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National Institute of Education, US Department of

. Education under contract no. 400-76-0119. Contractors

undertaking such projects under government sponsorship are en- -

cograged to express freely toheir judgment in professional and*

technical matters. Prior to publication the manuscroipt was sub-
mitted to The Council for Exceptional Children for critical re-
view and determination of professional competence. Thts pub-

lication has met such standards. Points of view, however, do
not necessarily represent the official view or opinions of eithee

The Council for Exceptional ,Children, the4National Institute of
Education, or the DeRartment of Education.
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. INTRODUCTIONf'
With the increasing demand,for teacher accountability in the education
of exceptional children comeS the need for evaluating teacher competen-
cies and providing appropriate inservice trainin '. Determining essential

competencies and asse&singain
ling

needs are cr al factors in the
l
d

accowtability issue. Often the methods and cr i teria for,compentency
evalEatison used in university teach& training programs are not trarMer-
able to the classroom situation. There is a need.to define essential
teacher CoMpetencies using behav-ioral performanCe criteria that can be
readily observed and measured'in the classroom. This competency assess-
'ment should p.rovide information upon which appropriate individu lizedj
staff training can be based. It should also provide a means for measuring
growth in,competence over time. A weakness *found in many teacher evalua-
tion 1in5truments is the lack of specificity in defining the criteria on
which-tne evaluation is to be made. ConsegUently, results of such evalua-
tions rarely yield sufficient information for the planning of teacher
traiining activities.y The Competency Development Scales feir Teachers of
Exceptional Children (CDS) was'designed to facilitate the evaluation of
teacher competencies and the subsewnt planning of apPlIbpriate inser-

vice training. 0

..,
..

.

,

Teacher evaluaAon is an area of great interest and concern to most
educators. Teachers 4of both handicapped and nOnhandicapped children often
view evaluation as.a threat to personal and professional security. Despite .

good intentions, supervisors rarOly gain the kind of informaion that leads
to the planning'of appropriate training activities. The goal for any
eva4uatiOn should be to provide meaningful. information to both teacher
and evaluator.

.1

Evaluation is based on the premise that there are certain essential-
competencies that teachers should have to do a good joilip in educating

echildren. But competencies must be characterized by observable behaviors
if they are to be evaluated. The purpose of the CDS is to provi,de
behaviorally 'definet performance criteria for measuring competencies of
teachers Who work.with young handicapped children.

. . , . .

While content knowl dge and theory play a major role
.

in university
training, mastery in* acaiemic areas does not insure excellence in teaching.
This instrument focuses n performance skills necessary for a perso to

I become a master teacher. Knowledge gained in teaching children, in yield
based teacher trai ing; and in training at the university level "contributed
to t[e core of es tial skills or competencies included in this scale.

se
The CA consists of five.majOr skill areas. General Competence

describes behavtOrs significant in measurtng such interpersonal skills
as enthusiasm, responsibility, patience, and communication. Assessment
Objectivrs, and Curriculion Planning include cpmpetencies related to :
assessment, use of tak!analysis, and resourcefulness in planning a curric-
ulum. Teachin9/Learnin0 Situation-involves.those competencies specific to
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direct teaching and behavior management, such as teaching anAaiittaining
of :attention, lesson execution, use of-reinforcement, and developing new

behaviors. Competencies in the areas of parent involvement, use andaro-
duction of media and materials, and process hnd prodUct evaluation arT -

also analyzed.1.
A 5 paint scale formt.was chosen because it provideS a clear' means -)

4or separatingiCriteria into levels or-stages of pefformance. The ftem

analysis section Offers three level-s of criteria, which repg*ent mile-
stones along a competency continuum. On the lowest end of fhe continuugr

(1 on the 5 'point scale) are those behaviors seen as undesirable or
appropriate. The middle leve . behaviors13 on-the 5 p4nt scale).*-
scribe afteacher wh'o is func ioning effectively in the classroom./Thd
highest level criteria (5 on the'scale) describe the 'teacher whieis im-

plementing a task analytfc approach in individualizing the eddcation of
1 young children, Who Is strong in skills of assessment,and -CrOnsistent in

the use of systematic record keeping. While it is. unlililly,that a teacher

will demonstrate all levej five behaviors at all times 65"rery day, these
bdhaviors offer goals for .self improvement that are objective, clearly
..stated,-and,measurable. Qs the teacher moves through the stages of develop-
ment, a rating of ? or 4 would fneicate performance between two levels of

criteria. Thus, a rating of 4 woUld indicate that the teacher was moving.,
from the level 3 stage into tfie lbvel 5 stage of performance criteria.
These sets of si5ecific behavioral cri,te-ria enable both supervisor and
trainee to pinpibint areas of strength and weakness and to formulate plans

for individualized training or concenth.tion.

The CDS Rating Form provides a.format for reCording teacher's compe-
tency levelsopt four different.evaluation periods. At the time of the .

four evaluation sessions the rattngs may be transferredtto the Develop-
mental Profile Gralphs, which provide, at a glance, an analysis of com-
petency development. (See Figure 1.)

The Competency Development Scales for Teachers of Exceptional
Children is a mactical, useful, and adaptable tool .for community based
and public schoOl programs as well as for university based teacher train-
ing. It is now being used in community based programs to pinpoint needed
staff development activities aneto evaluate change following training.
It has been adapted to terve as a guide ahd evaluation instrument:fon
aides and foster grandparents in classrooms for young handicapped children.
One program is Aing the CDS wrth teachees in home based settings. Mast

recently, Ihe-Univvrsity of North Carolina at Chapel Hill, has used the
CDS in its. Mainstreaminy Teacher Educatilon Program. Feed4ack from teacher
trainees'and frometeachers in the field suggests that one of the greatest
strengths of the CDS is that it reflects behaviorally "what you are doing
now and what you need to do to improve." Use of thjs kind of evaluation
and profile of development represents a marked departure from 90sures
used in the past. As competency based training and evaluation become
more widely used the approach-to both inservice and preserviCe training
can become more individualized for the trafitees.

N.

S.
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USES

This instrument, first used in the,early childhood spnial education
master's program.at the University of.North Carolina in 4974, provides

a means of evaluating Student trainees in. practiCum plIcements% It is

a prattical and objective tool viewed 159 trainees as a helptil guide for

self improvement-a-nd development.

The instrument was designed as one that can be used effectively to

assess staff needs and to subsequently pfian and evaluate individualized
inservice training. PThe items represent a core set of, skills beaiaved -

necessary for teaching the young handicapped chtld and measurable in

both preservice and inservice training efforts.

DIRECTIONS

I. Be familiar with the Item Analysis section before .eatingeteacher

or trainee. e

2. Using the item analysis for, behaNioral criteria, indicate,on thii

CDS Rating Fortp the teacher's curlrent level of performance.

3. Following the evaluation,-ratings may be transferred to the Develop-

mental Profile Graphsi. thereby providing a graphic representation
of'competency development throughout thp year. (See Figure I.)

3.

k

1



.FIGuRE 1
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Sample CDS Rating F'orm and Developmental Profile Graph
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COMPETENCY DEVELOPMENT SCALE
RATING FORM

See Item Analysis for Behavioral Criteria

NAME:

EVALUATOR:

(Teacher or Intern)

Eva 1 ua ti on

Period 414
t

Date:

Evaluation
Peri od I I

Date:

Eva uati on

Peri od I I I

Date:

'Evaluation
Period IV

Date:

0
w
.3

c
w
w
e.

,..)

7;
t..

wc
w

,...1

.

1.

,..

Shows enthusiasm when workingswith children.

1 2 3 4 5 1 2 3 4 5 1. 2 3 4 5

.

.
,

.

,

2.

.

Shciws confidence and poise in maigtaining the
learning environment.

.

.

,

3. Shows patience and understanding toward children.
.

.

.

4.- tiork .16 patience and understanding toward co-workers.
.

,

.

.

5. ibity in general classroom operations.ShRws respons li

.

.

6. Communicates effectively. -.....

.

. ...

7.
.1,

?
Shows sensitivity to the effects of physical
conditions of the classroom on learning.

.

.

..

0
w

u._
^2 C

0_

C n
r ;
0 u
w1...
0 ...

'.2 3

8i

. .

Records and interprets teacher/child interactions.
,

.

_

.

,..

9. Assesses a child's strengths and weaknesses in at
least five areas of development.

- _.

.

,

.

.

1 0 .

f

Uses an assessment i.data Jprofile in setting up
.

indivfdual prescripitive educational programs. .

.

e

.

.

.....

11.

4

Uses the task anklysis process.

l

.

.

.4

r .

12.

../______J

Writes instructional objectives.
.

.

.

:

13. Ta s initiative and displays resourcefulness in
curriculum planning. _

_

.

.

14.

.

Uses information frOm standardized measurement
tools. I .

.

9
411,

5
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1. Can teach attending behavior with one child. .

_5

16. Can teach attending behavior with a group.
v

1

17. Can teacha lesson.
.

,-,-

.

.
/

.

.

18. Uses appropriate positiv reinforcement.
.

19.
#

Uses strategiespf milling anci cueing.
.

1

20. Can 'shaile new behaviors.
,

, .

-..

21. Uses punishment and extinction procedures for
decreasing behavior.

. .

.. ,

22. Teaches generalization. .

.

.

23. Individualizes instruction within a'
group structure.

,
.

24. Can Select and use teaching materials.

J.

.

.

.

.

,

-

jpan use instructional dia (audiovisual, '

projected, and printed).
.

.

.

.

.

.

c

4-A

a
Kt>

1-

(...)

ae

1215.

.

Shows interest in improving teaching skills.
. .

.

.

,

--..

27. Evaluates daiTy lessons and activities.
.

.

28. Evaluates program effectiveness.
.

,

,

29. Keeps records.
.

0

.,

--'1

'0 ...

... gc iv

C
-4

b30. Can implement a program for parents.
,

.
.

L

. .

.

. . . ,

#

.
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Laoks'interest in Activ:itipean4 children:

t^0.". .

Appeirs'bored.

aften.irritatecl by c44Jalren..

11)

Is easily frustrated. 0

Is unsure of self in making decisions

Often demonstrates anger and frustratioh
toward children.

4

(1)

Does not accept child behaviors:.

Does not listento child.

Becomes irritated when childc"fails task.

t

ITEM ANALYSIS FOR BEHAVIOR4 CRITERIA

GENERAL AREAS OF COMPETENCE

1. Shows enthusiasm when' working with ohtldrenw.

, (3)
/ .

I§.organized 'and efficient; sometiiies

high interest activities. -

Maintains
,

a positive environment.

It aS responsive to children at the'end of Ahe
dayos 'at the beginning.

Jz

'014
2. Shows cOnfidence and poise in maintaining the

learning environment..

(3)

Maintatns on-task behavior.

Makes "on the spot" decisions.

Displays little frustration toward

_children.

3. Shows patience and understanding toward Oildren.

(3)

Accepts behaviors characteristics of age group.

Provides multiple oppOrtunities for success.

Communicates positive encburagement, not
frustration or-impatience.

e

"r
. C.

Exhibits_ an eitablished rapport; keeps
Communication open and active.

,EffectiVely imolemerits activities
characteristics of good planning and
organization.

1,

Facilitates approprtate self generated
behaviors in cftil4xen.

4

Makes teaching look like fun.

Anticipates future Situations aneinter-
ciees to either prevent inappropriate
ahaviors or enhance possible learning
situations.

Makes decisions affecting current situa-,
tions that result in smooth consequences.

Retlirects incidental happenings.toarard
established learning object/iTs.

(5)

Uses cueihg and prompting with multiple
attempts for task response.

Attends to individual comments-and ques-
tions and responds openly, with interest
and/or concern.

Assists child in solving problems.
. ,

Assesses individual social and emotional
needs and responds*appropriately in

interactions.
.

14
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4. Shdw
othe

Avoids other "staff members.

Responds defensively to new ideas.

Is openly critical of other staff members.

(1)

Often leaves children unattended.

Takes many breaks from classroom.

Uses time iticlassroom for personal
activities, (knitting, reading, writing,

filing nails).

(1)

Uses volume inappropriately.

Uses inappropriate pitcha

Demonstrates poor,articulation.

Responds negatively to different dialects, and
language differences in children.

'-

_patience and understanding'toward co-workers:
teachers, aides, community resource persons.

(3) . .6

Accepts ideas and constructive
other staff members.

Participates in minimal amount
making in- a team approach:

5. Shows responsibility

(3)

Is punctual.

criticism from

of decision

Elicits ideas, questions and concerns
from other sta0 members.

Encourages .teni approach in classroom
planning. ,

.' ,

Offers assistance and shares ideas with

new=staff membees.

Effectivey exhibits positive interactions
With Co-workers.

Supervises 'and effectively utilizes re-

source persons (aides, volunteers.'

% community resources). /

in general classroom operations.

Is engaggIn activities with children when
in-clas

Takes few breakS from children.

Follows through to completion tasks related
to classroom operations.

6. Communicates effectively.

(a)

r Articulates with Sufficient clarity.

Accepts nialectic, speech, and language
differences in children.

Varies gestures and facial expressiont.

(5) c'

Spends classroom timi 4p direct teaching,
observations, or facilitating learning.

Is cognizant of most activities and inter-
actions going on in the classrooth at a
given time (as evidenced in comments to
children, eye contact, or through
direct questioning byobserver).

(.5) "ii
Uses appropriate pitch in teaching

and conversing.

Uses'volume appropriately with occasional

situatiopal changes.

Assesses own language behaViors and the
effects on individual children. ,

Responds adaptively with appropriate lan-.

guage for individual needs (pitch, facial

eipressions, gestures, volume, length of
iktence, choice of words).



co -
Is either too casual or too rigid.in
rOom arrangement and decoration.

t.

,,,

(1)

. &

12 unable fo Aolate components of
teacher/child interaction.

..

0(

7. Shows sensitivity to the effecq of the,physical
conditions of'the classroom on the lqaAling environment.

(3)

11s,

Uses a dtqld oriented'arrangement of furniture

and materials, 1/4

Displays items related, to current teaching.

topics..

Displays children"s work.

$

SPECIFIC-AREAS OF COMPETENCE

(5)

Determines physical conditions of class-
room based on assessment of chi ren's

.needs (social, cognitive, saf y, etc.)

and-keeps learning environme free'of

distractions.

Uses educationally func onal displays.
that may'also be decor. ive.

Frequently changes splays of chiideen's'

work with samples f work from each'

child displayed ten.

Arranges-Ktiv
relationship
of water).

ASSESSMENT:OBJECTIVES, AND CURRICULUM PLANNING

8. Records and 'interprets teacher/child interations.-

(3)

Is ablelo record data on teaoher/child
interactiod.

Is able to describe interaction noting a e-

cedent and consequential events relate tp

specific behaviors.

ty centers with the ,

in mind (qutet, noisy, use
.

(5)

Is able.to interpret interaction data and

execute echicational programing and/or N.

change based on findings. 4100.

ir

*.

18
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Is unable to collect dilta.

4

9. Assesses a childs',strengths_and weaknesses in
atleast five areas of-development.. .6

(3) ,.

dblleets'dAa alp 'Presents a minimal use of

accomolithment profile.

'

O. Uses the assessment data rofi1ile in setting
up individual prescripti ethicational programs.

1 '

(1)
-

Is unable to writ% specific instructional Presents statements'of general needs. c

"objectives from datO profile..

..1*/

AL

(5)

Chooses assessment.Ckvices that offer maxi-
mum information for edUcational planning. p.

Contr61s variables affiecting accur'ite asse§s-

pent: environment, teacher language, cri-
terion established.

Adapts assessment tasks In'obtain4ng the most
accurate assessnAlt infor'mation.

,
Presenti a 40 profile with appnapriake
inferpretatttin m all areas (such as gross
motor, fine mot , lancluage perception,

cognition, social).

41,

I

Pinkints spedific skills to be developed in
each area of development for eac$child.

Gives general recommendations fq* instruction. Defines long range goals as well as short
ttrm obJectives'using assessment data.

11. IAA the Task Analysis Process.

6) 43)

Does not break down long range goals or Anilyzes loin range foals
term objectives.'short term objectives.

(1)

Does not Write instructiOnal objectives.

I.

in determining short

12. Writes instructional objectives.

(3)

Selects appropriate objectives.based on program
goals and assessment and interests of child.

Writes general goal statements for activities.

(5)

Develops,logical instructional sequence of
short term objectives.

W
Sequences tasks, materials, and response
expectations in daily lessons in term of
difficulty.

Is ab1e:,0,write criterion referenced check-
lists for instructional programing based on
instructional'objectives.

(5) r

Writes instructional objectAyes'througtiabich
evaluation of instructioejs implicit (be-

havioral, outcome, conditilins, and criteria

for acceptiple performance).

ff
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(I)

'Does not plan or spend-adequate time
.preparimg.materials.

Uses same materials for .inordinate period

of tiMe.

Is unable to:use informatton from

standardized.tests.

13. Shows initiative and resourcefulness in

curriCuIum plannina.

(3) ,

In.daily scheduleri-eflects some awareness of

areas of child development.

Uses variety of commercially made materials.

Includes variety of activities each day
oriented toward music, motor, language.
and cognitive development.

A

Implements activities that-motivate con-
structive self generated behaviors in
-Ichildren in each developmental area: motor,

'language, cognitive, self help, and secial.

Presents activities and materials that reflect

social, good planning and creative thought. a

14. Uses informatiop from standardized measurement
intelligerice sts, screenimg deVices, etc.

3) .

Arraages activities that iorrespond to develop-
mental needs for quiet verSus activity.

.
Executes-activity plans that directly relate
to learning objectives for each child.

Uses community resources in planning, i.W.,
consultants, instructional media centers,

. libraries, sources of free or inexpensive

materials:

tools, e,g.,

Is able to define general areas of strength and

weakness using standardized test results.

TEACHING/LEARNING SITUATION

.S 15. Can te ch atte ding behavior With- one child.

(I) (3)

Is unable to denneltr recognize attending
behavior.

(-

In unaware of effect of attention on
;. learning.

411

Recognizes and strives for attending behavior.

Maintains minimal attention requ1re4 to
complete learning tasks.

(5)

Is able to e4ectjvely interpret data and

their implications for instructional planning.

(5)

Uses processiof shaping and.reinforcement
procedures to tealch and maintain attending

behamior.

I.

Establishes attendilg behavior before
presenting materials or.tasies.

*P.

I IA
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16. Can teach attending behavior with a group.

(3) (5)

fr.

Is unable to achieve attendim) behavior Defines;attention signal" for the poup (look; Uses praise to shape response to atten-

, with a group. ready, rook at me). . . tion signals.

..4

. 23

(1)

Follows no sysitematic 'Procedure.

(1)

Designs high interest activities. Uses techniques suth as pacing of tasks and
demonstration, gestures and facial expres-

.
sions, language gimmicks, high interest
materials, and pauses to achieve and main-
tain attention.

a
17. Can teach a lesson.-

C3)

Plans objectives and organizes materials in Follows systematic procedure a presenting

advance. appropriate materials and tasks, getting
desired responses1 and de-iivering appropriate

Follows systematic lesson plans including consequences (S-R-S model).
objectives, matarials, and procedures. -

. .

Sequences tasks in a lesson from simple to

a.
more complex in a logical, smooth flowing order. .

18, Ilses appropriate positive t7Tinforcement.
4

. (3)

Spontaneously resegoences task hierarchy to
meet thei needs of the child.

Adapts.quickly tO changes in the learning
situation and makes necessary modifications.

Demonstrates correction procedures that 11-
.increase the probability of future correct
resPonses for the child. ;

Achieves smooth entry and closure'lliods.

(5)

Seldom reinforces approprtate behaviors Maintains positive leaiming environment. "Catches the child being good."

in children.
.

Plans activities providing more otiportunities Implements individualized reinforcement pro-
.

/ Applies same set of rules and principles iii for success than failure. cedures by assessing each child in determining

tnteractions with each child. rewards (edible, social, token, activity).

Pairs all reinforcersioellvraise.
. .

Believes "all children this age are alike." ..

, imaionstrates an arrangement of contingAiOes

11 . . for reinforcemeni)

Uses appropriate timAng in delivery of rein-

forcement.

Evaluates reinforcement effectiveness for

each child.
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Allows child to make many errors.

(1)

Places a ceiling on child's liotentiil:
"He just can't .. .

"

4 '(1)

FocUses on negative behaviors.

'Is inconsistent with consequences.for
.. inappropriate behavior.

Often uses punishing or derogatory remarks.

a

25

19. Uses strate ies of modeling and cuein .

(3)

Shows child what to do '4.n teaching a new

task response.

20: Can shape new behaviors.

(3)

Recognizes the need for and defines thr
target behiior.

Plans activities to teach the behavior.

'Establishes reinforcers for behavior.

(5)

Varies the type of demonstration and cue to
meet individual response capabilities.

Uses 'and cues to elicit

desired r ponse (verbal, gestwal, ph ical).

.Fades cues and prompts appropriately-as taSk
response is learned. .

7
(5) ,

'1
Is able to pinpoidt Child'stry behavior
on which to build._

Sy,stematically determines the steps pre-
requisite to the target behavior and the_
criterion for reinforcement.

21. Uses punishment and extinctiOn,procedures for
decreasing inappropriate behavior.

(3)

Uses effective punishment procedures.

Expresses disapproval of inappropriate be-
haviors and explains:contingencies for those
behaviors ("rules" of the classroom).

Gives sufficient warning before punishing

IMP

I.

Implements a step\by step procedure of re-
inforcing successfve approximati,ons to the
target behavior. ..;\

Informs co=workers of procedures to insure
consistency, of Ztput for the

(5)

Rearranges environment to prevent inappro-
priate behavior and enriches opportunities

for appropriate behavior.,
-

Uses punishment as a planned treatment for
decreasing behaviors (collecting baseline
data, implementing treatment, graphing
results, when needed).

Shows consistency in use ofproceduret such
as use of time out and extinction for de-

-,

creasing inappropriate behavior.

Uses punishment as a last retort.
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."Believes if be can do it once, he knows it."

v

(1)

Does not allow for individual differences
in group'activities.

A

(1)

Uses little or no variety in instructional
media.

. 2'

22 Teaches generalization.

ye\ (3) (5)

Gives some opportunities to practice or perform Provides practice activities for newly
tasks outside lesson setting: acquirgd concept and skills through the

"correlated day" approach, home programs.
interest centers, structurecrfree play,etc.

Periodically re-tests fois learning of a
specific ccincept or operation.

23. Individualizes instruction within a
group structure.

( 3 )

'Provides opportunities for each child to
respond ity group activity.

Gives each child opportunities for decision
making and choice of activities.

24. -Can select and use teaeping materials.

( 3 )

Uses developmentally appropriate materials.

Uses a variety of commercial materials to
develop specific skillS.

Uses materfals that are attractive to
chilten.

,Re-teaches When necessary.

(5)

Integrates individual learnfng obj rives
into regular daily individual, smal up,

and large group activities.

Individualizhy4inibrcement-procedures
within a group reeture.

Evaluates each chifcl's performance in
group activities.

(5)

-0

Selects and uses commercial materials for
specific instructional activities.

Uses commercial materials to meet specific
individual or gromp objectives.

...Makes variety of materials to facilfta
meeting lesson objectives when appropr ate
commerical materials are not availabl

Uses local resources in selecting materials
(library, instructional materials centers,
local businesses).

Adapts rnmmercial materials to meet various
?developmental and instructional objectives.



(1)

.Uses little or no variety in instructional

media,

IPS

4-*
LT1

(1)

.1s unconcerned with improvement and
content with tip status quo.

25. tan use instructional media (audiovisual, projected,
and printed). -

(3) (5)

Is competent in operating various media
equipment (movie projector, language master,
overhead projector, etc.).

Includes some use of multimedia approach in
curriculum activities.

EVALUATION AND RECORDS

26, Shows interest in improving teaching skills.

(3) -

Accep14 constructive advice or direction.

Recognizes own areas Of strength and weak-

. ness.

( 1)

Spendslittle or po time in evaluation
of daily activities alid lessons.

4.

r

Plans multimedi acsLculum

Seletts media that focus on lesson

objectives.

Adapts media to meet the needs osf children.

(5)

Implements systematic self evaluation and
improvement program (microteaching methods,
a team approach with fellow workers, oe

other resource persons):

Seeks training in areas of weakness.

Assesses own behaviors in terms of child
progress and determines changes accordingly.

Seeks information in dealing with individual
handicapping conditions (drugs, handling of
physically handicapped, use of apparatus
involved with a child).

Evaluates daily lessons and activities.

(3) (5)

Incorporates into lessons tasks that test
materials and concepts presented.

Specilies and uses block of time each day

for olluation.
,

Records continuous and systematic evalua-

tion for each child's performance.

14..vs daily evaluation.that results in con-

- tihaing of ongoing plans or restructuring
of objectives, materials, or proedures.

30
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(1)

Uses no program evaluation.

(1)

Keeps' tin records.

(1)

Does not want the parents involved.

Believes that parents "interfere."

'hi. Evaluates program effectiveness.

( 3 )

Rresents global statements of progress
at the completion of the program.

29. Keeps records.

( 3 )

Records general statements of progress for
each chijd a few times during the year.

Keeps a file on curriculum plans.

PARENT INVOLVEMENT ,

30. Can implement a program for parents..

(3)

Meets with parents individually or as a
group to discuss progress at school and home
behavior.

Suggests actrvities for home followup of '

skills developed.at school..

( 5 )

Presents data on existing behaviors on
entry to program, intended outcomes (ob-
jectives), activities (planned or other-
wise) implemented for intended outcomes,
and outcomes (objectives accomplished in-
the program),

( 5 )

Presents comprehensive records on each
child including assessment profiles, pre-
scriptive programs,.up-to-date evaluation
of progress; and other relevant information
such as home programs and medical informa-
tion..

Keeps'files that reflect systematic.and
consistent recordings of curriculum plans
and evaluations, and shows how the curri-
culum activities "fit" the learning
.objectives for each child.

(5)

Shares goals. rationale, and obtectives of
program with parents initially.

Gains information from parents on home
environment, parental goals and needs.

Uses paeental information in educational
programing for the child. oe-

Has on ongoing program for family involve-
ment 'at individual le*els based on family
needs.
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RESOURCES

1 Cartwright, Carol A., & Cartwright, G. Phillip. Competencies for prevention
of learning problems jn early childhood education. Educational Horizons,
1975, 5, (4), 151-157. EC 081 645. Two decision models -- an identification
model and a diaghostic teaching model -- are suggested that indicate the set
of teacher cqmpetencies, as well as the procedures for implementing those
competencies necessary to prevent learning problems in early childhood.
Objectives (such as screening al) children in regular classroom programs for
deviations and selecting techniques for effective classroom manaiement) are
outlined and discussed and flow charts'are provided for each of the two model0Pr.

2. Franks, David J. Certification for special education early chi dhood teachers.
Bureau Memorandum, 1976, 17, (2), 14-16. EC 081 921. The Wisconsin chapter
bf The Council for Exceptional Children's Division on Early Childhood has
drawn up a special education-early childhood teacher certification.proposal
that calls for training in such competdbcy areas as chiild assessment, imple-
mentation and evaluation of individual and group instrudlional activities,
and selection and modification of instructional Materials.

3. Gorelick, Molly C., et al. Careers in integrated early childhood programs.
California State University, Northridge, Preschool Laboratory, 1975.
Available from ERIC Document Reproduction.Service, P.O. Box 190, Arlington,
VA 22210. ED 112 628, EC 080 177. Described is a 4 year project to design
and implement a competency based training model that prepared teachers and
administrators for careers in early childhood programs integrating normal
and handicapped children. Discussed in the introductory chapter are the
Project's rationale, overview, objectives, and trainihg setting. Chapters.

II throttgh W cover such aspects of the competency model achievement strategies
as the process for selecting trainees; development-Of a teacher assessment
profile; ihe didactic module (including coursework in child development, in-
dependent study, and guest lectures on meeting the special needs of handicapped
preschoolers); and the practicum module (including direct classroom experience,
curriculum design, and child assessment techniques). Attention is given in
chapter VI to a survey 'designed to assess how exposure to theiintegrated
preSchool program affected trainees' development of acceptim attitudes toward
handicapped children. The cqncluding chapters focus on disTemination of pro-
ject materials and project eAluation. Also provided are numerous charts and
tables; bibliographies of books, journal articles, and fil s; and 9 appendixes

discussion.of labeling and guidelines fOr c riculum design).

4. Hunter, Carol P. An interpresonal relations and group process approach: to
affective education for.young-children. School Psychology Di9est, 1978, 7,
(2), 52-60. . EC 110. 44. The article delineates the need for emphasis on

-affective growth and effective social skills rather than academic growth in
early childhood education. The desired change, in-the.aUthor's view, must
be instituted in teacher training. It is suggested'that greater emphasis be
placed on the teacher's effective communitation and group process skills. The
teacher's-responsibilities for facilitating a group discussion are listed.

22.

42.
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Important inservice training components are given, as well as specific commun-

ication skills needed by teachers and a description of the teacher verbal

behavior categories. Steps for providing inservice tr.aining are listed as

follows: assess the learning environment, interpret the teacher verbal be-

havior scale data, design strategies for change, and evaluate.

5 Kurtz, P. David. University based child development personnel training and

certification. Journal of Clinical Chird Psycholow, 1975, 4, (1), 29-32. ,

EC.0,72 763. The Child Development Associate (CDA) concept, which stresses

a direct performance training approach for working with preschoolers, is

discussed in terms of assumptions underlying the development of university

CDA programs and a CDA training model. Noted are assumptions basic to CDA

training; including emphasis on proficiency in predetermined child develop-

ment competencies, measurement of the ability to apply competences in the

field, and development of a flexible.curriculum geared to the individualized

learning pattern of each trainee. Proposed is a CDA training model with three

components: general course requirements (including communications ski,lls),

theoretical professional co&ses (including an interdisciplinary cross cultural

approach to child and family development), and' major emphasis upon diagnostic-

prescriptive field based training. Three levels of CDA field training (mastery

of basic knowledge for each competency, applicatiOn of competencies to simu,-

lated problems, and application of competencies in situ) are delineated,-and

certification requirements are briefly cosidered. 71°

6 McCloud, Barbara K. Teacher training strate,gies for preschool handicapPed

children. Paper presented at the annual international convention, The

Council for,Exceptional Children (56th, Kansas City, Missouri, May 2-5,

1978, Session W66). Available from ERIC Document Reproduction Service

(EDRS), P.O. Box 190; Arlington, VA 22210. ED 153 418, EC 110 367.

Reviewed are,a number of techniques, strategies, and competencies that

teachers need to develop for wor,king with handiCapped preschoolers. Tech-

niques.(such as keeping tasks brief) are 'listed, principals (including that

children's needs must be met immediately) are reviewed, and a class schedule,

for teacher trainees is outlined.

7. Melcher, John W., & Franks, David J. CerWication and training of teachers

of young handicapped children--the Wisconsin experience. Bureau Memorandum,

1978, 20, (1), 32-34. EC 113 482. .In Wisconsin, public and nonpublic school

teachers, local education agency administrators, special services personnel,

teacher training personnel, and stote education agency personnel have actively

participated in the development orthe state Early Childhood: Exceptional .

.
Educational Needs (EC: EEN) teacher certification code -and training systems.

Wisconsin now has a set of validated early childhood/handicapped teacher

competencies, a teacher performance evaluation instrument, an EC: EEN

certification code, and a state plan for EC: EEN preservice and inservice

education. (Lists of 10 teacher competencies and the 13 course work areas

for EC: EEN certification are included.)

23.
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8. Ohio State University, Columbus, School of Home Economics. Atompetency-
based model for the prelaration of teachers df very young handicapped
children. Final naport. June 1975. Available from ERIC Document Repro-
duction Service, P.O. Box 190, Arlington, VA 22210: ED 128 981, EC 091 008.

Presented is the final report of a 3 year project at Ohio State University
to design, develop, and iMplement a competency based program to prepare
teachers of very young handicapped children. Considered in the first section

are final year proj-ct activities in the following areas: evaluation and
revision of a list of teacher competencies, development of a curricular
program involving the instruction of five undergraduate students, the ckwe-
lopment of academic advisors' packages for future students, and the identi-
fid'ation of-job opportunities in- Ohio for teachers of young handicapped t

children. Provided for each area is information on background, specific
project activities and outcomes, evaluation methods, and.such incidentals
as lists of seminars and practicums, university course requireMents, and
listings of other programs and agencies. Section II of the report is a
postscript on the total project, with a summary of major accomplishments
(such as preparation of five teachers and a competency document) of the
total 3 year project, and retjections on competency based teacher education

4\(such as the expense of s h programs). The major portion of the repdrt
consists of appendixes such as lists of specialists utilized in the evalu-
ation phases, course syllabi.a job market civestionnaire, and a typical
trainee progress report. ,

lk

9: Spodek, Bernard. Early childhood education and teacher education: At

search for consistency. yoj.miChildren, 1975, 30, (3), 168-1,73. EC 071 735.
Three systems of early childhood curriculum ideology (dev,g1.0ed by L.
Kohlberg, W. Hitt, and J. MacDonald) are explained. Viewed as the most

produ ) e.is MacDonald's framework of control, consensus and liberation
inte

,

. The author analyzes the ideological bases of various teacher
traini g programs'and points to a lack of'research evidence supporting any
one repertoire of teaching skills thaI has demonstrable effects on students'

cognitive or affective achievement. Support is advocated for a variety of

teacher training approaches that can be consisten*ly related to program
variations in early childhood education.

10. Swartz, Startpey L. Interdisciplinary early childhood handicappedpersonnel
training project. Paper presiknted at the Central Regional Meeting of the
Division of Personnel Preparation; Bureau of Education for the Handicapped, .

U.S. Office of Education (Washington, DC, July, 1978). Available from
ERIC Document Reproduction Service (EDRS), P.O. Box 190, Arlington, VA
22210. ED 177 802, EC 121 237. The report describes the Western Illinois
University 0-6 Interdisciplfhary Early Childhood Handicapped Personnel

l

Training Project (WIL 0-6 Project), a model projeCt designed to demonstrate
innovative methods to fill personnel needs for early childhood handicapped
programs. The project is a 2 semester program to train professional educa-
tors in the competencies that will enable them to work with handicapped

24.
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children from birth 0 6 years of age-in a variety of, service delivery
settings, and employs faculty from five academic fieldS important to the
education of young handicapped children: ,special education, elementary
education, home economics, physical education, and psychology. Three
issues are addressed by the program: state personnel needs, teacher pre-
paration needs, and handicapped ehildren's needs. Participation based,
the program provides the opportunity for the immediate testing and valida-,
tion of theoretical constructs. Preliminary data indicate that the de-
scribed model is providing project graduates the necessary skills to be
effective teachers of young handicapped children.

.

, 11. tliams, C. Ray. CDA -- '75. Childhood Education, 1975, 51, (5),
2 7-272. EC 073 482. Described are 11 philosophical constructs underlying
the Child-Development Associate (CDA) consorti

I4

m model to assess the com-
petence of persons working in early childhood c nters. It is explained
that the constructs act as constraints in such ays as caljing for obser-

.

vation of more than behavior, using a team approach to assessment, involv-
jng a variety of procedures, and providing a basis for further ,improvement.
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