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TLFARNING WORD MEANINGS: A COMPARISON OF THRFE
INSTRUCTIONAL PROCEDURES Otder No BO117SA

CAHLPORS, GEORGANNA, Pu D) University of Minngsota 1979 150pp
Major Professor: Robert Dykstra

The purpose of this study was to investigate the relauve effectiveness of
three techmiques of teaching vocabulary in teaching word meanings.
sentence comprchension, and story comprehension Ihe performance of
sixth-grade students taught by three instructional approaches to vocabulary
(a dictionary method, a context method. and an expenence method) was
compared with that of groups receiving no speaific vocabularyanstruction
on measures of word knowledge and understanding

Both the matenals and the lcal?\mqucs usced were siumlar o &hoac actually
used or recommended for use in the classroom Students in the ‘
experimental groups were taught 2n words per week for a penod of five .
weeks The woids were selected from a weekly story on the bass of ther
relative unfanuhanty o the students Control groups recetved no word-
meaning instruction but read stones and answered questions about those
stones. »

The instiuctional approaches were selected from those commonly used
in the classroon and from those recommended n reading methods
literaturs. In the Definuon Treatment students were presented with
dictionary definitions for cach of the words and then were drilled on these
meanings.

Students 1n the Context Treatment were presented with the weekly
words each within the context of a sentence The students then arnved a1
the meamings of the words through group discussion and pracuced using the
words in other sentenges. . .

The Experiencg Teatment was basdd upon the reccommendations of
such authors as Fi«rson and Johnson (1978) who propose that the most
effective way to d5sute lasting understanding of meanings of words is t0
attach to those meanings expericnces which the students have already had.
* In this treatment stpdents completed maps of the meanings of the target
words and their relationship to prior expenences Based upon group
discussion of the words and their application to actual expenences. the
students generated definigions for each of the words

Al the end of each week. all of the students were asked to read the story
from which the vocabulary was taken and to answer ten short-answer
questions about it At the ent of the five weeks of instruction students were
given four tests as measures of word-meaning knowledge and .
understanding These measures included a multiple-choice word.meaning
test, an anomalous sentence test, a modhified cloze test, and a free-rc:,ctll test
The multiple-choice and anomalous sentence tests were again admn?\l;tgrgd
after a period of six weeks.

The resultsof the study indicated that there was a definite effect of

teaching word meanings on both the knowledge of word meanings and the  ~

I

understanding of those words used 1n sentences. All instructional groups
were significantly better than the control groups on both the multiple-choice
word meaning test and the anomalous sentence test. The Definition
Treatment proved to be most effective on the multiple-choice definition test,
while the Context Treatment was most effective on the measures of sentence
comprehension. Results were mixcc\On the cloze and frec-recall measures
but tended to favor the experimental grotps. An overall conclusion was that
the similarity of the testing task to the type of instruction given had & great
deal of influence on the results of that test. ™ .

There was no significant treaument effect on the weekly story tests.
Apparently teaching unf4fhiliar words from a story has litle effecton the
ahility of students to apswer open-ended comprehension questions bn that

story. o

~
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THE USE OF TASK CARDS IN TFACHING READING
COMPREULNSION AND VOCABULARY SKILLS

Order No. 8011708
AvER, HAROLD GEORGE, ED D) Northern Arizona Universiry. 1979 S4pp.
Adviser: i Raymond F Huu ' :

The Purpase and Procedure of the Stady. The prablem rescarched was to

. evaluate the effectivencss of a method of teaching reparding comprehension

and vocabulary skuls through the use of sk cards A comparnisqn of the
‘mean reading comprehension and mean vocabulary scores of a eontrol
group and a treaunent group was made. Mean reading comprehension and
mean reading vocabulary gain scores were compared in buth gioups. Pregest
and postiest incan comprchension and meanyocabulary scoies were also
Qom'&arcd within each group. 2 )

¢ study was corrducted in an elementary school inSan [hego from
October 1978 1o March 1979 with 36 pupils in cach group, randomly
selected from all the sccond and third grade pupils A pretest and postt
was given using the Gates-MacGinitie Reading Test and the San Diego
Quick Assessment Test The, ucatment consisted of the use of reading
comprehension.task cards produced by the BFA 1:ducatonal Media Co.
The SPSS Condescnptive and the Student's t-test:subprograms were used in
a compuler analysis at the .05 level of significance. .

Results of the Srudy. The t-test analysis of the mean comprehension and
mean vocabulary scores showed no significant differences between the
oontro} and the treatment group. The t-test analysis of the-mean reading
comprehension gain scores showed a significant difference of 003, favoring
the treatment group. Mean reading vecabulary gain scores Showed no
significant differences Comparisons of the mean comprehension scores of
the boys and girls showed no significant differences. Analysis of the prestest
and postiest mean comprehension and mean vocabulary scores showed
significant differences within the treatment group. -

Conclusions and R ecommendations. The treatment was not cffective in
increasing comprchension when the two groups were compared.
Comprehension gain scores were effective comparing the two groups. No
differences were fhynd companng boys and girls. A difference was found
for both comprehensionynd vocabulary within the ueaument group,
indicating improvement4ithin the group. .

It is recommended: (1) that this type of study be continued for 2 longer
period of tme, perhaps two years; (2) that the time the 1ask cards are uséd
be increased from thirty minutes per day to one hour per day; and (3) that

- the task cards be made available 10 more teachers on a wider bams than was

done in this study.

AN ANALYSIS OF THE READABILITY OF SIXTH GRADE
SCIENCE TEXTBOOKS USING THE DALE-CHALL FORMULA
AND THE CLOZE PROCEDURE TEST Order No. 8005098

BENNETT, LYLE GENE, ¥D.D. Urah State University, 1979. 9Tpp. Major
Professor: Dr. Jay A. Monson

The purposes of this study were: (1) to determine if sixth grade science
textbooks could be read by sixth grade students, (2) to determine whether
some sixth grade science texts were more easily read than others, and (3) to
find out if there was a difference in the ability of boys and girls (0 read the
science lexts. ! ?

The study was conducted in the eleven sixth grade classrooms of the
Washington County School District. ‘

Twelve sixth grade science textbooks adopted By the Utah State ,
Textbook Commussion were selected for testing in the cleven classrooms.

Passages were rafndomly'sclected from the textbooks and the Cloze
Procedure Test was applied to these passages. Each of the twelve textbooks
were tested in each classroom. The texts were randomly placed into four
groups. The first three textbooks were called Tést ABC. The second three
texts were Test DEF, the third three, Test GHI, and the fourth three texts
were called Test JKL.

Of the 999 scores resulting from the three tests admirstered to each of *
the 333 students, 439 or 43.94 percent were passing scores on the Cloze
Procedure Test.

hatd
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The first purpose of this study was to’ determine if sixth grade science
taxts could be read by sixth grade students in Washington County School
District. 1t was found that six texts were readable by 9 41, 1158, 2299,
24.7), 43.68. and 44 44 percent of the students tested for them, four texts
wete readable by 50 62, 52.50, 5625, and 59 88 percent of the students

" taking the tests for them. The remaining two texts were readable by 75.00

L]

+

'

and 76.47 percent of the boys and girls tested.

The secorid purpose of this study was to determine whether some sixth
grade science texts were more easily read than others. The analysis of
covariance showed large differences between texts within groups significant
at the 00001 level, that sex by texts interaction was non-significant, thata
.difference at the .05 level of significance wasfound between sex by tex
within Group I} only, and that a significant difference was found in m:“
reading abilities of students to read science textbooks at the 01 level.

The Dale-Chall Formula was used to show a grade-level for each of the
taxtbooks. It showed that two Texts had a grade-level of 5-6, five texts had a
grade-lovel of 7-8 and five texts had a grade-level of 9-10.

Tukey's HSD procedure was used to determine where differences
between texts within groups existed at the .05 level of significance. Thus,
differences in readability of most texts existed. . ’

The third purpose of this study was to determine if there was &
difference in the ability of boys and girls to read the selected science
textbooks. The analysis of Covariance procedure used on the Cloze
Procedure Test scores showed no significant difference between the sexes to
read science texts.

Asa result of this study, this researcher makes the following
recommendations that readability levels of the science texts be compared by
school districts with their students reading abilities to select textbooks which
have appropriate reading levels; that textbook publishers develop sixth
grade science materials which are readable by a higher percentage of sixth
grade students; and that publishers reporn readability findings of thewr
published reading materials.

-

SOME EFFECTS OF VISUAL IMAGERY ON THE READING
COMPREHENSION OF THIRD GRADE CHILDREN |

_ ' Drder No. 8006086
BOSSENBROEK-SCHIPPER, BETH E., PH.D. Michigan State University, 1979.
103pp. .

This study investigated the application of visual imagery in teaching

reading to third grade children and reports the observed effects on their
rgading comprehension. .

/ This study was designc(ho be administered tonine classrooms of third
/ gradest

A

/

- .
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experimental group, ived instructions inthe use of visual imagery as an
ald in reading compreh&nsion. The other group. the control group, received
no instructions or suggestions regarding visual imagery. Both the
experimental and the control group read the same ten-paragraph prose
selection an;;?bndcd to the same question on that selection. Immediatejy
after teadin selection, half of the experimental group and half of the
control group were tested on their verbatim memary and reading
comprehension. These groups were designated as E-1 and C-1. The other
haif of each group was not immediately tested. These groups were
designated as E—'gand C-2. One week later all subjects of both groups
received the same test to measure comprehensiap and recall.
- The results were analyzed with a univaniate analysis of repeated
res designed o determine whether the visual imagery instructions
ven to the treatment groups resulted in significantly higher
comprehension scores. It was hypothesized that the group receiving
instructions ip visual imagery would score significantly higher on semantic
comprehension and verbatim recall tests than the group receiving no
instructions in the use of visual imagery. Five major hypotheses were tested
to determine the relationship of visual imagery on verbatim memory and
m%ndc comptehension, on both immediate and delayed tests. -
onclusions. (1) Instructions in the use of visual imageryand

- encouragement to use j} while reading a sélection does not significantly
affect verbatim memory or semantic comprehension when students are
tested immedisitely afier reading the selection or when they are tested bne
week later without having taken an immediate test. (2) Instructions in the
use of visual imagery in conjunction with the reinforcement of an
immediate test does significaritly affect long-term verbatim memory,;
however, it does not significantly affect long-term semantic comprehension.
(3) The use of an immediate test is not significantly more effective than the

*use of visual imagery when either long-term verbatim memory or long-term
semantie comprehension wis measured. (4) The use of an immediate tést

@ heantly improves the scores on both a delayed verbatim memory test

| 2 semantic comprehension test.

udents from ‘ private school system in the Midwest One groap, the

This study has shown. {or the population and metfiods used. that the use
of a combination of visualimagery and ynmediate teshng Improves long:
term verhatm memory when compared with an mmediate test and no
visualimagery Although the gilterences were nat statisically significant,
the difference 1n means also suggests that a combination of visual imagery
and immediate testng may ako he beneficial for lang:term semantic
memory when compared with an immedhate testand novisual imagery.

Afough tis study did not focus on the effects of an immedate test or
delayed vertbaum memary ar semanhe camprehension, it id show a
sigmificant effect on the scores of both tests for the population and nethods

used .

THE EFFECT OF PERSONALIZED BASAL READERS ON
THE READING COMPREHENSION OF POOR AND AVERAGE
FOURTH GRADE OSHLOREN . Order No. 8000981

BRACKEN, Bructg Albert, Ph.D. University of Georgia, 1979.
11Tpp. Major Professor: Alan S. Kaufman .

The principal purpose of the study was to test iho efficacy
+of personalized basal stories as a means of incroasing the
reading comprehension of children with average or below
aversge reading ability. A second purpose was to determine
the relative difficulty of literal and inferential comprehension
questions.

The fourth grade children participating in the study included
20 boys and 20 girls residing in a rural Georgia community. .
Half of the children were reading on grade level, according to
their performance on the Gates-MacGinitie Reading Tost, and
the remaining 20 students were below grade level in their
reading ability.

Uaing a stratified random sampling procedure the children

« were divided into control and experimental groups. Each child

in the control group read five stories taken from the Holt Basic
Reading System. The children in the experimental group read
modified versions of the same five basal stories. In the modi-
fied versions, the names of the characters were replaced with
names that were personally familiar to each child in the ex-
perimental group.

After reading the five stories, the children in both groupe
answered sibx multiple choice comprehension questions per
story, for a total of 30 items. Fifteen of the items were literal
questions and the remaining 15 were inferential questions. The
items were written according to Barrett’s Taxonomy of reading
comprehension questions. o *

The results of the study indicated that the personalized
basal stories enhanced the reading comprehension of the poor
readers, but did not have a facilitative effect on the reading
comprehension of average readers. There was no difference
in the reading comgrehension”scores of the average readers
who read the standard nonpersonalized stories and the poor
readers who read the personalized stories. This finding fur-
ther demonstrated the effoctiveness of personalization for the
poor readers. Additionally, it was found that the average
readers answered literal and inferential questions with the
same relative eade, but the poor readers correctly answered
significantly more literal than inferential questions.

The implications of this study are that personalized basal
stories may provide an qzﬂecuve menans of teaching reading to
children, who, for whateVer reasons, are bohind in their read-
ing achievement. A hierarchy appears to exist in which thé
ability to answer literal questions precedes the ability to an-
swer inferential questions. Therefore, it may prove beneticial
for teachers to teach both subskills separately rather than
teaching reading comprehension as a unitary global skill.

"9 ‘
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. reading acquisition; however, their acquisition may contribute to the
* sttainment of higher ordercd reading skills.
(

A STUDY OF THE RFADING ACQUISTTION PROCESS OF
EARLY RFADERS Ordes No R006088
Brown, Strruanit Lra, Pt D Michigan State Universiry, 1979 119pp

Purpose of the Study The puipose of this study was o determine among
children who had demonstrated an ablity to read prior to first grade
entrance (a) whether they had acquired any of the reading ac Gusiudn
skalls considered 1o be prerequnsities 1o learning to read. (b) the extent of
this skl acqusinan within cach individual and of the sample as a whole.

(c) which of these skills were crucifl cotnponents contnbuting to the early
reading abibity of these children, and (d) whether the gequisiion of these
essennal components might be hierarchical 1n nature

Procedures The theories of five prominent educators were examined to
identify skills considered essenbal to learming to read Twenty mine skills
were ideptfied and categonzed into the arcas of visual discrinunation,
auditory perception, sound-symbol astociation, blending and leuer
substituuon, and word knowledge A vanety of standardized and non
standardized measuning instruments were selected and developed to assess
the skill acquisipon of the subjects

The sample consisted of twenty pre-first grade childien who were
selected from communities in Mrchigan and Ohio Great care was taken in
selecting children who had received mimimal, 1f any, formal reading .
instruction from their parents or school personnel.

Each child was individually tested in two testing penods, of two hours
each Two screening measures which assessed both sight vocabulary and
reading comprehension-were administered 10 determine whether the child
oould easily read and understand words found. pically md-yeas first
grade level reading materials and Ye classified as an carly reader Children
who were unable 10 pass the inigfal screening procedure were not ncluded
as subjects A parental questionnaire was discussed with one or both of each
child's parents to gather information concerning aspects of the home
environments, family reading practices, and emphasis on education

The data were analyzed to answer each of the tharty-four research
questions. Raw scores were transformed into percentages of correct
response which were compared across the subtests. Rank-order correlation
coefficients and mean scores were also computed.

Conclusions. The majority of parepts of the subjects placed a high value
on educational accomplishment and occupational or professional success
The number of female subjects outnumbered the males by more than two 10
one. Nearly all of the subjects were Caucasian and were enrolled in
Kindergarten at the time of the data collection The subjects engaged
regularly in reading a wide varnety of both fictional and nonfictional
materials but, for the most part, had not developed specific rcading
preferences. All of the parents read to their children on a regular basis and
viewed reading as a contributing factor to success n life. Rcadipg was a
frequent leisure-time activity of the parents.

All of the subjects substanually exceeded the criterion scores for
classification as able readers on both screcning measures. The majonity of
subjects degonstrated knowledge of word meanings gredter than that of the
average pupil entering grade two. The mean verbal score, the mean
performance score, and the mean full scale score earned by the subjectson .
the WPPSI fell within the Superior intelligence classification. ;

The investigator was unable to determine the existence or nonexjstence
of a reading acquisition hierarchy. However. a distinct difference inthe
tevels of mastery of the skill components was evident. ' .

Sixteen of the twenty-nine skills were acquired by the subjects. This:
acquisition supports the position that centain reading skills mustbe -~
mastered before reading can occur: Whether these components were -
acquired ds prerequisites to the reading act or as concomitants is not
oonclusive. .

The remaining thineen skills were not demonstrated by the subjects with
sufficient mastery to be considered requisite to the beginning stages of .

IS
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FEARNING AND TRANSEER FEFECTS OF WORD STRUCTURE
AND PHIONICS TRAINING WEHTH FIRS T GRADE AND .
LEARNING DISABILITLES PROGRAM STUDENITS

Order No 8006592
CHIANG. Brrimam, P D University of Mnesora, 1979 lﬁ()ppl

The present resetsch mvestgated the tianster effects among three
methods of instruction with two types of phonetally regular words The
effects of segmenting imtsal consonants were contrasted to the elfects of
segmenting final consonants and the effects of presenung whole words. The
tsnsferability of CVC wards was also contrasted o that of CVCE words
within each of the instructonal arrangements 1ln addivon, the amounts of
transfer between consonarnts, between vowels, and between the word
structares were compared with one another and wuth a set of five control
words '

Two separate samples of childien participated in the study Sixty typical
first graders were randomly assigned to one of the six cdmbinations of
method and word structure Likewise, forty eight first to thud grade
children cutrently placéd n learming disabihues esource programs were
randomly assigned to one of the six conditions.

Both pretest, tranting, and uansfer test were administered on a one-to-
one basis Means of cffectiveness in this study were determined by (1) the
effcriency of learming (time and tnals 10 reach 80 percent mastery cniterion),
and (2) the amount of transfer to a sct of words of the same pattern with
changes 1n either the imual consonant, the medial vowel, or the word
structure

Data from both samples of subjects were analyzed by ANOVA and
Scheffé comparison procedures The results revealed that the subjects taught
by the segmented methods were not only supenor in their efficiency in
reaching the speaified cntenon but also that the subjects under these two
conditions obtamed more transfer in general Under all condiuons, there
was rehably more transfer between consonants thap between vowels or
between word structures.

The findings were discussed wn terms of their implications both, for
reading instrucuon and for future rescarch ‘The evidenos indicates that
maximum transfer of word decoding is a learned skill and waorthy of further
exploration . .

A DEVELOPMENTAL STUDY OF PROCESSES OF WORD
DERIVATION IN ELEMENTARY SCHOOL CHILDREN AND
THEIR RELATION TO READING Order No. 80603909
CONDRY, SANDRA MCCONNELL, Pu.D. Comnell Universiry. 1979, 192pp.

This study investigated clementary school children’s tacit knowledge of
the structure of derived words and the application of this knowledge (0 a
reading task The derived words utifized here were all word-based and the
suffixes studied were —er, -ly, -men{, —ness, -y and -able. Two experimental
1asks assessed children’s abilities tojacquire. recall. and formulate novel
derived words_and produce contex}-appropnate common denvatves and
stems. A third task investigated children’s tendency to use their motphemit
knowledge in a spceded detection reading task.

A recall task. modelled on Meyerson's and presented orally, tested
children's abilities to learn and recall new (nonce-based) suffixed
derivatives. Half of the denvatives were rule-consistent (based on Aronofl's
Word Formation Rules); the other derivauves were rule-inconsistent. One
week and again three wecks later, the child was provided with the siem and
a sentence context and was to produce the derivative taught. The data

*showed that the children differentiated rule-consistent from rule-
inconsistent derivatives in that they showed better recall of the former. The
single exception was the -able derivative for second graders. In addition,
many children misrecalled the rule-inconsistent derivatives by substituting
the semantically and syntactically appropriate suffix for the rule-inconsistent
suffix they had been taught, indicating that they were able to formulate
words which they had never heard.

A cloze task presented orally and in print investigated children's
knowledge of common real word stems and derivatives, both suffixed and -
prefixed. Older children correctly produced more denvatves than younger
children, cxcept for the ~er derivatives on which allthildren performed very
well. The —able derivatives were difficult for all ages. Sécond graders had
more difficulty providing prefixed than suffixed denivatives. The children
had no difficulty producing the stem of a derivative at any age. Correlations
between performance of the recall and cloze tasks showed a significant
correlation for sixth graders but not for the other grades.

"
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A reaction umc task measured the ume 1t 100k a child to detect letter
string
or two types of nonmorphemes in search words Th results showed that
over all grades and types of morphenes, childien were faster to detect a
morpheme than a nonmorpheine. Second graders, parucularly. used thtwr
morphemic knowledge th performing this task. A pilot study with longer
and less frequent words showed that adulis also dvﬁcclcd morphémes faster
than nonmorphemes These 1esults were interpreted as support for Gibson

and Levin's view that morphemes are higher order unity that can function as

perceptual chunks in reading tasks when they.enhance cconomical
extraction of information fiom printed words

1t was concluded that by second grade childien understand
stemderivative relationship between words, 1n that they can pidduce
familiar derivauves of stems, and stems of denvauves, and can also acquire
and recall novel' derivatives Children in grade school are producuve with
suffixes in that they aie able to use their knowledge of the funcuons of
particular suffixes to formulate new words There 1s development dunng
grade school years in acquisition of Word Formation Rules There s also
development in the acquisition of commor denved words Second graders,
particularly, use thewr morphemic knowledge in a speeded detection task
with familiar words. The results of the thrée tasks provide normative data

on grade school children’s knowledge of parucutar suffixes and of the whrds

in which these suffixes appear. . N

BLENDING AND SEGMENTING AS PRERBADING SKILLS
Order No. 8000218

DENNE, Thomas Carl, Ph.I. Wost Virginia University, 1979,
111pp.

The purpose of this study was to determine the blending
‘and segmenting abilities of prqreading kindergarten children
and then to differentially teach children with poor prereading
skills through the use of various instructional programs.
Seventy-four prereading kindergarten students {from five
different classrooms were individually tested to determine
their abilities in auditory-~visual blending and auditory-visual
" segmenting. These children were better able to blend two
syllable items (e.g., doc/tor) than items comprised qf &
phoneme and a syllable (¢.g., 1/ike) or two phonemes (0.g.,
w/e). There were no differences in the children’s phoneme-
syllable versus phoneme-phoneme blending-pe rformances.
The children were also better able to segment the initial por-
tion of syllable-syllable items than items comprised of a
phoneme and a syllable or a phoneme and a phoneme. There
were no segmenting differences between phone me-syllable and
phonéme-phoneme items. For both blending and segmenting,
stop consonants were no more difficult for the children te work
with than continuant consonants and nonsense words were gen-
erally no inore difficult than real words. Further analyses re-
vealed that age was not a very useful factor in predicting
blending and segmenting performance. -
Of the seventy-four children originally tested, fourty-four
children were included in the training phase-0of the study.
Thess fourty-four children were randomly assigned to one of
three training condltions: Segmenting, Blending, or Rhyming
(Control). The children were taught as members of small
‘groups within each training condition. Each'small group re-
ceived nine training sessions. Following training, .each child
was sgain individually tested. Segmenting Training was of-
fective for syllable-syllable, phoneme-syllablo, and phbncmo-
phofieme ltems. Nonsense words were as easy to segment as
real words and there were no stop versus continuant consonant
segmenting differences. Blending Training was not effective
for lyllnble-syllabl% phoneme-syllable, or phoneme-phoneme
items. Segmenting Training produced no measurable effect .
on Blending Test performance and Blen Training produced
no measurable effect on Segmenting Test gerformance. . Fol-
lowing training, neither Blending nor Segmenting Test grips
were relajed to the ages of the children.
These results and other post hoc analyses are discussed in
terms of their teaching and research implications.

1
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RELATIONSHIPS AMONG THE READAMIATY 1.LEVELS OF

SELECTED TEXTHOOKS, CLOZE PROCEDURES, AND THE

HEADING ACRHIEVEMENT QF SIXTH-GRADE STUDENTS
» - N Order No. B000004

DROBY, Do Marie, Ed.D. Fast Texas Stale University,

1079. 138pp. Supervisor: Dr. Donald W, Coker

Purposo of the Study: The purpese of this satudy was to
detormine U there were significant dfferences among road-
ability lovels of four selected textbooks as measured by tiree
readability assessments, to determine relationships between
students’ reading abilities as moasured by a standapdized test
and students’ porformances with cloze teat procedures, and to
determine relationshipsa between students’ cloze test scores.
for the clozo test passages. Of primary interest was the use
of the cloze procedure fs a tosting device with slxth-grade
students. /

Procedure: The sumple was comprised of 127 slxth-ghdo
students onrolled in & motropolitan elementary school during
the 197879 school year. The Reading Comprehension Test
of the lowa Tests of Basic Skills was used to assign grade
equivalency scores to the students’ reading abilitiea. The
four textbooks selected for evaluation represented a basal
reader, a soclal studies textbook, a sclence textbook, and an
English grammar textbook. Three readability assessments
were used to evaluate the textbooks: the Fry Readability
Scale, the Flesch Reading Ease Formula, and the Dale-Chall
Formula. Twelve cloxe passages--three from each textbhook--
were constructed using the every-fiftv-word deletion pattern,
and were administered during the first six weeka of the school
year. Analyses of variance wero used to determine it signifi-
cant differences oxisted among the readabllity levels of the
textbooks. When a signiiicant difference was found, Tukey’s t
test was used to determine where the differences existed.
Pearson’s product-moment correlation was computed to de-
termine the relationships between the students’ standardized
test scores and the students’ cloze test scores, and to detér-
mine thé relationships between the studeats’ cloze test scores
for the tloze test passages. The .03 level of significance was
selected an level'at &hich each hypothesis would be re-
jected. )

Fln#(s: Significant differences did exist among the read-
abifity levels of the textbooksd as measured by each of the
formulas. The most variability was reported with the use of
the Fry assessment and the least, with the Flesch assessment.
The basal reader and the grammar textbook wore rated the
two easiest by the formulas, and the social studies textbook
and the sclence textbook, the two hardest. Significant relation-
ships were found between the students’ standardized test
scores and thelr cloze test scores. The correlations were
significant beyond the .005 level for the total group, for the
boys, and for the girls. Significant relationships also existed
batween the students’ cloze fest scores for the cloze passages.
The correlations were again significant beyond the .005 level
for the total group, for the boys, and for the girls.

Conclusions: The findings indicated that there were sig-
nificant differences among the readability levels of the text-
books. Even fox those textbooks whose overall averages fell
within the designated grade level, certain portions of the books
would be rated as difficult for even the better readers. Fur-
ther, the easior and harder passages fere dispersed through-
out the textbooks; the reading difficulty levels did not progress
from emsier to harder X8 might be eéxpected. The significant
correlations between the students’ standardized test scores
and the students’ cloze tost scores indicated that these two
assessments of reading competency were measuring similar
&lilltlel; it was concludeq that the cloze procedure could be

umble in the assessment of reading capabilities. The inter-

correlations between the clbze test scores were highly sig-

nificant, indicating that the students were performing in a.
parallel manner with the passages from the textbooks rated
easier by the formulas and with the passages from the text-
books rated harder, This was an unexpected result, as it had
been anticipated that the cloze scores on the passages from

the textbooks rated easier would have been significantly higher.
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AN INVESTIGATION OF VOUABULARY ACTIEVENENT AND )
SELF ESTEENM AS INFLUENCED BY AMETHIODS OF TEFACHIEING
Order No 8011697

DuMas. GLORIA JtnE Sturnens | nl) Northant I oursianag University,
1979 1Sypp Adinser 1 Cathenne,Idean Vaughan .

The purpose of tis study was to invesugate the efleap eness of a
method of tecaching designed to develop vocabulary slalls and self esteem
The sample conusted of fous intact fourth grade classes, randomly assigned
10 two teatment groups Two classes received reading instrucuon utihzing
the expenmental method. Ginn plus CLIC, and two clawses used the regular
Ginn method of reading mstruction The treatment extended over a six:
week penod. beginmng with the administration of the puetests in the Spring
of 1979 and ending with the adnunisttation of the posttests The pretests
and posttests were forms of the Jowa Tesrs of Basic Skills used to measure
vocabulany achievement and the Coopersmirh Self Esteem Inventory which
measured seif csieem

Analysis of covanance was used to analyze the dat obtamed to test the
hypotheses Ftests were used to determne the sigmificance of the overall
effect of the ugatment No significant differences were found among fourth
grade boys or gitls who were taught by the expenmental method and those
who were taught by the regular method T vocabulary achievement or self-

esteem gan No sigmficantinter action betwecen sex and method was shown
for vocabulan achievement or self esteem Vocabulary achevment was not
found to be 1edated 1o <elf esteem change ’ .

The following recommeéandanons were suggested. (1) A sinilar study
should be 1epeated involving a longer lgngth of ume (2) A sinmlar
invesugation should be repeated involving homogeneously grouped low
achievers. culturally and cconomically depnved pupils, or pupils having low
self-esteem of low intelhgence (3) The study should be 1eplicated
employing teachers of average abihity on a onc to ten scaleas identihied by
the instructional supervisor (4) The study should be repeated dunng a (ime
other than the end of the school year.

A

(‘()Ml’RHHZNSl\'E STUDY SKILLS FOR FIFTH AND SIXTUH
GRADE STUDENTS Order No. 8010468
DUNN, Lysye FLuen Parion, Eo D University of Northern Colorado,
1979. 308pp '

Purpose of the Study. The pumpose of this study was to investigate
whether instruction in study skills in fifth and sixth grade levels would result
in improved reading performance as measured by the Tests Of Basic
Reading Skills (TBRS) and Previewing A Book Test (PABI)

Procedures. The subjects involved in this study were fifth and sixth
grade populayons from four. pubhc schools Two of the schools were
designated cxperimental schools and two were designated control schools

In the 1978-79 school year, the TBRS and the PABT were admunistered
to eveéry fifth and sixth grade student participating in the experimental and
control groups as pre-tests and post-tests )

The experimental fifth and sixth grade populations received instruction
in these study skills: previewing a book; skimming! scanning; notetaking
from written and oral sources, organizjng and reporting; cnitical reading,
and, SQIR ("skim, question, read. 'mk, review.”) .

Although the teachers were instructed on the steps to be followed
throughout the study, it later camc to the attention of this researcher that
they had taken liberty with those instructions which limited the reliability of
the findings _

Afer tht post-testing. the tests were handscored and the raw data was
transferred to IBM cards where ttests for unrelated. and related measures
were computed to determine the t-values of prer and post-test scores
between fifth grade experimental and control groups for mean gain score
differences The t-values of pre- and post-test scores between sixth grade
experimental and control groups for mean gain scote differcnces were
computed. The t-values were computed for each of the experimental groups
and each of the contro! groups for pre- and post-test mean score differences
within each group. |

Stratified random sampling was used to analyze TBRS and PABT items
using an index of discrimination for validity and the mean of correct student
responses as an indication of strong or weak test items.

Findings. The t-test findings are summarized: (1) Significant mean gain
score differences in reading-achievement were found on fifty percent of the
subtests and PABT between the fifth grade experimental and control groups
~ at the 05 level of confidence. (2) More than fifty percent of the subtests and

PABT indicated no significant differénces in the mean gain score differences
© | reading achievement between the Cherry Creek experimental and control

1 ‘2No. 1 (Sacramento: LCSS. 1976), p. 31,

+

sinth grade proups at the 05 jevel of comfidence (V) There wergmgmbheant
Afferences m mean scores from preo 1o pest testvat fifth gra D1 the
expenmental groups L ighty-one percent ol the suluests and PABI
indicated wpmificant gany at the 05 level of conhdence (4) More then fifty
percent of the subtests and PAB Lindicated no agnificant differences in
mean scores from the pre o post-iests at sinth grade for the expenmental
group at the OSlevel of conhdence (5) There was no agnificant difference
in mean scores [tom pre 1o post (st at hth prade for the control groups
Sixty-six percent of the subtests and the PABT mdicated no vugmficant
differences at the 08 level of conhidence (6) 1here was no significant
difference in mean scores fiom pre (o post-tests at sixth grade for the
control group Ninety five percent of the sublests and PABT indicated no
ugnificant hfferences atthe 08 level of confidence

Conclusions Based on the findings, the following conclusions were
drawn: The experimental fifth grade students made sig#tificantly greater
gains in study shills than those in the fith grade control group .

Although expenmendgl sixth grade students did not make significantly
greater gans instudy skaills than those in the siath grade contiol group, there
were measurable gains made im Aty tvo percentof the subtests, and cight
percent more showed significant gains

THE VALIDITY OF A HIERARCHY OF READING PURPOSES
AS AN AID IN TEACHING READING COMPREHENSION
Qrder No. 8004445

:)l{ITON. Doromvy IRENE. ED.D. University of Northern Colorade, 1979.
61pp.

The Problem. The study investigated the validity of & hierarchy of
purposes for r¢ading as proposed by Burron.! The major purpose of this
study was 1o determine whether students who are able to function at any
;nc leve! of the hierarchy must also bewble to function at each of the lower

vely.

Procedures® Two reading passages were writien ang one question (or
each of the passages was developed at each level of the hicrarchy.. The
reading passages and questions were administered, as a teft, to sample
populations of 121 fifth grade students from three separajjchool districts.

The numbers of students who were able to function a level were
tallied. A second tally was made to determine how many of the students
who could function at each level were able to function at each of the lower
levels of the hierarchy. These totals were then used to calculate the
percentage of students who showed an ability to function at a specific level
and who also showed the ability to function at each level considered to be

-Jower on the hierarchy. Any student who was unabje to function at a

particular level of the hierarchy, but who showed the ability to functjon ata
higher level, was counted as not conforming to the hierarchy. A minimum
of B0 percent of the students tested would need (o conform to the hierarchy
if it were 1o be considered valid in its present order.

Findings. (1) One hundred percent of the students who were able 10
answer a question at the second level of the hierarchy were also able to
answer a question at the first level of the hierarchy. (2) A total of 98 percent
of the students who were able to answer a guestion at the third level of the
hierarchy were also able 10 answer at least one question at the second and
first levels of the hierarchy. (3) A total of 96.4 percent of the students who
were able to answer a question at thé fourth level of the hierarchy were also
able 10 answer at least one question at the third, second, and first levels of
the hierarchy (4) A total of 94.4 pereent of the students who were able to
answer 3 Quesuon at the fifth level of the hierarchy were also able ta answer
at least one question at the fourth, third, second, and first levels (5) A total
of 95 percent of the students who werg able to answer a quesuon at the sixth
level of the hierarchy were also able 1o answer at least one Question at the

" fitth, fourth, third, second, and first levels. (6) A total of 91 percent of the

students who were able 10 answar & question at the seventh level of the
hierarchy were also able to answer at least one question at the sixth, fifth,
fourth, third, second, and first lavels (7) A total of 91.7 percent ¢f the )
students who participated in the study showed patterns which confetm to
the hypothesized levels of the hierarchy. *

Conclusions. Based on the findings stated above, 1t was concluded that
the study seemed to support the hierarchy of reading comprehension
purposcs as proposed by Burron.! This conclusion was examined in. light of
the implications it held for pre-teaching and inservice education directed
toward the improvement of students’ abilities to answer questions at the
upper levels of the hierarchy. _ :

i . . e . / "
Arni Burron, "Imprayjng Comprehension of Reading Assignments,
Teaching Skills in Social Studies. California Social Studies Review, Vol 16,
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READING STRATEGY DEVELOPMENT IN BEGINNING . . Further, this atudy sought ta determine whether story prefer-
-iEADEiIS ' -~ Order No. 8004919 - ence produces increased reading comprehension. *

- . . ) ) One hundred sixty low socloeconamic status (SES) faurth
ELniorr. Cvmiia Mj*R("OT- Ep 1> Universiy of Massachuseus. 1979 . grade children from Title I elementary schools in a public
245pp.—Ducctor. Professor Rudine Sims ) _ ) school district near Washington, 1).C. indicated their story

. Beginning reading ipstruction has tradivonally been predicated on preference, read a 8t0ry and angwered iiieral comprehension
-assumpubr)s about the pnint-ignorance of beginners In this and other pnnt- - questions. The data relating to children’s preference for a
abundant environments, these may 1n fact bé unwarranted aﬁumphons_ - story were analyzed through the use of chi square statigtic..

. Beginmng readers funcuoning as the cunous learning orgamisms that they - The data relating to whether reading comprehemsion 18 ef- .
are, have In most instances developed skills for dealing with pnnt This skl Yected by the race and sex of the story characters and the race N
development occurs 1n response 10 the learners’ need to make sense of the  * ) .and sex of the child were analyzed using n 2 x 2 x 2 x 2 fac-

* printed marter s0o much a pan of his/her environment. For beginning . torial analysis of variance design and subsequent t - ‘tests.
reading instrucuon to answer the requirements of these developing readers, . The findings Indicated that: (i) children significantly pre-
it is pecessary that 1t be based on what readers already know aboug pninj and fer storieawhose achieving hero is of the same sex} (b) chil-
on'what suategies they wilt need to acquire to become proficient yeaders , . dren significantly prefer stories whose achiéving hero.is of
This study looks at the skills and behaviors of youngsters at the star{ of - thd same race; (c) story perference had limited or no signifi-
formal reading instruction. 1t4s the purpose of this study to use . . cant impact upon increased reading comprehension. .
psycholingwistic and miscue analysis theories 10 evaluate the responses that . Several explanations were offgred for the optained results
beginning readers make to an illustrated print medium. Th¢ evaluavons will on the test of literal compfhension. All children in the sam-~
suggeést which language cueing systems appear to inflpence the responses of ple demonstrated near ceiling scores on the literal compre-
the readers. The evaluatons will also give an indicaudn of how these . - hension test. Second, reliabllity data forthis test 15 unlknown,
learners perceive the task of reading. , . : * Further, the effect of interest on reading comprehensiob migh '
This study also looks at the changes which occur in reader response better be tested with children entering first grade where read-
' patterns over the course of the first year of formal instruction. The . ing contenf may be more tntrinsically motivating. C
:?1:;rs‘:zgg[;:’r'cp;lasf)uec::ma?:é:!nalcnals which may impact on the readers in ) © These findings indicate the need for stories In bagal read- .
. The S'lud)' vielded interesung information on the thisty beginning ers to depict both a greater number of females and ethnic mi-
readers who agreed to participate in this study. Each of the respondents in < norities as major figures. These findings also indicate the
th " . S T X g need for more comprehensive and long range research activity - -
¢ study interacted with the pnint in a unique fashion. No two respondents to identify th . -
AP - . . ose factors which relate to competent perfoi-
gave identical responses and the cueing systems used in making the th tof 1 E
responses were attended to with similar originality. Each reader seemed in mance on the part of low SES children in the area of readipg.
possession of a unique set of suategies for dealing with print. . * : - ,
. Patterns of strategy use did emerge in the populauon. Cenain readers .
“ignored or attended to cue systems in the language with some similanty. -
While responses were in all cases different, cueing systems were similarly A -
observed and/or ignored by some subjects. Readers coulg in fact be N . .
rouped according to the similanity in their cue System observations. At the : 5 ~
gm gbscn'dxjon. sgcvcn patterns of strategy OF Cue system use were apparent. - THE EFFECTS OF ORAL READING AND RELATED LANGUAGE
By the second obseration, the population was less diverse with respect EXPERIENCES QN THE READING READINESS QF
to their patterns of strategy or cue system use. Where seven patterns " . KINDERGARTEN CHILDREN Order No, 8004544
emerged in the first observation. the number was reduced (o five by the FErGUSON, DIANA MARIE, PuD. The University of Alabama, 1979. 107pp.
Instruction did indeed _seem implicated in the changes which occurredin - The purpose of this study wis o seek evidence relative to types of
the reading strategies of these subjects over the year of formal reading experiences which may be beneficial to kindergarten children in belping
instruction. The graphophonic cueing sysiem, for example, received them 10 achjeve maximum reading readiness. The study considered the -
considerable instructional emphasis at both research sites. The major change - effects of listening to the r%pin of children’s booké and other rgjat .
in the population came in subjects who had at the beginning ignored language experiences on-kinderganen children witose test daia ifdiated
graphophonic cues but by the end of the study relied heavily on these cues. that their readiness level for reading instruction was low. Thgrq o« . -

- Other subjects using graphophonic cues only minimally at the outset of . problem of the study was, 10 determine whether there were significant R
instruction began by the end of the study to process practically all of the . difference among kindergarten groups that had becn exposed to different
graphophonic cues often to the point of producing graphophonically - types of readiness experiences, namely: (a) regular kindergarten
socurate non-words. experiences, (b) planned daily literature experiences in listening to selected

The results of this study would seem 10 indicate that beginning readers siories, and-(c) planned daily language experiences combined with listening
know a great deal about reading and about the print that surrounds them in to selected stories. Atiention was given also to the related variables of sex,

. their environment. Treaung beginning readers t this situation as though . race (Black or White), and age (older, born in the first half of the school
they have little or no knowledge of print, language, or reading. is a practice year, or younger, born in the second half of the school year) 10 Uetermine if
unsupponied by. the findings of this study. | . the kindergarten children made significantly different progress when these

' varisbles were considered. The study was conducted by utilizing two
) . - experimental groups and one control group. The groups were selected on
: the basis of scores from the Metropolitan Readiness Tests, Level I, Form P
and the Tests of Basic Experiences, as well as a questionnaire. G 1
. : received planned daily experiences which consisted of listening to se
- . . nories from children's literature. Group 2 received planned daily
THE EFFECTS OF STORY PREFERENCE ON THE READ- experiences which consisted of listening to the same stories read 1o them as
ING COMPREHENSION OF LOW SOCIOECONOMIC STATUS Group 1 along with puppet plays, filmstrips, tape recordings, creative
CHILDREN IN GRADE FOUR Order No. 8000686 dramatics, and rewording the stories inthe children's own words. Group 3,
the control group, received no additional reading of stories or language
. ELLIOTT, Dorcas Angeline, Ph.D. Indlana University, 1979, experiences other than what was provided in the regular kindergarten
" 1%pp. Chalrperson: Dr. Howard Spicker _ - clasgroom. A total of 36 stories were read in the three months that the
¢ . . ‘ was conducted, The measure of the groups’ reading readiness was obm
There has béen much discussion regarding the appropriate- from the mean scaled raw scores on the Metropolitan Readiness Tests. Level
ness of pictures and written content in basal reader series. I, Form P, was used as the pretest measure. Level 11, Form P, was
Although we live In a pluralistic society, the story content in administered as the postiest measure. The groups’ mean scores on the
these series heavily reflect the values and the interests com- - Metropolitan Readiness Tests were analyzed by using a two-way analysis of
mon to children of the majority culture, while being incon- variance. Follow-up rtests were used to test for significant differences in
gruent with life experiences of many other American children. * '

While most research focus is directed toward teaching meth- . - , Y
. odolegy, this study sought to determine whether there is a ‘o

- . relationship between the sex and race of the child and prefer- .

nee for the same sex and race of main story characters. 1 Lt
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children dec&eascd signiﬁmnl({rror_n pretest (o postiest,

ns bevween groups Significan) gains were made by the threc

inderganen groups from pretest to postiest Experimental Group 1
experienced a significantly greater gain over experimental Group 2 and the
control group. There was no significant difference in gain between ¢
experimental Group 2 and-the control group. It was concluded that the
difference in gain hetween the two experimental groups was due either to .
teacher effect o to other expenence related vanables. There wereno
significant differepces in ghins on the basis of sex or age _B_l',\tk children
experienced signigmmly greater gains than the winte children glthough the
white children maintained their significantly higher scores on the postlest
The differential between the two groups based on race dogreased, however,
in favor of the black children. In conclusiqq, the oral reading of selecied
stories from children’s literature and related language empenences did not
result in increased reading readiness of kindergarten children In additon,

the variables of sex and age did not have an effect onpﬂ_r reading
readiness. The differenuial between the black and whit¢ indergarten ,
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THE EFFECT OF WORD-EMPHASIS AND COMPREHENSION-
EMPHASIS INSTRUCTION ON READING PERFORMANCE
' - Order No. 8009031

FLEISHER, Lisa SPERUNG, Pu.D. University of Illinois at Urbana-
Champaign, 1979. I11pp. ~

The effects on comprehension, word recognition, and reading rate of a
word-emphasis approach and a comprehension-emphasis approach to
reading inftnuction were investigated. Fwenty-nine third, fourth, and fifth ,
grade students who were performing below grade level on word recognition
and reading comprehension served as subjects. Students were randomly
asgigned to three instructional conditions: word-emphasis instruction (W),
in which students were interrupted after each oral reading error, and
unknown words were drilled to criterion; compfehension-eniphasis
instrucdon (C). in which all ora] reading errors were ignored, but students
were asked comprehension questions at the end of each page of the story
and an error-correction procedure was used for incorrect responses; and
word-emphasis plus comprehension-emphasis instruction (CW), in which a
“combination of the two procedures was employed. '

Regardless of instructional condition, students read orally 24 stories .
from the Keys to Independence in R eading basal reading series (Economy, L

.1973) with the appropriate instructional conditions in effect for stortes
number 4 through 21. Dependent measures were obtained during stories
number 1; 2, 3, and 22, 23, 24 at which time instruction was withheld and
students read the stories orally, without interruption, .

Results indicated that students in the two conditions that employed
word error-correction procedures (W and CW) recognized significantly
more new words when the words were presented on a word list than the Y
students in the comprehension-emphasis condition. There were no

- differepces between groups on measures of comprehension, per geof
)l words read correctly in context, percentage of new words read correctly

A context, or words.read per minute. A reexamination of data of individual
stbdents suggested that word recognition training might benefjt students
who are recognjzing only a low percentage of the new words at pretesting.

The results of this study indicated that while word-emphasis instruction
did not seem 10 have detrimental effects on compighension, as has been
suggested by some reading theonists, neither did it seem¥to benefit the .
contextual word-recognition of all’children. These resilts imply that
teachers should (a) carefully assess studengs® needs before implementing
word error-correction and drill procedures Mnd (b) frequently moniter
students’ perfonnance to determine if the instructional procedures ate

_producing their intended outcomes, . :
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MEMORY SPAN AND THE OPTIMAL INTRODUCTORY
READING LEFSSON Order No. 8012920
FRANGIA, GLORGE Witriam, Pu ) West Virginia U_:u;-cmn', 1979 21lpp

Traditivnal phonic and whole word instruction has not always led to
reading proficicncy Computer analysis of the I'nghsh language has
idenified those frequent and consistent letter clusters which lie between the
grapheme and the whole word These higher-order umits are often learned
by proficient readers, albent unsystematically By icorporating direct
instruction in relauvdly mvanant lngher order umts, memory related
woak nesses of tradiional approaches could be mimmized ]

The present research investigated some of the relauonships between
memory and hnghcr-or%cr umt based introductory reading lessons Specific
aims were 10 exarmmine (1) the memory related pre-reading sklls of
preschoolers. (2) the optimmal number and type of stimuli for an
introductory reading lesson, (3) any effects whigh intra-lesson mastery may
have on stimulus acquisiion, (4) the efects of number and type of stimuli
on blending ability, and (5) the correlation between reading readiness skills
and the learning and blending of stimuhi 7 :

One hundred and npeteen public carly education students were

. pregested gn vanous reading readiness skills and randomly assigned to one

of 13 introductory reading, lessons. Each lesspn contained two whole words
and variable numbers of letters and higher-order units Total lesson stimuli
ranged from six to 10. Within each lesson childten were randomly assigned

to a subgroup which either had its sumuli presented in mastery segments of -
s a total lesson Following individual prescntation, letter and higher-order
unit stimuli were blended to create new whole Words All children were
individually pretested, instructed, and posttested, with the latter occurring
immediately following the 10 minute lesson. :

Pretesting sevealed that the preschoolers experienced difficulty in
learning paired associations However, once learned, delayed recall was
extremely good Association recognition memory far exceeded recall
memory. Forward digit span was approximately 1wice that of backward
span. Letter sound knowledge and blending skills lagged behind letter name
knowledgec,

Number, percentage, and type of stimuli learned were recorded and
analyses of vanance of lesson group, subgroup, stimuli, and initial mastery
segment ¢ff¢cts on postiest performance were calculated. Sheffe or
Newman-K euls tests examirted significant differences.

* Major findings revcaled the overall number and percentage learned
ranking of (1) letters, (2) higher-order uhits, and (3) whole words.
Sighificant ANOVA found that a lesson composed of one letter and three
higher-order units (1-3) resulied in a greater percentage of blended and total
words learned than did lessons 2-3, 2-4, or 2-5 and that a six stimulus Jesson
resulted in a greater blepded word learning percentage than one composed
of eight or nine. The mastery subgroup learned mose letters than the total
subgroup. Lessons containing one letter resulted in a greater blénded and
1ota) words learned percentage than those containing two letters. ~

Best overall pretest predictors of stimulus learning were letter sound. the
second paired association tnial, and blending. Best blended word predictors
were paired associate recall, blending. and letter sound while for total words
paired associate recall, blending, and letter name excelled.

Results support previous findings of an absolyte memory limit. For
preschoolers this is approximately four stimuli and may be reached through
the presentation of less than six stimuli. Lesson 1-3 may be optimal for
beginning instruction although children lacking readiness skills could fare
better with a three $timulus lesson. Because presentation mode’had minimal
performance effects total lesson time may be a crucial variable. Similarity
between higher-order unit and whole word performance supports the
hypothesis that the former produce no inherent leaming difficulties. '
Research into direct blend training and the effects of post-introductory
lessons is recommended.

. ‘ _ k
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AN lNVFSl’l(;A'“()'}' OF FACTORS RELATED TOQ THE
DEVELOPMENT OF TWELVE SIXTH GRADE STUDENTS'
READING HABIIS Order No. 800817

GAITHER, PENNY LYnan, ED D Indiana Yniversuy, 19719 189pp
Chairperson: Dr Larry J Mikulecky .

This investigauon was designed to 1denufy factors related (o the
development of réading habits of twelve sixth grade students e focus of
the study was on four major areas--factors in the school environment, |
ficugrs in the home environment, personal charactensucs of the students,
and’non-reading related factors us they relate to the development of
children's reading hatuts Typically the studyes of reading hahits and
attitudes have becn demographie 1n nature--Uescnbing reading preferences
or time spent reading--or single dunension studies-yicusing on the hgme
environment, teacher exptctadons, ctc While these studies have viclded

much useful information, there 15 & need 10 invesugate the range of possible )

influential factors within the total context of children’s hves This study
focused don that neced -

" The study was donducted in a small, midwestern city located near a large
metropolitan area. The twelve subjects for the study were selected from'146
sixth grade students through imual screening procedures. These procedures
included comipletion by the stiidents of the Estes Atutude Scale, the Fiddler
Reading Attitude Test, an interest inventory, a log of out-of-school \
activities, and peer ratings of reading habits through a Soaogram. FFrom
analysis of the initia) informauon and with attention given to gender and
socioeconomic level, the six students with the most positive reading habits
ind attitudes and the six students with the most ncgative reading habits and
attitudes were selected as subjgcts for the study.

Following the selection process, the twelve students completed a self:
concept inventory, an additional log of out-of-school acuvities, the " Reader
Intorview” 10 assass the child's view of reading, and a sample of the child’s
oral reading performance. Intensive interviews were conducted with the
students, their parents, and their teachers to gather information and explore
the relationships between the factors identified in the study. Classroom
observations ahd additional interyiews provided clanificauon and

- confirmation of the information collected.

The inveStigation was designed to be comprehensive in nature, in that it
included a.variety of investigauve techniques. The information collected on
each of the variables investigated was analyZed statisucally with the
Kolmogorov-Smimov two sample, one-tailed test. Additionally, naturalisuc
data was collecied from observations and,intensive interviews. The
combination of these analysis techniques provided an in-depth portrayal of
the relationships between variables that influenced the children’s reading
habits-within the context of their own lives. .

The results of the study revealed significant differencessbetween the
positive and negative reading habit groups in each of the four major areas
investigated. The students in the positive and negative reading habit g oups
differed significantly in terms of self-confidence, influence of peer reading
habits, parent reading habits, availability of materials in the home, reading
ability, reading strategies, reading interests, parent involvement,/and peer
independence. Reading models outside the hotne, amount of reading done
to the child as a preschooler, and television viewing were not significantin
differentiating the students in the positive and negative reading habit
groups. The teachers’ knowledge of their students’ reading habits and
sttitudes was conveyed in the interviews, but this knowledge wasmot
reflected in the ranking task.

From the results of this study it was concluded that there are many
factors that differentiate students with positive and negative reading habits.
Although these factars werg investigated separately, the results of the study
indicate that these factors cannot be isolated when promoting the
development of positive reading habits. This dynamic interrelationship
between the factors in the home environment, school environment, and the
personal characteristics of the child must be considered by parents, teachers,
and researchers who want to promote the reading habit.

!

Ly

-

ADMINISTRATORS' PERCIPTIONS OF FHU INVOLVEMENT OF
SPFCTIALIZE D READING PERSONNELIN THE FLEATL NTARY
SCITOOL. BEADING FROGRANM OF 11E DEFIROTT PUDBLIC
SCHOMLS . ” Oider No. B010100
GARDNER. TRANCIS SHAw, T DD Wianne Sune Umversiey, 1979 2V)pp
Adviser. R Duance Peterson

Purpose of the Study 1he purpenes of this study were (1) 10 determne

~adminstrators” perceptions of the acal and preferrediny ol ement of

speaiahzed reading personnel in the glementany school reading program,
(2) 10 detenmune reading task areas which administiators perceived as
needing increased réading suppart services, (1) th invesogate the
relationship®f adgumstatons’ perceptions of the acrual and preferred
nvolvement of speaial reading personnel and the adihimstrators” formaltzed
trainiog in reading and expenence Waching teading, (4) {o determene the
frequency with which speaial reading personnel sesvices are being uthzed.
and (5) 1o investgate factors relatgd to the status of specralized readifig
servioes. o

Procedur®s and Methodology. A queshonnaire, designed by the
investigator, was used (o survey the perceptions of the acrual and preferred
involvement of speaiahzed reading personnelin the clementary school
reading program Sixty-mne clenrentary school adminsstrators in the Detront
Public School responded to the survey instrument

Descriptive data relating to administrators’ perceptions of the acrual and
preferred involvément of speaialized 1eading perdonnel, with twenty
administrauve and supervisory reading tasks, wére analyzed with t-tests The
chi-square statistic was used 1o determine the relationship between

* administrators’ pereeptions of the acnual and preferredinvolvement of

—

 highest degree of igvolvement of specialized reading personnel in the

reading personnel, and the adnumstrators’ fonnalizgd training in reading
and expencnce tcaching reading Frequency distnbutions and percentages
were used (o determine: (1) the frequency with which speciahized reading
personnel wore being utlized in the reading program, and (2) the
administrators’ perceptions of factors related to the status of speciahzed
reading services. )

Mgjor Findings. (1) Administrators prefexmore involvement of
specialized reading personnel with administrative tasks than supervisory
tasks in the_school reading program. The differendo between the aciual and
preferred mvolvement was significant at the 05 level of confidence,

(2) There was a significant difference at the 05 level of confidence, between
administrators’ perceptions of the acrual and preferredinvolvement of
specialized reading personnel with all twenty administrative and supervisory
tasks. The difference was in favor of the preferred involvement. (3) There
was no relationship, significant at the 05 level of confidencé, between
administrators’ perceptions of the acruaf involvement of specialized reading
personnel and the administrators' formalized training in reading and
experience teaching reading. (4) There was a relationship, at the 05 level o
confidence, between administrators’ perceptions of the preferred
involvement of specialized reading personnel and (wo rcading tasks.

(a) Administrators with the most formalized training prefer to have the
highest amount of ifvolvement of specialized reading personnel with the
establishment of a school-wide philosophy in reading (b) Administrators
with the greatest amoynt of experience teaching reading prefer 10 have th

establishment of the readability level of matenials. (5) Centra)l office readfng
Supervisors were utilized less-frequently than any other Specialized readig
persongel, - -
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+CORRELATES OF EARLY READING Order No. 8006613
GETMAN, MARGARET ANNE, Pu.D. University of anmm,r-l'ém. 112pp.

Researchers have reported that early readers are of above-aversge "~
intelligence, come from families of highér than average SOCio-economic
status, and havc mothers who report spending more than the average
amount of pme,rcading to their children and answering questions.
lloweve'r. since only a very small percentage of the children who fit such 2
description are able to read before entering school, this stydy was
ugdertaken to provide a more detailed picture of the early reader.

The present study was conducted using a control group of children
whose intelligence and socio-economic background were similar to those of
the early readers. Data were collected through questionnaires completed by
the parents and through a test battery administered to each child. 'ic test
battery included a measure of intelligence (McCarthy Scales of €hildren’s
Abiliries) and several perceptual and linguistic tasks which have been
demonstrated to corrclate highly with the reading skills of beginning
readers: Several of the perceptual and linguistic tasks are viewed as

-

1 Sneasgres of aspects of “linguistic awareness,” referring to the chﬂ}i's
L 4 -
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awarencss that the language system is compased of eltments, such as - |
phonemes and words, that can be taken as objecws of thaught and
manipulated indeperidenty of content, ¢ g, the ability 1o know that two
words do. or do not, thyme This kind of skill requires that the child be able
to temponanly ignore the meaning of words and phrases, instead applying
analytic and synthetic reasoning skills to the word string. Analytic abijity is
demoastrated when the child is able to respond appropriately to the
command 1o repeat the second “word™ in a sentence he has justheard, e g.,
“The dog is hungry;” a syntheyjc skill is demonstrated when \}c can integrate
the separaicly presanted phonemes “/sh/i/p/” and produce from them the
word “ship.” _

Readers and non-readers were indistinguishable in terms of
davelopmengal milestones, birth order; family size. personality
charsgteristics and preferred activities. The parents were of similar .
edutstional and pccupational backgrounds, engaged in similag activities
with their children, and professed similar scademic agpirations for theit

oﬂkgﬂng.
) eaders were significantly superior on measures of phoneme
manipulatio, visual perception and quantitative redSoning Superiority on
these tasks supports the view that the readers are adept at reasoning about
x: systematic features of janguage. Hawever, the design of the study dogs
permit conclusions about. whether such skills are the precursors, /
consequences, or simply the correlates of carly reading. The two groups '
.~ were indistinguishable on measures ofwuditory and visual memory. ;
Among the early readers, intelligence was the most significant correlate
of reading ability. The failure of other measures to correlate with reading
. abilily suggests a possible threshbld effect: perhaps a child must reacha
+  certain level of linguistic reasoning to be able 1o make sense of written
material, but further refinement of those_skills is not pertinent to continued
feading progress. However, the apparent threshold may be an artifact -
created by the extreme differences in reading ability between readers and
non-readers and*by the truncated range of skill rcpresented by the readers.
The data also offer evidence that the reading skills of carly readers -
follow a pattern similar to that of the average reader--the skills ofc;y
cates

readers are precocious but not patterned in an aberrant way. This in
that the information gained about early-readers is gencralizable to
boginning reading process in other children as well.
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_ LEXICAL ACCESS FOR SINGLE PRINTEX UNITS IN
FIRST-GRADE SUBJECTS _ Order No. 8000198

GILLIS, Marguerite l(apualanl,' Ed.D. West Virginia Univer-
sity, 1979. '104pp.

This study was an investigation into the nature of access to
the meanings of familiar printed units in first-grade subjects.
The intent was to determine whether access to the lexical
meanings of familiar printed units is gained directly from
. print, or whether access is gained indirectly through speech-

based representations in young, relatively inexperienced
readeys.

« Forty first-grade subjects were taught to pronounce six
non-word CVC trigrams at sight and to r;!mocla‘te a pictured
and spoken meaning with each of the CVC trigrams. The as-
signed meanings were the names of foods and animals. Each
subject learned to assoclate meanihg with half of the CVC tri-
grams as spoken, auditory meant y condition (AM), and with
half of the CVC trigrams as spoken, visual meaning condition
‘(VM). ,To test the acceds process, ‘subjects werg presented
with slides of the printed CVC trigrams and asked to decide if
each trigram represented the food or animal category in 10
category decision trials. " )

.The order of the meaning conditions and the order of the
two CVC trigram liats were completely counterbalanced among
the subjects to control for ‘drder effacts. Errora and.response
latencies for the category decisions made in each of the 10

~ oategory decision trials for each sul:y:act were recorded and
compared by meaning condition and category decision trial
pumber. Differences in response latencies were assumed to
be the regult of differences in processing the print for mean-
ing, because all subjects were familiar with the printed and

"’ spoken forms of all CVC trigrams befdre meaning training was

" beguh, It was agsumed that going directly from print to mean-

"5 “@ was a faster process than going indirectly from print to

C Mc‘mch-bued representation to meaning.

a-

o - GOBLMAN, Hiuur, PuD University of Toronto (Cag)da), 1979.

-
The analyses of vnrlano/huucnlml that

1. Responso latencies on the firat cntogory decision trial
were groater for CVC trigrams from the AM condition

than for CVC trig rams from the VM condition,

2. Docrensos in response latencles over tategoty decision
trials one through 10 were groater for CVC trigtams !
“from the AM co“thmon than for CVC trigrams {rom the
VM condition.

3. Overall errors were groater for CVC trigrains {rom the
AM condition than for trigrams {rom the VM condition.

These results indicated that direct access o toxical mean-
ing s possible for young, inoxperienced readers and that this
ability is gained for particular printed units as the result of*
experience with those pripted units and their meanings. The
results failed to. support tHe iden that direct access to loxigal
meaning for printed units 18 the result of a developmental

" process and nol possible for young, inexperienced re‘ndors.

.
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'SELECTIVE ATTENTION IN LANGUAGE COMPREHENSION: A
“STUDY OF GOOD, AVFRAGE AND POOR READERS

Ths study examined childrens’ ability to process cdnnected discourse in
! a selective manner. This research explored the hypothesis thatselective
altention, in language comprehensian. that is, the ability to intentomilly
direct one’s attention to specific sets of information within a text, is an ‘

was 1G examine the manner I which this competence interacts with (J) the
reading level of the child; (2) the structural features of ckpository
narrative-exts and (3) the processing demands of reading and lisiening.
The experimental technique which was used to measure selectivity was
prequestioning This technique has been found by a nun\s)g:: researchers

- impodnant component of literate competence. The major focus ofll‘l:siﬁub '
AN

N

(Rothkopf. 1966, Frase, 1967, Peeck, 1970) to improve thdyecall of critical .

information (1o which subjects had been instructed to atten nd to depress

the recall of incidental infarmation (10 which subjects had not been

instructed 1o attend.) Selectivity measures were generaled by measuring the « -

recall on the critical versus the incidental items. ‘. , :
Eighty four grade 4 children were divided into good, average and poogr

readers and were randomly assigned to either a prequestion or no- :

prequeston conditioh. Expository texts were drawn from the lowa Tegtof ¥ .-

Silent Reading and narrative texts were drawn from a children’s radio

programme. In a repeated measures design, all subjects were tested on

sepgrate occasigns in four conditions: reading exposition, listeninj to 5,

exposition, reafling narrative and listening to narrative. Subjects in the

prequestion condition were shown faur of the cight postiest items priorto

reading/listening 1o the texts, while subjects in the no-prequestion condition ™

were instructed to read/listep carefully. All subjects completed s postuest

consisting of eight question#®hich tested for reeall of explicily stated

facrual matenal. ot -
A four way repeated measures analysis of variance on selectivity gcores

(mean critical minus mean incidental scores) revealed significant selectivity

effects for good and average readers but not for poor readegs. The analysis

also revealed significant selectivity effects in readjng cxposition, listening to

exposition and reading narrative but were not found in listening to

namative. Analysis of the composite scores (mean critical plus mean

incidental) revealed that overall comprehension for all reading levels was

enhanoed by the presence of prequestions. .
This pattern of results indicates that good and poor clementary school '

readers are ablc to process language in a seléctive fashion. Poor readers, it o

appears. do not possess this literate skifl in their repertoire of language

comprehension abilities. The data do suggest that poor readers demonstrate

a general ficilitative effect rather than a specific effect Further, the data

suggest that selectivity is not limited to a specific modality or text type

despite hypothesized biases towards selectivity In reading and expositoty

texts. Subjects demgnstrated the ability 10 attend selectivity by overcomi

the restrictions of modality (in listening 10 expository texts) and text type (in

reading narratives.) This pattern of results suggests that the sclective

altention compenent of literate competence is based upon an interaction of

reading level, text type and modality. ‘ -
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THE EFILCIS OF IR AINING 1N VISE AL IMAGERY AND ., THE FFFECTS O WO INTERVENTION ll-('llNlQUl-'}i ON
PURASING ON READING CONMPREIE \\l()\' Ocder No 8010590 ' 'lH[‘,/lNFElll-'.NllAl. ABILITY OF SECOND GRADE RUVADERS
Halt, A Kay P D Unincrun of Georgra, 1979 2 pp Durector Dob : Order No. 80066[8"
W Jerrolds ' ‘ HANSEN, JANL ANN PR D Univeruny of Munew 1979 183pp
his study was alk\ll\ csugation ol the effectiveness of lenming in This disseitation cxplmcd the mferences that chaldren draw between text
unposing organizatiph stratepics ontextual matenal Subjects were tramed and lhcix'()WJ\ priot knowledge The pnmary purpose was to detenmine the
10 use a vethal orgamizatonal strategy or a non verbal orpamzational effecuveness of Lo intervennon strategies desgned to unprove the
strategy. or both The verbal stiategy was thegrgamzation of sentences 1nlo wmferential ahlity of second prade chitdien :
phrase units The non verbal orgamzananal )ENCK)' was the imduction 9f < The treauncent groups consisted of 24 sccond grade cInldien who met
visual tmagery The puipose of the study was to atlempt to match the '-“ two cqtena: (1) they weie all icading at appron mately the wime level, and
/ reader’s patierns of organizaton with orgamzational panieins held obe ™ (2) they were reading at, ot slightly above grade level Faght children were
helpful in the campichension of wntien matenal sssigned 10 each of thice rcading groups’ (1) The Strategy group deviated
The subjects for the study were 64 sixth grade students diawn from a from customary basal instruction i that the childien discussed prereading
sample of sith grade students 1dentfied as having a reading compichension questions which emphasized siimilarities between their personal experiences
level of at least a fourth grade and a hsteming comprehension level of higher and the upcoming story (2) The Question group received only quesuons
than fourth as determmned by the Sequennal Tests of Educanional Bsogress requiring inferential relations dunng the guded reading portion of egch
. The study was undertaken in Lafayette Pansh located i south Louvisna : lesson (3) The Contro) group was taught via the methods presc nbc?irn the
The subjects were asugned to one of four ticatmeat groups: phiase, teachers’ nunual “
visual imagery. a combination of phrage and visual imagery, or a control The instructional matenals used were those of the Ginn _'((10 basal
The training for the four tcatment groups consisted of twelve sessions reading progiani.
dufing which the students completed lessons prepared by the researcher. Procedure Fach groupmet daily, wath the experinenter as teacher, for
~  During the traimng sessions students worked individually on these lessons forty days dunng September, October, and November Ten stories were
which requied approximately 20 minutes to be completed independendy taught over a penod of four days each. Day One: all groups received
and self-checked by the students | identigal vocabulary instruction Day Two: jhe stories were introduced, at
\ The lessons for the four trcaunents groups wete developed by the which time the Strategy group received their tieaument insttuction Day
researcher with (he following objecuves in mind: Three: the gmded reading of the story occuried, wherein the Question
- Phrase group - 1o make students aware of the use and function of group received their treatment. Day Four: all groups received 1dentical
phrasing and to provide practice in reading matenal which is presented in a phonic adtivies
“phrased” format The desired result was to have siudents learn to phrase Results. Four different dependent measures were uscd (0 assess
matenal which.was_not presented in-a “phrased” format differences between the trestments and control group. (1) Worksheets with
Visual imagery group - to provide practice in forming tmages of " ten comprehension questions were completed for each instructional story.
materials tead and to engourage the student to ust visual imagery when These were subdivided into four comprehension types: two expliat, two
« reading as an aid to comprchension. . inferential, two strategy, and four which paralleled each treaument The first
Combination group - The combination group’s lessons incorporated al six were constant actoss groups and had not been used in discussjons. The
the objectives bf bath the phrase and visual imagery groups However, to . last four were repeats. One-way ANOVAS revealed significant differences
prevent the training time spent in cither the phrase or visual imagery favoring the two experimental grou er the Control on both explicit and
groups, the amount and type of practice in the combination group’s lessons inferentizl comprehenston types. (2mce«remll measure, which produced
varied from that of the phrase and visual imagery group’s. . no significant differences, was read silently and retold orally. (3) The
Control giQup - 1o provide lessons whose result would be improvement reading test of the Stanford Achievement Test was administered. There
ofcomprchcn::%)n_ but would not involve prdctice in cither phrasing or were significant differences favoring both intervention techniques over the
visual imagery. ' - Control on the compichension subtest but no differences on the vocabulary
o The Comprehension subtest of the Gares MacGinitie Reading Tests, subtest (4) An expegmenter-designed test was developed which required,
Second Edition. and a measure of [ree:recall were admimstered toall - each student 1o silently read two stories that were distinguished by .
subjects following th four week Baining session. To test whether the familiarity of the topics (more and less familiar). Each student met .«
reading level of the subject would have an effect upon his ability to benefit individually with the experimepter and orally answered 20 oral questions
from training in phrasing and/or visual imagery, a 4 x 4 treatment by blocks per story. The quéstions were Md into two groups of ten which each
design was.used. Reading ability, as deiermined by the Comprehension tpped explicit and inferential reladons. Thre were no significant differences
subtest of the Sequential Tests of Educational Progress, served as the among the groups but the more familiar topics and explicit comprehension
blocking variable. Data relative to the effect of the treatments and reading relations were both significantly egsicr. ’
levels of the subjects were analyzed using two analyses of variance with raw Some conclusions can be dm?n favoring the effectivencss of the.
. scores on both measures of comprehension serving as the dependent jntervention techniques in improving the children’s ability to draw
variables. Co ) . inferences. The worksheets followirfg the instructional stories indicated that
Analysis of the déta revealed a significant relation between the four ' ~ comprehension of daily assignments was enhanced by the new methods.
levels of reading ability and performance on 4. meagure of free-recall and a The differences on the standardized test, which followed a modified-cloze
standardized reading test. No significant differences wete found bctv(ecn ’ formay, also supportihe usefulness of the treatments. T
. treaument groups-on either the measure of free-recall or the standardized On e other hand, neither the free-recall measure nor the experiménter-
reading test The interaction between type of treatment and readmgr ;rbmty designed tests revealed significant differences. In both cases. the lack of any
was not found 10 affect performance significanty on the measure of free- . findings may be atributable to the differences in the lask demands between

recal) or on the standardized reading test. The imagery level of the items 10 these measures and the first two. For the experimentes-designed tests the
be recalled on thc.mcgsurc of frcc:rcca]l was found to ha\{c a sggniﬁml children read an entire story with no interaction at any time. The free-recall
effect upon their likelihood of their being recalled by subjects in the visual \ measyre was a task which the children had not performed previously and
imagery ent group. Subjects receiving the visual imagery trestment they produoed very shgrt protocols.
recalied sign¥fcantly more items rated as high imagery. .
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THE RELATIONSHIP BETWEEN HIGH AND LOW INTHREST
AND THE ORAL READING BEHAVIOR OF FOURNI-GRADE
BOYS Order No. 8006769

Hmp, Marie Luzamyn, PuD University of Maryland, 1979 25pp
Supervisor: Dr. Robert M Wilson

This study invesugated the relationship between lgh and low interest
and the oral reading bdhavior of fourth-grade boys identified as disabled
resders while reading narrauve passages. The research questions focused on
whether or not graphic pattern strength, syntactic acceptability, semantc :
acceptability, type of miscue and regression behavior significantly differed;
on story material of high and low interest

To inveltigate the relationship between interest and category of miscyle,
the six interest areas of adventure, historical ficion with adventure, animals,
sports, seotmental and emotion-arousing stories hiked by girls. and fantasy
were selected as themes for narrative reading matenal Three stones-for
each interest area were selected from a search of published narrative
materjal Every story was rewntten to be three hundred words long and
conform t0 a 1.5 peadabilnty grade level as measured on the revised Spache
Readability Formula. A five-point numbered Eikert scale with verbal

- descriptors ranging from "not interestingX 1o “very interesting” was used as
the means for students to indicate high- and low-interest story choices.

The sample consisted of sixty-nine fourth-grade boys from schools in the
Milwaukee Public Schools. After the reading selections for high and low
interest were chosen by each boy, each boy individually read aloud his two
story choices. High- and low-interest selections were presented in an
alternate order. The reading was taped; the recordings weére replayed later,
and miscues for each subject were marked on a tvped copy of the story. An
adaptation of the Oral Reading Behavior Analysis(Davey, 1974) was used to
analyze the oral reading mistues. Each miscue was coded according to its
graphic pattern strength, syﬁmcdc acceplability. semantic acceptability, type
of miscue and vegression behavior. . '

Analysis of vanance employing a three-dimensional design with
repeated meagures on two dimensions was used to analyze the students’
performance/on narrative readihg matenal of high and low interest. There
was repetitign on the two factors of interest and category of miscue.
Rﬁding acfuracy level was the third factor.

Baged g the findipgs and within limiwations of the study, the following
conclusiogs are drawn: (1) There was no significant difference in semantic
acceptabifity, type of miscue or regression behavior of fourth-grade boys
identified as disabled readers on story matenal of high and low interest

Similarly, interest had no effect on graphic patiern strength when frequency
data wef® used and no effect en Syntactic acceplability when-proportion
dsta wefre used. (2) Performance for graphic pattern strength, as analyzed

using fyroportion data, was differentjally related to the interest in a selection
by the fourth-grade disabled readers Beginning-middle-end and no match
pattergs weré higher on high interest; initial-final and iniyal match pattetns
were Higher on low interest. (3) Performance for syntactic acceptability, as
analyfed using frequency data, was differentially related to the interest in 2
selecion by the fourth-grade disabled readers. Syntactic acceptability that
was tpially acceplable and acceptable up to and including the miscue was
highfr on high interest, while syntactic acceptability that was not acceptable
was higher on low interest. (4) Accuracy level for oral reading had no effect
on sfudents’ oral reading behavior on narrative matenal of high and low
(5) When category of miscue analysis, i.e., graphic pattern strength,
synthctic acceptability, femantic acceptability, type of miscue and regression
) vior, was comider%:rgs; both levels of ipterest, significant
diff¢rences were found in each category of miscue anflysis. (6) The
number of miscues for the subjects wis not affected by a change in
reading rating before and after 2 selection was read.

o
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THE DEVILOPMENT OF RFADING RELATED KNOWLEDGE
OVER THI PHESCHOOL YEARS Order No 7918646

Hiesert 1 thriya I P The Umiversin of Wisconwn Muadison, 1919
174pp Supervisor: Professor Steven R Yussen

Rddlng acquisition tesearch usually commences with the reading
readindgss of entenng schoolchildren rather thandthe development of
reading-related knowledge over the preschool penod Yet while most
preschéolers are not formal readers. they may be acquinng some basic
reading-related knowledge Studying the acquisiion of an ability from s
point df ongin has been a major onentaton of developmental psvchology
This p4rspectuve, apphed to the preschool development of precursors to
formalireading ability, could help broaden our understanding of reading
acquisiion The first aim of ths study was to exanine preschool
development of two types of precursory reading related knowledge:
1s commonly thought to indicate reading readiness: - lettes naming,
iscnmiantion, and auditory discnmination; and (2) concepts of
language - processes imolved in reading, funcuons of wntten '
¢ in the environmient, and umts of wntten language. [

I

cond objective of thit srudy was to move beyond a descnption of
mental changes in reading-related knowledge t0 an idenufication of
ors that may account for those thanges- THree factors frequently
influentes on reading acquisition in the school--cogmuve reasoning
ability| oral language proficiency, and home expenences with'wnuien
language--were examined as possible prediciors of reading-related
knowlédge over the preschool penod. :

. Sixty children, 20 in each of three age group*\hrcc, four, and five yeary
of age), compnsed the sample. The Six dependent measures were 3 letter
namink task. standardized visual and auditory discimination measures, and
three feading-related concept measures dcvclopcd“for the study. Predictor
variables consisied of cognitive reasoning ability as measured by’several
Piagetjan tasks: lexical comprehension as measured by the Peabody Picture
Vocabplary Test: and grammancal comprehension as meagured by the
Milleri Yoder Test of Gramdbatical Comprehension. In addition,
infornation on two types of home experiences--parent modehng ahd home
teachisg activitics-- was obtained from a questionnaire completed by the
subjects’ parents. L _ '
efdformances of the different age groups on the dependéent measures . |
prowdpd itformation relevant tQ the first objecuve of the study--the
descripjtion of preschool reading:related development ‘While the three-year-
olds dikplaved a fair grasp of reading-related skills and concepts, this
knowlddge increased considerably over the preschool penod, as evidenced -
Its of comparnisons between pairs of means on the dependent )
%5, These analyses showed that performances rose significantly on all
from the beginning to the preschool period to the end. However,
ntincrements belween adjacent age groups atcurred only on some

Multiple regression analyses yielded information on possible sources of
individual differences in preschool reading:related development. Tisese
analysds, performed off the six dependent measures within each agle group,
showed that the predictive value of cognitive reasoningrability, lexical -~
comprehension, grammatcal comprehension, parent modeling, and hpme
teachirig activities increased substantially ovér the preschool period. At
three years of age. the predictors sggounted for a neglibible percentage of
vanauon. By five years of age. 8 s?ﬁcanl proportion of vanation wag
expjairied on four of the six meastres. No one factor was tonsistently the
most effective predictor, nor were consistent patterns among the predictors
cither across measures or aCross age groups. In most cases all
variables displayed some explanatory power,

Theé results of this study indicate that the preschool period is a lime
when dhildren are stcadily amassing a repertoire of reading-related skills
and cohoepts. With a multitude of questions awaiting further exploration,

- the study of preschool reading-related development promises to enhance
our understanding of the reading acquisition process.

J
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F FFFECT OF THE SCIENCE CURRICUT UM l\il’ll()\’l‘j’\*{.‘irl ~ 2. In the foregoing design, \hnr(- will he no interaction be -
DY (M IS) ON READING COMPREHENSION AND \ tween treatiment effects and socto cconomic standing of

VOCABULARY ACHIEVEMENT OF FIRST GRADE STUDENTS students, :
Order No. 8003865 » Subjects for this study were second graders In the Cin-
HoRn. Priry Jonanna FERRELL ED D Arizona Srare U"'l\'(flll)'. 1979 ' cinnati Public S(thﬂ()lﬂ. 'l"h(! cxp-(‘rlmo‘ntnl group l{wlnded all
. children In the French, German, and Spanish alterya ru-
101pp grame who had been tn the programs two years and' \ken .
- The pnmary purpose of the study was toanvestigate the eflect of the both the Metropolitan Readlness Taost (MLR.T) at th the
SCIS science curniculum, Marerial Objecrs. on the reading comprehension kindergarten year and the Metropolitan Achlevement -

- and reading vocabulary of first grade childien’ A secondary purpose was to (M.A.T.) at the end of the second grade. The cantrol grpup
investigate the effect of teachers’ traiming in presenting science in N was randomly selected from three other alternative py grams
relauonship to their abihty to improve children’s reading comprehension whers second language was not taught. These altorn;,(l‘:rc pro-
and reading vocabulary §lhe two instrucuonal corncula compared in the gramg were: [.G E. (Indivigually Gulded Education)/LP.8.1.P.
study were the first grade science programs published by the Rand McNally (Individual Progress and Sodlal Impact Program), gnd Mon-
Company, Marerial Objects ($CIS), which1s considered a new science tessorl. The children In the control group had also taken the
curnculum, and the Silver Burdeu Company. Science: Understanding Your Metropolitan Readiness Test at the end of the kindergarten
Enwmnrn(nl, which s CO“Sldc[Cd a uaditonal textbook curmnculum. Thc year and the MOtl‘()l)()“(i\“ Achtevement Test at the end of the 4
two types of teacher Uammng conuolied in the study were SCIS trained and second year. .
non-SC_lS rained To compensate for pre-exlsting differences, an analysls of

A _s'ampk: of 18 randomly selected first grade intact classes from the covarlance was done using the . R.T. stanine scorc as the
Wnshmglomfmcpury Schools. Phoemix, Anzona. and _lhc Glendale covarlable find the M.A.T. Total-Reading grade equivalency
Elementary ScRuols. Glendple. Anzona. were selected Nine of the first % score as the criterion. Poat foc Comparisons were done on
grade classes were Laught using a tradivonal textbook approach to learning the adjusted means using the’Dunnett's t-teat. Compar isons
science and mne of the first grade classes were taught using the new saience we 180 made of the Fronch, German, and é)anlsh roups to -
curnculum in order 10 learn science The instructors in both the :n:: (:th.:r ronch. » And S group

experimental and control groups consisted of and were 1dentified as SC
trained teachers or non-SCIS trained teachers THe classrooms in both the roup
experimentl and control groups utllized either the Houghron M {filin Dettor than one other (F (3, 378) = 3.36; p < .02). On compai-
Reading Series or the Economy Keys 10 Reading Serids. The readin ¢ ) Ing the individual second language groups to the control group,
pro;mrfxs were used proponio)nalg'lyy on 2 une 10 one n;u'o bclwccn‘thc the only significant difference found was between the German
) - X e group and the control group. .

upeﬁ':g;?::}gfg?ﬁﬁlngﬁi mf;:oivf::?iu}f;;:?ﬁa:s al:h\r:i:iastl): ed Analysis of the data also Indicated that the e{fact of second
as a pre-test At tht completion of 16 ir;suucljonal weeks. the Gates - language Instruction on Engligh reading achievement did not
MacGintrie Reading Test, Level A, Form I was adminislc'r'cd 25 A post-test depend on the soclo-economic standing of the children as no
There were 336 students who completed the pre- and post-test interaction was 'ountdd ind that a Hdren in th

The stajstical analysis consisted of a multivariate analysis of variance. Results of this study Indicated that all the children In the
The dependant variables were reading vocabulary and reading experimental groups gained knowledge of a foreign language
comprehension scores. The independent factors were curriculum with no detrimental effects on their English reading achieve-
(experimental: the new science-curriculum vs. control: the uaditional . ment, ‘ .
textbook cyrriculum), and teacher training (SCIS vs.'non-SCIS). Univariate , _ : : :
resuhs werd used in order to elarify the dispositions assigned to each ’ ) ) _
hypothesis. A .03 level of significance was used throughout . - .

“There was no significant difference between the experimental and the . . .

control groups in relation to the reading vocabulary and reading . -

comprehension achievement scores as measured by a standardized test. EFFECTS OF THREE GLASSROOM METH ODé FOR

There was a significant main effects difference between the pre- and post- , ,
- vest scores in reading vocabulary.and reading comprcm:nsioI:L Suatisteal ACHIEVING OKAL\READING AUTOMATICITY ON READING

Results Indicated that at least one group was significantly

analysis did not reveal a significant difference between the reading - PERFORMANCE OF THIRD AND FOURTH GRADE STUDENTS
vocsbulary and reading comprehension achievement scores in relation o+ _ X v, Order No. 8007220
iClS r‘tlr“mm:dl teachers alnhd non-S(l]S trained teachers within the JouNsON, VERs POOLE, ED D’ Northwestern Stare University of Louisiana,
perimental group or the controi group. ' 1979. 72pp. Dhrected by: Professor Robert Palmatier
_ The purpose of this sxbdy was to compare the effecuveness of three
. . . different methods of oral reading pracuce on reading achievement of third

- : _ and fourth-grade students. N
A field-experiment type research design was used 1o test the hypotheses

THE :-:JK:?}?JTGO;' loNr‘JST'Il‘lHl'JEngyElLth QmN%FozﬁggiDﬁgg - relevant to the probim being studied. Four classes of elementary school .
OND AS pl'é e D o 5002112 t children were selected as subjects for the study. The children were "
IN ENGLISH AKING DREN rder No. [ ;ndomly assigned to one of three treatment groups. The only difference in

¢ reatment of the groups was the type of i '
HORSTMANN, Cumen‘ﬁ\stens, Ed.D. University of Cin-Y received. Broop the fype of oral eading practice each

cimati, 1979. 58pp.- Alternate forms of the Gates-MacGinitie Reading Tests were given to all

subjects as pretest and posttest. The tests were admnistered to each of the

While children seem to learn a second language (L2) easily practice groups. - 3
in the early grades, first.language (L1) skills are still devel- One treatment group had nondirected oral reading practice, another
oping and there is concern that L2 Instruction may interfere group used peer-monitored oral reading practice, and a third g;oup
with L1 skills development. The Cincinnatl Public Schools practiced reading orally using tape recorders for self-evaluation. Each group
offer L2 alternative programs as educational options. This practiced for 15 minutes a day for 22 consecutive days. Six sets of scores,
study assessed the effects of instruction In three different L2s including pretest and posttest scores for (a) vocabulary,
on the development of English reading skills of second grade (b) comprehcnsion?and (c) speed and accuracy, were collected for each
children in these programs. research subject. An Analysis of Variance (ANOVA) was applied to the
The hypotheses were: gains between pretest and postiest scores for the six groups treated.

1. 1In at least one of the L2 groups, second grade studerits
will score significantly higher on the basis of L1 reading
achievement scores adjusted for reading readiness 1 9 —
scores than comparable students not studying an L2.
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Null Hypotheses of no differences athong thiee treatment gioups in each
grade were tested The 0S5 protrability level was sct as the cntenon for
significance The lollowing hypothesis was formulated for thud grade
studepts: No significant differences exast among thiee expenmental groups”
mean gain scgres mieading (1) comprehension, (2) vocabulary, and
(3) speed and accuracy as measuied by Gares MacGinine Reading Test
Primdry C and Cates MacGiminie Reading Test for Speed and Accuracy CS,
for third-grade partiqipants

All pans of the Null Hypothesis failed the 1ejection cntenon, except for
speed and accuracy improvement Sigmficantdifferences were shown,
however, the percentage of vanance was less than 50%

Rosults of the analysis of the data using mean gain scores betwken
pretests and posttests admimstered to fourth-grade students showed
significant differences i1n the areas of vocabulary and speed and accuracy
The significancg of the I-ranos computed on vocabulary and speed and
sccuracy mcancﬁain scores had no meaning for classioom apphcation
because the peicentage of varzance due to the Ureatment was less than 50%
on each vanable These findings resulted.in non-rejection of the Null
Hypothesis for fourth-graders: No significapt dsfferences exist among Yhree
expenimental groups’ mean gain scores in reading (1) comp:chension,

(2) vocabulary, and (3) spged and accuracy as measured by Gares
MacGinitie Survey D Reading Tests, for fourth-grade parucipants.

From this study with third and fourth-grade students, it was conciuded
that no one of the three mcthods of oral reading pracuice (nondirected, peer
monitored, and Self-evaluative) would cause greate: gains in reading
achievement than would ghe other two methods

A

A STUDY OF THE RELATIONSHIP OF PUPIL ACHIEVEMENT
TO THE DEGREE OF TEACHER IMPLEMENTATION OF AN
INDIVIDUALIZED ELEMENTARY READING PROGRAM

. Order No. 8013128

l(nsum: PaneNce WEIDT, Pu.D. The Louisiana Stare University and
" Agricultural and Mechanical Col, 1979. 165pp. Supervisor: Professor
Helen M. Cookston ~

This study is an evaluation of the Elémentary Reading Improvement
Program (ERIP), an individualizeg, multiapproach program in reading-
language arts instruction in the éltincnlary grades. An Observation
Checklist was developed and validated for use in assessing the degree of
classroom implementation of the program. The checklist directed
observation (0 three aspects of implementation: vaniety of approaches to
reading instruction, diagnosis and development of specific reading skills,
and teacher-pupil interaction. Gains in ptpil reading achievement were
used to determine the effects of the variables: degree of implementation,
pupil sex, pupil race, teacher race, and grade levgt. /

The research was designed to compare classroom process (tht degree of
implementation of the program) with learning product (gains shown in |
reading achievement test scores). Study of observation instrumerits
preceded the development and validation of the sign type Observation
Checklist for use in this study. The three instructional consulthts in the
ERIP participated in.observer training and reliability studies. Stratified
samples of the highest and lowest implementing classes in each five-school
cluster were selected to serve as the treatment and control groups, .
respectively. The sample consisted of forty-three teachers and 994 students,

To provide the process data, a total of three observations were
pompleted in each classroom of the sample group. The mean of the total
checklist socores for the three observations was the index of implementation
for & classridm. - ’

*  Produa data consisted of reading sections of the SRA Achievernent Test
Series. Thesg gandardized achievement tests were administered by the

~ classroom teachers who had been provided with written instructions prior to
- the gnr apd posttestihg periods. '

data (the checklist scores) and product data (the reading score
gains) both used the class as the unit of measure in evaluating this reading
program. Apalyses of variance were used to establish the effects of the
variables on § in%,in reading achievement using test scores adjusted for
initial differences. Correlation coefficients determingd levels of significance’
of the variances between results for the[I groups under comparison. .

g i
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The findings of this study indicated that the Obsen aton Checklist
scores of Pans 1, 11, and 111, and the total correlated to a Yighly significant
degree(p < 01) Asasesult findings could be discussed i terms of the
index of wmplementation Pretest and posttest mean scores had 8 highly
significant correlauon (p € 01). Therefore, pretest scores could be -
considercd good predictors of posttest levels The amourt of gain in reading
schievernent was negatively correlated, 1o a highly sigmificant degree (p <
01). with mean pretest scores Low implementing classes of the FRIP
showed significantly greater (p < 05) raw mean gains in 1eading
achievement than did the high implementers Thus, according to this data,
the ERIP was not advantageous Pupil race, grade level, and the interaction
between grade level and implementation type appeared 10 make highly -
significant differences (p < 01) in pupjl reading achievement gains. Study of
the dats suggested no discernable explanation for the sharp contrasts among
implementauon groups and grades. The data demonstrated no significant
differences in yeading gains by the variables of pupil sex nor teather raoe,
nor by the interactions between pupil race and pupil sex, between teacher
race and implemontation type, nor between teacher race and hupil race.  _*
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SELECTIVE ATTENTION AND READING: A STUDY ON THE
EFFECTS OF READING ABILITY AND TASK
CHARACTERISTICS ON CENTRAL-INCIDENTAL LEARNING IN
CHILDREN ° v . Order No. 8002491
LEvINE, MARTHA LyOx, PH D Universiry.of Califormia, Los Angeles. 1979.
152pp. Chaiman: Professor Barbara K Kgogh "

 This study hypothesized that the ability to attend selectively lo a reading
task would be & function of an interaction betweenthe child’s reading

" ability and charactensucs of the material to be learned, i e., level of difficulty

on the central sluhu}n and nature of the incidental stimuli (pictures or
words). Previous reports of differences in Selecuve allention observed

"between "good” and "poor” readers had, (o the fonuary, been ascnbed (o,

charactenstcs of the child (Hagen/& Hale, 1973; Hagen & Kail, 1975;
Tarver & Hallahan, 1974). . -

A modified version of Hagen's central-inciden(il learning task (Hagen, ~
1967) was cmployed in which words were used as central stimuli and :
pictures or words were used as incidental sumuh The sample congisted of

_90 fifth grade boys attending regular educjtion programs, categonzed into

above average, average. and below average achieving reading ability groups.
Each participant was presented with a two part reading related task which
assessed the ability to select task-relevant (central) information from,lask-
irrelevant (incidental) information. A serial learning task was administered.
in which each participant-was required, afler brief exposure, to locate the
position of words. Level of difficulty of the cenural words (easy, grade lexel,
difficult) was individualized (o reflect the ability of each of the three reading .
ability groups. In addition to the words (cenural information), these cards « -~

" contained irrelevant (incidental) information--either pictures or pre-prifher

words. Incidental redall was assessed by having participants match central .
stimuli with incidental stimuli. Dependent measures for cenual an_}i
incidental recall were reported. A selective attention effetiency sco ¢ was

- also computed as an overall measure of selective attention.

Results of the present study indicated: (1) No significant differences in,
selective atlention were found among the three reading ability groups, as
measured by central recall, incidental recall, and selec{ive attention
eMciency. (2) No statistically significant differences in selective atlention
‘were found among the three levels of central task difficulty (easy, grade
level, difficult) as measured by central recall, incidemal recall, and selectiye

. attention efficiency. Central sk performance in the primary position was

found o decrease slightly when the cenual task was difficult. (3) The
presence of pictures (vs. words) used as incidental stimuli, significantly
influenced selective attention: Although no differences were obseryed o
the total central recall measure), participants recallgd significanty more
central information in the prifrary positions when pictures (vs. words) wré
incidental stimuli (p < .05). Incidental recall was significantly higher for
incidental pictures than incigental Words (p < .01). Finally, overall selective
attention performance measured by selective attention efficiency scores was
lower for participants in the incidental picture (vs. word) condition

<01 . :
® Data thus tentatively support the conclusion that differences in selective
attention among children of various reading abilities are a function of both /
the reading ability of the child and charactenistics of the reading task. Both \ S
level of difficulty of central task and the presence of pictures (vs. words) as’ )
incidetital stimuli have potential implications for teacher training, -
curriculum develppment, and instruction, and the prediction, assessment,

‘-.;‘..' and remediatiofof reading problems.
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TRAINING IN TESTWISENFSS ON READING SCORES OF LOW
AND MIDDLE SES PUPILS . ‘Order No. 8012678
Levine, Mitcnir, A Ep D Yeshiva University 1919 221pp

The purpose of this investigation was 10 assess the ¢ffects of traiming in
testwisendss strategics on reading vocabulary test scores gnd on a test of
Lestwiseness for low and middle soc10-economic status stegents.

The testwaseness training program and the test of teltvisencss were
based upon those objecuons descnbed by Millman, Bishop, and Ebel (1965)
as clements independent of test constructor and/or test purpose The
objectives were time-using strategies, error avoidance strategies, guessing
strategies, and deductive reasoning strategies. .

SES designation was based upon Title 1 status and the percentage of
students eligible for free lunch The samplg consisted of 296 students who
were drawn from all of the available fifth §rade classes at each site and were
randomly assigned 10 the treaument and control groups. )

The treatment and control groups each received eight 45 minute aped
Jessons in four sessidns. The treatment groups received four cassette lessons
on follging directions-error avoidance strategies and time-using Sufiggies

and four lessons on deductive reasoping and guessing strategies. The control

groups received eight commercially developed listening comprehension
casselte lessons.

A Post-Test Only design was used and differences between the means of -

* the treatment and control groups were tested. The post-lests were given one
day afder the treatment was completed. They were the CAT, Form A, Leve!
111, Reading Vocabulary subtest and the Test of Testwisgness. The data for

this study were analyzed using ANACOVA for the Reading Vocabulary test

and an ANOVA for the Test of Testwiseness. The covariate was the prior
year's CAT Reading Vocabulary subtest. Each SES group was treated as an
independent and discrete study. -7
The findings for the low SES group indicated significant differences
between the treatment and control groups’ means on the Test of
" Testwiseness. as well as on the Reading Vocabulary test There was an
interaction effect between testwiseness and treatment on the Recadihg
. Vocaabulary test.
For the middle SES population, there was a.signiﬁeam effect between
the treatmen} and control groups’ means on the Test of Testwiseness, but
not on the Rdading Vocabulary test In addition, there was an interaction
1 sad testwiseness on the Rgading Vocabulary test For both SES
in effects for sex were significant on-any of the criterion

In eonjunion with the significant findings for the low SES group, this .

investigator concluded that training in testwiseness ig practical and
advantageous for those students and may enable them 1o obtain higher
scores on achievement (ests. '

In contrast with the low SES population results, the middle SES
population did not achieve statistically significant differences between the
treatment and control group means on the Reading Vocabulary post-test.
This investigator concluded that these findings could have been affected by
the ceiting effect of the Reading Vocabulary post-test. >

However, on the Test of Testwiseness, there were statistically significant
differences reported between the means of the middle SES treatment and
control grodps. The conclusion was that trainipg in testwiseness is beneficial
to the middle SES population for 2 1est of testwiseness. Since the Reading -
Vocabulary post-test results were not significant, and no interaction effect
was recorded between testwiseness and treatment, the relative benefits of
this trajning were inconclusive. ’

Given the significant findings of this investigation, and their
gmpBications, future researchers should replicate this study using }liﬂ‘emnt

. achievement tests, different populations, different grade levels, and other
testwiseness objectives as they relate to reading comprehension.
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THE EFFECTS OF A NEWSPAPER-BASED SUPPLEMEN-
- TARY READING PROGRAM ON THE READING ACHIEVE-
MENT ANIDRATTITUDES TOWARD READING OF FIRST
GRADE STUDENTS AT THREE DIFFERENT ABILITY
LEVELS. Order No. 8001017

LONG, Judith Loulse, Ph.D. University of Georgla, 1979.

438pp. Major Professor: Bob W. Jerrolda

. This study was an investigation of the Instructional effec-
tiveness of the Nowspaper Primary Reading I'rogram (NPRP),

a set of 92 nowspaper-based lesson plan materials designed to
supgloment basal reading instruction in the first grade. The
Newspapor Primary Reading Program materials were devel-
opdd by the rosearcher and Joy A. Marsee during the 1978
school year and were subjecied to teacher evaluation as a part
of Marsee’'s doctoral digsextation. The purpose of this study
was to compare the reading achicvement and attitudes toward
readinf of first grade students at three ability levels who re-
celved supplementary reading instruction in the NPRP mate-
rinle with those of comparable students who recelved s}swm-
atic supplomentary reading instruction in other types of
supplementary materiald and students who received no system-

atic supnfementarv reading instruction.

The subjects for this study were 824 {irst grade students
drawn from two suburban Atlanta, Georgia, school-systems.
Whole clagses of subjects were randomly assigned to one of

the following three treatinent gfoups:

Newspaper Primary Rdading Program (NPRP) group:

students who recelved tcacxr-dlrected supplementary read-

ing Instruction twice a wee
\ using only NPRP materials.

k\for 18 to 20 minutes per session

lementary Materials group: students who recelved
teacher-directed supplementary reading instruction twite &
week {or 18 to 20 minutes per sesslon using supplementary

reading materials other than the NPRP materials.

Control group: “students who reccived no.systematic, .
uwer-dlrected supplementary roading instruction in con-
nection with this study but wént about t routine work.

The treatment period lasted approximately five monthg,
from the.flrst of October, 1978, until the second week of
March, 1979. All students were pretésted using the Metro-
politan Read{hess Test in order to determine their classifioa-
tion into ability level groups (high, average, and low) for pur-
poses of final statistical analyses of the data. Post-treatment
assessment was accomplished through the use of-the

! Callfo
‘Achlevement Test, the Children’s Attitude Toward Read
Eui (Redelheim, 1975), and two researcher-construc -

struments (the Primary Objectives-Referenced Reading Test,

and the Attitude Toward Newspapers Test). Data from this.
study were analyzed using a serles of three-way factorial
analyses of variance in order to determine the effects of treat-
- ment and ability"level placed on each of the four dependent
measures. Additionally, in order to determine the extent to
which the teacher effect might have influenced the data, a ser-
tes of repeated measures analyses of variance was also uti-
lized to determine /the effects of treatment and ability level

placement on each of the four dependent measures.

The results of this investigation indicated that no statis-
tieaMy significant differences existed among the three treat-
ment groups. A differential effect on reading achievement or
attitudes toward reading did not result from supplementary
reading Instruction in the NPRP materials. Although there
were very predictable differences between the students i high,
average, and low abllity level placement groups, the results
of this Investigation Indicated that all three treatments af-
fected student reading achievement and attitudes toward resd-

ing to a slmilar degree.
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DIFFERENCES IN SIGHTU VOCABULARY ACHIEVEMENI OF
DEPENDENT AND l.‘\ipl-'.l'l’.r\'l)l-.r\"l' FIRST GRADE ( HUE.DREN
TAUGHT BY DIRECT AND INDIRECT TEA( HING METHODS
. ( Order No. 8009767
LuckerT, Ronert Damnn, SR, Eo D Montana State University, 1979
151pp .
The study was designed to determne if a diffarence existed 1n the mean
in sight vocabulary scores of Ibw and high dependent and independent
glr;l grade boys and girls taught by a ditect or an indirect teaching method
The purpose of the study was to conduct an expertmental inveshgation of
direct and indirect teaching methods in relationship to the context variables
sex and deprndent and independent pcrsd\nality types Reading sight
vocabulan was chosen as the cutenan vanahle
Seven research hypotheses were invesugated Three hypothgses were
used to analyze mean gain scotes of groups based on sex. pers ality type
and teachung method Hypotheses four, five and six addresse/two-way
interactions. and the seventh hypothesis considered three-wajy ipteracuons
Sex and indcpendency groupings were found to be non-sigmficant The
dependency grouping was significant Rescarchhypothesis number three
addressed differences of first grade children’s mean gain sight v_ocabulary
soores based upon direct and indirect teaching methods A significant F

value was observed A post hoc analysis revealed no significant differences -

between first grade children’s scores based on direct and indirect teaching
method. The significant F was accounted for by diferences between the
non-treatment group and the treatment groups Investigauons of two-way
and three wayinteractions were,not significant _

It (nd that regardless’of teaching method, pupils profited from
20 Both treatment groups achieved better results than the non-
wreayhent group Variations in teaching practices did not make a ‘dlﬂ‘crcncc
in gfoup mean gain scores on sight vocabulary, The sex of the child and

indegendency did not affect the level ofomcomc while dependency affected

{ learning pf sight vocabulary words. ‘
P pThe invm%igator challenged the idea that a single prcfened'leaChlng _
method exists, Both direct and indirect teaching me(h_ods provided a setung
in which children learned the desired outcome. Cenain cor_nex_mal factors
which researchers and practitioners must accox_noda(c are significant factors
affecting pupil performance on dependent variables. ﬂ\crc_fore. searching
for generic teaching behaviors in différent contexts recognizes the need to
develop an environment in which children are taught in a vanety of ways.

*

PREQUESIIONS, PRESTATEMENTS, CAUSAL EXPRFESSIONS,

" AND CAUSE-EFFECT PASSAGES: A COMPARATIVE STUDY OF
ADJUNCT AIDS AND INSTRUCTIONAL APPROACHES WITH
LOW AVERAGE AND GOOD READERS IN THE SIXTH GRADE

' Order No. 8010609

MeMORY, Davip McInTosy, Pu D. University of Georgia, 1979. 349pp..

Director: IraE Aaron

This study investigated ways to help low average and good readersin the
sixth grade comprehend cause-effect passages. The specific, bjectives were
(1) to compare four types of adjunct aids and no aids as de¥ices for
enhancing understanding of and learning from cause-cflecf passages and
(2) to compare six instructional approaches, four of which involved adjuna
aids, as strategies for improving ability to understand and learn from such
passages when no adjunct aids are present.

The materials used in these comparisons were 10 expository cause-effect
assages taken from 270 randomly sclected pages in sixth grade textbooks.
cept for titles added to orient readers, these passages were used as they

occurred in the textbooks. For each passage, fourr(adjunct aids were
constructed: () a main idea prestatement, statirfg the causal relationship
‘that formed the main idea of the passage; (2) an example prestatement,
describing a familiar example of the causal relationship; (3) a why
prequestion, requiring the reader to identify the cause or causes in the main
causal relationship of the passage; and (4)- an application Mon,
requiring the reader to identify which of two situations w: agous to the
catisal relationship. Four questions assessing ungderstanding of the main
causal relationship and 10 literal questions were prepared in multiple-choice
format for.each passage. As one instructional approach, eight worksheet
lessons on the comprehension of causal expressions were developed.
Following the sagne pattern as the test passage materials, six practice
passages were prepared with titles, adjunct aids, and posttest questions for
“dents in the other treatment groups.

>

&

Randdm sunples of 120 low average rcaders and 120 good readers were
formed among the sixth graders of the schools of Clarke County, Georgia,
These students were randomly assgned 1o s treaument groups. (1) the *
main idea prestatement group, (2) the example prestatement group. (3) the
why prequeshon group, (4) the apphcation prequestion group, (5) the no
adjunct aid gioup, and (6) the expressions lessons group Dunng one 30-
minute penod each week for ax weeks, each studént used the practice or
instrucuonal matenals assocated with las treatment group  The students
read their passages or worksheets inthvidually, answered the quesnans
independently, and checked their answers themselves Duning the seventh

» week each student read (wo test passages and answered the posttest

questions These results were used in compainng the six instructional
approaches Dunng the furst session of the exghth week, each student read
two other test pass#ges 1or the students in four treatment groups, these
passages were accompanied by adjunct aids The next day, cach student
answered the posttest questions for these passages Scores on these postiests
were analyred in the companson of adjunct mds .

Twelve hypotheses were tesied at the 05 level Analysis of vanance was
employed in detenmning whether differences 1n postiest means exisied, and
the Newman-Keuls procedure was used to identify which pairs of means
were different

Three null hypotheses were rejected. The first involved the five total
groups in the comparison of adjunct aids. Since there was a significant
interaction involving ability in this analysis, the total group means were not

_ compared The second rejected null hypothesis involved the good readersin

that analysis The comparisons of subgroup means indicated that good
readers in the no adjunct aid group performed significanty better on main
idea quéstions than did good readers given application prequestions and
those given why prequestions The set of companisons related to the third
rejected null hypothesis indicated that low average readers in the
expressions lessons group answered sigmficantly more Iiteral questions
following passages not accompaniedrby adjunct aids than did low average
readersin the w/ prequestion group

Substanual nonsignificant differences supporting previous rescarch were
noted among low average readers in the companson of adjunct aids Low
average readeis given why prequestions and those given main idea )
prestatements performed better on main 1dea questions than did the ones
given example prestatements, o

\

4

AN EXPERIMENTAL STUDY OF THE TREATMENT EFFECTS
OF WORD-ANALYSIS AND WORD-SUPPLY CORRECTION
PROCEDURES DURING WORD-ATTACK Order No. 8005786

MEYER, LINDA ANNE, Pu.D. University of Oregon, 1979. 140pp. Advisor:
Wesley C. Becker » :

The Probdlem. Empinical research has been conducted on several aspects
of the program design and teaching strategics of the Decoding B
(Engel n ct al, 1978) progam (Fisher, 1978; Stallings, 1978; Carnine &
71976 Cowart, Carnine & Becker, 1976; Carnine & Fink, 1978; -
rmine, 1976). The effects of correcting each mistake have been studied by
ine (1976) and Siegel (1973). Most of these studies have been
conducted on young students of low socio cconomic status. The findings
havelconverged into what Rosenshine (1977) has called direct instruction.

i ¢ combination of teaching behaviors with strong empirical support
and programming strategies with cqually strong support has afforded an
opportunity to study scparate variables that may.refine existing materials or
teaching strategies. : .

Correction procedures during word-attack were selected to be studied in
this experiment. Controversy exists in the ficld as to whether a skills
approach (Outo, 1976) or a whole-word approach (Goodman & Burke, 1973)
{s more suitable for correcting reading ggrors. The argument continucs in
theory, although there are virtually nd¥ata to support cither approach from
carefully gontrolled interventions of substantial duration.

This study of correction procedures was designed not only because of.
the on-goinf controversy in the field over which approach is better suited to
the needs of.remcedial readers, but also because the Word-Analysis
procedures advocated in Decoding B are difficult to train feachers to use and
implement. Also, there was no empirical evidence that within the carefully
designed word-attack exercises which include a great deal of word-analysis
practice, there was any need fot correctibn procedures that provided
additional word-analysis practice.

The difficulty training and implementing the Word- Analysis correction
procedures, and the lack of evidence regarding the superionty of the

2 ?roccdurcs provided the impetud for this study. :



Research Questions Two research questions were asked dunng this
expenment: (1) Are there significant differences 10 decoding performance
between groups corrected with Word-Analysis correction procedures and
groups conected with Word- Supply conrection procedures dunng the word-
attack poruon of word-attack practice during the first seventy lessons of
Decoding B (2) Will there be significant gains for the subjects in the
Decoding 8 program 1n decoding and reading rate from pretest 1o posttest?

Merhod and Procedures Ten teachers and 58 students were mandomly
selected and assigned o either the Word- A nalysis treatment or the Word-
Supply ucaunent. All groups began Decoding B wath lesson one All
mal_emls and procedures (with the excepuon of the correction procedures
during word-attack) were the same for both groups.

Group performance was monitored by the individual administration of
the Wide Range Achicvement Test, the Gray Oral Reading Test, and the
Placemgnt Tes1 as pretest and postiest measures. On-going progress was
measured by performance on the Cniterion-referenced tests administered bi-

* weekly during the 70-lesson study, and by analyzing the percentage of errors

“ successful reading program. The literature

v

made by the group 1n story-reading of the words that had been taught in
that lesson's word atiack.

Resulis Non-sigmficant differences were found on performance on the
main postiests between the Word- Analysis groups and the Word-Supply
groups on all norm-referenced and cnterion-referenced measures.
Educationally and statistically significant gains were made in decoding on all
l}mwums. and significant gains were made in reading rate on the Placement

est. '

Conclusions. The following conclusions seem warranted based upon the
analysis of the data: (1) Word-Analysis and Word-Supply conection
procedures’are equally effective preans of corecting word-attack mistakes.
(2) The Decoding B program uces statistically and educationally -
significant gains with poor read®i.

£
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A STUDY TO DETERMINE THE RELATIONSHIP BF.TWEEN.
ELEMENTARY PRINCIPALS' KNOWLEDGE OF READING AND

SECOND-GRADE STUDENTS' READING ACMIEVEMENT
) ' Order No. 8012726

MoogEe, CYNTHIA ANN MJNK, Ep D University of Houston, 1979. 184pp.
Chairnran; Dr. Witson H Lane

v pnncipal i ized in the literature as a key ingredient in a
The principal s recogn o also rcvcalcyd that the factor of
the "principal’s knowledge of reading” was the most frequendy listed
charactenistic of the principal deemed necessary for the success of the
i rogram
Md{;:: guoqg)ose of this study was (g investigate the relationship between
dementary principals’ knowledge of reading and second-grade students
reading achievement when controls for teacher knowledge of reading,
socio-economic background. fudent cthnicity, and student turnover
lied.

Pr‘ilrfgp:‘l)s?and teachers’ knowledge of reading was evaluated through
¢ Inventory of Teache? Knowledge of Reading by A. Sterl Artley and
Veralee B. Hardin. Three items were added to the inventory to reflect
current trends in reading instruction that have emerged since the .
development and revision of the instrument in 1975. _

Participating schools were randomly Selected frpm campuses within the

on IV Education Service Center area, an area includingseven counties
and around Houston, Texas. These participating schools contained a

fifteen percent or less student population cligible for free or reduced meals
and a fifteen percent or less student minotity populdtion. Student '
achievement scores for five students randomly selected from cach teacher's
dassrapm were recorded for testing completed in April, 1979. The study
consisted of 24 clementary principals, 85 second-grade teachers, and _425
second-gradestudents located in thirteen schaol digmas.

Six hypotheses wefe tested to examine the relationship between
principals’ and teachers’ knowledge of reading and second-grade student

. reading achievement. Several additional analyses were also performed.

.

LY

Y/

The statistical analyses faled to vield evidence to feject any of the null
hypotheses Theye weie no sigmficant difterences at the 05 k‘av'c; on scores
from the inventory between elementary pnncipals and second®grade -’
teachers: between elementary pnncipals who had and who had not taken
two or more professional reading courses, and between pninaipals and
tedchers who had and who had not been an thew position for fine years or
tonger There were also no significant differences in schools and classrooms
where pnncipals’ and teachers” scotes on the tnventory were labeled “high™
and schools and classtooms where these scores were labeled “low " No
correlation was found between teathers’ scores on the nventory and
second-grade students’ 1€ading achicvement scores The results of the item
analysis revealed that the pnncipals’ scores were higher than the teachers’
on sixty-five percent of the inventory The principals surpassed the lcacl\’
in the areas idenufied by the lnl(cmguonal'Rcadmg Association as 3
“Janguage foindations of reading.” “compichension,” “diagnosuc !
teaching,” and “program planmng and improvement " The teachers’ scores
exceeded the pnincipals’ on thirty-five percent of the inventory The teachers
attained higher scores in the categones of “word analynis™ and “enjoyment
of reading ~ However, these differences were not significant. Both teachers
and prinaipals excelled in the areas of "diagnostic teaching” and “program)
planning and improvement” Their scures were lowest in the category of
"language foundations of reading-"

Based on these findings, it is reconunended that: (1) The study be
replicated Using a sample that is representative of the national population.
(2) The study be replicated at other grade levels (3) Future studies be
made utilizing controls for "reading grouping patterns” within the schools.
(4) Expenmental studies examine the relationship between the knpwlcdgc
of reading of teachers who worked with principals who achieved high scores
on the inventory and the knowledge of reading of those teachers who
worked with pnncipals who achieved low scores (5) Additional research
studies investigate the cffect of training and tenure to teacher and principal
knowledge of reading and student reading achievement (6) The reasons for
a lack of difference in student reading achievement between teachers who
schieved a high or low score on the inventory be explored (7) The
Inventory of Teacher Knowledge of Reading be empirically validated

I'd a8

EFFECT OF DRAMA-RELAIED ACTIVLIIES ON READING
"ACHIEVEMENT.AND ATTITUDES OF FLEMENTARY
CHILDREN Order No. 8009727

Parpas. HELEN, ED.D. Lehigh University, 1979. 140pp.

The 1eading process is an application of interrelated communication
skills that evoke higher level thinking processes. Creative dramatics
activities in instructional design may offer opportunities for active
application of skills necessary to the development of such thinking
processes. —

The purpose of this study was to investigate the effect of drama-oriented
activities used in a systematic reading program upon the reading
achievement and attitude of sixth-grade students.

Data were sought to test the following hypotheses: (1) There are no
significant diffgrences between the reading achievement of sile-gnde
students engaged in a reading progiam integrated with systematic drama-
oriented activities (ex perimental group). students engaged in 4'basal reading
program (control group). and those students engaged in a reading program
supplemented by filmstrips (placebo group). (2) There are no significant
differcnces in reading achievement between male and female Students
engaged in the study. (3) There are no significant differences in attitude
toward reading between the students participating in drama-onented
activities in the reading program (cxperimental group), the students
engaged in a basal reading program (contro} group). and those students
engaged in a reading program supplemented by filinstips (placebo group).
(4) There are no significant differences in attitude toward reading between
male and female students cngagéd in the study.

The investigator administered two pre- and posttest inéasures to
determine the effect of creative dramatics strategies upon achievement and
attitude. The vocabulary and comprehension subtests of the lowa Tests of
Basic Skills were measures of achievement administered as a pretest in
October and as a posttest in June of the'same academic year. The Estes
Reading Attitude Scale which was a mgasure of attitudinal change was also
administered as a pretest in October aryjsa posttest in June. The treaument
took place over a seven month period.

Data examiped in this study were analyzed at the Computing Center,
Lehigh University, and at the Computing Center, Rutgers University.
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In order to be tneinded in the sample, a puptl had to fall to
tdentify all four words when the tnvestigator asked, “What 18
this word?” If the child failed to identify the four words, the
tnvestigator randomly assigned him to one of the four experi-
mental groups (modes of preacntation), and proceeded through
an Individualizéd teaching sequence with cach af the four words.
The 84 subjocts in the study received tdentical instruction;
only the mode of pregentation was different, During the in-
structiondl sequence, the investigator pointed to each letter in
the word being taught, and asked the child to say aloud its
name. Using that procedure, the tnvestigator forced the sub-
joct to notice the letters tn each word and the sequence of
those letters. ’ }

The investigator administered individually a word tdentifi-

" cation test and a word location test one day after he taught the
four words to a child. The samé two tests were administered
individually one week after he taught the four words. For the
word identification tests the investigator asked the child to
pronounce the printed {orm of each word taught when the n-

. vestigator fsked, “What is this word?” For the word location

\ ‘ tests the Investigator asked the child to point to the printed

\ form of each word taught when it was presented in a sentence
\ and the Investigator said, “Point to the word " An analy-

THE EFFECT OF PARENT l’Al(\li‘lPA'l'll)N ON SFCOND sis of varlance was performéd on the number of words iden-

Analyres of vanance and covanance using repeated measures were
petformed on the e and postachicyement seores A one way anatysis of
vanance w.as perfonmed on the pre and postatitude veores The covanate
was intelligence. Diflerences were consaidered statstically apnthcant at the
05 level of confidence )

T Analysis of data revealed that (1) There were no ugmhcant differences
between the achievement of students whose reading instructional program
included the nse of creatine dramanges staategies and those students whose
pr()gra.ni'dld not nclude such strateges (p> 05) (2) Ihere were n0
sigmficant differences in achicyement between maley and femalesin eather
the experuncntal, control, o1 placebo groups {}) Tere were sigmhcant
differences in incicase tn posiuve atitude about reading among the groups
The expenimental group showed a-ugmficant growth in better alttude about
reading (p< 05) (4) Ihere wasa agmbicant difference at the 05 level of
confidence in atitude about 1eading shown by malesin the expenmental
group The atitude of boys improved over the duranon of the study.

The findings suggested that although creative diamaucs did not improve
reading scores Of sixth prade students, boys developed more posiive
atutudes toward reading as a resydt of creative dramancs

GRADE READING ACHIEVEMEN K Order No. 800832t tified and located correctly by the 64 subjects during the tour

B T tests. There were no statistically significant differences-found
PEJ'U.QINS( Iris Wiriams, IFn D Texas Sbiuhem Universiry, 1978 78pp betwesn the responses of the subjects in each of the four ex~
Adv:scr:_ Professor kmcph Butler \ ' perimental groups, regardless of the test or the time of ad-
ministration.

The results of this study do not support the contention that
words should be taught without picture clues. More likely, the
resultMpport the belief that there are many tangible vari-
ables affecting the child’s ability to learn words.

The purpose of this study was Lo investigate the effect of parent
participation 1n schoo! acnvities on stcond grade reading achievement. The
theoretical assumpuon was that incrcased parent parbaipation in school
acuvities would 1ncrease student achievement.

The sampie in the invesugauon onginally consisted of 400 parents and
400 students As a result of montality, there were data for 292 parents and
232 students Data were collected through the use of the Parent Interview
Form and the lowa Tests of Basic Skills , .

The data were agalyzed using a t-test of significance and the point '
bisenal correlation statistical test

The findings revealed the [ollowing: (1) Therk was not a significant
difference between the 1eading achievement of second grade students who

" received parental assistance with school related tasks and thdse students
who received no parental assistance (2) There was not a sigmficant
difference between the attitudes of the assisuing parents and non-assisting
parents toward education {3) There was no signtficant relauonshp between
parental attitude toward educauon and student achievement (4) There was

- no significant relasonship between the parents” attitude toward education

"= and student achievement for the experimental group. (5) There was no
significant relationship between the parents; attitude toward educauon and
student achievement for the control group.

The data appear to warrant the following conclusions: (1) Parental &
assistance did not increase reading achievement of second grade students.
{(2) Parental atutude toward educauon is not related to reading achicvement
of second grade students. (3) All hypotheses were accepted Thercfore,
vanables other than pargeal attitude toward education must be operating
within the attainment of'reading achievement of second grade students,

THE RELA'f‘lONSHlP OF TEACHER REINFORCEMENT TO
PUPIL BEHAVIOR AND READING ACHIEVEMENT
Qrder No. 8001037

POWELL, Glen Huel, Ph.D. University of Georgila, 1979,
117pp. Supervisor: Dr. Robert Aaron

Two major questions were answered in this study. First,
how are teachers’ réinforcing behaviors related to pupils’ on-
task behaviors? Second, how are teachers’ reinforcing behav-
fors related to puptls’ reading achievement? Forty-eight sec-
ond grade teachers and their pupils were evaluated by a fre-
quency count of behavior during group instructton in sight vo-
cabulary, word recognition, and comprehension skills,

. Teachers’ positive and negative reinforcing behaviors were
categorized as being either academically or non-academically
oriented. Puplls’ on-task behaviors consisted of three dif-
ferent behavior categories.

Pearson Product-moment-correlation coefficlents were
calculated to test relationships between teachers’ reinfore~

R ing behaviors. Teachers’ negative non-academic was related

to pupils’ on-task behaviors. None of the other reinforcing

THE EFFECT OF PICTURES ON KINDERGARTEN PUPILS’
ABILITY TO LEARN WORDS IN ISOLATION AND IN CON-
TEXT Order No_ 8001035

POOSTAY, Edward John, Ph.D. University of Georgia, 1979,
181pp. Major Professor: Ira E. Aaron

Some researchers have found that elementary puplls can
be distracted from printed words if pictures are presented as
clues to the pronunciation of the words. Therefore, they have
concluded that words can be taught most effeatively without
the use of pictorial clues.

This study Investigated the effect of pictures on the abllity
of 84 kindergarten pupiis to learn four words: bird, door,
fish, ahd book. In order to achieve the objective, the invet:t(f‘

tor tdught each of those words by four modes of presen

on: (1) word taught in isolation, (2) word taught in isolation

@ 1th a picture, (3) word taught in a sentence, and (4) word
EMCWM in 2 sentence with a picture.

Aruitoxt provided by Eic:
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behavior eategories were related to pupils’ on-task behaviors.

A series of multiple regression e quations were ealculated
to test the relationships between teachers’ reinforcing behav-
lors, pupils’ on-task behaviors, and achievement. Puplls’
prior-achievement was controlled in each of the multiple re-
gression equations. Pupils’ on-task behaviors were not re-
lated to reading comprehension achievement. Teachers’ rein-
forcing behaviors were not related to etther vocabulary or
reading eomprehension achievement,

The Pearson product-moment correlation coefficients be-
tween each of the independent variables were examined, Exam-
ination of these intercorrelations indicated that prior-achieve-
ment was related to negative reinforcement, negative academic
reinforcemnent, and on-task behavior. Prior-achievement was
not related to positive reinforcement. The variables that were
related to prior-achlevement were also related to end of year
achievement. The difference between tHese univariate rela-
tionships and those in the multiple regression correlations
suggest that the covariate, prior-achievement, affects teacher
and puplil behavior, N



READING PERFORMANCE MEASURED BY INFORMAL
READING INVENTORIES IN AREAS OF MOST EXPRESSED
INTEREST AND LFAST EXPRESSED INTEREST

(ider No 8004085

"RAMIREZ, R11oDA LaMAsTUS, Pu D _Soluthern Hlinois Universiry at
Carbondale, 1979 229pp Major Professor. Dr. Margaret Keyser Hill

This study invesugated the relatonship of interest to reading
performance on informalreading inventones in the areas of most expressed
and least expressed interest. It was believed that seaders would have higher
reading performance on matenal of most expressed interest as compared 10
reading performance op matenal of least expressed interest

A review of the liter§ture was given on the effects OfimchSl?nmding
performance An historikal background was also given on the supportng
areas of reading intereststinformal reading inventonés, readability, and
procedures.

The sample consisted of 20 fourth grade boys and )0 fourth grade giris
from self-contained classrooms in 2 schools in East Baton Rouge Parish,
Louisiana. The subjects were individually tested using an interest
determiner and informal reading inventones constructed by the researcher.

Analysis of vanance revealed significant results-in favor of reading
performance on material of most expressed interest. The interaction effects
of interest by school and interest by sex were not significant,

It was concluded that interest in the matenal read does increase reading
performance. Consideration of a child’s interest during diagnosis and
instruction was recommended Various suggestions were given for follow up
studies.

THE INTERACTION OF BEGINNING READERS' STRATE -
GIES AND TEXTS REFLECTING ALTERNATE MODELS OF
PREDICTABILITY Order No. 8000619
RHODES, Lynn Knebel, Ed.D. Indiana Unlversity, 1979. 223pp.
Chairpersons: Dr. C. L. Burke and Dr. J. C. Harste

Statement of the Problem: The study investigated the rela-

tionship ship between reader performance and the semantic struc-
ture of texts. The study was based on two assumptions:

-~that the author's theoretical orientation to reading
influences the semantic structure of the text

--that the reader’s gomprehension and strategies are

affected by the semantic structure of the text.

It was hypothesized that readers would more effectively
read texts reflecting a whole language theoretical orientation
{more predictable stories) than texts reflecting skills and pho-
nics orientations (less predictable stories),

Procedures: Four texts were selected from first grade
basal readers representing alternate views of the reading pro-
cess. Two texts, representing a whole language orientation,
were selected to encpc:;zige childrfn to use the syntactic and
semantic systems effgetively in ptedicting meaning; twq other
texts, representing ptonics and skills orientations, reflected
a belief that the letter or word was the central unit of language
and a necessary mediation to meaning, An analysis (Good-
man & Burke, 19]2) was made of the miscues and retellings
generated by 13 first graders reading the fQur texts. The chil-
dren’s perceptions of the reading process were identified using

" The Reading Interview (Burke, prepublication). Data was also
analyzed to determine the children’s story preferences and
their focus (word or meaning) during the process of reading
a# evidenced by in-process gpontaneous verbalizations.

Three semantic discourse analysis methods were outlined
as useful for application to the four texts: cohesion analysis
(Halliday & Hassan, 1976), propositional analysis (Kintsch &
van Ditk, 1978), and story grammar analysis (Stein & Glean,
1978). Two qf the techniques, cohesion analysis and story
grammar analysis, were utilized in generating semantic text
descriptions which were compared with observed variation in
reading performance. N

e '

) ~

Findings and Conclugions: Intra story vavintions in read.
ing pnr-f“ornmnrv were found as well as inter story variations.
In apite of the perviciive influence of the children’s petfaonal
fheoretical orientalions an overall reading performanece, por
tfons of the more predictable stortes encouraged more eftec -
tive rendlng strategies than other portions of the same gtories
and all portions of the less predictable stories. Retalling
gcorean and story pn'h'rc'l_u‘o ratings were higher for the more
predictablo stories. Spontancousn verbalizations {ocused on
meaning in the more predicfable stories and on words ip the
leas predictlable stories

In the storfes confirmed to be more predictable, cohestion
analysis revealod (a) a trend toward a greater number of co-
hesive ties thaugh na direct relatton was found between reader
performance and number of tice aver story portions, {(b) mod -
eration of cohesive distance between the cohesive and presup -
posed items, and (() parger percentage of reference and con-
junction ties. N

: Analyﬂcu of the length of lexically cahesive items and the
oxtent of epiande repetition revealed that the more predictable
stories were characterized by repetition of Inrge language units
and the less predictable stories by repetition at the word level.

Story grammar analysis revealed that all but due episode in

the predictable storles were found to be complete while half
the episodes in the less predictable gtories were incomplete.
Most incomplete episodes lacked a direct consequence, an
omission which generally cauges a decrease In recall for first
graders (Stein, 1978). CAUSE relationg were found to char-
acterize a majority of the more predictable episode relations
while THEN relations characterized all of the episode rela-
tions in-the less predictable stories. Causally connected epl-
sodes have been shown to be better recalled (Stein & Glenn,
1978). Most of the episodes in the more predictable storios
were embedded, creating a tight structure. None of the less
predictable story episodes were embedded.

Relationships found between reader performance and the
semantic text structures suggest that selections which focus
reader attention on se mantics facilitate camprehension by en-
couraging more effective utilization of all available cue sys-

.

tems.
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TUTOR EFFECTIVENESS UNDER DIFFFRENT LEVELS OF
TRAINING FOR TEACHING THE VISUAL DISCRIMINATION OF
LETTERS Order No. 8010989

SHUSTRIN, RICHARD IRWIN, Pi.D: Fordham Universiry, 1980. 306pp.
Mentor: Trina [.awson

The purpose of the study was 1o compare the effectiveness of cross-age -
tutors who were extensively trained in an instructional! program and tutors
who were minithally tmined and who utilized theis own technigues in
teaching the visual discrimination of b from d, and p from q to kindergarten
and first grade children.

The extensively trained tutors utilized a program designed by the
investigator based on Resnick’s (1976) Rational Task A nalysis (RTA). The
RTA is a maximally efficient procedure which prescribes the minimum
number of steps in the most economical time in leaming a specific task, The
RTA in the present study employed transparent overlays and color
highlighting of the distinctive features of the letiers to teach the visual
discrimination of the most confusing letter pmrs of the alphabet (band 4, p

and 1%2

e minimally uamcd tutors were left to develop their own technique
(as described in Resnick’s Empirical Task Analysis, ETA) in lcachm; the
same discrimination lask. The ETA is a procedure based on a learnér's own
persoml stralegies in mastering a task, rather than the mrcfully prescribed

Erescnlcd in the RTA,
cally, answers were sought to the following questions: (1) Will

there be sngmﬁmm differences between posttest scores op a test in visually
discriminating b from d, and p from ¢, of the pupils of extensively trained
tutory using the RTA and the pupils of the minimally trained tutors using
the "A?(2) Will there be significant differences between postiest scores
on aYest to name the letters b, d, p, and ¢, of the pupils of the extensively -
trained tutors and the pupils of the minimally trained tutorsg,
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The subjects weie 48 iRh graders fiom a Tile 1 elementary school in
Manhatian, who were the tutors, and 48 kindergarten and fint-grade
children fiom the ame school, who were the tutees. The subjects were

3. Tho scores on the post-test and the reading percontiles
were positively correlated.

randomly selected and dinided o two groups One group was composed 4. .'l‘ho cas1elation between the seading porcentiles and the
of 2" extensively rained tutors and thewr 24 luwcs)}hc other group _ . difference botwaen the scores on the pro-test and post-test
consisted of 24 mupwmally uained tuton and their 24 tutees was not significant.

A screcning test was administered to all subjects to make gure that the

tutees could not discnimnate the letters and that the tutors had mastered Within the Mmitations of this study, the folfowing cnclu-

letter discimunation pnor to the tutonng sessions The tutonng seswons stons were justified:
lastc_d .fOI 13 schoaldavs, at the conclusion of \,vh"d] two tests were & 1¥ Studenta with lower scares on the pre-teat tended to have
administeied o the tutees to detenminef they I(,a_mcd 10 discrumnate an ‘ larger gains when measured on the post-test,
name the letters .
Results of the study were as follows: (1) Both groups of tutees showed 2. The corvellttion between the pre-test and post-test scores
'mcrc;aseq posttest scores on all tests indicating the cffectn eness ofcmsga;e . was highor for the control group than for the oxperimoental
tutoring in teaching the visual discomination of letters (2) The extensively group :
trained tutors using the RTA were sigmficantly more successful than the : _
minimally tramed tutors using the ETA_ both in teaching the visual 3. The program of instruction was used satisfactorily by
discrimination of b from d. and pfrom g(r = 2W,p?> 05.df = 46) and n teachers with limited tlassroom oxperience. The intérns
naming the letters (r = 767, p > 05, df = 46) ) evaluated the program of instruction both in mectings and on
In conclusion, the findings of the present study seemed to indicate that the provided questionnaires. (See Appendix E.} A brief sum-
crossTage wutopng was cffective ip teaching the visual discrumnation of b mary of thelr comments follows, .
from d. and p from g. and naming the letters, in varying degrees of success. ™ a) Four intoms reported that the stated objectives were
The ETA utilized by the minimally trained tutors, while not as successful as not fnet tor Lesson 16. One roported that the objectives were
the RTA u«cd by the extensively trained tutors, sull proved to be ¢ffective in not met for Losaon 15 in her class. The interns felt the rest
_teaching the visual discnmination of letters The findings of the study lent of the lessons did moeet the established objoctives.
further support to the necessity and desirability of employing tutoring in the b) The interns feolt that the lessons satisfied the Intellac-
classroom _tual level of the students In all but a fow isolated cases.
" c) All the Interns stated that the lessons were very inter-
! . ‘wmting for the students, genorating many discussions.
. N ) The lessons seomed to be an appropriate length for
) C : the students. A few, however, reported that the pasting in-
A BEGINNING PROGRAM OF READING GRAPHS FOR volved in three lessons wns too time conguming for some
SECOND AND THIRD GRADE STUDENTS . child¥en.
Order No. 7922780 o) Three other problems were reported. The candle In
: the oxperiment for Lesson 13 did not burn quickly enough to
SLAUGHTER, Judith Pollard. EA.D. Duke University, 1979. stiow dramatic results. Some of the graph forms did not pro-
188pP. Supervisor: Anno H. Adams vide enough spaces for all the information. A few children in
. . two classes reportedly became upset in Lesson 8, because
The purpose of the study was fo develop and evaluate a pro- they had not beon selected as part of the sampla.
gram for teaching the reading of graphs at the second and . f) Al Interns felt that the gulde was very complete and
third grade levols. easy to follow.

Two hundred twenty-two students from four schools in the
Protestant School Board of Greater Montreal, Montreal, Que-
bec, Canada, participated in the study. Eighty students in the
study were in the second grade; 142 students wore in the third
grade. Interns In the Diploma Program of McGill University
presented the program of lnstruction in reading graphs to the
111 students assigned to the experimeontal group. The remain-

ing 111 students formed the control group. A STUDY OF FULL-DAY ALTERNATE DAY VERSUS
The Gates-MacGinitle Reading TestsPrimary B, Vocabu- 2 HALF-DAY EVERY-DAY KINDERGARTEN SESSIONS
lary gnd Comprehension for second grade and Primary C, " Order No. 8000049
Yocabulary and Comprehension for third grade were used to - . ) i
measuro reading ability of all students. A pre-test and post- ' SMITH, Robert Allen, Ph.D. Bowling Greon State University,
test In reading graphs were also administered to the students 1979. 130pp.
in the study. \ )
A_coryelated T-test was used to determine if there was a )
significant difference between the mean scores on the pre-  Purpose ’
test and post-test for each group. Analyses of variance were 'The purposes of this gtudy were to: 1) compare the achieve-
used to study the effects of the treatment groups in relation- % ments In roading yeadiness; 2) compare the attitudes toward
ship to grade level and sex upon the difference between the school; and 3) peer acceptance of kindergarten students when
“pre-test and post-test mean scores. A Pearson correlation ~day every day gessions were compared with alternate
was used to measure the strength of relationship between the day full-day sessions.
reading test percentiles and the post-test and gain scores in : ' .
the graphs readability test. . o Proceduro--First Year Kindergarten, 1977-78
mm l;es\.:lfs of the statistical analyses produced the follow-. _ ‘The study sample was composed of eight elementary -
gSs: ) schools: Approximately eight students in twenty-nine classes
1. While both treatment groups made statisticall significint * were randomly selected and were administered the Slossen_
grine in their test scores In the rcading of graphs, the In- : Intelligence Test during the fall. By the end of the schqol -
¢reases made by the experimental group were substantially S ‘ year approximately two hundred of tiese students were still
greater than those of the control group. R enrolled 14 the same classes and had also been administered

~ during May, 1978 the Metropolitan Reading Readiness Test

3. Neither sex nor grade level had any significant effect on battéry, B Attitude Toward School Instrument and a socto- :

::':‘lg:re‘;l?;::ett:ez\ pre-test :d post-test scores. It can . metric nstrument. On April 4, 1979 all first graders In the *
re e Increase In the scores on the test for the eight sample schools were given the Metrogolitan Achleve-
reading of graphs was the result of the treatment. ment Test. .

:
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Findings

1) At the end of-the kindergarten vear, a deftnite trend
was evidenced showing the half-day students (especially the
boys) scoring superior to full-day students on the Metropolitan
Reoading Rendingss Test battery.

2) At the end of the kindergarten year, no significant dif-
ference was present In the students’ attitude toward school.

3) At the end of the kindergarten year, no significamt dif-
ference was found botween the hulf-day and full-day studonts

* relating to the number of isolates in various classes,

4) At the end of the second year, data collected and ana-
lyred revenled that tirst grade studeénts who attended kinder-
garten on a daily half-day basis scored equal to or higher than
the first grade students who attended kindergarten on a full-
day alternate day basis.

i
Conclusions

Findings, ove two-year study, indicate that the dally
half-day undcm%mdenm are better propared for the

first grdde and that these same students score higher at the  ~
end of the first grade than do their counterparts who attended
kindergtrten on an altornate day full-day basis.

A Significant Question

Would similar findings occur i the same study should be
gonducted with different school systems over a different time
period?

-

CQGNITIVE STYLE AND READING: THE
INTERRELATIONSHIPS OF FOUR COGNITIVE STYLES AND
THEIR INFLUENCE ON READING PERFORMANCE

Order No. 8000536

- TAMOR, LYNNE, Pu.D. University of California, Berkeley, 1979. 264pp.

For some time, both educational researchers and educational

ﬁndlﬂoners have been concerned with individual differences in reading

performance of children at the same general stage of reading acquisition as
well as differences across stages of development One response (o these
concerns has been a growing literature describing the role in the reading
g:cocw played by cognitive styles. Most research’on this topic, however, has
n relatively atheoretical since no general theory accounting for both
cognitive style and reading has been put forward. This dissertation
represents an atiempt 10 develop such a model ahd use it 10 generate
redictions about the relationships between different styles and the
fluences of those styles on reading performance. .
The theoretical approach is base(r;n Pascual-Leone's Theory of
-Constructive Operators, a general process-structural model of cognitive
processing extending Piaget’s purely structural model of cognitive

development (The theory attempts to account for learning and
. developmept, and for moment-by-moment processing. It provides an
explicit deftnition of cognitive styles and their role in determining cognitive

performance, as well as sccounting for affect and other factors frequently
omitted fron cognitive theories. At this point the model is developed at a
rather general level and cannot be directly extended to account for reading

. performance, |t is compatible in most respects with Rumelhart's interactive

mode! of reading, however, and even facilitates expansion of that model w
account for development and motivational influences. The first chapters of
this dissertation are devoted to inlegmini Rumelhant's reading model with
Pascusl-Leone’s general cognitive model in order to generate empirically- .
testable hypotheses concerning the influences of cognitive styles on reading
performance. In addition, the relationships between the four styles under
sudy were also considered since each reader's performance may be
influenced jointly by several different stylistic parameters.

. -e .

sxth grade groups at the 05 level of confidence (1) Theie were sigmficant
differences i mean scores fiom pre 1o post tests at ifth grade for the
expenimental groups Tighty one percent of the subtests and PART
ndicated agmificant grins at the 05 level of conhidence (4) More than fifty

" pescent of the subtests and PABT indicated no agnificaht Bifferences in

mean scores from the pre. 1o post tesis at sicth grade for the expenmental
group at the 05 level of confidence (5) There was no significant dafTerence
In mean scores fiom pre 1o post tests at fifth grade for the control groups
Sixty-six percent of the subtests and the PABT indicated no sigmficant
dfferences atthe 05 level of confidence (6) There was no significant
difference 1n mean scores fiom pre- to post-tests at sixth grade for the
control group Ninety-five percent of the subtests and PABT indicated no
ugnificant dilferences at the 05 level of confidence _

Conclusions. Based on the findings, the following conclusions were
drawn: The experimental fifth grade students made significantly greater
gains in study skills than those in the fifth grade c_onlrol group.

Although experimental sixth grade students did n6t make sigmficanty
greater gains in study sklls thanthose in the sixth grade control gioup, there
were measurable gains made in fifty-two percent of the subtests, and eight
percent more showed sigmficant gains.

Subjects in the study were 117 second, third. and fifth graders attending
a predominantly white, upper-middle class, suburban elementary school
Each child was tested individually Four different stylisuc dimensions were
measured- field dependence-independence (FDI), unpulmi!y_-rcﬂcction (I
R). attentional ngidity-fiexibility (ARF), and adapuve fiexability (A.F).
Separate measures were used for each style In addition, each child’s mental
processing power (M-power) was esumated via the Backward Digit Span
Overall reading achievement was measured by the WRAT reading subtest,
and oral reading samples were collected using. the Gilmore Ora) Paragraph
Reading Test The tape recorded reading samples were subjected to miscue
analysis. S

Moderate correlations between all pairs of true cognitive styles were
predicted. FDJ and I-R were found to be strongly related at all grade levels,
and FDI was also related to AF at fifth grade. 1t was concludgq for both
theoretical and empirical reasons that ARF is not a tnye cogniive style.

Further, it seemed likep that I-R was a cognitive style only insofar as it
incorporated FDI. o

The reading samples for cach child were divided into easy and hard text

on the basis of individual reading achievement level. Miscue profiles were
developed separately for each set of texts and differences between text
difficulty levels were examined. Significant differences in miscue profiles

' ’ s
THE EFFECTS OF THE USE OF THE EXEMPLARY CEN-
TER FOR READING INSTRUCTION’S PROGRAM ON A

SELECTED GROUP OF ELEMENTARY SCHOOL STUDENTS
: Order No, 8000030

VELVIN, Mary Jo Poovey, EA.D. East Texas State University,
1979. 168pp. Adviser: Mary L. Jernigan

Purpose of the Study: The purpose of this study was to
investigate the effects of the use of the Exemplary Center for
Reading Instruction (ECRI) technique on the achievement of
a selected group of elementary school students. Of primary
concexrn was the achievement of students in word knowledge,
word discrimination, and reading comprehension between stu-
dents taught by the ECRI technique and students taught by the
traditional basal approach, The students’ achlevement was
also oompared according to the sex of the subjects. The data
were obtaineéd from end-of-the-year achievement test scores

on the Metropolitan Achlevement Test (MAT) for the school
yoars of [5’;?-'15 1078—-T7, and 1977-18.

Procedure: A school in Northeasf Texas that taught both
the basal approach and the ECRI tgchnlqde was selected.
Eight teachers who met specified criteria were selected. Four
teachers were found who met the ECRI criteria and four who
- mat the basal criteria--thus giving a total of eight teachers.
The ECRI teachers were teachers who taught the basal ap-
proach In the school year of 197876 and changed to the ECRI

7
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approach for the school years of 1976-7T and 1977-78. The
four basal teachers were teachers who taught the basal serios
for the school years of 1975-76, 1976-77, and 1977-78. The
students involved In this study were students who had been In
one of the teachers’ classrooms during the school year of
1975-76, 1976-T7, or 19TT7-T8. A total of 484 students was
involved. L @

During the sprlng semester of 1979 the examipner analyzed
the data received from end-of-the- yoa“chlevement test scores
on the MAT. Scores from achievement testa during 107%-178,
1976717, and 1977-78 wero uscd to determine whether there
were any statistically significant differences between the two
groupl ln reading achie¢vement.

8: The study resulted in the following findings:

[ No statistically significant difference was obtained on
word knowledge, word disc rimination, and reading comprehen-
sion scores of students who received ECRI instruction or stu-
dents who received basal Instruction for the school years of
1975-176, 19761717, or 1977-178.

2. No statistically significant difference was obtlained on
word knowledge, word disc rimination, and reading compre-
hension scores of female students who received ECRI instruc-
tion or female students who recelved basal instruction for the
school years of 1975676, 1976-77, and 1977-78.

3. No statistically significant difference was obtained on
word knowledge, word discrimination, and reading compre-
hension scores of male students who received ECRI instruc-
tion or male students who recelved basal Instruction for the
school years of 1973-76, 1976-77, and 197718,

Conclusions: The following conclusions were advanced:

8tudents who recelved ECRI Instruction improved no
mok in their word knowledge, word discrimination, and read-
ing comprehension skills than did students enrolled in classes
in which the traditional basal approach was taught. Findings

- of this study contradicted results of other studles concerning

the ECRI reading program. A review of literature showed
statistically significant gains in other areas of the country
in whi¢h the ECRI technique was. taught.

2. Females who received ECRI instrdetion improved no
more in word knowledge, word discrimination, and reading
comprehension skills than females who recelved basal in-
struction. Perhaps, then, the teaching of readifig has no
greaten impact on one group of females ns compared to another
group of females,

3. Males who received ECRI instruction improved no more
in word knowledge, word discrimination, and reading compre-
hcnblon skills than males who received basal instruction.

Even though there was no major significant difference in males
whoi recelved ECRI and basal instruction, there was one minor
leant difference in word knowledge scores of males in
the ECRI group who recelved basal instruction in 1978-76

RI instruction in 1977-78. Perhaps, then, the ECRI
does Improve wo rd knowledge skills for males.

.',@ 1

A PSYCHQUINGUISTIC STUDY OF THE RELATIONSHIP OF
COGNITIVE, DEVELOPMENT AND THE READING STRATEGIES
Us BY SECOND GRADERS " Order No. 8007852

&MNB GILmORY Pu.D. The Unlverslry of Michigan, 1979.
ltl & 1 Irene K. Heller
epu

+0f the study was to examine the relat;onship of level of

. cognitive development and the way in which young students read.

The subjects were fifty-one second graders from a mid-western middle
class public school. The data for the study were obtained from the subjects’
responses on both cognitive and oral reading tasks. Three Piagetian tasks °
wu used to determine cognitive level; (1) conservation of liquid quantity,

contept development of the term “brother/sister,” and

dcvalopmenl of logical thought using sentence compleuon with

use.” Reading strategies were evaluated from oral reading responses
* on frustiation level passages of the Woods Moe Analytical Reading
Iumnwy. forms A and B, analyzed with miscue analysis prooeduru.
““qued by Goodman and Burke (1972).

-

A sub study of inter-rater rélintnhity was ;:onducu‘d m order 10 conbrm
the reliabihy of the muscue procedure With a sample of ten subyjects,
reliabihtv averaged 91 and ranged fiom a low of 8010 a high of 97 (Fbel,
1972, and Tuckhan, 1978)

Statistical analysis uuhzed muluple regression procedures The
hypotheses exannned were: (1) Subjects with lower levels of cogmuve
development focus mote on grapho phonemic clues than subjects with
higher levels of cagmiive developient. (2) Subjects with lower levels of
cognitive development make nuscues which mter fere with meaming more
than subjécts with ligher levels of cogmtive development () Subjects with
lower levels of cogmuve development attempt (o self-cortect thpse miscues
which interfere with meaming less ofien thag subjects with mgher levels of
cognitive development (4) Subjects with lower levels of cognitive
development make a lower percentage of successful self-corrections than
subjects with higher levels of cogmtive development

Data analyses revealed the cognitive Because Task is an impo
predictor of cenain reading strategies. The making of miscues whm1
interfere with meaning, the inadence of self-correcton when thefe is
meanj ge. and the use of the graphic cueing system relatg -
si tly'1o the cogmuive Because Task With attempt to self-correqt
when there 1s meaning change, predicign can be increased with the use of
the Conservation Task as well as the Because Task -

In contrast, the use of the grapho-phonemic cueing system and the
incidence of successful, or exadt, seif-correction do not show a significant
reladonship to the cognitive tasks of this study. Finally, the Brother/Sister
Task was not an imponant predictor of reading strategies.

Secondary analyses were conducted in order to examine the relationship
of the coguitive 4asks, reading strength strategies, and frustration level.
Findings suggest a strong relationship between reading strength strategies
and (1) frustration reading level, followed by (2) responses on the cognitive
Because Task, and (3) responses on the cognitive Conservation Task.

Results show the Because Task to be a significant measure of: cognitive
development, the relationship of cognitive development and reading

strategies, and the relationship of cognitive development and reading
frustration level In some cases, this relationship is suengthened by the
additiop of the Conservation Task. However, this study suggests the
Conservation Task, alone, does not relate strongly to the strategies students
apply when reading. y

The study demonstrates the relationship of cognitive development to the
strategies a reader uses and, particularly, to-the interaction of reading
strength strategies. The significance of the study is that it provides empirical
support for theoretical models of reading as a psycholinguistic process.
Further, the study ptovides additional empirical support for the miscue
mal(;:is procedure.

ral reading responses can be a signal, tosthe researcher and the teacher,
of opérations in the child’s mind during the reading process. Further study*
of the relationship of cognitive operations to their specific application in the
reading process is needed to strengthen and broaden our knowledge of the
reading process.

AN EXAMINATION OF THE RELATIONSHIP BETWEEN THE

COGNITIVE LEVELS OF TEACHER QUESTIONS AND

SELECTED STUDENT PLACEMENT AND TEACHER VARIABLES
Order No. 8004604

WHITTEMORE, JUDITH 'DUNCAN, ED.D. University of Virginia, 1979. 114pp.

This study was intended to examine the substantive questions asked of
children assigned to different reading groups and grade levels in an
elementary school to determine whether or not the cognitive levels of

yestions varied from group to group and from grade to grade and to
ﬁewmine whether or npt the questions varied in rclatioryuchcr
measures of expcner\c)e}) training, or race.

The subjects in this study were thirty-three teachers assigned o teach
grades two through six in one school division. Two observers visited each of
the thirty-three classrooms during a directed reading-thinking activity and
categorized teacher questions on a four-point scale as literal, reorganization,
inferential. or evaluation type questions. These visits were distributed in
such a manner as lo assure observations of reading groups of high, average,
and low reading achievers.at each grade level The subjects in this study
were surveyed to determirie the number of years of teaching experience, the
number of years of participation in the school division's inservice training in
the language experience approach to reading and the directed reading-
thinking activity, and their racial identity.



The data collected through the observations and the survey was analyzed
through the uthzation of the Pearson corréiation coeflicienitest, analysis of
vartance, and Tukey HSI) muluple range test, and regiession analysis.

_ Findings of the study may be considered within the scope and
lmiuwvons placed on the study The findings included: There was a
significant relationship between the inferential comprehension level of
verbal questions as nd the grade level assignment of children in grades
two, three, four, five, and six There were significant relationships between
the cognitive levels of ¥erbal questions asked and the reading group
assignment of children if-achievement levéls high, average, and low There
were significanLrelationships between the cognitive levels of questions
asked and the expenence of teachers, There were significant relationships
between the cognitive lcv_e‘lgquucsnons asked and the specific training of
teachers in the directed readdhg-thinking activity There was a significant
relationship between the inferential comprehension level of questions asked
and the racg of the teacher. At the inferential comprehension level of .
qugstions, when all of the variables studied were considered together, the
staydem grade lcvc_lJ,placemcnl, the student réading group assignment, the
teacher expenence, the teacher training, and the teacher race, they all
ocontributed significantly 1o the differences in the percentages of inferental
comprehension questions askdd. '

- The findings were discussed in relation to the assumpuion that questions
can be an integral part of a teacher suategy designed 1o stimulate cognitive
growth in children. :

Recommendations for further study were asserted.

+ .

+

THE EFFECTS OF CLOSE TEXTUAL ANALYSIS ON SIXTH
GRADE STUDENT'S ABILITY TO PRODUCE A GIST OR
SUMMARY STATEMENT Order No. 8006686

WiLSON, CATHY ROLUER, Pi.D. University of Minnesota, 1979. 182pp.

The study was cqn\dr\;fceled to determine whether {nstructing sixth grade
students in 1dentifying Mre-text organization of passages would improve
their reading comprehension of the passages. Text organization refers to the
global structure of the passage which determines the relationships among
ideas. Two text organizational patterns or wnuing styles were used in this

- fludy--expository amd narrative. The expository versions of the passages had
amain idea and four supporting subideas. The naitative versions had a
character statement, goal statement, three episode summary statements, and
a resolution. '

The passages used in the study were 380 words and had a Sixth grade
reading difficulty level. About 300 words in both the narrative and
' expository versions were approximately the same. The remaining 80 words
save the passages their narrative or expository style.

Fifty-six sixth grade students who where good readers from a suburban
school district were randomly assigned to one of four instructional groups.
The four instructional groups were defined by combining two factors:
instructional treatment (traditidpal or organizational) and writing style
(expository or narrative). The four instructional groups were expository
traditional, expository organizational, narrative traditional, and narrative
organizational.

The traditional instruction involved underlining key vocabulary ftems
and the answers to comprehension questions, making a list of important
ideas, and writing a gist statement. The text organizational instruction
involved identifying the text organization and underlining the important
E‘olnu. making an outline or a story plan (depending on whether they were

&n expository or naative group), and using the outline or plan as a guide

10 writing the gist or summary statement.

After four instructional sessions of 30 minutes, the students were tested.
Hatf of the students from egach of the instructional groups read passages that
remained intact while hallazd scrambled versions of the texts in which the
original texts had been randomly rearranged. The scrambled texts were

uded to provide a strong contrast for the well organized expository and
narrstive vérsions of the text. \

The effects of these procedures were assessed in a 282 x 2 ANOVA.
The three factors were writing style (expository or narrative), instructional
treatment (traditional or organization), and text arrangement (iptact or
scrambled). The five dependent measures of reading comprehension were a
writer construcied multiple choice test, reading time, gist or summary *
writing time, gist or summary score, and a strategy check score.

There were no significant effects for eithes the multiple chowe test or the
gist writing umes For the reading ume vanable, wniting style was
significant, ¥ (1.48) - 1309, p ¢ 001 The students who read the
expository versions of the texts speat more tume 1eading the passages than
the students who read the narrative versions. .

For the summary of gist scores there were thiee significant effects,
nstrucuonal teatment, F (1.48) = 2096, p < 001, text arrangément,

F (1.48) = 1660, p < 001, and the insuuctional rcatment by text
asrangenient interaction, F (1,48) @& 15.92, p ¢ 001. The students who
received the text Organization instruction wrote better summiary or gist
siatements than the students who received the more tradwional instruction,
and those who read the intact texts scored higher than those who read the

scrambled texts. . _
Although the results of the analysis were not consistent across the

- dependent measures, the significant efTects for instructional treatment and

text organization with the gist scores lend tentative support to lhg
conclusions that text organization is an important controlling vaniable for
reading comprchension. and that teaching children to identfy text

organization does improve their ability 10 wn'le{ﬁ gist or summary statement.

.
~

HOW QUESTIONING STRATEGIES ARE EMPLOYED IN
TWELVE BASAL READFR SERIES Order No. 8004582

WOODBURN, MARY STUART, ED.D. Uniyersity of Virginia, 1979. 287pp.

Problem. The purpose of this investigation was 1o reveal the current
pes of quesooning strategies of basal reader teachers’ guidebooks used in = +

~ the primary grades.

erhodology. The questions were sclected from first, second, and third
grade basal reader guidebooks from twelve different basal reading series. A
sample of quesuons were drawn from the 12, 22, and 32 guidebooks. A tonl
of 4149 questions were analyzed from 36 guidebooks and 108 story
selections.

The questions were examined in several ways. Bloom's Taxonomy of
Educational Objeciives was utilized to classify the cognitive level of each
question. The purpose questions were then examined to determine the
teacher purpose questions, the pupil purpose questions, and the purpose
questions honored in follow-up questions.

Onvoe the data was collected and summary tables prepared percentages
were computed To determine how much confidence could be placedin =~ ¢
each percentage the standard error of the peroentages was computed.

Percentile bands were established fqg each percentile at the .05 level of
significance. To interpret the results of data means were established for the
total questions in each category as well as mean peroents.

Resulrs and Conclusions. First, of all the twelve series analyzed, four
indicated in their statement of purposes that although meaning was
mportant word attacR\as their primary concern in the lower grades. Three
of these four, however, were well above the mean percent in higher
cognitive questions. They emphasized higher cognitive levels more than
some of the series that professed a strong emphasis on comprehension and
children’s thinking. The one of the four whose primary purpose was in
fostering word attack skills did have the smallest percentage of higher
cognitive Questions of any of the twelve series. Eight of the series included
statements of purpose emphasizing the importance of comprehension
#inference and critical thinking). Of these, however, only one series of the
.ight whose philosophy emphasized comprehension and thinking reflected
this in their Questions found in the teachers’ guidebooks. Therefore, it was
concluded that often some statements of purpose are not reflected in the
guldebooks. . )

Second, there was a great preponderance (61.6%) ol questions on the
knowiedge level. (Ten of the twelve series containgd'over 50% of their
questions in the lower cognitive level.) The second greatest emphasis was
on compthhension (24.5%). Analysiswas third (5.1%) with synthesis (3.9%),
evaluaton (2.9%), and application (1.9%) following closely.

Third, the majority of the basal publishers are relying on teacher
purpose questions heavily, almost to the exclusion of pupil purpose
questions; even though research findings offer muchf evidence in suppon of
pupil’s setting their own purposes for reading. ’

Fourth, of the teacher and pupif purpose questions provided in pre-
reading activity, only a little over half were honored (65.7%) in follow-up
lctivitxh . -

Fifth, in only two of the series.did higher cognitive levéls increase as
rade level increased. In several sefies one or two higher cognitive levels
creased as grade level increased, byt just as many higher levels decreased
as grade level increased, The synthdis, particularly predictive, questions L
decreased as grade level increased more than any other level. Lo
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