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This bibliography has been compiled as part of a continuing series designed
to make information on relevant dissertations available to users of the ERIC
system. Mbnthly issues of Dissertation Abstracts International are reviewed in
order to compile abstracts of dissertations on related topics, which thus becone
accessible in searches of.the ERIC data base. Orderin3 information for the dis-
sertations themselves is included at the end of the bibliography.

Abstracts of the following dissertations are included in this collection:

Biro, Ruth Ghering

DEVELOPMENT AND ANALYSIS OF AN INSTRUC-
TIONAL PROGRAM FOR ENHANCING TEACHERS'
KNOWLEDGE OF RESOURCES IN CHILDREN'S
LITERATURE

Caruso, Virginia Mary

BEHAVIORS INDICATING TEACHER ENTHUSIASM:
CRITICAL INCIDENTS REPORTED BY TEACHERS
AND STUDENTS IN SECONDARY SCHOOL PHYSICAL
EDUCATION AND ENGLISH CLASSES

Chamberlain, Jean Diane Kelly

AN ASSESSMENT BY SELECTED SECONDARY ENG-
LISH TEACHERS OF THEIR UNDERGRADUATE
PREPARATION AND PRESENT NEEDS IN TEACHING
COMPOSITION

Choate, Joyce S.

ELEMENTARY CLASSROOM TEACHERS.OF LOUISIANA
'THEIR KNOWLEDGE OF READING, PROFESSIONAL
PREPARATION IN READING, EXPERfENCE, AND
RATINGS BY PRINCIPALS AND PEERS

Clinard, Linda McCorkel

MODELING THE "RELATE" PROCESS IN TEACHER
EDUCATION IN READING AND DEVELOPMENT OF
GUIDELINES FOR INSTRUCTIONAL DECISION-
MAKING

Conway, Edythe Davies

THE DEVELOPMENT AND ASSESSMENT OF A COURSE
ON TEACHING READING SKILLS FOR HOME ECONO-

MICS PRESERVICE TEACHERS

DeFord, Diane Ernestine

A VALIDATION STUDY OF AN INSTRUMENT TO
DETERMINE TEACHERS' THEORETICAL ORIEN-
TATION TO READING INSTRUCTION

Gil, Doron

THE CLINICAL PROBLEM SOLVING-BEHAVIOR
OF CLASSROOM TEACHERS AS THEY DIAGNOSE
CHILDREN'S READING PERFORMANCE IN EX-
PERIMENTAL AND CLASSROOM SITUATIONS

Hannaman, Jo Eva Peak

TUE RELATIONSHIP .BETWEEN TEACHER PRAC-
TICES IN DEVELOPMENTAL READING INSTRUC-
.TION AND STUDENT ACHIEVEMENT

Hearne, Mary DeMai-io

A SOCIAL LEARNING THEORT APPROACH TO
STAFF DEVELOPMENT AND TEACHER BEHAVIOR,

: STUDENT BEHAVIOR, AND READING ACHIEVE-
MENT

Kingston, Michael Lewis

A COMPARISON OF MORE EFFECTIVE AND LESS
EFFECTIVE TEACHERS OF READING

Kristo, Janice Valerie

AN EXPLORATORY STUDY INVESTIGATING THE
INFLUENCE OF CONCEPTUAL LEVEL OF PRE-
SERVICE ELEMENTARY EDUCATION STUDENTS
ON.DECISION-MAKING IN READING INSTRUC-
TION
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Miller, Eugenia Porretta

QUALIFICATIONS NEEDED BY TEACHERS OF
ENGLISH: RATINGS BY ENGLISH CURRI-
CULUM COORDINATORS AND ENGLISH EDUCA-
*TORS

Newman, Rita Gray

4.

THE IMPACT OF TEACHER EXPERIENCE ON N.

THE ACHIEVEMENT OF THIRD-GRADE STU-
DENTS IN INNERrCITY SCHOOLS

Perkins, Marjorie Joyce Morrison

EVALUATION OF TWO VARIATIONS OF AN
IN-SERVICE TRAINING PROGRAM ON
APPRAISAL OF ORAL LANGUAGE

Phillips; Lela M. B.

DEVELOPMENT-AND VALIDATION OF TWO
INSTRUCTIONAL MODULES ON' IMPROVEMENT
OF READING INSTRUCTION FOR SECONDARY
TEACHERS

Spindle, Joyce Dishongh

THE INFLUENCE OF STAFF DEVELOPMENT
ON THE READING ACHIEVEMENT AND
SELF-CONCEPT OF SELECTED THIRD GRADE
CHILDREN

Stanley, Virginia Belcher

SELECTED TOPICS IN METHODS OF TEACHING
READING IN THE ELEMENTARY SCHOOL: A
MODULAR APPROACH FOR PRESERVICE AND
INSERVICE TEACHERS

West, James Attlee .

MASTERY LEARNING AND TEACHING GRAMMAR TO
PROSPECTIVE ENGLISH TEACHERS AT SOUTH
EASTERN COLLEGE
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DEVELOPMENT AND ANALYSIS OF AN INSTRUCTIONAL
PROGRAM FOR ENHANCING TEACHER'S KNOWLEDGE OF
RESOURCES IN CHILDREN'S LITERATURE

Order No. 7924702
.-

131RO, Ruth Ghering, Ph.D. University of Pittsburgh, WM
1190pp.

An instructional program in children's literature resources
was designed to provide prospective and in-service teachers
with opportunities to improve their knowledge and skills in sig-
nificant materials in this field. The observed lack of knowl-
edge exhibited by elementary teachers regarding important
resources in children's literature was to be remedied by the
program described In this dissertation. The review of the
literature documented the need for a plan to Introduce prospec-
tive and in-service teachers to various children's literature
resources. References cited in the review of the literature
Identified instructional strategies that were integrated into the
program developed. Since materials that were presently avail-
able In children's literature resources for use by prospective
and la-service teachers were not in an Instructional format,
Instructional designs were examined to ascertain aspects which
would be feasible for the program in this dissertation.

The major task of this research was the development of
three insteuctional units on children's literature resources of
significance to prospective and In-service elementary teachers.
A pilot unit on the Children'.7 Catalog was first completed and
describe& Instructional units in a learning activity package
armlet were then designed for the Elementary School Library
Collection, Index to Poetry for Children and Young People, and
Vhird Book of Junior Authors.

'Prior to the construction of the units, elementary teachers,
librarians, and children's literature specialists were surveyed
in order to ascertain their perceptions regarding the needs of
prospective and in-service teachers regarding resources.

er materials were examined to insure relevance of the pro-
grØnt content to the needs of the teachers in the elementary
clisiroom. The writer'e own observations and experiences,

review of literature, comments from prospective and in-
s vice teachers utilizing segments of the program, and re-
su :e pilot study assisted in this effort. All three units
underwent revisions during the period of time this disserta-
tion was in progress.

A model containing seven elementi was developed for the
instructional units in this children's literature resource pro-
gram. Components within the model were the followtng: (1) in-
troductory and rationale statements; (2) objectives, (3) pre-
test; (4) instructional manual; (5) reference materials list;,
(6) post-test; and (7) assessment that! uments. Exercises
within the program were formulated in a taxonomic structure
adapted from Bloom's classification of educational goals so
that materials pertaining to the use of the unit resource tool
were presented in successive levels of difficulty and indreas-
ingly higher categories of understanding.

The three units weee organized so students could progress
at their own rate of speed, with the anticipation that all stu-
dents would complete the thre? .:nits within a period of three
weeks. Students were permit'. topselect from among the
exercises prepared for the units,drth a completion of 50%
being the desired aim. Mastery certhe unit post-test was based
upon an 80/80 criterion.

Ab1 important component in the model was a resource list
entitled *Materials Pertaining to Children's Literature: A Guide
to Selected Sources.* This categorized and annotated guide
covered over 230 relevant materials for prospective and in-
service teachers in children's literature. This guide, designed
to provide an overview of the purpose and scope of significant
children's literature resources, was used for the three units
for the program.

A discussion of the outcome of the utilization of portions of
the program with selected groups of prospective and In-service
teachers was incorporated into the study. The goals and meth-
ods of alerting prospective and 1n-service teachers to the three
unit resource tools through the program were described in the
dissertation.

Concluding this project are summary statements regarding
the objectives and potential for an instructional program In
children's literature resodrces, recommendations for future
research, and conclusions resulting from this particular study

.1

BEHAVIORS IND1CATLNG TEACHER ENTHUSIASM: CRITICAL
NCIDENTS REPORTED BY TEACHERS AND STUDENTS N
SECONDARY SCHOOL PHYSICAL EDUCATION AND ENGLISH
CLASSES Order No. 8012590

CARIAO. VIRGINIA MARY, ED D. UnivIrsity of Massachusetts.1980. 273pp.
Director: Lawrence F. Locke

In order to identify observable teacher behaviors representing the
construct of teacher enthusiasm, secondaly school teachers and students
were asked to describe two teaching events, one depicting enthusiastic
teaching and the other depicting not enthusiastic teaching. The subjects \
were teachers and students i1. physical education and English departments
from selected secondary schools throughout the Commonwealth of
Massachusetts. From 17 schools, 177 teachers and 2.166 students
participated in the study.

Flanagan's Critical Incident Technique (1954) was used to collect the
data. Each subject who elected to participate was asked to write descriptions
of teacher behaviors in actual incidents of enthusiastic and riot enthusiastic
teaching A procedure for personally administering all critical incident
interviews was trevised to explain the meaning of "behavior" to subjects.
This procedure allowed for inclusion of a definition of the term and
provided particil3ants the opportunity to practice giving behavioral
desaiptors for an unrelated example. The responses were recorded on
separate ENTHUSIASTIC and NOT ENTHUSIASTIC forms.

During the pilot study, three different guidelines were designed in order
to (a) analyze the subject.s' descriptions of the critical incidents, and
(b) establish a systematic and replicable technique for extracting and
categorizing usable data. The guidelines were tested for reliability through
the use of independenIjudges. All procedures met reasonable standards of
reliability. s

Results. (1) SIxreen categories were developed from the 250 unit themes
egracted from the ENTHUSIASTIC forms completed by teachers, while 19
categories were developed from ttre 300 unit themes extracted from those
forms completed by students. (2) A comparison of enthusiastic behaviors
revealed that 14 thematic categories were used by the two grOups:
Animation, Creation of Positive Climate, Creation of-Relevance,
Demonstration, Encouragement, Explanation, Humor, Ingenuity and
Innovation, Insistence, Interest and Involvement in Subject Matter,
Mcenenturn, Participation, Praise and Feedback, and Role-Playing (3) The
additional categories generated by reports from students were Interest in
Students, Qinstructive Criticism/Feedback, Organization, and Equality.
The students did not describe behaviors in the teachers' category of
Spontaneity. (4) Eleven categories were developed from the 193 unit
themes extracted from the NOT ENTHUSIASTIC forms completed by
teachers, while 14 categories were developed from the 300 unit themes
extracted from those forms completed by students (5) A ccimparison of
NOT ENTHUSIASTIC behaviors revealed that 10 thematic categories were
used by both groups: Detachment, Disinterest,
Mechaniation.'Depersonalization, Negative Feedback, Stalling, Threat ot
Punishment, Fruaration-oAnger, Frusuation-Quitting,
Frustration -*Control, and Anxiety -4,Retreat (students identified single
rather than dual categories for Anger, Quitting, Control, and Withdrawal).
(6) The additional categories generated by reports from students were
Creation of Negative Climate. Ignoring Student Behaviors, Discrimination,
Lack of Participation, and Withdrawal. The students did not describe
behaviors in the teacher categories of Anxiety-4 Retreat and Negativism
toward Subject Matter.

Conclusions. (1) The expanse of these behavioral categories indicate
that the definitiofh of ENTHUSIASM emplo) ed by previous researchers
and reviewers of research on enthusiasm were limited in scope (2) Teachers
more frequently than students relate ENTHUSIASTIC and NOT
ENTHUSIASTIC teaching to their perceptions of the teacher's role AS
transmitter of information, e g behaviors pertaining to the presentation and
delivery of content material (3) Students more frequently than teachers
relate ENTHUSIASTIC and NOT ENTHUSIASTIC teaching as pertaining
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tithe hither's interaction skink e.g., behaviors pertaining to the climate or
1111MOIrbere created for learning. (4) Differences existed between the two
aftes areas Of physkal edUation and English: (a) subjeets in phystml
stiestite ernphasized such behaviora es Participation, Demonstration,
Ettoeuragement, and Praise; (b) subjects in English emphasized such
Wheelers u Ingenuity and InilovatiOn. Creation of Relevance. and
Eltplimelion. (5) An analysis of teacher and student reports by gender
revallsd few differences among the most frequently used categories.

411 ABSESSMENT BY SELECTED SECONDARY ENGLISH
TEACHERS OF THEIR UNDERGRADUATE PREPARATION
AND PRESENT NEEDS IN TEACHING COMPOSITION

Order No. 7918524

CHAMBERLAIN, 'Jean Diane Kelly, Ed.D. MississiPpi State
Universit*, 1979. 83pp. Director: Dr. Sandra Burkett

The ptirpose of this study was to determine the relationship
bstwoestecondary English teachers' Opinions of the level ol
emaposi preparatice received in college and their opinions
el the leiel of preparation presently needed. It also sought to
determine the relationship of the teachers' cplaions of ade-

'law and need to the following variabler total number of
compositiPn-related courses taken in college, date of gradua-
tes from 'college with blichelorte degree, years of teaching
elmerience.,,and highest degree now held.

The poPUlation for the study consisted of all secondary
leglish teachers in the publicschools of Mississippi. The
sampler Was randomly selected, and it consisted of 192 second-
ary 'Wish teachers employed his 50 school districts across
the !tate. A total of 134 subjects, representing 70% of the

orietil sample, responded in the survey.
instrument timed in the collection offtwas the Com-

Position Training and Needs QuestionVai which consisted
of Parts I and II. Part I consisted of on A, which re-
molded the teachers' opinions of the level of composition prep-
aration received, and Section B, which requested their opin-
ions of the level of preparadon needed. Part II concerned the
eournes taken by the teachers while in college. Other demo-
graphic information including the date of graduation from col-
lege, the years of teaching everience, and the highest degree
now held was obtained from the aectice of the questionnaire
providing general information.about the study and directions
for completing the instrument.

To analyse the data, a multiple regression analysis was
used. The multiple regression program served as the source
of all computations. ne .05 level of significance was em-
ployod u a criterion for rejecting or failing to reject the five
mil hypotheses.

The results of the simple correlations and the stepwise
rogression analysis revealed the following information: First,
there was a significant relationship foUnd between the teachers'
opinions of the adequacy of their college composition prepara-
tion and the level of preparation needed on three of the teaching
critrlarrgrammar and usage, diction, and postwriting skills.
On 18 of the 21 teaching criteria, no significant correlations
were found betweeri the teachers' opinions of the level of prep-
aration received and the level of preparation needed.

Secondly, the results showed that there was a significant
positive relationship between the teachers' opinions of the level
of preparation received and each of the following education and
experience-related variables: (1) number of composition-
related courses taken in college, (2) years of teaching expert-
Mee, Ind (3)-tighest degree now held. A significant negative
relationship was found between teachers' opinions of the level
of preparation and date of graduation from college with bache-
lor's degree. Thirdly, the findings of the study indicated a sig-
nificant negative relationship between the number of composi-
tion-related courses taken in college and the teachers' opinions
of Oro level of preparation needed on only one criterionteach-
ing vocational-technical students.

When the teachers' overall perceptions of the adequacy et
their preparation were correlated with a combination of educa-
tes and experience-related variables, the results shelved a
significant positive relationship between the teachers' *ideas
of adequacy and the following variables: (1) years of teaching
experience and (2) number of composition-related coureas
takers in college. Finally, the results indicated no @ignite*/
relationships between the teachers' overall perceptions of fhs
present need for training and a combiriftion of education and
xperience-related variables.

ELEMENTARY CLASSROOM TEACHERS OF LOUISIANA:
THEIR KNOWLEbGE OF READING, PROFESSIONAL PREP-
ARATION IN READING, EXPE7ENCE, AND RATINGS BY
PRINCIPALS AND PEERS Order No. 8001178

CHOA'EZ, Joyce S., Ed.D. Memphis State University, 1979.
335pp. Major Professor: Robert A. Kaiser

This study was designed to describe the elementary class-
roont teschers of Loiislana in terms of tbeir knowledge of
reading, professional preparatice in the area of read1g, teach-
ing experience, and principal and peer judgment of their class-
room performance in reading instruction.

Procedure
Elementary public school faculties were randomly seleoted

so as to approximate 10 perci3nt of the elementary classroom
teacher population of the seven geographic regions of Louisi-
ana. The 1455 teachers responded to two instruments, Form
A or B of a split-half administration of the Inventory of
Teacher Knowledge of Readpg, by A rtlerand Hardin, and a
questionnaire designed by the investigator. The ninety-four
principals of the schools in which these teachers were em-
ployed globally rated the teachers' classroom performance in
reading instruction; these ratings were not made known to
the teachers. These instruments were completed by mom
than 10 percent of the elementary classroom teachers of
Louisiana.

The principal methods of data analysis were tine analysis
of variance, both three-way and one-way. Statistically sig-
nificant differences between means were determined at the
.05 level of significance.

Conclusions-
Results of the study provided support for the followbig con-

clusions:
1. College courses in reading instruction significantly con-

tribute to teacher knowledge of reading; knowledge increases
with up to two courses, but does not significantly increase with
more than two reading courses.

2. The differences among levels of knowledge of teachers
according to institution from which reading credit was earned
suggests the possibility that colleges or universities differ in
methods and content of reading courses or in types of student
pcpulations.

3. Teacher knowledge of reading significantly increases
with up to 10 years teaching experience; after 15 years of
experience, teacher performance on the ITKR decreises,

4. Global ratings by principals of elementary teacher
classroom performance in reading instruction very clearly
differentiate between teachers of most, more, average, less,
and least knowledge of reading at a high level of significance;
it is possible that principals are considerably more awre of
teacher differences than the literature suggests.

5. Teachers who are most knowledgeable in reading are
most frequently identified by peers as being the highest skilled
reading teachers.
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Pfeelentandations

; The following recommendations are made based on the

!billets ol this study:
1. Colleges and universities should caiefully evialuate the

1,919 and quality of course offerings in raiding to determine
ways al improVing teacher training in reading.

3. The State Department of Education, system sutcrin-
tentienta, and supervisory personnel should consider providing
incentives for continued teacher training inlleading; these
incentives might include incentive pay, free teacher Wilton
programs such is the one currently eperating in Louisiana,
inserrice training in areas requested by the teachers, and
classroom release-time for approved training.

3. The increase of teacher intowledge 'of reading with up

to 10 years of teaching experience lends support for increas-
ing the amount of experiential or practicum coatent of reading
courses at the college level.

4. Within the teacher evaluation process, principal ratifies
should be seriously considered as cne measure of teacher
knowledge in readingf additional researeh is recommended to
define those factors upon which elementary principals base
global teacher ratings, as well as to determine if ratings
change when the results are not confidential.

S. Peer ratings should be considered as important in-
dices in identifying the most knowledgeable teachers.

6. Buth pre- and in-service training in the areas of the
reading process, reading preparation, and reading compre-
hension should be provided the teachers of Louisiana.

MODELING THE °RELATE" PROCESS IN TEACHER EDU-
CATION IN READING AND DEVELOPMEN't OF GUIDE-
LINES FOR INSTRUCTIONAL DECISION-MAKING'

Order No. 7916696

CLINARD, Linda McCorkel, Ph.D. The University of Mich-
igan, 1979. 253pp. Chairman: ' Laura Williams

Tbe purpose et this research was to test the effectiveness
of modeling the Reading and Language Arts in Teacher Edu-
cation (RELATE) model within a graduate course in diagnosis
and remediation of reading, i.e., the researcher/instructor
employed strategies which teacher education students were
expected to internalize. In addition, the researcher used the
experiences of this study to continue the development Of in-
structional guidelines which would complement the RELATE
concepts. .

Tbe design of this study called for three treatment groups
to be compared on gains observed on an Experiential Prob-
lem: instrument prepared for the study. The problems mea-
sured selected competencies and perceptions of participants
as specified in the hypotheses.

The hypotheses propos ththat e modeling of a decision-
making process would affe the degree to which subjects in-
ternalized selected RELWtE competencies. It was also pre-
dicted that modeling would affect the perceptions of participants
in the following areas: (I) attitudes towards the teaching of

.-...* reading; (2) sense of competence in diagnosis and remediation
of reading skills; and (3) tee degree of importance one placed
on knowing how to apply certain RELATE competencies. Hy-
potheses were stated initially concerning the influence a sub-
jects' educational cognitive style and teaching style would have
on the internalization of RELATE competencies. The "style

Vir hypotheses were eliminated for reasons discussed in the data
analysis section of the dissertation.

Analysis of variance using the F-statistic to test levels of
significance was ;tied. The results indicated that modeling an
Inserttetional dicision-making process can contribute to the
development of aspects of teaching competence (p < .01). Model-
ing did not appear to affect the perceptions of participants es
predicted in the hypotheses.

The final chapter of this study introduces uidelines for
Instructional Decision-making (GUIDE) devel ped by the re-
searcher from anperiences before, as well as during, the study.

DIE DEVELOPMENT AND ASSESSMENT OF A COURSE ON .

TEACHING REAbING SKILLS FOR HOME ECONOMICS
PRESERVICE TEAGIERS Order No. U03911

CCenvelt, r:DYTHE DAVIES, PH.D. Cornell Univers*, 1979. 339PP.

Thiiresearch h concerned with the reading problem in secondaryschool
home economics classes. Typically, the students in these classes have a very
wide range Of reading ability, and a substantial fraction are reeding below
grade level. Teachers react to this situation by minimizing their dependence
411 reeding, and by keying what reading is done to the poorest readers iss the
dm. This has the effect of reducing the accomplishments with respect to
hameaceeGaiics material, and does nothing to alleviate the reading
problem. Recently, in acadeitic subject areas, research an0 experience have
shown promising results for efforts to combine theleaching of reading skills
with the teaching of subjectmatter concepts. This research,explored the
nave of the preparation that would be required so thathbme economics
teachers swirl use such practices.

The research had three distinct phases. The first was to document the
nature of the reading environment in home economics, and the existence of
a serious reading problem. This was done by analyzing reading test scorm.

, by surveying students and teachers concerning the use df reading in home
-economic ind their attitudes tevard reading, and by surveying teacher '
preparation programs and statecertification bureaus with regard to

n to teach reading skills.
pret rfttcond phaie was the development of a course to prepare teachers '
to integrate the teaching of reading skills with the teaching of subject MOW
concepts. This evolved, over three years and four versiuns, into a semester
course imediately preceding the student/teething practicum.

The third phase was the assessment of the effect of this course by
°Nerving the performance of six students from the course in their student
leeching. The observation involved written questionnaires, taped interviews,
andtnalysis cf lesion plans and daily journals, as well as personal
ahervadon. Information was obtained from high school students,
cooperating teachers, college suOrvisors, and the student teachers
themselves,

The result was a strong indication that such preparation canqsake a
abstantial and beneficial difference in the behavior of home ecdnomlcs
teachers. It is recommended that such a course be required in teacher
preparation curricula.

A VALIDATION STUDY OF AN INSTRUMENT TO DETERMDS
TEACHERS"THEORETICAL ORIENTATION TO READNG
INSTRUCTION Order No. 8000611

DEFooD, DIANE ERNESTINE, ED.D. Indiana University, 1919. 194pp.

Chairman: Carolyn Burke

The purpose of this study was to develop and validate an instrument lie
consistently differentiate teachers according to their theoretical orientation
to reading. The DeFord Theoretical Orientation to Reading Prot% utilised
in this validation study cvnsisted of twenty-eight items reflecting practices
and beliefs about reading. A five point Liken sale was used for repast

The basic belief systems operadng in readinl ficitniction were organized
around emphasis on different units of language: (1) Smaller than ward
emphasis (letters, sounds and morphemes); (2) whole words with multiple
*ills for dealing with this unit: and (3) larger than word segments-douses,
sentences and passages with meaning and natural language at the center.
For the purpose of this study, these orientatidns were called Phonics, Skills

. and Whole Language respectiwly.



A construct validity model was used. It was hypothesized that,
(1) There would be consistent belief patterns generated on the TORP
IimIalng differences in teachers' belief systems. Patterns would be
ellaiiithat within phonies, sldlls, and whole language grails.. (2) The
observer's responses on the TORP would bt consistent with marched
leacher beliefs. (3) There would be significant change in theoretical
Iniealation as measured by ihe TORP due to instruction about.reading.
(4) Judges would concur on the TORP with profiles of phonics;skills, and
whole language.

The TORP was first administered to a population of 90 (n = 30)
Waders identified by educatoriNinalysis consisted of factor analysis,
eneesures of internal consistency and reliability (Cronbach Alpha).

The second step involved teacher observations by trained observers
After observation, each observer (n = 4) responded to the TOR/8 so as to
teflon the teacher's theoretical orientation. The teachers (n = 14)
responded to the instrument as well. The teacher/observer groups were
correlated by total score and analyzed by item for percentage of agreement
(match, difference of one, difference of two, difference of three).

Step three utilized a prepost test analysis from an undergraduate
methods course in reading and language arts instruction (n = 29). A Hen
for significant differences in scores per item and total group was computed.

The final step required judges (n = 3) in the field to respond to the
TORP. They were asketto reflect the responses of a phonics, a skills and a
whole language orientation. Their responses were compared through use of
Kendall's coefficient of concordance, and a chi-square test for significance.

no results of the analyses supported the validity of the TOR.P as a
reliable measure of teacher's theoretical orientation to reading. Group
members responded similarly while providing different profiles across
groups. The reliability coefficient was 3 .98 across the three different groups.
Fedor anal5fsis produced one factor which acccounted for 94.5 percent of
the valiance with an eigenvalue of 26.4 with five iterations. It can be
inferred from this analysis that the TORP is a one-factor test measuring
instruction in reading characterized by isolation to integration of language.

The teacher/observer Spearman Rho rank order correlation was .859
(p < .001). A comparison of teacher/observer responses per item produced
information about items with the closest matches.

The pre-post test indicated a significant change toward the instructors
theoretical orientation with a t-value of 15.05 for 28 degrees of freedom
(p ( .01, two-tailed).

The comparison of the judges responses resulted in a Kendall's W of .83
and a chi-square of 205.65 with 83 degrees of freedom which was significant
beyond the .001 leveL

Thea analyses indicate that there are consistent beliefs within teacher
groups, that theoretical orientation is observable from teaching practices,
that the teather's theoretical orientation does havt an effect on students'
belief systems. and that judges in thc field of reading generally concur on
the prates generated by these orientations as n vasu red by the TOR?. The
TOR!' should prove a useful tool for subsequent stzdies in reading.

THE CLLNICAL PROBLEM SOLVENG BEHAVIOR OF
CUSSROOM TEACHERS AS THEY DIAGNOSE CHILDREN'S
ItEADENG PERFORMANCE IN EXPERIMENTAL AND

aASSROOM SITUATIONS Order No. 8013736

Gn, Mews, PH.D. Michigan State University, 1979. 227pp.

The purpose of this study was to investigate the clinirAl problem solving
behavior of classroom teachers in reading diagnosis.

The literature on reading insu action views classroom diagnosis as an
amential part of the total reading instntaion. Most researchers believe
deems= teachers have the responsibility to conduct necessary diagnoses
and provide the appropriate remediations for students with reading
deficiencies. No empirical evidence elistS, however, to show how capable
cies:room teachers are of performing these functions. Also lacking from the
Swaim is a description of the cognitive processes teachers employ as they
attempt to diagnose students' reading difficulties.

There were two objectives to this study: (1) to investigate the clinicsl
problem solving behavior of classroom teachers, in both experimental and
&sworn situations. as they gather data about children's reading difficulties

to arrive at diagnostic judgments about the children's difficulties; and (2) to
explore the similarities and differences between lathers' diagnostic
practlem in experimental and clauroom situations.

Ten teschers frail the Chicago and the Lansing areas participated in the
Only. Research was carried out in two phases. In the first, the teachers
batracied with simulated cues of reading difficulties in a laboratory setting:
le she secon& they were observed and interviewed in their own classrooms.

Each or the ten teacheis interacted with two simulated cases (at two ;

different times). The cases were built on materials that would be available to
the teacher in a regular classroom setting and made use of children's natural
Illapige patterns. After each interaction, the teadiers went through a
annulus recall session.

A few weeks aher the laboratory experiment, each teacher wilt observed
is ber own classroom during one reading session and interviewed about her
feeding instniction and diagnostic practices.

Data analysis consisted of product measures, Process measures, and
mina 'classroom interviews. troduct measures dealt with the OUtelarnei
aft clinical encounter between a teacher and a MR (e.g., whet final
dogmatic judgments were made about the case; what cues were collected,
Me.). Process measures focused on the manner in which the problem was
dismissed (e.g.. length of interaction, number of cues collected, number of
inal stated diagnottic judgments, and the relationships between cuss
collected and teachers' verbatim comments about these cues).

Classroom interviews were analyzed in terms of (1) diagnostic cstegones
mentioned in the classroom, (2) remedial techniques offered, and
(3) teachers' responses to various questions in the interview. Comparisons
wete aho made between teachers' classroom diagnoses and their laboratory

diettajor findings of this study were that: (1) teachers showed hale
agreement on their firtal stated diagnostic judgments for the cases ofreading
difficulties. Whey apparently lack comprehensive or systematic
cproacha tolathering and evaluating information about cases or reading
difficulties, and (3) they use the same global diagnostic categories in
laboratory situations and in the natural classroom environment.

a.

THE RELATIONSHIP BETWEEN TEACHER PRACTICES IN
DEVELOPMENTAL READING INSTRUCTION AND STUDENT
ACHIEVENIENT Order No. 60111592

HANNAMAN, Jo EVA PEAK, PH.D. University of Georgia. 1979. 132pes
Director: Ira Ep.Aaron

This study investigated the differences in developmental reading
practices of teachers who received "superior" ratings and teachers who
received "aversge" ratings on their classroom performance and the
relationship between, these practices and student achievement.

Subjects for this study were 40 reading teachers in grades two through
eight in Livingston Parish School System in Louisiana and their students.
These teachers were randomly selected from the 153 classroom teachers
teaching reading in grades two through eight.

Instruments used in this study were the Science Research Associates
standardized achievement tests, 1972 and 1978 editions and a 24 item rating
scale dealing with teacher practices in developmental reading instruction
developed by the investigator.

From the 21 scored items on the ratini icale, each teacher received two
scores. One score was the teachers' expressed ratings of their practices. The
other score, the observed score, was derived from three classroom
observations by the 147 teachers.

Analysis of the data revealed a moderate inverse relationship betweee
"average" rated teachers' expressed and observed practices in
developmental reading instruction. There was no significant relationship
between expressed and observed practices for the total group of teachers or
for the "superior" rated group otfeachers.

Supervisors' ratiligs had a strong relatione.iip to teachers' observed
rgrjr"Superior" rated teachers had higher observed scores than "average"

teachers. Neither educational.level of teachers nor years of teaching .
experience significantly affected observed practices in reading for the tOtal
group of teachers, the "average" rated group of teachers, or the "superior
rated group of teachers. There was no significant relationship between
teachers' observed scores on practices in desclopmental reading instruction
and student achievement when previous achievement was held constant.
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lkearved teachers' practices in developmental reading instruction.
Ilepeeleors' ratings of teachers' clusrocm performance, years of teaching
Marlette. and educational leitl ofteachers were not significant predictors
erateliset achievement when previous achievement was held constant.
IMO atsupervisors' rating had no significant effect on teachers' ratings of
disk Opened practices in developmental reading instruction. Teachers'
wisp of their expressed practices in developmental reading instruction
mere mot significantly related to the educational level of teachers nor to the
years ot teaching experience.

A SOCIAL LEARNING THEORY A0PROACH TO STAFF
DEVELOPMENT AND TEACHER BEHAVIOR, STUDENT
BEHAVIOR, AND READING ACHIEVEMENT

HEARNE, Mary DeMario. Ed.D. University of Southern Cali-
fornia, 1979. Chairman: Professor William Georgiades

Purpose. The purpose of this study was to determine if the
dependent variable of teacher behavior and student variables
Of reading achievement,..off-task, fighting, and vandalism were
Mated to the treatment variable of one of two staff dev.elop
MOM programs: one utilizing a social learning theory ap-
proach and the other a more traditional informational approach.
The research question was: Will continuous behavioral teaeher
consultation from school guidance personnel and administrs .
tors show a relationship to improved teaching performance and

student social arid academic gains, and will the difference be-
tween the two staff development procedures be the same for
both grade levels of 4-6 and 7-8.

Methodology. The study utilized an experimental 2 X 2 fac-
torial' analysia of variance, pretest-pcisttest design with on/
control group. There were two levels in each of the two fliC-
tors: the treatment variable of staff development and the cies-
sifeetory variable of grade level. Eighteen schools were
randomly assigned to treatment and control conditions by kin-
dergarten through sixth grade and seventh and eighth grades.
Scores were analyzed on each of the five dependent variables
for a subsample of 414 students and 69 teachers and a sample
of 10,973 students from 13 school districts in Los Angeles
County. The measurements were the Comprehensive Test of
Basic Skills for Reading, behavior assessment instrument for
teacher.and student behavior, event recording for schoolwide
fighting behavior, and permanent product recording for van-
dalism costs. The Mann Whitney' U Test was utilized to ana-
lyse the differences in fights per 100 students and the Fisher
Exact Probability Test for vandalism costs per 100 students.

Findings. (1) The reading achievement of students in the
classrooms of teachers exposed to the social learning theory

approach to staff development compared to those students in
Abe classrooms of teachers exposed to the traditional approach
was not significantly different. However, the reading achieve-
ment of the Students at the experimental schools was greater
at the intermediate level than at the elementary level. ,(2) Tar-
get teachers at the experimental schools demonstrated a sig-
nificantly greater increase in positive behavior directed toward
students than that shown by the teachers in the contrel schools.
(3) Target students in the experimental schools demonstrated
a significantly greater decrease in off-task behavior than that
shown by target students in the control schools. (4) The num-
ber of schools showing a decrease in the average vandalism
cost was significantly greater in the experimental schools than
in the control schools, however (5) no difference was shown
in the numbei of fights.

Conclusions. (1) The social learning theory approach to
stardi;iiiirient is superior to a traditional approach in pro-
moting reading achievement 3t the 7-8 grade level, but 'not at.
the 4-6 grade level. (2) At both of these grade levels, a social,
learning theory approach produces more positive teachor-stu- ,

dint interaction and higher levels of student on-task behavior.
(3) At both the K-6 and 7-8 grade levels, this approach to staff
development results in less student vandalism. However, that.
I. little difference between the two proredures in relation to
student fighting behavior.

Recommendations. It is recommended that: (1) Elemen-
tary and intermediate schools employ a staff developmed pro-
gram based on the applications of socia.1 learning theory to
reduce their vandalism and in-classroom disruptive student
behavior. (2) This study be replicated under conditica of a
longer treatment period to provide a more definitive test of tbe
effect this staff development approach has on student reading
achievement. (3) A replication study develop a more sophisti-
cated method of measuring out-of-classroom student antisocial
behavior. (4) A replication study be conducted involving a
larger sample of schools and partialing out the effects of the
principal's supervisory behavior separate from that of the be- .

havioral consultant .

A COMPkRISON OF MORE ivi: Am) Luss FF:Firrivr.
1TACIIVRS OF REA DI\G Order No. 8009074

KINDSTOls. MICHAEL LE-wls, ED I.) Unitersv of Illinois ar lirbarta-
Charnpvgn,1979. 149pp

I. The Probkrr The imprm crnent of reading instruction is a mudi
sought after goal Development of new methods and materials hu not
proven to be the way to realize this improvement This leaves the teacher se
the key to quality instruction Descriptions of the effective teacher as the
practitioner of a given method are too narrow; descriptions of the effective
teacher as the prototypical successful person are too broad To bridge thia
gap this study focused on teacher attitudes related to reading instruction.

II. Research h5potheses. The following research hypotheses were
sdvanced: (1) More effective teachers of reading in the elementary
classroom differ from their less effective counterparts in the positions taken
on inlets related to reading instruction (2) More effective teachers of
reading in the elementary classroom take stronger positions on isstes related
to reading instruction than do their less effective counterparts (3) Mott
effective teachers of reading in the elementary classroom differ from their
less effective counterparts in that their classroom behal ion ae more
cortsistent with their professed positions on issues relat to reading
instruction.

III. Imes. (1) Wide achievement range vs narrow achievement range.
(2) One-to-one and small group instruction vs large group and .Whole dna
instruction (3) Integration of materials from more than one program vs.
close adherence to a single program (4) Specific skill drill vs reading I.
cOntexl. (5) Decoding emphasis vs whole word emphasis (6) Integrated
language arts vs reading as a separate subject. (7) Single teaching strategy
vs. mixing teaching strategies (8) Qral reading vs silent reading.
;9) Teacher .selected assignments vs student-Ndected assignments.
(10) Standard English only vs acceptance Jf non-standard dialect&

IV Procedu.-e. Twenty-four volunteer elementary classroom teaehers in
one school district, were rated by a panel ofjudges consisting of practitioner
specislists, a central administrator. resource teachers, elementary prin.lpale
and outside specialists Six teachers were rated more effective and five as les
effective These eleven teachers were observed teaching reading three timeit
using a sign system classroom observation instrument designed to sample
behaviors associated with each extreme of the trn issues; a fiertthe
observations each teacher completed a I.ikrt scale attitude questionnaitt.
Finally each teacher was intemewed Nonpararnetnc suns= were used to
test the h>potheses.

'Ii
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Y. 'Weeny and Conclusions The More effective and the less effective
pebfessed attitudes favoring widening achievement range. smaller

imps, multiple programs. reading in contez t. integrated
ink Mixing teaching strategies. emphasis 0131 oral reading. and
student Flitted", The more effective voup slightly favored whole

approaches and student selection of activities while the len effective
laechas preferred decoding and student selcdon, The whole
word/decoding difference was statisiically signifiant

No signiffamt differences in strength of attitude reg in agreement of
lambing behavior with professed ataitudes were foinid. Professed attitudes
seemed to bear only a modest relationship to teachire behavior for bah
droulm

v

VI. Discussion. The results of this study can be eiewed es supporting the
position that teacher effectiveness is not related to attitudes about
instnictional issues, not is it related to how well professed attitudes match
actual teaching behaviors. There are some legitimate questions concernine

. representedveness of the samples and appropriateness of the issues in this
study_ -.

Thr role of auitudes as related to instructional issues in the training and
perforinance of effective teachers of reading remains open to question.

-AN re RATORY STUDY LNVESTIGATLNG THE LNFLULNCE

OF CON P11JAL LEVEL OF PRESERVIa ELEMEN1ARY

EDUCATI uS STUDLNTS ON DECISIONMAKING LN READING

INSTR. ON Order No. 801307g

MUM, 3 *ET VALEntE, PH D The University ofConnecticut:19W.

161pp.

Pat of the Study. The purpose of this study was to determine the

influence efConcptual Level of preservice elementary education students
-maffiig in reading instruction. The relationship between
Level and the most preferred approach for reading instrucuon

was es ined The approaches fee- reading instruction were:. intensive

Phonics- phisis on a direct instructional approach; Basal Reader,

Lang Experience, and Individualized Reading Also investigated was

the cell ip between Conceptual. Level and the types of matches made
between f ur hypothetical groups of children described in terms of

I Level characteristics and !bur approaches to reading insttuction

Therela n.ship between preference and the types of matches made was

also ned
The staidy was conducted at the University of Connecticut during the

Spring I9W semester The total number of subjects in the study was forty

eight undergraduate elementary educaqn students in the Department of

Elementary Education.
Procedures The Paragraph Completiof Method(Hunt, Butler. Noy, and

Rosser. 1978) was administered to all forty-eight students to assess

Conceptual Level. Two tasks were designed and administered by the

researcher to investigate the relationship between Conceptual Level and

dedsion-making in reading instruction
llyeading Preferences Task classified four reading instructional

approaches accokling to the degeee of structure seemingly inherent in each

of the approaches Degree of structure was determined by the extent of
teacher/child responsibility in the implementation or the approach, the
variation in the specificity of instructions and expectations. and the extent to
which the materials involved in the implementation of the approach were
otganited by the publisher (Hunt, 1975)

The H>potheucal Situations Task was designel to examine the types of

matches presets ice students made.regarding reading instruct lona!
approaches and hypothetical groups of children described in terms of

Conceptual Level cliaracteristics
The data collected were analyred by employing Pearson Product

Moment Correlations, polynominal regression, hierarchical regression. and
multiple regression Semi-partial R2 was used to determine the percent of

variance of thc predictor variables in The Hypothetical Situations Tatir.
Each hypothesis was tested for significance at the 05 level

Conclusioni The conclusions drawn from the sliattlfal analysis of the
data in terms of the three main questions of the study were. (1) The=t3ice student's preference for one of the approaches to reading

'on was not significantly related to Conceptual Level. (2) The dsta
revealed a sptistically significant relationship between the preserviog
student's Conceptual Level and SCOfis orflhe Hypothetical Situations Task
(3) Preference for an approach to reading instruction was not significantly
related to tht types of Matches made between hypothetical groups of
diildrep and approaches to reading instruction

Ths study indicattd that Concepival Level was a factor influencing the
preservice student's dectsion.making in reading instruction It could be
inferred from the tesults of the data that it is Unportant for a prospective
teacher to have an idea of the extent to which structure (Conceptual Level)
in the -environment is important to him or her *dust of the influence
environmental structure may have on deeming). malcing in the teaching-
learning process

QUALIFICATIONS NEEDED BY TEACHERS OF ENGLISH:
RATINGS BY EsiGLISH CURRICULUM COORDINATORS AND
ONGLISH EDUCATORS Order No: 801254
MILLER EUGEMA PORKER& PH D The University ofNeve Relic*. 1979.
293pp )_

A new climate of teaching has been esublished in which English
teachers must be able to demonstrate those teacher behsviors. characteristics
and qualifications that foster high quality instruction in the classroom.

The 1976 National Councilof leathers of English* (NCTE) Committee
on Teacher Preparation and Certification published a tement on
"Qualifications Needed by leathers of English." Th qualifications. based
on an: earlier set of Guidelines in 1967, suggested desirable competencies for
teachers of English The latest qualifications piepafed by the NCTE
Conunittee on Teacher Preparatioh and Certification represented progren
from the generalities of previous efforts to a set Of specific qualifications in
/bur areas: k nowledge. abilities. attitudes and irriperiences. The importance .

attributed to these qualifications had not been' determined previously since
English curnculum coordinators and Englistieducators, coqcerned with
prrservice Ind in-service preparation of telichers. :lad not evaluated the .

,..
qualifications

The study was conducted to detennin . (1) the degree or importance
English curnculutn coordinators and En hsh educators assigned to
qualifications needed by teachers of En4lish and: (2) if there were
significant differences in responses be een English cnrnculum
coordinators and-English educators I ..

"Qualifications Needed by Teactlers of English" was used as a bans for
the instrurqent The instrument corAtmed of a 60-item questionnaire that
described Valifications needed by:teachers of English in four aims:
knowledge, abilities. attitudes and' ex pehences Content validity was .

established by a panel of experu and reliability was determined through a
pilot study.

English curriculum coordinators and English educatofs were surveye4
because they were assumed to be the best qualified to assess the preparaboo
and performance of prospecuteteachers of English Twenty -six percent of
the English educators and 71 percent of the English curnculum coordinatofs
respq,nded to the instrurner.t,by mail Their responses showed the degree or
im2ortance they astignnd tq the 60 teacher qualificauons. using a 1.1 rating
Pae Items rated 4 or higher were put into r frequency distribution me
priority of the items was determined by, the percer..ages of scores obtained
in the frequenmskstribution and the ranks assigned to those stores ,

The Mann-Whitney I.' test %vas used to compare rankings of the
importance assigned to the teacher qualifications by English curriculum
coordinators and Enghsis educators The significance level was 05

A companson of the mean ranks of English curnculum onordinators and
English educators showed general agreement by the two groups on a :
majority (SO) of the 60 vanables A significant difference existed/in the mgan
ranks of the two groups on 10 of the vanables- 5 knowledge. 2 abilities. I
attitude and 1 experience.

Responses from English cumculum coordinators and English eduicaton
Indicated that language and language instruction must be inven priority in
teacher preparation It was noted also that educational technoliigy should
become an integral part in the teaching of English. thereby requiong that
prospeotise teaC,hers of Fnglish becorn-e k nowledgeabin ntiout technologscal
resources and their uscs in the teachinik of English

Ii
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4 . The din reveal td that high phonty had not been placed on the

islividuei students' dialect. diverse cultures and work with students of
Is ethnic stoups..nuther invesdsstion is needed of the attitude ti
with COordinators and English educators to the needs. reeli nes end
MildretklaS of others in a pluralistic culture
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MIX IMPACT OF TEACHER *EXPERIENCE ON THE
ACHIEVEMENT OF THIRD-GRADE STUDENTS IN
11111411111-CITY SCHOOLS Order No. 8000798

NSWMAN; Rita Gray, Ph.D. North Texas State University,
MIL 129pp.

Alia study investigated the Impact of the years of teaching
sweetest of classroom teachers on the achievement of third-
grade students in inner-cly Title I School's; on the achieve-
ment ot those third-grade studenta who were defined as high
achievers, average achievers, and low achievers; and on the
achievement of boys and girls in the third grade of inner-city
This I schools.

Mee inner-city Title 1 achools in a subdistrict of an urban
Mdepeadent school district in the north Texas area partici-
pated la the study. A total of 888 students from forty-64v sad-
astabed classrooms was included. The Iowa Test of flask

, I was used to Measure the achievemeni a' the sto-
laW -TWITBS Level 7 was administered in the'spring of
WO, sad thrims Level 8 in the wring of 1978.

. A roar -group experimental design was utilized in the shnty.
Analysis of covariance technique was used to analyze statis-
tically the scores derived from the administration of ihe two .

lest& ..The ITBS Level 7 score was ua i as the coe-lifIatif.
This iseimique was c..-neen in order to control for possible
initial differences between classroom groupings. Classroom
mos **ores, ITBS Level 8, were used as the bags of analy-
sis. .

The scores were grouped for analysis in Mitt manner be-
cause major independent variables were teacher characteris-
tics rather than student characteristics:

The .05 level of significance was used as the level of re-
jection or acceptance of the null hypotheses. U the overall F
ratio wan determined to be statistically significant at the 05

level, then Tukey's test was used as the multiple comparison
method between cells.

The experimental variable was the number of years oil
teaching experience. Forty-two teachers were grouped se -
(seeding to their years of teaching axperience.

roc A,--Eight teachers in their first year of teaching;
Tee-Sixteen teachers in tlieir second, third, and

foust,-Tue Cf teachtng;
group C.--Nine teachers in their fifth through ninth years

oi teaching: and
Group D.--Eight teachers in their tenth year. or more of

tsoc hing.
An analysis and interpretationeOf the data revealed that

there were no significant differences in reading and mathe-
matics achievement of the third-grade students when the num-
ber cit years of experience of the teacher was examined. Read-
ing achievement of third-grade ooys and third-grade girls did
show significant differences. The more-experienced teacher
appeared to have the greater increase In reading SCOre3 of

the students.
In additicoIte ata concerning the hypotheses, information

teexa other teach variables was collected through a teacher
sell-r _port guesti aire. Ore hundred per cent of the teach-
ers in the partictpatg schc4s responded to the guestioonaire.

'Dela were tabulated ty freg nay of reeponse in groups ac-
cording to years of tea:a experience. Variables included
years of teaching experienc. in Title I sehools, chissroom
size, and ziemographic data

Analysis of the data indicated that te..chers having mare
years Of experience in Title I schools appeared to have a
irealer lacrease in the reading asd mathematics scores od
*Anis. Students ln larger classes appeared to show preabr
gains than students in smaller deem% in reading and

he
mathot-
itmalice, T majority of the teachers indicated that t l y felt

the teacher, parent involvement, and class size had the metal
Impact bn achievement of students and staff devet vitae 1 had
the least impact.

EVALUATION OF TAO VARIATIONS OF AN IN-SERVICE
TRAMING PROGRAM iN APPRAISAI. OF ORAL LANGUAGE

PilltiUNS, Marjorie Joyce Morrison, Ph 0 University of
Turcusiu (Cdy,0010}, 1479

An in-service traiieng program un Appraisal of oral lan-
guage was developed and presented to teachers in three Toronto
schools as part of the psychological consulting service. The
content for the program was Bele ceed in consultation with teach-
rs aral with reference to mods identifled in *nearly *trimming
program Its goals were to )ncreatkethe tendency. of participat-
ing teachers to describe oral language in terms of its functions
and to teach them to apply a specific classificatton system tor
doing eo. The baelc-cornponenfti of the in-service training pro-
gram were lectures, discussions and laboratory activities.
,Ons group of participants carried out classroom assignments
related to the programbetween sessions. The purpose of this
Study was to evaluate the effectiveness of the in-service train-
ing program and to dqtermine whether its effectiveness was
enhanced by the inclubion of classroom application assignments

The program was conducted over a period of six weeks st
each of the three local schools Each in-service training ees-
sion included aibrief lecture, disetshion and retitled activity
All of the parttcipating teachers attended these sesskms to-
gather A randomly-selected grot:p of the participants (Group
I) was gwen'classroom application assignments to be carried
out between sessions. The other participates (Group II) bad
reading assignments. A third group of teachees was tested
using the evaluation measures applied to the in-service groups
but did not participeae In the training.

The effectiveness of the program was evaluated using five
measures: clarisification of language samples presented Ira
type-scripts; clessification of language samples presented in
tape-recordings; descriptions of the oral language of groups
of pupils; descriptions ot,the oral language ol individual pupils
in reports to parents; partecipants* evaluations of the program
It was predicted that members of both in-service training
groups would learn to employ the classification system and
would demonstrate increased tendeney to refer to function,
when describing the oral language of their pupils 'Further-
more. it was predicted that training program effects would ne
more significant for teaehers in the group which curried out
related classroom activities in their evaluations of the pio-
gram members of Group I were expected to report more
changes in attitude and behavior than members of Group it
and to rank the assignment component of the program more
highly.

Results demonstrated that after in-service trairong both
groeps of participants were able to elatteily samples of oral
language significantly more accurately than were tam-par-
ticipants The two training groups did not differ in their atilt-
ity to classify language samples presented in typewritten font
but those who had been assigned classroom application tanks
(Group were significantly more accurate in classifying lan-
guage samples preeented in tape-recorded form
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In written descriptions of the oral language of their pupils,
=refroze Group I referred to language functions signift-
More often this leathers from Group UL Th. teachers_

trees Group 11 did not differ significantly from either of the
east groups: they referred to functions of language moreolten
theta Group III tanhars but less often than Group I teachers.
Teeirs who had participated in either in-service tenth-.

Ws Vow were significantly more likeTy to refer to oral I*a-
In ysar-end reports to parents than were non-partict-

Peat
Teachers In Group I gave classioom application activities

the highs* rank in terms of cantributioa to learning. Teachers
In Group II rated discussion as the most valuable component
of ie-service training, a finding which lends support to the high
Asking of classroom application sines It was the topic of much
at Use discussion in in-leervice meetings Finally, Grotty I
teachers have demonist rated moss transfer of Ahe training pro-
gram goals to elassroom pncetce than have ihe teachers oi
primp U.

tla atudy demonstrates that theeffectiveness of an in-
service t routine program which includes in-sesnion nkill de-
velopment and diorussion ts enhanced by the inclusion a class-
room application assignments. Classroom assignments appear
to enhancer the effectiveness of in-service training by providing

A iftokanive, support and recognition for efforti ac application
the* establishing a context in which inittel resmance.may be
overcome and thv activities themselves cad begin to produce
their own rewards

DEVELOPMENT AND VALIDATION OF TWO INSTRUCTIONAI.
MODUIS ON IMPROVEMENT OF READLNG EssmcnoN
FOR SECONDARY TEACHERS Order No. 8005112

Pitnalre. LELA M B . Eta) lhoh Store Clarbwriiiy. 1979 117pp Major
. beerier Dr William Strong

This :tudy identified two essential cnmponents of a reading eduative
prtepam for preservite teachers and incorporated these two components
into instruoional modules: tiaching study skills and teachg
comprebeniion. The development and testing of the two modules Ls

dsseribed and statistically analyzed throughlobjective measures The
findinss indicate the teaching of readmit thrcnigh instructional modules is as
effective in prepanng preservice L.:schen of reading es conventional

JIM/union

THE ENFLUE.NCE OF ST /41-1; litl-lOPMEVI O'n THE
READING ACIBEVEMENI AND gf t -COM-1.1'T ('IF SF1.111111)

..... THIRD GRADE Cif II DREN Order \c, tioldiVr

SeimIX2., lOrct D;SHCHNK:at, PH D The ( 'n)rtr5;1) CINehrUSJiii 1.infii;r1

1979 %pp Adviser Gordon Cartne
Problem The intent of this studs was to determine what eon sut !

development tot teachers in the form of intenshe training tri the are.as of

human rtlation.s management skills and individualizahon of instmunt.c. has

cm the self-concept gain and academic achtevegient of their students The
bits considered were self concept gain as measured tni the Pnrrar ,

lfCcsieept Inventqty. Total Rest...ling wore. Reading Coviplehens:or
More and Reading Vocabulary C40 rev measured by the C -irrpreher.che
Test of Basic Skills used crn a pte/Rost `test t: WAS

Prtertfur,-!.% The investigauon was !united to third grade te.3:sf!`,
their assigned students Two elernentan campucrs (itradec
selected by turnple random sample and %ere designzted SO-:oo; A ac.,t

School B. Four teachers from School A ,.oltinteered m t-..e the i,e;31:71t.f:t

(experirnenul) group, four teachers in School It agreedlAo he the tillri

treatment (cobtrol) group

The elpenmenul and control groups received the same amount of
professional staff services and districnprovided inservice training In
addition. the experimental group received mtensified training in the fowl of
released time incervice in a model Teacher Train:ng Center, an eighteen
hour mini-course at Texas A 4L 1, and five two-hour after school training
sessions The primary focus of the intensified training (treatment) was
huitian relation management skills and individualization of instruction

Data on set' concept, total reading, reading comprehensioc anb Nang
vocabulary of he third grarle children m both the ex penmental and contrOl
groups were «illected before and after the treatment for the teachers *the
experimenta, group

Findings The four null hypothese! were tested at the OS /evel of
significance with the use nf a ntest of random differences and the one-way
analysis of variance The results were summarized as follows: (I) There was
no significant difference between the seff.concept gain and academic .

acWger lent of students whc*Ke teachers had had intensihed tranang in the
areas of huma.n relations management'skills and individualization of
instruction and that of students whose teachers had not had such training
(2) There was no stanstically significant difference between the combined
mese' of ?lie experimental grryip and that of the coreSet groun en tht PSC!
Total, CTRS Reading Total. CTRS Reading Vocabulary ant'. CTLIS Radice/OP
Onmprehension (3) Experimental group #4 attained a significantly
hatistical difference bers-een the pre-test mean and the posi.test mean on
the PSCI (4) There was no significant difference between the post-test
mean scores of the experimenul and control groups cm the PSC1 (3) Thrse
of the four expenmental groups and three of the four control gr
indicated a significant difference on pre.post mean scores on thecKPrilS
TOIIIIIRmding battery (6) Three 'of the four elperimental groops and *toe,
tithe four cvntrol groups itidicated a significant difference on pre/post
Main scores on the CTRS R caddis Vocabulary suotest (7) Two of the four
seperimental groups and three of the four control groups indicated
ognificant pre/post mean differences on the crlis Reading Comprehension
eibtest (8) Expenmental group # ) scored significantly lower on die
tem mean &Cale% of the CliiS Total Reading. Vocabulary and
Comprehension scores

Conclusions (1) The presence of greater.gain in selfconcept by one
expenmenul group found to be statistically significant indicates that
adjusiments in the treatment might result in even greater :tin
(2) Intensified raining fot teachers does have an influence upon academic
achievement of individual children, although it Could not be demonstrated ".

to be exclusively significant over other methoels of training (3) Mote
positive reiults might hive been experienced had the study involved a
longer period of ume (4) A ddinonal on .site classroom VTSILS by the prort
director might have provided better asseslment of the direct impact of
intensified tryining f 5) Greater conuol over the selection of students to be
assigned to tfie selected teachers might have resulted in mgre meaningful
data
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Certain top cs relate,1 ic !ie :caching or reading need to he treated in
more dela.] th.in can be prosided Ir. an introductory te%thi,.)k After
obstnations in public school Clak.,rivIr-.-, and d.scuss.ons v. :th graduate and

undergradi.are students frxJr areas were selected is those req:Jinng more
information using the language et pcnence apprca:h des eloping efretiitre
quesuoning techniques. plannmg a dirrtled reading aftiVit). and erthancing

the readifl progtarn v.ith cht'dren's tricintuic
Bear,it or ils tictibilit 3 e!^,x111tar des,gn v.as Fach module

contain.: '."-e f011oAtng sections
(1) A tahonite to etpla:n the imp,- tan;:e of the topic. (2) A list of

obyecove to he usf.1 as purport.% b) th.r Ldent (3) A hody of informitlort,
, hntung thew) and pra( nee (4) A list o! .1( ii :nec to help the stodent meet

the objeCt es ind (S) A po-s-winNnic... to he usrd In measuring progress
tCrelfd .iiijcnr-.,
The modults rnv) be u,,ed as a St.t/il!Cl.ner.: to A NO; ;C.1%1:: C. course or as s

foundation for an Ins42ice pr.vgrani .11
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Ilse purpose of the first modyle "Examinieg the 1.2nguage Experience

Ap preach: is to explain the phiW;ophy of the approach. investigate its
Strengths and weaknesses, and explore possible answers to questions
Sachets frequently ask concerning its use In addition. Ltep.by.step
directions art given for developing group and individual stcries The
Module also contains suggestions for proiriding&udents with opportunities
10 become actively involved in reading. writing. spakmg, and listening
seperiences

The second modute. "Using ProdiTthe Questioning Techniques."
mplom three major aspects of effective questioning. the relationship
between questkon type and thinking le% el; the use of appropriate
questioning techniques: and the impoitance of developing questioningskills

in students
The third module. "Designing a Directed Reading Activity." ^resents a

MOM plan guide which is appropriate in any subject area on any grade
Wel. Teacher self-evaluation questions and detailed examples of lesson
plans am shown

Tbe last module, "Enhancing the Reading Program with Children's
literature." is designed tn provide evidence of the anessity of a planned
literature program and tctifer sugy uons for implemenung Ns program
Five aspects of the litera e program are considered: providing time.
lelecting materials, studying the children, bringin&udents and books
together. and encouraging a response Suggestions are also included for
using poetry and involviag parents

MASTERY LEARNING AND TEACHING GRA NEMAR TO
PROSPECTIVE LNGUSH TEACHERS AT SOUTHEASTERN
COLLEGE Order No. 8008217

WEST, JAMES ATTIEE. D.A Meddle Tennessee .7tare University, 1979.
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An Enslish grammar course for prospective secondary school Engtish

Vachon which wu proposed and taught at Southeastern College
miniained that such a course should have traditonal grammar ss the core
*fits curricutum and use traditional diagraming for the analyAkof---
senteacet It also maintained that such a course should employ the mastery
kerning practice of short units, an immediate reporting of perfonnance,
correctives, and additional testing "Tlie hypothesis being tested in this
anew was that.the teaching of traditional grammar by using traditions)
diainening combined with the practice of mastery learning would result m
lupin* achievement by students in learning a grammatical structure. .

The course had twelve units of grammatical structures with''commentary
written css the students' level of knowledge It also included assigned
IsiatiCti to be analyzed by diasraming and tests to determine students'
achievement in comprehending sentence structure& The course wu taught
inductively. Many esamples of diagramed sentence were usecto help
misdeed learn srammatical concepts and sentence structure_ The course
began velth very basic simple sentences and °Continued through somewhat
complicated Cmple. compound, complex, and cdmpound-complex
swam Almost every type or grammatical structure that a secondary
school English teacher encounters in the teaching of English grammar and

dirwas included in these units.
onal grammar was the core of the subject matter of the colrse

leatum most school systems throughoot the country are using traditionally
erisolid glummer and composition textbooks and bemuse the uend of
females to the -basicellcaustng additional school systems to adopt the
tmdkional approach Diagraming was used because it gives a complete
picture of sentences and also helps students entire sentence&

The mastery learning practices of this course included mastery cnteria
for the aiterion-refereneed formative unit tests and the summatve test. If
students djd not attain the mastery cnterion of eighty percent acalracy on
formatht unit tests, 'they were given an immediate report on their

//

performaace. correctives, and an additional test to enable them to attain Usk
Minks. The mastety criterion for the summative test was seventy-lve
percent accuracy. If students did not attain these criteria,, they could not
satistictonly complete the course. Some students attained them without
additional help and testing, Nit others did not. Although some observers .

predicted that many students would never reach these criteria, the teaches
and developer of the course was optimistic.

The results juaified this optimism, for all six students enrolled in the .

course attained the mastery criterion for the formative unit tens and the
mastery criterico for the sunirnauve test. Moreover, the =dents in this
mastery learning course performed significantly better on their summative
test than a nonmastery group who studied the same subject matter in a
previous semester performed on their comparable finil examination.

Tbe students in this mastery learning course were given a preliminary
modifiedsiummative ter on the first day of class and then were given the
actual smtmative test on the last day. Comparison of the results of the
preliminary sumrnative test with the results of the a=ual one revealed that
the students in this experimentel course in English grammar made ;reit
prosiess Certainly the evidenct that was developed supports the hypothea
that tenceftg traditional grammar to prospective English teachers by wiz/
traditional diagraming and employing mastery learning practiees results
superior achievement in the lcsrning of traditional grammar.
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Copies of the dissertations may be obtained by addressing
your,xequest to:

University Microfilms International
.300 North Zeeb Road
Ann Arbor, Michigan 48106

or by telephoning (toll-free) 1-800-521-3042


