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This bibliography has been coméiled as part of a contiruing series designed
to make information on relevant dissertations available to users of the ERIC
system. Monthly issues of Dissertation Abstracts International are reviewed in

order to compile abstracts of dissertations on related topics, which thus become
accessible in searches of. the ERIC data base. Ordering information for the dis-
sertations themselves is included at the end of the bibliography.

Abstracts of the following dissertations are included in this collection:

Biro, Ruth Ghering

DEVELOPMENT AND ANALYSIS OF AN INSTRUC-
TIONAL PROGRAM FOR ENHANCING TEACHERS'
KNOWLEDGE OF RESOURCES IN CHILDREN'S
LITERATURE

Caruso, Virginia Mary

BEHAVIORS INDICATING TEACHER ENTHUSIASM:
CRITICAL INCIDENTS REPORTED BY TEACHERS
AND STUDENTS IN SECONDARY SCHOOL PHYSICAL
EDUCATION AND ENGLISH CLASSES

Chamberlain, Jean Diane Kelly

AN ASSESSMENT BY SELECTED SECONLARY ENG-
LISH TEACHERS OF THEIR UNDERGRADUATE
PREPARATION AND PRESENT NEEDS IN TEACHING
COMPOSITION

Choate, Joyce S.

ELEMENTARY CLASSROOM TEACHERS OF LOUISTANA:
‘ THFIR KNOWLEDGE OF READING, PROFESSIONAL
PREPARATION IN READING, EXPERIENCE, AND
RATINGS BY PRINCIPALS AND PEERS

Clinard, Linda McCofkel

MODELING THE "RELATE" PROCESS IN TEACHER
EDUCATION IN READING AND DEVELOPMENT OF
GUIDELINES FOR INSTRUCTIONAL DECISION-
MAKING

Conway, Edythe Davies

THE DEVELOPMENT AND ASSESSMENT OF A COURSE
ON TEACHING READPING SKILLS FOR HOME ECONO-
MICS PRESERVICE TEACHERS

DeFord, Diane Ernestine

A VALIDATION STUDY OF AN INSTRUMENT TO
DETERMINE TEACHERS' THEORETICAL ORIEN-
TATION TO READING INSTRUCTION

Gil, Doron

THE CLINICAL PROBLEM SOLVING-  BEHAVIOR

OF CLASSROOM TFACHERS AS THEY DIAGNOSE
CHILDREN'S READING PERFORMANCE IN EX-

PERIMENTAL AND CLASSROOM SITUATTIONS

Hannaman, Jo Eva Peak

THE RELATIONSHIP BETWEEN TEACHER PRAC-
TICES IN DEVELOPMENTAL READING INSTRUC-

. TION AND STUDENT ACHIEVEMENT

Hearne, Mary DeMario . )

A SOCIAL LEARNING THEORY APPROACH TO
STAFF DEVELOPMENT AND TEACHER BEHAVIOR,
STUDENT BEHAVIOR, AND READING ACHIEVE-
MENT

Kingston, Michael Lewis

A COMPARISON OF MORE EFFECTIVE AND LESS
EFFECTIVE TEACHERS OF READING

Kristo, Janice Valerie

AN EXPLORATORY STUDY INVESTIGATING THE
INFLUENCE OF CONCEPTUAL LEVEL OF PRE-
SERVICE ELEMENTARY EDUCATION STUDENTS
ON .DECISION-MAKING IN READING INSTRUC-
TION
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ENGLISH: RATINGS BY ENGLISH CURRI-
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Newman, Rita Gray

THE IMPACT OF TEACHER EXPERIENCE ON
THE ACHIEVEMENT OF THIRD-GRADE STU-
DENTS IN INNER-CITY SCHOOLS

Perkins, Marjorie Joyce Morrison

EVALUATION OF TWO VARIATIONS OF AN
IN-SERVICE TRAINING PROGRAM ON
APPRAISAL OF ORAL LANGUAGE

Phillips, Lela M. B.

DEVELOPMENT AND VALIDATION OF TWO
INSTRUCTIONAL MODULES ON' IMPROVEMENT
OF READING INSTRUCTION FOR SECONDARY
TEACHERS

Spindle, Joyce Dishongnh

THE INFLUENCE OF STAFF DEVELOPMENT
ON THE READING ACHIEVEMENT AND
SELF-CONCEPT OF SELECTED THIRD GRADE
CHILDREN .

Stanley, Virginia Belcher

SELECTED TOPICS IN METHODS OF TEACHING
READING IN THE ELEMENTARY SCHOOL: A
MODULAR APPROACH FOR PRESERVICE AND
INSERVICE TEACHERS

West, James Attlee

MASTERY LEARNING AND TEACHING GRAMMAR TO
PROSPECTIVE ENGLISH TEACHERS AT SOUTH-
EASTERN COLLEGE
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DEVELOPMENT AND ANALYSIS OF AN INSTRUCTIONAL
PROGRAM FOR ENHANCING TEACHER'S KNOWLEDGE OF

Order No. 7924702
. -~

BIRO, Ruth Ghering, Ph.D, University of Pittsburgh, 1978,

298pp.

An instructional program in children’s literature resources
was designed to provide prospective and in-service teachers
with opportunities to improve their knowledge and skills in sig-
nificant materfals in this fleld. The obsgerved lack of knowl-
edge exhibited by elementary teachers regarding important
resources in children’s literature was to be remedied by the
program described in this dissertation. The review of the
1iterature documented the need for a plan to introduce prospec-
tive and in-service teachers to various children’s literature
resources. References cited in the review of the literature

. identified instructional strategies that were integrated into the

program developed, Since materials that were presently avatl-
able in children’s literature resocurces for use by prospective
and fn-service icachers were not in an instructional format,
instructional designs were examined to ascertain aspects which
would be feasible for the program in this dissertation.

The major task of this research was the development of
three instructional units on children’s literature resources of
significance to prospective and in-gervice elementary teachers.
A pilot unit on the Children’ Catalog was first completed and
described. Instructional units in a learning activity package
format were then designed for the Elementary School Library
Collection, Index to Poetry for Children and Young People, and
Third Book of Junlor Authors,

"Prior to the construction of the units, elementary teachers,
librarians, and children’s literature specialists were surveyed
in order to ascertain their perceptions regarding the needs of
prospective and in-service teachers regarding resources.
er materials were examined to insure relevance of the pro-
content to the needs of the teachers in the elementary
sroom. The writer'# own observations and experiences,
review of literature, comments from prospective and in-

) 8 pilot study assisted in this effort, All three units
underwent revisions during the period of time this disserta-
tion was in progress,

A model containing seven elements was developed for the
instructional units {n this children’s literature resource pro-
gram. Components within the model were the follow!ng: (1) in-
troductory and rationale statements; (2) objectives, (3) pre-
test; (4) instructional manual; (5) reference materials list;
(6) post-test; and (7) assessment instruments, Exercises
within the program were formulated in a taxonomic structure
adapted from Bloom's claasification of educational goals so
that materials pertaining to the use of the unit resource tool
were presented in successive levels of difficulty and incrras-
ingly higher categories of understanding.

The three units were organized so students could progress
at their own rate of spead, with the anticipation that all stu-
demts would complete the thre? vnits within a period of three
weeks. Students were permit’. -d tosselect from among the
exercises prepared for the units, 4¢ith a completion of 50%
being the desired a2im. Mastery on the unit post-test was based
upon an 80/80 criterion.

An important component in the model was a resource 1ist
entitled “Materials Pertaining to Children’s Literature: A Guide
to Relected Sources.” This categorized and annotated guide
covered over 230 relevant materials for prospective and in-
service teachers in children’s literature. This gulde, designed
to provide an overview of the purpose and scope of significant
children's literature resources, was used for the three units
for the program.

A discussion of the outcome of the utilization of portions of
the program with selected groups of prospective and in-service
teachers was incorporated into the study. The goals and meth-
ods of alerting prospective and in-service teachers to the three
unit resource tools through the program were described in the

Concluding this project are summary statemenis regarding

the objectives and potential for an instructlonal program in
children’s literature rescarces, recommendations for future
research, and conclusions resulting from this particular study, ~__

" BEHAVIORS INDICATING TEACHER ENTHUSIASM: CRITICAL

INCIDENTS REPORTED BY TEACHERS AND STUDENTS IN
SECONDARY SCHOOL PHYSICAL EDUCATION AND ENGLISH
CLASSES Order No. 80125%0

Caruto, VIRGINIA MARY, ED D. University of Massachuseits, 1980. 275pp.
Director: Lawrence F. Locke

In order to identify observable teacher behaviors representing the
construct of teacher enthusiasm, secondaiy school teachers and students
were asked to describe two teaching svents, one depicting enthusiastic
teaching and the other depicting not enthusiastic teaching. The subjects  ~
were teachers and students i., physical education and English depantments
from selected secondary schools throughout the Commonwealth of
Massachusetts. From 17 schools, 177 teachers and 2.166 students
participated in the study.

Flanagan's Critical Incident Technique (1954) was used to collect the
data. Each subject who elected to participate was asked to write descriptions
of teacher behaviors in actual incidents of enthusiastic and not enthusiastic
teaching A procedure for personally administering all critical incident
interviews was deévised to explain the meaning of “"behavioi™ to subjects.
This procedure allowed for inclusion of a definition of the term and
prqvided participants the opportunity to practice giving behavioral
descriptors for an unrelated example. The responses were recorded on
separate ENTHUSIASTIC and NOT ENTHUSIASTIC forms.

During the pilot study, thres different guidelines were designed in order
t0(a) analyze the subjects’ descriptions of the critical incidents, and
(b) establish a systematic and replicable technigue for extracting and
categorizing usable data. The guidelines were tested for reliability through
the %‘ielid independen. judges. All procedures met reasonable standards of
reliability.

_ !
Resulis. (1) Sixteen categories were developed from the 250 unit themes
eatracted from the ENTHUSIASTIC forms completed by teachers, while 19

categories were developed from tve 300 unit themes extracted from those
forms completed by students. (2) A comparison of enthusiastic behaviors
revealed that 14 thematic categories were used by the two groups:
Animation, Creation of Positive Climate, Creation of Relevance,
Demonstration, Encouragement, Explanation, Humor, Ingenuity and
Innovation, Insistence, Interest and Involvement in Subject Matter,
Momentum, Participation, Praise and Feedback, and Role-Playing (3) The
additional categories generated by reports from students were Interest in
Students, Constructive Criticism/Feedback, Organization, and Equality.
The students did rot describe behaviors in the teachers’ category of
Spontaneity. (4) Eleven categories were developed from the 193 unit
themes extracted from the NOT ENTHUSIASTIC forms completed by
teachers, while 14 categories were developed from the 300 unit themes
extracted from those forms completed by students. (5) A comparison of

NOT ENTHUS!ASTIC behaviors revealed that 10 thematic cat2gories were

used by both groups: Detachment, Disinterest,
Mechaniwation.’Depersonalization, Negative Feedback, Stalling, Threat or
Punishment, Frustration— Anger, Frustration—~ Quitting,
Frustration = Control, and Anxiety —Retreat (students identified single
rather than dual catezories for Anger, Quitting, Control, and Withdrawal).
(6) The additional categories generated by repons from students were
Creation of Negative Climate, Ignoring Student Behaviors, Discrimination,
Lack of Participation, and Withdrawal. The students did not describe
behaviors in the teacher categories of Anxiety — Retreat and Negativism
toward Subject Matter. :
Conclusions. g) The expanse of these behavioral categories indicates
that the definitiom of ENTHUSIASM employed by previous researchers

and reviewers of research on enthusiasm were limited in scope (2) Teachers

more frequently than students relate ENTHUSIASTIC and NOT
ENTHUSIASTIC teaching to their perceptions of the teacher's role asa

transmitter of information, e g , behaviors pertaining to the presentation and

delivery of content matenal (3) Students more frequently than teachers

'

.,'#

dissertation. relate ENTHUSIASTIC and NOT ENTHUSIASTIC teaching as peraining
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- i, Position Training.and Needs Questionffai
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. e ﬁther’s‘ interaction skills, e.g., behaviors pertaining to the climate or

created for learning. (4) Differences existed between the two

& @ahjom areas of physical education and English: (a) subjects in physical

emphasized such behaviors as Participation, Demonstration,
Encouragement, and Praise; (b) subjects in English emphasized such
bthaviors as Ingenuity and Innovation, Creation of Relevance, and
Explanetion. (5) An analysis of teacher and student reports by gender
sevealed few differences among the most frequently used categories.

AN ABSEBSMENT BY SELECTED SECONDARY ENGLISH
TEACHERS OF THEIR UNDERGRADUATE PREPARATION
AND PRESENT NEEDS IN TEACHING COMPOSITION

' Order No. 7918524

CHAMBERLAIN, ‘Jean Diane Kelly, Ed.D. Mississipp! State
University, 1979. 83pp. Director: Dr. Sandra Burkett

™ p‘upou of this study was to determine the relationship
between ondary English teachexs’ opinions of the level of
eomposifion preparation received in college and their opinions
of the level of preparation presenily needed. t also sought to

* determirie the relationship of the teachers’ opl.ions of ade-
. quacy and need to the following variables: total number of
-~ pomposition-related courses taken in college, date of gradua~

tion from &ollege with bichelor's degree, years of teaching
ehpsrience, and highest Jegree now held.

The population for the study consisted of all secondary
Eaglish teachers in the public.schools of Mississippi. The -
sample was randomly selected, and it consisted of 182 second~
ary Baglish teachers emptoyed iy 50 school districts across
the state. A total of 134 subjects, representing 70% of the
o sample, responded in the survey.

. instrument used i the collection of as the Com-~
which consisted
of Parts I and 11. Partl consisted of | on A, which re-
quested the teachers’ opinions of the Ievel of composition prep-
aration received, and Section B, which requested their opin-
ioas of the level of preparation needed. Part Il concerned the
eourses taken by the teachars while in college. Other demo-
graphic information including the date of graduation from col-
lege, the years of teaching experience, and the highest degree
now held was obtained from the section of the questionnaire
providing general information about the study and directions
forrcompleting the instrument.

To analyze the data, a multiple regression analysis was
used. The multiple regression program served as the source
of all computations. The .05 level of significance was em-
ployed as a criterion for rejecting or falling to reject the five
mall hypotheses.

The results of the simple correlations and the stepwise
regression analysis revealed the following information: First,
there was a significant relationship found between the teachers’
opinions of the adequacy of their college composition prepara-
tion and the level of preparation needed on three of the teaching
criterdar-grammar and usage, diction, and postwriting skills,
On 18 of the 21 teaching criteria, no significant correlations
were found between the teachers’ opinions of the level of prep-
aration received and the level of preparation needed.

8econdly, the results showed that there was a significant

. positive relationship between the teachers’ opinions of the level

of preparation received and each of the following education and
experience-related variables: (1) number of composition-
related courses taken in college, (2) years of teaching experi-
ence, xnd (3) highest degree now held. A significant negative
relationship was found between teachers’ opinions of the level
of preparation and date of graduation from college with bache-
lor’s degree. Thirdly, the findings of the study indicated a sig-
nificant negative relationship between the number of composi-
tion-related courses taken in college and the teachers' opinions
of the level of preparation needed on only one criterion--taach-
ing vocational-technical students.

ERIC
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When the teachers’ overall perceptions of the adequacy of
their preparation were coyrelated with a combination of educa-
tion and experionce-related variables, the results showed a
significant positive relationship between the teachers’ opiaions
of adequacy and the following variables: (1) years of teaching
experience and (2) number of composition-related courses
taken in college, Finally, the results indicated no signific
relationships between the tgachers’ overall perceptions of
present need for training and a combination of education and
experience-related variables.

t

ELEMENTARY CLASSROOM TEACHERS OF LOUISIANA:
THEIR KNOWLEDGE OF READING, PROFESSIONAL PREP-
ARATION IN READING, EXPERIENCE, AND RATINGS BY
PRINCIPALS AND PEERS Order No, 8001178

CHOATE, Joyce 8., Ed.D. Memphis State University, 1979.
238pp. Major Professor: Robert A. Kaiser - .

This study was designed to describe the elementary class~
room teachers of Lodisiana in terms of their knowledge of
raadirg, professional preparation in the area of rea , tedich~
ing experience, and principal and peer judgment of thelr class-
room performance in reading instruction. .

-

- Procedure

Elementary public achool faculties were randomly selected
80 as to approximate 10 percent of the elementary classroom
toacher population of the seven geographic regions of Loulsi~
ana. The 1455 teachers responded to two instruments, Form
A or B of a split-half administration of the Inventory of
Teacher Knowledge of Reading, by Artley and Hardin, and a
questionnaire designed by the investigator. The ninety-four
principals of the schools in which these teachers were em-
ployed globally rated the teachers’ classroom performance in
reading instruction; these ratings were not made known to
the teachers. These Instruments were completed by more
than 10 percent of the elementiry classroom teachers of
Louisiana.

The principal methods of data analysis were the analysis
of variance, both three-way and one-way. Statistically sig-
nificant differences between means were determined at the
.05 level of significance.

Conclusions

Results of the study provided support for the following con-
clusions:

1. College courses in reading instruction significantly con=
tribute to teacher knowledge of reading; knowledge increases
with up to two courses, but does not significantly increase with
more than two reading courses.

2. The differences among levels of knowledge of teachers
according to institution from which reading credit was earned
suggests the possibility that colleges or universities differ in -
methods and content of reading courses or in types of student
populations. .

3. Teacher knowledge of reading significantly increases
with up to 10 years 9{ teaching experience; after 15 years of
experience, teacher performance on the ITKR decreases.

4. Global ratings by principals of elementary teacher
classroom performance in reading {nstruction very clearly
differentiate between teachers of most, more, average, less,
and least knowledge of reading at a high level of significance;
it is possible that principals are considerably more aware ol
teacher differences than the literature suggests,

5. Teachers who are most knowledgeable in reading are
most frequently identified by peers as being the highest skilled

reading veachers.



Resopmendations

The following recommendations are made based on the
findings of this study: , .

1, Colleges and universities should carefully evaluate the
tyws and quality of course offerings In re ing to determine
ways of improving teacher training in reading.

3. The State Department of Education, system superin-
tendents, and supervisory personnal should consider providing
inceatives for continued teacher training in'deading; these
incentives might Include incentive pay, free teacher tuition
programs such £8 the one currently operating in Louisjians,
inservice training in areas requested by the teachers, and
classroom release-time for approved training.

3. The Increase of teacher knowledge of reading with up
to 10 years of teaching experience lends support for increas-
ing the amount of experiential or practicum coatent of reading
courses at the college level. .

4, Within the teacher evaiuation process, principal ratings
should be seriously considered as one measure of teacher
imowledge in reading; additional research is recommended to
deline those factors upon which elementary principals base
global teacher ratings, as well as to determine if ratings
change when the results are not confidential.

S, Peer ratings should be considered as important in-
dices In identifying the most knowledgeable teachers,

6. Buth pre- and in-service training in tne areas of the
reading process, reading preparation, and reading compre-~
wension should be provided the teachers of Louisiana.

A
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MODELING THE *RELATE” PROCESS IN TEACHER EDU-
CATION IN READING AND DEVELOPMENT OF GUIDE-
LINES FOR INSTRUCTIONAL DECISION-MAKING'

’ : Order No. 7916686

CLINARD, Linda McCorkel, Ph,D, The University of Mich-
igan, 1979. 253pp. Chairman: ' Laura Williams

of modeling the Reading and Language Arts in Teacher Edu-

Analysis of variance using the F-statistic to test levels of
significance was used. The results indicated that modeling an
instructional decision-making process can contribute to the
development of aspects of teaching competence (p <.01)., Model-
ing did not appear to affect the perceptions of participants as
predicted in the hypotheses, ,

The fihal chapter of this study introduces Guidelines for
Instructional Decision-making (GUIDE) develdped by the re-
searcher {from experiences before, as well as during, the study,

. ../ ,
THE DEVELOPMENT AND ASSESSMENT OF A COURSE ON
TEACHING READING SKILLS FOR HOME ECONOMICS
PRESERVICE TEACHERS ' Order No. 8003911
CoNwAY, EDYTHE DaVigs, Pu.D. Comell University, 1979. 339pp.

This research is concerned with the reading problem in secondary school
home economics classes. Typically, the students in these classes have 8 very
* wide range of reading ability, and a substantial fraction are reading below
grade level. Teachers react to this situation by minimizing their dependence
.on reading, and by keying what reading is done to the poorest readers in the
class. This has the effect of reducing the accomplishments with respeet t0
home econc..;ics material, and does nothing to alleviate the reading
problem. Recently, in academic subject areas, research and experience have
shown promising results for efforts to combine the teaching of reading skitls
with the teaching of subject matter concepts. This research explored the
nature of the preparation that would be required 5o that hdme economics
teachers cquid use such practices. ~ \
The research had three distinct phases. The first was to documentthe
nature of the reading environment in home economics, and the existence of .
& serious reading problem. This was done by analyzing reading test scores,
. by surveying students and teachers concerning the use of reading in home
economies and their attitudes t6Wward reading, and by surveying teacher —
preparation programs and state ceniﬁwign bureaus with regard to

mmﬂon to teach reading skills.
second phade was the development of a course t0 prepare teachess *
10 integrate the teaching of reading skills with the teaching of subject matiar
concepts. This evolved, over three years and four versiuns, into a semester
course immediately preceding the student/teaching practicum.

The third phase was the assessment of the effect of this course by .

teaching. The observation involved written questionnaires, taped intesviews,

The purpose cf this research was to test the effectiveness j _ observing the performance of six students from the course in their student

cation (RELATE) model within a graduate course in diagnosis
and remediation of reading, i.¢., the researcher/instructor
employed strategies which teacher education students were
expected to internalize. In addition, the researcher used the
experiences of this study to continue the development of in-
structional guidelines which would complement the RELATE
concepts. .

The design of this study called for three treatment groups
to be compared on gains observed on an Experiential Prob-
lems instrument prepared for the study. The problems mea-
sured selected competencies and percegtions of participants
as specified in the hypotheses.

The hypotheses proposed, that the modeling of a dectsion-
making process would affeot the degree to which subjects in-.
ternalized selected RELATE competencies. It was also pre-
dicted that modeling would affect the perceptions of participants
in the following areas: (1) attitudes towards the teaching of
reading; (2) sense of competence in diagnosis and remediation
of reading skills; and (3) tre degree of importance one placed
on knowing how to apply certain RELATE competencies. Hy-
potheses were stated initially concerning the influence a sub-
jects’ educational cognitive style and teaching style would have
on the internalization of RELATE competencies. The “gtyle”
hypotheses were eliminated for reasons discussed in the data
analysis section of the dissertation.

and analysis ¢f lesson plans and daily journals, as well as persor.al

-+ _ .- cbeervation. Ir.formation was obtained from high school students,

cooperating tsachers, college supervisors, and the student teachers
themselves.

The result was a ®trong indication that such preparation can.make a
substantial and beneficial difference in the behavior of home e ics
teachers. It is recommended that such a course be required in teacher
preparation curricula. ‘

A VALIDATION STUDY OF AN INSTRUMENT TO DETERMINE
TEACHERS' THEORETICAL ORIENTATION TO READING
INSTRUCTION Order No. 8000611

DeForD, DIANE ERNESTINE, ED.D. Indiana University, 1979. 194pp.
Chairman: Carolyn Burke

The purpose of this study was to develop and validate an instrument 0
consistently differentiate teachers according to their theoretical orientation
to reading. The DeFord Theoretical Orientation to Reading Profile utilized
in this validation study cunsisted of twenty-eight items reflacting practices -
and beliefs about reading. A five point Likert scale was used for response.

The basic belief systems-operating in readin} fiistruction were organized
arcund emphasis on different units of language: (1) Smaller than word
emphasis (letters, sounds and morphemes); (2) whole words with multiple
skills for dealing with this unit; and (3) larger than word segments--clauses,
sentences and passages with meaning and natural language at the center.
For the purpose of this study, these orientatidns were called Phonics, Skills

. and Whoie Language respectively.

-
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A construct validity model was used. It was hypothesized that
(1) There would be consistent belief patterns generated on the TORP
determining differences in teachers’ belief systems. Pauerns would be
eonsistent within phonics, skills, and whole language groups. (2) The
obesrver's responses on the TORP would be consistent with matched
teacher beliefs. (3) There would be significint change in theoretical
orienation as measured by the TORP due to instruction about reading.

(4) Judges would concur on the TORP with profiles of phonics, skills, and

whole language.

The TORP was first administered to a population of 90 (n = 30)
seachers identified by educators®Analysis consisted of factor analysis,
weasures of internal consistency and reliability (Cronbach Alpha).

The second step involved teacher observations by trained observers.
After observation, each observer (n = 4) responded to the TORP soas to
refiect the teacher’s theoretical orientation. The teachers(n = 14)

ed t0 the instrument as well. The teacher/observer groups were
cofrelated by total score and analyzed by item for percentage of agreement
(match, difference of one, difference of two, difference of three).

Step three utilized a pre-post test analysis from an undergraduate
methods course in reading and language arts instruction (n = 29). A t-test
for significant differences in scores per item and total group was computed.

The final step required judges (n = 3) in the field to respond to the
TORP. They were asked to reflect the responses of a phonics, a skillsand a
whole language orientation. Their responses were compared through use of
Kendall's coefficient of concordance, and a chi-square rest for sig nificance.

The results of the analyses supported the validity of the TORP asa
reliable measure of teacher's theoretical orientation to reading. Group
members responded similarly while providing different profiles across

ps. The reliability coefficient was & .98 acvoss the three different groups.
Factor analysis produced one factor which acccounted for 94.5 percent of
the vafiznce with an eigenvalue of 26.4 with five iterations. It can be
inferred from this analysis that the TORP is a one-factor test measuring
instruction in reading characterized by isolation to integration of language.

The teacher/observer Spearman Rho rank order correlation was .859
(p < .001). A comparison of teacher/observer responses per item produced
information about items with the closest matches.

The pre-post test indicated a significant change toward the instructor's
theoretical orientation with a t-value of 15.05 for 28 degrees of freedom
(p < .01, twotailed).

The comparison of the judges’ responses resulted in a Kendall's W of .83
and a chi-square of 205.65 with 83 degrees of freedom which was significant
beyond the 001 level.

Thes analyses indicate that there are consistent beliefs within teacher
groups, that theoretical orientation is Observable from teaching practices,
that the teacher's theoretical orientation does have an effect on students’
belief systems, and that judges in the field of reading generally concur on
the profiles generated by these orientations as n-easured by the TORP. The
TORY should prove a useful tool for subsequent studies in reading.
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THE CLINICAL PROBLEM SOLVING BEHAVIOR OF
CLASSROOM TEACHERS AS THEY DIAGNOSE CHILDREN'S
READING PERFORMANCE IN EXPERIMENTAL AND
CLASSROOM SITUATIONS Order No. 8013736

G, Dorow, PH.D. Michigan State University, 1979. 227pp.

The purpose of this study was to investigate the clinical problem solving
behavior of classroom teachers in reading diagnosis. '
The literature on reading instiuction views classroom diagnosis as an
amential part of the total reading instruction. Most researchers believe
classroom teachers have the responsibility to conduct necessary diagnoses
and provide the appropriate remediatjons for students with reading
deBciencies No empinical evidence exists, however, to show how capable
classroom teachers are of performing these functions. Also lacking from the
Berature is a description of the cognitive processes teachers employ as they
stiempt. to diagnose students’ reading difficulties. .

There were two objectives to this study: (1) to investigate the clinical
problem solving behavior of classroom teachers, in both experimental and
classroom situations, as they gather data about children’s reading difficuities
0 arvive at diagnostic judgments about the children’s difficulties; and (2) to
explore the similarities and differences between tgachers’ diagnostic

practices in experimental and classroom situations.

/
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Tea teachers from the Chicago and the Lansing areas participated in the
sudy. Research was carried out in two phases. In the first, the teachers
imteracied with simulated cases of reading difficulties in a laboratory setting,
i the second. they were observed and interviewed in their own

Each of the ten teache:s interacted with two simulated cases (at two
different times). The cases were built on materials that would be gvailableto
the teacher in a regular classroom setting and made use of children’s natural
language patterns. After each interaction, the teaciiers went through a
simulus recall session. ' -

A few weeks after the laboratory experiment, each teacher was observed
# her own classroom during one réading session and interviewed about her

reading instruction and diagnostic practices.

Data analysis consisted of product measures, process measures, and
amalysis °classroom interviews. Product measures dealt with the outcomes
of the dlinical encounter between a teacher and a case (2., what final
diagnastic judgments were made about the cise: what cues were collected,
&ic.). Process measures focused on the manner in which the problem was
diagnosed (¢ g.. length of interaction, number of cues collected, number of
final stated diagnostic judgments, and the relationships between cues
collected and teachers’ verbatim comments about these cues).

Classroom interviews were analyzed in terms of (1) diagnostic categones
mentioned in the classroom, (2) remedial techniques offered, and
(3) teachers' responses to various questions in the inierview. Comparisons
were also made between teachers’ classroom diagnoses and their laborstary

major findings of this study were that: {1) teachers showed Jittle
agreement or: their final stated diagnostic judgments for the cases of reading
difSoytties, (T)\they apparently lack comprehensive or systematic o
spproaches togathering and evaluating information about cases of reading
difficulties, and (3) they use the same global diagnostic categories in
tory situations and in the natural classroom environment.

THE RELATIONSHIP BETWEEN TEACHER PRACTICES IN
DEVELOPMENTAL READING INSTRUCTION AND STUDENT
ACHIEVEMENT Order No. 8014592

HANNAMAN, JO EVA PEAK, PH.D. University of Georgia, 1979. 152pp.
Director: I E. Aaron '

This study investigated the differences in developmental reading
practices of teachers who received “superior” ratings and teachers who
received "average” ratings on their classroom performance and the
relationship between (hése practices and student achievement.

Subjects for this study were 40 reading teachers in grades two through -
eight in Livingston Parish School System in Louisiana and their students.
These teachers were randornly selected from the 153 classroom teschers
teaching reading in grades two through eight.

Instruments used in this study were the Science Research Associstes
standardized achievement tests, 1972 and 1978 editions and a 24 item rating
scale dealing with teacher practices in developmental reading instruction
developed by the investigator.

From the 21 scored items on the rating icale, each teacher received two
scores. One score was the teachers’ expressed ratings of their practices. The ~
other scoré, the observed score, was derived from three classroom

* observations by the 147 teachers.

Analysis of the data revealed a moderate inverse relationship between
“average” rated leachers’ expressed and observed pracuces in
developmental reading instruction. There was no significant relationship
between expressed and observed practices for the total group of teachers of
for the "“superior” rated group of feachers. -

Supervisors' ratings had a strong relations'iip to teachers’ observed

“Superior” rated teachers had higher observed scores than “average”
m’d teachers. Neither educational-level of teachers nor years of teaching .
expenence significantly affected observed practices in reading for the total
group of teachers, the "average” rated group of teachers, or the “superior”
rated group of teachers. There was no significant relationship between
teachers’ observed scores on practices in developmental reading instruction
and student achievement when previous achievement was held constant.
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; T Oheerved teachers’ practices in developmental reading instruction,

supervisors’ ratings of teachers’ classroom performance, years of teaching
aperiesice, and educational leve! of teachers were not significant predictors
of ssudoat achievement when previous achievement was held constant
Lavel of supervisors' rating had no significant effect on teachers’ ratings of ,
el practices in developmental reading instruction. Teachers'
mtings of their expressed practices in developmental reading instruction
were not significantly related to the educational level of teachers nor 10 the
years of teaching experience.
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A SOCIAL LEARNING THEORY A®PROACH TO STAFF
DEVELOPMENT AND TEACHER BEHAVIOR, STUDENT
BEMAVIOR, AND READING ACHIEVEMENT

HEARNE, Mary DeMario, Ed.D. University of Southern Cali-
foraia, 1979. Chairman: Prolessor William Georglades

P sv. The purpose of this study was to determine if the
dopoant variable of teacher behavior and student variables
of reading achievement, off-task, fighting, and vandalism were
reiated to the treatment variable of one of two staff devslop-
ment programs: one utilizing a social learning theory ap-
proach and the other a more traditional informational approach.
The research question was: Will continuous behavioral teagher
consultation from school guidance personnel and administra-
tors show a relationship to improved teaching performance and
student social ard academic gains, and will the difference be-
tween the two staff development procedures be the same fosi
both grade levels of 4-6 and 7-8. . )
Methodology. The study utilized an experimental 2 X 2 {ac-
torial analysig of variance, pretest-posttest design with onk
control group. There were two levels {n each of the two fac-
tors: the treatment variable of staff development and the clas-
sifactory variable of grade level. Eighteen schools were
randomly assigned to treatment and control conditions by kin-
dergarten through sixth grade and seventh and eighth grades.
Scores were analyzed on each of the five dependent variables -
for a subsample of 414 students and 69 teachers and a sample
of 10,973 students from 13 school districts in Los Angeles
County. The measurements were the Comprehensive Test of
Basic Skills for Reading, behavior assessment inatrument for
teacher.and student behavior, event recording for schoolwide
fighting behavior, and permanent product recording for van-
dalism costs. The Mann Whitney U Test was utilized to ana-
lyse the differences in fights per 100 students and the Fisher
Exact Probability Test for vandalism costs per 100 students.
Findings. (1) The reading achievement of students in the
clasarooms of teachers exposed to the social learning theory
approach to staff development compared to those students in
\(ln classrooms of teachers exposed to the traditional approach
was not significantly different. However, the reading achieve-
ment of the students at the experimental schools was greater
at the intermediate level than at the elementary level. ¥(2) Tar-
get teachers at the experimental schools demonstrated a sig-
nificantly greater increase in positive behavior directed toward
students than that shown by the teachers in the contrd! schools.
(3) Target students in the experimental schools demonstrated
a significantly greater decrease in off-task behavior than that
shown by target students in the control schools. (4) The num-
ber of schools showing a decrease in the average vandalism
cost was significantly greater in the experimental schools than
in the control schools, however (5) no difference was shown
" in the number of fights. :

Conet

Conclusions. (1) The social learning theory apprageh to
staff dévelopment is superior to a traditional approach in pro-
moting reading achievement 1t the 7-8 grade level, but 'not at
the 4-6 grade level. (2) At both of these grade levels, a social..
learning theory approach produces more positive teacher-stu~

¢  dewt interaction and higher levels of student on-task behavior.
(3) At both the K-6 and 7-8 grade levels, this approach to staff
development results in less student vandaliam. However, there °
is little difference between the two protedures in relation to
student {ighting behavior.

Recommendations. 1t is recommended that: (1) Elemen-
tary and inter mediate schools employ a staff dévelopment pro-
gram based on the applications of social learning theory to
reduce their vandaiism and in-classroom disruptive student
behavior. (2) This study be replicated under conditidfs of a
longer treatment period to provide a more definitive test of the
effect this staff development approach has on student reading
achievement. (3) A replication study develop a more sophisti-
cated method of measuring out-of-classroom student antisoeial
behavior. (4) A replication study be conducted involving a
larger sample of schools and partialing out the effects of the
principal’'s supervisory behavior separate from that of the be- .
havioral consultant. s
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A COMPARISON OF MORFE EFFLCTIVE AND LESS FFFECTIVE
TEACHFERS OF READING Order No. 8009074

KINGSTON. MICHAEL LEWIS, ED D Unnversiiy of 1iinais at Urbana
Champaign, 1979. 149pp

1. The Probler The improycment of reading instruction is a much
sought afler goal Development of new methods and matenals has not
proven 1o be the way to rcalize this improvement This leaves the Leacher a3
the key 1o quality instrucion Descriptions of the effectivg teacher as the
practitioner of a given method are 100 narrow; descriptions of the effective
teacher as the prototypical successful person are 100 broad To bridge this
gap this study focused on teacher attitudes related 1o reading instruction.

11 Research Kypotheses. The following research hypotheses were
sdvanced: (1) More effective teachers of reading in the elementary
classroom differ from their lrss effective counterparts in the positions aken
on issties related 10 reading instruction (2) More effective teachers of
reading in the elementary classroom take stronger positions on issbes related
to reading instruction than do their less effective counterpans (3) More
effective teachers of reading in the elementary classsoora differ from theis
less effective counterpans in that their classroom behatiors 2-e more
consistent with their professed positions on issues relat 'd to icading
instruction.

111 Issues. (1) Wide achievement range vs. narrow gchievement range.
(2) One-to-one and small group instruction vs large group and whole class
instruction. (3) Integration of matenals from more than one program ve.
close adherence to a single program (4) Specific skill dnll vs reading im
context (5) Decoding emphasis vs whole word emphasis (6) Integrated
language arts vs rcading as a separate subject. (7) Single teaching strategy
vs. mixing teaching strategies (8) Qral reading vs silent reading.

{9) Teache:-selected assignments vs student-sclected assignments.
{10) Standard English only vs acceptance »f non-standard dialects.

1V. Procedu-e. Twenty-four volunteer elementary classroom teachers in
one school district, were rated by a panel of judges consisting of practitionet
specialists, 3 centyal administrator, resource teachers, elementary principals
and outside specialists Six teachers were rated more effective and five as less
effective These eleven tcachers were ohserved teaching reading three times
using a sign system classroom observation instrument designed to sample
behaviors associated with each extreme of the ten 1ssues; aflerghe
observaticns each teacher completed a Lik a1t scale attitude Questionnaire.
Finally cach teacher was interviewed Nonparametnc statisues were used 10
test the hypotheses. -

10
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4 Mnx: and Conclusions The more effective and the less effective
m pebfessed attitudes favoring widening d:chieveme.m range, ml:‘nu _
onal groups, multiple programs, reading in contexy, integra

arts, mixing teaching strategies, emphasis on onal reading. and
student dialects. The more effective group sfightly favorcd whole
and student selection of activities while the less effective

" % tsachers preferted decoding and student selciion, The whole

* word/decoding difference was statisucally significant. _

No significant differences in sirength of attitude nor in agreement of
weaching behavior with profgssed attitudes were found. Professed attitudes

. seemned 1o bear only a modest relationship 10 teaching behavior for both

V1. Discussion. The results of this study can be viewed as supporting the
position that teacher effectiveness is not related (o attitudes abaut
instructiona! issues, nor is it related to how well professed attitudes match
sctual tesching behaviors. There are some legitimate questions concerning
represeniativeness of the samples and appropriateness of the issues in this

’M’ . e
Thi role of agtitudes as related 10 instructional issues in the training and
perfornance of effectve teachers of reading remains open (0 Question.

v
»
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_ -AN EXPLQRATORY STUDY INVESTIGATING THE INFLUENCE
OF CONCEPTUAL LEVEL OF PRESERVICE ELEMENTARY

AN STUDENTS ON DECISION-MAKING IN READING
ON

‘ .
of the Study. The purpose of this study was to determine the
mfluence pf Co%c}pnnl Level of preservice elementary education students
on decisign-myKing in reading instruction. The relationship between
Level and the most preferred approach for reading instrucuon
ined The approaches fr; reading instruction were” Intensive

was &) _ ‘
Phonics- eemphisis on a direct instructional approach; Basal Reader,

Lang Experience, and Individualized Reading. Also invesugated was
the selatidnship between Conceptual Level and the types of matches made

between fpurh etical groups of children described in terms of

Legfloéhuncugstics and four approaches to reading instfuction
The relatibnship between preference and the types of maiches made was
ned _ ‘

The stirdy was conducted at the Umiversity of Connecucut during the
Spring 197 semester The total number of subjects in the study was forty-
eight undergraduate clementary education students in the Deparument of
Elementary Education.

huct:zres The Paragraph Completion Method (Hunt, Butler, Noy, and
Rosser, 1978) was administered to all forty-eight students 10 assess

al Level Fwo tasks were designed and administered by the
researcher to investigate the relationship between Conceptual Level and
decision-making in reading instruction o

The reading Preferences Task classified four reading instructhional
spproaches accofding to the degree of structure seemingly tnherent in each
of the approaches Degree of structure was determined by the extent of
weacher/child responsibility in the inplementation of the approach, the
vaniation in the specificity of instructions and expectaons. and the extent o
which the matenials involved in the ynplementaton of the approach were
organized by the publisher (Hunt, 1975) _ .

The Hypothetical Situations Task was designed to examine the types of
matches preservice students made.regarding reading instructional
spproechies and hypotheuca! groups of children descnbed in terms of
Conceptual Level characteristics _

The data collected were analyzed by employing Pearson Product
Moment Correlations, polynominal regression, hierarchical regression. and
multiple regression Semi-partial R was used to determine the percent of
variance of the predictor vanables in The Hypothetcal Situations Task.
Each hypothesis was tested for significance at the 05 level

Conclusions The conclusions drawn from the tal analysis of the
data in terms of the three main quesuons of the study were. (1) The
m«- student’s preference for one of the approaches to readi

jon was not significantly r~lated to Conceptuai Level. (2) daa
revealed a suatistically significant relationship between the preservice
student’s Conceptual Level and scores on The Hypotheucal Situations Task
(3) Preference for an approach to reading instruction was not significantly
related to the types of matches made between hypothetical groups of
childrep and approaches to reading instruction R

This study indicated that Concepiual Level was a factor influencing the
preservice student’s decision-making in reading instrucuon Tt could be
inferred from the tesults of the data that it is isnportant for a prospective
teacher to have an :dea of the extent to which structure (Conceptual Level)
in the Zavironment is important to him or her #cause of the influence
environmental structure may have on decisap- makang in the teaching-
learming process
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QUALIFICATIONS NEEDED BY TEACHERS OF ENGLISH:
RATINGS BY ENGLISH CURRICULUM COORDINATORS AND
ENGLISH EDUCATORS Order No. 8012548

MiLLER, ECGENIA PORRETTA, PH D The University of New .‘t&ico. 1979.
93pp .

A new climate of teaching has been established in which English
teachers must be able to demonstrate those teacher behaviors, characteristics
and qualifications that foster high quality instruction in fhe classroom.

The 1976 National Council of Teachers of English’s (NCTE) Committee
on Teacher Preparation and Certification published a Aatement on
"Qualifications Needed by Teachers of English.* These qualifications, based
on an earlier set of Guidelines in 1967, suggested desirable competencies fos -
teschérs of Enghsh The latest qualifications prepafed by the NCTE
Committee on Teacher Preparation and Cértification represented progress
from the genenalities of previous efforts 10 a set of specific qualifications in
four areas: knowledge. abilities, attitudes and ¢xperiences. The importance .
attributed to these qualificaiions had not beerr determined previously since
English curnculum coordinators and English educators, concerned with
pre-service and in-service preparation of tegchers, Lad not evaluated the
qualifications ; '"'

The study was conducted to determing. (1) the degree of imporance
English curnculum coordinators and English educators assigned to
qualifications needed by teachers of English and: (2) if there were
significant differences in responses beps een Enghsh curnculum
coordinators and-English educators ’ -

“Quahficabons Needed by Teaclers of English™ was used as a basis for

" the instrurgent. The instrument confsted of a 60-item questuonnaire that

described §Talifications needed by teachers of Fnglish in four areas:
knowiedge. abilites. attitudes and expenences Content vahdity was
establisheq by a2 pane) of expens and rehiabiity was determined througha
prlot study. ' o
English curriculum coordimptors and Enghsh educatofs were surveyed
because they were assumed (0 be the best qualified to assess the preparabaa
and performance of prospecuse teachers of English Twenty-su percent of:
the Engiish educators and 71 percent of the Fnglish cumculum coordinatods
responded to the instrument by mail Their responses showed the degree of-
ﬂéﬂmm they astigned tg the 60 teacher qualificauons. using a 1-7 rating
¢ ltems rated 4 or highér were putinto - frequency distnbution The
priority of the items was determined by the percen.ages of scores obuined
in the frequencx distribution and the ranks assigned 1o Uidse scores !
The Mann-Whitney U test Was used 1o compare rankings of the :
mponance assigned to the teacher qualifications by Faglish curniculum !
coordinators and Enghsh educators The significance level was 0% :
A companson of the mean ranks of English cumculum coordinatoss and
English educators showed general agreement by the two groupsona S
majority {$0) of the 60 vanables A significant difference exisied’in the mgan
ranks of the two groups on 10 of the vanables--$ knowledge. 2 abilities. 2
attitude and 1 expencrce. )
Responses from English cumculum coordinators and English educators
indicatéd that language and languagé instructon must be given priority in
tcacher preparation It was noted also that educational technologs should
become an integral part in the teaching of Enghsh. thereby requinng that
prospective teachers of Fnglish become knowledgeabis sbout technologyal
resources and their uses in the teaching of English
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.~ ‘Thedeta reveal*d that high prionty had not been placedonthe -

. individue) students’ dialect, diverse cultures and work with students of
@sremt ethnic groups. Further investigation is needed of the atticudes of
English coordinators and English educators to the needs, feelings and
aapirations of others in a pluralistic culture .
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"THE IMPACT OF TEACHER EXPERIENCE ON THE
ACHIEVEMENT OF THIRD-GRADE STUDENTS IN
MNER-CITY SCHOOLS Order No. 8000798

NEWMAN. Rita Gray, Ph.D. North Texas State University,
1979, 129pp.

Sala study investigated the impact of the years of teaching
experience of classroom teachprs on the achievement of third-
grade students in inner-city Title [ Schools; on the achieve-
ment of those third-grade 'students who were defined as high
achievers, average achievers, and low achlevers: and on the
achievement of boys and girls in the third grade o inner-city
Title I achoois. '

Nise inner-city Title | sthools in a subdistrict of an urban
independent school district in the north Texas area partici-
pated ia the study. A total of 868 students from forty-‘g v aed-
contained classrooms was included. The lowa Test of Basic
., Ml ) was used t0 measure the achievemeni of the stu-

- dents. ITBS Level 7 was administered in the'spring of
1977, and the [TES Level 3 in the spring of 1978.
. A four-group experimental design was utilized in the study.
Analysis of covariance technique was used to analyze statls-
tically the scores derived from the administration of the two
teats. The ITBS Level 7 score was us 1 as the coviirlate,
This technique was . osen in order to contro! for possible
nitial differences between classroom groupings. Classroom
Wean stores, ITBS Level 8, were used as the basis of analy-

sis. The scores were grouped for analysis in this manner be-
cause raajor tndependent variables were teacher characteris-

ties rather than student characteristics: .

The .05 leve! of signtficance was used as the level of re-
jection or acceptance of the null hypotheses. U the overali F
ratio was determined to be statistically significant at the 0%
level, then Tukey's test was used ag the multiple comparison
method between cells.

The experimental variable was the number of years of
teaching experience. Forty-two teachers were grouped ac-
cording to their years of teaching axperlence.

e A.--Eight teachers in their first year of teaching;

Group B.--Sixteen teachers in their second, third, and

!ﬁaﬁ of teaching;

Group C.--Nine teachers tn their fifth through ninth years

of teaching: and
e Group D.--Eight teachers in their tentn year or more of

tpaching. i
“  Ap analysis and interpretationof the data revealed that
there were no significant differences in reading and mathe-
matics achievement of the third-grade students when the num-
ber of years of experience of the teacher was examined. Read-
" ing achievement of third-grade “oys and third-grade girls did
show aignificant differences. The more-experienced teacher
appeared to have the greater increase in seading scores of
the students.

- In addition Todata concerning the hypotheses. information
ahwt other teac variables was collected through a teacher
ssl-r ;port questiognaire. husidred per cent of the teach-
ers ia the participa schogls responded to the questionnaire.
‘Data were tabulated Hy frequéncy of regponse in groups ac-
cording to years of toach#T experience. Variables included
years of teaching experienc. in Title | achools, clnssroom

size, and demographic data

\
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Analysis of the data Indicated that te.chers having mors
ears of experience in Title I schools appeared to have & N
realer increase in the reading apd mathematics scores of

' . Students in larger classes appesred to show greatsr
galns than students In smaller classea n reading and mathw-
matics. The majority of the tegchers indicated that thay felt
the teacher, parent involvement, and class size had the\mast
Urpact bn achlevement of studerits and staff devel. pnicit had
the least impact.
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EVALUATION OF T®O VARIATIONS OF AN IN-SERVICE
TRAINING PROGRAM ON APPRAISAL OF ORAL LANGUAGE

PERKINS, Marjori¢ Joyce Morrison, Ph D University of

Teromu de/{md:ﬂ, 1575

An in-service traintng program un appraisal of oral lan-
guage was developed and presented lo teachera in three Toronto
schonls as part of the psychological cunsulting service. The
contém {or the program was selected in consultalion with tesch-
ers and with reference to neuds identif'ed In an early séreening .
program “its goals were to jncrease the tendency, of participst- ~
ing teachers to describe oral language in terms of its functions
and o teach tham to apply 2 specific classification system tor
doipg s0. The batic component® of the th-service training pro-
gram were lectures, discussions and laboratory activifies.

One group of participants carried out classroom assignments
related to the program.between sessions. The purpose of this
Mudy was 10 evaluate the effectiveness of the in-service rain-
ing program and to dgtermine whether its effectivencss was
enhanced by the includion of classrcom application assignments

The program was conducted over a period of six weeks at
each of the three local schools Each in-service training ses-
sion included a/fbrief lecture, discyskion and relajed activity
All of the partictpating teachers atiended these sesaions to-
gether A randomly-selected group of the participants (Growp
1) was given'classroom application assignments to be carried
out belween sessions. The other participanmts (Group 1) had .
reading assignments. A third group of teache~s was tested C e
ustng the evaluation measures applied to the tn-service groups
but did not participaie in the training.

The effectiveness of the program was evalualed uaing five
measures: classification of language samples presented tn
type-scripts; claussification of language samples presented in L
tape-recordings; descriptions of the oral language of grovps g
of pupils, descriptions of the oral language ol individuil pupils
in reporte to parents; part{cipants’ evaluations of the program
It was predicted that members of toth tn-service tratning
groups would learn to empley the classification system and
would demanstrate incroased tendency to refer 10 [unctions
when describing the oral language of their pupi!s Further.
more, it was prodizted that training program effects would be
more signtiicant {or teachers in the group which curried out
related classroom zctivities In their evzluations of the pro-
gram members of Group | were cxpected to report more
changes in at{Qtude and behavior than members of Group i}
and 1o rank the assignment camponent uf the program more
highly.

Results demonstrated that after in-service training toth
groups of participants were able (o classily samples of oral
ianguage significantly more accurilely than were non-pat-
tictpants  The two training groups did not differ in thetr apil-
ity to classify language samples presented in typewritten form
but those who had teen assigned clansroom applicalion tasks
{Group N were sygnificantly more aceyrate in ciassi{ying lan-
guage raniples presented in tape - recorded lorm

*
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In written descripiions of the oral language of their pupils,
ro’irom Group 1 referred to languuge functions signifi-
m:;mn often thaa teachers from Group 1Ii. The teachers.
from Group 1l did not differ significantly from either of the
other groups: they referred to functions of language moreoften
thas Group 1il teachers but less often than Group | teachers.
i rs who had participated in ejther in-service train-
fag were significantly more likely to refer to oral ian--
geage (n year-and reports to parents than were non-partici-

Teachers in Group 1 gave classiocom application activities
the highest rank in terms of cantribution to learning. Teachers
in Group 1! rated discussion as the most valuable component
of im-service tratning, a finding which lends support to the high
samiing of classroom application since it was (he topic of much
of the discussion \n in- service meatings Finally, Group !
tenchers have demoriit tated mors transfer of the 'raining pro-
gram goals to glassroom practice than have the teachers of

1.

This study demonstrates that the effectiveness of an in-
service training prograun which includes in-session skill de-
velopment and diseussion is enhanced by the inclusiGn ok class-
rooms application assignments. Classroom Assignment s appear
1o enhance the sffectiveness of in-service training by providiag
incpntive, support and recognition for efforts af application

. thus establishing a context in which tnitial resistance.may be
overcome and tho activitiea themselves can begin te produce
their own rewards .

.k‘ :

" DEVELOPMENT AND VALIDATION OF TWO INSTRUCTIONAL

MODULES ON IMPROVEMENT OF READING INSTRUCTION
FOR SECONDARY TEACHERS Qrder No. 8005112

Piums. LaM B.EDD Uk Srore Untversiy, 1579 117pp Major
Professer: Dr William Strong

This audy identified two essenual components of a reading educat:on
prugram for preservice teachers and incorporated these two components
jow instructional modules: teaching study skilks and teaching
comprebeniion. Theé development and tesung of the two modules s«
described and statisucatly analyzed through'objective measures The
findings indicate the tesching of resding through instructionsl modules ¥ as

effective in prepanng preservice izachers of reading &s conventonal -
Jistruction

THE INFLUENCE OF STAFF DEVELOPMENT ON THE
READING ACHIEVEMENT AND SFIE-CONCEPT OF SELHCTED
THIRD GRADE CHIIHREN Order No RDOR32?

SHNIRE, Jovce Disvoncn, Pu DD Fhe (niversing f Nebrusha - Linciin
1979 %pp Adviser Gordon Greene

Problem:. The intent of this Study was to determime what effect stall
developenent for teachers in the form ofintensive traimng n the areas of
human relabions management skills and individuzlizaton of matnanes. by
on the sell-Concept g1 and academic achievepient of their students The

bles conzidered were self concept gan as measured by the Pnmar,
If-Concept Inventory, Towd Reading seore. Reading Coyiprehensior
sore and Reading Vocabulary wor€ ag measuzed by the Comprehencine
Test of Basic Skills used on a pre/post 1est tass

Procedures The invesugaton was fmited to thig g!ﬂ(i(‘\!t‘..!‘\(."f.'\ a3
therr assigned students Two elementan campuses {grades 74 ) ne:.r
sekocted by sumple random sample and were desipnited Sthoon A and
School B. Four teachess ftem Schoo! A volunteered to be the tresimen
(experimentai) group. four teachers n School B agtesduo be the non
itment (comtiol) group

-

The expennmental and contro! groups received the same amount of
professional staff services and distnct-provided inservice traiming In
sddition. the experimental group received intensified training in the form of
relaased time incervice in & model Teacher Training Center, an eighteen
hour mini-course at Texas A & 1, and five two-hour after school training
sessions The pnmary focus of the intensified Uraining (Ureatment) was
hurhan relation< nanagement <kills and individualization of instruction
Data on sel’ concept. 10tai reading, reading comprehension an reading
vocabulary of ne third grade children in both the expenmental and control
groups were « ollected before and afier the treatment for the teachers in.
experimenta; group _ !
Findings The four null hypotheses were tested at the 08 Jevelof - - -
agnificance with the use of a t-test of random differences and the one-way
analysis of vanance The results were summanzed as follows: (1) There was
no significant difference between the seff-concept gain and academie
achiever ient of students whovie teachers had had intensified traizang in the
areas of human relations management skills and ir.dividuahzation of
instrucvon and that of students whose teachers had not had such traimng
(2) There was no stadsucally sigmificant difference berween the combined
meant of thie expenmental group and that of the conPol group on the PSCY
Towl, CTRS Reading To!. CTBS Reading Votabulary and CTBS Resdings®™
Comprehension (3) Experimental group # 4 attained a significantly
natistical difference beti-een the pre-test mean and the post-test mean ou
the PSC1 (4) There was no significant difference between the post-test
mean scores of the experimental and control groups on the PSC1 (5) Tivee
of the four expenmental groups and three of the four control gr
ndicated a sigriificant difference on pre:post mean scores on the
Total Resding battery (6) Three of the four experimental groups and threg.
of the four control groups indicated s significant difference on pre/post
mean scores on the CTBS Reading Vocabulary subtest (7) Two of the four
- expenmental groups and three of the four control groups indicated
significant pre/post mean differences oa the CTBS Reading Comprehension
subtest (8) Expenmcnial group #) scored significantly lower on the post-
test mean scores of the CTBS Toual Reading. Vocabulary and :
Comprehension scores
Conclusions (1) The presence of greater gain in self-concept by one
expenmenul group found 1o be stausucally sigmificant indicates that -
adjustments in the treatment might result in even greater gain
(2) Intengified praning for teachers does have an influence upon academic
schievement of individual children, although it could not be demonstrated
to be exclusively ssgmficant over other methogls of training (3) More
pomtive results might have been expenenced had the study involved a
longet period of ume (4) Addinonal on-sie classroom visits by the proy
direcior might have provided better assessment of the direct impact of
mtennfied Ukiming (S} Greater control over the selecuon of students to be
assigned to te selecied teachers might have resulied in more meaningful
data

s

SFLECTED TOPICS IN METHODS OF- TEACRING READING IN
THE ELEMENTARY SCHOOT - 4 MODUTAR APPROACH FOR
PRESFRVICY anD INSERVHE JEACHIERS Order No. 8011246
SrastEy Vivionia Beroae g 1Y Unacrany of South Caroling, 1979
237pp

Certan top €5 teiated ta e teaching of reading need to be treated
mare detal than can be pronided se an intraductory tevtbook After
obsernations i publie schovl clastons, and drcuss.ons with graduate and
undergradiate studenis four areas were selecied as those regainng more
nfommaton using the language experence appreach desclojung effective
Questotng techriques. planning 3 direxted reading actoaty, and enhanang
the readog program wath chdree’s itetatyre _ :

Becarit of its Hexshibty amoxtatar design was stiheed Fach module
ocontang *re fdllowing sections

(1) A rabonate 1o evhia:n the unps- tance of the topic (2) A st of
obgectives 10 be used as putpanes by the student (3) A hody of information,
hnking thenry and pracnce (13 A hst o achiv:ties Lo help the student meet
the objecties nd (3} A postiaenwme 10 Be used i melsunng progress
oward the ohjetives
The modules 18y be Used 28 3 supplemend 103 haay reads g oourse o1 as
foundstion for an insevace program “

mw" .



’ of the first modgle. "Examining the Language Experience
o pu:g:s‘eo eaplain the phikuphy of the approach, investigate its
and weaknesses, and explore possible answers to questions
sachers frequently ask concerning its use In addition, ctep-by-step
directions are given for developing group and individual stcries The
modasle 1150 contains Suggestions for providing students with opportunives
10 become actively invoived in reading, writing, speakmg, and histening
speriences }

‘The second module, "Using Productive Questioning Techniques,”
explores three major aspects of effective quesuoning the relatonship
between question type and thinking level: the use of appropriate
qQuestioning techniques: and the importance of developing questioming skills
in students

The third module, "Designing a Directed Reading Activity,” ~resents 8
lesmon plan guide whick: is appropriate in any subject area on any grade
level. Teacher self-evaluation quesuons and detailed exaniples of lesson
plans are shown :

The last module, "Enhanang the Reading Program with Children’s
Literature ~ is designed 10 provide evidence of the ascessity of a planned
iterature program and to gffer sugr -uons for impler.enung tnhs program
Five aspects of the literandre program are considergd: providing tune.
selecting matenials, studying the children, bringing’students and books
together. and encouraging a response Suggestions are also included for
using poerry and involving parents '

-
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% *MASTERY LEARNING AND TEACHING GRAMMAR TO
* PROSPECTIVE ENGLISH TEACHERS AT SOUTHEASTERN
COLLEGE Order No. 8008287
WesT, James ATTLEE. D.A  Mauddle Tennessee “tate Universiry, 1979.
03pp. , .
An Englich grammar course for prospective secondary school English
swachers which was proposed and taught at Southeastern College
maintained that such a course should have traditonal grammar as the core
of its curriculum and use traditional diaggraming for the analydof
metences U also maintained that such 8 course should oy the mastery
learning practices of shorn units, an immediate reporting of performance,
correctives, and additional testing. The hypothesis being tested in this
coune was that.the teaching of traditionat grammar by using tradiional
diagreming combined with the practices of mastery leaming would result in
superior achievement by students in learning a8 grammatical structure. .
The course had twelve units of grammatical structures with Commentary
written on the students’ leve! of knowledge. It aiso included assigned
sentences 10 be analyzed by diagraming and tests to determine students’
achievement in comprehending sentence structures. The course was taught
inductively. Magy examples of diagramed sentences were used to help
sudents learn gramumatical concepts and sentence structure. The course
begsa with very basic simple sentences and continued through somewhat
complicaied simple, compound, complex, and cdmpound-complex
*  matences. Almost every type of grammatical structure that & secondary
school English teacher encounters in the teaching of English grammar and

cu?dion was included in these units. :

_  Traditiona) gammar was the core of the subject matter of the course
becsuse most school systems throughout the country are using traditonally
eriessed grammar and composition textbooks and oecause the trend of
returning 10 the “basics™ W causing additional school systems o adopt the
traditional approach. Disgraming was used because it gives a complete
picture of sentences and also helps students analyze sentences.

The mastery leaming practices of this course included mastery cntenia
for the aiterion-referenced formstive unit tests and the summatve test If
gudents djd not attain the mastery cnterion of eighty percent accuracy an
formative umit tests, *hey were given an ummediate reporn on thew

e

// : e

performaace, correctives, and an additiona! test 10 enable them to attain this
criserion. The mastery criterion for the summative test was seventy-five '
percent sccuracy. If students did not atwain these criteria, they could not
stisfactorily complete the course. Some students attained them without
sdditional help and testing, but others did not. Although some observers
prediced that many students would never reach these critenia, the teaches

and developer of the course was optimistic.

The results juZtified this optimism, for all six students enrolied in the
course atiained the mastery criterion for the formative unit tests and the
mastery criteric for the surumative test. Moreover, the students in this
mastery leaming rours. performed significantly better on their summative
test Uan & nonmastery group who studied the same subject matter in a
pnwmm ::g\cste{ ptehr_formed onltheir comparable findl examination.

ents in this mastery learning course were given a preliminary
modified summative tes? on the first day of class and uswen weri given the
actual summative test on the last day. Comparison of the results of the
preliminary summative test with the resuits of the a-tual one revealed that
the students in this experimental course in English grammar made great
progiess Certainly the evidence thal was deveioped supports the hrypothesis
that teaching traditional grammar to prospective English teachers by using
taditiona! disgraming and empioying mastery learning practides results
superior achievement in the lcaming of traditional grammar.
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Copies of the dissertations may be obtained by addressding
your xequest to:

University Microfilms International
.300 North Zeeb Road
Ann Arbor, Michigan 48106

or by telephoning (toll-free) 1-800-521-3042
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