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WHAT IS AN OPTION?

LY

-

This report summarizes the findings of a two-year study on high
school students' use of optioms which provide akternatives to the usual
curriculum. A complete description of the study is contained in the

fipal report to N.I.E. (contract no. 400-TT-TT).

In this summary, high school and the alternatives to it are viewed

~ in an economic context. This in no way iﬁplies that the economic objec-.
tivgs of schooling are considerea more importagt than the hﬁmanistic.

It does reflect a perception, however, tha: the'relationship between
schooling and employment continues to be problematié. The hope .is that
-clarifying this éssue will mgke both ﬁhé economic and the humanistic

objectives more attainable.
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Background

The idea that everyone should finish high school is relatively new.
As recently as 1959, high school graduates vere & minority of the total
eivilian,lsﬁor forece. But during the 1950s and 1960s, children born in
the 1945-1960 baby boom entered high school in great numbers--and, on top
of their large numbers, & large proportion made it all the way th&ougﬁ
high school arnd received diplomas. The proportion of'18—ybar-olds vho
had high school diplomas grew from 61 percent in lQSh—SS to more than
TS percent by 1970. As a result, by 1970 almost two-thirds of the labor
force had at least finished high school, and by 1979 more than three
out of four members of the labor force had hlg;L;chool diplomas or more.
For ﬁhose who want Joé;, esﬁecially young people Yho lack previcus work
ex@grience, finishing high‘school has now become the norm;l

Paradoxically, however, the same trends that have made & high school

diploma more important gs a prerequisite for employment have also made

it less effective as a guarantee. Even though members of the baby-boom

group were finishing high school ﬁand college) at higher rates than pre-

vious generations, the sheer size of ﬁhe baby-boom generation was making
it more difficult for them all to find jobs.

This car be seen by comparing the years 1956, 1965, and 19Tk, because
in these years the overallraﬁailability Qf Jobs in the econdmy happened
to. be the same -- as indicated by the same (2.6 percent) level of unemploy-
ment among males aged 35 to Li. In 1956, nc boom babies were yet seeking
r;gular Jobs, and the unemployment rate among 16 to 19-year-old malés vas
11.1 percent. In 1965, the 16 to 19 yee--old group consisted of people born
aé the beginning of the baby boom (1946 to 1949), and the unemployment rate

>r males in this group was 1k.l percent. In 19Tk, the 16 to 19 year-olds

were from tne peak years of the baby boom (1955 to 1958), end the unemploy-

-
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ment rate for males in that group was up to 15.% percent.2 This rise in
relative unemployment rates for teenage males occurred in spite of the fact
that those who did find full-time Jobs were earning less and less comparea’

to prime-age males.3

As teenagars in the 1960s and early 1970s, males born
in the baby boom were reporting relatively less success in finding Jobs,
aven at lower relative wages--in spite of their higher educational attainments.
What is paradoxical is that high school graduates still do have sub-
stantially better chances or finding Jobs fhan do high'schodl.dropoﬁts.
Agein using figures for 1965 and 19Tk, when overall labor market conditions
wvere comparable, the unemployment F}te for mele gpd female high school
grajuates aged 16-24 rose from 12.5 to 4.7 percent, but feor high school drop-
outs it went up from 20.2 to 29.8 percent.h While employers evidently prefer
to hire high school gréduates, a high school diploma cannot be sufficient to
guarantee employmegt if there are simply not enough Jobs to go around.
> ) To the extent that Students themselves become aware of these economic
realities, they may wel) fegl,frnstrated; frightened, or angry. Data from
& survey of high school students in 1978 reveal that their most freéuenfly
stated reasons for wanting & diploma are to get a good job, to go to céllege,
& or generally to be able to compete in the world. (The gurvey is described
) below). Fofhﬁhoée who do not eﬁjcy being students, the knowledge that a high
school diploma is necessary but not suffi;ient to attain these goals would
be disconcerting. A possible response %ould be to resign oneselfl to a loug
grind through high_schoo;, college, and perhaps graduate school. 3ut students
whe iack the patience, interest, aptitude, or financial means o undertake
such an extonded educational career -- or students from oppress2d groups who

believe they will be at a competitive disadvantage no matter what educational




wlfm
. ' crédgptialé ﬁhey hold -- may well feel trapped and resentful.

Such feelings perhaps contributed to the growing unrest among high
schoul students in the late lQSOs‘and early 1970s. &Duriﬂg that period
the inéi@gnce of violence and vandalism rose, test‘scores declined, 4drug
use and pregnancies awong sﬁudents increased, and ﬁy the mid-19T0s the
proportion o? students who were E&pishing high school'stopped growing.

Several diaping&g;hed commissions produced reports—in the early 1970s
describing these symppoms of unrest, discussing possible ceuses, and‘pré-
po§ing remedies.S These comﬁission'rgports themselves have been synthesized
and criticized by two later studies.6 Although these reports and studies

¢ varied in scope, emphasie, end point of view, ;;;‘;éea most of them shared *
was that young pecple should have more o%tions. 'Instead of compelling all
young people to sit through a sgéndard curricwlum of high school classes,
schools and otber agencies are urged to create legitimaﬁé élternativas,-which _
would allow individual young peoplé to prepare for adulthood in their own .
chosen ways. ‘The menu of ‘new choices should include, in particular, new
optioné for combining school dnd work.

Apperently, schools either heard the message or cane to similar conclu-
gions on their own. In a national survey of‘high school principals; éonducted
in 1977 by the National Institute of Education and the ﬁational Association of
SecondarylSchool Principals, most principals said their schools were offering
& considergble arrayﬁof alternatives to'the conventiornal program. Each of
the following_gltefnatives was said tc be svajilable to students for credit
in a majoritﬁ;qf gcpools: "off-campus work experience or occupational train-
ing", "iadependent study projects”, "corrg;pondenoe‘cdursés", and “college
courses on & college or university campus'. Most pyincipals said their schools

also offered an "early graduation” option.T
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The present study considers some of these options from:the viewpoint

of;students thenselves. In schoolé that make such options available, what
xinds of students use them, and why? ~The following sections describe the
survey, the options, and the findings. The final section pl;;es the study
back in its economic context, and eonsider; whether creating more options
of this kind can resclve the paradoxical problems inherent in the idea

that everyone should finish high school.

The Survey of High School Students and Counselors

Data on students'’ awéreness and use c¢f seyvegral existing options were
obtained in November and December, 1978, from juniors and seniors in 29
regular public high ;;hools in the San Francisco Bsy region. The region
consists of eight counties which include the urban and suburban areas
around the San Frangisco Bay, as well as some of the agricultural snd rural
hinterland. Of the 151 regular public high schoels in this region, &

stratified random sample of 30 schools vas dravn. One school declinei-ﬁo
N
participate ia tbhe survey. )
In the remaining 29 schools, questionnaires were given to students

in selected élas;es, with all students present in the class filliag out the
questionnaire at éhe same time. Classes ir required subjects were selected,
in.order to obtain a fepresentative sample of stud ats. At least one re-
turn visit was made to each school to obtain gquestionnaires from students
who were absent when their class was surveyed. Questionnaires were finally
obtained from 8k percent of the students on the rolls of the classes sampled
-~ but some students whose names still appear on the rolls have actually

dropped the class or left the school, so the response rate among students

who were actuaslly enrolled we; higher than 8k percent.

v o 8
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A total of 353%,questionnaires were collected from Juniors and seniors.

These are about three percent of all the juniors and seniors in regular

i

public high schools in this eight-county region.- Since the proportion of

- students samplad from each school varied among the 29 schuolsy the data for "each

student were multiplied by & weight which is inversely proportional to the
student's probability of being in the sample. This assures that means and

pro?orgions computed from the sample are unbiased estimates of the means

A

and proporiﬁons {n the whole population this sample represents.
Appendix I shows the weighted numbers of students who gave the various

possible responses to each item on the questionnaire.

-t

Tn each of the 29 schools, questionmaires were also given to all
members' of the counseling staff. The response rate from counselors was 65

percent. Appendix II shows the numbers of counseloers who gave the various

) .

possible responses to each item on their questionnaire. Data from coun-

3

selors were not welghted.

The Options

-

Students and counselors were asked about four options which are avail-
able in ell 29 schools. The legal basis for each of these options in
California is as follows.

Work experience 1or credi:i. California 1aw8 provides that the governing

board of‘eéch local sc?ool district shall independently establish the length
cé that district's school day and that pupils in the distriect shall attend for
its full length. The law also provides that no state aid shall be apportioned
for & high school pupil.unless the‘pupil attends séhool for at least four

hours per day. Nearly all districts have estabiished local school days longer

than t%!s minimum of four hours. For purposes of apportioning state aid, the
{
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‘ State Department of Education will permit one of the minimum four hours of

daily attendance to consist of "work experience education," either on or
N )

off the §Ehool campus. This work experience consists simply of some form
of employment, or aﬁprenticeship training for which the student may or ma&
not bé oﬁherwise compensated, that is.at least nominaily supervised by
iggtructional personnel and fer ;hich the.stddent réceives.credit on his or
her high school tranééript. %he remaining hours by whicﬁ the district's
locally determined school day exceeds the minimum of four required by‘state
law mhy also be satisfied by m&re'of the same, :: dipferent, work experi-

ence, at the discretion of the district.

—~——

-t

In addition, though there is some doubt as to the legality of the prac-
tice ‘with respect to pupils younger than 16, many districts allew pupils 1k
or older to leave school after attending for the four-~hour minimum, if, end
for so long as, they have part-time after schoél Jobs, éven though these
jobs are not "work experience education” by statutéry @efinition {nc school
supervisiop‘or credit). — | 2

Insuriné observance of the compulsory attendance laws is increasiggly
one of the most frustrating.challenges fsced by the public schools, but in

the case oi young pe-sons who need or wish to be gainfully employed the

schools have & uniquely effective sanction: 3State law generaxly prohibits

employers ffom hiring persons younger than 18 to work on school days unless

the young persons present "work permits” 1ssued by their sch ol districts.
To obtain such a permit, 3 young perscon generally must be at .=ast 1lb and
attending and achieving satisf&cﬁorily in school. Because the Jork perm.t
statutes generally ellow sOung persons tu work'ohly half time (fqur hours)
on school days, school programs through which pupils are allowed to attend

for the minimum four hours and then engage in regular empluyment are often

- 10
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known as "h/L" pfogiams: four hours of school, followed by four hours of
- vork, each school day.

Early graduation. California law dous not specify the total amount of

course work a stu&énp must compléte to be eligible for high ~chool gradua~

tion, leaving the} determination entirely to lgpal school distr{ct governing

boards (whlch do in fact require differing total amounts of "units" from

one district to another). As s result early graduation.is fundamentally

within the disgfetion of local governing boards, which also may or may not

offer summer sessions or‘allow students to elect extended—day programs, The

passage of Propositlon 13 in Jun., 1978 has lcd Lo reduction or ellmlnatlon A
. of both these options in many of the school districts in which they were

. formerlyxavaildble and has further reduced p0551b111t1es for early graduation
| by cau51ng some schoc& districts to reduce the number of class pericds in

their school days. But at the time of the survey (quember and December, 1978),
.the full effects qf Proposition 13 had not yet been falt, and egrly*gra&hatlop
~was still e° ection. _ ; b Nz
Allowing students to sccumulate credits toward early sra@ua}ion throcgh
_ pascing examinations as -an clternacive to "seat time" has never been popular or
wjdesgread in Califorcia,sat least in part because no_state aiq ic generated by

a student who does not ‘attend classes.

Concurrent enrollment in classes at a college, uﬁiversitv or adult scheol.

Sections hBSOO L8801, h8802 and {6001 of the C&lifornla Education Code pro~ .
vide for an attendance optlon sometimes known as 'Veysey programs, after then-
'Assemblyman Victor Veysey, who authored the Provisions. Such prograbs allow
students in the llth 5} 12th grade to attend "advanced scholastic or vocational”
classes in community colleges after firgt attending at least four hours at‘

their high schools each day. To do sa, students must hav tne perm1551on of

RIC S S
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bcth'tﬁeir high schouls and the commmity coléfges they wish to attend. The

pumber of students an Veysey pzogramP from é;§ one: high school may not ex-
“ceed 15 peréent of tﬂe high school's tctel ~nrollment. " Th credits a student

é&rns by attending coﬁmnnit; collegs in such a arogram are_college'credits,

-

unless by sgreement between the college and the high school the student re-

- s
ceives high school credit foi the college coursewvork.

Education_Code Section %3307 prrmits higﬁ schools to eontract with ~
community colleges for vocétional education cources (presumably to take
advantage of superior facilities Sound aﬁ'so;e communi®y colleges), and high
school students migh perceive these as being "college" courses. The law

L
provides, however, that .aly high s¢hool cr:dit may be given for -them (per-
haps because they vouié not be "edvanced,” as Veysey course must be).

The'law does 1ot expressly permit conzurrent enrollpena.by.high school

- students in any institu-ions of higher education other than comrunity col—.
leges. Thus, a student, interested in attending part-time,‘for instancé, a
wiversity, must not only find é university willing to-accepf him or her
(proﬂably by vaiving some entrahce requirements to do so), but also a.high
schoél admipistrator with a éufficiently ~reative eye to see his or her
legal‘way'clear ¢to pe.mitting the arrangemeni. The fundamental limitation
will aiways be tha* a high schoocl generally receives no state "1 for a .
student who attends less than fsur hours per day.

Sg\fe law specifically provldes (Edueation Code Section hBth(f)) that
voyng perscns 16 or older who cean "give satisfactory proof of regular em-
ployment" (not defined in ‘statute) Qéy attend adult high scheol (usually

ot o conducted in tte evenings) in lieu of regular high school. Such a student

theoretically needs no one's permission to do so. There is no express

statutory authorization for such attendance to te concurrent with enrollment

mc | 12



in regular high school, but the same general practical considerations would
apply 3 explained in the foregring peragraph with regard to concurrent en-
rollment in instututions of higher education other than community celleges.

The Celifornia High School Proficiency Examination (CHSPE). Of the

legitimate ogtiona open to high school students in California, CHSPE is the
most redical alternative to the usual course of study. Anyone who- passes
tﬁe examination receives a Certificate of Proficiency issued by the state,
which is legally‘equivalegt 20 a high school diplems awarded by & local
distrist. Aayone who is at least 16 years old or who is a student in the
;econd semester of tenth érade is eligible to ggig“CHSPE. Studenis.who
paés and obtain parents' permission ' ot necessary for students 18 cr older)
are exempt from further compulsory education requmraments.

‘Technlcally, full-time schooling is compulscry in California only
throuvgh age 16. Between 16 and 18, the law requires only part-time atten-
dance in "continuation" schools or classes. But in fact mosg studenté
fulfill this requirement by attending regular public high schools full-time.
' Despite efforts by some officials to avoid stigmatizing the centinuation
scheools, they tend to be inhabited by students who ave.had sone kind of
trouble in regular high schools. |

CHSéE therefore offers students a legitimate way to leave school early,
without taking ail the courses required for a local diploma. State law stip-
ulateé;that aﬁyone who passes CHSPE is automatically eligiﬁle for adﬁissioq
to one of the two-year public community eolleges. The admissions information
distributed by the University of California also explicitly states that the
Certificate of Proficiency is equivalent to a local high school diploma.

CHSPE is not the same as the tests of minimal competence w:ich, start-

ing in California in June, 1980, & student must pass in order to receive a

13
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local high school diplom&. In California these tests are devised by each
Jocal ~shool district. As of 1978, 16 states in addition to California
were instituting tests of minimal competence as requirements for high
school graduation.g CHSPE, in.contrast, is not reauired. .
Despite its voluntarv nature, and despite the fact that the passing
grade is set so that fewer than half will pass, CHSPE is = real éption:

Since it was first offered in December 1975, about 30,000 individuals have

taken CHSPE each year.

Students' Knowledge and Use of Options: How Many, Wheo, and Why

-t e

The data in Appeg@ix I show 89 percent of students indicated they had
heard of the work experience cption, 96 percent had heard of early gradu-~
ation, only 80 percent were aware of the concurrent enrollment option, and
82 percentthad heard of>CHSPE. However, some students ého nad heard of an
cption were not aware that it was offered at their own schools -~ even though
these four options were in fgct available at all_schools in the sample. Only
83 pércenx of all students knew that work experieﬁce for credit was available
at fhei; owh schoolg, €0 percent knew their own schodls allowed early gradu-
ation, and 68 percent were avare of the concurrent enrollment option at their
own schools.

CHSPE is available to all students in the state who are 16 years old or

* in the second semester of tenth grade. But while more than'féur out of five

students in the sample indicated they had heard of CHSPE, many were misin-
formed about it. On thé first four true/false questions in item 35, the
aumber of students giving correct responses ranged from 65 to T2 percent of
the whole sample. {(The correct responses are: false, false, true, false).
On question 35(e), which asked whether or not "You still need & regular high

school diploma to go to a four-year coilege or university even if you pass

14
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CESPE", -nly 39 percent of the sample correctly labelled the statement false.
This misperception implies that many studeats who want to enter & four-year
college or university directly from high school do not consider CHSPE a use-
ful option for themselves. The gene;al question of why more students do not
take CHSPE will be discussed further below.

Student: often hear sbout an option from more than One source. Tableﬁ“
shows the  ~tuntage of students, among thdse who indicated they knew an op-
tion was available, wnolhad heard about it from various sources. Other
students in the school were th: most frequently cited source of informatiog
about all four options. Counseiors were genera&%{_§he next most common source,

although for CHSPE and work experierce counselors are slightly less impcrtant

than cchool notices, announcements, Or newspapers. Teachers are the next

3

most often cited source of information, followed hy sourcés‘outside the school
and, finally, other school staff.

_Peers are also the primary'soﬁrce of information about Jobs, for students
who had jobs at the time they took the Questiéﬁnaireu Responses to question
9¢ show friends and other students tcgether represent the most important
source of leads. But, not surprising;y, écurces ocoutside of schoql are more
important for finding Jobs than for finding out about alternatives to the
regular course of study in school.

The numbers of students who are’actually using these four options vary
considerably. The mcst.popular oﬁtion is work experience for credit. which
26 percent of the samrle say they have done. Less than 11 percent say they
are planning to graduate early, and only 92 percent indgcate thev have used
the option of concurrent enrcllment. Finally, less than 2 percent have taken

CHSPE, thog;h an additional 8 percent think they will take it in the future.

Of course, some students who have already graduated early, or vho have taken

15



TABLE 1
Percentage* of Students Indicating

They Received Infordiation About an
Option From Esch Scurce

Source of Information

Option

(n=number -
who knew. School _

option was anaouncement, ; Other Students Qutside
available notice, School at of
to them) newspaper Counselor Teacher(s) Staff . School School

—

Work

experience 54 . 53 3 13 T2 22
(n=2916) '

Early ‘ . ~ :

gradustion 37 59 39 15" 81 38
(n=3161) '

Concurrent
enrollment 28 50 31 11 \ 71 - .38
(n=238T) : .

CHSPE |
(n=290k ) 56 48 46 1k 69 40

'* Percentages gdd to more than 100 for each option because students cited more than
-cne source. ' |
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| CHSPE and left high school, would not be included in the sample. The
true proportion of students who use these two early~exit options would
therefore be somewhat laréer than the proportion in this sample of students
vho are still in school. The problem of es’imating the true proportion’ of
students who take CHSPE is discussed in the next section.

Since most students learn sbout these options frcm other stuaents or
from cther sources in éheir own schools, the use of options gay'well be
expected to very from one school ta ahother. And in fact it varies a great
deal. In two schools, for example, there wefe 51 per;ent of the Juniors
and.éeniors sémpled.who had received credit for wqu experience, while in

Lo v

two other'schools there were only 13 or 1L percent. Students who were
planning to graduate é;rly ranged from just under 20 percent of the sanmple
in a couple of schocls down ﬁd less than $ percent in.éeveral other schools,.
including one school where no students were plannirg to graduate égrly.
Similerly, in several schools only & handful of students reported using the
concurrent enrollment oﬁtion, but in one schouol 22 percent did. .

.The only option with an almost uniform rate of use aﬁong.schopls was
CHSPE, for which thg feported rates of use were consistently small. The
actual number of studentsina schoollwho said they had alrgady takén CHSPE
ranged from one to sik, and as a proportion of students sampled the maxi.um
was 3.5 percent. A more detailed discussion of CHSPE is in the next section.

Why do $ome students in a particular schonl decide to use & particular
Sption, while others do‘not, andlwﬁy do the proportions vary from school to
schooi? To shed some 1ight on these questions, a one-time survey such és
i:his can gather information on

-— students' attitudes and experience while in school;

-= counselors' attitudes;

Q 17
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~- permanent ¢ wracteristics of students;

-~ students' stated reasoné for using or not using options.
The‘usefulness of each kind of informastion, and what it revealed abbut the
use of options by students in this sample, may be summarized as follows.

Tndividual stucdents' attitudes and experience while in school are

interesting kinds of informaticn, but unfortunatgly they have no explana-
tory value. For e¢xample, it would be interesting to know whether students
are more or less likely to use the work experience option because they have
received low grades in their courses. The probiem is that students' grades
may go up or down as & result of participation d4m-work experience. So
comparing the grades of those who do and do not participate in work experi-
ence could easily be misieading about whether grades canuse use of this optiocn
_oxr vice versé. In seneral,.since students' attitudes, aspirations, achieve-
ments, and activities might all be affected by their use of work experience
or other optlons, information sbout all these variables collected at only
‘one point in time is'simplyino help in explalning why some students use op-

tions and others do not, or why the proportion varies from school to school.

Counselors’ attitudes are somewhat:mo;e useful a&s possible explanatory

varisbles, though there is some ambiguity here, tco. Most students in the
sample did }eport seeing a counselor at least once a yeaﬁ (questions 50 and
51). In Table 1, counselors were often cited as a source of information
about options. Moreover, opinions of counselors shown in Apnend:x IL are
g?neraily consistent with the finding that more students use work experi-
ence than the other three options. The counselors sey they talk to more
stuﬁénts about work experienceithan ;bout the other options, and they ad-
vise more students to use it. -Counselors also consider work experience

beneficial to larger proportions of students in all the categories listed,

18
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as Table 2 shows.

Unfortunately, the interpretatio;’of these findings is somewhat ambigu-
ous, since it is possible that counselors' opinions and practices are i
result, as well as a cause, of students' decisions. With data collected
gt only one point in time, it is aot possible to measure the true, inde-
pendent effect of counselirng on stuéenps' behavior.

Permasnent characteristics of individual students are attributes like

.‘ race, sex, an@ parents' sociceconomic stazus. These a;e not altered by ﬁﬁat
students do. Therefore, if students of a particular type tend to do some
of the same things, then any causal interpretatipn-has to consider oﬁly
one possible direction of causation. The.problem here is that there are

£

many intervening variables, m?st of which can only be guessed at. «

For instdnce, female students are more likely than maie students to
have obtained.acadeﬁic credit for unpaid work experience. Since this kind
,of work experience sometimes consists of answering school telephones and
performing secretarial work in the school office, a possible explanation
is that femgles are more likely to hold such jobs because either school
administrators or students themselves consider them female-stereotyped
Jobs. This explanation cannot be tested with the survéy data, but the datg

do reveal other indications that females are more connected to schéol and
less eﬁgaged in work outside of school! Eemale students a;e-more likel&
teo bhave heard about options. The? are more likély to be preparing for
college, and to be using the options of early gragduation or concurrent wp
rollment. At the same time, female; on average teke fewer voéational
clasées, end work fewer hours a week in paid Jobs during the school yeer.

Fipally, females are more likely neither to be preparing for college, por

to have had jobs with a regular paycheck during tte school year or -the

1o
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- Barly
Gradu-’

ation
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- Enroll-

ment

CHSPE

TABLE 2

' Percentege* of Counselors Indicating
How Many Students in Each Category
Would Benefit From Each Option

Type of Student

.I

Going to lb-year college
Going to 2-year college
Going to work
Potential drop~out

Going to L-year college
Going to 2-year college
Going to workh |
Poienxial Qrop~out

Going to L-year college
Going to 2-year college
Going to work =

Pqteﬁtial drop-out

Going to h-year colleé%

Going to 2-year college
F .

Going to work
Potential drop-out

# Percentage of those responding.
rounding error.

47%'3. .

Proportion of Students Who Would Benefit

Noune

2

| Y

{OV)

Some

61
33
29
29

¢
/
/

—
—~l v

T9
68

79
Sk

66
T2
80
65

58
Th
75
52

About
Half

11
23
19

8

14

10

1k

Most

26

' V-3

51
59

12
11 -
18

19
17

12
32

Each row adds to 100 percent except due to
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previous summer. On the whole, this pattern suggests that femsles are
more invelved in schoel and males are more oriented toward paid employment.
The larger proportion of females who are neither prepariﬂg for college nor

acquiriag experience in regular jobs are perhaps expecting to become full-

time nomemskers.

These patterns were revealed by a statistical regression snalysis,

Lt

which is fully described in Appendix III. The.analysis tock account of
the fact that the proportions of students of different races,and whose

pa;ents have different levels of educétion and income, vary considerably
among schopls. (The proportion of students who agg‘female does not vary

-foa

much among schools.) The regression analysis therefore measures how

-

knowledge and use of options depend both on the cha;acterist;cs of indi-
vidua;s i; relation to other students in the same schéoi, and on the average
characteristics of students in the school. The compléte results are in
Appendix III. The most important results are as follows.

Tn schools with larger proportions of black or Hispanic stud-nts,
there ié significantly less awareness of options. On averagé, if the per-
centage of black stadents is 10 points higher'in one school than another, .
then 2 to k percent fewer students have heard of any option ir the school
with more blacks. If t;e pércentage of Hispanic students is 10 points
higher in one school than another, then on average between 5 and 10 percent
fewer students in the more Hispanic school are aware of work expgrienee,
concurrent enrollment, or CHSPE.

Howey»r, in schools with larger proportions of blacks or Hispanics,
the use of options among students who know about them is no less ~ uent
then in other schools. In fact, in schools with higher percentages of

black students, students who have heard of CHSPE are significantly more

likely to have taken it or to say that they intend to take it.

— S
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Witgig a school, individual black or Hispanic students are not sic-
nificantly more or less likely then white students to know about option-.
And among students who know about an option, black or Hispanic students
are not significantly moreor less likely to use it than are white students
in the same scheol.

In short, the reéson why black and Hispanic students make less use
of options is thgt they are more likeiy to .be in schoois where the overall
éwareness of options is ;@w.

The only sign that options reinforce "tracking" wivhin - scheol is
that students whose parents have more educatloqaife less likely to parti-
cipate in paid work experxence for credit, and more like.y to use concur-
‘rent enrollment, than are students in the same schoel whose parents hate ‘
less educgtignz This is'consistent witll the generally m;re academic,.
less vocaticnal orientation of students whose parents have higher educa-
tional attainm~its. Compareu to other students iﬁ the same school, they
afe mora'likaly to be preﬁariﬁg for college, take fewer vocational classes,
and spend less time in paid employment.

Knowledée of options does not vary significagtl; with pareénts' educa-
:tion, among students in tte same school. But in schools where more

\ students have highly 2ducated parents, there is significantly less aware-
~
. 'negé of the work experience option. This woula”ténd to further reduce the
_ use of work experience by students whose parents have more education

Finally, there are some'consistent differences ir knowledge and use
of options dependipg on whether or not students come from famiiies where
the father works full time for pay and mother works full timé at home.

- For short, this type of family is labelled "treditional", though this label

~— is apcura e only for middle-class families in industrial societies of the

T 22 9
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. past 150 years or so. Students from this kind of family are significantly
; legs liﬁely to find out abqut several optkons, and to use them if they do
find out, than are other studenté in Fhe same school. Also, in'schools
where more students come from "tradi?}onal" families, there is less awvare-
' ness of options among students in general. It is possible thet "traditional"
- family structure is associated with lack of interest in alternatiéés to the
conventional higﬁ schoolvéurricuium.
<o o summarize, variaéion in knowledge and use of options can be partly
explained by differences in race, class, sex, and life-style. In schools
§ - with larger proportions of black or Hispanic sggggnts, there is less aware-
ness of options»amoné_gtudents in genersl. Within a school, students with
- ﬁigher sbcial atatus, as measured by their parents’ educational attainment,
. are less likely than other students to participate/ih~paid work experiénce.
‘but more likely to use the more academic optirn of concurrent enrollment.
The pettern for females resembles that of high-status students:' more aca-
demically than vocationally oriented. Finelly, doth within a school and ]
between schools, "y raditionel” family structure is negativeiy associéted

with knowledge and use of options.

bute to understanding these choices. Since this survey asked students to
give regsons for decisions they had‘glready méde, the data cannot be'used
to predict which students are more likely to use options. But these after-
the-fact explanations nevertheless do reveal something about what students
think the options mean.

' Except for students who had taken CHSPE or were considering it, students
geve mainly prectical, instrumental reasons for their use of optionms. "In

order to earn money" was the most often stated reason for participating in

- 23
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work expe%ieneé, and "I wanted to take a certain class not offered in my
school" was the mast.freqﬁent reason for éoncurrent enrollment. Future-
oriented reasons were also generally important: getting into college Or
getting a Job gftér hignn scheool weré amortg the two or three most frequently
cited reascons i.r using every option excegt CHSPE.
; Students vho‘had taken CHSPE or were considering it, on the other hand,
,Qi most often said theig reason washjust to find out if they could pass, find
out what CHSPE was like, or obtain the option of leaving high school. In
contrast 1o the ather options, the main appeal of CHSPE is not as a prac-
tical means to achieve some well-defined goali. , -

More than 90 percent of the students surveyed had neither taken CHSPE
nor made %ﬁe decision to teke it. Among this large majority, the most im-
portant reasons was 'l went a regular high school dipl;ma." Questions 43b
and 43c probed the reassons why students wanted to stay. in high school and

L

graduate- with regula:‘giplomas. Agein, the most important reasons were
practical,x;nstrumental, and fﬁtufe—priented: "I need a diploma to go to
college." fI need a diploma to;get algood job.¥ "I wani to be prepared
to compete in the éutside world." These students have obviously internal-
ized the norm that everyo;e should finish high'school.

These students, who have already persisted.in school long enougﬁ to
- become juniors and seniors, are committed to finishing high school. Most
axpect to attend'postsecondary school at least part time the yéar after they
finish high school, and eventually to acquire a bachelor's degree at least
(questions 45, L7). Although 78 percent say they have had jobs where they
received regular paychecks, fewer thun 19 percent of those who had had such

jobs said the work was like what they wanted to do for a career {questions

6 and Td). Evidently, high school for these students is thé main avenue

. | A 24
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to future career goals. Those among them who use the.dptions of work ex-
perience, eagiy graduation, or concurrent enrollment indicate reasons which
are consistent with these goals.

-
In 'short, students see three of the four options as consistent with,

—

and sometimes as short-cuts towérd, the same career goels they think they

_need a regular high school diploma to-achieve. The exceprion is CHSPE.

Vi

The next section presents additional data, from the survey and ovher sources,

which help explain what is odd about CHSFE.

CHSPE: An Option for Whom? -

- e

CHSPE is a more radical -alternative than the otuer three discussed here;
because it prov1des a legitimate way to by-pass local requlrements for a

diploma. If, ‘as the Carnegie Council clazmed, "High school is an alienating

&

experience for many young people; lxke a prison -- albeit with open doors -

w10

for some, then CHSPE is such e door. But it is s domr that opens most

easily for students who are least likéi& to want to use it. TFor istudents

“

who experience -high school as alienating eand ﬁrison-like, the open door of

'CHSE® is a cruel illusion: o seeming opportunity they often cannot really =

. o
use.

Focr its discussion of educatiocnael and economic pelicies toward young
peopie; the Carnegie‘Council divided youth into five categories, base§ on
a“élassification by Martin Trow. A young person may be classified es ad-
vantaged, financially disedvantaged, socially deprived; personally deprived,
or an "opt-out'. Advantaged youth are likely to finish bigh school. So are
the financially disadvantaged, but with some financial hardshigs to their

families. Young people in the last th+ee categories are not likely to finish

high scl.ol, because of social circum: :ances, personal disabilities, or

25
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philosophical Qrientétion._ About 6 percent of the population aged 16 te 21
are classified ss optouﬁs, 3 percent as personally deprived, 18 percent
socially deprived, 20 percent financially disadvantaged, aﬁd 53 percent
advantaged. The financially disadvantaged and socially deprived t;éether
comprise 33 percent gf-white vouth, but among both blacks and Eispenics
61 perrent of all young people are finanecially disadvantaged or sociaily
deprived.ll N
Table 2 shcws that high school counselors think potential drop-outs
are likely to bepefit from CHSPE. Presumably the reascn is that a Certifi-
cate of Proficiercy at least ééprééents an bonorable discherge, and
therefqre avoids the gp;gmg of Just quifting. Péss;ng CHSPE allows
students to lsave high school early without_ﬁeing labelled as failures.
Moét actual &fopouts, howevér, dqhnot in fact take the CHSPE. In
both 19T76-T7 and 1977-78, the total rgported enrollment in grade 12 in
regular public high Schools (not including continuation schools) in

California was about 280,000. 1If there were siightly more Junioré than

seniors, then the combined enrollment in grad. 11 and 12 would have been

about 600,000. Since most jJuniors and segiors - = ant 1T years ald
(see Appeﬁdix I, questions 2 and 3), the pumh~ an i 17 yeargélds
enrolled in regular public high schools in Cal.. ..:a would also have been

abeut 600,000. -Adding privaﬁe schools and public continuatio: schools
would give a total of éométhing like 650,000 ﬁtudents in this age group.
If the rat}o'of school dropouts té studenﬁs among 16 and 1T yesar olds in
Culifornia was the same as in the country as a wvhole -- ab~ut one to
eleven, according to the conservative egtimate obtained from houséhold
surveysl2 -~ then the number of California 16 and.lT year-olds- who were .

drop-outs would have been approximetely 60,000. * But, on a short question-
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pnaire given to CHSPE-takers Just before the examination, the number of CHSPE~

takers who indicated they were not attendlng school was,onlv 5,246 in 1976-T7T

-and 5,186 in lQTTnTB ~- and some’of these were older than 17. Evidently

less than 10 percent ¢ the 16 and 17 year-old dropouts teke CHSPE after
Jthey have left school

v+, is not possible to count the number of potential dropouts who take
CHSPE, bgcause @here is no way to know for certain that somepne is going_to

drop out before he{or she actually does it. However, some ¥pdirect inferen-

ces can be made about CHSPE—takers who were st1ll students.. In 1976~TT thgre

were 19,709 CHSPE-takers who 1nd1cated they were students at. the time they

T e

took the test, and in 1977-78 there were 18, 26h About 80 percent of these
were in regnlar public high schools, another 16 or 17 percent were in public

t
continvation schogls. and the remaining 3 or 4 percent were in private

*

schools. Since the particular school was reported on the student's CHSPE
registration, it is possible to compute the progz;tion of eligible students
in 'each school uhﬁ'took CHSPE each yesr.

. Comparing this proportion with the known characteristics of the sechool |

" reveals that the CHSPE-taking rate is consistently and-substantially lower

in schocls where larger proportions .of students are black or Hispanic. This

negative association between the ﬂ?%PE-taking rate and the proportion of
& £

students who are black or Hispanlc is obsérved even in.a regressxon analysis

which "holds coggzant" other school char&cterlstics, 'including mean’ ‘achieve-
) ;-

ment test scores, proport1on receiving AFDC, expenditure per pupil in the

district, unemployment rate in the county, and region of the state in which
the school is located. ///f
The finding that proportionately fewer students'take Cﬂg;E 4n schools

v th higher percentages of blacks or Hispanics is exactly the opposite of

7 :
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what might be ?mPected on the basis of the Carnegie typology descriﬁed
above If blacks and Hisgggics are more likely to drop out-of high school,
due to financiel dissdvantage or social depfivation, and if CHSPE is
supposed to be for potential dropoutsifthen the CHSPE-taking -rate should
be higher in scheols with larger ﬁ;opbrtions of b.zcks and Hispanics. It
was exacfly this expectation that prompted some civil rights groups to.
oppose enactment of the law that created CHSPE: th;y wanted minority |
tudents to obtain regular high school diplomas, not just honorable dis-
charges.l3 Why has the result been contrary to what was expected?

One evident resson is that blacks and Hispanivs who do take CHSPE
ere less likely then whites to pass. CHSPE-takers who have identified
themselves as otlack on.the pre-examination questionnaire have passed about
lSLtO'QS percent of the time (there is some variation between ﬁest dates).
The passing rate for Hispanics has been about 25 to 35 percent, and those

who have identified themselves as white have passed hd to 50 percent of

¢ +

Being black or Hispanib 1s associated with worse performance on CHSPE
even in regression analyses where other characteristics of test-takers are

"peld constant”. These other characteristics, on vhich data were obtained

.

from the pre-vxamination questionnaire ér the CHSPE‘?egistration form, include

8ex, educational attainment of the head of the test-taker's household,

ﬁhether & language oqhgr than English is spoken at home, and what grades

the test-takers said they usually received in several school subjects. These
other varisbles teni-to be associatéd with performance on CHSPE in the direc-
tions one would expect: Individuals from households where the head has more
educgtion tend to de bétter, énd those from households whgre a language other

thaﬂ English is spoken tend to do worse. CHSPE-takers who say they received

28



s§od grades in school subjects tend to do well on CHSPE. In other words,
a person.is more likely to pass CHSPE if he or. she comes from an English-
speaking household with a well-educated head, and if he or she has done

e well in school. Bu£ these other chafacteristics do not appear to account
for ali of the association between CHSPE performance and race. Even takiﬁs,
these oth$? cbaracteristics into account, it appears that & person is more
likely.to pass CHSPE if he or sﬁe is not inCk or Hisranic.

In sum, CHSPE is strange because it is seen as most pseful for poten-
+ial Aropouts, but socially disadvantgged‘groups which tend to have high
dropout rates also have a relapively hard time‘giggiug CHSPE. Conversely,
students from.middle—c_f_l.ass, English-speaking homes, ‘and who  get good grades

. ih‘school, have a_relatively better chance of passing CHSPE -- but these -
students are usually planning to go to Llege; and, as reported in the
previous section, cc?legg-bound students do not éee CHSPE as a useful op-
tion for themselves. So tge very students who woﬁldrmostlike'to have what

7 CHSPﬁ is supposed te pfovide -;the option of an honorable discharge from a

high schcol which they experience as alienating and prison-like -- are

likely to be the-least prepared to use it.

Coneclusion

Y The main limitation of CHSPE and the other options is that they do
nothing to increasé-the total number of Jobs available'in the economy as a
whole. This is a serious limitation because it implies that if some indi-
viduals are able to obtain Jobs as & result of participating in these pro-
grams, then an approximately equai npumber of other individuals will

consequently become unable to find Jobs. Such an outcome may be considered
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desirable if the individuals who are enabled't6 find Jobs are considered more
deserving -- because they have personal dissbilities or are members of op-
pressed groups —-- than the individuals who become uneﬁpl&yed:lk But it is
difficult to identify the people who are displaced, because such displacement
occurs as the end result of a complicated chain of effects ﬁhat rami £y
through the jJob market. It would be perhaps even more difficult to achieve
a politiecal consensus about which groups should be favored and which groups
should bear the cost.. For these reasons,‘the.zéro-sum.natﬁ}e of educational
reforms is often ignored or swept wider the rug.

If creating options causes larger proportiensof young peaple to stay in
school and recejve diplomas, or at least to épt&in Certificates of Proficien;y
before they drop,out; then are these reforms t9 be considered successful? ‘
Thg Cérnegig Céuncil would say so,'because of éresumed gains in social cohe-
sion.ls. But' students themselves, according to the survey reéorted here, take
a more hard-headed attitude toward these optigns, as they do about high
school itself. Although the'quéstion was not asked, it is difficuit to
imagine a majbriyy of these pragmatic'young pecple voting for a poliey which
increased the numbe; of high schoéol graduates but not the number of jobs --
so that more graduates found themselves unempioyed! -

Designing programs to increase the total number of jobs is not simple.
Even programs like CETA,Awhich_arefcailea Job ereation, run up against the
fact that reducing thé uﬁemployment rate below some péint causes inflation

to accelerace. Therefore Jjobs created through direct public employment or

subsidized private employment may be offset by jobs destroyed through anti-

«Tr

" inflationary policies.1

.

Nevertheless, if carefullr targeted, employment and training programs

.ay reduce both infletion and inemployment. One ares that appears promising

.9 23()




-

in the lQBbs‘is,energy conservation and production. If young peorle could
be put to work making or insﬁalling devicgs to conserve energ& or ta pro-
duce energy from renewvahle sodrces,‘the anti-inflationary effects would be
immeéigte, and such work might also prepare them for employment in an ares
where increasing pumbers of trained people will be needed. Describing such
a program in detail is beyond the scape of this study. It is mentioned here
in closing, to illustrate that creating some aew options may be useful to

young people in the aggregate, though not all new options are.
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valid n = 3531

NR = No Response
NA = Not Applicable

FIRST, WE WOULD LIKE TG ASK YOU S

IN HIGH SCHOOL.

7 oapeENOIXTI 0

HIGR SCHOOL srunsé&s SURVEY
RESPONSE FREQUENCIES (WEIGHTED)

sgC. T.D. 4

INSTRUCTIONS FOR COMPLETING THE QUESTIONNAIRE

Put an "X" in the box next to the statement
that best answers the question.

~ FOR EXAMPLE:
1. Are you: 1 Female

2 [} Mate

“In all cases you will "X" enly one box for
each question unless the question iteelf con-

Please follow the SKIP instructions carefully.

taing the instructiom, "CHECK ALL-THAT APPLY."

1. Are you: 1[ | female 1787

——naw T
7-8/01
8

OME QUEST;IONSl ABOUT YOURSELF AND. YOUR EXPERIENCES

4 D In the 12th grade

NR

10/
2] male 1741 |
NR 3 ( '
2. How old are you now? ' 14 yrs. 1 18 yrs. ' 286 o
, 157" 5 19 9 12-12/
— years old. 16 " 1478 21 2
17 " 1674 NR 30
3. What grade are you in now? ' N
ID Lith grade, lst semester 1753 ' 15
2] 11th grade, 2nd semester 147 Z
- 3] yl2th grade, lst semester ~ 1336 '
4[] 12th grade, 2nd semester 75. )
SD Other ('speciffr)
4. When did you first come to this high school? '
1 [:l In the 9th grade 1671
2[C] In the 10ch grade 151¢ : < L7
3] In the 1lth grade 259 -
77
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5. How active have you been in each of the following school activities since yvou've
been in high school" (CHECK .ONE BOX FOR EACH ACTIVITY) :

f .
Participated: Participated:

Did rot = somewhat very , »
NR = 47 * garticipate active active ~7
2 3 .
o . . 29_&4‘ _ 8 1
a) School newspaper or yearbook ....... 15/
b) Student government or school 283 44 204 . ‘
‘dﬂ'or‘y group 0.‘..‘...."...'...... ) 16/
c) Interscholastic sports br school 1 9 '
t CLEME coccacocrcvdacossoscscsccssassscsnsnce ﬁ ﬁ ﬁ 1?/
d) Cheerleading or Rally Committee 3 A .
or Drill Team «eo.cuccvaeccncaionins ﬁ o ﬁ ! 18/
, 27 a :
e) School plays or musicals ........... [9_%_ ?ﬁ ?_Bj 18/
5 £) Honor Society or Califeornia 2 ' |
' Scholastic Federation ...cecevececss 6& ﬁ 20/
g) Ethnic organizations such as Black 3127 224 134 .
Students Union or La Raza ...¢cc0.0e. D - D 21/
h) Service clubs such as Key Club or XAVA 193 120 ,
. American Field Servicq cececeesacnen O ] ] e/
1) Model U.N. or Junior Statesmen or 3322 100 - ﬁ -
Girls' or Boys' State .c.ceccecceces D 1 23/
: : - 3339 1 : " 35
3) Debating or Foremsics Uniom ........ D ' D 24/
. k) Outdoor clubs such as Hiking or 2691 490 3[(5:» .
Ski Club ...c.ceenen teesrvsasacences D 25/
' 3211 1 5 7 28
1) Sciei:e or math or computer clubs .. [ | /
« m) GyUéy (Wgy7/ Future Farmers of
o America or Fubure Business Leaders Eﬁ : 69]
' of America y O 27/
_ 28/
.y Other | 70 145 28,
30/

35




6. Bave you ever had a job outside your home where you got a paycheck on a regular

basis? |
1] Yes ' " 2[Jwo (SKIP TO PAGE 4) g = 42 31/
2744 | 745

&

7. IF YES: THave you ever had a job where: (CHECX "YES" OR ”NO"'FQE EACH)

NA = 787 Yes No
\ NR = 21 ' . | 1 2 :
) you enjoyed the WOTK eececceces Ceeesesnancs Ceeesreecseanas [p377 (1346 32/
b) you had a chance to move up to & better positiom ....c.c.. [:h207 E:DSIG l'33/ |
c) you got training in a new Skill .....eeecceeees ceeveensens [R057 [} 665 24/

« 4t was like the work you want to do for your career ...... 511 [:] (SXIP TO
) - — 2212QUESTION 8)
! | - 35/

’

e) IF YES: What was the-job that was like the work you want to do for your career?

: 36-38/
. 8a. This past summer, did you have a job where you got & paycheck oh a regular basis?

1] Yes 1999 2 [] No (SKIP TO QUESTION 8) NA = 787
= - " 693 NR= 52 3/

8b. JIF YES: About how many hours per week did you usually work? median = 30
l . (number of hours)

No. of hours Respohses No. of hours Responses -No. of hours Responses
1 1 21 9 41 )
2 5 22 12 42 11
3 16 23 24 43 14
4 20 24 34 44 .9
5 23 25 105 45 41
6 18 ‘ 26 11. 46 _ 3
7 22 27 9 47 1
8 67 ' 28 - 5 . 48 38
9 24 ‘ - 29 4 49 )

10 39 30 199 50 24
1 3 3 3 52 3
12 23 32 - 45 53 1
13 8 33 10 54 3
14 11 34 10 55 5
15 42 35 102 56 3
16 28 : 36 2 58 4
17 1A 37 - 4 60 6
}g Eg 38 . Bg 61 or more 26
9

NR 32

20 204 40 473 NA 1532

ERIC . 36



o ' $0-41/
9a. Do you have a job now where you get a paycheck on 8 Tegular basis?
1] Yes \ | 2 [ ] No (SKIP T0O PAGE 4) IR = 77
- % 1623 1044 ~ NA = 787 2/

9b. IF YES: About how many hours per week do you usually wvork? =
. (nunber of hours)

——— o . T -

Né. of hours Responses No. of hours. Responses ‘No. of hours Responses
B 5 21 18 42 3
2 19 . - 22 26 ‘ 44 2
3 28 23 - 44 : 45 6
4 26 : 24 63 . 46 3
5 - 25 .25 109 47 1
6 17 26 15 . 48 2
7 14 , 27 . N 49 ]
8 41 28 52 50 3
9 16 29 13 _ 52 )
10 84 30 nr- 55 1
11 11 K] 3 56 ]
12 57 7 32 23 61 or more 2
13 33 33 17
14 24 34 14 NR 37
) ' 117 ' 35 , 43 : : .
16 ' 72 36 12 NA 1908
17 19 37 5
18 ) 38 12
19 15 39 2
20 251 40 45
9c. How did‘you find the job you now have? (CHECK ALL THAT AFPLY) NA = 3908 43-44/
45/ ©1[] Parents or other relatives' 523
46/ 02 [___l Friends outside of school 420
€7/ 03[ ] Students at school 341
€8/ 04 ] Counselor, teacher(s), other school staff 159
- 48/ 05 D Classes or special programs at school 101 .
S0/ os[] Special programs outside of school (¥Yc, SPEDY) 49
51/ 07| | Ewployment agencies or offices 47
52/- 08 D Help wanted signs or advertisements 214
53/ 09 [ ] something different (PLEASE DESCRIBE: "Applied" 236 : _ )
5¢/ Other 36
55/
,5377

ERIC

Full Tt Provided by ERIC.
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. gome schools have programs where students can get high school credit for VOLUNTEER
WORK, OUTSIDE WORK EXPERIENCE (OWE), INSIDE WORK EXPERIENCE (IWE), WORK STUDY,

TUTORING.

T

10. Have vou heard about these kinds of programs?

1 Yes | 2 [} No (SKIP TO PAGE €) e,
3138 . 339 b NR = 54 ‘
11. IP YZ5: Does your school have this kind of program for students? - §2,
1 D i‘es . | 2 D No _,.— 3 D 1 don't know
2916 9 206
‘ NA = 393 ‘
NR = 7

-

did have this program, would you wsntl
to participate? ‘

> 1 [ Yes 2] wo
127 70
(SKIF TO PAGE €)

‘ 12. IF N0 03 JON'T KNOW: 1If your ‘school ‘
|

S8/
R =18

P ’ ' '

L .

* A . . i
13. T ¥T7: Where did you learn about programs where students get school credits

- -

for working? '{TEICK ALL THAT APFLY
58/ 1 : School announcement, notice, school newspaper 1685
20 % —_ Counselor ', L a 1559
81/ 3 D }'éacher(s) ' T 993
. 280 A :.Other school scarff (principal, dean, etc -.) 379
28, 5 : scudents at school 2096
Y, 6 Ij Ou‘t—side of school (parents, friends, TV, local newspaper) §30
657 71 Scme other way (How? ' ) 12
_6es '
67/ J

68-8(




RS ' | _ SRC I.D. # __ __ _
| a-a

' ' . -5~ . 7-8/02 -
9

[

10/ -

14. Have you ever gotten school credit for working in one of .theoe programs?
4
1] Yes 2 M NA = 615
- 925 1976] NR = 15
15. [F . :: Why have you not been in_ this kind. of program"
11/ (CEEZK ALL THAT APPLY)
| R 12/ 01 '__[ I don't want a job right now. 40%
- . T | '73/ 02 I don't know enough about the program. ' 410
“ '14/ 03 LJ 1 am ‘not old enough for the program. _ 47
15/ 04, l I don't meet theé requiremen:s of the program. 166 AN
. 16/ 05 [__ I couldn't find the right: kind of job.: 282
" o 177 06 ! There aren’t enough ooenings in the program. 278
| y 18/ 07 [: I don't have enough time in my school schedule. 901
19/ 08 '___i None of my friends are doing it. | 53 ,
2d/ 09 t_:g My counselor or teacher(s) didn't think I should 23
| 21/ 10 l_l My parents jon't want me to work right now. 144
22/ 111 |1 don't have transportation. 322 %
23/ 12 [, Other (What? Already have a job. ) 59
'524/ Other (32 D0 FASE &) 217
o © 16, IF IEZ: *pid vou get paid’ for. your work when you got school credit for working?
| g ¥es oo ' 200% 508 - W= 260‘; 2/
]gb'/ what were your reasoms for deciding to do this? ~TEETE SIL TEAT AFFIY)
27/ . O; 5 It might help me get a job afrer hizh school. 437
28/ 02 |:___£ It might help me get into college. ‘ 204’
.29/ 03 t_:_l 1 thought T would like it metter than regular classes. 33
30/ 04 l—_£ I wanted to find out what it's like to have a job 255
31/ 05 [;__l In ord.er to ¢arn -0ne <. 561
32/ 06 E My parents thought it would be a zood idea for me. 185
‘ « 33/ 07 L | H*{v counselor or teacherts) thought it would be a good idea for me J27
~ 34/ 08 i | My friends are doing it. o | 135
'35/’ ) 09 !—_1 So that I could work more tham & hours a day or 24 hou's & week. 173 _
) 36/ 10 i_j Other (Whac? _ To get the crech ts. ' . ) 95
B 3?/, Other | 60
Q . . - -
wee -, © 39
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Some schools allow students to GRADUATE EARLY by taking extra classes or going to
summer school.

18. Have you heard about graduliting early?

1 ] ves 2| No (SKIP ™0 PAGT §) | - 38/
3377 . ' 13 NR = 41
19. IF YES: Does your school allow students to graduate early? ' 39/
1{7 Yes . xﬁ : ]?8 2 _|Ne 3] 1 don't know
3161 27 l 179

20. IF NO OR DON'T KNOW: If your school
did have early graduation, would
you want to pavticipate?

— . .
1 jYes 90 2|_:Nol08

\R = g (SKIP TO PAGE 8) 40/

-

21. IF YES: Where did you learn about graduating early? (CHECX ALL THAT AFPLY)

41/ 1 D School' announcenent, noticé.,. sé:hool newspaper’ _‘ 1173 .
42/ 2 [] Counselors | ‘ - 1866
#3/- 3[ ] Teachers ' C 1246
494/ & D Other school s:af‘f (principal, dean, etc.) 464
45/ 5[] students at:' school’ o | | 2556

6/ 6 DOutside of school (parents, friends, TV, local newspaper; 1206

47/ 7[] Some other way (How?,_ ) 5
48/
48/




22.

24.

Are you plamning to graduate early?
_ : NA = 370
1 yes 2 [ %o . MR =" 8
kYA s 2782} ;
‘ \
23. IF §O: Why are you not graduating early? (CHECK ALL THAT
APPLY). | |
51/ 1[ 1 didn't think about it soon cnough. 529
52/ 2[C] 1 didn't want to take extra classes during - 74
the year or go to summer school. '
53/ 3[] 1 vant to graduate with my class. 2017
54/ 4[] None of my friends are graduating early. . 536
5§58/ -5 r__] I want tc take more. uc}ginged classes here. =944
56/ o[ ] My counselor or teacher(s) éidn't think I should.163
> 57/ 7 [} My parents don't want me to graduate early. 637
58/ 8| ] Other (What? )468
59/ _ (GO TO PAGE 8)
60/
+ . - - .
IF YES: Why did you decide to graduate early? (CHECK ALL THAT APPLY)
81/ 1{ ] 1 want to go to work as soon as I can. 210
82/ 2] I want to go to college as scoa as I can. . 215
63/ 3 D I'm not learning enough in high school., 79
64/ 4 L__l High school jus¢ isn't much fun. 132
65/.5 ] My counselor or ceacher (s) Lhought ic would be a good idea. 34
66/ 6 \___] My parents thought it would be a good idea. 69
87/ 7 D My friends are doing it. _ 25
68/ 8 (] other (Whe:? : ' y 3
69/
70/

S0/

71-80,



SRC I.D. #

b [ ] . . e cpENgs GANSEe GIENNE CURES
-

. : . -8~ o (1-¢)
7-8/03
8/

: Some schools allow students to take classes at a JUNIOR COLLEGE: UNIVERSITY OR ADULT
© ' NIGHT SCHOOL while they.are still attending high schoel.

25. HRave you'heard that students cén do this?

1 [ Yes - - 21 No (SKIP TO PAGE 10 1/
2835 663 NR = 34
26. IF JES: Does your school allow students to do this? 1/
.1[] Yes - :‘;g : 6957.’ : 2{_INo "~ 3] 1 don't know
2387 22 l - 420

27. IF NO'UR DON'T KNOW: 1f your

. . school did allow this, would you

; ) want to do it? |

* : 1 Yes 218 2 . No 20V 12/
: | ANR = 25 ' (SKIP TO PAGE 10) S

L

!
28. IF YES: fWhere did you learn about this? (CHEC{ ALL' THAT AFPLY)

13/ 1 [] school announcement, notice, school newspaper | 660
1¢/ 2 [] counselor R 1204 *
15/ 3 | Telche'r(s) ' 742
16/ 4 D Other school staff (principal, dean, etc.) 255
17/ SD Students at school , | 170'2 :
18/ . 6 D Outside of school (parents, friends, TV, local newspaper) 905
19/ 7 D Some other way (How? College representative or catalog ) 26
20/ . Other g
21/
- '’

12




< . [}

d 29. Have you ever taken a class at a junior college, university or adult school?
. NA = 1144 22/
1 [] Yes 2-D No R 9
326 : 2'0521 ' .
-
30. IF NO: What, are your reasons for not doing this?
N : (CHECK ALL THAT APPLY) .
. - : . 23/ 01 D I am not interested in taking claases 583
tomevhere else.
24/ 02 ]
- 1 don t know enough about this progrm. 633
85/ 03 D I don't meet the requirements. 213
.26/ 04 D There aren't enough openings. 54
27/ 05 D I don't have time. 1075
28([ 06 D None of my friemtis are doing this. 119
28/ 07 D I can get the courses I want at my high 763
school. 49
30/
08 [ | My counselor or teacher(s) didn t think I should/
81/ o9 D My parents didn't tlilnk it was a gocd {dea. 82
52/ mDmfﬂ: (What?__ Mo transportation ) 50
53/ Other (GO TO PAGE 10) - 57 -
3¢/ i - '
{ ' :
31. ‘IFT YES: What were your reasoms for taking those classes? (CHECK ALL THAT APPLY)
35/ 01 [ ] It might help wme get a job after high school. 78
36/ 02 D It might help me get in.o college. ' 110
37/ 03 D I thought I would like it better than regular classes. 69
38/ 04 D I wanted to take a certain class not offered in my school. 181
39/ 05 [ ] My counselor or teacher(s) thought it would be a gopod idea for me. 72
40/ 06 D My parents thought it would be a good idea for me. 82 '
41/ 07 {_] My friends are doing this. 33
42/ 08 D { need the credits to graduate. N
43/ 09 []Aotid/ (what?_Help improve high school achievement ) 4
4¢/ Other 33
85/
Qo ,
ERIC’ - 43
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NOW WE WOULD LIKE TO ASK YOU SOME QUESTIONS ABOUT THE CALIFORNIA HIGH SCHQOL PROFI-
CIENCY EXAM (CHSPE). :

This exam is offered three times a year to students who want a éertificate of Pro-
ficiency, which is legally equivalent to a regular nigh school diploma.

32. Before today, had you ever heard about the California High School Proficiency
Exam (CHSPE)?

g6/

1] Yes 2 [} No (SKIP TO PAGE 14)
2904 | 615 NR = 12
33. JF YES: How did you hear about CHSPE? (CHECK AEL.THAT APPLY)
47/ 1.[:] School announcement, notice, school newsgggef 1633
48/ 2 [] Counmselor 1402
49/ '3[ Teacher(s) 1325
. S0/ 4[:] Other school staff (principal, dean, etc.) 406
51/ 5[] Students at school 2010
52/ 6[:] Outside of school (parents, friends, TV, local newspaper) 1160
853/ 7 D Some other way (How? ) 13
54/ | '
174 . .
34, How many other students do you know who have taken CHSPE? median = 2
o 0 624 4 199 8 27 12 24 ' (# of students)
1T 364 5. 231 9 15 13 2 - ’ 56/
2 38 6 5 10 120 14 3 £
3 3N 7 34 1 5 15 or more 165
35. From what you have heard about CHSPF, please tell us if you think the following
statements are true or false. <.
NA = 627 . Tr;e Faése
NR '
56 a) Every high' school senior must take CHSPE in order to graduate ... [ 1312 (2526 57/
75 b) You must take CHSPE if you want to go to college erieeeneneesees 083 J2346 58/
73 c) If you pass CHSPE you can leave higa school at age 16, with _ .
parents’ permiSSION .....cceeeceioeacns cereeenaan o eeeeenaeess L2078 353 59/
122 d) 1f you pass CHSPE, you still need a regular high school diploma .
to go to 8 community cOllege ...ccecrrneaercrrrrornernernrrnners E:h71 L2311 6¢/
170 e) You still need a regular high school diploma to go to a four-year

college or university even if you pass CHSPE ..cceececccrercecner. [:h34§:]1389 81/

14




37.

‘14(

) ‘38.1

-1l-

"\
Have you taken CHSPE? .
1 ] Yea (SKIP TO PAGE 13) 2™ 1 No NA = 627
68 L 2824 NR = 12°

IF ¥O: The following is a list of reasous sone people have given for not \’:ak-
ing CiSPE. Please indicate whether or not each of the following is one of you
reasons for not :akins CHSPE. (CHECK "YES" OR "NO" FOR EACH REASON)

NA =707 . - Yes No
NR = 27 - . 1 2

a) I heard the exam 18 €00 hard ..cceeieioeoiecrranriocnaacacnccccces P
‘ 245

b) Th‘ SIO f“ i‘ fﬁO WCh oooooooo.oo-on-otoooaoooooaooono-.oo.aoooo

c) I don't have any way to get to the place where | :ha. test is siven. .

Dﬁ[:ﬁiéaj

d) 1 conldn t find out epcugh information about the test
e) My counselor or tucher(s).- didn t think it was a good ides for me ﬁ 206
£) parents didn't think it was 8 good ides for D c.cvccccecccvens 25&'
8) ;allmg CHSPE won't help me get & good job ..6& 21&
h) Passing CHSPE won't help me get into college ..oceeecne ceecaccssas ?f] ‘19&
1) I want tc p— duate with my ¢lass ......... .Eh 19&
§) None of my sriends sre taking it .....ccccoeeceen ceeesnn ceennesans QEJ %ﬁ
k) There are more, Ehings that I want to learn in high school SE ZZE
1) I want a regular high school diploma «v.veovee cecesssstces ceeate 1 9 ?fj
o 22].&. 5
m) Afhle’ (what?___ " E.tra-curricular concerns ﬁ
Other . | Y
Do you think you will take CHSPE in the Future?
1] Yes | 2 [ Undecided 3] No (SXIP TO PAGE 14}
276 1003’ T 153
NA = 707
NR = 11

45

24E] A’
%5

62/

83/
8¢/
65/
66/ -
67/
58/
69/
' 20/
71/
72/
23/
74/

75/
76/
77/

78/

79-80/



sm :.n. ' b

. T
. . -12... ?"8/04
. 8/
39. If you have not already taken 1:, why might you dr.cide to take CHSPE? (CHECK
. "YES® OR "NO™ FOR E4CH REASON)
NA = 2252 Yes
NR= 39

L+

SO
TROBOSO o7

a) My counselor or teacher thinks it would be a good idea for me ....

b
=S

t . 4‘
b) My parents think it would be a good {dea for me .......... vieseaas E?ﬁ
c) Scme of my friends ar§ taking it .......;.................,.......

d) To leave high school eariy and go to work ........Q,.;............

e
n

e) To leave high school early and go to college .....,....;......;...

£) To leave high school early and enter the military ............ eeee [ 14;3 18
) e~ 4 b

g) To leave high school early and travel ..... ...c.coeeenens ..........}%] MR
Iy 940

h) To leave high lcﬁool early and look around while I decide what I
w‘nt :o do EEEEEEENEENRNEEE NI I N B R SR R BRI R ® 6 06 000 00 0 060 0= e ¢ 0 &0 60 *

-
“ .

1‘) To .“'if Icculd P"' CBSPE .......O...O..;.....'......0..;%...

~
o >

J) To ‘ee “h.t cnsPE 1‘ like 0 06 060600 080 %Ol 00 gt o0 soa0e o000 g0 e a0 e et oo

L]
.

k) So I can leave high school early if I want o c.cccvicaniccrcccans

1) I'm not sure I'11l have enough credits to graduate with my class ..

)

@mmmmﬁmm
(BB RIIBIMIIED

w) I don't like high school and want to leave e8T1Y .eiieacneancaccann a2
n) Most of my friends are already out of high school ...c....ciceueee 23
: 1
o) ‘My boyfriend is out of high school ........ccciveeenenn Cecieennane ' Y
- ' : : . 167 1073

p) Something else (Please describe: g 22 .
" - O O =

| | 26

‘ - _ " 27

| 26

SKIP TO PAGE 14
¢

16




ANSWER THESE QUESTIONS ONLY IF YOU TOOK CHSPE.

40. Why did you take CHSPE? (CHECK "YES" OR "NO" FOR EACH REASON)
‘ )
NA = 3463 Yes Mo
NR= "~ 3 .
s) My c:ounulor or teacher thought it would be a good idea for meﬂ... D 27 D 38 &8/
b) My parents thought it would be a good idea for me ..... Ox ON 36/
¢) Some of my friends are taking it .....c.ceecseceererinrearenteree [Jes []s03/
d) To lesve high school early and go to work . D 30 (] 3532/
e) To leave high school esrly and g0 to COllege ...ceorreusesusereces s O 39 33/
f) To leave high nchool early and enter the military ................ D 4 D 61 3¢/
g) To leave high school early and travel ...... e ereeaaneaas [ 114 f_:] 51 35/
h) To leave high school” early and look around while I decide what I : '
WEME £O A0 ovonsvaceasosnesasesosasasasccansns P Ceerrrensaene 319 [ 4636/
{) To see if.I could pass CHSPE ..... eeennaenes e eeeeaaen e 181 OJ2as?/
§) To see what CHSPE was like ...i..ceceecavereres Creereeacesarnannns 36 ] 2038/
L) So I can leave high school if T WaRT O ..cecesererenarecrnrrrnes .36 O 2938/
1) I wasn't sure I'd have enough credits to gret &8 regular high school '
GEplOMa seoerervronsnanes cererennen veeeeneaanas Ceeseeesanteanannns 7 [Dasd0/
@) 1 don't like high school and wanted to leave early ............... ¢ @ ¢1/
n) Most of my friends -sre already out of high school .........eeec-er 114 [)s192/
o) My boyfriend is already out of high STROAL »evrevnornessrenanssses J12 T)s348/
p) Something e{se (Please describe: ' : 7 '
O O g
] 45/
41. When dit:‘l you take CHSPE? (CHE'CK A.‘:.’: THAT AFFLY) » 46/
g7/ 1 D November 1978 42 50/ 4 D November 1977 4
g8/ 2 [1June 1978 9 51/ 51 June 1947 i
g9/ 3 March 1978 4 52/ 6 [ ] March 1977 10
53/ 1 [] Before March 1977 1
42. Did you pass the exam? ' _
ID Yes : 2 D I don't know 3 D No 544

32 17
HA = 3463 NR = 4

47
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THE NEXT QUESTIONS ASK YOU TO THINK ABOUT STAYING IN HIGH'SCHOOL COMPARED TO LEAVING

EARLY.

43a.

. NR =7

43b.

l;3c.

NR
121
125
124
136

129 -
132
" 89

88
11
145
141
147

1G8

159

| NA = 130 NR = 25  (whole question)
Which one of these reasons is the most important reason for you?
{
o | | © 43b. B 43c.
T Not Somewhat Very "The Most
Important Important Important Important
1 2 3 (CHECK ONE)
1 plan te stay in school until _ 23/
-1 graduate because: -~ \
a) I-really enjoy myself here.. so/ [ . 895 . 1532 __] 853 O @
b) I like my classes .......... 57/ 1 631 1 1655 [J9sa ] 27
¢) I Iike my friends here ..... s/ L 395 . 1190 {693 o 148
d) I.like the clubs and other -
extracurricular activities.. 59/ Che27 . 1067 [s57 [ 19
e) I like going to school . . ) .
dances Or Game$ ....c...... . gos 1547 1 1160 (s D '3
£) 1 like to play sports here.. .. (71694 1 799 [J776 O 9
g) I need a diploma to get a — .
g00d OB +euurriaiarereannnn 6271336 [ 680 [Tl297 O a2
h) I need a diploma to go to _ —
COLLIEBE wveerrorursd SO 53, 326 (= 532 [_Pass — 772
i)' My parents want me to : :
continue in school ......... 64/ [ 415 [ 1023 .D'ssz 0 172
" §) My tedchers want me to - . — . :
continue in school ......... g§/ r:_.]aso o 1221 G 885 [: 1
k) My counselors want me to |
continue in'school ....... .. 66/ 1408 1207 [ 645 B 0
1) 1 don't feel mature enough :
to leave vet ........ ersense 62/ D194] E 776 D 537 D 59
m) I want co be prepared to ' '
compete in the outside world 557'[:].523 [:] 741 [:}2029 [:] 505
n) T ere's no place better to
B eeeenens Aeereeeeaae gy 1es . [ 721 [ 329 ] 23
o) Something else (What?
) 707 3 O 1w w2 ] 73 -
21/ 74-80/ .

Do you plan to stay in school until you graduate with a regular high school §5/

diploma? .
1 D Yes 2 D Undecided
3084 = 318 : 123

3 ] No (SKIP TO QUESTION 44)

Why. might  you stay in high school until graduation? Please indicate how im-

portant each reason is for you.

7 18




15~ ‘ (7-€7

7-8/086
8/

g ' ' ~ SRC I.D. #

FUTURE PLANS

. 44. 1If you could do anything you wanted the year after high school, would you:

(CAECK ALL THAT AFPLY)

10/ 01 D attend a vccational school, business school, college or university

full time 1652 , :
11/ 02 D attend @ v.-ationsl school, business school college or university
part tiue 1488 . '
12/
13/ 03 [ work full x.ime 235 | '
18/ 04 l__s work pare time 192'!
15/ 0s . ,__! enter the military 207
16/ 06 |_ be 8 howemaker 145
17/ 07 [ juse cravel around next year . 812 -
18’ / 08 ¢ '—1 do nothing much while I ‘tigure:out what I want to do 290 ¥
19/ 09 something e?ge (What? ) 34
20/

. 45, ‘What do you think you really will do the year after high school?

(CHECK ALL THAZ APPLY)

21/ . 01 D attend a school or college full time 1636

22/ 02 ___; attend a school or couege part time ]356 S "
23/ 03 i_x work full time : 711
248/ 04 D wvork part time g 1809
25/ 05[] enter the military 165
.26/ -06 [ ] be a homemaker | 100
2?2/ 07 D just travel around next yeaf 219
28/ 08 [_] nothing much while I figure out w'h‘at I really want to do 158 |
29/ 09 D something else (What? x ) ) 26
50/ -
31/

IF YOU DO NOT PLAN TO ATTEND A SCHOO’ OR COLLEIE
AFTER HIGH SCHOOL, PLEASE SKIP TQ PAGE 17.

. 49



33
46. What kind of school will you attend the vear after high school?. ’
1 :] Twﬁ-}'e’ar community or junior college 1160
2 G Private business, vocational or trade school 279
3 [ Four-year college or university { 1231‘
& [ Something else (What?__Community college and private vocational )55
Qther | 3 ‘ :
Not sure | 37 | \\
NA = 679 NR = 87
: 32/

47. How far do you plan to go in school after hégh school? -

1 ':] I plan to €ake some courses at a schoo. or college but T don't plan to
graduate. 83 '

2 :] I plan to graduate from a two-vear Comxﬁunilt_\' college. 500
3 :] I plan to graduate from a business, vocational or trade school. 316
& D I plan to graduate from a four-vear college or university. 1053

'S T, 1 plan to go on to graduate school to get an advanced university degree
after graduating from a four -year college Or university. '

}~ | | 6| So'nfeching_ else (What? Community college and private vocationa]7m ) a8
- Othe® S - : . :
| ~ Mot sure | | | “
NA = 679  NR = 102

5]
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THIS SECTION IS ABOUT YOUR TEACHERS, YOUR SCHOOL WORK, AND YOUR COUNSELORS.

48. Thinking of my teachers this semester, I really like: NR = 44

All of them "~ Most of them Some of them None orf them
1l 2 3 4
-l 35/
O ges (] 1540 [l 1033 65

'49. How would you describe your school work this year? Is it: pNg = 61

OK -=' school Dull stuff --
: work is not very ' Not at all
Interesting - school work interesting interesting
Chon C1 1796 O a40. D154 s
50. Last year, aid you ever meet with your high schoo;,counselor?
AN 1 ] Yes 2 (] No (SKIP TO QUESTION 53 37/
3178 305 : . NR =48
S1. About how many times did you meet with your coumselor last year? _median = 4
1 177 4 431 7 N 10 254 13 (# of meetings)
2 472 5 446 8 90 N 9 14 3 NA = 353 38-38/
3 523 6 179 9 15 12 28 15 or more 251 NR = 215
52. How many of these meetings with your:counselor did you ask for?
1 [J vone 2[]some  3[]About half 4 D‘Host sJAL yu . 353 9/
. 373 580 545 . 793 847 NR = 39
$3. What grade do you generally get in these subjects? C
oo - . o No Classes
' NR = 58 (whole question) A/B ' B/C C_ ¢/ D/F in This Subject

SR : 1 2 37 4 5 3

69 a) Englishc............i' ............ []1501[3077[:] 51601 2820157 l'_']zg 41/
85  b) Social Studies ....eesescnescnns (Thaos ] 97001 5401 35200 72 s ¥
100 ) SELENCE wnrrrnrrrareneninnnsnens Cinzore] 62701 3100 67 Cae ¥
08 ) MALREMALACS «envenesmnnersnreens Cy13Yorsea1 (365178 Cher ¥
115 o) Physical EQucation «..ceeeosesss 7300 3550111200 @129 o ¥
20 ‘,’jﬁ:iii‘f“itoﬁ‘f“iiiiﬁzs.i.“i‘é’ir‘;ii) (1788354817600 a4 In l7a3 96/
759 . g) Foreign Language [1018] 67303551223 1108 [Joess  ¢7/

0 | | o1
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54. How many clagses have you taken at this school that will prepare you for get--

0 589 3 505 & 129 9 15 __medign = 2 .
; 674 § 342 7 46 10 25 ‘23 (# of classes)
35. Befsoslje you Elea\;'esqnigh sBchoof;,o are Iy]m? rpﬂqr&ng to: NR = 307
a) complete a laboratory sclence cour‘;e such as ;hysics, chemistry, etc.?
1{ ] Yes 1088 | |
2% 133  W=8 |
3'D I have already completed a laboratory science course. 998
b) complete two years of a foreign language (mot Englich)?
1[jYes 862 NR = 76 _
2 B No ]459 . ' -
3 D I have glready completed two years of a foreign language. 171134
¢) take the SAT or ACT test?
1 [t Yes 1746 '
2 No 1138 NR=127 |
3 D 1 have already taken the SAT or ACT test. 520
56. In general, hcw would you rate yourself in school ability compared with other °

57.

-18-

ting ‘a job im an office, factory, garage, stqre, etc. == classes like auto
mechanics, typing, business math and metal shop? »

students in your ischool? {THECK ONE)

L)

1 D Among the best 396

2 D Above average 1196
3 [ About average 1735 'NR = 54°
4 {_j Below average 136
5 [-_—__t Among the worst 14

How often did you cut a class last year? (CEZCK ONE)

1 D More than once a day 185

2 D About once a day 179
3 [ ] about twice a week 381
41 | About once a week 291 NR = 57

A

5 1 About twice a waak 418
6 {_] About %5ice a month 277
7 (] z::= than once a month 705

8 D Never ]038

48-4;

14

81

53

- 84,



' o
 BACKGROUND INFORMATION

58. Do you consider yourself: -(CHECK ONE) ’ 55/
1 C[ Anerican Indian/Alaskan Native 124
2 (] Asian/Pacific Islander 330 NR = 150
3 Black/not\\of Hispanic origin 445
4 [} uispanic/Chicano/Latino/Mexican-Anerican 308
. - 5!] White/not of Hispanic origin 2060
6 [T other (mu:? : ) 24
v : . .

.59.1 What is the highest grade or yur of regular school which vour father (step-
father or male guardisn) has had? (CHECK "DOES NOT APPLY"™ IF YOU BAVE NO §6/

FATHER, STEPFATHER, OR MALE GUARDIAN!

01 D 8th g:ade or less 196 _
-02 D Some high school : 300 | .
03 [] Graduated from high school ' 695 A
04 D Some college 419 N

0s D Graduated from a two-year (comunil:y/ junior) colleg? or vocational
o school - - 230 -

' .06 D Craduated from a four-year, college or university (bachelor's degree) 578

‘ 07 [] Went to graduate school but,did’ not get an advanced degree 81

. OE i Haster s, Ph.D., or other graduate degree - 436

' 09 Don' 't know or NR . : 478
" ~710 [] boes not apply (SKIP TO QUESTION 63J - 118

-

- o

60. Which of these best describes your { ither (stepfather or male guardian)? 57/
(CHECK ONE)

~ D Self-employed 684
2 D Employed by someone 2lse 2309 _
3 [[] Temporarily unemployed, looking for work 45
4 [] poes mot work for income (SKIP TO QUESTION 63) 7
5[] Retired or disabled (SKIP TO QUESTION 63 17
6] pon't know (SKIP TO QUESTION 63) | 83

| . 58/
61. Does he usually work full time or part time?

1] Full tige 2 [j Part time 3 D I don't know .
. 2873 ° ' 105 - 3 :

A & NA =4 NR = 25 |
ERICC T 23




62.

63.

64.

65.

66.

HE WORKS AT)

y

-20-

What kind of work docs he ugyally do? (DESCKIBE HIS JCE AND THE KIND OF PLACE

59-61/
’

What is the highest grade or year of regular school which your mother (step-
nother or female guardian) has had? (CHEC #DOES NOT APPLY" IF YOU HAVE NO

- NOTHER, STEPMOTHER, OR FEMALE GUARDIAN) , .
01 {_; 8th grade or less 1506 | ' . : 62;/
02 _) Some high school 321 . : T g
03 [_j Graduated from high school N ‘. !
04 | Some college . 509
05 D Graduated from a \é\wo‘-year (comunitjr/ junior) college or vocational
school . 330 -
06 D Craduated from a four-year college or university 529
07 D Went to graduate school but did not get an advanced degree 64
08 __] Has a Master's, Ph.D., or other grjduate degree - 196 ‘
09 (] 1 don't know or NR . oL 389
10 Binoes‘ not -apply (SKIP TO LAST PAGZ) - b 33

Which of these best describes your mother (stepmother or female guardian)? '
(CHECK ONE) ' o
NA'= 33 63/

1 D Self-employed 297 L ' NR = 109
2 [[] Employed by someone else ' 1854 .

"3 D Tenporarily unepployed, looking for work 148 _
4 D Full-time housewife —- does not work for income (SKIP TO LAST,PAGE,"_ 975

s [ Retired or disabled (SKIP TO LAST PAGE) 71 . T
6] 1 don't know (SKIP'TO LAST PAGE) 44
Does she us:ually work full time or part time? NA =1232 NR =9 64/
1 D Full time - 2 E Part time 3 E_,- I don't kno_;e
1536 704 50 -

ihat kind of otk does she usually do? (DESCRIBE HER JOE'AND THE KIND OF PLACE
SHE WORKS AT) .
: _. | 65-67/
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APPENDIX II.

-
COUNSELOR SURVEY RESPQNSE FREQUENCIES (UNWEIGHTED) L.D.# T
3/1
DIRECTIONS
For those questions where we have asked for the
Valid n = 106 mumber of students,” we would like your besgt
recollection.
R = No Response - L ) ]
The other questions requ’-c jour placing an "X"
HA = Not Applic- | in the box under the resycnce that best answers
able the question.
~ We have algo provided space for COMMENTS, if you
would like to elaborate on a particular response.
Please do not sign yowr name. ALl responses
will be kept confidential.
In order to insure eonfidentiality, please put
your completed questiomnaire in the attached
envelope and seal it before you retwrn it.
1. During'the past school year (1977-78), approximately how many of the stu-
: dents in your counseling caseload were in each grade level? ¥R &
. # of 8tudents in Caseload # of Students
G%'sde 0 1-ky 50-99 100-199 200 + 9th grade........ eeveee. medisn = 50 4-6/
9'th h3 6 25 22‘ h Loth grade ooo.oo:.oo.o.--- nﬁdjsn — “!‘! ?-Q/
10th lT - 9 22 h.g 5 llth grade L N N Y R XN mﬁdjan = “H! 10—}2/
¥ medien = 90
]_]_th 16 9 2}4 Ll.T !r 6 12th grade ® 000 00 LBEsPesE ) -~ 13"15/
12th % 15 31 35 ; T
2. During the past school yeagﬁ approximately how many students in your coun-

seling caseload were in gath of the following categories?

//, ‘ ## of Students

a) Studeuts going directly to a four-year college

NR T

erveecen e naﬂjan = 3‘! 16-18/

b) Students going directly to a two-year comminity college.. poagdion = 50 18-21/
c) Students going directly to work full £ime .....eeescun... pmedian = 30 22-24/
d) Students who are potential high school drop-outs ........ gedian = 10 25-27/
e) Other (PLEASE SPECIFY: ) 28-30/

# of Students in Caseload 31-33/

" Type of Student

- going to 4-yr. college
going to 2-yr. college

IToxt Provided by ERI

going to work

o~otential drop-out

0__1-49 50-99 100-199 200 +

5 63 18 11 2

2 45 26 19 7

9 i7 30 12 1

9 85 L 1 0 5 5
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These questions are about programs where studencs can get high school credit for
VOLUNTEER WORK, OUTSIDE WORK EXPERIENCE (OWE), INSIDE WORK nXPERIENCE (IWE), WORK
STUDY, TUTORING.

3. During the past school year (1977-78), did your coumseling respomsibilities
include talking with students about this cpticn?
L[ Yes 2 ] wo (SKIP TO PAGE 3) R 34/

comeEnt: T . > 1

Cn

4. During the past school year (1977-78), approximately how many students did

you talk with about this option? NA 6 DNR.IO--
§# of Students _ .
0 1-k9 50-99 100-199 200 + 3§?i§9;;udents) 35-37/
¢ . 22 32 17 20 '
5. Appreximately how many of those students did you advise to participate in
- - one of these programs for high school credit? Nj 6 NR 16
.o median = S0 38-49/
‘comMENT: ¥ of Students (# of students)
0 1-k9 50-99 100-159 200 +
s 36 27 14 2
6. Approximately how many of those students did you advise nmot to parﬁicipate
in one of these programs for high school credit? ya 8 NR 13
" median = b 41-43/
COMMENT : # of Students ' (# of students)

0 1-49 50-99 100-199 200 +

3% 51 1. 0o 0"

7. Among students in this scheol, about what proportiom in each.of the follow—
ing categories do you think would benefit from'doing this?

P About
NA None Some Half Most
1 2 3 v

a) Students going directly to a four-year college .. 2 [dssiJio Uks - 4«

b) Students going directly to a two-year community
college B R (2 a1 Tl (Tho 45/

c) Students going directly to work full time ....... Dl E[ 28 DlB L]B 46/
d) Students who are potential high school drop-outs [_j D o8 D 8 Bs 47/
e) Other (PLTASE SPECIFY: ) O .0 2 48/

49/

06



These questions are about allowing studeats to GRADUATE EARLY by taking extra
classes or going to summer school. : -

8: During the past school year (1977-78), did your counseling responubilities
{include talking with students about graduating early?

1 Yes " 2 [0 o (SKIP TO PAGE 4) : 50/

9. During the past school year (1977-78), approximat;ly' how N:;ax!x‘y students did
A

you talk with about this option? 3
# of Students e — - ‘
0 149 _ 50-99  100-199 200 + median = 15 51-58/
—— (# of students)
0 P)S ;6 - 6 2 .
10. Approximately how many of those students did you advise to graduate early?
NA 3 NR 13 '
: ) L median = L 54-558/
CQMHE}QT: . # of Students ({1 of students)
9 1-49 50-99 100-199 200 +
19 71 o . 0 - 0
¢ 11. Approximately how many of those students did you advise not to graduate
early? | o 7+ . NA3 NRI1M
_ : medjag = 3 57-58/
~ COMMENT: # of Students ' (# of students)
Q 1—1&_9 50-99 100-199 200 + ‘
21 57 0 1 0

12.. : Among students in this school, about what propo'r.:tion in-each of the follow-
ing categories do you think would benefit from doing this?

NA 3. None SCome g:?.lfm Most

\R. 1 2 3 4
T a) Students going directly to a four-year college .. Cho Che s Ck 86/

6 x b) Students going directly te a two-year community "

: college ...... ceverennes ceeaneannn Ceearesatenas L [16 (6 13 [ 81/
3 . ¢) Students going directly to work full time ....... C1s [Js 16 {_po 88/
16 . d) Students who are potential high school drop-outs 6 [p7 18 [he 63/
e) Other (PLEASE SPECIFY: - )1 OQr QO O 64/
' . 65/
66-80/
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These questions are about allowing students to take classes at a JUNIOR COLLEGE,
UNIVERSITY OR ADULT NIGHT SCHOOL while they are still attending high school.
13. During the past school year (1977-?8); did your counseling responsibilities
include talking with students about this option?
1[] Yes 2 [[] No (SKIP TO PAGE 5) ¢/
99 . T .
COMMENT:
14. During the past school year (1977-78), approximately how many students did
you talk with about this option? _.NAT NR 3
. # of Students = 5.7/
o 1-49 .50-99 100-199 200 + (# of ségdents) i
0 7 11 T X
15. Approximately how many of those students did you advise to take classes at
' a college or adult school? NA T NR 11
~ medien = 12 _ 8-10/
COMMENT: # of Students (# of students)
0___1-49 " 50-99 100-199 200 + |
3 T9 3 1 o
16. . Approximately how many of thoselstudents did you advise not to take classes
at a college or adult school?
' NAT. ©NR 10
- median = 2 12-13/
COMMENT: # ?f Students (# of students)
0 1-49 50-99 100-199 200 +
L1 T .0 1 0
17. Amor 3 students ipn this school, about what proportion in each of the follow-
ing :ategories*do you think would benefit from doing this? .
NA 7 - ' About
None Some Half Most
1 2 34
a) Students going directly to a four-year college.. [:]5 [:]61 [:]9 [:]13 14/
b) Stude@ts going directly to a two-year community
c011ege 0.“.0..0.0.“00.‘0.._00...!"“0.0!‘0!‘0 Dh DGT Ds Dls 15/
c) Studencs,going directly to work full time ...... [:]10 [:]?3 [:]5 [:] 3 16/
d) Students-who are potential high school drop-outs ] 19 C1s8 Ds 116 17/
e) Other (PLEASE SPECIFY: )OO O1:0 O 14/
| 18/

08



‘The State of C&Iiforﬁia offers the CALIFORNIA HIGH SCHOOL PROFICIENCY EXAMINA-
TION (CHSPE) three times & yesr tc students who want to obtain the legal equiv-
alent of a regular high school diploma.

18. During. the-\::past: school year (1977-78), did your coumseling respomsibilities :
include talking with students about the CHSPE?

1| Yes ‘2] No (SKIP TO PAGE 6) 30/
' _ 102 : b . -
‘coauzg:: .
{
“19. During the past schn61 year (1977-78), approxim&tély how many students did
you talk with about the CHSPE? Mk §R 5
# of Students - -
0 _3-h9 - 50-99 +00~199 200 + median = 15 21-23/
5 6 S - T .5 (# of students)
20. Approximatel; how many of those studentg did you advise to take the CHSPE?
. NA & NR 12
) : median = T
. 24/26
COMMENT : # of Students . (¥ of students)
0 1-49 50-99 100-199 200 +
. 8§ & 0 0 . 1
. 21. ' Approximately how many of those students.did you advise not to take the
~ CHSPE? ) NA h NR Q
) . . ', l mediap = 1 o7 /29
COMMENT: # of Students : (# of students)
0 1-49 50-99 IOO-LQS 200 +
42 51 . O 0o 0

22. Among students in this school, about what proportion in each of the follow-
ing cstegories do you think would benefit from doing this?

About

NA b None Some Half Most

NR 1 2 3 A
5 a) Studentb going directly to a four-year college.. m 40 D 56 D 1 D 0 30/

b) Students going directly to a two-year community

> collegel...couoenns Ceeieanesianes ceteens ceeracens ] 18 72 % [J3 31/
.5 c) Students going directly to work full time .;.... Oy O g 2 32/
T d): Students who are potential high school drop-outs D 3 D 49 D 13 D 30 33/
e) Other (PLEASE. SPECIFY: )1 O, 0 0O, s«
_ S&f

09
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23. Among the following gr'oups connected with your school, what is your im-
pression of their attitude toward the California High Scheoel Preoficiency

Examination (CHSPE)?

Don't

4
e
O s
O1s

Can

Neutral
‘ : or
Favorable Divided Unfavorable Know
R 1 2 3 .
3 8) School adminiStTators ............ 136 ] 3% 1 1T
1 b).VGuidance counselors Dhg D35 : Dls
2 c¢) College-bound students ...........[_] 9 32 X!
0 d) Non~- . lege~bound students ....... D ke . D L1 D 6

0 e) Teacuers PR I 1 e D Y, a7

3 £) PATERLS eeveverereanerncnosnanacns [(d 7 [ ug 23
1 g) Local ewployers ................ie [ ] & iy Ooeo
1 h) Schoel DOATA +uvenivneencineneenee 1 6 (120 (13
1 i) District administrators .....c.... Du D 27T Dlh

~ Thank you for taking the time to answer these questioms. If you have
comments about any of these options, please write them below.

60

[2s
Cloy
[ en
O s
53

any other

. 86/

F——

37/
38/
39/
20/
41/
42/
43/
"

458/

.- 46-80/



APPENDIX TII

REGRESSION ANALYSIS OF STUDENTS'
KNOWLEDGE AN DUSE OF OPTIONS

The primary purpose of the .student survey was to determine whether
‘students ‘were awaré and, if aware, made use of four options available to
them as alternatives to a "regular" high schoo! caree;. Those four options
are: work-study or wOrk-exper1ence programs 'ih which students receive
academic credit for time spent on Jobs either inside or outside the school;
\concurrent enro11ment in classes at a commun1t§azb{1ege or adult school for
v 'hxgh school credits. ear1y graduation from high school for those students
'who have accumulated enough credits to graduate ahead of their ‘¢lass; and
| the Ca11fbrn1a H1gh School Prof1c1ency Examinatxon (CHSPE) which if taken
'anJ-passed, provides students w1;h a -certificate of profic1ency equivalent
. E to a high'schéol-diploma and, therefore, enables those s;udehfs who so
desire to leave high schoo’ early. |
;. | Other questions in the survey were designed to elicit information about
the general direction of students' high school careers. Since high school
is a watershed for many young people, from which some flow directly 1nto
full-time employment and some to further full txwe education, we were partz-
cularly: 1nterested in f1nd1qg out what students were presently doing to
prepafe for either of these two futures. This information was gathered from
questions about whether students were making specific preparations for
collece, how many vocational courses they had taken, and how much (if any)
and what kind of paid work experience thej had had qr were having.

In the analysis which follows, awa}eness of options, use of options,

specific preparation for college, numbek of vocational courses, and paid

ERIC - 61



work exberience are all treated aé dependent variables. (Exact definitions
of variqbles are given below.) The purpése of the following analysis is to
explain differences in these outcomes among students. There are many varia-
bles which might explain these differences. Some of the possible explanatory
variables were not measured by the student questionnaire. For example,
personality traits--abilities, motivations, interests--were not measured.
Other pgssible-explanatory variables were measured by the questionnaire but
are 1 t used in the following analysis because they are themselves possibly
explained by the deperdent variables or by unobserved variables which also
affect the dependent variables. -

For ex;mple, students who use the work-experience-for-credit option may

expréSs different attitudes toward school, or different reasons for staying
. t

in school, or different aspirations for thém§e1ves after they graduate, than:

-stuucats who do not engage in work experience for credit. The difference

in attitudes or aspirations may to,some extent explain the use or non- use of
this opt1on. But use or non- -use of this option may also to some extent ex-
p]a?n the expressed di fference in att1tude or aspiration.

thher than attempi to disentangle these separate'strands of reciprocal
causation, we limited the explanatéry variables to thoséfwhich could legiti-

mately be considered "predetermined." That is, differences in the predeter-

'mined variables can reasonably be assumed not to be caused by the denendent

varxables. The explanatory variab]es in the analysis are therefore the
studeﬁt's sex, race, grade level, fam11y background characteristics, and the
size and composition of the student body in each student's school. We treat
grade level as_predeterm{ned although there is a possibility that it is to
some extent caused by the dependent variables; this -s discussed further

below. We must .lso acknowledge the possibility that errors in measuring
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the explaqatory and d%pend;nt variables'may'be corre1ated with each other;
if so, regression coefficients will be biased. We make no further mention
of possible errors in measurement. |

Knowlédge of each option was treated as a binary variable. Students
“ﬁg}e coded 1 .if they knew about an option, 0 if they did ﬁot. They were
considered to know about work experience. early graduation or concurrent
enro\lment if they responded that they had heard of the option and 1f they
said the option was available at their school. (We had ascertained from
the administration at every school that each of these options was in fact
available there). Know?edge‘of CHSPE was scored_in two ways. A student
was considered to have.partial knowledge of CHSPE if he or she had heard-
of it. If; in a&dition. a studenti@nsweredicorrectIy all five parts of
questidn 35, he or she.was scored as having thorough knowledge of CHSPE.

Like knowledge of options, use of each option was also treated as a

binary variable, coded 1 for a student who used an option, 0 for a student

who did not. In some analyses, work experience for credit was divided into
i B . -

" two variables, according to whether or not a student was paid for the work.

Intention to graduate early, and concurrent enrp]lment in coltege classes,
were also both divided into separate variables, "accordinq to whether students'
stated reason was that they thought it wou1d help them get into co]1ege or
that it would help them get a job. Finall , in some analyses use of the
CH$PE option was defined to include as users not only those who already had
taken the test but also those who said they might take i. in the future. Re-
gressions for use of each option were restricted to studénts who knew about
~thaﬁ option. ’

The remaining dependent vari-lLie> were constructed as follows. "Hours

employed per week" is the average of the number of hours a student said he
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- or she was usually working each week in his or her presert job, and the

number of hours he or she usually worked each week during the previous sum-
mer, in jobs where he or she received "a paycheck on a regular basis.”

(Questions 8 and 9). If a student did not have a job, hours employed were

zera. A few students who reported working ﬁbre than 40 hours a week on

average were recoded to 40. (The rationale for such “trimming" is to give
more robust results, since least-squares estimates are seﬁsitive to out-
liers).

- ‘“Preparing for college” was based on question 55. For each of the
three parts of the question--completing a labocatory science»;ourse, com-
pleting two years of a.fbreign language, and taking the SAT or ACT test--
a'§tudent was co&éd.o if he or she was not planning to do it,.l if planning
to do it, and 2 if he or.she had already done: it. The resulting scale had
a range of 0 to 6. @

"Employed for pay or prepaéing for college” is simply a binény vari-
able coded 1 if“gigggg_“hours empToyeJ pér week" or “preparing for college”
is not zero. Students who are coded JQ" on this variable are not evidently
prepabing themselves eithé; for qo]lege or for Qork after they finish high
scﬁoo1g In terms of career deVeIOpmeﬁt. they appear to be out of the main
streams. ’

Finaf]y; "vocational education classes taken" is simply the number

.given in response.to question 54, varying from 0 to 10. A few students who

géve a number greater than 10 were recoded 10. _

) - In the regression analysis, expianatory variables were defined s
fo]fow§. "Female" was coded 1 for girls, 0 for boyé.- "Grade level" ranged
from a value of. 1 for firsf-semester juniors to 4 for second-semester seniors.

“Average parents' education” had a possible range from 1 for eighth:grade or
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less to 8 for a graduate degree (from questions 59 and 63). If there was
only one parent or parent-surrcgate,_the value for that parent was used

by ftself. "1mputed family earnings" were derived by first coding the
responses to questigns about parents' occupations into\three-digit census
codes, *nen attributing to each employéd parent the méan éarnings for his
or her oécupation in- California in 1970.‘ If-a parent was repoqted usually
to work part time, pis or her e;rniqgs were imputed as half .the mean earn-
“ings for his or her o;cupation. " Imputed fémily earningg" fur’tﬁé student
were then the cum of the imputed earnings for both parents, if there were
two. o

The fact that mean earnings were gengrally higher in 1928 thaﬁ in 1970
does not necessarily produce any serious problem, because if all earnings
grew at the same rate),.then our regressiocn coefficients (and‘siandard errors)
on imputed earnings would simply be too large b& the same factor. But if .
earnings grew faster for some occupations than for others, then usﬁng 1970
data misvepresents the relative finanﬁial poéifion of different families in
1978. There is also Vikely to be substantial e?ror-éaused by the fact that,
'Qé}y few people earn exactly the megn_income for théir occupqtiona] group.
These 1ésf two sources oé errar ten& to reduce the explanatory power of im-
puted family earnings.

"‘Trad%tiona?‘ family s;ructure" is a binary variable coded 1 if the
student's father works full time for bay and mother is a homemaker.. The
variables for raceféthnicity are also binary, coded 1 if the student repor-
te@ himsélf-or‘herself to be in the designated group. As explained in the

.section on sampling, some students who called themséiyes American Indian
most 1ikely are not. Finally, school size is the toal number of juniors and f

P

seniors enrolle 1in Fall 1978. This number w s obtained from the administra-
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tion at each school at the time of the student survey.

The estimated regression coefficients, with estimated standard errors
in parentheses, are shown in Table III. For several variables, the value
for an individual minus the mean value for his or her school was used as a
predictor, as well as the mean value for the individual's school minus the
overall sample mean. This permits estimation of both between-school and
within-school coefficients in the same equation. Tﬁis specjfication is
based on a discuséion by Cronbach.* Estimates of standard errors should be
treated as rough approximations, since the estimation did not ~.ke account

of the heteroskedasticity that occurs when depepdent variables are binary.

i

4

- |

* ee J. Cronbach: Research on Classrooms and Schools: Formulation of Questions,
Design, and Analysis; Stanford tvaluation Consortium, School of Education,
Stanford University, July 1976.




TABLE {1}, . “
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REGRESSIONS FOR SELECTED OUYCOMES, DISTINGUISHING BETHEEN ASSOCIATION S WiTH “IUDENIS' CHARACLERISTICS AT THE TNDIVIDUAL AND SCHOGL LEVELS

-

_ S . . U e e e
KNOVLEDGE OF OPTIONS : USE OF OPTIONS OTHER, DUTCONES
. ————— Y S S B
Nork Earty Concurreat | CHSPE Paid Work 1 Concurrent | CHSPE {Nag Hours Prepaving | fmployed for [ Voc. Ed.
Predeterwined Experience | Graduation | Enrollment Pactial %rouqh txperionce | Tnvollment | Taken ar Employed for Pay jor Pre-  jClasses
Variables ' Hight Yake) | Per Week Collene paging for Taken
USUREDSIORNNS S S Ry SV ST U S B | Y S SR S L2 1 (N S
female .039 NiAR) .g68 .gi8 .08 -. (06 .03 -. 062 -3.725% .148 -.0a3 -.313
(.014) (o) (.02} (.o01) (.02) teey o (o} ko (o1} (.463) | (.07) (o2 (.106)
Grade level : .02 .o20 N ¥ 075 045 . 080 056 BNIRY. z.m1 120 032 .227
{.007) {.005) (.on) {.007) .'(.m) . {.on) (.01} {00} {.229) | (.035) {.006) {.052)
“Indtvidyal difference from L] -
schoo! mean:
Average parents’' -.009 .0e? .008 .010 .009 -.022 .MG -.002 -.678 .26t 008 -.212
education {.005) {.004) (.007) { 005) {.009) {.007) {.006) {.005) {.174) {.03) {.00%) {.040)
Inprsted family earnings ~. 00000 00000 . 000 -, (0000 .00 - . 00000 -. 00000 o .00000 .o0on .oarQe 00000 -. 0000
{.00000) | {.00000) {.0000) | (.00000) i ¢ £0Q) (. 00000} (. 000} (.mmo) (.00005)] (.0cono1) { .00000) (.00001)
£ . ! .
"Traditional” family -.042 -.M4 .an -0 Loma : -.0N -.040 -.034 L, <1757 148 -.088 -. 308
structure (.016) {.on) (.02) {.016}) ) (.02) {.02) (.o16) -1 (0.533) {.08) {.014) {.121)
“American Indian” -.017 -.036 -.021 015 -. Q77 - .42 -. 052 .04 1.103 -.167 -.042 .642
(.04) (.03) {.05) (.04) (.a7) (.05) (.05) (.00} {1.398) | (.21} (.037) (.317)
Asian -. 000 -.0356 -.038 -.056 -.026 - . 068 - 003 -0 -.788 .568 .om -.135
. {.07) {.02) {.036) (.03 -} {.05) (.00 {.01) {.03) {.927) (.14) {.002} {.211)
Black 1 4 .06 -.037 ~.052 - 104 019 -.016 .01 -.900 -.143 -.036 an
. (.03 (.02} - - 04) (.03) {.05) (.04} {-04) (.03) (1.017) (.1586) {.007) (.2a1)
His.panic - . J40 -.006 -.04? o -.04 L0592 .7 042 505 -.3J06 -. 040 .014
(.03) (.02} (.03) (.026) (o) | (.0) (.03) LY (905} | (.18) (.024) (.206)
Difference between indivi- ;
dual's school wmean and {
overall sample mean: ;
—\ .
Avcrage parents’ - 087 kR IR .0 -.022 s [ .0 k) -.023 en? 527 N0 -.578
education . {.026) (.02) {.03) (.026) {(.04) - (.3 . (.03) {.026} (.895) {.13) {.023) (.195)
Inputed family - Q0002 L0000 -. 00000 -. 00000 .00001'. . QOG0 00001 L (0001 - Q0000 | - . 00004 -, 000M .22
T - . earnings . (.00001) {.0n000) (.coo01) | {.000m) | (.00002) | {.00001) {.000015) {.00001} (.00039) {.006) {.o00m) {.00009)
*Traditional® family ‘ - 277 -.018 -.320 - 109 A&) -.0% 095 - on -9.152° | -2 T -1 -7
structure 10} {.07) (.12) (.09) (.156) .1y (.o (.09) (3.136) |°(.48) {.084) (.71}
. “American Indian® -1.421 427 -1.21% -. 190 .56! . 366 A9 .250 .63 |.3.40R -.952 2.0n
- . {.37) {.27) {.47) {.36) (.60}, {.47) A {.35) {rasny (r.n2) {.316) (2.6u6)
. H ' !
Asian -.09 Aan . -.093 -.518 o | CeR -.2%2 a0 -1ieun 10174 . .62% - 489
{.12) {.09) {.15) tany by | (15) (.15} {12) (1.957) {.60) {.10%) {.899)
Black : -.259 C-159 LY. -.115 1o 153 A6 2 443, RO -8 1002
(.o7) (.05) (.10) (.07} (.12) (.09} {.09) 4 (.un) (. 192) | (.7} {.064) (.544)
Hisp'anic -.95%2 g -.729 -.4R? .928 R kLI ) 2440 -. 415 212 404 -
’ (.15) (.11) {.19) {.1a8) {.25) {10 {.1h) {4.RGE) {.7%) {.130) (1.107) )
S‘Mﬂ size . 00004 20006 M3 64001 .00003 R 00007 -, 00001 -.00049 | - 0005 00006 -.00043 6 8
"E P Cnen! (Coomany | (Leo003) | (.00089) |- (.0007) (.n0002) | (.00020) .

A i 7ox: Providod by ER

« . l‘" . (.@n)l {00002} (.00004) | (.0000%) | (.00004;



- ———-

Female
Grade loevel

fadividual difterence from
school wean:

Average parents' (
education \

Imputed family earnings ~
“Traditional™ family
structure

“Amerfran lndian®
Asian

Black

Hispanic

pifference between tndivi-
dual’s school wmean and
overall somple mean:

Average parents’
education

fwput-4 famly
earnings

“Traditional® fawily

struc ture
“Marican Indran®
Asian

tlack

Hispanic

s ; School size

t

. (onstant

.+ Dependent variable mean

ﬂf

Residual deyries | Cwedom
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.039
(.014)

.628

- 069
{.008)
2.00000)

-.(M8
(.016)

-.017
(.04)

- .0y
{.03)

-.017
{.03)

-.040
(.03)

- A57
{.026)

LUK
{.00001)

-.277
(.10}

1.42)
(.37)

P VA

{.12)

-.259
{.07)

-.952
{.15)
(.00003)

152
{.03)

805
.029
2219

.03
(.on)

.02

: }.005)

L0ue
{.004)

(. 00000)

-.014

- (.0}

~.036 .
{.03)

-0
{.02)

.016
(.02)

(.02)

.0
{.02)

.60
{.00000)

-.078
{.07)

.42
(.27

K
(.09)

-. 159
{.05)

A1
(.11)

.817
(.02)

.9132
RIXLY
2219

S

.06
(.02)

081
(o)

Q08
{.0U7}

00000
(.00000)

Ot
{.02)

.02}
.us)

—

034
(.036)

-.037
(.04)

-.047
(.034)

013
*{.03)

-, 320
{.12)

-1.21%
.47)

~—~

-.093
(.16)

-.352
(10}

-. 729
{.19)

.00003

2219 Y1812
W.__JN_____PJ‘}_M“

D

.08 L0813

_(.o1) (.02)

075 L5 o
(.002) (.on)

010 .009
(.005) {.009)

- 00000 L1000
(.00008) | (.00000)

.037 014
{.016) {.03)

018 -.o17
{.08) (.07)

- 056 -.026
{.03) {.05)
-.057 - 14
(.03) (.05)

.001 -.018
(.026) (.04)
-.022 1 035
{.026) (.04)

- . 00000 . 00001
{.00001) | (.00002)

- 109 .41
(.09) {.156)
-.190 .56)
(.36} {.60) *

-.518 - 0N

(.12) {.20) l

-.335 Mo

(.07) (.12) F
-.482 .928

{.145) (.25)

. 0(0M . 00003

{.00003)} ] {.00004)

802 .283
(.03) (.05)

872 434

048 . 1 .09

T v e ——— by T S —ar———

— e —

(.

- 00000

1

(

(

- by
{.15}

{.09)

022
L007)
.4oou0)

NIXY
.02)

042
.04}

68
.03}

.019
.04)

L0498
.03)

0N
“03)
00001 )

.03
13)

.360
.47}

.183
.04
(.20)

-. 00008
{.00003)

135

215

Lubt

-.ule

1Y)

.00003

(.11)

(.47}

1910

.04
.017)

RiL1Y
Lot}

LiHo
L0

00000
.00000)

.use
.02)

052
.05}

U3
.03)
.04)_

.03)

a3l
.03}

.000815)
09t

.894

-.25
18}

“t

P2

J3%
{.19)

. 60007
(.000033)
(.04)

MO

LW

1g

-l

o~

.01)

- (82

——

_—

o~

1

—

R _-.—Jn___.

.uu?)

AN
“008)

. U000
. 00000)

0N
.016)

N
.03}

138
“03)

.04
.03)

.04z
L025)

N
.02e6)

. 00001
.60001)

.03
.09)

.250
.35)

230
a2

210
R

085
.15)

. 00001
.00003)

. 240
.a3)

L6
.036

1o

~.678
(. 174)

.00011
{.00005)

-1.757
(0.533)

1.103
{1.295)

.78
(27
007

. 505
{.90%)

. 282
{.855)

. 00009
{.00039)

-9.152
(3.136)

18.64
{¥1.851)

~17. 694
(3.953)

-8, 485
{2.392}

2 630
{4.866)

-. 00049
{.00089)

9,328
{1.067)

12,917
. 108
2347

L2601
(.03}

. .000u2
{ .00001)

.ag
-. 167
.21)

b6
(.14)

-.343
156}

~.306
.14}

-

~—~

—~—

522
(.13)
{.00006)

- 12t
{.48)

.438
{1.82)

-1.174

[INTRTE YRV

Lollege

-.063
(.012)

032
(.006)

-

.014)

-.042
.037)

-

L0
- .36
(.027)

-. (40
(.024)

. 040
(.021}

-. 00001
{.00001 }

- S
(.084)

~-. 952
(.316)

-.62%
(.105)

-. 024
{.064)

.21e
{.130)

- 00006
.800
(.0z8)
.89
.61

2347

taahigl

-3
(.106) -

227

- {.052)

-.2te
- (.040)

-.0a0aY
{ .00001)

-.305
(.121)

.642
{(.317)

-. 135
(.21)

L3
(.21)

-0l4

-.528
.195)

-_

.boa22
{ . 00003)

=32
(.n4)

2.8Nn
(7.696)

- 4897
{.89%)

1.002
{.544)

404
{(1.107)

.00043
.00020)

o~

.76
.243)

128

™ e~

.00
2347
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