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Optimizing Planning Technigues (OPT)

What is OPT for Career Guidance? - -

°l ,

for Comprehensive Systems of Guidance, Coun-.

-.seling, Placement and Follow-Through has been a coopérative effoft conducted by the

Department of Vocational and Technical Edu
Center for Research in Vecational Educatio
October 1977 by the United,States Office o
Adult Education, the major goal.of the pro

cation, University of .I111nois and the National
n, The Ohid State Untversity, Funded in ‘
f Education (USOE), Bureau of Occupational and
Ject was: ” oo

~ To help educational agencies operate domprgpensiVe career guidance

and counseling programs at maximu
_planning.. .

To-achieve this goal several specific

. 1. To develop i catalog Of planning models which would serve as' a

'« reference tool and selection guid

programs through the.use of bette
.. . . sources. (This document is entit
-/ " - Career Guidance Programs: A Cata

m efficiency through systematic
objectiVes were outlined:

e for improvihg career guidance
r planning té@hn!ques and. re-
led: Planping Comprehensive

date Mxy 1979.)
&

A\, 2. To prepare educational ‘and commun
the use ¢f gyidance and counselin

log of Alternatives, pubTication

ity pefsonnel in ten states in .
g planning tools by using the ¢

Programmatic” Approach to Guidance
t __HST, .
model .

L]
-

3. To demonétrate.'through a case-study approach, -how the Proaram- ' .

.Excellence (PAGE 2) plannihg _ .

- matic Approach to Guidance Excellence (PAGE 2) planhing model -can

. be adapted to meet the needs of a

_This handbook; OPT for Career Guidanc

Tae

variety of school systems. '

e: Six Case Studies, is desfgned to-illustrate

how edu¢ational and community personnel in
model (PAGE 2) to initiate comprehensive'c

‘v tation. It contains the strategies, obsta

A

) Planning a gareer guidance program in
charige and the implementation of those pla
part of the people involved. The creativi
Jearning that results from the.activity ar
involved. L : e,

-7 'y

different'program,charactewistics and situated in diverse geographi

sTx school districts used a specific planning

areer guidance program Rlanning and implemen-

cles, and accomplishmen%\sof six sites with
areas.

volves planning for change. Planning for

ns requires time and tremendous energy on the .
ty, successes, Sailures, modifications, and

e significant experiences for every person

a hd r )

. flt‘\s important -to share experiencé% with innovations and change s itegiesvwitha
“others who might‘benufit‘fromtsuch‘knowledge. Although persons attempt g innovdtions

vV
, .
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often encounter groblems similar to others before them, they too frequently attempt pro-
gram innovation and implementation by setting sail on a voyage in uncharted seas. Thus,
there {s a need for research in real-life settings that identify factors which facili-

. - tate implementation anq fulfill the genuine ‘need to share informdtion.
Planning requires valuable time. When time can be saved by reviewing and profiting
from the experiences of others, than more time can be devoted to local unique nee -Rvd»
concerns. For this purpose, OPT for Career Guidance: Six Case Studies was develc ’

’

&

T".\\ - . » ' . ®

PAGE 2 Planning Model \ |
' . { .o '

— . The Programmatic Approach to Guidance Excellence (PAGE 2) materials were developed .
to guide the syStematic planning of comprehensive kindergarten through adult career
guidance programs. With funds provided by the United States Office of Education {(USOE),
Bureau of Occupinional ang Adult Education, PAGE 2.project personnel designed and tested
an-’approach that would help local, regional, and state planning committees define and

. plan a comprehensive career guidance and counseljng program. ?See Appendix A, PAGE 2 .
Brief Facts.) - N P
*A planning model is an ordérly set-of procedures with specif{c steps for accomplish-
ing tasks necessamy for systematic planning. Seven tasks are involved in the actual ‘
"Manning of a career guidance program: N
¢ < 1. Defining, stating and/or ranking goals or objectives for the career
e guidance program. - ) . . R }
. 2. Jldentifying neede as perceived by students, school staff, community/ ‘
parents, and/or graduates.
.. « 3. Identifying resources. of the school and community available/usable
' for the career guidance program.
, . .
‘ 4. ‘Developing objectives for the career guidance program, usually by
analyzing the goals in relation to the needs and resources,
. . . ' N B . b .
- 5. Selecting appropriaté methode or sthEggies,for meeting theSeﬂf
. objectives. N ‘ : ’ ’
6. Explaining/digtbssing implementatioﬁ‘of these meth@ds. '
o ' 7. - Procedures of evaluation, both ongoing (formative) and concluding
a : ' (summative). . ‘ | B L
The'PAGE‘Z-materiaTs'emphdsize a team apprbach for blanning. A mix of administra-
, . tors, teachers, tounselors, support-personnel, parents, and community persons are taken
' through a team process that begins in Module I (Planning a Career Guidance Program) with
- an actiyity designed to illustrate the need.for explicit commupication between program
- planners and program implementers. s I §§: beo, R
| The activities that follow bring into focus the scope of a comprehensive guidance,
. counseling, placement and follow-through program. Participants arrive at a group con-
Ty sensus as to what the cdreer guidance program goals of their dfstrict qr-agency "ought
’ to be" ‘by rating and discussing the following etghteen goalse fap' comprehensive career
guidanoe programs: T : ; ¥§¢ L -
L) | 1. Understand relationship §f curriculum to career planhinég ;
‘. 2. Understand how economic.conditions affect career plans
_-],; 3. Agprgciate comiunity role in career development .. .

-
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4. Understand significance of social systems within,work settings
5. Acquire a sense.of independence . -
6. Develop decision-making skills -
7. Develop skills to cope with a changing work world
8. Develop awareness ofypreferred lifestyles
9. Aquire effective .interpersonal skills - ] ~
10. Understand and appreciate the discipline of work -
11. Develop career planning skills
12. Implement educational and job placement goals - .
13 Appreciate'parentdl'role in career development
14. Develop -a positive self concept . ‘ «
15. Locate and use sources of occupational information
16. Develop positive attitudes toward work,
17. Develop vaTue$ cYarification skills
18..' Value human dignity . 3 o

The steps.to obtain group consensus begin with individuals rating.each of the
eighteen career guidance goals on a 0 - 5 (low to high) point scale. Groups of four to
seven individuals are then formed. Each group arrives at a group total point value for
each goal.’ The group coRgEnsus point values for each goal are then tbtaled and the

“totals ranked inpriority order wigh the highest total being goal one and so forth,

Activities systematically move participanis from basic concepts to more sophisti-

cated levels of planning. After describing what they want to accomplish (goal setting), -

partf¥cipants identify those parts of a career guidance program that are already in _
operation. Judgments are made about the effectiveness of these program compdnents.and
the discrepancies between “what ought to be".and "what is" are identified. .

-

' . . o« -
‘The assessment information is used to estabTish priorities for program implementa- .
tion, to select three of the gaals that have been identified as high priority needs, and
to Write a rationale requesting administrative support for efforts in these areas.

. v, ) .
Next, participants identify "the steps needed to implement the three se]ectﬁd-gpals.
assign responsibility to individuals for each step, estimatesthe costs, and describe the
outcomes they expect to result from each effort. Then initial planning for the evalua- -
tion of a career guidance program is conducted. v n ’

L4

_ : »
Module II provides an. opportunity for *discussion of implementation approaches. for
a curriculum-based careep guidance Rrogram. Activities include the application of a-

“ separate class, infusion, career center, and various combinations of these approaches ¢

to a school setting. . . e

Module II1 concenfrates on planning and.imp]ementing}a job placement program.
Following the planning procedures established in the first module, the participants are
provided information and activities: for understanding the scope of job placement pro-e
grams, organizational patterns, and trends occurring in job placement. .-

The {nstructional modules_Jend themselves to modification which meet the needs of
a variety of groups. Designed” for maximum flexibility, the materials are appropriate
fr both preservice and inservice instruction in teacher education, administratibn,
vocational edugation, and counselor education programs. . .

The instructional resource package consists of the itemg listed on pége 6.
: > . . : . ~-

o
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Quantity

item and Dncrlptlon

1

28
28

/ 28
28

Sets of Career Guidance Goal Cqrd Sort Decks.

Pmnlztatuz- 8 landbook (10 3/4" x 11 1/3“ 3- rmg heavy- duty

. binder) contains

o Introduction. Provides an overview and TWtents inventory
of PAGE 2, explanations of lesson format, coding of
materials, recommended’ time schedule, pre-workshop strate-

ies, news releases, and workshop registration forms.
?31 pages) o

e kvalyation. Contains evaluation techniques to assess over-

all instructional effectiveness and\ettainment'of lesson

gdals in PAGE 2. (16 pages) ' {

® Module 1: Planning a Career Guidance Program. Provides
information and activities for understanding trends in
career guidance, importance of planning, goals of a com-
prehensive career guidance system, relationship of goals
and needs, needs assessment, designing a career gufdance
program, and evaluation of career guidadce programs.
(79 pages)

® Module 2: Implementation Appreachés for a Currticulum-Based
Carker Guidance Program. Provides information and activi-
ties for understanding basic approaches of implementation
and their application to a school setting. (22 pages)

® Module 3: Establishing Objectives for a Comprehengive Job

Placement Program. Provides information and activities for -

understanding comprehensive job placement programs, objec-
tives, scope of service, organizational patterns, and .
trends. Helps participants determine a plan of action t®
establish priorities and implement a job placement. program.
(38 pages)

e Masters. Contains a camera- ready master copy of each
evaluation instrument, each handout, and each transparency
included in Modules 1-3. (61 pages)

A

Technical Report. Cites procedures and rgsults of PAGE.2 field

testing. : '
Planning ESE}da. ) : o

-
. . .

. Sets of Markers (45) for planning boards.v

Sets of Carder Guidance Goal Statements (18).

v

Sets of Missing Square Puasle Materials.

Sets of Job Placement Program Objeaﬁiﬁea (18). 0

. - /

To fulfill the purposes of the OPT project all sites were requested toMse Module I.

Each site then exercised,the option of using other parts of the materials as planning
session time permitted. .

’
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Premises of Project

The design of the OPT project relative to the evaluation and'tesfing of an existing

. model for planning career guidance programs, was based on three premises. The first

premise was’that persons who are chargeg with the responsibility for planning and
delivering comprehensive career guidance programs would benefit from instruction 'in
planning and appropriate planning techniques. : ’
A second prémise was that the'quality of planning for career guidance programs is
optimized when it is accomplished cooperatively by educational personnel and community

‘representatives. Opportunities to actively engage in cooperative planning for career .

guidance must be made available in the local district.

"'The third premise was that evaluation data resulting from the 1mp1ementaiion of - B
systematic planning efforts should be available to educational personnel concerned with ]
comprehensive pregrams of career guidance. This data would provide actual examples of
how a planning model can be adapted to meet local needs. P

Facllitator Selection : o

As stated previously, the scope of the project was 1imited to involvement in ten
statgs. State directors of vocational education or other identified career guidance
contact persons in all states and trust territaries were asked to recommend individuals
as workshop fadilitators. They were ‘encouraged .,to nominate persons working at different
levéls of education (state department, local education agency, university, and area
educational agencies) in the program area of career guidance and who possessed effective
facilitative skills. Administrative personnel from twenty-four states *responded with
the names of one or more individuals they wished to.have considered for project
involvement. . ‘ : _ : .

. )

The identification process for facilitators included criteria pertaining to both
the .state and the individual. An effort was made to obtain a geographic distribution of
states for participation whose state priorities and programs were compat’ible with the
purposes and objectives of the OPT project. ) ‘

" QOne facilitator from eaEh of ten states was selected for project participation.
These individuals represented state departments of education, university counselor edu- * .
cation-departments, and local education agencies. Facilitators selected indicated a

" high degree of 1nteresqh1n providing inservice activities for educational and community
e

personnel which would ehable them to use methods and strategies for planning career
guidance programs.’ Each person also provided evidence of: (1) positive leadership
experiences in their state with inservice workshops and innovative programs, and
(2) established working relationships with local districts. :

A two-day training session for the facilitators was conducted by project staff .
during early April 1978. The two major objectives of the session for each facilitator
were: (1) to become thoroughly familiar with the PAGE 2 materials, and (2) to understand -
OPT project procedures, strategies, and evaluation techniques to be used in conducting
local district workshops using the PAGE 2 materials. -
. ¥

-

Using guidelines suggested by the project staff, local district site sélectidn was
the responsibility of the facilitators.. Each person was requested to consider the
following factors as-they selectéd sites for PAGE 2 planning sessions: (1) History of



-program discussed Site iden

-

) Vo ! .
successful program innovations, (2) presence of capable leadership, (3) stratified
community/schobl alliances, (4) cooperative faculty, (5) commitment to & comprehensive
program of career guidance, (6) avalilability of facilities, (7) absence of competing
programs, and (8) stability of district and building leadership. ' N

. N L} . * .

In some cases, local education agency personnel contacted the ORI project faciti-
tator and regquested involvement for their staff. Other districts or schools chosg to ?
participate after administratlve personnel were contacted by the facilitator and the )

ification procedures varvied from state to state and from
facilitator to facilitator.
\\ /

Major problems encountered during the site Selection process stemmed from:

(1) pending state legislation, (2) legislative mandated content for inservice sessions,

(3) local district administrative personnel problems, and (4) over-crowded school .

calendars. In most cases, facilitators were able to successfully resolve site identifi-
catioh and scheduling problems. However, some facilitators faced a continuing struggle

to finalize planning session arrangements in their state.

"In an attempt to reach a variety of districts and educatioﬁal personnel through the
scheduled workshops, site information was gathered relative to community type (rural, ]
rurban, suburban, metropolitan), community income level, number of students in the dis-
trict, and grade level responsibility of planning session participants. These data
reflected a_sample that varied in terms of geographic mix, ;ocio economic status, and
educational representation.

* ’ 1

Methodology - -

The case study method was selected at the outset as the evaluation approach for the
pro{ect; This approach is a growing methodology in evaluation and becoming a prominent
too But, perhaps it is.wondered, "Why this strategy for the OPT project?" The total
project effort was designed as one which would provide assistance ?or program planning r
rather than an experimental endeavor with treatment and control grbups One of the
objectives was to evaluate in a descriptive manner an existing planhning model for career
guidance and its adaptability to diverse school and program settings. Although all : '

. facilitators received the same instructions and were using the same materials, each

facilitator and site involved brought a degree of individuality to{the inservice

session(s). Therefore, it was determined that the most effective means for descr#hing

_how the staffs of different schools completed the planning process and entered into the

implementation phase of thefr plans was through the development of‘case studies. ~ -
4

The information presented in this document was obtained from a variety of sources. v

~ Each facilitator was provided a handbook at the training session which included essential -

forms for collecting (1) demographic data, (2) workshop’ participant information, and .
(3) evaluation data for each instructional legson. Also included was descriptive ‘

- material suggesting protedures, strategies, and evaluation techniques for successful

PAGE 2 planning sessions. All data collectéd prior to and during éach workshop were

-sept to project headquarters in acéordance with the "Workshop Faci’ itation Procedures
‘and Time Log" instructions (See Appendix B). -

. f .
Visits by project staff to the sites selected for case study ocumentation occurred .

during a two-month period of time. Individuals who participated i the planning ses-
sions, local contact persons, and facilitatons at each site were i terviewed. Interview

forms wereé developeds for each group. (See Appendix C, Counselor Tnterview Form.) The
following numbers of individuals were interviewed across the six s testfo?'a total of :

~

eighty interview sessions. VRN , , (



~

e 2 parents .
e 2 students | .,
o3 support personnel

o6 facilitators

e15 counselors . -~
* 34 teacher's o ' : .
_ +12 adginistrators o
e b cc’x_tmunity persons

The persons interviewed represgiijed kindergarten through grade twelve edutational
programs. Two days were spent at site conducting interviews and obtaining informa-
tion for each site chapter. The case studies were written by project staff.and revi&fed
by site personnel. Input from the reviews was incorporated into the final.copy. €Each -
site chapter contains the following sections! - :

‘ R | .
e ,;,.,,,,;,.,,,,.;Sitefdescrjpuhnidemogranhms, pertaining to community and’ school) -
¢ Program 1n1t1at103~ T d ‘
/ ~ ePlanning session ' .
) * Prograr cor\\tinuance : . . L . 3
. The facilitator training session, local d’i's't'riét \«')r‘k-sho'ps. and follow-up site .
S visits took_place during the period of Apiril 1978 thréugh February 1979. The results of .
A © planning workshops and initial implementation efforts during this limited time span gre"" *
© +g .presented in the remainder: of this publication.. ’ o L d s
] . . ' - . . . ,‘ - . t . o * O
. . i . . - . ' . - i *
o Program Effectiveness B SR ST o
- . : ‘ . : \ ° . . : A ’
ER To demonstrate the adaptability of. the Programmatic Approach to Guidance Excellence’ 0
I : (PAGE 2)-planning model to a variety of 'school systems, six sites with varying program :
; . characteristics were chosen by the OPT staff for further observation and follow-up. Data
. were obtained from each site in order to provide illustrations of workshop effectiveness .- B

and program continuance. Table 1 presents a brief description of each site, the name of

which has been replaced with one of a fictitious nature for publication purposes. o
* - ) .“ N . . . ‘ \.'..- . . " E ‘ ) . .
. TAB.-LE 1 ) R o L
. _ Site Data Pertaining to Community and School T LT
5 ' ( * . .‘ » . “.(.,P.er No_‘of r..
: : ) . No. of No. g+ | No.of | Pupil Students
B Comm. Type/ | Income Student _Elem. Junior’ High | Expend- | on Free | .=
1 Site Name Population | _Level Enroliment ‘Schools | Highs | Schools - it'ure ~Lur\,che§" .
Briarwood | Rural/1,846 | Low 200 NA NA NA NA LT B
. ~ - T - 4 - 7 "
Crystal Suburban/ | Upper \ . ‘ - : N
Grove 3458 - Middle 3,232 3 1 1 » J  $1,900 84 ’
Echo River | Urban/ “Lower | | N V4 = _
“ T | 46,883 “Middle 12,132 16 4 2 $ 978 920
Coe ° b . ., . . v . ‘ \
Lindy Hills | Rural/830 Lower $70 C1 0 1 $1.277 86
: Middle (K-8) ¢
. ] Ty, ’
. Monroeville | Rural/4,500 Lower . L ‘ 3
. S Middle 1,627 2 1 1 $1,172 70
‘ - § Summit ‘Metropoli- | - . S o “ ,
¢ o ‘Heights tan/145,000 | Middle | - 20,476 29| "6 | 3 4 $1.,507 | 2100
. / " NA = Not Applicable  “. . o 8 . -
. N _— :3>,‘ .

-

-~
r

v

4 .
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A ) B N ' . . ..
. _ (')ne'faé-tor considered 1n selecting sites for initial planning sessions was the
2 school district's commitment to on-going career guidance activities. The type of activ-

' ity and the degrée of staff involvement varied greatly from site to site. Table 2
depicts “the career guidance activities occurring at the sites selected: for case study
documentation prior to the PAGE 2 workshop

. TABLE 2 T
. . oo Career Guidance Activities at SIfn
. ‘ T ) Prlor to PAGE 2 Workshop ' -
- Site B . Career Guidance Activities/ E ‘ ' -
: .Briarwood Counselor ascertams speclal needs of~students ' N - .
o : . Crystal Grove Vocational education programs, member of area vocational district
e . Instructional responsibilities for career guidance rests with individual teacher
i Career day on junior high level .
Community resources directory compiled A
State funded statf development proposal — matching fundg':fj W ’
Coungelors working on career guidance/education plan w, e
. Echo River 1973 district-wide assessment ) :
i State funded grant to develop junior high citoor oducatlon program
‘ - ‘ Federaily funded experience-based career education program
‘ S . Junior high career education program expansion
! L . , District support for program
: Coordinator of career and vocational education )
Funded for g‘ovelopment of five-year career oducatlon plan -
oo .Lir'\dy Hills One and five-year follow-up studies on hlgffiiéhool graduates
' A Grant to develop curriculum-reiated career guidance manual °
Nine-week carber guidance course for eighth gradé studonts
roevilie State funding to deveiop career education program -
-~ | Career education coordinator g
. . g . . < . . o .vr . -
: Summit Heights .| Career education department - - ' ‘ g T
. _ .{ Extensive vocational education faciliities
. ) Coordinator of career education
: ' Career centérs in each high school .
: Career counselors assigned (half time) at each high school career center
_ . Grant to develop junior high infusion materials-
‘ _ . ¢ Career education materials available in district
A - S . Workghops held to develop K-6 *‘idea books'
R . ‘ ‘ World of work day ln~thlrd-and fifth grades
o . A tshm'approach to career guidance is based on the assumption that a group of per-,
! _ sons. with qxperient1a1 knowledge of the work world and knowledge of career education

“ship among themselves, school, and a range of work and other life-role activities.

Therefore, facilitators were requested to recruit a mix of workshop participants which
: BNRE included administrators, teachers, counse]ors, support personnel, parents, and comnunity
- v o “persons. v _ , .

For some’ sites this was 2 prob]em area with which to deal. It seems that the
involvement of. parents .and -conmunity persons in cooperative endeavors with schdol per-
sonnel is more difficult to achieve ‘than would appear at first consideration. Major

' .-factors which contributed to Hmited conmun'lty and parent partjicipation 1n the PAGE 2

© approaches can develop a career guidance program in which students perceive a relation- -

"..



TABLE 3
Number and Representative Group of Participants

. .

Involved in Planning Sessions by Site
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planning sessions appeared to be scheduling
problems and a lack of skill and enthusiasm
in identifying school and community linkages.
Sites where there was personal contact by
school personnel with individuals in the
community were mdre successful. than others in
obtaining the desired participant mix. Table
3 presents the workshop partigipants at each

site.
N .

As stated earlier, facilitators were
requested to yse Module I, Planning a Career
Guidance Program, at each workshop. Five of
the six sites selected for follow-up also
elected to use Module 1i, Imphementation
Approaches for a Curriculum-Based Career
Guidance Program. This selection is perhaps
reflective of increasing support for the
concept of guidance as a program rather than

“as activities. Emphasis is placed on the
need for more effective 1inkages among
counseling, education, placement, job adjust-
ment, and follow-up.

The role and effectiveness of the facili-
tator made a difference in the outcomes of
the workshop. This individual aided the
participants by helping them identify problem,
areas and formulate planning strategies. The
facilitator was also critdical in‘helping each
individual develop knowledge and abilities to
serve their own purposes as well as those of
the school and/or local district.. Facilita-
tors were placed in the position of the change
agent, the catalyst, thggsolution enabler,
the process helpfr, and ¥he 1inking agent.

PAGE 2 pre-workshop strategy information
1ists some of the advantages and disadvantages
of a facilitatdr being an "insider" or )
"outsider" trying to implement change in an
educational sefting. $ome were considered
"insiders" and others were Youtsiders. In
most instances the facilitator was, by defini-
tion, an "outsider." In such cases, effec-
tive implementation efforts were aided by a
key individual within the district continuing
to work to operationalize the plans formulated
during the workshop. This individual's time,
energy, interest, and enthusiasm were impor-
tant sutcess factors.

" Several factlitators were able to make
arrangements with cooperating institutions to
offer graduate credit for -participation in
the planning session. One district secured
released time for its people. OQther districts
provided no additional incentive for partici-
pation other than administrator recommenda-
tion or request. . S
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The flexibility of the PAGE 2 planning model was demonstrated by the variety of
workshop scheduling patterns. Facilitators, however, in conducting the activities
seemed to adHere closely to the time frames suggested in the PAGE 2 Career Guidance
Facilitator's Handbook. Table 4 contains information relating to the organization of
each workshop.

r~

- ) A Y
» . ‘o TABLE 4 _
.Factors Pertaining to Sites’ Workshop Organization
L)
Grade ~ University -
. Levels. ~} Modules Course Credit yvorkshop .
Sita \ quresemed Oftered Facilitator Oiiered Schedule -~
Briarwood ' adult 1 State Office * ‘\, No One (9 hr)
Personnel ~ Session
Crystal Grove K-12 1& 1l District Yes ' Three (4 hr.) |
Counselor Sessions
Echo River . K12 18Il University Yes Four (3 hr) -~
IR ‘| Personnel * | Sessions
——1 - —1 . - .
“* | Lindy Hills ? K-12 1& 1 University - Yes Two (6 hr.)
: . Personnel ’ Sessions
Monroeville : K-12 1& 1l State Office No Two (6 hr)
Personnel Sessions .
I 4
Summit Heights K-12 S 1&1 University Yes * Four (3 hr.)
\ o Personnel ‘ Sessions
. ’ ' -

One of the first steps in planning conSists of defining, stating, and/or ranking

program goals. Program goals are general statements of program purposes which concen- -
trate.on the outcomes to be achieved. It is from such goals that objectives, processes.

resource needs, and evaluative strategies result. .. .

The eighteen career guidance goals in PAGE 2 provide a basis to begin the formula-

tion of appropriate plannin forts for a comprehensive career guidance program.

Following the procedures ideMMfied in the materials, participants at each site syste-

matically assessed the importance of each goaTl to their local situatjon. Subsequent

planning actiwities and implementation efforts were then baséd on the goals determined

to be high need areas for program improvement or development. The top priority goals
_selected by each site appear in Table 5.

The planning sessions always provided an opportunity for participants to evaluate
the effectiveness of the PAGE 2 materials and the applicability of the planning activi
ties for meeting .their needs as an individual as well as the needs of the local district.

Evaluation data was obtained relattve to (1) organization, (2) appropriateness of
activities, (3) material, (4) scope, (5) anticipated henefit, and (Gg

ness,- These aspects were rated:-on a seven-point continuum with a rating of Qne being
lowest and: seven highest. Composite scores for the siies appeg: in Tabl

L2
T
L

overall effecyive-

'~
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: TABLE § ) -
Priority Goals for Gareer Guidance _
. , Identified by Sites N
) : . R Goal Statements ‘ " o
- '. —b ] . \. ! »
s - : - Pite Priority 1 Priority 2 Priority 3 '
AN Briarwood |ntorperson;| Self concept | Appreciate discipline . ‘.
\ - < skills - of work -
. - ™
Crystal Grove Seif concept | Decision making | Positive attitudes
e Echo River Self concept | Decision making | Sense of independence . ¢
: A Interpersonal skills B
1] ~ ) 1 7
p .| Uindy Hilis  ~ Self concept - 1 Interpersonal Decision making
. - skills
* rt Monroeville . Decision Self concept ~ | Values clarification . v
‘ S making skills .
Bummit Heights | Self concept | Interpersonal Decision making *
skills ' ' .
. . Cope with changing
N , worid of work ,
A : : ' ) LR ‘ (
y TABLE 6 <
. - Composite Evaluation Scores From Plan'ﬂlng Sessions
. : .' Descriptive Term Descriptive Term
- Statement from PAGE 2 for Seven-Point Average for One-Point , ¢ D
- Evaluation Form Rating # Rating Rating
) | 1. The objectiyes of the .- _ ‘ !
: , " workshop were: Clearly evigent :5.5 Vague - .
v [ ] R A - -
. : 2. The organization of the . . ,
= : a workshop was: Excellpnt 6.3 Poor .
B | 3. Workshop 'materials and | ' {
' activities were: Interesting 58 Dull . .
’ 4. The sgope of the cover- ‘ ) _ .
~ age was:. .| Adequate 5.6 inadequate : K .
: ¢ . . € ’ ’ -
! | 5. My attendance at the -® : :
{ o workshop should prove: | Beneficial . 5.6 Not beneficial :
;) : - 8. Overall, | thought this | , |
5 : * workshop was: . .| Excellent - 58 | Poor ‘. o .
. ’ ' . ¢ : .
' - . i N 1] . ) .
N In addition, open-ended response questions enabled each fndividual to express their
. . opinions‘relative to positive and negative aspects of the planning sessfon. These com-
“ments and general statements included those appearing on the following page. : )
e "", t ' | : A . y ' . . o
s L .
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. Positive Commepts , -

OExcellenf process by.
which to determine
priotities

eMaterials well or-
ganized and compe-
tently presented - .

eInteresting, chal-
lenging activities

»~

Negative Comments

OEvalu&tibn section
difficult to under-
stand

eOverall workshop ex-
pectations not always

+ clear :

eMore time needed to
exchange ideas

'er eral Statements

eBrgad base of support
generated at al) grade
levels

eStiymulating and activ-
ity related workshop

Osfatg-wide applicabil-
ity of materials for
inservice

e Opportunity to commun-

-

eUnfamiliar terminol-
a9y in lecture ses-
“stons e :

eDifficulty in compre- )
hending material in-
time allotted

v » - oSmall group inter-
"~ action stigulated.
;"'+¢ea$wand; tscusston

et
ePBirect application
to school.situation

eChallenging) critical
thinking protess :

icate ideas for veari-
- ous grade levels

eParticipants were
active learners

eConcepts reinforced-
with activities

. »

Review of the data received from the workshops and from the follow-up interviews
T at selected sites provided the project staff with several conclusions that have impli-
cations for planning models in general’' and about the PAGE 2 model in particular. -

: 1. Planning "planning sessions" requires ;Q;% the person'or persons responsi-
* ble for the activities devote timg¢ and aftention to organizing the many
details needed for a successful workshop. . : ' ) B

The degree of administrative support for program planning mak
tinct difference in the interest and outcomes of the planning seswon. ~
lAdministrativghsupport is essential for program change and this meaws
that planners reed to convince key administrators of the valle of the.
proposed planning effort. ot : S )

3. A competent, orgqn;iéd facilitator is required for an effective planning
. sessfon. It is the skillful facilitator that can move a group from the
. L birth of an idea to the development of a program plan of action. The .
-~ knowledgeable facilitator can help the group by being aware of national .
e i trends and their implications for the local career guidance planning - ‘e
' effort. : o ' o : ' :
4. The time of the year that the planning woprkshop is held appears to make L
little difference in measuring the sucqes$ of a workshop at a particular .
site. Some were held in the spring, a few in the summer, others in the . .
fall, and.a number of them were held during the winter. Certainly , | L
¥ school schedules, community activities, and the 1ike must be considfred; . S
. but, it is procrastination that is the enemy in setting the date for the
planning session. B ) B
The purpose of the workshop and the need for it must be made clear to
the participants. The team approach &o planning requires contributions
from all of the participants. . -

’ - ° » 5.

6. The reluctance of some school personnel to participate in another time .
- _consuming activity can sometimes be overcome by having arrangements S -
" made for released time, local professional growth cp€fits, oppartunity o .
to earn universityvcredjt. and the 1ike. These kinfls of incentives g .

- .
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10. \Recognizing that "all is not done" at the end of a planning workshop 1is

11.

12.

. plans,

’ . .

apparently encoﬁraged teachers' willingfiess to take part in a workshop
taking more time than a typical afternodn inservice session.

The alleged "gap" between the school and the community tan be narrowed -
when community members, parents, and 'school personnel work together in
planring a sthool program. The community persons and parents bring

new perspectives to a plannihg session and, in tura, they gain a better
understanding of the school's concerns and ebjectives. o _—

Workshop pagticipants bécome 1nJa§ved and interested in.the pfanning
process when there is a set of vanied activities used 1tke building
blocks to lead the individuals through a systematit approach to{planning;

. The team approach-to plapring provides admjnistrators, teachers, coun-

selors, school support personnel, parents,’ and community persons an
opportunity to share.ideas and expertise. This interaction helps-the
individuals involved to uhderstand eagh other's role and function in
program planning and implementation. '

o

\ jmportant for the implementation and continuance of a programi A key
"insider" who can work with administrators is needed to take the skele-
tal framework of a plan and develop it into an operational, functional
program. ' .

. ‘ ¢ v

The planning efforts for copprehensive career guidance programs have

been limited because change in the educational system has gome about

more slowly than other changes in our complex society, especially in

recent decades. It appears that the resisfance to change can be countered

by well planned strategies and techniques Change is most apt to occur
when thoughtful future-oriented educators/recognize the need for planning
for change and when they seek ways to facilitate it in their local
districts. ' '

Follow-through and evaluation are an integral aspect of a we)ll-design d
* comprehensive career guidance program. Dedicated educators who view

career guidance as a program rather-than a series of activities seem

to be the most successful ‘in bringing about changeg- to implement new

. . | /]

/

‘Apparently thé“P#GE 2 planning model:

Ohelps’workéhop,participants understand and see "the big picture"
of a total program. :

e provides. the facilitator with a br%scription for organizing a
successful workshop. t .

eassists a local district in determining what s "being done" :
and what "ought to be done." - N C.

e adapts to most any scheol setting because of its versatility.
e promotes community person and parent involvement. .

emaintains involvement and enthusiasm throughout the plgnn?ﬁ%
sequence ., " : . '

o'insures a program'desﬁgn at the close 0f ‘the workshop.

o

-
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Site Dedcription =~

i -

'Community . : | SEAPES

_ Briarwood, population 1,846, is. located in a remote section of a southern state.
The county in which Briarwood is located has no major industry nor even a metropolitan

. city. The county population totals 40,000. )A pine and hardwood forest and a game
management area comprise one-third pf the chnty. Only the-southern two-thirds of the
county is inhabited. . T

Briarwood was chosen as a case study site because of its location and socio-econoric
status. The community js a contrast of .very poor- and very expensive homes with ondy a
few middle incope dwellings. The expensive homés are owned by land owners that have made
money by farming or selling their land. - . e -

The residents of Bfiarwooq are proud of their heritage and their community. Even
though 1iving conditions are generally poor, people seem to take pride in what they have.

~ There 1is a family-oriented culture and the youth leaving Briarwood oftentimes return to

live in the home town. It is not uncommon to see homes 1ived in by generations of
_families or to see clusters of homes all owned by members of the same family.

. Median family income ‘in Briarwobd- 15 $4,435 (1970 census) with some individuals
earning up to $35,000. 'Fifteen thousand of the 40,000 inhabitants in the county receive
some kind of aid. The unemployment rate .is around ten percent. Twenty-two percent of «
the population is of African descent with the remaining seventy-eight percent being
another United States minority group. S

There are few high paying jobs in Briarwood. Two thousand workers commute datly‘or
weekly outside the county. Briarwood is located near a coast and many find employment
working on off shore oil rigs. A valve plant, a pajama factory, a potato canning plant,
and .two garment factories comprise Briarwood's;ﬂndustry. v ' ‘

Briarwood{éfprimary resources consist of spybeans, suga} beets, pecans.vsweét pota-
toes, and cotton. Cattle, fertilizer, canned goods and lumber also add to the area's
economy. R . ' - . ‘

| ‘Hunting and fishing are the popular recreatYonal activities in the county. One in
ten residents owns a hunting-camp. : - S

»

} ﬁThe-people,Qf the county encbﬁrage'the youth to acquire a saleable skill qt'either
the career development center which is maintatned by the county for students.attending
comprehensive high schools, or one of the fifty vocational-technical institutes in the -~

: state. A maJongqncern,r; to keep the youth of the community off the welfare roles.

- ~_—M i
o e
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School | . )|
.state in which Briarwood is located has flfﬂﬁ 1nst1tut1ons of higher odU(dtlon
fifty vocational-technical schools.” Under the supervision of the Board ot | lemen-

tary and Secondary Education, the vocational-technical schools serve the qrade nine
through adult population.

w1thin the county are eleven public'schools, one parochial high school, and two
institutions of higher learning. A career development center established under an Ele-
mentary ahd Secondary Education Act (ESEA) Title IV-C project also serves high schoel,
student from the entire county '

-

\arwood there i combine¢ elementary-high schodl with a tota] kinderqgarten
‘through-grade tweive enrotiment of 800, students. Also located in Briarwood is one of the
state supported vocational-technical schools which serves 200. qrade nine through adult

.area students. It is this school that thefcase study focuses upon. .,

State f1nanciqd for the vocational and technical schools has increased. A tyition-
free system is maintained and the only costs for students attending the vocational-.
technical~school are for books and suppl1es .

The, philosophy of the Br1arwood Vocational-Technical ‘Institute is ﬁg accommodate the

citizens of the surrounding area with facilities and instructional personnel which pro-
vides them training in the basic saleable skills of technology, mechanics, construction,
nursing, and office occupations. During the training process, the ultimate goal is to
translate technological concepts into physical reality within a time frame sommensurate
with the individuals' own ability to progress satisfactorily.

Four main groups of students are elgible to attend Briarwood's vocat1onal technical
school. These include:

- Students age sixteen or.older who wish to-become proficient in any occu-
‘pational skill offered leading to employment in the skill

Persons already employed who wish to Tetrajn or upgrade their present -
occupational skills through related or advanced-training or study

Individuals who require basic skills -instruction while engaged in related
work to become more productive in their jobs
ﬁi h school seniors whoare selected for enrollment by theik principal,’
career development center d1rector. and the vocational-technical instjtute -.
“director. . _
" The average student spends approximately one :HE one-half yeafs at the'institute -
prior to program completion. Full-time student® spekd six hours a day at the center.
Those who attend part-time either attend their home high school for a partion of the day,

or work part-time. Student enrollment closely gerallels the seventy-eight percent and
' twenty-two percent white/black ratio of the town)

Table 1 proy1des a summary of studént
enrollment in éach curriculum offering as of June 1978,

The Briarwood Institute is staffed by a director, assistant director, one counselor,
and eleven fnstructors. The faculty :s;}ves\to impart the essential expertise nefessary
to ensure that each student, is prepared/for the world of work by becoming proficient in

Ca sk111 area. " Every efforf‘is made fo assist graduates in finding suitable employment. -

" A student wfshing to enrpll in the 1nst1tute is tested after submitt\ng an appTica-

~ tion. Meéeting with each student the counselor ascertains the special needs of the

- _student, if any, prior to or concurrent with enrolling in his/her chosen field. If

-
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‘Briarwood Vocational-Technical Institute, . A
PIogram_ Offerings and Enroliments T ) -

' AT TABLq'l - )

) N\ _- ' . Enroliment

’
- . . v

" . Curriculum ‘Male Female + Total

Office Occupations 7 T2 59 61 - o .

v . Health Occubations 1 o M 1 a5 . . _ C

% 1 welding . 15 0 18 )

o ,.bioeo_l Méchanics : 9 | - 0. ] 9

'S

. N = p
L o L}

, ot ,Auto Mechanics T 12 1 i3

v . _Air Conditioning and _ . . v
‘ Refrigeration Mechanics 10 0 10

* Masonry L 7 3 10

- Carpentry 13 0 13 ‘ : PR

176

TOTALS  * 6%

. BN .
spacial needs instruction is necessary, the student is schedul#éd for further diagnostic
testing. The results of these tests determine the nature apd amount of special needs
training necessary for each student. After this determination has been made, the student
enters a special needs course and progresses at his/her own rate until.he/she reaches .
the special needs criteria-of achievement. « ' :
1 Three bus routes pick up students daily from nearby communities. [f students need ~
“financial assistance to attend the, institute, they ma choose to® (1) enter a work-study :
arrangement provided they are twenty-one or older, (2{ enter a Youth Employment Training
Program (YETP) if between ages sixteen and twenty-one, or (3) apply for a Basic Educa-
~ tional Opportunity Grant. Vocational vehabilitation services are also available to
A _ _-assist those students who are physically disabled or medically impaired enough to consti-
S '"tute a vocational handicap. - ‘ . ,
. - ) G L . .
¥ " Because the Briarwood Institute is state supported, it is extremely important to the
| staff to place students in occupational roles upon gradyation. The .institute is not a’
' substitute high school; however, it does admit high school seniors.with the approval of
" the institute director, county school principal, and the director of ‘the career develop-
\ ment center. ’ T T ‘ o : ‘ . » .

1 4

R " Program Initiation © . ¢

i The director of ‘the Briarwood Vocational-Technical Institute attended a statewide
. * directors' meeting and heard a -presentation made by the state PAGE 2 facilitator. Since

4+ the Briarwood Institute was involved in a self-study in preparation for an accreditation

' team visit, the director was interested in the PAGE 2 process and what it could do to
assist in program improvement and expansion. The director contacted the PAGE 2 facilita--
... .- tor and arrangements were made for a workshop to be.conducted a‘an inservice for the . S
. “entire Brjarwood Institute staff. It is common practicesat the Tnstitute for ‘the whole R

staff to attend inservice days. The director designated the counselor as the person S

o < ) . . o - . l , \ x

.
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responsible ‘or the arrangements and organization of the inservice. PAGE 2 was slated as
an origntation day (inservice) ‘prior to the stdrt of the fall semester. Approximately
three wedKs elapsed between the time the workshop was scheduled and the actual workshop
itself._ Since the warkshop was ansgrientation day, it was held on the first day back for
teachers after their vacation. Nin€teen people attended the eight-hour session: the
staff of fourteen, which included the director, assistant director, and counselor: three
community persons; and two students. .

A

Since all staff Members attended, all areas of the curriculum were represented.
Amongthose attending from the community were a former schbol board beg, an electric
company executive, and a homemaker. Two student:participants represented the nursing and
auto mechanic curriculums. Community and student participants gave fréely of their time

to.attend after learning of the workshop from-the director of the institute, -

" Briarwood was the only case study site- that<included student ﬁéfticipénts. Although
students are not one of the PAGE 2 suggested workshop groups, Briarwood’felt it was

important to include them jin the process. It was the students' first opportunity to. plan -

with teachers. 6 However, this did not seem to inhibit them and‘they felt free to comment
and actively participate. One student stated: "It was very nice to be able to partici-
pate, to be able to see what the teachers wanted for the school."

Planining Session

In Tight of the self-study being conducted, the state PAGE 2 facilitator determined
that Module I of the materials, "Planning a.Career Guidance Program," would be of most
assistance in meeting dhe goals of program improvement and expansion. BecBuse the
institute staff represented various areas of expertise in business and indugtry, as‘well
as education, it was helpful for participants to see how their individual rolgs corre-
sponded with the total organization of the school and its goals for education.

_ .

v

- Following PAGE 2 workghbp procedures (see.page 4 ) Briarwood participants identified

& their top three career guidance goals. Those identified by the entire group in order of
priority are shown in Table 2. ‘ ' :

. There was total agreement among the four groups on the rating of the goals ranked

- first and third, but considerable variance among the groups on the second ranked goal,
"Develop a positive self concept." One group gave this goal a rating of two points and

.- another gave it a rating of five points. "It would be interesting to know the composition
of groups two and three which might account for the variance in the ratings.

- The_participants felt that their present programs were currently meeting these three
'goals inan acceptable magper but that more importance needed to be attached to them.
The two career guidance,gdbads identified as needing more work .in progral pfforts were
(1) development of, decision-making skills, and (2) appreciation of paren¥al role in .
career development. . , : '

~ The institute adm1n1s£¥!tors'1nd1cated they are looking at the composite results of

the workshop to indicate the top three major. areas of concern and the areas in which the -

~staff showed least.gancern. They plan to.review the organization of present programs and

~ see {f more emphasis can be placed on the high priority and high need goals. It was felt

that the workshop .forced some of the staff to take a look at their individual curriculums
and teaching techniques to see how they could include the high priority goals in their

' LOverail the‘participgnts-enjoyed the worksh%g. ‘The PAGE 2 pracess was new to most"'
1t threatened by the writing activities.

of the participants. At times some individuals v
Group participation was appreciated since those with degrees provided ‘the education point

. . . B . . L * / .
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‘several weeks and, felt it was very enlightening, "

try, but 1imited experience in educational methods and techniques. .

Y . 7 .
- " Lo ) TABLE 2 ‘ Y '
Briarwood's Top-Ranked Career Guidance Goals ) .
2 A
"\ Group Ratings!
Goal 0 : ¥ 1 Total | Population | ~
Ranked ~ Qoal Group 1 | Group 2 | Group 3 | Group 4 | Points Variance?
t - ¥
|1 v Acquire eﬂootlv" "o v T
_ interparsonal . : T .
skills™ - . 5 .5 05 5 20 1 .00 -~
e, Develop a positive | . / » Lo
.- - “”"W"' R I T I 2 173§ 13 _ 158 . .
. » ‘.' ‘ B ] . R v A ’ ¢ .7 T A_\’*
3 Understand and - . . , g : .
appreciate the ) . R
“discipline of work’ | '3 3 | 3 3 12 .00

' Scale: 0 to § points; 5 is the highest value. : '
2 The estimated population variance is a useful tool for indicating the degree of agreament or disagreement among
the groups as to goal score ratings. (The lower the estimated population variance, the greater the degree of agree-
t amond®yroups. Total agreement is indicated by a variance of .00. The higher the estimated population variance,
the greater the disagreement among groups, as indicated by 1.58 for goal two.) A statistical formula for calculating
estimated population variance is r?ngxq - (EX)? ‘ T
(N-1)

N = number of groups rating a goal
. £ = sum of the following
‘ X = a group's goal rating

.

»

of view while those who had worked in business and industry provided the much needed
world of work viewpoint. It provided industry with an overview of educational philosophy
“and helped educators assess what they should be doing to prepare their students for the
world of work which is the goal of the Briarwood Institute. "~ - - '

Several,-.qf the instructors with industry backgrounds indicated that the PAGE 2 _
materials gave them an idea of how they can become more clear and precise in instruction.
One person commented: "The workshop was good for all of us. The .discussion answered .
some questions we were too embarassed to ask. We.talked about the.experience for ‘ -

Program Continuance
Because the Briarwood Institute is state supported the staff is extremely interested
in placing its students in occupational roles upon program completion. This requires.
that the staff must work together to meet this goal and: . N
- : . . i - s ¢ . 1Y
' - o
The PAGE 2 process helped everyone recognize the "big picture” of the total
‘ program and how efforts of each individual help to accomplish the goals of the
) Institute. Do ‘ S S
 ~Atter observing the positive reaction of his staff to Module | of the PAGE 2 materials, .
. the director expressed enthusiasm for scheduling another inservice session to
. apply program planning strategies to the specific area of job placement. B

,Many'b'f ‘the instructors have t"h'e skill and exper’tisé needed for business and indus-.

.7
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The PAGE 2 materials and instructional techniques helped the tnstructors by '
providing ideas for organizing clyrriculum content and ways of presenting their
programs to students. , : :
- . 2
The PAGE 2 materials helped the instr_uctors'understanq career guida%s goals
and the impprtance of incorporating them into their.teaching. o

' -

L)

‘\ After the PAGE 2 workshop, gne of the participants conducted a’county worksRop for
health educators. Being impressed with the organization of' the PAGE 2 materials, she

used the same techniques and procedures in con uct\ing hew workshop.

RN *

. P
— e 0 - PAGHE 2 provides a planning modet that can be adapted to meet the needs of a
. . > LY

T~ . variety of groups or of¢fanizations. = :

. X { H %

As .stated before, since the institute goal is to prepare students for the world of
work, it is important to. know the personal qualities business and industry. 1ook for in
the individuals they hire. The feeling that more community people should be involved
with school activities suech as the workshop was expressed by one community member who

commented: .

“If schools wanted to, tﬁey could involve more community members for the :
betterment of the schools.™ _ ‘ '

Because the Briarwood Institute was involved in a self study in prepaﬁAon for a
visit from the accreditation team, ) N

-

The PAGE 2 process was successful in helping the staff identify their priorities
and determine how well they were meeting their goals.

Presently the counselor has the major responsibility for quidance. The PAGE 2 N \
workshop materials emphasize the importance of a ‘team effort in implementing a career
guidance program.- The participants saw the value of this approach in the workshop .
activities. They have identified their priorities and the administration has indicated
a review of present programs is in order to perhaps reorganize content and place more
emphasis on the high priority goals. To date, however, nothing has been done. One
participant stated: : , , o

o . - ¢
"*The workshop really isn't any good until the plans are.implethented. | would like
to see a systematic plan for career guidance. We all need to be concerned with
, . %  providing career information, assessing career interests, and providing technical -
s .information pertaining to occupations within our field." ' (

=

.'u\‘...-‘-.----:--‘°°. » ‘ . s

~

"~ Briarwood now has a starting point for they have assessed their needs and determined
“their priorities. It now becomes a matter of taking the preliminary plan, developing it
_further, and putting it into practice. The staff is willing. Five months after the

. workshop the staff was also ready to move ahead in the specific area of job placement.
Confidence was expressed by the administrators that the staf€l could now take the program
planning techniques and strategies of PAGE 2 and apply them'to the development of an .-

.
»




-effective job placément program for their students. 'The inservice plans call for thé
use of the third madule of PAGE 2 (Planning a Comprehensive Job Placement Program) as

v
content for the initial inservice on this topic. ,
- ~ ’
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Site Description

Community : : . TS

>

Crystal Grove Community Unit School District comprises an area of nineteen and one-
half square miles and is located thirty miles from a major city. The school district
draws students from all or part of four suburban communities.

e, - N

- . Historically, Crystal Grove was charatterized as a farming community, buf’with the
. migration frqm the city and the expansion of suburbia, the area surrounding Crystal

Grove has experienced a rapid population growth.

Dedicated to the principle of providing a healthy and controlled community dewvelop- ,
‘ment, Crystal Grove displays a unique blend of the old and the new. The beautifully
. wooded area provides recreational facilities for its residents and for those of neigh-
v _ “ boring areas. Recreational programs meet the needs of the senior citizens as well as the
SR youth of the community. , '

The industrial council of Crystal Grove has concentrated on attracting industry to -
" the area to meet its goals of providing an economic base of meaningful jobs for area
' residents. However, many who reside in Crystal Grove continue to work in their previous
positigns in-the city or surrounding suburbs, : L

Crystal Grove residents are proud of their community and schools. The school .
buildings are used as the center of activities for community affairs, with the board of
‘education encouraging community involvement in school affairs. Community support of the
schools is evident by the passagé of referendums in 1970, 1975, and 1978 which allocated
funds . for. the construction of new buildings and additions/improvements to those in
existence. ’ - ‘

Although the mean individual income in this middle to upper middle class community

" _ is $21,000, there are wide variations of incomes with migrant workers earning less than

R $7,000. There is evidence of building expansion,in Crystal Grove with four new housing

- developments being approved in the past two years, new industries wishing to locate in °

e the industrial park, final plans for a long awaited shopping center, and a new hospital
" to be completed this year. o o : i L |

) e - . ¢
School | ~ |
. %"~ The Crystal Grove student population continues to increase even though_t?ere has
" been 8 school enrollment decrease of 2,000 in the county. Since 1970, Crystal Grove .
Community Unit School District increased in student populdtion from 2,388 to a current
- Tevel of-3,232 kindergarten through twelfth grada students. An additional increase of
200 to 800 students is expected by 1980. - - ‘ ‘

= .
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With population increase has come building expansion. Presently Crystal Grove
Community Unit School District operates three elementary schools, one junior high school,
one senior high school, and an‘administration center. Plans are underway for the
building of a fourth elementary school.

Crystal Grove student teacher ratio is 19:1 with approximately 175 certified
teachers and 80 non-certified support staff. Many Crystal Grove teachers live in the
surrounding communities. Approximately $1,900 is expended annually per student in edu-
cational costs and the annual district budget is in excess of $5,000,000. The district
owns and operates eighteen school buses and provides hot lunches in all schools.
Presently, ninety-four students qualify for free lunches. Average daily attendance is
reported to be 2,853. s .

¢

Numerous postsecondary institutions are located within commuting ce of Crystal
Grove. Approximately thirty-eight percent aof the graduating.classC%f/nggaghuse to.
attend a four-year university. Twenty-three percent of the class those comunity col-
leges. Two percent of the graduating class indicated they were attending trade schools.

Thirty-two percent reported they were working. The remaining five percent were classi-
fied as not employed outside the -home, unemployed, or address unknown. "

In standandized.testing, district stddents in grades kindergarten through twelve
tend to score above national averages. High school students taking the American College
Testing (ACT) examination and the Scholastic Aptitude Test (SAT) typically’score at or

- above national norms.

]

Crystal Grove provides a comprehensive instructional program from kindergarten
through grade twelve. Services are provided in‘reaaing, learning disabilities, speech
correction, psychological evaluation, bilingual education, gifted child programs, and
co-curricular music, sports, and club activities. A member of the county area vocational
district, Crystal Grove presently sends forty-seven.students (less than half of their
quota) persyear'to the center for training. Tuition per student, paid by the district,
is set at $750. , ' . , '

Crystal Grove is also affiliated with the special edusation district of their

Jcounty. Approximately five percent of the total student population are considered to be

special neéeds students with forty students enrolled in a special educatipn class at the
high school. . . C

Located in a State that requires its school districts to submit a one and five-year
plan for vocational and technical education, Crystal Grove currently receives $22,000
annual reimbursement for their vocational programs. The local school district has one
cooperative work program. '

]
»

... Program Initiation

. During mid May 1978, personnel from the regional_career guidance'center contacted

"the director of vocational education and guidance at Crystal Grove High School about the

PAGE 2 materials.» The appropriateness of the materials for planning comprehensive career

guidance programs for a kindergarten through grade twelve district was discussed. - One of

the high school counselors with experience in career education and a strong interest in
career guidance was récommended as the district contact person and possible workshop

| , & ‘ ‘ o "
Although the.director of guidance at Crystal Grove is officially designated as

facilitator,

- coordinator of career-guidance,.she and the recommended contact person-share responsi-
bility for coordination of career guidance and career eddcation. ‘There'are no elementary

. . .
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. B - - - - L
\ ¥ ' . i N 9 N + . '
. P . o . . . , . . : -
R . . o - .



or Jjunior high counselory in the district. Instructional responsibilities for career
guidance and career educdtion in the classroom rest with the individual teacher. Al
teachers furnish the director of quidance and vocational education with a description

h (1isting) of the career education and career guidance activities used in their classrooms
during the year. This information is then incorporated as part of the district's one
and five-year plan for vocational and technical education. :

: Crystal Grove has always been a college-oriented school system and career education
- and career 3uidance have not been high priority items in the school program. As thé -
curriculum dfrector stated, "Our number one priority at the elementary level is basic
skills." The majority of the teaching staffageflected this attitude. So, too, the
board showed the same attitude in the stateme t.\“Thé board is supportive of career
guidance but not necessarily interested. Career guidance ranks somewhere in the middle
of its priorities.™ ~

¢

Most of the activity at the elementary level in career education and career guidance
* is an infusion approach and on an individual teacher basis with the use of resource per-
sons in the classroom. Although it was indicated that an elementary career education
. resource center had existed on a'rzlolving basis for each elementary school, the staff
‘(1nterviewed had no knowledge of sush a resource center.

Career education at the junior high is viewed as an introductory program to voca-
tional education. The major activity is a career daxnpnce a year. - ’ ,

In addition to sending a selected number of students to the area vocational center’
each semester for two and one-half hours a day, Crystal Grove also has vocational pro-
grams in the high school., Three counselors are employed by the school district, all at
the secondary level. Seeing the need to deliver career guidance activities through the
curriculum,. the counselors had planned and organized a number of career guidance activ-
ities for the high school. Prior to the PAGE 2 workshop they had-compiled the Community
Resource Utilization for Career Education (CRUCE), a directory of businesses and indi-
viduals in the community that could serve as career resources. They had also written a
staff development proposal which was submitted to the state department of vocational
education for financial assistance.. The proposal was funded at $2,000 to $3,000 with
matching funds to be provided by the district. This proposal included voluntary bus
tours to local businesses and industries, attendance at the state's vocational associa-
tion conference, and released school time for career curriculum committee work. In
addition, the counselors were working on a career guidance and career education plan for
the distrlft.

%

The high school counselor designated as the contact person attend®d a facilitators’
training session for the PAGE 2 materials in late May and early June. She then took -the~
~initiative of gaining administrative support for the district-wide planning session.

O ~«  Support for the workshop was received from the district superintendent and the high
school principal. : .

. Prior. to the summer vacation, all kindergarten through grade twelve teachers,
o cgunse]ors. administrators, district advisory committee.members and CRUCE members
A ‘ réceived a letter from the counselor (contact person) explaining the details of the work-
shop and encouraging their participation. ,/'
- . The workshop.was conducted during the third week in September on Thursday and Fri-
day from 4:30 p.m. until 8:30 p.m. and on Saturday from 8:00 a.m. lntil,4:00 p.m.- The
time lag from May until September was due to: (1) the need for an individual in the
district tq become familiar with the materials; (2) the summer vacation period; and
(3) the'negd to get school underway in thex;a11 prior to the three-day session.

EnrolIment was accepted on a first-comé, first-served basis with twenty-eight per-
‘sons participating and two or three persons turned away at the outset of the planning-
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session. For eleven it was their first irfservice experience with career quidance. At
the time of the PAGE 2 workshop five of the participants were enrvolled in a career edu-
,cation techniques course being offered in the district by a nearby institution of higher
"education. Some participants had received prior credit in carveer education or career
guidance. Others had attended career education and career guidance inservice on a non-
credit basis. '

Preliminary contacts, indicated substantial administrative and comunity participa-
tion. However, of the administrators only the superintendent was present and only for
a portion of the first session. Community participants declined when the sessions had
to be /scheduled during evening hours and on Saturday. PN

//As an incentive for participation, all persons were afforded the opportunity to
earn four semester hours of graduate credit through the state's major university. Those
enrolting for credit were also required to attend sixteen hours of lecture-discussion
offered on an extramural basis at the district high school. Tuition for the university
course work was reimbursed by ‘the district.

Individual workshop participant informatipn collected provided insight as to the ’
composition of the participants' background and experience. The average number of years
of teaching experience for the planning session participants was ten years. The average

(number of years at their present school was seven years. Six or twenty-one percent of
the participants Were male, and twenty-two or seventy-nine percent were female.

' Table 1 indicates the employment position of the workshop participants.

. “FABLE 1

Employment Position and Grade Level Responsibility
. : of Crystal Grove Workshop Participants

: h Number of _ Percentage of .
Posjtion Participants " - Participants
S Administrators 1 ‘ 38
Counselors 1 * 3.6
L]
Teachers ) *
Elementary (K-5) 10 35.6
' Junior High (6-8) . g 25.0
. Seﬁglilgh (9-12) 25.0
Community Members L 1 3.6
Parents ' " 3.6 .
. ToraLs \ 28 * 100.0
v

| Planning Session ,
Although the superintendent attended part of the first session, he did not partiqgi-
pate in ranking the goals for career guidance programs. Several teachers remarked that
mdre participation by top administrators would have added importance to the workshop.
- They apprecfated the active participation of the counselors.

. .
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Apparently the teachers' esteem for the counselors. had not been tarnished by an
inservice day-held the previous spring that had literally "bombed." ‘Although it was
organized by the senior counselor to promote career education, this mandatory inservice
day was considered a fiasco. The teachers *would rather have corrected papers"” than
listen to the speaker who added little to their understanding of career guidance in the
classroom. In fact, the workshop drew so much teacher.criticism that the administrators
decided to eliminate mandatory staff development activities. .

<

The counselors decided that the PAGE 2 modules, 1 (Planning a Career Guidance Pro-
—’ gram) and I (Implementation Approaches for a Curriculum-Based Career Guidance Program),
would be most useful for the school district. It was perceived that school staff would
benkfit from the group imvolvement and human potential kinds of experiences offered in
the PAGE 2 materials. Modules I and Il would also help personnel understand systematic,/
articulated program development. ( > ' .
Following the pattern of a PAGE 2 workshop, the participants ideptified their three
top priorities for Crystal Grgve's career guidance program. (See page 4 for a discussion
of goal rating procedures.) The goals which were identified as high priorities were
then considered for further career guidance program planning during the workshop session.
JTable 2 displays the three top-ranked goals and their rating by the four participant

groups. ’
\». » /
' TABLE 2
) Crystal Grovp's Top-Ranked Career Guidance Goals
) : . Group Ratings'
. Goal ' /!'otal Population
. Ranked . Goal Group 1 | Group 2 | Group 3 | Group 4 | Points | Variance?
. A
\1 Develop a positive 5 5 4 5 \ 19 25 ‘
“salf-concept™ N
2 Develop “decision- | . 4 4 5 a | 25
making skills"* ) ¢ '
3 Develop "‘positive 3 3 3 5 14 - 1.00
attitudes towards . ' L h
work™ *

' Scale: 0to 5 points; 5 is the highest value.
2 See population variance tormula and explanation on page 23.

L

»

‘After ranking the goals, participants asked themselves, “How well is Crystal Grove
meeting these goals?" They assessed the current status of the top priority goal, "De-
velop a positive self concept," as being acceptable but needing more emphasis in the
schools. . Their assessment of the second and third priority goals ranged from poor .to
fair, indicating that generally the efforts being made to achieve them are weak and that
much more needs to be done by the school.

During the remainder of the workshop, major emphasis was placed upon developing a-
ratfonale fqr implementation of the high priority goals and the identification of imple-
mentation plans. The participants continued to work in their assigned groups._ Only
group one (which was lead by the high school counselor) was able to complete pr :
planning sheets on the three identified goals. The other three groups generally identi-
fied a series of~glanning steps to achieve one of the goals but did not, either because
of time or fail to understand planning techniques, continue to discuss responsibility,

. _ dates of accompl ¥®hment, cost, and outcomes in detail. Groups two, three, and four did
: not attempt to discuss implementation plans for their second and third priority goals.

-
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When asked to plan "howl tﬁ:ﬁfﬁgz;gﬂzsg;eate their caf\vf/:uidance program, parti-
+ cipants did not appear to fully #nderstand the concept of collecting data on each program

component. from a number of differen? sources using a variety of data-gathering techniques.
It appeared that participants needed background information concerning evaluation methods
.and procedures prior to the evaluation matrix activity. Partial completions of the
matrix by those attempting 10\{:;used heavily on instructional material evaluation.

The participants' reactions\to the PAGE 2 workshop were very positive. The super-
intendent stated, "It was a most’'successful experience according to those whq attended."
He favored the voluntqry participation and the intermingling of teachers from different
buildings. The participants unanimously regarded the workshop as one of the best they
had attended. They were pleased with,thg opportunity to communicate with people from
other buildings. An elementary teacher remarked, "This was the first time I had talked
with the business education teacher ‘since our orientation day years ago." Several said
they enjoyed the active participation, especially the puzzle activity at the beginning .
of the workshop. One teacher said, "From actually doing the goals sorting and writing
plans, I' came away knowing something about tareer guidance. [ knew nothing beforehand."
Another felt that the activities were "sensible--a pattern of werk emerged." A third
teacher said, "My attitude changed." Another was pleased to Jearn about the systems
approach which he planned to incorporate in future committee meetings for "less wheel
spinning."

Participants made no recommendations for improvements or changes in the PAGE 2
materials or procedures. One participant felt in the beginning that the vocabulary and
terms used were somewhat confusing. A1l those interviewed stated that they.would recom-
mend the workshop to .their colleagues and to other school districts as a va]uable tool
a) enjoyable technique to learn how to plan a career guidance program.

B

v

Program Continuance

‘There are several general observations that can be made about the implementation of
the career guidance program planning activities in the Crystal Grove Public Schools.

The first relates to the interest that was generated by the PAGE 2 workshop and materials.

O

Workshop participants expressed a genuine desire to "put into practicé\\)vhat

~ they learned in the workshop

‘ : »

An excerpt from a memorandum sent to the superintendent by the Crystal Grove .

counselor who conducted the workshop indicates that steps have been taken to help assure
that a career guidance plan is developed for the district. This memorandum appears on

the following page.

¢ . ¢
ﬁ

The memorandum eventually led to the superintendent's approval to form a career
gyidance curriculum con'mittee. He also agreed to award the committee members profes-
sional growth credits upon completion of"satisfactory work. .

N\

Teachere and OOunselors view academic and professlonal growth credits as
: " important incentives for developing and implementing a comprehensnve career
s - guidance plan ‘

’ »
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Crystal Grove‘School District
*
. v , MEMORANDUM
/ | *Q{\\ Superintendent
- FROM® Guidance Cdunselor ' n
——— e - SUBJECT: Career Guidance Curriculum Commitbee oo e
Toward the end of the sessions there was a" 1 concern regarding the
outcome of the workshop. "What happens now?" he workshop merely a

mechanical exercise?" I assured the participaQ®d would do my best to en-
sure productive results of our meeting. With that in.mind, I recommend the
following: ' ——

I 1. The creation of a career guidance curriculum comnittee to be headed
by a member of the guidance staff. The committee would consist of .
mefibers representing kindergarten through grade twelve, and all
buildings. The membership would be limited in size to eight to ten )

S pepple, and only those people ﬁzmpleting the PAGE 2 workshop would

v be considered. Professional growth credits would be awarded per

. normal policies. ' >

\ 2. 1 anticipate the committee to last for more than one year. Initial

W . , tasks of the committee would be to select and/or create needs

. assessment tools, then conduct the assessment. Concurrently, a

. . program evaluation could be taking place. These procésses would

\ probably take four to five months. The committee would then follow .
. on according to the planning model. As a time line, if gly esti-
, . mates are correct, the end result would be a sequential 'K-12 career
T _ guidance program with student objectives and suggested activities '
, \ . o to meet those objectives for each grade level K-5, and each depart-
] N ~ ment 6-12. The program would be operational for the 1980-81 school
year. g '

I hope my recommendations are received favorably. The workshop\has gen-
z:?;ed enthusiasm among faculty members ‘toward career guidance. -I trust we

direct energy down a worthwhile path. Please do not hesitate to request

.
»

a

| S v
*Teachers and counselors who were interviewedgere very candid in stating that the
- graduate credit offered for participating in the workshop was an enrolliment incentive. .
‘Likewise, they want professional growth credits for additional committee work that must
" be done to develop a comprehensive district-wide plan, It was quite evident that, "No -
~professional growth credit--no extra work done on developing a plani" It seemed as
~ though they were simply saying, "If the school board and*administrators do not value
o “this activity as w0rth{'of% rofessional growth credits (which are awarded for other
* ~types of committee work), then there 1s no reason for us to-invest our time in such-an .
' effort." - Accumulating professional growth credits motivates participation in such
< : 4 .

Eté:\\ : further .information from me if needed.

)
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activities because it raises salary scale levels. One teacher stated, "l would rather
. spend time working on a program for the district than take courses for graduate credit
that may not be of benefit to my classes and the district."

The counselor's memorandum requesting the creation of a curriculum committee for
career guidance emphasized that "professional growth credits would be awarded as per
normal policies." The administrator in charge of coordinating professiomal growth
activities did not, at first, view the connittee work as worthy of receiving professional
growth credits. However, this administrator did not attend the workshop and had made
the statement that basic skills were currently a higher priority. The superintendent,
who did attend a portion of the workshop, understood the intent of the,PAGE 2 materials
and viewed this committee work as something that would benefit the district. He agreed
to award professional growth credits. Thus, a very important barrier was overcome.

—e.. As_oftentimes happens: . .

Works op participants repeétedly voiced the belief that it is important for
~ administhators to attend the PAGE 2 workshop. .

"When they attend, they understand." This feeling regarding attendance of adminis-
4 - trators at the workshop was a reoccurring expression. A quote from one teacher,
although a bit awkwardly stated, further illustrates the poimt: "Faculty priorities
have to agree.with administration priorities in order to become priorities.” Several
indicated they would also 11ke to have had school board members in attendance.

. The junior high school teachers, in partigular, expressed the notion that they
wished their principal hed attended the workshop. Perhaps this is a reflection of the
fact that there are no junior high counselors and, hence, no organized program of career
guidance services. (

One shortcoming of the workshop was that: = \

. * There was little community participation in the PAGE 2 workshop. A

' . A . : ,
One of the intentsg of the PAGE 2 materials is to provide a means whereby cotmunity
members and parents can dontribute to setting career guidance goals for the district.
This goal was not accomplished at the Crystal Grove workshop. ,Several factors may have
éontributed to the lack of community paF‘icipation: (1) the w6rkshop was held og Satur-
day and some community members were reluctant to give up part pf a weekend; (2) Ehey
' -~may also have felt uneasy, about participating in a school-based sworkshop; (3) parent-
< .teacher organizations are not- very -active in the school district; and (4) many residents
" commute daily to jobs outside the district. '\_‘

x'L N There is evidence that: .
- 7 . . - _ | ¢
Career guidance will continue to be an important priority at Crystal Grq’ve. .

»

~ This generalization can be made because: (1) the superintendent has approved the
-establishment of & cdreer guidance curriculum committee to carry out plans developed in
- "the PAGE 2 workshop; (2) professional growth credits will be awarged for the conmittee -
~ wark; (3) at least three small external grants (two related to seW fairness and career
-\ . choices and one related to staff development for career guidance) have been received by
\(‘,counsalorS-and teachers in the district; and (4) enthusiastic- leadership on the part of
“ the counselors 1s self-evident, ; R ot '
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Points (3) and {4) need further elaboration. The receiving of the' three grants
cannot be attributed solely to PAGE 2. One proposal was in progress prior to the PAGE 2
workshop and two were written as a result of participating in another university career
education course. However, two individuals who were recipients of grants indicated that
PAGE 2 broadened and enhanced their understanding of career development in such a way
that their efforts will include more than career information. Concepts related to
decision making, coping behaviors, etc. will now be included in their classroom activi-
ties. In this respect, it can be said that: .

The PAGE 2 approach works with existing career guldance programs because it
calls for school personnel te think of career guidanc in a more comprehensive
manner.

In this instance, there is something to fe said for the fact that an "insider"
conducted the workshop. An insider knows the system. An insider speaks the language,
knows the community-held beliefs, attitudes, and behaviors. An insider is a familiar
figure. And, perhaps, even more important, an insider remains in the system to lead
planning efforts.

+
v

(

In conclusion, four months after the PAGE 2 workshop was completed, the Crystal
Grove School District was ready to select members of the career guidance curriculum
committee. This committee will develop a district-wide plan for a comprehensive career
guidance program. The wheels of momentum did not stop when the workshop was over. This
district has concrete activities underway for developing a plan based on the planning
skills acquired through using the Programmatic Approach to Guidance Excellence (PAGE 2)
materials. ' . '

@
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- Site De‘s’c‘riptlon
Community |

Covering more than twenty-one square miles, the community of Echo River is a
rurban area serving as_the transportation hub distribution, and industrial center of
its state. With a populatior of 46,883, 1t‘&§ the state's second largest city. The
mean ;fg%lyOAngpme in the community is $8,866 with an income range of $5,500 to more
than ,000. _ ‘ ‘

Echo River is bordered by national forests and mountains which offers area resi-
dents numerous year-round recreational activities such as skiing, camping, water sports,
hunting, and fishing. Cultural activities are promoted through theatre productions,
museum exhibits, and art gallery disp}pys‘which focus on the heritage of the area.

, Sugar beets, -potatoes, and grain are the main agriculturaf”fgsps; Within the city,
. . over fifty industrial plants employ a labor force of more than 33,000 persons. These
o _ plants range from small ifdstallations to phosphate mining firms employing 1,500 persons
( " or more. Historically, the railroad has been an important economic force for the area.
Th§ railroad continues to be a major employer of Echo River residents. _
' ‘ . ' i

School. = F N | S

The Echo River School District. includes a bopulatibn of 58,0]7,pérsons-and u&minis-
ters a kindergarten through grade twelve educational program. There are two high"
schools, four junior high schools, and sixteen elementary schools. : , .kt

The twenty-two public schools serve a student enrolliment of 12,132 with an average
daily attendance of 11,646. A number of students from an area Indian reservation/attend
tpe Echo River schools. . Per pupil-expenditure is $978 and the average student-teacher
ratio is 25:1. Nine hundred twenty students receive free lunches and 600 etudent’s
qualify for reduced lunch fees. , S - g

' | i S T o i

. Although nol official follow-up data is available, it is estimated that thirty-five
to forty percent'of Echo River graduates attend postsecondary schools and that approxi-.
‘mately twenty percent complete degrees. - _ : . b e

" .one of the staté's‘thOF;unfvéfsities_is‘located in Echo River. With a stuﬁent
- enrollment of 8,000, the institutton offers bachelors, masters, and doctoral programs.

specifically tailored to meet the manpower needs. of -business and industry. Twenty-two -
- certificate ‘programs #fe offered through »tg vocational ‘and technical school. = .
N\ Table 1 depicts the distribution of students and staff in the Echo River schools:
e e TR A e and s o

.

he school of vocational and technical education within the university offers courses _ -

g




-

: ) .
: ) TABLE 1 /
Distribution of Echo River Public School
swdoqh and instructional Statt
Number of | Number of | Number of | Number of
Level Schools Students Teachers Counselors
* | Elementary K-8 16 6807 |. 285 | o
Junior High 7-9 4 2,719 142 6.5
p Senior High 10-12 2 2524 126 ' 6
” Special Education ;0 82 69 0
- TOTALS ° 22 12,132 622 12,5
Total Enroliment: 12,132
- Minority Enroliment: 904
N
L Table 2 shows the number and percentage of minority students in each school )
¥ grouping. ; -
| . ~ "TABLE2 .
Distribution of Minority Students in Echo River Schools
: (As of October 1978)
Minority ) Grades Grad‘os. Grades | - | Percentage‘ot 4
Group K-6 79 10-12 Total | Total Enroliment
Black American 48 22 29 99 8
| American Indian [ 195 107 | 67 | 389 3.0
N | orientar s2 | 20| 16 | 3| s
Hispanic 208 | .88 | 47 ] 343 2.8
TOTALS | 503 242 *| 159 904 74
- |

a o _/  Program Initiation i

. A commitment 'to career education in Echo River had been established through a num-
ber of ongoing efforts. A district-wide assessment in 1973 depicted career education
as a high'priority program for all students. - This concept was endorsed by local civic
leaders, organizations, business and 1ndustry}:}ur$$g » and parents, as well as the edu-
cational community. As a result the Echo River public schools initiated two career -

~education programs with the aid. of state and federal funds. _
Funds from a state career wducation grant provided the seed money to develop a
- in_the. initial project with funds being specifically used for: (1) inservice teacher
.. training, (2) 1dentificetion of career education goals appropriate for junior high -
. school students, and, (3) development of curriculum materials and activities which 1ink

N

“career education program at the junior high school level. Oné¢ junior high was involved



together the relationship between school and work. Spin-offs from state tunds hgye
resulted in the initial development of career education programs in each of the ?ﬁnior
high schools.

- federal funds permitted the development in 1975 of an experience-based career edu-
cation (EBCE) program for students in the senior high schools. This program has con-
tinued to progress to its present enrollment of sixty students. :

When the state funding terminated in 1974, the disfpict assumed responsibility for
funding the continuance of the junior high school ca®®r education programs. District

7 funds permitted the hiring of a district-wide coordinator of career and vocational edu-
cation. .In addition, career education building coordinators were employed for each of
the four junior high- schools. At the present time funding® for career and vocational edu-

. cation is provided by $37,000 from district funds and $85,000 in state vocational educa- -

B tion reimbursement. -~ - - : ‘ ' ‘ C |

A< a follow-up of these efforts, an "outside" evaluation team conducted a. study of
the junior high career education program in 1978. One recommendation of this study was
that a "camprehensive career education program (K-12) needs to be developed for the
district." With the exception of some very minimal-efforts at the elementary and senior
high level, career education and career guidance in Echo River are available only to
Jjunior high‘school students and selected students in the EBCE program.

] . In response to the evaluation report the district obtained a-$700 grant from the
. state department of education for the purpose of developing a five-year career education
plan. . : J ' ’

The facilitator for the state in which Echo River is located was a counselor educa-
tor at the local university. Having resided in Echo River for a number of years and
having had several school distrigt teachers and counselors in previous courses, he knew
of the dirict's commitment to a comprehensive program of career guidance. He was also
aware of their need for staff development. [ Y

‘The first contacts with the district regarding PAGE 2 were made with (1) the coordi-
nator of career and vocational education, and (2) the director of secondary education.
The coordinator of career and vocational education reviewed the.materials and with the
support of the director of secondary education advised the OPT facilitator of the dis-

" trict's interest in conducting a planniqg‘égssion. : .

Although the materials were first reviewed by district personnel in late April, the.
_ workshop was not held until the following October. This time lag was basically due ta
three factors: (1) the close’g? the $chool year was fast approaching in April, (2) the
coordinator of career and vocatfonal education was not on contract during the summer,
and (3) time was needed in the fall to get school underway before scheduling an extended
inservice. v

: The coordinator of career and vocational education became the conta erson for
the PAGE 2 workshop in Echo River. Working together the facilitator a he contact per-
sori chose Module”I, Planning a Career Guidance Program, and Module 11, fImplementation
* . ~Approaches for a Curriculum-Based Career Guidance Program, of the PAGE 2 materials as
" content for the workshop. One semester hour of credit was offered the participants-
~._ . through the local uniyérsity for four, three-hour evening sesstons. Each attendance
‘ i\\\\\\‘ center in the district received an announcement of the mid-October workshop. )
X . . . & .

After becoming familtar with the PAGE 2 planning approach, the coordinator of career
‘and vocational education saw the/workshop as an excellent means for, identifying persons
to serve on a planning advisory comnitiee. This committee as tonceptualized by the
coordinator, would recommend, define, reviel, and interpret needs assessment information
for implementation of the district's career educatton plan. Because the toordinatbr

' : ‘ ’ . -,'ﬂ - | \ ,\v“. ’ : ) .'
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;{?_ *  believes strongly that to have an effective career education and career guidance gram,
"{t is necessary to buy the whole concept," he also viewed the materials as a meaW®of . '

~ familiarizing prospective advisory committee members with career education and career
guidance goals and with the concept of systematic planning f6r a comprehensive program.

. Nith'the prospect of an advisory committee in mind, individual letters were sent
by the coordinator to staff whom he considered "key" to developing a comprehensive; plan
for the district. An effort was made to obtain persons representing each educatiohal
- program level as well as the cunnunity Community recruitment proved to be unsuccessful. -
Other' than the coordinator, there'was a lack of administrative participatfon in the -
, workshop. As ddmihistrato;s and school bdard composition have changed w recdttVyears,
administrative support for a comprehensive career education and careér guidance program
in Etho River has lessened. Although support has existed for awareness and exploratiQn.
A“Agg_jngjes, the administration does not presently subscribe to the concept of vocational =~
preparation being the. school's responsibility. There is also a reluctance by the school
! board to endorse programs supported by outside funds. Their highest programmatic
prfority for the district is basic skills.

At the time the PAGE 2 workshop was held, thirteen -persons accepted invitations for
participation. The planning session participants had an average of nine years of ,
teaching/counseling experience. They averaged five years in their present school getting.
Four or thirty-one percent of, the participants were male, and nine or sixty- nine p&cent

& were female. Table 3 provides a composite of the attendees

..

TABLE 3 e
. " Employment Position and Grade Level Responsibility . :
‘ “of Echo River Workshop Participants - - v ; ST
i IR Number of Percentage of
.+ Position, B b -Participants , Partlclpante
| Administrators | 20 TR o)
.| counsstors - | . s 35
A . Teachers ' . : . ° .
l  Elementary (K-6) 2 £ 154 o S
: '~ Junior High (7-9) 1 17 , ..
o s_emor High (10-12) 4 . 30.7 .
oL - | rotas - 3 | 1000

2 oy _' Planning Setion

- It was perce1Ved by the partitipaqts that the acilitator, although an "outsider"_to
“the district, was genuinely interested in its program. As one individual stated, "He
.~ didn't just come in as a consultant and. tell us what we needed.: He went dut and identi- ,
. fied the materials and then brought them to us and helped us use them." This action by .
the facilitator coupled with a pre-workshop understanding by:the participants of the ob-
Jectives of the planning session fostered a positive attitude during the entire workshop.
Pror wnrk,ng ‘relationships of several participants with both the facilitator and the .
: " also did much to enhance a good atmosphere for learning during the sessions.-

. 3 ?§ome 1nd*v1duals had. uorked together previously on a, building Or grade level basis. - <
- For oihers, hewever, it wgs their first acquaintance with other staff in attendance, :

. i .
[ v : r
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Leadership roles during the workshop were assumed by the coordinator, three coun-
selors, and the EBCE learning coordinator. At the outset of the planning session,
personnel from the elementary school appeared to feel uncomfortable and deferred readily
to the opinions and suggestions of the high school counselqrs. However, as the workshop
progressed the group activities seemed to encourage more participation on the part of the
elementary teachers.

Each individual was assigned to one of three small groups for the Module I activi-
ties including the rating of eighteen career guidance goals for priority planning by the
district. (See page 4 for a discuésion of the activity procedures for Module 1.) Table
4 displays the top ranked goals, the rating by each group, gnd the total point value.

. TABLE 4
o ﬁh,o River's Top-Ranked Career Guidance Goals

" Group Ratings' ' /
« @oal ' Y Total Populagon
Ranked " Goal Group 1 | Group 8 | Group 3 | Points | Variance?

Y Develop a positive 5 5 5 15 .00 -
“self concept” : . o

o :

2 Develop ''decision- 3 4 4 1 33

making skills™ .
&\
3 Acquire a sense 3 4 3 10 33
, of'ﬁndepengencé”
-

Acquire effective 5 2 3 10 2.33
“interperdbnal skills" g . :

' Scale: 0 to 5 points; 5 is the highest value.
? See population variance formula and explanation on page 23.

Two goals tied for third highest with total point values of ¥en each. As indicated
by the. variances there was snuch more agreement, however, among the three groups on the
importance to students in the district of "acquiring a sense of independence" than the
1mpov:t‘ance of "acquirin§ effective interpersonal skills."

When asked to assess the effectiveness of Echo River's current programs in meeting

- the four priority goals, the average ratings of the total group indicated the following:.

1. The district programs are doing an acceptable job of meeting student needs rela-
tive to "developing a positive self concept," and "acquiring effective inter-
personal skills.‘“ quever, more imporgance still needs to be given both goals.

2. District programs which%ould help students "acquire a sense of independence"
-and “develop decision making skills" are quite weak. There needs to be much
more .attention given to these goals. :

RN § 4 W6u1d seem that energies directed toward any or all of the identified goals would

benefit the career guidance program of Echo Rive®since none of the eighteen ggals

received .a performance ratcng of highér than "fair."
. The gqoal assigned the lowest ratihg by the total group was, "Appreciate parental

role in career development."” This goal was also -identified by the group as the one being

given the least_attention in the district's program. - 9 :

The deVelobment of rationhletstatements to the superintendent reflected the staff's

concern for the four priority goals. The statements also called for a more systematic

: : &
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bareér guidance program based upon needs assessment data. OUne staff member pointed out
that, "A needs assessment has never been accomplished in this district as it relates to

career development programs." Other statements expressed concern that programs must
"help students realize that careers chosen fulfjll economic needs and value preferences.”

As an aid to program planning, each participant completed three program planning
sheets, one pr each priority gbal. A1l planning sheets were prepared in considexgable
detail with a view toward assisting the coordinator of career and vocational education
to clearly visualize roles and responsibilities in providing direction for the program.
In addition to planning efforts for the goals identified in PAGE 2, the Echo River staff

also identified "needs assessment" as an overriding concern for their program development.

The HO 13 sheet which appears on the next page,outlines program planning steps for
developing and conducting a needs assessment in Echo River. The plan includes activitide

“that had been accomplished prior to the PAGE 2 planning session as well as those to be

conducted after the workshop. The lack of parent and community participation in planning
responsibilities, for the needs assessment {5 a reglection of the absence of thesegpersons
in the planning workshop.

The organization and structured activities of the PAGE 2 materials appealed to those
who attended the planning session. The fact that there was a flow to the activities and
a "point" to what they were doing stimulated interest and enthusiasm. The EBCE learning
coordinator stated that, "The PAGE 2 model provides a step by step process through which
you learn by doing. It is not an exercise of just talking about such a process."

Most individuals would like to have had more administrators participate in the

planning session. Several téachers expressed doubt that Echo River community members and

parents would have felt comfortable participating in the planning activities. However,
the coordinator of.career and vocational education stated, "The priorities identified
during the workshop were realistic but there is a critical need for school dnd community
1inkages--without such linkages, you do not have career education or career guidance."

v .

For the Echo River program, participants felt they needed more time during the work-
shop for in depth thinking and interaction. Additional {ime gpent on needs assessment
and an opportunity to examine several such instruments would have been beneficial to

»

their planning efforts. _ - .

-

Program Continuance

The PAGE 2 materials came to Echo River at an opportune time. The district was Just
becoming involved in planning for career development when the PAGE 2 workshop was con-
ducted. Although the district classified many prior career education and career guidance
activities as “successful," there was a belief on the part of the coordinator of career *
and vocational education that: 51 -~ .

' .

-

A greater program impact ‘results when systematic planning is employed and then
- counselors, teachers, and administrators work together to deliver on the
identifieq needs. - . ) ' ‘ “~N

‘ )

5
-

«

N : : 'y K
: Supporting this position was the district's long range career development goal: "To
provide a1l students a comprehensive systematic process that will assist in facilitating

an appropriate transition from school to the world of work. . ... . developmental in
nature, designed to meet identifiable individual needs at each stage of development, and

‘ to . . . provide a good balance between the world of academics, development of a posittve
self-esteem, citizenship, social, and occupational preparation.”

Vol
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-+ HO 13
' Program Planning Sheet
- GOAL: Needs Assessment for District-Wide Career Development Program
Steps to ‘chleve Goal Who Is Responsgible Target Completion Date | Cost QOutcome
N 1. Obtain administrative Carebr\ed. August 15, 1978 -00- | Support for planning
permission to conduct coordinator changes in career
§ assessment . ~ development program
= 2. Create assessment team Career ed. September 1, 1978 -00- | A vehicle to design,
coordinator conduct and analyze
data
. ¥
—— .1 3. Identity teams, overail ... _All team members .. September.15, 1978 .1 -00- | "Road map’’ . . . _
goals, objectives and , :
priorities
4. |dentity who will “ | . All team members September 25, 1978 -00- | Cljentele list
participate in the needs
‘agsessment survey .
#. Review existing tools . ‘l Sub-commjttee of November 25, 1978 25.00] Awareness of a variety
- team me bers ° - | of tools
. Sub-committee report back Sub-committee . November 30. 1978 -00- .| Awareness of a variety
to entire committee . of tools
« |* 7. Adopt, adapt or de:'sign All team members December 30, 1978 ] 100.00 Assessment tools to be
appropriate tools to be : used in surveys
used in community \ '
8. ldentity procedures for All team members January 15,.1979 -00- | Administration plan"
administering assessment . '
tools ' .
9. Disseminate information Sub-committee | January 30, 1979 25.00| Informed clientele
to all clientele on what,
- who and how
10. Administer assessment All team members March 1, 1979 100.00| Assessment of all.
tool » - clientele
) 1. Anélyze"data and write All team members April 15,1979 . ‘| 25.00] Fifal report
summary report ' and sub-committee v '
12. Evaluate process and" All team members May 15, 1979 . -00- | Determine jf objec-
procequres o ‘ ‘ tives were reached
¢

A proposal had been written for the development of a five-year career education and’
career guidance plan. A timetable had been established and the "next step" was the
identification of an advisory committee which wou‘iq assume a leadership role.

- With an emphasis on the “team approach' to planning, PAGE 2 provided a natural
\ - process for the identification:and selection of 4 program planning‘-%ommittee.

3
¥

Thus,_utﬂizing' the sudgestedw workshop partitipant mix of the PAGE 2 materials a @
~district-wide advisory planning committee for career guidance was identified. Although

)
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‘ -
‘- pr"lolr to PAGE 2 the high, school counselors, in particular, did not view career education
and careér gufdance as high priority programs,

Pl

‘ / Invoivement in the PAGE 2 planning process, sumulated interest and creative
efforts on the part of staff members. L

¢ .

" One high school counselor stated that, "The/ PAGE 2 sessions sti lated the staff's
thinking and headed the district in a_more posifive direction in qui¥ance." After the
warkshop experience, this person and a fellow counselor were eager to attend other
- inservice pwvograms to further, the'l(‘nowledge of programmatic career guidance.

The feelings of cooperation and cohesiveness on the part of those who attended the -
AGE 2 workshop was expressed many times. As mentioned previously, several of the par-
7 tictpants had never worked together nor ever ‘had a prior opportunity to work on a '
district-wide basis with other gtaff members. However, as the EBCE learning coordinator
stated. ‘ : : '

-
el
-

"The PAGE 2 format of group ‘activities and structured experience brings people
together in an immediate working relationship which enables everyone to
_contribute.” i

The involvement of the participants in the goal prioritizing and subsequent imple-
/ mentation activities indicated that:( f}
L ; P ,

. - The PAGE 2 materials provlded direction for the dustnct s career development
_ effo .
\ rts q ) . t - . . o

~ "After ‘the planning sessiop, the planning coimmittee began the development of needs
assessment instruments. With leadership roles being assumed By the junior high career
education building coordinators, the instruments were designed to obtain feedback from
parents and teachers relative to their perceived priorities for the district's compre- .,
hensive career development program. The bas§s for the needs assessment instruments was
the eighteen PAGE 2 career guidance goals. . .

The leadership provided by the coordinator of career and vocational education contri-
%tly to the success of the PAGE 2 workshop in Echo River and to the sub-

buted signif.
sequent prog 1n'systemat1c ‘planning for career guidance. This observation reinforces

the following!

]
v

Administrative participation and support in planning programs is crucial to the
continued develqgment and implementation of these efforts.

o - . A11 of the participants were encouraged by the leadership of the coordinator and
e - they recognized the nged for more administrative involvement--particularly the bu11d1ng
I principals - . :

Four months after t.he PAGE 2, workshop, the Echo River career guidance program showed
signs of continued cooperative effort and progress. . The district-wide needs assessment
wa$ underway and there was enthusiasm for the future of the program. .Activity was, how-
ever, still confined to petrsons who participated in the initial workshop. For the com-
prehensive program to develop there‘needs ‘to he more involvement by staff district-wide.

\ )

18

o 49

.



.
N
-
.
N
«
¥
» B b a
> N .
’ *
.
> { > \ .
L . . -
.
* -
[
.
o .
' 'R
«
’ -
f -
. . “
® rd
. ( ¢
N L4
{ N .
- R .
- ¢ -
.
- ¢
1 -
¢ .t

Aruitoxt provided by Eic:



/. - \ :

Site Description

Commuynity -

The Roxy theatre closed several years ago leaving the main street of Lindy Hills as
typical of hundreds of rural tow:;,}d’ﬁidwest America. The business establishment that
has the most employees, the Interffational Harvester Farm Implement Store, is located on
Main Street. Two blocks west of the implement store is the Lindy" Hills Lumber Yard

which is the second largest business employer. However,.the Lindy Hi11s School District

‘employs more persons than any‘gf the businesses in town. ..

The Lion's Club is the only active civic association in town. Ever since the
« - annual fox chase was eliminated thirty-five years ago, a flea market which is sponsored
- once 8 year by the L10n'§”C1ub has become the most important community event.

Once or twice a day some of the local business people and farmers gather at Ruthie's
Cafe to discuss Lindy Hills' news. The weekly newspaper also provides the citizens with
an accounting of local news and happenings. , :

Hogs and cattle are the primary 1ivestock raised on area farms. Soybeans and corn
are the main field crops. Most of the farims are owned by single families. There is
only one corporate farm in the Lindy Hills school district. : ~ '

North of town is a state park and south of town is a state prison. Several miles \\\ =

' south of the prison is a gasket and machine parts packing company and a pencil factory
_ rovide additional employment opportunities for area residents.’ o
T

he residents seem to féel secure in Lindy Hills, a lower-middle income community
of 830 people. Many of the residents who go away to college prefer to come back home o '
and"teach, take over the family farm, or manage the family business. : .

4

School '

g . Based upon 1970 census data, the population of the Lindy Hi1lg school district is

. E - approximately 2,575. . There are 570 students enrolled in the schools with an average - .

LT daily attendance of 518. Two adjacent brick school buildings are comfortable, well main- _ B
tained, and similar to thousands of others across .the nation. One building houses S o
facilities for the kindergarten through grade eight classes along with a cafeteria that B

serveg students and faculty in both bufldings. Twenty-one teachers are responsible for

396 elementary stydents. . .- .- o _ o o )

" The second’bgilding houses the senior high+school with 174 students in grades nine

through twelve. There are sixteen teachers, & counselor, and a Tibrarian, with an aver- i L

age of twelve to thirteen students in a class.. The,superintendent and the two building s '

principals comprise the administrative staff of the distriét. : ‘: R SN

‘ e > ‘ , _ . ; ,
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Per pupil expenditure for the school district is $1,277. Fighty-six students, or
fifteen percent of the district enrollment, receive free hot lunches,

) Located within a fifty-mile radius of Lindy Hills are three state supported commun-
ity colleges. The nearest university is approximately seventy miles away.

Interested in its graduates, follow-up studies are conducted on a one and five- -year
basis. Follow-up studies conducted in 1979 of the 1977 and 1973 graduating classes
revealed the following information:

1. Twenty-five persons (sixty-eigh? percent) returned the one-year follow-
up study questionnaire sent to 1977 raduates. Eight persons, or twenty-
two percent of the graduating cTass, indicated.they were enrolled in
in-state postsecondary schools. Major areas of study included: psychol-

\ persons, forty-one percent of the graduating clasg, listed employment -

. __ogy, child care, business management, anduia:ij technology. Fifteen . .
1

in the following occupations factory worker rpenter, secretary,
bookkeeper, surveyor's helper, babysitter, laborer, and welder. Salaries
reported ranged  from $300 to $l 100 with a mean salary of $565 per month.
Two persons, five percent of the graduating class, were unemployed. No
one reported serving in the military.

2., Twenty-two individuals in the class of 1973 (fifty-four percent) returned
the questionnaire. ‘Fifteen persons {thirty-seven percent) reported
having attended postsecondary schools. Twelve of these individuals
received degrees or certificates. Current employments repoPted by re-
spondents included homemaker, secrttary, factory worker, farmer, medical
worker, salqsperson, deputy court reporteﬁ?ﬁand truck dr1ver Monthly
salaries ranged from $500 to $1250, with a mean salary of $970.

Program Initiation

The OPT project facilitator for the state contacted the director of the regional
career guidance center early in May 1978 to lend assistance in conducting a PAGE 2
workshop. The diregtor of the center then contacted the Lindy Hills high school princi-
pal to offer the district a subsidized workshop. The summer workshop was scheduled for

..mid July. The high school principal's wife, a substitute teacher, was ‘assigned to

. were made with the sup

serve as the local contact person. Approval was obtained and necessary arrangements
intendent. The contact person worked closely with the high
school principal and gqidance counselor. Both the principal and counselor were very
enthusiastic since they had been collaborating on other career guidance projects and
viewed the PAGE: 2 workghop as relevant inservice for the teachers.

Most of the teachers in Lindy Hills expressed an interest in career-related 1nser-
vice, perhaps as a result of their involvement in developing & curriculum-related career
guidance course manual. The development of the manual wss funded by a grant aCQuT?fd by
the high school principal. The mandatory nine-week career guidance colurse provides
eighth grade students with initial experiences in exploring career #ptions. The course
content ifcludes written activities, puzzles, and. simulations to promote students' self

. . awarenessiand_career identity. Another proposal was being written for a mini-grant to
. fund the hase of a slidqs'ape viewer and for the development of a slide-tap re- -
.1sentation about the careers : u/p

local people.

Supportive -of the students” career development, the counselor surveys businesses

ecently, the school district also started sending students vocational interest

' nd industries within- fifty miles of Lindy Hi1ls.for job openings for graduating seniors.
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Table 1 provides information on the participant mix of fhe workshop.
S |

J"‘\

»

Planning Session -

The workshop wWas conducted by the facilitator with assistance from the local contact

son, as a substitute teacher, _
had some influence as the principal's wife.

school principal and the

- person. The facilitator was not known to most of the district staff. The contact per-
was neither an “insider" nor an "outsider" per se, but
During the actual planning session the high .

guidance counselor demonstrated significant Jeadership and

enthusiasm which motivated the other. workshop participants. 'The partic

7 Seyeral of the Lindy H1
-in writing an eighth grade cgreer course manual. These individuals seemed to be gener-
.ally familiar with career guidance goals. The personnel from other dis
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A
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TABLE 1

Employment Position and Grade Level Responsibliiity
of Lindy Hilis WOrkshop Participants

* N/mbor of Percentage of
~ Position Participants Participants
L]
Admipistrators 2 10 r
| Counselors* 4 20
Teachers . v
« Elementary (K-6) 4 20
— e — - — ﬁ . S o e e
Senior High (9-12) 2 10
Post Secondary (13-14)* |’ y 5
Support Personnel ( ,/2 10 ¢
‘Community Members 3 15
‘Parents ) 2 10
k| \}
TOTALS 20 100

. "Includes three counselors representing a neighboring school district and a com-

munity coliege.

**Attended. as a representative of a‘ nearby community college.

The regional career guidance center director and the high school principa1 deter-
mined that Modules I, "Planning a Career Guidance Program," and II, “Implementation
Approaches fgr a Curriculum-Based Career Guidance Program," seemed most appropriate for

the Lindy Hil

1s school district.

(See page 4 for a discussion of goal rating procedures.)

one, two,"and three, emerged as follows:

The participants were divided into four groups:. .
groups one, two, dnd three were composed of Lindy Hills' school staff and community
members; group four was.composed of persbns representing several surrounding communities. -

The top priority goals, ranked

1

) TABLE 2
Lindy Hills' Top-Ranked Career Guidance Goals
N . Group Ratings'
Goal . Total | Populatio,
/ Ranked Goal' . Group 1 | -Group 2 | Group 3 | Group 4 | Points | Variance

1 Develop a positive 4 5 « 5 19 25
. self concept’’ : .

2 'Acquiro effective « B 4 ) 4 1 17 .25
o "in’torporsonal skills" - . :
‘3 | Develop “decision- . 3“ 4 3 9 14 a3

d ‘making skills _ R ’ .

»

- YScale: 0 to 5 points; 5 is the highest value.
.2 Sn population variance formula and explanation on page 23.

L]
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for focusing
rationale presented by group one,
below:

Participants next compared their top priorities with thg e
Lindy Hills schools.
ing a positive self concept" fairly well,
They considered the second and third priority goals as bein
the first one, but would recommend improvement.

In the %roups' “T.
the district's career guidance efforts on t

They indicated that the schools were m
but that more coyl

{

M. Superintendent" letters, participants presented a r
he three goals in Table 2.
similar to those written by other groups, is Shown

xisting situation in the

iffg the goal of "develop-
definitely be accomplished.
met a little better than

ationalg

The

GOAL 1:.
Indications
of n/nd

!

St‘po to
correct
need

GOAL 2:

Indications
of need

Steps to
correct
need

GOAL 3:

indications
of need

Steps to
correct
need

SQMMAR\’:

'DEVELOP A POSITIVE SELF CONCEPT

Poor detisions madesconcerning curricular selections
. Students not working up to potential
. Poor self concepts are resulting in behavioral problems
. Low self-esteem

1.

2

3

4

1. Knowledge of self (abilities, interests, aptitudes. limitations)
12. Individual and group counseling

3. Make student aware of individual goals
4. Worth of individual must be established
5. Role playing &nd group counseling

1. Develop perception of oneself in terms of interests, abilities, values,
2. Develpp awareness of how others see you

3. Devaiop concept of ideal self

ACQU?fEFFECTIVE INTERPERSONAL SKILLS

No respect for adult authority
No respect for peers
No respect for self

Increased group activities -
Deeper understanding of the authority's role
A self evaluation

Learn how to work in various types of greups
Learn how to get along with authority figures
Learn how to get along with peers

PONS W= WM

DEVELOP DECISION-MAKING SKILLS

1. ‘Inability to choose a career
2. Lack of interest in researching different careers

1, Make student aware of the many careers that are available

L

’

[
1. Understand steps in decision-making process,

. 2. Understand psychological aspects of dacision-making

3. Understand that individuals make many career-related decisions
4. Learn to accept responsibility for one’s decision .

In order to achieve these goals, we feel that the teaching staft, K-12, should receive in-
service training to become familiar with the goals ‘0f the career guidance program and

that the teachers should develop activities which include these goals.

and gMis

Learn effective skills for interacting with opposite sex and minority group members

-

N

v

, Although participants expressed enthusiasm f
organized any follow-up to th plans gen&rated.
workshop that mainly served to\reinforce what they were

.

-«

or the PAGE 2 workshop, they have not
The teachers viewed it as an interesting
already doing in their classrooms.%
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The business teacher said, "I felt we were accomplishing what PAGL ? was talking about,"
and added, "It made me more aware of how to approach different phases than before." An
elementary teacher admitted she had previously thought career quidance was for high
school students, but now felt that, "it should be done in elementary school too." The
counselor felt it certainly raised the teachers' awareness of their opportunities to
foster students' career development in relation to courses they teach. ‘The principal
stated, "There isn't any one workshop or activity that will suddenly change or commit
faculty to an idea. ‘g must keep working all the time." . ’

Several teachers expressed doubt that the.gommunity members felt comfortable in
the workshop. However, two of the three community representative$ interviewed said they
felt quite comfortable and involved. These two.persons were enthusiastic about the
workshop, enjoyed the activities, and were pleased with the plans they helped formulate.
However, they didn't see any real prospects for operationalizing the plans, mainly

- because -the school-district has serious problems even financing the ‘current program.

\' -
The participants all agreed they weldomed the opportunity to worR with each other
and this was especially true for the teachers from different buildings and the adminis-
trators. They made no suggestions on ways to improve the PAGE 2 workshop, but did
reinforce the fact that administrators should attend because their understanding and
support is needed for program implementation. ’

Program Continuance «
[} Jv

It was defficult to determing®the speciffic impact of the PAGE 2 workshop and
materials because of the presence of other career edudation _altivities in the district.
Some of the career guidance activities that are under way were in progcess before the
PAGE 2 workshop began. Several people, however, indicated that the workshop caused
them to think of career guidance in a broader sense. One said, "T was on.a plateau.

It (PAGE 2) helped me clarify where I was going.” Thus, indications were that:

g

The PAGE 2 materials helped the staff members define what they were doing in
career guidance and contributed to a broader understanding of career developrfient.

The'fagt that four community members)parents participated in the workshop provided
a fruit 1 area for making several observations. First it was evident that: '

{ F

' School personnei underestimated the ability and readiness of community pefsonnel
R ’i to participate in the type of activity presented by the PAGE 2 materials.
/- L .

I3

Throughout the interview with school personnel there sggmed to be an echoing strand of
thoyght about the community personnel who participated in the workshop. As an example,
the comments went something 1ike this: "We're not sure the community people knew how
to fit in. They are not used to this kind of activity." - .

-~ The school personnel might have been surprised if they had heard .the conversation
that took place with the lumber yard owner. The figst thing)he.said was, "I really
liked that puzzle but I had done that before." He went on to say that every year he

~ goes to his Readi-Mix meetings and they.often have group activities similar to the

missing square puzzle. It may well be that Readi-Mix dealers across the nation have a

betteir inservice education program than teachers in the public schools. Educators need

to be aware that methods and activities used in educatfon are also used in the business
world. ‘ - » '

@
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' The lumber yard owner said he parti;ipated because he thought it was his civic @
responsibility to help the schools. He 1iked the workshop and had good feelings about
his involvement.. Before the interviewers left he purchased a copy of the history of
Lindy Hills and insisted on giving it to the interviewers. Ope of the other two com-.
munity members efpressed a si’milar‘&ntﬁusiasm for the PAGE 2 workshop.

However, the school personnel were apparently right in their estimate about one of
the community members. This one individual did not 1ike the workshop and flatly told
the interviewers so. He saw no sense in working within a group context to put career
goalé in priority order. He said that all the time he was in the workshop he kept
thinkings "My time could be better spent in my store." During the conversation he
said, "I am just not a joiner. They asked me to join the Lion's Club. When they started
singing the tail waggers song, that was enough for me. I just never went back." Rt,
, this ia{;e person chairg the vocational education advisory committee for the Lindy Hills .
e - Schoo}-BigtERCE. - - L

-

There was

o difference in educational level among the community members. Therefore,
. a second observ : .

tion/was that:

/

There neec;é to be much more research on which techniques and methodologie§

work best with different segments of the community.

~

i . It almost sounded like a record being" played over and over again for the inter-
T . viewers found evidence that teachers feel:
\

Participaiion of administrators in PAGE 2 workshops is crucial to successhul
‘implementation of the PAGE 2 planning methodology. s N
Neither of the two L“indy Hi1ls' administratorsfwho attended'thé Wkshop appeared °
' threatened by the fact that they were placed in a situation where fhere was much give
T and take on the part of teachers, adminjstrators, and community members. Teachers did
T . not always agree with the administrators. Neither did” the community members. It
- could be that: ° ' .
S !  _The degree to which admiri‘istratbrs see themselves as.active group members
hd | rather than passive observers influences W general enthusiasm for the wprkshop.

Lindy Hills was "on the move," in terms of career guidance, before the PAGE 2 .
workshop. _However, most of the activity was and still is at the senior high school
level. In fact, elementary teachers. ¢till do not seem to fully understand their role

+ " ‘in career guidance, and
R ot . \ s, b
S \__ * . Thereislittie evidence yet that aplanis emerging for'the delivery of a combrehensive
L ‘ - ' K-12 career guidance program. = . " ) .
g - . , « - '

r

oo The senior high school career guidance program is truly outstanding in terms of
the 1imited resources that aré ava_il_ablﬁx Htgh school students in lindy Hills are
receiving more career guidance services sthan many students across the nation. It 1is

school -level where career guidance activities are continuing

also at the senior high

\ S . to increase. Efforts now need to be directed toward:-the elementary and junfor high y
school levels. \ . , ‘
« / Y
LI A . |
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i- In conclusion, six months after the PAGE 2 workshop was completed, the Lindy Hills
i career guidance program consists mainly of individual efforts. ‘There is no evidence,

3 N
[

. yet, that a comprehensive kindergarten through grade twelve program will be designed
\ and implemented. However, it must be stressed that secqndary students in Lindy Hills
» are receiving outs?ﬂﬂing career guidance services. The elementary and junior high,
school programs sti11 need attention. ' '
- L% -

. . -
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Community

\

»

Monroeville can best be characterized as a rural, midwestern community of about

4,500 residepts. Although it lie
it is not suburban in character a

Its population consists. prim
cent of the work force are employ
metropolitan area. Twenty to- twe

s just. fifeeen miles from a major metropolitan area,
nd this¢made it a distinctive case study.

ari‘y of blue collar workers. Approximately sixty per-
ed in factories located on the west side of the nearby
nty-five percent of the work force work on small family-

* owned farms which surround the town. There are no corporate-owned farms in the school

./

n*'

district.  The remainder of the w
organizations. .

Housing booms'typica11y~foun
Furthermore, the growth of the me

Up-and down the main street

ork force is employed by sm#ll business or service
“~

d in suburban areas Have not happened in Monroeville.
tropolitan area seems to be moving northwest so it will

be some time before the growth reaches the city limits of Monroeville.

of town conversation centers around plans for driving

to the nearby metropolitan city %0 attend the state university football game. Community
members are very sports minded. Athletics ‘seems to be the tie that binds the community

to the school district. Several’

been divisional state champion.

the booster club is very active.

Another way to characterize

times in recent years the Monroeville football team has
The football coach has never had a losing season and

. - . . R
Monroeville is to say that it is in-a holding pattern.

About ten years ago the traffic was heavy on the major U. S. highway that went through

town. Then a new interstate high

the pyblic schools.

- ’ -

School R

way was constructed which by-passed Monroeville. When

this happened, other things got by-passed too--1including community finanéial_support for

. ” \

,’EVery‘year since' 1970 the communify has defeated the school levies which have been

proposed. Recently the school bo

ard made a very unpopular decision by voting to curtail

all extracurricular activities beginning next fall until a levy is passed. According

to ‘the athletic director, over si

xty percent of the high school students and even more

of the middle school students participate in a variety of extracurricular activities.
As happens.in many comunities, citizens are often more upset by a cut in athletic pro-

'(::::1;>grams than they are by a cut in the curriculum offerings.

A prév1ous casualty of the d

ecreasing .funds was the schodl‘diétrict}s standardized

testing program. The school board eliminated it several years ago, apparently without |
“much publicity or protest from school personnel or parents.  With no ipformation about

L4
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students' achievement scores, ranking according to national norms, or career/educat ion
plans, placement and follow-up studies have been difficult. In fact, since there have

been no school supported follow-up studies for several years, data vegarding recent
alumni is not available. The superintendent estimates that twenty-five to thirty per-
cent of the graduates attend college, while another sixty percent take some posggecond-
ary courses or vocational-technical training. "

A large state university and several postsecondary schools are located withip
twenty miles of Monroeville. While some school personnel attend or have attended the
university for post-baccalaureate work, they do not receive reimbyrsement from the school
district. Consequeptly, very few teachers have gompleted courses Nelgted to career

education or other r¥®cent innovations in education.
The schoo district's per pupil expenditure for the past fiscal yearf1977-78) was

$1,172. About W0 students receive free hot lunches, while another fifty pay a reduced
price for their Jlunches.

o [ J

The staffpis composed of sixty-eight teachers, two half-time counselors, four

building principals, a career education coordinator, and the superintendent. School
buildings include a kindergarten building, two elementary schools, a middle school and
@ high school. Table 1 shows a breakdown of students and staff with the exception, of
the career education coordinator and superintendent.

-
.

/ | TABLE 1 - .
) Distribution of Monroevilie Public School '
Students and lnatr‘gctlonal Staff
Number of Number of Staff | -
Level Students Teachers Counselors Principals

‘Kindergarten 100 2 0 0

Elementary (1-6) 743 27 0 2

Middle School (7-8) 251 15 i 0 1

" Senior High (9-12) 533 24 1(%2 + Va) 1
TOTALS 1.627 68 S 4

Beginning this year, the district is receiving state funding to develop a career
education program. This funding is providing for inservice 1ike the' PAGE 2 planning
workshops. Teachers are enthusiastic about the opportunity to expand their teaching to
include moPe career related information and experiences. Their commitment is reinforced
by the enthusiastic and energetic career education coordinator who has the wholehearted

. support of the superintendent and principals. [
- . Program Initiation [
a -
\ The newly appointed career education coordinator welcomed having a PAGE 2 worksh p
to introduce career gujdance concepts to the district personnel. The coordinator serded™
. as local contact person and worked closely with the state facilitator. Sjnce the
- car education program was new in the district, teachers had had little, if any, prior

experience with career-related activities. Although they later realized that many of
their current classroom activities were related to career guidance, ‘they felt that the
planning and ranking of goals were useful new concepts

- 57
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The contact person, with the full support of the superintendent, made all necessary
arrangements to hold the wokkshop, The previous superintendent had giverd permission to
hold the workshop and the current superintendent, who is new to the district, fully
“endorsed it. He participated in the workshop and had the four principals to do so as
well, ) T v

The adminis%rators and other participants pointed out that one reason the workshop
was so well received was partially due to the enthusiasm and professional competence of
both the contact person and the facilitator. The participants not only felt this work-
shop to be a worthwhile effort, they volunteered to conduct PAGE 2 workshops for the
rest of the school personnel. .

The guidance program has two part-time individuals or the equivalent of one coun-
selor to serve the high school students. There are no guidance counselors for the
middle or elementary schools. One of the part-time counselors also serves as the ath-
letic director and footbali coach. The other part-time counselor is available several
periods a day to help students schedule courses or deal with school problems. They have /
not had the time nor the resources to establish a comprehensive career guidance program.

Approximately four months elapsed between the time the workshop facilitator first

agreed to conduct the workshop and the time she contacted the Monroeville school dis-

trict. This was partially due to the fact that a new career education effort was being

Jaunched by the school district at the beginning of the 1978-79 school year. A new -
. career education coordinator was hired and the facilitator felt that the coordinator

would appreciate involvement in the PAGE 2 activities. Tge new coordinator did respond

enthusiastically, recognizing that the staff needed to beinvolved in planning the new

career education program. The coordinator felt that the PAGE 2 workshop would help her

to quome acquainted with the staff and to understand their vieprintSjuﬁlcareer
curriculum needs. ’ .

Octob®r 3 and 4 (Tuesday and Wednesday) were chosen ds the dates for' the workshop.
Participants met from 8:30 a.m. until 3:00 p.m. on both days. Substitutes were employed
so that teachers could attend. Those persons attending the wdrkshop averaged thirteen .
years of total teaching expenience and nine years in Monroeville. Fifty-seven perceng

_of the participants were male and forty-three percent’were female. Table 2 indicates
the positions and grade level responsibilities of the workshop participants.

1 '
TABLE 2 ' l\ R
. Empioyment Position and Grade Level Responsibllity ' .
ot Monroevilié Workshop Participants : ( e
.- . Number of ) Percentage of
\ Position . ’ Participants j‘ : Participants
L4
‘ e ~ Administrators, 5 35.7
3 . o Counselors ~ 1% 107 &
‘ &
. Teachers
) Elementary (K-5) 0 00.0
Middlé School (6-8) 3 ' 214 . .
- Senior High (9-12) e 25.0 '
Y : Librarians - 1 7.2
,mTALS' \' 14 - 100.0
- ¢ —

<

* One person was a biology instructor and part-time counselor.

e
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Administrative support for pAar 2 was extremely strong. After the first day of
the workshop the superintendent decided that an inservice workshop which he had pre-
_ viously. planned would be replaced by PAGE 2 workshops for all school personnel in the
" district. These were Jdater held at each building and conducted by participants (usually
: the building principals) of the first PAGL 2 workshop. The "Program Continuance"

section .elaborates upon these subsequent workshops. One elementary principal who con-
ducted a workshop for his building staff enthusiastically indicated that he would like

i to conduct future workshops in other school districts.

Planning Session .

—— : Although _-the .contact person-and superintendent were new to the district, they were
energetic, enthusiastic, and highly capable leaders. The contact person assisted the
. facilitator in presenting Module I during the two-day workshop. Since there had been no
previous career education program, Module I was deemed appropriate for determining
career guidance goals and outlining plans for a comprehensive career guidance program.

, Th?‘ee goals as shown in Table 3 were rated equally high by the two groups:
[ . \ \ —

. TABLE 3 ‘ : .
) Monroeville's Top-Ranked Career Guidance Goals h
Group Ratings' o '
» Goal Total | Population .
Ranked Goal Group 1 | Group 2 | Points “Variance?
: 1 Develop “'decision- 5 5 10 0.00
) making skills™
1 Develop a positive 5 5 10 0.00
| "self concept”
1 Develop “valpes 5 5 10 ' 0.00
clarification skills™ K .
. ' Scale: 0to 5 points; 6 is the highest value. . e e -

2 See population variance formula and exr:lenanon on page 23.

The participants analyzed the current status of these goals and felt that while :
decision-making skills were fairly well developed in the current program, there was still -~
room for improvement. They were even less satisfied with the status of the other two
goals and recommended that they receive immediate attention.

In their group letters to the superintendent the partic.ipants outlined plans to / :
accomplish the three goals. While they rated,the goals equally, the two groups proposed
to concentrate upon goal fourteen, "Develop a positive self concept." One of the steps
recommended to achteve this goal was an inservice w°rkshop for the teachers about thetr
owh as well as the students' self concept.

: The PAGE 2 workshop was received very well by the Monroeville participants They

. agreed unanimously that the facilitator's sparkling delivery and the pacing of the
activities added to the overall worth of the workshop. The puzzle activity was not used .
and they were somewhat unfamiliar with the language of the goal statements, but generally
they were pleaseci with the workshop's format, contents, and results.

/ . .
. . . o
ki




Participants 1iked working together wi’th other staff members and felt evéry staff
member in the district would benefit-from participation in a PAGR 2 workshop. Partici-
pants reconmended that:

1. A1l school personnel should take part in a subsequent PAGE 2 workshop.

2. PAGE 2 workshops shouTd be held at each of the four buildings. :

3. Groups should be formed by grade level at each building. . .
4. Workshop results should be used in planning the new tareer education program.

. ™~

* Program Continuance

.. . Monrpeville was. a prime exampld of how the PAGE 2 materials cq%beusedsuccessfuﬂL e

in planning a tareer guidance progrqm. An inservice education progrpm has been built
around the three priority items identified by school personnel. Al school personnel in
* the district--including several cook$, secretaries, and custodians--have had an oppor-
~ tunity to participate in the PAGE 2 process. A major factor contributing to this success
story was: '
' - . . .
Outstanding career guidance leadership remained in-the district after the first
" PAGE 2 workshop was completed. '
~ As the superirtendent so aptly stated, "Once in a while in my 1ife as a school ’
“administrator 1 see a truly eutstanding educator. Our career education coordinator
falls in that category." Teachers reinforced this statement b indicating the high
quality services provided by the career education coordinator. The coordinator helped
ensure that PAGE 2 workshops were conducted at each building after the first workshop
was completed.

For this p_articular district school persorinel voiced. the opinion that, ' : -

»

The initial workshop should be conducted by an outsider and participants should
include all building administrators, district administrators, counselorsy and teacher

- leaders from each building. Building level workshops shquid follow, shouid involive ,
. - ~ all personnel in the buitdling, and should be led by “insiders” who attended the -
: , initial workshop. ’ s . . ;

o This implementation process in Monroeville was effective because eight people who
- attended the first workshop were involved in conductirng subsequent workshops. When

' these eight individuals led others through the process, they became advocates of the
PAGE 2 process and career guidance. They formed a task force to carry out the goals
recommended in the first and subsequent workshops. &

The fact that 'i\nsekvice activity for the year has been planned around the three

_ high priority PAGE 2 goals has helped teachers and counselors see that the PAGE 2 pro-
cess can help them in their work., However, it is important to note that,
, i . - . :

\ -

Relationships between the PAGé 2 pridrities and subsequent inservice activities
must be made explicit: :

N
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‘J Even though the top priority identified by the district was related to “"devalopment
0

co
ti
to

a positive self concept" and a full day of inservice related to this concept was
Educted. some teachers did not quickly grasy the vvldtu)nxhlp between the identifica-

h of goals and their inservice program. Maybe this is a qeneral condition related
, the fact that very little school time is devoted to long-range planning. Once the

nﬁervice day's activities began, however, teachers did understand the connection
b

ween their top priority goal and the inservice activities. The following is

excerpted from the "Fact Sheet" which accompanied the imservice materials and was orally

pr
to

esented by the career education coordinator! Again, the superintendent spoke briefly
reinforce his support of thef/subsequent activities.

MONROEVILLE INSERVICE FACT SHEET

§

Background Information: The agenda was based upon the results of the PAGE 2 (Program-
L] matic Approach to Guidance Excellence) October district in-service
meeting. The chart shows your top three goals by building. See
" Career Guidance Goal Statements Summary Sheet. v
Purpose of In-Service: ) To develop an awareness and an understanding of ourselves and
b how we relate to others (family, friends, statf members, students).
Goal: To develop more tolgrance toward eacl other and our students.
Career Education Program Goal: To help students know himself/herself and develop a' personal
value system. Self awareness leads to self identity.
Deflinition of Selt Alareness: Helping individuals understand themselves. To become aware of
their own interests, aspirations, aptitudes, abilities, and values. *
Selt Awareness — Primary: Demonstrates an AWARENESS of his/her own feelings, interests,
and skills.

Self Awareness — Intermediate:  Demonstrates an APPRECIATION of his/Rer own feelings, interests,
b skills, and values. .

“Self Awareness — Middle School: Recognizes that hig/her talents, values, mterests and Icmntatnons re-
late to career goals.

Self Awareness — High Schdol: Makes goal-oriented choices rela-tea to his/her career requirements
. and 1uIUre employability skills. - .
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The inservice attﬁ‘tties included a two-hour film, YWhat You Are Is Where You Were
en," which generated enthusiasttc small- -group discussions about values and how they
fect interaction betweeri teachers and students.

Monroevﬂle gerves as an example of a site where tax levies have been defeated
sulting in program cutbacks 1nc1uding its testing program and yet it illustrates that:

PAGE 2 materials can be helpful in districts where there are limited financial
resources.

V4

The principal investment is inservice time. The materials are intentionally _
signed. in such a way that: Tocal personnel can serve as workshop facilitators. At a
st of eighty dollars, thé PAGE 2 package of materials usually costs less than the cost
r one day of congultant services. Furthermore, school districts in forty-two states
ere PAGE 2 packages are located in state departments of education may borrow them at
cos

. .

The career education coordinator indicated that the PAGE 2 materials probably saved

eir district money because. :
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PAGE 2 gave focus to a new career education progranrand, thus, school personnel.
saved time and money in establishing direction tor their program

There were other ifddicators that the PAGL 2 materials were well received in Monroe-
ville. As mentioned earlier, one of the building principals and a teacher volunteered
to assist with other PAGE 2 workshops that might be conducted in their state. The
suparintendent has agreed to answer questions that are directed to him by other school

‘administrators. The career education coordinator and the superintendent have been

invited to co-author an article on their PAGE 2 success story for a major educational
periodical that reaches 60,000 readers.

Developers of the PAGE 2 materials feel that Monroeville is a model site to visit
for school districts wanting to see how PAGE 2 can be used to improve career guidance
practices. Administrators, teachers, and counselors in Monroeville have a success

experience to tell and they credit much of their current program to the PAGE 2 materials.

. A

N

In conclusion, four months after the PAGE 2 workshop was completed, Monroeville
School District personnel conducted four additional PAGE 2 workshops so that all school
personnel have been a part of the PAGE 2 planning process. They held an inservice day
which focused on the number one priority identified through the workshop and they are
actively implementing a comprehensive career guidance program. This is an exemplary
site where PAGE 2 materials have truly made a difference in the quality and quantity of
career guidance services.
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Site Description

Summit Heights is the state capital and the largest metropolitan area in the state..
It serves as a major regional center for areas of three states and is the center for
national and international operation of major business and industries ‘that headquarter
in the city.
. " : "
Because Summit Heights is the state capital and county seat, government is the major

employer. The present economy is largely based on retail and wholesale trade, employment -

in gqvernment, service industries, and manufacturing. A1l of these, with the exception

- of gové'nment. are, in turn, partledependent on the agricultural and forest resources of

the surrounding area.
Summit Haights is a friendly community where . there is an accent on leisurely living.

between work and play."
At the present time, more than 145,000 people with a mean ipncome of $14,000 live in

the immediate metropolitan area. Located on a major interstate highway, the community

and Surrounding area are experiencing rapid and steady growth. It has been identified

as one of the .country's most active housing markets. The mix of industry and recreation

draws people to the area. Major attractions include parks, recreational areas, skiing,

horse racing and pari mutuel wagering, museums, and colorfyl gardens. Cultural growth

s marked by community support for libraries, art galleries, theater, and a philharmonic

" The community identifies its distinctive quality as "diversi;y—rthe best combination

AN

orchestra.

vy
~

’ 4

As Summit Heights has grown ahd the p6pu1at10n shifted, school needs have changed.
Programs have demanded the use of extra space in older schools and many facilities in

the suburban areas are overcrowded. Thirty elementary (kindergarten through sixth grade)

schools, six junior high schools, and three senior high schools serve the district popu-
lation of 20,476 public school students. .One of ‘the state's major universities is :
located in the city and serves in excess of 15,000 students. Summit Heights also has
seven parochial schools, a Bible college, two business schools, and six trade schools.

Big and old characterizes the Summit Heights school district. In size it covers
over 456 square miles. In numbers of students, it is twice as large as any other dis-
trict in the state and ranks among the 250 largest in the nation. It operates under a
charter‘granted by the territorial legislature. . :

Imprinted on all districtAStationery is the sdperintendent's creed, "What children

<,1g§rn and what they become depend largely upon how they feel about themselves." In the

-
~
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diirict goals and objectives, the superintendent's philosophy is stated asv " . . (&Q

nted. In all areas of instruction and school operation, the primary emphasis and
concern should be, and is, upon the children, and their feelings about themselves.  The
decision making at all levels vests upon how boys and givls will be affected.”

-

Per pupil expenditure is listed as $1,%07 with 2,100 receiving free lunches.  The

average daily attendance is 20,610 students. There is a minority population of less than

170 students. During the past year, a 10% hold was placed gn all expenditured so that
no increase in school- taxes resulted for local taxpayers. Through attrition, the total
staff was decreased by 11 5/6 persons. Vlour positions affected were administrative and
the remaining were secondary teachers where school population had diminished slightly.
1
As shown in Table 1, a staff of 987 teachers and forty-two counselors provides the.
instructional program for the Summit Heights students.

" TABLE 1 ,
Distribution of Summit Heights Public School T
- Students and Instructional Staff
Number of Number of | Number of Number of
Level Schools Class Size Students Teachers Counselors
K-1 20
Elementary K-6 29 2-3 24 9,810 479 12
‘ : 4-6 28
160 students .
Junior High 7-9 6 per teacher 5112 251 15
per day :
e 160 students
Senior High 10-12 3 per teacher 5,554 257 15
per day
Only two programs have recently, shown an increase in student enro]lment--career

education and special education. ;Pﬂé first has been in response to popular demand; the
latter in respopse to a mandate by law to provide specialized help to all district
students. .

The Summit Heights board of education and school administrators are proud of the
fact that their students consistently equal or exceed the national norms on standardized
tests. While recognizing that such scores alone are not an accurate reflection of the
quality of education or of staff competency, they state that the scores-"serve as indi-
cators and add an important dimension to an overall evaluation."

Career education and career guidance are not unfamiliar terms\in the Summit Heights
~schools. The board of education took a stand on career education several years ago. It
supported the concept and established a career education department. that departmént is
housed in a separate facility and staffed by a career education principal, a full-time
coordinator, and thirty teachers. In addition, there aré career centers in each of the
three high schools, h school vocational and cooperative education programs, junior
high career education infusion materials, and a career education materuals section-with-
in the district mater1als center,

With a $38,000, eighteen-month federal grant, Summi t Heiéhts developed mater1als for

their elementary program. The project staff developed multi-media instructional packets

_on various quypg;ionsrahd'purchased additional commercial materials. A pilot program ,\\

)
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was developed to rotate the materials between theé elementary schools. Approximately
twenty percent of the teachers used the materials. However, when the board of education
changed, subsequent budget revisions no longer allowed the rotation of materi . Thus,
they are now housed in the district materials centev. At the same time field trips,
funded at $10,000 for the elementary schools, were also cut.

Three years ago, through local funding, workshops were held in the elementary
schools. Six groups studied six different job areas. An "idea book" for elementary
education as well as separate kindergarten through sixth grade career awareness guides
were developed by individual teachers through the career education department. Presently
the only elementary career education activity is a "world of work" day set aside in
third and fifth grades for students to experience different occupations. The elementary

program has been changed numerous times but no coordinated comprehensive program has yet

~been developed. .

Through a $24,000 grant from the state department of vocational education, career
exploration curriculum guides for social science, mathematics, French and Spanish, lan-
guage arts, and science were developed. The grant allowed for the development, field
testing, classroom evaluation, and reviffion of the activities. These materials are

. available to all seventh, eighth, and ninth grade teachers. At one time the junior high

also had a separate career education class offered through the social studies curriculum
as well as a career center. The career education coordinator reported that not much was
going on at the junior high schools at present.

The career centers, al each of the high schools, are staffed with half-time coun-
selors from the career education staff. The centers were originally funded at $35,000.
Their aim is to involve all students in career planning, placement, and follow-up.

The school district employs a director of guidance to which all counselors other
than the three career counselors report.” The career counselors report to the career
education coordinator. Even though the counselors support each other's programs, the
career education funding affords additional materials for the career counselors. , Thus,
the responsibility for career counseling is left to those who serve in those ;gositions.vN

In its seventh year, the career education budget is funded at $800,000. In addi-
tion to the aforementioned activities, these monies also support the separate career
education facility of the district, some of the high school facilities, and the leasing

. of facilities for training programs from the community. There are presently about 960

high school students in the vocational education program with 800 attending the separate
career education facility. Funds from the career education budget enable students to be
bused from their -home high school to the various career education facilities. &

Faced with funding cutbacks as a result of recently enacted state legislation, the
Summit Heights school district is now in the position of seeking a solution to a problem
confronting many schools nationwide. Cutbacks are due to be implemented by January. 1980
with a ten to thirty percent reduction, in the Summit Heights school district budget next
year and the following years. Admjnistrators and teachers alike are holding their

n” breath, not knowing how and to what extent they and their programs will be affected.

Program Initiation

Recognizing Summit Heights' history of innovative ahd-succeSSfulAprograms, the OPT
facilitator contacted the career education coordinator about the possibility of conduc-

.
At
coyon’ ¢

““ting a planning workshop in that district. Approval to host the workshop was obtained
. from the assistant superintendent. Although the state facilitator first contacted the

coordinator of career education in May, the workshop was not scheduled until September
due to the lack of a summer school pr(?ram.

T
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The coordinator became the lcv contact person and advertised the workshop by
posting notices on all bulletin boards in the school buildings at the beginning of the
fall semester. The workshop was scheduled for four three-hour sessions to be held on
a Friday night and Saturday morning on two weekends. Modules I and 11 were presented
during the twelve hours of instruction. ~-

Participants were offered the opportunity to earn one semester hour of credit
through one of the state's major universities. Credit was awarded only upon attendance
and participation at each session. Fifteen persons indicated interest in participating
“in the inservice; ten persons actually attended the workshop. Planning session partici-
pants had an average of thirteen years teaching experience with an average of seven
years in ¢heir present school. -Seven participants (seventy percent) were female and

vthree (thirty percent) were male. Table 2 provides information on the participant mix
of the worfop ' '

TABLE 2
Employment Position and Grade Level Responsibility
of Summit Heights Workshop Participgnts

\ Numberof . -Percentage of
Position Participants Participants
>
' Administrators (10-12) 1 10
Counselors (7-9) 1 10
Counselors (10-12) ' 2 20
Teachers ~ *
Elementary (K-6) 5 50
Junior High (7-9) 1 10 <
Senior High (10-12) 0~ , ' 0
TOTALS 10 ) 100

§

Although some contacts were made in an attempt to attract community and' parent
participation, the contact person was not successful in getting commitments for such
participation.

. Most of those who did, attend had worked with the career education coordinator in
the past and were 1nf’luenced to sign up for the workshop because his name was ov\(the
- notices posted in the schools. The 1nf10ence was typified in the statement, "T knew it
o would be a good 1nserv1ce experience if Geérge was sponsoring it." ‘

» (e (
L | Planning Session ”

\ Several of the participants had been in'volved previously with workshops or courses
related to career education or some phase of program planning. It became obvious during
the planning session that some had worked together in the past as they seemed relaxed
with one another and seemed to enjoy the workshop activities.

Leadership roles during the workshop were assumed by the three counselors and* one

~ of the elementary teachers. These individuals were most vocal and were considered by .
“a * .the others to be knowledgeable about career guidance in general.

.
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During the course of the activities in Module I, the group was divided into two
groups to consider priority ratings for eighteen goals of career guidance. (See page 4
for a discussion of goal rating procedures.) Table 3 displays the top-ranked goals and

their rating by each group. . /ﬂ\\
! TABLE 3/ I
Summit Helghts' Top-Ranked Career Guidance Goals .
' Gioup Ratings'
Goal ) Total | Population
Ranked Goal Group 1 | Group 2 | Points | Variance’
. ] .
1 Develop a “'positive )
self concept’” : 5 5 ' 10 |, ¢+ 00
) 2 Acquire effective 7 '
“interpersonal skills” 4 5/ 9 . .50
/ 3 Develop '‘decision-
' making skills™ 3 5 8 - 2.00
Develop skills to ‘. ) ,
‘cope with a changing | . ,
work world™ 4 4 8 .00
/ ' Scale: O to 5 points; 5 is the highest value. *
.2 See population variance formula and exptanahon on page 23.
I A

Although a tie resulted in total point values for the third most important goals
there was much more agreement between the groups on the importance of "skills to cope
with a changing work world" than on the importance of "deve]oping decision-making skills."

After‘con'lp]eting the goal rating activity, each individual was-asked $po study the
goals again.- This time they were to rate each of the eighteen statements according to
. © how well they felt their school's current programe were meeting each goal. :

. _In determining what was already being done in the disprict, it was perceived by
those participating that an above average effo‘ was being ‘made to meet the following
three goals: (1) appreciate community role in €areer development; (2) develop career
planning skills; and (3) deve1,Qp a positive self concept. . .

Participants’ felt that more 1mporténce needed to be attached to the following three
areas: (1) appreciate parental role in career guidance; f2) develop decision-making
skills; and (3§ develop awareness of preferred \ifestyles. '

n Each individual then identified three goa1s.-tound which to p1’an the district's

. ‘career guidance program. On an individual basis they reacted to the I. M. Superintendent - .

memorandum in the PAGE 2 materials. Although their rationale statements in response to

the memorandum. were hypothetifcﬁaj, it helped them express their feelings concerning the

o present program and changes fhey felt needed to be made. Participants willingly)shared

~ their statements orally with the 20ta1 group. The following excerpts are reflective of
thg’partfcipants‘ concern for caréer guidance at Summit Heights:

s
. N
. "More emphasis needs tosbe placed on district-wide inservice programs .
for career planning methods." . , R )

"It s w,orth1ess to master irsight into oneself without the means to
apply this knowledge to the world around us. Progrdms must be provided
which provide this newly armed student with the opporturtity to explore

-
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“

“the wqrld of work. An increased emphasis must also be placed on under-
standing the importance of curriculum to career planning. Career quidance
must become the tool of each teacher. Students need the opportunity to
Sharpen their job seeking skills." . -

"2$gdents need to be constantly reminded of the world of work for
their tional well being as well as the benefits it provides physically
" to sustain life."

". . . I do feel that career guidance is a continuous process and
that all subjects and related events are significant in developing
careers.”

Nuch thought went into the_jndividual development of the program planning sheets.
This part of the planning progr ﬁ& was(completed as a take-home agsignment. Consiférable
discussion took place during the session prior to the assignment of that lesson. The
facilitator spdgt a great deal of time explaining the goals of-the lesson and the anti-
cipated outcom The thoroughness with which-the planning sheets were completed
indicate that the lesson was we]l understood and beneficial to the participants.

Each person attempted, through an articulated approach, to involve personnel from
the various grade levels in the planning steps for .each goal. Since much work had
already been done in the district, attempts were made to use the existing parts whenever
possible. Administrators, counselors, the vocational education director, and teacher
representatives were high,on the list af responsible persons to assure the deve]opment
and 1mplementation of the p]ans

Even though many components of a career education program already existed in Summit
Heights, the PAGE 2 workshop helped  the, participants see which parts of a kindergarten
through grade twelve systematic approach to career guidance were already in place
There appeared to be some confusion as to what was happening in the d1str1ct since the
d1str1ct guidance program and career education are separate entities in Summit Heights. ,

The participants liked the format of PAGE 2.because it didn't allow for idle time.
However, some would have preferred more time for indepth discussion with some of the
activities. .

Two elementary participants indicated some uneasiness about working with secondary
péople. This was a new experience for them. Oné person stated that the high school

«ygounselors had a lot of good ideas and this made her feel that her input would be irrele-

vant -to fhe district- wide an. Another who had never worked of®a district-wide basis

felt the workshop shou]d have been conducted on a building 1eve1

Several persons in the workshop dindicated they would have 11ked to have had more
administrators involved. It was felt that if the agministration more fully understood
thee«scope and intent of a systematic career gu1dance program, they‘m1ght not b :$0 quick

to cut funds. . ’ .

: A]though some partic1pants felt they d1d not understand the objectives pr1or to
the workshop, they felt the sessions proved beneficial and were enjoyable. A positive ..

-factor was the opportunity to work with staff from other educational levels and -to

better understand what they are attempting to do with their students. One. participant
indicated that she had never before thought about education in such techn1ca1 terms ..

Most of the part1cipants felt that a more widely- -attended PAGE 2 workshop could

draw the total distr1ct career guidance effort c]oser together.
. LY
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\ Program Continuance

Adminigkrator personality and skills are the keys to success for career education
and career guidance in Summit Heights. Two .individuals possess these vital ingredients
and direct the course of the program--the‘careér education principal and the career .
education coordinator. The coordinator has been with the-program from the start working
closely with the principal to meet the vocational needs of over 800 high school studeénts.
He also obtained 'the original career education grant to develop the elementary multi-
media materials, worked with. teachers to develop the curfgulum, and helped_establish
thi career centers+ This highly organized individual wo well with state department

personnel, has established an excellent rapport with the community, writes well, and

maintains a high level of respect among his colleagues.

Many parts of the career guidance program were already in place in Summit Heights
prior to the PAGE 2 workshop. However, since it is 4 large district the coordinator °
recognized that: : , : . .

»

-

. 7 . ] -
The PAGE 2 planning approach is a way to bring together people of varioys grade
levels to help broaden their understanding of career guidance and appreciate the
significance of avery aspect of a K-adult program.

Alth(‘):r?r most of those who enrolled for the workshop had been invo?ved with career
education-pfeviously, the experience enabled .them to gain a better understanding of 3
career guidance as a comprehensive program. Thus, there was some reduction in the
attitude, "We have a career education and career guidance department, so there is no

need for us to be concerned with these a‘ctivities." . d

-

In keeping with his administrative style, the coordinator participated il% the work-

“shop. His presence gas recognized and appreciated by all who attended. Most impor-

tantly, however, as a participant he saw the PAGE 2 process as a way of helping to. pull®.
together the efforts of the career education staff. He adso viewed it as an effective .
process for helping them realize how they and their programs fit into the total efforts
of the department and the district. As a result, .

-»

" A second PAGE 2 workshop was held in Summit Heights by the coordinator for
the career education department staff, many of whom were non-certified.

Realizing that many of his m did not possess @ background in curriculum develop-
m\ent and_program planning, he saw that: . ' ‘ )

‘\ PAGE 2 is a process by which persons can be exposed to fairly sophisticated .
' concepts through a series of nonthreatening group activities and strugtured .
experiences. PR

¢ o L
. The PAGE 2 materials encouraéévflexibility Qf use to meet the program plannin}k
needs of a variety of groups. - ¢
i . ,
v . -/ y
“‘ATthough several cdreer education staff members were not familiar with the ter'mi-\m
nology of career guidance, the workshop provided needed inservice in edycational progra

'y
* . *
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planning. Individuals derived confidence in planning from the qmup( activities, PAGE ?
also reinforced the idea that:
0 O
. " -
Careear guidance 1s not only the responsibility of the counselor Its proper tor
teachers to get involved, and they, along with adminmistrators, must take an active
role if all students are t0o be served.

The first workshop offered by the state facilitator for 0PI did not meet the
suggested participant mix as outlined in the PAGI 2 staff development procedures. How-
ever, the success of the initial workshop was reflected in the effort of the career edu-
cation coordinator in conducting the second planning session. Thus,

s..--” hY
The involvement of the administration is vital to the plar?ning process if we expect
the ""next step’’ to be taken — whatever the appropriateness of that step may be
for an individual district. . ®

.

The second workshop appeared to be an appropriate "next step" for Summit Heights.
However, there is no doubt that it would never have occurred unless the coordmator as
an administrator had taken an active role in the initial session.

“In summary, Summit Heights, with a history of active program development and imple-
mentation in career guidance, used the PAGE 2 materials for a purpose other than
estab]ishing a comprehensive kindergarten through grade twelve career guidance program.
As preyiously stated, the materdals were used to expose school district personnel to the
plannixb process as it affects all program and curricdlum development and implementation.
With practically all of the ongoing activity being conducted at the senjor high school

. Aevel and by the career education department, there is very little evidence that a
coordinated comprehensive kindergarten through grade twelve career gu1daq?e program is
sggrg1ng or even being considered a priority at this time,_, :

Certainly the career geducation department's program is truly outstandmg igh
school students in Summ1 Heights probqbly have more career guidance agd care&k program
opportunities available to them than most students across the nation. Now the Tgcus
needs to be placed on the junior high and elementary levels. However, with serious .
funding cutbacks facing the district during the next few months, Summit Heights personnel
are not making any commitments or predictians. Y
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Brief Facts

N <

PROGRAMMATIC APPROACH TO GUIDANCE EXCELLENCE

OBJECTIVE .

To guide the planning of comprehensive
K-12 career guidance programs including
curriculum-based guidarge, counseling,
placement, and fbllow-up. To provide
inservice/preservice training materials/

" resources. To assess needs, determine

goals, select implementation activities,

" and evaluate outcomes.

TARGET USER(S)

Local, regional and state educational
agencies personnel and planning com-
mittees which include community
members and parents. Useful for pre-
service education, for administration

* and counseling programs.

-

TARGET SETTING(S)
Education agencies (K-adult) and college

counseling, administration, and teacher
education courses.

DEVELORER

Developed at Eastern lllinois University, 1976: (Revised Edition, 1978, veloped at the UniQersity
of linois.) / ‘

spousoﬁ

(PAGE 2)

BIOI®

Programmatic Approach
° to Guideance Excellence

OIOIO

L4
Conesr Gudonce It hobal Revowrte Pockoge

!

A

-

‘U.S. Offlce of Educatnon Bureau of Occupatlonal and Adult Educatlon Departv‘ent of Health,

Educatlon and Welfare, Part "'C,"”’ Vocatlonal Education Act of 1963.

DATE PUBLISHED

1976 (Revised Edition, 1978) .
?
OR'DERING‘INFOhMATION |

‘ Malenals available from: .
Curriculum Publicatuons Clearmghouse

Western lllinois University

~ 76 B Horrabin Hall

"Macomb, IL 61455
R A
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ABSTRACT

Designed as inservice and preservice training gatefials for planning a comprehensive career guidance

program. Enables users to assess individual ar institutional needs, determine goals, state objectives,

select objectives, select ap;iopriate implementation activities, and devige evaluation procedures.

Based upon career developihent principles and intended to make best of school amd community

resources. Focus is upon three aspects of a total career gurdance program: program planning, -
curriculum-based guidance, and job placement. Planning procedures (using the planning boards, /
markers and goal statements to determine priorities) can be used by communities to plan other ‘
programs. e

DEVELOPMENT

Developed by project staff at the Center for Educational Studies at Eastern lllinois University under
R the direction of Dr. Marla Peterson and Dr. Janet Treichel. Revised edition was developed at the

~ University of llinois under the direction of Dr. Treichel. ‘
R . ’
FIELD TESTS . | o
- PAGE 2 materials were field tested in three five-day inservice programs |\n three llinois school dftricts \\

during 1976. (See bibliography for report.) Planning materials have been used to develop state plans
in other program areas in Alaska and have bebg used by a number of committees and school systems
to plan educational programs. a8
BIBLIOGRAPHY ™~ '

Peterson, M. P.; Treichel, J. M. Felstehausen, J. T.: and.Wiessmann, S. B. Pragrammatic Approack
to Guidance Excellence (PAGE 2). Final Report. Eastern lllinois University, Charleston, |L. 1977.

Planning boards, goal
statement cards and mark-
ers are provided for use

in ranking goals for career
guidance programs. Hand-
outs explain how to use
planning boards and
help summarize the
ranking of goals.

A}




The package consists of the items identified on the following page.

The Facilitator’'s Handbook is a guidéand resource for the plannigg committee leader, inservice
training leader, or course instructor. Tabs in the three-ring heavy-duty vinyl-covered binder divide -
the six sections explained below.

The first three sections, Modules I, |1, i, inclucie two or more self-contained lessons which incor-
porate a variety of activities. The activities include a missing square puzzle group activity and
individual/group use of planning boards, goal statements, and markers. The,lessons each have a
basic format, including goals, time required, materials used (such as handouts, traqsparencies), pro-
cedures. Selected lessons include lecturettes whicl{ provide information about planning for career
guidan.cf.( needs assessment, curriculum-based careN guidance prodgrams and job placement.

N ;
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The complete package consists of the h)llowmg&nn\s packed in (1) a study cgdboard box:

Item and Description

No. Quantity
2 1
. »
3 J
' 4 38
5 28
6 28
7 28
8. 2
9 7’

~ Sets of Career Guidance Goal Staterhent& (18).

Facilitator’s Handbook (1083/4°' x 11.1/3"" 3-ring heavy duty binder)
contains:

® /ntroduction. Provides an overview and contents inventory of PAGE 2,
explanations of lesson format, coding of materials, recommended time
schedule, pre-workshop strategies, news release, and workshop r‘;lra
tion forms. (31 pages)

® Evaluation. Contains evaluation techniques 10 assess overall instructional
effectiveness and attainment of lesson goals in PAGE 2. (16 pages) '

® Module 1: Planning a Career Guidance Program. Provides information and
activities for understanding trends in career guidance, importance of plan-

~ ning, goals of a comprehensive career guidance system, relationship of
goals and needs, needs assessment, designing a career guidance program,
and evaluation of career guidance programs. (79 pages) .

® Module 2: Implementation APproaches for a Curriculum-Based Career
Guidance Program. Provides information and activities for understanding
basic approaches of implementation and their application to a school
setting. (22 pages)

® Module 3: Establishing Objectives for a Comprehensive Job Placement
Program. Provides information and activities for understanding compre-
hensive job placement programs, objectives, scope of services, organizational
patterns, and trends. Helps participants,determine a plan of action to
establish priorities and implement a job placement program. (38 pages)

® Masters. Contains a cameéra-ready master copy of each evaluation instru-
ment, each handout, and each transparency included in Modules 1-3.

(61 pages) “

Technical Report. Cites procedures and results of PAGE 2 field testing.

" Planning Boards. Sturdy paper.

Sets of Ma;'kers (45) for planning boards.

Sets of Career Guidance Goal Card Sort Decks.
Sets of M/'ssing Square Puzzle Materials.

Sets of Job Placement Program Objectives (18).

The péckage also includes an envelope of extra supplies, such as markers and blank cards.
. A A

¢

Reprinted from Planning Comprehensive Ca?%er Guidance Program%: A Catalog of

Alternatives (an

OPT project document}.

.
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Workshop Facllitation Procedures and Time Log
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WorksHOP FACILITATION PrOCEDURES AND TiME LoG

H

\ 1
Workshop 1 Workshop 2 Workshop 3
Tae) e NI
Procedure to be followed by facilitator: (Enter date each procedure is accom-
plished.)
!
1. Select site. e
8 e e e
2. Select local contact person. I L
N =
3. Select date for workshop. 8 . _
N (\‘ — T ———— e
4. Complete "Notification of Workshop" N
form. (send immediately to: Dr. odan § 7
rpelchel, Prineipal Inveatigator, OFV (\\'
Progect, SO0 wWest Povsylvania Avenue, B
tebana, [linpis  61801.) . ]
5. Obtain author\zation letter from §
school distri send trmediately XX
to:  De. Marlowe Slager, 348 Educa- Cx
tion Building, Ugpolrsity of [llinois,| &
Urbana, 1llingfe 61801.) 3
: &
6. Furnish locdl contact person with 30 | &
copies of workshop flyer. , g
' «y
7. Send "Demographic Data for District" ,
form to local contact person and
inform local contact person of cri- R
teria for workshop participant mix. S
. > [
8. Receive list of workshop participants §
(names and addresses) from local con- | o
tact person. §:
' ' 2
9. Receive "Demographic Data for Dis- | T
teict” form from local contact person.| & )
. 110. Send "workshgp Farticipant Informa-
tion” form to identified participants.| <
(Give participants a deadline date &
_for return to, either works facili- | ©
# tator or local coutact persoy.) aé- .
1 11. Receive "Workshop Participart Infor- § !
.mation" form from participants. & _
! e \
12. Double check date, time, place, and N
names of pafticipants with local con- |«
tact person. B ]
« 7



/
."{) Workshop 1 Workshop 2 Workshop 3
S AT (e (i ey
Procedure to be followed by facilitator: (Enter date each procegwre is accom-
plished.)
13. Finalize local arrangements (appro-
priate rooms, equipment, etc.) ~/ o e
™
14. Plan workshop activities. ("Intro- ,S
ductory" gection of career Guildanoe .
Facilitator's Handbook will provide ~ \'g
gome additional information. ) Q e
3 e m e e
*15. Inventory Instructional Resource i{ .
Package. (See "Imstructional FRe- “ .
source Package I[nventory" form, page (%\
28, Career Guidance Faetlitator's ?
Handbook. ) . e o
16. Make note of all materials and equip- R
ment needed for workshop and assure 8
availability of such. (See "Materials|
and Equipment Checklist," page 26, Ca-| ¥
reer Guidance Facilitator's llandbook ) ({i ‘
)]
17. Select handouts to be used in workshop| §4
and determine quantity needed. (See ., . £
"Handout Chacklist," pages 27-28, Ca- (é ul
reer Guidance Facilitator's Handbook.) . e~ e
[ ]
18. Prepare_transparencies to be used in
workshop B
% L 4
19. Check to see that all preparation is | ..
completed . N .
)
20. Conduct workshop (all workshops should] § .
be corgzpleted by September 30, 1978). 8, !
During the course of the workshop col-| ‘
lect docuttents i dicated on "Handout | & "
Collec’tt}on Shee . L
21. Have participakts complete "Workshop
- Bvaluation" fo (EV 5, page 48, Cdgf w: .
reer Guidance Facilitator's Handbook) | . -
22. Mail (certzjwd matl--return receipt §
re ed) the following to: ODr. Jan R ”
l,, Principal Investigator, OPT §
‘805 West Penngylvania Avenue,|, 8, | _~
Urbana, Illinoie 61801 (no later than| _ ¢ )
two (23 days after completion of work- (§‘ (
shop): : . N\
.a. "Demograpmc Data for Dwtmct" - '
' form .

L] Y.




)

A ]

Procedure to be followed by facilitator:

Workshop 1 Workshop 2  Workshop 3

Chir G
(Cnter date each procedure is accom-
plished.)

b. "Workshop ParTiyipant Dnformation”
form (1 for each pefson in work-
shop)

c. Handouts collected during each les-| &
A1 handouts| i

_son (as per step 20).

__________ [

should be placed in folders and . | ¥ ,
+ " labeled with the following: ’ s ‘ \
(1) Location o f Site '(\'\‘ )
(1) Date of Workshop o ¢ ‘
(3) Name of Facilitator N . L‘ .
d. "Workshop Fvaluation" (EV 5) forms Eg
(1 per participant) ¥ L o
e. Facilitator's Ancedotal Loy (from i - )
fiwvst contact with local district § . .
to conclusion of workshgp. & —- . S,
. vt
23. Receive debriefing call from OPT . N
Project persbnnel. 5 [// ‘ . )
“W
L]
‘ .
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Appendix C
Counselor Integview Form
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[’ RN
PA T

shop7 . . . .
P ) - L . ' * ﬁ.
4. What have xgg_dbne to 1mp1ement plans outlined dur1ng the workshop? Are these the
goals you 1dent1f1ed in your plan? : K
. ' -
- 5. To whdt extent are the priorities which were identified during the workshop being
' carried ‘out? ) . ) . e T
- . . PR - ‘;«* * « R
. o . ~ ] ] #‘ T - ) )
L _' 6. Was the plan dév‘eloped during the workshop rrea_h'st”ig, . . ' .
E . . » ' ‘l k3 ; - A : o Ca & . ° T ] : . ¢
. ? « ’ . . ’ - . v .I. ¢ t %} )
. . .‘ L ‘.‘ - . v
T . X i ¢ . 4 - L4
©1.. How have the planning activities varied from thgﬁd¥igiﬁa1 design?
8 DU - ’ : a . .
) " : e S Y , .
a "u" [ 4 : [N
) E . N # | -
8; Are these act1v1ties part of a systemat1c p1an submitted for approva to the princi-
- ° Ral, superintendent, or sch601 board? - . . -
! . | ‘ C. . . E
- ’ : B ¥ . ' 4 i . - ’ o © e ot
" T . 9 u L |
. . A . 8.? /
.o ‘ - h . > 'Y [Wie PR o
e S ) ) N

. . ' Counselor Interview

Grade Level Responsibilities

“Interviewer(s)

Cnink back Lo the PAGE D ok /u‘” the tlu'u' arcas of prioritics that were determined,

ol the plans that were developed o [ loment those prioritice.  (May hape to wse HO LS

ag a e freshere) . \ ] N R

1. Prior to the workshop,uwhat previous career guidance efforts had you been involved

in? . .
¢+ \‘ /
- ‘su). ©
2. What were'yogr reasons for participating in”the PAGK 2 workshop? .

L.

K

3. Do you have d1rect respons1b111t1es for any of the plans outl1ned dur1ng the work-

N
N



..‘"f

10.

11.

Have. there been any barriers to implementing the plan?
~
Are these temporary barriers that can be overcome?
!
L]
Y - N

Has your district made a decision on a systematic plan relative to implementation
of caveer guidance/career education at the various levels (infusion, separate class,
career resource centef)? ~ : : \
. “ ’
. J
/

Has the,district approved a K-12 (7-9) plan for career guidance?

v < ' ) -

13. What resqurces do you have available to gé&ist with program implementatibn (human
- or material)? ) - <
[ P ' . ' )
A& ) -, e
14. As you erve, are the varfous groups (administrators, community, teachers,
parents) ¢ ing out the responsibilities assigned to them in the program plan?
[ _‘ Y 7
* 15. Has the attitude foward career éuidance’%hanged in your school/district since the
workshop? Among the participants? Is the relationship between the school~qnd com-
muntty any differeit? If so, hqg?has it changed? .
et ' <+
‘ » L
. . » - i
: ’ 3 - A
Q TN - '

What is the attitude of your 9§sfrict and fellow Cfunselors toward career.guigance?‘

A

o .
L .
.

17. Has the workshop elevated the activities of the overall guidance program? In what
ways? . “. ' ‘ ' . ;
. o A
\ u . - ’ L4 : ‘ . . .
\}”-‘ ‘ . .“ * S " <. 1 r‘ \
18. 'What has been done to attath career guidance.top.'the tdtal guidance program?
7. o ' ' - ‘ v ..
.. . ' .
Lo . v l ) '
o . | . e v
\:/‘ o . - g / | ] r
\ C T, .96 « .
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| . N

19. What has heen the invalvement at quidance persannel wha were nat invalved in the
wmz«‘ op Naward carrying out the activities autlined®in the prapased plan?

20. Do you knaw of any activities accurring as an autgrowth of the workshop in the
elementary school(s)? Junior high school{s)?  Senior high scheol(s)?

3

P

21. What was the general feeling of the warkshap participants (‘on(‘orr‘fnq the PAGL 2
planning approach?

- L]
.

227, What did you feel were the.stronger features ot _the workshop?

\
23. How does this approach compé?evio other staff development workshops you have .
attended? .
. . L]
Y

Y -, ~ , “

24. Were there any features of the workshop that youﬁmgu}d like to see improved? ' If so, '
° “what are they-and how might they be improved? ). . .

~

.;' . . /

- 25. What did the PAGE 2 planning activity do for your local district? What one uniqu@®.
thing occurred as a result of this activity? , '
. _ . ¢
. . -
26. Would you recommend the PAGE 2,p1anniqe approgch to another district? Even though
_you might not have had an opportunity %o explore the Facilitator's Handbook con- ‘
tairfing all the worKshop procedures, lessons, and handout masters, do you fe€él you i
- . could conduct a PAGE-2 workshop giyen &he «instructioghl materials? If not, what AP
additional assistiyhce would you need? o . ' ’ .
r . ' ‘ ) - v ,
B ‘ _ . v ) .

' * N .
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