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- Evaluation activities have been criticized for not widely being used to |mpr0\}e programs and
policies in education and other human resource fields. These criticisms stem from many sources

‘Including the realization that the evaluation questions being raised ofteg are not answered by using

the traditional evaluation methodologies. As a result, there has been a turn to searching for other
evaluation methodologies to complement the ones currently in use in an effort to produce evaluation

‘findings that are more useful to program and policy level decision-makers. One such methodology is

the case study. This trend is reflected irrjournals such as the Review of Educational Resgarch,
American Educational Research Journal, Educational Researcher, Harvard Education Review, the
Administrative Science Quarterly, Evaluation Review, and Anthropology and Education Quarterly,
which have all published case study manuscripts.

.This handbook is demgned to address these concerns for vocational education. It is organized
to provide the reader with an understanding of case study methods its strengths, limitations, and

"how to conduct case studies.

Thé National Center expresses its appreciation to the many individuals who contributed to this
handbook. Special thanks are extended to Janet E. Spirer, who prepared the handbook and directed
the project. She was assisted by Ron Schilling, graduate research associate, who prepared the annotated
bibliography, and Nancy F. Stephens, program assistant. Recognition is given to N. L. McCaslin,
associate director for evaluation and policy, and Floyd McKinney, program direotor, who provided
invaluable assistance throughout the project. In addition, several persons provided suggestions on the
structure of the handbook in its preliminary stages including Michael Q. Patton, University of
Minnesota; Ray Rist, Cornell University; and Robert Stake, University of lllinois. Robert Bogdan,
Syracuse University, Yvonna S. Lincoln, University of Kansas, Paul'A. Pohland, Umvemty of New
Mexico, and Debotah Coleman and Michael Crowe, both of the National Center, are to be acknow!-

edged Yor their cardful and thoughtful review of an early draft of the manuscript. Their suggestions
were often i lncorpo ted into th|s final manuscript.

A special note of appreciation Ts extended to Nancy Powell, who typed the manuscript and
Carolyn Hamllton who provided editorial assistance _ :

d‘l bohalf ,gf the National Center, | want to express appreciation to the Bureau of Occupational,
and Adylt Edu tion, U.S. Office of Education, for sponsoring this evaluation handbook.

Robert E. Taylor
Executive Director’ o
- ‘ . The National Center for Research in .
o ' , . ‘Vocational Education
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CHAPTER |

-

o INTRODUCTION

~—

Be a good craftsman. Avoid a rigid set of proceduges. Above all seek to
“develop and to uss the sociological imagination. Avoid fetishism of method
and technique. Urge the rehabilitation of the unpretentious intellectual
- craftsman, and try to become a craftsman yourself. Let every man be his
- own methodologist . .. -
: , oloa C. Wright Mills

The Sociological Imagination

Over twenty years ago, C. Wright Mills warned against the tendency to transform the appropriate
-~ into the orthodox in social research by castigating researchers.who have become aligned with one
research method or technique ta the exclusion of all pthers. When this happens, often they become
so enamored of one method or technique that |t becomes an end unto itsslf. However, “the refusal to

T

Mills encourages the development of the “sociological imagination’ as a means to raise questions _

whereby the evaluator has the capacity to shift from onq perspective to another (e.g., single student
to classroom, political factors to personal factors, persolhl biases to group biases). The sociglogical
imagination in each of us is developed over time. It is not possible to compile a handbook on how to
develop it. This handbook does provide a framewark for how to conduct an evaluation that was
spawned from the sociological imagination, using the case study approach.

‘ ¢ . )
N

Purpon of the Handbook

fhe purpose of this handbook is to introduce vocational educators to the case study methoa'
‘as a means by which programs may be better understogti and policies developed which ultimately
provide improved delivery of services. €oncern over g€countability of public funds is reflected in
increased federal, state, and local evaluation requirements. Simultaneously, the limitations of
experimental designs to adequately evaluate vocational education has led educators to search for «
alternative evaluation methods. One alternative approach is the case study, which draws on work in
qualitative methodology, phenomenology, symbolic interactionism, Gestalt psychology, and ethno-
methodology. It may be defined as an intensive, detailed analysis and description of a single organism,
institution, or phenomenon in the context of its environment. In other words, it is a way to ‘describe
and analyze, for example, some vocational education program, school, or policy in comprehensive
terms with its idiosyncracies and inits complexlty, often as It unfolds over time.

o This handbook alms to introduce the reeder to an alternative approach to evaluation. It i§ not
' the intent to berate tradigjonal experimental design. Rather, it is based-on the premise that while
some eveluetiomque:tlons may be answered best by traditional experimental design, 6thers have

‘been raised that the traditional experimental design has not answered adequately. For example, the

.' -'l : S : 1. ’ . ’ l. / .
* : . ) Lo . )
: ) . . . .
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first two handbooks in this Evaluation Handbook Serigs® deal with how to conduct follow-up

- studies of former vocational education students. However, the types of follow-up studies represented
in thess handbooks are quantitative in nature; that is, they primarily describe what happened but
not why, or how, it happened. To-answer the latter evaluation question, the case study method is
more appropriate. !

The Audience - _ |

4 In sum, the purpose of this handbook is to introduce the case study method to the reader as an
7 ~alternative approach to asking evaluation questions and collecting evaluation information. Not only -
’ is the case study method useful inits own right (i.e., by providing evaluation infarmation not currently
. available), it'is also complementary to ongoing evaluation activities in local vocational education ®
- programs, and in state and local education agencies. Teacher educators and students at both the
unQorgraduate and graduate levels might also find this handbook to be informative and useful.

-

Structure of the Handbook

The text is divided into three major parts which were selected to address two prevalent criticisms
. of evaluation efforts: the lack of policy relevance and the lack .of methodological rigor.

) . -
Briefly, Part One is focused on the process of evaluation and how, whére, and why the case
study method fits. It t __ -

e provides the reader with a §hort overview of the evaluation process and the prevalent
criticisms found in the literature; .

e introduces the case study as an hlternative, yet complementary, evaluation approach
which finds its roots in the naturalistic inquiry mode; and

e discusses qualitqti‘ve data collection methods. - : '

- After completing Part One, it is anticipated that the reader will have a sollid foundation in case study
methods upon which to build further skills and expertise through the readings cited in the selected
-annotated bibliography (Chapter |X). - Cl - ~

- L 4
Part Two of the handbook differs from Part One in that it is addressed to the practice of the
case study method. It is designed to “‘walk through” each of the three stages of doing a case study.
Each stage is divided into steps. Each step is accompanied by sample forms and procedures when
. applicable and worksheets to help the reader design a case study. ’

N .- . / .
Part Three consists of a summary.and a selected annotated bibliography to help the reader find
| additions! materials that may be of interest. . ' ,

R
o

Sources of lnf&mation ,

_ The information contained in this handbook is drawn from two sources. First, the experiences
of others as described in the Iiteran{e have been reviewed and synthesized. Second, the case study
experiences of the author—both wit vooational education and Comprehensive Employment and
Training Act (CETA) programs—and the evaluation and policy division of the National Center for

N A\l
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Research in Vocational Education have been used as a foundation for the materials contained in
Part Twq. Briefly, these experiences include case studies of factors affecting changes in placement

rates of vocational education programs, interpreting outcome medsurés of vocational education
programs, and the effectiveness of CETA service delivery under Titles {, 11, ill, and V1.

Case Study’ Knowledge Profile

Before you begin reading, take a few minutes to think about the case study method and to /\
determine your present level of knowledge by completing the Case Study Profile (Figure 1). This
profile is designed to help you:

think through your evaluation needs; .

-_
«
®

¢ become familiar with evaluation issues you may not have-considered;
® gain an overview of the contents of this handbook; and

¢ decide which sections of the handbobk you should study in depth, read casually, or skim.,

To complete the case study knowledge profile, rate your current level of knowledge%f each
_ question by darkening the appropriate circle in the left-hand columns. The px numbers on the
right identify the location of the information in the text that is helpful in addMssing the questiop.
An example appears below: - )

> " Current Compatency Questions : Page(s)
B ( - - ‘ )- v
‘l None Moderats High \
' ' 1. Why conduct an evaluation? . . 9
4 2. ‘What is the purpose of evaluation? ' 9-10
3. What is evaluation? 10 ¥
4 ¢ . - /
- \
¢’ \ )
! r
. ) .
’ \,
- ! * *
. . 3 '. I's
. - \ ’ L ' *
f t.‘ \ + \
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f Figure 1 )
Case Study Profile By
Current Competency | Ou;stions - ‘Page(s}
None Moderate High
[ o . o o | 1. Why conduct an evaluation? ~. 9
o o o 2. What is the purpose 6f evaluation? ‘ 9-10
' o o o .3. What is evaluation? | 10
o o O .\)' What are the shortcomings found in waluatuons? 10 1 1
o ¢ o o 5. What is a naturalistic approach in evaluation? 11
é 0 o o 6. What is a case study? 13 15
9 © o o 7. Why is & case study useful? =~ . 15
: 5 o) o - o at are the Inmntatmna of‘,a case study approach? 16
o ¢ 0 9. How has the case study- been used in vocational 17
~ education evaluation? ..
o 0 .9 10. What is methodology? S 19
~© o 11. What is the case study method? 20
L 0 o 0 12. What are qualitaiive ethods? ' 21-22
o @ o 13. How are‘boundaries set? " 27-28°|
0 0 0 14. How is the ynit of analysis determined? 28-29
o o ‘0 16. How are-site(s) selected? 30-32
0 0 o 16. How arf initial contacts established? 33-36
g o) o o 17. Hov;/ are data collection prc?cedu res developed? 36
E . O O O 18. How .are case study data’ganized? 37-44
o o o o 19. How may staff be trained? | 47-50
4 o o) 20. What logistics must be considered in doing 50-54
fieldwork? . .
y O o o 21. What supplies are needed? 54
.o o o  22. How will the data bs collected?  56-50
s[ o o ©  23. How will the data e analyzed? - 61-63
IE o} o) ‘o 24. How will the data be reported? 64
E | o o o 26. How can the findings be used? 65-66
. -
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' CHAPTER I

e | | THE EVALUATION PROCESS

7 In‘order to place the case sady in persbective Chapter Il briefly reviews the gvaluation
— -+ probess before a naturatistic- approaeh to evaluatton is introduced. This, in turn, shbuld provid

- ‘ framowork for understanding the case study method

- .
RV - :

iy

Wity Evaldato?

- !

Evaluatiqn is soniething we do every da‘{"»—from the toothpaste we choose to purchase to th
movies we déside to see. We yse a morp systematized evaluation progess to make cholces between
for exdmple, whide product brands we should purchase or which programs we should continuﬁo
fund, as well as to improve different products or activities.

£

The educational systém is no exception vﬁhen it comes to conducting evaluations. Throughou
the centuries teachers aht other interested persons have done their share of evaluating, whether it
was student performance, textbooks, or other kinds of instructional materials. More formal evalua-

" tion efforts may be traced back thousand"s of years to the Chineso givil service examlnatio’ns

During the slxtiec and seventies, added importancﬁ was placed on evaluatlon in nbsponse to the
political and aconomic milieu as illustratéd by .

e The prol rferatuon of Great Socioty programs in the sixties resulted in a substantial amount
of resources being expended without a clear determination of hqw the programs were
being implemented or théir overall effectivenes

e The need toallocate mrce resources among altornaﬂvn came to the fore in the sevanties
with the advent of escalating inflation rates‘and other economic proQjjems. As taxpayers
‘began to express feelings of being pushed. to the Limit {e.g., the passage of Proposition 13’
in Callfornia) and the call for ‘accountability of public expenditures emergad

- K ,

Purpou of Evaluatlon

T ‘ ’ T

“While these two trends led to increased vislbmty for evaluatlon, the evaluation community was
trying to define the evaluation process and its purpose. In fact, evaluation was (and is) generally
perceived as being in flux and transition.’ As a result, several terms Have been used as synonyms for -

o _ avaluation over the years—meaturement, amment appraisal, auditing, grading—and over fifty .
. % different evaluation models have been proposed.* However, many of the evaluation models draw
con upon tﬁm Ppurposes of evaluation idontifiad by Anderson and Ball:® .

) To contribute to dechions nbout program inmllation -
e To contrlbute to docisiom about program continuation expansion, or certiﬂcation

¥
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® To contribute to.decisions about program modification;
N o To obtain evidence to}allv support fgr a program;
¢ To obtain evidence_t6 rally oppositioh to a program; and
;e Tocontribute to the understanding ‘of basic psychological, social, and other processes.

What is Evaluation? -

This handbook subscribes to the idea that evaluation is a process, not a specific procedure.
Thus, it may use many different models and specific procedures depending upon the questions to
be answered and the information needs of the audience. Evaluation is more than objectives-based.®
While the attainment of objectives is not ignored, evaluation recognizes that programs have unantici-
pated outcomes as well. At times, the value or harm of these unanticipated outcomes may be equal |
to or more important than the objectives. Evaluation is more than evaluating the results of a .
program. That is, evaluation can focus on the dynamics of a program while the program is in progress.
Studying the different processes involved in programming (e.g., planning, implementation) at each
of the key stages is essential to program success. Evaluation is more than instructional evaluation.
It can also be concerned with, for example, establishing priorities among instructional programs, the

- allocation of resources, and so forth. Finally, evaluation is a mariagement tool. 1t provides 8 basis |

for making program decisions and for responding’to needed program changes. To paraphrase the
Phi Deélta Kappa definition, evaluation is a process to delineate, obtain, and provide useful informa-
tion for judging decision alternatives.” Also, the evaluator has a responsibility to help decisionimakers .
use the evaluation information. ' \\
o
A

Shortcomings with Evaluation :
While stress has been placed upon the need for the type of information evaluation can provide;
a review of the literature® reveals that evaluation efforts to date have been inadequate. The literature

is replete with reasons for the failure of evaluation efforts. They include the following: -

e Since evaluation occurs in an action setting, many questions have been raised about using
experimental designs in evaluation activities. For example, the randomization of subjects
is often difficult, and it may be inequitable to deny services to éligible participants in
order to maintain a randomized experiment._9 In addition, control groups are often difficult
to obtain. - - B .

« e Programs often have unclear anti/or multiple objectives stressing individualized service |,
delivery.'® This is especially true with vocational education programs, which implementa
variety of activities and services covering a multitude of program objectives (e.g., increasing

'« kil tevels, providing work experiences, increasing prpductivity of human resources) which

may be competitive. . ;

o The imposition of artificial and arbitrary restraints on ,the scope of a study may lead to

the neglect of other information salient to the question of how programs are implemented. !

. ® Large samples needed to make !ta-tistical generalizations may-lead tg insensitivity to local

s perturbations and unusual efforts, since typical results are seldom studied in detail.'?

These shortcomings have besn summarized by Crows and Adams in reference to assessing
experiential education programs: ‘ S

+
3
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.of which are based pn naturalistic approaches i

Classical research paradigms may have limited utility for testing the effects of
experiential education programs, .especially in the formative developmental
stages. While classical research can provide information to individuals, the
conditions appear to be such that axperiential education is not ready for this
-.in-depth.examination. The emphasis on using classical research paradigins in
. avaluating these programs can lead to experiments that are elegantly designed
but oftdn limited in £dpe and reJevance.. .. The rigidity of the experimental
- model may, in fact, perforn) a disservice ln educational evaluations. ' : .

<

A.Naturalhfic Approach .
-\ ¢ thiupomt the mader may wonder how mandated evaluation requnrements can pe met if

many evaluation efforts have baen determined to be inadequate. This sense of confusion reflects

the current state of evaluation efforts. Although the primary strength of the naturalistic approach

has often been perceived by the social sciences autsutility in hypothesis generation, it is the richness

of information providéd by these naturalistic methodologles that is leading them again to the fore

"in educational evaluation. These methods have traditionally been used in professions such as law,

medicine, and journalism, and hve been central to the disciplines of anthropology and sociology.
Thus, several different evaluation models have been develoKed and are currently being tested, some

.

As mentioned befom the intentldn of this handbook is not to berate the traditional experlmental .
methiodology. It is still very much a part of the. evaluation picture and provides useful information on
some,kinds of questions. Rather, the point is that alternatives are available. Hamilton et al.'® and
Patton'® note that the applica'tion of the traditional experimental approach-to evalyation of.programs
is often a cumbersome and ihadequate procedure. As Hamilton et al. state'

We are not, of courss, arguing here against the use-of experi tal long(tudinal
or survey research methods as such. Rather, for the reasons st gested we submit
that they are usually mapproprlate inefféctive, or msufficient for prograr evalu-
ation purposes. 7 . e o oo

Several glternative paradigms have been offered.'® Underlying each alternative paradigm is a
commitment to naturalism, that is, behavioral specimens are collected that “reflect the actual temporal .
sequence of the behavior under analysis and . .. show how each interactant influenced and was infly-
enced by all others in the behavioral sltuation " 19 The npfuralis\ic approath views the program from
a holistic, inductive penppctive drawing’ on qualitative methodology, Gestalt psychology, phenome-
nology, and sthnomethodology. Thus, it uses methods for ‘‘getting inside’’ complex situations so that
the researcher can conie to Und'ahtand the situation as it is understood by the participants. Through
understanding the points of view of the various actors in a social situation, tﬂe dynamics of the social
processes at work may become unlocked and visible. .

. This handbook'provides guidelines and appli&tiogs for one naturalistic approach: the case

- studyv The case study is ndt a single method psr se, but is-a product which derives itself from several

different ways to collect, analyze, and use evaluation information. Chapter |11 introduces the case

study mothod its advantages and diudvantoyt and its potential uses.

'
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CHAPTER Il
THE CASE FOR THE CASE STUDY

~ ldeas about the case study method are changing. While the case study has been used extensively
in the medical, legal, and journalistic fields, the social sciences (except anthropology and branches
of soclology) have relegated it to a lower status than other research designs primarily because of the
lack of control groups and perceived limits in generalizability. Now, however, the case study is being
viewed as a way to understand the complexity of a program and its parts. |t.deals with information
about a particular program in a complex, holistic way that reflects the life of that program. "'A case °
study that portrays an educational problem in all its personal and social complexity is a precious
discovery.” 2 Chaa_ter I11 is designed to introduce you to the case study method.

-Tmcmsmyooﬂmd _ o, | .

A review of the Iitarature reveals many definitions of the case study. Some are highlighted in
Figure 2. Several themes run across the deflmtions that comprise the attributes of the case study

‘method. The themes include: 2 . .

.

Case Study Is Particularistic - . E o
he Case Study is Holistic s o ' '
® The Casé Study is Longitudinal, and

L The Case Study is Usually Qual Itatlve
Each of thesd tour thomu is elaborated below. ;

. B

.0 Tho Case Srudy is Portlculoristic Case studie: focus on ‘evenits in one plrticular sottlng As

. Stake notes, the principle differsnce between case studies and other methodologiés is not Ghe of

method since case studies can use systematic observation techniques (e 9., *interviewlng) or«be highly
abstract and statistical. R _ _ -

' The principal dlfference is one of focus. The case study focuses on the happdnings
"' of a single.actor, a single classroom, or a single enterprise—usually under natural
. conditions—so as to understand It, that hounded system, in its own habitat. What
"+ is being studied is the case. The case is something desmed worthy of cigss watch,
It has charactet, it has a totaiity, it has boundaries. It is not something we want to
represent by a score. It is not something we want to represent only by an array of
. Ocores Itige cdmplex, dynamic system, We want to understand its own complexity.2®

m‘ho Cage Study /s Halmic The case itudy tries to capturo the totau:y of the phenomonon
I dolno 80, the case study usually portrays the interplay of the different factors that are broughit to
" besr-on,the program and tries to present the views of the different groups involved. The intended -
ruult ise rlch dmrlption and: undontanding of the program its complexity, and its dynamic nature.

M

.
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. I .
e The Case Study is Longitudinal. Case studies.usually tell a story over timge. This attribute o/
the case study finds its traditions in ethnographic studies where the researcher or evaluator spends

a great deal of time studying a culture by becoming as much a part of it as possible (e.g.. Margaret
Mead in Samoa). However, at times, the case study is a “slice of lite.”” That 1s, gqiven the needs of the

users‘and resource constraints, the case study may not be longitudinal, but nxments in time.

' e The Case Study is Usually Qualitative. The case study uses a variety of methods-both quanti-
tative and qualitative—to collect information. ""In fact, one of the.problems involved in the use of )
the case approach is the breadth of the specific tools that may be necessary in the gathering of data
and the need for the investigator to control them.”?’ However, qualitative methods (e.g., personal
documents, life histories, interviews, statistical records) are well suited to the case study approach
because '‘case studies use prose and literary technique to describe, elicit images, and analyze situations
... They present documentation of events, quotes, samples of artifacts, and so on.”

. : /
Figure 2
Case Study Defined
r ‘ . .
R )
- Case study is a process of research which tries to : ~
p describe and analy zé some entity in qualitative,
r coﬁ\plex, and comprehgnsive terms not infre- N ,
quently as it unfolds over a period of time. -
Wilson 22
. ' .t . i >
‘ . Case study is not a specific technique. Rathet it s ¢

a meth()(f:of organizing data for the purpose'bf
analyzing the tife of & socis# unit.

- Franklin and Osborne A
J EN
. . \
. Case’study is a study of a bounded system, » -
o - “emphasizing the unity and wholeness of that
system, but confining the attention to those '
aspects_that are relevant to the research problem P
at that time. S - : _ '
' Stake 24
. L4 ' - 1 v
. . . Py . Case study is an intensive, detaded analysis and
. description of a single organism, institution, or
phenomenon in the context of its enyifonment,
. . .
.Anderson et al‘.g§
N [
. . <
) AY
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_In summery, the case study method tries to describe and analyze some pro‘gram in compre-
hensive terms with its idiosyneracies and in its complexities not infrequently as it unfolds over time.
The methods used to collect the information will vary based upon theginformatian needs of decision-
makers.

»

Usefulness of the Case Study .

d ~ The growing acceptance of the case study method recognizes (1) the limitations of traditional
experimental designs and the disenchantment with the all-too-frequent finding, ‘‘no significant
differences’’; and (2) the need for alternative methods to answer questions about certain types of

- educatlonal problems Thus, importance is now being placed on understanding a program in all of its
complexity, and the case study method is being perceived as a way to undertake the task. *

For exampte McCaslin identified fourgeen strengths of a naturalrstrc approach to evaluating,
vocational education programs. He posits that naturalistic inquiry:

¢ is a legitimate evaluation methodology in that it is structured, disciplined, systematic,
ot comprehensive, and replicable; |

~ & extends the repertoire of techniques available to the evaluator: Ea

o recognrzes the multiplicity of causes associated with given outcomé!‘rn vocatlonal
education and recognizes that causes and Outcomes ¢an interact un a variety of ways;

-

‘ e recognizes the range of diversity both within aad bétween program results in individuali-
\' . zatuon of evaluation designs; . '

_ _ e allows the evaiuation to consider-a broader view of vocational education oytcomes;

e -evisa continuous)activity‘under ken througheut the process of v;cational education;
' e evaluates vocational educati.on 'nrogram's as they' occur; |

@ isnot constra*ned to examining only those outd)mes amenable to quantification; «:

o allows the evaluator to colleqt mfozmatron on outcomes not known to be ;mportant or
anticipated during the design qf thetstudy, _

® is an evaluation methodology likely ﬁo be understood by most people;
* o provides personal and. |mmed|ate feedback »

[

* @ can be mdwrduallzed to meet the neods of diverse people; ’

e drmimshes rellance on vocatronal educatron students to submit needed mformatron and

e produces results which may be more useful to decision- -makers.
. 7
In sum, the case study, which-usually relies on qualitativé methods, provides a "richness of
_ . % information that reflects the dynamics of the program. From-a methodological viewpoint, the case
f5 © study method should allow exaluators to avoid meaningless or misleading questions because they can
T - (1) formulate problems as the evaluation progresses, i.e.,-they ar§'not bound to a priori questions;
A& "€ (2) modify data categories constantly, making them more suitable to analysis; and (3) reduce the
- . distortion of variables that miay be difficult to quantify by using quantitative methods. Last, the case
.7 study.is perceived as having heuristic value. The information obtained through a case study is both
rich and rewarding and may be used to define concepts, generate hypotheses, and ground new theory

v ~for further teating

~
s
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Lifnitations of the Case Study "

While. much of the usefulness of the case study rests upon its intuitive appeal (e.g., the readers
expand their experiences by vicariously sharing those of others; readers experience the viewpoints
of several different actors by having an évaluator probe, interview, and analyze the program; and readers
experience the entire program and all of the factors that have an impact on the program),.there are
. some limitations to the use of the case study which should be kept in mind as a case study is planned.

Case studies,may appear to be simple to conduct at first glance, but they are not. Itis important,
* for example, that the evaluators know how to interview, to sample case study sites scientifically, and
to design coding systems that allow for the retrieval of the information. The case study method, while .
designed to be expansionist rather than reductionist, can expand to include almost everything, and
~ rather quickly at that. Thus, the case must be defined and given boundaries. In all evaluation efforts,
different segments of the audience will request and relate to different pieces of information. As
Wilson stated: ‘ .
/ ) ]

Usefulness is related to the role of’ the readeg. By its very nature, a case study
provides information on the actions and perspectives of members of a variety of
groups. However, given the limitations of length, writers of case studies have to
decide on whom to concentrate. They can opt for equal treatment of different
groups or emphasizd &ertain perspectivé%f' We [Center for New Schools] have
discovered that the lagic of wtiting a case study may not match the logic of
usefulness to the reader. Any given reader will want more detail about perspec-
tives and actions of particuler kinds of actors (usually people in his/her own role)
that would make sense in the overall case study. An inevitable lack of detail arises

+ from the difficulty of having a balanced case study focus sufficiently on the
reader's role.3°

Associated with the difficulty in matching information to readers is the problem of the length
of a case study. In order to present the complexity of a program, and to chronicle the concrete daily
activities over time, case study repgrts tend to be rather lengthy; ahd, since they require a long time
to read, they are often given low priority among the other demands on the reader’s time. The third
.» and fourth problems identified above may be alleviated by.makind certain that the intended audience
receive the case study report. Condensed versions of the case study that extract pertinent portions of
the report for segments of the audience may be helpful. ' o
Case studies tend to be most interesting to people who al/ready value some of the approaches
_illustrated. Additionally, if the approaches are valued, case studies are more likely to lead to action.”" 3!

- The last limitation that'is found in the literature is generah&bility. The question is often raised: "
How can information from one case study setting be useful in other settings? To rephrase the
question, how can we generalize from-one case study to several cases? The case study has no handy
quantitative measures of generalizability. The issue of generalizability in the end is related to what
the user is trying to learn from the case study. The differences in sites do not necessarily make the

. case study irrelevant in all but the site studied. Rather, the case study should provide enough detail
and description about the uniqueness of the case study Ssite so that the user can determine the

differences and similarities between the case study site and his/her own site.

»
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The Case Study and Vocational Education

The use of the cass study in vocational education is just beginning. For example, in
1978 the National Center for Research in Vocational Education conducted a multi-site case study
to identify and describe the factors gssociated with the differences in job placement rates as reported
by states.32 A second case stugy was undertaken in 1979 at eight sites to identify and describe the
Yactors that affect placement rates in secondary vocational education programs.33 During 1980, the
case study will be expanded by focusing on the postsecondary level.

Case studies also have been published in the education field and in the human resources area
dealing with the world of work. For example, the Northwest Regional Education Laboratory has -
”used the casé study mathod as part of its evaluation of the Experience-Based Career' Education Program;
L.ouis Smith and Paul Pohland used a naturalistic approach to study computer-assisted instruction
programs; the Center for New Schools used descriptive case studies to evaluate a Documentation and
Technical Assistance Project; the Education Commission of the States conducted case studies in
fourteen sites focusing on strategies implemented to improve rural education; and the National Institute
of Education is currently funding case studies in four sites dealing with rufal vocational education
programs. Studies of Comprshensive Employment and Training Act (CETA) programs also have used

the case study method.3* L .

¢ . . )
= At this point, the reader should feel comfortable with understantling the case study method,
its advantages and limitations, and how it fits with other evaluatjon activities. Chapter |V focuses on
different techniques that may be used to collect case study information. - ,

~
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- " CHAPTER IV ° ) .

; COLLECTING INFORMATION FQR \
' CONSTRUCTING A CASE\STUBY

* These are many techniques to collect mformation such as questionnaires, surveys, interviews,

~ and obsetvations. The techniques evaluators choose really depends on the fit between what questions
they are seeking to answer and which teclmiques best meet the data-gathering needs lniplled in the
question. Of course, constraints stemming from the available resource level that may ble applied to
‘the evaluation and the political environment tust be considered as designs are made. This chapter
provides the reader with abrief discussion on evaluation methodology and then looks at three
different kinds of information- gathermg t¥chniques that may be used to collect information for a case
- study. ‘ ) : | .
, _ _ ) .

!

A Few Words About Methodology 5 , : {

Two theoretical perspectives have dominated social science methodology: logi¢al positivism and \

phenomenology. The logical positivists, such as Auguste Comte and Emile Durkheilfn, seek ‘‘the facts

or causes of social phenomena with little regard for the subjective states of individyals. Durkheim

advised the social scientist to consider ‘social facts,’ or sociat phenomena as ‘things/ that exercise

an external and coercive influence on human behavior.’’3® The phenomenol sts,isuch as Max Weber

and lrvin Deutacher, ori the other hand, are concerned with understandihg hui avior from

edch person’s point of view. Thus, the phenomenologist views human.behavior as"a product of how

a person sees the world. Phenomenalogists believe that human behavior cannot be understood without

understanding the framework within which those being studied interpret their actions, feelings, thoughts,
- and motives. ‘g

- The differences between logical positivism and phenomenology are important. Social science in .
the United States strove to follow the logical positivism stance of objectivity and deductive regsoning
by attempting to minimize subjectivity and standardize the interpretations attributed to the data.
Phenomenologists, on the other hand, see a number of different structures that may be designed to
understand the data they collect. |n fact, they espouse the belief that perhaps the most important .
 structures to understand might beI?ng to those being studied, rather than those consgructed by ,

§  evaluators & prioti. e . _ _ _ N
" The logical bositivists and the phenomenalogists, then, approach different problems dind seek
different answers. The research methods they use are often-different. For example, logical
positivifts search for facts and causes fjrough demographic analysis and surveys which produce °
) quantitative data that is statistically analyzed to prove.or disprove relationships amang variables. - _
Phenomenologists, however, often use qualitative methods (e.g., interbiews, observations, unobtrusive
- data) which result in descriptivg data that display how thbse being studied view their world.

2 ] v a
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What'ls the Case Stud_y{\ﬂothod? . ot

At this point, it might be assumed that the case study method solely uses qualitative data. This
is only partially tiue as Morris Zelditch stated:

There is, in fact,.a tendency to be either for or against quantification, as if it
waere an either/or issue. To some extent the battle lines correlate with a relative
concern for ‘hardness’ versus ‘depth and reality’ of data. Quantitative data are

\ often thought of as ‘hard’ and qualitative as 'real and deep’; thus if yqu prefer .
‘hard’ data you are for quantification, and if you prefer ‘real, deep’ data you
are for qualitative participation observation. What to do if you prefer data that
are real, deep, and hard is not immediately_apparent.3’

' McCaslin also cau.tions'hglainst' iht')se individuals stating the need for ‘hard’ data and discrediting . >
‘soft’ data. He warns that. ' - : o . ’

These people often fail to realize that there is bad ‘hard’ data as well as good
‘soft’ data. Measurement throﬁgh' nymbers alone is not the only way to extend
or to solidify our understanding of vocational education.38 .

> Zelditch continues: - o\ _' ) ' o ‘ _

A more fruitful Q'pproach to the issue must certainky recognize that a field -
‘study is not a single kind of information. This approach suggests several crucial ) o
questions: What kinds of methods and what kinds of information are relevant?

How canithe ‘‘goodness’’ of different methods for different .gu rposes be

e'valuated?3% - ' s .

Thus, the case study, while leariing toward the phenomenology tradition becduaa,:ﬁ*is well
suited to using qualitative methods, does ngt rely solely on the methods used by phenbmeqolbgists.
Qualitative methods can complement the information collected from other methods by confirmirg
findings and locating discrepancies. This can lead the evaluators to study, weigh, and analyze the
findings carefully to understand the discrepancies. An evaluation of an.Experience-Based Career,
. , Education Program (EBCE) by the Northwest Regional Educational Laboratory tried the case study
' approach as a portion of its evaluation effort. It reported that:, - 0

4~ ...acasestudy is a useful 'comJ)Iement to a total pacl'(age of methodologies
in the evaluation of a program Jike EBCE. It provides an empimdescription
of the ‘treatment’ in a traditional pretest-treatment-post-test n. This
documented description of what the program ‘is like’ is useful in interpreting -
" experimental findings as well as giving an evaluation audience tfe vicarious

~ experiences of ‘being there’.4° L

A

n

~ While there are several published texts that focus on quantitative methods,*' the number of .
texts written on the use of qualitative methods is more limited.*2 Therefore, the remainder of this
_chapter is devoted td introducing three Qualitative methods: observing, Iterviewing, and gathering
data unobtrusively. o « 2
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. Qualitative Methods *

As Bogdan and Taylor suggest, “'qualitative methodologies refer to research procedures whlch
produce descriptive data.”’*® When using qualitative methods, settings are described as a whole. &
There are three techniques that are well suited to gathering this type of information: observing,
interviewing, and gathering data unobtrusively. Each technique is introduced below (see Chapter VI
for a dlscusswn of how to apply each technique).

e Observing — Observing is something we do naturally, and as such it underglrds the two
other techmques that wili be discussed. By definition, observing refers to that research
““characterized by a period of intense social interaction between the researcher and the
subjects, in the milieu of the latter. During this period, data are unobtrusively tnd system-
atically collected." 4% -

Observing is based upon three activities: looking, listening, and asking. These three
activities when interwoven form the complex process of observing:

Events and happenings connecting one activity stimulate new action
in the other two activities. Things seen and heard stimulate questions
to ask as well as indicate new things to look and listen for. Questions
asked and answered stumulate new lines of looking and Ilstemng, as

:  well as new'questions to ask.? “

’ e Interviewing — Interviewing is more than merely asking questiohs of people. Interviews
may vary ffom hformal moments when you have the opportunity to talk with people
involved in the prOject to a carefully nurtured relationship with a person knowledgeable

spbout the situation in question. Specifically, interviews may be divided into two types:
unstructured and strudtured. Unstructured, or elite,*® interviewing is probably the most
artful way of mtervnewmg Briefly:

,

L 224

It is a purposeful discussion between you and another person, but -
without specific prestructured.questions. The emphasis is on Iistemng
as you discuss things that are important to the interviewee [within -

» the context of the program]. The intent of the unstryctured interview
is to elicit from the person being interviewed a highly personal and
détailed account of partlcular events or sentiments related to the program.*

. The structured interview consists of a set of pre-determined questions, like a questionnaire,
that are verbally asked of a person. Some questuons might anticipate responses that fall
into categories (e.g., vocational educatlon service areas of training: trade and industrial,
distributive educatlon home economics; or they may be open-ended, such as “Why did
you enter W#fis vocational education program?")

e Gathering Data Unobtrusively — When data are collected unobtrusively, the evaluator
does not necessarily have any direct contact with individuals such as when observing or
interviewing. In this case, the information may be gleaned from: -

e physical traces, or observable signs of the use of objects or space in a setting (e.g., worn
carpet around a particular display);

e artifacts, or objectives that can be identified as resulting from human activity (e.g., \
lesson plans); :

e records le. 9., minutes of meetings, correspondence, grade'books)'

e indices, which are comparisons of statistical data {e.g., ratio of males to females in
selected classrooms), and

® body Ianguage.
21
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y The first four chapters of this handbook are designed to provide the reader with a framework

for understanding the case study approach. Part One discussed (1) the purpose of evaluation and
some of its problems, (2) the naturalistic approach to evaluation, (3) the attributes of the case study
method, and (4) techniques to colléct cdse study information. o

.+ . We are now ready to move into Part Two of the handbook—how to conduct a case study.

" However, before you begin tg read Part Two, take a few momerits to think about the information
contalnqgi in Part One since the case study approach may be a new way for you to look at evaluation.
Therefore, give some thought to'how you might use the case study method in your work. Worksheet 1

should helg you do that by focusing on your evaluation responsibilities using the journalistic questions:

Who‘?’V_Vhat?_ When? Where? and Why? Then, on to Part Two to figure out How!

. d
Worksheet 1 .
Conceptualizing a Case Study
WHO |  WHAT WHEN WHERE ©WHY,
(is the audience?) | (information (will the case (what sites will, (do a case study?)

o«

will be cgllected?) study be done?) | be studied?)

&

Y
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40,

41,

46.
46,
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University Press, 1970), p. 5, an elite interview is defined as “‘an interview with any interviewee
—and stress should be placed on the word ‘any’~who in terms of the curtent purposes of the
interviewer is given special, no‘n-standardized treatment. By non-standardized treatment, | mean

e stressing the interviewee's deﬂnition of the situation, -
+ o encouraging the interviewee to structurs the account of the situatuon

¢ letting the interviewee introduce to a considerable extent . .. his/her notions of what - ',
he/she tegards as rolovant, ifistead of relying upon the investigator s notions of relevance."”

Kntor, Uting Sy:umaﬂc Observation, p. 24
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. is discussed in* more depth below.

~ helptul.

| o CHAPTER V
: " ¢° THE PRE-FIELDWORK STAGE .

In any evaluation, several steps need to be taken before the first piece of information is
collected formally. This, of course, holds true for a case study. Tha preliminary steps in designing
a case study are: setting boundaries, defining the unit of analysis, selecting a site(s), establishing.
initial contacts, developing data ¢ollection systems, and defining fieldwork procedures. Each step

t

Step Ong: Setting Boundarles "

After the broad question of the case study Is identified, the evaluator faces what Guba*® calls
"the boundary problem” or, in Patton’s terms, “cultural trade-offs”.4® This means that the désirability
of studying one or a few questions in great'depth or many questions in less depth must be determined.
In other words, what will be the limits of the case study? How will the limits be selected? For example,

- shobild all parts of a vocational education program in the school be studied or only certain programs?
. Should all students and/or teachers be studied, or should a specific group be studied? Should all

outcomes be studied or certain specific ones?

Boundarles may be set in several ways based upon the information needs of decision-makers.

They should not be set by the evaluator alone. For the information obtained from the case study to
. be utilized, it must answer the questions of the psrsons who make decisions. Therefore, the latter

must play a critical role in identifying the trade-offs and defining the boundaries. - o
[ : [ - &,

4 Boundaries may be set by ubographicil areds (.g., urban/rural, north/south), themes (e.g., types

of vocational education instruction, autcome of a vocational education program), or theoretical

and/or substantive interests identified as the case study is first concelved. All of the evaluation
questions identified will probably be important questions. Trade-offs will need to be made between
the breadth and depth of the case study given the existing financial, time, and other constraints. Once
the boundaries for the case stiidy have beén established, the sacond step—determining the unjt-of

analysis-~begins. . : | N

i F A tew _in'ords of ciutlon.ﬁro in order at this point. If the foundations of the case :tddy are not
sdequately laid (L.e., involving decision-makers in defining boundaries, defining appropriate and
" plstisible boundaries), the case study will likely fail in its purpose regardless of the quality of the

ures. So spend the necessary time now to lay a solid foundation. Worksheet 1 should be

E o
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Worksheet 1 ’
Satting Boundaries
'Have you: ‘ * ‘_ » | | -Yes  No
1. identified the broad evaluation question?- S o o
2. established the boundaries? . - o o. .0 f
3. defined boundaries that are appropriate? o O 0 ‘ .
4. considered the breadth and depth t’rad,é,off in defining boundaries?" o . o R
6. involved decision-makers in defining the boundaries? o o
6. comldorod information needs of dtclslon-makari in deflnin_g boundaries? | . . o 0

" might be the ynit of ahalysis If you want to understand factors affecting placement in different

- analysis teghniques that:best suit answering the evaluation questions.

“ study. , :

Step Two: Determining the Unit of Analysis

Once a focus of the case study has been determined, it is time to decide on the unit of analysis

'to be studied. Simply, the unit of analysis is the “thing’’ that is being studied, such as individual '

students, types of vocational éducation programs, school systems, or.state education departmsnts.
The unit of analysis chosen depends upon what information is desired from the case study. For.

example, if you are interested in why placement rates vary, the unit of analysis might be stu
or the specific program areas (e.g., distributive education, trade and industr al) might be the
analysis if you want to understand differences in placement across program areas. School sy

environments. Whatever unit of analysis is chosen lends itself to specific kinds of data collection an

Worksheet 2 is dulgnéd'io help you decide what unit of analysis is appropriate for a case

L 4
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Woﬂuhoet 2
Detnrmining the Unit of Analysis

N ~

1. Description of boundary:

L

' 2. Evaluation question to be answered: ' .

3. Possible units of analysiiﬁ

- 4, The most optimﬁt‘il unit of analysis:

Al

~

(1) - . L

(2) )

(3') | c - ' 2 -"l‘

{

6. Why was it chosen as the unit of analysis? ' O

T

6 ‘Wil the unit of analysls se‘locted be ablo to give the needed information at the end of the
_ case study? Why?




" Step Three: Selecting a Site(s) °°

After decigsions have been made regarding the questions to be answered by the case study and
the unit of analysis, it is time to decide on what sampling method to use. Briefly, samples may be
drawn that are-random, i.e., all potential members of the sample have an equal opportunity to be -
selected by chance; or purposeful, i.e., sites are selected because they contain certain characteristics.

Random samples generally are used when you want to generalize the findings from the samples
to the entire:population. Random sampling increases the likelihood that the information collected
in the study is representative of the entire population. Three types of random samples are often used:

e Simple random sample — all members of the population have an equal chance of being -
" selected. ' ' ‘ :

o Cluster sample — the selection of sample members are chosen from the total population
in groups or clusters rather than as individual sites. The clusters selected are often
. natural or administrative groups of the population (e.g., automotive programs, health
programs). .

o Stratified sample — the. population is divided into subpopulations or strata and a sample
is selected from each strata (e.g., the automotive programs in smali; medium, and-large -
regional vocational high schools).
Jo summarize, random sampling procedures help to avoid bias in the sample because sites are
selected by chance. Simple random samples should allow the evaluator to obtain a relatively repre-
sentative sample that permits generalizations to the entire population. By using a cluster or stratified
gample, the evaluator should have increased confidence in makipy generalizations to particular sub-
groups or areas. : o .

Purposeful sampling is used when the evaluator wants to learn something, or understand some- .
thing about certain select sites, and does not need to generalize the findings to an entire population.
To do this, certain informatign_must be available about the site so that the evaluator is aware of the
varlations among the sites. For example, Marvin Alkin et al. undertook a case study on the utilization
of evaluation information in five schools. They stated: '

. In Iocating' potential sites, the researchers capitalized on a variety of resources.
Pefsonal and professional contacts in public educational agencies were especially
helpful in directing our attention to potential sites. The approachabiljty of the
site personnel was a clear consideration since we did not have the power or the
inclinations to impose ourselves on the case study hosts. As a result, we cannot
claim that the five chosen sites were randomly selected. Nevertheless, we sought
to avoid ‘showcase’ programs and were able to balance out our sample with a
variety of program types .. L ’

Several different strategies may be pursued when drawing a purposeful sample. First,
axtreme cases may be sampled when the most information might be gained by studying poor programs
.. and exceptional ones. The case study then attempts to understand the situation under which programs
develop, fail, or succeed. In sampling extreme cases, the evaluator needs to identify those sites wirere

the most can be learned; thpse sites are selected for the sample. <
. A .

T < 1=
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A second type of purposeful 3ampling is the typical sample. In"thie instance, information is
gathered about typical programs, and the findings cannot be dismissed beeslse the program is known
to be special in some way. However, the findings cannot be generalized in the tr Onal sense of the

. term. One word of caution should be interjected here -- the evaluator must work with decision makers

N to reach consensus on the attributes of a typical site.
, Another sampling strategy is to maximize the, variation among the sites. For exatﬁple.?amples
are often drawn to ensure that all.geographical sites (e.g., urban and rural) or demographic features

\ (e.g., site size, type of vobational education programs offered at the site) are represented in the sample.

e

By attempting to increase the diversity or veriation in the sample, the evaluator
will have more confidence in those patterns that emerge as common sites while

.at the same time being able to describe some of the variation that has emerged -
to make programs unique as they adapt to different settings.5?.

Fourth, the sample might consist of critical casss, i.e., those sites whith can make a point
dramatically. For example, many new commercial products are test-marketed in Columbus, Ohio,
on the assumption that if the product does not sell in Columbus, it will not sell nationwide. The use
of the tritical case is especially important when resources limit the number of sites under study. By
sampling critical cases, the findings may be logically generalized to other sites since the critical case
is selected on the assumption that if the finding is true in this case, it is likely to be true in all gases.

. Fifth, you may decide to sample politically important or sensitive cases which might draw
£ attention to the ctase study or avoid drawing attention to the case study by intentionally eliminating
politically sensitive sites from the sample. This is a variation of the critical case strategy, especially
given the fact that the critical factor might be politically sensitive. -

- ~ Last, samples may be d'rawn by convenience, i.e., those sites which ma;( be studied most easily.
This type of sampling is usually the most common, yet the least desirable. While the constraints
stemming from costs, time, anc- other resources are real, they should by considered last, after the best

strategy is identified to collect the desired information.

; | In summary, purposeful sampling increases the usefulness of the findings obtained in small

samples because sites are intentionally selected, for cértain traits, i.e., extreme cases, typical, maximum
variation, critical cases, politically important or sensitive cases, or coaveniencs.

Worksh%et 3 will help you choose the type of sampling technique to be used in the case study.

3
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Will the sample be drav&h:
¢ randomly? ‘
e purposefully? '

|

Worksheet 3
Selecting » Site(3)

N

If a random sample is selected, will it be a:’

/

simple random sample?
cluster sample? - T
stratified sample?
extreme cave?

typical case?

maximum variation?
critical tass?

e politically important or sensitive case?.

Py

convenience?

O O O O 0 O

Yes

0]
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.+ ' Step Fourr Establishing Initial Contacts
Once the sites have been selected, it is time to gain their approval tor the case study by
establishing initial contacts within the site. Many evaluators find this part of the case study to be
unnerving, but it does not need to be. A few hints should help. First, when dealing with the
"“gatekeepers” (those persons who have the power to grant os deny ‘access to the site) and other
"persons at the site, always tell the truth. Second, carefully explain the purposs of the case study and
emphasize that you are Interested not in the particular site buit rather in sites in general which are
similar to the one you are asking permission to study. Third, follow the protocol network. That i is,
be careful that the ‘‘right’’ persons at the site are contacted initially By looking at from the top down.
For.example, permission would be needéd from an area vogatipnal school director before one of the
voeational programs in the school may be studied. Last, remember that the gatekeepers and others -
have not been as involved in the case study as you. Thus, a general easy-to-understand explanation-is
mare suitable than a complex, long-winded, specific explanation of the case study purposes. As
Bogdan notes, ‘‘the rule then in trying to get in is to be honest, but vague or imprecise. Present your
purposes in a way which will not harm or produce anxiaty in.your subiacts 83 .
At this point a comment about confidantiality is appropriate ~Before the gatekeepers will agree
to participate they will want to know what the evaluator plans to do'with the information collected .
and who might hava access to it.. v o . .

Gatakeepan and other subjects often want anurancas of confidentiaiity in regard
to the name and location of their organization, as well as themselves, In any
reports that are written. They also want assurance that the information you -
gather will not be used in any way to harm them. The code that you are Poing )
-t to live by in regard to this should be made claar to tham_from the start? ’
Confidontiality may be difficult to ensure in some instancas such as when only one site is under
study or thé number of participants is few. \ . i

Where confidentiality cannot be protected it igi ortant the the evaluator, make.

it clear to people being interviewsd and participants being observed that, while B
people will not be identified specifically in a repogt, it rhay be possible to identify .
them from tho dncriptiori of what they have done or qliotations of what they . S

R : have said.® ) . . i
| Regardless, the way in which confidantiality wiII be handled must be negdtiatad bafOre any data is
collected. o ' , ,

" Figure 3 provides an example of ostablishing initial contacts from an actual case study. After
you have read this aconario, design yOyr plan for utablishing initiaf'contacts using. Worksheat 4

. %-‘ P‘
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Figure 3 |
Establishing Initial Contacts — A Scenario®®

Initial contact with a potential host was established by the senior researcher either with the
site program evaluator, program director, or school district administrator, and arrangements:
were made for an exploratoty meeting between the researchers and program personnel. This
mesting served mainly to introduce the researchers to the prograrn administrators, to dllow the
potential hosts to look us'over and assess our intentions. Little attempt was made to actively
question the program representatives present; instead, our concern was with answering their
questions about our research intentions. We tried to project a sincere and nonjudgmental -
interest In their program and in the way that program evaluation had taken place in their

" school. We made the point that they would benefit from a better understanding of the way

that evaluation, s a process, had functioned in serving their needs—and. we would benefit in

a fulier understanding of the evaluation process as it occurs at a variaty of school sites. <
- . i ‘ _ . - .
Anonymity was promised the participants. In the various reports emanating from the

| study including of course this book, fictitious names have been substituted for the actual names

of cities, districts, schools, programs, and individuals, and other potentially identifying slements
have been disguised in ways which help preserve the anonymity of the participants wjthout
distorting the relevant facts. Individuai actors in each case situation can, of courss, recognize
their coparticipants’ identity, so that this mechanism does not shield a participant from his or
her colleagues.-As an ethical matter, we did seek to safeguard confidences shared with us. (The
tension between fidelity to the situation and personal trust and rapport is real and problematic,
but in these studies we were able to honor confidences without sacrificing the integrity of the

* research effort itgelf.) : (

Once the program representative came to feel that our interest in what they had to tell
us was sincere, and once they became convinced that promises of anonymity were not just a
game we were playing, they began to talk about their programs, We did not try to force these
initial remarks other than to indicate our interest in learning as much as possible about the
program and its history arid context as well as the story of the program’s evaluation. We did not
tape-record these (or. any subssquent) mestings, aithough we occasionally jot'down notes if

. that seemed appropriate and nonthreatening. (These on-the-spot notes were usually elaborated
. upon and expanded after the field worker had left the interview location.)
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‘ .~ ‘Worksheet 4
Establishing Initial Contacts
1. Who arexthe gatekespers? i
‘ 2. What is the protocol network?____ « — ' .
¢
“3. What are the options for making the initial contact with the gatekeeper(s)?
4. How will the case study be explained? _ . .
5. Will the initial meefing with the gatekeeper(s) be designed to defuse their concerns? How? ,
‘ N - y
- { 6. How will confidentiality be assured? — S . ‘
| : W, | )
‘ N
. .
. ' ' ~~ .. SN
o o e - . '
’ S 'y '




W

" Why are they happening?

. persons will ba identified for further observing and interviewing.

Step Five: Developing Data Collection Procedures

Chapter 111 introduced three ways of collect;ng qudlitative information through systematic
observation: observing, interviewing, and gathering data undbtrusively.-By observing, searching and
discovering clues, interviewing, and interpreting evidence, a meaningful picture about the program
or persons under study should emerge. That is, answers will begin to appear to questions such as
these: What is happening? How are things happening? Under what conditions are they happening?

te

Which iystematic (_)bservatibn methods are chosen will depend upon the purposé of the study |
and the decisions made in the prior steps. For example, the unit of analysis initially will help decide

what to observe and whom to interview. Through observing ang interviewing, other situations or
d

Id

- Genevtally, éll three systgmatic observation rfxethdds are used in a case study. Each method

" produces a different way of looking at the same phenomenon, which will confirm or contradict

other findings (triangulation) and will lead the case study team to new areas of inqtiry. Briefly,

_ triangulation "is simply the process of obtaini_ng‘ information from several different sources (e.g.,

student and supervisor) or from the same source (e.g., student) using different methods.”®’

a

rd

S

[ . e

* Worksheet 6 : !
' . Developing Data Colleqtion Procedures '
1. .Which procedures are appropriate? Why? __ : .
- o Interviewing? __ _ . S .

® Cbservlng?

e Gathering data unobtrusively? __~___ . .

2. Who will be interviewed?.' .

3. What will be observed?

A

4. What unobtrusive data will be collected?

e

6. How will the brocedurés be triangul,atad?

.-r‘.‘*

“

-

)y
Y - N T § ¢

_ THere are savera) publicatipns available that describe these different technique;_at great lengt_g.“"k

-Worksheet 5 can be used to help think through the data collection procedures. o



i .After the sites were selected the protocol network was identified and i itial contacts were made

Step Six: Organizing Dlta

Just as quantitative data are collected with predesigned codes and put into the computer for
analysis, the data from a case study must be collected and stored in a format that makes it easily
retrlevable. The coding system should be one in which (1) the data are easily available for analysis,
(2) is the least time-consuming, (3) is easy o implement, and (4) is cost effective. :

Since the coding system must be specificalfy designed for each case study in order to addrées
the specific evaluation questions, unit of analyss, and data collectidbn methods, it is hot possible to
borrow an existing coding system. However, " alkmg through’* a sample codnng system will reveal

the logic behind how and why a codmg system }s designed and used.
4

Before a sample coding system is designed we will need to conce?e and design a tase study.JFor
the purpose of Step Six, we are in the evaluation office of the Oneanda education department. Oneanda
is concerned with the placement rates in its secondary level vocationdl education programs. While

 the state department has conducted nveral evaluation-studies dealing with placement and has continued

to collect follow-up information that is accurate and detailed, they do not know exactly what factors

affect placement rates. Thus, the evaluation office has been asked to answer this broad question using

a different approach in hope that they will be able to obtain an understanding of the placement ..
process. "Through discussions, it appears that a naturalistic approach would enable the evaluators to

look at different.schools in the state and thereby identify different factors that rm?ht affect placement.

Interviewing was selocted ag the primary data collection device because the evaluators felt that
each interviewee should be able to discuss the placement process freely without pre-structures questions.
The interviews will be complemented by both observations and data collected unobtrusively (e.g.,
documents). The observations and unobtrusive data will be used to identify questions that should be
asked and to stimulate the evaluators to new lines of i inquiry. Also they will be used to confirm or

refute mformation obtained from interviews.

The unit of analysis of the case study was the school. To get the most useful information
possible a purposeful sampling technique was selected. A variation sample was chosen because the
evaluators believed there were demographic considerations that might highlight the factors that
affect placement. Thus, the sites included in the sample were sglgcted on an urban/rural continuum

and low p!acement/hngh placement continuum. The sampling fril®e resulted in four cells: ° . \*',1
] ; l . R - . o o . L. 8 N
- Urban Urban
High Placement - L‘ow Placement
: Rural - ' Rural v
N -~ N High Placoment N * Low Placem t

</ SN



Now, let us design a coding system for a case study®? that seeks to understand what factors
affect placement rates in Oneanda. The first step in designing the coding system is to designate a
means by which each picce of datum will be classified. In this example, there are five broad categories:
background information, placement definitions, placement rates, process, and function of placement
rates. Each of the five categories is then subdivided mto subcategories which in turn may be further
refined. For example, in Figure 4, which illustrates these codes, background information was sub-
categorized into delivery system, finances, attitude-state, attitude-local, and cooperative education.

Next, a scheme needs to be established to identify the schools participating in the case study,
the evaluator collecting the information at the site, the type of person (e.g., teacher, student, adminis-
trator) being interviewed or observed and the data collection procedure (e.g., interview, observation,
document review). Figure 5 illustrates these oodes. By looking at Figure 5, it may be seen that codes
were established for the school {or site) being studied, the program, the interviewer, the type of
interviewee, and the data collection procedure used (e.g., interview). ’

Third, each interview, observation, or document reviewed must be assigned a sequential number
from a master list. This record will serve as the permanent log of all interviews and observations
recorded as well as of all documents reviewed. The master list is divided into three parts: interviews,
observations, and documents. Each part is then divided into information obtained at the school and
. information obtained outside the school (other). A sample master list appears in Figure 6.

Now that codes have been assigned for the data, how do@s the system work? Simply, each bit
of information will be recorded on separate index cards. In that way, the.data may be shuffled
around in order to look at each piece of datum from different perspectives. For example, if a piece
of datum is about common uses of a term, it might be analyzed by all common uses of the term, by
those uses of state and local officials, or by all counselors and all principals, or all state advisory
" council for vocational education staff. To be ffled around to reveal selected groups, each card
must have an identifier on the top before thc¥ece of datum is typed or written. Two sample identi-
fiers appear in Figure 7.

After the fi:st piece of datum has been collected, it may now be coded. Using the examples in
Figure 7, before she goes t0 the interview Weiss will prepare a cover card. Marciano will do the same
thing when he begins to reviewsthe document. The cover card is more than a record of who was
interviewed; it also serves as an easy way of locating a person after an interview for additional
information since the address and phone number are readily accessible. Remember, when conducting
a case study a lot of people will be interviewed and many documents will be reviewed! It is
seldom possible to gather all the information needed in a single interview. Often a follow-up phone
call or a second interview is needed. Figure 8 depicts two sample cover cards. ®




Figure 4 -
Sample Method To Classify Data #1
Background
B1 Delivpry System
1.1 number
1.2 vocational education
1.3 structure
B2 ) Finances
T B3 - Attitude — State
B4 Attitude — Local
B5 Cooperative Ed&cation
s ¥ A g
Definitions ,
D1 General Information B
D2 ) Official Definitions
e | 2.1 student ,
' - 2.2 corhpleter
- 2.3 leaver
2.4 dropout
2.5 relatedness
N 2.6 ¢ode
D3 : Used
. - D4 Influences
Db ¢ Communication N
D6 ~ Monitored
_ 4 |
Plscement Process :
P1 . General Information
P2 _Description
P3 ) . ‘ Policy -
P4 . , o Guidelines
P5 ' ' Assistance
« | Function of Placement Rates _
F1 ; General Information
F2 . i ¥ Philosophy
“F3. o : Coordination
F4 - , i Services, Levels
.{' Utilization of Placement Rates
U1 _ . General Information -
v2 ' Dissemination
us,~ o Conipliance
ve: S Used for
: o ‘ 4.1 personnel
“ . 4.2 program
, 39




Figure 6
Sample Method To Classify Data # 2
School
. AS Austin High School
: DV Davis High School
Program |
— . HE = . Home Economics
' DE . : : Distributive Education
Tl Trade and Industry
Evaluator
E . E. Waiss
F F. Sanchez
S S. Washington
4 R , R. Bernstein
M __ ' M. Marciano
Inmrviemés
T Administration
U Support Staff
Vv . Program Staff
W Teachers
X Advisory Council
Data Collection Methods
I . . Interview
0] Observation
D _ : Document
E R ‘
) Lot “. -,
40 - B
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Figure 6 '
Sample Master List
For interviews in.___ AS. s
{school) 9
School Level: 1 Industrial Arts teacher (Smith) ]
2 Trades and.Industry teacher (Wingston) ,
3 Principal (Johnson)
- ; - 4 Counselor (Géokowski) 4
-‘:;-. 10 * \ S
. %I\ ’ ’ % - . . . -
- . Other: 1 aMhamber of Commerce president .
: 2 Mayor ‘
3 National Industries Inc. personnel officer
. S 10 \
. | For observationsin ___AS ) B}
\ ! N ' » {school)
~ ’ .
School Level: 1 Business and Office class
2 School lunchroom '
-. ’ 10 . .“ "/ . 2
\ . ~ Other: Degree of activity in local en'vploymént service office
-"-:".‘.' ' 1‘0 '
! For, docyments in ___AS |
_ e © -t lschool) "
A \ L | hY . , . *
' School Level: 1 Local plan
: 2 Follow-up reports
) 10 :
1 City economic plan
2 CETA plan . ,
. 10
[ : N \-\L. *
. Rl ’
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Figure 7

Identifying Data
\

Example: E. Weiss is interviewing a teacher at Austin High School about the trades and industry program.

LAS =TI = - W2 - E 1 Key Figure
School ————J T - School - Austin H.S. AS 5
Program : Program Trade & Indus. TI 5
.. Source . ' : Source Administration W 5
Interviewee - / Interviewee Principal Jd12 6
Interviewer . Interviewer E. Weiss E 5
Card No. —— Card No. : —— . 1 "
ot * each new card is sequentially
‘numbered "

‘ ) . ‘ i .

Example: ‘M. Marcianq is reviewing the student orientation booklet fo{Austin High School’s home economics'prqgram. )

, AS.— HE — T -D23 - M -1 _— Key . Figure
School —————T T e 4 . School AustinHS8. - AS 5
Program : . .« Pregram Home Economics |, E 5
Source : Source Administration T b
Document No. - : Document No. Student booklet D23 6
Reviewer — : Reviewer M. Marciano "M 6
Card No. —= - Card No. —— -V *
o ) * gach newcard is sequentially
: : T . numbered "

*
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Figure 8
Sample Cover Cards

Semple 1 ] : | /

AS =Tl 1 —W2—E | 1

(Interviewer): E. Weiss
(Interviewee): A. Wingston
\ S .. .. Teacher . ~. o
Austin High School ' ,
4156 North Street : i
Newton, Old York 08862
. (413) 894-7382

. (Date): 3/16/80

e .- R

Sampk 2 |
AS — HE — T D33 - M 1 '
(CitatIOn): Davis High School

: Student Orientation Handbook ,
(Where/how obtained?) .
o -, Obtaindd from home economics teacher
(Reviewer): M. Marciapo . y
; (Dats):  6/30/80. - ‘

‘Woeiss’ second cartl will then have a piece of data on it, gpded on the left side of the card according
' to the codes'In Figure 4 with the indicator number at the top. Figure 9 illustrates the second card.
Subuquont cords will be codad in the same: .fashion and soqubntlally numbered.

S ;m _ _ , o
' ' ; ’ ‘ Fiﬁuro 9 ‘
+ ., - Sample Information Card

As Tl ~1-w2-€ - | . 2 |
DB Re. qumion monltorino ulb of terms, teacher feels the “slow kids’’ are getting .
- , shafted because they don't respond as often or with the accuracy of other ' '

o . . . students due to confusion of follow-up forms.
&

) ) . '. ;‘



Worksheet B is a check list of preliminary steps to be taken betore data cotlection begins.

¥
i

: N .
,' Workshest 6
(’3 Organizing Data
Have you: . Yes  No
1) determined the boundaries of the case study? o O
2) determined the unit of analysis? S. O O
3) selected tha sites in a systematic way? . o o
4) established initial contacts? o o
5) developed a data collection system? 0 0
8) «dgveloped a system to organize data? O O
&
A}
44
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48.
49.

51.
52.
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57.

58.
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Notes to Chapter V

‘Guba, Toward a Tiraory.
Michasel Quinn Patton, Qualitative Methods (Beverly Hills: Sage Publications, Inc., 1980).
Altﬁough the term site(s) is used here, the same procedure may be used for selecting individuals

within a single site. The materials introduced in this step are drawn from Patton, Qualitative
Methods, Chapter 5.

P
Alkin et al., Using Evaluations, p. 36.
Patton, Qualitative Methods.

Robert Bogdan, Participant Observation in Omamzanonal Settlngs (Syracuse Syracuse University
Press, 1972), p. 16.

Ibid., p. 16.
Patton, Qualitative Methods.
Alkin et al., Using Evaluations, pp. 36-37.

S. Malek, J.E. Spirer, and B.P. Land, Assessing Experiential Learning in Career Education
(Columbus, Qhio: The National Center for Research in Vocational Education, 1979), p. 56.

See note 42 for examples of publications.

The coding system discussed in Step Six is drawn from coding systems used in case studies at
the National Center for Research in Vocational Educatuon
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_depends on the complexity of the tasks, tho skills which they pon,ﬁ‘,

CHAPTER VI .
S THE FIELDWORK STAGE 2

Once the evaluation questions are defined, the unit of analysis chosen, initial contacts established,
a data collection system designed, and field work procedures defined, it is time to begin the second

- “stage-where the data sre-sctualty cotlected: The fistdwork may also be brokendown int a ssriesof

steps: staff training, loglotlco of field operations, and data collection. Each of these steps is ohbontod

on in the followlng pogu

7

Step Seven: Staff Training

-

Even with careful preparation arid complete procedures, the case study evaluators must first
learn what they are supposed to do. “The amount and intensity of the training the fleld staff recelves
d the degree to which th'cy
will be required to work independently . . e \ LY .

Tho training materials should contain step—by step instructlons for- what should be done before
and upon entering the case study site; sufficient background information to answer questions that

~ might be asked about the case study at.the site; a copy and an explanation of the coding system; and

clear definitions of the terms and concepts with which the case study deals,

Staff should also be trained in the use of qualitativo methods. Not everyone is famlllar or
comfortable using them. When using qualitative methods, the old adage, “practice makes perfect,’’

applies. ,f A

Whln, where, and how staff are trainod wlll depend upon the training needs, fiscal resources,

_and time available. For example, a sample training agenda is outlined in Figure 10. Very often, the -
training may be combined with, a pilot test of the case study process'with formal training at the site,

an opportunity to collect data,and a debriefing. Questions about the coding system and other
procedures can be answered at the debriefing. P

Regardiess of the staff’s experience, it is crucial to conduct a training session on the procedures
to be used in the case study. It is-also a good idea to conduct a training or refresher session on the-use

of qualmtm methods. A umple ctaff training egenda might look like the one in Figura 10,

The first step in duignlng tralning is to identify the needs of the staff. Remaember, the best
procedures will not be implemented nor will the desired information be obtained If the staff are not
adequately trained. Worksheet 7 is an inventory to help identify and prioritize training staff needs.
A word of caution: this step is curcial to the successful implementation of the cade study, %o take-

.., . the time to clearly think oyt and plan the training needs. Training needs will vary by groups of
i oviduators and from one case study to another with the same group of cese study svaluators! There-
-, fare, tnllor the training to tho spocific needs of the case study. Space has been left in Worksheet 7
" to allow you to do this.




<« vt

- Day 1

AM:

PM:

. Day 2

AM:

PM:

Day 4
AM:

Day § -
AM: -

| techniq_uu

Figure 10
. Sample Staff Trainfng Agenda

Background/purpose of case study

Review of how sites were selected

Review of schedule and work assignments
Discussion of logistics (e.g., scheduling sites)

Discussion of coding system

' Sample coding exercise

\

Introduction to systematic obseérvation techniques

* Practice jpterviewing through role playing

(pee Figure 11 for examples)
Debriefing on interviewing

Practice reviewing dgcuments
Debriefing on document review

Practice observing at a sample site
Debriefing on observing

Discussion on the use of systematic observation

»

Each evaluator conducts an interview/observation/
document review at the sample site

~_ Coding morning effort

Review of coding system and case study procedures '

for modiﬂcation and revision

Review of mignments :




C Worksheet 7 .
- Identifying and Prioritizing Training Needs

-

Y

. Rank Order*  Staff ;nlnlnq should include: Yes No
| 1) Background information on the purpose of the casé study? 0 o
2) 'Clnr ‘dofinltiom of terms and cdncepts to be used? 0 o
I e 3) B;scéuion of what to do before entering the site? o o
) " : _4) Discussion of what to do when on site? | ) o
8) Procedures to be used for the case study? o o -
) .8) An explanation of the coding system? (o] o
> 7) Discussion/review of systematic observation methods? 0 0
' 8) Practice with systematic observation methods through o o

structured activities (e.g., role playing)?
9) Practice with. systematic observation methods in the field?

10) Practice using the coding system? 0
_11) Opportunity to ‘modify
a) case study procedures?” - o
- b) coding system? o)
v c) persons.to be interviewed? o
_ 12 _ A ‘
# i | O
__ hy_
|
| _ 0
4
- .
4 18)
| )

*From 1 through 16 with 15 mqaning most important and 1 meaning least important.

;\\
- v

00O




Figure 11
Sample Interview Role Playing

Code:. ER = Interviewet
EE = Interviewee

#1. The Super Talker '
Some people control an Interaction by talking too long on whatever topics

sppeal to thein. EE starts with ER’s first question and gives a relevant answer. But
before ER can ask another ?ugstion, EE is,off on a related topi¢, and keeps talking

Just fast enough and loud enough to make it awkward for ER to interrupt.

X

/
#2. The Non-Talker /

Some people control an interaction by not saying very much. EE starts with
ER'’s first question and gives a brief, but rolevan;{gnsWer. As the interview progresses,
EE provides monosyllabic responses. % ’ .

#3. The Missing the Boat Talker - ’

In this case, EE does not quite grasp what is going on, nor why he/she is being
interviewed. EE answers all questions and is trying to be cooperative and helpful.
He/she is just traveling in a different orbit, so to speak. .

#4. The Wrong Psrson

Every once in a whils, you find yourself scheduled to talk to the wrong person.
The problem is that the EE is very proud that i#e/she was selected. EE responds to
ER’s first question and then draws the conversation toward what he/she does.

- i . )
#6. The Averkge Talker - - *

"+ In'this case, the average interview will be conducted. ER will be curious,

. cooperative, and talkative. However, ER will have to semi-structure the interview

to obtain all required information.

]
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\ Step Eight: Logistics of Floldworl(’Operat-lom : : 4

- \ In reality, this step is a potpourri of do’s and don‘ts as you get ready to enter the field. They
\ include for example: .
o Schegluling. |[nterviéws and formal.observation sessions should be scheduled well in advance
- | and it is often wise t§ Confirm the arrangements again shortly before the scheduled time. Scheduling
' \ the intgrvietv or observation itself is an opportunity to contact those being interviewed or observed.
\For example, over the telephone you can explain the purpose of the case study and then arrange for
an appointment. The appointment should then be confirmed in writing with a general estimate of ~— )
he amount of time needed. Figure 12 presents a sample memorandum for confirming an interview
with a school. Remember, though, that additional appropriate interviews and observation sessions
ould come to the fore once in the field and should be followed up. Do not lose valuable oppor-
nities to collect data because the.opportunity is not on the day’s schedule.

1

The amount of time an actual interview or observation sassion will last depends upon who is
being interviewed or observed, the purpose of the interview or okgervation, and the total amount of
time available for the case study. Do not forget to schedule an adequate amount of time for traveling

2 frofn one location to another between interviews or observations. An interview schedu)e like the one
illustrated in Figure 13 may be helpful as the individual intervilw and observation schedules are set.

" Selecting Who to Interview and What to Observe. The selection of observation settings and
interviewees should be made by the evaluators. While people at the site may suggest who the gvaluators
- should or should not interview or observe, dos’ let them make the final decisions. :

o Recording Responses. Whether you take written notes or tape record an interview is up to
you. However, remember that those being interviewed or observed sheuld be asked if they mind if
notes are being taken—regardless of the medium used.

ANl notes should be very brief—words, phrases, pagéibly a drawing. Their.purpose is to provide
stimulation for recall when'the notes are written up. This should be done within a matter of hours
after the data are collected. A single word, even one merely descriptive of the dress of the person,
or a particular word uttered by someone, usually is enough to "trip off’ a string of images that afford
substantial reconstruction of the observed scene:®' However, while you paraphrase or summarize
most of what is obtained through an interview or an observation, do not hesitate to record quotes
word-for-word. ' : : .

Y . _ . ,
Record all responses and observatians as they occur as plainly as possible. Explanatory statements
~ may be added as needed. Do not erase any notes since it is less obtrusive and easier to cross out
incorrect findings. Last, develop a personal shorthand system that will speed up the note-taking.
Remember, the key to being a good interviewer or observer -is to listen and watch attentively—and
that cannot be done if you are immersed in taking notes. . o .
One final word of warning is appropriate here. Be sure to write up dach interview or observation
as soan as possible. If they pile up, do not be surprised to find that several interviews or observations

get combined or mixed up {p your mind, or that you do not recall details very clearly.
..o N& .. .

e Participation. Case stué;l evaluators should play a relatively passive role at the site, i.e., while
they may participate with the people being interviewed and observed, the interactions should be
‘updertaken cautiously. While participation may be good in establishing rapport, it can get in the way
of observing and interviewing in some circumstances. Bogdan summarizes this trade-off as follows:

-
ey v . A
B . . -~ . .

-’ . ."_-: ) ‘ ‘ }:51
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Figure 12

Ssmple Memorandum for 7
Confirming Interviews in Schools

DATE: / _ /19
TO: .
\ t
FROM: X
The - _ ' _ isone of schools in
the state of . _ participating in a study to determine the

- factors affectmg the pla;:ement of vocationat education students i in jobs related

to their trammg The study is being conducted by the

, a staff member at the

is scheduled to interview you.

INTERVIEW
Date - . Time

Place ;" .
~Address’_ P e

Telebhone Number -

Yy

w

The attached sheet provudes mformatlon about the study. If some emergency, *
prevents you from keeping your appointment, please notify Mme as soon as possible

at_,- ' . Itis anticipated that the interview will not exceed
’ wo S . R | )

. minutes ; . . . - ) ¢

’

“ Thanks for your cooperatnon We belleve this study will be helgful to the

and to others as they work to nmprove

- 'vpcat'iohsl e_ducatio’n_ pr‘qg'r&ms. _ _ .




e B - Phone:

Figure 13
Daily Interview/Observation Schedule

Interviewer/Obearver:

Al

a.m./p.m.

. Address:

Phone:

. __am./pm. .

- Address:

«

Phone:

a.m./p.m.

! ' Address:

.

t L4 L)

a.m./p.m.

" Address:




T  Control your participation, keep in mind that your primary concein is
collecting data. The amount of participatiqgn should be such that the
ressarcher fits comfortably into the setting and is abléa to establish the
kind of rapport he wishes without disturbing the setting or having his
participation interfere with his function as an observer. 62

&

o When in Rome... Itisimportant to learn the language pr jargon that is used at the site.
This may only mean becoming familiar with a specific set of acronyms, such as NPCTC (Northland
Park Vocational-Technical Center), or understanding some common words have different meanings
at that site (e.g., oo = discipline problems). The language used will provide insights and clues as to
how people at the site view and define situations, events, and things.

-

e _ e Supplias. There is one more point that must be raised, though, before the data is collected—
. supplies. A brief “‘laundry list"’ of supplies that might be needed should be of help as you conduct
the case study appears below. While you may not negd all of these items, do not forget pens, paper,.

and money!
i O pens? . O business cards? O handouts if necessary?
| O nofte pads? O recording equipment? O credit cards, travelers
& O index cards? O maps of city/county? checks, or cash?
- O paper clips? o coding system? © good humor?
o stapler? O questionnaires? O\ aspirin?
O rubber bands?, O written description Q' pleasant disposition?
of the study? O patience? -
Worksheet 8 summarizes the major points raised in this step. -
¢ t
Worksheet 8
Logistics of Fieldwork Operation
Yes. N
Have you:' . es- o
1) identified and set the interview and obse
inadvance of entering the site? . o o
2)_verifiad all interviews and observations in writing o o
3) scheduled the necessary amount of time fok dach interview
_and obssrvation? - LT v o o [
4) determined who will be interviewed and what will be observed? o o
6) taken notes iy the field? 0 0
T 6) written up your notes daily? , o 0
Lh | 7) maintained caution about taking on the role of a participant
< " Tatthesite? U | . o o
i | " 8) learned the ianguage specific to the site? oo oW o
9) determined what supplies will be needed? : : ¢ o |

P
. - M
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T " Stdp Nine: Data Collection ' . .

As discussed in Chapter |V, case study data are often collected through systematic observation
methods—interviewing, ebserving, and gathering data unobtrusively. This portion of the handbook
presents some helpful hints for each method.

Interviewing. When conducting an interview, it is important to:

e ‘Arrange that a private setting is secured for the intervie®

Explain the degree of confidentiality of responses reborted _

Identify the interviewer and whom the interviewer represents

Explain the purpose of the case study —

Explain the process by wtpi_t;h/intervie&s were selected

Note the importénce of the interview and that you need his/her help

Conduct ong-on-one rather than a group interview

Keep questions brief .
‘Save tougher questions for last in the interview _

Do not breach confidentiality by revealing who said what in a prior interview
Pinpoint events, people, and places through examples |

Be prepared! e.g., be on time, have paper and pencil, and know the material to be gqvered;
Be flexible )

Avoid posing questions in such a way as to receive a socially desirable response
Be nonthreatening, self-controlled, polite, and cordial; and

Stay within the alloted time schedule.

Remember that a good interviewer is a good listener who knows the material to be covered.
The interviewer makes certain the interviewee answers the questions, keeps track of the information
covered and to be covered, and pursues information in detail by probing. Figure 14 summarizes
desirable skills and qualities of an interviewer. . /

M 1
A}
' . . i S
.




Figure 14

Desirable Skills and Qualities of an Interviewer *¢

A good interviewer must have quite an array of personal qualities and interviewing skills
in relating to people, all of which ultimately facilitate eliciting full, relevant, in-depth but
broad responses to the interview questions. Many of the abilities listed imply great flexibility,
versatility, and keen judgment of how to handle oneself and the interaction at each moment.

In presenting him/herself in the situation and relating to the respondent, the interviewer
should do the following: .

e Be able to structure his/her role in a realistic, nonthreatening way.

' + e Be able to observe a situation while being involved in it. _

e Be at ease but not overly casual, friendly but not too familiar and chatty, curious *
and investigative but not too nosy or pushy.

e Show sincere interest in the interviewer and respect for his/her feelings and opinions,
empathizing without becoming involved. "

e Show curiosity and pleasure in listening without diverting attention to him/her or
interjecting his/her own feelings and opinions.

e Stay neutral and uninvolved in feelings or issues.
e Be self-confideht but not opinionated, rigid, or motalistic.

e ‘Be self-aware, seeing himself/herself as others do in the situation and noticing how
he/she is functioning. '

o Be able to keep calm inrcharged situations, to take rebuffs without flaring back, to
tolerate changing moods and divergent opinions while keeping reactions private.

e Be able to keep personal projections at a minimum and yet retain insights.

e Be tolerant of a variety of types of people and situations and be able to relate quickly_
to each situation or person‘on his/her own terms. :

.- . o Be quick to perceive the details of a new situation, understand thve relationships, grasp
the terminology, and adjust one’s stance and tactics approgriately. This may mean
being more reserved and formgl in ane situation and more open and informal in another.

e Be at ease in an unstructured, open-ended situation yet not allow the interview to
become either a casual visit or a discussion of irrelevant subjects. :

e Be able to shift roles easily as the situation suggests, from active probing to passive
" but attentive listening; from eager, curious questioning to reserved obssrving.

e Be able to draw the respondent out without manipulating his/her responses in any way.

. . e Hava a keen sanse of timing, encouraging resp and keeping the interview moving,
L but allowing spaces of silence for the respondeiit to think and form his/her response.

"~ & Know how tast to move from-superficial to more personal, sensitive subjects. = .. S
S Be invested in the interview and the project but keep a sense of balance, objectivity,
o e Have a sense of humor.

Y
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Flgure 14 continued .

Other interview characteristics are more ‘mportam relative to dealmq with the data durmg

the interview and later in the report. The interviewer should:

Be conscientious in recordmg data and in writing reports.
Have clear writing. _
Have a memory for names and details.

v

4

-

1 -

g is inappropriate

Be flexible in recording, able to remember accurately v«.ben notetaki

and to reduce information to brief notes that can strllabe return to full form in

A

" reporting. /
® ‘Quickly grasp the organization, its relationship and terminology, and the mterviewee )
relatlonshlp to it and perspective. NS

e Be creative in framing questions and responses to draw out rrew materlal
® Be able to think ahead of the informant.
Be able to draw out data without manipulating responses.

Be able to analyze feelings. .
Be sensitive to possible productive digressions. ] -
Seek out wide-ranging implications, think in manly directions, be creative.
Be able to identify rumors and sift them from reliable data.

Be flexible and open to new, unanticipated responses; be unprejudiced and follow

rather than direct the respondent s thinking. v .

e [nclude data that cantradict hypotheses and may Iead to modifications or rejection

of them. :

@ Listen to prejudiced, false or malucuOus statements while contmumg to support the
speaker. _

Keep to-the subject in the broadest way; relating data to a theoretlcal framework

without distorting the data. :

o Be able’to keep thé ultimate research. ob;ectuves always inmind. . - "

o Be able to interpret research projects in line with established policy, both in formal
talks and in informal conversation.

B

Finally, ethical considerations require that the interviewer should: ”

e Maintain confidences and keep field notes secure.
_ o’ Refrain from criticism and gossip.
o Réfrain frompassing judgments on others’ behavior or on social situations.

[

o Respect others’ customs, values, and mannerisms. . e

57 »



. Oburwng When observing it is important to:

o Watch interactions among people carefully and accurately recorq them

e Study the physical location (e.g., graffiti on the walls, cleanliness of the bulldmg)

e Be sensitlve to the effects the obssrver may have on the observation

e Keep his/her biasss under tow

o Be alert to people’s body language (e.g., changes in facial expressy,pn tone of voice)

e Be sensitive to the sequence of events being observed - ' : .
° Be alert to the expected and the unexpected

o Gathering Data Unobtrusively. When collecting unobtrusive data, the evaluator should bear in
mind the items listed above under interviewing and observmg If documents are revnewed iti is

important to: . ' R T
» . - o s, ‘l' : S ! ) - '
e Collect all pertinant documents : o . G TN :
e Obtain recent as well as older documents. that msght be pertment , S T I
P o f A EPR
e Return borrowed documents ‘when promised . ' R
' e Revjew documents before you go on site d

. N i
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' S Wdrksheet 9 repeats the previous information in a checklist forfmat that may be used to
refrash the evaluator's memory before entering the site and once on site.

Worksheet 9 '

Data Collection

L4 Al
' ' + Will you be certain to: Yes No
[ 1) arrange a private setting for the interview? O -0
2) explain the degree of confidentiality of responses reported? O 0
3} identify the interviewer? o o
" 4) identify whom the interviewer represents? . o o
5) explain the purpose of the case study? O 0
6) explain how the interviewer was selected? o0
7) note the importance of the interyiew and that you need his/her help? ©  ©
8) conduct one-on-one rather than a group mtervnew? . o 0.
'gv 9) keep questions brief? o 0
E 10) save tougher questions for last in the mterwew? o 0
51 11) do not breach confidentiality by revealing who said what in a
E prior interview? - O 0
_’é’ 12) pinpoint events, people, and places through examples? 0P
13) be prepared? ) . SIS
14) be flexible? : O 0
16) avoid posing questions in such a way as to receive a socially
desirable response? { O O
16) be nonthreatening, self-controlled, polite, and cordial? ) ' 0o o0
17) stay within the allotted time schedule? o0
" 1) watch interaction among people carefully? ' e
2) record interactions accurately? : o O
= | 3) observe the physical location? ' - 0o o
! S 4) recognize the effects the observer may have on the observatuon? o o
§ 5) keep biases under tow? L \ O 0
o 6) be alert to body language? ) o\o
7) notice the sequence of events being observed? o I o o
8) be alert to the ;xpected and the unexpected? o 0
| @ 1) collect all apparently pertinent documents? * - 0O o
k] s 2) obtain recent documents as well as older documents that might
g, S e pertinent? - o o
Q 3) return borrowed documents when promised? O O
=) L_ 4) review the documents before you go on site? : - o o0

'~
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CHAPTER VI
THE ANALYSIS, VER'PICATION, AND SYNTHESIS STAGE

As in any other evaluation project, the final stage in the case study is the analysis, verification,
and synthesis of the data. Analysis, verification, and synthesis are undertaken so that the utilization
of the report is enhanced. Each of these steps in this stage are described in some detail below.

Step Ten: Analyzing Data

Analysis of case’_study data is an ongoing process that begins as soon as the first piece of datum is
collected. This feature, i.e., “‘analysis as you go,” distinguishes the case study from other methodologies
in which the data collection and data analysis are discrete activities. Bogdan states:

\.
.. . a8 the researcher is in the field and recording his notes, he tHen begins
focusing on certain recurrent themes, which are revealed in observed
behavior and verbalization. Certain ynderstandings begin to develop and
sociological concepts are drawn upon to make sense out of the situation.
Working hypotheses become refined and new concepts are developed. In
many cases the analysis of the themes direct the observer in his field work
and help determine the areas in which he will spend his time.%*

. As you collect and simultansously analyze the datasyou will find that inferences will be drawn,
new questions raised, and themes will develop that will adjust the scope, focus,hd schedule of the
interviews and observations accordingly. For example, as data are collected from different vantage

. points, it will confirm or contradict the findings that are being obtained, thus raising new questions
for study. Using the Oneanda example, information about the placement process will be obtained
- through observations and interviews with teachers, parents, students, former students, school
‘ administrators, and.community leaders. From their different vantage points, opinions will emerge
that will confirm or contradict the patterns of findings that develop. :

Throughout the data collection phase, data is continuously triangulated:in order to obtain the
vast accurate reflection of what is actually occurring at the site. Following the completion of the
report, the findings may be tested for their accuracy by having the report reviewed by some of the

: . persons at the case study site that were involved in the case study. Alkin et al. describe a verification
w procedure as follows: % : ,

Unlike many field research efforts, the process of review did not end with
the research team. Instead, the case study draft was next circulated to the
‘interviewees themsalves for comment and criticism. Each key informant was
' % given a copy of the case study draft to examine, and a personal interview was -
el " .conducted after allowing the informant one or two weeks to digest the report.
~ . 7 Theinterviews were conducted in a spirit of open exchange of opinion,
: T~ advice, and constructive criticism. As might be imagined, the informants did
o " not always agree with the draft reports. Their suggestions and comments zeroed

- o e — — %,
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in on OGF occasional errors of fact ob cohvincingly retuted mistaken

interpretations of events. Other comments were more subject to dispute;

where appropriate, further discussions as well as follow-up interviews

with other informants wers conducted to thrash out the issue in question. (

Thus, we carried out a rather systematic field validation of the authenticity

ahd accuracy of the case study report. N
Based upon the additional information gained in these review sessions,

the case study report was edited into final form by the research team. It

conformed with each Informant'’s perspective on some points.and differed

on others. All in all, it was what we judged to be fair and accurate in light

of all the data. ‘

The more-intensive data analysis occurs-after all the data are collected and the researchers have
returned to the office. However, data analysis will probably not begin on the first day back in the
office since other professional commitments and chores such as typing notes often create a lag
between Qollection and analysis. This situation occurs often enough that the case study evaluator
should be aware of it and plan accordingly.

However, do not take a long break before the data are analyzed. It is important that the data
be analyzed while they are still fresh and clear in the evaluator’s mind. Also, after you start to read
the fiéld notes, questions may emerge that require clarification. Needless to say, the longer this
occurs from the time you were at the site, the greater are the chances that the situation at the site
has changed or the rapport established at the site has diminished. -

Generally, the beginning of the data analysis process is to read through all of the data cards
carefully in order for the evaluator to again become familiar with the information obtained. A second
reading of the data cards should then be conducted for two purposes. First, during the initial data
analysis stage (as the data was collected), patterns and themes appeared to emerge. At this point, the

- gvaluator should attempt to test the validity of those patterns and themes. Second, when reviewing

the data cards, look for new patterns and themes. : :

" Then look at the data by themes using the coding system to pull out cards with like pieces of
information. Do not hesitate to do some recoding at this point by adding some new codes. Remember
that the coding system represents the best guess at organizing the data. ‘As such, it is far from the
gospel and s certainly open to improvément. : : . _

" The exact procedures used in data analysis vary according to the amount of data collected, the
information needs of the audience, and resources available: For example, some case study reports
appear as lengthy narratives which rely upon words to describe and explain what occurred at the site.
Other case studies rely on content analysis procedures in an effort to quantify the findings or report

_ the frequency with which certain things occur. No one specific data analysis technique will serve all

case studies. The technique or techniques chosen, like every other aspect of the case study, must be

’sp, ifically suited to its needs. Of course, you should have some ideas about how the data will be

analyilld before it is collected.

Worksheet 10 is a brief checklist about data analysis to review the material discussed in this

P . LA Y
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Worksheet 10 ’
Analyzing Data
. _ a Yes No
1) Will data be analyzed as it is collected? ) o o0
2) Will an adequate amount of time be allocated for intensive |
data analysi§? o) o)
3) Was thought given to how the data will be analyzed befbre .
" it was collected? 0 0
o 4) Would each data card be carefully read for ' |
a) overall content? © ©
» b) to test the identified themes? - o) o)
c) to identify new themes? . ¥ o) o) ' r
5) Will there be an opportunlty to add or to revise the coding '
. system in order to make the data more easily retrievable? o) o)

<

Step Eleven: Reporting the Findinos‘

Reporting the findings from an evaluation activity in an accurate, clear, usable way is a
challenge. Reporting 1 the findings from a case study is no exception. The report should be both a
descriptive and analytic presentation of the data. The actual structure of the report should be based
upon the purpose of the case study evaluation and the interest of the audience. For example, ifa
case study was conducted in ten states which focuséd on factors that influence the entrance of
stadents into nontraditional occupations, it could be reported by major themes that appear across :
# . all sites, by hypotheses that have been generated, or by individual states. Each of these three reports . -

may be written from the sfime set of data that was collected and analyzed. It is the presentation of
. the findings that differs. The purpose of the case study evaluation and the interests of the audiences
will determine how the findings should be reported.

Regardless of the way in which the findings are presented, certain poirﬁs should be included in
any case study evaluation report to insure that the reader has enough information about how the”
case study was conducted. These include: _

o Evaluation Purpose. The reader should be informed about the aim of the evaluation effort
including the rationale behind the study, the major evalua,tuon questions and why they are
. impottant, and what assumptions (if any) were made.

e Mesthod. The section should explain why the case study method was chosen which
qualitative data collection methods were used and why, and a description of the case
~study procedures.

o Time and Length of the Case Study. The section should report the dates of the case study,
" how much time was spent at each case study site, and so forth.

B N
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e Sites. The site sslection process should betlearly explained along with the number of
sites selected and a description of their pertinent characteristics Whether or not specific
sites are identified will depend upon prior arrangements made with each site regarding
confidentiality.

- b -‘l

e [/mitations of the Case Study. At this point, any'limitations of the study which might
have affected the findings should be mentioned. Limitations could include, for example,
 time constraints, elimination of a group of school¥8! students from the sampling pool,
lack bf accessibility to some potential sites which resulted in their elimination from the
. sample, and staffing problems which had an effect on data callection or analysis. \
. . &
e Relationships at the Case Study Site. The relationships between the evaluators and
persons at the case study sites should be described in terms of the level of evaluator
accgptance and any changes in the level of acceptance.

® Chocks on Data. This section should focus on how the evaluators ensured that the data
collected accurptdly reflected the situation at each case study site.

" Pressntation of Findings. This is self- explanatory—-let the reader know what the case
study found. - .

e Conclusions and Recommendations. The conclusions and resulting recommendations
should be based upon“the data collected and analyzed. Personal opinions may also be
included, but they should be labeled clearly as such.

Both before you begin to write the case study report and after it has been completed, take a
few minutes to thmk about the questlons posed in Worksheet 11. A

’ Worksheet 11
Reporting the Findings
. ) Yes No
Didt: - ° ' .
1) Explain the background of the case study (e g., purpose, limitations)? © o
o 2) Describe the site completely? _ o o
3) Use accurate, detailed descriptions of actions and behavuol's? o o
4) Report word- for- word statements where appropriate? ’ o o
~ 6) Report whether interaction with informants was effective and |
.. whether informants were reliabje? . } )
8) Work effectively with reliable witnesses and informants? o) o)
7) Rgport on any important trace effects or wear spots? o o, +
8) Use documents to add to my observations? o o b)
N 8) Report natural and typical conditions? .o o
10) 'Report whather | bacame involved to the extent that itwas # _
¥ ~ disruptive or unnatural? .. | - o o ?
v 11) Have pre-formed opinions or “’axes to grind"? ) o
' | o '12) Mnko Intorprotatlons that ﬂow directly from the data? _ o) o
B ‘ 84
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Step Twelve: Utilizing the Case Study Findings - ° - e T s

The extent to which the findings of any case study wiltbe utilized is a question that needs to
be considered throughout the design, implementation, and reporting of the case stutly. The literature
is replete with claims that evaluation information is not used. The case study may be even more
prone to pitfalls that wlltgduce its vnsibility Somae suggestions for enhancing the probability of
using case study findings are:

® The people for whom the information is iptended should be involved in the initial stages
of planning. They should be involved in clarffying such istues as what their evaluation
information needs are (ahd how the needs are subsequéntly translated into evaluation
questions), whether or not a case study is the methodology  that will best answer the
o evaluation questions, if adequate resources are available {e.g., time, staff, money) to
conduct tHe case study, and will the sites selected provide heaningful information.
Although decision-makers will not be involvéd in the data collection agd analysis phases
of the case study, their part in the beginning of the undertakmg is crutial to their eventual
use of the findings

- @ The proper audience should receive the case study report. The proper audience includes
all the stakeholders, i.g., persons who have an involvement and interest in the broad
evaluation question and/or the sites being studied. For example, all persons invelved in
the conceptual portions of the study would be part of the appropriate audience as well as
other parties who express an interest in the study as it is being conducted. »

e |tisunlikely that the audience wnll find the time to read lengthy case study reports
Different approaches’ may be taken to resolve this problem. For example, it often is useful
to condense the material into a summary (often known as an executive summary) that
briefly identifies the purpose of the study, the evaluators, the methodoloqy and time frame,
the findings, and the conclusions and recommendations. Anether method is to extract
pertinent material from the complete report for people in.certain positlons, such as teachers,

> counselors, or administrators. If it is important to reach the general public, the findings
should be condensed and reported in a readable style, perhaps adding photographs and
graphlc deslgns

: ¢ The use of the report may often be enhanced by holding meetings at which the evaluators
' '~ can report theéir fitdings and answer questlons This process tends fo increase the Inkolihood
v that the case study report wnII be read. b

The four suggestions above comprise only a partial list. For example critical to the issue of using
Y. any evaluation finding is timeliness. |f the evaluation information is not available at the time a.decision
' is made, |t wnll not be used. ,Case study findings are no exceptnonm}

j Each individual situation will-have its ow best methods to help increase the use of the data.
Take a few moments to think’ through yo tuation and the best ways to increase utlllzation
of the case st findings—or the finding ny other evaluation effort, for that matter. Work-
sheet 12 is deslgn to help you think through the process.
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: Worksheet 12
* . : Utilizing the Case Study Findings
w < |t Yes No
. [l 1) Haveyou looked at your situation and identified the
best ways to increase the utilization of the findings? O 0
. 2) Was the-appropriate audience involved in the conceptual
: phase of the case study? ’ o) 0
- 3) Has the proper audjgnce received the report? 0 0
4) Will different formats of the report be needed for .
differegt parts of the audience?” . O 0
) 5) Will meetings between the evaluators and each part of’
the audience be scheduled to discuss the report? o 0
' y .
; } |
. . e . - ‘;i:'-gi'-_ ,
f g, -&. '
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: * Notes to Chapter VI|

64. Bogdan, Participant Observation in, p. 58.

- .65. Alkin et al., Using Evaluations, p. 4 1.’
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CHAPTER VilI

THE CASE STUDY PUZZLE

This handbook is designed as an introduction to a methodology that may be used to evaluate
vocational education programs. To make the handbook as user-oriented as possible, the text was
divided into three major parts. Part One briefly reviewed the process of evaluation, the case study
approach, and different data collection methods. In Part Two, the reader was ““walked through’ twelve
steps that comprise the case study process. Part Three consists of a case study puzzle and a selected
annotated bibliography. : ' .o '

Try your hand at the case study puzzle to see how many of the terms introduced in the handbook
you remember by consulting the clues. The terms appear forward, beckward, up, down, and diagonally
—but in all cases they £orm a straight line. For example, clue 1, interviewing, obssrving, and documents,
are examples of qualitative methods. . " . '

\
A super sleuth should identify' 11 to 15 terms correctly. |f you identify between six and ten
" terms it might be a good idea to review the chapters. Less than five terms, well, it is time to start at
page one again. Good luck. The correct answers appear on the page following the puzzle.
o
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CLUES

v

- 1) interviewing, observing, documents. ..
2) delineating, obtaining, and providing information for decihsion-making
3) viswingd“the total picture
ey 4) if it is not deductive, then it is
o - 5) a school 'of psychology |
| 6) an alternative evaluation methodology
_7)' they try to un(,ierstaﬁd behavior from the person’s viewpt;int
8) they seek facts or causes of phenomena
9) looking, listening, asking
16) elite or structured

11) data conducted without.being noticed

LS

12) sites are chosen —by’ ident_ifying a

13) collecting datt; from different s_éurces or by different means
' 14) data yﬁay be organized as a system

16) once collected, data should be

- - 18) audiénces should be involved in early stages to increase the of data
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ANSWERS TO PUZZLE

»1' qualitative 9. observe

2. evaluation 3 10. interview

3. holistic - t11. unobtrusive
- 4. inductive 12. sample

5. gestalt | 132 triangulation
6. case study | 14. coding

7. phenomenology ) 15. anal.yzed

_8. positivists 16. use * |
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CHAPTER IX

SELECTED ANNOTATED BIBLIOGRAPHY

Chapter |X contains over thirty-five additional resources to which you might refer to enhance
your knowledge of and skills in naturalistic approaches to evaluation, While the resources selected
are not a complete listing of those available, they should serve as a ?od place to begin reading.

. ok

Aéland, Henry. “‘Are Randomized Experiments the Cadillacs of Design?’’ Policy Analysis b (2)
(Spring, 1979):223-241. '

This article discusses the merits of randomized experimental designs as a means to obtain

information about program effectiveness. Uding the emergency school assistance program as

an example, he argues the need to move past current methodological prescriptions in order to
. do good research.

~

Alkin, 'M.C.; Daillak, R, and White, P. Using Evaluations. Beverly Hills: Sage Publications, Inc.,
1979, |

This book discusseg. the utilization of evaluation infc‘)rmation and a naturalistic evaluation
approach. Five case studies of school programs are r&ported and discussed, examining the
influence of evaluation upon program decision-making and program operation. The authors
attempt to explain why and how evaluation did or did not have an impact on program

decision-making.

g _'Bana_lsa, Williafn H. Training In Depth Interviewing. New York: Harper anq Row, Publishers, 1971.

This book is a training aid for persaps learning how to cdonduct interviews or improve their
interviewing skills by focusing on understanding the interaction process occurring in an inter-
view. It describes a series of detailed guides for each phase of the interview process: planning;
setting up a practice interview; summarizing the data; content and process analysis; and

~ evaluating interviewing skills. Interpersonal theory and specific evaluation of interview behaviors

" is interwoven through ‘the book. An interactional approach is used; emphasizing objective,

analytical, and subjective sensitivity skills related to the interviewer and to the interviewee;
and the impact these have on the other. An annotated bibliography is included at the end of

~ the book. : . ‘ |
_Bodgari, Robert. Participant Observation In Organizational Settings. Syracuse: Syracusé University
Press, 1972 -

The reader i introduced to participant observation and the stages in this type of research: the
pre-fisldwork stage, the fisidwork stage, and the intensive analysis stage. The discussions in
sach stage focus on “how to"’ conduct participant obervations, :

.77. 7



Bodgan, Robert, and Taylor, Steven J. /ntroduction to Qualitative Research Methods: A
. Phenomenological Approach to the Social Sciences. New York: John Wiley and Sons, 1975.

This book deals with the sociological methods and techniques ot qualitative research. It is
presented in two parts, plus field notes and an extensive bibliography. The introduction deals
with qualitative methods in general and with a number of theoretical underpinnings such as
ethnomethodology. Part One concentrates on how to conduct qualitative research, pre-fieldwork
activities, collecting data, and analyzing data. Part Two discusses the writing up and presentation
of firfdings and illustrates ways in which research findings can best be presented.

Bradburn, N.M.; Sudman, S.; and Associates. /mproving Interview Method and Questionnaire Design.
San Francisco: Jossey-Bass Publishers, 1979.

This publication (from the National Opinion Research Center Series in Social Research) addresses
the reluctance of many people to give full and honest answers when asked about such threatening
topics as sexual behavior, bankruptcy, criminal arrests, or alcohol consumption. It reports findings
from a series of experimental studies and presents detailed information on the amount of distor-
tion that occurs with questions of varying degrees of threat and with different survey procedures.
Also, it outlines practical techniques for increasing respondents’ willingness to cooperate and for
reducing their misreporting of behavior; and enables survey users to critically evaluate survey
results and identify potential sources of error.

X
\

Cook, Thomas D., and Reichardt, Charles S. (eds.). Qualitative and Quantitative Methvods in Evaluation
Research. Beverly Hills: Sage Publications, Inc., 1979.

Eight papers comprise this collection which focus on qualitative versus quantitative methods,
the need for qualitative methods in evaluation research, degrees of freedom and the case study, -
reconciling qualitative and quantitative data, a rapprochement of quantitative and qualitative

: methods, use of photographs, ethnographic contributions to evaluation research, and linking
process and impact analysis.

Denzin, Norman K. Sociological Methods: A Sourcebook. Chicago: Aldine Publishing Company, 1970.

This book consists of a series of articles concerned with the problems related to developing
theory and implementing valid inquiry. Specifically, it discusses empirical research from a
naturalistic perspective. The nature of social inquiry, sampling technique, measurement, inter-
views, design and analysis, and social experiments are raised. participant observation,
lifeshistories, unobtrusive measures, triangulation and contingencies, 3qd problems in the -
execution of social research are.also discussed.

.

Denzin, Norman K. "“The Logic of Naturalistic Inquiry.’’ Social Forces 50 (1971): 166-182.

* One form of empirical inquiry, naturalistic behaviorism, is presented and compared to other~
theories in this article. A framework for organizing naturalistic studies also is provided. Special
attention is given to show how the investigator obtains samples; selects and uses naturalistic
induction; analyzes various case types; provides explanatory models of the interaction; and
records and analyzes his/her own behavior.

cr

Dexter, Lewis A. Elite and Specialized Interviewing. Evanston: Northwestern University Press, 1970.

This book is designed for social scientists engaged in the collection of information through
‘elite’ interviewing. The author describes an elite interview as ‘’the giving of special, non- _
standardized treatment’’ to the interviewee. It describes how interviews can be conducted, the
ways in which questions can be posed, ways replies can be recorded, and the method of drawing
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inferences. Particular topics deal with: interview procedure; oral history interviewing; the
kirnd of truth one can expect to get from an interview; and an assessment of interviewee's
responses and reactions, An annotated bibliography is included.

Douglas, Jack D. /nvestigative Social Research: Individual and Team Field Research. Beverly Hills: '
Sage Publications, Inc., 1976.

How different methods of social research are used to obtain different types of information with
various types of social groups is discussed. He claims that the selection of the methodology
largely is chosen by how we view the environment. A major portion of this book describes how
the major forms of natural involvement and field research methods are used to gain appropriate
information. Attention is also given to the problems society poses for field researchers in their
studies; particularly those related to evasiveness, secrecy, deceit; frontwork, and conflicts, plus
ways in which can be circumvented.

Eisner, Elliott T. The Perceptive Eye: Toward the Reformation of Educational Evaluation. Stanford:
Stanford Evaluation Consortium, Department of Education, Stanford. University, 1975. J
(ED 128 408).

It is suggested that a supplement to the use of scientific procedures of describing, interpreting,
and evaluating educational settings is required rather than & purely scientific approach. Such a
new, non-scientific approach can be applied, providing that it incorporates ‘educational con-
noisseurship’ and ‘educational criticism’. The paper defines the meaning of those terms and
describes the ways in which each can be used to evaluate educational settings.

Fehrenbacher, H.L.: Owens, T.R.; and Haenn, J.F. The Use of Student Case Study Methodology In
Program Evaluation. Research Evaluation Development Paper Series No. 10. Portland, Oregon: -
Northwest Regional Educational Laboratory, 1978. , B

This paper discusses the case study methodxges of the case study, and provides specific
procedures for conducting a case study. The latter portion illustrates the uses of the case study
method for evaluating an Experience-Based Career Education (EBCE) program and contains an
illustrative case study. '

Fiedler, Judith. Field Research: A Manual for Logistics and Management of Scientific Studies in
Natural Settings. San Francisco: Jossey-Bass Publishers, 1978.-

This general introduction to field research outlines the methodology associated with the design,
planning, and management of investigations of real-life settings. Fiedler discusses techniques '
that facilitate fieldwork and offers a rationale for determining the needs for and utilization of
resources in the field. Each stage of field research management is discussed. These include site
relations, communication, field staff management, cost estimates, budgeting, supplies, and
documentation. . ' o ,
Guba, Egon'G. Toward a Methodology of Naturalistic Inquiry in Educational Evaluation. CSE Mono-
graph Series in Evaluation, No. 8. Los Angeles: Center for the Study of Evaluation, University
of California, 1978. - : . )

The nature of naturalistic inquiry, v(vays in which it differs from conv@ntional inquiry, how itis
similar to other contemporary mthodologies, and the need for this type of research aré pisented
~in the first section of ti® monograph.: The second :ectioJ\ discusses reactions to conventional.
inquiry methodologies and the development of models based updn and compatible with natural-
jstic inquiry concepts. The third section concerns itself with thfee major methodological problems
. that should be considered by those wishing to use this type of approach; defining the boundary, .
" with focusing and with assuring authenticity.
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Hamilton, D.; MacDonald, B.; King, C,; Jenkins, D.; and Parlett, M. (eds.). Beyond the Numbers
Game: A Reader in Educational Elaluation. Berkeley, California: McCutchen Publishing
Corporation, 1977. f

This is a collection of readings rglated to alternative or illuminative (nontraditional) modes of
evaluation. Section one discusses this approach in reference to the study of innovative programs.
Section two covers the process of curriculum development, particularly with respect to choosing
and formulating educational objectives and organizing learning objectives around the educational
objectives. The third section presents alternative ways of evaluating educational programs by
five experts in the field. A series of papers on alternative methodologies are compiled in the
fourth section. These describe 'illuminative’ evaluation approaches which are ‘adaptive’ and
‘responsive’. The emphasis is on the methodological aspects associated with those used in social
anthropology. Section five attempts to answer the-question of whether illuminative studies are
more useful, informative, or profound than traditional forms when the earlier theories described {
in the book are put into practice. A series of sample reports, using differpnt styles and types of
evaluation procedures, are given to show the method and theory in action.

House, Ernest R. The Logic of Evaluative Argument. CSE Monograph Series in Education, No. 7.
" Los Angeles: Center for the Study of Evaluation, University of California, 1977.

This monograph provides a theoretical analysis of evaluation. The first section discusses evalu-
ation as an argument. The equivocality of evidence, evaluation as an art of persuasion, recipients
of information, premises of agreement, quantitative and qualitative issues, and the development
of an argument are covered in the first section. The second section covers the logic of argyment,
exemplary studies, naturalistic evaluation, and objectivity, validity, and impartiality issue

Kester, Ralph J. Using Systematic Observation Techniques in Evaluating Caresr Education. Columbus,
Ohio: The National Center for Research in Vocational Education, 1979.

This handbook introduces the reader to three systematic observation techniques—observing,
interviewing, and gathering data unobtrusively—that may be used to evaluate career education
programs. It provides practical guidelines on how to use each technique; things to consider
when using the techniques; how to organize, analyze, and justify the data; and how to enhance

systematic observation skills.

Jason, Martin H., and Schwartz, Henrietta S. A quqebook to Action Ressarch for the Occupational
Educator. Department of Adult, Vocational and Technical Education, State Board of Education,

Illinois Office of Education, 1976. - ‘

This guidebook on conducting action research arose out of an action research workshop con-
ducted for occupational educators in Chicago high schools: Various methods of conducting
research with examples applicable to vocational education are given throughout the text.
Step-by-step procedures are presented covering such topics as setting research hypotheses,
sampling procedures, testing hypotheses, research design, evaluating curriculum, survey research,
the case study, anthropoldfical and ethnographic résearch, aff® preparing the research report.
This practical guide to applied educational resgarch methodology should be of considerable

help to teachers, counselors, and administrators. . .

Johnson, John M. Doing Field Ressarch. New York: The Free Press, 197’5L

This book provides a detailed description and pnalysis of sociological field research methods.

It is concerned with outlining how investigations are carried out with groups in particular social
settings. The first section of the book discusses the major arguments in the traditional methodo-
logical literature about the problems of conducting field research. The second section describes
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some of the more applied problems, namely: ways of gaining and managing entry; methods
used in developing personal relations and trust;: personal relationships in field research and

their influence on data collection; and ways of constructing a national account of tield research.
The third section compares the traditional conceptions of field 1esearch practice and the authot’s
experience within the context of current debates about social science objectivity. '

McCall, George J., and Simmons, J.L. (eds.). /ssues in Participant Observation: A Text and Reader. >
Reading, Massachusetts: Addison-Wesley Publishing Company, 1969.

This analytical review of methodological issues brings together in one volume a range of selected
articles covering eight key areas. They coneern: the nature of participant observation; field
relations; data collection, recording, and retrieval, the quality of data; generation of hypotheses;
the evaluation of hypotheses; publication of results; and comparison of methods. ‘

Patton, Michael Quinn. Utilization-Focused Evaluation. .Beverly Hills: Sage Publications, Inc., 1978.

This is bdsed upon the results of experiences gained from: studies of utilization; conducting
evaluation studies; current theories of formal organization and organizational dynamics; decision-
making theory and policy analysis; and evaluation research literature. |t attempts to provide a
comprehensive and pragmatic approach to program assessment by means of an overall framework.
Each chapter develops further aspects of this theme. The definition of utilization of evaluation,
the processes of utilization with respect to decision-making practices; focusing and framing
evaluation questions; goal clarification; |mplementing the evaluation study; alternative paradigms
of evaluation measurement and design; and the analysis, interpretations, dissemination, and
utilization of the findings are some of the themes discussed. '

Patton, Michael Quinn. Qualitative Evaluation Methods. Beverly Hills: Sage Publications, Inc., 1980.

This book emphasizes strategies for generating valid, useful and credible qualitative information
for decision-making. Divided into three parts, it focuses on different approaches to field obser-

- vation, interviewing, and data analysis. It also includes examples of different research strategies,
samples of qualitative instruments, and excerpts from reports.

Rist, Ray C. ‘’Blitzkrieg Ethnography: On the Transformation of a Method into a Movement"”.
Educational Researcher 9(2) (February, 1980): 8-10. .

This article discusses the increased popularity of ethnography in respect to the costs and benefits
that accrue. For example, as costs have stemmed from education’s over-reliance on quantitative
methods when they were ‘‘appropriate or unable to answer the questions at hand. So also
qualitativeiresearch faces growing costs. The more reliance on the method as an end in itself,

the |ess it7:a meaningful research tool.”

Schatzman, Leonard, and Strauss, Ansslm L. Fie/d Research: Strategies for a Natural Sociology.
Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1973,

The principal focus of this book is on field researchers. It describes the way in which researchers
interact and deal with the field situations, the problems they face, and the options that are open
to them. Methodological and philosophical issues relating to field research precede a series of
strategies concerning: entering an organization, watching, listening, recording, analyzing, and
communicating. Instrumentation for measuring the intervening mechanlsms research design, and

~ethics are some-of the issues covered in the epilogue.
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Sechrest,. Lee (ed.). Unobtrusive Measurement Today. San Francisco: Jossey Bass Publishers, 1979.

This source book 1s a collection of six articles dealing with unobtrusive measures. After an
overview of the promise of unobtrusive measures, the authors discuss the use of direct observa
tions: how to design uno\musive field experiments; a reconciliation between unobtrusive and
cross-cultural research approaches; nonverbal behaviors as unobtrusive measures; and trace
measures.

Siedman, Eileen. “Why Not Qualitative Analysis?'* Public Ad/m'nistrarionﬁéw’ew. (July/August,. )
1977): 415-417.

The author argues that qualitative analysis, in contrast to quantitative analysis, can be used to
restore the legitimacy of subjectivity and give credibility and weight so that dectsions and

. actions can be accurately assessed. Program analysis, she claims; is an art which incorporates

g both qualitative and quantitative measures. Program success should be determined by comparing
legislative intent td the results as viewed by the reci;(lent. That is,~by assessing ‘‘reality’’, rather
than just analyzing information. ' o

' ' I : '
Stake, Robert E. “The Case Study Method in Social Inquiry."” Educational Researcher. 7(1978): - 8. -

In this article, the role of the case study method in social inquiry is discussed. He argyes that | . .
. the case study will continue to be a useful means of exploration for those who are searching * . o
for explanatory laws. He posits that "'. . . because of the universality and importance of &xperi-
ential understanding, and because of their compatibility with such understanding, case studies
«an be expected to continue to have an epistemological advantage over other inquiry methods
as a basis for naturalistic generalization”. '

'Til;unc;ff, Williarn J., and Ward, Beatrice A. {eds.). “"Exploring Oualitative/ngntitative Research
Methodologies in Education,” Anthropology and Education Quarterly, V11 (1977):37-163.

This issue consists of eleven articles and nine critiques which provide an overview of research
s methodologies, the next steps in qualitative data collection, assessing language development,
' why do-demonstrations?, how to identify effective teaching, and assessing race relations in the

. classroom, S R

-

- : ’ ' \\\
Van Maanen, John (ed.). »Qualitative Methodology’’ Administrative Science Quarterly. 24(1979):
* 519-702. - . '

- This~iss$of ASQ highlights qualitative'methéodology. Fourteen articlds atidress such topics as
ethnography, organizational ethnography, qualitative research techniques in economics, data
analysis, triangulation, surveying, quantitative versus qualitative data, and unobtrusive measures.

Wax,"hosalié'H. Doing Fieldwork: Warnings and Advice.. Chicago: University of Chicago Press, 1971. .

o . Theoretical presu’ppositfons of fieldwork are covered in the first chapter of this book. She
- stresses the importance of the investigator obtaining an insider’s view of the culture and that

this involves becoming ‘socialized’ so that a more comprehensive understanding can be gained. J. '
Such understanding is considered an essential precondition of research and enables a more

‘adequate explanation to be made. Other chapters in the introductory section describe some of
the difficulties that may be encountered during the resocialization process, some interesting
social research conducted in earlier times in Europe and America, and the difficulties and
ambiguities encountered while in the field. The remaining portion -of the bopk reports on three
major case studies: fieldwotk in the Japanese American relocation centers; fieldwork on the °
Thrashing Buffalo reservation; and fieldwork among the Six Friendly Tribes. The autobiographical
materials are intended as case studies in the training of future fieldworkers. ‘ )
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Webb, E.J.; Camppbell, D.T.; Schwartz, R. D and Sechrest, L. Unobtrusive Measures Nonreactive -
Research in@e Social Sciences. New York: Rand McNally, 1966. , ' .

@ This baols describes and encourages the use of a wide range of unobtrusive measures for
gather’lng resgareh data. The authors recommend the use of supplemental‘y methods fer - .
testing the samp social science variable or, as they describe the process, “... [tesearchers =~
~ should use] multlple operationism, a collection of methods combined to avond sharingthe = ‘"4
same weaknessss.’ They claim that such alternative approaches are desigried to supplement’
and cross-validate the interview process. Various nonreactive measures are discussed, such as:’
the selective erosion of titles; the-accretion rate of whiskey consumption; the shrmkmg .
diameter of a circle of children; pupil dilation; library withdrawals;'distortion in the size oI ' ]
certam drawings; and the;degree of selectlve clustering in Iecture halls. o [ .

k4

. , 4 .
. Wlllems, Edwln P.,'and Raush, Harold L. (eds) Naturahst/c Vrewpomt in Psychologrcal Research
. New York: Holt Rinshart, and Winston; lnc., 1969. " . X —

Do This is’ ‘a collection of ten papers expressmg dlfferent vnewpomts related to naturallstlc research
.. . The main themé'is concerned with developing a methodology of naturalistic i mqunry, rather - ’
v than-a discussion of philosophical issues and spécific techniques per se, although those are o Y |
o . . discussed tq.some degree. Three broad methodological greas are presented in the next ten )
KA y chapters The first ofthe three dlsctIss more general aspects of ‘ecologicdl research and natural- .
T ' jstic methodology The authocs argue that there is an urgent need for expansion, research, and
o development of infproved techmques for observation 'dhd analysis in the.behavjoral sciences.
¢ s N number of criteria that can be conscdered also is presented. The second area concerns itself
. <0t with establushmg more clearly defined sections wuth’m naturalistic research, namely: the study
" of subhugan primates; clinical psychology’ regearch on attitudes and opinions; and thd cultural
: study of personaffty. In section:three, the emphasis s on developmg an eoologlqal theory of
A - intervention by discussing how individuals become effective and survive in varied social erwiron-", ..
S s 0 mer‘lts The concluding section summarizes the |s§ué; and hlghllghts the unsolved proBléms. ’

.Wlllrs George (ed.). Quatitativé Eva/uatlon Concep[s and Céses in Currfculum Evaluation. ﬁerkeley .
L McCutchen Publishing Corporation, 1978 S i T N

- owl This book attempts to link together sugmfucant practical and theoretncal examples of qualitative .
Lo : approaches to evaluation. Topics about such‘approaches are raised .from a phenomenolognCal
4 T perspectqve and relate particularly to the evaluation of classroorp interactions. ThEfook
T .. . discusses how qualitativé research résts upon quite different assumptions, uses different tech« )
. g niques and a variety.of criteria uncommon to thdiie of conventional regearch methdds. A seriés * =~ .
o - of case studies are presenged which describe how reseafchers can become mvolved directly . 5
. in‘the educatlonal prbcess; be sehsutuve to the event¥'ta lace; operate wigir the objectives - , .
: of the study, and be able to synthesnze and réport the ev"% clearly, accucaliiy, and bbjec- :
o tively. The bogk is ‘divided into threé séctions. J{e firsts section describ e theory ‘behind
vl e qualitative.evaluation: A\ selection of exemplar ase studies, including scussion of the
R method Used irf each case, are presented in-the second sectlon.”An overvieg of the mgjor issués
' C e ‘presented in the case studies is presented m the thlrd sectibn ' N .
* K . . . [ ,
CEER Wllson Sﬁv ' "Exploratlon of the Ulse'fulness ol‘ Case Study Evaluatlons. lbfvaluatron Ouerterly
g S o 3(\979) 446-459 . w“..v. : COUAT, N T e .

.. % . Wilson examines c‘ﬂtnoally the usefulness\of the case'study abprpach to educators end parent,
oo . groups. Pgrticular attention is paid to the definition of tase studies, the rélevance this approach
= 77 isclaimed to have for practitioners, and issues which influence its usefulness. Limitations relating

e to the time to read and the lenglﬂ of the reports as well as fhe values and fheoretical origntations - .
. - of the readers are said to detqrmine the degree to which the findings will beaccepted canbe N
e ‘gerie ed and wnll Beused in décusuon making. = . P RS -
\ ! I . . . 1 v
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~ ‘ < ,,
) ' Wilson, Stéphen et al. The Use of Ethnography in Educational Evaluation. Chicago: Centef for
New Schools, 1974. : _ '
' - The author discusses the use of methodology and fin&{ings using ethnography in evaluating an

innovative educational progtam. A description is given of the evaluation model.used to clarify
the'context in which ethnography is used. The use of ethnography is also discussed from two
perspectives: problems arising from the discrepancy between the assumption and processes of
etbnpgraphy and’those of avaluation; and problems arising during the implementation of the

~ Dt
evaluation.

1 4

Wolf,' R.L.; Andis, M.F.; Tisdal, C.E.; ar‘ud Tymitz, B.L.. New Perspactives in Evaluating Mu'seum
Environments: An Annotated Bibliography. Department of Psychological Studies, Office of
& Museum Programs, Smithsonian Institution, 1979.

 This annotated bibliography outlines evaluation methods that are relevant to a museum context.

. ) T biblio_graphynhas begn divided into four sections, each_having a brief explanation of the
) re of the books and articles included and their relevance to naturalistic museum evaluation.

™ These sections concern: background and ratignale; collection strategies; analysis strategies; and

_ sample studies and reports.

Il L Wolf,.Rabert L and Tymitz, Barbara L.-A Preliminary Guide for Conducting Naturalistic Evaluation
;' . ."_-* oy in Studying Museum Environments. Department of Psychological Studies, Office of Museum
y ._(.'{ by " Programs, Smithsonian Institution (nd.). ' _ \
- (- ' . This is a’guide tescribing naturalistic evafuatiqn procedures applied to museum settings. The
N ’ " first of a series, it provides an overview of naturalistic evaluation procedures and describes a
Lt range of interview strategies with thé goal df making evaluators more sensitive.to the subtleties
' oof perceiving and understanding the environment. _ ' .
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EVALUATION PUBLJCATIONS v
OF * N ~
THE NATIONAL CENTER FOR RESEARCH '
IN VOCATIONAL EDUCATION
ON EVALUATION .

‘ EVALUATION HANDBOOKS SERIES o

Guidelines and Practices for Follow-up Studies of ’Former Vocational Educati_on Students,
Guidelines and Practices for Follow -up Studies of Specual Populatnons '

The Case Study Method: Gundelines Practices,.and Applnqatlons for Vocatldnal Education °
Performance Testing: Issues Facing Vocationai Educatitn .

Evaluation Guidelines and Practices for State AQVtsory Councils

P

CAREER EDUCATION MEASUREMENT SERIES

Assessing Experiential Learning in Career Education
Career Education: A Compendium of Evaluation Instruments .

Impraving the Accountability of Career Education Programs: Evaluation Guidel ines
‘and Checklists

A Gunde for Improving Locally Developed Career Education Measures
Using Systematic Observatlon_;Teohnlques in Evaluatmg Career Education

' VOCATl’ONAIS EDUCATION OUTCOMES SE’RIES ’

4

Vigypoints-on Interpretmg Outcome Measures in Vocational Education

Vocational Education Measures:_Instruments to Survey Former Students and Their Employers
Voeational Educatlon Outcorhes An Evalyative Bibliography for Empmcal Studies
Vocational Education Outcomes Perspective for Evaluation . -

Vocatlonal Educatlon Outcomes -A Thesaurus of Qutcome Questions _ ‘

Vocational Education, Outcomes Annotated Bibliography of Relgted Literature

$ome Key Outcomes of Vocational Education: A Report on tEvaIuatlon Criteria, Standards

‘and Procedures
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. For infotmation concerning the abqye publications, please contact:

Program Information Offic b
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