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Preface ) ’
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»

‘Fhis monograph ia one in aseries designed to report, in narrative form, dis-

" cussions that took place during a series of “miniconferences” for local K-12

held between the peri beginning in January and ending in July of 1979. ‘I'his
monograph, Mkt allthers in this series, is based on the notes | took while con-
duc(it)géacﬁ-bf these 13 “miniconferences.” The OCE contractor responsible

Career Educatiop, (iyimnon. A total of 15 such "miniconferences” were

for’logistical arrangements and for prepacation of final notes {as corrected by -

e panti¢ipants) was Inter America Research Associates of Rosslyn, Virginia.

.. *Thmt-Contractor has compiled and published a limited quantity of the final
" ®:notes. Copies of that report, while they last, may be obtained by writing to the

‘Office_of Carcer Education, U.8. Office of Education, Washington, D.C.
20202. ! _ v . -

Participants for this series of miniconferences were selected by OCE based
on nominations received from State Coordinators of Career Education. Each
Coordinator was asked to nominate, as possible participants, those K-12
Career Education Coordinators who, in the opinion of the State Coordinator,
were doing the best job in implementing career education in their State. It is

_not a random sample of local K-12 career education coordinators whose ex-

periences and opinions are reported here. Because it was impossible to select
all persons nominated, there were many outstanding local Coordinators around

_ the Nation wha were not selected as participants.

An attempt was made to secure nominations from all 50 States i)lus the Dis.-
trict of Columbia and Puerto Rico and 10 pick a minimum of two local career
education coordinatom from cach State as participants. The original plan was
to select 10 participarits—one each from 10 different States—as Jparticipants in
cach of the 15 miniconferences. Logistical problems prevented us from reach-

ing this objective of having 150 participants. The final count of participants was -

131 persons wha, in combination, came from 4) different States and the Dis-
trict of Columbia. The actual number of participants in each miniconferénce

- ranged from a low of 7 to a high of 10 with a statistical average of 8.7 persons in

attendance at each of the 15 miniconferences. _

Each miniconference was conducted in the same basic way. We started by
asking each participant to list the most practical and pressing issues, préblems,
and ¢oncerns he/she is facing in attempting to implement career education. A
total of 407 such topics—an average of 27 + per miniconfefence—were raised
by participants. Following this, participants were asked to vote on the 5-6 issues
that they considered most crucial of all those raised at their miniconference. As
time permitted, participants in each miniconference “brainstormed” the
priority tqpics they had selected y their votes. Extensive discussions were held
on 49 priority topics, several of which are discussed in thismonograph. In addi-
tion, each participant was asked to present a short oral discription of histher ai-
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tempts to implement career education in a given dommunity and to share
materials with other participants. Those reports and materials also form part of
the content of each monograph in this serigs

While no exact statistical data were gathered, nt appears that participants in
this series of miniconferences had, on the average, somewhere between five and
six years of experience i attempung to implement career education. The basic

“purpose of each monograph 1n this series is to share this rich reservoir of ex-

perietice with others who are interested in problems associated with the imple-
Illfnliyi(m of career education at the K-12 levels of Education

The most striking obsérvation one could make about participant conments
wis, as expected, the wide diversity of means they have found for overconung
the practical problems facing those charged with implementing career educa-
tion It should be obvious, to any thoughttul reader, that there is no one best
solution for any given problem  Rather, the best way to solve a particular
problem will vary from, community to community, from State to State, from
school districts of various sizes, and from rural, suburban, and urban settings. It
is. thus, a diversity of answers that the reader will hopefully find in the
monographs in this series .

It will be equally obyious, t6 the expenienced reader, (Im( the practices of
these experienced local career education coordinators var 108 qlcmly from much
of the theoretical/philosophical literature of career education. It is very seldom
that practitionérs, faced with the multitude of practical constraints that exist at
the local community level, can put into practice what those who, like myself,
have the time to think, write, and speak about. I am impressed by how close
many of them have come. | am even more impressed by some of the mnovatjve,
creative solutions some have found that go considerably beyond what the
full-time career education conceptualizers have yet been able to think about.

I am most impressed by the dedication, commitment, and professional ex-
pertise that participants demonstrated, over and over again, during this series of
mmu onferences. They are the real cxpcrts in career education. Fhope that, just
&3 | have learned from them, so, 100, w1|l their thoughts and (hclr experiences
be helpful to you

. —Kenneth B. Hoyt, Director
. Office of Career Education
¢ United States Office of Education
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Comnunny involvement in the implementation of
- Career Education

Kenneth B Hoyt
Director, Office of Career Education
United States Office of Education
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From the beginning, career educate advocates have contended that the deliv-
ery of career education must be a community effort—that it is not something
schools can do by themselves. A call for involvement of both the home/family
structure and of the busincss/labor/industry/proﬁﬂgnal/(}ovcrnmcnl com-
munity has repeatedly been made. In this monograph, example of how particu-
lar communities have, to date, responded to this call will be described.
Several sub-themes appeared to cmerge as: participants from various
miniconference discussed this general subject. ‘These included: (a) How do
educators acquaint members of the broader community with the career educa-
tion concgpt and gain their support for that concept? (b) How can community
resources for career education best be organized for effective and continuing
‘ ; use over a multi-year period?. (¢) How should community Career Education -
/ Advisory Councils be orxanizcd and how should they function? (d) In what
kinds of career education actions should members of the broader community :
engage? and (¢) How can and should existing community organizations
. become involved in a total career education effort? |
» Career education practitioners have found some answers that work for them
to.cach of these questions. Perhaps, somewhere in the variety of answers they
have found, you may find one which, with local adaptation, will work for you,

¢

“informing Community _ About Career Education and Selling
the Career Education to the Broader Community

The term “‘career education” is still far from becoming a “household word.™
When that term is first used with members of the broader community, it is
unrealistic to expect that they will know what it means. It is even more
unrealidtic to expect that community persons will immediately understand that
we are asking them to become involved in the delivery of career education. Too
many are still accustomed to thinking of “school” as one place and the “‘com-
munity” as an entirely different place. The problem is compgunded when one
recognizes that, if a career education effort is infused in the classroom, it will be
difficult for community persons to come visit the school for an hour and “'see it
in action.” When one recognizes that, even among professional educators, con-
fusion with respect to meaning of the term “career education” is widespread,
the problem becomes a major one indeed.

1
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As an example of two extremies expected to be found in some communitics,
we can look at Brookline, Massachusetts where, au‘o'rding to Betty Flahrety,’
many parents see no need for career educationy 'because my children plan to
attend college” and to Willoyghby Hills, Ohio where Lou Cicek reports that
some members of organized labor refuse to become excited about career
cducation because, as they say, “these kids are going to work anyway so why do
we need it?” Both of these extreme examples are, of course; illustrative of the

_nheed to help community persons understand the true meaning and purposes of

—————

career education. Until apd upless they do, they cannot be expected to become
supportive of and involved in career education.

" The problem of helping community persons-—including parents—under-
stand that career education is intended for students aittending college as well as
for those who will not is being attacked in a variety of ways. Forexample, Bob
Megow, in Orlando, Florida, is doing so through encouraging t€&chers of
academic subjects taken by college-bound studemts to infuse a career education
emphasis into their teaching In Louisville, Kentucky, Barbara Preli has in-
stituted a series of meetings between high school students contemplating col-
lege attendance and recent graduates who are now enrolled in college. Wheny
parents heard of some of the career planning problems facing the college stu-
dents, this sparked support of a career education effort for all students. Lois
Parker has found, in the Montgomery County, Maryland school system, that
use of the Exccutive High School Intcrnshlp Program is an effective 'way of
gaining support for the need of career education on the pait of college-bound
high school students. John Shirley, in Richardson Texas, reported similar suc-
cess when college-bound students became involved in a management intern
program-developed by the local Chamber of Commerce. Lou Cicek has initi-
ated a program through which high school students engage in telephone con-
versations with college representatives and current college students that include
discussions of career patterns for college graduates. THese examples serve to il-
lustrate the fact that, when parents and college-bound high school students
recognize that: (a) college education is, for most persons, part of preparation for
work as well as preparation for Life; and (b) career education is an effort to
help youth expand thur}?Rtmns and keep as many options open as possible
with respect to career choice, they will support it:-

The problem of gaining understanding and support from members .of
organized labor, while obviously just as serious, did not appear to be one that
most of these practitioners had yet tried to solve in a- systematic manner.
Throughout the 13 miniconferenees, this general problem was seldom raised,
let alone discussed. The best operational example I know of today of dealing
with this problem in a constructive and positive manger is found in the.Akron,

'Ohio school system under the direction of Nick Topougis. There, in an effort

that involves active collaboration on the part of organized labor, several things

"are going on in¢luding: (ak placing materials regarding organized labor in
. school libraries; (b) using resource persons from organized labor to provide in-

service education to teachers regarding the role of organized labor in our oc-
cupational society; (¢) encouraging teachera to infuse pertinent information

2 7



regarding organized labor in their regular lesson plans; (d) using retired per-

sons from organized labor as resource persons in classtvoms, and (e) including

avisitto the local Labor Council as an ntegral part of tield trips students make

to the businesses ang industries in their community The lesson to be learned

from Nick is that, if you really want support for career education from

organized labor, you must he willing to actively involve them in the delivery of
.

. I3

career education. o

B‘l’nrt Elliottin Siloam Spri;\gx, Arkansay. is gaining community understand-
ing and support for career education through applying the simple ground rule
of saying to members of the business/industry community: “Don’t be afraid to
tell us what you think of the school Fstem and we won't be afraid 1o tell you
what we think of you.” Burt reports:that, in this community of 7,000 + per-
sons, application of this ground rule is working well and points to the fact that
he was recently elected as President of his local Chamber of Commerce as evi-
dence that this is so. ‘

In Des Moines. lowa, Dick Gabriel used. as ;’)urt of his efforts to help stu-
dents become aware of and explore careers,in the medin/communications
cluster, a project wheeby high school students, were assigned the task of ac-
qQuainting the browder community with the meaning of “career education.” As
a congluding activity, the'students conducted a telephone survey with a random”

n sample of cdmmunity members and found more than 50 percent to biawarr of
the term “carc‘c'du‘cation." : -

* Sarah Walkenshaw_ in Kansas City, Missouri, reports good success in using
open hpusé‘community meetings for purpu.scs of helping community persons
Rccome aware and supportive of cascer education. In the small, rural com-
munity of Cashmere, Washington, Bernie Griffith_reports that, each year, the
Cashmere School System hosts a “Community *‘Dinner Meeting” paid for by

= the Board of Education. At this annual dinnér meeting, community, members
are encouraged to express their thoughts regarding the goals and priorities for
the school system. The meeting itself is organized with eight persons at a table.
Each person is giyen 10*'red dots” to “spend” in “‘voting” for various goals and
priorities listed on charts in the room using a modified Pelphi technique. It
was through this process that cai®er education became a school system priority
and a defensible area for use in evaluating the effectiveness of classroom
teachers’in the school system. .

Obviously, what works in a small, rural community such as Cashmere,
Washington cannot be expected to work in all other communities. For exam-
ple, Shirley laquirito reported that, in Phoenix, Arizona where she works, there
are serious problems involved in gaining support and involvement of com-
munity members in career education, Many of Shirley's community mc}anrs
are low income, minority persons who are ncit_hcr accustomed to nor feel it is
'possiblc to “volunteer” much of their thne for anything. This is a problem that °
+ can e expecte®to arise in any community where large proportions of the com-
.munity are economically disadvantaged persons. In such communities, sizea-

ble outside resources—including fim‘m(‘ilal resources—will be needed to bring

- - . -
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equity of opportunity {or career education to all children The need, on the part
of such children, for career education is obviously very great indeed and ways
: 5

. st be found w meet siicch necds ’

The it takes one to sell one™ approach works equally as well for career

v +, = education as it does for other things This has been well ithustrated in Warren,

ya

»

Q

+Ohio where Mike Zockle discovered that, when youth were phiced on work ex-
perience with individual factory workers. producuvity of those factory workers
in one location rose to a figure of 108 percent efficiency whereas that @f other

N — . . agy ¢
workers, to whom youth were not assigned, remained constant. This"was a

powertul tool for Mike to use in encouraging other segments of the busi-
ness/industry ¢ommurfity to become similarly involved. Even within the one
plant where this occurred, Mike reported dhat, based on reports given by par-

“ticipating workers, other workers from the night shift began coming in prior to
—~ their regular work time and volunteering to alléw individhial students to efigage

in career-exploration with them. _ -

One of the most dmbitious and exciting efforts o acquaint community per-
sons with careet educatiop and enlist their support for the concept was reported
by Duve Wason in Kingman, Arizona. There, at thé urging of a few busi-
ness/industry leaders, Dave organized and conducted a “County Career Fair”
at the local county fairground to Which all community persons—both youth
and adults—were invited from the entire county. THanks to a great many radio

Al
and TV slots, along with £xtensive newspaper coverage that Dave was able

arrange publicizing this event, a total of 16.000+ persons—more than the en-
tire population of Kingmanac-atfended this “fair” on one of the days it oper-
ated. That is three times as many persons t\ypically attend the county fair itself
“when it is held! By setting this event up, Dave was able to interest various busi-
ness/industry groups in setting up and operating over 100 booths, each repre-
senting a different occupational area. Adylts, as well as y?uth, appeared in-
terested in the occupatipnal areas on display. Interest and support for career
education in Kingman has increased markedly since this Fair, which i$ now
held as an annual event. A slightly less ambitious, but similar kind of effort, was
reported by Dennis Luce from Rapid City, South Dakota where a “career fair”
is held in one of their #chool buildings each year and presenters are drawn from
members of the business/industry community. Dennis reports that the involve:
ment of such persons is an effective way of gaining their support for career
education.

If these various attempts to interest and gain general community support for
career education were to be summarized in a list of gcncml princfplcs, such a
list might look like this:

: S e .
1. It is. important that, from the outset, career education be p}Aured as

'- nceded by and appropriate for all youth—those contemplating’college at-
. tendance as well as those who,are not.

2. Youth themselves are a valuable resource for youth in communicating
the need for and nature of career education to their parents and to mem-
bers of the broader community.

-
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3. One of the best ways to gain community understanding of career educa-
tion is to seck quick community involvement in specific career education
implementation tasks. Those who are involved in a particular effort are
likely: if that effort is sound and effective, to become among its most ac-

tive supporters .

) 4. The fact that career education is needed by adults, as well as by youth,
may be a valuable asset for use in gaining community understanding of
and support for career education. '

3. /Career education may be “sold” nost eltectively to community members
if placed within the context of integesting such members in all of the basic
goals of the Education system—rather than simply in the goal of prepar-
ing youth for work. This will relieve many apprehenstons and doubts.

6. Career education can be most effectively pictured to*the broader com-
munity as an effort 1o open up career options youth through carger
awareness and carcer explaration rather than gba process aimed at help-

. ing youth make firm and lasting career cMoicey. .

-

~
Organizing for Etfective Community Involvement in Career Education

To acquaint community members with career education to the point where
“they are interested in participating in career education is one thing. To utilize
such community resources in an effective and efficient manner is something
quite different. Problems involved here include those df: (a) matching com-
munity persons withgertain respurces with classroom teachers in nec§of such
resources; (b) actunlly using community persons once they have indicated an in- 7
terest in being used; (¢) avoiding the “barn-out” problem which arised when a
rticular segment of the community is ovérused-in a carcer education effort;
" (eneducating both teachers’and community resgurce persons as to ways they
van most effectively work tegether; and (f) evaluating the effectiveness both of
ity resource persons. and of teachers using such persons. In this sec-
tion, examples will be given of how local career education coordinators have* -
set about tor\solve these kinds of problems. . .
It is most proper ‘tq start with Doug Hill, Educational Resources Association
(ERA) in Newaxk, Delaware as an example. ERA started about four years ago
“when a local schot| district received a Federal grant to develop a career eduta’
tion instructional syMem. The teaching units developed by teachers during this
project almost all.call for some combination of community resource persons
and instructional mateNals. When the Federal grant ran out, no more funds
were available for purchase of instructional materials. As a result, the major
emphasis in this effort became one of more efféctively using community
resources, ‘ '
To Grganize this effort, Doug started by agking teachers*to identify, in as
specific fashion as possible, the kinds of communr;y xesource persons and
facilities they needed to implement the lesson plans they had developed. He
{hen, along with a loaned exccutive from the DuPont Corporation, went out
* into the community to find and enlist the cooperation of these kinds of specific

o = -5
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tesources. A total of 1,200 such u)mmunny resource persons were identified.
Fach was asked t6 inditate specifically (a) exac tly what she/he was willing to
contribute; and (b) how frequently they wished to be used.

Using these*data, the ERA system works like this. It begins with a teacher
who requc;(s a particular kind of community resource from ERA. At that point,
ERA personnel visit with the teacher and verify this teacher as being ready and
able 10 make good use of (hcr-\:'ommuni(y resource person’s time. Having done
s0, ERA then selects an appropriate resource person and puts that person in
contact with the teacher Such personal contacts are made directly between the
resource person and the teacher—not by ERA. Following use of the resource
person, both that person and the teacher complete evaluation forms where each
rates the other and their interaction experience. Based on these evaluatidns,
ERA stft makes judgments regarding future use of the resource person and, in
addition, make judgments regarding whether or not they will provide the
teacher with names of other resource persons in the future. The 1,200 names of
resource persons are organized by occupational cluster and kept in the ERA
files. Teachers do not have access to these names unless they make contact with
the ERA offices. In this way. use of commuhity resources can be both
organized and controlled. In addition, community resource speakers are
guaranteed that students will be prepared to ask them pertinent questions and

[ . . - r
< that there is no need for them to go o a classroom with a “canned” speech.

Rather than maintain lists of community resource persons in a separate file
not' readily availabile to teachers, it seems to be much more common, at least
among the participants in these miniconferences, to create a separate book of +
community resources and place such publications in each classroom. A good
example of this can be seen in the 300+ community resources listed by the
Central Jersey Industry Education Council and compiled by that organization
for teacher use. Bernie Novick from the Woodbndgc Jersey school sysiem
brought this publication along. C

The importance of organizing community resources in ways that assure wise
teacher use of such resources is well-illustrated in the career education effort
.run by John Meighan at the Tri-Gopunty Joint Vocational School in Nelson-
ville, Ohio. There, before a teacher takes students on a field trip, the teacher i is
required to fill out a “pre-field trip” form stating objectives for the field trlp
Following the field trip, the teacher is required to fill out another form stating
the extent to which those objectives wcrc accompllshcd In this way, there is a
quality control measure in cffect that protects against,the misuse of community
‘resources. With limited resources available, this is an important organizational
feature to keep in mind. '

Dopnna_ Carter, Career Education Coordmator in the Grand Rapids,
Michigap school system, has organized her community resources around the
15 USOFt)uupauonal clusters. Like Doug Hill¢gDonna maintains a central
clearinghouse with a separate card for each resource person so that frequency

" of use can be chc«.kcd to avoid both overuse and/or underutilization of

resources. Unlike Doug. however, Donng provides each teacher with a

) 6 11 .
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handbook listing all such community resources. If a teacher wants to use a par-
ticular resource, the teacher is asked to call the career resource center and per-

sons in that center make the mitzal contact with the community resource person.

At the point of actual use by a teacher, the teacher makes final arrangements
personally with the community resource person. '

In Omzha, Nebraska, Betty Barr has organized coqpmuntiy resources in
such a way that various parts of the community each have a special-role to play
in the total career education effort. One such organization, for example, is the
police department. Under arrangements with this organization, second graders
receive a “community helpers presenfition,” 6th graders go through a unit on
“Careers in Police Work,” junior high students study *‘the role of the police in
the ciminal justice system,” while senior high students are allowed to partici-
pate, if they choose to do 30, in the “ride along program” where they can ac-
tually ride with a pelice officer in a patrol car. Thus. with this one community
segment, Betty has been pble to organize use of community resources for her

, entire K-12"career educition effort. She has analogous arrangements with a®

variety of other community segments in the greater Omaha area. -
The potential problem of ““burn out” of com munity resources through over-
se was illustrated by Bob Towne from Kennebunk, Maine where an active
career education effort has been underway for the last several years. Bob
reported that the current version of their publication “Guide To Community

- Resources™ is only half as big now as it used to be due to the “burn out”

A

problem. Apparently, this has become a problem for some communities, but
not for others. Shirley laquinto from Phoenix, Arizona emphasized, in her pre-
sentation, that, while she has heard about the “burn out” problem, she has not
experienced it in her community in spite of the fact that her career education
effort has been in existence for seven years now.

When reports from all participants are studied, it appears that the most com-
mon means of organizing community resources is by compiling a handbopk of
some sort and making copies of that handbook available to classroom teaghers.
Frequent cautions were voiced by participants‘regarding the ance of
revising such handbooks on an annual basis. The more effective organizational
cfforts seem to include publications, such as those of Bernie§Novick, on topics
like *“Tips For Community Speakers In The Classroom)," “Teachers’ Guide To
Use Of Community Resource Speakers,” and ‘“‘How to Take a Field Trip.”
(Doug Hill'also has gbod examples of these kinds of materials.) While ap-
parently hot yet a very common practice, there seems to be emerging a trend
toward use of evaluation forms both for the community resource persen and for
the;classtoom teacher as a part of the organizational effort. :

The collective advice of these experienced K-12 career education coordina-
tors to-others seems clear in that they emphasize the necessity for some
systematic effort aimed -at, i'dcntifying. organizing, aind ‘making contacts be-

- tween educators and’‘community resource persons. Several reported sad stories

of their carliest attempts where they left it up to each teacher to make his/her
own contacts with community resource persons. Similarly, participants seemed

‘-_‘.'.:;‘ 71'2
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to strongly agree that some inservice education is needed both by edlcators and
by community resource persons on ways in which they can most effectively
work lqgt!hcr in career education. As can be seen.from this section, there are’

- many divirse ways in which these geacral recommendations are being ¢ arried

out in prd((l( [

Cunmiinlty Career !ducltion Advisory Bodlu

Several times during the tast fewsyears, OE’s Oftice of Career Education has

* published papers récommending the formation and npcrmiuu of COM-

MUNITY CAREER EDUC ATION ACTION COENCIL S The basic
assumptions behind this recommendation are: (1) If career education is to be a
commumty responsibility. it is essential that some community orgamzation be
establighed to accept this respousibility: (2) Educators need Aelp. not just advice,
from the broader commumnity if career education efforts are to succeed, and (3)
Unless community members are given authority to make gperational policies for
career education. it will be difficult. if not impossible, o assure that accoun-
tabilety for the success, or lack of success, of career education will be shared
both by the Education system and by the broader community. An essential part
of this conceptual effort has been a strong rec ommendation that the COM-
MUNITY CAREEREDUCATION COUNCIL be appointed by the Board of
Education, make recommendations for basic school board policy to the Board
of Education, and be held accountable by the Board of Education for its opera-
tional pulu.‘l&a and thewr |mplmnenmt‘mn Finally, OCE has recommended that
the mnjonlv‘%l members on the COMMUNITY C AREER EDUCATION
COUNCIL fepresent the broader community with nnly a minority of members
caming from the tormal Education system. s

As with most other conceptual recommendations, wide differences exist in
actual practice with respect to how the: system actually works. Here, several
such vaniations, as reported by experienced carecer education coordinators in
K-12 school systems, will be described. . '

First of all, while participants generally agreed'on the lhem'eu( al desirability
of havmg some kind of COMMUNITY CAREER [‘DU@&T!ON COUN.-
CIL, itis obvious that. in many commuuities, such (‘uumm ‘aie not actually in

- opration. A good example of this condifion was reported by Carol Gomer from

Missoula, Montana. While no such Council exists there now, Carol expressed

" a feed for one and indicated that, if such a Council existed, it could be med :

bnth to increase the school system’s contacts with the broader mmmumly and

to hclp that Lommumt) better understand what (.nreu';;glm ation is and how it

is delivered with community participation. Sumlaﬂy Frank Miller, from
Grand Forks, North Dakota.- .reported that, while a Vocational Education Ad-*
visory Council exists in his school system, no similar C‘uuucll has I)ccsn
established for career education. Frank fecls this is largely diie to the fact that
there iy, at prncm no fullume Career Education Coordinator in the Grand
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Forks school systermn As Guidance Director in that system. Frank feels it map-
propriate ¥ him 10 push for the extablishmentof such a Gouncil ‘This sanme
sentiment was voiced by Virginia Brookins from Okolona, Mississipl)i whiere,
during the time they had a Federal grant tor career edufation (and a tull-time
career education coggdinator) they had an active Adyisd ‘ouncil “I'his year,
with no Federal money. Virginia "rpor(s that, while the Alvisory Council is
still theoretically in operation, they Im\l'(‘\nul had a meeting because mlummrs
m the school system simply haven’t had time to meet with them

Other .communities reported that, while they have no COMMUNITY
CAREER EDUCATION COUNCGAL. they do have broader types of COM-
MUNITY/EDUCATION COUNCILS in operation that can and do ade-
qQuately handle matters related to career education One extample here is found
in McCall, Idaho, wincrc Jerry Randolply reported that”they have had a
SCHOOL SYSTEM COMMUNITY ADVISORY, COMMITTEE in opera-
tion since 1971 that is used for all sorts of things—incliding, but not limited to,
career education Each Tuesday morning in McCall, this Comumittee holds a
“"COMMUNITY SPEAKS ouT™ ‘meeting Where parents and other com-
munity members can come '.lrm talk about their concerns with respect to the
entire Education system With this arrangement, Jerry sees no need for a sepa-
rate Career Education Couneil

In Cordele, Georgia. Vann Sikes reported that the Career Education Ad-
visory Committee for the Crisp County Schools was officially dishanded after
Federal funding for carcer education was ceased in their school system. He
further reported that, since that time. the Education Committee of their local
Chamber of Commerce has assumed this function and that, by meeting with
that Committee twice a year tg brief them on the school system's career educa-
tion efforts, they are. in effect, continning to_have the advamtage of a Com-
munity Carcer Education Council without having to make it a formal opera-
tion. h .

- Several school systems are finding the functions of a (‘-ilr(‘é‘ Education
Council fultilled simply by making that body part of an existing COM-
MUNITY ADVISORY COMMITTEE ON VOCATIONAL EDUCA-
TION: For example, Jimmy Dolan in Boone County, West Virginia reported
that, under the West Virginia State Plaw’for Vocation Education, ehch county
18 required to have an Advisory Commuttee for Vocational l'ldu(‘.illion. Since, in
the West Virginia State Department of Education, vocational education has

. ey . - . . . .
. responsibility for career education, this pracuce 1s also fSHowed at the county

level. In Boone County. this single advisory commiutee's recommendations are
supplemented by those muade by key academic instructional persons with
respect to gareer awareness at the elementary school level. Since both groups

report to Jimmy, he is then able to make recommendations to his Board of -

Education which are not conflicting in nature.
A siilar situation exists in St. Charles Parish, Luling, Louisiana where Ms.

, - Bobbie LaCour reported the existence of a VOCATIONAL ADVISORY
" . COMMITTEE but nota separaté committee spcciﬁcally‘for_carccr education..

~,
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This same picture, with slight modification, can be scen at the Kershaw Voca-
tional Center in Camden, South Carolina where Gil Woolard véporu the exis-
tance of a single 24 member CENTRAL VO TECH ADVISORY COUNCIL
with each of its 24 members chatring a special smaller advisory c¢mmittee—in-
cluding one who chairs an Advisory Committee onfarcer Education. That
committee, however, repornts to z{l\d is an integral &h of Gil's CENTRAL VO
TECH ADVISORY CQUNCIL. v

In many other communities, separate CGAREER EITUCATION ADVISO-
RY COUNCILS, by some name. are in operation Both Asahi Oshima from
Boulder. Colorado and Polly Friend from Marquette. Michigan reported that,
in their States, every locil school distrist is required, by State law, to have a
CAREER EDUCATION r\‘l)\'IS()RY COMMITTFE. There are, then,
literally hundreds of such commyttees in action in these States. In Kansas City,
Missouri, Sarah Walkenshaw reports that they have a separate District Career
Education §teering Committee in operation in spite of the fact that, withigthe

“school S)’S(il!\ both career education and vocatiotal edycation are housed in a
“single Department. So. too, in Mobile. Alabama. Alton Harvey reponts the pré-
sence and active operation of a CAREER EDUCATION ADVISORY
BOARD for their school system. A majority of the 131 K-12 school systems
represented in the series of” miniconferences on which this series of
monographs is based report some form of local community advisory body for
carecr education .

The gnly specific example found where a local school system had actually
named a “Community Career Education ACTION Council” (as opposed to
an “advigory” Council) was reported by Carol Wiegner from Elkhart, Indiana.
“That Council is very active indeed as will be described below.

What kinds of community persons are rci.)rcscmcd as members of local
CAREER EDUCATION ADVISORY COUNCILS? Again, answers to this
‘question vary widely from community to community. At one extreme, Sarah
Walkenshaw reports that, in Kansas City, Missouri, no persons, specifically
representing the business/labor/industry community have yet been named as
members. Instead, membership consists of representatives frem (a) top school
administrators; (b) the school board, (¢) K-12 curriculum specialists; (d)
. building representatives (from each school in the system); (¢) counselors; (f)
classroom teachers; (g) the Im‘a} PTA; and (h) community agencies mvolved in
career education (such as Junior Achievement). At the other extreme, one

could point to Boone County, West Virginia where all members of the Advisory
Council come from the business/labor/industry sector. ‘

Most ‘school systems appear to have membership oif' their CAREER
EDUCATION ADVISORY COUNCILS consist of some kind of mix of
educatqrs along with other community members. Carol Wiegner, for example,
reported that, while they began their efforts with no educators on the Counci),
they soon found it necessary to add a few educators to this 40 person Council.
Polly Friend reports that, in Michigan, some local school systems Rave their
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Councils dominated by educators while others are donmunated by busi-
ness/labor/industry persons but, almost without excephon. theve is some mix be-
tween the two. In Mobile, Alabama. Alon Harvey has structured his CAREER
EDUCATION ADVISORY BOARID s as 0 conststol: ta) two students; (h)
two parents; (¢) one counselor. (d) two classroom teachers, (¢) one-school
board member, (f) one Assistant Supenntendent for Curricylum, (8) gne
representative from organized labor, (h) one business person, (1) one Chamber
of Commerce representative; and U) the Career Education Coordinator. With
the exception of the Assistant Superintendent and the Career Fducation Coor-
dinator, each serves a threé-year tefm. '

‘The composition of Mobile, Alubama% Council is perhaps best contrasted
with the CAREER EDUCATION ADVISORY COUNCIL operating in
Montgomery County. Matyland There. because of a strong concern to have
adequate representation from urganizcd' f;\!)()r, that 22 person Council is com-
posed of: (a) five representatives from organized labor; (b) five busi-
ness/industry representatives; (¢) five educitors; (d) two students; (¢) two com-
-munity based organizations; () one CETA person; (g) one local Goverpment
representative; and (h) one person representing spectal needs groups. The con-
cerns of organized labor for adequate representation on such Cotngils can be

. o . .
expected to be heard in many communities. It is a concern that should not be:

[

ignared:
To whom do career education advisory councils report? The general answer
*.seema to be-that, by and large, they report to those who appointed them. Where
-appointed by the Board of Education, as in Elkhart, Indiana, they report to the
Board. In Mobile, Alabama, however, where the Advisory Committee is ap-
pointed by the Assistant Superintendent for Instruction. they report to that per-
son. In Luling, Louisiana, the Vocational Advisory Committee reports to the
Supervisor of Federally Funded Projects, presents their recommendations to
that person, and this sypervisor, in turn, takes such recommendations to the
Board of Education for action. In Camden, South Carolina. Gil Woolard indi-
cated that his Advisory Council reports to him.- Further, as chief administrator
- of his school, he found he was able 10 implement 31 of the 32 recommenda-
tions they made last year without having to take them to the Board of Education
for approval. '

What do career education advisory councils do? In some communities, their
primary function is scen to be that of simply giving advice. For example, in San
Diego County, California, Ed Whitfield reported that this is essentally all he
expects from his |1 person Career Education Advisory Committee. Polly
Friend teported similar limitations in Marquette, Michigan. Many of the K-12

carcer education coordinators participating in the miniconferénces.
emphasized strongly the fact that their CAREER EDUCATION ADVISORY .

COUNCIL acts in an “advisory,” not in a “‘policymaking’ role. Over and over
again, they stressed the importance of recognizing that policy, in their school
districts, is made solely by the Board of Education. not by any kind of com-
[:mnity advisory kroup. If one were 10oking for consensus on any gingle point,
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this would be a good example of where t could be tound [he sitwation m
Kansas City. Mussount where Sarah Walkenshaw reponted her Distnct Carees
Education Steening Commttee does have policymaking authority 1s an excep-
tion and mml of Jourse, be viewed vealizing that her Commitee has, at pre-
sent, no rt'prt"lfllldll\('\l from the business/labor/industry community.
ln spite of this Inmtanon m terms of a policymaking vole, many examples
were tound where local CAREER EDUCATTON ADVISORY COUNCIHLS
“did, i fact, perform a waude vanety of kinds ol lum(lu,h directly assocuted with
the mplementation ot career education For example. Asaln Oshima repotted
that. w Boulde . Colovado, her Career Education Advisory Conmmitter serves,
ineffect. s “lobbyises™ at sc hool board meetings ad i thew Tl contacts with
mdividual school board members In, Elkhart, Indrana, the Career Education
Counail. composed primanily of persons from the private sector, has (@)
" developed and distributed to teachers a handbook i conumuity resources foy
caveer education, (b) helped the school system develop and operate its own
Career Guidance Institute, and (¢) is now planuing to put on a “Job Fair' for
students Cavol Wiegner, caveer education coordinator il Elkhart, pn'inu-(l to
the desirability of asking community persons to respond to what educators see as
needs rather than trving to torce educators to endorse what they, as community
members, see as the prmary needs with respect to career education’s imple-
mentation This s a very lm)u ant point and one that should be kept ¢ l('.u Iy an
mynd P
In Siloam Springs. Avkansas. business/industry persons serving on (h(‘
“Career Education Interaction Leaderstup Team™ (CELIT) have done most of
the work in preparing the community resource directory used in thift system. In
addition, Burt Eliott,.reports they are effective in keeping pressure on the
Superintendent to employ a full-time career ¢ducation coordinator for that
system. Finally, Burt has used such persons as “inservice trainers' of teachers
in carcer education. Even these few examples will serve to illustrate that, in
spite of the factthat many existing Caraer Education Councils are referved to as
“advisory™ councils, several are, operationally, “action™ councils in every sense
of the word, , '

: | | h

Other Examples of Community involvement in Career Education

To understand and grasp the significatee of the ‘extent to which career

education has already become a community ¢ffort in many plau- it is obviously

N necessary to look beyond only actions taken by community persons as membygrs

’ _ of Career Education Advisory Bodies. In this section, several illustrations will

be presented of other ways in which the broader community hag joined forces

with the Education system to make career education’s implementation a truly
collaborative community effont, : i

Many participants reported that, once teachers begin o use u)mmumty per-

sons as classroom resources, they seem to become enthusiastic about the idea.

: 12 ' .
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A goudd example can he seen i the Prnit County Career development Project

i Tucson, Artzona where Beth Berry ly(ﬁ('mcs that teachiers have hecome so

enthustastic about’the use of community persons as chssroom resources that
they bave difficulty findmg enough communy personsyto fill all the requests
coming trom teachers The Pima County Project has heen in operation for
several years and has produced a wide viriety of research/evaluation evi-
lence—including that required to pass through OF's Joint Dissemination
Review Panel (JDRP) and thus recenving official U.S. Office of Education ap-
provil as a “program that works ™' Part of their research eflort has led them to
conclude that the uwe of community resource persons, while effective in many
parts of the K12 school system._does not appear to work well below the second
grade level Beth indicated that%their rescarch shows that, below this level, i is
better to have pupils be showen things about the world of work ths 1 to have a
resource person come in to tell them things about that world. .\, '

In Elkart, Indiana, Carol Wiegner has found business/industry persons

helpful in nssisling educators in that system to develop their own Career Gui-

\ dunce lnstitute. They are now talking about carrying their collaborative efforts

further and workin_g with the school system in organizing and conducting a
“Job Fair™ for students

Maria Robinson, from the San Jose Unified School District in California,
provided several illustrgrions of ways in which specific industries ‘are working
collaboratively with sucators in a true community career education eflort. For
example, Honeywell Corporation asked the school system to provide them with
one English classroom where 6-7 Honeywell employees could speak about
their work. This was W successful they have now asked tpr 4 more classroqoms,
f which will also have 6-7 Honeywell employees as speakers. The IBM
sration has $et up a special “mimicourse” which operates one nightsper

. each

Cor

- weqk (after school is out) oriented around the general topic of exploring careers

n adyta prucéssing. 'l'hn'l(gmmc school district has, in addition, received specific

assistaftw.from the Pacific Telephone Company and from the California In-
dustry/Education Council.

The "ADOPT A SCHOOQL" approach, in which one business or il\ausll:y.

picks a specific school and gugages in a wide variety of collaborative carcer
education efforts with staff members and students in that school appears to be
growing rapidly in popularity. This kind of effort, while receiving much of its
initial impetus I'rgui places such as Dallas, Texas and Baltimore, Maryland, |
now seen in other parts of the Nation as,well. A good example can be found ir
Milwaukee. Wisconsin where Cal Mclmyre reported that eight locat industries

"in that city have begun panici;nniﬁgén the ADOPT A SCHOOL program dur-
ing the past year” . . -

Gertrude Alioth, Supervisor of Carcer Education for the Inglewood, Califor-
nia Unified School District, provided several excellent examples of how local
business/indystry organizations are working collaboratively with educators in
prayiding special career education experiences for minority/economically dis-
advantaged youth. (?nc such program, sponsored by the TRW Corporation, is
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interest them n has total career education effort

known as “Operatton Bootstrap™ and, connsts of a tutonal program in hasig
ackdenuc skills to help nunonty youth ac quire such skills to a sufhicient degree
that they will be successtul ip college A second example s the school system’s
“COLLEGE MENTOR PROG R\M“ aimed at helping minority yoath both,
enter and successtully renam in colley k¢ With “mentors™ drawn front the busi-
ness/industgy community, one s assigned to cach parncpating stuident, Grade
912 Thege Smentors™ meet frequently with each student, hisfher counselors
and parents, for purposes ot providitig help and enéouragement o them
Among her other communuty collaborative efforts, Gertrugle alsv operaies an
anmnal "ARMED SERVICE S DAY where |c|ngwmhwc\ come to the sy hool
district to meet with interested students - v -
An excellent rx.unplt‘ af a communuy colli mm.mvc ecflort can be seen in the
way i which hn\nl('“/nuln\ln pvrmn\ worked with John Bishop in the Napa,
California Unitied School-District, in developing a series of “job sample™ ac-
tivities that are placed in a mobile unitand thus taken from schoel to schogl for
use by sidents John indicated that, by getting business/industry persons in-
volved in building these “job sample™ unit activity packages, he was also able 1o
In Sycamore, Hhinois, one industry provided the sehpol system with $7,000
for use in buying a"mimi-cam’™ for use by teachers and students in conducting

vigkeotaped interviews with workers “on-site™ in various occupations. In addi-

tion, Pete Johnson, who directs career education efforts in that district. told us
that other private sector nvoney is also coming to his school district for use in
lgmking a new caveer educauon film.

A ruly ontstanding example of how one industry joined its resources and
expertise with those of* the school district in formuladng and- conducting a
“careet education effort that works™ is seen in Panline Perazzo's PROJECT
R-3 in San Jose, € ,.lllﬁ)rm.l There, in 1967 ghis project was designed jointly by
educators and persons fr om the Lockheed Corporation. Designed to upgrade
the basic academic skills of reading and mathematics for junior high school
students through a “careers” cmphasn this project ¢ ombines the canstruction
and use of an {nnovative, creative series of teac hing units and materials, the use
of comimunity resource persons in classrooms, and the use of the oc cupzm()n.\l
community as a learning laboratory for students and their teachers. For ins-

tance, one of the learning activities is the “"FIND THE SINKING SHIP"
game-—a seties of acuvities all oriented- around providing students with basic .

mathematics skills—that imvalved, in addition to classreom activities, an actual
visit to a Coast Guard site where students conld see ships {and thus learn more
about careers related to sailing). PROJECT R-3 has successfully passed OE's

Joint Dissemination Review Panel by providing hard ¢valuation, evidence in-

dicating its ability to significantly improve both reading ‘and mathematics
achievement for junior high school students. This project is now a part of OE's
National Diffusion Network (NDN) and hus “adapter sites' in many other
parts of the Nation—several of which are n lowa (Pauline’s home State).

Witheut the fusion of effort of educators in the b.ll\J()sc Unified School District
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with those of business/industry. experts from lockheed Corporation, at s

" doubtful if this kind of creatve, imnovative-—and demaonstrably successtil -
project could have come about 1t is truly “career education as a community
collaborative effort " '

The idea of using persons from the busincss/lulmr/indu‘s.nr_v community in
“one on one” contacts with students, seems to be taking place in many com-
munities. In addition to the example given by Gertrude Alioth cited carlier, two
other examples may serve to illustrate this appronch One s the EMPLOY-
MENT EXPO organized by Donna Carter in Grand Rapids, Michigan, that

“volves matching 100 prospective employers with 100 voeational education
seniors for purposes of conducting mock Joh interviews. Hs purpose is ot
directly job placement, but rather helping students learn how to apply for a job.
It is preceded by a general unit on employability skills taught by cducators thus
once again illustrating the collaborfative nature of career education. A second
example, and one that is much more elaborate, -was reported by Janet Hire
from the Rockland County BOCES in West Nyack, New York. In her “CIP
PROQRAM.“ students on a voluntary bu_sis enter into individual learning con - )
tracts that put each in contact with a pgrson from the business/industry com- ¢
munity and call for that student to spend 2-3 hours per week, after school, for
an entire semester interacting with that community resource person at his/her
Job site. Each “community mentor™ is oriented, By educators, with respect to
the nature and purposes of “exploring careers”-—rather than simply “letting
kids work for you.” Janet considers such employer orientation to be an esseiningl
ingredient in her program and one that has really paid off for the 130 students
participating annually in this effort. She makes it clear to employers, from the
’ beginping, that the purpose of this program is to help youth explore careers, not

providé ‘‘free labor for employers " She has found this approach very appealing
to employers—in spite of its lack of productivity for them—by appealing to the
social conscience of employers. It works for her.
A’ dramatic example of willingness of the business/industry community to
work collaboratively with educators in career education was provided all par-
e ticipants in the miniconference attended by Martha Johnson from Pope High

School in Pope, Mississippi. More than 10 local industries in Pope provided

Martha with samples of their products. which she gave to all other participants

in her miniconference. In addition, Martha reported to us that, in her school *

district, students traveled more than 36,000 miles last year in taking field trips

to the business/industry community._both in the local commanity and also in

places as far away as Florida and Louisiana. Martha operates an extensive

“'shadowing” program in caredr education and has received excellent coopera-

tion-from various industyies in her community (including the local hospital) in
this effort.

One thing that surprised me about these kinds of examples was the fact thiy

rparticipants did not, at least, in any large numbers, talk much about some of the
- major national efforts that'certain large corporations have made, and continvie
to make, regarding carcer educftion. I am thinking here specifically of the
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career education efforts of General Mors Corporaton, of the "Awerican
'I'rlcp'hnnc and Telegraph Company, and of the General Electric (.fnrpormiun
While, for exampte, several participants talked about receiving help from their
T-nl telephone Wmpany, they did not scem to be generally aware of the fact
that career educanon ts a major priority of the '(uml'/\'l'&'l"sys(cm Simlarly,
while a tew partcipants mentioned participation w the General Electric
EDUCATORS IN INDUSTRY Program, there was no substantial interaction
among participants regarding the worth and potential of this high quality effort
Neither did there seem 0 be widespread recognition among participants of the
fact that the General Motors' Corparation has a national. corporate policy sup-
porting career education collaborative efforts To me, these are all “plusses™
which, when generally recognized: will simply serve to increase both the
general noton and the effectiveness of community organization imvolvement in

’

career education : ~

The examples reported. in this section,will hopefully ithustrate both the

willingness and the readiness of the business/labor/industry community to join
forces with éducators in a community collaborative career education effort.
While many other examples could be Guoted. perhaps even these few will serve
to illustrate the following general principles:

I The expertise of both educators and business/labor/industry persons is
needed for purposes of devising sound follaborative efforts in “caveer
education.

2 Community collaborative efforts in career education are (Wically struc-
tured so as to provide a “carcers” emphasis as a way of motivating stu-
dents to learn their subject matter better in schools. They are not typically
being operated as something either separate from or in addition to such
effons.

3. The involvement of business/labor/industry persons in one Kind of col-
" laborative effort often motivates them to participate in further career
cducation activities jointly with educators.
4. Itis essential. in building collaborative career education efforts, that both
eductors and persons from the busincss[Iabor/ind&slry community share
a joint commitment and have the same basic uniderstandings regarding
the goals. of career education. An inservice ¢ffort is needed for both.

. hY
3. The potential found within a single business vr industry for collaboration
= 13 very great indeed. A school system doesn’t have to wait for interest on
" the part of a wide variety of businesses and industries in order to begin its

. career education efforts. .

Involvement of Community Organizations in Collaborative Career
' Education Efforts -

During the 1977-78 period, OE's Office of Career Education devoted an en-
tire year of “miniconferences™ to a variefy of kinds of community organizations
who were viewed as having high potential for active participation in com-
munity career education efforts. In each, a number of school districts were

»
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identified who were already wotking collaboratively with each of fthese
organizations. A series of OCE monographs, one on ﬂ.lt‘h of a number of such
community organizations, has_alréady been published by the Government
- Printing Office and se additional ones are scheduled for addition to that
series. Many of these community organizations are now gearing up their efforts
for atill more Mvolvement in the total career education effon. It is expected that
such actions will pay bex dividends, in terms of student benefits, in the years
immediately aheadt _ _
~ It is not surprising, then, that I found myself very interested in listening to
the 131 local career education coordinators who participatd in the 1979 series
of miniconferences tatk about their involvement with community organiza-
tions. While no attempt was made, in any miniconference, to raise this topic as
a specific discussion‘iten (i.e. we discyssed only issues raised by the [;arl;;ipanls
themselves) | tried to listen carefully for any mention of involvement with com-
tunity orgdeizations volunteered by the participants. Had we specifically
raised this topic and sought comprehensive input from each participant, 1 am
confident that many, many more examples than are reported in this section
would have beert found. Reponts found here are not based on any such com-
prehensive inquiry or tabplation of data. Instead, they represent only specific
mention of community organizations volunteered by participants as each
described her/his own career education activities. ' )

Based on these voluntary contributions of participants, two generalizations
seem appropriate to make. First. these K-12 career education coordinators are
not apparently making as great a use of community organizations as those of us
in OF.’s Office of Career Education would like to see them do. For example,
there was no single commuuity organization reportedly used by as many as
twenty -five percent of these participants. Several of those which seemed most
natural and promising for use were not mentioned by any miniconference par-
ticipant. Second, where participants reported they were using community
organizations. the tendency seemed to use more than one. In very few instances
did a panticipant relate dealing with only one such organization.

The examples of practice found in this section, as with other sgctions of this
monograph, are intended to be illustrative rather than comprehensive in
nature. Hopefully, the mention of such examples here will stimulate still
greater use of community organizations in the future.

More than 30 of these local carcer education coordinators reported they are
now actively working with CETA Prime Sponsors in their total career educa-
tion effort. While it would be impractical to report all the ways this is taking
place, a few spccr'iﬁc illustrations appear to be in order: First, it was evident that,
in some communities, the tarcer education effort is heavily dependent on
‘CETA funds. An example can be seen in Newton Square, Pennsylvania where
Gloria Whitman serves as Career Education Corrdinator. Gloria operates,
using CETA funds, a CAREER EDUCATION PROGRAM PLANNING
DEMONSTRATION PROJECT which is aimed at gaining involvement from
many segments of the broader community. Charles Farnsworth, Garrett High
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School, Garrett, m&%ma reports that the career cducalign effort he operates
serves 1 1 school distriet and is 100 percenggupported by Youth Employment R-
raining Program (YETP) funds from CEXA, (NDTE: Indiana pears to be
unique in that it is the only State 1 have found to date where, uf\der arrange-
ments made between the State Department of Education and the State CETA
Qffices, a very great deal of career education:is being paid for by CETA
funds—Chuck Farnworth’s story is but one of many examples that can be
found in Indiana.) A final example of this nature is secn in the career education
effort operated by CIiff Clausen in Detroit Lakes, Minnesota which, opera-
tionally, is almost 100 percent dependent onf ETA funds at the present time.
The most common—and, obvioasly, the single most appropriate—use of
CETA funds in career education effofts was reported to provide some spesial
career education opportunities to economically disadvantaged youth over and
beyond those routinely made available to all students. A good exarfiple can be
seen in Louisville, Kentucky where Barbara Preli, using CETA funds, was able
to establish a special career exploration effort for 61 economically disadvan-
taged students during the school ¥gar as a special added feature to her ongoing
career education acu%lhci Similarly, Joe ‘Tomaselli in Toms River, New Jersey
was able to use CETA tunds for a special effort aimed at helping economically
disadvantaged youth explore their career interests, skills, and nceds. Pete
Johnson_ in Sycamore, Illinois, has been given CETA funds to provide eight
YETP slots {for economically disadvantaged youth where they receive, within
his total career edygation effort, special help on career awareness and careef
decisionmaking. ;An outstanding special career education effort. for
economically disadvantaged youth, over and above that provided all others, can
be seen in Denver's DEAL (Denver Earnll.ng and Learning) Program which,
using CETA funds, is being operated as part of the Denver Public Schools.
One further nple of using CETA funds in a special career education
effort aimed ag providing equity of opportunity for ec onomlcally disadvantaged
youth is so special which deserves special mention here. This is the program
being operated by Libby Schmidt in the Brevard County Schools in Rockledge,
Florida. There, usig CETA funds, they were able to establish a special
remedial instruction program, with a teacher/student ratio of 1.5, for
cconomically disadvantaffed youth who had failed, the Florida State Achieve-
ment Tests. This special mstrm tional effort was agdompanied by a correspond-
ing effort to equip these same Youth with basic general employability skills. By.
the end sf the year, they were able to show An 81 percent “positive ending” for

these youth in both academic skills and in employability skills. Libby reports this

effort to be very successful and that her school system is now looking for other
kinds of funds so that it can be extended to still more youth.

Vt'l he niost common way C ETA funds were reported as used to supplement
regular, ongoing career education.cfforts was their use, for economically dis-
advantaged youth, in the Summer Youth Employment Program'(SYEP) of
CETA. Among participants reporting this kind of carcer education/CETA
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linknge were: (a) Herman Grizzle from the Tulsa, Oklahoma Public Schools,

Jb) Alton Harvey, Mobile Alabama Public Schools; (¢) Ardell Feeley from the
Altoonsa Area School District in Altoohe? Pennsylvania; (d) Betty Christensen,

——- - Gareer Education Consultant in the Kalamazoo, Mwmhigan .Independent

School District; () Martha Johnson from Pope High School in Pope Mississip-
pi. and () Dick Gabriel from the Des Moines, lowa schools. Other career
education coordinators could learn much about how to make career educatioh
a year round effort by contacting such persons as these.

Excellent cinmplc: of tying CETA youth efforts into ongoing career educa-
tion work experience/career exploration efforts were reported by both Jackie
Danzberger from the Hartford, Connecticut school system and by Al Glass-
man, Coordinator of Career Education for the Philadelphia. Pennsylvania
school system. In both of these case’s, the CETA funds were used to pay for par-
ticipation on the part of moge economically disadvantaged youth than would
have otherwise been possible.

While not as numerous. several c}(amplcs‘wcrc reported as illustrations of
ways in which CETA funds are being used for various things which, while
specifically established to help economica disadvantaged youth, are, once in
place, able to be used for career education activities benefiting all youth. One
example here can be seen in the occupational information system established

by John Sedey in the Mounds View School District, St. Paul, Minnesota. A -

CAREER EDUCATION RESOURCE CENTER was established, using
YETP “transition services” funds, by Mike Klavon in the Matawan School
District in Matawan, New Jersey. With other funds also being used to support
this Center, the Center itself is made available to all youth in career education.
An analogous situation’ exigts in River Grove, Hlinois where the CAREER
GUIDANCE CENTE‘R?M(‘!\ Shirly Aberg works, while not originally
established with CETA fufids, is now using such funds to pay those parts of its
costs related to serving economically disadvantaged youth. Again, using CETA
funds, John Meighan, Tri-County Vocational\l_iigh School, Nelsonville, Ohio,
has purchased the complete SINGER system for “hands on career explora-

~ . tion and that system is now available for use by all students. So, too, was Mary

K. Albrittain, Supervisor of Guidance, Charles County, Maryland, able to use

CETA funds, to build a COMMUNITY RESOURCE LEARNING

CENTER, which, while used regularly during the school year for 35 YETP
youth, is also available at other times for use by non-CETA students—and even

for adults in that community. : :
Even the relatively few examples presented here should be sufficient to il-

lustrate the fact that, while officials at both the Federal and State levels are

often foupd still engaging in philosophical discussions regarding possible -

linkages between the CETA programs and career education, practitioners at
the local community level have already found multiple ways of making such
linkages.

Qo - i L :
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A xecond major kid of cenununity vesomce that many |‘m|'(i('||);|ms
veported themselves to be workmg with in career edueation weve local Chame-
bevs of Conumerce Move than 20 of these participants made specific reterences
to ways in whichthey arve (luinq#l A Tew examples of such Ghamber of Com-
merce/carcer educanon hnkages'witl be illustrated here The variety otikinds of
efforts in career education seen m various local.Chiambers of Conuuerce is im-
pressive intsell For example (a) In Silogan Springs. Avkansas (Burt Elhot),
New Haveu, ‘Comnecticut (Don Grava is Supervisor of Career Education
theve), angd m the \,’Vu_vm County ludependent School, Distvict m Waynee,
Michigan wherve Phylhs Robmson works in carveer education, the local Chame
bhevs of (.nlmm‘u ¢ in these commnnities has been instrmmental i ompiling a
COMMUNITY RESOURCE DIRECTORY for use in the career education
cffort, (b) In Sonth Burlington. Vermont. Barbara Wilson foumud her local
Chamber of Commerce very helpful in making contacts with the National
Alliance of Business (NAB) leadimg to a NAB Summer Career Guidance In-
sttute: (¢) Johu Sedey. m Mound View. Minnesota. has found his local Cham-
ber of Comumerce a highly helpfil central vesonrce for use i operating his
vouth career exploration “Job shadowing™ carcer education effort; () Herman
Grizele, Career Education Coordinator in “T'ulsa. Oklahoma, has received help
from his local Chamber of Commence i the career education inservice effort
tor teachers; (¢) m Mobile. Alabama, Alton llqu found his local Chamber of
Conmmerce willing to pay the $3.000 necessary o make an economic education
program part of his total career education etfort; () Gertrude Aboth, in In-
glewood. California, reports her local Chamber of Commerce sponsors an an-
nual YOUTH IN BUSINESS DAY and (g) Jama Roman, Career Education
Coordinator in Toledo. Ohio. reported that her Caveer Education Advisory
Council was started by the local Chamber of Commeree. ‘These are bu il-
lustrative examples. ‘

Some communities have such extewsive involvement of their local Chamber
of Comnrerce in the total carcer education effort as to require separate discus-
sion. In Boulder. Colorado, Asahi Oshima reports that the CAREER EDUCA.-
ATON RESOURCE CENTER is physically located at the Chamber of Com-
merce, not within the school systew itself. While it is jointly funded both by the
Chamber and by the Board of Education, it is opcr;ucd by the Chamber of
Commerce. Alimost the complete variety of activities required for use of com-
munity resoutrces in a total career education effort comes from those Chamber
oR-Commerce employees who operate this CENTER. As a vesult, Asahi, as
Career Education Coordinator for the school district, is free to concentrate her
primary attention on helping teachers infuse a career ®ducation emphasis into
the teac hmg/lmimng process. - '

Jackie Danzberger repqrts that the total career education/economic educa-
tion ;program in Hartfordy Connecticut is jointly funded by the Greater
Hartford Chamber of Commerce and the Board of Education—including shar-
mg the costs for the salary of the Coordinator of Career Education. That effort
is, in all kinds of ways, truly a joint undertaking. It should be noted here, that,

N
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to see a local Chamber of Commerce paying part of the salary of the school
system’s Career Education Coordinator, is not something to be seen only in
Hartford. Other examples that quickly.come to mind would include both

——= - Rochester, New York and Madison. Wisconsin.

ruloxt rovided by e I < A

‘The Chamber of tlommerce in Fort Myers, Florida is eported by My '
Tate, Coordinator of Career Education for the Fort Myers Publlic Schiols, to
have a very strong Task Force on Education. Career education is simply one of
a number of things they do o join forces with the education system in Fort
Myer. One of the career education activities inn which this task forees engages i
the BUSINESS EDUCATION EXCHANGE PROGRAM (BEEP) In this
program, seven cducators from each of Fort Myers® four high schools visit in
the business/industry community tor three dpys under arrangements made with
the Chamber of Commerce. “They spend a fourth day, in small group work ar-
ranged by subject matter area. back in their schools planning ways of infusing
what they have learned into the (caching/lcarning"prm't&s. The BEEP eflort
culminates in an annual banquet sponsored by the Chamber of Commerce
where certificates of recognition: are giver both to educators and to busi-
ness/industry persons whose contributions have been of an exemplary nawure.
The BEEP program in Fort Myer simply could not operate were it not for the
Chamber of Commerce. At least, this is the way Mary Tate feels.

Kalamazoa, Michigan serves as yet another example of close and effective -

king relationships between the local srhuol‘s'ﬁuwn and Chamber of Com-
merce in a jointly operated collaborative carcer education effort. There, Betty
Christensen, Coordinator of Career Education in the Kalamazao “school
system, reports that the Chamber of Commerce, in cooperation with the local
schools, sponsors a RESOURCE SPEAKERS BUREAU which will provide
speakers for classrooms, provide field trip contacts and arrangements, and will, .
in addition, provide multi-media carcer education materials on loan to éduca- -
tors in the community. This entire ‘operation is operated out of the Chamber of
Commerce with teachers being free to call a special number there when they
need community assistance in career education. To help pay the costs of this
o_pcr;nion.' each of the nine school districts in the area pays the Kalamazoo

‘Chamber of Commerce 15 cents per student per year with the Chamber itself

paying the additional costs, .

Still another example of outstanding Chamber of Commerce/school system
joint participation in career education was_reported by Helen Smith, Rome
City Schools, in Rome, Georgia. There, the Chamber of Commerce assumes
responsibility for organizing and conducting the EDUCATORS TOURS OF
INDUSTRY PROGRAM. In addition, the Chamber sponsors seven breakfast
meetings annually for purposes of allowing educators and business/industry
persons to visit together about their joint concerns. A great deal of carcer
education planning agd arranging takes place at these meetings.

A final example of cx;l'l‘f\phry Chamber of Gommerce/school system's col-
{aborative efforts in career education was reported by Barbara Hazelwood from
the Dallas, Texas Independent School District. In Dallas, carcer education

! .
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speciahsty employed by the Board of Education are actually housed in the
facilities of the Dallas Chamber of Commerce ‘The Chamber takes a lead role
i fostering and implementing the comprehensive system of career-oriented
magnet.4chools (including Skyline Genter) that have made the Dallas Indepen-
dent School District famous. As one illugration of the close working relation-
ships that exist, one could point to *REPORT CCARD,” a monthly publication
of the Roard of Education designed for purposes of eominunication with the
general public in Dallas. Each month, the Dallas Chamber of Gommerce helps
distribute this document by including it in their rcg\nle{r monthly mailings to
members of the Dallas Chamber of Commerce.

No corresponding major collaborative effort was reported in this great depth
by our miniconference participants with reference to other kinds of community
organizations. However, several were mentioned by a sufficient number of par-
ticipants so as to demand brief discussion here. For example, 10 participants
made special mention of the ways in which the NATIONAL ALLIANCE OF
BUSINESS has been of special help to them in their career education’ imple-
mentation efforts. Most of these referred specifically to the NAB Career Gui-
dance Institutes conducted during Suinmer months. Bernie Novick, fbr exam-
ple. Woodbridge, New Jersey, mentioned the NAB Career Guidance Institutes
as a major tool for use in providing key classroom teachers with inservice
education in career education. By picking three key teachers from each build-
ing to participate, he finds these teachers, once having been exposed to the
NAB Career Guidance Institute experience, are very helpful in motivating
other teachers to participate in career education. Linda Transou, from the
Denver, Colorado school system, reported a similar high dependence on the
NAB Career Guidance in her,career education teacher inservice efforts. Both
Gertrude Alioth, from Inglewood, California and Jama Roman from Toledo,
Ohio reported NAB a useful career education resource, not only for their Sum-

. mer Career Guidance Institutes, but also in terms of operation the NAB Youth

Motivation Task Force project during the regular school year. Most others
mentioning NAB, however, did so primarily in ferms of the NAB Career Gun-
dance Institutes.

The EXECUTIVE lll( H SCHOOL lN'l ERNSHIP PROGRAM was
spculu.llly cited by six miniconference participants as a valuable part of their
total career education effort. Typical of the comments regarding this program
were those made by Dan Jendral from the Harrison School District in Col-
orado Springy, Colorado. Dan emphasized the general public relations value of
this program as a vehicle for demonstrating to community persons the fact that
career education is for students contemplating college attendance as well as for
those who are not. In addition; he felt this program had been valuible to him in
conyincipg some “hard-to-reach™ academic teachers that lhcy, too, should be
pamupanls in career educatfon. \ _

" JUNIOR AGHIEVEMENT, INCORPORATED (JA) was another com-
munity organization frequently mentioned as a helpful collaborative partner in
career eclucation by several miniconference participants. Maria Robinson, San
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Jose Unificd School District, made special note of the ways in which the PROJ -
ECT BUSINESS program of JA had been helpful in getting junior high school
social studies interested and involved in career education. Ancther participant

.___ _who was very enthusiastic about the PROJECT BUSINESS program of JA was

Jama Roman, Gareer Edacation Coordinator in Toledo, Ohio. Jama reported
that they now have 23 PROJECT BUSINESS programs in operation in her
school system Most other participants mentioning JA did so in terms of the
regular JA program for senior high school students.

The EXPLORER program of the Boy Scouts of America was also men-
tioned as a collaborative partner in career education by several participantd. So,
t00, were the 4-H CLUBS, but neither of these fhe programs was men-
tioned by as many participants as I had hoped. This same generalization could

.be made with respect to the AMERICAN LEGION/AMERICAN LEGION
» AUXILIARY and ROTARY, INTERNATIONAL. The lack of frequent
mention, in no way, indicates that, where such organizations are used, they are
not highly helpful. On the contrary, where mentioned, remarks were generally

~ \ complimentary and appreciative. For example, ‘Thera Johnson, Career Educa-

tion. Coordinator in the Weber School District, Ogden, Utah, reported that hef
local Rotary Club (along with Kiwanis Club and others)-contributes funds
used for- cash awards to students winning prizes in their annual
“Econpmic/Ciireer Fair” held as part of their carcer education effort. Similarly,
Mary Tate, Careey’Education Coordinator in Fort Myer, Florida, reported her
local Rotary Club as having “‘adopted" 8th graders in two of the middle schools
for very active career 'cxploration experiences in the community. ‘

N

American ORT in their career education effort, none described this participa-

tion in great detail. This bothered me greatly. I was equally bothered by the fact -

that’ only three participants reported working actively with elements of
organized labor in their communities and not a single one of these participants
reported active involvement with a local unit of the FEDERATION OF BUSI-
NESS AND BROFESSIONAL WOMEN’'S CLUBS. Since we had held
miniconferences and collected other fine examples of where each of these com-
munity organizations was contributing to the career education effort in a posi-
tive fashion, I was surprised that they were not mentioned more frequeritly by
these participants. _ - ,
Community organizations mentioned by one or more participants as active

and helpful in local career education efforts included several for which we have N

not yet held special OCE career education “miniconferences’ and/or have yet
to publish special monographs publicizing them as potentially valuable
resources for use in career cducation.']'ncludcd among such organizations
named by our participants were JUNIOR LEAGUE (for example, Sarah
Walkenshiw from the Kansas City, Missiouri School District indicated her
local JUNIOR LEAGUE had donated $90,000 to support their local career
e‘uca(ion effort ), KIWANIS, the EXCHANGE CLUB (recommended by
Jama Roman in Toledo, Ohio as one that has high potential for nationwide use
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by career edhication pracutioners), and local associations of retired persons. It
wits A nost positive and rewarding expetience for me' to listen to participants
telt how such vommunity organizations had been directly helptul in imple-
menting and improving the cﬂcclivuu_:a; of the total community career educa-
tion effort. . .

On balance, however, 1 have a distingt impression, after listening to the
130+ “oustanding K-12 career education coordinators  attending  these
miniconferences, that the use of community organizations, such as mentioned
in this section. is still far from being as common and as extensive as we would
hope it will become. On the other hand, with a total of more than 70 examples
given of participation with such community organizations. it-is obvious that this
aspect of career education has definitely begun ,

- ( -
Concluding Remarks

.
1

© Inreflecting on the kinds of examples of community involvement in career

education found in this monograph, I find myself struck With three observa-

tions. First, I am reminded of what | regarded as especially insightful remarks

concerning this general topic made by Pearl Solomon, Carcer Education Coor-

dinutor in the Pearl River School District, Pearl River, New York. Pearl told us

¢ .. linde about her doctoral dissertation which was concgrned with extending

. pupil learning opportunities beyond the Education system in ways that also

allowed them to include community learning opportunities. She discovered

at, to the extent teachers percetved community involvement as diminuation of

the importance of the teacher’s role, they will oppose it but, when they perceive
such involvement as expanding the importance of teacher role, they will support.

The kinds of examples found in this monograph appear to me to be ones

that, above all else, certainly demonstrate an- increased, rather than a

decreased, emphasis on the importance of the classroom teacher in careey

.

education. Alinost without exception, these examples can be Qic_wcd as ways i

which involvement of the broader community allowed teachers to exapnd both

the scope and the effectiveness of their efforts through better use of community

resources. As teachers increase in their ability and willingness to serve as “com-

munity entrepreneurs’ in the teaching/learning process, Pearl's research find-
" ings are, it seems to me, sure to be still further substantiated.

Second, the examples presented in this monggraph should serve to clearly il-
lustrate that persons from the broader condihwunity are truly becoming involved.
as "‘partners.” not simply as “‘helpers,” in the implementation of career educa-
tion. Readers are urged to reflect on the many examples presented where the
original impetus for working together came from-some community person or
organization, not from within the Education system itself, Even more impor-
tant, the examples found in this monograph will hopefully ilfustrate the ways in,
which action thoughts and ideas were generated jointly by educators and per-
sons from the broader community. The cxpcr}isc of both, when combined into a
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yngle effort, is, it seems to me, largely responsible for many of the most creagive

and innovative practices reported here. While, to be sure, the concept of redeiv-

ing “advice” from the broader community is Hlustrated many times, the con-

_.. ceptof receiving “help” is even more obviously seen in these examples. After

listening to and learning from these participants, | am now convinced that the

concept of “collaboration™ in career education is one they have eltectively con-

verted from “theory” into “practice.” | hope many others from both Education

+. *and from the broader community are stimulated to become more active i the
true collaborative efforts through the examples presented here.

Finally, based on reports rc(‘iivcd from these participants, I must now con-

" clude that the aspect ol career education as a community effort most urgently in

need of further application in practice is that which recognizes the need for and

importance of involvement of community organizations in the delivery of

career education. If our true concern is for how much help accrues to youth—

¢

and not on who receives “credit” for providing that help, we will surcly move
rapidly in this direction. '

"
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