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. ﬂ AFRICA
. ‘ _ SIeepy glant
: You've been resting awnile
Now I see thunder
And lightning in your smile,
Now I see
The storm clouds
In" your waking eyes:
The thunder
The wonder
And the new
Surorise
Your every step reveals
~ The new stride
" In your thighs.

Langston Hughes

You are not a country,
Africa,
Tou are a oonceot,

I'm great
I'm African




Is Africa a sleepy glant, or are we Just awakening to
~ the reality of Africa after havihg seen her with our near-
sighted vision? Sas Africa been resting, or are we putting to

rqat the 1dea‘that Africa exists for the rest of the world?




INTRODUOTION

" YWhen I lived and taught in Turkey, I developed a formula

. %o help ny American students understand oulture, how cultures
develop, and how and why ocultures change., I found that ay’
Amerlcan students, who were living in an Amerie;n enclave in

a different culture, were not experlencling this culture, could
not or would not understand tris culture, and belleved any
culture other than their own to be inferior. The formula
resulted froh inquiry iato why‘peoplé'live the way they dof Ye
discovered that environment and man's interaction with or
adaptation to this environment couid, to a large extent, explain
cultﬁre'and why cultures vary throughout the world. The formula
is simple but can be dised in social studies, sclence, or ;anguage
arts. The formula reads Environment (ﬁan-made or natural)
causes problems, and when people react fo these problems (adapting
to thelr environment or trying to alter their environment),

they create a culture. Environment — Problems= Oulture 5
' : B P =0

- It must be stressed that cultures have histories, elther written
or unwritten, and are dynemic., Many things oan influence the

" oreation of culture. Thus, the formula must be shown as ongolng,
almoét cyclical, becausé»culturesaren't static,and the developnent
of culture will have an effeot on the environment which in turn
affects problems and onoce agaln the culture. This formula 18 used
merely as one approach to helping students understand culture

and cultural, change, end 1t has proven to be an effeotlve device
to introduce students to this difficult ooncept. A controlling

jdea of this formula is man's adaptation to environment,

._5




Inqluded in an understanding of culture, must be the idea of
culture being the product of man's and woman‘é work which' includes
man-made thingstas well as dreams and 1deas, Dr, Uchendu!s‘

‘ metaphor'of Boéietj‘being an 1nouba£or of‘cultﬁre with the’
reminder that not all lncubators hatch eggs is an intrigulng
notion to add to the formula. The environment could be seen as
the_incﬁbator and some environments are more conducive to rapid

"development of culture, A final 1dea'tb'be stressed is that ' )
cultur;g night be receptive to ocultural foroeé or ﬁhej might be

resistant to cultural forces. The ldeas of contin&}ty and change

will be centrel to a study of any oulture. Oulturai change

~ or resistance to change can be shown by using the formula. Any

 t1me sdﬁething or someone alters the environment or creates
problems. there will be ocultural resiatgnoe or uultural chdnge.

 The arrival of the Europeans in Africa fits very nicely into -

"this formula,‘gnd students can predict cultural resistance or

cultural change as a result of this intrusion,




Part of the problem with our “ABA Soclal Science Units:

. People in Chenge is that there 1s no structured introduction
to the units, Rather than building a foundation for study, the
students are plunged 1nto a culture. The books are collections

" bf narratives with many gaps and a lack of sequence wnich often
causes p;oblems when trying to fill in the gaps. The first part
'of thls currioulum unit is an attempt to introduce our students
to the continent of Africa by anseasing thelr knowledge and

' misinformatlion and”g aoknowledge the existence of myths and
stereotypes. In addition, phrough’this introduction the
formula 5P =0= wlll be used to look at the envlronment’qf
the continent, prediqt problems, and formulate hypotheses
for student 1nqu1r§ into Africdan cultures, In this way,.divefsity
'wil‘ be established before plunslng into a° particular cultural

group in West Africa,’




ACTIVITY I .
PRE-TEST A

Complete these sentences as rapldly as posaible, using the first
ldea or phrase’ that comes to you,
—

s

1. Africa 1is

2. Aafrican people are

- . , i
3, VWhen I hear the word Africa I taink of |
\ |

an

/ 4, Africans probably think America 1is

5. .Africans probably think Americans are

\

— :
6. Some things I know about Africa are

\

7. I would like to go to Africa hecause

8. I would not like to go to Africa because




. ACTIVITY II
Pretest B-

This is a word association game.,. When I say a word, I want you to
write down the first word that comes to you, I will say the words
quickly,and I will not repeat any of the words. Number your papers .
from one to twenty. . - :
1, animal

2, land

N

3., people - L X
4, clothing C

| 5. tranSportation'
6.l communication . | o | ,k‘. - .
7. weather ' | I o
8., house
9. 'work ‘ /
10, 7Tesources //
11, 1leader
12, ganme
13, color
14, cougﬁry
5. rq&ieation.
16, educatlon
17. storles
18, nuslc

19, . famlly |
20, food ' o

Usln% a ré%tangle or the dotdﬁl shape, draw to scale Africa and
the United States so that you show how they compare in size.
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"~ Gollect ‘the pretests for use with Activity 4. The pretesis

should be tabulated und the results plaged on butohsr paper,
overlay for overhead arojector, or om a ditto.

— S

R '

LAGRIVITY.2 . - . 3 p

Use the ldeas of SPiCK of kKnowledge and SPIOULATION to begin
to generalize and hypothesi:ie., This activity will begin an on- Q
golng gathering of information, verifying specks of knowledge, and ¢
refining, alteriry, or disregarding sgsoulatlons about Afrios
in general, and Ligeris, Kenya, and Tanzanla lh particular.’

-

Tape large sheets of butcher papex to the Llackboard, If possible,
use large rolls of different colors so that specks are on one color
agd speculations' are on another colur, :

"Tell the students that we are going to list all of our specks of
knovledge about Africae. Bach contributor will wrlte hls or her
spack o{ knowledge on the speck paper ir felt tip-pen. lNo comments
will be‘made about any spesk cf knowledge. There are no right or
wrong contributions, and the contributions can be fect or fictlon.

When the specks of knowledge have been listed, studentis will then
-.try to write speculations related to these specks of knowledge,

These 1ists will be posted for the duration of the unit and will

sarve ‘as a focus of inquiry instructlion. . '

" bl
-

© ASK students if they think .all -of thelr spécks of knowledge are
facts, - Lo ) T

Where did they obtain their specks of Enowledée?
“Are the specks, 2courate, #erlfibdl reliable informatlon?

If some of the specks are not facts but misinformatlon, what does
that say about our speculations? - -

where do.peoplé»get inaccurate or partial specks of knowledge?
- ¥hat might happen 1f we have just & Bpeck of knowledge?

«

How might pebple use 1naccﬁrate spegks of knowledge?
What are some congegueneas.of using lnaccurage specks of kuowledge?.

How should we find out whether or hot.our specks of knowladge,are S
accurate? : .

: .8

How can we know if our sources of information are rellable? iWhat

questions should we ask about sources of informatlon? D
We might ask WHO(African, reporter, historian, traveler, etc.),
WHEN(copyrignt), and wHY(purpose). o A




AOTIVITY 3 S | -
étuden@y will oclassify specks of knowledge and speculations.

Ask studenits what categories are missing if we want to really
understand Africa and its people. Add categorlies so the list is
fairly complete. These categories oan be later used to formulate
Environment —) Problems=Culture=. T

n

& b
This list of specks and speculations will be the focal point of
inquiry instruction, As we learn about Africa and its peopie,
specks will be modified or orossed off the list if found to be
untrue, Tentatlve words will be added to speculations, &and they
too will be altered or crossed off until, at the end of our unit,
we have only aacurate information and generalizationg, Each time
a ‘speck hés been verified as fact, it will be written on an index
-card, categorized, and-placed in a data bank for student use, Students
will also be keeping a notebook in which verified information will
be kept. This notebook will be used for many tests which
encourages students to keep a well-organized notebook,




ACTIVITY 4 .

»

P Use 1ﬁformation from pretests from Activity 1. Students should
j o have already learned about stersotypes during our group guidance
activitles and short story unit. Review 1f necessary,

Ask students if they can ldentify any stereotypes from the
tabulated lists. Oan theﬁ add any stereotypes taat people often
-have when thinking or talking about Africa?

Where do these stereotypes come from? : ,

(A collection of cartoons, phantom comic strips, or Tarzan movies
can be used to examine stereotypes and souroess. '

. What should we do about ataréotypeﬁ?

-
X
il
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Who are these poets?

[

AOTIVITY 5: Give students ocopies of poems by two Harlem
Renaissance poets, Read poems aloud.

What 1s Airica to me:
Copper sun or scarlet sea,
Jungle star or jungle traok,
| Strong bronzed men, or regal black
' Women from whose loins I spraug
when the birds of Eden sang?

Oountee Cullen
¢

I've known rivers: ! e
‘I've known rivers ancient as the world and older ihan the
’ flow of hupan dlood in human velis,

My soul hes grown deep like rivers.

- I bathed in the Buphrates when dawns were youug. |
I built my hut near the Oomgo and it lulled me to sleer.
. I looked -upon the Nile and raised the pyramlds above it,
I heard the singing of the Hiosinslggi when Abe lincoln
went down to New Orleans, and I've seen its muddy
bosom turn all golder in the sunset,

I've known rivers:
Ancient, dusky rivers,

My soul has grown deep like rivers.

1 4

Langston Hughes

How do they see Afrioa?

¥hy do you phink they have the feelings they do?
Do you thihk thelr perceptions are acqurate?
wha't mental maps do they have in their minds?

Depending upon the students, a disoussliun of tne Harlen Renulssance
writers amight be in order,

-

ACTIVITY: Students will write u pcem Africa or Africe 1is,
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AOTIVITY 5: Snow a nontage of slides (cities, villages, houses,
people, marketa, festivals, etc.s with tape of
Afriocan traditional and modern musioc, The montage
. should indicate diversity, rural and urban, traditional -
and modern, North, EZast, West, and South Africa,

Ask students to write down as many things aé they oan remember
after viewing montage.

th do'they seem to remember certain things? |

Ask studonts 1f they want to alter any of thelr specks or
speculations that are posted in the room, Make appropriste
changes or additlions, .

Discuss why ohanges were or were not made,

‘Studenta should' define the followlug Words:

\ diversity
rural
urban

. traditional
modern -




- -

< | |

pretests comparing size of Africa and the U.S. with overhead
. projection which places U,S. and China lunside the continent,

. Locate major rivers and label on outline map.

- ACTIVITY 8

'Estaﬁlish‘that climate, weather, soil, vegetation, and landforms

" actual meps of vegetatlon and climate reglons, - .

ACTIVITY 7
Estabiish the size of the continent of Afrioca; Compare studénﬁs'

Why are we often uncertain about the size of places outside. .
of the U.S.? ' N '

Give each student an outline map of Africe, & olear acetate sheet
or a plece of siranwrap, and markers,
Locate equator and draw on outline map,

Locate oceans and label on outline'map;

13

Based on the above 1nfofmation,'students will predict climate
regions-and draw and label on thelr acetate overlay or on- the »
skranwrap, - . | |

Give students a second cverlay sheet, Students will predlot .
vegetation areas .and label on overlay, These prediotions will be '
based on the climate predictions, Establish the notion that
climate influences vegetation,

Discus$ reasons for student prediotions,

Using source books, students will ﬁlace najor landforms on thelr
original outline maps, . :

Discuss now landforms affect climate and‘vegetationQ'

Ask students what else might affect climate and vegetation.
(winds, altitude, rainfall, soil) ' .

forn the natural environment, ‘How does encironment affect people?
#hat problems might the envirunment cause?

AOTIVIIY 9

Using sourcebooks students will compare their predictions with

Students will make a map of climate regions and a nap of vegetatlon
regions for their notebooks, :

large maps that were made 1n brevious years will be posted in
classroom. c , .
| 15

t




ACTIVITY 10

‘Students will look at a map of average rainfall and charts

showing rainfall distribution. Students will compare rainfall

in Africa to rainfall in Illirols. Through discusslion and .
reading students will reallize that climate is more likely )
determined by amount of rainfall rather than temperature. v
Length of growing season is not as relevant as wet and dry

season,

Wind systems should be studied. This could be done through
the science class, 2Zmphasis should be placed on the effeot -
of wind on environment, : -

Iaquiry into tropical soils and their effect on agriculture
.and people., Agein, this could be done through the solence
class. .

Using cliuate and vegetation maps, informatlon on rainfall and
tropical soils, students will predioct population distribution
(using terms sparse and dense) and possible ocoupations of
people in different areas of Afrlca. - : ‘

Make additions and corrections to épéoks and speoulatlons,

Begin working with formula E-—~§P=O= to 1list factors under
environment, problems caused by environment, and possible
solutions(oulture). ' . .

ACTIVITY 11: .icology slides. These same sllides will be used as
a pvost-test at the end of the unlt,

For each slide, students will desoribe what they see (envi_ onment),

Students will predict problems that might be caused by the
environment, ) _

Students will predict whether or not the area would be sparsely:
or denrsely populated, :

Students willl predict what the people do wno live in the reglon, -
the types of nouses in wnileh they uight live, the soclal

organlzatlion that they might have developed zfamily and conmaunity
organlzation, things or ideas that nmight be lmportant to tne

veople (values), and any other aspects of culture that students think
might be reasonable, '

Students could work in small groups to compare and discuss taeir
\/zgedictions._

The slides ocould be shown as a method of teacalng the students
aoout certain areas and how different culturgs developed in a given

reglon,
16

v




AQTIVITY 12

- Students wlll use sourcebooks to describe and locate deserts,

ralnforests, and savanna regions of Africa, These deseriptions
will be written in student notebooks. < ’

Students should discover that savanna reglons, not rain forests,

mak: up the majority of Africa.

‘Inquiry question: ‘African rain forests used“to.attract big game
.-hunters. Students should find information to support or refute

this statement.
ACTIVITY 13

:Using an opaqr-~ orojector, show & map of Africa 1000 years ago,

a map of Africa in 1880, a map of Africa in 1914, and a map
of Africa tuday. : ‘

Students will write generallzations based on maps, Possible
generalizaivlons: English, French, and fortugese might be spoken
in Africe. Today there are more than 50 countries. Boundaries
have cnanged. Africa was colonized at one time.

Using an opaque projector, show a map of language families and

a map of ethnic groups, Students will write generalizatioas = .
that they think can be'supported by the maps, (Modern boundaries
do not appear to correspond wita ethnic boundaries. Africa ls

& diverse continent. . Many lahguuages are spoken in Africa. There
are many different groups in Africa,

Students will write a hypothesis to explain why they think that
the modern boundaries exist and why these boundaries seem to be
differemt from boundaries 1000 years ago. Students will be asked
to consider cause and effect of these boundaries. The cause

Wwill be represented by their hypotheses and the effect will be

~_wrltten.in the form of 2 speculation, - :

Students will write speculations concerning language groups and
ethnle groups, Add speculations to wall chart.

ACTIVITY 14

Since we have discovered that Afrlea is a large and diverse
continent, how might we divide Africa into reglons of study?
Discuss why students would divide the continent in these ways?.

Tell students we will be studying Africa south of the Sahara, or
sub-Saharan Africa, Why?(the Sahara Desert is a natural barrier.)
hat do they think wlght have been the relationship between Sub-

Saharan Africa and Africu north of the Sahara?

17




© ACTIVITY 15

Pass out copies of TRAVCOA travel guldes to Afrioa and North Africa.

Four ar:as of Africa are described as: "the west with 1ts exciting
tribal 1ife; the east with its teening herds of wild animals;

the south with 1ts sophistlcated cities; and the historlcally rich
Sahara reglons of the north," - ~ -

why do you'think.Africa was divided into these four regions?
who do you think wrote the generalizatlons to describe these reglions?
Do you think Africané would describe the reglons in the same way?

As we begim our study of Africa, keep these descriptions in wind.
Your job ia to alter these descriptions so that they are uore .
accurate and to try to declde how an African might desoribe his or
her country and reglon, '

~ Disouss the words tribe and iribel life as pejorative or dowm rading
terms. pp. 171-172 in THE WAYS OF MAN should be used. "An African
. Chief Speaks" is a good treatment of the use of the word tribe
and makes the point that we do not use the word when describing
groups in Western culture. :

_ACTIVITY 16

» .

"Phese new African states are dediceated to modern development,
and old traditions will not long remain., Therefore, now 1s the -
‘time to visit these people before the vestiges of & primlitive
culture are eradicated forever." from TRAVCOA TRAVIL GUIDI TO
AFRICA AKXD NORTH AFRICA. - '

. What épeculations 18 this writer meking about African cultures?
Yhat specks of knowledge 1s hé73?\&he*usin5 to unike tnes2 speculatlions?
Do you think thals statement is accurate?

Discuss the word orialtive. Whut other word might we use instead
of the nejorative word arimitive? .-

What are your reactions to visiting tuese seople before "thelr
prinitivzs culture is ~radicated forever?"

What night cause a chanselln traditional cultures?

Wno do you .t#ink might change :ore quickly or be more receptive to
change? . '

What kinds of changes do you talnk you oan rediet for Africa? '

18




SUPPLEMENTARY ACTIVITY |
South Africa: a discussion based on Last Grave at Dimbaza.

"Tell Freedem" and "Let Me See Your Pass, Kaffir'' can be

read in preparation for the film Last Grave at Dimbaza.

SFQ Suggestions for Use of Supplementary Student Resources

-for resource material on South Africa. "Tell Freedom" and

"Let Me See Your Pass, Kaffir'.are found in Througb African
'Exes, by Leoh E. Clark (editor): Volume 1I, From Tribe to

Town: Problems~foAdjustment.

-

Resource people from the African Studies Program should be
utilized during the discussion of this film. This is such
a powerful film. A follow-up activity would be to collect
supplies for displaced children in Southern Africa.

Letter writing activities might also be used as a follow-up.

Students might assess thelr own feelings and look more closely
at racial equality in the U. S. o ~
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ceremonles and stresses importance of names, S»ource for

Igbo, Yorubs, Lenya, 2nd Tanzania names. :

JENC N Honey, D.O.. fagt afriga in Qolour. Nalrobl: 3vans Brother:
ERIC Limtted: 1972, - - S99, e Frothers

RN
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East Africa ir CUolour. sritten for Sritlasi students.
interesting for 1ts point of vliew. Oun be used as rzasourcs
for Masal settlement, Available froa Afrlcan Studles Program.

Reuben, Joel and Howard Oerstens., Tanzania in Fictures, .
New York: Sterling Fublishing Ool, VIsual Geogriphy oeries.b
1972. ,

Plctures are good for specks and speculations, ‘N

Oan be used to formulate hypotheses., Use for.

exsrcises in nicture reading, writing captlons,
. and writing descriptions, _
Recommend subscrlption to Africa News., Weekly newsletter
for student and teacher use. ° '

RISOURCES T0 BE SREVIZAED
Buchl, Zmecheta., Second Class Oitizen. New York: 1975.

The Slave Girl., New York: 1977,
Bride ZPrice.

~ Emeche’a Buchl is a Nigerlar novelist who glso writes
children' 8 books.

Crane, ioulse. of _ginxn African Aﬂﬂﬂn
®hiladelphia: Ligﬁggggit,'f3§%l£§

Accomplishments of 13 women from Ghana, South Africa,
Liveria, Sierra lLeone, Kenya, Zambia, and Mulasasy. who
are national leaders in thelr countries,
Kennerley, Kazren, The Slave Who Bought :dis gegdom gguiang
Story, New York: outton, 1971. '

. & simplified version of the elghteenth century autoblography
written by a Mgerian about his capture and 1life 1n
the West Ihdles, U,S,, and 2ngland.

Ojlgggi A.0. Young and Black in Africa. New York: Random House,
Autoblographies of seven men and one woman who grew
up in africa fron the 18th century to the present.

Pfieffer, Melissa. Changing Africa Through Its Children's Eyes.-
Thompson, Conn: Inter Culture Assoclates, 1971
Liberian school children (fourth graders) wrote essays
describing Liberian village life. One essay describes

"how to build a house.

wailte, Jo Anr (comp,) Affican Views of tne t. New York: 1972,
Anthology of wrltlngs by r‘cans on co onial experlence,
1ndependenc§f apartneid, and the future,
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. FERIODICALS

'»épecial Issue on Africe, .Social Zducation, Vol. 35, No. 2,
Pebruary 1971. '

Y

FILKSTRIFS: Avallable from African Studles Zro_ram,

Everyday Life in Nigeria. Filmstrip includes script. This could be used
Tor student wrIting activities since no cassette is included. |

Overview of frames: compound, yams, burning dush, sorghua,
rice, 01l palms, cocoa, market scenes, mortar, guinea corn
porridge, yan flour, village well, clacksmith, wood carver,
builde:, basket and mat making, dyeing cloth (adire cloth),
Oshun shrine, muslims at prayer, tropical problems with
agriculture, xural economy, developing economy, subsistarce
and export crops, water problems, crafts, marketing and trade,
industrial and port development. Good for hypothesizing,
generalizing, and understanding link between climate and
vegetation and economic crops, 4lso good for showlng cultural
diversity. Also shows new yam festival. S

“Nigeria: A Short Introduction. Slide set includes script. Overview
of frames: Houses of Parliament, museum, forest region,

palm wine tapper, grassland, camels in Kano, cattle, farm

vlots, terracing, yams, children on farm vlots, fish nets,

peinut mounds, markets, lorry park, compound, 2fik burial

shrines, Christmas dance, Igbo soclal oriticism dance, masked
dancers, Sallah Pestival (iiuslim). Tals filmstrip could be

snown first and students could formulate hypotheses. AZdveryday . ’
.uife in Nigeria could be shown to test these hypotheses or as |
a test, Filmstrips without cassettes are good for evaluation
purposes and for writing actlivities, :

FILMS: AVAILABLE FROM AFRICAN STJJI3S PR0GRa.

Benin Kingship Ritual (also slide set and study guldes).
Used to showlinterrelatedness of art, nmusic, and literature,

Gelede, Masquerede, weavliag, divining with palm nuts, A bit
staged, but a good film of preparation and demonstration
of masquerede to emphasize that the maslts we see are
Just part of a masquerede and art, musiﬁ, and lite.ature
must be viewed in 1ts soclal or religious context..
(available on special-loan only)

SZLICTID HANDOUTS FROM AFRICAN STUDIZS 2R0GRAM

"Body Ritual Among the Nacirema" (student study sheet) Satire

on American culture, The bathroom as en American shrine, 3xcellent

for teaching about "other" cultures. o

The sola Nut in. Iraditional Igbo Soclety of Nigerla.
Land and vontemporary Polltlcs among tne sfastoral lassal
Palm Tree in Jest african Soclety

011 Paln in vest african woclety

A resource packet of handouts will be assembled and
included as’ jart of this unit and will be used during
teicher inservice bvefore the unitv is taught. ,
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-3UGGZSTIONS FROM STUDENT SUPFLEMINTARY RESOURGES:

E%I& I% Man, This 1s a much better ‘text than the TaABA
manua . includes excellent maps and caarts and graphs,
and i1t also makes use of exerpts from literature by Africans
and poems by African poets, : 3
Page 149--Basic comparlsons, mAp and bar gra phs.
150-155--Excellent maps and graphs for climate. and vegetation
and rainfall,
158-159-=Dpscriptions of East Afrlcan highlands in Kenya and
ralnforest,
- 156-157 --Plctures and places game. - ,

<

160-~ Draught on the Savanna, from Talngs __;_Iggggg.
16l-- "Rain-kaking Litany"
162~--  Qdescription of Kalahari Desert :
164-168--Rich Land? Poor Land? Map of tsetse fly area.
166-- map of mineral resources
167-369~--people -
170=-~ 1an5uapea
171-= - "8a Africen Chief Speaks (about tribdes)
173~- farming people
183--~ read pictures . ,
186 ”
187=~ Afikpo Ibo
193=- lorudba _
197=-- Pagtoral people o .
199-~ °  "Lopore, a Boy of Dodoth (cattle people in Ugunda)
2lle=- Family and Kinship .
2l3=~ Land and encestors
215== "Forefathers" poem -
216-217~-=-Marriage from T Fall Avart
218-- age groups, age-village system
221=~ education within femily
234-- using evidence to draw oconclusions, Deduotive’réason1ng.
247-251--"School for Peter" from Dell Frsedog b, Peter Abrahams.
258 from A Wreath for Udomo, by Peter Abrahams.
' * reaction to be educated by Jurooeans.

QOD«Y 3 :OdLD IN FOQUS--This book is for better readers,
Czn be used for 1ntroducing myths and stereotyses,

p. 11 *« lap and sketches of vegetation reglons,
" p. 10 Mention of flag in Nigeria., Green background wlth
: white mosquito in center, a symbol for the climate
_ keeping white 3urfopeans from settling in | W. Africa.
p. 29 Southern Africa. Some problems with treatment.
. ‘ i.e., even under a artheid, Africans are better
off economicallz an the people. This does not.

make up for lack of freedom. It is questionable
whether they are better off economically.

v. 92 Lgricultural and nmineral resources
o, 113 coumparison of &frican geculpture and Italian, mod1glian1£
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Africa: South of the Sahara. For better'reader. -rrologue is
good for dispelling myths. " .
p. 13--good maps (rainfall and physicul features ' .
Do 7u-map of population density aﬁd 1anguage families
p. 43--slave trade (
. 9, 54=--africa in 1880
o. 56--Nkrumah, right to declde own dest1ny, ‘
0, 59=--Africa in 1914 ' ) : ,
57-6l-=Voloni .1l aparoachnes
32~T0-=-Squth .{riein raclal pollcy

.".

71 "1fe Between Two worlds,” rasal student. -
T2 Meanlng of tribve . ‘

75 Two african Communities -

T76-77 Yoruba Way, diagrea of compound
" 78-79-=-Acholl, dlagrem of homestead :

79 functions .0f descent groups L
82 traditional marriage A o

83 _polygeny and éxildren.

85 . urban Africa . Y

86 West iAfrigan clties

87 , dhite Man's olty

89 nigrants

91 - cost of oonortunity

94 religion and arts ,
102-103 African drts . -
106-107 Problemg of nation building. Exampls of Nigeria,
"116 Nigerian Children's Song (going to olasa w;th clean

hends and faces!) - , -,
145- 147 Africa--Sleeoing Giant" by Langston dughes . ¢
Afroqulan Ogliurg Studies. includes plateau topography and ’
‘explanation, ncludes maps, rivers, mountains, deserts, lakes.

This book is good-for data gatnering.
P 145- Descriptions of Alft Valley. ruinforest. savanna,
and deserts. .
146~ climate and rainfall -
147- good map of climate zones ‘ o
149- 1anguages ' Lo
151-marriagé and famlly . - '
152="¢tribalism" discussion
154~r21igious bellefs |
155- "if able to understand why people bwlieve . v e
* beliefs make more sense,"
. 157 ‘art :
158 characteristics of Afrlcan sculpture
159 types .of masks
159~64=--history ard xingdoms
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167 spread of Islam _ .
.158 arrival of Zuropeans g ‘ . ) J

169 slave trade | c _ ’

171 opened to Western world

174 durodean imperialism S

175 how imperialism chunged afrleca - ’

¢ .
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. 130, Today--kroblems of Independenoe
B 181 Apartuaeid ‘
: ' 182 Bantu -authorities aict, dducation nct, general laws of
i apartheid
{ 185 Zconomy, agrlculture : v ..
186 problems - .

- 137 resources
189. use of resources, desire for 1ndeoendent development, ;
. why, 1ndustry has not developed , ) ne
191 developnent of trade :
192 summary of key idess
196 Pitogram ixercise--Kikuyu homestead--agree or disagree
\ with glven statements . :

N\

~
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| . SUPPLIMANTARY AOTIVITY ON MiiKiTS

bt 'Show slides of markets from Turkey, Greece, Mexico, and old
. ,x‘ ‘ outdoor market in Boston before remnovation, and African
markets., Show the slides ravidly so that students can't

o ' ;1dent;fy people,

where would we find outdosr markets?

| R ) what functions do markets serve?
. dhat similarities in uarkets did you note from seelng slides?
% © - Are markets and supermarkets incompatible? Io supermarketa

| . take over the funstions of markets?
- whers would we find the most resistance to a change in the
3 war<ost systen? ,

! K . " ’

g' . artlole "Farmgrs iarket Vomes to Urbana," News Gezette, July 2, 1979.
| . N
f : . aowvis Urbana g faruers market similar to markets in Africa?

» How are they different?

1 Why would these merkets be gaining in popularity?
¥ - ., What functions do these markets serve?
Do you think these markets are just fads?
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"INTRODUCING AFRICA IN THE CLASSROOM"
An Instructional Unit for Seventh Grade Social Stqdieé
Part II
by
Karen S. MbKenzie 'j?,

Jefferson Middle Schoolﬂ'
Champaign, Illineis

This teaching unit on Africa was developed as part of
an inter-disciplinary workshop project in African curriculum
development held on the University of I1linois' Urbana-
Chamgaign campus in the sumuer of 1979. The workshop project,
which was funded by the National Endowment for the Humanities,
was carried out from 1977-80 and was integrated into an on- .
going program of outreach services offered to teachers nation-
wide. For further information on teaching aldsgavailable
through outreach services, contact: -

Outreach Director
African Studies Program
1208 West California, #101
Urbana, Illinois 61801
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. | 4 STORY, A STORY
Let it Go
' - Let 1t Oome

W/

y

Brother from the west-& ' -
(How oan we explain that ¥ }/‘
The world does not end at o WM
nor at the stream which maiKs th

nor in the sea .
in whose vastness you sometimes think

that you discovered the meaning of thg infinite.
) Fre)imo




Part I 1s a general overview Which initlates some data

gatherlng, olassifying, genefailzing, and hyootheslzing. These
actiyities have beén arrangedvin a sequential way because ‘the

| activities tend to bulld upon prévlous activities, These
activities, however, may be used out of order, may be used.to
supplement*é text, or may be supplemeﬁtéd by other-activities,
Siﬁce this unit is intended to be taught by an interdlisclplinary-
tean, many of the activitles could be done by a ﬁeam of two,
three, or four of the teachers during blocks of time ratﬁer than .
during arbiﬁrary cluss- serlods. Some of the activities could be
. done bg.the language.arts teacher while the social studies teacher
"was doing other activities Just as iong as students had the
necessary introductory activities first. Blocks of time seen
 aore aprropriste so that the introductlon can be pomp}eted in |
a reasonable anount of time, Of course, the_team strucfure,
time allotment, and individual teachers will determine how these
activities are used. | |

Part II'is intended to supclement tnose activities tuklag
place in the socinl studles q}assroom. They should be coordinated,
if possible, so that the students are not reading Burning g;ggg,
for example, while studying the Kikuyu. The activities for
proverbs and d;lemma tales should be used first to give the
soclal studles teachefs time to provide some background before
having the students resd literature about a certain ethnic group,
" Pean teaching allows this coordination to work more smootaly than

if tne :ctivitlas ar: ti:u ht in isolatlon,

o 30




The art unit prepared by Kuy Oreutzdburg will bs used
along with this Jiterature unlt and integrated with the literature
‘whers appropriate. The weakest part of our unit 1s .usiec. ilore
Ispecifié actiities need to be developed before our unit is taught
during:-the 1980-81 school year, .For the purpose of thls project,
nusic will be used in terms of 1ts funotion in the performance of
oral narratives., Art, music, and oral 11terature will be.
presented as lntegrated expressions of culture, none of whlch
apoeag\in isolation in African gglture. Thus, all three will be
integrated when ‘possible and will be brought together in the
culninating activitles,,

:I have tried to include several examples for 3ach type of
1iterature used., The utilization of the llterature will be
detérmined by the amount of time allotted by the team. There:ofo.
I have arranged the material not in terns of days, but in terms
of activities walch can be used in various ways, JFor example,
not all of the dilezna tales need to be used. Also, I will be
adding stories, poems, and novels as I review the”additional
sources llsted in the bibliography. This unit is simply‘a |
beginning aad intended to show how African literature_oaﬁ be used.

The major problem with the African oral literature included
~in nost anthologles 18‘thatfwe are getting only the plot skeleton
devoi@ 6f the elements whlch make the'stories 80 culturally rich,
These storles can be used, but one must be aware that the stories

have often been altered by tnose who collected them, certain

biases of the collector may ve present, and t.e storles ure not

\"
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- representative of the African oral tradition of literature.

If used alona, they present .a f2lse pleoture to students.
One aust ba_cautious Mﬁen trying to generalize or compare
African literature to literature of other countries. Some

of the storleé vwhich seem to parallel stories from other
cultures, may in faot be stories told to the people by
misslonari#s, When Westerners g0 to Africa to collect
 stories, Africans may indeed tell some of the atories told -
to thea by mlasionariea aa'part of their oral tradition,
Caution and further study are §pelonly safeguards when
trying to teach this unit. One must try to present literature
by A{rioans father than just stories collected bylWQaterners..
By aearching‘ron additional literature, I hope to eventually
replace the dependensy on the use of anthologies with more

authentioc Affioaﬁ literature,
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f ' - PART II

n ACTIVITY 1

g ,"i“—' ) }') o ‘ .

e Brother from the west-«

K (How .osn we exolain that you are our brother?)

e The world does not end at the threshold of your house

g nor .at the. streanm which marks the border of your ocountry
RS not in the sed . _
N in whose vastness you sometimes thlnk S
that you discovered the meaning of the infinite., -~ ¢
. ' . Frelimo '
. from If You Want to Kpow Me |
The African " :
: . by Michael Del Anang |
They \thought I didn't count \ _ : ¢
and pushed me round and round ' ' -
From place to place:
They -looked at my face, ,
and ty kinky hair, and wouldn't- share
Mankind's good fare
v With me;
And yet I held my ground,
Although in chains I was bdbound;
I strove against odds, ;
And prayed to my gods; .
I rose above shame and. grief;
Their scorn was brlef:
v - .I'm great

‘ I'm African

from Resources for Teacining Children About
K%rgca ' — L_B_L__._-L—'

e look across a vast continent

And blindly call 1t ours,

You are not a country, Africa,

You are a concept,

Fashioned in our minds, each to each,
. To hide our separate fears, Ct

To dream our separate dreams.

3 _ , - from The Ways of Man
r , o | | n Introduction to iany Cultures

-

o092 ;
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It we want to know Africa from the inside and through Afr&can
eyes. what might ‘these three poets want us to keep in mind?

To whom does th refer in the second poem?

How can we avold being they while reading and studylng
'Afrlcan'literature?

”,
A%,

N
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"Body Ritual Among the Naoirema"

This lesson is included 1n the gi:;ggg ggaggg for '
ﬁ&ﬂﬂﬂ&!&El §5222Q§£1 aﬂﬂﬁhﬂl& v>rsity Of
. Massachusetts ..

Woroester Teaoher orps,

_.uﬂw,“?ﬁf<q‘f_%___1
- e ot e+ L, . N
£t T P S L
. DR o ’ .

o 1% oK

'it 13 glso available from the Bobbs-serrill Reprint beries #3185
or . 50 .

]

‘ .Db\*.&”

Student copies oﬁ "ﬁody Ritual Among the Nacirema" 3r copy of
Afgic; Studies ﬁgQ%ggK Student Study Sheet for 'Body -
Ritua Among the acirema.," . ‘

S . FOLLOW UP ACTIVITIES:
| 1. ‘Make a 118t of those things which you believe’ represent |

American culture, Number from 1-10 the 10 most dhsoriptivo
%Paracteristics of Ameriocan culture."

What words and/or descriptions make "Body Ritual Among the Nacirema"
seen like a foreign culture? :
What otten keeps people from understanding other psople's culture?

2. ﬂrite a desoription of American culture ror an African
_ student who has never visited the U,3, I

What are sone problems with desoribing American oulture?

Je An your opinion, what makes an American different from
an African?

4, ‘Ihat should we keep in mind when studying "other" cultures? =
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Who are you and who would you be in Africa? ’ , ‘ -I
R 1 B¢ O K BNV R QP ;an;f;-v; S

&n pf%parazloﬂ rbr aotlvl%les dealing with names and namins
cerezonies, students- phppld do the followins a8 homework.:‘,

Student will try to give the meaning of his/her name
#rite a brief doncription of his/her famlly

Tegvisotz: LABE, guoes .
A Describe, ﬁ?if onniderod proper behavlor ) :
List vaiu iha, 18 important to you and your tamlly)

SPIIES Arg youraya ax belista the same as your family's,-
“ uan,l ur;n . 88: people in your town,in atate,
n tae | .

PJ n, 1?'“)4,. ,. T l - K B . v

"Phe Case of the Akan of Ghana" will be used %o 1ntroduoo -
students to thgyxgportanoa of nanmes in dest. Afrloa. L

Several good sources gould be used in addition to the Akan

of Gh Ses. bibliogr for source booky for names. . - |
"The'ﬁapihg o??ﬁﬁat gfgygi ‘Koranko People of Northern Sierre Leone"

(handout from % 18, ALpican Studies Oenter) and "The. Opse of- tho

1 o LBP0s L; Nigeria, isg from the. Afrigan Studies Frograp are good

L Janu:cas. The, Oaaa of the Igho would b best: u-ed when studying
thie - ‘Tgbo, In’ ‘addition, 1 have sent for a Yoruba naning oeremony.
If all'%eabheré-dﬁ the %eam did'the aotlvity-on namba'and
naming ceremonles, ‘one perlod rather than one entire day could
be uaed.k Ohaptgr one from _gg&g could be uned as a tollow-up
- ot the student homowork aaslgnment. Using"rhe Oase or the Akan
{Df Gnana," students Will be glven & hew name to be used until
ﬁﬁ atuﬂy'the YOruba. Students odn}nake name taga and use

. tneir Arrioan name and tmeir 118t name on all papers to be handed
in, An 1mportant queation to ask students 19,'"30 you think

© that ‘everyone 1n West Africa follows the same rules for namlng

. *vheir children?" Also, the students should speoulate a8 to

whether they think that namlng ceremonigs are a part of every-

day life 1n Africa today.
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Ask students for examples of traditional American stories,
(95559;093' pg;;(talas, falry tales, fables, myths, legends)

Frop where did we get these storles?
When 414 you first read or hear these storles?
Why were you told stories? : .

What kinds of literature do yoﬁ think we would f£ind in Africa?Why?
"P?tgﬁlﬁh?,?e the'pprpoae of African literature? "
Teli“étudénth,that we are golng to begin our study of African
literature through-the oral tradition of literature. Discuss

the reasons for an oral tradition and the funotion of oral

literature--to soclalize children, to pass on cultural traditions,
to teach a lesson, . _ . _

' Students ahoulﬁ take. notes for their notebooks. N . -

Agk ptu&bntafto write down as many proverbs as thoyvoan.

Who uses roverbs? " Why do people use provervs?

Disous® litere igg and symbolic meaning, Translate some of o
?&;gﬁ::;?. s, I 8 are good sources for studying figurative o

How hight'proverbi'be used in Afrioa? y -
What might we learn about Africe by studylng proverbs?

PROVERBS ON PROVERBS

Proverbs are the daughters of experience. (Slerra Leone)

A proverb is the horse of conversation: if the conversation
legs, ‘2 proverdb will revive it, (Yoruva) -

A wise man who knows proverbs, reconclles difficulties, (Yoruba

" A counsellor who understands proverbs soon sets matters right, 2Ior§ba)
Poroverbs are the palm-oll with whioh words are eaten, (Ibo).

LU

Discuss what these proverbs on proverbs tell us about the importance
of proverbs in Africen oulture. i

Why are the two Yoruba proverbs above (a wise man ., . . and a

counsellor . . . ) so similar? Through disoussion, studenis

should be made aware of the fact that taese proverbs have been

. translated and some of.the cultural detalls may be missing or
unclear because of the translation., This polnt must be relterated

throughout the unit on the oral tradition of African literature,
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- A Seleotion of African Froverbs:
3  Fulam
o He who walts will see what is in the grass,
|  He who asks questions seldom goes astréy.
- On the day of death there is mo doctor,
There 1s no tiredness while there is life,

Even a rich and tell-dressed man of servile origin will
still only be a slave. :

= n1gor1a |
| fe. who wlahes to barter, does not li.ke his own oroperty.~ '
3 : -Seeing is better than hearing, .
: Evil knows where evil sleaeps. | | -
.’ ﬂe_ﬁﬁo is sick will not refuse medicine.
| A Wealthy,mah will always have followers. : | o
| o / E -+ The dying man 1s not saved by medioline,
- ’ . .Some birds avold the water; duocks seek it, .

The day on whioch one starts out 1s not the t1me to sart
ones preparations,

The house roof fights the rain, but he who is ahaltered
ignores 1it,

Since he has no eyes, he says that ayes smell bad.
He who 18 being carried does not realiza how far the town is,

He who ‘runs from the white ant may stumble upon the
stinging ant.

- The stone in the water does not know how hot the hill is, -
parched by the sun,

The one-eyed man thanks God only when he sees a man who 18
totally blind, .

Someone’.elsds legs do you no good in traveling,
N Fine words do not produce food.

?lf . . If the bull would throw you, lie down,

Thé bird flies high, but always returns to earth,

| A ¢ Y
e 'Full Text Provided by ERIC . ' 1
VN . q
P . y
W - LY N e . e B o o o o _ _ Y
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- If you rise too early, the dew will wet you, - |
When the mouse lsughs at the cat, there is a hole nearbj;
Children of the same mothar do not always agree,

What the child says, he has heard at home.

if you 111 your mouth With a razor, you will spit blood.
Not bo know 1s bad; xot to wieb-to_know is ﬁoree.

Before ahooting,.one must aim. -

fe who has goods can sell them. |

When one ie in trouble, one remembers God, , T
Meat does not eat meat, | .

Before heellng'others. neal thyself. S
" A shepherad does not strike his sheep. N ,

A bi d oan ﬂrink muoh. tut an elephent drinke more. .
aorgs do not grov before the heed.

I the stomach-ache were in the foot, one would go lame.

Tige destroys all things, - ' N
Earth 1e the queen of beds. ‘ J
Little is better than nothing.

Oqe does not throw a stick after the sntke is gone.

One who cannot ‘plck up an ant and wants to plok up an elephant .
‘'will eomedey see his felly. : ;

"TANZANIA
Abllity is wealth.
42 who does not listen tY an elder s advice comes to grier.
dhere there are old people, nothing goes wrong.
_where there are many people,there is God,.
g who'ie expelled from his home has nowhere to go.

The %ood that befalls you is yours and your friends;
he evil that befalls you 1s Just your own,

A bad brother le far better than no brother,

39
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To stumbie 18 not to fall down- put to g0 forwara
'=tahere elephants fig t, the reeds. gat hurﬁ)

A Yrotaer is as useful as a ocook ng pot, dnd a nelgabor
19 us useful as‘a cooking-pot\lid. o

{ -",,' 'Ihe tongue haras more than the teeth. 7,:f1, ;

%  : | Do not mend your nelghbor 8 fence betore looking\%o your own.
' A -sheep oannot bleat in two dirrerent places at tha same tlmo.
3ven the night hae ears. - ‘ ‘ *
- | ~ Everything has an end. |

We start as fools and beoomo wlse through exporienoe.

L ' Even flles have ears.

o | xsnxi

. . Y,
= o Thunder is not yot rain. |

]Soon tound soon lost, .

S C “i Home arfairs ate not talked cbout on the public aquaré.
A Good_mllletpis.knﬁwn at the hurvest.

- - A white ddg does not bite atiother white d0g. e

{ ,'f Try this bracelet.' if it fits you wear it; but 1if it hurts
b ~ you, throw 1t away 1no matter how shiny. .

" When you take a knife away from a.chlld,- give hin a pieoo
of wood 1nstead. Lt

?‘ I ‘Bg who is unable to dance suys that tha yard 1s stoney.

~

;r_ . One finger alone cannot kill even ‘a louse.

After a foolis deed comes’ remoree.

A man who has nce been tossed by a buffalo. when he Sees-
a black ox, fYhinks it's another buffalo,

g who receiveq a gift does not measure,

“¢ who does not kxow one thing knois anothef.
Po not gay the’fi:s thing that comes to your mind,
© > Virtue is better than wealth,

There 4s no phrase without a double meaning.

S
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~ Love your wife, but do not trust her,

An old person is necessary in a viliagj7/

12w

_ Hearts do not mept one'énoihér~11ke roads.
One does not slaughter a.oalf vefore 1ts motaer's eyes.
Th&re 18 no oure that does not cost, "
Seeing is different frum being told.

It 1s the duty of children to wait on elders, and not the
elders on children,

Beoause a man has injured your goat, do not go out and
kill hls bdull.,

A man who continually laments is not heeded,
Talking with one another is boring one -another.
Absence makes the heart forget, | O~ *
lf a.dend tree falig, it ‘carries with it.a live one,
(Kikuyu). Two,wives are two pots full ot poigon.
Knowing-too much 1s iike‘being ignorant,
When new clothes are sewn, where do the old ones go?
(Yoruba) When the face 1s washed you finish at/xha ohin,

(Akan) When a fool is told a proverbd, the negning has to be
explained to him. : .

All sunshine: makes & desert.” - )///

re.
A king 1s not a relative, -/

when 1t 1s not your mother who is in danger of being eaten by
the wtld animal, the .atter c¢an wolt until tomorrow,

+f one ‘does not 1live in he.iven he muSu '1ive on earth among
ordinury laen. :

. 3ven thiough you may be taller than your father, you still are

not his equal.

‘Pive things to make a man cautlous: K horse, & wWoman, night.

2 river, the forest,

ﬂood may remain 10 years in the water. but 1t wlll never become
a crocodlle, :

“3ck of knowledge is darker than the night,
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There are threes friends in 1life: ocouresge, sense, and insight,

The man who is carried on another man's back does not appreoiate
how far off the town 13. o

The cat always. eata the mouse it plays with.

Paults are like a hill: you stand on your own and talk
about those or other people, -~

Bowing toa dwart will not prevent you rrom gstanding erect again.
I will do it later on is8 a brother to I didn t do it

Alive ho is 1nsutriolont, doad he 1is miaaod. | i

When one 1s aé sea one does not quarrel with the boatmnn"

Death 18 1ike a wild animal, |

The stlck that is at your triand'a house will not drive avay
. “Yhe leopard.'

One who. haa not suffered does not know how to pity.

if someone calls out "witoh, wltoh." and you are not & witoh
you will not turn around, |

The man who cannot dance will'aay the drum is bad.

He who hunts two rats catohes ﬁonq. '

1t you play with a oat, you must not mind her soratoch,

It 18 because of man that the blaoksmith makes weapons.

Even the Niger Rilver must flow around an island,

Even the Niger has an island,

When the drumbeat changes, the dance changes,

A dark night brings fear, but man still more,

If 2 child can wash his hands, he may eat w1th kings, e
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JAGTIVITIES POR PROVERBS:

Proverbs oan be studied on their own as a way to learn about
values and culture, They can be used again with dilemma tales, .
and they will be found in oral narratives and novels, They can
be recalled when studiing partioular ocultures and when looking
at traditional socletles and the effect of change on these
socleties. But, it must be remembered and stressed as Ruth
Finnegan points out in ORAL LITZRATURE IN AFRIOA that proverbs
have a

situational aspect. ZIroverbs are usc:d on partiocular
occasions, by individuals in a partiocular context,

- and thelxr wit, thelr attractiveness, thelr insights,
even thelr meaning must be seen as ar131ng from
that context, :

Seleot a proverb for each atudont in the class, These may be
typed on notecards or typed on a ditto and cut into strips,

A cirole.disoussion can be held with each student trying to
explain his or her proverd, The student should attempt to
explain the proverd in an African context rather than through
American eyes, .

Students may be given a proverb and asked to draw a plcture
which translates its meaning for the rest of the olass. Students
should be reminded of tne differences between literal meuning .
'and figurative meaning. For example, the proverb: Wood may
remain 10 years in the water, but it will never become a
crboodile should not be drawn as a plece of wood in the water,
Students should then share their plotures and explain thelr
proverbs, For students who have trouble drawing, magazine
plctures make a good substituta.~ '

‘ Students could also be asked to write a narrative to 111ustrate
thelr proverbs, This narrative could be first written with
an American setting and later altered by adding an African
setting, The narrative assiznpent could be assigned at a
luter d.te as a test of tie student's aullity to create
en afrlecan setting, plot, char.cters, and theme,

Students could be asked to write a dlalogue 1n which proverbs
_would be used in conversation, Proverbs are usually used by
adults, so cnildren would not speak in provervs to an adult,

Certaln nroverbds night be chosen for the proverd of the week,

Students might try to wmodel their behavior after the proverb,

Students could send each other messages through proverbs, or
tezchers and students could exchange proverd messages,

‘Students could create g.ases using the proverbs,

- 3tudents could b2 asked to wrlite a ~arupr o uslng 2 oroverd
1s7a toplec sentence or .8 a elincher sentunce,
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A STORY, A ST0RY ' | / \

. Let 1t Go
Let 1t Oome

Hausa storles begin with the narrator chanting "A Story, A Story"
and the listeners respond "let it go, let 1t oome." (Let it go
fron you,let 1t come to us.) Ashanti storytellers begin thelr ot
tales with "We don't really mean to say 80; we don't really mean S
- to say s0," This avoids giving personal offense and reminds
the audience that the person telllng the atory is Just a
 narrator, and if a listener happens to see himself or herself
in one of the charadters, one should not take out his or hexr
anger on the atqryteller; Hausa storytellers will often end
a tale by saylng "0ff with the rat's head" to remind anyone
in the audience who feels libelled to dirsot any anger at a rat
since no offense was intended, Akan tales might end with’
"Phis my tale, which-I have told, if it be sweet; if 1t is not
gweet, take some elsewhere, and let some return to me.,"

\
DILEMMA TALZES

Ask the .students what a dilemma 18, Througa group discussion
) arrige at a definition for dilemma., Add definitlon to student
notebook, : - ' :

Under what conditions do people £find themselves in dilemzas?

Tell students that they nre golng 11¢] listen to and reéd some
dilemna tales, ' . . N

Ask: Why do you think that dilemme tales are important to = -
African cultures? o :

Through discussion or handoﬁt, 1t should be brought out that:

1, dilemmas are part of oral tradition of literature

2, in socleties where there was no wrltten law, .
problems might be settled by the eldest member
of the group, chief, or group of elders serving
as a council. Recall the Y{oruba proverbd,

3, dilemmas can be used to test chlldren's memories

. and sharpen debating skills,

4, dilemmas cen be devices for teaching etnles or
attitudes in personal relationshlps. '

5. dile:ma taules must be debated within Afrlcan
cultural context, not througn Amerloun eyes.

6. .There 1s no right answer!
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Students will listen to two versions of the seme Hausa

story, "Three Sons of a Ohlef" and "A Test of Skill."

‘Projeet the slide of a Baobab trese from the ecoiogy series

of slides from the African Studies Frogram while reading .
the stories. ' Begin by announoing, "A Story, A Story." Students
should respoad, "Let it Go, ~et 1t Oome."

"Three Sons of a Chlef"

ny Test of Skill"

Ask students why these two versions are different.

If these storles are éxamples of oral literaturg, who wrote

~ ‘then dqwn? -

~ What happens to.the storlies when "outsiders" write down the

stories for Western readers? . o -

inat do we need to know in order to understund african stories?

.4

~ after listening to the stories, students will debate the dilemma,

The debate should b2 evaluated in terps of thc students'
abllities to debute in Afric:n terus ruther taun taroug
tisir:imerican eyes, . |

daving debated the story, students should make a 1ist of
.anything learned from the story pertaining to the environment
and any ocultural detalls lecrned from the story.

Studerts should write a pur.graph esplaiulag tuslr aslition to the
dile:rma and ressons. for making their cholce., Remind them that
there are no right answers to a dilemma, They will be evaluated
in terms of specific-aspects of Hausa culture mentioned in

thnelr paragraphs, the use of tentative words when making
generalizations, and their attempt to look at the problem

through African eyes, :
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Show thé film "The Magic Tree" fron the Afriown Studies Program
as an opener for discussion and inquiry into f~nIly life .
in africa and an example of a dllemne t de,

In sociul studles clusses the students should already have
discussed :nd lesrned’ some tilngs about the Afrlcan family, - -
The major' concepts to be reviewed are: extended family,
lineage (patrilineal and matrilineal), polygyny, age groups,
male and female roles in traditional societies, soclalizatlon,
education, lmportance of names, traditlonal vs. modera -
societies, rural vs. urban societies, It is imporiant to
review the idea that in patrilineal societies, the sons reaain
with their famllies of birth whereas daughters marry into
families but may return to their familles in time of trouble.
It is important to note the lmportance of the woman s famlly
to her chlldren, '

The literature will be correlated to the soclal studles as
closely as possible, but exact correlation will probably -

be impossible. Thersfore, through questipns . aad discussion,
student knowledge will be assessed and necessary background readling
will be aisigned. Througnout the literature seq.ence, the
importance of the socialization of oral li*arature will be
stressed even though Finnegan in Oral Literature in Africa
cautions against the tendency to overstress the funotional
importance of the African oral tradition of llterature. The
literature, however, will be used as another vehicle for
learning the concepts welated to the African family, values,
roles, and soclalization. The formula E—-)P=0= established

in the introduction will be utilized as one method of
understanding why the African femily functions as it does and
why the family %8 so important tc African soclety. This'
formula may also be used to help students understand pressures
on the family and how the extended famlly may ochange as a
result of these pressures,

Before viewing "The Magic Tree"

Ask students if they have trouble with thelr brothers and sisters,
Does one child in the famlly seem to get more attentlon than
another? iow do different individuals react and cope with the
problem or existence of several children in e fumily? Are

all children treated equally?

. Ask students to draw e diagram of thelr fumilies. (This activity
. may be dome earlier in the unit and used at this time). How

do you think your family compares to other famllles 1in your
neighborhood, state, in the V.S.?

What might you do if you felt unhappy with your femily or ény
members of your fumily? o

Do yow thinlk that it's importent for the fumily to stay together
no matter what the cost? ihy? How do you think an African might
answer thls question? .

16
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' 4

We are going to see a" film called "The liaglc Tree" about a

famlly in Zaire. Lcoate Zalre on your map.

Do you taink familles of Zaire are similar to famllies in Nigeria?

- Whet might make them similar?  °
wWhat might make them different?

Through discussion, stidents should bring out the formula

2 - + P=C= in terms of a different environment might mean
different problems which would perhaps result in a different
culture. Customs and tradlitions of different ethnic groups
should also be discussed. The importance of the African family,
however, should be the center of discussion., No matter what
structure or customs, the family is of central lmportance.

View film., 11 minutes. Students should be asked to write down
specific specks of knowledge from the film: Environment, values,
beliefs, vroblems, 1ife 1n the new viilage,

Homework: - Write a paragraph answering questions from the film:
"ilhy did Mavungu forget those who oared for him? #Why dld he honor
those who do not love him? Students should disouss the cost of
being reunited with his family in a second paragraph, Students
will be making speculations, but these should be evaluated in
terns of Afrlcan culture and through African eyes. They should
consider whether or not Mavungu was prepared for thls reunlon.
Thelr clincher sentences could be a proverd or a statement of

the theme of the film. Additiopal questions to think about:

why did Mavungu lose nis wealth, Did he have happiness while
living with the princess in his maglc village?




o, .:\\ - o S =19
| _"'Odlleot paragraphs written tne previous. day,

Discuss the specks written down during the film.

Why would “uemba be loved more than Mavungu? Why miéht strength
and beauty be valued?

Speculate as to what African societles might consider beautiful
end strong, lihat m.ght be responsible for these values?

Would all grouns in Africa agree as to what is beautlful and of
value? - #hy? - ,

Y
Discuss students' ideas of the there of the £ili.,

irite 2nd refine until acceotable, a group gemeralization
concerning the importance of the family in Africa. \vrite
the generalization on the speculation chart and in notebcoks..

H
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 Students will read another dilemma, "The Leftover Eye," in

uipiggpgswpgg use of fiction to make a point.
that, 1f

«20-

1y

taelr Pro]eotion'hodk; As students read the story, gome or all

of the students may listen %o the Interaction tape of the story.

29;3 g;ory:“ Discuss symbollc use of the eye. ihat might y
soipepresent? Otheruise, gtudents tend to getl caught up
with the idea that nobody could find eyes and'giva.them avay.

] The eye -1s 80 importunt
ght have been chosen to represent anything nf value.

2

" ifter storyt ask, ".Jhat makes this a dilemma?"

List student alternatives for the solving the problem of the

leftover eye., Next to alternatives, list consequences, Students

.should choose what they consider the best alternative in African

terms, Using what they know about patrilinesl socletles and
the somsn s place in her nusband's family, they shoull debate
the solutlons to this dllemma. | .

"A Hunter and his Son" Folktales 2, Interagtion, Level 2

Discuss the importance of the first end last gentences before
reading the story. v \

Why begin with "a certaln nunter and his son?”

From the last sentence, we know what group of people would .

tell this story., How do we xnow? Which group are we
talking about? (Hausa) S

‘Worksheet attached. gtudents will 1nd1v1dnally answer questlions

1,2,3,4,5, and Ts Collect worksheets berore-tgp'dabate.

Debate: This wlll be evaluated 1n terms ot-reasons'pertainins
to the African famlly and values and generalizations made from
the previous story and film iPhe Maglio Tree." ~

What ‘similarities exist between the problem in "The Magloc Tree"
and "The Sunter and his Son?" Who might the people from Zalre

“be? (this eould be answered for extra credit) Oompare and contrast

what you know about the Hausa of Nigerie and the people from
Zaire, ' .

Students will discuss questions 6,8,9, and 10 from the worksheet
in groups. Student recorder will 1ist group ideas to be handed

“1n,

L)
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2..
3.

4,

5.

. *. WORKSHEE? FOR "THE HUNTER AND HIS SON"

Why did the son leave his father?
What dausa values can you 1ist frox reiding this story?

Why was it so 1mportant for the chief to have a son?

14n't she chiaf just adopt the bhoy as his son?

'dhy pretend that the boy was the chief’s lost son?

Describe the tasta the village used to decide if the
boy was the king's returned son, Jhy had the boy passed
the tests?

"If the naked man can danoe, much more can the man
with the cloak." 7Iranslate.

- How did this help the boy convince the councilors

Te

9.’
10,

that he was the chlef's returnod son?

"Only the son of a chief would display such magnificent
disregard of valuable property and life.

V¥hy do you think that a chiet and his son might have this
“diaregard" for valuable property and 1life?

" How would other people of the village regard property and

11fe? How might they have learned thls?

Do you think that ¢;sr§gggg was the word used by African
stoiytellerS'when' elling this atory?

With limited specks or knowledge, our own valuea, and

a translation of this story, what speculations mlght

an american make about this group of people after readlng
this story? Do you think these speculations would be
accurate? .

Wrlte an ending to the story. Try not to 1nolude your

values, but write it from en African polint of view,
Under what circumstances might thls story be told?
dhet might thls story be intended to teach?

Write two generalizatlons which might explain Hausa ldeas
about family,

‘Write at least two questions you would want to ask an

African frlend about thils story.




"Ingratitude“ and orocodilé story fronm 00178,

1.
2,

-22w

Read story from Roots, pp. 7-8. ' Discuss Mandinka storytelling.

Discuss whather or not gratitude 1s often repaid with
ingratitude or good is repaid with bad in ifrloan
cultures, in Amerioan oultures. ihere would this more
likely to be true--in rural or urban settings, in
traditlonal or modern aettings?

A student or th teacher will read the story "Ingratitude"
to the .class, ?Thn stories should be read aloud as often
as pos8ible since we are dealing with oral literature.
Haying students reading storles sllently to themselves

d///ts an artificlal setting for these stories. )

5.

6.

Te .

Have students make a 1list in notebooks of any speoka of
kn:wledge gained from the story. -

Extra credlt: Find a proverd or make up a proverd that .
might be appropriate for thls story. '

fdgw do we know that this is a Hausa story? I: 1t ia a
Hausa story, how should we have begun the story? .

Debate which of the three--the snake, the man, or the -

* heron\were the most ungrateful. "All three alike brought

final death to the woman. All threes repaid 5ood with evil,"
Were all, three equally to blame?

Oreate a s;tuation in an African setting whore someaxe
‘would find ‘either of these storles apyropriate to teach
a lesson, \ .

]

"The King of Wreatlgra; the Xing of Bowmen, and the King ot_Prayer"

1.
2,

D

A student or the teacher will read the story to vhe class.

Students will debate the question of which man had crossed
the river in a way which excelled the others,

HOMEWORK ASSIGNMENT: Write a paragraph in whlgh the student
explains his or her cholce of which wuan excelled and why

“als amethod would be oraised by others,

 The students should write a second paragraph in which they

demonstrate how the method of crossing the river could

be apolied to a different problem. This problem must have

an african setting and cnaracters, and the problem must be

a logleal African problem. _ ,

3XTRA ORZDIT: Find a proverb that might be ap:licable to this
’ problem.

Students should make a 1list of épecks of knowledge about the
Hausa gzined fromw this story. These will be checked and ’
- reused as more readinz about the Hausa 1s done.
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" SINGING TALES

i1 be Trensnsel fo oe studetis Thr THM L HAii
will be presented to the students, The importan eas from
this foreward are the importance of the storyteller, the )
role of the audience, beginnings and endings, types of stories,
importance ¢f mime, and the use of the voice, The controlling

i1dea is that so-called primitive oral literature is in faot

' a rich tradition of literature presented by storytellers (mostly

_non-profeaaionnl) and by people who have listened to stiories,

The Introductlion to §1¥ggng€23%g;,g;_4§gigg will be presented

to the students, The lmportant ideas from this introduction

are; the listener has an active part-in storytelling and may

 Joln in singing, may make rhythalo sounds, may join in by ’
;cldbpins'qrjrhy%hmtcallr moving his or her body. The controlling
‘ldea is that the storyteller is extremely important and that |

~ Afriocan stories are aotion stories that are usually told in song -

and Yith motion, .

L

- Remind the students of the two Hausa versions of the dilerma tale.

What were these two versions missing?

The forms of most narratives are simply shadows of the original
‘performances, We are getting oniy a brief plct summary without
the richness of the music, song, and use of body movements.
African oral literature is a dynamic oral and performing art.

Students will outline the characteristics of African oral

literature based on the foreward to Igg_gggf%g and the

introduction to %;gg%gg_%g;gg. Students will also outline

the types cf oral llterature and will use this outline to =~
classify stories throughout the unit. There will be bulletin

board displays of book jackete and charts and posters. Students

will add story i1llustrations, charts, and posters of their own
to the bulletin bdoard,

Students will be divided into three grouvs. Each group will .
' read and practice one of the singing tales which will be presented
to the class, The three tales will de:

"Tne ulon on the Path," from The Lion on the Path and Other
. Af;lcgg Stories, '

"Xidden's Second idventure with the Lion," frém ng Disappointed
Lion,

"Why There is Death in the World," from Singing Tales of Africa

Some liberty will ve taken with the art of storytelling. Studants
will be made aware that usually a single, non-professional storyteller
would tell the story. In order to increase the number of studeat
particlpants, we will utilize group. performances,

Each group must prepare information for audience participation,

02
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Students should make a bulletin board display or present a
panel disoq;gion after their uresentation. They uwust include
-the title o¥ the story, country or grou) offisin, and.specks of
%néwléd3£”nndlnpeeulations from the story ifieluding environment
- (settang), plot (préblem), cultural details, tyne and functlon

of story, and theme, ' ' | ‘ .

.. "At-least three days will be used for preparation of the storles.
Each group will meet with the muslo teacher to practice the
songs: ffon- thelr story, .The music can be taped on a_csBette -

80 that the students can sing along. with the tape., If 1t is not
possible for the students to work wlth the muslic teacher during
the schdol day, the teav.er and wuslc teacher could work out

* some tapes for the students to use. B

;.Ohe'peridd will be spent working on mime and body movements using
techniques learned from .Ohild's Play, a children's theatrs group
that did workshops and_performanoea at Jefferson last year,

If pessible, music and musical instruments should be presented
prior to the practice sessions. This may ba done by the music
teacher with the ald of someone fram the African Studies Center,
The handouts -from the summer workshop will be utillized as well
as’ recordings, films, and filmstrips, The nuslc sectlon will be.

worked out in more detail before this unit is teught during
- $hé°1930-81 school year.

GUIDE SHEETS (SAHPLE) FOR GROUP PERPORMANOES

I. Presentati:n (5 points each)
A. Accuracy of the presentatlion
‘B, Use of nime

. Incorporaction of songs and chants

0
wuD.  Audience participation

E. Oharacter portrayal ' }

II. Discussion of 3tory (5 points each)

A, Setting (envi?onment)

B. Pzroblems- (Plot)

0. Oultural detalls from story
D. Tyoe of story and functlion of story

E. <Zosslble lessons, valueé\\or prover wuys bf behaving (theme)

40-50 polints
30-39 polnts
20-29 nolnts
10«19 points

i uu
Q-
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NOT2S FROM "KIJDEN'S Si00ND AdVINTURZ wITH THE LION" Barl of Central

. . africa
Possibl.e characters: . . . "
. s - \
. Narrator - \

Logilisuk~-Kidden's younger brother
| Kidden o \
L Lion \
= Konyl--Kidden's husbaad v
b tortolse

.Ohorus to sing the sounds of the bell

Plot: Konyl alresdy had two wives when he married Kidden. The
R other two wives hated Kidden, and they\ would sabetage everything
. that Kidden did in order to make her look like a bad wife, £Xidden
' decided. to run away to live by herself and called her brother
--to-drive her cattle for her. While Kidden and her brother were
camped, & 1ion came to Kidden's door and sang for her to open the
o door, Before Kidden could open the door, Logllisuk sang out a
S warning. . This contigued until.the lion put a magic home in the
SRR cooking pot. Thls bone stuck in Logilisuk's throat so that it
became morc difficult and then impossible for him to sinhg ou} the
warnings against the lion. The lion gained access to Kidden's
~ house and ordered her to walt hand and foot on him. But while
he left to hunt, Kidden, whe knew something about maglc, romqved
the bone from Logilisuk s throat and they ran away to Kidden's .

- - family. When they reached a river, the river oromiaed to part
2 if they promised not to trample on the river's ohildren., Kidden
N and Logllisuk orossed safely. When the llon r:ached the river,

: he nade the same promlse but trampled the flsh and sreatures

of the river, The river closed and washed the lion ashore,

wWnen Kidden reached her family s village everyone rejolced,
Kony},in the ncxt villege, heard the bell of hls old bull,

Konyl had been grleving for Kidden and realized what als other
two wives had been 'doing. So, he sent his other wives bagk to
‘thielr fathers, returned the bdbride srice, and he and Kidden llved
happlly eyer after. . v o

!

Cultural aspects of the story should bz diécuzsed;,;Audiencp
should challenge or add specks of knowledge and speculations made
by the group , .




NOT3S FOR "WHY Ti3RE IS DZATH Il Tds WORLD.™ 1IBO TiLZ

Possible characters:

Narrator
- Tortolse
Dog
Chorus

God chose tortolse and dog to send message that no death or .
glckness would be sent to the peopld. The tortolse started
repeating the message but walked very slowly. The tortoise
was ahend, but the dog czught up and passed tortolse, Dog
decided to nose about for bone in z rubblsh heap and began to
cruncia on the bone (chopus chants the sound of the crunching).
ihe dog once ayaln passed tortoise, 30 he lay'down in bush to
rest, Tortclse'’s volce grew so fauint that all he could say
728 "De.th-slokness~froa God to man, Ine dog was too late,
and not even God could change the message, The people were
very angry,and that 1s why the dog 1s always found nosing
around the roadslde looklng for food and cruncnlng cld, dry bones,

This story not only explains death'and slckhess, What values
1re .pagsed along througia this story? .What lesson could ‘this
story tell? - | ’

NOTsS FOR "THE LION ON THE PATH" Karanga of Rhodesia

A mezn's wife w.nted to go to see her wothef, Her husband warned
her not to t.ke the blg path down in the vzlley because of lions,
Shz had not been gone long when the husband threw down his hoe,
clcked up his mbire (a muslical instrument), end ran down the

ath where he saw his wife's footprints., He saw his wife and
tae llon and began to play nls mbira, The lion began, to dance
to the storyteller's song, bui everytime the man took a step
“back, the lioh couldn't he:.r the music so he stepred forward. -
The nan got tired, and he .eard the volce of a rabbit. He gave
the Instrument to the rabblt, and while the rabbit played his
verslon of the storyteller's song, the man and his wife ran down
the path., The rabblt looked for a vplace to éscape, and the
lion turned around Just in time to see the rabbit disap.ear down
a hole., He had thought that a man had bsen playing the wusic.

vaet might be the function of this story? .. kight there be a lesson
involved? ‘ - R '

dow are women portrayed?
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_ STORLES PROM YORUBALAND

'

ihereas the dilemma stories were used as a vehlole for the -
study of the Afrioan family, the Yoruba tales of Gods and Heroes
will be used as a vehiole for the atudy of rellgion, art, and

4

the 1ntar-re1ationsnip of art, music, and literature, Three tales
will be used in this unit, but more Yoruba tales must be .

i 1ncofporateq, This section on Yoruba literature will be used S
in copjunction with Kay Oreutzburg's art unit. The slides and

filn of the Benin Kingship Ritual and the Gelede f£ilm will be

used. The literature will be used to stress the importance

‘o: the people knowing the stories in order to understand the
rituals‘and»restivals. It will dls0 -be stressed that art,

nusic, and literature are inter-related and doAndt appear

1solated from their cultural context, The stories included

in ﬁhis unit wera‘ohqgen because of thé mention of the deéoent

from the sky of the.Yoruba.gods 1ﬁ-our T4B4 unit on the Yoxuba,

They wili-help the students to understand the vurpose of | |

’Arrican religious beliefs and help them to understand that

because people nractice difierent religlous bellefs, they are not

strange. "

BACKGROUND, INFORKATION:

Map of Yorubaland
Introduction: The Yorubas .
The Gods, Heroes and Uther Protagonists L

ACTIVITY ON3

Song"Barth and Sky" exolaining way Orun (Sky) and Ile(zarth)
are far apart, 32arth and Sky had been equuals. vwhen a bush rat
was caught, Farth and Sky fought over who was the elder, Sky
withheld rain which brought drought and fumine to Barth., Jdarth
sent a vulture cerrylng a bush rat to Sky and razin fell agaln,
Thls song sets the stage for the importance of elders and the
necessity of appealing to the gods in order to maintaln harmony
and taus avoid such problems as dreught and famine.
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* "Descent from the Sky"

B —
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‘The formula E- ., P=0= can be used to inquire about the Yorubas., +« . ' '
Enxﬁroggegg A Problems =w0ultur§= i- -
lack of rain - /, famine gods to bring rain and

esteblish harmony,
Background reading, iectures, handouts, and discussion on
relliglon must be part of this unit, A hlerarchy of gods must

be established and the idea that lesser gods are used to
intercede and bring harmony, ° : St

Literature,. religion, and ceremony are'éll ways to achleve
ha;ﬂony'in an uncertaiq;enviroﬁment.‘~If there 1s.n9 rain and
dréught‘results in famine, 1t is reasonable and logleal to’
seek reasons for the probleﬁ and to try to.solve the problém.
Theréfore, 1t 1s not strange or peculfaf for the Ybrubas to
practice divination, tell stories about gods and herogs, of to
have masqueredes aad festivals in order to maintain harmony
and cope with thelr environment.

{ 4

“From fhis story we leasn the importance of yams and maizé,'the

imoortance of elders, -ind tae "lmportance o§ gods to. bring haraony,

-

This story-éxblains tae orlzin of eartn and ozople and the

a®

idea of a supreme god, Olorun,

NOTES FROM "DRSCENT FROM THE SKY"

Orunaila (Iﬁa)‘eldest son, ZRead future, understood secret of
exlstence and divine processes of fate.

Obatala--King of walte cloth

dshu--nelther godéd or bad, chance and uccident, Unpredictable.

undersyood Speech and langusge. Trickster, messenger.
igemno-chameleon , '

- Olokun~~-female=--ruled over vast expanses of wuter and marshes -~no

living thing.

Tne existence of man in the sky and woman in the water beloW--
separate and apart, T .

divining--paliz nuts

lescent of orisiha on cu:in of gold a.de by psoldsultis.

snail snell of snd, wilits fec to disoerse 3.nd, black cat for
comzanion, .nd palia nut., Because sand was scattered unevenly,
the land created was not entirely flat., People were created
from c¢lay, . Because Obatala drank too nuch palmn wine, some people
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were misshapen, Ire was oreated,

Tools--wooden hoe and copper bush knife to grow millet and yans,

‘Obatala -Oba- ruler, Joined by other orlehae who were told %o
never torset their duties to humans,

| }'Oloﬁun wes angry and hunilisted, so she sent great waves and floods.

" Ofunmila consulted palm nuts, Went to Ife. Because of hils
knowledge of medicine, the people asked him to stay. Other .
orishas were -taught divination, and thus, the art of divining
hae been paesed on from generation to generation.

N
‘“Grder wae needed as'well as an understanding of the relatlonehip

- between people and physieal world and between people and nrishas.

The' ‘'vfoblem between Vlokun and Ulorun was 8till not settled,

A eonteet ‘was called to decide who had the greatest knowledge of

cloth making. Olokun sent Agemo to tell Olorun that 1f her

cloth was as magnificent as she olaimed, then Olokun would enter .
the contest, Olorun was valn and showed Agemo her beautlful cloth.,..
‘Agemo turned the exact color of all of her ocloth, She thought
_that 1f Agemo was only a messenger and can duplicate the ocolor of

" her cloth, what could Olorun do? She reailzed the futility of

, :eompeting. 80 Olorun remained suprenme,

" As a group evaluation, students will sit in a cirele ‘and retell
the etory, each student adding a’ detail. .

Ask the students what might ‘change these traditional values and
belietrs, Who would more easlly change? What would most likely oon-
tinue as part of Yoruba beliefs today?

~.DISOUSSION QUESTIONS:

1l, Might the ‘fect that the wooden hoe was sent by gods explain
the importance of traditlonal ways of doing things?
2., What was the purpose 'of the art of divination ? What might
be the purpose of using palm nuts for divining?
3. Why do the peo-le belleve thaet they need the various orishas?
4, Might the conflict between Ulokun and Olorun help to explain
* the domlnance of man and power and reinforce the feeling
of inferiority in the minds of women?
L4

. SO0MZ GUIDZILINIS FOR FILMS:

Look\@or divination with palm nuts,

why do people understand the ceremonies and masqueredes,
Observe the cloth and weaving,

Look for interre¢latedness of art, music, and literature.
Think about’ the i1deas of the superlority of men but the
recognition of power of women,

what 1s the purpose of ritual?

What 1s the purpose of the masquerede?

How &re art, amuslc, and llterature purt of everyday 1ifa?
3pecal.te about thne continuity of t.ese custuws and buliefs in
verns of caanges tuklng place in afrlca,
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"PHS ORISHAS ACQUIRE THAIR POWIRS"

o

NOTZS FROM STORY:

Even orishas appealed to Olorun or Orunmila, With powers,

they would not always have to appeal to Olorun. The orlshas
needed powers to distingulsh them from humens., The peo le's
demands were heavy. The question became how.to divide the powers.
evenly., It wes important to treat'the orishas equally so that
there would be harmony rather than dissenslon.

Agemo su.gested that this distribution be left to ochance. So

the powers wer= thrown to earth. Zshu was the strongest and
“pushed others aside which meant that he accumulated more powers.
People try to avold hls displeasure. Shango received the .
powar of the lightning bolt. Orisha Oko could make crops flourish,
Sonponno controlled smallpox and was to be avoided. Osanyin had
the powers of curing and divining. He became the orisha of the
bush country and forest. , .

Strees the importance of these stories as methods of passing
on customs, bellefs, and traditlons, .

Photos of Yorubz and Benin art could be used for various writing
activitles, Since photos are out of their cultural context,
students could be asked to add cultural detalls. Students could
be asked to write about the photos from various perspectlives

in terms of the creator of the art, people using the art,
"outsiders" viewing tne art, ,

DISCUSSION QUZSTIONS:

l., vhy do you think that the gods were distinguished from humans?
2. ihy do you think that the people felt 1t necessary to
have gods to teke thelr needs to Olorun? - :
3. What might explaln why the people ~ demands were heavy?
W h2t problems do you think they had?
#What caused these problems?
dow dld the people attempt to solve these problems?
4, now did dAgemo's solutlon to distributing powers avoid
disharmony? :
5. Do you think it 1s possible for all people to be equal?

Students could be nsked to write a gstory with an African setting
in which at least one of the Yoruba gods is a character.

"SOaITZRING FROM IFE"

#0T4S: 4All were equal and all hud everytuing they wanted. Zeople
vegan to auestion way evsryone looked the s2uce and spoke tae same,
The belleved tnat sumeness wus wonotonous. They begun to believe
tih.t to be ‘equ.l weunt to bz deprived, so tney usked to be wmzde
diiferent, lorun bellieved that the hum:ns were ungrateful and
unreasonable and that there wis harmony in quality. The people
began to quarrel =nd looked on others with suspicion. Olorun
%ave then different languages (Ibvo, Hausa, Fon, or Arabic) and
~the people began to separate into different groups and nations,
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% The world has never been the same.

Ask the studerts to describe modern Nigeria in terms of the
story "The Scattering from Ife."

This unit could be used with the Elghth Grade unlt on Greek'"
Kythology. . . I ' :

PRAISE POEMS o | ~ | ,

Bach Yoruba orisha has a series of jsralses sung by the priest.
This 1s a praise poem about Ogun, the god of lron. He 1s
extremely powerful and is"worshipped'by warriors, hunters,

and blacksmiths. Do you think the word worshipped 1s a proper
term to use? ) :

ey

o o what do &ou learn about the Yoruba from this praise poem?
| "~ What mekes Ogun so powerful? : o
Why m%ght hunters and blacksmiths praise Ogun?

Wirite a praise'poem for someone you admire,

Read the story abouﬁ;Ogun in Tales of Yoruba Gods and Heroes.

ot ) . Y,
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USING NOVZLS T0 SUPPLEMENT THx $SOCIaL 32UDI&S CURRIOULUM -

Burning Grass,Novels can be used 1n varlous ways, Paris of
the novel can be used for a.specific purpose, chapters can be
used to illustrate a polnt or develop a concept, or the entire
novel can be read by students,” The teacher may wish to read
a novel to a group or tape the novel for use by indlvidual
students. Burning Grass will be used to show how a novel

can be used to supplement the -soclal etudies curriculum.
Chinua Achebe's Things Fall Apart could be used 1n a simllar
way. Both novels are rich in cultural details,and both in-
corporate the oral tradition of literature imto the novels.
Both novels.are excellent sources of proverbs.

Begin by reading the following: "+t is time too for the
Harmattan to blow dust into eyes and teeth, to wrinkle the skin:
the harmattan that leaves . . . & shroud of fog that veils the
walls and trees like muslin on a skeikh,"

"The trees were skelstons bleached 1ln the sun-=barren, with

‘peeling skins brulsed by decades of thirst and hunger.”

"The somnolence 1n the alr crackled. Gusts of heat rose {rom
the earth and shimmered upwards to an intense blue sky that
hurt the eyes." B ’

"de and his son lifted their eyes and took in the undulating .
hills, rivulets, and rocks., and it was lonely." -

1. From. these descriptions, where in Africe night thls be?
Describe the environment. .

2. Wha; vroblems might be caused by this environment?

'3, What do you think the - rople who live in this environment do

for a 1living? How do you think they have adapted to this
environment? '

" 4. Use.the formula E--, P=O= to predict the oulture of the

people who live in the environment described,

We are going to be learning about (or learning more about) the
Fulanl, one group of ‘people living in africa.

The Fulani have a proverb: Six things ocannot be trusted: a prince,
a river, a knife, a woman, string, and darkness. ' Iranslate
this proverd in terms of Fulanl culture,

We are going to read a novel Burning Grass. Is this golng to be

'‘a true account of the Fulani? Do you think the author Cyprian

Ekwensl will be describing the Fulanl through African eyes?

wnat do you think the title Burning Grass can tell us about the

. are2 where the Fulanl llve?
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CHAPTER ONBE

1. Find out where the Fulanl llve.

2, Find out what they do for a living. - : T

3, Fihd out why burning grass 1s important and how it affects
.- the Fulanl, . S |
. 4.. Which.river 1s mentlioged in this chapter? '
) g#} Write down any aspect of Fulani culture thet you learn,

o

. GHAPISR D40, . -

‘118t the characters you meet and write a brief character

sketch of each,

”‘1?7‘ﬁngt’did. atemeh noed to learn? .Since she had to learn these

' things, what type of llfe do you thi k she had llved befors?
Why wasn't she part of a herding famlly?
1. Jescribe the skatus of a slave girl, |
2, ihgt% was the purpose of folk stories? = . _

. 3. Vhat was the ?1snlf1cance of Fatimeh and Hodlo s running away?
S0y wag Rikky's love for Patemeh referred to as calf-love?
e, .G n°yoh think Of an Amerioan expression for thls type of love?
";ﬁjpgj’cgmplete:;;7Broken is the family; gone 1is .

e o R
P

s

1,
2.

\J

- CHsPiERTEREE ‘
What is a talisman?

.Uhgt,nas.tﬁeqwhite paper tied to the bird? = s

“"Whit 1s Sokugo?
.

"Shaitu's 1ife . . . was rTuled by beliefs for which she
‘could find no logical explanation. She accdpted happenings

‘ but associated them with. inanimate objects and pecullar

 “ circumstances.” Oan you explain this through the eyes of
4, |

‘thﬁ‘Fulanif : :
ﬂpat’da you learn about the importance of maglc?

CHAPTER FOUR

UL £SO -

" Wh2t problem do you learn about in this chapter?

Whdt wis Dr. McMinter's solution? .

How did this solution affect the Fulanis?
How did the Fulanis cope with the oroblem?
dow did the tax on cattle affect the Fulanl?

CHAPTER FIVE

1.
2,
3

Wwere all people in this area herders?
What did othexs do? why?
waat w28 the relationship between the Fulanls and otaers?
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" CHAPTZR SIX

1. Describe the "war" mentioned b; Baba.
2. What was the cause of this war in Baba's opinion,

~“:2;L How 434 ‘Baba measure distance?

« why did Baba not 1ike the new village? . , :
5. What 1s the translatlion of the sroverb given to you before .
<t beginping this hovel? Compare this translation to your '
¢3u translation. Lo ' ‘

6+ #hat else do you learm -about the Fulani?

At this polnt, the students may be required to finish tae novel
Or certaln groups may be required to complete the novél, Certain

to this unlt along with a 1ist of possible activisies,

~‘chapters%;y be used. Chapter notes will be completed and added

Chapter activitlies will be written for Ohinua Achebe's

Things Fall 4gart, ‘Excerpts from this novel appear in
the textbook,’ The Ways of Man. Thls novel 1s more appropriate
-for :high school students, but some chapters could be used

for sixth-seventh graders. The use of proverbs is an excellent
teaching device. The chapter describing the fallure of the rains

~ to come (Chapter 3) is excellent. Chapter 5, the festival of

the new yam,would also be good to use, The entire. book is
rieca in cultu;al detalls, :

L .
Oamara Laye's, The Dark Ohild could also be used in part, °
Ixabbfg;'NIgeria, a children's novel, has édme interesting

cultural detalls, but the tone of the book is disturbing,
I often felt that tae author was writing for British school

-enlldren ruther tpan for ifricun ohildren. Often the tone

1s condescending and critical, and wastern dress and values

Seen to be considered better than or at lesst more sophisticated .
than‘Africen dress'and values, Although ‘this is not apparent

in every chapter, the book must be used carefully,and the
students must be made aware of the tone of the book. This

would meke for good discussion, but there are problems with

using the book without qualification. The reading level of

thniz book is more apprepriate for sixth-seventh graders,

A more thorough review of children's books needs to be nade
before teacning thisTunit.

\
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RZSOURCES AND IDEAS
for
STO&YTELLING ‘CONTEST

FILM: ANANSI g_g SPIDZR .o
Film and film guide available irom | | S

the African Studies Program

Before film: Tell students that they are'going to gee & film

- ANANSI THZ SPIDZR which 1s a dilemma story, Kwaku Ananse has
six sons, each of whom has a speclal quality.: Kwaku Ananse will
‘be faced with a dllemma and you will be asked to try to help
 hin nake a decision,

Ask students who Anansl is and why this character is 1mportant
to African oral literature, The discussion may reveal that
studefits are aware that Anansi is from Ghama,and they nmay

- elready knoy. the character and perhaps have read some Anansi
stories, If the students have no kriowledge of Anarsi stories,
they cduld read Understanding ifrican Folklore (handout from
African-Studies Program) and a short leoture on the importance
of Anansl and the puroose and runction of Anansi stories could
be glven,

View tilm,.stopplnﬁ thé film after the question, "whicn son
deserves the prize" is posed. Students will debate the questlon —-
and make their predictions about the ending in wrilting.

Complete the film, Sven though this film is reconmended for the
prinary levels, 1t can be used successfully in middle school,

After the film: Ask the students to describe the environment
where Anmansi lives, +Why 1s a spider used as a character? Would
a splder be found in all aifrican tales? Why do we find various
animals in African narratives? (The environument and culture

zre responsible), ‘

A good evaluation exerclse 1s to read a narr.tive or ditto &
narr-tlve and asx students to pradict the environment based on
the caaracters and plot or give certaln elements from a story
(animal, problem, some cultural detalls) and have students
create the setting and charaoters., Any combination of detalls
cin ve used according to skills to be evaluated,
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A storytelling contest m'ght be used to evaluate the |
students' knowledge of oral llterature as ‘an oral and performing
art, categories of oral narratives, funotion .f orsl narratives,
and thelr ability to analyze narratives, If time allows, eaeh
student will be'aeeigned a story to read and prepare for telling.
Storles vary in length and difficult&, S0 they'will be assigned .

" to students with varying reading skills, The same guide sheet

used for the singing tales will be used for the evaluation,

" The champlon storytellers will tell thelr storles at our

festival at the end of the unit,

ALTERNATIVES FOR ORGANIZING STORYTELLING

l, 2acn student reads and tells a story. Storles could be
told by type of story: origln, explanatory, trick, contest,
didactic, Stories should be discussed or questions should be
prepared for each story. -

2. Students can tell stories in any order. Using notes, students
can be asked to classify storles, desoribe setting, summarize

‘'plot, describe characters, and state theme.

3. Students can be grouped according to tygne of story. Students

‘tell stories within group and choose the best story to be %old |
'to the entire group., Students discuss stories within groups . ;

and oresent chart of specks representing all stories within
group but tell only the best story to be analyzed by entire group.

4, Group students so that all types of stories are reyresented.
One person tells arn origin story, one an explanatory, etc. This

' might reveal the most pooular type of story since tne groups

would havs to choose the best story to tell the entire class. %V

5, Storles could b: told at the beginning of class period. L
Tne rest of the jseriod could be used for reading storles and |
doing stztion activities. . , |

6. The storles could be used for a contract assignment

bzsed on points, Jacii story would bes worth a certaln number of points,
anl students would be asked to writz reporting sheets for eaca story
read, They would classify the story, list specks of xnowledge

galned from the story, describe the environment and culture

of the people wao would tell the story, stite the theme of the

story, and stz2te circumstances under whica the story might be told,
Students shnould write a recommendation for each story. Students
working for an A or B would be requlired to tell a story during

a storytelling contest. Some of the storles are more of a plot
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‘skeleton than others, eo students could be. expected to add
detalls, songs, audlence responses, chants, beginnings and
endings: o0
vhatever the qrganization¢ somp of the storles should
b? told., Since t1me.ﬁ111 be.a factor, a list 6 the stories
is gttaqﬁed w;tﬁ an asterlisk indlcating the best stories for
.o teiling. Some of the stories have bezn xeroxed whereas others
- come from.g'paperback, The Oaldbagh of disdog aznd Yther Isbo
Storiés.' The Caldbagh gg‘ﬁiggéj”is arfﬁnged in such a way that
| eacﬁ Qtory cén be removed ffom,the book and lamlinated, The xeroxed
stories will also be laminated; The remalnder oflthe'stories —
-are from handouts froa the.xfrican Studles Program, Pro]ggtiog
(6/7 fiterature anthology), and from the Interaction series
Level 2, S;ories will be added to tﬁis collection.slnee
the”sedroh for apprbpriaté s;ories and for more.aﬁthentic storlies

. w1 continue. A card file has been nade for the stories, and o

this will be tyved at a later date so that coovles cgh be nade.
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NABRATIVES;POR STORYTSLLING CONTIST
bite nEio i L Lt

]

higons ol o g _
"roving the Heron's age" (Migerian Folktales handout)
«dontest to detercine the eldest, ‘ '

. #:"The-Hornbill and the Chameleon" (The Calabas: of .lsdom)

Same story as " “roving the seron's age" out includes better
detalls :concerning the status and srivileges of being the cldest.

-"Phe Blind an and the Lame Man" (The Oalabash of wisdom)

" Zach have .a part in killing an antelope for which the king

:Will give.a reward. Only one man c¢an be rewarded, so each
tries to vrove the greater responsibility. Answer is glven
but on'a ‘separate page. ' '

"The .Liar's Contest" (Folktales I.'intsfacggon Level 2)
Zxcellent story. Moth, mosqulto,’and y try %o tell a lle

- which-wlll cause the splder to say he does not bellieve the

story and submit to belng eaten by.them. Spider sets up a
story: which gives the moth, mosguito, and fly no choice because
Af they belleve the solder, he gets to eat them, but if they
don't believe the story, by the rules of the contest, the spider
‘willl alsoc get to eat them. ' v

"Tug'of\w5f" (Erojection) dilemma story. Torto1se_set§ up a

.- tug of ‘war with the elephant and the hippo on the condition if

Tortoise can hold hls own with each of then, he will be
consldered ‘an equal, In fuct, he gives each an end of a rope,
Jerks the rope in the middle to signal the beginning of the tug
of war, and the hippo and elephant tugged themselves into
-exhaustion, Question: ‘ere the elephant, hippo, and tortoilse
reslly equal? , \

"The Two Greatest Liars" (Folktales from Sierra Leone handout)
Contest held by King of Atn to decide walcn of two men was the
greztest llar. Jach showad up late for the contest wulcn gave
them Lhelr purpose for lying. King could not decide and declared
then equ«lly great. <eopnle b:gan lying and lylng spread.

"Clever One Foolish One" (from Yes and No, the Intimate Folxlore
of Africa). . 3xcellent dilemma, One brotiner considered smart
and pralsed, one considered a fool and ridiculed, thus their
names, Clever One and Foollsnh One, The two brothers supolied
family with game and fish. Foolish One was always the first to
kill fish, but Clever One always took credit. While eating

one evening, flshbone becuzme lodged in father's throat.

Foolish One was told to fetcha doctor, but he sang instead. (song
ircluded). :The father died,and the town joined in mourning.
Foollsn une stlll sang, "I sanyg walle ne suffered, for I
suffered hunger whlle providing alz wita planty." Two groups
toos sldes, one grouo blimed foolisa Cne suying, "a man lives
only becausz rls parents iade aip," und the otner group saying,
"d: wano eats fisa wita zuca oll, rust suifer froa belly-ache,”
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# "Ihe Honkey and thé Snall" ( g;kga;g from Slerra heone aundout)
Snail positioned friends at every station of & rac uonkey

hs frantically leaped from tree to tree only:to tnink that he

. © 023 lost the race. Snall confesséd saying, "”ometlmes A race

' 1: won with the head, 'not tae feet.""

“rhe Tortoise. and the Hare" (Folktales from Sierra Leone handout)
. Never disrepect elderly. It ls the ddty as a young osezson
to wumblae yousself befors the eldnrly.o The d:ire fehrs peop
will lsugh 2t him, so he is always on the run,
P "One Camnot Help ar Unlucky Man". (taken from Oral Literature .
R 'An §£§Lg§.) A pauper end a man with many wives, slaves, .nd
A oo~ calldren awd f£arms closa together, . Aan even richar mun
dressed in ragged clothes, came by. vhen he spoke to the
rich man, the man was offended to.be spokep to by someone 80
poor, - When he spoke to the poor man, the man gave'him somathing
toldrink. The richer man decided to reward the:pdor man.
, . ; de sent his daugater with a calgbash\filled with ey, ’
y : The poor man did not open because he thougaht 1t -contalined )
food, He sent the calabash.to Malam Abba with instructions |
~to take as much flour as ne wunted and to roeturn the rest, { .-
“rlam Abbu took.th: money and resliced 1t with flour.: Tae
-poor nan t:.nked god for the flaur. Very rleh ugx enr-ged. _
Mag but unlucky man into a jar of oll, he‘would euwerge’'quits
irJ. I uinted riz to have some luck, but God has dade nla'thus."W.

# "jorking for the Miger" (c alabasg of alsdom) Tiger tnwited all . ~ J
aninals except Tortolse to work for him on . farm, Tortoisé A
sought revenge by playing harp which caused everyone to stop -

working to dance. Song and chorus ircluded. Tortolse explained - °
that he did not have. enougi strangth to vork with hoe, but -he R
did have enough strength to dilstract workers., PFrom now on, A {
don't s»yurn any fellow animals, "Goodby 'his workers, .

goodby my dancers." .

"The Calabash of wisdonm" (_g_ Calabasn of #lsdom). Tortolse )
decided to acguire all wisdom. He stored ali he g1thered in
calebasn whicn he hung around nis neck. ‘'de decided to store
calabash in tallest trese, but could not climb with calubasin
around neck. Hare sugzested to hany over back, "+f

‘tn2 stupld sare has as muca wisdoun as e\nlbited, no one can.
giln control of all wisdou."

"A Promise is a Promise" (Nigerian Folktules) Woman prom_sed
daughter to delty: Iroko Lf he would favor ner in trade,
vinen time cane, she dld not want to. glve up d:ugater, ’/
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TRICK SIORIZS

"Tae Giraffe Hunter" Hasai (from The King's Drum)
Or'bginal ending left off, Kune ind hls friend nunted a
orize giraffe and were going to-kill it ‘together, Lumbwa
b:gan %o laugh and couldn't sheot, so Kume killed it aimself.
. Kume would not share meat, so Lumbwa tricked Xume by sending
awvay Kume s wife and taking the meat as Kume handed 1t
into the house, thinking that hé was handing it to his wife.

#,. "The He-goat and the Dibla" (The Oalubash of Wisdom)
wita the nelv of Tortolse, He-goat played clever tricks on
Dibia (traditional doctor). .

# "How Abunawas was sxiled" (Interagtion, Level 2, Folktales I.)
Clever story of Abunawas taking everything Negus sald
literally. Story ends with Abunawas triumphant in belng more
clever than Hegus, Possible writing assignment to create a

‘response for Negus that would leave him the most clever.

ORIGIN STORIZS
__

"The vrigin of Death" (Projection) Hare gave people Wrong
nessage whlch accounts for the split in his nose, but men
believed what fAare told them., :

"Man Chooses Death" (Projection). Cholce of kind of death, that

of banana or the moon, Tne banana dies but shoots take 1*s 4

place whereas t e moon itself comes back to life, Ohose ‘ P
to nave calldre. knowing consequences., ' :

"The Yrigin of the Tortoise's Shell" (The Caldbagh of disdom)

"The °rigin of -Turtle's Rough Shell" (Nigerian Folktales handout)
moral included - |

"The VYrigin of Death" (The Oalabash of Jisdom) Dog and tortoise
ca-ried messages of opnosing groups. Jog stopped to rest,
so Tortoise arrived first: deuth t:kes men one after anotaer.

 ALTLANaPSRY STORIES

. \ ,
"aow snimals Got Oolor" (irojection). Just a plot skeleton,

"fdow animals Got Their Tails" (E}oaection) Just a piot skeleton,
"+f you want a talng well done, do it yourself."

".wny the Sun Lives in the Sky" (Ihe Oalabssh of Wisdom)
s:nxz story as in frojection. This story stresses meaning
of friendsnlp. Vas Sea 2 wood friend?

ihy the Sun and the %oon Live in the Sky" (Lrojection)

Sun ofter visited woeter, but wuter never returned vislt.,

Sun built larg: compound and asked water to wvislt, water
~ec:e2 with fisn :nd weter anlmals and forced sun and moon into

tne sky.
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"uhy There are Oracks in the Tortoise's Shell" (Zrojection)
Portoise's wife tied him in a parcel with a.lump O tobacco
and asked Vulture to buy grain for them., 48 flying, heard
Tortolse ask to be untied. Surprised, ne let go of obundle,
and Tortoise crasned to ear}h. ' '

Miny the Tortoise has Checkered Shell I" (Oalabgg§ of i

"Q Tortoise took money collected by animals for a palace for &1@3.

‘3;. Tortoise fell from wren's tree while stealing money. e

. ";ny Fowls Scratch the Sarth" (Calabash of oiisdﬁp) /-
Animals collected money to bu parllament., owl treasurer.

' Tortolse placed eshes in Fowl s bag which left a trail to/
- Ircko tree where money hidden., hen asked to bring mone
- %o meeting, Fowl couldn t find money, and Portoise, who nad ,
. | stolen 1t, abused Fowl., Still seratining trying to find money. f"

"ihy the Spider is Lean" (Folktales from Slerra Leone handout) 1
arcanged to eat with all daughters at once., Tied rope and '
diughters were to -pull when it wis time for alm to eats
with them. But ne nad told to pull all at the same tims.

"The Vulture 2nd the tien" (Kikuyu. from Yrsl il rs ig africa)
Borrowed razor from vulture, Forgot to return.lhat 1is why
hen 1s always seratohing and vulture ls swooping on caickens.

I
"Wwhy the Tortoise Lives in River Swamps" (Qalabash of »isdom)
Tortolse and beetle argued over pleces of antalope because
beetle refused to accept tortolse as bilzger partner.
Tortoise knowked beetle into stew and thought dead.
Beetle disguised volce and spoke of the tragedy of the beetle.
"Ki1ler does not outlive victim." Frize for anyone wno
catcaes tortolse. /
"aow Dog Vutwitted beopard" (Folktules from Slerrz weone handout)
Dog deceiv:d leoorrd. wien leoy.ard discovered/ treuichexry,
he ciised dog who rin into house of man nd wagged his tall/
ilan and Dog are friends, and leopard and dog are enemles.

‘"aow the vame Boy Brought Fire from “eaven” (Projection)
Had to steal fire--consequence, boy bec:me lame.
Should the boy be considered a hero? :
Why did th2 fire have to be stolen?
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‘A PLAY, 4 PLAY
- Let 1t Go
Let it CQome
This last section of "4 Story, A Story" will involve
dramn=zt’ ¢oductlions of at le2st six adaptations of African
oral ratiﬁes. The plays are taken from Plays from Folktules

of Afilca and asia. "afrlean Trio” 1s also found in Short Plays,

Interaction, uevel 2. Furthermore, the narrative, "Two Strangers,"
is found in Projectlon and differs from the play adaptation.

"The Halden Nsia," Folktales 2, Interactionm, bLevel 2, 1s

similar to "The :toney Hunter.” "Ijapa the Tortoise," an
adaptation of a Nigerian narrative, is similar %o "Anansl Plays
Dead."tgolktales 1, Interaction, Level 2., The third play from

- "African Trio" is similar to "The Two Sisters," an Igbo story

" found in The Calabash of Wisdom and other igbo Stories,

The storles whicn are simllar or éimply different versions can
be used in different ways. Usling one aporoach, they may be
read by the entire c¢lzss and compared to the dramatic production
in keeping with the idea that people are aware of the storles
thet they see performed and can therefore partlcipate during
the production.- Thls use will also relniorce the ldea that
our written versions of orsl narratives are simply plot
skeletons, A second appro:cih would be for students to adapt:
the similar story for oroduction which would test the students’
abllities of using wha:.they've learned about the orsal
tradition of literaturz and the incorpor-tion of mlme, songs,
chants, and audlence particlvation, Once agaln, tlme wlll be
a1 determining factor for the use of the play adaptatlons and

* narratives,
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This final activity may\zery well be the most important

activity in the unit, Host sixth and seventh graders
thoroughly énJoy dramatlc productions, and the productions can
be used to teach or reinforoce many skills. These productions
4111 also be a vehicle for the incorporation of art and -music
activities to fﬁrthqr emphasize tne fact that art, muslc, and
literature°are‘1nterrelated and a par. of everyday life.
Finally, these productions will be presented as a part of our
culinineting festital where s.udents will eat african food,
near African music, and wear some of the fabric they have
tievdyed. | |

Plays from Folktales of Africe and Asia includes production
notes which suggest the use of slides as buckdrops. Slides from

" the ecology series and'Houses in Western and Southern Africa'will

be used. Thesé notes also include suggestions for making

~ costumes.

o

The entire tezm of teachers as well as the musio; art,
and home economics teachers mey have to be nsked to help
prepare for ;he productions. At ieast flexible Scheduling
will be necessary in order to allow enough time for the
preparation needed, Other sections of this unit may need
to be shortened in order to find time for tals activity.
One suggestibn is rather than telling the stories from the
storytelling section, use these4for students to adapt for
«uis production activity. Plays can be used as & gulde for
the adantation of oral narratives, |
| ' Resource people such as Séverine Arlabosse and Oalld's
Play, = Ohampalgn drama troupe, should be utilized if possible.
Child's Flay 1s rather expensive, put it would be worthwalle to

have thelr workshops and groduction before the students work




out thelr own. One interestlng'thing that Ohi;d's Play does

1s to perform storles written by students. Since we do not

teach our African unit during the 1979-80 sonool year, 1t

might be possible to begin our preparation for the dramatic

productions one year early by having the Child's Play werk-

shops and fér students who studied Africa during the 1978-79

school year and did somé work with African oral literature

to adapt one of the narratives to be performed by Ohild's Play.
My students did participate in Child's flay workshops and saw

thelr nerformance last year, We adapted some African narratlvgs

wnlcn were performed for our- team, and the students gaemed to '

benefit from s=eing Ohild's Flay first,
2L4YS AND NARRaJIVES 10 55 R3aD AND 2IRFORid&d”

1. "Iwo Strangers"Tuls is s dilewwa t:le in walein two strangers
sgené tne nigat in a village in whlch snoring is pronibited
and punished with deata., Jduring the night one of the two
begins to snore which causes the other to compose a song
to cover up the snoring., The villagers dance to the musioc
and the chief glves the two men a bag of money for providing

. entertainment. The question 1s: who should get the larger
'share of the money? The play version includes the chants
and songs. It also states a reason for the ban on snoring:
the ancestors' spirits require silence at night. The
ancestors jolned the singing and danclng, and since they
erjoyed themselves, sllence 1s no longer required and anyone
may snore, o : '

2, "The delden Nsia" and "The doney Hunter" both involve
three people who possess maglc powers. When these powers
are needed, the question becomes: which of the powers is
the greatest? .

3, "Ijapa the Tortoise" and "inansl Plays Jead" both involve
stealing yams and using a guumed object to catch the thief.

4, "African Trio" includes a Masal story in wnich the
caterpillar fools Hare, weopard, Rhinoceros, and Zlephant
only to be fooled by a llttle frog. This play shows the
use of repetition in oral narratlves.

The second narrative takes place in southern africa in

the flat grasslands., Tnls play 1s about Hare, the hero
trickster nnd the struggle against nature for survival,
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Tne third play is from the ralnforest in Liberia.

The moral of the play is 1f you do not have inner

beauty, outward beauty will become'ugly. This play
involves a role reversal of a xing s daughter aend a slave.

Once a servant,- the king's beautiful daughtgr becomes orusl.

"The Two Sisters" 1s somewhat different because two sisters
are separated when very young. One of the sisters marrles
a wealthy man who buys the other sister at market to

care for the couple's new baby. The wealthy sister beats
ner servant until one day the servant sings a lullaby
walch 1s an account of the two sisters' separation. The
girls are reconciled and the one swears never to mistreat
a servant again. This story is richer in cultural detalls
than the vlay adaptation,
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CONCLUSION

Unﬂortunately; this unit repreaents only a soratcalng

of theJSurfeee of ‘'the use of African literature. The emphasis
rhéétbeewegiacedfbn the use of only some of'the'oral tradition

<-ahd has Virtually ignored modern African literature and poetry.

This omlssion and neglect makes another curriculum writlng
projeot-avnecesslty. Revisions are necessary for thls exlisting
unit but the 1ncorporation of modern literature and more -
emphasis on eastern and southern Africa seems necessary.
Through African iyes, Books I and II, can be incorporated 1nte
this unit or through the social studies., "Song of Lawlno:

A uament" may be used from Book I. "Yardon Me," "Trying to
Beat the Odds," "Marrisge is a Different Matter," "Hen of Two
Worlds," "Tell Freedom" and‘"het Me See Your Pass, Kaffir".can’u
be used from Book II, This incorporation, houever.’seems too
nuca like an afterthought and must be worxed out in greater
det2ll, Perlaps tne oral tradition siould be siressed at the
a1ddls echool ievel and amodern Afrlcan literatur: and poetry
saould be used at tne high school level. This organization
would make 1t possible for the middle school student to gain

a foundation in the oral trudition until walch time he or ane
n2s tne necessary maturlty to denl wita modern llterature and
voetry. Jvery effort will be nade to fill in tne gaps of this

unit and coordinate the use of African literature in tne niddle

.,‘échool and nigh school,

Jherezg we tried durlng the sumaer workshop to concentrate
on s:eing africi througa African eyes, 1t seems that after
coanleting tals currlculanm unlt I'v. apvovidad ay students with

only one traditinnal eye that has linit~d vislon, Tals one eye
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gseens to see tnings only 1n terms of the male uersoective.

Vur work is indeed cut out for us befor: we test tnis unit

in 1930-81.
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