ED 189 53

AUTHOR
TITLE

INSTITUTION

SPONS AGENCY
REPORT NO
PUB DATE
GRANT

NOTF

" BDRS PRICE

DESCRIPTORS

ABSTRACT

DOCURENT RESUMBE

CG 014 558

Mai, Laraine M.: And Others.

The Learning Laboratory. The Door--A Center of
Alternstives. Services Research Monograph Seriles.

Tnternational Center for Intearative Studies, New

York, N.Y, .
National Inmst. on Drug Ahuse (DHEW/PHS), Rockville,
Md. :

DHHS-ADH~BO“928

B8O . .

SHB1-DA~-0167 4~ 03 -

52p.

MFO1/PC03 Plus Postage.
Adjustment (to Environment) : Adolescents: *Drug

' Abuse: Drug PRducation: *Prug Rehabilitation:

*ITntervention: Models: *Nontraditional Education:
Program FEvaluation: *Youth Problems; *Youth
Progranms

—
3

This regort prese¥ts the findings and reconmendations

of the Learninq Laboratory project, an exploratory study of an
alternative education model designed to help drug-abusing

adolescents.

The materials address: (1) the facility, materials,
staff, and activities of the program: (2) the curriculum, basic
zkil1ls workshop®,

language classes, fleld trips, and counseling

sgssions: (3) the six modes of client' evaluation;, (4) client

aracteristics;
progress, involvement, and drug use change; and’ (6) ?

educational

(5) program effectiveness reflected by clignt

criteria used to predict success and failure of the participants.

Recommendations,

areas of continued problems, a bibliography, and -

statistical appendices are alsc provided. (HLM) .

]
t

e o0 o 3B ok e e o o o o s ol o o e ok o o ol ol sl ol e o ofc s o B ol o ol 38 ol oK ol ool o ol ol e ol o e e oo e o o e oo kol ok ok ok ok koK ok ok

* Reproductions supplied by EDRS are the best that can be made

]

*##******i*******ﬁ#*##**##***#***#******####****

¥ from the original document.

)

gt

x**#**##*##*******x##**



. ‘.
‘ The Door— A Center of Alternatives
€ N
(U S OGPARTMENT OF HEALTH,
BOUCAYION L WELFARE N
NATIONAL INSTITUTE OF - i
R EDUCATION . ’\
rms‘ DOCUMENT 1HAS BFEN REPRO- )
DUCED EXACTLY AS RECEIVED FROM >
THE PERSYON OR ORGANIZATION ORIGIN- N '
. ATING 1T POINTS OF VIEW OR OPINIONS 4 7
‘ . STATED DO NOYT NECESSARILY REPRE-
SENTOFI (1AL NATIONAL INSTITUTEOF |,
BDUCATION POSITION OR POLICY <
R R ¥
+ g N ! ’
N ' U.5. DEPARTMENT OF HEALTH AND HUMAN SERVICES
A , Public Health Service <
:' Alcohol, Drug Abuse, and Mental Health Administration
e ' National Institute on Drug Abuse
: 8 P 5600 Fishers Lane
: \ E Rockville, Maryland 20857
r\\ . Y .

2 -




R e e e . ey

The Services Resceareh Reports and Monograph Series Bore issuod by the staff
of the Services Research Branch, Division of Résource Development, National
Jdnstitute on Drug Abusce. | Their primary” purpose is to provide reports to
the drug abusc trealmunt'!?f{\imnunlty on the service delivery and policy-
oriented findings from Branch-sponsored studies.  These will include gtate
of the artl studles, innovative service delivery models for different client
populations, innovative trastment management and hinancing te hniquos,‘and
treatment outcome studies. ‘

[
.

e v A o a7 Fe A 1 A e o e me s S s e ool mmc e -

~ L}

T

Ywe,

s
v .

This pro;ect' was conducted by'Laralne M. Mai with the assistance of Suzanne F. Pedrick and
Michael B. Greene under NIDA grant No. 5H81 DA 01678-03 to The International Center for

Integrative Studies, New YorQ, New Yorle 10011,
. A ]

-y

The material contained herein does not necessarily reflect the opinions, offlcial policy, or posi-
* tion of the National Institute on Drug Abuse of the Alcohol, Drug Abuse, and Mental Health
Administration, Public Health Service, U.S. Department of Health and Human Services.

J A\ | - .
i i .. - ) - \
- - . |
\ The photographs In this publication cannot be reproduced without written permission
from The Door, 618,’Avenue .of the Americas, New York, New York 10011,
o ;
v ' \
. i
. ' . ,l' )
: DHHS Publicatipn No. (ADM) 80-928 :
Printed 1980 R . -
. . - - »
] ' . . . . . . -
~ '
* [ J . J
4 ; . .




Preface 5

This report prescnts the findipgs ‘and recommendations of the Learning Laboratory
project, an exploratory study ‘of an alternative education mode! designed to help treal
drug-abusing adolescents. The Learning Laboratory demonstration project was opers
ated by The Door--A Center of Alternatives, a multiservite center for youths in New
“York City. (_\_ﬂth_m__TD'(*.S(_%_MQ_(_)*Q(!;:___-/}_ '_{”_E,‘Z_':.t,__‘-_’,”,,,,T,',',‘_(‘» _D(m_u_’_—-_/\ Center ofrA_Il(\jjr)V(r)lriy(-s, a
publication which describas various programs operated by The Bour, will be avatlable
shortly from the National Clearinghouse for Drug AbBuse {nformation.) Both The Door
and the Learning Laboratory are projocts of the International Center for Integrative
Studigs. The initial ideas for the establishment of the project developed ftom 3 years
of experlence of the Education Counseling Services of The Door In atding drug-abusing
youths. Many of these youths did not seelc-help from traditional drug treatment pro-
grams. They did, howevor, see a poor education and lack of basic skills as major
obstacles in obtaining satisfying jobs, vocational training, or higher education.

The Learning Laboratory was designed to offer thesc youths an environment in which
to address and resolve adjustinent problems through participation I a practical lgarn-
ing process. 1t was also designed to serve as & model program which could be repli-
cated within the public school system, other drug treatment programs, or relevant
human servlces agencleslS . ! ‘ ’

This description of the Learning Laboratory prograb:\j/and its Impact will have signifi-
cance for persons engaged in the provision of both treatment and prevention scrvices,
The Learning Laboratory is not only an important treatment experience, but also holds
promise as a major program of early intervention. As will be discussed .in the report,
the youths (ages 12-21) seen in the Learning Laboratory are usually school dropouts
(76 percent), unemployed (75 percent), and are using opiate or--morc commonly-=
‘nonopiate drugs with some frequency. While most of the Learning Laboratory youths
report an arrest history, comparatively few have been convicted and/or impgisoned.
The Learning Laboratory then provided these youngsters with an alternative to the
antisoclal drug-related careers on which they had embarked. Youngsters who had
reason to see themselves as failures In school and failures in life were, provided
unlque opportunities to build self-esteem and competence in areas crucial to their later
functloning, The Learning Laboratory sought ‘to build core life skills as well as -core
academic and vgcational skills. What follows s a description of that program and an

analysis of Its impact on the youngsters referred to it.
g '
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Introduction apd  Summary

The Learning Laboratory, a 3l-year research
and demonstration project funded py the
National Institute on Drug Abuse, Was devel-
oped in 1974 by the International Center for
Integrafive Studies as a'model to demonstrate
and evaluate the drug treatment and rehabltl-
tative offects of an exparimental education
program. The project was spacjfically
designed to serve inner-city youths who were
involved In drug abuse, who had learning
problems, and who had beeome disinterested
in and allenated from thdir schools. Learning
Laboratory clients were ylouths who had failed
repeatedly or been "pushed on" In school,
who struggled with learding problems due .to
emotional, social, or phiysical difficulties or
cultural differences, who lacked sufficlent
"skills to apply for high school equivalency
preparation or vocational training programs,
and who lacked self-confidence and realistic
life goals. The Learning Laboratory was- -
established to offar. these youthful drug abus-
ers an Individuaiized structured education
and treatment program. It was structured
to help youngsters come to a greater under-
standing of and develop the abllity to deal
with the factors underiying their drug use
and educational problems, while preparing
themselves through the acquisition of needed
skills to establish an independent, construc-
_tlve, and drug-free life.

In January 1975, the Learning Laboratory
began adiitting youthful UYrug abusers
between the ages of 12 and 21. During the
neftt 3 years, 160 young people partkipated
In the program.’ Seventy-three percent (117)
of this group remained in the Learnin
atory for 3 mornths or more and actlve?y
ticipated for an average of 6.5 months:
this group, which comprised the study sample,
76 percent were school dropouts, 75 percent
were unemployed, and 95 percent were regular
(daily to once-pergweek) drug users.
up data were collected on 54 participants dur-
ing the final months of the program.

Labor-
.par-
f

As reflected in the drug abuse and dropout
literature, youths who came to the program
were experiencing numerous difficulties in

the Interpersonal, familial, and socloeconomic

»
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/
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dimenslons of thelr lives. Thirty-six percent
of the particlpants came to tha progrtm by
word of mouth, having heard of the Learning
Laboratory from frlends or reldtives, whlle
others were referred by agencles and institu-
tlons Including the public schools, the courts,
and adolascent residences. Ongoing contact
was maintained with several of these agencies,
and muthal systems of - support, (referral, and
Information exchange we tablished.

The Learning Laboratory treatment components
addressaed a variety of topics on remedial to
advanced levels and used a range of -formats
for learning In order to meet appropriately
he diversity of problems and Interests of -
cltents. In addition to Improving academic
‘and prevocational skilis, the workshops,
special projects, and other camponénts wore
oriented téward iIncreasing clients' knowledge
about personal, soclal, vocational, and envi-
ronmental issues, problems with which Inner-
city adolescents commonly struggle and which
are frequently assoclated with youthful drug
abuse. Program components were organized
Into the following areas: Individuallzed basic
skills workshops; English as a second language
and Spanish language workshops, theme-
centered workshops, speclal projects and field
trips, community meetings, and Individual
counsaling. )

Learning Laboratory cliants participated In
regularly scheduled evaluations of their prog-
ress. These included monthly mid-cycle, end-
of-cycle, and quarterly evaluations, and
covered changes in partkcipants' learning
skills, attitudes, and behavior. Each young
person also kept a journal of dally activities.

The effectiveness of the program was statls-
tically evajluated by measuring pretest and
posttest, changes In three-<dimensions of the
participants' lives: , educational progress,
drug use patterns, Lnd involvement In pur-~

poseful activitjes (employment, training, and/,
or education).) The participants were found
to have significantly .improved in all three
aréas, and the results indicate that the pro-
gram was therspeutically effective. * In addi-
tion, the results contrast favorably with

!




normative trends and with other types of pro-
grammatic Interventions. y

~ S

Analysaes of which cltents werdé most and least
succassful in the program Indjcated that those
who wera {east successful generally had slg-
nificantly poorer Inltial reading levels and
showed greater Instabllity In thelr llving situ-
atlons. Flve of the 10 speclally developed
education Indlces slignificantly discriminated
the successful from the unsuccessful particl-
pants. An analysls of the reasons why par-
ticipants left the program revealed that mure
than- halt left as a consequence of personal

-~

or emotional problems, and negarly hall left
due to financlal pressures. Professional psy-
chological assessment and counseling, stipends,
and vocational skllls training were rocom-
mended as supplorne‘\tary services that could
help to addrass these problems more fully in
future programs of this kind. An analysis
of the clionts' nooeds at followup Indicated a
cpntinued pattern of financlal hardship and a
need for vocational skdills (gning, as well as
a continued Interest irj\ ing thelr educa-
tion. '
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1. Background

The axtont of school fallure among yduths is
clearly, though not exclusively, demonstrated
by the high rate of dropping out among high
school students. Thras generab questions
regarding the nature of the dropout problem
have been asked: (1) Why do youths drop
out of sshool! (2) Are there any character-
lstics dlstinguishing those who drop out of
school? (3) What arae the consequences of-
dropping out In tarms of the psychological
needs of adolescents? Thase questions, of
course, can only Je addressed very briefly
here. Very little emplrical work has sxplored
the problem of why adolescents drop out of
school. The Community. Council of Grester
New York condugted a survey of research
addressing thjs question and found a wlde
range of reasons why young peopla drop out
(1976). Most research has focused on the
characteristics of youths who do drop out
and has foungﬁ that they are typically allenated
from thelr sthools, thelr familles, thelr doml-

“nant peer group, and from the economic main-

stream {(Mechan and Mink 1970: Cervantes
1965: Schrelber 1970; Elilot and Voss 1974).,

In addition, the institutional and Interpersonal
supports Impgrtant to normal adolescent
growth are much—less avallable to dropouts
than to youths In school. That such support’
resides, In great measure, In the schools Is
reflected In the finding that the peak age
for Juvenlle delinquency In England shifted
drama{,lca!!y from age 13 to 14 at exactly the
same time at which the mandatory school age
increased from 13 to 14 (Mays 1971). Rs
Erlkson (1963, 1968) and others hsve
stressed, adolescents need gragusally and
freely to explore their Intarests, creative out-

" laets, career ideas, Interpersonal needs, likes,

and dislikes. They need to build a resilient
and stable personal and social Identity.: This
process is facilitated by encounters with a,
varlety of positive adult role models. These
opportuniti for psychological and psycho-
soclal growfh are greatly diminished when
the adole leaves gchool. For many
youths, the Nnal result of dropping out Is
that they are prematurely forced to make life.
decisions and_cholces for which they are not
prepared. :

adolescet rug abuse have generally remained
separate, considerable overlap In the charac-
terlzatlons of dropouts and drug abusers can
be found. A significantly higher Incldencae
of llticit drug use has baen found among
dropouts (Johnston 1973). Furthermore, drug
abuse has been found to be Inversely related
to school achlevement (Smith and Fogg 1975:
Johnston 1973, 1974). Johnston found that
"leval of oducation Is Inversely related to
every one of the drugs, legal and lllegal,
during the school years" (1973, p. 129).
That |s, youths who use any or all of the
illicit drugs tend to perform less adequately
than do nonusers. However, Johnston |s
careful to point out that these reported grade
decrements occurrad at least as far back as
the ninth grade, before most adolescents:
started using drugs. It Is, therefore, Impos-
siblg to determine the direction of causality.
As Johnston suggests, some other underlylng .
factor or set o? factors may have stimulated
both drug wuse aqd \erOpplng out,

AHhoughqtudlos of dropping out and of

As with youth who drop out of high school,
adolescent drug users and abusers also tend
to be allenated from school, their family, and
their peers, and typlcally have poor sel f-
esteem and lack self-confldence (Block 1975
Carman 1973; Johnston 1973; Adler and Joteca
1973; Kandel 1975; Smith and Fogg 1975;
Norem-Hebaisen 1975; Wechsler and Thum 1973;
Y{nkelovich 1975). Drugs are often used by
adolescents as a buffer against the stresses
and strains of growing into adulthood fgpehen
1971; Dohner 1972),- a transition which |s
typically morefé.raumtlc for the high school
dropout than for the high school collage
student. Instesd of learning Noyf{to cope
realistically and constru'ctﬁzely with anxiety,
disappointments, depre¥Slon, and ldentity
conPysion, many adolescents turn to drugs,
which are often readily avallable. In many
cas¥s these youths feel that soclety and Its
Institutions are unresponsive to thelr need
and that there Is no meaningful place for
them. They nodd support from thelr peers

_and from responsible adults In order to gain

strenyth and confldence to' cope with their
many life struggles. They also need

-
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«broad-baged alignation and

encouragement and quldance In becoming
actively Involved In meanimgtul activitias which
facllitate rather than hinder adolescent devael-
opment. Without such opportunities, many
youth become increasingly Involved with the
subculture of druqQ abusers and beoecome
Increasingly fearful of learning to deal with
thelr problems without the ald of drugs.
Without viaple optlons many eventually act
out thelr problems and hostllities In socially
and psychologli®ally damaging ways (Preble
and Casay 1969).

Information derived from documented research

- studles suggests several general guidalines

for education programs serving adolescents.
If dropping out and drug akuse are viowed
as behavioral manifestations of feellng unre-
lated to persons and Institutions In the envl-
rorment and as Indicative of unresolved
conflicts within themselves, then any attempt
to resolve thessa problems must be directed
both at alleviating allenation and at creating
opportunities to facllitate pergonal growth
and exploration. Despite their fallures In
schoul, the vast majority of these young
people oxpress a strong desire to learn (Com-
munity CouncH of Greater New York 1976),
but they do not wish tp return to thelr pre-
vious schools (Lokin 1973). Elliot and Voss
(1974) found that dropping out of school, by
virtue of removing the youth from an Intoler-
able setting, often reduced the dropout's rate
of delinquent behavior..

Alnumber of suggestions drawn from research

‘literature can be set forth which take Into

consideration the desire to learn among drop-
outs and drug abusers, as\well as their
eir historles of
failupes . and fristrationy. First, any educa-
tional program folr "pr(&ckm youths" should
provide a setting in which the ydung people
recelve structured support for their efforts.
This could Involve ividualized attention
and avalilabllity of_tsaChers or counselors with
whom the young person can feel comfortabie
speaking about academic as well as personal
problems. These adolescents need someone
to talk with about the difficulties they may
be having In relating positively with their
peers, pacents, and other adults. . They need
to be abld to talk with aduns who will listen

and, respond -;umxlrllv'uly in a nonjudgmtntal
manner aboul serious Issues such as drug
use or boyfriend/girifriend conflicts.  They
also need to learn how to apply what thaey
learn in school to their dally lives. The
importance of providing for thase needs is
Indicated in saveral studias, as well-as In
the Learning laboratory findings. Repeat-
edly, pafglipants In the Learning Laboratory
indicated that while thay were In school they,
felt there was no one In the school system
they could really talk to, that too much
emphasls was placed on gradas, and that the
teachers did not, respect them (Thornburg
1971, 1975; Ahlistrom and Havighurst 1971;
Community Councll of Greater New York 1976;
Natlonal bFducatlon Assoclation of the United
States 1965; Wynne 1976).

Second, as many of thesa studles Indicate,
these younyg paople felt allenated from the
content of what Is taught In school and unin-
volved In selecting what to study. An educa-
tion program should provide students an
opportunity to learn about and become
Involved In actlvities that are meaningful to
their llves. These might Include workshops
and seminars on such toplcs as developling
iife skills, psychosoclal problems of adoles-
cents, career exploration, vocational skilis
tralning, ethnic studies, and physical fitness.
The selection of subjects should reflect an

attitude that all aspects of the young person's“

life are Important, and that education Is an

enterprise which deals holistically with people's

{ives. Whatever learning opportunities are
offered, the young peopla should participate
actively to the degree approprlat,e n their
selectlon. ,

Third, ‘there should be built into the program

the means for worklng cooperatively In groups.

Students should be encouraged.to work non-
competitively with ‘peers, to reduce thelr
sensa of allenation, to develop a more positive
self-Image, and to increase their abllity to
work productively with others, .
Finally, youths need to participate #n estab-
lishing realistic short- and long-term goals
for themselves, and their teachers need to
provide frequent feedback and evaluation of
thelr progress.

e
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2. The Program

r
T L FACILITY Alternatives, a multiservice center for youths
in New York City. It was designed to incor-
porate many of the features of an open class-
- The Learning Laboratory waé ,located In room, a multimedia learning center, and 2a
the facllity housing The Dood--A Centaer'of . f{ibrary. Areas for workshops and projects,




special audiovisual presentations, group meet-
Ings, tutoring, and Individual study were
sot up and defined by, flexible arrangements
of tables, carrels, flles”, and bookshelves.
Minienvironments were created utltizing books,
wall maps, posters, and other materlals
reflecting the activities of each major work-
shop area. The resource cbnter contained
basic reference materlals such as encyclope-
dias, newspapers, magazines, . dictionaries,
and atlases, as well as a variety of print and
nonprint materials of general Iinterest. The
resource center was available to any partici- -
pant during program hours and served to
encourage participants4to explore thelr own
interests and to Improve thelr academic sklills
elther on their own or with peers, outslde
the regularly scheduled activities. The physi-
cal environment of the Learning Laboratory .
was Intended to diminish the young person's
fear of being "trapped" in a tradltlonal school
setting and to reduce the tendency to identify
a8 new educational program .wlth prevlous
schools and negative associations.

. ¢
EDUCATIONAL MATERIALS
AND TECHNOLOGQGY '
The collection of prlht 'e)nd nonprint materials -

covered a wide varlety*of areas indluding
remedial reading, mathematics, writing skills,
secondary slience and social studies, English .
as a second language, literature, consumer
education, life skills, anthropology, religion,
career tducation, eccology, psychology, "
women's studies, and black, Hispanic, and
Third Wortd studies.  To the extent possible,
materials of varying levels of difficulty and

of different formats were collected in each

area. Materials from particlpants' own life
situations, such as subway and bus maps,

job application forms, recipes, \directorles,
product labels, directions, and want ads were
also collected. All materials were organized
according to workshops or interest areas and
were color coded to make them easler to
locate. All partkcipants were entitled to take

out books from the library for 2-week perlods.
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Aruitoxt provided by Eic:

In addition to print materials, many types of
educational audlovlsual hardware and software
were  selected. Crlteria used in selecting
equlpment iIncluded simplicity and flexibility
of use, durabllity, economy, and variety of
materials each machine was able to accommo-
date. The medla library included the follow-
ing audlovisual equlpment: sound filmstrip
projectors, sllent flimstrip projectors, 8-mm
projectors, a 16-mm projector, a slide pro-
Jector (with accompanying tape racorder for
synchronized sound-slide presentations), an
overhead projector, tape recorders, reading
pacers, calculators, and typewrlters. A col-
lection of audlovisual materials specific to each
plece of equipment was developed and contin-
ved to expand throughout the exlIstence of
the Learning Laboratory. '

All of the educational materlals were evalu-
ated for their appropriateness and relevance

~

to the needs and interests of inner-city,
drug-abusing youths and for quality of pres-
entation, leve! of difficulty, educational
approach, durabllity, and economy. Special
attention was glven to the selection of high-
interest/low-level materlals, In areas where
there were few good commercially produced
materials, teachers developed their own.
Informal evaluation of the educational materi-
als was made continually by both the staff
and the participants, and suggestions for
new materlals were frequently elicited.

}
STAFF AND STAFF TRAINING

The staff conslsted of an administrative direc-
tor, a research assoclate, a program coordina-
tor (supervising teacher), a counselor, four

a teacher alde,

teachers, a librartan/media



‘of major importance.

_have a minimum of-2 years #x
ing with urban youth, to be

speclalist, and volunteer tuters. In develop-
ing an innovative education and drug treat-
ment progifam for youths who had frequently
falled in school and other life endeavors, the
selection and training of a capable staff was
~ After an initial screen-
ing interview, those who seemed most quali-

fled and interested In the project were

invited. to participate in a supervised practice-
teaching or counseling -session.  In addition
to professional requirements specific to each
position, “all staff memben\were required to
erience work-
lexible ih their

.approach to education and counseling, to be
'tehm oriented, and to enjoy worklng with

young poopla.

N All hew staff members received ApProxlmately
1 month of initial orlentation.-and-training.
‘~_.Tralnlng in the use of tnent churts

lnter—- ’

et A e e i e i o —

viewing techniques, writing of monthly evaju-

ations, and filling out the educational indices
was continued throughout the orientation peri-
od. During this month, the new staff mem-
bers also rartlcipated in workshops, attended
staff meetings, and were trained in the con-
tent and use of the educational materials and
technology utilizéd by the project. Also,
the new teaching staff were allotted time to
develop the curriculum for thelr assigned
workshops\

In addltlon to this lnltlal orlentatlon and °
training perlod, ongoing training was con-
ducted on a regular basis. This training
was instituted to supplement the staff's pro-
fessional education and experience and was
designed to help them to respond more effec-
tively to the needs of the inner-city, drug-
abusing youths: Outside speakers were
|n§lted to conduct training sessions on such

ra .
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topics as drugs and druy abuse, human rela-
tions and communication. counselmqg and inter -
viewing skills, and the dynamics af adolescent
development. In-house training sessions were
also conducted in sudh areas as curriculum
development, indlvidyalization of materials,
recordkeeping, counseling, and organizational
skills. Inservice meetings were held twice a
wdck. These mectings served qs a forum for
new program ideas and procedures, goordina-
tion of program components, discussion of
strategles for dealing with new problems, m\y\
treatment planning sessions for new as well
as onqgoing clients. Staff meetings and train-
ing sessions engbled lhb's\iﬂ memhers to
worlc together as an integratéd, mutually sup-
portive, interdisciplinary team.

n

PROGRAM ORGANIZATION

The Learning Laboratory operated 3% days a
weell on a year-round basis, In the after-
noons and evenings. Program activities_and

evaluations were scheduled around 8-wedk
cycles.

At the end of each cycle, partici-

pants met with their prinary teachper to
review monthly evaluations tmd client journals,
to receive feedbadk . to review program sched-
ules, and to reassgss the need for supportive
services.  Workshop and tutoring schedules
were adjusted where .lp;,)rupri}&((-:, and new
program aMvities were introduced at the
begianing of a new cycle.  Although the pro-
qram ran on a cyclical sc hedule, new partici -
pants could enter at any polnt once their
orientation procegs *was completed,  bach
cllent followed an individually structured pro-
gram which included educational activities
and supportive counseling designed to meet
his or her particular neads. The duration
of a participant's involvement was determined
by individual needs and  goals.

\

INTAKE, ORIENTATION,
AND TREATMENT PLANNING

Fach young person was initially screened to
insure that the drug use, age, and educa-
tional requirements of the project were met.




Those who met these criterla were Invited to
a now pedple's meating. These mepetings ware
held once or twice a week as needad and
markdd the starting polnt of a 2-week orlenta-
tion process for nawly arriving youths. The
meetings provided a forum In which to beyin

“to express needs, desiras, and fears regard-

ing thelr education and drug abuse problems.
Besides encouraging the young people to talk
about themselves and to beg|n to establish

"positive contacts with paers and the staff,

?

new people's meetings als% served to inform
prospective particlpants aboat the activities
and objectives of the program. Tours were
glven accompaniled by an explanation of how
the varlous areas were used. In addltlon to
an orientation to the types and locatlon of
materlals and equipment, clients were glvon
Instructlon In the use of the educational tech-
nology .

Durlng the 2-week orlentation perlod, all pro-=
spectlve cllents were required to participate
in Learning Laboratory activities at least
three times a week for a minlmum of 2 hours
each day. Attendance In one of the basic
skills workshops was mandatory, as was
attendance at weekly Yommunity meetings.
Participants also had appointments with the
reading and mathematics teachers for an Initlal
assessment of thelr skill levels, and during
this time a staff member was assigned to com-
plete the intake Interviews, which consisted
of demographic Information, a psychosoclal
history, and a drug and education hlstory
and proflle. i
In addition to these required activities, pro-
spective participants were encouraged to
explore and utllize the resource area on their
own. and to drop In on open workshops. The
orientation period was concelved as a time
when new young people would begin to
become famillar and comfortable with the pro-
gram, staff, and other participants. It was
a time, moreover, in which the young people,
especially those who had experienced a great
deal of allenation In thelr lives, began to
develop a sense of belonging through the
establishment of warm and supportive human
contacts.

Following each candidate's orientation perilod,
the s(al‘} met to discuss what they felt to be
the most appropriate treatment, plan for the
younyg person.  On the basls of Iinformation
gathered during the initial interviews, shlil

assessinent tests, and an assessment of the |
candidate's participation during origntation,
the indivjdual's strangths and problem areas
in his or her life situation and n past or
present school situations were identified.
The process of defining conditions and atti-
tudes ‘Influential In the initiatioh and continu--
atlon of drug abuse was begun, and the nature
and extent of dommitment the staff felt a young
person could raalistically make was assessed,
Guidellnes for the structure and content of a
particlpant's schedule were ddveloped, and
learnlng materlals and approaches to be used
were recommended. In some cases, when the
youny person's orlentation attendance was
dporadic, she or he was required to contlnue
in the orientation phase untll all the compo-
nents outlined above were completed. In
cases of an apparently severe. perceptual or
organically bssed learning problem or a need
for Intenslve psychologlcal counseling, the
young person was referred to an approprilate
agency or clinlc. Young people who were
consldered appropriate and ready for the pro-
gram chose or were assigned to a maln
teacher. In the Initial meeting between a
new participant and his or her main teacher,
the cunsent form was explalned and signed,
realistic short- and long-term goals were
developed, a schedufe was made for the pres-
ent cycle, and the cllent journal was explained
and begun. Some yoyng people, because of
thelr fear of failure and difflcuity in-following
through with a commitment, were glven limited
schedules, especlally during the Initial cycle.
Once they began to feel a sense of accomplish-
ment and were able to make a consistent
effort, their schedules were expanded. The
teacher also reviewed the speclal role of the
main “\teacher and the general rules. for par-
ticlpatlpn in the program. From the beginning
of their participation young people were
encouraged to take on as much responsibliity
and Inltiative as they were able.

10
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3. Curriculum ~ .

AruiToxt provided by exic [l

.

A range of forthats for learning was utllized
in order to meet the diversity of needs and
interests' of clients sppropriately. - Topics
were offered at remedial to advanced second~
ary leveis and orleanted toward increasing
knowledge about the personal, soclal, voca*
tional, and environmental Issues which are
frequently associated with youthful drug
abuse. Gaining knowledge of these different

"

areas meant more than merely absorbing
Information about them. It also meant that
partlcfpants were encouraged to Incorporate
thelr newly acquired knowiedge into th r
day-to-day behavior. . : :
Program components were organized into the
following areas: Individualized basic skills
workshops, English as a second language and

......... rox s g %y
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PAruntext provided oy enic [

.
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Spanish language workshops, theme-centered

workshops, special projects and field trips,

C()r'nmuhily meetings, and individual counsel-

ing.

L .
S

IlngVlDUALIZED BASIC -

SKILES WORKSHOPS .

Small-group Instruction was provided for six
to eight participants with similar levels of
ability” who needed assistance in mathematics,
reading, writing, and other language skills.
Although basic skills worlkshops were not
identified by level of difficulty, they were
usually divided-1nto three grouplngs: (1)
those withs clients functioning on or below
third grade level, (2) those with clients func-
tioning between fourth and sixth grade levels’
and (3) those with clients functioning at or
above seventh grade level. Each participant
in a baslc skllls workshop had his or her own
spezclfic goals and materlals and proceeded at
his or her own pace. Educational technology’

including reading pacers, autotutorettas, and

sound tilmstrips were used on an individaal
ized or team basis. . }

Individualization of basic skills workshops
not only allowed participants to learn at thetr
own pace and agcordipg to their own best
learning style, it also allowet! teachers the
flexibitity to build in materials and activities
that diredtly related to clients' lite situations,
For example, topics such as budgeting, learn- .
Ing to read subway maps and directories, -
and filling out applications were incorporated
into the workshops. In addition, individu-
alizing learning in a group setting prevented
the isolation of clients dnd encouraged the
development of a spirit of community among
members of a workshop. Informal peer tutor-
ing and teaming up to do exercises was also
encouraged and often occurred between par-
ticipants,

In some cases participants who needed addi-
tional help in a basic skill or who were ini-
tially too self-conscious of their low skilfl
level to sit at a table with others were
assigned a tutor on a one-to-one basis.

12 | 17



Gonls of participants in the basic skills work-
shops included completing pre-G.E.D.
(General Educational Diploma) preparations
and preparing for the high school equivalency
examination or for vocational training examina-
tions. Participants who were still attending
a ‘public school utilized the basic skills work-
shops as a remedlal program which supple-
mented their regular school classes.

-

ENGLISH A8 A SECOND LANGUAGE
AND SPANISH LANGQUAGE WORKSHOPS

The English as a second language workshops
approached the study of English within a
broad cross-cultural context. They were
dgimed at youthful drugs abusers who had not
achleved a functional proficiency in English,
were isolated, and had difficulty functioning
in" a new. cultural environment. Studies
includéd. the differences and similarities in
cultures, such as values and social customs,
and’ how these are expressed through lan-
uage, as well as exploratlon of soclal prob-
ems and Issues. refevant to inner-city youths.

English grammar’ and conversation were

studied .in the context of life in the United

: Statos and weru oriented to bullq,lnq a func-

o)

tional vocabulary appropriate to the realities
of New York Clty., Language exercises dealt
with practical life situations through readings,
dialogues, and skits about typical day-to-day
experiences. Materials such as sound film-
strips, slides, and songs were used. The

focus of the workshops was on helping young

people to attain a basic mastery of the English
language, to become familiar with and comfort-
able in_ their new cultural environment, and
to develop the tools needed to be able to deal
more constructively with the kinds of life situ-
ations which were influential In thelr Involve-
ment in drug abuse. Youths in need of
additional assistance received individual tutor-

ing.

Spanish language workshops were offered to
clients of Hispanic background who could not
read, speak, or write fluently in Spanish.

Becoming grounded In their native language
often Iimproved their self-image as learners,
and helped them to qualify for bllingual

employment oppqrtunities. With six to elght
students In each, both the Spanish language
and the English as a second language work-
shops combined Individuallzed’pnd group-

centered learning. .




THEME-CENTERED WORKSHOPS

| Thqme-centered workshops focused on values

"Other theme-centered worksho,

clarificatlon, problem solving, career educa-
tion, and culturdl studles, and were offered
to groups of 8 to 12 participants. These

group discussions were facilitated by a staff

member or vlsltlng speaker and met once a
week for 1 or 2 hours. Films, filmstrips,

and other educational materlals were utllized.
These workshops helped participants learn to
communicate more clearly and openly, to

explore parsonal and socletal values, and to
develop good problem~solving skills. In the

area of ‘career- education, volunteer repre- -

sentatives from. local business and industry, *
as well as staff of Thé Door's vocation coyn-

seling services, fad discussiofis about &’ varils
i ety of careers '

and job tralning

s ‘focused on
cultural studies and -includediblack history,
Hispani¢ studies, and’ “Third World studies.

Thess “workshops: were 'almed at tncreaslng

'artlclpants' understandlng of and apprecla-

RY . . a ) o

tion for their own and others' cultural back-
grounds.

14

PREVOCATIONAL SKILLS
TRAINING WORKSHOPS

.
ALY

Responding to the concern among participants

to prepare: for and obtaln employment, several
workshops were offered that focused upon’
Introductory vocatlonal skills. Generally
these workshops were conducted in 8-week
cycles. and met twice weekly for 2 hours.
They included training in basic electricity,
introductory ‘glectronlcs bookkeeping, basic
accountin All the work-
shops wi
taught on a voluntary basis by teams from
two large companies. Participation in a pre-
vocational skills trainin
vated cllents to apply themselves with greater
commitment to thelr basic skills as they expe-
rienced a direct and practical connection
between academic skills. improvement and .
‘career goals. : %

nd photography.

14

"the exception of photography were

workshop often moti-
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SPECIAL PROJECTS ,
AND FIELD TRIPS

Special projects were conducted once a week
for- 2 hours and involved a group of 12 to 20
participants. The projects provided cllentsi
with an opportunity to explore issues of par
ticular interest, including sexuality, family
planning and the responsibilities of family
life, nutrition, physicai fitness, and the legal
rights of minors. Each project series was
conducted by a qualified professional from
The Door or other service agency. Particl-
patlon In special projects often resulted in
clients seeking help for probiems they were
previqusly unwilling to address.

The field trips enabled participants to gain
exposure to new areas of the city and its
agencies, Institutions, and lifestyles. By
visiting local neighborhoods and community
centers, participants also had an opportunity

to gain a broader perspective of the city and -
Some field trips.

of their own neighborhoods.
were made in conjunction With 3special proj+

ect (siuch as the visit to the Lépgue of Women

~

’

Voters during the national elections workshop)
and fere sometimes used as an adjunct to-
theme-centered workshops.

COMRUNITY MEETINGS :

‘Community meetings occurred once a week
for 1} hours and were attended by- all partici-
pants and several staff members. These meet-
ings were designed to enhance the sense of
belonging and commurity among the partici-
pants. In addition, the community meetings
provided a forum in which Issues and '
announcements affecting the program and par-
ticipants were discussed. These included
discusslons about "hanging-out," the diffl-
culties in being on time, keeping the facility
orderly, how to make new participants feel
welcome, and announcements of new program
activities and interesting events around the
. city.
ind s

* Educational games were also played. These
included "treasure hunts' in which several
questions were, asked, the answers to which
could all be found In the.resource certer;

o
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and "password," in" ‘which teams of f()l11‘<‘y,>ar-‘-‘

ticipants were asked questions from curricu-
Jum-and  general knowledge areas. | In
addition, community neetings provided a
forum for feedback from participants aboul
the program. Participants were askod to
evaluate their_ experience in the Learning
Laboratory, how it was difterent from regu-

; lar school, and how it could be Improved.

4
« . N
INDIVIDUAL COUNSELING 4
Main teachers, the education counselor, and
the teacher aide provided individual counsel-
A
v 1
s - -
Q .

*

)
,ing to all participants. AL the end of cach
cycle, a formal meeting was scheduled betwepry
each participant and his or her mam teacher
In order to evaluate progress and to develop
-xan dbprnprmln schedule for the coming cydde.
" Teachers also provided individual counseling
to their dlients when appropriate durlng a
cycle.  Counseling. sesstons often included an
exploration of how the participantsy were using
what they were learning outside of the class-
room.  The teacher ailde and the education
caounselor provided followup and crisis«coun-
saling. In addition, the counselor assisted
in resolving school problems and in darifying
future educational goals, and arranged for
referralg to special educatiort clinics, colleges,

S

financial aid offices, and adult gducation
courses.
A Y
1
L4
2
16 1 .
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4. Evaluation Methodology

) N

SIx modes of evaluation of Individuais were
employed, which enabled the staff; as well
as the particlpants, to develop a more compre-
hensive diagnostic framework for assessing
particlpants' strengths.and weaknesses, thelr
underlylng as well as Immadiate problems,
and thelr optimal learning styles. Since eval-
- uation was viewed as a continuwous process,
the dlagnostic framework and educational pre-
scriptions were responslive to cllents' needs
and growth. Each evaluatlve modality Is
deserlbed below.

INTAKE INTERVIEWS

The Intake Interview served as an In-depth

qualltative needs assessment. The Intgrviews
were dlvided Into two sections: the psycho-
soclal profile and the educatlon proflle. The
"psychosoclal profile ylelded basic demographic
data, Information on the young person's cur-
rent llving situation, his-or her psychosoclal
history and family background, medlical, psy-
chlatric, and legal historles, and drug use

patterns. In obtalning such informatlon, Inl-
tlal insights were gained Into possible under-

* lylng causes of the cllent's educational and

drug problems.

The education proflle covered factual Informa-
tion about the particlpant's educational hik-
tory and currdht status, and elicited the
young person's subjective ass ssment of
school experlences and attitude toward learn-
Ing. Through this exploration, likes and
disllkes regarding the school experlence were
Identifled, as was Indlvidual Interest In par-
ticular subject areas. Cllents were also asked
about thelr academlic goals, their Interpersonal
life at school, and their perceptlons of thelr
problems, fallures, and successes at school .
This accomplished two Important functions.
First, in asking such questlons, each young

“ix* fiagson began to realize that the staff was

interested In his or her unique set of percep-
tions and not simply in objective achlevement
levels. Second, the responses to these ques-
tions Informed the malin teachers about the

“e.peeds of thelr clients and enabled them to

better asslst the youny person in establishing

approprlate goals and schod\;ﬂes.
-~

STANDARDIZED TESTS

A number of standardired achlevement and

“dlagnostic tests were selected and utllized.

7

The Stanford Dlagnostic Test, and Gray's
and Glimore's Oral Reading Tests were used
to estimate Instructional level and to dlagnose
reading problems. The Wide Range Achleve-
ment Test and the Metropolitan Achlevement
Test were used to assess basic verbal and
mathematics sklll levels. In some cases inltiai
formal testing was postponed or bypassed

entirely because of a participant's excesslve -,

test anxiety. Many youths had long hlistorles
of test fallure, and some had developed such
poor self-Images that they simply assumed
that they would do poorly on any test they
took. More signlificantly, the staff was never
entirely satisfied that the tests ylelded an
accurate representation of a participant's abll-
Itles. None of the tests was ever valldated
for an Inner—city, largely fminority pbpulation.
On the other hand, tests did famillarize par«
ticipants with standardized tests and testing
procedures, which was helpful to those plan-
ning to take the G.E.D. and vocational train-
Ing examinatlons.

MONTHLY EVALUATIONS
OF WORKSHOPS

At the end of each month, workshop leaders
wrote progress notes on each participant and
entered them Into the cllent's chart. These
evaluations Included an assessment of the par-
ticlpant's skills Improvement, attitudes toward
the subject matter and studyling, the quallty
of workshop particlpation, and thelr patterns
of attendance and punctuality, Monthly eval-
uations were particularly useful to the main
teachers, who could, by consulting a cllent's
chart, obtaln a quick, rellable summary of a
particular person's progress. In this way,




v

-the main teacher could Intervene at appropri-
ate times to provide assistance or guldance
to individuals who were having difficulty.

"CLIENT JOURNALS

.

During orientation, participants were provided
with a fplder and forms for the purpose of
keeplng-a daily journal of thelr workshop
activitles. = Particlpants recortded the subjects
they covered each day and what they planneod
to work pn during the next sesslon. They
could also Indicate how they felt about théir
progress or djfficulties In the wocrkshop.
The cllent journals were, In essence, a
sequentlal history of the partiklipants' prog-
ress and served as concrete documentation of
thelr educatlonal accomplishments and prog-
ress. This Is especially useful for young
people who tend to deprecate theilr educatlonal
accomplishments and lose perspective on their
progress and long-term achlevegints. Main-
talning personal journals also rdMforced par-
ticlpants' continued actlve particlpation in
their own program.

EDUCATIONAL INDICES

The educational Indices consisted of 10 Items
each rated on a 5-point scale. The Items

weare developed to assess change In a wide
range of attitudes and actlvities which were

considered significant to a particlpant's prog-
ress. The breddth $¥nd depth of the educa-
tional indices, as contrasted with typical

unitary measures of achlevement, enabled the
main teachers to develop a batter understand-
ing of the possible social and psychglogical
factors Involved In thelr cliept's learning
problems and to gain a.more compréhensive
understanding of their client's educational
needs. :

instructed In how to use the
rly during their initial training
statistical assessment of the educa-
ices interrater rellabllity resulted In
an acceptable range of rellability coefficients.
The Indices were administered after a young
person's firgt month of participation in order
to establishf a base line, and every 3 months
thereafter. These results were entered on
the client's charts. : )

Teachers we

END-OF-CYCLE EVALUYATIONS

At the conclusion of each B8-week cycle, the
main teachers met with each of their clients

/

h

»”

indlvidually for an in- depth evaluation of
progress during the preévious cycle. The
young people reviewed thelr journals and were
encouraged to critlque their work during the
cycle and to Identify thelr strengths and
weaknesses. Regular partlcipation In thelr
own evaluation helped particlpants to become
more self-dlrected In thelr education cholces.
A principal source for this self-evaluation
was, the young person's workshop journal.
The main teachers. were as supportive as was
therapeutically appropriate during the evalta-
tion. After discussing the cllent's progress,
the young person and the maln teacher devel-
oped-a schedule for the next 8-week cycle
and set new short-term goals.

FOLLOWUP AND TERMINATION

There were three levels of followup: (1) fol-
lowup when the participants were absent 2
or 3 days wlithout notice, (2} followup when
participants were absent for a prolonged
period of time, and (3) followup of all the
participants during .the last months of pro-
gram operation.

During orlentation participants were Instructed
to call their main iteacher If they were not
able to attend a s(';hedufled actlvity. When a
person was absent and 'did not call, the main
teacher or the teacher alde sttenipted to tele-
phone the following day to inquire about the
problem. If there was no answer, or the
young person did not have a telephone, a
short note was mailed expressing concern.
Many particlpants were surprised that their
absence had been noticed and often responded
to these telephone calls and letters with
appreclation of thelr teacher's efforts.

If a participant continued to miss scheduled
workshops regularly and did not raspond to

_either telephone calls or letters, further

18

inquiries were made. In some cases main
teachers, ®he teacher aide, or the counselor
made house. visits in order to contact the par-
ticipant, learn the reason for the prolonged
absence, and discuss whether she or he
wished to return. If, despite these efforts,
a participant remained absent for 1 month,
she or he was officlally terminated. However,
the main teacher always made sure the par-
ticipants understood that if they felt ready
at a later time to reenter the program they
would be welcomed back. -

When a participant was ofﬁcTally terminated,
a termination summary was written by the
main teacher. This summary included the
following information: the officlal termination
date, a statement as to why the partklpant

23.



first came to the progdam. a review of the
services recelved by the participant and his
_or her responses to them, a summary of the
participant's progress while active In the pro-
gram, a statement of the participant's current
aeducational, vocational, and living status, an
indication of his or her drug use, an explana-
tion of why the participant left the progrbm,
an assessmant of the particlipant's unmet
neads, and recommendations for future plan-
ning If the participant réturned. The termi-
nation summary was used as a principal.
source of data In the evaluatlon of the pro-
gram's effectivenass.

Finally, an attempt was made during 1978 to
contact all people who had participated in
the Learning Laboratory. Once contacted,
they were Invited back for a followup Inter-
view, or, if they could not come to the
program, the interview was conducted by tele-
phone. During the course of this Interview,
the cllents were asked about thelr current
living sltuatlons, their current educational.
and vocational involvements, and were asked
detalled questions concernipg their current
drug use patterns. The €ltents were also
?sked how the program had helped them In

v

aach of these areas and about thelr present
needs. Finally, they were offored assistance
In accomplishing any goals they had spacified
or In resolving any problems they were expe-
rlencing. The three purposes of this followup
Interview were--(1) to maintain a record of

the cllent's current drug use pattern, educa-

tlonal and -vocational status, and living situa-
tion, (2) to obtaln retrospective evaluations
of the program, and (3) to offer additional
services, when appropriate. Many young
people were ‘appreciative of this continued
Interest in them and responded favorably to
offers of assistance.

> r
In general, the followup and terminatjon pro-
cedures were concelved of as therapeutic
activities In which concern, rather than critl-
clsm, was offered. The followup efforts thus
functioned to support the person's develop-
mental needs, even If such support meant
helping to find more appropciate agencles to
meat these needs. It also- enabled those
people ,who were unable to participate success-
fully in the program to view thelr lack of
success as a result of not being ready at that
time In their llves for this type of program,
rather than as another educational fallure.

19



5. Client Characteristics |

\

The Learning Laboratory|was designed to mqot .
the needs of youth between the ages of 12
and 21, wlth an emphasls on reaching older’
adolescents having already dropped out.
T ~ participants ranged In age from 13 to
21, with a mean age of 17.9 years. Males
outnumbered females three to one, ‘which could
be a reflection of the greater soclal pressure
men feel to find employment. Interest In
improving skllls and Increasing job opportu-
nities was frequently expressed. Upon entry
Into the Learning Laboratory, 76 percent of
the particlpants were not In school, 75 per-’
cent were unemployed fonly 11 percent were
employed full time), and 46 percent Indicated
they spent their time "hanging out." Nearly
all of the partikcipants were ffom minority
ethnic groups; 56 percent were black, 34 per-
cent Hispanic, 8 percent white, and 2 percent
from other minority populations. All lived In
the New York Clty metropolitan area.

’

LIVING ARRANGEMENTS
AND FAMILY LIFE

A high incidence of broken homes and a gen-
erally unstable home environment character-
ized the Learning Laboratory population.
Thirty-six percent of participants lived with-
out either of their parents, and an equal per-
centage lived with one parent. Twenty-one
percent of the Learning Laboratory partici-
pants stated at entry that they needed to
move from their present residence and that
they could not study at home. If they were
living with their parents, youth in this cate-
‘gory Indicated that their relationships with
thelr parents and siblifgs were unsatisfactory.
Fifty-six percent of all\ partkipants had In
fact left thelr family household at least once.

Most of the young people did not know their
parents' occupation or salary, although 27
percent reported that their parents received
public assistance. In addition, 69 percent of
the parents had reportedly never reached or
completed high school.

\

. I

CRIMINAL JUSTICE INVOLVEMENT

Among the Learning Laboratory participants
the rate of pollce contact was 49 percent,
which Is substantlally higher, than the 1976
Juvenlle rate of 11 percent for New York Clty
(Police Department, Clty of New York, Youth
Ald Dlvislon 1976). Most participants had
been arrested but nelther convicted nor
placed In jall. Only 10 percent had been con-
victed and served time In prison, and another
11 percent had served time In prison but had
never been convicted.

DRUG USE

The most frequently used drugs
particlpants ‘were marljuana,
cocalne. Ninety-two percent of the partici-
pants had used marijuana during the past
year, with the vast majority using marijuana
several tlines per -week or more. Sixty-five
percent used alcohol during the past year,
with 58 percent of these participants using
alcohol at least once per week. Finally, 47
percent had used cocaine within thé&\past
year, with the majority of this group Wsing
cocalne at least once per week. The remain-
der of drugs used by the Learning Labora-
tory participants, varyilng in annual
prevalence rates from 8 to 15 percent,
included heroin and other oplates, methadone,
barbiturates, amphetamines, halluclinogens,
and psychotropics and inhalants.

Kovacs' (1975) system was adopted to Infer
the purpose(s) drug use served for the par-
ticlpants. Three-quarters of the young
people used ¢rugs in order to avoid unpleas-
ant feelings, such as anxiety and depression.
The next most prevalent reason was to avoid
having to relate openly with others in situa-
tions that caused them anxidty (19 percent).
Young people often reported that they used
drugs prior to going to parties, before going
to school, and before seeing their girifriend
or boyfriend.

20 .
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TABLEM,

Categary

b e e

Living arrangement ! 117

With one parent only 36
S With both parents 28
With nonparent relatives : 12
Alone ! 9
Institution or group home ; . 7
With friends ' 6
t ndomiciled 2,
Living situation 117
Stable - 25
Fairly stable ) 54
Unstable 21
Famlly stabllity 116
Parent marriage intact RL
pParent marriage not Intact 64
Do not know ' 2
Reason left home 117
‘Did not leave home by
Ran away 26
Independence 14
- Thrown out . 8
Boarding school or
adolefitent residence 1 3
Parental death : 3
Court ordered 2

\

\ N Percentagg
e W_A - 1___ R A

~ Living arrangements and fomlily life

P SR e £ —— —q

Cateqory N Porcentade
S e o
Family relations 106
Cooperative ' 53
Independent ) 19
Competitive 18

Indifferent 10

Parental source of Income 105

One or both parents 65
werking
Public assistance 27
D& not know "8
Parental education 96
Primary and/or junior
high school 30
Hlgh school 39
Post-high school 22
Do not know 9

Looking at the participant's overt statements
as to why they used drugs provides a simijar
picture. Forty-two percent indicated they
used drugs to calm down or relax, 40 percent
stated they liked to "get high" or "feel
good," 22 percent said they used drugs when
soclallzing, and 9 percent reported that they
used .drugs to avold depression or boredom.
Only 3 percent felt they used drugs from
habit or ’because they were addicted. When
asked how they felt before using drygs, 26
percent sald they felt anxious and 26 percent
said they felt depressed, lonely, or bered.
On the other hand, 20 percent indicated that
they felt "OK," and 19 percent said they felt
happy or spiritual.

Seventy -elght percent of participants stated
that a frlend "turned them on" to drugs.
This flgure is consistent with nearly all pre-
vious surveys on this question (Goldstein
1975; Kande! 1973; Braucht et al. 1973;
Johnston 1973: Goldstein et al. 1970). That
drug use patterns are determined to a sub-
stantial degree by peer or friendship usage Is
reflected In the fact that 70 percent sald that
most of their friends used drugs. Twenty-

* .

three percent of the participants reported

that only some of thelr frlends used drugs,
and 7 percent reported that none of their

frlends used drugs. Furthermore, 20 per-
cent Indicated that thelr parents used drugs
(Including alcohol), and 48 percent reported
that thelr siblings used drugs (usually mari-
juana).

" \
In-light of the functions drugs served In the
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lives of the Learning Laboratory participants,
It Is not surprising that a majority, 52 per-
cent, indlcated that they did not Initially
desire to alter their drug use and that only
only one in flve had previously sought help
for a drug "problem."

SCHOOL EXPERIENCE

Responses revealed that the young people
performed poorly and generally disllked and
were allenated from schools. Seventy-six
percent had dropped out at an average age
-of 16 years. They had been out of school
an a\gzrage of 1} years at the time of program
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TABLE 2. .Drug use g(ormatlon

T e T
Category ( N Percentage
. e RN IE I o [ S . e e o
Reason for Initiating drug use’ ' 108
Conforming with peers ‘ 78
\/ Curloslty ) 23
Pressure from relatives . 6
N ReadIing andlor TV 2
- Friends' use of drugs ' 1 .
’ Most use drugs 70
Some or few use drugs A 23
' None use drugs . L 7 .
Family use of drugs!® 13 : .
Parents use drugs N 19
' Siblings or relatives use drugs ng
Nene use drugs . 39
Context of drug use!' 113
Posltlve/.self . y
Positive/other . 5
Negatlve/self . "“”\‘ TN
Negative/other B 19
Stated reason(-s) for maintaining drug use! 100 .
_Calm down or. relax . - 42
Get high or feel go . 40
, Socialize ' . 22
: Relleve glepression or boredom 9
- Habit or addictlon ~ 3
; Not sure _ : 2
oo ‘Feelings. before using drugs" 91
. ’ Anxious ) . 26
'i,'ﬁ : Depressed, lonely, bored " 26
Normal or OK * . 20
o Happy/spiritual _ 19
Variable, depends upon drugs/self N 10 ‘
Angry . : | ‘ 4 L
Desire to alter drug us 101
. Yes : . 43
‘e NO - . - 57
R Sought help for drug use 107
Yes - -t \ . ' 21
No < . 79 .
« . 3\
“More than one subcategory could be checked. . ) - . -
{i‘;;n .) ’ ’ ) < '
i ) e -
t v
. vt . )
22
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TABLE 3. __School experlences and perceptions of school

Category N Percm;?age Mean S.D.
o In yeav‘s‘ ]
School status 117
Dropout 76 .
in school 17
High school graduate 4
G.E.D. or training program 3
Age dropped out' 89 16.4 1.6
Years out of school' 89 - 1.6 1.5
Reason(s) for dropping out"’ 89
Lost Interest/direction 36
DId not ke school 26
Drugs n
Family problems 20
Suspended/expelled 18 { )
Other 18
- Emotional/medical 14
Poor/ falling grades 13
Finances 12
Grades last semester 110
Passed all subjects 26
Falled one or two courses 47
Falled term 26 ,
Initial readln\g scores’ 99 6.1 2.9
"1 Initial mathematics scores® 80 5.6 1.9
Years of school completed - 116 9.6 1.5

‘Includes only dropouts from s\ample.
IMore than one subcategory could be checked.

3Scores reported In terms of grade-equlvalent scores.

entry. Of those still in school, 55 pergent
had falled at least one course in thelr-fast
semester. The mean reading and math
scores for all participants were 6.1 and 5.6
(grade-equlvalency scores), respectively, yet
they had completed almost 10 years of school-
Ing.

Among those who dropped out of school, the
two most common reasons given for dropping
out were "losing interest/direction" (36 per-
cent) and "didn't like school" (20 percent).
‘When asked speclfically what they did not
like about school, the most frequent
responses were: the teachers (21 percent),
the fact that they had to conform to schaol

)
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rules (18 percent), and that the soclal life

was "bad," often referring to violence in the
schools or to gangs (14 percent). Almost a
quarter of the participants (23 percent) sald
they did not talk with anyone at schqo!, and
59 percent said they only spoke to friends In
school. When asked If they had a particular
teacher or counselor they could talk to, tl

percent sald no.

.The young people were also asked when they
llked schoel most. The highest percentage
liked school best during “thelr elementary
school years and least during their high
school years. When asked how school had
changed, the most common responses were

2328
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that there was more and axcesslve pressure
to learn as they progressed in school and
that they themselves had changed or simply
lost interest In school. Parddaoxically, as the
pressures mounted and as th became more
allenated and less motlvated, the young poople
felt they had fewer and fewer school person-
nel they could turn to. .

Desplte negative experiences fh%‘-a school
environment, 77 percent of the particlpants

M

"

oy

Sy

>

indicated that they enjuyed

another 12

percent saild that

learning,
they onjoyad
In spe-

iearning under some clrcumstances.
cifylng what they percelved to be their big-
self-blame was

gost
most

Respondents indlcated that they "were lazy,

obstacle to learning,
frequently mentioned

"couldn't concentrate well, "
interest."

24

A

29

(51

ar

and

percent).

"Just

lost

.

J.sd Ve



, Followup

3

6. Evaluation of Progress

%golng avaluation of each client's progress

- was conducted using the participants' jour-

nals, monthly and end-of-cycle evaiuations,
and quarterly educational assessment indices.
Pretest data based on initial interviews were
compared to posttest data deriVed from terml-
nation summaries and followup interviews.
information was gathered on 34
young pegg¥e who had remained in the pro-
gram for at least 3 months. The data dis-
tributions of the followup sample and a
nonfollowup sample (63 cllents who also par-
ticipated In the program a minimum of 3
months but who could not be contacted) were
compared, and It was determined that the
two groups were simllar. Chi-square tests
for categorical data and t-tests for continuous
data were applled to every variable which
conformed to the assumptlons of each test.
Of the 50 varlables examihed, only & were
statistically significant. The followup sample
scored higher on "constructlve Interaction
with staff' and on "abllity to follow through,"
and the nonfollowup sample had favorable
scores on the other two variables; their "fam-
ily members ware less involved wlth drugs"
and they were more llkely "to commence drug
use because of peer conformity." Glven the
inconsistencles of these results and the fact
that the great majority of variables did not
ra&h statistical signlificance, all findings
repgorted here can be generalized to the entire
Learning Laboratory population.

!DUCATION\AL OUTCOMES

Three related measures were combined to
assess particlpant's educational outcomes:
(1) thé degree to which they had met stated
short-tarm goals at termination; (2) the
degree to which they had'met long-term goals
at followup; and (3) their educational involve-
ment at followup. One additional measure of
educational impact, Independently examined,
was the young people's subjective perception
of If and how the Learning Laboratory fur-
th,esed their educational achievement,

b4

At the end of the orientation period, cilents
worked with a teacher to select short- and
long-term goals. . Not all goais were directly
related to ralsing achievement levals and
improving study skills. GCoals were also 1
related to reducing drug usage and Improving
interpersonal relationships with peers and
parents.

The termination summary report provided suf-
ficlent Information to rate the degree to which
clients met their short-term educational goals.
A four-part scale was adopted to make the
assassments. Rater reliability was assessed
by having 2 judges independently rate 20
randomly selected charts. The reliability
coefficient of r=0.86 (Pearson's Product-.
Moment Correlation) was acceptable (Anastase
196?). A simllar procedure was used to
assass long~term educational goals. The two
raters again concurred in their assessments
(r=0.79). . .

Educational Involvement was asgessed at fol-
lowup. It was learned that 43 percent of
the clients were currently Involved i educa-
tional activities. This compareg favorably to
the 20 percent that Kempt (1976) found in a
similar followup study of dropouts in Philadel-
phia. Furthermore, 17)percent of the Learny-
ing Laboratory participants were attending
college at the time of followup.

The three measures of educational outcome
were then combined into a single measure.
The educational outcome level sdale provided
a means for comparing the educational pr:g-—
ress of clients based on an individualiz
measure of the young people's accomplishments
toward meeting their goals. Sixty-nine per-
cent of participants had some success In
achieving their Initial golas. _
The relationship between achleve’ne t test '
scores administered during the -orientation
perlod and educational outcome sgores was
examined to @ssess the degree to which incom-
ing achlevement levels accounted for the sam-
ple varlance. Readifig scores did, In fact,
account for 20 percent of the variance
(r=0.45), while mathematics scores accounted

!
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TABLE 4. _Educational outcome level and its relationship to selected variables

1

Mean Mean no.
Mean education months in
math Indices program
(§=u1) (N=53) (N=54)
6.4 3.0 9.8°”*
] .9 5.6
5.9 2.6 7.6
4 2.0 5.8
.10 1,50 Y28

'"The correlations were based upon the raw "scores" of the Independent variables.

Educationatl Mean
outcome Percentage reading
_level _(N=5H) (N=51)
] 22 8.7
3 17 7.3
2 30 5.8
1 31 5.0
N r=? 1. 45
___‘_.—
N
Ip < 0.01.
“Ip < 0.05.

4

4

for only 1 percent of the variance (r=0.10).
Therefore, Initial academic capability and
Feading achievement did predict to some
extent subsequent educational outcomes.

The mean educational Index of each partici-
pant was examined in relation to his or her
educational outcome level. Ten educational
indices were developed tq provide a broad-
~based and ongoing evaluation of the partici-
pants. The. indices ranged from "“active
involvement In planning educational Program"
to "self-concept as a learner" and “consist-
ency of involvement." |Each index was rated
on a one-to-flve scale by the person's main
teacher. Interrater reliabllity was adequatg)
ranging from 0.50 t%0.80, with a mean torre-
latlon of 0.63 (Kendall's w). The "mean
educational index" referred to above is the
average rating each participant received after
1 month of participation In the program. The
mean educational index (table 4) accounts for
25 percent of \the variance In educational out-
come (r=0.50) level. That this variable
accounts for a greater proportion of the vari-
ance than does reading achlevement is ‘proba-
bly due to the bsoadth of educationally related
issues It covers,” As such it is the best Indl-
vidual predictor of educatlon outcome level.

The final variable examined, mean number of
months in the program, .was somewhat related
to educational outcome level but accounted
for onjy 8 percent of the variance in educa-
tional outcome lével (r=0.28). “To further
assess the relationship between length of
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participation and educationa! outcome, a chi-
square analysis was performed to supplement
the correlation analysis. Those who remained
in the program 3 to 6 months were compared’
to those who stayed 7 months or more in
terms of whether they achieved an educational
outcome level score of 3 ar 4 (top half), or
an educational outcome level score of 1 or 2
(bottom half). The analysis revealed that
‘those who stayed in the program longer did
not score significantly better or worse than
those who stayed in the program less time.
It appears that young people can benefit from
short-term as well as from long-term involve-~
ment in the program. ‘

Only 2 percent of the young people did not
-percelve their experience in the Learning
Laboratory as educatlonally beneficial. Eighty

rcent felt it had helped raise thein skill
evel, and 63 percent felt they had benefited
from counseling. This latter perception is
important when contrasted with the 44 per- -
cent the particlpants who had previously
statgp they had no particular counselor or
teacller they could talk to while In high
school.

PURPOSEFUL ACTIVITIES

A _four-point scale was developed to reflect
the extent of involvement in purposeful activ-
ities. Purposeful activities were defined to
include part-time employment and/or
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TABLE 8. _ Perception of Learning Laboratory as helpful in furthering
aducational achlevement

Type of heip

Ralse skillis
Counsealing
Direct referral

" No help

NOTE:

Percentage

__AN=54)

80
63
15
? B

Respondents were pe‘rmltted to Indicate more than one way in which the Learning

Labgratory heiped to further their educational achievement.

e

part-time schooling or training. The relative
stabllity of the individual's llving situation

was 8iso Incorporated into this scale because
It was feit that an unstable living situation

exacerbated the participant's ailenation and

depressed the aiready weakened motivation to
try to "make it."

As can be seen from table 6,«the extent of
the particlpants' involvement In purposeful
activities changed markedly from time of entry
to followup. he percentage of participants
who were engaged In at least part-time.pur-
poseful activities Increased from 52 percent

| //7
to 81 percent. Conversely, 48 percent re
not engaged In any purposeful activity a
time of entry, while at followup only 19.pel-
cent were not engaged in any purposeful
activity. In addition, the percentage of those
engaged In full-time activities jumped from 28

_percent at entry to 50 percent at MIlopr.

Not shown in the table, but relevant here,

_is the fact that 52 percent of the participants

were employed at the time of followup; 30
percent were employed full time.

d

TABLE 6.__Purposeful activity level (percentage)

.

Level of activity

1. PRositive full-time activity
Stable living situation
Adequate. finances

Positive full-time activity
Stable living situation
In need of money

3. Positive part-time activity ,
Stable or fair living situation
In need of money

Total percent demonstrating
significant purposeful activity

4. Either: No posithve activity and

Stable or fair living situation

Unstable living situation

' Or:
Yoo

At entry At followup

24 39
/
4 " ~
24 n
52 8

u8 19



TABLE 7. __Program was helpful in furthering vocational Involvement

AN
]

Type of help

ounsellng
‘ DiNect referral
’ RaisIng skllls
\ No help

These flgures compare favorably with other
available data. Kempt (1976) found that only
26 percent of the Philadelphla dropouts he
had studied were employed at the end of 1
year, and nearly half were not engaged In
any purposeful activity. .
The phllosophy of the program was‘hat edu-
cation, espeacially for this population, should
go beyond mere academic skill enhancement
to include such baslc components as helping
the young people to overcome thelr historles
of fallure and thelr negative views of them-
salves, and to learn to work cooperatively
with others, able 7 Indicates that particl-
pants perceived that the Learning Laboratory

’

'Respondents could Indicate more than one category.

Percentage!
LNCLV

n6 !
12
6

T

had helped further thelr vocatlonal Involve-
ment, mostly through counseling.

DRUG USE CHANGE

Tahle 8 reveals that 50 percent of the particl-
pants decreased their drug use, 48 percent
showed no significant change, and 2 percent
Increased thelr drug use. More specifically,
2 percent shifted from minimal to no drug
use, 22 percent shifted from frequent use of
soft drugs to minimal or no drug use, 11 per-
cent shifted frgm so hard use to minimal

~or no drug use, 15 percent shifted from some

a

TABLE 8._Change In drug use from program entry
to followup

Percentage
Type of change (N=54)
/A ’
From minimal drug use ~
. . To no drug use * 2
: T9 regular soft drug use .2
-
‘From regular soft drug use
To minimal or no drug use ) 22
No significant change 37 )
. K From regular hard drug use
To minimal or no use "
- To regular soft drug use 15 R
No significant change » . N
] - i ~ A{
: Total decreased drug use . 50
Total no change ng
- Total increased drug use 2
2 - 33
- ‘l &
. [ \ *
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hard use to frequent soft usé@® d 2 percent
shifted from minimal dse to fréquent soft use.
These fIndings contrast sharply with the age
trends reported in the adolescent drug use

literature, which Is consistent in reporting

that drug use Increases with age during the
adolescent Years (Carman 1973; Wechsler and
Thum 1973; Johngton 1973; Josephson et al.

1972; Kandel 19% Blackford 1974; Wolfson

et al. 1972; Berg 1970).

SUMMARY

Program effectiveness was examined in terms
of progress made along three dimensions:
educational grogress, extent of Involvement

In purposeful activities, and drug use change.

The analyses were based on comparlisons of

29

the participant's status &t entry and at fol-

lowup. Within each dimension positive and
significant progress, was found to have
occurred. !n terms of educational progress,

43 percent of the partiipants were. involved
In education or trainlmd programs at followup,
69 percent were at least moderately success-
ful In achleving their initial educational goals,
and 98 percent of the participantsiconsidered
the Learning Laboratory to have been helpful
in furthering their educational achievement.
There was a 30 percent increase in part-time
purposeful activity levels, and a twofold
increase In the number of young people
employed. FlIfty-six percent of participants
felt that they had beep helped in furthering
their vocational Involven@_g‘t". tn the area of
change In drug use patterhs, 50 percent of
the participants decreased their drug use
and 2 percent increased their drug use.
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7. Predictors of Success

Operational definitions of success and fallure\\
were established In order sto\c{amrmlna which
variables or characteristics, if~any, discrimi-
nate the successful from the not*se-successful
participants. The purpese In doing this is
twofold. First, such characteristics can be
used to identify which problems the program
was best and least equipped to amellorate.
Second, such Informatlon can be used In
altering the admittance procedures or in sug-
gesting programmatic modificatlons for future
programs of this kind,

?

CRITERIA FOR SUCCESS
\

In establishing criteria for success, the three
outcome areas could be examined separately
or combined into a single composite measure.
The composite measure was chosen for twd
reasons. First, there were young people who
succeeded in one outcome area but who did
not do well in another area and .could there-
fore not be considered successful or unsuc-
cessful from a hollsti¢ point of view. Second,
It was desirable to use the purest measure of
success and lack of success so that the varl-
ables which were found to discriminate signlifi-
cantly between ' the two samples would be
maximally valid. Since the sample was not
large enough for the application of multivarl-
ate analyses such asYmultiple regression or
discriminate analysls, t-tests were ysed to
assess the differences between the Sample
means along each continuous variable; chi-
square analysis was applled to distributlons
of the sample for discontinuous varlables.

A [ ]

COMPARISON OF THE SUCCESSFUL
AND NOT-S0-SUCCESSFUL
PARTICIPANTS

»

The compesite success classification system Is
presented below., Since approximately one-
quarter of the particlpants were categorized
Into. success and lack-of-success groups, they

Py
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will be referrdd Eo henceforth as the top quar-
tgr (TQ) and the bottom quarter (BQ) groups.
)

Having defined the TQ (N=13) and BQ (N=12)
groups, all variables which might differentiate
the two groups were examlned, A total of
37 varlables were examined, ranging from
the number of years the particlpants were
out of school at program entry to the degree-
to which their frlends used drugs. Of these
37 varlables, 29 met the assumptlons of elther
the t-test or chi square. -

The TQ and BQ groups were found to be sig-
nificantly different in terms of six variables.
It should be pointed out that the directlon of
differences between the 2 groups on the
remalning 31 varlables are, with some minor
exceptions, consistent with the -literature and
with commonsense assumptions. For example,
67 percent of the BQ group had been
arresteg, while only 31 gercent of the TQ
group had beeg. Dropouts traditlonally have
more police cottact than do youths who have
not dropped out (Schreiber 1964),

There were fewer dropouts among the TQ
than the BQ- group (77 percent as opposed
to 83 percent); the dropouts among the TQ
group had been more successful whlle Iry
school than- the BQ-group dropouts. The
dropouts among the TQ group left school at
an older age (17.1 as opposed to 16.0 years),
had finished more years of schoo! (10.1 as
oppdsed to 9.2 years), and had been out of
school for,less time (1.15 as opposed to 1.25
years) than the BQ-group dropouts. Verrer
and Davis (1963) found that the longer the
school Interruption of dropouts, the less
likely they were to complete resumed educa™
tion programs. Furthermore, those in the
TQ group, whether or not they had dropped
out, had failed courses in their last year of
school less frequently than had those In the
BQ ' group (64 as opposed to 100 percent).
This latter finding Is consistent with research
indicating that among dropouts who return to
educational programs, those who do best had
better grades while still In schoo! (Saleem
and Miller 1963; Kohen and Barker 1976:
Wehrweln 1970; Hess 1966).

TN



The TQ>group members were more self-
confident, felt they learned more quickly,
felt they were working closer to thelr poten-
tlal, and were more satisfled with thelr per-
formance in school. It should be remembered,
howsever, that these measures were taken dur-
Ing orlentation and therefore anticipate,
rather than reflect actual performance. The
findings are consistent with previous studles
which Indicate that dropouts, as contrasted
to graduates, have low self-esteem (Ahlistrom
and Havighurst 1971; Thornburg 1971, 1975;
National Education Assoclation of the .United
States 1965). Friends of the TQ group were
less conslistently perceived as using drugs;
they "hung out" less, and were perceived as
having generally more favorable attitudes
toward schoo! than were friends of the BQ
roup. A number of studies have reported
similar findings with regard to the friends
both of drug users and dropouts (Adler and
Joteca 1973: Saleem and Milier 1963; Johnston
1973;: Goldstein 1975; Elllot and Voss 1974).

Conversely, the TQ group experienced their
parents as less supportive, had left home in
greater numbers, and had parents who had
fewer years of formal schooling. Several
studlés have found these and related vari-
ables to discriminate between drug abusers
and nonusers and between dropouts and
graduates, (Wechsler and Thum 1973; Adler
and Joteda 1973; Mechan and Mink 1970;
Cervantes 1965; Johnston 1973). Other
studles of adolescent drug abuse and of drop-
-outs, however, have found parental and
familial influences to be less potent than ‘peer

influences (Elllot and Voss 1974; Kan'de|/.-'l 973).

Of the whole range of 37 varlables, the edu-
cational indlces as a group best dlscrhmnated
the TQ from the BQ group. All differences
were in the expected directlon, and 5 of the
10 indices were found to be statistically sig-
nificant: constructive iInteraction with the
staff, consistency of involvement, active par-
ticipation,: self-directedness as a learner, and
ablllty/?g follow through. These Indices were
taken A month following entry into the pro-
gram. Th in teachers, therefore, through
use of the educational indices, were .able to
identify who was making significant progress
and who was having trouble befgre the out-
comes were known. These indices can be
exceadingly useful in Identifying, -at a very
early stage, those people who need more
Intense tutoring and counseling*or further -
evaluation for possible referral.

The remaining significant variable was read-
ing achlevement score at entry. (Mathematics
achlevement “score differences were in the
expected direction but not significantly so.)
That reading scores discriminate these two

A - [N

N

groups Is not surprising because a minimal
readlng competency Is required for success
in almost any life endeavor. In fact, no mem-
ber of the TQ group had a reading score
below 3.0, while sevaral members of the BQ
group fall below this marlc.

CLIENTS WHO ENTERED BUT
STAYED FOR LESS
THAN 3 MONTHS

{

Participants (N=43) who stayed actlve In the
program for less than 3 months were consid-
ered unsuccessful. Unfortunately, the staff
was unable to contact many of these young
people for followup, and of those reached,
only two or three were willing to participate
In a followup interview. There were, how-
ever, 12 (28 percent) participants who were
active far less than 3 months for whom proflle
data were complete. This made it possible to
compare these participants with the TQ and
BQ groups.

These comparisons, however, did not prove
to be revealing. On most variables, Including
9 out of 10 educational indices and both the
reading and mathematics achlevement scores,
the young people who Stayed less than 3
months were distributed between the TQ and
BQ groups without being significantly differ-
ent from either group. This group generally
appeared to have nelther a better nor a worse
prognosls than both the TQ and BQ groups.
The only variable In which this group consist-
ently differed from the TQ and BQ groups
was school Mnvolvement, There were more
dropouts among this group (92 percent as
opposed to 77 and 83 percent, respectively,
for the TQ and BQ groups); they had left
school at an earller age (15.4 years as
opposed to 17.1' and 16.0 years for the TQ
and BQ groups); and they had been out of
school longer (2.91 years as opposed tb 1:15'
and 1.28' years).

These results could be Interpreted to mean
that this group of young people were of aver-
age capablility i# relation to the entire Learn-
ing Laboratory population, but that reentry
Into an educational setting represented a
greater commitment than they were capable
of making. Perhaps their lives were in such
disarray that they needed to develop basic
support systems before reentering an educa-"
tional program. Reinforcing this conjecture
is the fact that 42 percent were experlencing

"These flgures are significant at the O.ﬁ

level. ~ \
36
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TABLE 9. __Composlte success classificatory system

Top quarter (TQ)

Must recelve only
those codes indl-
cated on this
level

J

W
~

Bottom quarter

(BQ)

Must receive only
those codes indi-
cated on this
level

Education

Purposeful activities

Druq use
LY

Code

beeseccecy

2

Descriptlon

No worse than 3 on
short- and long-term

' goals and current edu-
cational Tnvolvement

Either: average of 3 or
more on short- and long-
term goals and no edu-
cational involvement

Or: pattern of 3, 2 or
T, 3 on short- and long-
term goals and educa-

al involvement

oooooooo.o.o'oo-ohooooooo.ooo..oo-ooooo.

Either: pattern of 3, 2 or
T, 3 on short- and long-
term goals and no educa-
tional involvement .
Or: pattern of 1, 2 or
7,.1 on short- and long-
term goals and &duca-
tional involvement

Average of 1.5 or less
on short- and |ehg-term
goals and no ¢urreént
educational involvement

"Code

I

eceseseen

2

Description

Posltive, full-time activ-
ity; stable living situa-
tlon: finances OK

Positive, full-time actlv-
ity; stable living situa-
tion; in need of money

%
'...............C..........l...........‘l

Positive, part-time actiy-
ity; ,stable or fair living
situation; in need of money

Elther: no positive activity
and stable or fair living
situation '

Or: unstabie living situa-

tlon

Code

(2)

2

(3)

o e especcey

esescecetecvetevvece

Description

From minimal drug use
or reguiar soft drug -
use to minimal or no
drug use

From regular hard drug
use to minimal or no
drug use

From regular hard drug
use to regular soft drug
use

Regular soft drug use

with no significant p
change—-only If combined
with a 3.5 code average

on education and pur-
poseful ktlvltles

ecececesecesesveccesee

Regular soft drug use to
regular hard drug use or
regular soft drug use
with no significant change

Regular hard drug use
with no significant change

From. minimyl drug use
to regular soft drug use

Frgbm some ‘hard drug use
regular soft drug use--
only If combined with
code average of 1.5 or
less on education and
purposeful activities

UL 3%



sarious problems such as lliness, pregnancy,
or legal hassles at the time they left the pro-

gram. /
' b ed

An Index of success was constructed by com-
bining the educational, drug change, and
purposeful activity participation outcome
indices. The members of the followup sample
who scored highest on the composite success
measure were compared with the members who

SUMMARY

scorad lowest. These subgroups were namod
the top quarter (TQ) and the bottom quarter
(BQ). For the most part these groups dif-
fered, though not signjficantly so, In ways
conslistent with the litefature. The TQ group
was found to have better educational records,
higher self-esteem, and friends who were
more positively oriented toward\school and
less Involved with drugs. The BQ group,
however, consistently rated their family life
as more supportivg and stable than the TQ
group, perhaps indicating that family life in
itself may not be as significant as often
reported. -
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8. Need for Supplementary

Servuces

This chapter will focus upon those problems
roaquirlng supplementary services, which the
Learning Laboratory, as it existed, was not
designed to provide. Two sources of data
were employed. First, the termination sum-
marles were examined to detearmine the reasons
the partkcipants left the program; second,
the needs of the particlpants, as of late 1977,
were examlned utllizing the followup reports.
The sample for these analyses conslsts of the
54 young people whyg were Interviewed for
followup and who had participated In the
Learning Laboratory for at least 3 months.
This Is the same sample which was employed
for .the analyses of the program's of fectlve-
nes8. As noted earller, this sample does not
differ significantly from the population as a
whole, and thus the results can be general-
ized to the entire Learning Laboratory popu-
lation.

B
/

Reason for leavin g

TABLE 1P.-—-Reasons for leaving

REASONS FOR LEAVING ;

Fach participant's main teacher wrote a terml-
nation summary in which the young person's
involvement In the program was reviewed and
the reasons for leaving were described. The
reasons given for leaving are based upon the
teacher's cducated interpretation of the stated,
and in some cases unstated, reason(s) for
leaving. For example, If a young man stated
that he was leaving because of loss of inter-
est in the program, but his teachers knew
that he was under pressure to get a job, the
latter reason would be indicated.

The reasons for leaving fell Into roughly elght
categorles. In many cases a person left for
more than one reason, and this was so
recorded. In order to Insure rater rellabil-
ity, 2 judges Independently coded the reasons

‘ Lad

Percentage

lack

Personal/emotional problems, apathy,
of discipline 69
Financial problems, found job, looking for
job, Inadequate housing 48
Soclal or peer problems 24
Family problems 17
Frustratien at making too little progress 10
Pursuing further educatlon . 7
Severe drug problems 5
. Legal problems ]

'The mean number of reasons per participant Is 1.8.‘

NOTE: N=42. Six participants were terminated because the program closed
before their treatment could be completed, and six partlclpants Ieft
having only minor problems

. /‘ ra
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- skills workshops became noticeably more moti-

v -

J

for ieaving for 20 randomly selected partici-
pants. The ¢ategory selections of both judges
overlapped at a rate of 65 percent. This
rate of overiap, which Is adequate to estab-
lish reilabliity, was based upon the number
of category assignments In which both judges
agreed divided by the tot umber of cate-
gory assignments made b oth judges.
‘ \

Personal/emotional probiems were cited by 69
percent of the participants as the reason for
leaving the program. These young people
often stated that they feit very confused,
did not have a stable sense of who they were,
and were unclear about the present direction
of their lives. They were In most cases 0
overwheimed by their problems that they were
unable to benefit from counseling efforts or
cveferrais on their behalf, and could not
devote thelr energies to the tasks required
of them at:the Learning Laboratory.

The next most frequently cited reason for
aving (48 percent) was financial problems.
inanclal pressures were often so severe that

the person could no londer afford the "lux-

ury" of learning to read better and of study-
ing for the high school equivalency examina-
tion. These young people often had financial
obligations and simply had no viable options
other than devoting their time and energles
to finding and maintaining a job. A number
of the participants became too Impstient to
spend months in academic pursults before
seeing any monetary rewards. In addition,
once thelr skill level was elevated and they
began feeling more confident of themselves,
some of the participants left the program to
look for a job.

o 3

That jobs and job training were high priorities
is reflected in the popularity of the prevoca-
tional skills workshops which were offered.
Basic electricity and introductory electronics
were offered by volunteer representatives of
the Xerox Corporation, and several basic
bookkeeping workshops were provided by
volunteers from Arthur Young and Company.

< Announcements of fhese workshops met with

enthuslastic responses, despite homework and
minimum basic ski|l requirements. In fact,
those who were accepted in the prevocational

vated to improve their basic academic skills.

FREEE } . \
Nearly one-fourth of the participants cited
pger pressure as the reason for dropping
out. . Faced with negative peer pressures,
their ‘motivatlon to struggle toward initial edu-
cational goals was often_diminished to the
extent that they graduaH topped.coming to
the Learning Laboratory. '

L]

/"

\

Family problems accounted for 17 perconk\of
the dropout rate. These problems ranged.
from having an unstable home slituation
croated by hostility and competitivenesd among
famlly members to family pressures to "mak
than "just study."

money" rather

"

PRESENT NEEDS

v

Nine categories of "present needs" were,déel—
oped based on Information gathered during
the follewup Interview. Raellability was
assessed ' by the amount of overlap In the
catejory assignments of 20 randomly chosen
young peopie by 2 Iindependent judges. The

overiap rate of 82 percent was more than ade- _
_quate to establish reliability.

The overall

“ distribution of present needs s presented In

e

v
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table 11.

Sixty-one percent Indicated a desire to fur-

ther their educationai training. Many who
had not obtained their G.E.D. wished to
study further In order to do so. Others had

gone back to high school after having dropped
out, and sti!l others had plans to pursue a
coliege education.

Exactly haif the young people indicated that
they were looking for employment and/or that
thelr level of Income was Iinadequate. Fur-
thermore, 43 percent expressed a desire to
secure vocational training. The employment
outiook for this population is dismal, and con-
commitant financial needs are great. Skilis
training appropriate educational programs and
counseling are ngedgd and are perceived as
such by the young people. .
Young people were categorized as needing
drug counseling If they stated that they
wished to decrease their drug use, If they
feit their drug use interfered with thelr func-
tioning, or if they were currently seeking
help for thelr drug problems. This expres-
sion of need for drug counseling by 35 per-
cent of the participants Is heartening because
of the continuing, though reduced, drug use
reported in the foliowup Interviews. It
appears that despite significant reductions in
their drug use patterns, the young people
remained aware of the negative Impact drugs
can have upon psychological and educational
development. :

The explanation for the 31 percent rate of
medical and. nutritional problems is unclear.

Economically disadvantaged youths are consid-

ered at risk with regard to medical and nutri-
tional problems (Sterne 1978), and p¢grhaps
awareness of such problems Indicates an
improvement in seif-awareness and self-esteem.

-

~
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N

Need description

Further education

Financial need

Vocatlonal tralning

Drug counseling

Medical and nutritionatl needs
Legal counseling

s Counseling toward goals
Family counseling
No significant needs
NOTE: N=Su. M% number of responses Is 2.7.
The 1§ percent who cited legal problerﬁs is N

understandable given.the high rate of criml-
nal justice contact for this poputation.

"Counsellng toward goals" included expres-
slons of confusion by a young person about
his or her future or identity. The 15 per—
cent who needed goal-oriented counseling
represents a marked improvement when com-
pared to the overall status of the clients at
program entry. .

Finally, 11 percent of the young people
expressed the need for family counseling,
and 11 percent indicated that they had no
major problems. Again, these figures reflect
major gains In the population as a whole. A
high percentdge of these people had family
ﬁroblems .at program entry, and almost all
ad major problems of some sort. -

. 2 f

SUMMARY AND IMPLICATIONS

The overriding recommendation that can be
made Is that vocational skills tralning and
psychological counseling be integrated into
future programs of this sort. Flnancial need
and Interest In ‘ vocational skills training
loomed large both In-the reasons for leaving
and in statements of present need. These
facts support the adoption of a policy in
which' stipends are provided. to financlally
needy particlpants, in addition to the emer-
gency transportatlon fund which was avalil-
able, \ * u

s

N ‘1"'
T

. TABLE 11. _Present needs !

Percentage

61
50
43
35
3
17
15
1"
* 1"

LY

Second, more extensive psythological coun-
seling should be made llable. Slixty per-
cent of the participants left because of
personal problems. Despite the existence of
the Learning. Laboratory's strong support
system, this was not sufficlent to meet the
needs of the partkipants. These young
people may have been better served In a
residential or full-day, less flexibly struc-
tured program. It was difficult to remain
committed to a learning program for 3 months
or more, and the students probably needed a
respite after several months' involvement. At
the time of followup, 60 percent planned to
or were pursuing further education. One of
the strengths of the Learning Laboratory was
that people were not made to feel like fallures
iIf they were referred out or left the program
on their own. Participants were always tolti
they could return i¥ they wished to. Some
people did, in fact, leave for a month or two
and then resumed actlve participation. \
Others, as can be seen from the high rate of °
“current jeducational involvement," entered
other e?écatlon programs after leaving.

~

The multifaceted alienation which existed when
the young people entered the Learning Labora-
tory was greatly diminished. 'After participat-
Ing in the program the youhg people seemed
much more positively oriented toward education
and educational Iinstitutieps, and the degree
and extent of family problems were reduced.
Allenation from the economic mainstream, how-
ever, still persisted,
L 4




9. Significance and
Recommendations

.

<

SIGNIFICANCE

Education as a Drug
Treatment Modality

The Learning Laboratory provided evidence
that a, holistic and individualizad ‘education
program can serve as an effective treatment
modality for drug-abusing youths. Fifty per-
cent of the participants terminated or signifi-
cantly reduced their drug use, and only 2
percent followed the normative trend of
increasing their drug use. Furthermore, the
participants made significant educatianal prog-
ress and became increasingly involved in pur-
poseful activities such as vocational training,
employment, and further schooling.

Using
Labo

he Learning
tory as a Model

The content and format of the program were
. designed to be easlly Inchrporated intg the
public school system. xamples of compo-
nents which could be i rporated into exist-
ng educational programs include (1) the
troduction of workshops geared-to the
mediate needs of Inner-city youths, such
s wvalues clarification, decisionmaking, and
prevocational activities; (2) the provision of
\ more opportunities for active and meaningfui
participation by students in their education;
(3) the building of effective linkages with
agencies and institutions outside the school
that could provide supportive services and
resource personnel to conduct special ‘in-
. school workshops on topics such as legal
rights of minors, sexuality, and family plan-
ning; (4) ongoing Inservice training for
teachers and counselors to fill the gaps in
their professional training; and (3) Introduc-
tion of more comprehensive evalyations of +
students to facilitate more accurale assess-

lent of strengths, weaknesses, angl progress,
as well as to serve as a basis

lzed treatment /f)!annlr;f\

for individusl-

A Comprehenslvé .
Approach to Evaluation

The comprahens'lveness with which clients!
participation was evaluated and the degree to
which clients contributed individually to thelr
own evaluation helped to diminish commonly

& experienced feslings of allanatl‘?\, fragmenta-
P

tion, and confusion. This approach also
proved effective in identifying underlying
factors Involvéd In the participants' drug
abuse and educational problems, and provided
a substantial basis for developing effective
individualized treatment plans. Six distinct
evaluative modalities were employed, Including
client-maintained journals, end-of-cycle evalu-
ations, and diagnostic. educational indices.
Attitudes, hablts, Interpersonal skilis, values,
and academic skills were all considered rele-
vant components of the educational process.,

Orientation of Program
Materials and Components

The d verslty'of learning activities and educa-
tional materials Incorporated into the Learning
Laboratory program maximized the range of
learning styles and academic problems that
-could be accommodated. The learning activ-

‘ities were organized into flve general areas

ranging from¥ndividualized basic skills work-
‘shops tp community meetings and special
projects on- topics of particular interest to -
adolescents. The areas of study within the
various components luded values dlarifica-
tion, black studies, Spanish, consuier advo-
cacy, mathematics, and reading. Efforts were
always made to collect materials that were
relevant/ to the llves of inner-city youths;
some rials, such as subway maps and
application forms, were drawn directly from
the everyday’ activities of the. participants.

~ .
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The Orientatlon Pertod and
Individualized Scheduling

The 2-week orlentation perlod provided an
opportunity for the young people to meet the
staff and to participate in the varlous compo-
nents of the program without having to make
immedlate commitments which théy were often
unprepared to make. The orlentation pertod
also enabied the young people to start |‘%‘adu-
alty to develop a sense of belonging a
become famillar enough with the program to
be able to begln to participate actively in
the development of a learning treatment plan.
Individualized scheduling made it possible for
clients to establlsh schedules and make commit-
ments that were realistic, and it also gave
them an opportunity to experience early
achievement and a sense of directlon.

Role of the Maln-Teacher

Each staff person providing Instructional
services was assigned to be. the maiff\teacher
to several participants. Maln'(teachers served
as the primary counselors ad advisors to
their clients. They met refularly with thelr
clients to provide feedback about progress,
to discuss problems related to thelr program
or other aspects of their lives, and to pro-
vide referrals when needed. :

The one-to-gne relatlonship between the par-
ticipants ang the main teachers prolided the
stability the clients needed to develop a trust-
ing relationship with a mature and concerned
adult. This, in turn, enabled the staff to
provide effective supportive counseling and
at ,the same time challenge thelr clients to
wotk to their fullest capabilities.

Staff Training

Gaps in the professional training of teachers
were Iidentified and discussed, and appropri-
ate - K?olng training was provlded Areas
focus upon Included the psychological
dynamics of adoleseents, drug abuse, record-
keeping, organization skills, human relations,
communications, and needs assessment. The
staff training a|so helped to promote communi-
cation among thé staff and to functlon better
as an Integrated team. .

Research Design

- The research deslgn‘l&‘(;:r the evaluatlon was -

grounded in- the phifbsophy and treatment ,
objectives of the program and resulted in an
exploratory analysis of how well these objec-
tives were -satisfled. The research pointed .
to specific ways in which the Learning Laboras
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tory and 9lmflar programs could be strength-

ened. Furthermore, the rascarch demon-
strated how the participants' concrete .
accomplishments, such as securing employ-"~/
ment, reducing drug use, and successfully
continuing their educations. could be Incor-
porated into statistically analyzable outcome
measures.

RECOMMENDATIONS

1
The followlng recommendations, divided into
service-related and research-related areas,
are suggested as helpful additions and modi-
ficatlons for programs having treatment
objectives simllar to those of the Learning
Laboratory.

Additional Needed Services
Financlal and vocational needs. Vocationa!l
skllls “training workshops would be beneficlal
to such programs. Much interest In voca-
tional training was expressed among the par-
tictpants, and many experienced severe

financlali need. Due to their very low skill

leveis, most participan{s were unable to gain
admission to establish vocational training
programs. In addition, stipends, provided
on an as-needed basis, would help to reduce

the financial hardships with which ‘many par-
ticipants were burdened. .

Psychological counseling needs. The reed
for psychologlcal counseling was expressed,
both indirectly and directly, by many partici-
pants. This service could be provided by
an in-house psychologist, who could aiso help
to Identify those young people who would be
unlikely to benefjt from suc? a program
becausa(‘if serio psychological probiems.

Learning disabilities specialist, Several low-
level readers could have benefited from the
services of a learning disabilitlés specialis
This teacher could provide appropriate tutdr-
ing, and small-group work, and could also
conduct initial diagnostic assessments to deter-
mine Iif participants having Kery serious
learning problems couid be mofe approprlately
served at specialized clinies.

Suggested Additions to and
Modifications of Research

Followu The validity of the followup inter-
view could be enhanced by the use (with the
permigsion of the clients) of independent non-
cllnlc$ conpfirmants. Validity could also be
enhanced by conducting the followup interview
at fixed intervals dated from each client's
official termination date.

~ 4
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ERIC

Aruitoxt provided by ERic

Multilvariate analyses. With the enlargement
of thé sample_glze, multivariate analyses could
be employed to determine which cllent-ralated
varlables or set of varlables best accounted
for each of the successful outcome measures,
Also, multivarlate analyses, with a larger
sample gnd more precise documentation, could
help to pinpoint which program components
or sot of components were most cffective.

39
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Measures of affective development, Reliable

and valld measures of seif-esteem and other

dimens lons of affective development, should

be developed to assess progress made by the
particlpants., Affective development ts com-

monly recognized as a significant component

In any therapeutic process, but remains quite
difflcult to assess,

> s
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Appondhg A

e

Statistical comparisons of the top-quarter (TQ) and
bottom-quarter (BQ) groups

Y
Degrees —-. -
N N Chi of X X
Category (TQ) | (BQ) |square |freedom (TQ) (8Q) t
Length in program (months) 13 12 23 8.2 6.1 1.26
Family relations (cooperative '
vs. noncooperative) 12 12 0.17 1 .
Parental support ] 10 12 . 20 1.5 1.3 .53
Parental infiuence 10 12 . 20 2.1 2.0 .29
Marriage Iintact J13 12 .03 1 ’
Parent education 13 1" 22 1.8 1.9 -.2
Desire to change drug
use level : 13 10 .06 1
Time spent hanging out 1 ] 12 .05 1 :
Age dropped out 1 10 - 18 171 16.0 1.17
Last grade completed 13 12 23 10.1 9.2 1.43
Years out of school 10 12 20 @ 1.2 1.3 13
Crades last year - . LR 20 2.3 2.2 -.27
Enjoy learning 13 12 23 1.0 1.2 .23
Self-evaluation "
Self-confidence 13 10 ) 2 3.7 3.7 .02
Rate of leafning 13 10 3| 3.4 2.8 1,04
Satisfaction with school
performance 13 10 21 2.5 2.4 )N
Working to potential 13, 10 aZ! 3.0 2.0 1.99
Reading scores 12 12 22 7.2 4.6 '2.20
Mathematics scores 9 1A .4 18 6.2 5.5 .88
Educational indices
Awareness’ of ledrning
N dif ficuity v 13 12 23 2.8 2.2 1.45
Active involvement in plan-
ning! educational program 13 12 23 2.8 1.9 2.03
anstructive interaction iy v
with staff 13 12 23 3.4 2.2 *2.93
Attitude toward educational . ’
program s 13 12 23 3.4 2.5 1.98
Consistency of involvement - 13 12 23 3.0 1.4 12.83
Active participation in
educational program 13 12 23 3. 2.0 '2.62
Facility in education '
program . ‘ 1 |Cs 17 3.1 2.4 - | 1.26
Self-concept as a learner 13 .1 12 23 2.8. 2.3 .2
Self-direction as a learner 13 12 ' 23 - 2.5 1.7 '2.54
Ability to follow through 13 12 , 23 2.9 2.0 2.1
'Significant at p < 0.05. . AN
ISignificant at p < 0.01. :
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Appendix B

School experiences #¥nd percoptions of school

Category N Percentage J Catogory N Percentago
Disliked aspect(s) of : What aspect(s) of
schoo! ¥a : schoo! changed 110 .
Teachers n : More axcessive loarn-
Rules 18 Ing pressure 24
Soclal life i 18 : Referonce to solf 24
Falling/ frustration N : Nething changed \ 19
Particular subject - " : Soclat life 15
Grades and tests 9 Teachers 10
Nothing 8 : Class shifting 8
Other 7 : Other 3
Large classes L} : Mora learning 2
Everything 3 : More and excessive rules bl
. : Largeness/isolation 2
Liked aspect(s) of :
school 113 Who talked to in
Learning In general 1) : school 4 113
Soclal llife 24 : Friends 7 59
Nothing 20 : eachers 7 32
Particular subjects 14 : N& one Ed 13
Gym/sports n : Coungelors/ 20
Other 10 : and .
I’Iay around/hang out L] H Particular teacher/coun-
Fleld trips Ll : selor to talk to < 11
Teachers . 3 : Counselor 27
: Teacher ! 12
When llked most 107 : Out-of-schoo! counssior 19
Grade school L} , No one 4
Junlor high school 28 : R
High school 15 : Obstacles to learning 17 )
Never 12 : '
. Reference to self 51
C" the same Y $ Negative peeor Influsnces 16
ocational school b : Teachers 10
. H '
Enjoy fearning' "5 : lflarnlrl\)::e‘s)rm'em’ ;I
Yes n : School/particular classes
Sgmetimes 22 : boring r 5
No . 1 : Drug abuse L]
: Unsure 3
General areas of Interest 14 : Minor 3
g")':::"" s " Think about In school - 1o
Sclence/math 26 : Getting out/cutiing kk]
Reading/literature 18 : Daydreaming b1}
Car¢er sklillis 16 : Dolng schoo! work 19
' Lif;/ulf 12 « ! Future 8
G.E.D. 12 : Graduating 5
v Other 12 : Own Inadequacy 5y
History ] : Failing 3
" Do not know . 3 : mgr\‘ 9
* Want to learn In school 14 :
Sclence/math 39 § ,
Career skills 21
Reading/literature 20
Creative arts ; 18 .
- Life/self 16 » - *
History 8 .t
Other 7 /
Sports 3 e
—~— —&

'Only one response could be chosen for this qupstlo#. Multiple responses were possibla for all
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