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This report is dedicated to Andrea Farr, Carol Hunter, Nancy
Pusateri-Vlack, and Sandi Wicina, who were,graduaﬁé assistants with
the model program. _ e ‘

We truly were a vital team of women, supporting not only our
students but helping one another grow by leaps and bounds. :

4

"K.E.H.

The right to uote” orn equal civil nights, mdy be good
demands, but thie emanQLpat4on begins neithen at the potﬂA

.'noa Ain counts, It begins &n woman's soul, \-f
: . : --Emma Goldman (1911)
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)
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\
i

BACKGROUND

In the fall of 1975, the University of Nebraska athmaha (UNO)
established the ‘office of Women's Support Programs under Educational
and Student Services to specialize in ‘and to expand supportive ser-
vices to women at the university. 'As a result of a reexamination
of needs, ‘it became apparent that there was a continued need for
providing various kinds of professional counseling services for
women on campus. There, furthermore, was a need to design a pro-
gram which would sénsitize lay persons to women's issues and train
' them to use effective communication skills and comunitsy resources .
in supporting womery in their own particular situation - their
neighborhood, at wdrk in their church and community organizations.

Such a program, then, would be dfgected not only to UNO students
~and staff but also to community persons. As.a commuter.campus of
15,000 students, about half part-time and adult students, UNO was in
a good position to reach a variety of participants.

_3’ Therefore, Women's Support Programs in conjunction with the
Department of Counseling and Guidance at UNO sought hnd‘receiVed
small grant funding under the Women's Educational Equity Act Program
to train lay persons to provide personal support to women in various’

community settings, to evaluate the effectiveness of such a program,

'and tornvisethe training model for increased effectiveness and use-

‘fulness. S o

<



/s

g MANAGEMENT

Dr. Kay E. Hood, Director of Wowen's Support Programs, directed
the project. A total of 407 of her full time employment for 12
months was devoted to planning, recruiting participants, teaching
in the program, and supervising graduate assistants.

Two M.S. level graduate students, Andrea Farr and Carol Hunter
were employed 20 hours per week for 30 weeks to assist in program
development, program teaching, small group discussions, and helping
skill facilitation. ' )

Two other M.S. level graduate students, Nancy Pusateri-Vlach
and Sandi Wicina were employed 5 hours per week for 24 weeks to
assist in program teaching, small group diﬁcussions, and helping'
skill facilitation. .

kThese five persons met on a weekly basis to plqn and,evaldgte
program sessions. The staff operated as a team in decision making,
pooling resourcesqggd ideas. The administrative work was imple-
mentednby the project director -and two half time graduate assistants.

Df. Robert g. Butler, Chairperson‘of-the UNO Department of
Counseling and Guidance, served as program evaluation consultant.

Approximately Zéz of a ‘full time secretarial position was
donated by Women's Support Programs. . (\'

PROJECT OBJECTIVES

The purpose of the project was to develop, implement, evaluate '
and disseminate the results of an extensive, intensive program for e
training persons as paraprofessional counselors (trained lay per- |
sonnel as opposgd to credentialed professionals) to work with women
exberiencing personal identity issues, personal cri§is and attempt-
ing to gain new self definition. h

As a result of completing the training program participants ~
were to have achieved the following behavioral objectives: .



1. To racognizo their own values and behaviors regarding the
changing roles of women in our society that affect their
ability to help women.

2. To oxganize a systematic approach for facilitating women's
persortal growth in the setting in which they work or have
responsibility. - '

AY

3. To become familiar with professional resources available for
referral especially in the areas of educational and career
planning and personal eounseling.

4. To utilize supportive counseling skills and techniques in
~ group and individual counseling situations.

a. To presernt a concept of mental health which would emphasize
women's strengths, self-acceptance, and working toward
changing those aspects with which they feel uncomfortable.

b. To provide role models for women looking for examples of
ways out of their traditional sex-roles. '

c. To hélp women gain access to their'feelings and needs.

d. To help women identify and explore new alternatives for
« " setting life goals. :

5. To recognize their own coungeling skill limitations and when
to refer persons to professional counselors. :

( PROJECT DESIGN

-

Theltraining program took place in three 8 week phases of 24-30
hours of class time per phase. The program started on October 7,
1977, and ended on-April 28, 1977. Sessions were held weekly on
the UNO éampus except during university vacation times. Refer to
Table 1, page 4, giving the program dchedu;p including dates, topics,

and speakers.. .} ' | o
. The program‘was offered on a credit/non-credit basis through,
the UNO Department of Counselihg and Guidance. Persons _ghoosing
the non-credit option paid a $50.00 registration fee; feek were
';waygibg,for a few persons. Persons choosing the credit o tion paid
the regular UNO tuition for 3 undergraduate credits. Oné person
took the course for graduate credit dolng extra work assigned by

~ ..the Counseling Department Chairperson.

A Fuiex: proviaea oy enic [N . . . . o \ .
B v . . . . . . . M
RS N . e - r L . ) : R T S . . . - o - Ml iy



TABLE 1

PROGRAM SCHEDULE
OCTOBER 1976 - APRIL 1977

Textbook: Cox, Sue. Female PAychoﬂogy: The Emenging Setﬁ.
Science Research Assoclates, Inc., 1976,

DATE TOPIC SPEAKER(S)

PART TI: ¢ PSYCHOLOGY OF WOMEN | | %

Each session consisted of 3 hours of class timé approxi-
mately 1% hours of cognitive presentation and discussion
and 1% hours of group participation.

Oct. 7 - Introduction to program; . Staff'

pretesting - -
Oct. 14 Psychological Sex Differenées Staff :
Oct. 21 Oppression of Self Spaff '
Oct. 28 Women™ and Mental Health . Barbara Bfiggs

: Ann Becker
' . Catholic Social
' Services, Omaha

Nov. 4 Ethnic Diversity Cindy Dillenberg
' ' ' UNO student; Marta
) . Nieves, Great -
1 Plainesg Girl Scout
: Council, Inc.;
Clody Wright
‘Nebraska Commission
on the Status of

. Women
Nov. 11 - Sexual Selves | - Dr. Jane Woody, UNO
) School of Social
Work
Nov. 18 ' Career Power . - Lavon Vogeler, N

William G. Woodhams,
‘ _ Northern Natural™ . -
- ' , Gas Company
Nov. 25 _ (Vacation)

Dec. 2 "Closure; Evaluation Staff

3 ; | : 7




PART

'.Dec.

"Péﬁ.

Dec.
Jan.

Jan.

Jan.

I11: COUNSELING SKILL DEVELOPMENT ’ ‘ -

Sessions consisted of 3 hoprs of class time used for
both cognitive and counseling skill development.

9 | Introduction to Counseling; .
Pre-testing . _ Staff
7/
16 o Counseling Ethnic Minorities Bobbie Davis,.

: James Ramirez -
“~_ - . . University}Pivi- .
| sion - UNO,
Ralph Preston, <j\‘
7 Minority Affairs, ™~
- | UNO )

23, 30
6, 13

(Vacation)

Ida Holzbaver,
Psychology, .
Creighton .
University

20 Value Clarification

Joanne Hartwig,
Delores, Kramer,
maha Area -
ouncil on
Alcoholism

27 ' Qbemical D?pendency
< ‘ .

10, 17

24

Communication Skills

~

Assertive Training
‘ 1

Closure, Evaluation

Dr. John Wanzanreid,
Communications, UNO

Marilyn Major,
Vocational
Rehabilitation, NE
Dept. of Education .

‘Staff



CODIE T IRIC L SPEAKERG)

PART TII: SUPERVISED COUNSELING EXPERIENCE
N 4

- Sessions consisted of small group'discussion/role
playing of counseling'situations. Projects were
implemented and reported

\ :
Mar. 3 A Indivgpual Video-taping Test
- ' ! on knowledge of CQunseling o -
Skills Staff
Mar. 10 ) | Swall group feedback.on )
: ) video-tapes - . Staff
‘Mar. 17, 24 | _ Role playing in small groups ° Staff’
+  Mar. 31 Utilizing referral resources,
- Knowing your counseling
limitations ¢ ' Staff
\ ¢
 Apr. 7 \ (Vacation)
Apr. 14 ) Individual Video-taping Staff
Apr. 21 Small group_féedback on )
o - video tapes; projegts due Staff
- 2\
Apr, 28 ’ . Closure, Evaluation . , Staff
N Lt\ ‘




3. Demonstrate an u?derstanding of a femfnist point of view with

. o :
The text used for the course was Female Piychofogy: [/ The

Emenging Self by Sue Cox. The text was utilized primarfly in

. Phase T of the program. Supplementary materials were utilized

through the program. ‘ | N

Besides the specific means of evaluating participants
knogﬁedge and skills in each phase of the program, participants
‘were required to keep a log in which they recorded on a weekly
basis their feelings, 'experiences insights, reactionms, behaviors
related to what they were leqrning and experiencing through their
program participation. ' '

Persons taking the course for credit were held strictly to
completing all aspects of the evaluation. Staff was ore~flexible
with persons taking the program on a non-credit basis. Some of
these persons were frightened. by some aspects of the evaluation
or felt i equate to carry oué for: instance, the written examina- N
tion in szse I\ Rather than lose these non-credit persons, staff

waivered the task or allowed persons to complete tasks uynder diff-

& r .
- A4

erence modes of presentation, such as verbal rather than written.

Part I: Psychology of Women

| In this phase, participants received a large amount of cogni-
tive imput concerning tH@ psychology of women. ,The exper tise of
spéclalists were utilized whenever appropriate during this phase.
Furthermore, participants were asked to deal with their own feelings and
beliefsvdth respect to the needs of and working with women in small
group discussigons, a part of each segsion, ' ‘>

. Students' understanding of the material presented in this phase
was evaluated by theilr responses on a take home examination of essay
questions covering material from the text and.class presentations.

Responses were evaluated on students’ability to:
V4

1. Analyse problem situations in terms of stereotypes behavior;
attitudes portrayed. . . o

2.- Integrate psychological concepts into the solution of problems.

the traditional approach to the psychology of women.

'y

-

4
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Part II: _Counseling Skill Development |

In this phase; partigzpants were taught basic counseling theory
and skills as well as some specific helping and communication
approaches such as value clarification and asgsertive .training. As
much time as possible was devoted to practicing these skills in
small groups, though time fox such practice during these sessions
“was, unfortunately, minimal. '

Stu&%nts basic theoretical knowledge of counseling and communi-
cation principles was evaluated by their performance on a multiple -
choice examination concerning helping skills and their implementation
in problem situations.

Part III: Suggrvisediconnseling Experience

@

Sessions in this phase consisted primarily of class time used
for counseling skill development. Besides a concentration on role
playing a variety of situations in small groups, participants were

4

reguired to design and implement a project for a target of women
or individual woman. Project reports were evaluated on the following

oriteria:' ' ' S \\

| \

1. Specifies a goal or purpose for working with the targe
individual. \

2. Integrates psychological concepts in the rationale for the

3. Specifies the program:plan.
4. Lists appropriate community services which ‘are appropriate

of informatjon, help, and referral. . . . \ -
5. Identifies counseling approaches and behaviors used or to be used
in intervention strategies. . , e

Criteria were assigned maximum poinf3 and grades were based on
the total points aceummuléted. Students were given Qgchance to re-
write their reports in order’ to improve their grades.

4
S
Y
/
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DESCRIPTION OF PARTICIPANTS '

s

Program announcements and ‘schedules werk distributed widely
in the Omaha community in order to recruit participants. Recruit-
mgnt effortswfocuaed particplarly on ;he_leadership of women's
organizations, supervisors in businesses, and the non- profesaional
counseling staff in educational institutions and social service
agencies. , Both men and women jwere recruitéd Special effort to
recruit ethnic minority persoze was directeq througn scciaineerViCem
agencies in minority communities. - . < :

) \\ Forty-five participants enrolled in the program. .All were
‘yomcn; twelve were ethnic minorities. Six persons enrolled for

ollege credit, two audited, and the rest enrolled on a non-credit
basis | - B . '

All of the farticipants enrolled for credit or audit completed
the Fourse. Twenty-two non-cyedit participants dropped out &at
varioys times during the course; most drop outs had full or partial
séholarship§ As much as possible these persons were followed up
to learn® why they dropped out. Several felt the program was ''not
for them"; several moved out of town; the majority contacted had
other significant events happen jn their lives which took precedence
or gsomehow ipterferred with their athndance.

Staff also speculated that the course spanned too great a time.
One night per week from October throu&\)April was too long a commit-

ment for many persons.
kY
- . . \

EVALUATION OF , THE 5EDUCQTIONAL PROGRAM

Program evaluation procedureé were"primarily of three kinds.

First, pref/post testing of participant attitude/actualization changes.

Second, participant responses to quescionnaires rating program - .
. components, Third, feedback of participants concerning the effect
the program had on them. ' - ~

&

w

(e
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Attitude/Actualization“Chsgge

-, : . "
The'fi%st evaluation component was designedvto determine
participant change in _two areas: attitudes about women and intra-
-personal and interpersonal actualization . The design employed
was a pretest posttest design utilizing intact groups. Two major
questions were studied: 1) what effect did the program and staff
have upon the participants in terms of attitude change and -actualiza-
v [ tion; 2). was the change experienced by participants significant? : -
' Analysis of the data was by computerized analysis of covariance
~ using pretreatment means as the covariate_gnd by T - tests on partici—-
pant gain scores. It was hypothesized that the staff and pérticipants
] would differ significantly on pretest scores on the instruments em-
A ployed and- that, as a result of the program ‘and modeling by staff,

these differences would be less at posttesting.

4 L

I. Attitudes about Women .
This area was assessed using two instruments: L Ny
A The Attitude Toward Women Scale (AWS) oL : S ' R

A likert-type séale containing items bearing on vocational

educational, and intellectual rolés of women, and their °

freedom, independence, dating; courtship, etiquette sexual
behavior marital relationships and obligations (Spence and
Helmreick 1972). -

- B, The Maferr Inventorz (Parts A B, and C) -:' Y

A likert-type scale of value judgements re%arding the sex role
perceptions of women (Steinman and Fox, 1966 -

I

¥
IT. Intra/interpersonal Actualization

FRN

' Two instriments were used to assess these aneas of change -
A The Personal Orientation Inventory (POI)

This insl’:r\n'ng\Hx developed.by Shostrom (1968) is a two- choice L
comparative lue judgement inventory consisting of two major
scales and .ten subsidiary.scales. . :

-

: ‘B, The Fundamental Interpersonal Relationship Inventory Behavior_
, | (FIROIB) '
- Developed by Schultz (1967) - this instrument assesses ex-
pressed and wanted behaviors in three major areas - inclusion,
control -and affection and, provides informabion on six different |
indices. - “n - ‘ B . g

3 ) . : . ' . . ) .
2 - . . f . L. e N e . o 2
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Results R /

Table 2 presents pretest means and F-ratios and posttest means’
and F-ratios for staff and participants. It is to be noted that .
pretest means for participants differed significantly from pretest
means "for staff on five of the 22 variables (see ** in Table 2).
Examinatioqrof the posttest data reveals that participants differed
significantly from staff on four of the 22 variables.

Table 3 pregents pretest and posttest means, standard deviations -
and Tescoree for the participants. Three of'the 22 variables pro-
duced T-gcores signfficant at the .05 level. '

Discussion

’ According to Bandura (1969), modeling (a component of social-
learning theory) is probably one of the: most effective ways to
promote learning. This process and the cognitive input during
" the workshop impacted upon participants in significant ways.
‘There were fewer scale-score differences (obtained-at posttesting) be-:
. tween staff and participants; the changes fﬁrom pretesting to posttest- -
ing) for participants on the POI were in the positive direction, the -
only exception being the NC scales; and, the changese}from pretesting
to posttesting) on the AWS Bcale reflect less radical feminist viewpoints.
_ In the general area of- actualization participants differed o
from staff (as shown in Table 2) at the beginning of the program

in these ways.., As a group they were: less spontaneous in the _
area of self expression had less self- -regard in: terms of worth as
'persons tended to be 1ess accepting of (possibly eVen denied) feel-ﬂ
~ings of anger within themselves v SRR v

Upon completion of the program ‘the partici ants differed from

the staff (also shown in Table 2) in. that as a gZoup they were:
less likely to be influenced by internal mogivation as opposed to
eexternal influences» less apt to live by thosel5alues unique to’

"self-actualized" people; ‘and, 1ess flexible in their application

of .these values .in their lives. . N B

~
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Pretest & Posttest Means and F-Ratios for S
(N=17) in a Paraprofessional Training Works

ing with Women.

TABLE 2

taff (N=4) and Participants
hop for Supportive Counsel-

Scale Sub- Staff

Participant F Staff Participant F
-scale Pretest X Pretest X Ratio Posttest X Posttest X Ratio
POI TC 19.50° 17.75 91 1851 - 18.52 .00
L I . 92.75 | 87.00 °~ 2.18  106.57 9404 8.21%
T\ 23.50 2Q.37 .02 24.29 21.10 9.06%
EX 24.25 21.62 .23 28.78 22.99 6.23%
FR 18.50 16.06 221 1931 c 17.63 1.92
s 16.25 - 13.06 12.75%  15.34 13.85  1.90
SR *14,75 13.25, 12.10¢ 14211 13.79 15
SA 1800 16.00 17.78%  19.37 17.79 2.07
NC 13.00 12.43 63 12.65 12.25 18
SY 825 —  7.00 .29 7.40 L7.02° :27
A 20.25 18.05 9.41*  18.09 18. 44 .03 .
C 24.50  21.05° 3.10 / 23.49 21.23 2.48
FIRO-B AL ' 14.50 12.23 21.28%%  15.29 12.45 2.00
N 8.25 12.05 26.33%  13.19 11.60 ~ .84
I0P 6.75 - 9.94  5.54%% 999 9.00 ~ 22,
AR 7.00 6.41 8.79%  6.79 5.69 ',} 60
‘ I 9.00 - 9.41 13.47%  11.78 9.40 1.24
o SIT . 22.75 25.41 40,93%% . 29.16- 23.96 3.74
close .06 | - o
MAFFER A 75 12 265 ¢ 2.38 -4.67 1.93
B -3.75 -1.64 380 - -3.69 -5.66 .26
c * 8.00 7 5.37 2,13 9.12/ 55 - 4.37%
o L L et e el e . o i
AWS - 154.50  126.82 3.68  123.31 114.10 o7
P <-.05 AR | R s -
**Standard deviations for:ﬁérticipants were too large'forithe size N for the staff

T R S

kN

to be considered statistically meaningful.

YO
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TABLE 3

.Pretest and Posttest Meang, Standard Deviations and T-Ratios for
Participants (N=17) in a Paraprofessional Training Workshop for
Supportive Counseling with Women. - )

e

Scale Subscale' ‘ Pretest Posttest T-Ratio

\ . X ; SD o X SD
POT TC 17.75 2.62 18.52 2.06 .93
) I 87.00 11.02 94.04 8.16 2.08
- SAV - .20.37 —2.47 ©21.10 1.69 .98
EX 21.62  4.75 © 22.99 4.22 \__, .87
FR 16.06 '~ 2.86 17.63 2.15 1.77
~ S 13.06 2.79 «  13.85 3.42 .86
SR ' 13.25  1.77 ©13.79. - "1.90 © .84
| SA 16.00 3.63 17.79 762  2.80%
NC 12. 43 2.12 12.25 - 1.75 .16
SY 7.00 1.27 . 7.02 .94 .05
A 18.05 3.75 1844 - 3.59 .30
. C 21.05 2.70  21.23  2.72 19
FIRO-B AL 12.23 5.46 12.45 585 11
. ML 12.05 4.93 11.60 6.78 .22
I0P 9.94 5.41 9.00 4.23 .56
AR 7 6.41 ¢ 4.22 5.69 2.91. 57
10A 9.4 5.28 9.40 4. 64 .00
, SII 25.41  11.67 23.96 . 9.19 .40
MAFFER A 12 13. -4.67 10.12 1.33
oo B -1.64 9.79 -5.66 48 1.40
. ' C 5.37  11.28 55 7.17 1.43
AWS 126.82  21.42" 114.10 9.81 2.17%
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While some gains (pretehfing to posttesting) were made by staff,
all the gains made by participants were 'postive' on every scale ’
except the NC scale, where the slight decrease was non-significant.
The one significant increase (as shown in Table 3) on the SA scale
suggests the participants as a group were more self- -accepting after _
completion of training. According to Shostrom (1968), to become
more self-accepting and have it reflected by this scale is more
difficult to achieve than positive self- regard. During the workshop
participants were exposed to various self- confronting experiences
The significant gain h i1s a possible reflection of increased
awareness and a genera?ﬁ}\improved self“concept

The FIRO-B data, more reflective of/interpersonal (as oppgped
to intrapersonal) actualizafion reveal only a slight increase on
the ‘AL index with all other indices showiﬂg slight declines (accord- =
ing to Table 3). The data in Table 3 indicate that the variance
among participants was such that pretest scoies differed significantly
from pretest scores for staff and, as such, are not. statistically ,
meaningful . ' | v

In the general area of attitudé about women, participants did
not differ significafiy from staff in their points of view as

measured at the beginning of.the program (see Thble 2). Uponh com-

‘pletion, howeGer, the data in Table 2 reflect a significant difference

between staff and .participants on Part C of the Maffer Scale. This

.suggests that 'the participants ‘point-of-view about how men might
think-of the *'ideal" woman,were less 'extra- family oriented" than v

that of the staff. Participants considered man's ideal woman to bes
more inclined to place her own satisfactions. after those of her
husband and family more than did staff. . .

‘This same perception (by participants) was apparently confirmed
during the course of the prog;am " Table 3 shows no significant:
difference in participant scores (pretest to posttest) on Part C of
the Maffer Scale. - In fact the change which did occur took place
_with the staff (Table 2). " Their points-of-view after the program,
‘differed more. widely from those of‘the participants.

s
"1
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The data provided in Table 3 reflect a significant change for

" participantg-on the AWS scale. This change suggests participants
(following training) had a more conservative attitude about the

rights and roles of women in contemporary soclety. The change
reflected by the means for staff (in Table 2) suggest a similar
change in attitude. The variance on the pre‘est 4nd the posttest
scores “for participants also suggests that sFmé convergence toward
consensual points-of-view occurred. These changes suggest a less

- extreme posture as regards feminist stereotyping.

While the-above obsetﬁations are offered regarding the\nrogran's
impact, it {is noted that two limitations require caution in generaliz~
ing these findings %he size of N for staff|places strict limita-
tions upon the statistical meaning of the findings. iAlso, a control
group, a component of true experimental design, would strengthen tﬁe:

research design and dllow for more meaningfull interpretation of
findings e e o A ' '

->

'Critique of Progtam Componen:s

e{ - ’ c‘ )
At the end of each program parts (I 11, and III) pa;&{%ipents
completed questionnaires rating the,materials, speakers, small group

..and recommending changed- - | ‘ ‘

Generally speakers were highly rated as presenting interesting
and usefulxinformation or skills. Materials were rated as being

.satisfactory, participants thought some materials tended to bé‘too
.slmple. The text book was highly controversial. It'was sometimes -

P

seen as radical but»thoroughly consumed the majority of partici- .:
pants though they may have disapproved _
Participants were most‘frequently critical of the inpdequate

‘time allotted for small group discussion and counseling skill build-

ing. They wanted more counseling experience more role playing and

;more experiential activities.

Highlights for the majority of the participants was the’ ethnic _
minority panel presentation on working with minorities and theé w
assertive training- sessions

_— 1

Lo~ . . ! *

q’,.
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Stated changes in participant views and behavior fell

* largely into the categories of greater self awareness, increased
accaptance<?f others views, and more assertive behavior.

~ ParticipancNCOmmencé on Program

—

-

Interesting dﬁd‘helpful for revising content of the proéiam are
comments from particlpants solicited at various times during the
~program. Samples follow,

I thoroughly enfoyed the text. I find that as I'm
neading the matenrdlal the {deas seem 80 obvious to me, but
at the same time 1 neabize I had neven neaﬂﬂz thought about O
them. 1 don't considen it a nadical approach. 1_{ind it
has served Lo increase my awareness which is one of my goals
for.the sessions dealing with the psychology of women.

et - Lonnd ~
Generally, 1 am veary pleased with the ctass. 1 think . -
tat ‘a8 time goes on the small groups will be more helLpful \
to each of .u8 as individuals as we get to hnow ounselves
and each othen.

&4“

W . i o

. i . . ) . - . - :ﬂ ) N

I Learned a great deal tonight. Was especially pleased, .
, L to Leann that at Least some>companies anre trying to cope with

j'_ dex discfimination (on tareen powen). :

P ZOAR ‘
W IR A
(LI S . 4
a it oty ' N
A o g »
. .
. oy

A o/ B
I think the book takes téo radical an approdach, the points
are well taken but it's too abrupt. 1 Love the diversity in °
, the class - T alsd Look forward to coming and hearing what atf
o of you and the othens have to say. This type of a course hind
) 04 ﬂiﬁnA;mé an innen stnength that 1 noamally don't feel as
w g esmmuch T feel good with the women in the class and Like shaning -
I omy vddws with them - 4it's hind of LLike my -weekly. "therapy"
. Adession . The small group idea is great - .actually, T enfoy. .
Xhat part of the class the most and would Like to continue _
., that part. What 1'd Lilke to get out of this parnt of the cournse
v ' 48 kind of vague in my mind - 1 guess just a sharing of Lideas »
’ on. feminism and women, 1'd Like (& to be a growing experience
L . whilch £t has been.s0 gan. - T-*§eel mone sure 0§ myself sdince
S I'm ¥ndthe course, ~Othen than the boghk, 1 don't have too much
. négative to say about the counse. Lfst weeks consultants wene
. 0.k, T feel xzéy shoud have had stdtistics to back up what
“Lhey were saying and also, they trged Lo cover too much ground
ioAn sucha shont. amount of time. ' : -

'./ n . A
B < Vu . :

e

A
.
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-

I enfoyed hearing othens comment and points of view.
I edpecially enfoyed the feedback from the blach Ladies
because I've neven had the opportunity to neaLL% know how
people other than my personal ®gmatl wonld" feel.

LS

| The one thing that should be ga coutd be improved is
the Lack of men. ,

! *

The class has a Lot of women feelings, thoughts, etc.
but we have nothing about what the men think of these things.
How do they nreact? How. can we help them to cope with the
change? Most of us come in contact with men who need to
cope with -thange and thene 48 nothing offered. 1t should
be open to men and An . fact encounaﬂed that they take the
counse. Othen than this 1 think the counse is good and
offerns a Lot of potential and alot of stimulating thinking.

To me, "this class L8 offering just what 1 had hoped.
I can get out of Lt much if 1 wong at.-Lt. The text book
48 adequate. I agree that it comes on strong sometiges,
but it stikl is a good thoyght-provoking tool.

.Theﬂémmttgnoup‘AeAALonA are invaluable. ALthough 1
would Like them to take a Little mone structure, perhaps
© - a ghoup profect on experdiment would be a Leaaning expenienge.

1§ possible, T-woutd tike to see some §ifms. ALso,’
added neading §rom othen sounces would create a wellf-rounded
dpeptrum of Lnformation. ¢ ‘ '

Co .
¥ A ) . * . <
- . ) N

DISSEMINATION OF INFORMATION - *

Information about the program was disseminated through staff.
Pfeseptations at professional'meetings 1nc1uded'th9 Nebraska
Personnel and Guidance Assbciation'Conferehge; Lincoln, October,
1977; North Central Association of Counseior_Eﬂhcators and'Sﬁper-
visor's Conference, Chiéago, Noveﬁber, 1977; and the American
- Personnel and-Gpidanée_Associat{on Cdanntion, Washington, D.C.;
*'March, 1978. A - T
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In additjion, report copiasitill be distributed to a large
number of university-counseling centers, counseling departments
and to persons and services who have requested information. ' (

3

REVISION OF THE MODEL PROGRAM

) : }
Appendix A containg the course syllabus, revised in 1978, !

which 18 currently being ugqd at UNO. Based on evaluation data
from participants and staff the following program changes are RO
suggegsted (and already implemented at UNO) | : )

¥ A

1. Instead of having three sequential .program parts - psychology
of women, counse%ing theory, counseling skill development, two
simultaneously run parts - psychology of women and counseling
skill development in small groups - 1is suggested. Counseiing
skill building is more effective with 16 weeks rather than 8 -«
weeks of practice. .

- Y

2. A twenty-four week program is too long to maintain participation.

A sixteen week program fitting a unlversity semester schedule is
preferred. .

3. The program can best be offered primarily for college undergraduate
credit with an option to Budit. Auditing allows persons to °

“ participate who feel uncomfortable taking a collefe class; having
the program as a credit course gives it creditabi ity

4. Equal weight. and equalytime need tq be given to gmall group-

participation and skill building. * Lecture and discussions of

%nitive issues should not be allgwed to overwhelm the skill
lding time and emphasis. -

5. Course' evaluation needs to be more behavioral - specific to the
helping skills learned and ability to apply them in actual situa-
tions. Video e, audio tape critiquing by staff as well as
small group edgack on role playing situations needs to be
ulitized as equently ag ‘time allows. <§/?t _ -

6. On the cognitive side, topics can vary dccording to the needs
of the studght group. Two additions to the original model which
‘have been well received are a.panel of women living various life
| styles talking about their choices and a presentat%on on women
v and. aging/life planning : - -

¥

ﬂ. ° N y
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-

7. The course should be adaptive through topigs presented, examples
used to the specifig student group. UNO hopes, for instance,
to offer the course at a large Omaha business for its employees.
~ In such a case examples and readings would emphasize business
. related problems and situations.

8. Ethnic minority and male participation should be encouraged,
even promoted, else the course tends to attract white middle
class women .and looses the effect of learning about diverse

. views which a .varied group provides.

Although there 1is neadlfor continual refinement of pfogram
content and evaluation\procedures, "Supportive Counseling wiéh
Women" in its third bf{eriqg at UNO attracts 20-25 students-each
semester. 1t offers a unique approgph to building helping ékillg \
coupled with a new sensitivity to being female in our gociety. .

The coufae is_current1y taught by a woman on theicounaeliﬂg

 department faculty. Two graduate studentd help with the tthﬁing,
small group discussion, and skillibuildinj exercises. Tﬁus the
courge offers a unique opportunity for gradﬁate students,tquet

practical experience and to intégrate psychology of wom ‘/issuqs
. : N / .

—

. . ) . /
3
_ , / .
/ ’ ’ s ' / / .
s * /' '/ R
. / .r/ RS !
E \ .
// -

We are Living in a time of transition, oLd td;d;tgon3 die

with deéific appféach@s for helping women. ‘ // //
' ) - - ’ | ) //_./ |

hard and we cannot predict how mew ones will devellp oven
generations, We can divest ounselfvés of stereotypd beliefs
about diffenences between men and women. /But we cannot. know
what specdal gifts women - and men - may have untif a Lifesiyle
44 develuvped in which all people can funttion as {ull human
- bedngs, sharing neéponaibuu{‘b' gdon o another 4in.as yet
YT unforseen ways. S : /7 - '

s ‘ ‘ ¢ Margghet Mead
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Syllabus

Suppoftiée Counseling with Women
ﬁ\ ~ ~ . : r ' .

o .iGuIdanée-and“bohnseling

~

I. DESCRIPTION OF COURSE \
A. The purpose of the cqurse' is. to train persons as pre- ‘)_
" profesgional angd non-professional counselors, 'ta woxk -
with women experiencéing personal identity issues and .

attempting to gain new self-definition. The course :
should enhance students abilities to work more sensi--

- tively-and with better ‘interpersonal skills with per-
-. sons on their job, in -their volunteer work and in their’. =

» daily living. - N S - \

F S~ - . ' . . .\- A » 1
' \ oot . ‘ . . * . 3
" B.- No academic.prerequisites are necessary. : C '
. * A S S Y
IT. Objectives v . e AT

et ¥

A. As a result of completing the course, participgnts’ '

" .. should be able to: - ‘ | B
'?: ‘1. Understand a feminist point of view om igsues - v "
C which are central to equality for women in Sur
| . | soclety. ‘ § ,
, 2. .Recoghize their owﬂ'valuesrand behaviors which X
reflect sex bias. . i < .
.~ 3. Utilize basic counseling and communication . , SR

. .. . skills- in -order to provide support to women
in ‘their target group on an individual or group

.. \ « . . ,‘bas\is. '. . .
Nt B y o o | : '
.. ¢, . - 4. Cdll upon profegsional resources for referral = . o

and further information in the area of educational -
_and. career planning’ and personal. counseling. '
, s "‘ kS 0. _ * "- ' .
"5, "Recognize' their own counseling limitations.

N

« . L N s 3 A n .
< .. B. ™he course is designed-not only. to help -students e -
b - understand the psychological isjueés involved in jwomen's - ‘
SR ' ' struggle to gain self-esteem, role flexibility, and ' X

equgi'op'ortunity,in'socibty but alsd to be .able tdb - )
o * ;utilEZegasic counseling and communication skills so
S they' can bettet support women's efforts to leéad ;| | |
g;;;-}.;q-- :,_8ac%s£ying*i§ygp. B R I o
A - T AP P e L e . e 5 , . e . "c.

. R R DRI RIS

C. .The.cgsrse,wguld be a valuable prerequisite for - o s
persons intending to do “graduate. work in any of the =~ ) K

. social sciences and social services fields; it would be -

'~ - valuable practical experience for persons currently B

*?f',f;' - ‘working with women in various cemmuriity and educational. = - _‘ﬁy
e S : settings . f - -'._:,e:‘_ ' L '..i\'. A '-.‘_ IS | S . -'f'.., j‘

Co . S . P L [P . , D NS a . T h L L
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_ _ . . 3 . t .’K
III. Instructional Procedures *
N A. The instructional methods will 1hc1udeflecture,
w7 discussion, film presentations, A-V counseling
- skill feedback and experiential group ‘partici-
o \ v pation ‘ | ,
B. Students will be required to participate in a
x serieg of activities designed to develo g theilr
cognitive knowledge and counsgling skills.
e - - 1. Students will be required to compléte reading P
< -~ assignments from the course meteriale and :
_ ' references. . :
) 2. Students will be required to practice
counseling skills in role playing situations
in small group interaction and on video
’ tape for feedback. —
' 3.y Studentslwill be required to demonstrate
; their .ability to make referrals of persons .
\\\4, to appropriate agencies through simulated "
: ' exercisee .
' 5 ) . .
i . 4. Studéents will be required to demonstrate .
: the 1integration of their cognitive learning "
A end counseling skill development by planning,
- implementing and reporting on a project for
a designated target group or individual and
to submit a written report of the oject
% 5. In addition, students will be req red to .
o keep a log in which they-record(orf a.weekly 5
basis their-feelings, experiences, insights, =~ ,
yoo ‘ , reactions, behavior related fo what they
L ar; learning and. experiencing through course
ticipation. '
'§e;" C. In the total 48 hours of in-class time, approxi- .
v | mately 20 hours will be devoted_ ure and
. digcussion, 20 hours will:be devoted to exper- .
* iential group work and the practice of counselin
’ - -~ gkills, and 8 hours will be used for student evaluation.
- ‘ : \
D, Students will have. their performance evaluated - . |
\ © by the following methods.. | . _ N

¢

They will be -given two esgey examinations,
"one at mid-term and one at the end of the
'semester, covering the ‘topics presented in

RO P . v : : o N

; . * ° ) .
by ! . CT IR
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. : cognitive parts of" the course. - Responses will beevmhmt;}'
S on students ability to: : — e
a. Analyze“problam.aituations in terms of | ﬁa
¢ o stereotypes, behavior and attitudes portrayed.
: - \
& b. Integrate psycholo%ical concepts into the
\ analysis of and solution to problems.
N c. Compare and gontrast.feminist and traditional-
’ f ~approaches to the psychology of women,
v 2. Counseling'Skill Development | Q‘
i e A: Thei will bélrequifed to demonstrate counseling
skill acquisition by comparing pre and post
course video tape performance in counseling S
.8ituations. The evaluation criteria will
include the following dimensions:
1. Attending behaviors «
2 Paraphrasing/summarigghg ‘
3. Picking up'andvreflectiﬁé feelings.
t 4. Effective use of questions h
£ .
5. Genuinenesg
o 3 6.  Unconditional positive regard - :
7. Confrontation
) 8. Over-all helping skills
b. Demonstrate a basic theordtical knowledge of -
. " Counseling and Communication principles on a
' multiple choice and essay examination given
during the. first third of the course.
~~ . - _
. j\ . 3. bQurse Projects y .
| Students will be required to 3§sign, implement and
report on a project or program for a target group' of
-women.. Project reports will be evaluited on the follow-
ing criteria: u ; f "
v . Y ~ a. ‘Specifies a goal or purpose for *‘working with the
o ) S target group. ' E ' - o :
b. Integrates psychology'of women concepts iﬁ the ‘1
_rationale for the project: ’ ' |
| a | ,,ggffﬁbecifigs“ﬁﬁeaprogram plan. |
:"rl'. iy | | . - -F | .o : ) N . . ‘.‘Q ‘ . . N .
'1“;“1 ' . . , | '. . ., 4‘. ’ . 29 " «/ ) P
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d. Lists community services which are appropriate
sources of information, help, and referral for
persons on the group

e. Identifies counseling approaches and bethiors'
.used in the intervention 'strategies.

f. Destribes the outcome of the projeht'

Criteria will be assigned maximum points: grades

will be based on the ‘total“points accumulated.

Studentts will be given a chance to rewrite their report
in order to improve their grade.

. Ut'ili"i'at"i'éﬁ“""oﬁf' Community Resources T T

Students will be required to seek appropriate
information, ‘assistance or referral resources for o
persons in problem situations where further. information
about options, immediate help .or 1ong term services

are needed.

Each student will be given two problemkoituations
which he or she must ‘ -

g.’\Analyze.for‘number and kinds of needs.

b. Inquire via telephone, in writing or ‘in person as
to the various options the person has.

¢. List the options in priority aequence, support
the priorities.

- d.- Report what information/suggestions would be given

the person and how it woul

Criterid will be assigned maximum points and’ gradE

be deliveqed

will be based on the total points accumulated
Final Grade
rom the four performance efglua The

,video tape score and the project scorke will receive
double weight ]

fhe final %rade will be based on theééotal\ﬁggumulatfgn
tio
T,

L 4

T,
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IV.

1.
2.

a. Women as minority group '

b. The sexual politiés of
interpersonal behavior

’

Women & Mental Heélth ' 4.

\
a. Psgchotherapy & women

b. Depression

Y
w

.¢. What 18 a healthy woman?

Cross-cultural Expériéné%, ‘5.

-

a. A simulated exercise

-

Ethnic Panel P}eéentgtionu 6.

a. Black, Chicano and Native ;

American women will

present ‘their EerspectivesA

~on sexism in their
"cultures ‘and the impact
of feminism on~women in
‘their cultures S

v y . La‘-_
T ! ) N '

P ¥

' Expression of Feelings and

3
L]

+b. Demonstration ‘ \ /

4 "N
. &
CONTENT OF COURSE
Cognitive Devalopment " Skill Building
'Introductipn; Pretesting * 1° Video-tapé pretesting
Wowmen 1in Soéiety:' . 2. 1Introduction to Counseling
Stereotyping s '
a. Psychology constructs a. Theory of Counseling N
female : ‘ ' '
b. x'differencesz myth b. Skills defined and
d. reality ' demonstrated - | B
Women in éociety 3. Counseling continued ' R
Oppressidn . . . C
\' N

a. Skills defined and
demonstrated

b. Commund.cation processes
1

c. The helping role

d.  Skill practice :
Non-Verbal Communication

a. Theory

o

b., Demonstration

c. Skill practice

Emotions

-

a. Explanation

c. Skill practh&e o /
Facilitate Listening/Active
Sypport .

a. Definition, explanation

=

b. .Dembnstration-

c. Skill practice -



IV.

e
W

9.

b

CONTENT OF COURSE Continued

7. Ethnjc Diverai%y~ ..

A Discussion .

a. An exchange among ¢
‘students related to the
panel presentation

wE e e e . A
%

'Mid-Course Evaluation/Test/ 8.

Integration of Concepts
. .

. _ N
a. The woman alcoholic

TN

yThe woman spouse of an
- alcoholic

" ¢. How to cope with gn

~.alcoholic person

«* -a. Definition, explanation’

\\-
Career Power ' L 9.
a. Feat of Success/fear of
- failure
’Qhat {s masculine/what

// is feminine
fé_ . [

: Expeccatioqa;roies~
*CargcrlPower continued 10,
a. GaLniné upward.mobility
b. On the.job realities

. e . :

v o | .
Chemical Dependency 11.

.29

Confrontation

a. ‘DefinitkOn,rexplaqatiqn-

b. Demonstratioh

c. ' Sk1ll practice
Self Discldsuré

A

b. Demonstration - .
c. Skill practice ‘ )

Mid-Course Ebéluation/Test/
Feedback to.Participants

3 . ¥

2

Using Referrals and Resources

a. Sources of information

b. How to locate the most
appropriate help or
information :

*

C. :When to refer.

b
Clarifying Values and Goals.
Definition explanation ,-

Group practice and

jk\iiscussion - '
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12. Our Sexual Selves - 12. Assertiveness Traiming
=0 : a. Thaory of female - a. Tﬁséfy“ SN o
' s exua i r i
b. Women's ex geriences, | b. Demonsgration
‘research f ndings
¢c. Practice:
13. Alternetive Life Styles 13, Assertiveness Training “
- . ' continued :
‘ a. Single women
) b« Single parenting | -_l. ‘ T,
. ¢ . ] ~ t ‘ &
¢. Lesbian women ¢ i
«*14. Life Stages: Women & Aging 14. Assertiveness Training
- : continued ‘
"a. Research findings | L.
. b. 'The socialization ‘~rw | 2N A
process and pressures o ' s
< 15. Final Evaluation/Test/ . 15. Video¥tape Post-testing and
integration of Concepts . . Presentation of Projects b

\d

16. ost testing on Personality 16. Closure: Presentation of
' and Attitude Instruments R Projects and Course Evaluation'

Required reading includes an undergraduate tedt on the psychology
of women, materials on assertiveness training and basic
counseling skills, decisiom-making, communication processes,
women and management and women alcoholics

L' Tethooh and Essential Materdials. . ,
R . A. l Textbook éox, Sue. Female PsyChblogy: The Emergin N
g — . Chicago: Science Research Associates Ingc., 319 C e
K B. ﬁ Gbmber% Ediéh : "Alcoholism and Womens; State of -
, * Knowledg oday. " New York: National ouncil on Alcoholidm )
. : Inc ’ 75. : C P
\r-- L ,«f 1 . . l . a..\ : ' ;.'.,_a_
. C. Schultz, Andell M. ."Women and Addic ion, " New-Yo'k: &
’( T, Netional Council on Alcohplism Inc , 19ZA // _
” D. E- Bloom, _Coburg; K..and Pearlman J, The Neéw[ Assertive
P . ngan New York anaconte Press 1975 ' o ‘*‘ 5
(O 7 Ly . R o LI E P
S o\ .E,\ 'e, Hemig, Margaret "‘and Jardim, Anne. Thetﬁznlgefial.Wogan., y
S S ot Pre /Doubleday, 1977 ;}”‘_?-“; IR

\qu quk Anc
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F. Other essential materials will be dqveioped by the instructor.

G. Students, additionally, will be required to keep a log in
which they record on a weekly basis their feelings, experiences,
insights, reactions, behavior related to what they arae
' learning”and experiencing through course participation.. They
will submit their log edicione on a weekly basis,

i A : ' .

&

L \ ‘ . \ ]
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E.P. Dulton'& To., Tpc., I976. - . . .
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