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NORTHWEST REGIONAL EDUCATIONAL LABORATORY

The mission of the Northwest Regional Educational Laboratory (NWREL) 1is to
ansint education, novernment, community agencies, husinesns and labor in
bringing about improvement in educational programa and processas. NWREL
Serves 2 region that includes Oregon, Washington, Alaska, Hawaii, ldaho and
Montana, along with the territories of American Samoa and Guam.

EDUCATION AND WORK PROGRAM
The mission of NWRERL's BEducation and Work Program is to conduct research,
d\vclopmcnt, evaluation, training, technical assistance and dissemination
activities that help agencies and institutions concerned with the worlds of
education and work to improve processed and bring about equity in
transitions between school and work for persons of all ages.

Objectives of 1980 efforts include the following:.

e Adaptation of proven expariential interventions with persons facing
eunusual transition and equity problems, ¢.9., disadvantaged youth,
migrants, young women, gid-caraer adults, the gifted and talented

¢ Research to determine characteristics of successful experiential

programs ., a .
. Development of manuals and handbooks to provide information .to
practitioners : . N ‘

-

e Strinéthcning career education practices at the local level by
referring trained educational consul tants

¢ Development of strategiea to help practitioners make effective use
of information about career education programs and practices

e Research and training related to improving collaboration amang
school districts, CETA, business and the community ., A

e Evaluation and technical assistance to State Advisory bouncilc on
Vocational Education « ] ) !

For information about training apd technical assistance sexvices available
from the Education and Work Program, contact: :

Larry McClure, Director
Education and Work Program
(503) 248-6891 '

p

-

Northwest Regiohal Educational Laboratory ' PO
710 5.W. second Avenue, Portland, Oregon 97204

This Yxeport is published by thﬁ Northwest Regional Educational tabdratory,
private nonprofit corpofation. ..The work contained herein has been
/developed pursuant to Grant MNIE-G-78-0206 with the National Institute of
Bducation, Dapartment of Health, Education, Welfare. The opinions ; g
expressed in this publication do not necessarily reflect the.position or -
policy of the National Institute of ‘Educatjon and no official 'endorsement
by the Ipsti;uté should be inferred. )
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' © "EXECUTIVE SUMMARY

Iptroduction ’

' . . ¢ -4
This report describes and summarizes findings of those activities funded
—by‘the National Institute of Education and conducted by the Northwest

Regional Educational Laboratory (NWREL) Education and Work Program during

the 1978-79 Year. The report focuses on findings from: 1) state .—_

, strategy activities associated with NWREL's Experlence-Based Career

% ’

Education (EBCE), 2) adaptations of EBCE for migrant yduth, J)
'adaptations of EBCE for gifted and talented junior high school students,

-~ 4) adaptations of EBCE for adults and 5) NWREL's experiential learning

L d

studies.) S . '

«

y Description of EBCE s

-

Experience-Based Career Educatidon is "an operafiqnal expression of the

- v

convictian that a comptehensive curriculum exists outside the walls of .

\ -~ ' . .
the school. It assumes that the educational environment can be ’

restructured to take maximum advantage of both, the value of direct
\ .
. - :

! experience and the special capabilities of community ;nstitution§ in

- ﬁelping young people prepare for adult responsibilities,"*

-

[ ~ .

» . . 4

*Hagans, Rex W. "What i3 Experience-Based Career Education?" Illinois
Career Education Journal, Spring, 1976, 33:6-10.

(3
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‘5 primary goal of tﬁe EBCQ program ﬁas béen to integrate a student's . ~
exploration of various careers with‘the acquisition of cognigive,
interéersonal and atfective skills thrquh a series of planned

experlences with identified learning outcomes.” Individual students

are encouraged to assume .responsibility for their own learning.
’ k] .

, : Four'charactqristics..taken together, make EBUE different from other

alternative or career education programs:

N
. 1. The learning program evolves from édult activities in the
community. It is reasoned that learning aqéivities based
s - directly on adult tasks and.roles in the community will be
. recognizéd as more.reievant by young persons pfeparing for the f"l;///

transition* to adulthood.
2. The program is-bpsed on experiential }éarning, actively

involJing stua;nts'in the Haiiy wérk of community Iifé; Th;s-
. ' ‘ . "hands-on" approach to léafﬁing, long recoénized as ;n effectiQe

-

ledrning strategy, is an important feature of a comprehensive

L .
: ERCE program. ) . ; f\

ir_712-page pragram overview of EBCE is available by writing to Education
and Work Program, NWREL, 710 S. W. Second Avenue, . Portland,
- Oregon 97204. This overview describes what is unique about EBCE what
. students learn, how they learn and how EBCE relates to the employers and
. _ the,community . o . -




Ay

3. The EBCE Curriculum t; fully integrated. Salespersons do not
break down salé; presentations into isolated components of
grammar ,. vocabulary or pyschology. Similarly, EBCE applies no
artificial distinctiong améng the curricular discfplinys. '

4. EBCE is fully individualized. The‘learn;nq goals-and strategies
are varied to meet the needs, interests‘qnd abilities of ‘each

student.

State Strategies ' 3

' . : " )
A summary of NWREL's three-year effort to establish EBCE networks in

»

4

several_aﬁéte; is preéented here. An analysik of the'different .

w

approaches used by separate states and the effectivenegs of the networks

is contained in a Separate ,publication entitled "Making An' Educational

Innovation Stick: Building State.Networks to,Support Experience-Based.

. prifiary Laboratory for offering EBCE\tebhnical assistance during the

-

Career Education." |

Y
)

Four states—~IllinQis, Nevada, Texas and Wyoming--selected NWﬁEL as the

[S

first round of NIE Eﬁnding of states in 1976. The second Yound of

selecting states for networking consisted of those receiving free

: % * , :
technical and traiping assistance from NWREL but no direct funds from

NIE. QOldraQO,ﬁidaho and Oregon beéame NWREL's second round states. In

N -

addition, a grassfoots EBCE network in Michigan drew without formal
recognition or support from NIE. The documentation of NWREL mctivities

in these states and a éummary high;ighting the approaches used in each

AN

¢

state appear in Section III of this‘report.

-
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Addptation of EBCE for migrant youth

In 1978-79 NWREL attemptéd to help meet the needs of migrant youth by
-developing a secondary. program built-upon the cha;acteristics'and
env}rbnmenf of migrants and to explore the development of a Secohdary

educational delivery system that would be more consistent between school
. .
districts, / -

~

With a modest funding from NIE, NWREL began work in February, 1978 to

disseminate EBCE for migr;;b~stddent'use. ‘General'mailings to all state
- 4 ) . .
migrant directors were sent, with information about EBCE, and some

district directors who expressed an interest received telephone calls and

) A\
personal visits.

‘ -

. These early_;fforts regaulted in two pilot projects: the first in
Mission, Texas and the second in Yakima, Washington. Staff in both
projects had been specially trained and had axperience working

with migrant youth. It was felt that although migrant youth have unique

- -

. - ) ‘ .
- : PbelemS due to their mobility and economic¢ situations, EBCE would add
new meaning to the educational process.
Decision-makers in the Texas and Waéhington pilot programs sought ways to

"blend migrant youths' needs in life skills, soéial development and career
. ’

knowledge with real life expertences'via hands-on activities wherever

-
pecple were working and real work was going on. By providing migrant -

youth with these cumulative experiences in a variety of everyday work

settings, the pilot tests sought to heip migrant youth (a) know

themselves better by refining their interests, abilities qnd values to

develop realistic and obtainable career and life'goqls; (b) understaﬁd

~
A ! . -
- .




that they have personal power and can have a control over their lives,

(¢) build the decision-making skills needed to put what they have learned

T

together with what they want to do, (d) learn that basic gkills in
written ahd oral communications and mathematics are essential for
accomplishing their career and personal goals, (e)-gain a broad

understanding of' the world of work—-its relevancies, rewards and

‘et L)

shortcomings--by learning what they could expect from it and what it
would require of them anﬁ'(f) discover that the adult world is not simply

an establishment“ but is made up of many different pebple with their own

goals, values and personal ch)racterlgtlcg.

The* 1978-79 school year marks the first year of NWREL's pilot testing of
: J

the adaptatioh of the Experience-Based Caréer Education pré8ject with

migrant -students. The data contained in this report need to be regarded
as preliminary since the Mission Texas project was in its very first year

of operatiof and full year data are available on only eleven students:

-
v

Misgion, Texas has been the first‘project to adapt Ekperience-Based

Career Education to the needs of migrant youth.

-

The statements that follow summarize findings from the Eirst-yeér
T . ‘ . /
evaluation of the Mission Texas Migrant EBCE program. l

1. Mission Texas has initiated a high fidelity 'NWREL Experience-

Based Career Education.program designed to meet the needs of

L

migrant. youth. They have received training and technical

assistance E}om NWREL to help implement their program.

~



2. Interviews with EBCE case gtudy students indicate that they
. * feel they have greater choice, are more involved and have

more responsibility in EBCE than in their reguldr school

program. .

~

3. Students did not show a significant change in theitr attitudes

* toward the codcepts of "me"”, "school®, "work", "adults” or

EBCE.

4. On the student End-of-Project Questionnaire in Mgy, only two

-

of 10 students indicatell they had never observed or worked at
> 4 J ]

-

,/ one or two jobs they said they would like to hold after

completihg their edgcation. At the beginning of the program

14 of the 17 students indicated they had never done so. Thus
k

EBCE gave students a chance to obgerve or work in potential
. A
‘careers of interest that they otherwise would nat have had

Y

the chance to do. About half of the EBCE students changed career
{ ' . . .
preferences as a result of participation. in EBCE. In May, however,

-~

. ‘ three of the 11 students indicated thdy did not know where to

1

begin in preparing for and entering a, job they would most like

to hold after graduation, six said they had some idea, but only

\

L two felt the steéeps were quite clear. This pattern was ‘quite

similar to that-ih October thus suggesting that students were
. \ . - ‘
exposed,to‘varipus'careers but not helped much in understanding

how to prepare for a job of interest to them. o




motivated to learn in EBCE than in the regular high school program

I ¢

. When asked to rate the oveéall quality of the EBCE program in May,

nine students rated it excellent or good and two gave it an average
) ,

‘ratinq. None rated it poor. Eight of 11 students felt more . !

-~

and nore¢ felt less motivated to learn“

A basic skills objective of the Mission EBCE- project was that

. students would do at least as well as comparison group students

N

even thouqh thexzspent up to half of their time in the community
Pre- and posttest data indicated that, although the comparlson

group had higher scores at the beginning of the year, there was no
significant difference in growth'fn scores betweeny the two groups.

»

In essence, students stayed at the same levels in basic skills . iﬁ

-

throughout the year.
EBCE students made a statistioally'significaﬁt gain in GPA over the S,
prior year. It increased from 79.8 to 83.3.

Students completed 97 percent of the required career explorations,

t

93 percent of the competencies and 91 péroent of the Btudent
projects. This indicates that students were complying with thé’u -

work expectations of the project. N .

Parents felt quite positive about éBCﬁ ano theirfson}or daughter's

participation in the prog:am The only weakness in EBCE identified

by mbre than a single parent (in this case by three parents out of

! : J
nipe) was lack of variety of job gites to meet’ students' interest.

Strengths in EBCE identified by over half of the parents were 1)

students learn about ‘"real life" situations and responsibility,'Z) : s

quality of staff, 3) students learn about a variety'of caréers and
{ - : : : '
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. -

. " 4(;Efug?ﬁts gain experience in wogking with adults. Positive
\ ta . , a

\\ b - - -
shanges notel-<Qhyover half of the parents in their son or daughter

that they felt wer

L) rtieipating in EBCE were 1)
bet ter abie4¢o relate to others( 2) greater self-confidence and 3)
v mofe realistic attitudes'ioward 1i and work. No negative changes

-

e were. noted by,mbre than-a single parent. .-

H

10. On the~Emplqyer.Opin#op Survey, of‘24 employers, évgry one
Lndlc%}ed they plag to continue partiéipating i; the EBCE program *°
next year. Reasons qited most ffeéuently werg 1) tpe program is
wérthwﬁilg, 2) my participatioh is a community service and 3) I
liké the people involved. Strengths of EBCE cited by at‘least half

) of the émployers w;re 1) students legrn_abéut a variety 6f careeré,.
2) students learn about “reﬁl life" sipﬁations and 3) students géin

R : experience in working wifﬁ adults.*‘Weaknesses in éBCE identified

by a quarter or more employ;rs were 1) students not receiving

sufficient training (38 percent) and 2) lgck‘of_ﬁéedbaqk'abbut

'\ students (29 percent;. Employers want better feedback abpug their

v

own effectiveness with students at\%heir site and about what

happens to these students after they leave the site. A

- r

Adaptation éf EBCE for Gifted and Talented Youth
Gifted and talented youth have unique needs for educatiohal programs that

o will éha}lenge'gheir full ability and creativity. While there are many
o N -
S proggams in.the ‘elementary years to address such concerns, junior and

P ' senior high gifted programs are few in number. Our two field 'sites using
*,. EBCE.for gifted and. talehted junior high youth--Jefferson County,

. . ' Colorado and North Clackimas,‘Oregén--a;e_proving that the concept works

\

yooN

Q ,_f‘ . oot ‘ »l 13
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with this age group even as goals and objectives encompass far more than

career development and life skills. ) \

' ]

Exploring Careers in th&vcbmhunity fﬁr_Gifted‘and Talented

The Exploring Careers.@n the‘Commﬁnity ?or Gifted and Talented (ECC/GT)
'"progrﬁ; model is based on the No?thwest Regionai Educational Laboratory-
(NWREL) Experieéce-Based Car eer Eduéation (EBCE) model, hodified for use |,
" in Jefferson éount%as.Explorihg Careers in the Community (éCC} and then
fur ther adipted to megt the needs of gifted/talented students at both the
‘Jjunior and seniorfhigh levels. It i§ individualized and emphasize§
experience based, performakce based learning.

¢
. The ECC/GT program is designed as an eighteen-week model; students spend

z,.

paftial days in two to five hour blocks schedqied into the pfogram for. '
one éemeste; or two quartgfﬁ._ However , the model is ;ntended to be
flex;ble enough ;6 allow incorpo;ation into ah& school based on
individual building needs and considerations. Students are awar ded
career education and Jcaqemfc credit,'uéualiy ianguage Arts~andi6ng other
depegdinq upon the subject area certification of teachers involved.

The ECC/GT program is process as well as content oriented. A major

emphasis is the dévelopmeht and.application of higher leyel thinking

skills and creative/divergent prdblem solving skills. These processes '

are -practiced and applied through all of the learning strategies. “Also, -

'thg development of independence, responsibility and time

manaéEment/organization is fostered wiqhih the'program.

- -

*
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NWREL's role in the junior high school ECC/GT program for 1978-79 was to

provide technical assistance and evaluation. The evaluation for this

second year of progrem operation focused on student selection strategies,

student learning outcomes, for 50 ECC/GT and comparison group students,

~

and program outcomes. A separate report containing the detailed program

description, evaluation procedures and findings was prepared by NWREL for

Jefferson County, Colorado and is available from that school distric;.

-

Listed below are the highlights of the student And program outcomes.

L

.-

- Student Outcomes

ECC/GT students maintained their basic skills level while
participating in the program.

e Most ECC/GT students achieved the career education goals of the
program. .
° Participants' confidence in their use of oral communication is’
improved by the ECC/GT program ' .
) There was no evidence to suggest that partxglpants'
self-confidence was enhanced more by participdtion in ECC/GT
than in the reqular GT programs. .
Program Out comes . . .
o The ECC/GT program is seen as accomplighing the primary goalss of
¢ helping students to explore and learn about .a variety of careers
and to understand the requirements of career entry
° The junibr'high ECC/GT program was perceived positively by

10

parents and students as having fewer difficulties tpgn in the -
first year's evaluation.. Areas continuing to need ptogram
attention include recruitment and orientation of community .-
instructors, transportation to comm¢nity sites, variety of
community sites and decrease in the amount of n0nchallenging or
repetitive "busy" work assigned students.

!

»



Learning in the Community

The 1978-79 North Clackamas Learning in the Community (LINC) Junior High
Gifted and Talented program operated on an eight-week period with
students participating one full day per week. Students From each of the

_four junior high schools were involved and met together for the weekly

)

LINC sessions. Program activities included small gcbup and individual

career explorations, étudent journals, individual_and(sma;l group

’

¢ . . . . -
projects as well as large and small group activities in such areas as
higher level thinking skills, critical thinking, group. process and ’

sel f-awareness,

- {

. The first-year "evaluation was primarily focused on program implementation

and operation with student outcomes a secondary concern. During.the

o

. - v 5
first two years. of 2 project, it is of primary importance to agsess the
feasibility of any new programmatic ;odel. Preliminary findings for the

first year are listed below.
® Considering the limited program contact students made
. considerable progress in the career education objectives.

/

~

[ 4

° Affective objectives were not measurably affected by the program.
° Student selection criteria did not correlategﬁgll with each
other or with the %?ree outcome measures. .
® Parents, students, staff and community instructors were Yoo
generally quite pogsitive about the LINC program, while .
recognizing the need to make changes in the future. Areas which ¢
were indicated to be major strengths were.the opportunity to get
into and become aware of the "real world" and to learn about a
variety of careers. Areas which were .pefceived to be program *
weaknesses were 1) the need for recruitment and orientation of a
greater variety of community sites, advance information to

- ~ students and parents concetning program goals and expectations, "
the amount of paperwork and the time~configuration of the
. . program. ' '

~

N . . \



Out-of-School Adults

o . NWREL's Out-of-School Adult work focused around development and
N . implementation of a pilot version of a program entitled “Career

“

Redirections for Adults" (CRA) operated at Western NeVada Community

Collnge (WNCC), Carson City, Nevada.

The evaluatioh was designed primérily tqlq?taih oﬁtcbme,data as well as

¢

biographical information to assist Educ%Fio and Work staff in forming

-the basis.for researching the needs of[véri us categories 66 add}ts.l

Outcome Adata ;ere obtained from adﬁini?@ra éon of pre- ;nd posttest
questionnaires. 1In addition, th; partici nt questionnaires sought
feeéback regarding the strengths and weaknesses of.the CRA program. Only
a‘swall‘nUmber of‘pafticipants were inv?ﬁved in thé evaluatton (eight
responded to both the p;e- and post%esgisections oﬁ‘the program
evaluation questionnai;e), which_limit: the geﬁeralizations!that can‘be

made. -

- The results ,of this evaluation shOu;a efcourage further revision and

implementation of a more comprehensfive and lénger program. The following

b Y

. cpnclusions‘may be drawn f;ém the FNCC data:
D < e  Participants gained dramjtically in confdence as to theit
: ability to do career plapining.- This is a very encouraging
finding for such a shortj-term effort. .
° There appear to have be n differences by sex and age groups in

terms of many of the outcome variables studied. This tends to
‘confirm the program's eed to be. individualized. These types of
differences also suggept further study of demographic vdriables
to determine the areas/ in which adults with various '
characteristics havefyarticular needs that should be'addrﬁssed.

occurred on any of the outc®me measures.
" «This is not a surprifing finding, since the program was -of short
"duration. Based on this and comments by participants and staff,
the CRA program shoyld be lengthened to allow especially for
. individual .career ekploration and internships.

. Little pre/post changh

12




(3]

) and "indicated they had benefilted from a number of the career

® ~ Participants were generally thusjastic ‘about the CRA program
plannirg ‘activities. 3;

] ’ _ ' 3

Experiential L'earning Studies ‘ Y

One “important experient}al learning study completed this year-bf NWREL
focdaed on attempting to learnﬁmore about the factors that distinguish
excellent learning experiences for youth versus those that lead to little
| or no 1earn1ng This study was based on a sutvey of over 1000 high
school sophomores, juniors and seniors from 28 states involved in all
four versions of EBCE. The'questionnaire reflected various propositxons

from social learnlng theory and attended to the perceived importance of -

L3

factors such as mode11ng, reinforcement by employers and the 1ntr1nsic
1nterest of)the~work tasks. In addition to- d1scuss1ng the Elndlngs, this
study suggests 1mplications for program design, community resource
persons and for future research. Listed below. are the major findings:

At sites judged by respondents as providing rich learning experiences—~

K Respondents more often learn: job specific skills, including use
of tools or equipment and gain specific knowledge of how the job
Operates through hands-on experiences.

7/

o Respondents-more often describe the people they work with as
heloful and friendly.

[ Respondonts generally work closely with more than one person and
form a good close personal relatlonship with at least one- person
with whom they work closely.

° Tasks done by students are more often judged to have high or
moderate levels of respon31b111ty and are perceived by students
to be challenging.

At sites judged by respondents as providing little or no learning

experiences-— - ~

o Respondents learned the same things as at high leagning sites,
but such l®arning was reported by only half as many students as
was, reported for high learning sites, '

13
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® One third of the respondents reported having no tasks to do, or
" only irrelevant ones.

) On the averLge, respondents spent only half as much time as at
high learning sites.

. Roapondents attributed little or ro learning to bosing tasks,
and no opportunities to apply learning to new things, to explore
other areas of interest or to try out the work themselves.

*
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SECTION I --

J . . INTR(;D‘)CTION
?his EdJcation and Work Program Year-End Report Technical Summary of PFY
1979 Activities and Evaluation Findipgs has been prepared by the
Education and work Proqram of the Nort@west Regional Educational
Laboratory (NWREL) to,summarize_work éerférmed under cont}act with the
National Institute of Education. ‘The report has been prepared for,
educational policy-makers, researchers and educatiofial practitionérs: In
many cases, this report qpntains a summary of evaluation or research

teports that have been published separately.

. Segtion IT of rhis report contains an overview of Education and Work
"Program accomplishments for the year written by Larry MéClure,.Proéram
Director, A_Summary of NWREL activities in Eoetgring EBCE state
strategies appears in Segtion III. Over tﬁe past seven-years NWREL, in
conjunction yith threé other regional edﬁcational laboratories and the
N;tioﬁal Inétitute of Education, has, been active in the development,
testing and dissemination of a comprehensive alternative education E
.program.for secondary stpdénts,called:Experience-Basgd Career Education _
(ﬁBCE)i During the past year NWREL has adapted the basic principles of
this program to fit the needs of various special populations. Sections
IV, V and VI describe lour adaptatlons of EBCE for migrant youth; gifted :
and talented junior high school students and for adults. Section VII
describes the research done in experiential learning and reports
preliminary findings of a study investigating the ﬁfctors that

distinguish excellent from poor learning éxperiences at employer/

community sites.

' 2_'0 _ ' 15
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SECTION II -

OVERVIEW OF EDUCATION AND
WORK PROGRAM: ACCOMPLISHMENTS

>

The ‘three work compdnents outlined in our Technical Proposgl of April 14,

1978, are (1) Eioerience-Based bareer Education, (2) Transition and
. . _ X
Equity for Special S;oups, and (3) Extended Learning. Accomplishmentse

for the period of June 1, 1978 to November .30, 1979 will -be briefly

v

‘described in terms of specific activities in each component.

Deliverableg or products assqQciated with each activity are referenced

" following each-de$cribtion and are available on request.
- i

Iy

Component I: Experience-Based Career Education

The objectlve of this component was to refine and evaluate the ab111ty of
States to sustain EBCE by building on the validated maturify of
demonstration programs at the local level. This goal was accomplished as
planned, with EBCE networks in place in the following.states-where our
Laboratory either had the "lead" responsibility or shared that

resgonsibility with Far West_Laboratory for Educatibnal Research and

Development (FWL) or Research for Better Schools (RBS)

~

Lead Responsibility -  Shared Responsibility « -
oo . . Colorado ‘ : - Slabama'h Texas
- Iéaﬁo ' ! - . Illlnois | Wyoming
Oregon : " Nevada

hY ) ' 1 .
In theSe states there . typically is at least one demonstration program . -~
\ : where ' interested visitors may ‘obgetve EBCE in operation. A number of

¢

individuals at the state, local or intermediate_or higher education

e N o Y ] | R
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A}
' [evels have also been certified to train others in various aspecté of
) .
EBCE, Our é}ﬁginal notion that no one dgsign or model for an EBCE State
Strategy cefild be.mandated held true. Each of the above states where our

Lab had some leadership and participation has impiementéd a design that
» : :

is unique for their setting. EWven as federal support expired for

~

Illinois, Nevada, Te§gs and Wyoming, there has beeﬁ-enough ingstitutional-
ization so as to keep the EBCE flag raised high. And for a state like

- “Colorado that received no NIE funds, EBCE is now an ongoing respdnsi-

bility of a state agency staff person. Indeed, there has been interest
.Y
from other states<4-in our case, Michigan-~in installing an EBCE state

network like the ones that were part of our FY79 plan.

In the meantime, of course, we have tried to be responsive to external

requests for information about EBCE antf to prohote national networking.

"“The mogt visible example qf this was formation of the National Experience-~

Based Career Education Association (NEBCEA) and the third annual

’

gathering of sites adopting our modél of EBCE. Our Laboratofy was
privileged to have three representatives on the planniny committee for

the Association: Rex Hagans, Bob Blum (on loan from Colorado to direct

!

. : P ' -
our USOE career edufation dissemination project), and Loyd Knudson, a

1

local labqt leader, ﬁﬂagans and Blum now hold seats on the newly
constitu;pd NEBCEA Béﬁrd of Directors. -.The third annual site debriefing

l' \ L ) . '
conference, held near Portland at Vancouver, Washingtén in June, at no

'cost to this grant, brought together pérsons from our EBCE sites qsross
the nation. This occasion was valuable not only for- information-

sharing and seeing oldffriends but for data gathering Eér our

| experiential learning research.

o | .
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Our capacity to continue fostering the spread of EBCE was also.greatly
enhanced by a USOE contract we acquired in FY78 to become a quelopef—'
Demonstrator site as part of the National Diffusion Network. We were

able to respond to many more requests with those additignél resources.

PRODUCT OF THIS ACTIVI{Y: -State Strategy guidelines that suggest to
other. states how :they might approacﬁ EBCE networking. $hese selected
case studies and overall recomméndations‘have imp¥ications for
dissemination of other educational innovations as.well.

@ \ '

“Component II: Transition and Equity for Special Groups

v

The purpose of this éomponent'was to validate the ability of proven
ei%erientiai'delivery systems to help individuals who have traditionally
not enjo?ed equal accéss to education and/or employment opportunities
‘acquire dkills that enhancé éducation and work transition. Qur work

focused on the following special groups:

~
A. Disadvantaged youth ©
B. Migrant youth .
e
C. Out-of-school adults
i\ A. Disadvantaged Youth '

The disadvantaged youth activity has concehtrated on ways EBCE type
stratégies can be adapted to the needs of economichlly disadvaAtaged
youth who are bging served in formal education settings. One area of
high'i;terest has been the career development éf young women who are
interested in pursuing nontraditional careers. The field;site-for this
activity is located in eight Portland high schools, with operational

funding provided by the Laboratory through a contract with the)U.S.

/
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Department of Labor.&)WOrkiﬁé w}?h Portland school staff, we have adapted
both in- and out-of-school EBCE-type activities for some 120 youné women

who elected to participate.. THhis project, which gﬁew out of an earlier
collaboration with the Portland schools on creation of a career .

development plan for CETA-qualified youth and eventually all secondary

)
students, is slated to continue through the 1979-80 school year, with an
intensive follow-up extending through March, 1981. We'expect some

"valuable data to emerge.

A 'second field site for this activity was the Portland Job Corps Center,
where the.emphasis was on adaption of the EBCE career exploration process
to the mid-training phase of the agri-business cluster. Our goal to

°

ascertain the extent to which experiential strategies caﬁ bﬁ'used‘with _- TN
'CETA-qualified youth was further accomplished by a field site'comprised
of Eeservation—baseq Indian youth‘in Warm Springs, Oregon. This.projeét N
in’Central Oregon i;'funded by, Youthwork, Inc., and gives us access bp;h

. to staff and partiéipanta for technical assistance in EBCE adaption and

evaluation of results,

ﬁRODUCT.OF THIS ACTIVITY: Our guidebook for ‘decision-makers in programs
serving CETA-qualified youth describes critical issUEé in LEA/CETA
'collaQoration that experiential strategies adapted by NwREL address. For
each element a definition-of our approach is'provided, followed by a
b;ief historical perspective, an analysis of whaﬁ we, are learnindg, and
-recommendations that policymakers and system op;rators ;hould consider.
Perhaps more importantly for us, this guideboqk will suggest emphasis

BAY

areas of research during FY80-82..

i
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' .B. Migrant Youth

Migrant youth who either follow the crops or who are “"settled out" now in

' - local communities.have been recogriized as a population with needs for
targeted supplomcntar? learning agsistance. This was our second yeaf in
~an effort to adapt EBCE technologies to secondary aged migrant youth. Wé
\ N

were pleased to see a very successful pilot program for migrant youth in

the largest "sending"” state-—-Texas

-finalize with positive results. This
 Mission, Texas field site was a firpt effort to determine if 'EBCE would
capture the fancy of traditionally rop—out-proﬁe middle and senior high

school level migrants who typically \eave the Rio Grande Valley in April

to return in October. We also saw thd shaky beginning of an anchor

program in Yakima, Washington; however, personnel problems at that site

overshadowed an effective test of EBCE s:fatégies'there. To reach toward %
- S
our intended goal of.-an interstate network which would foster the

transfer of credits as students move from shate to state,'bur efforts
i . - .

concentrated on sharing infqrmation about EB between and among fedefal,

-

state and iocal.agencies concerned with migrank education. Indeed, 12

Western Stream states attempted to .secure fundi for a joint project

from the U.S. Department of Labor (Youthwork). While that venture did
3

not prove successful, we now feel that grassrootg support can be

e
coalesced for an interstate venture., There is a distinct possibility -

that USOE funds would support such amr interstate linkage. ining1FY86 we
shall actively pursue this possibili&y,for a field site network so. as to
"piggyback" our reseafch. However, an interstate pr6gram to serve mobile

migrant youth that we forecast at the beginning of this grant period
. - »

remains only S design on paper. @
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PRODUCT-OF THIS ACTIVITY: A status report of interagency migrant

\ .
adaptation activities is included in this "Technical ‘Summary of FY79

Activities and Evaluation Findings." ) .
. '

C. Out-of«School Adults v

Our out-of— hool adults activity benefited considerably from our field’

site/a\\ﬁggifln Nevada Pommunity College in Carson City, wheré staff

ly e . -

there operated a Career Redirections for Adults project which has helped

LEN

us understand a great.deal more about the career development and learning .

"needs of adults. In this project, persons participated in a

multi—sqhsion, no—fee, independent~study, self-analysis and planning set -

of ‘activities supplemented by group counseling. Exploratory experience

at community sites was inéluded,

3

Addit%onally, separate contracts in Alaska aimed at the education.and
occupatiohal needs of adolts have been a vital pasrt of our NIE wor k as
well. One contract with the Alaska State Department of Education was a
feasibility study and prototype occupational axploration and preparation
access system for tﬁtal areas. ' The second was a contract to assiet-in a
detailed“inventory and analysis ;} educational and training opportunities

w _
in the KenLi region. In both cases, findings have been useful in shaping

research questions for FY 80- §2. o . .

v
>

PROﬁ%CT OF THIS ACTIVITY: A teport on aur out-of-school adults project

details FY7§ activities and a companioﬁ noteEook of sample materials for

adult career redirection comprise the deliverables for this work unit.

-
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Component I1I: Extended Learning .

’ The objectfve of this cluster of activities was to identify the essential
factors of, and options evailable thrbd%h, community-based experiential

education and to use these strategies effectively in programs where
/
N . /
' © students and teachers alike seek to extend learning beyond classroom

walls,

. ' Our thrusts ‘ln this component were several:
A. To conduct research on experiential learning

‘B. To test the effectiveness of experiential learning with
gifted and talented youth

C. To develop and €ield test strategies for teacher
. preparation programs interested in adapting experiential
~» learning into ex1st1ng curricula
p. To develop ‘the framework for a regional information A
exchange on experiential learning

A. Research on Experiential Learning
This activity had several interesting facets, all of which were pointing

toward concentrated research in FY80-82.  Our panel of consultants, whose

» “ , ~

own research and involvement in experiential,gearning is substantial

: provided valuable guidance. With their advice we were able to focus on

D : - .

instrumentation needs and common elements of experientiaI learning and

.then search for clarification of these research questions ‘in progfams

serving several hundred young people en totum. Our collaboration

. invglved:eugh.programs as Foxfire (cultural journeiiém), the Center for
. . e :

Research in Vocatiohal Edqcetion, and the Boy Scouts of America. We

‘chose \not to hold & national conference on the impacts of experiential
e - - - ’ : _ .
learning but. to make presentations at national meetings of people with

23
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"Like minds" and to publish journal articles that help advance the
state~of-the-art (see {nformation exchange section for more details).
PRODUCT OF THIS ACTIVITY: Status of our research on experiential

( learning is contained inthis "Technical Summary of FY79 Activities and

- Evaluation Findings."

B. Gifted and Talented Youth

* ' Giféﬁd and talented youth have unique needs, beginning with

. . _ . (
identification of those young people with particular talents, and the

gifted who need special nurturing. While ﬁhere are many prdqrams in the
elementary years to @ddress such concerns, junior and senior high gifted

_programs are few in number. Our two field sites using EBCE for gifted

and talented junior high yquth--Jefferson County, Colorado and North

Clackamas, Oregon--are proving that the-concept works with this age group

~

-evEn as goals and quectives encompass far more than career development
and life gskills. Each of these tyo'programsvis'unusual in its
constryction, particularly when cbmpared with our oE{gLnal EBCE site in

Tigard where the first strategies were developed. 'We shall continué our

. . hY
research on these adaptations of EBCE for .talented and gifted learners as\

' ' part of-our "Exceptional Youth" activity in FY80-82.

"

f

\ )

PRODUCT_OF THIS ACTIVITY: "Final Evaluation Report--Jeffco Gifted and

.

Talented Programﬁand'"Technii;} Summary of FY79 Activities and Evaluation

Eindings." ‘ ' . .

.2 »
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C. Teacher Preparation in Experiential Learning

Our teacher preparation activity has demonstrated how pre- and inservige

teacher education programs can utilize experiential learning strategies
ag a tool for effective teaching. Working with college programs in
Oregon, Idaho and Montana, we were able to encourage application qf EBCE

strategies both as a separate course of study or workshop, as well as a

thorough infusion of exper iential strategies into existing coursework.
p .

In a collaborative project with Portland Pyblic Schools, using USOE

w

funds, we designed and tested a six-session workshop aimed at K-12
teachers, who themselves werr® into the community and examined its

potential as a learning resource. ooV

PRODUCT OF THIS ACTIVITY: A notebook entitled "Teacher Preparation in

' Experiential Bearnino" includes sample syliabi and teaching methods[which

can be used both in college settings as well a$ in school gietrict staff

development programs. \

D. Regional Information Exchange on Experiential Learning

Our regional ihformation exchange was actually a feasibility test and
exploratory venture to assess the need for and alternative 1mplementation
of patterns for such a service. Documentation of what our staff did

during these past 18 months is a strong endorsement of what’ a Reglonal

* .

Exchange can do. There were dozens of presentations at conferences, ‘

articles and news items in journals and newsletters, and hundreds of

written and telephoned.responses to requests for information and -
. ’ &, \ - .

referral. Our Regional Program Advisory Committee has demonstrated’the _
. . - . lv

value of this kind of dialogue. as have our annual EBCE site debriefing

Vi *

R
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conferences (see Coﬁponen; I). As this grant period ends, we are
planhing jointly wiéh Alaska Depagtment“of Education for -a two-week
summer workshop in 1580 to demonstrate how in-depth EBCE training can be
coupled with mére generalized experiential learping stratégies to attract
a broad cross section of K-12 and youth ageﬁcy staff (using Teacher
Preparation strategigs from Activity D above). e are pldhning to
implement the Regional Information Exch;nge in.FY80-82 based on this

exploratory phase.

PRODUCT OF THIS ACTIVITY: "Experiential Learning Information Exchange: - _

Summary of Activities and Outline of Intended Services.“

3



SECTION III

EBCE STATE STRATEGY ACTIVITIES

-

. C

Scope of ‘This Report

November 30, 1979 marks the end of NIE funding for a three-year NWREL
‘eaffort to eetagiish EBCE networks in several states. This report will
Summarize the technical assistance provided by NWREL during FY 79-80 and

Suggest the resulting capacity in each of the targeted states to operate

their EBCE State Strategy.

This report will not attempt tq\analyze the reasons for the differences -
among tne‘states, either in terms of their approaches or the
effectiveness of” the networks. Such an analysis is contained in another
document, the EBCE State Strategy Guidelines Report, to bd gvailable in
the near future.

e

NWREL'S State Strategy Model

NWREL identified seven funct(onS"that need to be performed in order to
have an effective state network that operated independently of Laboratory
assistance: ; -

1. Coordination/leadership of thedstatewide effort

2. Brokerage of the EBCE concept to“interested‘audiences

3. Program planning with districts deciding to adopt or adapt EBCE

4. Staff training and in-service for teachers operating the new EBCE
program

5. Training of consultants/trainers to perform functions thre and
four above.

s

6. Demonstration of EBCE through operating program sites

A}

-

~ 7. Evaluation of state network effor®s and of operating_EBCE programs

s



For three ot.these functiong--coordination/leadership, demoﬂstration and
evaluation--NWREL established no f§rma1 training aﬁd certification
process but assisted in their development with both materials and

rconsul tant asslﬁt;nce. The four remainin§-functiona--brokérage, progr am
planning, staff training and training of consultant/trainers-—-are the
ones_specifie to EBCE.processeQ, program installation and information.
For eagh of these functions NWREL  developed specific Erdining activities,
described in the FBCE Trainer's Handbéok, and a certification process,

A

described in the!document titled "NWREL EBCE Certification Process."

<
Participating States

First-Round State Str&tegy Stategs. States in this category had four

things in.common: they were funded with NIE money.in 1976‘specif;ca11y
to develop a network; their state departments initiated‘%he pianning and
trainingheffort; they :?d a funded coordinator located in the state
department; and they had a‘Qritten plan for EBCE training and

-

dissemination.
\/ -
Four states--IM§inois, Nevada, Texas and Wyoming--selected NWREL as their

lead Lab from among the four Labs offering EBCE technical assistance.

»
-

SeCOndtBound'State Strategy States, States in this catégdry wete
g : .

selected in 1977. They differed from the first round states in these
ways: ‘they received no specific funding to establish a network, but they

did receive from NWREL free technical and training assigtance; their

S

state departments provided support and coordination; coordinators were

-

assigned but *state strategy wag not necessarily their only job p
28 o~ :
. 3 2 - - ) -~



description; written state plans for tr%ininq and dissemination were

required. Colorado, Idaho and Oregop became NWREL'S second-round states.

Unofficial St:::\Strategy State. In Michigan, a grassroots EBCE network

.grew without tormal recognition or support from NIE. This effort will be

included here as an interesting addition to the first- and second-round

States.

First-Round State Strategy States
Illinois : - t

Illinois' state strategy plan was unique among all the NIE state strategy -

L}sfates in {ts emphasis on widespread awareness’over the entire three—year

*

period. In addition, particular attention was paid to orienting
4 » -

,university staff to EBCE's applicability to their education courses and

preparing them as key participants in the statewide. network.

.

As a result, of seven individuals cirtified as NWREL EBCE brokers, six .

are university instructors; a seventh university instructor is an

AN

Experience-Based Learning (FBL) instructor. One of the university people

- who is a broker is also a planner, EBL instructor and trainer of brokers,

_planners and EBL instrugtors. Ahot her 'university broker" is also a
. . o , i
trainer, EBL instructor_aAs trainer of brokers and trainers,

-

NWRELearranged technical assistance'during FY 78-7§ liste™ below,

included a trip by the Colorado state strategy coerdinator who is

-

NWREchertitied in all technical assistance tunctions. N

i -

i . .
- ] . I v - ’;"-’.
i _ o . ST




Type of i Number of

Date Session Audience ays Participants
/3-8 Staff Training State Strategy
: R (Jan Cromwell;. . Coordinator and .
Colorado) . Decatur staff 5 7
8/7 Consultation State Strategy
3 regarding State Coordinator .
Strategy Plan ¢ 1 ‘ v 1 M

Nevada

o ' Nevada concentrated on developing a training capablility at the state
level, in the Department of Educ;tiont Training was viewed as a
contiguing resQOnsfbilit; of the state education agency and éewiregionél
or local EBCﬁ séaf:-members have been engaged by\the state coordinating

AN

office to augment this staff training capacity.

2
AE A

In 1979, NWREL" delivered the following technical assistance to support

Nevada's state strategy:

v - Type of | o , Number of
J, Date Session Audiencg Days Participants !
10/22-  Awareness/Staff Stewart Indian __ '
23 Training / School staff -2 i 5

At the end of the contract period, six operating EBCE sites had been
started with NWREL technical assistance and four had been trained by

Nevada's one NWREL certified broker/planner/staff.;rainer/EBL

. : .S
~¥, instructor/trainer of brokers, planners, trainers and EBL instcuctors.
Texas
. Texas developed a cadre of trainers in regional service centets

throughout‘the'statg as well as preparing trainers at the (State

Y

Educational Agency (SEA) level. This state has a thorough system of d
’

service district staff with primary responsibility for aBsessing distric¢t

-3 - ' | S .




needs and recommending alternative "programs. Since these individuals are

in frequent contact with local districts, the coordinator used this

aw

structure to develop an ongoing training capacity. T

- A
4 2

NWREL was called upon to deliver no technical assistance in Texas during

FY 78-79. During the thr ee~year contraét period, two sites were

initiated with NWREL'S help and none were started witﬁqut_it. Fourteen

: peoplé are certified as brokers, ten as planners, none as staff Eraihé;s

and eight as trainers of both brokers and planners.

WXgming‘
4 The functions in the Wyoming Staée Strategy network are shareﬁ among
, = several members of the networking team as follows: ° €
1.

EBCE awareness and orientation: Univerg\ty of Wyoming and staff
from schools presently operating EBCE program?

2. Diagnosis and planning: State Department of Education EBCE
coordinator. : .
Ty | ~
., 3. Installation (implementation): university and local school

A district staff trained in EBCE.

4. Modification and operations monitoring:

State Department
coordinator. ‘ :

-
N

. Four individuals are NWREL-certified staff trainers as memberéﬂof_a team

. " (i.e., no one individuil is fully certified), and one person is a broker,

plénner and trainer of brokers.

Five sites were NWREL-assisted; none

. have been started by Wyoming staff alone. o - ‘




_Following is a summary of technical assistance dellivered by NWREL in FY

~

78-79:
Type of ' Number of

Date Segsion . Audience Daye Participants .
: Planning for Staff Fremont gchool
8/1 Tra{ning District (SD) ¥ 1
8/20-21 Staff Training Fremont SD ‘ 2 10

. 1/22-26 Staff Training Frem&nt SD 1 _ 1

) ’ Second-Round State Strategy States

Colorado . : | \

Colorado has developed its own system, patterned after NWREL's, of
training individuals in both the SEA and in local EBCE programs. In this

state, resource training teams are being used to provide start-yp
L K

-

training to new EBCE staff members. This oétion oper ates 1A+ concert with

-~

strong central coordinatipn of training and effectiye u;iliaatibn of

iy o
4
-

local training resources.

Six people are trained as brokers, five as planners and five as staff

-

»
trainers; one is a trainer of brokers, one a trainer of planners and

_Eive are trainers of trainers.
ri

A -

“Six projects, which include 16 schodls, have been started with NWREL

assistance; two began with Colorado staff support only.

32




In FY 78-79, NWREL provided the following services: Py

Type of . Number of
Date Session "Audience ~ Days Participants
10/2-6 Staff Training Jefferson County SD 5 10
11/13-
17 Staff Training Jefferson County SD - 5 15
_ Follow-Up ' '

4/19-" Technical _

/20 Assistance Jefferson County SD 2 _ 2

- : - “Prainer b

6/4 Certification - Jefferson County SD 1 1
Idaho

v
The Idaho State Career Education Coordinator is also the coordinadtor for
the NIE-sponsored Idaho State EBCE’Neéﬁbm'b 'Thfs indiv?ﬁual, a
NWREL-certiffed EBCE broker, routinely includes an EBCE overview in

career education presentations she makes throughout the state.

~
td

Five other brokers comprise the NWREL-certified staff in Idaho.

v

Of the two EBCE prodééts, one received NWREL assistance and the other

spun off from thkt'original prqject in the same town. °

’ . . -
Technical assistance delivered during FY 7879 follows:

.

. o @ Type of - ) " Number of
R Date _sgs%ion Audience Days Participants
,.' 11/16 Awareness - " Several Districts i/2 | 20
Oregon ! C | _ AN

¥

Oredon has used a training system which emphasized certifying EBCE staff
in operating EBCE programs to fill staff training needs. However, in

this state an informal network with extensive experience but no lab
T~
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certification has been available as well. The state coordinator i;

apprised of all qualified trainers in the state and refers requests to

i

the most regionally appropriate resource.

The NWREL-certified individuals include six brokers, one planner and

three trainers. Four sites started with NWREL assistance and one without.

1

Y

Following i3 a summary of NWREL technical assistance during FY 78-79:

Days

12/15%

1/11
1/2'{'

1/18

-1/30

2715

2/28

2/27
3/13
3/5

3/7

Date

3/6

3/15

3/29

4/11
4/12

34

Type of
Session

Séaff Traiﬁing

Awageness
Program- l’l anqi ng
Program Planning
Program Planning
Staff Training
Staff Training

Prograh Ahalyéis

Awareness

Awareness

Awareness -

“Type of '

Session

Staff Training

. _ Number of

Audi ence Day Participants
Albany School _
District SD 1 2
Oregon Regional .
Coordinators™ of-
Migrant Programs -1 14
North Clackamas SD  1/2 o2,
Ngrth Clackamas SD 1/2 1
North Clackamas SD 1 .6
North Clackamas SD 1 6
.. )
North Clackamas SD 1/2 6

. ‘ !
Regional Program ‘
For Deaf, Portland N .
Comnmunity Collage 1/2 1
OR State University 1/2 1
0SU graduate students 1/2 5
Oregon Upward Bdund 1/2 2

_ . _ Number of

Audience - Days Participants

North Clackpmas SD 2 1/2 6

3 -



5/10 Staff Training North Clackamas SD 2 6
’ Oregon Regional

4/19 Broker Training Coordinators 1 4
Career Information .

5/1 Awareness Sys tem 1/2 1
Marion County

. Educational Service

6/5 Awareness District (ESD) 1/2 1

6/6 Debriefing North Clackamas SD 1/2 6

6/13 Awareness Mul tnomah ESD 1}5 17

7/12 Awareness - _Mul tnomah ESD 1/2 1

8/27-29 Staff Training Warm Springs 2 Tos

9/4-5% Staff Training Warm Springs 2 4

9/13-14 Staff Training Warm Springs 2 '
Portland

9/13 Awareness Public Schools 1/2 1

10/26 Awareness Beaverton 1/2 1

11/13  Awareness Linfield College 1/2 15

\ State Strategy Oregon State Dept. -
11/23 Program Review of Education (SDE) . 1/2 1
Unofficial State Strategy State
Michigan )

' Michigan has a training capacity located solely in the.hands of local
staff. These individuals currently provid§ coordination of ail EBCE
activities and offer training to 'districts ihterestéd in the EBCE i .
progranms. glthough these trainers have not completed official o

certification, they are amply qualified to carry on the training role and

aid in implementing new sites. 'Their organized and economical approach

-
N\ ]

.Q . ‘
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to dtssominatfon,rplus ther benefit of hdving ready contact with peers, is
| proving to be a particularly valuabie and effective approach,.

*

At the end of the NIE contract period, two 1ndividuals.were
/

NWREL-certified as brokers and planners. Four sites had been 'started

Qith NWREL assistance and one with Michigqh_help only.

Technical assistance from NWREL dufing the year included the following:

Type of ‘ Number of
Days Session Audience Days Participants
Planning for State ¢
1/8-10 Conference . Michigan SDE L 6
Statewide Aware- - A
2/16 ness Conference Many Districts - ¢ 2 100
. Awareness/Program Western Michigan
5/23 Planning University 1 2
: .
o ‘ . -
\ .
Y
. p )
s s
\ he .
- .

o
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_SECTION 1V
’ _ . ) ADAPTATIONS OF EBCE FOR MIGRANT YOUTH
Status Report on Interagency Migrant Adaptation

¢ -~

Introductidn to the Problem

Traditional educational delivery methods have not been able to retain

1 .?/ . .
smigrant youth in school. Education that mobile migrant youth have

received'in_the public schools has been' fragmented because of
. Y. .

inconsistency in the delivery of services between school districts.

——

Until the birth ofithe Migrant Student Retnrd Transfer System,'th;re was
little or no coordinatien between districts to establish some sort of
continuity in the educatden'of migrant children as'they moved from school
to scnool._

fnconsistency not only creates negative experiences for'the migrant

student, but for the teachers themselves. Not all districts have miblant

I

stgeents, but those that do have already witnessed "an’ almost 100% failure
b 4

rate of their migrant students, and they have. become accustomed to

»

expecting failure. ‘There are few reliable estimates that can be given

regarding the numbers of past failures by migrant y0uth in the country.

Even current data are contradictory. Reports by Rural Amerlca (Sept.

1977) and by Legal Services Corpo’on (May 1977) illustrate this fact

quite clearly, as different agencies try to address tH! problems faced by

migrant tarm wor kers and their families. Even the definitions to

r

describe who are to be considered'migtants have caused great debate.

1
A

, P o ' . . . R I )
The number. of'migrant farm workers in the Un d States has been

‘estimated to be as high as 6,000,000. In"1973, it was estimated that



W

5,000,Q00 migrant and seasonal farm workers were eligible for services by
the Office of Economic Opportunity, now known as the Community Services

Administration. This year the U.S, Office of Education estimated that it

sarves approximately 500,000 migrant children through the Title I of the
Elementary and Secondary Education Act, and that 500,000 more children

are eligible for their services. No &dgency, private or public, can

4

provide exact numbers of migrant workers or how many children would be
: . - .

-'el'igible.Kot sarvices through Title I-M programs. The average

educational lwevel attained by migrants is estimated to be at the sixth or

seventh grade.

Acadenic assessments completed by Marion County, Oregon migrant staff

/

have' shown that most migrant youth are one to three grade levels below
the norm in all subject areas.

The failure of migrant children cannot be blamed on the children

P
¢

themselves, their familiés or the fact that they move grequently. What
many leaders arerbeginning to recogp{ze is that traditional educational
delivery methods yiil not.wofk fo? migrant youth, no matter how much
tutoring.and‘counse;ing is offeréd.' A system is needed that can provide

«

the miggang youth with 3 c;%t;nuous educational experience and an

educational philogéphy that does ﬁot blame the migrant youth or their
| 3 .

environment, but takes them forward fraom where they are. '

L 4
S

R
Id

"considerations to keep

Is C;>eer Egpcation'an Answer? In a recent research'report, "wdrk

-~
¥

Experience and Career Education Programs for Migrant'Children\:ﬂRdberéé\
’ s
S. Guerra (Austin, Texas), discusses some important
. . \ . .’
n mind regarding career egucatién programs for

LI .
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migrant students. He writes, "...many migrant children live in rural or
semi-rural areas of thé country, where jobs and consequent career options

a;o'limited." He recommends the following for migrant career education

'brograms: (1) that they (the students) be exposed to a wide range of

-

Overview of Migrant EBCE. - .

career alternatives;
2

necessary to compete in the existing labor markets, and (3) that they \\

(2) that they be provided with thﬁ basic skills

: ¢
acquire adequate decision-making capabilities, especially in regard to

&’ d

¥ .
careers. Mr. Guerra was not able to find programming in his research

that addressed the needs of secondary migrant youtH.

-

The need for a secondary program for migrant youth %s clear. A community
based interstate program for migrant youth may provide a framework for
cooperation between states and migrant programs that will give migrant

youth_oontiquity in their education and reasons to remain in school.
. : 4
THe problem seems to grow for each inddvidual migrant child as he or she

moves from one grade level to another. And it becomes most acute at the

sécondary-levgl,'whéretthere already is a shortage ‘of programs for

migrant youth, - :

with modet funding fram NIE, work began in February, 1978 to disseminate

EBCE for!migrant student use. General mailings to all state migrant

directors were sent, with information about EBCE, and some district

directors who expressed an iﬂ)ereét received telephone calls and personal

’

visits,

- b Py
* .
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These early efforts regulted in two pilot projects, the first in ﬁission,
Texas and the second in Yakima, Washington. Stagf in both projects had
Séqn specially trained, and had received experience working with migrant
youth, It was Eélt that although migrant youth had unfque~probl;ms due
go their transient status and economic situations, EBCE would-add new

meaning to the educational process. While in the program, théy would not

only improve their basic skills and life skills, but they would also :
: . ; a

explore careers. This type of learning seemed practical and useful for
L 4

migrant youth, who needed immediate help, not help four years in the

future.

What Distinguishes EBCE for ﬁigrant Youth. Decision-makers in the Texas

L ] .

and Washington pilot programs sought waY?“to blend migrant youths' needs
in life\skills, sdcial development and cqréer knowled@e with real life
exveriences via hands-on activities wherever people were working and real
work was going oﬂ. By providing migrant yoﬁth with thése cumulat;ve
'experiences in a variety §f everyday work settings, the pilot tests

sought to help migrant youth (a) know themselve3°be£ter_by refining thJ!!'
_ oo 0 )

interests, abiiities and values to dévelop real%sfic and obtainable ,
career and life goals, (b) gndefétand ;hat tﬁey have pessonal'power and |
can have control ¢qver their;liygs, (c) build the'decision—makingl§kilis
needed.to out what they Have learned togethér with what ghey want to do,

(d) learn that basic skills in written and oral communications and
. - . . h . .
mathematics are esseritial for accomplshing their career and personal

goals, ¢te) géin a broad understadding_of the world of work-—its

relevancies, rewards and sEbrtcomings-—Sy leafning what they could expect

-

s [ ‘_ -

L
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from it and what it would require of them, and (f) discer;«ihqt'the
adult world is nqgt simply an 'establiéhment' but is made ﬁp éf many *
different people with their own goals, values and'per969al \
characteristi¢s. / = : ’
-Like.EBCE for "reqular” schoois, this adaption was based on the idea that '
experience fosisfs knowlelige, and knowledge creates expertise and
Success, Moet migrant Y?uth not onky suffer from economic pove;ty, but
they are alsb expe;ience-poor. They are particularly lgcking in

- experiences in\the d;mocratic process and the free enterprise of business
and work community. EBCﬁlcan help migrant youth make the transitions ‘
bet;eed commu;;ties and various cultures they may encounter and to learn
to cope wf%{ the varLoQg differences. Since so many ﬁigrant'youth leave
the educatiégal systemxwithout a career focus, the program is aimed at
helping the youth becaome -aware of their own skills and abilitie;, asséss
the economic ;nd career oéﬁprtunities available to‘'them, and th begin
réalistic car eer decision—m;king.processes. Another purpose ig/ to
provide positive and successful work/le;;ning experiences for the

participating youth in areas of interest to them. Each program provides

relevant local data that will familiarize each studentiwith the locél

£2Y

-

community and agencies which could provide gervices or opportunities for
them and their families. "This emphasis develops “carefully‘planned
ccmmunity'develqpment techniquea as well as gensitive and stréng-parental

-~ : -
'-‘; - .

nvolvement in the entire career develomment process.

Each program deve}ops a personalized learning and career plan based on
ndividually 1denti€1ed and ‘assessed needs of each participating youth.

‘Thesa plans are negotiated with the student and made available to parents



staff on all activities in which they will be involved while in the

as well as each program the migrant youth attends. The individual

learning plan wéll change as the needs of‘the migrant youth ch&nge.

-
-

Participating youth have program input through negotlations with project

program. The negotiation process begins upon their entry into the

program (parental involvement begins here also) in the development of

their pérsondl learning and caréef-development plan.

»

14

Migrhnt youth work on developing basic skills by performing real work:.

activities dn the local Busihess community. Basic skill development -

.teflects each student's basic educ&tion needs while working in career

areas of their own choosing. Migrant youthlget a realistic view of the
need to develop their basic skills which are essential to accémpliéh
their career and personal goals. .All career explorations, job @
development, skill building and other activities that migrant youth:\do in

the community and the center earn them academic credit upon successful

completion. The program integrates basic skills, life skills and career

‘development into all activities.

(4

Ideally, if an interstate network were created, p;rticipgnts would be
able Eo téke.their ptéjects and assignments;with tﬁen to other progréms.
Cooperaéion bgtwéén the business community and-éhe school districts, to
provide educational and career sér&i&és to miérant youth, is a major
emphasis of EBCE. .Tbe migrant Qquth spend about 50.percent sf their fime
;n the cumﬁﬁniQy at‘job sites exploriﬁg cargers,—qnd at other community -
sites collecting data to complete‘academic'assignments. Theﬁcommunity

¥
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experiences place stud;nts in public and private agencies, where they
will be apprised of services available and how those agencies can be used

for their personal development as citizens and consumers.

A staff member in Mission, Texas put it this way:

"It is a total educational delivery system designed around the
needs of the students, which blends textbook learning with
hands-on experiential learning in the community through
projects, career explorations and practical survival skills
development. Most programs try to fit the students into the

entire program, rather than designing an individual learning

plan for each student."

W

Research Findings

Literature Review. Two methods were used to search for programs or

A

mateéials related to career education for secondary migrant students.
The first was a computerized ERIC search in calendar 1978, using
descr{ptors which linked career education with migrants_and career
educa;idn with secondary“migrant programs. Interstate and interégency
descriptors were also used in conjunction with secondary migrant

programs. The results were sparse. NO programs were found torlink

career education for migrant students at the secondary level. There were °

séveral intéragency and insterstate migraﬁt programs, but only oneuthat
was aimed at the secondary leVel:. the Washington-Texas Credit Exchange
Program, with-their headquarters in Connell, Washington.

| S ‘ -
The second method used consisted of contacting existind<programs by ‘
telephone, visiting their libraries and talking with staff persons’ who

had been involved with migfant programs. The Salem, Oregon Migrant

Iy

4
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Education Service Center had a research documertt in their library written
in 1976 by Rébert S. Guéerra (Austin, Texas) entitled; "Work Experience
and Career Education Programs for Migrant Children." This is a

well-researched position paper which advocates the infusiod of career

! K

education into migrant education programs. Mr. Guerra did not mention

any existing research projects or current programs in career education

for secondary migrant students.

Other Migrant Career Education Programs
Based on contacts with state leaders, we found career-oriented programs
for secondary migrant students in the states of Washington, Mississippi

and Georgia.

.
Washington. The.Migrant Opportunity Center loqeted in Yakima, Washingon

3

has a program to serve migrant students at the secondary level, The

program includes, but is not limited to, learning experiences in the

v

following as they relate to work: appreciatfbﬁ‘apd attitudes;

Self~awareness; decision-making; educational, economic and skill

-,

awareness; employability skills, and supplementary subsistence.

Miééiss#ﬁpi. Th; Migrant Career Education PEogr&m located in the Leflore
County Sciools, Greenwoéd, Missigsippi serves students in grades 7-12.
Th; studghts receive continuous evaluation of their career objectivés by
attending their career education classes two hours. per week. Testing,

explora{ion packets and field-trips are a major emphasis of this program.

.'} -
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Georgia. The North Georgia Cooperatiuwe Education Service Agency has a
career edﬁcation peogram on wheels for the Migrant Consortium Carear
Education. They have a-complete K-12 career egucation program for the
migrant students. The program is divided into three ' major segments by
g;adg level, K-6 is Career-Awareness done through a variety ?f
acéivities. In grades 6-9, the Comprehensive Occupational Asﬁessment
Training System (COATS) is implemented. 'Ig grades 10-12, the emphasis is

on career preparation, also accomplishid through a variety of hands-on

experiences, field trips and-exploration packets for several careers.

'

\

During December, 1978 the Yakima, w§shington project staff werje trained
té implement our EBCE model, using their own students. NWREL \eceived a
curriculum guide fram the Geérgia project that included learning
activities for grades 10-12, which ir:cluded self-reglizationfeconomic
efficiency, social relationships and civic responsi- bilities. Also
inclhded we;e learner goals and objectives for the same four areas listed
above. Most of the activities appeared to be ciassroom activities that-
oould occur in various classes at a high school, such as English,
Mathematics, Socia% Studies, History, Health and Physical Educaéion,

Science. There were also role playing activities, discussions and field

i

trim. - N M el
This model is being considered for adoption by the Georgia Car?;r
Education Task FoEce, Migrant Education Div151on, for grade K-12. The
classroom® activities were developed by the Hawaii Career Development
Continuum Project and sponsored by the Georgia State Department of -

'Education. The guide is available from the North Georgia CESA Migrant

@
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Consortium, P.O. Box 867, Canton, GA 30114. Telephone: (404)

479-4559.

-

Title I Migrant Edugation Issues and Concerns

_Quwr™ esearch efforts were made to determine the concerns which migrant
student educators and administrators had for the present and future needs

of migrant children at the secondary le:ml.

Every person with whom we spo,e-re%ard,lng' programming for migrant youth
- \/ .

Jf_ the secondary level express an interest in EBCE, and reiterated the

o \
_-conbern to develop programmifig. Some states have begun to develop and/or

A

investigate possible programs

Yy -

The November 13, 1978 PFederal Register Part III Grants to St;te

Educational Agencies--Migrant Children, has an appendix entitled "Summary

of Comments and Responses,"fdealing with state migrant program directors'
7 ! )

concerns re!arding migrant student education, as follows: '

x . (

° Dropout ~.Pr:qwen!:ion | .

° The Use of Title I-M F‘unds to Pay Students

o Individuali'zed‘. Learning Plans‘ for Each Migrant Studént*
° Basic Skills DéQelop{Lﬁnt

° Guidance and Accountability

e Providing an Education Beyond Basic Instruction
° Career Development . - ‘ R
° Parental 'Invoiveitn\ent
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‘"Thé Use of Title I-M Funds to Pay Students. EBCE can be considered a

work/study project which is designed to meet the students' educational

needs . e ’ ’ N,

y

Individualized Learning Plans for Each Migrant Student. In order For

EBCE to provide for each student as a unique individual, an assessment qf

o

basic skills, career interests, life goals and lbarning style, (which is:

how a student lthn;ibest) ls made for each student. This assessment

( .
information provides the basis for developing the student's individual

A
learning plan. This information is then shared with the student, the

staff,.the student's parents and employer instructors with whom the
¥ '

student comes in contact in the community. The student's learningy plan

is always referred to when learning activities ‘are prescribed so as to.

-~

-

raflect the student's needs.

Basic Skills Development. EBCE basic skills development concentrates on

reading\ mathematics, writing, listening and speaking gkills essential. in
L. 4 .

performance of tasks and functions which gtudents will encounter in the

.

program and the community. Basi ills represent one of three EBCE

curriculum components and are integrated throughout the program.

_ e ,’

Guidance and Accountabiiity. Guidancp and accountability are integrated

throughout the proqram rather than being treated as a separate functlon.
Student problems are dealt with_when they occur with whqmever is

invoived. EBCE staff help students make decisions and take

rusponsibility for their own actions.

5;1' L | 47
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Awareness and Dissemination of Migranf EBCE

LN

With the apparent national lack of programming for migran5~xéutﬁlgt-the

sedondary level, NWREL embarked on a, planned test of the idea at. both

policy:and operational levels. ~

. A
Strategies‘for Awareness. As of tebruary, 1978 EBCE was’ basically

unknown to miqrant student educators and hid only been suggested as/;

possible solution by people already usin§ EBCE. Since ﬁost existing EBCE'

" programs are part of a school district, it made sense to contact the
" people in the Title I Migrant programs already-working with migrant youth
in districts throughout the United States. T{tle I migrant student

.education programs have been in ;xistence since 1967 and have a well

established national organization. The awareness strategy was to utilize

their existing channels of communication, starting at the national office’

in Washington} D.C. Subsequently, various state migrant youth directors
‘ <

as well as certain individuals were pointed out. as being interested in

-

'S

CE.

Awarenésgss strategy b:ochure§ and materials were put together and used

extensively in contacting additional interested individuals and national
migrant education OOnférehces. General mailings to all state migrant

di;ecto:;’were sent, with information about EBCE, and;some district

-

directors WQE expressed an interest received telephone callg ahd persoﬁal

visits. J - ce

/ ‘ , o
. . \ ! . ' /
Selected presentations were made at various migrant conferences. For

I

exaﬁple, Humberto Reyna made a presentation to g}lnstate migrant'
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S
“directors at their Silver Springs, Maryland meeting in December, 1978.

In February, 1979 two presentations were made to 40‘fducators and parents .
- _//
,at the Western Streams Migrant Conference in Sacramento, California.

Sixty more educators, directors and parents were given EBO® awareness
durlng three presentations at the Twelfth Annual Migrant Educagion

Conference, held in May, 1979 at Virginia Beach, Virginia.

’
-

’

L', ! <

Stfategias for Dissemination. The initial strategy was to establish a
7 _

pilot Migrant FBCE project and validate EBCE for migrant student use. At
the.same time we would have a project to use as a demonstration site for .
othérs expressing an interest in M ant EBCE.

>

It was anticinteé.xhat'several sites would be set up following the
initial pilot projecté SO that we could then help s;ae migraht students
.’move from, one Mié;ant EBCE site to another. The idea of Migrant EBCE was
well received everywhere but no commitments to étart programs were firmed
up. Consequently the idea of having a migrant youth move fram one EBCE
_3ite to another remained an idea‘g?therhthan a reality, The interest in .

EBCE still exists and we should continue to pursue those states most

»

interested. _ . . . l{/
One thing did become abundantly clear. 'EBCE for mobile migrant® youth will
only be feasible if there are .programs or personnel ready to receive the

3

N s%ﬁdénts 6nce they leave their home school.
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Pilot Programs

~

Y

Two pilot sites were established --one in Mission, Texas (October, 1978)

and another in Yakima, Wwashington (December, 1978). Each program began

with 20 students and operated for one year..

v . . Pl

Mission, Texas. The program planning'and gstaff training for the Mission

Migrant EBCE was ocompleted in\late September, 1978 and 20 students began
in October. Sue Cook, a NWREL EBCE trajner, conducted the training; "The \
» . . : '

staff started instrumentation of their EBCE program before the trafning

IS

was completed, by recruiting community sites and writing projects to be
incorporated, The Mission, Texas Migrant EBCE program operated equally
efficient as other FBCE site programs the first year.  Funding for the

second year was not forthcoming. -

9 »
2 .
a LAY a v
’ % . ' )
< 1 ’ -

Yakima, Washington.‘mThé Yakima site went thrbugh some difficult times,

\

They had an existing‘pareqr—oriented'support service program f£or mLPrant

youth (mostly part-time) when the staff were-told that they needed mor e

6-« ey

activities for the students and that EBCE was to be used. _NWREL program 'ﬂ;y

Start-up technical .assi3tance was provided at no cost to the district in

~ -~

return for NWREL's being given data about. the program as a pilot site for
migrant students using EB learning strategies. NWREL continued

technical assistance and tfaining at various tinies duiiﬁg_thé year.

—-4-\‘ However, because of staff resignations and poor communication, the
. ’ - M
_ \\ project was terminated, . .
\ ‘ .
N )
t. » '




“Future Directiéns : . co

.Past NwﬁEm'research, conversations and interJiews yith migrant educators
from various states hhve_ledlétaff to believe there is a lack of'
progfammiﬁq Sﬁ the seéondary';eveh for migrant student youth. Tﬁeré are

: nO programs that provide the migrant secondary youth with a continuous

educational experience as they move frgm one dchool to another. -

-
[

v

Research has-alsd“revealed'that'migranf educators everywhera are anxious
. to provide the same type of edurational experiences to migrant youth that -

are a regular part of an EBCE project..

)

With this in J;nd, the following recommendations are offered:

® There, has been increasing support for developing an
interstate/intrastate educational network for secondary migrant
. youth by various migrant educators and NWREL should continue to
, make EBCE available to migrant educators as a vehicle for a
national educational program for junior and senior high school

migrant youth, . : -

e  NWREL should continue. ko agsist Title I Migrant programs at the
state and local, level to secure additional, funding for startup
costs, such as the training of a cadre of Migrant EBCE staff
trainers and program planners. These trainers are needed to
make Migrant EBCE a part of the national migrant educational
experience. This self-sufficienty should be stresSed when
talking.wi;h migrant educators. ‘ )

" ’ ' % : _ .. _ N

2 ® NWREL, along with state migrant directors, should begin to

develop a pilot interstate -program with a few states such as in
the Western Migrant stream and involve as many districts as will
participate. Migrant educators already have experience in

disseminating a national program as they are doing right now in
iMplementing the National -Skills Transmittal system. The same -
Skills Transmittal system could be integrated into EBCE learning .
strategies for migrant youth. : '

-

-

° Translating EBCE student materials jinto Spanish would make it a
more desirable program for same migrant educators. The ’
translation would also make the program available to a larger
migrant population, including adults. . '

51
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Costs of ,a Migrant EBCE progr.am ogerations, start-up and per
pupil costs are of great concern to migrant educators in
QGciding to even look at EBCE as a viable program. NWREL
should put together some facts and figures that would specify
costs with scmefsossible comﬁarisons of other migrant programs
currently operating. )

Finally, Migraqt EBCEB program directors at various levels should

be invited to attend the National EBCE conference and also to
visit NWREL in Portland. They already approve of the idea of
EBCE and its learning strategies,, but they have difficulty

J visualizing the pragram at work.

[
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Evaluation Summary of the Mission Texas Adgptation of EBECE

This gection Presents a summary of evaluation data analyzed gy the
evaluation unit of the Education and wé¥k Program at the Northwest
Reg?onal Educational Laboratory for the Mission Texas Mlgrang EBCE
project. The 1978-79 school year marks the firgt year of pilot testing
the adagtstion of the Experience—Based Career_EducaEfbn project with
migrant students. The data'c5n€a1ned in this-;epott need to be regarded
as prelimin since the Mission Texa§ project w;s in its very first year
of operation and full.year data are available on only eleven students.

Initially approximately 50 students indicated an interest in joining the
‘Mission Texas Migrént EBCE pgggram. Of that number a few parents
de;lined to app;ove of their child's éérticipa;ion; se;eral needed
special education and some were found to havé not migréteq in several
.yéars énd, thus, were excluded from particibating. In selecting studeﬁté,
to participaée, an‘effort was made to get a Balance of males -and females
and‘a balance of students of high, medium:and,low acadeﬁic ability. 1In

October 1978 the Migrant EBCE prograﬁ started Sith 17 ninth grade

. . Students.

1]

-

The Texas Educatjon Agency gave permission for EBCE to award nine

credits-—-three in Bnglish, three in mathematics and three aé a career
education elective., The EBCE Process Checklist completed by;thé project

director indicated the program has incorporated the NWREL objectives in

-

car eer developmené, basic skills and experiential outcomes. .Many NWREL '

©

EBCE competgncigs and life skills projects éfe part of the curriculum.

\
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Students learn about various careers through visiting jdb sites and

-~

completing career exploration packages, Students can select one or more

sites for a more in-depth study referred to as a learnidg level.
’ ¢

Thr oughout éheir participation in EBCE students are required to write in
a personal student journal which is shared with a project staff member
who résponds ﬁo the student's experiences and feelings. Finél}y; the
EBCE Essentiai Characteristics Checklist, also completed by the projectr

. .

director, indicated that the program is operating in a way that is

> -

consistent with NWREL's philosophy of EBCE.

Student Information

’

On the Student Background Questionnaire students were asked to rate .seven
R factors as to how importint each was in‘decidiné to join the Mission-

program. Rated as extremely important was wanting "to prepare for a job"
‘. ) . .

» . b3 w
(average of 4.6 on a 5 point scale.) Students rated wanting "to learn

how g?ing to sphoolrcan help get them a job", "to learn about careers"

and "to get-regular school creditwhile learning about different jobs" as
. J * 3 e

other important factors (averages of 4.2, 4.2 and 4.0 respectively.)

) ‘

On the Learhing Style Self Assessment Mission EBCE students were asked in
o . N . -

~

what physical situation they learned beést. Both the maie and female

-~ 3

students indicated that théy learned best in qu{%t plaégs. The male

~ students also igdicated that they preferred to-pe alone while learning.

.When asked about the ways they chose td“learn, none of the male students.’ e

- 1§hose "attending class" as a way in which t& léarn. " Rather, 7% pékcené

+

of the males chode "hands on" activities as the primary way in which they

chose to learn. Lf o . o ) - o

-~

>

csa T e o8 A




. 'The stndents were also asked to check what they thought were the har dest
things for them to do in school. None of the female students felt that
reading was a hard subject for them and, when asked what they thcught
they needed the most ;ork in, none of the female students‘check;d

_reading. This is interesting since, on the CAT reading test, tHe females

» scored lower tqph'the males and, also, lower than on any other subtest of

the CAT.

- Student Evaluation Findings

Data included in this section consist of: 1) case study student
L8
interviews conducted in December 'and February by NWREL staff, 2) pre and

. -
post use of a semantic differential, 3) Student End-of-Project®

Questionnalre, 4) performance record of projects and competenc1es

4

completed by each student 5) attendance data and grade ‘point average /,/

4

(Ggﬁf for EBCE and compafison group students, 6) the 'CAT basic skills
" data and 7) case study 169 summary.

»
.

Case Study Student Interviews

Sik-nintn grade migrant students were selected for the case studies out

. < - T -

of the 17 enrolled in EBCE. Students were selected, jointly by the

~

\‘l

“evaluation and project director, to include twc students of above average
ability, twc of average ability and two of below average'ability\ One'
male end one femalé were selected ftan each of these three levels.

: Students were told the purpoee for the 1nterviéw, that their individual

responses and opinions ‘would be held confidential and that a summary of

. the;r.collective ne3ponses_would be given td the staff.
. . o .
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Interviews w;re conducted by two different Education and Work Program
staff in December, 1978 and February, 1979. The first interview gouqht
-general information on the student§' percéptions of the EgCE program and
the'typ;s of activities in which they were engaged. The case study
éiudents.reported entering EBCE for J’variet} of reasons, primarily to
learn about jobs (four indicated this), They abpeared to'generalfy
approve of the community site explorations and the indivydualized

cu:fiéuluﬁ of EBCE.

- In February Humberto Reyna, a NWREL staff member, made an evaluation site
visit that included interviews with the six Mission Migrant FBCE case
study students. Summarized below ‘are Mr. Reyna's observations based on

these interviews.

o~

The focus for the February interviews was on students' perceptions of
their respoﬁsibilipies in EBCE, in the regular -school program and at

home. A&ll the students seemed to have a good understanding of their

AN

@

tesponsibilities as students in general. Three of the students were not .,

too interested in being in school; two felt thaE, if they had to be in
school,; they preferred EBCE and one stugent wanted out of EBCE 80 he
wouldn't have to do anything at school.

~ax
- 1, . ol - .
,

_There were a couple of contrasting things expressed by students regarding
the difterence between the'EBCE program and the regular school: ”

° Students felt they had a choice in doing things in EBCE. They .
seemed to feel less restricted to ask questions about their work
in EBCE. , . S

v
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° They felt that ¢in both settings you had to do the work but in
the raegular class, if you did not do your work or assignments
’ correctly, you just flunked and it was OK with the teacher. In
EBCE you had to do it over and do it right. ;l e

L
] Students in EBCE felt responsible to help each other out at
least by naf bothering each other, while they felt little or no
responsibility towards their classmates in regular classes.,

. Students said that the only responsibility they had in regular
classes was to do work and some didn't really feel obligated to
do the assignments in their reqular classes. However, they all
felt they were required to complete their work in EBCE. It had
to be done even if it meant they would have. to miss gojng out to
the community for awhile.

Semantic Differential

. A semantic differential instrument developed by'VWREL several years ago
was used to evaluate any change in students' perceptions towards the

concepts "me", "school", "work", "adults" and "learning." A paired
t-test was run to determine if pre- and posttest scores were
Ay R '
. »
significantly different, and no significant differences were found.

Students' scores increased somewhat on the concepts of "me" and "work"
and decreased soméwhat on the concepts of "school®, "adults” and

"learning®.

’

Student End-of;Préjeptggestionnaire
Tﬁis questionnaire developed by NWREL was eompleted by 11 EBCE students
in May. Tﬁgﬂpurpoe; of the instrument was to obtain year-end data on

- certain questions asked of students whéﬁ:they entered EBCE to assess
change in career preferences,-if any, and th? factors influencing such
éhanges, to assess self—conéept and perceived oral communication skillg,
to obtain stuéént re{lectioné on.aspects of their EBCE experiences and to

-

determine perceived stréngths and weaknesses in the progtam. -
£

- ~
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As was true at the beginning of the school year, most of the EBCE
students intend to be working full or part-time one year af ter completing'
high school. Nine of the 11 students in May indicated a plan to continue

their education one or more years beyond high school al though none

planned .to graduate from tollege. '

In October 14 of the 17 stddents had never obaervéd or worked at one of
{ o S L _ - o
two jobs they felt théy would like to hold after completing their

education. 1In May only two of 11 students indicated théy had never done
s0. \Epus, EBCE gave students a chance to dbserve or work in potential
career fields of interest that they otherwise would nat have had the

chance to do. In May, however, three of the 11 students indicated they-

did not ‘know where to begin in prepafing for an8 entering a job they

-

- would most like to hold after graduation, six,sg}d'they'had-sane idea,

-

but only two felt the steps were quité clear. This pattern was quite

~

similar to that in October thus suggesting students were not helped much

(] 2

in understanding how to prepare for a job of interest to them.

13

Five of the 11 students changed career preferentes while in EBCE.

Reasons for such ch?nges were recognition of job hazards, inadequate pay J
. ” )

.and too much education cequirea. Advice fram someone who works at the

job and/or experience in observing or trying out the job were the main

factors that influenced a change.

When asked to rate the over:ll quality of the EBCE program, nine students
rated it excellent or good and two gave it an average rating. None rated

it poor. 1If they had to do it

over again six would decide to partiéiﬁhfe

\ ~d
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in EBCE. 1t provided more opportunity to learn about occupations than

does thevregular high school program. Eight students felt more motivated
to learn in EBCE than in the reqular high school program and none felt

less motivated to learn..

In completing an open-ended question related to perceived strengthi of

their FBCE program, seven indicated career explorations opportunities,

four identified new learning opportunities, two said the student-staff
8

relationships and two 991d the program was generally ggod. In

1

identifying weaknesses, seven said no weaknegses, twol\indicated ‘specific
expectations not met, one said the program has a special education

reputation and one said he or she did not have enough time on

competenci es, ' ' R

Per formance Records

In addition to analyzing'sﬁudent p;e¥ and posttest dath, records were
: _ .

kept of the number of career explorations, competencies &R&’btojegts

completed by each student. EBCE students in the program for the full
year were expected to complete eight career explorations, five
competencies and eight projects. Students GOmpleted.97 percent of the

expected explorations, 93 percent-of the competencies and 91 percent of

_the projecfs.

A\ /
L \ :
Attendance/GPA

~ between the EBCE and comparison group (10 vetsus eigﬂE days ;

. In-compar{ng attendance records, there was no significant difference

:

respectively.) The few stude?ts with extensive absences -this year had

59
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causes beyond their control such as illness, death of a father or other
family problems. Eight students were absent five days or less; seven

_ e

were absent between six and 15 days and two were absent more than 15 days

(32 and 42 respectively.) . v

Comparisons were made between the GPA of EBCE and comparison group
students with the GPA for the prior year as a covafiate. _For the
comgarison group students their GPA remained constant (83;8 for last year
’ fnd 83.3 for this year) while the G§A5fo: EBCE students increased (from
79.8 last year to 83.3 for this year). The difference between the two

groups was /significant at the .10 level in favor of the EBCE students.

CAT Basic Skills / ' | .

.CAT socores were collected in April by the District ip the areas of

. | reading, language, math and refereﬁce skills. The Missiéh EBCE students
ranged from the fifth to the fifty-ninth percentile across these four
areas with the median being at the“25th percentile in reading, 28th
pegcentile in language, 25th percentile in math and 40th.percentile in

. 'refergnce skills. Data from a écmparison group of students in nin;h

gradg indicated the EBCE students were scoring lower on the basic

skills. For a more realistic comparison, data between the tyo groups

were compared with their standardized socores the prior year on the CAT.

No significant differences or growth between the two gréups were found.

The comparison group scored higher on the pretest and retained that lead’

on the posttest.
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Study Log Summary

The following comments summarize EBCE .Student Case Study Logs for six’
students in the Mission Texas Migrant EBCE program. The Case Study Logs

were recorded by the Mission program staff to reflemct observations

throughout the school year. The comments are intended to be general in
nature, pointing to similarities and differences of the six students as a

group rather than individually. ' _ "ty

nor were they comfortable in conversatlon
1 improved their communications with adults
although t are gtill working on improving. ¢ &

™ A%ﬂypa—bgginnxng of the program none of the sgix e‘udents would
iate

° Most of the students improved in their dec181on—making skillé\\\-ﬂ////
ahd were willing to make decisions regarding their educatioral
progr amming, - )
° The staff felt that all but one of the six students had meroved
in their basic skills development.
° All six students are-planning to compiete their high school
education. This is importamt to note becaugse of the high
attrition rates for migrant youth nationally
® None of the students have formulated a specific career they plan
to pursue upon graduation. However Scme of the students have
eliminated same careers after explarations took place.

‘-Perceptions of Parents and Employers

r

.Questionnaires were developed by NWREL and administered to parents of

a

nine EBCE students and to 24 employers or community resource people.

In comparison with past school experiences of their son or daughter, two

of the parents felt the EBCE experienceé were bettdér and seven felt they

*

were much better. Eight of the nine parents, if they had to choose over
aqain, ‘would want their son or daughter to participate in EBCE whlie the

remaining parent g‘é uncertain. Of the eight parents'responding to the

o
]



.
- »

question all felt that they had received enough information about their

son or daughter's progress in EBCE although three indicated they almost

‘\\never had contact with any FEBCE staff. All nine parents felt EBCE had

S /
helped their daughter or son form career plans and helped them learn

About occupations. Eight of the nine parents felt that EBCE helped them

more than the regular school program in their general learning and in

moti vating thﬁv to learn. The remaining parent felt the effects were

about the same as the.regular school program.

An important change noticed by parents was the ffequency with which their

son or daughter talked with them about what was going on in school or in

EBCE. Before participating in EBCE only one parent reported their soﬁ or

LI
Ll LY S

daughter talking almost daily about school. As a result of participating

' ‘ <
in EBCE, six parents reported that their daughter or son Qplked almost

daily abdut what was going on in the EBCE program. This finding seems

important since many people today express concern that parents and their

- - (\

teen-age chilidren seldom communicate. ' ,

n

When asked éh\identify perceived strengths and weaknesses of tCe Migrant

EBCE program the only weakness identified-by more than a single parent

\

was lack of a variety of job sites to meet students' interests

(identified by three parents.) Strengths in EBCE checked by more than

one parent were:

62

Students learn about "real life" situations and responsibility
(6 parents) : "

Quality of staff (5) .
Students learn about a varieéy of careers (5)

¢

Experience in working with adults (5)

6¢ S
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Good alternative to a regular school program (4)
Good way of getting students to learn (4)

Individual treatment of students (4)

C]

Positive changes noted in their son or daudhter that fjhey felt were a

result of participating in EBCE were:

Better able to ralate to others (5) ' /é}/
Greater.seﬂf confidence (5) . ) 7

More realistic attitudes toward life, work etc. (5)
Greater maturity or self-direction*(d)
Cleq;er’direction about his/her future (4)

‘hore interest in edﬁcation (4) “ |
Better understanding of jobs (4)

Improvement .in basic skills (3)

NO negative changes/were obser ved except for one parent who felt her son

or daughter_had become mote critical of others. When asked what changes

they would recommend in EBCE, four said none, one suggested more job

-. sites, one better transportation for students and one the need for a good

math teacher. In summary the parents felt quite positive about EBCE and

their son or daughter's éarticipatioﬁ in the program.

i

An Employer Opinion Survey was ‘completed and returned by 24‘gommunity

resour ge persbns..-Employers reported spending an average of 17 hours per

week with students at their site for career explorations afd 23 hours per

week with students on a learning level.

.63
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‘Ninety~3ix percent of the employers felt jhe WCE astaff provided them
with enough information to help them direct student activitieg at their

site and ninety-two percent would rewommend to a potential employer or

~

resource person that she or he become involved with the program. ’

.-

One hundred per cent of the/employers indicated their plan to continue
participating in the EBCE.program next year. Reasons cited most
frequently were 1) the ékogrém is worthwhilé (67 pércegt), 2) my
participation is a community service (50 percent) and 3) I like the

%

people involved (25 percent.)

v

T~
Strengths of EBCE cited by a duarter or hq;ehémployers wer e: .
° Students learn about a variety of careers'(87(bercent) .
e §tudents learn‘about real life situations (63 percent) )

.

) Bxperience én working with adults (54 percent)

‘e Good way of getting students to learn (46 percent)

° Good alternative to a }egular high school progfam~(42 percent) ° )

b R

) Quality of the staff (29 pegeent)
Ay

Weaflnasses cited in EBCE by a quarter or more employers were:
® Students not receiving sufficient’ﬁrainingb(BB percentz

-

° Lack of feedback ‘about students (29 per cent}

L

.

-

On another section of the survey 46 percent of the employeré said they

never receive adequate feedback &bout what happens to the students after

o e n

they“LeaGe the site and 33 pErcent indica;ed'they never receive adequate

{
A

feedback about the effectiveness of their work with students.

64 - - i
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‘In sSummary thtee points stand out in employer responses:

® They are overwhelmingly supportive of the EBCE program and all
plan to continue again next year.

° Participation in FBCE is seen as a way of helping students and
" not of reducing employers' workload.

® Empldyers'uant better EeedbaCk about their own effectiveness
with students at their site and about what happens to these .
students after they. leave the’site. . ¢

. $

v o Summary of Findings and Recommendations

Summary of Findings. ' o .

i S -

' The statements that follow summarize findings from the first-year
evaluation of the Misidion Texas Migrant EBCE program, -

° . KISSIOH Texas has initiated a high fidelity NWREL
Experience-Based Career Education program de31gned to meet the
needs of migrant youth. They have received training and
technical assistance; Erom NWREL to help implement their program.

* Interv1ews w1th EBCE case study studerits indicate that they feel

' they have greater choice, are more involved and havermore
responsibility in EBCF than‘in their reqular school program.

° Students did not show a significant change in their "attitudes

toward the concepts of "me," "school," "work," "adults" or
' "learning" as. measured by a semantic differential while in EBCE
° On.the student End-of- -Project Questionnaire in May, only two of
10 students indicated they had riever ®bserved or worked at one
oo or two Jobs they said they would like to hold after completing -

: ‘their education. At the beginning of the program 14 of the 17
students indicated they had never doné so. Thus EBCE gave

« students a-chance to .observe of work in. potentialgghreers of

v

¢

. ‘interest that they otherwisé would not have had .t hance to

p ~ do, About half of the EBCE students changed caree refe?enées
. as a result of participation in EBCE. In May, however,‘three of
- the, 11 students indicated they did not-know' where to. begin in_

" . preparing for and entering a job they would .most like to hold -

i after graduation, six said they had some idea, but only two felt *
- the steps were quite clear. "This pattern was quite similar to,
b that in October thus suggesting that students were exposed to
various careders but not helped much in understanding how to
prepare for a ]Ob of,’ interest to them. _ X

® rWhen asked to rate the averall. quality ‘of the EBCE program 1n (/
May, niné students rated it excellent or good and twc gave it an-
average rating. None rated it poor. Eight of 11 students felt
"more motivated to learn in EBCE: than in the regular high school
program and none felt lesg motivated to learn.
f ) : . 65
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° A basic skills objective of ,the Mission EBCE project was that

- students would do at least as well as comparigon gréup students
even though they spent up to half of their time in the
‘community. Pre—- "and pdsttest data indjcated that, although the
comparison group had higher scores. at the ‘beginnfhg of ‘the year,
there was no significant differénce in growth:in scores between
the two groups. In essence, students stayed at the same lgyeiarw
in basig skills thr oughout the year . :

. EBCE students made. a statistically significant gain in GPA over
the prior year. It increased fram 79.8 to 83.3.

° Students completed 97 percent of the required career
explorations, 93 percent of the.competencies and 91 percent of
the student projects. This indicates that students were
~— complying with the work expectations of the project.

-

. Parents felt quite positive about EBCE and their son or
' daughter's participation in the program. The only weakness in . .
EBCE identified by more than a single parent (in this case by
three parents out of nine) was lacW of variety of job sites te:
meet students' interest. ‘Strengths.in EBCE identified by over -
half of the parentfs were: 1) students learn about “"real life"
situations and responsibility, 2) .quality of staff, 3) studehts
. '~ learn about a variety of careers and 4f students gain experience.
in working with adults. . Positive changes noted by over half of
the parents in their son or daughter that they felt were a .
result of participating in EBCE were 1) better able tp relate to
- others, 2) greater self-confidence and 3) more realistlc
attitudes toward life and work.® No negative changes were noted
* by more than a single parent, Ce -
* . . o _' ‘) .
/ ° On the Employer Opinion Survey, of 24 employers, every one
‘ indicated they plan to continue Participating in the EBCE
program next year.  Reasons- cite&d most frequen IY.were' 1) the
program is worthwhile, 2) my participation is communi ty
service and”3) I like the people involved. Strengths of EBC
Cited by at least half of the employers were: 1) students learn
\\ ‘ about a variety of careers, 2) students learn about "real life"
situations and 3) student experience in Working with.adults.
Weaknessessin EBCE identified by a quarter.or, more employers
were: 1) gﬁudents not receiving sufficient t&aining (38 .
pegcent) and 2) lack of- [feedback about st&dents (29 percent )
Employers want better feedback about their own effectiveness
. _ with ‘students at their site and about what happens to these
‘students after they leave the site. :

-

' - -~ ’
\\\ . . . st
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Recommendations
: - 5

Based on the evaluation findings, thg‘foliowing recommendations are

o

proposead: |, V
>

A

) The first year of operating.any innovative program is a learning
‘experxence for all involved. Based on the ‘evaluator's
experience with other €irst-year EBCE programs, the Mission
Texas program got off to a rather dogd start and appears well
organized and directed. Many of the students spoke with
enthusiagm about their experiences in EBCE and there appeacs to
be strong parent and employer support and some areas of
important student growth. Based on these facts, the evaluator
recommends the program be continued and expanded to more ' .
students next year. . ’ . ’

° Since it is likely that students will %gain drop out” of EBCE At
various stages of the school year, it is recommended that the |
program recruit and enroll perhaps "a twenty percent surplus over
the load they could handle for each semester’.

7

<

e 'Employers were strong in their support ESE EBCE and equally

\\ S strong in their desire to receive better feedback about their"
own effectiveness with students at their site and about what ’
happens to these students after they leave the site.. Experience
of staff at.other EBCE sites sugges'ts that verbal feedback to
participating employers during the year about their worK with
students and any.student changes related to these: experiences is
helpful. The feedback about what studéhts do after leaving a

) Site can sometimes be handled informally by staff during visits

A 4 to employer sites and informally by students themselves droppxng’
v ' by or sending a note to a former employer at a learning level
indicating the student's current and future plans and how thesé .
may have been influenced by that employet. Students can ‘ .
sametimes be motivated to do this by reminding them that
maintaining a positive relationship with a former employer -
instructor- can often help in obta1n1ng a‘good letter of ,

. - "recmmnendation or making future employment contacts. The .
evaluator recommends that greater atteniipn be givén to the area
of employer feedback next year.

. ' K
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SECTION V .
N _ - :

o IADAPTATEOQ OF EBCE-FOé GIFTED AND TALENTED STUDENTS
a Status Report on Gifted Adaptations -\

The NWREL Gifted asd‘Talented adaptation of EBCE aas involved the
technical assistance partieipation in the development plus evaluation of
two models for junior high students. One model is the Exploring éa:eers
in the Community for Gift;d and Talented (ECC/GT) of the Jekfeqson
County, Colorado school district. The program was in its second year of
-implementation. The second adaptation is‘the Learning ih the Communit§
(LINC).program in North Clackamas school distri;t, Milwaukee, Oregon,

N

which was in its first year of operation. v

As may be seen from the‘syngpses of these programs and their evaluation

which follow, the programs are successful in attaining the career
education out comes which are‘principal goals -of EBCE. The career
education outcomes §9e attained to a large dedgree even in the LINC r

.
program which permitted students limited. time in the community.

‘The area in which these programs are finding the greatest struggle is to
‘cgpgelidate a curriculum which responds uniquely to the needs of gifted
and talented junior high students. Since this is an azea of extreme

A
_ . ) s
importance in the political context of their districts, Education and

Work Program staff anticipate substantial changes/in the curriculum focus!

of both programs to attempt to. . better accommodate the particular needs of

Junior high gifted and talented studene§? Any such changes'will'be_

obser ved anQ\documented during the 1979—hq athool year. ' ¢
' -
o ., - X L
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The remaindar of this section will itnclude a synopsis of the evaluations

"for each of the pilot adaptations.’
‘.

v - .

» .~ r®valuation Summary of the Jefferson County, Colorado Program

y ) p
Description of .the ECC/GT Program*

‘éThe'Exploriné'Careers in the' Community for ‘Gifted and Talented'(ECC/qz)
-‘. prodram'model is based on the Northwest Regional Educational‘Laboratory
(NWREL) éxperience—Based Car eer Education (EBCE) model, modified for use
in Jefferson County as Exploring Careers in the Community (iig) and then

fur ther adapted to meet the needs of gifted/talented students at both the

¢

junior and senior high levels. It is individualized and emphasizes

1

experience-based, performance-based learning.

1

The ECC/GT’program'is designed as an eighteen week model; students spend
W i . . )’ R ' -
- parti-al days in two to five hour blocks scheduled into the program for
-~ . ) . . o . .-

one semester or two quarters.,K However, the model®is intended to be
N flexible enough to‘allow incorporation into anyrgchool based on

. individual,buiiding needs and considerations.. Students are awarded

N

career education and academic credit, usually Language Arts and one other

- N I

depending upon the subject area certification of teacher (s] involded.
. ' . -

S

*
-
-

i . ]

. The FCC/GT program is process as well as oontent oriented. A major
e Qy

' emphasis\is the developnent and application of higher level thinking

'skills and creative/divergent problem solving skills.
) oA~ i '

\ .
LS &L

P

These processes

»
¢

‘o
K .

.~ *Adopted. from "Program Description by Nanoy Tia Brown, ECC/GT Program
. Coordinator . < ' _ e
/'“J T ' ) ‘¥ ! ) . . ., ~
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are practiced and applied through all of the learning strategies. Also,
the development of indepﬁndence,_responsibility zand time

management /organization is fostered within the pr ogr am,

Evaluasion Design

The pre and posttest evaluation design for both junior anq senior high
studept outcames included students enroiled in ECC/GT at tbree schoois
and a §r0up of non-ECC gifted and talented students as a.comparison
éroup. In the case of the junior eigh program, an additional group of
students with high grege point averages in one of t?y’schools wer e
nominared but dia not meet all of the criteria for the GT program. These
students were nevertheless included in the same ECC/GT class with those
students Qho were identified as gifted and talented since there was space
available, 1This group of students served as an«Jddftienal group with

-which to make comparisons,

-,
-

Summary of Evaiuation Findings: Student Outcomes

Etudents maintained their level in basic skills while participating in

“  the ECC/GT program as measured by the Adult Perform?nce Level test of

S ey

functlonal lite;acy To most districtd it is of maibr:jrncern that

‘students not "lose ground” while participating in alteefative types of

programs. r

~

~

. On the Career Exploration subscale which is focused on career education’

goals, ECG/GT students showed statistically significant™ pre/post galns

‘én addltlon, same Students’ reported an increase in how certain they felt

gbout ‘the steps\requireq to prepare for and enter their chgsen career .

- . é

- “

|
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Other attitudes assessgd In the evaluation were'self-concept, attitudes- _

toward oral communication and self-reported sense of responsibility.

" Although not statistically significant, both the ECC/GT and the ECC

¥

students reported greater ease in oral communications following ECC/GT
participation than did the GT comparison students. The other measures

did n/ot show differences between ECC/GT and GT ocomparison students.
»
\

LI

QOverall, students in ECC/GT not identified as Gl"performed as well or

v

better than those formally selected on the outqome‘ meaéures. This fact
combined with low intercorrelations amohg the varioug student selection
criteria suggest that the ECC/GI‘ selection procedé have yet to be
adequately refined. - . -

£l

Program Qutcomes Summary

ECC/GT students found ECC most helpful in assisting them to learn how
their interests and abilities fit into potential careers. Junior highs

also found it expecially helpful in learnihg what to look at when

»w

considering "a job. ECC comparison and ECC/Gr students differed on the
helpfulness of ECC in relating basic skills to potential careers with GT

« students rating the program higher in this area. The pfogram was seen as

-
/

%'\ ' least helpful in .improving re‘ading and math skills and in teaching an

. " understanding of the democratic process. ~Both ECC/GT and ECC comparison

students rated the prodtam below'average on the extent to which it
’ o

. o allowed them to progress at their own rate. /

¢ [

T

r . . : ' '
Parents generally rated the program favorably but slightly 1*: than the

. previous year's ratijjgs. Parents saw as program weaknesses a lack of

’

. o . 7{) g - ‘:
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adequate v;riety of job sites and problems with organization or
staffing. ;n addition, a substantial pfoportion (over 20 percent) of the
ECC/GT parents were concerned with inadequate tr&nsportation, that
participation in the program caused studénts ;o sacrifice other
lnter?sts; that there was no opportunity to continue the pfogram f rom

\
junior to senior high, tha:.same studenté cannot handle the relative
freedom of ECC and that too difficult or too:Auch work wa;'reqdired for
some students. Except for the sacrifice of other interests, a lesser

proporfion of parents saw these same concerns this year .as jin the

previous year's program.

Student Oytoomes

4

° ECC/GT students maintaiped their basic gkills level while
participating.in the program. _

3
L ECC/GT students generally achieved the career education goals of
the program. -
. Participants' confidence in theif use of oral communication is

improved by the ECC/GT program
° There was no evidence to suggest that participants'

self-confidence was enhanced more by participation in ECC/GT
than in the reqular GT programs.

L] ~ ) . /
Program Qut comes

Y -

° The ECC/GT program is seen as accompl ishing the'primary goals of
helping students to explore and learn about a variety of careers
and to understand the requirements of career entgyx

° The junior high ECC/GT program was perceived by somewhat fewer
parents and students as having difficulties than in the first
year's evaluation. Areas continuing to need program attention
include recruitment and orientation of community instructors,
transportation to community sites, variety of community sites
and -amount of nonchallenging or-repetitive "busy" work assigned
students. e o

. \

LN
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Recammendations

The junior high ECC ocomparison group indicated somewhat
different reasons for program participation and different
benefits from the ECC/GT stydents. An examination of these
differences by program staff and administration may allow
further refinement of the GT model including curriculum more
appropriately targeted to the GT student.

Proposed changes in the objectives and curricula of ECC/GT for
next year that will place more emphasis on the gifted aspects of
the srudents will necessitate the refinement or development of
new evaluation instruments. A two-year effort is recommended to
try out these vurriculum and evaluation modifications in 1979-80
and to verify them in 1980-81.

Student selection procedures (for the junior high ECC/GT
program) need revision based on analysis of the student
selection criteria and staff comments.

Keep the student interview process with little or no revisions
since it a) produces high interjudge reliability, b) is
measuring'different dimensions than the teacher ratings or the
modified Renzulli/Hartman and c) since at least the learning
scale is a good predictor of oral communication.

~ ’

L]

Keep the Otis-Lennon test since it could teplace the student
interview ratings on the learning dimension.

Consider dropping the teacher ratings on the modified
RenzulliMartman except for the task commitment dimension since
the lgarning dimension is already covered by the Otis-Lennon and.
the dimensions except for task commitment are not good
oredictors of student outcome variables,

For the 1980 evaluation of the junior high ECC/GT program a)
revise the Jeffco ECC i truments, b) refine the ECC/GT Student
Growth Survey scales and develop a similar instrument for use as
a pre/post measure, c) eliminate Harter's Percelved Competence
Scale and d) refine the postproject interv1ews to better target
on critical thinking skills used. .

"-) ) , ) o



Evaluation Summary of the North Clackamas, Oregon Progr am

Program Description. .

TThe 1978-79 North Clackamas Learning in the Community (LfNC) Jdﬁior High
Gifted and Talented program operated on an eight-week perjod with
studenés participating one full day. per week.‘ Students‘from eaéh of the
four junior high schools were involved and met toget her for the weekly
LINC sessions. Program activities ihciudéd small group anqjindividual
career explorations, student journals, individual and small group
projects as well as 1arge and small éroup activities'in'such areas as
higher level thinking skills, critical thinking, Proup process and

A}

sel f-awareness.

Description of the Evaluation.

The first-year evaluation was primarily focused on program implementation
‘and operation with student outcomes a secondary concern, During the
first two years of a project, it is of primary importance to assess the

feasibility of any new'programmatic model, .Thus, the evaluation dé§ign

called for pre- and posttesting students on some outcome measures plus a -

survey of parents, interviews with employers and debriefing of staff to

obtain information relative to program implementation. In addition, the .

AL

“the program's operation.

Results: Student Qutcomes e )

-

Career Education, The CéEéer Education outcomes were assessed primarily

/\ -

"by asking studenté\gbout their confidence in their ability t3d make Career
plans and implement fhem. Students initially were asked to list two jobs

N . . B . - 75
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they would like to hold after completing their educ;tion. Followipg LTINC -
participation 46 poréent of thé\students indicatéd they had observed or

wor ked at’both jobs listed, while.only 20 percent had done so before. In
addit;on, only 13 percent remained who had not observed or worked at

either of the two preferred jobs, a reduction from 38 percent Qho had not
done so previously. This suggests thag a large proportion of the

students were able to have at least one explbration which had personal

relevance for them,

/
!

.

Students were then asked how sure they were of the steps necessary to
prepare for and enter the job they most wanted. Initially, 31 percght

{
felt the steps were "pretty clear" and 13 percent felt they were "quite

clear",' a total of 43 percent. Following participaﬁion in LINC, 53
percent thought the steps "pretty" clear and 22 percent "quite clear", a
total of 75 percent'and an increase of 32 peréent.

Students then responded to a 25-item Career Exploration scale which asked
them about how often they had considered or learned.about various aspects

of a preferred career. The total score increase for this scale was

- statistiqgll;.significant at the .01 level.

a ~

Self-Concept. A l4-item self-concept scale was admihistered to LINC
- e

- students on a pre/posf basis in an attempt to tap affective changés which

) , i " .
might be occurring {n such a program. There were no pre/post

-

diffe;ences.. Thig is not surpfising since the LINC program occurred over
) \

only an eight-yéek period and self-conceﬁt is not likely to chahge during

-

such a short time. : : y —
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. student and staff paperwork. ¢

. .
5 (
i
;

K|

-

Oral %émnunications.- An oral communication attitudes scale was also
admin;stered pre/post and demonstrated no real change in students' |,
ability to do such things as talk to adults,,speak in public or make
themselves clearly underetood in a discussion. It may be hoped that such

a scale would show posi tive chinges in'!h}onger LINC program.

~

'

Results: Program outcomes
Both students and parents were asked to rate the over all quality of the

LINC Project and whether, ,if they had it to do over again, they would
\ \
want to participate. The quality of the project received a mean rating

of 3.94 from students and 3,69 from parents (on a scale from 1 to 5).

The parent rating wag not as.high as the students' and not as high as

mi ght be preferred. However, when asked whether they would "do it
again," .the students’ rating was 4.02 while the perenés was 4.09. This
8ug§e§ts that-tﬁe lower "overall" rating by parents was infiuencea_by the

feeling of marfy that the 1978-79 program had first-year "bugs" to be

-4

wor ked out. c ' _ . ,

. ¥

rS
2

3
»

Another area that both students and parents saw as needing attention was
providing a greater varlety of community sites for career exploration .and
)projects. Fifty four percent of the parents indicated this was a

weakness of the program.

A pumber of students were also concerned about the 4mount of paperwor k
. \

involved in the LINC program, During the debriefing, staff members

agreed that the Exploration Guides needed modi

fication to lessen the

LI ) . -
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Other concerns expressed by students, parents and staff primarily
?nvolved the time—configuration of the LINC project. The concerns were
that fhere was an inadequate amount of time for explorations, projects
and other activities. Also, there were conflicts and, in some cases,

. lower grades, which resulted from students 22ving to miss one day a week .

of reqular classes.

. N
Conclusions
° Congsidering the limited program contact students made
" considerable progress in the career' education objectives. .
7 ) Affective objectives were not measurably affected by the pr®yram.
N - . . » '
e - Parents, students, staff and camnunity instructors were

generally quite positive about the LINC program, while
recognizing the need to make changes in the future.- Areas which
.were indicated to be major strengths were the opportunity to get
into and become aware of the "real world" and to learn about a
varieti'of careers. Areas which were perceived to be program
weaknesses were recruitment and orientation of a greater variety
of community sites, advance information to students and parents
8 . . concerning program géals and expecga&fogp, the amount of

. baperwork and the time—coﬁ?iguratfoq,G‘;the prody am. .
Lo v . j’,"“
° Student selection.criteria did not -correlate well with each

_ other dr with the three outcome measures.
N - 4 .
&
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SECTIQN vI .

OUT-OF ~SCHOOL ADULT ADAPTATION

e . .

NWﬁEL(inout-of—scbool adult work focused around development and
implementation'o{ a pilot version of a program entitled "Career

- Redirections for Adults" (CRA). 1In this project, implemented at Western

Nevada Community College (WNCC), Carson City, Nevada, persons 1

\ 2

participated in a multi session self- analysis and planning set of -

activites supplemented by group c0unsellng. Explotatory experience at
. ) S

community sites was included. The results of the evaluwedon of the

prograh‘are summarized in this section. ‘ ) S

The evaluation was designed ptimarily o obtain cutcome data as well as

.

bibliographic information to assist Education and Work staff in forming

-~

the basis for researchfng the needs of various categorles of adults.
Outcome data were obtained from administration of pre~ and posttest

questionnaires. ' In addition, the part{cipant questionnaires sought

.

. \ o
feedback regarding the strengths and aknesses of the CRA program. Only
J%

A small number of participants were involved in the evaluation (eight
responded to both the pre4 and posttest sections of the program
evaluationgquestionnaire); whioh limits the generalizations that can be

L .
‘*  made. . a ,

Results : , ‘ )
l—— -

Three males and five femaleg ranging in age from 19 thru 56 ‘participated

in the full. evaluati;nf-\bhe half of the participants were matried and'__,

had varied'educational baFkgrounds. The outcone.data were analyzed-by




i

>

L

1

)

-
v

each of the biographical variables (i.e., gender, age group, marital
status, education) and the greatest differentiation was attributable to\
dender. However;, there were also differences evidenced by age group, \

which cannot be clearly distinguished from gender, since the youngést age

group was composed of males only.

£

.
Due to the short duration of the program (two to three weeks)*, no pre-

° -‘V 1] - ﬁ. )
or postgains were seen in most of the outcome measures (Career .

Exploration, Self-Concept, Oral‘Communications‘Attitudey or the Semantic

o

Differential concepts of Me, Work/Working, Eearniﬁg,"School/Training,

) I3 i B -\ ? : N
Employers). Two exceptions were Lhe two items directly asking
. . . T

-

participants about their ability to do career planning. Most

o e ’

part1c1pants repprted a clearer Ldeq of the steps to be taken in
~ly

preparing for and enterlng a ]ob In addltlon, six (as- opposed to three’

Y

- initially) of the e1ght ended the progect feelrhg that thcy would be able

to pursue the necessary steps inuobtaining their desired positions. _

‘e -~

© - e
2
o

The CRA prograh evaluation provided useful insights into the strengths’

” n w -

and weaknesses of the pllot 1mplementatlon. Participents found the
R 4

career exploratlons and tﬂ% career 1nterest inventories to be the most

< - 4 2 . - .
useful career planning experieq'.ar The group discussions in class were

L 4 b

H
also percelved as useful and intd‘éstlng. The program was rated overall

‘as 'very helpful” by five of fhe eight, "helpful” by one and "somewhat -

~
't

. L ]
’ ) n

*When the evaluation was designed 1t was antlcipated thét the program
would operate as an open—entry, open-exlt program, over a minimum time -
span of two to three months. » ’

- i )
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[
} . k4 . . J -
*  helpful" by one. Thg{;‘vere nb ratings of "of lLttle help
&

at "all." The most frequent suggestions for improvement were

-4

work" has resulted from the short period of tiMe and the att

provide the full range of acéivities.

)
~ N . . s -

Conclusiods W d

The results of this evaluation should encourage further revi

X " - [

impleﬁentq;ion of _amore cqmprehensive and longer program.
* J/ . AN

conclusidns mﬁg be drawn from the WNCC data: ,
K] ) ’ ~
° Partic1pants gained dramatlcally in’ confldence as t
“~~~— ability to do career planning. This is a very enco
finding for such a short-tarm effort:
®  There Qspear'to have been differences by gender and
groups 1n terms of many of the outcome variables st

This tends to confirm the program's need to be -~

individuali€ed. fThese types of differences also si

or "no help

to lengthen

the program and lessen the paperwork. The.percepgion of "too much paper

empt to

- ~

L.
gion and

The following

o their
qfaging

\
age
ud1ed

—

X
’,

ggest -~ .

° fur ther stuly of demographic variables in the attempt to

determine the areas in which adults with various
characteristics have partictilar needs Wwhich ahould
agdressed '

be

@ Little pre pdét'c 'ge Occusred on any of the outcome

Mmeasures..
program was

This’is not a-surprlslng finding,. sSince

' - lengthened tq allow espedﬂarly for 1nd1v1dual caree
- “exploratlon and internshlps.. '

' e -Participants were generally énthusiastic about the

the

f short. duratlon. Based on this -and comments
by participants and Staff, the CRA program should, be

r

CRA

program and indicated they, had beneﬁlted frOm a nqg?er of

the career’ planning . activ;tles.

REERY
\f

’

.81 -

—

-



SECTION VII - ' - 4

.
~

EXPERIENTIAL LEARNING STUDIES S
. ' ) ' . . . ,
v : o
Status Report ‘ R

As oyr .Education and- Work Program cdntinues to adapt what we have learned

3

Erom Experience-Based Career Education and ot her’developnents to fit ‘the

needs of spec1a1 seqments Qf youth and. adults, it becomes increanngly

important to conduct - research on fundamental processes which underlie

L]

experiential fearning. Such research is expected to contribute to basic
. . } . ' N :

‘knowledge about ~experiential learning processes and outcomes. At-the

’

sgke.time: thisuresearch will provide answers of practical importance for

T

. educational practitioners, policy makers and for guiding the development

and evaluation of new Education and Work components.
. -%I’ -

5 ) =

Our research activities this year have centered‘arouhd four‘areas. The

C -
. -

first is an updating 'of an earlier review of the liEeratu%e on”

‘gkperientiai learning to include recent.studtes from the'past two years.
The seoond is a survey of over 1006 FBCE students throughout the country
to determine their perceptions of factors that distinguish excel}ent

‘ learning experignce at empioyer sites from those gactors that lead to s

~
A

little or no'leerning expéfiehcé at,such‘sites. The third area consiste
+ »
of a prel;minary look 3k the ooncept of responsibility as a develogment
]
outcame Qf experiential education. The fourth Study-iuentified essential

:elements of experiential education progr%ms and determined how these

~ 1

elements are present in three large scale experiential programs. To
v . -

guide the direction of these activities, our.Experithial Learning Review
s i ' hc LN ‘

Panel,, formed last yeer; was tonvened in San Fr¥cisco durin% the '
.\ . " ' . ’ ’ . . ) ’5} \' N » - a
' . , . 83
. (g \\
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~

American Educational Research Association Annual Meeting to rqview our

plans and suggest improvements. - . ' ~
, ; . . :

The review of the literature Qn expériential learning was prepared by Dr.
7 . ; - .

Greg Druian, who has gained extensive experience in postsécondary service

learning programs.. This review focqseﬂ'on (1) learner outcomes of
’ : N ) oL - .
experiential eduthion, (2) differential effedts on various learners and

-~ D
] . e .

(3) the conditioni that help create these outcomes.

’ - 1
. A2 )
. " Ve !

~ L \ . -

The study of factors thaz distinguish excellent learning experferces for
youth‘at employer sited -from those leading to, litffle or no learning

l experience was conducted by Tom Owens and Sharoh Owen. This study’,

\\%// involving over 1000 EBCE students from 28 states, is a follow-up to a >, -

-

preliminary study conducted last year with 238 EBCE students. The

] .
results of this study are highlighted in the next section of this
% <

repwrt. The results of lasE’?ear's study have been shared nationally and
have generated considerable interest. Presentations on the findings were
] . .. ) . . . . ; .
M made this vear at the Americﬁn.Educa&ional Research Association

v

Conference in San Francisco in April, 1979 at the NWREL EBCE Conference

. ~in Vancouver,'Washington in° May, 1979 ‘and informally at the Asséciation‘

for Experiential Education Conference in Portsﬁouth, New Ha&pshire in

October, 1979. The article "Investigating Student Perceptions of
,Essential‘Elements of Experiential Education” was also printéd in ERIC

. * (ED I72 456) and publighed iy a modified format in the Winter 1979 issue
A . . ) -

Qf Alternatiye Higher Education ("Enhancing the Quality qf Community
Learning Experiences”). An abstract of thesejfipd}hgs has appeared ifi -
. . , \ '
. the Resourceg for Youth newsletter and in the AEE newsletter, Voyageur.

X ‘ﬁ
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notices have led to our responding to over 200 letters from

praétitioners, researchers and policy analysts, requesting copies.of the {

.Y
« .

study.

-
.

The third study focusing on responsibility as a learner outcome of
experiential education has lead us to explore the methodology of concept

analysis as described by two philosophers, Robert Gowan of Cornell
. N .
University and Thanas Green of Syracuse University. We have read their

writings on this methodélogy and have conferred with each writer here in

Portland this last summer, while 'they were serving as visiting§ scholars

on the Reseaich on Evaluation Project. An iniéial attempt was made in a
session at the 'NWREL FBCE Conference to obtain from practitioners
numerous examplés of studeﬁt behavior that stagf felt refleqiedphigh or
low levels of responsibility. This brocedure.Was not too 8uccessful,

beeguse we failed to elicit an adequate number of examples of high level -
<

respon31ble hehavior, although we collected numerous eggmples%of non-
respoﬁéibie.behavio;f We have also used items fram Dr.‘biine Hedin's
Responsibility Séale in our evaluation df'one EBCE site 'and we are in the
process of analyzing the data more carefully. An expanded sgudy of this® N
third afeq_will/ﬁg impleﬁented~in the coming year. CT "

3 . )
.
’ -
' - . . - ’

’
. '
- ‘ 4
»
r

The fourth s;udy, by Dru1an Owens and Owen, focused on 1dent1fy1ng and
illustrating essential ‘elements. of experiential education programs

Thr ee lgrge gcqle expepientfal eduégtipn progr ams were studied: Outward
o -Bound, Foxfire and Exéerieﬁce-Based CAreer Educatién;_'Afper a tentative L ,

F frameqork-was developed at NWREL, staff ét each of ‘these programs were

persqﬁally idter viewed to discuss ‘the exgent of adaption potential -of our ..

v ) . ‘ -~
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Aruntext provided by enic [l

R

-

«

.
%

framework to their programs and to obtain change suggestions and actual

exampl es of - the essential elements as applied to their programs.' A

summary of t he essential elements within nine dimensions of experiential
eduqation 1s shown'in Table 1.
' - 1]

A draft report of ﬁgis‘study was presented at the Association for

4

. Experiential Education Conference and critique was invited. So far we
. A :

. )
1

‘have received comments from about a dozen educators in the United Statés,

a

-Mexico and Canada. Based on their comments and our meetings to refine

E 1.

this study, we will be submitting a revised copy Sf ;tMis paper to the

Journal of Experiential Education for publitation-consideratioh.
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" TABLE 1
D e itmdand

" PROPOSED ESSENTIAL ELEMENTS WITHIN
NINE DIMENSIONS OF EXPERIENTIAL EDUCATION

Program Dimensigﬂg . Essential Elements

l. Purpose l. Purposes reflect learner needs
2. Purposes imply program content
- 3. Clearly shared and understood
o . - * purposes '
2. Setting . 1. The setting is considered realistic
or noncontrived by the learners
2 \k\physical and/or psychological
challenge is provided by the setting
P 3., Some degree of low level risk exists
' + 4, Diversity of Settings are integrated

5 I

kY

3.. Participants' Characteristics 1. Voluntary participation =

- 2. Diversity of participants
4. Tearning Strategies ) 1. Relates to one or more theories of
learning

! 2. Encourages young.people to perform
tagks normally permitted only
adults in our society
N 3. Emphasizes a balance of action, re-
i " ~° . flection-and application
- ‘ ' _ 4. Provides learning experiences that are
) . individualized, sequential and . °
- - "developmental
' ’ i 5. Involves frequent structured inter-
R action between student and
instructor

6. P:bvideséggbortunigies for unplanned
" learni from new experiences

»!

5. Student Roles, 1. Active stddent role in planning and
- carrying out activities
’ . T . ~ 2. Chance to experience various roles
o - | (e.g., leader, team member,
employee, tutor)
3. Assuming responsibilities for his/—
: s ' her actjpons o
- - . " 4. Opportunity to interact with .various.
adylts’as well as with peers .

-

L 4

&

&
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Program Dimensions

6. Instructor Roles

7. Outcomes of Learning
~Activities |

Al

8. Management and Support
- Factors

9. Program Ougcames

88

.ot | . | | <
TABLE 1 \
(Continued}

Essential Elements

1. Help students plan and carry out
their ac®dvities _

2. Role model as an active, involved
learner b

3. -Monitor progress; assess and feed
information back to students

4. Motivation and encouragement

. 5. Plan and implement a student

accountability system

6. Skills in planning, empathy, communi- ‘
cations and resource sharing

1. Outcomes of learner activities are
perceived as real and impqrtant by
students- and others

2. Students fael ownership for the
out gomes

l. Locating community resources for
student learning

2. Forming positive relatidnships with
externgl agents (such as may v
be needeg‘in awarding regular School
credit “Br program participation)

3. Obtaining funding and community -

s support ' .
4. Recrultment and selection of staff who
- " committed to using experientlal

-«

learning strategies

1. Increased student slelf-confidence and
ability to relate to others are
common student .outcomeés

2.. Staff -ahd, students are involved in

’ assessing effectivEness of program

3. Openness to looking at both positive

and negative outcomes and in exam-

ining areas for program ifprovement

k]
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Preliminary Findings from the Experiential Learning Questionnaire
P2

-

a

To high school youth today, what distinguishes an excellent learning

experience in the community Erom a "no learning” ‘experience? What are

& - a
- the characteristics they associate with excellent learning experiences?

, . . [N
What happens at such places that contributes to™an excellent learning

expéifence? What youth learn through such experiences? - What

characteristics Are associated wit& a "no learning” experience in the

t might be done to improve the situation? Do young

people's pergeptions of excellent and poor learning experiences differ

' ~ . A\ ..
fa

dependiﬁg on a person's sex, ethnic béckground, gradzg%gvel, academic

abiLityﬂ occupational preference or length of time spent in an

~

.ejberiential program? These abpear to be important questions to address

ot
if we in experienti‘al education are going to improve learning

opportunities for youny people;
g ’ N - N , .

.

“
»

~

In an effort to provide answers to the above questions an exploratory

v
PR - Ay

stuydy was designed and conducted in the spring of 1978 by the Education

and Work Program at the Northwest Regional Educational Laboratory (NWREL)

.. » ’
-in Portland, Oregon., Over the past sSeven years our Laboratory, in -

conjunctioﬁ*@&%ﬁ the National Institute of Education and three other

regional ‘labor atories, has been heavily involved in developing’ and
.t ' - N )
validating 4n experieq:iaL education program called Experience-Based

-

Career Edqpation (EBCE). FBCE provides secondary gtudénts with a vital

alterna;ivg,educatiopal'program that integrates'acadgmicwlearning,-céreer
' i T C o -

experiences and life.skjill. development through direc¢t, supervised

. - . -89
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learning experiehces in the community. As a result of experience gained
over 3seven ?ears in developing and dlsseminating EBCE throughout thegﬁ
United States: NWREL 1is currently_involved'in adapting some of these
concepts to special_populaiions such as gifted snd talented junior hi#h

school students, migrant youth, disadvantaged youth and adults involved

In midcareer changes.
i
X

~
A

A reviey of the literature on experiential learning convinced us that a
Eouhdation g§}§té upon whicg to design a_Lseful study. John Dewey has
péinted out that‘sot all experiences are learning experiences. Combs et
al (1971), Geiger (1978) and others have iéentified factors which may
c¢ause some experiénces'to be-low in learning’poﬁential. Bandura (1977)
and others'wfiting about SociaLlLearning_Thgory have also identified

Eactors‘reﬁorted to. be related go iﬁ?feased learning such as modeling and

reinforcement. Using Flanders' critical incidents téchnique,jopen-ended‘

AN

'questions gnd raékg? scales based on propositiéns derived from varioug”
‘theories on Experiential L;arning, a questionnaire was designed, -pilot
tested and reviged.

The 1975 Experiential Learning Questionnaire was administered té 218
students in eight EBCETgrograms covering_fivé states--Alaska, Georgia,
Michigan, O?eggn and Washington.- The EB&E students were used“ag the
sample for this stﬁdf sirce each studént is ?sua%ly involyeé in ggréer
explorations or learning-levéls at three to six community sites. Thus

the same students would have been exposed to varioui sites and would be

in a good position to assess qupiitiés associated with locations

- providing excellent or poor learning experiences. . . . /f
- ’ an v ‘ . i 2
B . ”
90 \\- . . -
& 9 q. n\
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The f{ndinqs from éhis preliminary study were presented at the annual:
E’onfer?nce of the American Educatdonal Research Association, and
elsewher; i?-a paper by Tom Owens-and Sharon OwgnszEI;; "Investigating
Student :;rceptilon of .Essential Elements of'Experie,ptial Eéucation' ERIC

(ED 172 456). Reference to this article in the Resources for Youth

newsletter and the Voyager newsletter of the Associétipn for Experiential -

-7

. . -
Education led to over 200 requests for copies of the study from
researc;ers and practitioners. - ~
L] ."

Findings from the 1978 study were interesting enough to lead us to want

to expand our study. Conceptually we decided to incorporate item
. - ‘ .
responses that reprksent propositions derived from attribution theory.
. ' Lt .

Briefly, "attribution theory" is a term given to varioqus theoties
. r
concerned with the ovroblem of investigating causal perception (Bar-tal,

1978) . Factors borrowed from this theor? for our instrument include

ability, effort, task diffig$lty and luck://
~ _
- . o
Other ‘changes made in the 1979 study were to expand the number of .

surveyed EBCE student participaqfs'to over 1,000, to use a sample of high

s - 1

QJdelity EBCE sites'rebfééenting all four Laboratories' versiQBs of EBCE

 (Appalachia Reﬁional Educational Laboratory, Far West Laboratory for

-

* s ‘l.
" Research and Development, Northwest Regional-Educational Lasboratory, and

. ) - -
Research for Bétte; Schoolsﬂ, to include sites with substantial minority

”

student enrollment, and to select sites that proyidqd a balance of

) Ly

geographic Iocations\throéghout the

- =

United States. The distribution of
. . . ) 4 \ v

-

students by geographic area is shown ‘in Table 2.

. -
“ . 1

[ 4

//-\/ - -
- . .
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' TABLE 2 )
y o\ —

DISTRIBUTION OF RESPONDENTS BY REGIONS OF THE U.S.

Region Percentages
South and Southeast . . . 45.1 ‘ -

West. . . . . . . . . .. 27.4
Bagt. . . . . . . . . . 20.2
Midwest . . . . . . ... 1.3°
Of the’ 1,104 student :Jgpondents in this study, 42 percent were-male, 54

percent were female and four percent did not indicate. Ethnically, 62

~

peiqent were white, 17 per cent were black, ten per?ent were Hispanic,

Lo / .
four percent were native American, one percent were Asian and seven

percent did not indicate. Graae—wise, 44 p%rcené were seniors, 36

ey - 3 ‘ . )
Lpﬁicent were jgniors, 15 percent were sophomores and one percent were
. - 0 . Y 3

. ¥ »
ninth graders. When asked to indicate their pverall grade point averages

. for last'ygir, ten percent receivéd mostiy A{s, 21 percent received

[

mostly B's, 36 percent received mostly B's and C!s, 23 percent received
.. R . . ] f .,

mostly C's, four'perceht received mostly D's and F's and Jsix percent: did
F - . . : oo
not specify.” On the basis of the above statistics we fe¢l the qudy

-
7 ~

represents .a good cross section of American senior high uth,
_‘ . » -

¢

» . AN

When asked what specific careers respondents were most Jikely to enter

~

after ocompleting their educations, their open-ended responses were
categorized by John Holtand's six classifications and also on

Hollingshead's scale df‘socioeconbmic status as shown ijn Tables 3. and 4.

P -
°

The largest proportions of respondents preferred-realigtic-or social

L,

. occupations. This 15 typical of the American high.s;h olcpopdlaiion.'

. . LY .
. . . .
Career preferences were 'widely distributed across all peven levels of .
' ) . ' o ’ .
socioeconomic status. -
92 o . ' T
' . : "“—7 1 ‘/Q
.y 5’6‘ i ;o
+ L] <
- ¥ ¢ s
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N TABLE 3

CLASSIFICATION OF RESPONDENTS' JOB PREE‘ERENCES-?Y

- HOLLAND'S SIX CATEGORIES
. L4
Per centages
Classification Example of Respondents
l
Realistic electriciSS, mechanical 18.6
’ ' engineer, maid. :
Social ' teacher, dental hygienist 21.8
Artistic ‘ drama coach, editor, writer _ 6.0
artist ~ N
Inqéstigative "‘ chemist, computer progfammer 10.2
Conventignal. v " file cierk, teller, accountant 8.8
Enterprising . - real estate salesperson, 8.7 ,
’ contractor ' : _ ’
. TABLE 4
.. : > \
- CLASSIFICATION OF RESPONDENTS' JOB PREFERENCES BY _

HOLLINGSHEAD'S LEVELS OF SOCIOECONOMIC STATUS

' o - -Pe(ceﬁtaqe‘ an
,//’\\ Claésification ' - of Regpondents i
, R Higheerxeéutives. C e e e e e .. 8.7 -
éusiness Managers. . . . . ;‘3 e e e 17.9 e -
: Administgative,?ersénﬂel e e e e e e 13.0
, "-,  Clegical'andlSales Workers . . i . . . . . 12.9
x o _K Skilied Manual Employeéé c e e o ... 18.8 L ‘ -
. " _semi-skilled Employees . . . . . Coxe . L8 ‘ \

Unskilled Empioyees... e e e e e e e e .0.2

43
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.teported learning the most and where they learned the least.

L)

Students in this study were asked to "think about the learning experience

in the community thi's year that helped you learn the most abdut yourself,

your relationships with other people or about a career of interest to
. g

you.” 1In response to an open-ended question asking, "What did you

learn?," the majority of respondents describdh specific job %kills‘(63

. -0 ¢
percent), job procedures (27 percent) or the use of special tools or

eguipnent (26 percent)c 'Table 5 shows respondes for the sites where they

Students were next asked,-"What things happened at the site that made it

r

~an excellent 1earning experience®" Table 6 indicates;that "working with

helpful peocple” (37 percent) and‘"learning to actually do sPéEEEIE
B " i ‘

skills" (23 percent) were given most frequently by respondents. ,

~ . - -

. i

-

- A ligt: of ‘19 possible reasons that may help make a particular camnunity'

~ .
experienoﬁ\qg‘exc llent learning opportunity for a student was X //
¢

1
“

_presenfed. Students were asked to decide how important each possible

[\

reason was, in their case, and to circle a number from 5 (extremely
- v ) LT _ » ; .
important)/pa<l (not impbrtant) indicating the level of impottance.

Students were -asked to 3elect not more_ than sixfreasons'they felt were
;Y . Co . - ' B
extremely important to'enCOUrage.them to discriminate in their 7,

judgments. Table 7 l1ists the reasons selected,in order of perceived

»” ‘-

'importancé. The results are qu1te consistent w1th thqse obtained fg\\

the opeﬂ:::;ed questions "High efﬁort(by me," "tryihg out the work

B

myself" and my skill in getting along Wkth peagle were listed'as most

lmportant, while. easy.tasks‘ was listed as least important.“\This latter:
. : Y. ¢

~category was used becadse prior ;eseazoh 1ndicated t hat easy tasks were

' (f, - »

4 '- ‘
not related to quality.learnlng 0990f§9n2$1es;“~The results of this study.q-‘
- ~ . ' * v ooy » \ )\’ . B ‘. y :_ - . _\ -,

' ) " -M y\/. ' . ) a ' N "n\ . T
94 > . - ' s, e - " Do
B . - . . = - \ .
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TABLE 5
PERCENTAGES OF RESPONDENTS DESCRIB ING
SPECIFIC THINGS THEY LEARNED THE MOST AND LEAST
AT THE LEARNING SITE '
Percentages
Most Learning Site of Respondenth
"Job specific skills oth:f than use of tools or equipment., 63.2 \,
—— 7 How tha job works; specific procedures. . . \:; e e 27.2 .
Use of'tools/eéuipment. e e e e e e e e e e e e e 26.0
) Uhderstanding of others. . . . . . . . ... .. ... 16.0
- : \
Responsibility/maturity involved in that job. . . . . . 11.2
‘Understanding of myself/my own interests. . . . . . . . 8.8
N\ How to work with people. . . . . . . . . v . v . v . . 6.3
) R s
* * * * * *
‘;' e : ) ) Percéntages
4 % i Least Learning Site . of Respondents
' Job specific skills other than use ‘of tools or equipment., = 32.6
Nothing I dian't eready know/brrelevant things. . . . . 30.2
" How the job works; specific procedures. . ., . .. . . . . 17.1
. Use of tools/equipment. B S T T T 1375
Undergtanding of myself/rriy'own interest_s. e e e e 6.5
Understanding of others. . . . . . . . . . ¢ . . . . .. 4.8
Responsibii_ity/maturity involved in that Job. ... . .. 4.5
s T . o N
\g’
1 - L
\ ) |
N ‘ !‘ I
n.' N
' - , 95
Vi -, ' - i
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.TABLE &

P!RCE&TAGES OF RESPONDENTS DESCRIBING WHAT THINGS OCCURRED
* AT THE SITES WHERE THEY LEARNED THE MOST AND LEAST

rd

Most Learping Site

Worked with friendly/helpful people; e e e e

\

Percentages
of Respondents

¢ v e e 37.0
I learned to do job specific skills myself. , ... . . ,, 23.0
I had fuh/liked being there. . . . . .. .. .. ... 12.2
Resource persons demonstrated; explained clearly. . . . 8.8
I learned about the .nature/responsitiblities of the job. 7.3
I was given respbnsibility and liked it. . . . . e 6.6
The people liked/accepted me. . . . . . . . .. . . 7. 5;1
I was shown job specific skills. . . . . . e e e 4.61
., ‘) * * * * ii‘ .
. ¥
' ' . Percentages

‘96

Least Learning éigg

I had nothipg/irrelevant tasks to do. . . . . .
I learned notﬁing/nothing was explained. . . .
The work was boring. . . . . . .. 0L . .
I did not like the people/they did not like me/

want me around. . . . .. ., . PRI

I was critized/ignored/discouraged. . . . . .
I had no talent for/interest in this job. . . .

of Respondents

R P

C e e . 19.6

Ce e 13.8

... . 10.2

C e e 6.6

e o . 4.8
. [




‘' rABLE 7 »

RESPONDENTS ' PERCEPTIONS- OF THE IMPORTANCE OF VARIOUS REASONS °
. FOR “WHPARTICULAR COMMUNITY EXPERIENCE BEING AN -
- .. EXCELLENT LEARNING OPPORTUNITY -

Reasons ] ' Mean*\ S.D.*

1. High effort by myself . . . . . . . ... ... 4.31 0.84

N\

2.-~T§yihg out the work myself . . . . . . . . .. 0.83 ,

35_V3y_§kiliuinfg§ttlng along with people . . . . . 4,30 .0.87

4. Applying thellearﬁiné to new things . . ... . .- 4.15 0.87
-_§. Being qiyen an adult responsibility . : -« .. 4.14 0.89

- . [

6. Lisﬁgn¥ng Anq talking with adults at the site'. 4.14 0.8l
7. Clear dfrections to followi e« e o T 0. .. 4.09 0.87 a
a
- ' 87 qult encour aging for'doing the tasks well... . 4.01 1.00
Q.p Obgserving skilled adults doing certan tasks . . 3.98 '0.87

L .

10. Challenging tasks . . . . . . . . . . . . .. . 3.9 0.91
11. Adequate amount of time at site . . . . . .. . 3.90 0.99

12, Learning the technical words and language
associ ated with a career. . . . . . . . . . . 3.88  0.93

13. Knowing-ahead of time what will .be expected

of me . . .. ... ..., ./4 « + « +« . .. 3,85 1.07 jfb

14. Freedom to explore areas not planned in ) 4
advance . . . . L L L s e e e e e e . . . 3.82 1.00

15. Supervisor took a personal i.nter.‘st inme . . . 3.81 1.06
16. Encouragement from family or friends. . . . .. 3.67 "1.14

U 17. Luck in locating a good site . . l/>/(/; ... 3.6 1.16
s 18. ‘ . 2,93 121

Close adult supervision . . . . . /. . . ..

19. Easy tasks . . . . ... . .. ... ... -« . 2,80 1.23

- : O
. - !

[ *Figures are based-qn a five-point rating scale from extremely
: _significant = 5 to gdot significant = 1. - |

-

3
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-
contirmed that finding. Other tasks were based on propositions derived

from social learning theory, attribution theory, the writings of Dewey

and six years of experience in evaluating EBCE. \

s

" Students were asked regarding both high and low learning sites how many

N

people they worked with and how many hours they spent at the sites.

Students at high learning sites worked with .

Table 8 ghows the result
twiée as many ‘people and spent twice the number of ho rs fthere as fhey

did at low learning sites. Eighty six-percent of the re ndents felt

’

[54
L

they .developed really good relationships with persons ‘at high learning

sites, whereas only 23 percent felt that this had occurred at low

learning sites. Students were hext asked scme specific questions in

. ‘ 0
relation to the persons at the site with whom they formed good

'relationshipe.: Table 9 shows the resﬁlts. In gene%al, respondents
agr eed s%rongly with the statements regarding relationships at high

learning site% and'agreed less with statements regarding relationships at

. . i

low learning sites. -

*

The focus for the Questionnairé then shifted. Students were agked to
QO . .

think about the community experiences this year that were the worst for

-

"~

providing them with little Ar no learning.

a

» ¢

. In ;nswer;to the question, "What things ﬁappened at a site ;o maké.it a
¥ 'no learning' experience?” The m;qt freqﬁéné reason given by respondents

¢ was.th;t they had "nothing"™ to do or irrelevant task§‘t6 accomplish. A

list of 19 possible reasons that may have caused a particular ‘community

exporgénce to «result in little or no learning by a student was

-~

-

. R T 100
1 cae . , . ‘ . | | . .: : >
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TABLE 8

AVERAGE NUMBER OF PEOPLE RESPONDENT- WORKED CLOSELY WITH AND
~—TOTAL HOURS SPENT AT SITES

L

MosT (- " LEAST
Learning Sites Learning Sites
Average number of people
worked with at the site(VERIF_Y_)_ 5.76 y 2.82
¥ >
Average hours spent there B 41.74 . 21.99
) ‘ e :
\ *
L]
s
]
. .
. aid

99



TABLE 9

RESPONDNTS ' AGREEING OR. DISAGREEING WITH STATE S CONCERNING
A PERSON WITH WHOM HE OR SHE FORMED A GOOD LATIONSHIP

-

ey MDST  imast
| o Learning Sfﬁea' ‘Léérning Sites
| Mean* _S_Llht Mean* ._S_.&-t
N We liked each cher. b v e s < . 167 . 0.63 205 0.92
Tﬁat person and I talked about o

things other than work--like
sports, hobbies and personal
thoughts. S Y . /] 0.93 2.32 1.24

That person respacted and

_ trusted me. . . . . . . . .. 1,64 0.70 2.17  0.99
THat person and I talked about .
"my future plans. . . . . . ., ., 1l.81 0.97 2.49 1.26
* - St .

hat person and 1 talked about
what was happening at ‘the i
Sit'. " L) . -. L) * . . L) L) 1'56 0.76 2.13 . 1.16

(4

) .
* These Means and Standard Deviations (§.D.'s) ate based on a five point
rating scale where 1 = strongly agree, 2 = agree, 3 = not sure, .
4 = disagree and 5 = strongly disagree. «Therefore, a Mean of 1.67
indicates most people agreed or strongly agreed with the statements.

*

7
s

100 | ,




- - ' (\

-presented, Students were asked to decide how significant each:expe:ience
was in keeping them €rom learning by circling a number from 5 (extremelx
significant) to 1 (not signiricant) ;tudonts were again asked to seleact
‘not more thasn Six reasons they felt..were e;tremely significant

Table 10 lists the f!’gona seiected in order of perceived significance.
Reasons given the highest ratings were boring tasks, no opportunity to

' explore other areas of interest or to apply the learning to new things,
and no opportunity to personally try out the work. anin there is
vatitication that the level of difficulty of a task is not a major
deterrent to'iearning. : ' ~ ‘[*J

Studéhto wete nsked, in open-ended questions, to de;Ztiﬁe Qnat they
actuall&-did at the site at which they learned the most and at the site
at which they‘fearned the least, Responses were oontent-analxzed by a

'NWREL consultant, and coded as high moderate or low in level of
r' -
responsibility, Tasks oongidered high in responsibility were those

/ .

F
‘generally requiring same training and in which the consequences of
failure would have caused some harm to the job site, Examples included

(N2 . '
\\\\\ super vising ot%ers, dealing directly with the public or performing a

_technical service where high quality was essential.

L) . A )
'3

[}

. Tasks conhsidered low in responsibility were those generally requiring -

little or no training and in which failure to'berform them would not have
. . ~

". - . . - ' ‘

caused sericus harm to the site. Examgles-included sweeping the floor,

Cleaning off tables, etc.

¢

10" . , ) o1




.. TABLE 10

RESPONDENTS ' PERCEP*IONS'OP THE SIGNIFICANCE QF
WHY CERTAIN OOMMUNITY EXPERIENCES

' C ©“ RESULTED IN LITTLE OR NO LEARNTNG - .
' v ‘ .
Reasons - . . ‘ 'Mean' $.D.*
1. Boring tasks . . . .. ... ... s. ... 360 136
2. No opportunjty to apply the learning to | v . !
' newthinge.................’..3._29 1.31
T .. " 3. No opportunity to explore other areas of o -
- interest . . . . . . .. R NI N 3'.29 1.40
4. No opportunity to try ouQ the work- m‘yself . oo. 3227 1.47
. : 5. Too much repetition of the actlvity . . . . ... 3.20 1,32
- oo - 6, -Didn't know what would be e:;pected of me . v . . 3.03 1.31
_ .. _ ‘ 7. No opportunities te observe skllled adults . L
» ) doingthetasks...............‘3._00.».1.42
8. No opportunity to talk to adults at the.site . . 2.93 1.4l
‘ 9, .No adglt recognition tbr doing .-the t-.asks well . 2j88 | 1.36
10. No opportunity to discuss my experience
—_— with others . . . . . . ¢« ¢ v v v v v v o . 2287 1.34
11, Ignored m’y"su:;ervieor ™ N ~. .. 2.76 14(]
12. Lack of clear directions to follow . . . . . . A 272 1.37
13. Too closely supervised . . . . . . . . . . . . . 2.60 1,29
14. Back Iuck athgsite . . .. .. . ... ... 2.5 1.40
- | 15. Not enough time at site . . . .. .. ... :. 2.54 1.44
18. Adult criticism of me or my work . . . . . . .. 2046 1.35
17. Little effort byme . .. .. .. ....... P42 135
' 18. My lack bf skill in getting along with people . 2.36 1.39 .
19, Discouragement by family or friends . o e o o 2.22 1.38
N 20. Tasks were too difffcult . . . . .e. . . 4. . . 2.10 1.33
! . : T ) . ‘ N
- rmn—ate based on a five-point rating scale from extremely ,
signiﬂcant = 5 to not signiﬂcant& = 1. . X .
. .. : N
5 ‘ d
E | . .
’ ) ~ .
102 , “104 . -




Tebleili shows the percentages of jndividual responses, judged as‘hign,
> mediun or low)in responsibility at sites where respondents M™warned the
most or least. (Total percentages can exceed 100 percent since
' respondents could list more\t;;n one teak ) As Teble 11 indicatsg, 84
» percent of the teeks were judged to have a high reSponsibility level in
the high leerning site, as opposed. to only 12 percent in the low lear ning
site. The greatest differences, hbwever, are evident Eor those tasks
judged a3 requiring a moderate level of reeponsibility For the//}gh
learning site, 87 percent of the tasks were judged to have a moderate
‘level of responsibility, as opposed to only 30 percent at tne least
learning site. Conversely, respondents perfcrmed e somewhet greater
proportion ot low responsibility tasks at the low learning site. These
data support our hypothesis, beSed on EBCE evaIGation experience, that
respondents learn more when permitted to do tasks they and others

]

~perceive as important.

o » In the remaining analyses of these data to be done by NWREL, we will
examine differences in respondent perceptions saccording to their sex,

ethnic backgrounds, grade point averages and career preferences.

4

Y

émmnarx
At sites judged by respondents as providing righ learning
experiences-- .

° Respondents more often learn job specific sksills,

including use of tools or equipment and gain specific
knowledge. of how the job operates through hands-on
experiences.

105._.' -t -_ : ’103'
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& . ' | ' -TABLE 11

JUDGMENT OF RESPONSIBILITY LEVELS FOR
TASKS PERFORMED AT SITES WHERE STUDENTS
RNED THE MOST AND THE LEAST

—_

- - ’ -»

£ ' Percentages of
Respondents' Reactions:

N MOST - LEAST
, ~ Learning Sites - - Léarniml Sites
) " Tasks, judged by consultant as: |
~ .‘
‘ I. N .
- 'High Level of Responsibility 33.6 o 12.4
. 'Moderate Level of Rspp_nsibility- \ 86.7 ‘ _ 29.5
Low Level of Responsibility 38.1 , - 43.2
/ »
.
d
»




LY

At sites judged by respondents as providing little or no learning'

experiencLs-

¢

Respondents more often describe the people they work with

as helpful and friendly.

Re;pondente generally work Closely with more than one
person and form a good glose personal. relationship with
at least one person.with whom they work closely

/

Tasks done by students are more often judgéd to have high
or moderate levels of r!sponsibility and are perceived by

students to be challenging.

(3

Respondents learnéd the same things as at high learning
sites, but such ldarning was reported by only half as
many students as wye reported for high learning sites.

° One third of the respondents reported having no tasks to
do, or only irrelevant ones. .

° On the average, respondents spent only half as much time
as at high learning sites. _ ¢

. Respondents attributed little or noslearning_to boring
-tagks, and no opportunities to apply learning to new
things, to explore other areas of interest or to try out

; the work themselves,
IImplications ’

~

. . 1

These data sSuggest some ways .in which’experiential education programs

should be operated in order to maximize the community learning :

experiencis.

- e

" the role of the community resource person and future research

\

f

Program Design Implications - o

-

«

The implications are grouped as they affect progr am design,

o

Individualized tasks that are planned for and with young people

should be sufficiently difficult to challenge them. Tasks

perceived as too easy Seem to "turn off" gtudents.

Young people are geherally ready. and anxious for mature, adult

responsibilities. They need to be aware of thé consequences of
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Community Resource Persons

‘boring tasks and young people need to recogni
" to cope with such aspects of a job.

their actions and to accept both positive-and negative
outcomes. Activities at| both the community site and on campus
need td be designed to foster student responsibility.

¢

- Although students want clear directions to tollow they ;190 need

freedom to explore areas not planned in advance.

Students rate hands-on leerning as a very important factor 4n an
excellent learning opportunity. Program staff need to remind
themselves and community representatives of the importance of
this feature and to build it into as many facets of the
curriculum. as possible. X

Opportunities should be provided for students to’ work closeiy
with and form a good relationship(s) with one or Several -
individuals in the community. :

Program staff .may want to 4o some systematic group counseling'
with students regarding their reactions to boripg ard .
repetitious tasks, Even ’the most excitinq}jo;yrinvolve some

~

-

/

advance. : _ .

Participeting employers or community reSource perpons peed to

provide students with accurate knowledge of what is expected and -

yet provide opportunities for 1earning things not plenned in

' ‘__,;

~

«®

Students believe excellent learning opportunities are

facilitated when community resource people’encourage doing tasks'

well and demonstrate personal interest in them.:_ \
Community- resource persons should‘be aware thAt most yeQung i
people are anxious for hands-on experience and the opportunity -
to assume adult responsibilities. Within 1ega;~and safety’
restrictions, community resource persons should aim to provide
such experiences. . oo ,

3
PR ' -
) . v . .

Puture Reseerch
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This study has investigated student perceptions of:

characteristics that differentiate excellent from poor learning

experiences ‘in the community.. Diane Hedin and Dan Comrad‘ (1979)

. have found students in various experiehtial educational: programs

expressing the belief thet many of the-same factors we’ found to
be associated with excellant leerning experiences, are -outcomes
being realized through participetion in their service learning .
programs. This suggests that néxt steps include development of
explicit descriptions of how these factors, such as.. .

- © "
¢ Y, N a
1 ‘ } N

' : 08
T : : T w .o '

e this and learn . ;

|.
-
5
o

P



" responsibility, occur in various axperiential education
‘programs, Thege descriptions can lead to a clearer
understanding of what is involved in cohee§f§ such as
reSponsibility and to develop alternate ways to increase-a sense
of responsibility in young people. N

v N

) As future empirical studies|of this type are conducted, the
. results should be revieweigénd synthesized. “¥his would provide
, a stronger base for improyifig the practice of experiential AN
’ education as well as for- -refining underlying theories such as
the social learning theory. . .. , ]

”
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