3.5 o0 N R ]
Cnliege L 3.0 2.8 1 G4 162 4 1.6 190 |10 1.9 [E H .G 6.7 i [ 11.h
8 Grad. Y 22 10,0 3 LI 6.4 P ] 9.9 B b 5. i .a k.l . ib 258
Total 65 25.6 100.0 | 68 26.6 100.0 | 21 8.3 000 J:m Jhb 100.0 15 5.9 100.0 i 17 s.2  lun.0
Fasilv Income ! :
- 3,000 1 Ll t.s 4 H 5.9 & 1.4 1.0 3 1.4 4.4 1 R4 LI o 9 [§]
3-%,000 4 l.a 6.1 2 1 2.9 i L 4.8 [} 21 4.8 1 4 [ H L4 5.9
5- 10,000 1 3.9 Lo.7 w.? 116 2 7 9.5 P Y 1.3 ? . HEW [N 7.6
10-20.000 s Q.9 42.4 > 3.4 ib K 5 1.4 218 26 9,2 . ! 2.y as.l ! PR ...l
20,060 1?7 6.0 25.8 2 1.4 Wy 4 3.2 4.9 S R 131.8 A 1.4 6.7 S ) ‘9.4
N. R. b 1.8 1.6 “ 1.4 5.9 o 0 u 3 1.1 Q. b [ 0 H .4 5.9
Total bb 23.8 100.0 58 23.9 100.0 21! 7.5 100.0 A8 241 100.0 15 5.4 1000 ! 17 6.2 10000
toplovment i
+T 11209 sg.ol g 0w 42 10 5.9 47.n 32 1.5 alld 5 2.0 1A ] 3.9 Sew
PT 3 12 ] 8 3.1 it.8 N .8 9.9 ) 2.0 1 0 v B} 1 4 5.9
) th 6.} 4.2 1 9. 0.6 J S 9. . 11 A 1y.} 2 L HE ) ; 4 1.8
LN o 0 Q 5 2.0 1.6 1 3 4.4 2 .8 A [ u ! B . G
Tt 5 2.0 .6 9 2.0 A HA 19.¢ he (] 16, S 31 5. 2 R 1.
RLT 9 3.5 11.6 8 L] 1:.8 J .8 9.4 b ] R.R 0 ] 3} 2 .M 1.8
Total 66 25.9 100.0 | 68 2b.& 1000 P3 8.3 1o0.¢ fhe (B4 (004 1y 5.0 a0 H 111 o
®*Percentage ol the tatal xraup. ‘Fersentage ol eolvategaiy, vogp., white, ot goad., nt $20,0004, v tull time empinyed.
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Table 22
Suhject Responses to 137. If | had trouble reading, | would go first for help to. . . by DemOQraBr_wiSy_a_ri.ap!e_s

Church- Friend- T
Community Org. Relative Library School Teachers No e Docter Other
N %270T* LCR™ N tTOT 2GR N ITOT LOR N %707 ZER NOMTOT LCR NZTOT ViR N FfoT LR N OLTOT R
Sex ” I
M Q 0 0 17 6.0 51.5 l4 5.0 a1.2 22 1.8 37.9 12 [ 17.9 28 110 n0.0 19 0K 3.8 - 1.4 57.4
t 8 2.8 100.0 1o 5.7 8.5 20 7.1 58.8 36 1.2.8 h2.1 1.1 h2.9 28 104 0.0 [ BN a2 3 1.1 42.9
Total 8 2.8 106.0] 33 1l.7 100.0 34 12,1 100.0 | 58 20.6 100.0 312 1l.4a 100.0 56 JC.0 100.0] 54 I8y tou9 | 7 <.5 100.0
o I A SO oot PP SN & RS -
W 8 2.8 100.0 28 10.0 84.8 29 1u.3 85.3 54 19.2 93.1 ; 21 Y. b Ha . $3 IR.9 Ya.b %% 1K 100.0 7 4.9 100.0
h 0 0 0 5 1.8 15.2 31 8.8 R 6.9 5 1.8 156 [ Sl oo u G0 0
v 0 0 0 0 0 2 ] 5.8 0 0 0 1] o i} 4] 0 n 1 0 NG v
lotual :8 2.3 100.0 33 11.8 100.0 4 12.2 100.0 58 20.b 100.0 32 14,4 10000 1 e 2000 109l 33 1KY 10u.0 N 2.9 100.0
_l'.—d_-.natlun 1
Hox. 4 La %0.0] 6 21 1B | & L& 1LE L5 18 B 110 36 I S O T O L o
H.>. ) HA 3.5 il 4.t Nd 12 a.d 5.3 15 9.4 25 i 2.5 21.9 v 20 1.4 A0 I AR AN 3 1.1 alu
Puast H.h. [UNE Y] 0 9 3.2 21} ‘ 1Y 4.6 380 P AT M.b Lblb | 10 3. 1.3 ' 1.1 3hoa 19 [0 1Ry 1 R T
2 e, 0 G 0 4 l.4 | B Y 1.a 11.8 Y LI 5. 3ol 9.4 : 4 oo i3 1R [ a6 ( a [}
rad. 1 4 12.9 1 4 3.0 1 A .y N o [P i koY “ 1.+ i3 ] g9 5.1, 3 1.1 409
Lotal 8 2.9 100.0 33 3..7 10C.9 3o 12.1 1o 58 20.7 100.49 ‘ [ S BRI LTV )J 59 1Ltk DL 33 i%.e 1000 ? 2.6 100.0
family ‘e oeme - 1 o T *— h ’ ot "“_T‘ o T T T
BRI LI V] 1 L yoooon 1.8 Pal? 1 oA 1A 2 [E I . 1. FIN T BT noo, 0 0
§-5.001 1 e g . O T T R 2 VO O P 2 R NN ST
S-10,000 N L 25.0 ] 1.3 [ ) R 17.0 bl 1.8 Hon i bl i.R ivn.h i ! 1005 i A SR 1h.1 1 “ 1%.3
10- 29,0680 1 1. 7.5 la 4.9 Wl 11 [ LI 2! it 7.9 | I8 b} AL BN R RS B I b1 in.0 N i JR.b
2,000 Il N L7 25,0 10 LY il d 1 R AT 2a R.5 1 IR A 1.4 Joun : la b REW ‘1 N U ! IRt
N, 100 U 2 1 b.i N i hon N L [P - [ S IS LA 0o 1 i 143
fotal N 2.9 HUVRY ER IS DA VA 35100 1one LI PR S L Jl AR IR B K1 LA | ] Sh 1.7 10 %) K.S 10uo ; SR 100.0
l-r.lpi--\‘:wn( l ! i - Trmemmew Bt T
[ - Poee 50.0 | 21 1.9  bi.b 11 3.9 1.4 [N ] L R] ! 1 [ e |2 Qo arl s b il Y HR ] Mo
i l [ IS B e T T T O O SO S L O I T T R P
T i 12.) 5 i.n 15,0 Ll e 2b.> © [N 1. 4 5 1.8 Pe.e - 10 1N ot RS noou 0
s ; ; IR ] . o bos ; 5 ; . PR . PR TR i’ N " v "
N I 0 0 v N L 9% DR T O L8 bo1LR PP R A S Y JUF S PUR RV T T "
Kio i a4 1e.s ! 7 0 S O I T o s oyt i bt e T/ N 1 ;AL
teetal l 8 3.0 100.9 33 _I'L.B IUO.U_.L_S:__i_.‘_._: 1000 R S O N R l AN B IR T s l 'ﬂa.—_l:l,: _1—().“»;«1 St H _if_'";.':_.l_.__;__"..'l_lﬂﬂ'_l'_
Mrarcentage of the total geangp. Potoentage of e dos gty e fe . whiite, - Vil o oo S Ve L Ay TaL D tame emplovest.
Q b .
!



Table 23
Results of Analyses of Variance and post hoc Scheffé Tests
of 138 by Each Demographic Variable

138. Compared to other people sour age, your understanding or comprehension

of things you read {s (poor) 1 2 3 4 5 (excellent)
!t e Test
All Cases N Mean S.D. F-Ratio of Significance
Sex
M 117 3.93 .68 1.13 Not Significant
13 166 3.45 .62
- - U S o e e
Race )
W 261 3.51 .65 43 Nat Sigmificant
B 20 3.99 .69
0 2 3.0 0
Education
lLess Than High School 19 3.68 .48 16.61 Rk k
High Schoel 88 3.26 .56
Post Righ School N 3.69 .66
College 42 1.83 .66
Graduate Work 22 3.86 .35
Family Tncome
Less Than 3,000 13 3.15 .69 1.60 Not Significant
3-5,000 17 3.53 .62
5-10,000 39 3. 3R .85
10-20,000 112 3. 67 bl
Greater Than 20,000 86 3.63 b7
No Response 17 y.ad .12
e -
Fall time 131 3.03 .64 .81 boNot Sipnificant
Part Time 20 3. 60 .Sur
Housewife |' 49 3.459 _hh
Unemploved LN P B A
Student b 356 13
Retired 29 3.4 .89 L
kpe 05
22y 0]
kkkoe 001 5 b
o 85
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Tabie 24
Results of Analyses of Variance and pcst hoc Scheffe Tests
of 139 by Each Demographic Variabie

139. Compared to other people your age, your rate or speed of reading is
(poor) 1 2 3 4 5 (excellent)

Foust oo Test

All Cases N Mean S.D. F-Rat{o of Significance
Sex
M 116 3.16 84 4.09 *
F 166 3.36 .80
Race [
W 260 3.29 .82 2.84 *
B 20 3.15 75
0 2 2.0 0
Educat {on
Less Than High School 39 2.79 .95 8.34 RAK
High School 88 3,10 i
Post High School 91 3.44 .82
College 41 3.56 .14
Graduate Work 22 3.64 .58

Family Income

Less Than 3,000 13 2.92 .76 2.1% Not Significant
3-5,000 17 3.53 .94
5-10,000 39 3.08 1.01
10-20,000 112 3.15 .77
Greater Than 20,000 86 3.42 .83
No Response 17 3.41 1.06

Employment

Full Time 141 3.22 .85 .08 Yot Significant
Part Time 20 3.30 .66
Housewife 49 3.27 .84
Unemployed 9 3.32 A
Student 36 3.278 .94
Retired 29 3.276 1.07
*p<.05 -
#%p<. 01
AR
p<.001 5 :)
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Table 25
Results of Analyses of Variance and post hoc Scheff¢ Tests
of Variety of Motivation by Each Demographic Variable

Pt e Test

All Cases N Mean S.D. F-Ratla of Significance
Sex
M 118 3.13 1.24 5.58 *
F 166 3.47 1.18 L i
Race
W 262 3.30 1.22 .91 Not Significant
B 20 | 3.75 | 1.07
0 2 3.0 0

Fducat Lo

Less Than High School 40 3,22 1.17 1.26 Not Significant
High School 88 3,23 1.21
Post High Schoaol 91 3.47 1.20
College ' 42 | 3.14 | 1.30
Graduate Work 22 1.68 1.17 |
Family Income |
Less Than 3,000 13 3.08 1.12 .29 Not Stpntficant
3-5,000 17 3.29 1.10
5-10,000 39 3.28 1.10
10-20,000 112 1.36 1.17
Greacter Than 20,000 86 3,40 1. ¥
No Response 17 3.1 IRTA
Empioyment
Full Time 141 3.28 1.20 T Not Sipnificant
Part Time S0 3,40 1.27
Housewife 69 3.39 j.1l
Unemplayed 3 2.18 1.56
Student 36 3. 136 1.29
AT B I RSN LTI N N
kp<.05
*4pe 0
**i 5 001
i
(‘, (}
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Table 26
esults of Analyses of Variance and post hoc Schefteé Tests
of Intensity of Motivation by Each Demographic Variable

Post oo Test
All Cases N Mean S.D. F-Ratio of Significance
Sex
M 118 ] 18.81 3.55 2.81 Not Significant
F 166 19,52 3.52
Race
W 262 19.13 2.55 1.0017 Not Signiticant
8 20 | 20,486 3.52
0 2 18.50 0
Lducaticn
Less Than High School 40 | 18.92 3.89 1.50 Not Sipn.ricant
High School 88 18,73 3.99
Poagst Hinn Setenld ] 19, 74 3.48
Cool Teyn 2 18,934 3.43
Craduate Work 22 20,23 3,
Family Income
Less Than 3,000 e 19,00 2.0 .18 Not Significant
3-5,000 17 19.24 V.47
3-10,000 39 19.00 2.93
10-20,000 112 19,28 3. 36
Greater Than 20,000 86 19.57 3,70
No Respanse 17 17.76 5. 39
Banp Loyuent [
Full Time 141 19,09 1.56 .85 Not Signi“icant
Part lime 2y Sul D 3.03
Honsewif o L9 19.22 3. 34
tnempioved '; 17.4 5.17
Student HA i9. 1.27
L Retired ) SR VL] N UL T S,

e i)
R TR ]
kAR
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Table 27
Resuits of Analyses of Variance and post hoc Scheffé Testc
of Self-Perceivad Reading Ability by Each Demographic Variable

eer s Test
All Cases N Mean S.h F-Ratio of Signiticance
Sex
M 118 10.05 1.98 1.20 Not Significant
F 166 10.30 1.83
Race o
W 262 |]10.23 1.93 1.09 Not Sipniticant
B 20 9.95 1.3
0 2 8.5 0 R
Educat ton
Less Than High School 40 8.82 1.96 13.87 ok ok
High School 88 9.5 1.47
Post Hi-n School 91 |10.69 | 1.83 ke
Colle e 42 11 05 1.89
Gradadte Work 22 11,99 1.18
Family Income
Less Than 3,000 13 9. 31 1.75 2.41 *
3-5,000 17 10.53 2.12
5-10,000 39 9.17 2.37
10-20,000 112 10.01 1.70
Greater Than 20,000 86 10.65 1.73
No Regponse 17 10.47 2.18
Employment
Full Time 141 10.09 1.89 298 Not Sipnificant
Part Time 20 10.35 1.63
Housewlfe 49 10,33 1.86
Unemployed 9 10.11 1.83
Student 16 10,44 1.0
Ret ired 2_9___ 10,14 1 AT _i_.___
*pc 05
*&y- 01
*ken. 001
t)
Q 89 J2
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Table 28

Results of Analyses of Variance and post hoc Scheffé Tests
of Attitude Toward Reading (MBRAM Score) by Each Demographic Variable

Do Hes Test
All Cases N Mean 5.0, F-Ratio of Significance
Sex
b 118 | 65.02 | 14.15 33.58 ok
F 166 Th.47 13.10
Rage
w 262 70.78 14.36 43 Not Significant
B 20 167.90 14,22
0 2 165.50 0 -
Edugat ton
- Less Jhan High School 4 40 56.87 12.13 2.48 %
Hipgt School 88 | 68.69 15.79
Post High School 91 71.07 14.19
Ol lege 42 73.71 13.34
Graduate Work 22 77.09 11.13
Family Income
Less Than 3,000 13 169.38 | 12.72 2.179 *
3- 5,000 17 70.12 13.37
5- 10,000 38 71.69 | 10.76
10-20,000 112 169.26 1 15.23
Greater Than 20,000 86 73.8> | 12.89
No Response 17 60.94 19.46
rmployment
Full Time 14l 68.38 | 15.75 3.008 L
Part Time 20 75.45 11.80
Houscwife 49 74.96 11.45
Unemrployad 9 18. 617 17.33
Student 36 |67.81 11.957
Retirved 29 11.10 12.26
*n<,05
*x <, 0]
kkk < 001

O
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Table 29
Results of Analyses of Variance and post hoc Scheff¢ Tests
of Job-Related Reading Time by Each Demographic Variable

ERIC

Aruitoxt provided by Eic:

Mean
(minutes Fost Moo Test
All Cases N § - day) S.D. F-hLat o of Significance
Sex
M 118 83.26 93.15 | 2.15 Not Significant
F 166 65.81 102,66
Race
W 262 73.80 Y9.94 1.205 Not Significant
B 20 54.25 83.12
0 2 165.00 0
_ Education
Less Than High School 40 35.25 86.19 3. 16 *x
High Schoul 88 59.43 96.813
Post High School 91 97.80 | 106.24
College 42 70,12 86.25
Craduate Work 22 101.59 97.53
Family lncome
Less Than 3,000 13 76.15 1la.64 .92 Not Significant
3-5,000 17 7%.82 161.68
5-10,000 39 86,41 114.79
10-9 ¢ IR 67.95 91.02
Greater Than 20,000 a5} 77.62 B4.24
No Response 17 45.00 96.92
Emp loym nt o o B
Fuli Tim- lal H6.24 107.98 8.17 ko k
Part Time: 20 “8.7H 77.08
Housewits 49 28.98 91.38
Vriiemp loved | 9 .67 5.00
Student 36 132.92 103.00
Retired e 27.41 79.38
— b — e
*pe Y
LI
ikﬂpc .001
\()1
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Table 30
Results of Analyses of Variance and post hoc Schefté Tests
of Total Reading Time Per Day by Each Variable

HMean
(minutes Pont M0 Test
All Cases N per day) S.D. F-Ratio of Significance
Sex
M 118 150.13 100.97 .98 Not Significant
v 166 163.70 122.14
Racy
W 262 158.42 112.37 1.95 Not Signiticant
B ] 142.25 124.34
0 2 270.00 0
Fducation
o Less Than High School 40 111.62 108.48 3.54% K&
Hixh Sehool 88 143.58 109.67
Post High School 91 184.29 119.10
College 42 154,17 99.399
Craduate work 22 203 18 110.30
Family Income
Less Than 3,000 13 160. 47 133.26 1.45 Not Significant
3-5,000 17 210,00 182.17
5-10,000 39 175.51 132.64
10-20,000 112 142.90 101.98
treater Than 20,000 86 163.31 96.22
No Response 17 137.35 117,24
tmp loyment
Full Time 141 157.13 126.95 ] 4.950 kxk
pPart Time 20 174.00 113.70
Housewi fv 49 116.43 65.33
Unemployed 9 116267 86.175
Student 16 225 96.317
Retired 29 50.17 103.57
kn<, 05
*xns 01
*khdpe 001

O
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Tabie 31
Results of Analyses of Variance and post hoc Scheffé Tests
of Free Reading Time Per Day by Each Demographic Variable

Dot e Test

All Cases N Mean S.n, F-Ratio of Siynificance
Sux *

M 15 73.463 46,25 19,83 kkk

¥ 166 97.89 74,21

88—

Rave V}

W 262 87.74 60.76 .93 Not Signfficant

B 20 88.00 109,847

0 2 105.00 0
E}.LU-\:.-..}[.LU_U

leas Fhan High Schoeol 40 76,38 94,37 N Not Significant

High School 88 84,15 5..89

Post High Sehool 91 HBh, 4R 97,942

College 4l #4.05 61.5%

traduite Work o 101.99 hh, a0
Family Income

Less [han 3,000 13 R bh? 71,05 1.9% Neet Siunificant

3=, 000 17 131K HY 0y

5-10,000 IR d9 . 72050

J0-20, 000 | P12 4 746 | o7alRe

t
Creater Than 0,000 l] e Ry, 0 V7L N
N Respronse Lo LA AN n, .9
o e RO P N A [T —

Emy 1oyment i
' : |

il dime ol N KR, N g, * e

. |

Part  ime JO ] 9, NI RY

y . |

Hoaisrew ity I P AR fra

Poempioved : 9 ‘ i 8h, 1?7

Stadoen, LTI B TR ) 20 “

Retreed ' |L£ A T

* 09
kxpe Q1
ot ({0}
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Table 32
Summary Results of ANOVA and post hoc Tests of Significance
of Collapsed Income ($0-10, 10-20, 20+) by Selected Variables

(N=284, d.f. within group 278)

Variable “-Ratio F-Prob. Scheffé*
Job Reading Time 0.5151 (. 5980
Total Reading Time 2.5304 d,0816
Free Reading Time 0.4931 0.6113
Varicety of Motivations 0.3154 0.7298
Intensity of Motivation 0.4472 0.6399
Attitude Toward Reading (MBRAM) 2.7723 0.0643
Self-Perceived Reading Ability 4.20717 0.0159 $0-10<$20+
121. When you were young you read 0.2174 0.8048
a great deal about some topics

122. Reading demands of your job 1.2019 0.3023
make you feel uncomtortable

123. You often go to books for in- 1.7458 0.1765
formation about problems on your job.

124, What you learned in school 0.2519 0.7775
has been very valuable

125. As a reader, you consider 3.0438 0.0493 .
vourself to be

126, You read to find out how to 2.8423 0.0601
get something done :

127. You read to keep up with what 0.4015 0.6697
is going on

128. You read to discuss what you 0.3676 0.6928
have read with friends

129. You read for relaxation and 1.7480 0,1761
personal enjoyment

130. You read tc study for personal 0.4123 0.6626
or occupational advancement

138. Compared to others your age, your 2.7819 0.0637
understanding or comprehension {is

139. Compared to others your age, 2.8437 0.0600

your rate or speed of reading is

Means and S.D. available for each item in Tables 6-31.

*All Scheffé tests at the .05 level.
( s\7
J5
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Table 33
Summary Results of ANOVA and post hoc Tests of Significance

of Employment Status by Selected Variables

(N=284, d.f. within group 278)

Variable F-Ratio F-Prob. Schaffe*
UN, RET, HW<

Job Reading Time 8.1716 (.0000 FT, PT, STU

Total Reading Time 4.5033 0.0006 HW<STU

Free Reading 1ime 3.3423 0.0006 FT<RET

Variety of Motivations 0.5879 0.7093

Intensity of Motivation 0.8532 0.5131

Attitude Toward Reading (MBRAM) 3.0078 0.0llé

Self-Perceived Reading Ability 0.2983 0.9136

121. When vou were younyg you read 0.7409 0.5934

a great deal about some topics

122. feading demands of yvur job 2.91702 0.0125

make vou feel uncomfortable .

123. You often g0 to books for in- 0.6777 0.6407

format ion about problems oun your job.

124 What vou learned in schoul 1.9222 $.0907

has been verv valuable

125. As a reader, you consider 1.5851 0.1643

yourself to be

126. You read to find out how tu 1.3523 0.2425

get something done

127. You read to keep up with whit 1.3025 0.2630

is going on

128. You read to discuss what you 1.3693 0.2359

have read with friends

129. You read for relaxation and 5.6710 0.0001 STU<HW

personal enjoyment

130. You read to study for persondl 4.9321 0.0002

or nccupational advancement

138. Compared to others your agc, your 0.8060 0.5462

understanding or comprehension is

139, Compared to others your age, 0.0789 0.9954

your rate or speed of reacing is u

Means and S.D. available for each item in Tables 6-31.

*All Scheffé tests at the .05 level.
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Table 34
Summary Results of ANOVA-and post hoc Tests of Significance
of Employment Status (Women Only) by Selected Variables

(N=284, d.f. within group l6U)

-_— — =
Variable F-Ratio F-Prob. Scheffix
Job Reading Time 4.9706 0.0003
T-tal Reading Time 3.3893 0.0061 HW<STU
Frre Reading Time 1.1087 0.3579
Variety of Motivations 0.5608 0.7299
Intensity of Motivation 0.9783 0.43248
Attfitude Toward Reading (MBRAM) 1.0820 0.3724
Self-Perceived Reading Ability 0.4868 0.7858
121. When you were young you read 0.8532 0.5141
a great deal about some topics
122. Reading demands of your ‘ob 1.3767 0.2359
make you feel uncomfortable
123. You often gu to books for in- 0.8642 0.5006
formation about problems on your job.

124. What you lcearned in school 1.1812 0.3207
has been very valuable

125. As a reader, you consider 0.9423 0.4553
yourself to be

126. You read to find out how to 0.9642 0.4415

get something done

127. You read to keep up with what 0.9552 0.4471

is going on

128, You read to discuss what vou 1.8560 0.105)
hive read with friends

129. You read for relaxation and 1.1784 No3221
persoral enjoyment

130. You read to study for personal 4.0909 0.0016 RET<STU
or occupational advancement

138, Compared to others your age, vour 0.2395 0.9445
undgerstanding or comprehension is

139, Compared to others your ape, 0.5057 0.2
your rate or speed of readiong s y J

Means and S.D.

*All Scheffé tests at the .05 level.

99
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Table 35
Summary Results ot ANOVA and post hoc Tests of Significance

of Employment Status (Men Only) by Selected Variables

(N=284, d.t. within Broup 113)

Variable

Job Reading Time

Total Reading Time

Free Reading Time

Variety of Motivations
Intensity of Motivation
Attitude Toward Reading (MBRAM)
Self-Perceived Reading Ability

121. When You were young you reac
a great deal about some topics

122. Readiny demands of your job
make vou feel uncomfortdable

123. You often go to books for in-
formation about problems on Your Job.

124, What yuu learned in school
has been very valuable

125. As a reader, you consider
yourself to be

126. You read to find cut how to
pet sometiing done

127. You read to kvep up with whdat
{s going on

128. You read tu discuss what you
have revad with friends

129. You read for relaxation and
personal enjoymeat

130. You read to study for personal
or vccupat fonal advancement

138. Compared to others your age, your
understanding or comprehension is

139, Compared to others your ape,

F-Rat{o F-Prob. Scheffé*
3.9363 0.0050 RET<STU
3.0207 0.0208 UN<ALL
1.9776 0.1027 UN<ALL
1.0166 0.4020
2,050 0.0915
0.9938 0.6678
0.2329 0.9194
1.0506 0.13845
2.0618 0.0905
1.1053 0.35/6
2.0172 0.0376
0.8154 0.5179
2.7379 0.0322
0.6534 0.625/

1.7924 0.1352
1.9799 0.1023
1.9537 0.1064
1.8504 0.1241
0.6991 0.5942

your rate or speed of reading is

Means and S.D. available for each Item in Tables 6-131.

*All Scheffé tests at the .05 level,
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Table 36

Summary Results of Linear Regression .tatistical Analysis on a Set
of Dependent Variables as Explained

by the Independent Demographic Variabies

DEMOGRAPHIC VARIABLES

Sex Race Income Education lTotat

Reading Attitude 9.91 0.52 2.47 4,57 17.4°

o Job Reading 3.1% 0.1% 7.57% 0.67 11.47
*

z = Total Reading 0.1% 0.27 0.0017 5.97 6,17
s &

a > Free Reading 2.8% V.57 0.1z 0.5% 3.94

Intensity of Motivation 1.17 0.67 1.07 1.37 h.17%
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