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GLOSSARY OF TERMS®

Mid-Career: Usually refers to mid-11fe, but 1n this study the term is
' ' used to mean any time in a person's career which is more

. than five years after formal education was.interrupted or
"' terminated. Thus, a mid-career person could e as young as
23 (5 years out of high school). However, 25 was the youngest
age cons1dered in this study

Mid-Career Change ‘A chenge of career, occupation, line of wn:k. and/or
prev1ous 1ife style at some point in mid-career.

. Mid-Career Student: An aduIt person who has reentered an institution of
. _ ucation or tr41n1ng at nﬁd-career to prepare for a mwd-
career change.

- : ’ - -~

'_Continuing Egucgtion, Lifelong Learning, Recurrent Education: -Vhese terms

are used synonomously in this report to mean courses of
instruction or programs of formai education reentered at mid-
career, as defined above. It is recognized, however, that
. thase terms frequently are used to convey different meanings
- for the various patterns or configurations of education. and
learning undertaken after the traditiona1 years of school cr
college attendance. .

Active Hid-Cnreer Changer A parson currently changing or actively preparing
A or a definite change of careers in the foreseeabje future.

Potent1a1 Hid-Career Changer: A person who wishes to change careers and
1s ex51or1§§ alternative future careers. This frequently
' . implies dissatisfaction with the present line of work or
present 11festy1e |

Career U rader. A person who is preparing for an advancement or promot1on
1n his/hef .present occupation. . : )
.Non-Changer: A person who- has reentered postsecondary education or training :
N for some purpese not related to his/her career. These persons
are usually seeking self-improvement, a "degree for the sake
of a degree"; or simp1y to acquire more general education.
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EXECUTIVE SUMMARY ~ .

* 'k * * S T -~

MID-CAREER CHANGE. as & result of either unsecure employment or of
voluntary life transit1ons that prcduce 2 deep destre for personal growth
and career advancament, is a growing pheromenon i American life. It is
attracting sevaral mi1iions of mid-career: pecple (var1ous1y ast1mated
between 12 and 30 millden 2dults) to reenter pastsecondary educat1cn
institutions and occupational retra1n1ng programs. Since the presence
of a better-educated adult citirenry and a better~trained work force has
a direct bearing on the economic as well as the civic and cultural wells _

being of the community, the community 1tse1f has a stcke in the appropri- o
ateness, the quality, and the access1b111ty of the educationaI services.

The success of 1nd1v1dua1 efforts to acapt their employment capaoi11ties
to new demands” of the marketplace s dependent in a large measure on the
supportive enu1ronment offered by the: home* ccmmuni.y (Optimum development.
of"this supportive environment calis for organizations that seek.to
_expand the locally available education and training cpportunities and at
the same time prov1de the support services needed by mid-career adult
students, such as informat1on on opportunities .and available programs,

' career counseIling and career planning, and assistance 1n _gaining entry

to institutions. \

. , \
Mary C. Regan is Professor of Applied Behavioral Sciences. Univert?ty
of Califcrn1a. Davis, California 95616

James Gilbert Paltridge s a Research Educator, Department of Educat1on,
University of Ca]ifornia, Berkeley, California 94720

Dawn Geronimo Terkla, is a Postgraduate Researcher. Department of Education,
University of California, Berkeley. California 94720
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This project is a developmenta) study of the two key elements of this
social and economic deveiopment. the mid-career students --- their
. characteristics, goals, and education/training needs; and the environments
for learning and retraining created by community-level organizations.

The mid-career student data for this study was gathered by meahs of
comprehensive questionnaires completed by 1 042 mid-career students enro11ed',
in multi- 1nst1tutiona1 education and training programs in seven widely
separated communities in the United States.* The community-level
organizations were studied in vi'sits to each community by the project team
who interviewed community leaders, ‘educators, local and. state education
policy makers, and students. - - |

-Mid;careEr students were defined as those who had interrupted or
terminated their formal education, had been employed or otherwise ocrupied
(homemaker or armed services, for exzample) for at least five years, and

* were now reentering some form of formal education or training.

Mid=career changérs were found among four types of adult students:
(1) Present changers, those who had definite1y decided upon a new occupation
and who were act1ve1y preparing to enter 1t, (2) Potential changers, those -
who intended to change occupations and were broadening their education
while they examined new career options; (3) Career upgraders, those who
were preparing themselves for a promotion or major advancement in their
present careers; and (4) Those who were broadening their genera1 education

~ *The communities selected for case study were. three different rural commu-
nities --- an 11-county area in Northeastern California, centered at Chico;

. Omak, Washington; and St. Albans, Vermont --- three large metropo11tan
urban areas --- Syracuse, New York; Providence, Rhode Island; and Nassau

, and Suffolk Counties, Lony Island, New York --- and one medium-sized,

> relatively af?1uent urban city --- Rochester, Minneso;a. .

_ERIC

wll Toxt Provided by ERIC

S B R . T e o B



*

,usually as'a result of, or in anticipation of, a 1ife style transition
(the "empty-nest" mid-career woman was an apt example of the Tatter).

.FINDINGS

R ———— -
The mid-career student survey data showed that a wide diversity of
1nd1v1duals were involved in educational and training programs

L]

- Demograghicallz: Tpe mid=career change population ranged in age from the
“‘mid-20s to the ‘early 70s --- with significant percentages in the thirties,
.. forties, and fifties. The average age was 38 years. Seventy-four percent
of the studenis were married and rearing and supporting children. They |
were ¥rom widely different income levels --- 14 percent oF the women
students but only 4 percent of the men students had incomes below the
poverty level of $5,000 annually. Over 40 percent of all students were
in income brackets of over $20,000. Their amcunts of prior education
ranged from uncompleted school-grades to graduate collegiate degrees
Eighty-six _percent of the men and 47 percent of the women were employed
full-time while attending school.' Twenty-three percent of the women and
6 pergent of the men were empryed part-time. ‘Moré than half had. already .
changed ‘Jobs three or more times and near1y one-fourth of them had changed '
jobs five times or more. ' . N
Key: This‘is a vastly different student c1iente1e than that served

historically by traditional postsecondary institutions.

Qgreer Changers (as contrasted with career upgraders or non-career changers)
were predominant among'the adult persons enrolled.in education and

training programs. OVET‘OHEﬁfOUrth were in the process of changing

careers, and abouf the same proportion regarded themselves as "potential
career changers." - Another fourth of the student population were reentering

iv
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education or training to .upgrade'thetr present careers. The remaining
fourth were seeking personal fulfiliment not necessar11y associated with ,
career change. In the less affluent communities, the proportions of
» .. present and potentizal career changers were higher. - .
Key: Three-fourths of thi- adult student population iere reentering
‘education with goé1s of improving their occupational status.

Occupationally: This population is highly mobile, with most students
" aspiring toward occupations in the professional-technical-managerial
e category. ,They have aimed toward these occupations over time; thexl ' .
attained their original education in subjects related to these categories,
and-they had these.occupations as their origimal career goa]s. They took their
first jobs in other areas, but remained oriented tuward professiona1-
technica1-manageria1 careers. They are now using educational and training
programs available in their home commun1t1es "to pursue goals oriented to
] these occupations. '
.« - Key: This is ¢ highly motivatec, goa1-or1ented student populat1on

Ph11osophica_‘x_ The mid-career popu1at10n is surprisingly optimistic about
their 1ives, the quality of their live;, their futures, the options availab1e
to them, and, the quali:y of education they are receiving. Though economic
1ncent1v=s are 1mportant, they dc not consider them as the pr1mary reason
~for career change. Host have returned to school, to achieve their own
-goais rather than to plezse family, friends, or employers. They see
education as a way of fulfilling their own'goals, of improving themselves,
. and attaining college degrees for their own satisfaction. |
Key: Most were trying to find carears that they considered personally
«’fu1f1111ng, that would use their talents as well as provide more
& ' security and higher pay.

Wam » |

Differences between men and women: These were subtle but important. The
women tended to be slightly older and to be more oriented toward changing

%
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careeréfbr finding altogether new careers. In contrast, the men tended to
'/, “"be more orientéd toward advancing within an dlready chosen line of worb
e The women knew they were taking risks and were aware that change might
r&duire sacrifice, although they saw a personal pay-off in the long run.
Men haves$imilar characteristics, although they are more 1ikely’ than women
to have qone,1itt1g,detailed career plaaning. ,
‘Key: Most women mid-career students were either homemakers reentering
"7 ' ‘employment after some years of raising a family, or career women
who perceived new opportunities for advancements.

satisfaction with educational nrograms was expressed by both men and women
who seemed pleased with their education programs.: Most felt their pregrams
had met their objectives. Those who had received career and educational
counselling were satfsfied with the results. Most have been act1ve1y
involved in searching and planning for a new career. including ta1k1ng
~ with people in the chosen field and seeking advice. Finances were not
. a problem; almost all of those who needed financial aid received some
support. Sex. race, and income were not perceived as serious barrfers
to career change. < ;
Key These people experienced few barriers to fu1f1111ng their
educational goals once they made the decision to return to school.

9

. The pheniomenon of changing_eareers 1ncorporated a strﬁcture-changing
period in the lives of these 1nd1v1duals , Most ‘of the people in the study
considered themselves to be in pericds of trans1tion in their_lives and/or
work. This se1f}percept1on was a sigqificant factor in people's tendency
to take advantage of education and blanhing options. There were some
d1fferen§e5'1n these perceptions for-men -and women, with women being more .

- trahsftion-oriented than men. Middle-aged and older adults were slightly
more oriented toward stability and security. o
Key: A s1gn1f1cant port1on of the respondents 1in every age group were
making transitions in 1ife and work and those who were in transition
tended to ut{l1ize available resources to a greater deyree.

y'[




‘The environment of the home community can be an important factor in
facilitating the continuing education opportunities and hence the life and
work transitions of the mid-career population: In-depth case studies were
—made of seven communities and of the organizations formed in those communi-
ties to expand the continuing education and training opportunities for
.mig-career people and to assure access to those opportunities for all groups -
of the popu1ation with thé need and the desire to reenter schoo11ng ' ..

.

-The case study findinqs were as fo110ws:

Communi ty organizations. Four digtinctly different forms of community
organizations were found to be working for the local exponsion of continuing
education opportunities for mid-career citizens. (1) Lay citizen councils,
Wherein local communi’ 1eaders had banded together to ra11y support for
1ncreasing eoucation opportunities and to offer support services for

- adults who needed and wished to reenter schooling. (2) Consortiums of

educational institutions which were initiated by the institutions them-
selves in order to cooperatively expand local postsecondary continuing
education opportunities and supply appropriate support services.

‘ (3) Community service organizatic:s, both puo11c and private non-profit
corporations, which were formed. or which broadened their previous functions
to act as “"educational brokers" serving to bridge the gap between
individuals and educational institutions as well as to help increase ‘the
availability of needed services for adult mid-career;students.

‘4) Institutionally-sponsored educational brokering organizations wherein
one institution assumes the'connmnity-wide function of providing informa-
tion, career couns:11ing, and guidance to appropriate education/training
opportunities for individual mid-career clients.. -
Key: Each of these organizations was successfully creating a new
.environment in. which continuing education opportunitfes_cou1d
thrive. , - o

vii
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. Methods of education delivery were found to Vary from traditional ;lassrbom
1nstruct10n‘to most of the generally approved and accredited "nontradipionai"
teaching and learning methods. Most unusual were the "multi-subject learning
centers” established in two of the rural areas where it was difficult to
fi11 separate classes for each course offered Students taking courses
in three or four different (though usually related) subject areas met as
a single class on one or two avenings a week with an instructor-tutor who
helped each student with his or her stud1es. The. courses were otherwise
self-instructional, with programmed textbooks and other aids such as audio
or visual cassettes which the students used at home. |

Key: A wide variety of educatidnal delivery' systems was used to
accomodate the study patterns of adult working students, or to
make requested {instruction avdilable under 13m1ting local circum-
stances. . ‘

[ ¢

Student support services were found to be available to mid-career students
in every community, though the delivery and the availability of tiem to

B all persons varied by method and by degree. Career counselling, independent
of institutional program counsellifg and guidance, was found to be
particularly effective in the "educational brokering" organizations.

These offered personal career counselling and individual advice and

guidance to the most appropriate education or training]ﬁrovider and

advocacy of the students' interests throughout. the process. This type of
career counselling and guidance was also found in two other forms: an .
areu~-wide, tol] ‘free telephone counselling service, and a career counsel-
ling service based in the public libraries. Counselling and information
systems using remote computer terminals were available as ancillary

services supp]eménting personal éounselling in two of the case study
cémnunities. In other communities all or most of the available career
counse]ling was that offemed by institutions in conjunction with their
regu]ar education program counselling.

viii
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.7 Key: In th~ communities where 1ndependent career counselling services
. * . were availabIe.*;tudents were found to be best informed .of
career options ‘and usually had .done the most detailed planning
- for their career goals. | '

. ) . ) .
. . T ¢
A Tt . . . A
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H

Outreach genters.'extensionﬁ” f class)oom and other learning resources
into locations remote from collegiate cgmphses were found in both inner-
city locations and, in isblated rural communities some distance from
institutional camp&ses | |
' Key; In the rura] areas and in the major metrnpolitan cities, outreach
centers were the only mears of making continuing education
opportunities available to mid-career persons who, because of
economic disadvantage or inability to ‘commute Jifficult or long
.. distancef, would not otherwisa have these resources available to
them. ‘

Problems of financial stability were found among many if not most of the
community organizations. No general solution to these problems was found.
However, it was observed that the most financially secure organizations
were those whose bgsic operations were funded tihrough public resources
primarily those of state governments. These came in the form of direct \
legislative apprupriations or through state-sanctioned expenditures by
1nst1tutions which were operating in consortium organizations. Specfaﬁ.
state and federal educational programs, such as Title I, HEA, as well
) as public gnd private foundations suppl® d funds for specially designated
uses or programs. These were generally for specific programs and for
"1imited gime périod;. Locally-generated sources of 1dEome, such as fees
*  for counselling services or extra registration fees for adult students
were in no cases able to completely support the local organfzations.
Key: Public moneys from state or federal funds appeared %o be a
necessary source of continued financial stability of community
_. organizations.

iX
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The underlying purpose of this project was to search for, describe,
and explain the “transportible“ ideas discovered in the case study
communities. In order t8 clarify the conditions of tranportability and
establish a basis for community planning, a set of alternative models
of "ideal" types of community orgunization was constructed, and a list
of basic elgments of community supbort services was developed for use as
a checklist to evaluate the probable effectiveness of existing or proposed
communtty organizations. This check 1ist reviews such elements as goal
orientatior, basic services, responsibilities of community organizations,
and respénsibilities of the education and training institutions. '
. “ey/ Each of the organizationz] models is conceived as being strongly

' consumer-oriented, that is, oriented to the needs of the consumers
of educational services rather than p"1mar11y to the needs and
interests of the providers of these services

Model #1 épecifies an organization of a ConnmnitxﬁCounci] composed of
lay citizens broadly representative of thg'community in the majority, plus
representation of each education/training/learning resource.

Key: This organization is 11nked to the community 'y two advisory
committees, one on manpower needs and employment opportunities,
the other on educatﬂona1 needs and programs

-~
)

Model #2 is built on the foundation of an existing consortium of all
of the education/training providers in the community area.
Key: A necessary linkage for this type of organization is with the
business and civic 1ife of the community thiuugh a broadly
representative Community Advisory Committee.

Model #3 is. an independent edugational brokering agency model. It
specifies a service organization préviding widespread information dissem-
ination and offering individual clients career counselling, educational
program pianning and guidance to the most appropriate educational institution.

[R&C‘
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Key: In order to not become isolated from or competitive with the
educational institutions, it must have a strong 1inkage with -
them through an Advisory Committee of Ediucational Providers.

In order to be closely attuned to community needs it must have
a Community Adv1sory Comm1ttee \
o : : \

. Modei #4 specifies a network of all support servicgs in the community
that provide education and training as well as those which serve the|adult '
population of prospective students, such as welfare and employment agencies,
CETA, OEOD, the regional economic plann1ng cogmission, and industrial\and
labor councils. . ,

Key: This type of organization has advantages for the small commuq;ty
with a Timited number of citizens willing and able to serva on
boards of the severa1 support service agencies and for communities
with severe problems of unemployment or general economic distress
However, the organization must be careful not to d1ss1pate its
efforts through attention to too wide-a variety of soc1a1 concerns.;

} It is the hope of the authors that these ffndings will stimulate an
interchange of idéas for successful community organiza:ions and-for
'successful education/training programs. If these ideas, plans, and
programs can be successfully transported from one community to another,
improved opportunities for continued educatioh and retraining of mid-
career people should resnlt. '

xi
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. o . CHAPTERNM
| COMMSLITY. SUPPORT FOR MID-CAREER ChANGES

¢ ‘America has become an nccqpationa11y mobile society. 'x'
; v .

Hithin the current decade, wage earners hive found that occupat*onaI
mobiljty 1s an expected condition cf work .11fe. According to one recent.
national study, one “third of all adul*s ‘batween’ 16 to '65 years of age
who are not in school full time. are currently either .making or anticipat1ng
a job:or career change (Arbeiter, 1977)

\
©

T ““back-to-school" movement eqbraces aerospace phy§1cists, engineers.‘5 ‘““
and te .icians who are changing their careep-lines to bysiness, 1ndustry.
_ or the academic world. Accountants are changing to computer specialists i
¢ Schoolteachers are changing to ,other public service careers. Lumberjacks
; are going- back to school to get hiigh school diplamas and a year or two
. o of college $0 that they can qualify for a Job tn law enforcoment.
‘ Women who - are thirty and .over are preparing themselves for reentry into
careers 1in business, health services, and a broad range of professional
and pafafppofessional'bccupations.' Thousands more are returning to
educational institutiods to fulf411 their desire for a more {nformed
understanding of themselves and the environment in which they live.
R . SN
" Mid-career change may te the best, and perhaps the only, solution
for unemployment crises 1ndured by technological -and economic changes
v "in the workforce requirements of industry (0'Toole, 1973). It is seen,
as well, as a solution tor the socio-psychological "mid-career crises"
tnduced by personal discontent with career-lines and 1ife styles that, .
do not fulfill expected satisfactions in daily 1iving (0'Ne111 and O'ﬁe111,1974).
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o Commitment to one 1ifelong ocgupat;'lon is no longer as feasible ---

\ - hor, perhaps, as desirab1e -== 3as in the past. "Once a coa1 miner,

\ + .always a_coal miner" {is no 10nger a va11d description in an age when the
mine 1s Tikely to close down and “hard-rocx miners" will no 10nger be
needed because future sources of coal will come from strip mines uhich
employ engineers, earth-moving equipment operators, and truck drivers
instead of #'miners". New publié priorities such as improving health care,

. increasing efforts to clean up the environment and rebuild cities, create
‘ demands for people with new skills. These changes are rapid. The economy's
= need for a particu1ar skill can doub1e or be reduced by half in twenty
years === about half the length of an average career (0'Toole, 1973).

« The number of workers underjoing mid-career changes is 1ikely to
increase for the remainder of < :s .century. For one thing, workers are’
| 1iving longer and therefore can be expected to have a longer working 1tfe.
. A forty year working 1ife is a great amount of time to devote to a single
.career. With slow=down of the b1rthrate. the median age of Americans is
advanc1ng. fccornding to the Federal Bureau of the Census. it has increased
20.0 to 29.4 in the last six years, and it will reach 32.5 before the
year 2000. -Likewise: the number of workers.inetheir 40s and 50s 1s
increasing and will continue to increase. The number 65 years of age and
over is already up to 10 percent, more than triple what {t was at the
opening of this century. A1ready, laws e11minat1ng mandatory ret1rement
* and outIaw‘ng age discrimination have ‘been embodied in the federaI and
state laws: '

The rising general level of education of the American population

and the increased interest in public issues related to the enviropméht,

physical and mental health, and social problems of the cities has increased

aspirations for changes to careers more related to public service. The

frustrations of people over thé ‘quality of working 1ife, particularly

among workers with'high aspirations who are in low-level jobs, is resu1t1ng

' ' [
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in voluntary efforts to improve une's lot through change of careers.

| For such persons a career change can be an avenue to social mobility,
Job satisfi:ction, and se1f—actualization In one study of blue collar
werkers 40 and over, it was found that nearly 40 percent have thought
seriously about making an effqpﬁ to enter a different occupation and
they would enter an education program to acquire new skills if such a
prigram were available that promised a reasonable living alTouance
(Sheppard and Herrick, 1972).

There are several ways occupationaI mobility can be made easier and

less traumatic. Making private vension plans more easily portable from
one occupat‘ion to another can help to some extent. For people who are °
blocked as a consequence of sex or race d1scr1m1nat1on, mobi11ty can be
facilitated by affirmative action programs. 'But contin 1ng education and
training for advanced skills or new skills remain-the cipal avenves.
for occupational mobility, thereby erhancing .the weifare and the satisfactions
o7 persons .in’ m1d-career who by reason of Job circumstances or other
personal decisions des1re to.make e1ther & shift or a major change in their
career line. - ) ' ! .

. Valid justification can be advanced for the thesis that .the welfare
of the general society can be served if’ soc1ety assumes the responsib111ty
for mak1ng sure that continuing education and job training programs are

'“cont1nuou51y available to all citizens of all ages (Wirtz, 1875). The
economy of the marketplace can be improved during times of economic

" distress by decreasing unemployment. Local industry can prosper if it
has available a pooi of trained and experienced persons for employment.
People will be.more content with the course of their 1ives and more
willing to stay in their connmnify and supporthits business and. cultural
life. The civic 1ife of the community will benefit from a better-educated '
and more responsible ciftizenry. The quality of 1ife, which sets the tone
for the community as a whole, can be enhanced. '
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The lTocal community is the focal point for the development of a mid-
career program and for making certain that there is ample opportunity
for all cit1zegs seeking the opportunity for more education and training.
Thié education and training service cannot be prov.ded by institutions
distant from the home or work place by more than 30 to 50 minutes of
commuting time. If mid-career people are to take advantage of these
opportunities, they must be avajlable at times and p1acesvthat are
convenient to their work schedules, homes and family responsibilities..
Thus, the responsibility falls on the community-based organization to
make certain that adequate resources are present, that information is
widely disseminq}ed, and that adequate support services ==~ such as career
and financial counselling --- are available.

If this responsibility is taken to be that of the community as a
whole, adequate organization for this effort must be present. The
citizens of the community themse1§es must inftiate the organization er.
see to it that such organization- is otherwise present. In either event,

. résponsjb1e leaders of the community must participate in order to assure

the local c1tiieqﬁy. business, and industry that all types of needed}
educational ‘and support resources are generally available. . T

It is rarely the case, through certainly not beyond possibility, that
a single educational resource can supply the entire need: In many
instances two-year community colleges are brogrammed broadiy endugh that
they can supply a large portion of the educaticn and training needs of
their community's mid-career adult population. But in most cases, local

- four-year institutions- and graduate professional school opportunities

are needed for adults, particularly irn the fields of healtn care, business,
and public administration. Technical institutes and other spacialized

“training schools in specialized fieids or occupations are frequently

needed to fulfill particular training requirements of local industry and
to meet the education needs of local citizens.

-4~
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" In most commun1ties of any size, some or a11 of these resources are
~ available. In these cases, cooperative ey forts in" the form of a ‘
consortium organizatfon of some txpe can insure widespread public e
-information dissemination, reduction of expensive program dup11cation, |
and broad-scale planning to be sure- that all necessary services are -
provided. 1f very few or none of ‘these educationa1 and tra1n1ng resources
~ are available in a comnunf ty or 1ts immediate environs, local organ1zat10ns
can be created te "1mport" needed services through "outreach programs”, \
. self-instruction programs, or external-degrge extensions of 1nst1tutions
in other communities. ¢ - ’ -

The concept of 1ifelong learning and the need -for educétiona1 and

tra1n1ng programs that continue through a 1ife of productive work is

gaining a strong foothold in this country, as it 1s in other.industrially-
developed nations of the Western worTd. While many education and training

" {institutions are actively promoting this movement as an opportunity to
"recoup lossas caused by dec11n1ng enroliments of traditiona1 age students, '
it -is nonethless a grass roots conaumer-or1ented movement. ; M11iions of
adults at m1d-career in most every community across the country are
actively seeking the opportunity to reenter the world of education.
e ’ /

In man& comunities, there are postsacondary educational 1nst1tJt10ns

that are now enro111ng --- many for the first time --- adult part-time
students. Many are constcuctively developing programs designed’ to meet
the needs of this new c]iente1e, some of these are truly 1nnovat1ve and

~ worthy of rep11cat1on ir other settings. Some communities and institutions
dre stil] searching for ideas on how to better serve this clientele.
These are being encouraged and aided by agencies of federal and state
governments. This, in turn, has created a need for communicating knowledge
of successful organizations and successfui programs,_eXChanges of experiences,
and guidelines for instituting new programs in new cgmmunities. '

-
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; . - GRAgTER 1T
! . . \
" " QBJECTIVES, PLAN AND METHOQOLOGY
x
The owera11 ourpose of this developmental s%udy may be stated in
three closely related objectives: (1) to study the needs, 1ife and’
_career goals, and the experiences of mid-career pérsons who are now
, adult students in some form of cintinuing education or training; (2) to
Ce dfscover ideas- for community-based continuing educational programs that
\=~ ' are working success’ylly and are "trausportable“ to\other community and
h 1nst1tut1onal settings; and (3) to develop this 1nfdrmation 1nto models
which other cummunity-based erganizations might adopq .

The basic plan of :the study was tp conduct a series of seyen -
.comparative case studies of communities in wh1ch organized apd- ccoperative
effort was being made at: the community ‘level to improve the availability
of postsecondary continuing education for mid-career adults.’ The strategy
employed {s diagrammed in Figure 1, following page. \ =

The procedure for each comun;ity case stu'dy was to Jnvesfigate the

,_characteristics personal goals, and needs o¥ those adults who had, taken

the first steps toward-either a mid-career change or realization of some

other personal goa®s and had enroiled in a class or a program of corftinuing

education. . The communities themselves were studied, with particular
emphasis on the form and activity of the local organization, the educational

resources And institutional delivery systems, as well as the apparent’
‘interest in adu't continuing education and the support given this movement
" by the 1egis1ature and educationa1 agencies of the state.

k%
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. The "trarsportable ideas" -~= those features of each community
| activity which mfght;be‘ut111zed to advantage in gther community
organ1z;t10ns --= were fdentified and synthesized into a series of models.
These models depict "ideal" community crganfzations in alternative forms,
as weli as a list-of the responsibilities each should assume and the
.*(ferv1ces each should render. _
These models, together with recommendations for basic polictes and
ac' 5 programs, will hopefully enable other communities in the same and
other states to more effectively organize their efforts, to improve the
ava11ab11ity of postsecondary continu1ng education opportunities.
\ .8
The first §tep in the project was to identify community organ1za£ions
comprised of logal people and local institutions dedicated to the purpose
of prov1d1ng educational and tra1n1ng opportun1t1es for local mid-career
aduTts. Such organizations were found to exist in several forms. Some
were founded by groups of concerned civic leaders who recognized tha need
for more 10ca1 cpportunities for continuing education or tra1n1ng - Some
were "educational brokers" who brought together individual persois with
institutions which offered programs appropriaté to their educational or
training needs. Some were consortiums of all of the postsecondary
~ educational resources in a community which had combined their efforts to
better serve the mid-career student cliente’e. N*hers were various
‘combinations of these organizational forms.

™ Twenty-seven different community-based organizations in nearly
every section of the country were investigated, most of them in personal
visits and tnterview with their program staff. Many were fledgling
organizations whose ultimate success had not yet been assured. Others
were primarily 1n§t1tut10na]1y oriented and with little or no community
participation. In most cases these offered “ew ideas that could, with
confidence, be recommended to other community organizations. However,
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many of these organizations were associated with successful educational
pﬁograms They offered a variety of ideas for the form of an organization,

t

transportable, i.e. adaptable, to other communities.

From these preliminary investigations, seven community organizations
were selected for detailed case studies. Three are in rural areas that
are very different in the nature of their local problems, educational
‘opportunities and as geographically separated as Vermont is from the
State of Washington. Three are in heavily populated urban and suburban
areas, but quite different from each other in many of their characterist1cs
0nq\1s a medium-sized metropolitan center, reasonably affiuent, and with
the ctrongest community leadership found in any area.

Q' The Project Teﬁm spent several days in each of these seven communities

| conducting structured interviews and gathering data on the history, form,
membership, and activities of the local community organization, investigating
the educational and training resources and facilities which offer programs
for mid-career persons, and making arrangements for the later mailed
questionnaire survey of a sample of the mid-career students enrolled in
educational or training programs in the area. In each case, the state
capitol was visited to conduct further inquiries about. the nature of
state policies supportive of continuing education for adults. |

—The survey of mid-career students was designed to cerve three purposes:

(1) To gather descriptive information on the students in eacn area ---

‘their personal characteristics, their present occupations, their educational
~goals, and their career goals. (2) To evaluate their personal experiences

as "reentry students", the accomodations they found to their reeds for
pari-time programs, the days and hours of class schedules, financial aid,

and educational programs tailored to their needs, and the availability

and value of counselling services. (3) To add to previous research on
mid-career students, and institutional accomodations to these students' needs.

-10-
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The questionnaire instrument (Appendix €) was developed in

‘ coliaboration with members of the project's advisory committee and

faculty members and other associates of the project's co-directors

at the University of'Caiifornia at Berﬁeley and Davis, and colleagues
at the Harvard Graduate SchooT of Education where Professor Regan spent
a sabbqtica] leave during: the planning siages of the project. The

_-instrunsnt was pre-tested in two very different settings --- in a rural

area in Northern California and»witn a group of adult graduate students '
fn business admdnistratiqn in downtown San Francisco. After final
revistons had been made, the. instrument was matied to between 300 and
400 aduit students {n each of the seven case study communities.
Approximately 42 percent of the.totai sample was returned as completed
responses. |

The student data were first analyzed for descriptive and demographic
information for the case studies and for feedback reports to each of the .
seven community organizations. The findings were then analyzed for

~ types of changes experienced by the mid-career popu1ation'and ¥or evidence

of satisfaction with programs, counselting, and other assistance

Each of the seven case studies disclosed a number of plans and
programs which the Project Team regarded as transportable to other,
probably somewhat similar, community areas. Yet each study also discussed
some {nadequacy which, if it had been included or more fully develqped,
might have improved its overall effectiveness. While the transfer of one
comunity's entire plan and program to another community was never
considered feasible, a device was needed to {1lustrate how different
organizational structures might be advantageously adopted in different
comunity settings. Fer this reason models were constructed in order to
11lustrate the important features of community-based mid-career programs.
These include organizations formed around a community council (community
leaders and others), organizations which originate from institutional

-11-
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\} .
consortiumsy independent educational brokering enterprises, and
organizations which are formed of a network of all local agencies conC&med
with education and training as well as community or regional planning,
business and labor councils, welfare and unemployment agencies, the CETA
administration, the local Office of Economic Opportunity, and other
.related groups. These idealized coﬁstm_c-t'ions along with recommendations
_for policies and programs should prove helpfm to community organizations
which are being new]x formed as well as to those who may be seeking a
reorganization'plan tb improve their effectiveness.

S

-12-
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CHAPTER III . .-
MID-CAREER CHANGE STUDENTS

[

* Thé. phenomenon of chang1ng careers during adulthood has been Lo
| recognized only 1n recent-years as a rightful part of the process of ' ’
_continuous growth and developmont which extends. throughout the 1ifetime.
'v~It follows logically that continuing education and training opportunities
" should be available to mid-career adults as it is to persons of other
ages. . - |
As 1nd1v1duals continue to grow, they move thre igh 1ife phases which
are age~1inked periods of stability and transition “(Levinson et al., 1978).
) For many individuals, a career change constitutes a transition, a turning
point or a boundary, between two periods of greater stability. Changes
during one of life’ s phases may foreshadow changes in the 1{fe structure,
and thesé‘chonges may continuie with vartous degrees of intensity through-
out the adult 1ife cycle. The life structure thus evolves through a
sequence of altermating periods. A relatively stable structure-building
period 1s followed by a transitional structure-changing period. The
major developmental tasks of the,structure-bu11ding period are to make
crucial choices. ... to en~ich the structure, and to pursue one's goals
~ within it...During the transitional structure~-changing period the major
tasks are to reappraise the existing structure, explore new possibilities
in the self and the world, and work towards choices that provide a basis
for a new structure.™ (pp 317-8) They,observgd.that the structure-building
periods ordinarily extend over six to eight years, while the transitional
periods are generally only four or five years in duration,

L)
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Recent research has also begun to focus on the importance of the
environment in faciiitating or hindering 1ife and work transitions.
~ Arbeiter (1978) studied an in-transition population and {ts needs for
such suppbrt services as career guidance and counselling as well as for
information on how and where to obtain assistance in making career changes. .
In his conclusions, Heysuggests that further study should be made of
. certain personality faéto¥5°(se1f-regard, ambition, need for security,
etc.) and of related environmental factors such as occupational classifi-
' * cations and status, relationship to supervisor, physical setting of the
' wbrk-place,.and underemployment. "A more satisfied labor force", he states,
"might be attained, in part, by identifying those types within our society
- who are motivated to make job or career changes and by facilitating the
changes desired." 2

~ This project has also surveyed an in-transition population of about
oné Ehousand adults who have reentered continuing education programs in
seven widely-scattered communities. It studied these persons in communities
where local organizations had been formed to create an environment suppor=-
tive of éﬁéé and career transition and to supply needed educational
services. . ' -

These persons were in a wide range of ages and at different life
phases in rétation to the process of career change and stages of stability
or transition. Although of diverse background characteristics, these
individuals were all found to be highly motivated to continue their
education and their professional growth, and they tended to be optimistic
about their futures and the quality of their lives. They were preponderantly
satisfied with the programs and the services made available to them in
their home communities. '

This chapter summarizes the project's student survey data, especially
as it defines the mid-career change student population, its characteristics,

ERIC
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aspirations, and attitudes. The naxt chapter focuses on the environments
for education and career development created by various community=level
organizations and on the interaction between the tndividuals in mid-

. Career change and the environments which hinder or support such change.

t  Finally, models are developed which proyide individuals and communities
with an interaction-infiuence network to facilitate adult development and
midicareer change. - ° -

¥
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DEMOGRAPHIC BACKGROUND
OF THE MID-CAREER STUDENTS |

The student survey data refiects the wide diversity of individuais
who responded to the questionnaire in the seven case study communt;ies
In most cases, the nature of the diversity within the total student .
population sample was found to be similar to that in each of the seven
communities. A case in point is the age distribution of the student
respondents. (Table 1) In the total sample they range from the mid-
twenties to the mid-sixties with a’ few in the early seventies. The
largest group is in the thirties age bracket. The average age is 38 years.
This range and the approximate average age is common to six of the sevem
communtties. In only one community, Providence, was there a marked py
difference. The Providence student group was younger than the groups in
other areas, and this’is explained in the descriptive case study (Chapter

Iv).
TABLE I
AGE. . GROUPS. ,
Percentages of Men, Women, and Total Students
~ Women Men Total
Under 30 : 20% 25% 2%
30s " 36 42 38
40s 26 22 25
50 plus ’ 17 11 15
Average ages: ' 39 yrs 36 yrs _38 yrs

Significant at .05 level

) alah @0 M S0 S0 gp @0 @ ap WA ED YR =D @ ----—--------—---a--——-----—---------_------

The Chi Square Test of Significance was applied to data shown in the Tables
in this Chapter. Levels are shown with each table. .

e - -5 3
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y In the tota1 sample, a 1arger percentage of the women than m;n
students were in the older age groups; while a 1arger percentage of the
men students were in the younger .age groups. This phenomenon is also
true of the age distribution data in every one of the case study comuni-
ties.

In the case of the data distributions according to marital status,
Table 2, the predominence of men students who were married over marrried
women students (80 percent vs. 70 percent in the total sample) did not
exist in all of the case study communities. For example, in the rural
comunities of Omak and St. Albans more women students than men students
were married, but in the other communities (predominant1y urban) a greater

percentage of the men students were married. .
~ TABLE 2
DISTRIBUTION BY MARITAL STATUS
Percentages of $tudents by status groups '

, 4 - Women ~ _Men Total
Married (or remarried) 70% 80% 74%
Divorced or widowed - 19, 6 15
Single ’ - 10 15 12

Columns total 100% with allowance for rounding numbers
Significant at or beyond .01 level:

There, was considerable diversity in the levels of education attained
by these'mid-career_students as well as in the education levels which had
been attained by their spouses. (Table 3) There was also considerable
diversity .in these data between the various communities, as will be seen
in the individual case study reports.

These data must be analyzed with care to'avoid incorrect implications.
A1l of the persons invited to respond to the questionnaire were students .

-16-
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enrolled in some form of cortinuing education or training. Most of ~
“these persons were enrolled in postsecondary institutiéns. Therefore

when asked to indicate the hiéhest level of ‘atained education, they
sould correctly respond “some college or other bostsecondary training,"
even though they may have been enrolled for only a week, and prior to

that would have had to respond, "high school diploma," or "some high '
schob1.ﬁ This will account for the larger perceniages of students counted
in this group. On the other hand, there are some students in several of |
the case study communities who are working on high school diploma equiva-
lency programs and secondary school level adult evening occupational
programs. - Also, as is evident in the data, there are students with
graduate collegiate Bigkgrpunas who have reentered postsecondary or

other graduate programs (Busihess Administration is the most common in
order to change or upgrade their careers). -

' s
3

TABLE 3 .
' EDUCATION LEVELS OF STUDENTS AND SPQUSES

Percentage of all students and ther spouses
by highest level of education attained

: Spouses of

- Students : Women ° Men

Women Men Students  Students
Elementary School or less G¥ 1% 2% 14
Some high school 2 2 6 5
High school diploma 14 5 16 29
Some college or training : 40 33 20 - 23
Associate degree 18 29 3 10
Bachelor's degree - 16 12 6
Some graduate school . 6 8 8 4
X Master's degree 3 3 4
Doctoral or professional dagree 0 1 0
Other 6 3 2
Does not apply (not married) 16 17

Significant at or beyond .01 level

-17-.
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The gross fam11y_incomgs of the. student respondents.as a whole vary
greatIy'-eA‘from below the Soverty']eve1 ($5,00C) to comfortably above
it --- as shown in Table 4. The avérage gross family income of all
students is in the neighborhood of $18,500.

" TABLE 4 oS
TOTAL FAMILY INCOME FROM ALL SOURCES
Percentages of all students by income groups
| ) Women ~ ° Men ~ Total
Under $3,000 8% 1% . 5%
$3,000 - 4,999 | 6 3 5
' $5,000 - 6,999 6 2 5
$7,000 - 8,999 | 5 5 5
$9,000 - 11,999 9 6 - 8
$12,000 - 14,999 SRR 14 13
$15,000 - 19,999 4 20 16
$20,000 - 29,999 24 32 26
$30,000 or more . 16 16 16

Significant at or beyond .01 level

These dﬁta vary considerably among the case study communities. The
gross family-income of the students in Providence, for'exahp1e, was only
$8,500 annually, while the average for students on Long Island was nearly
$23,000. In the student pcpulation as a whole --- as was the case in
most of the case study communities --- there were larger percentages of -
the women students than of the men students in the lowest income groups,
and generally more men students in the higher income groups.

Although the majority of the respondgnts were empioyed full-time,
the statistics varied considerably for men and women: 86 percent of the
men and 47 percent cf the women worked full-time, while 23 percent of the
women and 6 percent of the men worked part-time (Table 5). In addition,
s1ightly over half of the women considered themselves homemakeﬁé.
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R  TABLES ¢
A PRESENT WORK STATUS
Percentage of students by work status'categoﬁies _
- ' . Women  _Men  Total .
Employed full-timew Y4 1 86% 60%
Employeg part-timew. 23 6 17
Unemployed , - 6 4 5
' - Homemaker** D 17 38
Volunteer** - “ 14 1 10
Welfare Recepient* . 3 1 2
Retired person | 1 2 1
‘Studentr < 29 13 28
Looking for work 6 4 5
Laid off » 1. 2
) . Because of multiple responses, percentages total more than 100% '
" - *Significant at .01 leyel . . -

con
I "

* Significant at .05 leve!

These data were remarkably consistght in all case study commuﬁitfes.
* except Providence, -where the pereentéges of employed persons were lower,
and the unemployed and welfare recipient figures higher,

ay the time they had reentered education to prepare themselves for
a career change or some other transition in their 1ife's work or personal
development, these mid-career people were found to be already highly
mobile in their occupational patterns (Table 6). Fully half of .the
students surveyed had already chaﬁ%ed Jobs three or more times and
nearly one-fourth of them had changed jobs five or more times. ' o
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TABLE 6

. - TIMES CHANGED JOBS SINCE LEAVING SCHOOL |
Percentage of all students, by number
of times they have changed jobs // .
- _ Women - Men Total
| . None - 186 6% 1% ’
/ ~ once - - 13 16 14
o - Twice 15 17 16
" Three times ' 18 20 19
Four times " 13 9 12

Five or more 22 22 22

Data is not available to compare this group of students with the
‘ganeral population 1n’re1;t10n to the number of job changes. These
students were of an average age of 38 years (Table 1) and more job
changes can be expected in their work lives. It is not known, either,
how. mnny of these job changes represented career changes

%

OCGUPATIONAL AND EDUCATIONAL GOALS y
" 1n the mid-career student survey, persons were asked a wumber of
questions related to their present occupdtions, the cccupation they would
-11ke to change to, their educational preparation (in high school cr the
first time they went to college), their first Johs, their firet adult
career goals and their present career gocls. In each case, ‘these were
"open-ended” questions allowing the respondent to answer in his/her own words
In order to codify these replies into standard nomenclatures, the
Dictionary of Occﬁéationai T1t1es (DOT), Fourth Edition, 1977, U.S. Depart-
ment of Labor, was enp1qyeq_ This compehdium 1ists, codifies, and defines
- most jobs and areas of sﬁéc13112at1on extant in the United States. This
instrunent fent itself to codifying the areas of educational preparation
(major study in high school or college).” If a person "majored" in
forestry or business or agriculture, the classification was obvious; if
the raspondent replied that the major was social sciences, this was found
as a division 1isting Occupations in the Social Sciences under Professional

o

Aruntoxt provided by exic IS

Fve R |



, -

Occupations (see below). White such.a respondent may take a Job-in -
Clerical and Sales Occupations, the intent of that major can onlx be

Jjudged as preparation for one of the many Jobs 1isted under 0ccupat1ons
in the Social Sciences.

Certain of the occupational categories in DOT were.combined into a

.single category 1abe1ed. Craftsmenh ‘and Non-FarmAGccupations, as indicated |
BBlow. -

. So that a reader will be familiar with the terminology ased in these
occupational descript1ons, the following are the éategories (first digit),
alcng with examples of some of the divisions (second digit), and some
of the groups (third d191t)

.1/ PROFESSIONAL, TECHNICAL, AND MANAGERIAL OCCUPATIONS
' -/01 Occupations in architecture, engineering, surveying
, /005 Civil engineering occupations
¢~ =/05 Occupations in the social ‘seiences
/950 Occupations in economics:
~/07 Occupations in medicine and hea1th
/075 Licensed nurses : ,

-/16 Occupations in administrative specializations
/160 Accountants and auditors

01/19 Miscellaneous professiona1 technical, managerial occupations
/193 Radio vperators

/195 Probation officers

/197 Ship captains, mates, pilots, eng1neers
/198 Railroad conductors
2/ CLERICAL AND SALES QCCUPATIONS
-/20 Stenography, filing, and related occupations
/206 File clerks
-/26 Sales occupations - consumable commodities
‘ /261 Sales of textiles, apparel, notions
- ' 3/ SERVICE OCCUPATIONS ' \\
! ~/31 Food and beverage preparation and service\
/312 Bartenders

, -/35 Miscellaneous personal serv1ce occupat1ons
[}SJ; ﬁ /354 Unlicensed birth attendgdis J and practfcal nurses



4/ ("FARMING") AGRICULTURE, FORESTRY, AND RELATED OCCUPATIONS
-/46 Plant farming occupations - ' ‘
-/45 Forestry occupations.

5/ CRAFTSMEN AND NON-FARM OCCUPATIONS
(ConsoI{dation of categories for Processing Occupations,
[e.g. electropiating], Machine Trades [e.g. metalworking],
‘Benchwork [e.g. assembly, fabrication], Structural Work [e.g.
welders, carpenters), and Miscellaneous Occupations [e.g. trans-
portation and freight-bus and truck drivers, motion picture
projectionists, photoengraving,etc.]) . '

On the basis of the student response data, it is clear that the mid-
career student population is upwardly mobfle and that their ambitions
.point them towards. the professional, managerial, and technical careers.
(Table 7) For example, 33 percent of the women students had~their first
Jobs in the professional-technical-managerial career line (perhaps as
teacﬁers or nurses). Fifty-five percent of the women are now in this
career line, and 88 percent want to continue 1p it or change to it. On
the other hand, 19 percent of the men started out in a sales or clerical
position; only 9 percent aré still in that career line, and only 4 percent
have future plans in that career line.

. TABLE 7
FIRST-CURRENT=-FUTURE CAREERS

Percentages of mid-career students, by first
and present occupations, and by plarned future careers

First Full- Current Future
Time Occupation .Occupation Career Plans
o Women Men Women Men Women Men
Professional, technical, managerial 33% 23% 55% 59% 88% 84% -
Clerical, sales 47 19 22 © 9§ 7 4
Services . 14 26 20 16 a4 6
Craftsmen 5 27 3 12 1 7
Farming " 1 5 1 4 1 2
Significant at‘or beyond .01 Tevel '
\\ : gén?*
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. Most students originally prepared themselves with education in high
school or college major subjects that would point them towards careers
in the professional-technical-managerial career 1ine. They had this

: career as their first adult career goal, “Table 7. A1though their first
~ Jobs were in other occupa*1ons (Table 7), they have coritinued to hold
aspirations to enter ‘the profassional-technical-managerial career 1ine
(Tables 7 and 8). | | |

" TABLE 8
EDUCATION AND CAREER GOALS

Percentages of students by education/occupation
preparat1on. first and present career goals

Educational First adult Present

: | . | " Preparation Career goal Career goal -
Occupation Category Women Men  Women ﬁen " Women ﬁen |

Prgfessional-technical-managerial 93%  94% 74% 66% - 90% 86%
Clerical, sales - 5 1 13 2 7 4
Services 1 1 12 14 2 4
Craftsmen - 2 o 12 1 2
. Farming 0 -2 1 8 1 3

Significant at or beyond .01 level

By and large, most of the students in this total population were not
long-entrenched in their present occupations. The majority of both women
and men students had held their present jobs for five years or less, or
they 'were not prasently employed at the time of the survey (Table 9).

"It should be noted in passing that this “not'preéently emp13yed" group
is probably drawn from several of the (multiple and duplicate) groups
indicated under the PRESENT WORK STATUS categories shown in Table 5.
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TABLE 9
YEARS HELD PRESENT J0B
Percentages of students by length of employment on present Job

women Men Jotal
~ Not presently employed 274 12% 22
1 « § years 41 4] 41
5 - 10 years 18 24 20 ,"\
10+ years 4 22 17

More tiian half of the mid-career students indicated satisfaction
with the job they are presently holding or the last job thev held (Table 10):

TABLE 10
SATISFACTION WITH PRESENT J0B

Percentage$ of students indicating
satisfaction with their present job

Women Men Total

Y

Definitely satisfied 23% 28% 5% .

' Satisfied 3 3 3/ {
Neither satis/dissatisfied 21 19 20
Dissatisfied 16 i 15

Definitely dissatisfied 7 6 6

Although most of these people desired to change their work situation,
either through entering new careers/lines of work or through advancing
within their existing job situation, they were satisfied with their work
experiences. They were motivated to impr« fheir situations and appeared
to be doing this from a base of sa;isfaction with their present or past
wOork.

-24-

Aruitoxt provided by Eic:

EKC ’ 11



CAREER CHANGE PATTERNS -

The men and women adults who sought mid-career change oﬁaortunities
in these seven communities were transition-oriented in both their work
and their 1ives. The majority, 55 _percent, cons {dered themselves in
transition periods of their work, whi]e 46 percent considered themselves -
in transition periods of their 1ives. (See Tables 11 and 12) " Women
had more of a tendency than men to consider themselves presently to be in
transition periods. !

TABLE 11
TRANSITION/STABILITY IN WORK
Percentages of students indicatinc stability or transition in work

; Women Men ~  Total
/ "I am in a period of .stability" 40%. 55% 45%
"I am in a period of transition” - 60 45 55

Significant at or beyond .Q1 leve:

TABLE 12
TRANSITION/STABILITY IN LIFE
Percentages of students indicating transition or stab111ty in their lives

Women Men Total
| "I am in a period of stability" 48% 55% 54%
“I am in a period of transition” - 35 46
Significant at or beyond .01 level
The transition orientation of these adult students - their desire

to make some changes in their life or work --« shows through again in the
responses to the invitation to "describe your overall situation at this
pofat in your life." (Taole 13) About half were making changes (right now),
and about one-quarter more were "sizing up" their present situation for
possible changes.

ERIC S 2
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‘ TABLE 13
DESCRIPTION OF PRESENT SITUATION IN LIFE
Percentage of students responding to the following statements

_ Women ; Men
“"Not much has changed for me in the past several years, 1% 14%
and 1 do not see any reasun or circumstances for a s :
change " . . .
S amldef1n1te1y making some changes in my 1ife and/or 48 43
work.' T
¢ "I have just come through a major transition period of 19 16
my 1ife and/or work."
” "I am now making an appraisal ("sizing up' ) of my present 25 28

Tife to see if I should make some changes."
Significant at or beyond .01 level

The mid-career population was definitely optﬂmistic about the future.
Less than 10 percent of the adult students considered thé quality of the
past f?Ge years of their 1ives to be better than the present. (Table 13)
The vast majority believed that the quality of the next five years would
be better than the present (Table 15).

_ TABLE 14
JUALITY OF LIFE - PAST
Percentage of students responding to the following statements

. _ Women Men
"The past 5 years of my life were better ‘than , 0% 10%
the present."”

. the same as the present.” 41 41
"... not as good as the present."” ' 50 49

L 4
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TABLE 15 ,
QUALITY QF LIFE - FUTURE
Percentage of students respond1ng to the fol1ow1ng statements

Women Men
"I feel the next 5 years of my 1ife will be 83% 80%
batter than the present.” . :
“,,.the same as the present." = 15 18
) "...not“as good as the present." - 2 2

In addition to being asked if they were in a transition period,
respondents were asked to describe their career plans. (Table 16) The
questionnaire asked respondents to 1dent1fy themselves with one of f1ve
statements which were designed to classify them either as a present

_.career changer (i.e. now changing or preparing to change to a new line
of work with either a new employer or with their present employer), as
a potential career changer (a person who would 1ike to change to a new
Tine of work at some future time),"as a career upgrader (2 person who is
: working'for an advancement in his or her present career/line of wonk),
‘(K. or as a non-changer (one whofprefers to stay on the presaent -job or career
for the foreseeable future).

[}

| TABLE 16
¢ DESCRIPTION OF CAREER PLANS

Percentages of all men and women students who identified themselves
with one of five categories of career change goals

Change Category Women Men  Total
1. Presently changing careers 24% 16% 21%
2. Presently changing to new line of work,
‘ But with present employer . 5 8 6
' " 3. Would like future change of career o
@ (Potential changer) 29 17 25
4. Working for advancement in present career
with same or new employer (career upgrader) 18 32 23
§. No change of job or career in foreseeable
Foroae i | 24 27 25

Significant at or beyond .01 level
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. A majority of the women described themselves as present or potential
career chahgers. A smaller proportion of the men (41 percent) p1a;sd
themselves in these categories. Men were more 11ke1y to be tryin for
advancement while women were more‘erU to be making or anticipating
career changes.” Again the general patterp emerged of men tending toward
stability while women tended toward career change. Altr-ugh both groups
expressed some preference for changing either to new careers or improving
theiroverall condition within the same career, men tended to make changes
that would improve their present career paths while women were more 1ikely
to choose a2 new career path altogether,

The optimish was also evident in the majority's attitudes toward
their 1ives and toward taking new risks, The majority felt they had a |
good sense of control over their own lives at this point and that a career
or job change would be an exciting onportunity. They expected to find

. a better job and were seeking it because of the1r‘own career ambitions;
they felt their own talents and abilities would be more appreciated if
they moved to new 1i.es of work. The majority did not feel that making

~ a career change would be a financial hardship, although they recognized
that it would call for sacrifices. The majority did not anticipate a
lack of .jobs in the fields they were changing toward, nor were they unable
to define their goals. They were not hesitant about taking new risks.
Sex, age, and ethnicity did not Toom as major barriers to change. (See
Table 17) T '

There were some interesting differences between women's and men's
‘attitudes about these issues that .reflected their realistic attitudes
about their overall situation. Women were more Tikely than men to feel
lack of experience and credentials were barriers to change. They were
also more likely to feel that change would require real sacr1f1ce
(Continued following Table 17)

-28-
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- TABLE 17
ATTITUDES ABOUT CAREER CHANGE

Percentages of all students responding to the fo11ow1ng statements
Great deal Somewhat Not at ail Not.

'\/" ' likene  llkem Ilkens . spplicable
J

| expact to find a bstter job tran the

one | have now. . 43% 26% 8% 23%
| feul he shens | bo ki
« cirear/joh changer e 14 38 3®_ .17
| fesl that a ¢ r/jobd cha 1d &
exciting On:rt:;?:y jfor-n.n wou ‘ §| . QQ 7 12
| fesl own lagck of f !
problem In making a career change.l/ 16 25 39 20
| fesl | lack the lal
for's career changa. Tf 1 nennery 14 20 19 47
| think | ake in the !
run l; { ech::d:.w ﬁ;: m"n;u/so:g l/ 16 15 16 EE...
| am now In a falrly good f}melal pesition *
::rz? ‘ wtth ] chsngo ° cu'un/lino of 18 30 27 24
| ily 4o not think ¢ fi 1 ¥
af;::d ZO changs tona nlumun::’.ws. Y 7 18 - 43 . ..._..35
‘l”: l: going tt} ca.“tl for soms real sacrifices
hes .
o Nieeof work ampay. 17 U A 0 0 24 2 29
| fesl my owh talents and abilities will be d
_:::.lqp {eted if | move to a new |ine of .34 25, 20 . 21
’ | fesl i 1 chink
about, chens o "y be dgainec me when | ehink g 24 43 21
| have nr doubts lbou: whether there is any
Ioinking shoce, ] (M crresetan g 18 .43 3
! think beca f hnic back d, :
carser change would be difficult. . _2 2 41 54
o carear wmoitions ) L™ 45 22 13. 20
| fesl { barrier to the k f ;
clrzr :VM::: I’w:uldrlrl:: t: :.&.._7 > 3 7 48 42
| know about :ou new c.To:r ?p?ortunlt::: :
ha d d
for can Secame quaiifiad) to gat into them. 27 26 16 31
"1 feal 1 need to find b or different
lln:‘ of w:‘r: wh?ch gff:r:.:cigcrogob u:::?ty /.16 16 35 - 32
| feal that | m‘:ght to changc my Nn; of )
k, but 1y | bl defi
v;:“ ut actually | am unable to define my =T _ 21' 42 26
| am hasitant about taking any new risks. | | Za 4§ |5
1 simpl t tired of th 1d 1 f
w:kma:d’gocld:: o cha:g:.?:.og/ '.‘. ° 15 23 28 33
i would 1ike to change to a career/line of work
that has wore status.]/ 23 24 2 21
| feel | have a good sansa of control over , *
my own 11fs at this point. 57 36 6 2

1/ Females higher, significant at .01 level
2/ Females higher, significant at .05 level -

[R\(j - 3/ Males higher, significant at .01 level A
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They seemed to feel that these barriers could be overcome and that it wouid‘.
pay off in the long run, since they were aiso more 1ikely than men to
feel they cou1d earn more money if they changed careers, to feel that
their talents and abilities would be appreciated if they made the change,
and to seek job changes that met their own goals. They were also more
Tikely to feel sex was a barrier to change and to fear that jobs would
not be avaijlable once they made .the change. Their motivation to change
ts clear however, since they are also more likely than men to-desire
more job security and more status. Men in contrast were more 1ikély to
think they could not financially afford to make a career change, which"
'may_exp1a1n.the1r greatér tnterest in advancement in their present careers
rather than change to new lines of work. This interpretation fits with .
the overall viéw of the men mid-career changers as tending toward stability
in 1ife and work when compared to women. In part, this may be because
of the financial preésures of supporting their families.

The masority of the students had been actively involved in planning
for careen“éhange (Table 16). Over half had been planning a career change
for some/%ime and had planned additional education to prepare for change.
Fifty percent of the women and 44 percent of the men had sought information

s from people in their career change area; and slightly less than half of
both men and women had actually developed systematic b1ans of courses -
to accomplish career changes. Women were more“1ike1y than men to have
thought about a career change for some time, to have sought advice .from:a career
or cqunselling center at a college or university, to have. used a ioca1
career‘p1aqn1ng service, and to have actively sought assistance in making

the change’. Men, in contrast, were more 1ikely to have done no career °
pianning.

- -30-
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TABLE 18
EXPERIENCES IN PLANNING FOR CAREER CHANGE

Percentage of students who indicated
“they had undertaken'various p1ann1ng steps

, : Women Men
NO Planning™ . ... vieeirnenreerniooonsronnssssnsconncosnneel 1% 19%
Thinking about planning a career change for some time**....62 52
Looked over lists of jobs that might interest me...........39 ., 33
Learned about possible new careers’ through prevfousé '
work experiences.................... P 37
Sought informat1on from state employment office*...........14 10
Sought information from people now in chosen career(s)...:. 50 44
Actively sought: to expand my knowledge of dffferent ]
career options**...........................................34 . 25
Looked into agencies that gffer job skills training......f510 . 8
Sought advice df collegq,in area* . L. oioeedenen cesens cees 83 16
Used local agency offering career planning services**......13 3§
Planned additional education to prepare for career change..69 67
DeveIcped systematic- education- plan to accomplish career- wfmw~~ﬁ R
change...,.... ........... P ciecsetsessasanane 45 44
Presently taking courses which are part of education plan L
for career Change.....ocverereererossssosrsnesossaonssansssdl 58
Filed job applicat ons which should lead to new carger...,.lQ 19
»* Significant zé/fol level '

* Significant 4t .05 Tevel | .

€

. " @
" The overall pattern for mid-career change that emerges from these

data was optimistic. People were not just randomiy changing jobs at will,

but instead they had actually gone out and done the necessary caree:
planning. It was found that almost the entire population was oriented .
toward improving their work sttuations or changing careers. Usually the
career changes.were for personal satisfaction. Women were more likely .
than men to be changing careers, but they were also more aware that

change {nvolves persona1 risk, more 11ke1y to have been active]y involved

\-
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in their planning process; and more likely to have been u;ing available humaﬁ..
comnunity, and statg resources in making their plans for a.career change.

Men, in contrast, were less 1ikely to have committed themselves to a career

change and to have used local resources in the planning process. They were
also more 1ikely to feel financial pressure io remain in the same career area.

EDUCATION AND COMMUNITY RESOURCES

The mid-career population had a variety of reasors for deciding to
"go back to school." (Table 19) Three-fourths felt the opportunity to
+ - attain greater personal enrichment/development/general knowledge and

getting courses to fit their personal time schedules were "very important."
Over.half also felt that it was "vefy'important" to get courses close to
home and work, to study part-time, to satisfy personal desire for a college
degree, to study a particular major or group of courses, and to pace their
own 1garningL"'Fatiors'not”consfdered important were friends takipg the =~

_ program, employer wanted me to go, family wanted me to go, or easy way

* to get a degree/certificate. The single most important reason for

. men returning to school was to satisfy personal desire for a college degree
while the most important reason for women was the opportunity to attain
greater personal enrichment. '

Overall, the educational programs being offered in the seven communi-
ties appeared to be meeting the needs of mid-career change students. '
The vast majority, over 75 percent, felt that their educatidbn/training
objectives had been met "somewhat" or "entirely", while fewer than 10
peécent felt their objectives had not been met at all. |

Slightly over 40 percent felt they needed counselling, over half of
those who felt they needed counselling received help and three-fourths

v L]
LN
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of those who received help felt they had received good advice. Women

were more 1ikely than men to nead counselling, to receive counseiling help
if needed, .and to find it helpful when received, aithough the majority of
the men who received help felt the had received good advice. Almost half
felt they won:]d be willing to pay for counsg)ling.

~ TABLE 19
REASONS FOR DECISION TO REENTER SCHOOLING

Percentage of students indicating various reasons that were "Very Important“
or "Somewhat Important" in their decision to "go back to school”

Opportunity for personal enrichment/development/general know1edge—(....94%
Could get courses that fitted personal time schedule................ .91
Could get courses near to home/work p1ace—/ ..... e cetreeeectreerrraans 89
Opportunity for part-time studyl/ ......................... Ceeeeresrenos 84
Courses (or major) I wanted were offered™ ........... :.............,...80
To satisfy personal desire to have a college degreeﬁf......i ........... 77
Could pace my own 1earn1ngl/... ..................... Ceeene Ceeeeereneeas A

" Good reputation of school or a particular program.....ccceeveerecseccens 66
Opportunity to get credit for 1ife/work exber1enceslf .................. &4
Low tuition (cost)l[ ................................................... 64
Availability of financial supportl/ .................... e veteereeanatenaas 44

. The way to meet job requirementsl/ ..................................... 42
My family wanted me to gol/.: .......................................... 35
Easy way to get a degree/cert1f1cate§/ ................................. 31
My empioyer wanted me to goéf........: ............................ veeeelB
Friends were taking'this program....... Y e e e rseetreneeeet st rsasneee s 16

Because of multiple responses, percentages total more than 100%

Females higher, significant at .01 level
Females higher, significant at .05 level
Males higher, significant at .01 level
Males higher, significant at .05 level

LS
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The mid-career popu]atipn faund out about the educational programs
that were available to adults in a variety of ways (Tablg 20). The
largest group found out from ads or stories in the news media and from
friends. Men were more likely than women to find out from schoo1§ pre-
viously attended, while women were more 1ikely than men to find out from
telephoning or writing a school in the local area.

5
TABLE 20
INFORMATION SOURCES

Percentages of men and women students who found out about
continuing education oppprtunities through various channels

| Momen _Men_
from a friend . 35.5% 36.0%
from a member of family 9.0 8.7
from a school previously attended* 19.5 25.5
by contactirg the college directly** 32.0 21.1
from ads or stories in newspapers, .

radio, television . = 39.9 35.7
from a local community organization* 9.9 5.2
other sources 13.0 15.3

_‘Because of multiple responses, columns total more than 100%
*Significant at .01 Tevel
. , ignificant at .05 level

The mid-career people seem to have experienced surprisingly few
barriers to reentering postsecordary schooling. Over 90 percent felt they
had had no trouble in being admitted as students. The most prevalent
problems were not having taking a certain (required) course, and the
problem of c1assés offered at inconvenient times. Approximately 10 percent
experienced these problems. '

Approximately 25 percent of the adu1t_students had applied for financial
aid from their school. Slightly over 25 percent received financial aid from

AT
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some source (school or other sources). Other sources of aid named most
frequently were the students' employers and the Veterans Administration.

In spite of the large range of possible reasons for returning to

- school, those adults who actually returned to school seemed to decide to
do so primarily for persona1 reasons. Pressure from family, friends, or
employers did notvseem as important to these students as following their
owun ambitions for personal growth and for attaining a college degree.
These people did not see their programs as an easy way to-get a college
degree. Once they decided to return to school, they experienced sur-
prisingly few barriers and problems. They were able to obtain needed
financial help. Most who felt the need for counselling were able to
find counselling services that were satisfactory and seemed willing to
pay for these services.

AGE, TRANSITION, AND USE OF RESOURCES

The survey of mid-career change students il1lustrates the wide range
of changes adults are experiencing. People of all ages are undergoing
transitions in both %heir 11fe and work. There is a growth in literature
on adult development that theorizes about periods of stability and
transition in adult 1ife. (See, for example, Lowenthal et al.,1975;
Levinson et al., 1978.) This literature suggests that stability and
transition periods are ége related and that relatively brief periods of
1ifa crisis or trénsition, such as the age thirty transition, are followed
by pericds of relative stability. The results of this survey Suggest that
soma types of change are indeed age related. For examp1e.'when people |
were grouped into age.related categories, it was found that middle-aged

“adults were most likely to consider themselves as being in stable periods
"of 1ife and work. However, it was also found that people of all ages
wel Y experiencing transitions and that their perceptions of the types of

ERIC . | 5&
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transitions they.were experiencing weréigood indicators of the degree to

which they would be actively involved in using community resources in A
. _planning for career changes. “ |

. ‘Based on the responses to the .questionnaire, the authors constructed

four c;tegories'of'stability and transition. The first group of students

were those who considered ghsms/ives to be in a period of stability in

both their lives and in A their work. The second considered’ themselves in

transition perlods in their work, but in stable periods of their 1{ves.

The‘third considered'fhéhselves to be 1in trans1tion 1n their 1ives but to .

be in stable periods of their work. And the fourth considered themselves

in transition periods in both their Tives and their work (See Table 21)

v | | TABLE 21 .o |
CATEGORIES OF STHBILITY-TRANSITION RESPONSES.
Percentage .of responses. by age groups and by sex, grouped in four categories

& 1. D+ O RS ¢ § w -

Stability in ~ Transition in Work " Transition in | Life “Transitio

by Life & Work Stable in Life + - Stable 1n Nork . Life &_Ho

, A’g'e Groups* - S - S
18-22 . 19% 24% T ags
23 -.28 . 26 - 22 - 12 .42
29 - 34 30 2% - : n . 33

35 - 43 34 | 23 10 34 T

44 - 50, L4 . - 15 | ©o2 3N

Over 50 - 42 % . | 15\\\\\\ 27~
by: | 5 '

| -Sexw* .

Women 27% ©o22% 13% . 38%
Men 46 19 - g . 25

*Significant at .02 level
w*Significant at or beyond .001 level

. . =36 .
| - 93 ¢
ERk(Z ' ) .
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Most respondents to the questionnaire considered themselves to be
transitioning in one or both areas (Categories II,III, and IV). However,
. there were some interesting age and sex related .differences in the self-
parceptions of men and women and foy people in different age groups.
fable 21 provides breakdowns for the population by age and sex for each
of the four stability/transition categories.™

Women were more likely to consider themselves to be in periods of
transition..in life and in work than men (73 percent of the women and
54 percent of the men). The over 44 age groups were the most stable
overall, but the majority of chse age - groups considered themselves to be
quergo1ng some type of transition.- There was also a tendency for younger
adults, ages 20-28, to consider themselves in transition in both 1ife and
work.# :

When people in each of the foiir stability/transition ca.egories
were examined, it was found that those who considered themselves to be in
periods of stability in both 1ife and work were the least 1ikely to do
any career planning. (See Table 22) They also made less use of ail
.available resources such as cou selling or otner available information ovr
advice. Those beopTe who considereq themselves to. be in transition in
one or both were much more likely to be actively involved in career
planning, to make use of local resources, to apply for new Jjobs, and to
develop systematic plans for their education.

Further, it was found that there was some differentiation within the
three transition categories on these same items. Those adults who
considered-themselves to be in periods of transition in their work
(Category 1I) and in both work and life (Category IV) were more 1ikely:
to be actively invelved in planning for career changes than those who
were transitioning only in their life. ’ .

*Gould's 17fe phase categories (1972) were used for this analysis. (See Reference

-37- 5
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- TABLE 22

INDIVIDUAL USE OF RESOURCES BY STABILITY/TRANSITION CATEGORY

Percentages  of total students in each stability/transition category

who indicated they had taken various planning steps

| S 11 111 IV
Stability in Transition in Work Transition in Life Transition
Life & Work Stable in Life Stable in Work Life & Work

No planning................ Ceesretsatteenes 31% 1% 16% 2%
Thinkiny about plannlng a2 career change
for some time.......coveees woeeeereserencanne 35 69 57 17
Looked over lists of jobs that might ,
interest me......cv0ven Cetecerenacsienn ﬂ....24 39 36 48
Learned about possible new careers through
previous work experiences............ooouun. 28 q 34 38
Sought information from state employment ‘
OFffCe. . i iiiiiiiiitieeeenstonesassranannsns 5 17 12 18

ég Sought information from people now in

' chosen career(s).....c.iveeeeeeeearnenenenens 31 54 50 61
Actively sought to expand my knowledye of
difrerent career options.....ccvcveeneerennn 16 36 28 43
i.ooked into agencies that offer job skills
training............. Cracescsteearerrentenns 5 11 9 14 - __
Sought advice of college in area............ 21 38 34 45
Used local agency offering career planning .
CerVICeS . it iciireecterscesatetaneracentan 4 12 8 16
Planned additional educatior: to prepare for
career change.........coveveteervenoncncanas 54 . 79 60 79
Developad systematic education plan to -
accomplish career change........v.....oveeen 32 60 38 - 56

: Presently taking courses which are part of

E?E) education plan for career change............ 43 69 51 66

, Filed job applications which should lead to
ERJ(few o Lo -1 -1 R 12 23 16 26

T Significant at .01 level -



These data show that penple's perceptions of their situations are
important indicators of how active they are likely to be in planning for
career changes. Although there are obvious patterns of stability and
transition that afe associated with movement through the 1ife cycle, there
is evidence that people of all ages are experiencing 1ife and work transi-
tions. Further, it was found.that people who are in transition, especially’
those who are in work transitions, are most 1ikely to be actively involved
in career planning and to utilize available community resouces to facilitate
these changes. g

. CONCLUSIONS

Overall, this mid-career change population is an interesting, highly
motivated group of individuals. The diversity of thei'r backgrounds 1is
surprising, especially when compared to the traditional postsecondary
education populatior. Their ages range from the mid-twenties to the
seventies --- with significant percantages in the thirties, forties, and
fifties. This is far.greater than the four to six year range of traditional
postsecondary students. These people are diverse in other ways as well.
They are from widely different income levels. The amount of their prior
education varies greatly. :

This population is.also highly mobile, with most people aspiring
toward jobs in the professional category. They have aimed toward the
professions over time, attai~’ - .heir original education in profassionaily
oriented occupations. They to.. first jobs in other areas, but remained
oriented toward professional careers. They had worked toward this goal
--- more were presently employed in professional occupations than were
origirilly employed in them. They used educational and training programs
to pursue these goals.

-39-
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The population is also surpriéing1y optimistic about their lives,

the quality of their lives, their futures, the options available to them,

and the quality of the education they are receiving. Though economic
incentives are important, they are not considered the primary reasons for
change. Most have returned to school to achieve their own‘goa1s rather
than to please family, friends, or employers. They saw education as a

way of fulfilling their-own‘goals, of improving themselves and attaining
college degrees for their own satisfaction. Most were also trying to

find jobs that they considered personally fulfilling, that would use their
talents, as well as provide more security and higher pay.

There were also interesting and sUBt1e differences between the men-
and women Studerts in the sample. The women tended to be slightly older
and to be more oriented toward finding a new carger than the men. In
contrast, the men tended to be oriented towards advancement within an
already chosen line of work. The women knew they were taking risks and
were aware that change might require sacrifice, although they saw a personal
pay-off in the long run. Men had these same tendencies, although they
were less likely to have done detailed career planning. Men students were
also more acutely aware of the financial barriers to changing careers.

Both men and women in the sample seemed pleased with their education
programs. Most felt their programs had met their objectives. Those who
had received counseliing were pieased with the results. Most have been
actively involved in searching and 61ann1ng for a new ¢areer, including
talking with people in the chosen field and seeking their advice. These
people experienced few barriers.to attaining their educational goals once
théy made the decision to return to school. Even finances appeared not
to be a problem. Almost all of those students who applied for financial
aid received some support. Sex, race, and current economi. status were
not perceived as barriers to change.



Most of the people in the study .considered themselves to be in
periods of transition in their lives and/or work. This self-perception
was a significant factor in people's tendency to také advantage of
education and planning.options. There were some differences in these .
perceptions between men and women, with women being more transition-'
oriented than men. Older adults were also slightly more oriented toward
stability and security. However, a significant portion of the respondents
in every age group were making transitions in 11fe and work and those who
were in transition tended to utilize available resources to a grgater
degiee, '

e
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'GHAPTER IV.
THE COMMUNITY. CASE STUDIES

g

Seven community areas in widely sepahate parts of the country hére
selected for detailed case studies of the manner in which they have
. organized and are eonducting a cqmmunity-based effort to broaden the
. opportunities for mid-career continuing ‘education and training and to =~
, (develop greater access to these opporfunities for all citizens. ’

. These communities are: .

. Rochester, Minnesota
. Omak, Washington . o
Chico, California |
St. .Albans, Vermont
Providence, Rhode Island
Syracuse, New York

+ Long Isiahd, New York

Each of these is a dtstinctly different community S1X of the seven
are in different states The legislature and education officialdom in
‘each state takes a different poriéy approach to the support of continuipg
- postsecondary education for mid-career adults. Three are rural conmunit"es,
four are urban and suburban. Each rﬂpresents a distinctly different
economic and cultural environment. They present a variety of circumstances
- which have'inf1uenced the manner in which a community may address the
problems revolving -around industrial development -and change, and the
avaifab111ty of education and retraining opportunities for its mid-career
citizens who wish to or need to readjust their lives and Tivelihood.

A untoxt provided by exic i3 -
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Each of these communitiés has developed a different type of local
organization to insure and improve the availability of continuing education.
resources needed'by its mid-career citizenry. Some were initiated by and
grew out of cdmmuhity civic organizations. Others were initiated by
‘educational institutions. At least two are organizations formed indepen-
dently oi educational institutions and for, ‘the sole purpese of providing
support services for mid-career students. One is based in ‘the county
Tibraries, and one is in the form of a network of 211 social support
groups in the community.

®

Each serves a unique student clientele which is reflective of the
different social and economic environments of the commua‘ties in which they
reside. Yet the similarity of these studerts in relatien to their goals,

their ambitions for educational, cultural, and career advancemesnts is
remarkable.

Each of these communities has perceived a need for more or different
educational and retraining opportunities for its mid-career wage earners
and has marshailed local efforts to fulfill the need. Each has developed
or seen to the development of an adult career counselling service. Each
has created a means of disseminating information abou;‘these opportunities
and services so that people throughout the community can participate in
them.

%

These particular .comnunities were selected for their differences as
much as for their similarities. The purpose of this project --- to
discover successful and transportable ideas which can be adopted by other
communities --- could be served best if these programs, policies, and
organizations were seen.working in different community settings.

It was of primary importance to discover how well these community
programs were wuorking for the people who were participating in .them.

-43-
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The descriptive profiles of the mid-career students in each community
and their experiences in reenter1ng educational institutions both def1ne
and evaluate the programs / ’
In the sections of this chapter which follow are the individual case
studies of each community. Following the individual reports is a summary
statement-{Chapter V) in which the authors analyze the case study findings
to draw out ideas seen in each or several communities which appear to be
transportable and useable in other communities. - //

i
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CASE STUDY:
= ... ROCMESTER, MINNESOTA

. 4

This is an affluent, medium~sized
metropoIitan community in a rich farming area. Prior to
1973. Rochester cby ld offer no local opportunity for adults
to obtain baccalaursate or graduate degree instruction. The

,. demand for these services was unusually high due to the
. Increasing complexity of agri-business, the presence of the
Mayo Clinic and. four major hospitals, an expanding techno-
logical-industrial complex, and an active retail and wholesale
trade. A task force of local citizens initiated a local and
statewide effort which brought about an effective solution of
this educational problem. .



" THE COMAINITY OF ROCHESTER

Rochester 1s known thrqgggggg the country and the world as-the. home -
of the Mayo Clintc. " With the presence of Mayo and four major hospital
complexes, health care services constitute Rochester's leading industry.

“But it {s also a growing business-industrial community, with one of' the
major International Business Machines (IBM) research development and
manufactur1ng plants, as well as an expanding 1ndustry that supplies

and equips one of the richest farming areas of the country.

"Although Rochester is a relatively affluent community, it is not
without a portion of its population (about 17 percent) 1iving either -
at or near the poverty level (1970 Census). On the average, it has a
more highly-educated populatton. Yet thousands 6f its mid-career citizens
needed more education and more training if they were to keep up with '
the advancing technology and the new knowledge req.irements of its
industrial, agri-business, trade, and public service occupations.

Rochester's local education and training facilities were not
meeting this need and its civic leaders recognized this as a major
community probﬂﬁn. They worked hard and long $eeking a solution, and
found one that has proven to be practical, productive of the desired
results, and quite apparently successful. | -

This case was chosen for study because it is tllustrative of how
the persistent efforts of a community's lay civic leaders, coupled with

supportive state-level educational policy, can produce a cooperative
organ1zat10n that supplied educational services that are of immense
benefit to the welfare of the area. '
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C SOCI0-ECONOMIC INDICESY
o Popula,/1:1-: ' . \
Rochester SMSAy 88,848
’ Rochiester (city) 53,766
Unemployed as nercentages of labor force:
Rochestergfz high, January 1977 3.5%
» low, October 1977 1.7%
State of. Minnesota/ (January 1978) 5.2%
u. S Average-/ {January 1978) - 6.3%
¢ Principal Occupations, as percentage of total employed:
L Professicnal, technical, management 35.2%
Sales and Clerical : . 22.6%
Craftsmen and operators in 1ndustry ¢
and transportation 18.2%
\  Laborers, non-farm 2.1%
Farmers and farm laborers _5.0% N
Service workers (includes private
household workers) 16.8% . -

Education levels as a percentage oéemaIes and females 25 years old
or older in county area, and relatfonship to total U.S. population
at each level. (+ indicates greater than U.S.; - indicates less
than U.S.; -o- approximately same as U.S. distributions):

Males Females
Less than 8 years elementary _6.1% (=) _3.8% (=)
8 years elementary 17.3% (+) 13.2% (+)
1-3 years secondary _9.4% () 10.0% (-)
4 years secondary 31.2% (+) 39.8% (+)
1-3 years college 13.1% (+) 19.4% (+)
4 or more years college 22.7% (+) 13.8% (+)
Median school years completed 12.5 yrs (+) 12.6 yrs (+)

: _/ A1l data unless otherwise indicated is from the U.S. Census 1570
- 2/ Rochester Standard Metropolitan Statistical Area ¢

3/ State, County, and Selected City Employment and Unemployment January-
- October 1977, Bureau of Labor Statistics
- 4/ nt and Earnings March 1978, U.S. Department of Labor, Bureau

oT ‘Labor Statistics, Voi. 0.
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PROFILE OF ROCHESTER MID-CAREER STUDENTS

The student group which provided the base for the survey in the
Rochester area was drawn from those mid-career persons who had participated
in various 1977-78 continuing education pregrams offered through the Southeastern
Minnesota Education Center (SMEC), the Consortium. The descriptive data which
follows is based upon. 153 completed questionnaire responses-from this group.

Forty-three percent of the student respondents were taking courses
through Winona State College. Another twenty percent were taking courses
through Rochester Community College. Thirteen percent of the respondents ,
indicated that they were taking courses through the University of Minnesota.
A similar percentage of students (all of whom were women) indicated that -
they were enrolled in courses offered by the College of St. Teresa.
The remaining student respondents were taking or had recently taken
courses offered by Mankato State College, Minnesota Bible College,
Rochester Area Vocational Technical Institute, and the Uﬁiveﬁs1ty of
Minnesota Techni€al College.

Seventy-{ivg percent of the'reséondents were women and 25 percent
were men. The distribution among age groups was similar for men and
women respondents with the largest percentage of students in their 30s.

TABLE 1

AGE GROUPS —~
Percentage of women and men students
Age Groups Women _Men_
under 30 20% - 25%
30s - 44 51
40s ' 24 18
50 or over 12 5

Columns total 100% with allowance for rounding numbers

) | RN



'Seventy-twp percent of the wgmen and ninety percent of the men were at
that tjme married. Fifteen percent of the women and three percent of
the men fndicated they were divorced.or widowed. Thirteen percent of
the women and e1ght percent of the men students 1isted themselves as
single. .

A large majority of the women in Rochester who were enrolled in
continuing educetion prograns sti1l had the responsib11ity of. rearing
children, Seventy-six percent of the women students had ch11dren 17 years
of age or under who were current1y 1iving at home with them.

Caucasians were represented in the student population (95 percent)
slightly lower than in the population as a whole (99 percent). Other
ethnic groups, primarily Native Americans, Orientals, and F1iipinos
were represented in the student popu1at1on (5 percent) slightly higher
than in the popu1ation as a ggp};e( 1 percent)

The average combined family income of the students was a 11ttle over
$20,000, with 53 percent of the students having family incomes of more
than $20,000 per year. There was very little difference in annual family
incomes indicated by women students and men students, except that only
women students (10 percent) indicated that they had annual family incomes
less than $5,000 per year.

As indicated in Table 2, most of the student respondents were
employed full-time. Those employed either full-time or part-time
accounted for 72 percént of the women students and 98 percent of the

N men students. '
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; TABLE 2
PRESENT WORK STATUS

~ By percentages of women and men students ’
: within indicated groups -

St. *us Women - _Men_
Emplayed full-time 46% 85%
Employed part-time 26 13
Unemployed ' 5« 5 ’
Homemaker ° 52 - 0

" Yolunteer worker 16 ' 0

. Welfare recipient £ 2 .0
Retired person ' . 0
Student o , 33 o2
Presently looking for work | 5 | 5

" . On lay-off from job .0 0 ,

.Others 3 0

Because.of multiple responses, columns total more than 100%

. .The adult student population in Rochester apparentiy differs markediy.
from the general population in occupational pursufts. There were almost
twice as many students in the professional, technical, and mdgagement
occupations (61 percent)'than in the genera]lpopuIation (35 percant).’.
Those in clerical and sales occupations were 20 percent among the students,
and 23 percent in Ehe general popdlation. Craftsmen and non-farm laborers
among students.were 3 percent vs. 20 percent in the general population.
There were fewer farmers among the student population (1 percent vs.

S percent), and approximately the same percentage of service workers
among students (16 percent) as in the general population (17 percent).

~ ’

. The highest 1e§els of education already attained By students as
well as by their spouses was, in general, considerably higher than in
the county population as a wh61e. The education levels of students
and the student spouses are shown in Table 3.

' _R6- .
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TABLE 3 ¢
EDUCATION LEVELS OF STUDENTS AND SPOUSES

_ﬁ _" ' Percentage of students and their spouses by highest level of educat1en attained
‘ T Spouses of
. Students Women - Men
© : Women _Men Students  Students
" Elementary school or less . 0% . 0% -« 0% 0%
., . 'Some high school * 0 0 3 3
" HWigh school diploma - 7 8 SR PR
Some collége or trainir- 50 40 ‘ - 20 31
Associate degree 12 34 \3 10 .-
Bachelor's degree .16 16 15 8
‘ Some graduate school 7 3 6 5
Master's degree 1 0 N 3
Doctoral or professional degpee O 0 . 9 0
Other 7 0 4 . 0
Does not apply (not married) : 17 1

Cclumns total 100%. with allowance for rounding ﬁﬁﬁbers

The most important finding of the survey and the one which is most
“pertinent to the theme of this project is that which relates to students’
career plans.

The questionnaire asked respondents to identify themselves with one
* of fiveustatemehts which were designed to classify them either as a

present career changer (i.e. now changing or preparing to change to a
new Tine of work with either a new employer or with their presant employer),
as a potential career changer (a person who would like to char;? to a new
line of work at some future time), as a career upgrader (a person who is
working for an advancement'in his or her present career/line of work),
or as a non-changer (one who prefers to stay on the présent job or .areer
for the foreseeable future). (Table 4)

-R7-
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About seven out of avery ten students identified themselves with
one of the careé?fchange or advancement categories. Fort!-two percent of
the women and fifty percent of the men are presently working towards a
goal of advancing their career aspirations.
TABLE 4
DESCRIPTION OF CAREER PLANS

Percentages of men and women students who ident{fied
themselves with one of five categories of career change goals

Change Category | _ Wamen Men
1. Presently changing careers . 23% 13%
2. Presently changing to new line -

of work, but with present employer 5 8 “
3. Would like future change of career

(Potential changer) 32 21

4. Working for advancement in gresent
career with same or new employer 14 . 29

8. No.change of job or career in |
. Torese=able future 27 29

Columns total 100%, with allowance for rounding numbers

COMMUNITY ORGANIZATION FOR
MID-CAREER CONTINUING EDUCATION

In 1962, a task force of civic-minded business and professional
leaders in Rochester, including representatives of Mayo, IBM, and other
principal employers was formed to do something about the deficiency in
opportunity for its citizens to acquire all the postsecondary education
nd training they desired and needed. They were particularly concerned
about the continuing education needs of citizens beyond traditional
college-going age. Soon after 1t was organized, the task force sponsored
the first of several studies of postsecondary educational needs in the
Rochester and Southeastern Minnesota ares.

-R8-
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I11inois School Survey Associates, the independent profe551ona1

group that conducted this study, concluded that "the rapid growth.

' B experienced by the city of Rochester in the past decade strongly
suggests that the development of a major concentration of population
will justify plans for a (postsecondary) institution of considerable
‘size within a few decades." The study recommended that a new collegiate
institution be eé%ablished in Rochester and that the original curricular .
offerings be developed in three major areas: (1) a general-educagion
program of the liberal arts and sciences, with emphasis on pre-professiona
preparatton;. (2) an advanced technical education program; and (3) an
adult late-afternoon and evening program providing a "modern continuing
education curriculum

—

The 1962 study and report convinced the Rochester community that the
need for the baccalaureate degree was real. The community struggled with
this information for a fow years. The next significant step was an
effort by the same group of people to bring the University of Minnesota
offerings to Rochester. The University responded by establishing a

. Resident Director of Extension and Continuing Education in Rochester
and expanding its local program offerings. The bus :.ess community
raised more than $60,000 to assist in funding the first two years of
operation. ‘

The program went into operation in 1966. During 1967-68, the
University provided 34 quarter courses for a course enrgliment of *.
620. The courses were provided either by live, two-way closed-circuit
talevision from the Twin Cities, or by faculty of the Minneapolis-St. Paul
campus who offered courses in Rochester. Classes were held in the late
afternoons, Saturday mornings, and evenings. Four additional courses
were presented by Rochester eesidents who were endorsed and authorized
by University departments to teach their courses.

-R9-
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These community efforts showed the University that there was strong
- interest and need An the Rochester area and this resulted in two
internal University studies -- the "Page Report" in 1968 and the
"Kegler Report" in 1970. These studies agreed with previous ones in
finding the need for additional educational opportunities to be real,
. <f’ and several alternatives were suggested.

The Page Report recommended: (1) that legislative support be -
. sought for 1969-71 to'strengthen the Extension Division program in:
Rochester; (2) that the University should present to the Minnesota
Higher Education Coordinating Commission statistics and observations on
the "extent and nature of demands for h1gher education in Rochester";
and (3) that the University should indicate its willingness to be the .
"instrpmentaIity 6f the State in meeting these deménds.?

The Kegler Report considered the broad needs of higher education
in the State, and offered several alternatives for the Rochester area:
(1) egpand the University's Rochester Extension Center; (2) establish
a new upper division college in Rochester; (3) convert Robpester State
- Junfor College into a five-vear institution offering baccaluareate and
selected graduate programs; and (4) establish a new five-year college
and combiné the offerings of the Junior College with those of the
Area Vocational Technical School in Rochester.

During this same time, Mankato State Unfbersity and Winona State
Universify, located some 65 and 45 miles distant from Rochester, were
developing the capability to grant baccalaureate and graduate degrees
by extensions into Rochester. The Rochester community , at the same
time, was busy developing its own approach ., which resulted in a formal
request for the establishment of a branch campus of the University of
Minnesota in Rochester. In the process, a statewide committee to rally
political support for the University branch campus was developed.

e | -R10-
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The 1971 Legislature requested the Higher Education Coordinating
Commission to make its own assessment of the "possible need" for.
additional public.institutions in the southeastern area of the state
and report on the implications of this for existing institutions in the
area. The Commission held public hearings on the matter. The testimony
presented;to the. Commission by the citizens of Rochester and by officials -
of the University of Mimesota 1ﬁg1cated the strong desire and the im-
portant advantages for astablishing a University campus in Rochester.

On the other hand, presentations from representatives of other communiti as
and institutions in the area reflected concern that a University campus

in Rochester would create an unnecessary duplication of postsecondary
programs in the state and the area and this might have a negative effect
on existing institutions in or near Rochester.

. . ]
Following comprehensive study, the Coordinating Commission recom-

nended that the 1973 Legislature establish a consortium of institutions,
the purpose of which would be to offer, or arrange to have offered,

courses and programs at the upper division and graduate level which could -
be developed through the cooperation of gxisting institutions to meet
specific needs in the area.

i
Récagnizing that the educational needs of many area residents were
not being.met, but questioning the feasibility of another major
investment in bricks and mortar for higher education, the 1973 legislature
responded by establishing and funding the start of three experimental

regional centers. This was the founding of the Southeastern Minnesota
Education Center (SMEC), frequently referred to as the "Consortium”.

-  Executive authority rests with the Coordinator of the Consortium and
the Executive Director of HECB. Autonomy of the institutions and the authority
of their governing boirds is in no way impaired by this Consortium
membership. The Chairman of the Task Force frequently speaks for the
Consortium to interpret the goals'of the project to other citizen groupé,
to the Minnesota Higher Education Coordinating Board, and to the Minnesota
S Legislature regarding the progress and needs of the project. The institu-
ERIC - . &
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tions which-participate in the Consortium are:. University of Minnesota,
Winona State Universily, ‘Mankato State University Rochester Community
College, Rochester VocationaI-TechnicaI Institute, St. Marys College, c°11ege
of St. Teresa, and Minnesota Bible College.

- The.state legisiature contributes about $60,000 annually to the
funding of the SMEC organization. This amount provides the salaries of
the Director, a full-time counselling and advising coordinator, a full-
time secretary, and most office‘expenses. The member {nstitutions pay
all costs of the educational and training prégrams offered through SMEC
.as well as the time of executive personnel for joint long-range planning.
The Rochester Community College contributes classroom space for classes
conducted by the npn-Rochester-based members. Other instructional class-
room spaces are contributed gy the Rochester Area Vo-Tech School, local
churches, public schools, the YWCA, and business establishments. From
time to time, extramural funding is received from foundations and govern-
mental agencies for special needs and special programs.

Yhe Task Force, which acts as an informal board of trustees for the
community of Rochester, meets on a.regular schedule of seven meetings
annually, with special meetings called as necessary. The institutional
reprasentatives occasionally meet separately to formulate plans and
prepare 2 joint schedule of course offerings. The Task Force approves
the SMEC joint course offering schedule four times a year. The Task Force
exercises continuing concern with the elimination of unnecessary dup1icat10ns
in the offerings of member institutions and as a result the institutions
in several cases have prepared singular programs jointly offered and
administered by two or more member institutions.

-

The joint schedule of program offerings is published twice each
quarter as a full-page paid advertisement in the Rochester Post-Bulletin.
Reprints are placed on all bulletin boards of the member institutions;
they are distributed to public organizations, 1ibraries, and business and
_public agency offices; and they are mailed on request to interested persons.
It is estimated that.each of the announcements reaches between 20,000
and 30,000 households. The member institutions share the cost of this
pub1it1ty program.

I
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The joint guidance and ‘counselling program is centered in the Con-
sortium Offices and coordinated by a professional counsellor and offers
career counselling and advice on the programs offered by the member
institutions. A counselling representative of each non-Rochester
institution comes to the SMEC:Office on a scheduled day each week’
to meet witﬁ'prcspective new stuaents, as well as continuing students
seeking help or advice on financial aids, instructional programs, and
other problems. ;o

P

The Consortium and its institutional members are-l1inked to the
Minnesota Interlibrary Telecommunication Exchange (MINITEX) which makes
"the 1ibrary of the University of Minnesota, State Agency libraries, and
146 other 11braries in the State available through a central service
" which handles a11 TWX requests, searches for the requested item, responds
to the 1nqu1rer, and then sends the requested material via currier or
commercial delivery service. MINITEX has a constantly updated union
1ist of library holdings including a 1ist of 85,000 serials on micro-
fiche. This service was originated and is operated by the Minnesota
Higher Education Coordinating Board. '

In the academic year 1976-77, the Consortium offered a total cf
477 classes to a total student-course enrollment through thg four
quarters of 9,065. The average enrollment per quarter is about 2,500
in the Fall, Winter and Spring, and about 1,800 in the Summer. It has been
. estimated by admissions officers that between 70 percent and 30 percent
of these students are perscns who are returning for more edﬂcation and/or
training after having been employed for four or five years,and up to twenty
or more years since leaving school or college. Approximately 90 percent are papﬁ?
time students. About 15 percent.to 20 percent are women homemakers. either seekinc
education or training preparatory to entering (or re-entering) the job
market or seeking additional education for personal fulfillment. These,
and the other women who are seeking career upgrading or changes, constitute
a 1ittle more than half of the Corsortium student enrollment.



 INSTITUTIONAL PROGRAMS
FOR ADULT CONTINUING EDUCATION

The joint catalog of courses published by the Consortium institutions
in Rochester is an impressive array of offerings to mid-career adults for

self-fulfi1iment, vocational training, and instruction le&ding to
associate, baccalaureate, and masters degrees. It contains lists of

degree-credit courses, non-credit courses, seminars, special-interest -
institutes, and programs of hobbies, crafts, qnd other personal-interest .

instruction.

The SMEC as an institution does no teaching; 1t does not grant degrees.

Each of the member institutions performs thase Functions according to
their own academic pelicies. Tuition and fees vary with different
institutional policies and levels of entrance. Individual student
records are kept in each of the institutions and only summary reports
are made to the SMEC office. Statistical data on the enrollments in
the various course offerings andvindividual classes are kept by this

office for use in planning future programs ahd to reporting the ¢
general progress of the effort.

”

The Consort1u$!s institutional members have agreed upon transfer
of credit for each others' courses listed in the joint catalog when
those courses are nof offered in Rochester by the degree=-granting’
institution.' Thus, a student receiving a degree from one institution

may actually have taken some of the courses credited towards that decgree |

from ~some Oother member institutions. These course interchanges are
subject to the approval in each case of the appropriate dean or other
official in the degree-granting institution. There are, of course,

“ditverences in feesxpef credit-hour of instruction between the various

i3
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institutions, public and private. Fees for courses taken at institutions
other than the student's home institution are paid by the stident
directly to that institution, but without matriculation charges.

The University of Minnesota offers degree programs, a variety of
non-credit course offerings, independent study programs, and special
community service seminars and institutes through its Cont1nu1ng Education
and Extension Center in Rochester. :

3

Credit, degree-oriented courses comprise about 70 percent of the

- Center's cdurse offerings. Students taking all of their course work

at Rochester may complete degrees of Bachelor of Genera1 Studies or

Bachelar of Applied Studies through the U.M. General College, or they

can complete an M.A. in Educational Admjnistration. Other departments (
of the Un;zbrs1ty offer credit courses at Rochester, but a Rochester
student cannot complete his or her degree in these fields without taking
additional course work at the main campus in Minneapolis-St. Paul. A
student usually enters the J. M. programs at the junior or senior level,
though a iimited amount of lower division instruction is offered.

—~——

/

General Co]]ege students may select majors in the natural sciences,
social sciences, human1t1es communications, as well as “personal life"

courses (for example, applied social psychology), or "people and work"

. courses (for examp]e, personnel administration). Credit courses in

other departmental areas include a wide variety from animal sciences
through teacher preparation and counselling to business education and
home economics.

Non-credit course offerings also cover a broad field of instruction
including hea]th education, agriculture and agri-business, social work
and a variety of non-credit business courses. Qfferings in Continuine

-R15-

e



ER&C

Aruitoxt provided by Eic:

Education for the Professions 1nciude dentistry, law, nursing, and real
estate. ' While the number of non-credit courses is much smaller than

the number of credit course offerings , the non-credit courses attract
nearly two-thirds of total enrollments. This is due to several reasons,

such as shorter courses, conference seminars or institutes in areas of
persdnal interests or self-fulfiliment, the direct applicability of

many courses to career-related employment, and the need in the professional
fields for continuing education and, in some cases, recertification. “

The University of Minnesota offers a Masters Degree in Computer Science
and Electrical Engineering to employees of IBM in Rochester. The courses are

taught via 1ive televised lectures with audio feedbéck facilities from its
classrooms in the Engineering Department on the Minneapolis-St. Paul

campus. The lectures are ireceived in classrooms in the IBM plant and
these students participate in classroom discussions through the return
audio facilities.

~ IBM teaches several other courses at its Rochester plant in technical
areas and personal career -management. These are available only to IBM
personnel. The firm offers their employees the opportunity to take
credit and noh-credit courses through the Consortium, refunding to
them the tuition and fee costs of the programs if they are related
to the employee's work. : /

Since 1973, Winona State University has offered an External Studies
Program getterned somewhat on the program of Metropolitan State College
in Minneapolis-St. Paul and that of Empire State College of New York.

It operates through centers established in several communities in
southeastern Minnesota, but the program in Rochester is its focal point.

]
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This 1s a baccalaureate degree program designed for adults over
twenty-five years of age whose family or employment commitments preclude
_full-time college attendance. The average age of students in the
program is 37; about 51 percent are women. By evhfuating or testing,
and awarding credit for previous experiential learning, the program
eliminates the neéessity for adults to take courses which cover learning

material they have a?ready\acqu1red. Participants entering the program

define their particular needs, and with the assistance of the External

Studies staff impnlement an individualized curricular orogram. Participants
may undertake any combination of traditional classes, internships,~“indepen-
dent studies, and challenge examinations. Eleven courses offered at Rochester
are delivered through video and audio tape cassettes. A cassette listening
area at Rochester Community College is available to students from 8:00 a.m.

to 10:00 p.m., Monday'through Saturdays.

Winona State University students in Rochester may take majors in
business administration, education, chemistry, and several of the social
sciences. Non-degree courses are also available in education and
nursing for practitioners in these fields seeking professional recertifi- -
cation, ' o

Mankato State University offers,through the Rochester Consortium,
Masters degrees in Business Administration, Public Administration,
and 1n Instructional Media and Technology. '

The wide variety of academic courses that Rochester Community College
offers through the Consortium relieves the four-year institutions B
of the necessity of offering many lower division courses, most of which
would be duplicative of tha College's general education progrém or
associate degree majors. The College's vocational program offerings
supplement the offerings of the Rochester Area Vocational Technical

-R17-

ERIC



. Institute by concentrating on such special fields as emergency medical
care and law enforcement. Its courses in nursing fulfill their own
requirements for the as$ociate degree and provide the basic work for
students who wish to continue to other ‘certificated or degree work
through the Mayo Clinic programs or those at Winona State University.
The Community College's Consortium offerings also include programs in
physical education and recreation. -

. The Rochester Area Vocational and Technical Institute offers part-

fime day and evening programs designed for training, re-training, and

" upgrading of occupational ski11§ for adu1ts,/*fts major programs include
farm management, consumer homemaking, occubétional first aid, courses
for nursing'home employees, office occupat1on, distributive occupations
(banking, 1nsurance, sales, retail management) and a variety of courses
in trade, 1ndustria1 and technical occupations. Credit for some of
these programs is transferable to the Community College for their
associate degree prugrams.

Through-its‘homen's Institute for Lifelong Learning, the Rochester
Campus of the College of St. Teresa offers daytime and early evening
courses aimed at providing experiences for women to -broaden their career
and life goals. *Some nine or ten courses offered for college credit
for a degree through St. Teresa are transferable to the baccalaureate .
degree program of Winona State University, as well as other institutions.
These are in a variety of fields such as business and home management, history,
English, education, and religion. They also offer Continuing Education Units
(CEU's) for a number of courses in se1f -awareness, assertiveness tra1ning,
and career and 1ife planning.

-R18-
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The Minnesota Bible College offers Consortium students three evening
courses in re\igion and philosophy which are applicable to their own
degrees or accegﬂab!e for transfer credit to degree programs of .other

Consortium member institutions. .

(¥

The Women's Resource Center of the Rochester YWCA has an active
program of instruction, conferences and seminars for women in subject
areas- ranging from problems associated with divorce, to in’ ‘er-personal

ommunicat1ons, alcohol and chemical dependency, and problems in the
home and child rearing. This program is a valuable’ supplement to the
instructional work of the Consortium because it gives women who are
preparing to re-enter the job market a non-institutional setting for
discissing and so1v1ng the personal problems which frequent1y present
barriers to continuing their education and training.

[

° _ STUDENT EXPERIENCES
| . WITH CONTINUING EDUCATION

-Students were'questioned in detail about their instructional program
and their experiences as adult students reenter1ng education. Their
responses indicate the goals they are pursuing and their needs as students.
They also offer some indications of how well their needs are being met.

We have seen (Tab]e 4)‘that approximately 70 percent of the mid career
student respondents have personal ambitions related to career change. or
advancement. Yet apparent1y'they regard a n1gher level of general ‘education
as more important to their advancement than training in a specific field.
Practically all of the Rochester students indicated they had entered or
reentered college to increase their general knowledge and to take advan-
tage of the opportunity for personal enrichment and deve16pment. They
appear to have entered their education progrtms after some ca1cu1ated
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planning. However, they did not appear overly fnterested in professional
«’Eounse11ing‘ The reSpondents seemed reasonably satisfied that their
education program was meeting. the objectives they had in mind when ‘they .
s ' - enrolled. o ‘ “

t

oo When the Rochester students were asked to indicate the 1mportance of
each item in a long 11st of possible reasons for their reentry into formal
education (Table §), the responses reflect both their educational ambitions
and the degree to which the prcﬂrams in Rochester accomodated to their
personal needs.

"TABLE 5
' REASONS FOR DEC$SION TO REENTER SCHOOLING

. Percentage of students indicating various reasons that were “Very fhportan““
or "Somewhat Important” 1n their. dec1sion to "go back to school"

Opportunity for pereonal enrichment/deve1opment/ eneral knowledge coes.98%

S Could get courses near to home/work place....... e errecestsssannas X
‘Could gét courses that fittéd personal time schedule........ee.vevve.ens 90
Opportunity for part-time study.......co00eve tevesenersines weeseesranes 84
Courses (or major) I wanted were offered..................... -.%? ....... 83

\ . To satisfy personal desire to have a college degree......ovvvidennnians a1
Opportunity to get credit for 1ife/work eXPErienceS..v.vve ... eeeeeaes 69

. Good reputation of school or a particular Program..........c.eeeeeeess. 66

| Could pace my own TeAFMTNG....e.eindevsueeineneiatoinnnsrnerenenenin 62
Low tultion (cost).............. T PP Y TP 59\ -
My family wanted me to go....t.....;.......;...:.:.....,...:....ﬁ, ...... 40 \\
The way to mee% Job requirements..m.........t ........ et eeiernee 35
Availability of financial support......c.v.vuen creae Prreeeiieieiiiaey 35
‘Easy way to get a degree/certificate................. P ferereensd]
Friends were taking this program............coviieniienann ertereraeens 17 o
My empioyer wanted me to go..... et et eeereeiebeaene et e 15

Because of multiple responses, percentages total to more than 100%

.
1
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VEIn order to assess the amount of thought mid-career students had given
to their career and education planning, respondents were asked to indicate
which of a series of planning steps tiey had taken (Table 6).

. About three-fifths of the Rochester students indicated that they had
done some thinking about a career change'and about the same number had
: planned on additional education as a means of preparing themselves for a
new career. Somewhat fewer, ho&ever, had developed a systematic education
plan and about half were taking courses which yeré part of a planned program.

[~
h TABLE 6
EXPERIENCES IN PLANNING FOR CAREER CHANGE
"~ Percentage 5F students who indicate
they had undertaken various planning steps
No planning........... T PR TR eeeeeneses Ceaerenenn 1N%
Thinking about planning a career change for some time.......ocvvenns .62
Looked over 1ists of jobs that might interest me........ cevevevsasras 3°
Learned about possible new caraers through previous
WOPK @XPEITNCE. « v e rrrrvenseusonasoninossoscsousonrsanrosnsesceress 35
Sought information from state employment office......covveeiacncennes 13
Sought information from people now in chiosen career(s)....oveervecrns 3
. Actively scught to expand my knowledge of different career options...32
Looked into agencies that offer job skilis training....ccvccevernnannen 8
Sought advice of cOT1ege 1N ¢ BB.ivereiuerarrennsrneeneoarinrnnnene 38
- Ysed local agency offering car=zer planning services....oeveevirvvannes 8
olanned additional education tu presare for a career changa.......ev. 68
Developed systematic education plan to accomplish career cnhange...... 42
- Presently taking courses which are part of-education plan for i
i CEIBEI CNANGR. + v o v s vasvoronsasansssarnosensasss e ar e arar e 052
a Filed job applications which should lead to new career............... 17

Because of multiple responses, percantages tctal more than 100%
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Forty-seven percent of the women and 31 percent of the men respondents
felt the need for some counselling about the job or Tine of work they
should try to get into. Of these, 57 percent of the women and 62 percent
of the men stated that they had received this help. They named the Rochester
Consortium, Winona State College, the “ollege of St. Teresa, the University
of Minnesota, their employers and others as the source of their counselling
help. Seventy percent of the women who received counselling felt that
they had received "good advice". Seventy-five percent of the men felt
that they had received "good advice". Asked 1f they would be willing to
pay for career counselling services, 52 percent of the women and 26 percent
of the men responded affirmatively. | :

In order to provide some indication of the effectiveness of various
channels for disseminating information about continuing education oppor-
tunities, respondents were asked "how did.you find out about the education/
training opportunities that were avai1a61e to you?" The largest percentage
of both women and men students learned of these opportunities through ads
or stories in newspapers, radio, and television.

TABLE 7
INFORMATIOM SOURCES

Percentages of men and women students who found out about
conttnuing education opportunities through various channels

Women Men <T\

from a friend 32% 30%

from a member of family Q 5

from a school previously attended 22 24

by contac*ing the college directly 42 38

from ads or stories in newspapers,

radio, television 46 43

from a lTocai community organization 12 5

other sources 8 ' 3

Because of multiple responses, percentages total more than 100%
-R22-

8,



Twenty-one percent of the mid-career students in Rochester (21 percent
women and 21 percent men) indicated that they applied to the school or
college for financial aid. Of those who applied, 16 percent of the women
and 14 percent of the men indicated that they had received some financial
aid. An unusually large proportion, 63 percent of the students, reported
receiving aid in the form of tuition or other cost-reimbursement from
their employers. Thirteen percent were receiving aid in the form of '
Veteran's benefits. '

When asked the general question as to whether they found thét the
courses that they wanted to take were available to them, over three-fourths
of the students indicated that all or most of them were available.
Twenty-eight percent of the women and 16 percent of the men indicated that
few or none of the courses they wanted were available (Table 8).

TABLE 8
AVAILABILITY OF DESIRED COURSES OF INSTRUCTION

darcent of respondents who found that
courses they wanted were available

Women Men
A1l courses wanted were available 30% 374
Most courses wanted were available 42 47
A few courses wanted were available 25 16
None of courses wanted were available 3 0

0f all the students in Rochéster who responded to the questionnaire,
aleven indicated that they felt that they would be "bothered" if most of
the students in a particular class were younger than they. A1l of the
students taking courses were returning adult students though they did
range in ages from mid- ¢: late-twenties to the late fifties.

In a summary questionnaire, the respondents were asked to indicate
the extent to which they felt that their education or training proyram
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.had met the objectives they had in mind when they enrolled. About 8/ per-

cent of the students felt that some or all of the objectives they originally
had in mind had been met by the programs they had taken or were taking.
Approximately twc-fifths of both men and women students felt that their
objectives had been met completely.

TABLE 9
EDUCATIONAL OBJECTIVES

Percentage of men and women students, by degrees
to which their education/training programs had met
the objectives they had in mind when they enrolled

Women Men
fducation program met objectives completely 41% 39%
Bducation program "comewhat" met objectives 45 54

,gducation program did not meet ubjectives.
."1 am too new in the program to respond"

STATE POLICY RELATED TO
CONTINUING EDUCATION

Historically, support for postsecondary gducation in Minnesota, as
in most states, has been focused on regular academic programs at
undergraduate and graduate levels, and on research. Except for funds®that
were nrovided to the Agricultural Extension Service of the University of
Minnesota, and to the Vocational-Technical Division of the State Department
of Education, relatively few support dollars had been made available to
adult or continuing education at the postsecondary level. However,
during the past ten years the State's interest and concern about the
role of continuing and adult education has grown. This has been reflected
in the biennial Reports to the Minnesota Legislature of the Minnesota

Higher Education Coordinating Board.
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In its 1969 report, the HECB stated that continuing and adult
education was an increasingly important form of public service and had
an important role to perform in the future progress of Minnesota.

The report made clear that "every public institution should be expected
to maintain a significant program of public service which... has as |
its core a suitable program of continuing education." b

The evolution of state policy supportive of continuing education for
adults in the 1970's is reflected in the history of the development of
. the Rochester Consortium as this was recounted in a previous section of
this case study report. However, the following neview, from the state-
wide perspective, is of value.

The 1971 Biennial Report of HECB called for the need to develop a
comprehens1ve. coordinated statewide plan for the development of aduit
and contiﬁ*ﬁﬁg educaticn and community service. It urged the lagislature

to fund programs in these areas at levels commensurate with programs of
. ragular academic courses, thereby eliminating the cost differentials

to students for day and evening classes. It requested appropriation

of state funds which could be used as matching funds for Title I HEA

grants toinstitutions to support continuing education and community

seryice programs. It also urged that particular attention be given

to the development of technologies for statewide networks of 11brary,

computer, radio, and television facilities. The 1971 Report also

proposed establishment of an Interinstitutional Advisory Council on

Community Service and Continuing Education as waell as a Public Advisory

Committee to maintain continuing review of the efforts of postsecondary

educational institutions to meet the needs of the state's adult population.

By 1973, the pressures on the legislature from citizens in Rochester
for a new university or a branch campus of the University of Minnesota
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had been set aside bacause of the reluctance to make sizeable investments
in new buildings for new campusés. But the pressures for additional
postsecondary opportunities for adults in Rochester and other areas
continued. The 1973 Legislature issued a challenge to the HECB and to
institutions of postsecondary education to determine whether improvements
in efficiency and effectiveness in meeting regionQ}-needs could be ac-
complished through increased cooperation and coordination of programs

and inter-institutional planning within a snecific geographical region.
In response to the legislative mandate, .three experimental regional
postsecondary planning and coordination projects were establﬁshédtin
Rochester, whdena. and the Iron Range. In each case, the projects were
funded under Title ! HEA allocations with matching state funds. A1l
became operational hetween.Septemher, 1973 and May, 1974, and they have
continued their activities with the cooperation and participation of
nearly all of the postsecondary institutions in each of these regions.

The 1975 Legislature appropriated $150,00C for 1976 and a similar
amount for 1977 to sustain the planning and coordination activities
at these three regional consortium centers. This policy of providing
modest amounts of state funding to support the staff planning and
coordination work at thesa centers has continued and in 1977, a
fourth regional consortium, in the southwestern portion of the state,
was funded. -~ |

As currently orgqanized and funded, the regional consortiums
functioning as catalysts are working with the communities and the insti-
tutions in planning programs for the adult student clientele and also
functioning as brokers and advocates for the adult students in their
search for ecucational and training programs that fit their needs and
desires, In order to offer the opportunity for.enhanced planning and

-R26-
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programm1ng. some incentive funds are needed Developmental funds

in institutional budgets are in short supply and competition for them

is increasing. Within existing budgets, the regional projects have

no risk caEital‘ As a result, a number of worthwhile program experiments
are delayed or not conducted. For example, there is no way to

experiment with varying tuition schedules, and there is no way to contract
“for unique or special services even when the need is clearly identified.
Furthermore, the ability to attract public and private grants is impaired
by the unavailability of matching funds.

The HECB recommended that a discretionary deve]opﬁent fund be
" established for the purpose of making selective investments through the
regional projects in the following: program experimentation, equalization
of student costs, contracting for special or unique services, development
of tnter-institutional programs, and meet\;g matching requirements for
public and private grants. An appropriat1\n of $25,000 in 1976 and
$25.000 in 1977 was requested and funded.

Within each of the three regions served by regional consortium
projects, significant progress has been made in the transfer and
acceptance of (instructional cour-us) credit among participating
institutions. The Commission recommended that “institutions participating
in regional experimental projects be encouraged to continue expansion
of the transferability and acceptance of credits earned from offerings
under the aegis of the projects.” ‘

In its 1977 report to the Legislature, the HECB repoited that after
a careful examination of the available data and discussion with representa-

tives of citizens in the regions (Rochester, Wadena, and lron Range) in
which the consortiums are located, it was convinced of the merits of

the activities to date and the desirability of continuing them. Based
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e upon the experience of the past three years, it was apparent, however,
that continued improvement was dependent upon t+'.. availability of at
least minimal staffing for each of the centers (a cocrdinator, a student
advisor, and secretary) and that continued support for the related
aspects of participating institutions was needed, as well as the
continued availability of minimal discretionary funds for each regional
center. The Legislature appropriated the requested .amounts of $189,071
f6r 1978 and $197,148 for 1979 for the four regional centers and
acknowledged that institutional costs of participation in the consortiums
(including costs of donated space) could be included in fnstitutional
budget requests. '

%* do b %

The Project Coordinator of the Southeastern Minnesota Education
Center in Rochester is Dr. Wilbur Wakefield, Room A-102, Rochester
Community College, Rochester, Minnesota 55901. The Chairman is
Frederick Hubbard, President Northwestern National Bank, 21 Second
Street SW, Rochester, Minnesota 55801. Or. David B. Laird, Jr. is
Deputy Executive Director, Minnesota Higher Education Coordinating
Bouird, 400 Capitol Square, 550 Cedar Street, Saint Paul, Minnesota 55110.
Susan Powell is Directer for Program, "lanning, and Coordination,
‘Minnesota Higher Education Coordinating Board, 400 Capita! Square,

550 Cedar Street, Saint Paul, Minnesota 55110.
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CASE STUDY:

OMAK, WASHINGTON

This community is nestled in
a remote, mountainous region. It does not have
‘ ---and does not particularly want---a reputation
for population expansion and precipitous industrial/
”technological change. But the people of the region,
including residents of the Colville Indian Reserva-
tion, do want(the opportunity for adult education
and training that will improve their lives and
economic well-being. There is no institution of
postsecondary education within nearly 100 miles.
Yet they have developed a Tocal educational service
which has enrolled nearly one in every twenty-five
adults into college degree or occupational training
courses.
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THE COMMUNITY OF OMAK-OKANOGAN COUNTY

/

{
Located in the north central part of Washington, Okanogan County is
the largest county in the state, containing 5,300 square miles (about
the size of Connecticut) but only 26,400 population. That populatten
1s clustered in small communities in three major river valleys --- the
. Okanogan, the Methow, and the Columbia. The Tocal population includes
over 2,000 Native Americans 1iving on the Colville Reservation, which
‘ occupies roughly 1.3 million acres in the southeastern quarter of
Okanogan County.
The principal industries in the county are timber and agriculture «e-
orchards, hay, and cattle ranches. . Crown Zellerbach is the single
largest private emponer A Targe professionaI and paraprofessional
staff is maintained by the forest service. Another major source of
employment to county residents is provided by various government entities.

This county is considered to be’economically disadvantaged. It
usually has one of the highest unemployment rates in Washington State,
and the mean average income is below the national average. However,
many people willingly trade higher {ncomes for what they consider the
quality of 1ife in this area of towering mountains and fertile val1;ys
where excellent hunting and fishing areas abound.

\,

Prior to the establishment of the Okanogan County Educational
Service, residents of the county had no local opportunity to obtain
postsecondary education of any kind. EJen the high schools did not
offer evening adult classes. From the center of the county to the
nearest postsecondary institution, Wenatchee Valley Coliege a two-year
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community co11ege, is ninety-four miles. The nearest four-year college
or technica]/vocationa1 school 1s one hundrad and forty miles over a
* mountain pass with seasonally hazardous driving conditions four months
of the academic year. These conditions made it impossible for county
residents and members of the Co1v11TE‘ind13n Tribes who could not 1eave
the area to earn the benufits of postsecon ary education.

The Okanogan County Educational Service is an educational brokering
service in that it provides a prufessional career counselling service
free of charge to anyone who comes to the front door. It advises them
on the educational and vocational opportunities that are available to
them for particular skills training and for two-year or four or more
years of college degree work. It helps them obtain the financial aids
to which qpey may be entitled, and it encourages and instructs mid-career
adults in hpw to successfully reenter the process of education and
learning. ' It is also the outreach branch of Wenatchee Valley College.
In this capacity, it offers lower division collegiate instruction in
Omak and in four other surrounding towns, as well as independent study
programs via correspondence, radio and television.

Because this experience may offer a pattern for community actien
to many other parts of the country where local postsecondary educational
opportunities are non-existent or insufficient, the community of Omak
was selected for case study.
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) SOCI0-ECONOMIC INDICESY .

Population:’ o
Okanogan County 26 9002/
Omak 4,164

Unemployed as percentages of labor force:
Okanogan County¥: high, February 1977 - 16.1%

s low, October, 1977 5.5% |

State of Washington (January 1978)4/ 7.7% ¥
U.S. Average (January 1978) %/ . 6.3%

P§1nc1pal Occupations, as bercenfage of total employed:
Professional, technical, management 19.7%
Sales and Clerical 15.2%
Craftsmen and operators in industry
and transportation 23.3%
Laborers, non-farm ' 7.1%
Farmers and farm laborers ' 18.4%
Service workers (incluues private

" household workers:) o, 11.9%

Education levels as a percentage of males and females 25 years old
or older in county area, and relationship to total U.S. population
at each level. (+ indicates greater than U.S.; - indicates less
thpn U.S. ; -o- approximately same as U.S. distributions):

. o Males ~ Females
Less than 8 years elementary 11.4% (-) 9.0% . (-)
8 years elementary 17.8% (+) 14.5% (+)
1-3 years secondary 19.0% (+) 22.0% (+)
4 years secondary \ 32.2% (+) _ 36.5% (+)
1-3 years college _g;gg'(-) 11.1%2  (+)
4 or.more years college 10.1% (-) _6.9%2 (-)
Median schools years completed 12.1 yrs (o) 12.1 yrs (o)

1/ A1l data, unless otherwise indicated, is from the U.S. Census 1970.
2/ State of Washington Population Trends, April 1976.

3/ State, County, and Selected City Employment and Unemployment January- >
ctober Bureau of Labor Statistics

4/ Employment and Earnings March, 1978, U.S. Department of Labor, Bureau of
ER\(Z Labor Statistics, Vol. 25, No. 3
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PROFILE OF OMAK MID-CAREER STUDENTS

o . ] ! Cow

In the early months of 1977, there were approximately 350 adult
residents of Omak and Okanogan Cpunty enrolled in continuing education
programs offered through the Okanogan Coufity Education Service (OCES).

The information on mid-career students in this community s based
on ninety-six completed questionnaires which were returned from students
fn this area. This sample is equal to about one in every four students.

~ Eighty-one percent of the student respondents were igging.couqses
through Wenatchee Valley College. Another eleven percent were taking
courses thirough Ft. Wright College of the Holy Names, a four-year
denominational college in Spokane. The remaining student respondents
were taking or had recently taken courses offered by Central Nashington
State University, Eastern Washington State University, the University of
wgshington. and the Washington State University.

Sixty-five percent of the respondents were women, 35 percent men ---
which approximates the division of enrollments at OCES.

TABLE 1
AGE GROUPS
Percentage of women and men students

Age Groups ﬂgmgg' _Men _
under 30 . 21% 27%
30s 27 42.
40s 24 21
50 or over 27 9

Columns total 100% with allowance for rounding numbers.

-05-

Yo
C':v



Seventy-seven percent of the women and seventy percent of the
men were married. . Thirteen percent of the Women students and 12 percent:
of the men 1nd1cated they were divorced or widowed. Ten percent of the
women and 18 percent of the men students 1is+ed themselves as single.

. ’ Fl . ) l‘
Eight-one percent of the women students had ch11dren 17 years of

age or under who were living at home with them.

Native Americans were represented in the student population
(12 percent) s1ightly higher than in the population as a whole (8 percent)
Eighty&seven percent of the students were Caucasian as compared to
92 percent in the whole populatiop of the county. Other ethnic groups
in the student population, as in the general county populat1on. accounted
for less than one percent of the populatioh

The average combined family income of the students wis a little over

- $15,000, with 17'percent of the students have family incomes of less

than $5,000 per'year. There was vary little difference in annual family
income .indicated by women students and men’ students except that the
percentage of women students whose family -incomes were in excess of
$20,000 was apprec1ab1y higher than the percentage of men students with
family incomes in these brackets. B

Most of the students pursuing education and training’ courses through
QCES we:e employed fu]]étime, as indicated in Table 2. Those employed
aither full-time or part-tise accounted for 71 percent of the women
students and 83 percent of the men students. The 20 percent of the
students who indicated their work status as "student" undoubtedly
included only those who consider their principal occupation as that of a
student, even though they may Le holding part-time or temporary jobs.

Aruitoxt provided by Eic:
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' The adult sthdeﬁt nopulﬁtjon in Okanogan Céunty apparently differs
~ markedly from the general pdpulation in occupation pursuits. The . .
. -percentage of students {n.the professional, technical, and managet: 2
. occupat1ons (39 percent) was neanly twice the percentage. in the gégeral -
' ff '_Bypulat1on (20 percent) Thése in clerical and sales occupations were
. 22 percent among students and 15apercent in the general population. ~
| . Cfaftsmen and non-farm laborers among students were 12 percent versus
\ 30 percent in the genera1 population -There weri{fewer farmers]among
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g ' The highest levels of educatTon aiready attained by students as
“. " well ‘as by. their spouses was considerably higher than in the county
v///' . . populat1on as a whole. The educational:levels of students and of the
L students' spouses are shown,in Table 3. The _principal differénce between
' "the education levels of the students and those of their spouses is in the
| number of students who have associate degrees Jor presumably expect
h shortly'to receive them). This 1e'because most of the degree-oriented
” courses taken through OCES are oriented to the associate degree. Other
“than this phenomenon, it s interesting.to note that the highest education
levels attained by woinen students is approximately the same as chat of .
. 'their spouses, though seven peroeﬂfrof the male spouses of women students
"+ * have doctoral or professional degrees. -In‘ contrast. the spouses of men
students have considerably lower educational levels. Only 17 percent of
the’ men students have only.a high school diptoma or less, yet 43 peircent
of their spouses have high school diplomas or less. Seve#‘}-eight
percént of the men students ‘are.in ‘educational ﬂevels from "some college"
' through the master' 's degree. While on.y 26 percent of their female

spouses have attained education 1eﬁels in these ranges. - -
o | TABLE 3 ¢ N
j ' EDUCATION LEVELS OF STUDENTS AND SPOUSES ) Lo~
j . Percentage of students and their spouses by highest level of education atta1ned
. S “ | Spouses of
/ I ST . Students Women Men .
/ | . Women _Men Students Students
~_ Elementary school or less - . S 2 R 2
. Some high school ) -0 7 3 - 13
High school diploma 6 - 10 14 * 27
\\\ ' Some co]iege or training e 36 32 37 20
" -, Associate degree N\ 23 6 . 3 ' 3
' Bache1or 3 degree 12 7 .- 12 3
_ Some ghaduate schoot 7 0o ¢ . C
Master's degree 3 i ? 0 '\ 0o
_Doctéral or professional degree 0 0 <;L Qo -~
Otfler . | | 2 6 .3 3
Does not apply (not married) - e . 15 27~ |

Columns total 100%, with allowance for rounding numbers
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_;};:'_‘ . ”(30 percent) than in the general population (12 pgrcent). Those ir the
. _ professionu technicah and managemnt occupations' were -28 parcent™

among s‘tudents and 20, pev'cent in the ,general populat1 on.. The number of

o student respondents engaged in clericﬂ and sales occupattons (33 percent)

e was slfghtfy h1gher than {0 the general population® (26 percént) There .

' ) _were u\arkeu]y feu craftsmen and non-farm Taborers among the’ studenf : N
‘popuhtion (5 -p reent vs. 44 percent) g S

e gl- L, LI s . - .
The Mghest Tevels of edug\ation a'lready atta1ned by students as wenl T o

~a$ by gh;ir spouses u&s generally h1gher than in the two-county areg ' .
° pqpu1ation ‘a8 a whole. The educat1onal Ievels'of students’ and .of the  ° fug;
v _students spouses are Shown 1in- Table 4. The principal d1fference petween
o ‘the educq;ion levels .of the atudents and those of their spouses is in »
. - the ‘number ‘of students who have some co11ege tra1n1ng ‘I8 is 1nt!'bsting N
,1tn note that the highest .aducation levels atta1oed by both men and women -
'students is ‘considérably higher than thoge of their spouses.’ Fewer than
\one-third of all student respondents have a high school diploma or less.
yet«&bdht 40 percent of their: spouses have htgh “schopl dipIomas or less.

.{

. L SRR CTABLE3 .
- : T' \ ’ ‘ Eg@CATION LEVELS -OF STUDENTS AND SPOUSES Rk o
- o\ Percentage of students and u.e1r spouses by h1ghest level of.education attdned
Y . . ' . Spouses of
et r . T e Students YNomere Men .
Y " .o . MWomen- _Men .  Students , sStudents
,  Elementary school or Iess o 0% 65 - - 0%
+  some high school  , 20 - 4 2
A ~ High School diploma = . ‘25 30, . 30 . 22
o | Some college-training L. 5 s 11, 11
o Assoc'late degree AN ) 0 2 0
'« Bachelor's degree 4 10 4 0
- Some’ graduate school ' 5 10 .« 4 o
! Master's degree . .5 0 4 0
Doctaral or professional degree 2 0 6 o
Other - 4 0 ¢ L0
| | Does not! apply (not married) o 26 .44
8 . . Columns total 100%, with allowance for rounding numbers
, E o -69-.'9_9 L *
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" The most important f1nd1ng of the survey and the one which is most.
" pertinent to the theme of this project s that which relates to students'
career plans. ' , v

. . - ¥
Kl . . ,‘
oo R o ]
N

.
- - [ . . .' . 0 - .
.

The quest1onna1re asked respondents to identify tnemse1ves with one.
of five statements which were designed to classify tnem either as a
~ present career chanrer (1.e. now ‘changing or preparing to change to a‘new -
11ne of work with either A new employer or with their present. employer)._
v asa ggtentjal career changer (a person who would. like .$0 change to a new R
_ “line of work at some future time), as a career upgrader (a.person who fs e
working for an .advancement in his or her present career/line of wnrk), o
* Or as .3 non-changer r (one-who prefers to stay on the present Job or career

for the foreseeable future).

é

© < More than three out of five men students anc more than half of- the
women students identified ‘themselves with.one-of the career change or .

adyancement categories. Thirty-one percent of the women and forty-three percent
of. the men, are presently working towards a'goal of advancing their career

\
| . aspirat1ons. o . . L b
| . TABLE4 ¢ . v
v ' ., DESCRIPTION.OF CAREER PLANS *
C o Percentages of .men and women students who 1denttf1ed
i tuemselves With one of f1ve categor1es of career change goals )
o ' . Change Categury ' ' Women Men |
7. 1. Presently changing careers 14y 26
' 2. ‘Presently changing-to new line . _
, . ‘of work, bug;wgth éresent employer 7 . 7
3. Would like future chan e of career " ' .o
(Potential changer) 24 23-.

4. Working for advancement in ?resent S -
career with same or new employer 10 0 -

§. No'change of job or career in - .
"~ Toreseeable future ) - 46 36
Columns total 100%, with allowance for_rounding numbers .
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. - © " " COMMUNITY ORGANIZATION FOR

i | MID-CAREER CONTINUING EDUCATION | .
. . _ ., {l s ' .o~
' In the late 1960 S, a few of the citizens of Omak indicated their

v interast. in continuing education and enroi]ed in’ some extension courses

offered.by Henatchee Vaiiey Coi]ege.
: J |

'y

‘ In 1971 3. group of civie leaders educators, businessmen. and
? church leaders from small towns throughout the Omak-0Okanogan County area
gathered at a mountain retreat for a three-day workshop-conference
which was sponsored by Henatchee Valley College (WVC). Twenty-two WVC
] officials and two representatives of the University of. Hashington in
Seattle met with the group to diszuss the educationai interests and
R ‘needs of the veople and the’'community's needs for educated and occupationally
. - trained mdd-career citizens. Among the outcomes of the cenference were
decisions tox (1) develop a community 1iaison group to facilitate
‘ - communication with\uenatchee Valley Co]iege. (2) -formalize and coordinate
.2 community action group of representatives of the: various communities, in-
~ dustries and existing agencies, and (3) hold periodic local confereﬁoﬁi‘
to review.needs and give priorities\to educational programs. Funds we
secured ‘later that year from Title 111, HEA, to {nnaugurate a career .
'counseiling program; the major emphasis of which was to encourage the
' Indian people to go to college, - '

‘The strongest impetus to the adult postsecondary continuing education .
effort in Omak came with the return of Viatnam veterans who wanted to
thetr Veterans Educational Benefits.. In 1973, a Veterans representatise
. was hired to work {n the Omak -area, and a WVC facuity person began
conducting multi-class courses-on Friday evenings and Saturdays in book=
keeping and accounting. But the veterans wanted more. They-wanted
occupational and academic programs that would lead to an associate degree.

..0]'!-
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~ 1n 1974, the Okanogan County Education Service (OCES) got off toa’
major start with a three-year grant from the Fund for Img!ovement of
Postéecondary Education (FIPSE) which enabled Wenatchee Valley College |
~to greatly expand its offerings.to degree programs in Omak. The QCES
-counsellor that year travelled approximately 1,100 m{les a month,’ visiting
| communities. in a 60-mile radius of Omak and recruiting students --- .
. , ,practically all of - them veterans and other adults. From an initial |
(~" : .enroliment of 110. the program has grown in four-years to over 400 students.
Nearly half of these now- o0k ngpﬁg the two-year associate degree progran
and express goals of obtaining a four-year baccalaureate degree.
The Okanogan‘County Education Service now operates from a building
in Omak (a former convent facility) to which have been added a row of
) four modern classroom-laboratories. It has ‘organized outreach classes
. . which are offered in.surrounding communities including two on the Colville
~ Indian Reservation. They meet in schoolhouses, churches, ‘10cal machine
* shops, and other Iocaily-avaiiabie $pacsas.

2]

r o )

_ Title III, HEA, provided the original funds to expand the OCES career o
counselling center and to install aicomputer connection with the Washington
Occupational Information System (WOIS). However, the counseiling activities
‘are now funded by the State throygh WVC, and Title III funds are used for
vocational and other instructional activities. With a staff of full-time
“and-part-time'counsellors, it now interviews about 1,500 persons a year,
encouraging people to further their education or training, offering
professfional counselling, education planning, aptitude and interest testing,
as well as assistapce on financial aids and application progedures.

Finding four-year coilege degree opportunities for people bound
to their homes in this region has not been easy for OCES. Fort. wright
College of Holy Names, a four-year Catholic 1iberal ‘arts ‘college located
' jn Spokane. 140 miles east of Omak, became interested .in of?ering degree’

Q@
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courses to, members of the tribes on the Colville Reservation: Residents
of the Reservation are assistéd. in their college education ambitions by
. ‘a variaty of f1nanc1a1 aid programs ranging through the regular state -
e, and’ federal aid drograms to funds from the Bureau of Indian Affairs and
the local tribal treasury. These are administered by a highly organized *
-tribal educational council. . (

\d ' . . . AY

. The Fort Wright external degree offerings are taught by QCES at
‘facilities on.ths Reservation. The two major areas of emphasis are
" teacher education and wild 1ife management. Many of the courses are
Do . taught by OCES-WV( faculty who are hired as adjunct facuIty and supervised
4/;_1.::; by Fort Wright Collage, which also sends one member of its own faculty
.to. Omak each semester to offer courses in his or her specialty. The
College also offers limited degree credit for.exper1eo;1a1 and prior

. learning. - - L 4

X The Fort Wright program presently enroIls about AQ students. Most
L eg - of these are Indian tribal students, but the program js open to others
'  as well, However, the tuitjon costs of this private college ($60 per
zemester unit) make the program prohibitive for many local people.

.

. O .

Okanogan County Eduoation Service has made strong efforts to bring 3
; + four-year programs to Omak from the Washington pub11c colleges and e
un1vers1t'ies with only limited Success. A few students have been enrolled &
in the extarnal degree program of Eastern Hash1ngton State Un1versify 5‘\\
These ire 1arge1y se1f—1nstruction programs with summer school residency

requiremerts, From time to time other stadents have been' enrolled in
external degree programs of other state public 1nst1tut1ons. The
d1fferent institutional pol1c1es of each 1nst1tutlon. such as a minimum
c1ass enroIIment of twenty students’ 'in each course or insistence upon

; traditional modes of teaching, make sustained programs through OCES in.
- /. -~ Omak nearly impassible.' However, OCES and WVC are currently working with the

k-
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_Washington State University in Pullman to extend their instructional
' television network to the Okanogan area. This may eventually make

o baccaﬂaureate'1eve1 credit cqurses ‘more available to students in this

o

afea. . / l E
f. o INSTITUTIONAL PROGRAMS - . -
. ’ FOR ADULT CONTINUING EDUCATION .

| Okanogan County. Individuals may take courses which will ledd to a

Wenatchge Valley College offers a variety of services in.Omak and

'

.number of two-year degrees: (1) Associate in Arts (AA) degree;

(2) Associate in Genaral Studies (AGS) degree; "(3) Associate in Ap ied
Arts (AAR) degree; and (4) Assoclate in Applied. Arts Certificate ‘he
rogram 1s designed to enabile ingividuals to 5{' college credit by

ans of: ) /

Classroom Teaching The college faculfy or adjunct faculty teaches
fu]ly accredited courses offered in the WVC college cata]og in
regu]ar classrooms, occupational laboratories. or shops. However,

~ Several of the catalog courses‘ggafnot taught in Omak because of

the lack. of technical facilities or lack of local interest. .

Credit-b x-Exam;natio - WVC is a testing center for the College
fLevel Examination Program (CLEP). An individuai may earn up to
a year's credit for knowledge and skill acquired outside a college
classroom. A student may also challenge individual courses by
examination, '

‘Certification - In some cases, an individual may be granted college’
credit for knowledge acquiradin his/her cccupation. WVC faculty,
upon examination of work experience records and by personal 1nterv1ew.
may certify that the individual already. knows the materiai of a
course and may recommend that course credit be granted.

T -014-
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,/ffgngervised Study - An individual may'enroll in courses offered in
'~',/fff . the WVC <atalog and complete the work through {ndividual study
and regulerly ‘scheduled conferences with an instructor or OCES
staff. , o . . d
' W ' : . ‘.
lnterq;gigg_- Anfindividual may receive credic for skills learned .
- through on-the-Job training, by "ontracting” with OCES and tne-
' //-emplcying agency. An OCES staff person is responsible for assisting
the .individual to analyze his/her learning and to communicate and

A 7 ] t ite . N
o ~ evaluate _ L. .

Indepandent Studz *An individual may enroll in a class, obtain
the syllabus, outlines, and -reading iists, ‘and mi-term tests. and by
. using these, prepare for the final examinationa. Or an individual
has the cption to propose a study program and “contract" fcr ‘the ‘.
learning with OCES. o : e

wl “)‘..‘

Communi ty Involvement - Another alternative available to students o

is to perform volunteer work for public-or private non-profit - =
organizations and earn up to fi‘teen credits for the experiences.
Credits are given in the related acedemic field upon. fulfiliment’

of the Community Involvement Progrem (CIP) contract..

‘Googerative Educetion « The college offers a cooperative work-study . ':
program wnich allows individuals to alternate between on=campus S
study and off-campus work in the ffeld of their choice. Students -

learn and (eern) for periods of three or six months, then return
o . to the- campus. Credit is granted for well-planned experiences with

e\bonefide employer which fits a student's educational goals.

. . i . [ . \ .

e Individualized Learning Kits - A 1imited numver of tourses are
available 'to students to study in their homes.via correspondence,
radio, and/or television. QCES arranges for tutors and faculty
members to lead discussions for students using this method of study.
o The OCES-WVC program at Omak also offers a program to those persons ,
. who- wish to take courses to complete a high school dipioma. - These '

individusls may take their classroom\instruction and gegeral educaticn

- o -0\5105




~_?the1r local high school”and at OCES and recetve their diploma from the
-high school.. . : - "

]

ST

e
i COENERr AN

(GED) examﬂnetions through the College, or they may take courses at ;7

¢

4]

The administratidh of vocational-training programs'presents some

‘special prablems in an area such as this with sparse population and -

1imited dmnd for particular. occupational. skills. OGES has developed = o,
a concept ‘of "phase in/phase out" 1in their planning of programs for , |
certain occupotioas. One example is the training program for law enforce-

“ment officers. When first 1ntrodueed. the program was very popular for

L

about two years, unt11 the .local ¥cb opportunities were about filled. _
Then enroliments. dropped off considerably until more local job opportunities -

, openéd up. Now, the program is back to higher levels. This experience

give rise to the idea of p 1sing programs in as théy anticipate a rise
in job opportunities, then phasing them out for a period when the job

_ market is sated. and unttl such time as job opening. prospects reoppeor.

The Licensed Practical Nurse program offers another example. This

. program, financed by CETA funds, was offered in the past until the need :

for local LPN's was Targely.ﬁjlled and the CETA funds withdrawn for \ ~i .
other priority classifications. Now, the LPN program i$ being revived |

for two 11-month programs of 12 candidates per program. A local

hospital again has obtained the CETA funds and these, with some funds

provided by the State, are financing the program for this period.

After the second year, tpefprogram may again be temporarily phased out.

The WVC Associate in App11ed Arts program in Forestry has recently been

insctalled #n Nespelem, on the: C61r111e Reservation, to supply a local 2

need for foresters trained in the particular needs of the. forest products . \
industry on the Reservatidn. This program will bé phaséd out when the

. demand has -been met, until such time as new job openings in that area

reappear. e o

5,

P
®©

- This phase 1n/phaseﬁoUt concept is particularly worthWhiIe because
it allows OCES and the College to rotate available funds among changing

. =016~
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prworit1es in the occupational tra1n1ng field. It offers probiems on1y"
when costly teaching laboratory 1nvestments are required for courses
that do not sustain enrollments on a constant basis. However, in some
. ‘cases, this can be, overcome by renting fac111t1es during off<hours from
B ~ local businesses or industrial firms. .

2 ‘ . Currently about 70' WVC ‘courses are offered in the Omak classrooms
' or+in the laboratory and shop facilities of nearby Okanogan High School
Nineteen courses are offered in he OCES program’ at Brewster (33 m11es
.south of Omak on the Columbia Ri er) 16 cocurses are .offered at Nespe1em
(40 miles to the east on the Colville Reservation) 14 are offered at.
Oroville-Tonasket (50 miles to the north, near the Canadian border); and
6 are offered at Twisp (located in the Methow valley 37 miles to the
: west)

Continuing education for mid-career adults in the pub11€'postsecondary
jnstitutions in Washington, as in most other.states, is required to: be :
financially -self-supporting. The Wenatchee Valley College full-t me rate
tuition fee (10 or more credits) is $83.00 per quarter, plus books and

" {ncidental fees. Part-time students payﬁslo 30 per cyedit hour. Programs,
offered by the State Universities (i.e., Castern Washington, Central =~
Washington, aqd Evergraen) are"$20.00 per semester quarter hour for
undergraduate credit and $22. 00 per semester quarter hour for graduate-
credit.

4 T ' .
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UDENT EXPERIENCES
\ W ONTINUING EDUCATION

Students were questiondd 1n detail about their instructional programs |

“and their experiences as adult students -reentering education. Their
responses-indicate the goals they are pursuing and their needs as students.
They 4130 offer some indication of fiow well their needs are being met, -

Most mid-career students at Omak are, taking courses which will lead
them to ‘an essocfete degree. More.are i1 a general studies curriculum,
" fewer in the applied fields. _In‘spite uf the 1imited opportunity available

*. to them, many hold-the hgpe of con“inuing to the bachelordegree level.

We have seen (Table 4,page?010) that.more than half of the women and
two-thirds of the mén have personal ambitions related to caresr change

or advancement.. Yet, apparently they regard a higher level of general

education as more important to their advancement than tirdining in a .

specific field. Practically all of the Omak students indicated they

had entered or resentered college to increase their general knowledge and

to -take advantage of the opportunity for personai enrichment and personal

advancement. Thév entered into their education programs with less

calculated planning, and they seem to have been-less interested in |

professional counselling than is the _case in the other communities .

studied. In sp*te_gf\?he 11mtted“bffer1ngs, they seem reasonably

satisfied that their education program is meeting the objectives they hed

in mind when tbey'enrOIIed.

¥ o

— . .
- Nhen the Omak students were asked to indicate the 1mportance of each
item in a long 1ist of possible reasons for their réentry into formal

education (Table 5), the responses reflected both their educational
.ambitions and the degree to which the OCES programs accomodated their

persoqu?’needs « -7

. . =018~ .
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_Could get ‘courses near to hcme/work place. ............,.........2......8§

. TABLE §
REASONS FOR DECIS\ON TG REENTER SCHOOLING,

' Pprcentage of stuaents indicating various reasons that were "Very Important“
.or “Somewhat Important“ in theﬁr decision to "go back to school" -

__‘—-—

'Opportunity fpr persona] enr1chment/development/general knowledge......QG%'

-

Could get cpurses that fitted personal time schedule. vevenseesssnsossss90

Opportunity\ror part-time study.....ceovveees PSR |

Courses {or major) I wanted-were offered. TP £
'To satisfy personal desire. to have a college degree.....vveaneerseess.99

Could pace my own Tenrning....ooeeannnnn Cereense e iteseenseeseseeeseBB

!;Low tuition (x:ost).......,~ .;...;l.............,.......................52
" Good repdéation of school or a particular proqram.........,............49'
Availability of .financial support...,..............,..:........:.......44

” The way to meet job requirements .,................;..., ...... ,........37

}/ Oppertunity to get cradit’ for 11Fe/work experiences..l...;.............37

Friends were taking this PrograM..c..sveseessassssiesasossrensscsns ceeedld
Easy way to get a degree/certificate.....................,.L...........18
My family wanted me to 0.t erereraenacrratrsenssansnns R ¥

My employer. wented meé to~go{..:....;......I.............;......;....,.. 6

.\._ )

Because of multiple responses percenteges total more than 100%

e N
~

In order to measure the amou'nt of though mid-carestudents had
given to their career and education planning, respondents ‘were asked to
1nd1cate which of a series of planning steps- they had taken (Table 6)

. About one-half of the Omak students 1nd1cated that they had done

" some thinking about a career change and about the same percentage had

planned on’ additional educat1on as a means of preparing them"?e; a new
career. Somewhat fewer, howé%er, had developed a systematic education

plan and about on re tak1ng courses which were part of a planned -
program.
. =019- X
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;:- | - Since ali respondents were students, "these data seem to indicate

that. between one-haif ‘and two-thirds of them were.taking course work
-+ while they'were stili An the process of deveioping their. eventuai career

pians‘ N )
s 2 .o R
TABLES . .. -
EXPERIENCES IN PLANNING FOR CAREER CHANGE ,
' Percentage of students who indicatud .
they had undertaken various pianning steps .
. 1
| , No planning... e et e i erenresane ettt et e ettt rarresbriass 26%
‘EEE ‘;:'- <Think1ng about p! anning career change for some time........ e 50
, "0 Looked over 1ists of jobs that might interest me....i........ceenn. 27 -
Learned about possible new_careers through previous : .
- work: experience ........ eeeeeenes L G e 21,
Sought information from state employment office...... chesesesennnns 1
Sought information from peopie now in chosen career(s).., ....... . 36
Actively sought to expandsny knowledge of different ‘
career options.......cciviiiiiiiiiiiiiandian heeleene ra"e'°" ....... 27
Looked into agencies that offer Job skiils training A A P 7
Sought -advice of college in area.......... Ceaemanede ,.n..;...:,.:.f.ZT |
‘Used local agency offering career planning services...4 ..... \u....:;. 1
Pianned additionai education to prepare for career change...,....f..54.
‘Developed systematic education plan tg accompiish career change beed33
. Presently taking courses which are part of éducation plan- . . :
for career Change......covcvvrevenarecsesnsus [SEERRREY AXREREE “ee e 39
Fiied Job, appiications which shouid Tead to new career ........ ?,:...14

Because of miltiple responses, percentages totai :move than 100%

Since. in Omak, the "local agency offering career pianning services"

and the cpiiege counselling office are the same, these totais shouid be
combined. - -

‘.
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Twenty4€hree percent of. the women and 42 percent of 'the men

'respondents ndicated that they had felt the need for-some cpunselling

about the Jjob or 11ne of work they should try t;éget into. Of these,

42 percent of. the women and 42 percent of e m stated that they had
" received this. help. . They named OCES, WVC, the1r gnployers, and others

as the source of their counselling help. Seventy percent of .the women
. | who received counselling felt that they- had received. "good advice."
Fifty-seven percent of the men felt that they had-received "good advice." ‘
Asked 1f they would fave been wilJing to pay for carger counselling services,‘
35 percent of the women and 39 percent of the men reshonded qffirmatively
"Asked if the§ would have been willing to pay for, .career counselling
services, 35 percent of the women and .39 percent of the men responded

- aff1rmative1y

.

" . In order to provide scme indication of the effdctiveness of various

~ ‘channels for disseminatfng iriformation about contifuing education oppor-
", tunities, respondents ‘were asked "how did you find out -about the education/
‘training opportunities that: were available to you?" .Ads or stories in _
newspapers, radio, and television. attracted"the 1angest perceriiage of oo
' women students, but most men learned of these opportunities by word-of- "\__—7-_n
mouth ‘from friends. , -

‘ . TABLE 7
INFORMATION SOURCES

- Percentages of men and women students who found out about
continuing education opportunities through various channels

) . - Co Qgggn - Men
, from a friend S . 36%af ' - 58%
from a member of family 9 5 .
from a school previously attended 13 23 )
by contacting the college directly 22 . 10
from ads or stories in newspapers, ‘
radio, television 50 _ 29
- from a lgcal community organization 7 3
~-other sources . R 12 16
| Because of mu]tiple responses, Jpercentages totdl more than 100%

- ' . -021-
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Eighteen percent of the women and 25 percent of the men indicated
that they had applied. for financial aid. Twenty-two percent of the

" women end 44 parcent of the men reported shat they had received financial
. ald, thus 1nd1cet1n9 that’ some oeop1e who 'did not apply for ajd neverthe-

1658 recaived it,. presumebly from the Colville Tribes, employers or, other L

" sources. - : o T

1 »

&

When asked the general question as to whether they found that the
courses that they wanted—to take were available to them, a little aver °

half of the students fndicated that all or most of then were available. ..

Forty-six percent of the women and 30 percent of tik men indicated thet 8
feweor none of the courses they wanted were available- (Table 8). This

informetion probably reflects the somewhat 1imited number of courses v °

offered. A number of courses in the Wenatchee Valley College Cetelog
_and many of the Fort Wright College courses cannot be given in Omak or-
surrounding communities because of the small demand for them or because '
the technical fec111t1es needed for some. requested courses are not
reedily eveileble., . - |

Par
LT
Faaalii I

SR TABLE 8 - o \\ RSV
RN AVAILABILITY OF DESIRED COURSES OF INSIRUCTION S PR
Percent of respondents who found that . -~ =% 0 TUTw
coyrses they wanted were available’ . ° TN
oo 1 : .
. | - ' Women . _Men
A1l courses wanted were available A 12%
Most courses wanteg were available 3 . . 58
A few courses wanted were available ., 45 30
None of courses: wanted were available 1 0.

Of all the students 1n'0mek who responded to the questionnaire, oﬁly ‘

‘two - ind}cated that they felt that they would "bothered" if most of
. the éiudents in a particular class {e:e;iggpé:: than they. All of the
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o
. students taking courses through NCES are returning adult students though
CA they do range in eges from mid- or late, twenties to the, late fiftnes

- In 3 summary quest1on. the respondents were asked to indicate, the °
extent to which they/feit that their education or training program had
. mét the objecttves they had in mind when they enrolled. About fhree- .
ﬁourths of both the men and the women students felt that some or all of '
the objectfves they originally had in ‘mind hap been met by the programs
they had taken or were taking. Approximately. one~third of the students

, fely that gheir obJectives haa been met completely. - ) - S
\\ B | . ‘ . v 0 ’ . ' :
. - TABLE 9
) EDUCATIONAL¢OBJECTIVES.
Percentage of men and women students, by degrees
e to which thefr education/training programs had met
the obJectives they had in mind when they enrol1ed
o .‘ . .. . ~ | : R} ~ )ﬁ(: o | . uomen : "_ Men
. . Education program met objectives comp etely ° T 36%  28%
Education program "somewhdt" met objectives 42 47
Education program did not did not meet ubjectives - 9 13
"I am too new in the program to respond" o - 14 13
E .« - STATE POLICY RELATED T
' ' CONTINUING EDUCATION
. . 17 L . : ' ;o s _
\\<\Kw T In recent years, the Washington State Senate has expressed its.
A _interest in the matter of tonttnuing educat1on for mid-career adults and.
. of off-campus instruction through the adoption of floor reso]utions
f oa111ng upon -the Council for Postsqﬁ;pdary Education to review the issugs
involved. Although adopted two ye‘ns apart,’ these reso]utions are Iinked
- 1n their 1ntent .
o -023-
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The first senate resolution (SFR 1974-218 adopted. February 12, 1974)
directed the Council to conduct a seview of existing extension and
. correspondence courses to determine the appropriate roles of the various
Anstitutions, to examine newly deveioped off-campus course offerings
f-and programs, and to prepare guidelines and procedures for the adoption of
’i new programs, giving specific attention to. cooperative approacres among

the institutions. _
P R

Two years after the adoption of the first resoiution. a second senate .

resolution (SFR 1976-221) was adopted. This resolution reflectéd an

~ @volution of legislative thought on the subject of off-campus “instruction..

It directed the Council for Postsecondary Education to consider in the
‘general study of off-campus offerings 1e possibility of requiring that .
pubtc institutions obtain Council ag roval before initiating or

expanding educational services ‘ougsi 4 of their primary . geographical
_service areas. It contained statements reflecting a ratifer ciear concern

© - v that institutions might seek to off-set declining on-campus enro11ments

by offerina officampus courses at ‘distant iocations and thus incur intra-
mural competition and service overTap. While the apparent emphasis of
the f974 resolution was support for expanded access’ through off-campus

instruction. that of the 1976 resolution was one of concern for coordination

and public accountability. Both of these resoiutions were oriented more
toward potentia1 rather than then-current probiems :
_ . ;__f

" Presently, the Counci1 s‘responsibiiity with rsspect to institutions
in the matter of the coordination of continuing ed ation and off-campus
offerings 1s confined to reviewing and making recommendations to the
institutions. the Legisiature. or’ the Governor. The Council does not.
regulate such gf¥erings through review of them for its ‘own approval or
disapproval. this timbk the only real control of institutionai programs
is through the budgetary process. Even so, institutions are appropriated
a specific budget by the State and when unspent budget surpluses can be

' ' §
-024- '
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B | projected (as for example an unexpected drop in on-campus enrollments) the e
e ' 1nstitutions are free to use these funds for whatever programs they feel
" are appropriate With the slackening of on-campus enroliments, the
number of ¢ff-campus courses (primarily for adult students) has increased
15 percent.to 20 percent each year'for.the past several years. '
The Council is very much aware' of the fact that off-campus credit
1nstructional offerings are a growing phenomenon 1in Hashington State.
They have addressed this subject and the matter of meeting the educational
"+ demands of nontraditional age clientele in Planning and Policy. Recommenda‘ions
for Washington Postsecondary Educaticn: 1976-1982. 1t addresses itself h
to four primary goals for Washington Postsecondary Education, in terms of
(1) respoﬁsiveness. {2) accessy, (3).d19ersity, and (4) coordination. -

. Under raspansivcness, dt states that postsecondary education must
respond: to the full range of adult educational needs. and points out that
. program quality standards must be a constant concern It states that = .
access to education for all persons beyond high school age who desire it
.and can benefit from it is a basic goal. It defines "all persons'
‘specifically {n terms of race, sex, ethnic origin /iocio-economic status,
age beyond traditional high school age, ‘and by geographical isolation.
It calls for the reduction of: barrries to access for those lacking in
'prerequisite educational backgrounds of lacking in finapcial means. .In
discussing diversity’ it urges. the development of a variety of’ institutions
and program options and the. utilization of all educational resources.
It specifically mentions of'f-campus .facilities, television and other
nontraditional delivery systems, credit for experiential learning, 1ife-
lond learning programs. and the need for expert guidance and counselling
services. Under the subject of coordination it emphasizés the requirement . a
~ for coordination of all educational resources to improve program effective-
_ness and services to the public within a context of financial feasibility.”

)
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These statements seem to establish a set of policies supportive of
v continuing education.and occupational training for mid-career adults.
'Their execution. hopever, depends upon the persuasive abilities (but not
the author ty) of tx Council on Postsecondary Educ.tion. New educationa1
- development proposa(g‘--- in Nashington as in other states --~ have to )
) compete for funding priority with other societa1 needs. '
. ~ The institutions themselves will have to use their present authorities
b and establish their policies in many of the suggested areas -in a moré
' coordinated manner and in ways that are more . responsive to the “nontraditionaimn.
mid-career students which througnoutathe state -are seeking accomodations ,
‘for their continuing education and training heeds. The orderly growth of
adult and professional continuing education in Washington will dep o
the persuasiveness of the cases made for .new programs by the Couﬂcil anda“)
"by the institutions to the Legisiature.

~

R EEE ' T,

The Director of the Okanogan County Education Service is Ms Winifred
,Voe1ckers Omak, Washington 98841. The-President of the Nenatchee Valley
v Coliege is Dr. James Dayis, 1300 Fifth Street, Wenatchee, Washington 98801.
Executive Director of the washgpgton Council for Postsecondary Education .
is Mr. Gayle Norris, 908 East Sth Streat, Olympia, Washington 98504.

[}
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‘ \ | \-.\ CHICO AND NORTHEASTERN 'CALIFORNIA L
: - il " This targe, sparsely-papulated rural
area, with' many small comunities. reiat‘lvely isolated from
) each otner, was dmnstrably jn need of community services
g and o'apurtunities for further ‘educating and- traiping 1ts
- ' ‘adult population. A strong consértium of public postsecondary .-_
institutions centered at Chico developeg a network-which | '
B ."cooperatively originates and delivers educational alﬁ training
o o _‘programs as well as cultural ‘and community welfare sarvices.
_ The netwerk consists of inter-institution, inter-communi ty
S B sharing of 1nstructional materials, programs, and faculty,
7 ) as well as a television network which is the delivery system
2 . for many of these resourcgs. | . .
e | o e | C ) . o .
'\i-:' . ) ¢
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THE COMMUNITY OF CHICO-NORTHEASTERN CALIFORMIA ’ ' -

. The "community” of Northeastern California is actually a network of -
communities ho%i:: together by the common econonfic, _welfare, and. educational
needs of fou red thousand péople spread through an eleven-county "
-area which is as large as the .whole state of Ohio (39,298 square miles).
This study treats the whole irea as a single community, uoth\because of
the presence of common in sts and needs and because a single .educational
consortium provides a- qetwork {_social and educational services which
reaches into aimost every community in the area, giving administrative

support-and direction as well as assisting in the funding of local and. L

cooperative educati al programs and rommunity projects. § .

The area is redominantly rural. The iargest cmnmunity center, Chico,
. has a population o about 20,000 people. More. than three-fourths of the
popufition resides in _very small ‘towns and-rural aress. ‘ Some of the land -
area Jlies in the northern section of Califbrnia s great Central Valley. L
uhere rice and orchard crops predominate, but most of the land. in(thie
eleven-county area is mountainous. with small crop-raising valleys and
hundreds of small lumber and mining towns, many of' them largély isolated
frqn each other by’ mountain ranges. and winter snows

w L
o

Through most of this decade,this area has experienced economic '

___djstress. -Per=capita income, for example, is considerably lower than -

the average for the state as a whole.- - Lumbering, the manufacture of
forest products, and mining have been hard hit, and they account for a
high rate of unemployment and_ underemployment. . '

L]

>

Q
8 Furthermore, the highly seasonal nature of lumbering and- farming

‘work causes great flucuations in employment For example, in Qctober of

- 1977, before winter rain and snow halt the’ harvesting of lumber and

agricultural crops, unemployment in these oounties was. only slightly

 co- R
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. greater than the State average (see data on' page ). However. in the
.previous January, unemployment had been nearly double the Octeber figures,
and in some counties, January unemployment was three times the October
rate (e.g. Lassen County 18. 1% vs. 5.8%; Plumas 24.1% vs. 7.7%; anﬁ//

Siskiyou 19. 0% vs. 7.5%). \

\" .

In recent years, improveu highway systems|have made parts of this |
area more easily accessible to population centers to the south, and this
has increased the number and size of resort estqbli:gm/nts which operate
both summer and winter. A number of new 1ight {npdustries have also
developed in some areas, primarily.concerned with\food and wood products .
technologies - : ‘ \

‘ N \

A study of this eleven-county erea conducted by the California

13

A

Coordinating Council for Higher Education in 1972 neveaied a comparatively -

x,'iow Tevel of educational attainment of adults. howe%er; a key finding'of X

. this education-needs survey was that’ 45 percent of the adult’ populatdon |

* would be interesgid in continuing‘their education somewhere in the area
if the opportunity were available. TWenty-five percent of these desired
to attend college but could not do so for family reasops (inability to
leeve the home). or for reasons of distance on&becauee\the§"ﬁad tn work
full-time. > » h

. | . . 2

network of all pubiic postsecondary educational institutions in the area
has been formed, and several member celleges have established small net-

. works of outreach educational centers in rural and often remote communities
_in their outlying districts. They have cooperatively developed community
improvement programs and- instructional programs that have created new
learning opportunities for adults\throughout the region A television
network now 1inks many comminitie§ and is being expanded as funding
permits. ¢ | T

' .

Since the time of the Coordinating Council study, a strong Cooperative“m‘



'y . This large community area was se1ected for study because it offered
R an 1nterest1ng model. of educat1ona1 and comunity service networhing which
might well be adapted in other areas. ‘The- total civic and'educational value
of this enterprise to the service area 18 uriquestionably far greater than- o
‘would have been the sum’ of the 1nd1v1dua1 institutional efforts if they were
working alone and in relative 1so1at10n from each’ other. | —~ :
P la, .
' The study of this commun1" was fbcused.on_two areas --- on the c1ty'
. of Chico, where the central oF:ygi ‘of the consortium organization is
‘located and where California State University=Chico provides an external
~.degree servicz)which is utilized throughout tfie area‘\--- and in the town
of weed. where the local community co11ege serves adult continuing
education students 11v1ng in and near the town and also serves adult -
. populations through a ‘network of ten outreach education/learning centers
in smaull and ‘often 1so1ateg towns up -to one hundred and fifty miles distant.
This cutreach program. network at Weed 1s 11lustrative of similar Gutreach

_.’networks of other community colleges in the consortium. - . C .
L o ' )
l § , :
N\
’ -
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S0C10-ECONOMIC  ThDICESY | .

S pepulatdonz o | T

,__ R E‘leven—county area 407,025 P ' h-,
o Ungmployed as percentages of labor force: ,,

‘ . Eleven-county area-/ :high, January 1977 14.7% .
e low, October 1977 4 _7.6% - “
S e Lstate of caltfornia? (October, 1577) - 6.1% ‘

. state of California® (January, 1978) -~ - 7.9%
L, - - U.5. Average (January, 1978) 5.3% ~
> B lmncipal Occupations, as f¥rcentage of total employed: = . _.
"_ o Rrofass1ona1 . technical, management 3. ' :
Cot .~ Sates and ‘Clerdcal ‘- . 21:8% .
| " Craftsmen and operators tn 1ndustry ,
. and’ transportation S 25.3% - .
B . Labordrs. and nonefarm . i [6.2% . °
e Farmers and farm laborers 3, =% _8.4% Lo
o, Serb‘lée workers (include private W o '
household -workers) - "15.0% Q

" Education levels as a percentage of ma1es and females 25 years ohb

" or oider in the eleven-county area, and relat'lonsMp to total U. Svs
population at eaqh level, (+ indicates greater than U.S.; - 1nd1cates
: \& less tnan u. S.. -0- approximately same as U.S. d'lstributtons) '

.- Median school years comp1eted

Y All data. unIess otherwise 1nd1cated is f.om the U.S. Census 1970
' nt'and Unemplo

- and Selected City Employih

" (8.

12.2 yrs (+)

L}

nt:

74

: t.._S_/ EmE'lo%nt -and Earn'lngsé March 1978, U.S. Department of Labor, Bureau of
a r CSQ 00
\ - 125

Z . S . Males Females’ ‘;
B "Lass than 8 years elementary ° 12.0% (=) "a.58 (+)
8 years elementary 13.1% (+) 11.5% (=)
- 1-3 years secondary - 18.8% (o) - 21.0% {+)
"4 years secondary - 31.0% (+) 36.4% (+)
1-3 yedrs college 14.5% (+) 14.8% (+)
4 or more years collége 10.6% (-) _7.8% (-)

12.2 yrs (+)
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i '__ PRQFILE OF CHICO-NORTHEASTERN CALIFORNIA MID-CAREER STUDENTS
Tue Gtudent group which prov1ded the basis for the survey in the
eleven-county area of Northeastern California was drawn from those mid-
. . .- career persons who wereeparticipating or had recently partucipated in T
"~ . .- the Chicc State External Degree Program, the prograis offered by the :
| College of the Siskiyous. or programs at one of the outreach centers - - 9f
operated by COS fn small rural comunities sufrounding the town of Weed. :
o The ¢ criptive data which follows is based upon 148 responses from ‘that o
°‘. o ,. ?toup: ) " :‘ ' ﬁ | ’ . . . 4 ..
y Fgrty-one percant of the studen%.respondents‘were taking courses ,.

, +through thélékternal degree program of Ca11forn1a State Unfversiiy at

' . Chico, and another 41 percent were taking courses through the College
o ‘of the Siskiyous, either at Weed or at one of the COS outreach centers. i
The remalning student respondents were taking or had recently taken <%~
courses offered by the University of California at Davis, Shastas Comrunity '

COIIege, Lassen’ Community College, or Southern Oregon State College. - '~

4
B *Respondents were relatively evenly distributed by sex === 54 percent
‘women and 46 percent men. The women students %ere somewhat older.than
the men students (Table 1). o '
B TABLE 1
) AGE GROUPS

Percentage of women and men students
Age Groups - Women Men
under 3Q , 10% 21%
30s 38 ‘ 50

40s _ 35 19 ‘o
'50 or over - 17 10

Columns tofal 100% with allowance for rounding numbers
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~ Eighty=-four percentfb?"tﬁe‘Wbmen and. 87 percent‘cf the men were
;tﬂen married. Fourtaen percent of the women and three percent of the men
indicated they were divorcsd or widowed. Three percent of the women and
10 percent of the men 11sted themselves as single. S

FA A Iarge majority of -the women in the Chico-Northeastern California
area who were enrolled in continuing education programs still had the
respons1b111t1es of taking care of children. Eighty-nine percent of the
women students indicated that they had children 17 years of age or under

. who were currentIy 11v1ng at home with- them. N

_ Nat1ve Americans'were.represented in the student population
3 parcent) slightly higher’than in the population ds a whole (1 percent).
~ Caucasians_ in the student population,.as in the general eleven-county

- populatios, accounted for 96 percent of the population. Blacks were:
represented ir ‘the student population (1 percefit) slightly lower than ”
n the(population as a whole (1.6 percent)

The average combined family 1nceme of the students was a little
less than $19,000, with 8 percent of the students having family incomes
of less than $5,000 per year. There was very 1itt{{# difference in annual
family income indicated by women students and men students, except that
the percentage of women students whose famin incomes were less than
$5,000 was appreciabI her than the percentage of men studengs ‘with
. family 1ncomesl1n these brackets.
' Most cfvthe student resnondents were employed full-time, as indicated
B in Table 2. Those employed either full-time or part-time accounted for
e @ 69 percent of the women students and 98 percent of the men students. e
. The ten percent of the students who indicated their work status as
‘"student“ undoubtedIy included on]y those who considered thair pr1nc1pa1
occupat1op as that of a student, even tho%gh they may be otherw1se employed.

N 7- o
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7, . 'PRESENT WORK STATUS - . .
| By percenteges of women and men students e
L I uithin 1nd1cated groups o ' '
-, Status - e women ~ Men_

- _. \ : -
. Employed full-time: . =\’ 4616 .88 .
' "'ffihpley!d pert-t1n§ﬁ§ﬁ"~ AR Y R 1" S

Unemployed.\” - 7 U
- Homemaker | BN - N
Voluntaer worker . . ‘ '

 Welfare recfpient , . . .
“.« Retired person T
. Student - PR
 Presently looking for work
On lay-off from job
Qthers - |

~ Because of multiple answers, coTuMns tutal more. than 100% -

WO WOOoOOMNMO

L 7]
-
M

. ,
¢

The student group in the. Chico-Northeastern California area apparently

differs: markedly from the general poﬁulation in occupat1on pursutts. L
Therd were nearly twice as many students in the professional, technical, \fé3¥'
and management occupations (55 percent) than in the genera) population- d
(23 percent) Those in clerical and sales occupations were 16 percent

among students and 22 percent in the general populat1%n.' Craftsmen

and non-farm laborers were represented considerably lower 1n the,student

group (3 percent) than in the general population (32 percent). There

and a few. more service workers among students (17 percent) than in the

general public (15 percent)
The highest levels of education already attained by tie student

respondents as well as by their spouses was. considerab)y higher than in

4
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were fewer fhrmers among the student population (5 percent vs. 8 percent), -
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“the e1even;county area population as a whole}; %he educational levels
of the,students and of the-students!,spouses,ere shown in Table 3.

" -"'_,‘e ‘ : oo . e
e TABLE 3
P S EDUCATION LEVELS OF ‘STUDENTS AND SPOUSES

. . S Percentage of students and the1r spouses by hignest 1eve1 of education etteined

(%

- L > ) _Spouses of _
ST a Students " Women - Men -
L o - Worien uen ,Students v Students :
Elementary school or less . ° . 0% oy ‘5% o -
Some high school - . -~ , 4. 2« -1~ 0
_High school d1ploma S 13 2 6 @ 31
Some ‘college or.training o7 e . A . 18
_Assoc1ate degree } o, s 2 o '7" 19
Bacheloris degree 12 12 .12 | 9 :
Some .graduate school- et 2. a2 g
Master's degree > 3 9 - . 4. 2
_ Doctoral or professional degree 0 -3 © 4 "0
L . Other " '8 2 0 4
- .. Does not app1y (not merr1ed) 5 6; y
o 0 Columns totaT 1opz. with allowance for rounding numbers ,
. . . -‘6.\ .
- * ¢ . The most 1mportant finding of the survey and the one which is most ..
SO 3 pertinent to the theme of this proJect 1s that wh1ch relates to “students' -

L]

career plans.

) The questionnaire asked respondentf to ideritify themselves with pne -
¢ \ of five statements which were designe ‘to classify them as either a

gresegt career changer (1.e., now changing or preparing to change to a

'new Tine of work either with a new epployer or with their present emp1oyer).

- a gotential career changer (a person ﬁho would like to change to a new

line of work at some future time). as a career ‘upgrader (a person who 1s

working for an advancement in his or her present career/1ine of work),

or as-a non-changer (one who prefers to stay on the present job or career
&  for the foresceable future). '
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4. Working for advancement in resent

.

, Approiifateiy three out of four: men students and more than half of
the women dents identified themseives with ane of the career change or
advancement categories. Thirty-two percent of the women students and
47 percent of .the men are presently working towards a gbal of advancing
their career aspirations .

"i C . TABLE.4

o DESCRIPTION OF CAREER PLANS

Percentages of men and women students who identified

themselves with one. of five ‘categories of career change goais

Changa Catggo;x o ~ Women - Men.
1. Presently changing careers ‘ '15%_ ; - 10%
.2. Predently’ changing to riew line ' . S
. of work, but with present employer 0. - . 8 .
3. Would- like future change of careers - TN
'(Potential cﬁanger) . 26 - 18

career with same or new emp oyer 17. L 39 . : ,
5.- No'change of job or career in ‘
foreseeable future . 42 . 25 ;//’”/ .
. Columns total 100%, with'allowance for rounding. numbers
: COMMUNITY ORGANIZATION ROR
/ | MID-CAREER CONTINUING EQUCATION

——

' \Q" Lo o N |
In the late 1960's the. community colleges .in this area formed an

inter-institutional- pianning council, the purpose of which was to

" stretch their 1imited resources, particularly in the planning -and provision

of vocational’' and career education programs. Following the Caiifornia
Coordinating Council's study of educationai needs in this area, the’

ecommunity'cbﬂege planning council was broadened to inciude the two

universities which offered important educational program resouces, the
Caiifornia State. University at Chico and the University of California,
Davis. In late 1972, the first professional staff was hired and the
consQgtium was reorganized a year later as the Northeastern California
Higher Education Council (NCHEC).

4 «' . e ’ -"C]AO".' ’



Member 1nst1tutions of NCHEC are six- commun1ty col1egbs ceu Butte
~ College in: Oroville, College of the Siskiyour 1in weed. Feather River :
.~ College in Quincy, Lassen College in Susanville, Shasta College in Rédding,
and Yuba College in Marysville=Yuba City --- and California State University-
. Chico and the. University of California, Davis The latter, while not )
~ located in the eleven-county area, is nearby and has’ provided a valuable .
" resource of educatidnal: mater1als and programs to thec:onsortium These
« . member institut1ons are the only postsecondary accredited 1nst1tutﬁons,
" private or pub11c, in this area. :

The primary emphasis of this organizaeion has been that of reaching
out to the nontraditional student. part1cular1y the mid-career adults 1n o
-the remote areas whose prior education was interrupted for personal or - =
financial’ reasons, or lack of educational opporgynities near to their *
home or place of work '

N . . ."- NCHEC pnov1des a méchanism for promoting inter-institutional coopera- -

" tion among 1ts member colleges and universities as well as cooperative
1iaison with county and state governments, and with local and area-wide
business, civic, and public welfare organizations. It provides a "forum
and a clearinghouse for sharingzinﬁormat1on and ideas and organizing
programs in a response to educational and vocational training needs
throughout the area. NCHEC provides a number of supportive services to
member institutions and provides the means of circulating films, videotapes,
and books amongst colleges and outreach learning .centers. The Council

. utilizes a mobile van to transport staff, equipment, and supplies to o
remote communities to conduct workshops in consumer education and earl |
cht1dhood development

. NCHEC is organized around a Policy Board made up of the presidents
and chancellors of the eight collegiate member institutions. It meets
two Ar three times eaeh year to-develop policy, review programs, and

- -C1-
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composed of ecademie edministrators from each .gf the member campuses, o
£ sgives day~-to-day’ directﬂon to .the COunc11 's-activities and programs,

,?ﬁ'? -~ working with, the’ professional ff which is héaded by an executive
wﬁ?elz.ex', d1rector. There are: tlve stand :féggpfttees ‘which cbncarn themselves

1hstruc;10n. student personne1 services. and 1earn1ng resources.

¢« - A
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The basic operatfng costs of the Coun¢11 organjzatton are borne erl

© by the members through a -dues structure based for the community col1eges
. .on average dgily ‘attendance and dues for the two unjversity members are
. assessed 3s "flat sums. Many-individual progrems are supported bk
. grants from State and Federal egenciesg' In 1977, for example. these

‘%:*WT“"””*1ﬂC}ﬂdEG three-in the- fietd-of-health services_and»egucatinh,,ﬂm~ S —

financed ‘consumer education programs, :égranother~a1ded the rural
outreach programs. Most of the operatiGnal costs of ‘the outreach
programs'heve now been assumed by community colleges !hroughout the
area. . EEE
The “NCHEC, staff ls heeded by an Executive Director, assisted by
a secretary and one student assistant. Working under the administrative
supervision of the Executive Director are the Proje¢t Directors (currently
three who adminster seperauely-funded project activities). Euch of
. thesé has one or two staff support persons engaged by the projects as
‘" program assistants, research assistants, media spécialists, and/or
clerical or secretarial support. Basicrannua1 Operating costs of the
Councii run 1in the area of. $70.000 About forty percent of this amount
comes from the membership dues with the remainder supplied by portions
of grants and contracts which can be allocated to basic operations.

~ The follewing review of NCHEC activities and projegts is based on their

-
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- with matters related.to continuingreducation, vocationa) education, - - .
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provide general guiqanee to the Council. The .NCHEC Executive Committee,: (fﬂv/_ﬁj
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fiscai .year 1976-77 Since. the detaiis and scope of ‘the Councii ]

". activity changes and progresses “from. year to year, this review wiii be "q'

.

generaliy descriptive of its work e
NCHEC. takes a 1eading- roie in regionai planning through 3 contract
to provide administrative ‘'services to five Regionai Adult and’ Vocational
Educational Councils (RAVEC s). - Each of’ these ‘Wwas funded by the California
Legilature -(AB 1821) for ‘the purpose of developing adult and vocational
edu;ational programs. and avoiding unnecessary dupTications of the courses -
and, programs offered by high schoois. -community coiieges. and regionai
'oceupation programs. NCHEC activities have included conducting. an a e

- inventcry of all adult and vocational programs and courses, initiating

Joint inservice training activities for faculty, and..draft articuiation
.and deTineation-of-function agreements The intent of these activitifs

. is to develop ways of. making it easier for students to move from one

L4

T

-

1evei to another and buiid ‘upon prior~iearning-axperiencess oy o

L 4

NCHEC administers or works with a number of projects reiated~to

~ health services. Its Nursing Subcommittée has existed since 1976 as
- oa part of NCHEC and as & regtonal “mini-consortium” for the Northern
’ California Consortium for Continuing Education.in Nursing which 1is

based {n San Francisco. The NCCCEN field representative for northeastern

“california is housed at the NCHEC offices in Chico-and serves as staff
- -for the ‘nursing activities of the Council. One of the projects in this

proéram was the design and implementation of a live, 1nteractive ‘
teiedision seriés for rural aurses, funded from a grant from the vOcationai

-_Education Act. The aim of this and other programs {s to help 1icensed

nurses meet their continuing education needs as required under state iaw

—~—
—~—

_for reiicensure CTTe

Another health services project of NCHEC was the preparation of an .
* Inventory of ambulatory care settings in the region. Ten students in

a health pianning class at California State University-Chico were
" employed to conduct the inventory under the supervision of their faculty.

S
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- the organizntion of health fairs in remote rural locations. Working - .
- with.regional. roprosentatives of. Heart. Cancer, Ling; and Diabetes - " LA

‘:'community collegés, health fairs were organized at two demonstration. R
- sites and a handbook For planning and 1mp1 -

ran advisory group to NCHEC and has p1acod 3 h1gn,prior1ty on consumer Tl ’

.This -is a oomputerized system of maintaining records of all health ‘
' ;_mdinpower porsonnel in.Northeastern California._ Student assistance was U
. uttlized to transfer the data from tapes furnished by the State  _ _‘i 5
. Department of Consumer Affairs to modes useabla’ by the Califdrnia SR |

o The Health Manpower Counc11 of Northeastern ca11forn1a acts as . }5" ;f}%

health educot1on. A Joint .task force chose for an initial deve1opment .

Associations,’ mndioal councils. :ounty health departmontso and nearby

nting future events was : S
Drepared oo T :-’?T 2 N T - ,iﬁy
~. W 'I

|

Another service oprarticular 1nterest in the field of he;lth care N
1s the developmont by NCHEC of a Regignal Data Bank for Health Manpouer." ':

e e e s

. ‘State University-Chico's Computer Center and to write the necessary U

o

programs for extracting data for any needed use. . . _ |

. . B
- . . A A
[V A - ¢ L I . A
. . ' ' . S P 5
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: Project .OPEN 1s a three-year program funded by. the Division of = = [.
Nursing, Department of Health, Education, and Welfare. It is designed s

. to articulate the nursing training programs at all 1eveIs -= nurses'’

~ aldes, the LVN. the ADN, and baccalaureate programs offered by collegiate :":/’I

institutions in th1s_area. By cooperative agreements amongst ‘the colleges,
the. project 1s romode111nq the nursing instructional curriculum to train

studonts for the various levels of nursing and to enable practicing .
nurses to upgrade their skills and progress professionally. _—

.. In the remote areas of Northeastern‘paIifornia, the 1ow-dens§ty QEJ;;
of population makes it nearly impossible to gather enough adults i

| -Cl4-
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f> | N together at the same time and\pIace to offer conventiona]ly 1nstructed-
}i;' - courses: in any one gubject. Under Tit]e 1 funding from the Ca]ifornia‘
’ | Postsecondary. Education Commission, NCHEC organized a Rural Outreach
-'Prpgram This program enabled the estab]ishment of community-oased
'1earn1ng‘centers in rural communities ciustered around each onthe

_'1-" : community coTIeges 1n thd@ area. - :

N

-

-
oy i i {
-

Goa]s of this program are to advise aduit persons 1n rura1 areas
about the educational opportunities that are avaiiab]e to them,
to develop infprmation from- these remd’e communities regarding the - - -
’needs for various programs, and to offer instructional programs Many
- of-the adult. students attracted to these 1earn1ng centers are working
. first on a high school equivalency diploma. As the program\“ﬁave
- - - déveioped;.community college courses are being offered. =~
| _ ‘ < N , :
The :Qutreach Workers, oommunity resource persors located in the
rural communities, operate as two-way channels between the comunity
. college and their communities. . These individuals relay to the college .
;,/”%- : the various educationai, cultural, and assorted persona] educational
‘ . requests and needs of community residents and proyide the commundty
residents throughout the county with information. brochyres, pubiioity
re1eases, course schedules, and coi]ege activity ca1end rs.

r

Outreach Facilitators organize c1ass g oups a arrange - -for a local
" meeting room, which might be a. high school oQassr om, sturefront, or any
9£her available local space. Groups of twelve to twenty-five adults gather
. to study a number of different subjects under the direction of the outreach
facilitator, also referred to as a "learning faci]itaton, The learning
facilitators are classroom experienced teachers. generally recruited from.
the faculties of local high schools, who have concentrated on the 1earning\

S
~
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process rether than on part1cu1ar academic dﬁsc1p11nes They assist -
- students in their use of self-paced programmed instruction and help
- create.a supportive leorning climate. The programmed instruction is
‘augmented by visiting feculty from the community college. The' facilitator
| ' funétions to a certain extent as a broker between community nefﬁi and
i- f\\-' . college resources. .Classes-usually meet for sixteen three-hour weekly
SO e sessions and the wholé operation is conducted under the supervision of
© 7 an instructional supervisor from the nearby community college.

b _* One phase of the Outreoch Program has been a special program

R . organized by the NCHEC' gask Force on Women's Affairs which has -

| i organized a number of regional sem1nars and training sessions to .
implement educatipnal -programs for women. Each community tollege in turn

e .+ .organizes.its own women's outreach program offering seminars and short-
=me——a . -ourses. for women both at its home campus and-at the rural-outposts.

' ' e T . ' Y o e b , ‘

A . | .. When the Title‘I funding was completed (after four yeers) four of -

the six community colleges: cont1nued rdral outreach programs’. in their

districts using their own resources

In order to focus this case study on more detai]s of the rural.outreach .

, " program, a study was made of.the'programs conducted by the Collage of the
Siskiyous at Weed. These are described in a following section. :

| For the past two years, NCHECYhas conducted a consumer education
project on five community college campuses.. The interest and needs ofe
rural people were assessed in the consumer home economics classes
conducted by_the rural outreach program., They identified the need for
consumer education {nstruction in such areas as management of income,
utilization of family resources for food, transportation and housing,
skills in the use of community resources, and recognition of the need




[4

" for plenning programs to meet the needs of. spec1al population groups

such as Nitlve Americans, the elderly, swngle parents. llm1ted and non- English

peaking,and the ‘seasonally employed.

) o / N
The program included consumer education workshops in thirty remote

“towns and hanﬂets. the development of instructional materials needed ’

for rural adults. and updating the professlonal oompetencles of the
Home Economics staff at partlclpetlng colleges.

g

INSTITUTIONAL PROGRAMS AND POLICIES -
" FOR ADULT CONTINUING EDUCATION

+~  The non-consortium programs at the varlous community colleges end
universities throug@g,t ‘this reglon were not. reviewed in detail, other o

-than the Extended Degree Program of California State Unlversltypohloo ‘
and the on-cempus and outreach programs of the_College of the Siskiyous

in Weed. ‘¢

California State University-Chico (CSU-C) 1; one of the majov *
institutions in the chain of nineteen institutions which comprise the
Callfornia State University and College system. The Chico Campus
enrolls about 13,000 students in its ‘baccalaureate and masters degree

~ programs. Another 300 studants are enrolled in CSU-C's Extended
University which edminsters its External Degree Program. ‘Approximately
75 percent of these are students returning to coljege after having
“worked for four or ﬁ:i_ﬁrs since completlng two years of college-level

_courses. : S

e
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The csu-c Externel Degree Program offers upper division bacca-

a;iiﬂ‘~“)iauraoto degree work in Public Administration,.Social Weifare and

_Corrections, Social Sclences, Business Admin{stration, Liberal Studies,

.- and Nursing; as weil as mosters degree programs in Public. Administration,

. Environmentai Piannino. ‘and Social Sciences. The courses are taught
' ot four of tne connunity ooliegos in the NCHEC consortium oy Chico
ffhculty who comute. to the community college conous. or by 1o0¢al in=-
~ structors (usuoliy on tne community college faculty) who are selected
. by the department cniiroerson at CSU-C. Up to.15 units of college,
~credit 'may be uuerded -for experiential Tearning or other prior learning

" experiences.  Approval of credif for such learning is made after assess-

+  ments (intervieus. examinations. and/or topical essays) made by the
]csu-o departments and reviewed by theﬁkoprooriate Dean and Sohool
- Curriculum Conmi ttee. . -

P

.-.....-__—..—.__._.-.—._. [P . - . . . . - . R

. -"5,n ) csu-c'operat35‘3 telephone inquiry end referral seryice, known as

IRIS, (Informstion-Referral =Inquiry-Service). .This utilizes: an: 800-area

code toll>free Lelphone 1ine and extends throughout' the eleven-county drea. -

Callers use thf&%pine to inquire about CSU-C courses offered, admissions -
requirements, and other tnformetion. NCHEC is now expanding this teleohone
+ serviee so that tt will provide informatyon about a1l -adult continuing

%w_:education opportunities in each of the locaf’communities throughout the

® ., GNQ.
typical of ‘other community colleges, the College of the Sikiyous
(cos) at&ﬂ!ed is serying an increasingly large number of mid-career adults -

through f&s regular day-time class offerings and its "extended day" sessions
in the late afternoons end evenings.

The principal areas of concentration of mid-career adult-students
are in health care services, business administration, rea) estate

\

rrs ) ““n\\;
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|icensure, Taw enforcemént, and forest technoiogy and fire science
In itsown program of nursing at Weed and through the consortium ‘programs
in, health care, C0OS. seeks to bring health care training to men and women
in as many of the rural centers a possibie This program, however, is
Timited to the few Iarger towns in this rural county which have Yocal
,hospital facilities where students can get the practical training
" needed for state 1icensing examination. There {s a great need for
rural health-care -- particularly the services of practicai nurses ==
~- throughout this area and efforts are made through the NCHEC Health
~ Manpower Data Bank to keep in touch with. persons with some health care
. _treininé?‘and urge them to take .perdodical training to upgrade their ”
skills so that they can better serve the rur¥l po nlation. The tele-
"vised health care training modules and tape cassette. recordings developed
in ‘the NCHEC prodects greatly aid this program. The coiiege je-also offers
" an emergency medical training program at Weed and at a number of the
outlying rural communities This program has attracted people for
training as ambulance drivers, firemen, law enforcement officieis
and others who can render emergency ai «—”’* ’

LY

oy

)

, * Business administretion'courses ieading'to the associate degree
are offered at Weed. - Training courses in office management skillis
are being extended to outlying comnunities where they offer courses
in typing, shorthand. accounting and othar office procedures.

,',
¢

| The real estateqiicensure program has been particularly popular
‘k“‘~7\\j with mid-career adults who are either seeking a career change or
. : - adding a second career as an adjuncc to their regular emplovment,
" 4 This program has been largely concentrated in the extended day(late
| afternoon and evening) classes at Weed, but plans are row being made
to extend these offerings’'to some of the outlying communities.
Interest in this field has been partially the result of unempioyment in
the forest products industries, but it has been spurred on by the

EKC . c19-

Aruitoxt provided by Eic:



_Q development 1n recent years of yeardround recreation area homes. '

resort investments, and businesses related to sports equipment, skiing
facilitfes, and camping.equipment.

1. Q

The college offers three levels of programs 1n law enforcement.- -

. which attract approximately 100 to 150 mid-career persons each semester.
.- Thers are courses offered to .prepare people for entry-ievel positions f
" * which require a high schoo1 equivalency certif!cate .Skills upgradtng'

and retraining ;ourses attract other persons seeking mid-career advance-

" ments In law enforcement positions. The collega.alsq offers senion-level—«*w -
" management training in law enforcement. These courses, particularly

- those related -to the. éntry level and career upgrading,are extended to out’ -
" lying communiths where’ there 1s evidence of demand. -

Fhe Rural Outreaéh ﬁrogram,of the College of the Siskiyous at Weed

‘loffers basic education ‘and an 1ncreasing number of occupational trainin-

coursés at ten aqutlyirig small-towns and hamiets such as Yreka,-the county

seat of Siskiyou County; Happy Camp, a lumber camp v111age adjacent to an

Indfan reservation, and Alturas, . lumber.and mining town one hundred and

fifty miles away. The outreach groups, in most cases, have been originally .

develoqu by the community college coordinator who organizes the proJect
and recruits the students Outreach workers and facilitators are typically
residents of the area acquainted with the local people. The worker may be -
a local banker, a barber, a librar1an, an Indian woman, a retired person,
or a We lcome Wagon operator.

" A typical outreach class will be made up of persons who dropped out
of high school ten to twenty years age (50 percent or more), workers in
the Tumber towns and mining operations who are either seasonally or
totally unemployed, and housewiyes'who are seeking further education in
order to qualify for re-entry into the job market or simply seeking

-C20+ | .
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.‘ A
E pehsona1‘fu1f1i1méht. -Inﬁthe tdﬁﬁs';hichweref¢oupty'seats or are near’
. Forest Seryige or other public service agency offices, the adults are ’
‘{.seeﬁing hfgh school eqiivalency .diplomas or occupatidna1 training
programs to quaiify them for civil seryice jobs. None of the secondary

* | : schools -throughout this whoIe region offers adult courses, so these
3 funct1ons have been assumed by the COS outreach staff o
» Q - » 3 . - -~ ‘.
- ‘ : , L

The outred&ch classes are opehated as muTt1-subject 1ahohator1es:
vsupervased by a “1earn1ng-fac111tator" appo1nted by ‘the College. This
. pey n is a credentiaIed teacher (bften from a nearby high school) who a1so
'f”é ‘career counse11or. tutar. and dispenser /of advice and encouraéement-ﬂ
) to the adult students. Igstruct1on is through se1f-1nstruct1on mater1a1s
-~ programmed textbooks, audio and visual tape cassettes and other
‘materials selected or developed by the COS faculty and .Outreach D1rector
Sooa- o:% Classes generally. meet one evening a week, or on Saturdays for 2 51xteen- ‘
“week semester . The. Outreach Director from COS tra e1s from Need te.
, nieet with the 10c31 1g?rn1ng facilitators ahd visitd the c1asg§s When
v cquege-Ieve1 work is offered, a faculty member from COS generally -
- meatg with the sti¥dents for orientation, at least once during the

semester, and again to adm1n1ster final examinations.

. %
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- STUDENT EXPERIENCES . .~ . S

'NITH-CONTINUING.EDUCATION S S
Students upre questioned in detail. -about their instructional programs

S and tneir experiences as adult-students reentering education. Their responses e A

jf?ﬁrr*,_ 1nd1cete the goals they are pursuing and. their needs as students. . They also ','fg%
. offer some indicatign of how well their needs are being met.” =~ . S
4, We have seen (Table 4) that more than herfggﬁsthe women and three-

:vgi._ ' . fourths of .the men had personal embitions related to career change or
o advancement. Yet. apperently they regard. a higher level of general -

. education as more !mpertant to their advancement than training in a
specific field. Practically all of the student respondents indicated they
o ha entered or reentered college to increase their ‘general knowledge and -
e?j to take advantage of the: opportunity for personal enrichment They entered )
© intg their education programs with less calculated planning and they seem ‘~ )
“tb have been less interested in professional counselling than is the case - .
. in mpst of theé other communities stwdied. In spite of the limited offerings, k)
&ﬁrk' ' they séem reasonably-satisfied thac “their education program 1is meeting the
| 'obaectives they had in mind when. they enrolled.

v, ,'.-'
(A

wedfe

‘%thQMmmwmuﬁmnuﬂﬁmhsquQmwwua%wte
o _1nd1éate the importance of each item in a long 1ist of possible reasons for
| their reentry into. formal education (Table 5), four out of the five most
e frequently identified responses dealt with accomodations to their paersonal
. needs. This seems to indfcate that 1nst1tutions in the area are . -comodating
such needs as the availability of part-time study and classes being conducted {n

\ convenient locetions and at t1mes when 1nd1v1dua1s could ettend ' ’, .
/ . )

&%

- . ' ' v
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- - . TMBLES.
e REASONS FOR DECISION TQ REENTER SCHOOLING

Percentage of students indicating various reasons that were “Very Important"s

or “Somewhat Important“ 1n the1r decision to "go back to schoo1" '

Could get coursas that fitted personal time schedule............. ee.95%
- Could get: courses near to home’work place........ eeeeeaen pereruerenes 95
Opportunity for personal enr1chment/deve]opment/general knowledge ..... 94 -
] Opportunity for part-time study....... mesescesseses “esessessesssanene 85,
. Courses (or major) I wanted were offered ....... Ceeaes eeeenrarensaenas 84
o Could pace my own learning....... A elenreseiens eeesererneas 63
- To satisfy pensonal desire to have a co]]ege degree ....... ceessaas v...60
~ Low. tuition (cost)...... Seiereeeeieniens e erer e eeiareaee wreeree.5B
Good reputation of schdoleor a particular program........ S ireeeees 81 -
_ Opportunity to get credit\?or 11fe/work experiences............. T 45
The way to meet JOb requirements.' ............... Ve erennnnses KEETRRR 38
‘Avaflability of financial support......... reeerrenennens SUUUURURUUR. 1.
Easy way to get a uegree/certf%fcate....,........;............1 ..... ..28
My family wanted me t0 gO....ceeveens vernos @ ereesesenasessessnes veero28
J° Friends were taking this program.......c.eceeeennccecss eees e -l
My employer wanted mMe £0 §0.....cemececeseseonsans Mreeinreeranrenees -

Becaﬁge of multiple responses, percentages totaI'morezthan|}90% )

o

- ¢

In order to measure the amount of thought.mid-career students had
given to their career and education planning, respondents were asked to
1nd1cate which of a series of planning steps they had taken (Tablé 6).

_ About 40 percent of the student respondents indicated that they had
o " donte some thinking about a career ‘change-and a 1ittle over haif of the
‘students "had planned on additional education as a means of. preparing
. themselves for a new cdreer. Somewhat fewer, however, had developed a
j systematic education plan, and about 40 percent of the respondents were

s taking-courses which were part of a flanned program.
- . s l:i' v"- :‘ .' . ' "‘“’\_‘ﬁ
) , =C23-
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TABLE 6

EXPERIENCES IN PLANNING FOR CABEER CHANGE

Percentage of students who indicated C
- they had undertaken various planning’ steps

No p]mning..........’................................................-.z-sz ..

. Thlnklng about planning a career change for some time........coeqee.. .84

. Looked over llsts .of Jobs that mdqht {nterest me.........;...........‘zs dm'%e"

. ;Learned about passible new cireers through previous .
mﬂ “‘p'r*mce......‘.....O.......’O..........O‘......0000000000000003]

Sought informatioh from. state employment of?lce........................6

* ‘Sought information from peoplé riow in: chosen career(s)................44“,Pe';

Actively sought ‘to expand my knowledie of different

camr options.............O...O........‘0............0......;.;........]9

Laoked into agencies that offer Job skills training...........s........8

o"" souqnt !dV"CE Of CO“Q‘;Q 1" area.....................................ols .

Used local agency. offering career planning services.......}m...........2

Planned additional education to prepare for career chenge.............SJ :
Developed systematic education plan to accomplish career change.......32u;m -

Presently taking courses which are part of education. plan for
camr change............b.s.........O..0.0.......0..............0.....41

Filed job applications which should lead to new Career...ic.ovesenesssl?
Because of mdltiple responses, percentages total .more than 100%

L]

The perceived need for career counselling was relatively low among the

student group. Only 28 percent of the women and 27 percent of the men
respondents indicated. that they had felt the need for some counselling

about the job or line of work they should try to get 1nto\\“ln addition, "

4w e e vasnar e
-— &

the amount of counselling actuellj receivad was low. Of those who indicated

+ they felt the need for counselling, 60 percent of the women, but only
30 percent of the men stated that they had received this help. They
named college counselling services and their employers as the principal

- . sources of this help. Seventy-seven percent of the women who had received '
. counselling felt that they had received "good advice.” Asked if they would

-C24- -
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be,willing to. pay for career counseliing services 32 percent of the e e
'women andk26 percent of the men responded affirpetiveiy. ¥ Jf’ .

.0 : . . —

In order to provide.some indication of the effectiveness of various
channeis for dissemineting information apbut continuing education oppore
-tunities, respondents were asked "How did you find out abou” the education/ -
- treining opportunities that weré available to you?" Ads or stories in
tnibnewspepers. radio, and television attracted the largest percentege of

womén students, but most men Tearned of these opportunities from a school |
or coiiege thet they previcusly attended - b .
- ‘/\ | * . '
. v - 7 TABLE 7 -
s« 7 7. INFORMATION SOURCES - e

Percentages of men and women students who found out about
\\ccntinuing education opportunities through various channels

- . . women JMen
_ from a friend . | 7% . 30%
f“*'““frdm‘a‘member—of—the—fhmi — -5
~ from a school previously attended 33 - 46 |
" by contacting the college directiy 8 2 L
.- from ads or stories in newspapers, 5 ‘ - S
- radto, television =~ - . 43 - 27
‘from a Tocal community organization 4 5
other sources : 6 13

. ABecause of muitipTe responses, percentages total more then 100% -

Fifteen percent of the stident respondents in tne Chicc-Northeastern
California area (8 percent of-:ﬁe\ugggg_and 24 percent of the men)

- indicated that they had applied to the school ar college for financial
aid. Of those who applied; 7 percent of the women and 21 percent of

the men indicated that they had received some finan¢ial atd from the
institutions. In addition, 3 percent of the women and 15 percent of

the men reported receiving aid from either their employers, the armed
services, or the Veteran's Administration.

st ' Y,
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““*Apprdkimate1y-3-out-qfrévery'4 students indicated that-all or most

; .of the courses they wanted were available to them. Twenty-two percent of o

T T"“j"the'uomnn and 33 percent of the men {indicated that few or none of the - =
courses they wanted were available. ° ©

TABLE 8 ° | e
t* AVAILABILITY OF DESIRED COURSES OF INSTRUCTION

Percent of respendents who found out that
courses they wanted were available '

- Women _Men
All-coursesrwanted were aVailahlg 3% 23%

None of courses 'wanted were available 0 , 3

-... © . - ® :

. Most cour;gg;wahtad were available 45 - 41 é
A few courses wanted were available 22. ~, "3Q :

| Of all the students in Chico-Northeastern California who responded r
to the questionnaire, only six (5 women and 1 man) indicated that they
felt that they would be "bothered" 1f most of the students in.a particular K
;';‘—,/ class were younger than they. '
‘In a summary question. the-respondeht§ were asked to indicated the
~N ‘extent to which théy felt that their education/training program had met
| “the objectives they had ‘in mind when they enrolled.” Approximately one-
third of the students felt that their objectives had been met completely
and about four-fifths of the students felt that some or all of the objec-
" "tives they originally had in mind had been met by the programs they had
taken or were taking. .
“~TABLE 9 ' \

: EDUCATIONAL OBJECTIVES
Percentage of men and women students, degrees to which their education/
training programs had met the objectives théy had in mind when they enrolled

: . v - Women Men
Education program met objectives completely 387 ~25% -
Education program “somewhat" met objectives 46 61
Education program did not meet objectives 8 : 8 .
"I am too new in the program to. respond" 13 6
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| STATE POLICY RELATED TO y
CONTINUING EDUCATION .  &» . =

To date,. tho State of California has not articulated a clear set:

of state-level polieios supportive of continuing postsecondary education
" for mid-career adults. Several b111s which would hﬁé: formed a basis for o

_state policy have been .introduced into the legislature, some originating

. " in its education committees and others in response to requests from'the |

institutions and the California Postsacondary Education Commission, but

" all those’ of any partioular significance have been defeated or vetoed af_. '

by tne Governor.

This situetion, however. has not prohibited ‘the development of a .

: greet number, of programs. whioh have required state or local fipancial

T e, e T R Ly e mmm *:s;‘m;: ‘M et ~=iv Ere ol EAL Ve St
NP LN , _ : ,

contributions to the Fqderal programs for adult students’ whith are

adninistared by the Californty Postsecondary Education Comnission. The .
3'meny innovative and’ nontraditional programs in Northeastern California B
‘as well as:in other regions of the state bear witness to the ability of -

public institutions to mount worthwhile adult continuing education pro-
" grams. It cannot be denied, however, that if 1t were nop-for the -

_avatlability of Federal funding, partigularly that of Title I, HEA, and.

“‘of-gther locally available funds. many of these could not have been
.initiated. ' *

A

‘The California State Universities and Colleges (CSUC) have fonmed

- a oonsortium of 1ts member institutigns to develop educational services

for, students who could not be served adequately by existing. on-campus
programs or campus-sponsored external degree programs. By utilizing the
faculty and other existing'resources of the system's nineteen campuse§

®e. .

R,
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~the consortium has been able to develop and sponsor several state-wide

external bachelor's and masteﬁ's degree programs. In addition, several

'+ individual campuses offer programs in collaboration with the consortium

such as a MA in Vocational Education from CSU Longbeach or a BA in
Criminal Justice :from CSu Sacramento.__;}-,- -

.{... .

The prifcipal furding source for'thé*Consort1um s the Continuing

)Education Reserve Fund, created by the excess of imcome over costs from

adult-oriented programs (generated to a large extent by increased fees ,
charged adult students). . S . RS
Financ1a1 aid can be made available to part-t1me students, -and the
State Universities and Colleges can offer reduced registration fees to
students who enroll for less than full-time course work.

The network of Community Colleges is the only segwent of the Cali-
fornia higher/&ducation system which provides speciai education _and training

- programs for’adults under their standard registration fee structure and
using state and local district funds. In every community college, the

programs for adults are extensive.

. Most of the private universities and colleges in the Stéte offer -
extensive continuing education programs which cdter to the needs of mid-

"career adults. They provide for most of the needs and conven1ences d

required by adult participants. --- evening and weekend classes, credit

‘for prior learning experiences, course offerings at neighborhood and

other offrcampus locations, and both credentialled degree programs and
special programs and seminars to fulfill specifi¢ needs.

The cumulative result {is that there is a considerable volume and :
a great variety of continuing education and retraining offerings available
to adults in the state There are over 380 postsecondary 1nstitut1ons
With 104 public conmunity colleges and 20 four-year institutions in the

&

- -C28- -
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" {n the staté university and college system spread through every sect16n

of the ‘state, many programs are accaséible to mid-career adults who are .
. educationaily and economically disadvantaged and in need of further :E
 education and training. S T :
e ’ . . ' ’ « s
George Mclntyre {s the Execut1ve Director of the Northeastern T
_ California Higher Educatfon Council, California Stats Un1versity-Ch1co. \\3f
Chico, California 95929. Patrick M. Callan is the Director of the s
California Postsecondany Education Comission, 1020 ‘12th Street, Sacramentos| .
R "’Cal'lfom'la 95814, - B
. . N
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| CASE STUDY: >~ . o EE N
ST. ALBANS, VERMONT i
.-'w,'_.\.. ,./«'..n: ' o | | . 1 7 | w : '
T e | - This community is an 1mportant center e
. - of trade and light industry, as well asia railroad center " .
 .serving the largely rural regions of northwestern Vermont.
£ _ Prior to 1974 1t could offer its mid-career adults onfy . | |

N | very limited opportunitiés for continuing ducation and = T
e ~tratning-=tocalcitizens—initiated-anffort=mrich ——————=—
-resu in attracting new postsecondary edu tional S "_'“ﬁﬁ
] offErings. expans:tﬁ of existing programs, and\the ﬁﬁrmation S

of a strong: community organization ‘which combines the educa-

1 _ v tional and training resources into a supportive network with

\ .
S the region's welfare and community pliagjngﬁorganj ations.
I‘ - B . .
.r}' * "'
\ |
L \
\
| . c N\
'% ‘ .
s \ R
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Cwet. 7o LT THE COMMUNITY OF ST. ALBANS - SRR

e

St. Albans,.like hundreds of other small and nedium-sized communities -
across the nation, his a strong_tradition that 1ocal problems can best be
solved by 1ocal people. ’

St. Albans found itself in a changing world. Its {mportance as a T
railroad center declined with the declining fortune of the railroads. w-;o--méfgi
. qumjng,became more complicated, both in technology and in business “éér

management. ~'St. Albans' importance as a rural trading center contdnued e
even as ‘the ﬁsiness methbds of “trade" changed and new service and 1ight
" manufactyring industr1°s devaloped. But change brought new requiremants
for bothimanagers and workers. . They needed more education and new =

‘ training_m_mn_sktuL_mnyrg,megzgesinedzmmzeduu;mgs__wt of. e
their 1ife fulfilliment.
Peop!e do not move out or move in to these rural communities the L
way they do in other parts of the country, so 1t 1s the local residents, 7
_ particularly these in mid-career years, that need opportunities for’ E
‘additional education and retraining if they are to kesp up with the -~ %
© times and hold their places.in the economic. as well as the social and &

. intellectual life of the, community

This local need was met by the local civic leaders 1n Frank11n and
Grand Isle Counties. They developed a community education program which
offers 11felong learning opportunities as’ well as degree-oriented programs.
Thus adults of all ages may enter and’ reenter schooling at any time in
“1ife to continue their education “and satisfy their immediate learning
needs through existing course offerings, or they may ccntinue to structure
an education plan which w11l lead towards an assocdate or a bachelor degree.

This is-why 1t seemed important to study St. Albans.

st.d47

.\?5-:



e R s,__m.:__,e;;‘?j?_%__,«,;.,_,__v_,r,‘.,;_,‘,;;:;___'—'-__:,,.;__\::;,,;.___e.,,, e o wﬁ
S ", | | ifg‘-
SOC10-ECONOMIC INDICESY/ e :
Pcpuntion. ° - | o
Franklin and Grand Isle Counties - 34,856 R
‘ st Albans 8,082 | 2
e ) e e S g
e Unemmoyed as percentages of labor force: e
” “ ¥ Franklin county-f February 1977 10.7%; July 1977 6.88 - - e
Grand Isle County® February 1977 14.8%; August 1977 10.74 . /
B TR State of Vermont¥/ (January 1978) _7.84% - B EaT
LR LS Average-(danuary 1e78) . 6.3 el
;. Principal occupations. as 2 percentage of total employed: [
~ Professional, technical ‘managenent 2118 T
Sales and Clerical - o 1188 o SR
i “Craftsmen and.gperators oLl s
g " {ndustry -and: transportation * - 33.0% o , ”\\g{~"
- _Laborers, non=farm' - . 3.6% . _
~ Farmers and farm Iaborers | 12.9% ' 4
“Service workers (1nc1udes private |
household uo‘,rkers) 11.6% / .
, ‘Education Tevels as a éercentage of males and females 25 years old ‘.
or older in two-¢ county area, and re]&tionship to total U.S. population -
at ench Jevel. (+ indicates greater than .S.; - indicates iess than ;
U.S.3 -0- approximately same as U.S. distributions): :
. - Males Females . . ¢ ¥
Less than 8 years elementary 14.5% (=) 12.1% (=) -
8 years elementary 22.7% (+) 19.4% (+) v
1-3 years: secondary - 18.6% (o) 18.2% (-) .
4 years secondary . 28.7% (+) 34.1% (o)
' 1-3 years college _7.5% (-) 10.5% (~)
N 4 or more years college ~ _8.0%°(-) 5.7% (-)
I Median school years completed 1.1 yrs (=) 12 yrs (-)

1/ A11 data, unless otherwise indicated, is from the U.S. Census 1970

_/ State, County and Selected City Employment and Unempioyment Januar -October 197
ureau of Labor Statistics

g/ Employment and Earings March 1978, U.S. Department of Labor, Bureau of Labor

e Statistics. Vol. zs. No..3 N h
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S

PROFILE OF ST. ALBANS MID-CAREER STUDENTS

L
’

During the winter semester of 1978, there were approximately six
hundred adult residents of Franklin and Grand Isle Counties enrolled in
the mid-career programs offered by the Adult Education Council in
st. Albans and 1ts surround1ng communities.. The information on. mid-career
students in this community is bésed on ninety-four completed questionnai-es

&*samp1e equal to about one in every 6.4 students, In many respects
(age, sex, and $chools attended) this sample has characteristics that
match the student group as ‘a whole.

A1l but a few of the students were taking courses from Vermont
Community College, University of Vermont Extension, and Bellows Free
Academy. - .

Eighty-five .percent of the respondents were women.and 15 percent
were men. More of the men than women were in the age group under “30.
Fifteen percent of the women were over 50, but there were no men “in thts'
age group (Table 1) '

-

TABLE 1

‘ AGE GROUPS
Percentage of women and men students
Age Groups Women Men
Under 30 T a0% - 503
" 30s 30 29
40s 15 21
5C or over 15 0

Columns total 100% with allowance for rounding numbers

Compared with the other groups of mid-career students surveyed, the
‘St Albans students were younger; the proportion of divorced persons, both

-St.4e
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: néi ~ men and women. was considerably higher; and the proportions of marr1ed
_ persons was a little lower in spite of the younger ages of the students
*The proportion of single persons, particularly among men, was higher.
: )
O n TABLE 2
) MARITAL STATUS
Percentages of men and women students by marital status

Momen  _Men_
Married (or remarried) 61% 43%
Divorced” . .24 .29
Single 15 ‘27
\\\\ Columns total 100% with allowance for rounding numbers .

8\ :
Nat1ve\American students were represented. ‘in the student population-
- (10%) much htgher than in the general population (less than .1%) All

h other students were Caucasian (90 percent vs. 99.7 percent in the general
popu1ation) ' C : :

v gy b e

4

»

" . Most of the students in the St. Albans area. were employed full-time; .
and 74 percent of the women and 93 percent qf the mén reported either
fuli~time or part-time employment (Tab1e 3).

e : _ TABLE 3 _ o
< PRESENT WORK STATUS -
Percentages of women and men students within indicated groups
Status | * Women ~ Men
Employed full-time 83% 87%
Employéd part-time ' 21 6
Unemployed -~ : 8 3
.Homemaker 47 1
. Volunteer worker 10 1
_ Welfare recipient 1 1 ,
- Retired person ’ 0 . 4 ;
Student : 40 11
' Presently looking for work oo 4 4
- =g On. 1ay-off from job 0 }

Others 8
' Because of multiple answers, columns total more than 100%

Kc p L i Sts- 180
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T e
lv_évf _ AThe average co ned famin income was a 1dtt1e yndér $12,000, with
27« percent of t\E'studen aving famjly incomes of 1ess than $5,00 per year.

. - )

e '_ The adult students apparently differ markedly from thie population of
“the community in occupationa1 pursuits, The percentage of students in
.. Professional,technical,and management positions (53 Pgrcent) was two-and-
- one=half times the ratio in the general population (21 percent) The
N percentage of students in ¢lerical and saies. ocoupations (18 percent) was
l ' ’ the same as in’ the gehﬁra1 population (18 percené? Craftsmen and
R non~farm workerseiede up 40 percent, of the geng popu1ation, but they
were represented by only 5 percent of the stud ts. Among' the- student

respondents there was only one farm worker. Twhenty-three percent of "
. the .students reported 'service occupat1ons. un~ghiﬁpmpares with 12 percent
- 1n ‘the genera1 population. ~ : .
< 0 % 7 r | :
A (' The highest evels. of educat1on‘3ﬁready attainad by students as we11
. "as their spouses s considerab]y highe? than in the general populetion
: . Bducation Veve1s of students and the1r spouses are shown -in Tabie 4 .and
tne'Sociq-Economic Indicas,.page-St.3. \\\
-~ o o -+ v + .TABLE 4 -, :
' EDUCATION LEVELS OF STUDENTS AND SPOUSES
. _ Percentage of students and théir spouses
-~ Lo by highest 1eve] of education attained .
. “ ™ , " Spouses®f
. N A _ _{Students ' Wemen Men
o : A R Women _Men . .Students  Stludents
., CElementary school or less o o0%. 0% ~3% 0%
*Some high §chool T ‘ 6§ 7 M .0
| High schaol diploma™ - Lol 25 21
e -Some ¢ollege ¢r training 34 - 36 5 29
’ Associate degpee . 8" 29 0 0
Bagheldr's degree .9 gg ] e 0
Some: graduate schoo] ey 0 6 . 0
- ,' . Master's degree ’/ .6 .0 6 -0 g"
B .gDoctora1 or professiona1 degree 0 7 . 0 0
4 Qther o B T T
| Does_ not apply (not married) - o 2 .50 .
Columns total 105% w1th allowance for rou;d1ng numbers g R
. Al . : ' H . ’
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*The highest Tevel degree program'present1y available to Adult
Education Council ;tudents {s the associate degree. Therefore, those
<%§§tudents who already have associate degrees or some higher level of
education are students enrolled in non-degree programs (teacher re-
'certiftcation or one of the occupationa1 cultural, or se1f-improvement
programs) - C " 2

¢ ~ The most 1nportant finding of the survey and the ong which is most
o pertinent to the theme of this project is that which re1ates to students'
career p]ans ‘o
fii'The,questibnﬂaire asked respondents to identify themselves with
one of five statements which were designed to classify them either as a
present career changer (i.e. now changing or prEparing to 9hange toa
~ new 1ine”of work with either a riew employer or with their present employer),.
~as a potential tareer changer (a person who would 1ike to change to a new
" 1ine of work at some future time), as.a career upgrader (a person who is -
‘working for an advancement in his on her. present career/line of work),
or as a on-change gone who prefers to stay on the preoent Job or career ,“

for the foreseeable future) : , .
- -'_-& . © TABLE 5
&_ o : osscnxmeWoF CAREER PLANS

Percentages of men, and women students who 1dent1f19d
‘themselves with one of five categories of career change goals

- .
L ..Change Category | ) Women Men . -
1. presently changing careers 24% 6%
o 2. Presently changing to new line  °
.t . o? worE, but with present employer 3 0
o 3. Hou]d 1ike future chang . 43 14
Working for advancement in : - ' .
present career with same or new ° Y .
employer . n . . 14
5. No change of job or career in

.?Erpseeab1e future _ . 20 - 36

Colun.is total 100% with allowance for rounding numbers

s . ST e,
. N 52
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l
Most of theimid-career students in St. Albans were Tooking towards
some caresr chande or career advancement (80 percent of the women and

‘64 percent of the men). One-third of the men and one-fourth-of the
women were involved in a career change.

S COMMUNITY ORGANIZATION
-  /FOR MID-CAREER CONTINUING EDUCATION

§
[ .
1 -

The Adult Education Counc11 of Franklin-Grand Isle is the consortium |
of eduogtional institutions and community agencies centered in St. Albans
which provides continuing education offeringéffor nid-career-adUIts{
-Member institutions in this organization are the Community College of
Vermont, the University of Vermont Extension Service, the Franklin and
Grand Isle county agriculture agents, the University of Vermont Continuing
Education Division (the statewide university off=-campus programs for'\\
~ adults), Bellows Free Academy (a private secondary school which contracts
. with the city of St Albans to provide free public high school and adult
education) ‘Missiquoi Valley Union Hig! Zchool Adult Educat?on Division,
‘Champlain College Evening Dtyision (a private two-year 1nst1tution), the .
Champlain Valley Work and Training (CETA) Adency, the Franklin and Grand

Isle Office of Economic Opportunity. and the Frank11n and Grand Isle’ RegionaT
Planning Commission.

-

The Adult Education Counsil was formed in 1974, when a numiber of
local citizens .organized themselves into a community task force. Its
activities ware under the Teadership of a small steering committee,
headed by the St. _Albans Postmast. . .10 later became one of the first
mid<career continuing education stucents and completed an associate
degree from the Community College of Vermont in St. Albans.

The first aim of the task force was to interest the Community. College
of Vermoqﬁfinto coming into-the northwest region of the state. CCV had
' been in existence only three years but had developed a comprehensive

" .St.8-
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. .secondary and below the baccalaureg}e Tevel. Its operation at th§; time

\

program of vocational, technical, and liberal arts education above the

was confined largely to the central, southeast, and northeast regi of .

‘the state. However, as the work of this local steering committee -

progressed. they found broader community suoport for theidea of form1ng e
a cooperat1ve organization in the area which would include CCV as well

as all of the existing resources for adult educational and training
programs. At the time these were largely the sparse offerings of the
adult evening programs of the igh school districts, the Bellows Frteew_x._.__‘__~

1

o

Tt

- Academy in St Albans,. and the county agriculture agent network of the

University of Vermpnt Agriculture Extension. This proposal was expanded
into a community-wide consprtium to ihclude all planning, civic and

. welfare agencfés. as well as. the educational institutions. .Because the

proposal specified that all. educational, service, and training programs '
would be Jointly planned by all members of thé cooperative and that there .
would be no dup]icat1on of programs between any of the members, the oL
idea had ;trong appeal.

It was under th1s set of agreements that the consortium was. _
organ1zed in 1975. 1t was funded from the state's allptment of funds
under Title I, HEA. Administration of the Consortium was under the
direction of the broadly-representative Board made up of nine members
from the educational and community agencies and nine representatives ,
of the'public in St. Algans and other near@y towns in Franklin and

" Grand Isle Counties.

¢

PRI

, The organizational pattern of the Board péoved to be a cumbersome ‘

.:?Ecision making body, and a planning committee was formed to handle th '
fay-to-day work of program and course development, scheduling, and .,-;25*41-15

other matters relajed to educational services. This planning committee }
consisted of eight educators, other than the regular institutional
representatives who were members of the Board, plus two commuhity

154 /t// f
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‘quite separate from. the»activity of the, Consortium Board,

£ e l
representatives. The latter were added to the plann1ng group 1n an

‘effort to build a closer 1iaison between the planning committee and the .

23

Board itself. In actual practice, however, the p]anning function became
the community
advisement and program nitoring role of the Board nished. The two
groups tendad to meet and work separately. with e planning commi ttee
meeting frequently and. assuming most of. the administrative decisions

while the Consortium Board met less frequently. It developed proolems

-of communicating the community's interests. . . e

In Decemoer, 1977 the’ Consortium waa reorganized. The'new k
organtzation established a. single board to administer all details of
the joint consortium offerings. It now consists of one member from each °
agency which provides. adult education serv1ces, one membgr from each
of the three community agencies -- the OEQ, the Reg'lonal Planning
Commission, and the lacal CETA organization, plus seven community

 members selected to represent the different townships in the region. R

- committee is designated yearly to select potential community members

ER&C

Aruitoxt provided by Eic:

Each of the reprasentatives from the education de11very agencies, and
the community agencies are appointed by their own,aggnoy author1ty
Their appointments are for. a one-year term of office, though-there is

no Timit on the number of terms any member may serve. A nominating——

who are elected or re-elected by a majority of the Board. The
Consortium Board.elects its own officers, determines the meeting
schedule for the Board, and appoints committees and sub-committees as are
deemed nacessary. The Consortium operates #n the basis of consensus.
It has no authority to make decisions for individual educational oy public
service agencies However, the group ~an point out overlaps in programs and
make suggest1ons, so-far this has proven. to be.an effect1ve work1ng
relationship. -

[

D .
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The COnsortium has set forth three primary goals or purposes.
7 They are: (1) to promote adult education:in Franklin and Grand Isle ) o
" Counties; (2) to reduce duplication of offerings and provide a furum for A
coordinat'lon of adult education offerings; and- (3) to assess communi ty=-
wide educational needs in an effort to identivy ngw services needed

and to provide for them. . ) I

*

e Information about educat1ona1 offerings is w1dé1y disseminated through
~ ‘the region” through the exist1ng resources of the member institutions and
through periodic distr1bution of a conso]idated list of offerings pub-
11shed perfodically and without charge by 2 1oca1 Shopp1ng Guide which: A
goes into some 12,000 homes in communities- throughout the two=-county '
: area. While fnquiries dbout course offerings ordinar11y are made of

the institution 11st1ng particular courses or offerings. many 1nqu1ries '
] are directed to the consortium offices or the office of the regional
' repre entative of the Community College of Vermont. The latter also
publishes its' 1ifelong 1earn1ng and degree course* offerings on a
‘three-county basis which includes Lamoille County, adjacent to : , !
Franklin County, but which to date is not included in the consortium \\\\\\ -
“organization. Because the course. offerings of all member institutions .
are almost completely non-dup11cat1ve and non-competjtive, referrals

can be made by any member 1nst1tut1on to the. appropriate provider of the

desired educationa1 service : _ . .

e —

="

There is no consolidated or centralized career counse111ng
_service operated by the Consortium. Those seeking this service are
','usua11y attracted to the community college because of its well=known

policy of offéring learner-designed programs. The process of designing
~ these programs fbr'prospectiue students constitutes an effective adult
career counselling program. ’ ot

¢ &

. _ /

. =St.1- Y
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In April, 1977, the American Association of Community and Juntor
Colleges entertained and subsequentIy approved a proposal from the
Community College of Vermont to establish a Community Education-Work
Council in northwestern Vermont.. This“brognam was an extension of the
comnunity work-study movement, originated b the National Manpower Institute in

- wasnington. D.C.,. headed by Willard Wirtz,sformer Secretary of Labor
for tne United States.. The AACJC with the support and collaboration .

.of NML had received a grant from the U.S. Depaétment of Labor to

e *4establisn—seven commnity college-based-education=work-study-councils
SR in difterent regions of the cointry. The CCV Northwestern Vermont
. proposal was accepted “so that it could serve as a model for develcpment
of communityabased work study programs in a rural area plagued with

' depressed .economis circumstances ". The principal purposes of the
Community Education-Work Council are to br1ng guidance counselors,
tra1n1ng officers, ‘and personnel directors together in.a series of

" meetings to share 1nformation. discuss education/employment strategies.

. to place 1earn1ng support _programs in Tocal businesses using, wherever. -
possihle. employeés as adjunct tra1n1ng personnel; and to ident1fy and
'activate “bridging points' b&tyeen education and work such as coun=-
selling. career p1ann1ng, in-service institutes for college credit.
Job upgrading. assessment of prior Iearring, planning for degrees or
certificates, and ife goal pianning., At the time this case study
was. conducted, theé .education-work-council was in its early stages of ?V*”
e OTGaN{ 2at 0N and!planning A director had. beer“appointed ‘ahd charged"‘ﬂ'“’”
L with responsibility for coordinating the relationships between the
council and the community as a whole, and establishing the 1inkages
.batween the educational providers and the Iocal public service. o
business, and industry employers - - B

The _Consort'lum has joined with CCV in developing opportunities for
closer ties between the Education-Work Council and the employers in the
community on the one hand and on the other between the Education-Work

_ A
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. Council and the providers of education and training for young as well
as mid-career aduits. Many community leaders are interested in both’
, the program of the Consortiam and that of the Education-work Council

and serve on ‘the boards or committees of both.. Both organizations
o collaborate on identifying work needs (and hence career opportunities)
in the community. The Consortium in turn will provide training sessions
and courses for high school instructors and counselprs.as the program
of the Education-work Councii deveiops more fuiiy. | . . .

DI

s o R e ——

Particularly ?or agcommunity of this size, aphd given .the disperse-
ment of people within a rural area, this type of /collaboration between
organizations seeking to build the first bridges between education and
work ard“developing better work and career oppoytunities for mid-career
persons seems to be most advantageous. As career mobility continues .to
be 2 phenomenon of the work life of Americans, and as the concept of
learning and training as a lifelong activity becomes more firmly estabiished.
those who direct these services and those who provide the education "and
training wi11 find themselves working toward common goa]s.

Hence, their coliaboration at the community level and in the early
-stages of program deveiopment can increase the value of each to the
welfare of the community. '

RV . L INSTITUTIONAL PROGRAMS AND POLICIES
: ' ' FOR ADULT conrmumc EDUCATION - - T \

The unique feature of the continuing education and training <f/¢

_, programs offered in St. Albans and in the nprthwest region of Vermont
is that aii of the institutions work together in deveioping a common
program of offerings for mid-career persons seeking additional education
or training. The Community College of Vermont. for example, does not

. offer many of the vocational programs which it makes available in
other regions. The adult evening divisions of the Bellows Free Academy
in St. Albans and, the other secondary high school districts in the
region concentraﬁé 1arge1y on vocational offerings related to the

s 138
EKC ‘St.13' .
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trades and skills for which there are job opportunities in the region
-- real estate. office occupations, farm tractor repair and maintenance,
basie carpentry, cabinet making; etc. The Sommunity college programs

in the area of business administration do not include offerings in
typing, bookkeeping, and farm accounting, but rather emphasize principals
of economics, public accountancy, and business management theory and
‘praetiCe The extension service of the University of Vermont, in turn,
focuses on home skills and practical hobbies such as home ecorfomics,

cooking, sewing, pottery, macrame, and" needlepgint The University's
Continuing, Education Program_offers-bus1nes§ Taw, commun1ty'serv1ces...
and selftfu1f111ment programs in the humanities and 1iberal arts, as .,
well as teacher training and recertification.

The unique operation of the Community CO11ege'of Vermont has
been described in a number of detailed studies and evaluative reports .
It will be well, however. to review its basic policies to 111ustrate the
seryices it offers to the education and training of adult mid-career
persons in the St. Albans area as well as throughout most of Vermont.
It is dee1cated to the development‘of’commmnity education opportunities
for people whose family en&fﬁgb'rE§poﬂs1b111t1es might otherwise

B - limit their abjlfty to engage ﬁn further education and persons who

have been discouraged in the past by high costs, limiting admissions

- policies, or distance from campuses. The college operates through local

facilities in scores of, comunities throughout the state and tailors

its offerfngs in each community to the needs of people in the area as -

relayed to the college through a network of local advisory committees.

" The college owns no fac{lities, using instead existing community
j2t11fties for all of its learning sites. It employs only counselling,

assessment, and program development staff on a full-time basis. All

instructors are drawn 1rom the ranks of community practitioners in

response to tﬁe learning needs of the college's students. Thus,

-St.14-
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. instruction is a part-time function which is contracted for. each .~
| learning experience. The college has developed an accredited program
structure which alidls students to progress toward their learning goals
" at a rate and- in the manner which is most appropriate to their needs
and 1ife situation. Using a learning contract approach, students may
develop a certificate or degrée program based on assessment of prior
. learning and constructed around thST?\::iBzersona1 1ife and/or career
goals. Using_1tsfcodnse111ng/1earn1ng upport professional staff, CCV
is organized to assist learners in understanding where they are, where
" they would like to be, and how they can get there using the reso?rces '
"of the coomunity. In addition, it has 1nc1uded'cpmmunity prac;itioners
in the assesment, planning, and degree-awarding proces§ through local
review committees in which learners' programs are discussed with, cri-
tiqued by, and finally passed on by the college's local review committees.
While the cofﬁege_cdntro]s the procesé, the community has responsibility
for the content of the programs. Its offerings are primarily in two
categories. ,"Life1ong Learning Programs” offer a wide variety of
_1nd1vidua1 course .offerings from which pers&ns maj'choose things which
fit their personal interest and goals without necessarily involving
them in degree-oriented programs. .Degree programs leading to:the
associate degree are formulated in the development of learning contracts
, whereby previous education and 1ife experiences are combined with other
specific courses which lead to the awarding of an associate degree.

\ :
Johnson State College in nearby Lamoille County recently made plans
to join the Consortium and will thereby broaden the offerings of the’

Consortium to a wider range of baccalaureate degree programs as well as
the possibility of master's degree programs in professional fields. As

these higher level program offerings are developed, they will serve an
increasing clientele of people who have completed associate degrees and
wish to continue their education at the baccalaureate or master's level.

-St.15-
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STUDENT EXPERIENCES
NITH CONTINUING EDUCATION

Students were questianed in deta1l about their instructional programs
o and their experiences as adult students reentering education. Their
| . 'responsesuTﬁdicate the goals they ‘are pursuing and their needs as students. B
They also offer sone indications of how well these needs are being met. s

—ne 'Most of the mid-career students 1n st. A1bans are taking non-degree - - -
courses that are related either to their present or proposed occupations
a (recertification courses, skills-training courses) or general educition

. "‘) courses in which they are exploring new career options and broadening

//),—»—J' their genera] know]edge About 30% of the students are taking courses
' . that are directed towards the assaciate degree. At .the time of the. survey,

bachelor degree courses were not available, but many oﬁ the community
college adult_students hope to continue to higher level cnllégiatg_uork..

¢

_We have seen (Table 5,page St7) that the St. Albans mid-career L
nts are highly motivated to career-advancement goals. Striking . . .
evidence of the impact that the Adult Education Service has made in this
area {s the fact that most students 1ndicated that their "important

reasons" for returning to postsecondary education are the availability of

programs near to their homes, the opportunity for part-time study, and

other reasons related to the accomodations made possible by the existence

of AES. However, the single reason these students identified as "most

important” in their decision to reenter education was the opportunity

-they perceived for personal enrichment and development and to acquire.

a broader general education (Table 6). '
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... TMLEG | |
“ ... REASONS FOR DECISION TO REENTER SCHOOLING

o | Perventage of students indicating various reasons that were "Very Important"
2. or-"Somewhat Important" ih their decision to "go back to school" _—
Opportunity for personal enrichment/development/general knowledge. . . . ..97%
Could get courses near to home/work Place......oceveeeccnrsnesncs eeeesd93
Could get courses that fitted personal time. schedule............. e 90
Opportunity for pirt-time study........ e eeseestes evesesees e ccesane 89
Courses (or major) I wanted were- offered............. esesenes sieees 79
Low tUTLion (ROSt)eeeereeeeeroevanrassnsnsnsnse eeres peeeerestesessenns 78
. Opportunity to get credit for 117e/work experiences............ erereeas 65
., .To satisfy personal desire to have a college degree........c...ccevee ..64
" Could pace my own 1earning....ccoovueenracennecsnanes Cesessceseasens .62
Good reputation of school or a particular program.......... ereenee vess89
Availability of financial support............ee. Ceeeseseanes PPN -
The way to.meet job requirements.........cceecevcencececcnee. Ceeesssnns 40
' Easy way to get a degree/certificate........cocevueennenns Ceeeseveens .31
My family wanted me to go...... “eeeessesessesestsessasnssnse e sesenss .25
My employer wanted Me £0 0. ...eeveveererassnsnsossssnnnnasanes reeanes 13
Friends were taking this Program........ececececessssccssssecosascocans 9

_ _ ' Because of multiple responses, percentages total more ;hgn 100%

There is also strbng evidence that the St. Albans students who
: anticipate.caregb changes have done more calculéted planning than is
true of student in other areas. The high response to the important
steps in career planning and preparation for an educational progrdm
to accomplish ‘this charge is indicated in Table 7.

3
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N K'\,I'ABLE 7 '
.~\\\\\\' EXPERIENCES IN PLANNING FOR CAREER CHANGE

_ . - Percentage of students who indicated
\\\. they had undertaken various planning steps

;‘J. NOPlanﬂiﬂg-....................\.....:... ....... sss 0000t sesetessens e o 8"

Thinking about planning a career change for some time......oovveinnnn 67
Looked over 1ists of jobs that might interest me......... ......c00000..83
Learned about possible new careers through previous ’ o

m?‘k expel"lﬁﬂce............_.._.'...........o....-....-.g'_gg.....----.-..s._38° -

Sought information from state employment office.....c..... ,....e...,.2,23

iSought information from people now in chosen CaAreer(S).c.ieireniaiies i

Actively sought to expand my knowledge of different

career options...........................................2...J..,......39 _
Looked into agencies that offer job skills training....;........,......15_
~ Sought advice of college in area. cererrieiisitiisiicniiiicteieiineneee 80

Used local agency offering careegpprenning services................... 156

. -Planned addftional éducation to prepare for career change.. A 1.

Developed systematic education plan to accomplish career change........33
Prasently taking courses which are part of education plan

for camr change....l....l‘l...l..l.l'...l...........l.l....l.........l...ss.

Filed job applicat1ons wh1ch should lead to new career...........o0.00.7
Because of mu1t1p1e responses, percentages total more than 100%

The emphasis of Vermont Community College on the learning contract
and personal planning of course work in the direction of defined goals
-undoubted!y eccounts fbr the high level of planning 1nd1cated by these
students.

Approximately half of the mid-career students (49 parcent of the
women and 57 percent of the men) stated that they had felt the need for
some counseliing about the job or line of work they wanted to qet into.
More women students indicated they had received counselling help than' .
the number who felt they needed it (56 percent) This 1s probably due tp

-5t.18-
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the fact that VCC cound%lling becomes part of the planning of a degree-
oriented learning contract. Fewer méen students, however. stated they
had rece1ved counse111ng help. (44 percent) and this is probany accounted.
\ for,by the fact that a larger proportion of the men are taking non-degree’ '
_occupational training courses which do not. require the same long-term '
planning. Men tended to 1dent1fy their empleover or people in thelr
.- occupational field as the source of their counse111ng help. rather than
_ VCC. Of the students who received counselling, 77 percent of the women -
- ..and 67 percent of the men felt that they had received "good adv1ce", ' o
Asked 1f they would have been willing to pay for counsel]ing services, -
37 percent of the women students and 46 percent of the men responded -
'affirmatively v L
. The effectiveness of the Shopping Guide (circulation: 12,000 inthe
two counties) as a medium of 1nformat1on about the opportun1t1es offered °
. - by Adult Education Service is indicat#d in the statements that most
“ people found out about these opportunities through the print and broadcast
media (Table 8). It has been noted in other areas that when the  community
organization has access (donated or paid) to a Shopping Gu1de pub11cat10n,i
the students attracted by that medium 15 much h1gher v
TABLE 8 ‘
: INFORMATION SOURCES | |

Percentages of men and women students who found out about
‘cont1nuing education opportun1t1es through various channels

. " Women . . _Men_
from a friend : . 27% 23%
. from a .member of family | "9 . 0
" from a school previously attended . 10 15
by contact1ng the co]lege directly 19 31,
from ads or stories im newspapers, ' ' -
radio, television 62 77
" from a local community organization 8 21
“6ther sources . . T 13 7

Because of multiple responses, percentages total more than 100%®
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. R"‘f In St. .Albans, a relative1§ hioherjproportion of the mid-career

é-i - students stated that they had app11ed for and received f1nancia1 aid.

- Forty-two percent of the, women app11ed foruaed:>and 36 percent rece1ved
such aid. Forty-two percent of the men students stated they had rece1ved
financ1a1 a1d ‘throegh on]y 21 percent indicated ‘they had app11edﬁfor 1t

' This apparent d1screpancy is accounted for by the fact that a number of the
.+ . men used the G.I. benetits available to them, and others received_j@nanc1a1

help from the r employers apd other non-institutional sources.

»

-

The Adult Educatiun Service in St. Albans was only in its third year
of'development at-the time of this slirvey. Thhs,probably accounts for
the fact. that the Service 1s apparently still not. able»to offer all of
the courses that the mid-career students want. .A re]atively h1gh percentage
of them (41 pepcent of the women and 39’5&rcent of the men)‘stated that
only "a few" of the courses they rea]Ty wanted were available to them
(Table ¢). Considerably more of the men than the Aomen .found that a]l
of the courses they wanted were available. This ts probably due to. the ’,
fact that a higher\proport1on of the megyare taking. occupationa]]y—
.oriented courses, and if these courses were not. ava11abfe,cthej‘§1m

wdh]d not be students. . . .
: Y . oo
" CTABLES . & &
AVAILABILITY OF DESIRED COURSES OF INSTRUCTION . '
- ;f Percent of respondents who found that . A
. courses -they wanted were:availabIev B o
N Women  _Mem
“ . All courses wantad were available T 19% 39%
~Most courses wanted were available 39 | 23
A few courses wanted weré available 41 - 39
None of courses wanted were avaflable 1 = -~ 0

oW
Eight percent of the women students, but none of the men, indicated -
they felt “they would be Mbathered" 1f most of the students in a particular

y;ﬁ:Iass were younger than they. . o v
T -5t.20-
{
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o © Ina summary, question, ‘the respondents,were asked to indicate the
~ extent to which“théy fe}t that their ehuchtﬁon or training program had
s o - met thé-dbjectivgs they. had in mind when they enrolled.’ Wwhile a substantial .
. _‘humber indicated they were too new in the program to respond to this |
inquiry (Table'10), three-fourths of the men and 63 percent of the women
1nq{§ated that all or most of their objectives were being met. NG

| TABLE 10
EDUCATIONAL OBJECTIVES

AN Co Percentage of men and women students, by degrees
. to which their education/training programs had met -
the objectives they had in mind when they enrolled

o

. Women Men
Education program met objectives completely , 29% 21%
Education program "somewhat" met objectives 34 57
Education program did not meet objectives : 8 9
“1 am too new in the program to respond" - . 29 14

[

‘STATE POLICY REALTED TO
CONTINUING EDUCATION

-

a

There are a number of evidences that Vermont, despite -its sparse
v populgtioniand its 1ower'than-average state-local tax capacity has
: made substantial commitments to the cencept of providing continuing
education andfﬁraining opportunities for its mid-career citizens.
_. - Primary amon§ these commitments was the establishment of the Community
- | College of Vermont in 1970-71 and its later commitment in 1976 to
- e preserve and continue this operation in spite of considerdable opposition
~ in .he legislature and amogé other public education institutions.
CCV, now a member of the Vermont State Colleges System, is open to any

N
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resident of -the state, regargless of age, financial. situqtion. geographic -
. quatioﬁ, or previous educational experience. Since its congeption
' more than 90 percent of its clientele have been mid-career persons.
The college caters primarily to low-income adults, serving 80 percent
of the adults in the stafe'who are receiving higher education in some .
form. The average age of the college's students'is.in the 30-35

~ year age bracket. \3,

N

A

. . | /
This commitment was been exemplified in the willingness of the

Board of‘$ﬂq\tees of the Vermont state colleges when it approved the

expansion of CEV tnto- the northwest region and its other program develop-

ments throughout the state. It was partidulﬁrly exemplified under cir-

cumstances-of a "crisis” s1tuat1on 1n 1976 when.opponents of the communi ty

college sought through 1eg1slat1ve enactment to e1thev drastically. cut

the budget of the ¢ommuntity <ollege, eliminate 1t comp etely, or move

it from the control of the state colleges board to that of the Un1versity |

of Vermont, a move which would have largely eclipsed the uniqge community .

college program. After much political debate gver the scramble of N

various -institutions for funding during a period of severe economic

downturn,and,encdurqged by -the political clout of ‘the unionized postsecondary

inst.uctors, the key educators of the ;tate"and members of the st&te exec-

utive office won '‘aver the support of the législature and received its

full funding under its existing organizational structure. This

cmnmfhment affirmed the decision of the State to continue to provide

a pdstsacondary opportunity to adults who need the add1tiona1 education

opportunity to enter or advance their Careers, most of whom are working

full- or part-time and need the opportunities which CCV and other

institutions are prov1d1ng The fact. that through the community

coLJege a major effort has been made to eliminate duplicative educational

services has had strong appeal to leg1slators concerned with

the dispersement of diminished tax revenues. '

o

L]
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S The President of the St. Albans Adult Education Council is
* " Mp. Stanley Beauregard, Post Office Box 1, St. Albans, Vermont 05478.
The Acting President of Vermont Community College, which furnishes

o .'admf%is'trat'lve staff to the Council, is Ms Nancy Wylie, 18 Langdon Street,
"+ Box 8], Monwelier, Vemont 05602. The Regional Director for the Council
in St. Albans 1s Ms, Margaret Williams, 48 Lower Newton Street, St. Albans,

. ., Vermont 05478 & - A
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- PROVIDENCE, RMODE ISLAND

. v - . ' q‘
* .

f L - SN This major metropo!itan area s now
1n a stage of modest recovery after ‘a period of dec]ining

- «%‘&, /economy and loss of local industry and civilien Navy employ- -

mgnt. In spite of notable gains, per-cdp'ltafincome is
- f-"'"" st'm low and unemployment High. ‘The. labor force remains
Targe]y unskined. under-educated, and relatively immobile.
A better-educated and sku'ls-tra'lned work force is a pr'imary
S P . heed of .tne new industries which' will revive the lagging
%, economy.” Rhode Island fhas mobilized ‘its counselling,
' educat‘lon. and train'lng forces to address this: problem.
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o S.THE COMMUNITYOF-PROVIDENGE - - - — \'

B N N Y
-

. Or are housewives who now wish to reenter the labor market.

~ The metropolitan community of Providence {s very-largely the |
comnunty of Rhode Island.’ In this tiny state. (only 48 miles from north -
to south and 37 miles from east to west); more than three-fourths of a1}
Rhode Islanders are located in the Providence metropolitan area. After
losing.mdcb of its textile 1ndustny.and the U.S. Navy closing down 1ts

fnstallatinng on.Narragansett Bay in 1974, nearly every family in Providence jfi

felt the economic pinch either directly or indirectly. Federal, state,

and local efforts were mounted to bring temporary economic relief aqd then

to attract new industries.
. e | :

It is vitally important that the community be able to assure new
Prospective. employers that they will be able to recrutt a work-force that
is efther tratned n needed'skflis'or that is williﬁg and able to undergo
the neceséany retratning. Employees on the scale from laborers to techni-
cians, to office ﬁorkers, to supervisory management are ue&ded,-anq this’
personnel 1is available, even though much of it might need retraining.

Economic disruptions have caused a great number of Rhode Island:
People to seek the means of making career changes or finding new jobs.
This is particularly true of women who Jrave been displaced from their Jobs ~

‘Fortunately the community has a'large number of educational and
tratning institutions in the area. Availability of these resources is

disadvantaged), and providing occupational counselling for pedple who have
had.1itfle or ne experience with these processes.

o/
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" Providence exchange without toll charges.. .

5 T \
.

Fortunately also, conmmicat'nons facilities in Rhode Is]and are
centralized, extensive, and accessible A single newspaper publisher
réaches' out to the entire state, and five other dailies and 18 weekly
newspapers are published. Four television stations and 21 rad1o'stat19ns
are programmed primarily for the Rhode Island aud1ence Perhaps most
remarkable is the fact that 96 percent of all Rhode ‘1sland: households
have-telephones and 85 percent of the population is able to call a .

In 1975, cooperation between Federal, state./;nd local agenc1es
created the Career Counseling Service, an extensive telephone service
that offers free occupat1ona1 counselling, information on educational and .
training resources. and assiyfance in gaining access to the appropriate
educationa]/training servi ‘,:‘The following year a cooperative effort be- .
tween the State Department o _Education and two state-supported institutions
of higher educatiqn resulted in the formation of the CIearinghouse on
Informat1on on Continuing Education (Project CHOICE) which reaches an
urban clientéle and has. deve]oped effective 1iaison between persons
seek%ng jnformation and counselling, the organizations which offer these
services, and the providers of qucatign and training services.

‘“This case was chosen for study because it contains the experiences
of a large metropolitan area as it seeks to solve its pressing economic
problems, as well as continuing education and training problems.

2
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soc10-EconomIc InpIcesY

- Population: S | \
Providence and Kent Counties 723,852
" Providence (city) . 179,116
Unemp1oyed as percentages of Jabor force: : o :
providence $MsAZ : high, July 1977 ' 8.5% S
(Rhode Island only)  yq, gctober 1977 . '5.1% | ;
State of Rhode tsland¥ (January 1978) - 8.3%
.S, Average-/ (January 1978) v 6.3%
g g Principal Occupat'lons. as percentage of tota\ 1oyed.
‘. //\ Professional, tochnical, management. = 12.7%
"Sales and clerical .268.5% } | -
" Craftsmen and operators in 1ndustry : e
and .transportation .. - 40.1% : .
borers, non-farm L _3.8%
Farmers and farm laborers | __.3%
Service workers (includes private -
household workers) x 11.6% g

Educetion levels as a percentade of males and females 25. years oid
Y . or older in the two-county area, and re1ationsh1p to total U.S. population
- at each level. (+ indicates greater than U.S.5 = 1nd1cates 1ess than . |
U.S. ; =-o- approximate1y same as U.S. d'lstr'lbut'lons)

. - Males.  Females

Less than 8 years e1ementery 18.4% (+) 18.0% (+)°
8 years elementary - | 113.4% (+) 13.7% (+)
1-3 years secondary .- 24.5% (+) 24.3% (+)
4 years secondary _ 25.0% (-) 30.9% (-)
1-3 years college | _7.9% (-) _1.3% (-)

. 4 or more years college | 10.8% (-) 5.8% (-)
Median school years completed 11.5 yrs (=) 11.6 yrs (=)

_j A1l dasa, unless otherwise indicated, is from the U.S. Census 1970
2/ State .....m:x and Selected City Employment and Unemployment January-
Uctoser !§ partment of Labor, Bureau of Labor Statistics,

3/ Etmgl ﬂgnt and Ea%ings March 1978, U,S. Depar nt of Labor, Bureau of
Labor Statis s YO /
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PROFILE OF PROVIDENCE MID-CAREER STUDENTS

The student group which provided the base for the survey ﬂn the
Providence area was drawn from those mid-career persons who had sought
advice on career and education opportunities from Career Counselling Service
.(CCS) or Project CHOICE and who had indicated their intention to reenter
~- /education or training. The descriptive data which fo]]ows is based upon
' ’ sixty-eight questionnaire responses from this group. While this group

cannot be considered representative of the mid-career student popu1at10n

of the_Providence area, it is nevertheless generally representative of .

the young adult group which presents the greatest'prob1em --- as well as .
the most challenging opportunity --- to°the education and training
institu£1onswin’spis economically depressed area. 5

Thirty percent of the student respondents were taking courses at (
Rhode Island Junior College. Another twenty-nine percent were taking
courses off:fed by Rhode Island Co]iege, a four-year public insiitution.

The remaihi g student respondents were taking or had recently taken

courses offered by ‘the University of Rhode Island, Johnson and Wales College, -
Providen$e Coliege, Bryant Coliege, Roger Wiliiams Coliege, Salve Regina
6911ége,!and the Rhode Island School of Design.

P

/

Eighty-five percent of the respondents were women and 15 percente
were men. This ratic”is similar to the enrolliments in Career Counselling
Service and Project CHOICE, each of which serves more than twice as many
women as men.

The persons who sought the help of these two educational planning
and codnselling seryices were generally younger mid-career adults and
this was also reflected in the sample of respondents. Men students who
had ré@ﬁfﬁ?ﬁ& education or retraining were primarily under 30 years of
age. The larger proportion of women Students, most of whom were parents
of small chi]gren, were a little older.
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. TABLE 1
F ~ AGE GROUPS

i Percentage of women. and men students
Age Groups Women - ‘_Men
under 30 . 36% - 70%
o 30s | 43 | 20
» 408 14 10

50 or aver ] 7 : )

Forty-seven percent cf the women and fifty percent of the . .
men were married. = Thirty-two percent of the women indicated they were
divorced or widowed. Twenty-one percent of the women and fifty percent
of the men listed themselves as single. Eighty-five percent of the women
respondents had children 17 years of age or under currently living at .
home with them. . h

Blacks were represented in the student group (12 percent) which is

considerably higher than {n the two-county populaticn as a whole {3 peircant).
Eighty-two percent of the students were Caucasian, as compared to 97 per-— .
cent in the whole population. Other ethnic groups, predominantly Native
Americans. and Filipinos, accounted for the remaining six percent of the
student group. - , “
N // B

The students were predominantly in lower 1nc9mé levels, and a sizeable
proportion had incomes below the poverty.level.” The average.c¢ombined
'fam11y income of the students was approximatély $8,500, with 30 percent
of the stgdents having family incomes of less than $5,000 per year.
Over half of all students had combined family incones of less than $9,000
annually; 17 percent were in the lower middle range of $9,000 to $15,000;
14 percent were’in the upper middle range of $15,000 to $20,000; and
(somewhat surprisingly) 20 percent had annual incomes in excess of $20,000.

-P6-
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This bi-modal distribution of incomes will be reflected in later data
related to occup£t1pns and attained education levels.

The proportion of students in the Providence group who are émployed
full-time while attending school or college (one-third of the women and
70 percent of the men) is markedly lower than the student population
employed full-time in all other communities studied (half of the women .
and 86 percent of the men, as shown in Table 7, Chapter III1). The -
proportion of students unemployed is much larger, as is the proportion
of persons (in this case, all women students) who are welfare recipients.
Data on the Providence group are shown in Table 2. , %/5/

TABLE 2
PRESENT WORK STATUS
By percentages of women and men students
within indicated groups

Women ~ _Men

Employed full-time 33% 70%

i Employed part-time 16 20
Unemployed 12 20

Homemaker 48 0

Volunteer worker 12 0

Welfare recipient 17 0

Retired person 0 '_ 0

— Student - + 40 30

) . Presently looking for work 7 0
On lay-off from job 0 0

Others 2 0

Because of multiple answers, columns total more than 100%
. The 1isted occupations of the student group in Providence differs

in several areas from occupational characteristics of the general population.
There were nearly three times as many students classified as service workers

-p7-
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(30 percent) than in the general population {12 peréent). Those in the
professional, ﬁechnigal, and management occupations were 28 percent among
students and 20 percent, in the general population. The number of student
respondents engaged in clerical and sales occupations (33 percent) was
slightly higher than in the general popu]at{on (26 percent). There
L were markedly few craftsmen- and non-farm laborers among the student popu-
) lation (5 percent vs. 44 percent).
ey The highest levels of education already attained By students as well -
‘as by their spouses was generally higher than in the two-county area
popu]ation'as a whole. The educational levels of students and of the
“students' spouses are shown in Table 3. The principal difference between
the education levels of the students and those of their spouses is in
the number of students whe have some college training. It.{is interesting !
to note that the highest education levels attained by both men and women stu-
dents were considerably higher than those of their spouses. Fewer than
one-third of all student respondents have a high school diploma or less,
yet about 40 percent of thelr spouses have high school diplomas or less.

TABLE 3 -
EDUCATION LEVELS OF STUDENTS AND SPOYSES .
Percentage of students and their spouses by highest level of education attained

. Spouses of
’ : Students : Women Men
) : Women Men Students Students
Elementéry school or less 0% 0% . 6% 0%
Some high school  ,w~ 2 0 - 4- 22
High school diploma 25 30 30 22
Some college training 52 50 R ) IR
Associate degree ' 0 0 ' ' 2 0
Bachelor's degree 4 10 4 0
Some graduate school 5 .10 4 0
) Master's dedree 5 0 4 0
Doctoral or professional degree . 2 0 6 0
Other ' 4 0o 4 0
Does not apply (not married) : 26 44
Columns total 100% with allowance for rounding figures
-p8&-
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The most important finding of the survey and the one which is most
pertinent to the theme of this project is that which relates to students'
~ careeér plans. /

The questionnaire asked respondents to identify theméelves with one
of five statements which were designed to classify them either as a
Jresent career changer (now changing or preparing to change to a new line
of work with either a new employer or with their present employer), as
a potential career changer (a person who would 1ike to change taa new
line of work at some future time), as a career upgrader (a person who s |
working for, an advancement in his or her present career/line of work).

' or as a non-changer (one who prefers to stay on the present job or career
for the foreseeable future).

s A ) -

Bécause this group of students h;d taken the step of seeking career
guidance through CCS or CHOICE it is not surprising that more than four
out of five identified themselves with one of the career change or advance-
ment categories. Forty-six percent of the women and 70 percent of the
men are presently working towards a goal of advancing their career

. aspirations. A larger percentage of the women stuhénts saw themselves as

potential changers (47 percent) than qid the men students (10 percent).

. Apparently more of the men had already decided their career change plans.
while the women wanted change at some future time but were still “shopping”
for.a new career while improving their educational backgrounds.

" TABLE 4

" DESCRIPTION OF CAREER PLANS
Percentages of men and .women students who identifed themselves’
with one of five categories of career change goals

- !i

Change Category o ‘Women Men

1. Prgsgntlx changing careers 28% 30%
2. Presently changing to new line of work

but with present employer 4 ‘ 20
3. Would tike future change of career )

(Potential changer) 47 .10
4. Working for advancement in present career o

with same or new employer 14 20
5. No change of job or career in foreseeable.

future _a 7 20
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o | " COMMUNITY ORGANIZATION FOR |
T hm-_cnnes_n CONTINUING EDUCATION \

e Nhen ‘the Rhode Isiand Board of Regents for Education was created in e |

' C1973, it adopted continuing education for adults as a co-equal concern .
and area of developmentai activity aiong with the traditional concerns C
of governing boards for'primary and secondary education and higher ‘
education. Additional postsecondary education and skills trajning.
particuiariy as these services can facilitate occupational change for )
mid-career adults,has been a continuing effort in Rhode Island centered
in the Providence metropolitan community. N .. - '

B e R . . \“ : .

~ The Regents' early planning emphasized three objectives.. First,

" to find ways to effectively coordinate the continuing education and
re-training offerings of the numerous. §choois. colleges, and universities
in the area. Second, to establish a service center which would dis- -
seminate educational information and materials and otherwise‘assist
adults who were interested in going back to school or college for
additional egucation or training. Third, to estabaisn an externai
degree-granting university in the state. Reactions to these suggestions
~ both from state offices and from the educational .institutions were mixed
and, in ans\gvent, state funds were not made available to initiate them.
The institutipé: were not supportive of the external university proposa1
because they saw it as a state-administered ‘program, as c%ntrasted to

" an institutionally-conceived program. Others regarded it as dup]icative
of their own extension or other outreach 1nstructionai programs .

_— In early 1972, the Providence area was selected by the National
' . Institute of Education as the pilot site for the demonstration of its
nationa].model of "home/community-based career education" for adults.
The_proposed organization, which was administered by Educational Develop-
‘ment Center (EDC) and funded by NIE, would disseminate career-related

-P10-.
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_information, counse111ng and guidance serv1ces, and referra1 to educa{1ona1 .
and trai: ing resources for home-based adults --- those 16 years and older
who weve neither working nor attending schoo1 on a full-time basis. In

. late 1973, NIE awarded a subcontract to the ‘Rhode Is1and State Department -
of Education to create a 24-member community task force composed of citizens
represent1ng business 1abor, education, government agencies, and consumer
groups, whose chargn was/pé‘s;ydy the feas1b111ty of maintaining the sarvice
on a permanent basis in Rhode Island. ‘,’ -

Their repurt was received by the Project and forwarded to NIE for
~ funding. A1tho£gh fundirg for complete rep11cat1on of the model in
Providence was not provided, CETA funds were subsequently maue available fcr
a transitional operation of the Career Caun3e11ng Service (CCS). The
. Regents authorized an initial operation period of six months, with the
NIE Project staff providing planning assistance, staff training, and ‘
program implementation. In mid-1975, the Career Counseling Service started
full operation at a-state occupat1ona1 training facility at Quonset Point.
The service was sponsored and funded by four state agencies whase 1nte ests
related tc career counselling, manpower needs, retraining . and em910¥ment
security. They were the Division of Job Development and Train.ng of the
Department of Economic Development (which administers the CETA program)
= the Department of Education, the Department of Employment Security, ang
| the Cepartment of Social and Rehabilitative Service%. Currently the /
service is funded by a CETA grant a 4 vocational education moneys pyovidad
through the Governor's Spec1a1 Grant Office. The es tatives rom
the four departments now serve in. an adv1.ory cap¥city tc the Serxkfe

Activities of CCS are designed to réspond to client neerds and are
achieved by four related services: Outreach, using mass media and other
approaches to attract clients; Counselling to provide career information

and guidance, and referral by telephone using paraprocessional counselly*s,
~-the Resource Center tc collect and disseminate career-related matarials

e N >
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for staff, clients, and the community; and the Information Unit, to

develop special directories and materials which support the counselling - -
_ project and which can be sent to clients.

(4

. The outreach componehf develops materials and techniques to attract
adults to the Service, and provides the guneral public and the professional
cozzyg)ty.with information about the nature and purpose of the service as

' ole. Members of the CCS staff speak to meetings of various organiza-
tions within the community and they conduct workshops with educators and
community service groups. CCS sends flyers and assorted 1nfo:@ational
materials to places where unemployed, under-employed, and economically »
disadvantaged peopte are likely to be found. They prepare and place radio
4nd television public service announcements, and advertisements in local

'newspapers and magazines. Press releases usually lead to news and feature&

. coverage by bnth the print and broadcast media. oy

_ | .
Counselling is the central program component of the Career Counseling

_ Service. Staffed by paraprofassional counsellors, who are hired under .
.. .CETA as public service employses, the Counselling componént’brovides.a .
' _range of career-related services tu adults using the .telephone as the
principal mode of service delivery: '

[t helps clients aséeés'their interests and capabilities;
It helps clients develop, implement, and where necessary, revise
their career plans and decisions;
[t informs clients of educational! and training requ1rements for

' career entry and refars them to the providers of the necessary
education or ¢raining; .
It provides clients with information and refers them to supportive -
services available in the community such as-child care, financial
‘aid, testing, and job placement;
It provides clients with encouragement and emotional support
throughout the process of counselling.

-P12-
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) The'Res;:urce Center of the Career Counseling Ser:ice g established
' to identifx),achire,‘and make accessible a wide variety o areer-related
resource materials. An important source of information for users of the
Resource Center is the 0ccupationa1 Files, whigp contain up-to-
pamphlets, brochures, clippings, and other descriptive information
- about occupations \nd career fields. Another file provides up-to-date
information 6n such subjects as 1ndepehdent sfqdy. equ;ﬂ employment,
vo?unteer,opportun1ties, gerohtoiogy, testing, and women's ro1es,' '
The Center also houses curént caté]ogues for approximately 200
educational énd training institutions in Rhojtx{SIand and nearby . ,
%/ | Connecticut and Massachusetts. -In addition, 1t'prov1des'§taff and )y -
~clients with access to numerous directories containing detailed infor- '
mation on sources of financial assistance and job apportunities in business
and industry. . | e .
> . ‘ : o | % >
{gr,bareer counsellors to function effectively, they need ready
access to detailed information about the yariety of educational
’ '1n51?tutiog§;/xrafhing programs, and supportive service agencies in the
) "community. In order to .provide this important informetion base, the -
staff created three major direqtorjes:(’The Educational and Traih{gg (‘ .
Resources (ETR)-Directory is a two-volume loose-leaf compendium which . ”
~ provides detailed information on\gyér'go institutions and'2,000 courses '
in full-time €nd part-time programs, as well as information on the
ancillary support §erv1ces offered by gpch. It also includes sections Y
on non-local re;ourcés such as corfesﬁbndence study, external degree '
programs, and educational and training programs in other nearby areas.
The Directory of Supportive Services‘presents detafled information about
those services-ﬂhich can help clients ‘in a variety of ways, such as.
Americanization classes, career {nformation, child*care, consumer and

legal services, personal counsellirg, financial aid, placement, servires
for the handicapped, women‘§ services, testing, transportation, and J

¥ . .
_/ hod
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~.volunteer services. The Occupational-Projections 01r§8€%ry presents
current émplbyment prospects and projections for over 350 careers. o
This directory is .organized according to occupational area and 1nd1w1dua1 )

Job.titles as defined by the Bureau of Labor Stat1st17£\\\\\\‘;

In its first two years of opration, prior to September 30, 1977,
Career Counse1ing.5erv1ce accomgﬂate& a total of 3,359 clients through
fké telephone network services. Thirty percent-of these callers
. requested only specific 1nformat10n and most of these were served with ﬂ
the single call or call back Sixty-five percaent received the fulil
' counselIing service. Another four percent were referred to the
Resource Center and v151ted the facility at Quonset Point. ~ Twenty-
. four percent of the interviewees went into some local education or .
.- training program, and another 45 percent went directly to a new job. On the
day of.September 30, 1977, CCS had a case load of 347 persons réceiving
some type of service. o L - }‘\

\

Examipation of CCS data on the characteristics of the clients

served in the year prior to September 30, 1977 indicates, that 54 percent
-were unemployed, and 46 percznt employed aither parf-time ar full-fime.
The latter were probably seeking an opportunity to change occupatigns.
Thirteen percent had not graduated from high school, 51 percent'ﬁgi5
high school diplomas, and another 36 percent had had some post-high
school education or training. Ninety-four percent of the clients were
Caucasian and 6 pekcent from non-white minorities. (Of these 5 percent
were black, which comparés to 3 3 percent black minority in Prov1denbe
County.. Sixty-seven percent were women, 33 percent men. Forty-two.
percent had family incomes under 551000; 30 percent incomes between
$5,000 and $10,000; and 26 percent had annual incomes over $10,000.
- Career Counseling Service’}g performing a valuable service in the

" Providence and Rhode Island community because it is accomodating a
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- sizeable portion of the unemployed, the under-employed, and the under-

educated population. This popu1ation has been a problem to the “\\ o
community's welfare, but at the same time it is one of the community S \\:,
great resources to provide available manpower for the new 1ndustries

- coming in tp the area. The CETA-eligible clientele of-CCS‘go either

to onethe-job training in local 1ndustr1es, or many-go to the trade

schools, vacational-technical 1nst1tut1¢ns or the occupational course
offerings of the Rhode Is1and -Junior Co11ege or other tutions

The co11e91ate 1nst1tut1ons have not 1ooked upon CES as & major
source of outreach or counse11ing and referral to their adult)continuiny
education and 1ifelong learning programs. Consequently, the n1vers1ty
of Rhode Island and Rhode Island C611ege joined in a consortium with the
State Department of Education and, with Title I funding i6 1975, sponsored
the Clearinghouse on Information on*Continuing Education (Project CHOICE).
Its stated purpose is to make postsecondary education more accessible
to all of. the .acult population of Rhode Island. This purpose is achieved
through the’ following objectives: (1) to act as=a clearinghouse on |
information on educational, occupat1ona1 and technical opportun1t1es,

(2) to collect and d1ssqunate the 1nformation, (3) to provide financial
aid information, (4) to-provide career counselling, (5) to offer assistance
in filing for financial aid and admissisions to postsecondary 4nstitutions,
(6) to act as an advocate for all clients (especially the phys1ca11y disad- .,
vantaged), (7) to offer workshops tc studerits, and (8) to refer clients to
other agencies when appropriate.

Project CHOICE disseminates information on all postsecondary
institutions in Rhode Island as well as those in nearby Massachusetts and
Connecticut. In addition to providing descriptive printed material,
videotape cassettes prepared by the directors of continuing education at
the various institutions are-available. Information kits have been
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assembled which include the video cassette, a catalogue of courses,‘an
appl1cat10n, and a picture of a person speaking on the cassette. These
media k1ts may be taken home and listened to at the person's 1e1sure
»Services are provided either by phone or in person, with or without an’
r appointment at the CHOICE center, which is 1ocateu at the Urban Educational
| Center in Providence. This inner city location allows Project CHOICE to
be readily accassihle to its target population, the economically and
~ educationally disadvantaged.

Extensive mailings are made of CHOLCE brochures and public serv1ce
announcements are broadcast on radio and television. Act1on-11ne.
popular help column in the 10ca1 nawspaper, has been notified of the
service and rejfl;ply contacts 1t for information on educaticnal problems

CHQYC

or programs. E's outreach campai-~n, during the first 19 months of
operation, drew”a total of 2,100 persons seeking information and assistance.

Project CHOICE has established a cooperative 1ink with Career Counseling
Service. Clients with need for more extensive career counselling and
| guidance than can be supplied by the 11m1ted CHOICE staff are referred tu
N £CsS.

A Liaison Committee has also been established so that Project CHOICE
will have systematic 1inkage with the coI]egiate institutions and other
agencies invelved in continuing education zctivitdes. The spacific
purposes of the Committee are to review inrormation packats and directorias
it CHOICE to determine their adequacy, commrehensiveness, and relevance;
to previde a forum where new ideas and proposals can be discussed; and
to identify gaps in available ﬂrogram offerings that are identified in
the counselling process.

Tne Liatson Committee consists of 15 voting members composed of
representatives from the public and private coltefes and universities,
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the State Department of Education, the proprietary schools.'thefschool
systéms adul€ education. programs, the 'Vocational Educatior Advisory
Council, and other non-collegiate agencies.' The-Cobfdinator of CHOICE .-
and the.D1réEtor of the Career Counseling. Service are key resource '
persons and ex-officio non-voting members. '

“a ' '
| INSTITUTIONAL PROGRAMS AND POLICIES
+.  FOR ADULT CONTINUING EDUCATION

<

Within the Providence community or immediately adjacent to it there are
twelve collagiate postsecondary fnstitutions, some with braich campuses.

. They offer a wide variety of 1ifalong learning and continuing educatinn
~ programs for adults. Alsc within this are2 there are numerous public,

private and pvcbrﬁgtary ti-ade schools, vocd%iona1»tgchn1ca1 institutes

and business schomis. The rormal clientele of these institutions is
adults seeking further training or retraining 10 new skills for new
careers. Many more ¢ollegiate institurions and training schonls are
located ¢n those aveas of Connecticut and Massachusetts whi.h are 3
immediately adjacentato Rhode island and within commuting distance for many
Rhode Island people.

There has been 1ittle in the way of coordination ¢f these thousands
of program offerings, or cosperative planning. that would reduce duplications -
of servica and/or identify markets for new needed programs. Howaver, 1t°
can be sajd that the independent and competitive nature of this ¢izeable
educstional enternrise has prodused a wide variety of prograus. Ac:2ss
to these programs by the pecple that are in most need of them, both for
their perccnal advancement and to fulfill the community's trained manpower
needs, 1s beinyg improved by new directions in state scucational policy
and by\the existence of such organizations as Qareer Counseling Service
and Project CHOICE, | -

N
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In the .public education sector are Rhode Island College, Rhode Island
Junior College, and the University of Rhdde Island im-Kingston and its
Division of University Extension located in downtor. Providence with other
““  centers in thfrteeq surrounding city dnd.suburban_locations.

Riode Island College attracts adult students to its regular curriculum
. offerings. 1t dpens up the full range of 1ts course offerings in both day
| ' and evening classes, to adult part-time students. As a matter of policy,
1i dnes not segregate its adult and traditidna1-age students into
~ separate classes, ‘at it does provide special programs of orientation to
study and work habits, brush-up courses in English, mathematics, and
writing for the reentering adult students.
T %
Rhode Island Junior College has two campuses, one in Warwick just
south of downtown.Providence which was founded in 1964, and the other
in Lincoln to the north of downtown Providence opened in 1976. Both
campuses offer late afternoon, evening, and week-end classes and rurses
both for associate degree- students and for students not seeking degrees
but who wish to avail themselves of selected courses in the Vocational-
Technical Division. All classes are open to adult and traditional-age
students. |

The URI Diviston of University Extension offers mid-career adults
nearl: 500 courses each term and baccalaureate degrees in ten areas
ranging .from General Studies to Industria! Engineering. They also
offer Master's Degrees in English, Business Administration, and Public
Administration. Their evening and week-end programs make it possible
gg‘ to hold a full-time job and still farn a B.S. in Industrial Engineering,
for example, in four years. They offer credit for previous training
and experientiai Tearning ft*su:n CLEP examinations.

\

In the private sector, Roger Williams College in recent years has

rade a.m;igr commitment to continui.g education foc adults. Founded N
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in 1948 as a junior college, Roger Williams is an outgrowth of an
earlier business and law branch of Northeastern University and later as
a YMCA Institute offering - courses in business administration and

engineering. In 1970 it was rechartered by the state to offer the

baccalaureate degree*and subsequently also won accreditation for degrees

in the liberal arts and sciences and general studies. Its Division of

Continuing Education offers evening and week-end classes for adult

students, providing coursework for non-degree students as well as

students seeking either associate or baccalaureate degrees in business
administration, engineering, administration of justice, general studies,

and the social sciences. While the main campus for day students is

located in Bristol, the evening Division of Continuing Education is

located in Providence. It also offers two-year asfociate degrees

in management, engineering, and industrial technology at Quonset Point, North
Kingstown, ‘the site of the former naval and marine installation which is now bein<
developed as an industrial park. A two-year program in business adm1n1s-
tration is also offered at the Naval Education and Training Center in
Newport. The,Divisibn of Continuing Education now serves well over

one thousand adult students which is nearly the number of students
attending daytime classes at the main campus in Bristol.

‘ Johnson and Wales College, orﬁg!na]]y a proprietary business school,
was chartered in 1963 as a non-profit independent college to offer
associate desrees in business management. In 1970, the state approved
it to grant the baccalaureate degree. It is still dedicated to
specializing in "busingss education and other job/income producing
training." The Coliege of Continuing'Edycation has recently consolidated
its evening and week-end divisions with the addition of morning classes.
In addition to the associate and baccalaureate degrees, it offers diploma/
certificate-prpgram§ and special interest extension courses.
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'The Johnson and Wales Weekend College operateé from €:00 p.m. on
Fridays until 4:00 p.m. on Sundays and offers both degree and certificate
programs in business as well as a number of other areas such as hotel-
restaurant management, culinary arts, insurance, real estate, and
travel-tour management. The Weekend College attracts resident stydents
by offering accomodations for Friday and Saturday evenings at its own
dormitories ‘or other accomodations arranged by the college.

Salve .Regina, a Catholic coeducational college of arts and
sciences in Newport,enrolls an increasing aumber of mid-career adults
seeking advanced work or career changes in several areas such as - ‘
management, nursing, criminal justicn, medical technology, and social
work. In addition to the regular baccalaureate programs, the College
offers asscciate degrees in management and law enforcement. It accepts
part-time students in courses offered after 4:00 p.m. ‘

.

_~—The state of Rhode Island operates a large public technical training
institute at Quonset Point. Proprietary and other trade sghools.offer
‘programs in various fields of business, engineering, secretarial work,
cosmetofqu,'and other fjelds as needs are perceived.

7

&

STUDENT EXPERIENCES
WITH CONTINUING EDUCATION

Students were questioned in detail about’their“fnstructional programs
and their experiences as adult studen{s reentering education. Their responseé
indicate the goals they are pursuing and their needs as students. They
also offer some indication of how well their needs are being met.

As indicated previously (Table 4) a large majority of the mid-career
student group is seeking career change or advancement. However, at the

RN
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-same_time they regard a higher level of general education as important
(if not more impqrtant) to their advancement than acquiring training in
a specific field. Approximately 90 percent of the student respondents
indicated that they had entered or reentered college to increase their
general knowledge or to take advantage of the opportunity for personal.
enrichment and personal advancement. It appears that incividuals had
made a significant number of planning decisions before they entered into
their education programs. In general, most students felt reasonably
aatis?ied that their education program was meeting the objectives they had
in mind when they enrolled. | |
When the students were asked to indicate the importance of possible
reasons for their reentry “into formal education (Table 5), the responses
- reflected poth their educational ambitions and the -availability of divarse
programs which would accomodate their personal needs,

TABLE &
REASONS FOR DECISION TO REENTER SCHOOLING

Percentage of students indicating various reasons that were "Very Important"
or "Somewhat Important" in their decision to "go back to.school" '

Opportunity for personai enrichment/deve]opment/genera] kndwledge...;..sg% .
Could get courses near to home/work Place.......cceeievnnninnnccacnanns 83
Could get courses that fitted personal time schedule....... Ceeeeene ;...81
Courses (or major) I wanted were offered...................0 Ceeeeeeees 77
Good reputation of school or a particular program........ccceeeeevecaces 77
Low tujtion {cost)........ Lo o eassasesucerantonetecsarsraassstoaacaansa 69
N Opportunity for part-time Study.....c.ceeeeiuiivenronrnnaneenioaanannes 66
Availability of financial support........ er i eeaees etscesiesreaans Vel b
The way to meet job requirements........cciiieiiininnnniieiieennaennns 58
To satisfy personal desire to have a college degree..........c.ovueeen. 57
Could pace my own LY o 15 2 T T PR R 52
Opportunity to get credit for life/work experiences............cc.veene 42
My family wanted me to go..........................................;...30
Easy way to get a degree/certificate.......c.cciiiiiriniiiaiiineeinnee 13
My employer wanted Me £0 §0...ccverrerrncrceeieerroraananaraanans veeens 3
Friends were taking this program.......... [ 0

Because of multiple responses, percehtages total more than 100%
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In order to measure the amount of thought mid-career students had
;1ven to their career and education planning respondents were asked, to

ndicate which of a series of planning steps they had. taken (¥ible 6).
/ . ' . .

f

' Approximately 80 percent of the Providence area students indicated
that they had done some thinking about a career change and a slightly
lower percentage had planned on additional education as a means of pre-
paring them for a new career. About one-half of the students indicated
that they had developed a systematic education plan and about three-fourths
were taking courses which were part of a planned program. This seems to
imply that about one fourth of the students are taking course work while

they are still in the process of developing their eventual career plans.

L T TABLE 6
\ EXPERIENCES IN PLANNING FOR CAREER CHANGE

Percentage of students who indicated
! they had undertaken various p1anning steps

No planning..... e e ereeieeeirees e e ereeeteererenetaeaaenn 2%
Thinking about planning- a career change for, some time....... reeeeeans 81
Looked over lists of jobs that might interest me......ccveevvevenennnn 57
Learned about possible new careers through previous .

work experience........c.ce. e eeeeseeiret s deete et oeteetesteteneasnn 27
Sought information from state employment OFfiCE........iveveveernennns 40
-Sought information from paople aow in chosen career(s)......ccceeveeeen 45
Actively sougﬁt‘to expand my knowledge of different career options....45 .
Looked into agencies that offer job skills training.............. vee..39
Sought advice of COTTRER TN Ar@a. . vuvveieeeceesersncrsasenancosssanes 70
Used local agency offering career planning services......cceeeeveenneen 43
Planned additional education to prepare for career change............. 73
Developed systematic education plan to accomplish career change....... 49
Present1y taking courses which are part of education plan for

career change.............. Geessetresettaciantsetian e heetreertenans 72
Filed job applications which should Tead to new career........coeeeees 28

L

Because of multiple responses, percentages total more than 100%
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Seventy-four peréent of the women and 60 percenf‘of the men indicated
that they had felt the need for counselling about the job or Tine of work
they should enter. - Of these, 74 percent of the women and 50 percent

s of the men stated that they had received the help they wanted from Career
| Counseling Service and Project CHOICE. Eighty-three percent of the
women and 80 percent of the men who received counselIing felt that they
“had received "good advice". Asked if they would have been willing to
pay for career coun§e111ng services, 46 percent of the women and 39 .percent
of the men responded affirmatively. |

These findings are similar to those found by Arbéiterl/ in a follow-
‘ _ up study of 400 randomly selected former clients of the Career Education
f\\. Project, which was the model project from which Career Counseling Service ;
evolved. It was found that “CEP clients were overwhelmingly satisfied
with the service they received, with their counselors and with the telephone
as a medium of communication.” In addition, about one-half said that they
would be willing to pay for the services they received.

In order to provide some indication of the effectiveness of various
channels for disseminating information about continuing education opportun-
ities, respondents were asked "how did you find out about the education/
training opportunities that were available to you?" Ads or stories in
newspapers, radio, and television attracted the largest percentage of
men students, but most women learned of these .opportunities by contacting

" the college or institution directly.

1/Arbeiter, S. Telephone Counseling for Home-Based Adults. New York:
- College Entrance Examination Board, Spring 1978.
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TABLE 7
INFORMATION SOURGES

Percentage “of.men and women students who found out about
continuing education opportunities through various channels

4

- from a friend L. s .. 30% 40%
© from a member of family 7 30
from a school previously attended 25 40
by contacting- the college directly 42 60
from ads or stories in newspapers, . o X
radio, television | 26 - 70
R from a local éommunity. organization 23~ 30
other sources 12 - .0

Because of multiple responses, columns total more than 100%

While most of the Providence mid-career students had little frouble -
being admitted to postse.ondary institutions, the number of specific
problems encountered; and presumably solved in one'wey or another, 1isted
by students was‘somewhat higher than in the other\éommunitiés studied

-For éxample, 7 percent of the women reported they had run "into the prob1em
of not having & required (high school) diploma. -Twenty percent of the men
and 4 percent of the women said they had trouble because their .previous
grades were not high enough. Thirteen percent of the women and 10 percent
of the men ran into the problem of not having taken certain (presumab1y
prerequisite) courses. T

Fifty-one percent of these mid-career students (49 percent of the
women and 60 percent of the men) indicated that: they had applied to the
. schoo?! or college for financial aid. Of those who appiied, 29 percent of
the women and 30 percent of the men indicated that they had received 'some
financial aid. In addition to institutional aid, 22 percent éeported_
receiving aid in the form of tuition or other cost reimbursement from
their employers and 6 percent were receiving aid in the form of-Veterans'

bencfits. ﬁ
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o e when sked the geneval question as to whether they found that the L

courses\‘ﬁtt“éhey wanted ‘to take were available to them (Table 8) 2 11ttle
g f7f° over, 75 pergent.of the students indicated that “al1" or "most" of them - )’
e were Mvailable and 2§ percent. indicated that “a few" of the courses they |
‘ G ‘w&nted wgre available. |

[ . h .
L]

’ \. ¢ ‘ .. ‘.'\ a“‘ LN %-' / .'" ’ ’ 'L'{.V ."' e .
LR . e ¢ ® . < .( - “:/" D C e ' . ) .
N e . :tt.--} TABLEB ) L . /‘\'" '
S o7 Tk AVAILABILITY OF DESIRED COURSES™ OF INSTRUCTION.
Lo ", . Rercent ofx@gspondents who found that L /
TAT . cdurses ‘théy wanted were available ,/ o
L : e / , an - Me ; L
r . ' g v ’ !Egﬁﬁ =0 /. K T
«+ "+ A courses wanted were availabl eﬁ %
O Most courses wa ted were availabIe\* és " 60" ' ’
. 'A-few courses wanted were availabie’ ,,,gz_ 10 ¢
= ,’“l " None of courses| wanted were ava11ab1e 4 0
Lo N S A : : : ' / o A
A I Sixteen'percent of th:[student réspbndenxs fndicated that they would -
' ~ be "bothered" {f most of the students . in a partfcuIar class. were younger :

than théy. This percenta e-was somewhat higher than in the- other cormu-
nities, }tudi‘ed and could eflect the fact that a larger proportion of

these@studentsrare integ aggpd into c1asses that a}so serve trad1t1ona1-

aged -students. - . S " o \,

- .
\ A s

- * . In a summary quest;on. the respondents were asked to 1nd1cate the

' extent to which they fe1t that their education or training program had -
met the obJectives they had in mind when they ano]Ied (Table 9). Most -
of the students who were able to respond ‘to this question felt that some
or a?T\nf the abjectives they, or191n311y had in mind had been met by the
programs they were taking. Ngar1y half of the women -and 20 percent of the
men cnhld not respond because ?hey were too new 1n,t?e1r programs.

!
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k o TAB'-E 9 | o
SRR P EDUCATIONAL 'OBJECTIVES /“
A ‘Percentage of men and women. students, by degrees - .
;o ;0 to which their education/trairing programs had met
‘ff the objectives thgy had in mind when tq;y enrolled®
fi ) : - Women _Men

K // ‘. ,Education program met objectives completerz 20%  30%
L

H

s €lucation program “somewhat’ met objectives 20 40

| . . Education program did not meet objectives = 11 . 10
"I' am too new fn the program to respond" 8 2t
COIumns total IOOZ‘NJth allowance for.rounding numbers®  ~

STATE POLICY RELATED TO o
o . CONTINUING EDUCATION ° - " o

¢ .
-

_ Rhode Island $ commitments tq the deveIopment ‘of contThuing
‘ education and ‘training for adults date from the 1971 planning policy

' statement of the Board of Regents which proposed coequal. status for

. - continuing education along with proyisions for elementary,.secondary, °

o -

and higher educaticn. As has been the case in states which have
suffered less from economic adversities Rhode Island has found it
difficult to commit large shares of the state's general funds to all
the new and innovative educational programs proposed to it. Progress
has bean made through the individual, efforts in adult continu1ng educa-.
tion .and training undertaken by the public and private postseconda*y
institutions and the public ‘and private occupational training 1nstitutes.
* The.Career Counseling Service, Project CHOICE, and the new Liaisen
. Committee have made major steps to improve access to continuing education
among those segments of the popu! lation most in need of. these services.
Iﬁ\th‘ 1977 -statement of recommended policy by the State Commissioner
'pﬁ Education, Purposes of Posfsecondary Education, sevéral new needs and
conditions are identified that “must be addressed by the system of
post/écondary education . ’/‘ . | L b

/ .
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L. A \Postsecondary educatinn todey mustsaddress the: = - A" '
- ‘educational needs of & much broader cross-section of SRR R
~the populatdon than ever before.  In the last severa) . SRR ¢
"decades; a major expansion in particip tion has occurred, = ¢ 7

. “and the character of Both- the actual ‘and potential
e population in postsecondary-education has been trans-""
e Tormed. Nd longer does’ edication beyond -high schoo! .
Ca : almast. solely 1fivolve thusé young adults in colleges and - . o
' universities seeking credeqtials for professional and e e
o upper Tevel busjness careerd\ The traditional full-time  ° e
i y . residenqy prog that-seryéld these students are row °
S " regarded as only ®ne -aspect of a gomplex and diversified , .
e - system. As more and more jobs requiré education beyond ° | L
0 .~ high school ‘and as' thg rate of’growth in knowledge K y S -
‘dcceierates; increasing numbers of pgrsons frqw all. , N o
*» -socjo-econumic, racial, ethnic, and age groups require - LT N
. " both more initital tratning and more frequent re-. S Pk
- trairiing to keep abreast of changing conditions. U T PR S
As a resujt, the view of educition as & life-lpng SEC I o
R . cﬁivity is becoming more recognized and agcepted. : o
Thus , ‘postsecondary: education programs must now 'be. )
. . offEred fn'a variety of new ways to meet the needs L.t
S of new kinds of students., _ -./» o e
. \ . ‘ . B 4 / .

§ ', . . Vo .
Ten*ﬁ%fhary goal statements were developed t7 sérve as a frame of

-

-~
-

;-

- | reférence for a Master Plan for Pos:secondany Ed ation. Notable - | :
amony &hem are the fokgowing . /;7 ' R
\ oo .'.9. ., ..‘ o gy -
. "An) persons in. Phode Is1and will have an équal opportun.ty to .7 4
C - SN
- _ complete - postsecondary education progreﬂ . .,

‘"Individuals will acqu1re skills and: know1edge to help them
choose and realize the1r cireer and economic -goals."
“Information and assjstance will be provided to individuals - f
as they tonsigder education and career -choices. oo
"Persons continuing *he1r educat1on oh- 2 part-time or 1nterm1ttent

: basie will be provﬁded progrgms suited to their c1rcumstances
“Servdce to the community will be a major responsibtlity of the PO
postsécondary education system,". |

N = - . 2
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‘ , There is a demonstrated.concern for the continuing education etudent_
4 . _on the part of the Board of Regents. Recently, a new tuition' policy was
‘ 'adopted which stated that the fees chqﬁged continuing education students
should be brought closer to the fees charged re§u1ar students. State
- financial a¥d programs mase no d1st1nct1on between fu11.t1me and part- - !
' t1me .qtudents.

' . . _ ! . .
' _ | * ok ke ke ok k ke Wk W W . )
- \ The Director of'the Career Counseling Service, at Ocean.Staée g
" Training Center, Quonset Point, North Kingstown, Rhode Tsland ~ 02862,
is Ms Mildred Nichols. The Coordinator of Project CHOICE, 830 Eddy Street,
| Prov1dence, Rhode Island 02905, ‘is Ms Brenda Dann-Mess+er . The Comm1ss1oner
_ of Education of the Rhode Island Board of Regants for Education, 199
Promenade Street,.thde isiand 02908, is Dr. Thomas C. Schmidt.

gL S | !
. . ¢ A
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SYRACUSE, NEWYORK . . |
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. N This city is the principal industriai
“;and distribution center for the central region of .New York
State, During the last decade new opportunities for adults
. to coﬁ%inug their postsecondany education or acquire .
"additional occupation training were developad, and by the
1970's, mid=career adults had a broad array. of educational
and trafning resources availgble to them. They were
.bewildered by the multitude of~choices and especially the
new nontraditional programs and nontraditionai methods of
delivering educational services. In 1973, an independent
community educational and career counselling service for
adu[;a\yas inaugurated, and this was the start, nationaiiy,
of the "educational brokering” movement. . = )
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s T THE COMMUNITYOF éviz"Acusr

. Since the early days of America's westward expansion, Syracuse -+~
particylarly after the“opening of the 01d Erde. Canal -=- has been &

~““principal trading and industrial center. In modern times it has developed’

heavy- industry manufacturing and h1gh1y technical electronics 1ndustr1es.
though 1t s still the center of a rich farming area. As industrial -

-techno1og1es have ndvanced. and as bus1ness -and trade expanded and

contracted with ever-chang1ng markets. the economy and gpnd1t1ons of

'employment fluctuated Many adults at m1d-career found. that they had to

_ _-acﬁhire new knowledge ‘and- new skills to keep up with changing conditions

- of thetr employment. or seek new careers as old occupational skills found

‘dimfnishing demand and new knowledge and new skills came fnto increasing”
dmmd T L ' :

e v e
. \

‘Prior to the°éar1y 1960's, the opportunity for &l adu1ts in Syracuse'

to enter institutions of education and training were limited. Most
pr1vate colleges and universities offered traditionaily taught courses at-
tradit1ona1 times of the day to traditional-age college students. These

" were the opt1ons open to mid-career students with few variations. A

noteable exception was the formation of University College at Syracuse
Un1vers1ty in 1946, which ‘began offer1ng evening classes in both degree
and non-degree programs. These have expanded. particu1arly in theé cur-
rent decade, to a broad. array of offer1ngs, In 1962, the State Univérsity

~ of New York (SUNY) opengd the Onondaga Community College. The first
- public postsecondary educational institution in Syracuse began to attract

many adults to its general education and and occupationally-oriented
courses. In 1966, Syracuse University's University College opened .
further: oppartun1t1es for adults to earn~baccalaureate and mastérs degrees
throygh 1ts. Independent(Study Programs. Then 1in the early.1970's, the
nontraditsonal programs_of SUNY's Empire State College and the State

. - Regents External Degree Program opened.the doors to adult postsecondanyi
' continufng education even wideir. In the meantime, BOCES, the coopera-

tive arrangenent among vocational programs of the school districts o

195
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™

:_ expanded its adult contjnﬁ1ng education ufferings in the Onondaga -
. County area to mid-qareer persons seeking Job skills training. - A1l of
™ L this opportunity for continuing education and training, found a ready
market in. the adult population of Syracuse. - | ﬁL/

Lo !'5
) ;As a result of this rapid expans1on of educationgl opportun1t1es.
/Bk\thet° was confusion over-the multitude of choices available and the
. © . nontraditional programs and 1nst1tut10ns. Adults needed more information,
B - anﬁ preferably from an independent, noninstitutional source. They also
- needed counselling 1n how to choose the most advantageous way to prepare

' ’. themselves for their new career goals.

From this need there emerged the Regional Learning Service of
Ceritral New York, an information and counselling service geared to the
consumers of educational services, and dedicated to acting as the advocate

‘ of the adult student in his _quest for appropuriate education and vocational
+ - tratning. This organization estab]ished the pattern for "educational -
: "’ brokering" in the educational consumer movement that is now epreading
CS; " across the country. - | o
. . These are the reasons for:choosing the Syracuse community for case
« + Study. . : L

<o
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. SOEI0-ECONOMIC INDICESY

|

"5;pu1ation:!

> . . Onondaga Ctmnty' fi 472,835 - AR
_ Syracuse” | . 197.297 R
y ~ Unemployed as percentaues 'of labor force: . -
- . Onondaga County¥ (January 1878) .  6.9% ]
' State of New York¥ (January 1978) -8.8% :
U.S. Average¥ (January 1978)  6.3%

. 3

Principa1(0ccupat1ons. as a percentage of total emp1qyed
Professional, technical, management 26. 4%

"~ Sales and clerical. =~ = = 29,94 .
‘Craftsmen and operators in. ; g0
‘industry and transportatgpn | 27.8%
‘Laborers, non-famm ' : 3.4% »
Farmers and farm laborers 7% .
: .Service workers (include private ©
g ~ household workers) 11.8%

. | -Education levels as a percentage of males and females 25 years old -
. ' or'older in the Onondaga..County area and relationship to tota1 U.S. - -
LT © at each level. "(+ indicates greater than U.S.; < 1ndjcates 1ess
° than U.S. ; -o- approximately same as U.S. distributions):

- ' . Males Females
Less than B years e'leinentary L 1,08 (=) 10.0% (-)
'8 years elementary 10.3% (-) 10.3% /-)
1-3 years secondary 18.9% (o) 19.1% (-)
4 years secondary 30.1% (+) 38.7% (+)
1-3 years college 10.9% (+) - 10.8% (+)
P 4 or more years college 18.6% (+) 10.9% (+) °

" Median schoolNyears completed - - ¥ 12.3 yrs (+)

12.3 yrs (+)

1/ ATl data, unless otherwise indicated, is from U.S. Census 1970 .

. 2 Greater Syracuse Chamber of Commerce 197C Census

_ §L~Emg1o!ggnt and Earnings March 1978, U.S. Department of Labor, Bureau of
Labor Statistics, No. ‘ _ .

~ +S4-
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e . «PROFILE OF SYRACUSE HID*CAREFR STUDENTS .

. There are 'sq mary co11egiate instituuions. statewide educational -
services and local public, private and proprietary occupstional ‘'schools -
in the Syracuse area whicn,offer “continying education gpportunitfesvto
mid-career adults. that 1 it is extremely d1ff1cu1 to estimate the total-
. number of. adults enrolled in these programs.. The.information on Syracuse |
.mtd-éireer student//yhi\h follows is based on 210 completed- and returned
questionnaires,/”T e adult students.who responded were enrolled in )
fourteen differ institutibps or services.- These 1nc1uded. principalIy,

-

' Syracuse University and University College, The Regents External Degree

Program, SUNY Empire State College, and Onondaga Community College.

‘Fifty-seven. percént of the‘respondents were women, 43 pércent men.

4

They were quite evenly distributed among. age groups, except that there :‘-{'

were more women than 'men in the group aged 50 or over (Tableé; 1). Tty e
TABLE1 - . T '
AGE GROUPS = < . . T~ '
Percentage of women- and men students -\
‘Age ‘Groups .. Women _Men_
under 30 2% 26% ,
30s " R 39
40s BT 267 29 - .
56-or-over . = < 20 . 7 I

‘ Co1uﬁns totai 100% with 411owance for rounding numbers.

Sixty-Sev%n percent of the women and 86 percent of the men were
married. Nineteen pereent of the women.and two percent of the -
men were divorced or widowed. Fourteen percent of the women and 12 percent
of the men Tisted themselves as single. . Seventy-three percent of the
women students have children under 17 years of age 11ving at home with them. '

,‘..'

“

{
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Ninety-three percent 1isted themselves as Caucasian. ,and the remainder

Jidentified themselves as Native Americans, B1acks. and Chicanos. This s
very closely the same ethnic composit‘on as that of the population of
- OnonQaga County. .

The average combined family income of these adult students was
approximater $17, 900. with six percent of the students having family
*incomes of less thapass 000 per year. Women studente were predominantly
~ in the middle and lower 1ncome groups; men were 1n income groups of over
515 000. '

4

.
¢ -

Most of the Syracuse midfcareer students we}e employed fuli-time,
as indicated in.Table 2. About 9:.out of 10 students were working either
.« full-time or part-time whilc attending school. -

Ll TABLE 2
. N PRESENT WORK STATUS
' N . By percentages of women and men stude.its \
, SR __within indicated groups’ A
o - Status _ " Women _Men
Y " Employed full-time | 53 ' . 8m%
Employed part-time T 21 6
Unemployed = ' 8 3
. Homemaker L . 47 1
Volunteer. worker : e 10 1
Welfare recipient S B 1
"Retired person.’ 0 .4
Student - | 40 1
Presently looking for wprk v 4 4
On lay-off.from job =~ - 0 1
,  Others o 8 -1 ’

Because of muItiple answers, columns total more than 100%

L9
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-S6-

. .o s " . ‘ 2 o
EKC T ' : 04

[Aruroe rovsady enc . 6
w» ~
. . S
s . i

<



The adult student pqpuIation of . Syracuse apparently differs from
the general population of Onondaga County in that there were many more
students now in professional. technical, and management octupations
‘(68 percent vs. 12 pcrcent) Fewer students were’ in clerical and sales -
jobs (12 percent vs. 30 percent). Craftsmen and Yaborers were only .

-3 3,percgnt among the students; 30- percent in the general population.
There were no farmers among the students. The number of students in
service occupations was comparable to those in the general popuIation
(16 percent vs. 12 percent).

~
L}

; \

The highest levels of education a]ready attained by mid-career

. .

-students as well as by their spouses was cons1derab1y higher "than those
\of the county population as a whole (Table 3 and Soc'io-economic Ind'ices. page $4 ).

P
: . " - TABLE 3 o
. o EDUCATION LEVELS OF STUDENTS AND SPOUSES . s
: Percentage of students and their spouses by highest 1evel of education attained
' N Spouses of
| Students 'Woften . Men
oL ; Women _Men ‘Students - Students
Elementary school or less Toog 2% 2y - 0% .
Some high school - 1 0 .4 | 6
High schoo1 d1p1oma o, 10 2 13 16 ..
Some college or traaning - 36 - 41 V]3 32
Associate degree _ ' 25 31 3 10
Bachelor's degree . . 12 16 14 ' 9 .
~ Some graduate school -~ . . 4 2 8 2
Master's degree T3 0- ~ 13 7
. Docteral or'orofessdone1 degree 0 0 ' = 0
 Other 9 6 4 -4
. Does not apply (not married) J ‘ , 20 15
Columns total-@OO%, with allowance for rounding numbers )
¢ .
. _ : «57- .. , :
AN | o 205 3
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©~ The most 1nportant'f1nd}n§'of the survey and the one which is most
pertinent to the theme of this project is that which relates to students -
career-plans. . L "
The quest1onna1re asked respondents tﬂ identify themse1ves with one
. of. five statements which were designed to classify them either as a
gresent career changeﬁ (1.e. now cnang1ng or prepar1ng to change to a new.
. 1ine of work with e1t er a new employer or with their present employer),
as & gotent1a1 career changer’ - (a person who wou1da11ke to change to a
* New - 11ne of work at some'future time), s a’'career uggrade r (a person
fwho is wcrking for an advancement in his or her present career/]ine of

work), or as a non-changer (one wi!o prevers to stay on the present Jcb
or career for the foréseeable future). .. . . - -

In Syracuse, the'careen changers among women students (40 percent)

are more .numerous thar ‘among men students (26 percent), and potential .
_career changers are more numerous among women (23 percent) than amonq men
(14 percent) More men students are preparing for advancements in their
present careers (42 percent) than women (23 percent). In 211, the propor- /-
tions of students An Syracuse who are working towards a goal of career . .
) . change or advancement is Qﬁgher than in the other student, populations |

.exan1ned in this project. ’ . .

. C ’ \FABLE'ﬂ/V . -
... "« . . DESCRIPTION.OF CAREER i LANS

Percentages of men and women students who identified
themseres with one of five: categories of career change/goa1s

. Chaige Categogz g Women .. _Men
- ‘ ‘1.';Present1z changing .careers 31% - "19%
2. Presently changing to new 1ine 6f work, 9 7
' But with present employer
3. Would 1ike future change of career 3 .
(Pot al changer) _ - 23 _ 14 L
s Working for advancement in présent career N " P
" with same or new employer . 23 42 ¢
-« 5. No change of job or career 1n foreseeable . .
: - Future _ o 15 oo 18

Co1umns tota1 100%. w1th allowance for. rbUnddng ‘numbers

=58« 0 fe
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L A nm-cmsan commu.ms Euucnrxon—/

J " “The Regional Learning Service of .Central New York (RLS) is a.not-

LR ( for-profit, comnunity-based educational and’ career counselling agency ..

f¥;' e for adults' It\is neither connected with nor financed by an educational

AU institution. since its ‘nception ‘has been a division of the Syracuse
\:_~f Resedrch Corpotbiion. originally -a part of Syracuse University and now an

] ﬁ ' - 1ndependent reSearch and deveTopment organization working in the social
'~ and physical scierices. ' RLS grants uo degrees or credits; rather, 1t
1 serves as middleman, between individuals seeking reentry into education
:’:‘ ~ and the educationdl resources which deliver postsecondary continuing
, é;fzj education and training. It is an advocate for. individualsgseeking new -

e vocational and educational directions in thefr 1ives. RLS | 1ps N
e aindividuals,(clients) to assess their goals and what they need to reach
' *"them. ,Asia.“bﬁ%ker". it works with them.to match their needs with the
offerings of”various schools, colleges, businesses, and government agencies.

Steph K. Baiiey. while serving as Chairman of the Policy Institute
- University of the State of New York;\uas‘instrumental in sparking the
. initial idea for. RLS. In 1971, the Ford Foundation~au\rded the Policy
+ Institute a two-year grant to design "a comprehensive study of extramural,
postsecondary educational opportunities for central New York --- focusing

' :initia11y on external degree'options.“' The Central New York Planning P ;

Consortium for the External Degree, whose members were the fourteen public
and private co]1eges and universities in ‘Syracuse and the surrounding five
counties, was estabiished to assist in the design of the proposed system.

]

"1/ The authors are indebted for much of the historic data and descriptive
information on the Regional Learning Service, to:

I ' Kordalewski, J., & Almaprese-Johnson J. Imgacts of Services 1‘%4 1977 .
. : -Syracuse._New York: Regional Learning Service of (entra R 7.
. . o ,
/ ; : _ |
i AN _ 200 \ .
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In addition to the- co11eges and un1vers1t1es. potent1aJ client groups .
" and representativek from educat1on,Jbus1ness. labor,. propr1etany schogis
nnd cultural 1nst1tut1ons part1c1pated in the_planning

-
£ % .

During the first year of invest1gation the need fer counse111ng and

-testing services for 1nd1v1ouo1s interested in nontrad1tiona1 degree S~

~1progroms becaine apparent. Consequent1y. the Consortium shifted the focis
of the initial effort to the counselling support syctem. What emerged
was a system to prov1de educational and career counse111ng to adults in

five .counties of ‘central New Y&ﬁk. called the Learning ConsuItont uetwork.“ ‘

After a period of recruiting' and training peer counsellors for the mid-
career adults. funded by the Carneg1e Corporation, the organizat1on was
formalized as the Regional iearnifig Seryice in late 1973. In_Januany,
1974, RLS opened 1ts doors to its first tlients: |
. The learning consultant s a career coinsellor, and education resource
consultant whose primary role {5 to provide a.relationship of support .in

. .which a1l the decisions and issues related to learning can be dealt with
, " 4n"a productive manner, Personal evaluation and goa1 setting are centra

to thé learner-consultant relot1onsh1p. Of equa1 1mportance is the -
Ieorning consultant s role in 1dent1fy1ng ‘the variety af educat1ona1

' rasources available to the ciient. From time to tire, the earning. -
consultant as%umes an advocacy role on behalf ofgxhe individual learner.

¢

In practice, the ‘spacific funct1ons which the 1earn1ng conso1tant berforms .

with any 1nd1v1du31 learner vary great1y depend1ng upon the s1tuat1on,

The 1Eorning consuItants are .a diverse group ——- representotive in
age, sex, race, geographic location, educotional .experience, occupational
. interest, and\life style of the. diverse clientele which RLS aims to serve.

" They are all employed on a part-time basis. Some hold other Jobs, some
" work only for RLS. : ’

\

-$10- A

B .

R

i



- v L)
. n

.r‘. Present1y.6the Regiona. Learning Service is manafed by a Director

and a,lLeddership Team. The latter {s composed of three 1earning

consultants who in addition to'their counselling duties have taken on

specific primary .areas of responsibi1ity in the management areas of

" Qutreach, Staff Training. Service Deveiopmenty/or Operational Assistance.

o« In addition. there are 15 learning: consu]tants an administrative assistant,

& secretary. an information resource perSon. and a part-time pubd tc service

’ empioyee on the staff. ' : S - L
S AR - . ~
. RLS continues .under aegis of the Syracuse Reséarch Corporation which

provides accounting and other administrative services. The Consortium
Re of colleges ahd universities and community representatives. which was
" * formed to conduct the original 1971-72 studies, ts rio. longer active.
Poiicy direction and operation is determined within RLS as a function of .
C the Director. and the Leadership Team..
pectr enq e e f |
. . ﬁhe major functions cf. RLS are to provide information on 1earning
opportunities. -assessment of occupationa] preference and capacity for
learning, advisement on career lines.and "how to study and learn;® refer-
“ ral to appropriate.sourcesrof education and training. and advocaay of
¢ his/her educationa1/training interests and needs.

The services of RLS are provided- in the forms of: (1)/6n§\time,
~contacts for information; (zj single or multi-session.group workshops;
and (3) one-to-one individual counselling/consulting contracts for a
several-month period. RLS has served over 9,000 %gopie‘in one or ‘another
of these methods during its four years of operation.

4

The largest number of individuals (over 5,000) have been reached
in the one-time contact situation. Information has been offered regularly
at no cr*t:over'the}teiephone. by mail, to waik-ins,and'at regularly
scheduled information sessions. Requests for information have been in

.

-S11-
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such subject arsas as course offerings and schedules .traditional and
* nontrad{tional egucetional programs, fieancial aid,’ testing programs,
Jjob outlooks, vocational .training, and teacher ‘certification. The, J
, number of requests for‘these types cf information has marked]y increased
: :'1n recent years and as a resuit plans are now being made . to expand this ’
service: ‘. .
- RLS has designed and provided various workshopﬁ’for area agencies.. .
" .businesses, ‘and industries at times and piaces which were convenient for
211 concerned parties The workshops have taken place in a variety of
- communi ty settings. and usually each has. focused on a special topic -~
+. 'skill and interest assessment, goa1 setting. resume writing, interv1ewing
techniques, - education and training opportunities They have been con-
_structed to méet the special- needs .of specific interest groups such as
women. laid=off. professional employees ‘engineers whose jobs were being
. phased out, employed clericai workers, retired persons, and individua]s
in public service (CETA)
| While the 1argest number of individuals have been reached by one-
time contacts, the core of the service“ﬁ“s“been‘the“individual consulting
contract.: During the first three years, 1 034 were served in this manner.

TABLE 5
Numbers of Consuiting Contract Ciients by Years-/
January 1974 - January 1975 204
February 1975 - January 1976 , 378
February 1976 - January 1977 452 .

[

| Total 1034
This method is chosen by persons whose need for education or career

guidance can best be met-by individual meetings with an a551gned learning

consultant. The cost of the individual contract is $20.00 for a two-month

2/ 1bid. | o )
- | ~S12- . | °
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"~ consulte  yith. whom he/she uould meet tuo or three. t1mes during that .

L]
H

= { P
. . ‘
' - | |
"period, with no 1imit on.the number of sessions e c11ent mey have wlth .
the 1earning consultant o L P '

In i977.\en experiemental group-counselling sérvice was added to the' .
individual courisklling service. It 1s a series of structured workshops
with each sessign coverfsz a specific topic._ Korkshop sessions arem h
.11m1ted to. seven persons. with a2 minimum of four. In addition to
workshop lectures, the learning cnnsuItants have produced tapes. on

‘ Q'specific subjects that can be used as part.of thé workshop or for individual -ﬂlf

use. These tapes are a concentration of 1nfonnation. which is usuelly ' ;%
'atteineble only from the leerning consultants. The cost-of the group
;ounselIing-uorgshaps is $20.00. A person may sign up for a group
- workshop and then-after it is. over. pay a $10.00 renewal: fee for another

“month of efther - -group or 4ndividual counselling In the eVent of the °
1atter op*ion, the persoh: -would be assigned an 1ndiv1dua1 learning

>

—

- one month period a 'f b T Sy o \ IS
. RLS is experimenting with this format for two'reasons: (1) .They uent
. to see {f thevre ane some cost-eff-ctive benefits to. be geined from '
counselling a group of peop1e~dﬁ one time;:(2) they feel that there my  °
be benefits for some individuals from exploring their’ eoncerns 1n a group
setting as distinct from an individua1 setting.
The origirial financial supporters of RLS were the Fund for Improve-. ) ;
merit of Postsecondary Education,(FIPSE). the Ford Foundation, the Carnegie |
Corpardtion, and the New York State Department of Education. The FIPSE,
Ford and Carnegie grants were -for funds to cover.startnup costs and to
sustain the operation “or the #irst two or. three years. The Department
i of Education provided a series of grants to design and test a competency-
" based program to enable adults to complete their high school dipiomas
and this became the basis for the present New York State External High
. School Diploma, companion to the»Regents External (Collegé) begree Program,
R -513- _— SR
- T -
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~of the RLS operation is presently sub. dized by the private foundations,

A -

As of June, 1977, all the original funding had te nated. So
beginning July 1, 1977, R.S funding consﬁsted of & new Beries of grants.
A new Carrogie Corporation grant extended their support for another
eigﬁteen months. - A three-year grant from Kellogg Foundation will be
applied to generai ‘operating costs and davelopment of new services.
FI”SE provided a’'new grant to enable RLS to work with colleges and

.univerfities to gevelop new policies -and practices for adult learners.
The State Department of Education is continuing the external high

school diploma program under its own direction and budget, but housed -
at RLS. . )
&

RLS currently has an annua! operoting cost of about $160,000,
Annual income from fees. paid by its cii..ts for counselling and other
services %s in the neighborhood of 510 aoo Thus, a 1ittle over 90 percent

Federal grants, and by the State

4

©

_ INSTITUTIONAL PROGRAMS
r' : ~'FQR ADULT ‘CONTINUING EDUCATION -

Educational resources and learning opportunities available to
mid-career adults in Syracusg'are numerous., The following is a brief .
description of several educational: institutions to which RLS clients %
were referred and enrolled in courses or programs ' e

N

>

~ The Syracuse University Universitx College, in‘its Evening Coilege ‘i’/,/’
program,offers over 300 courses in-the whole range of the S.U. degree . |
offerings in Architecture, Education, and taw; as well as scores
of non-credit courses ranging from personal awareness subjects to &
speed reading. It has a Women's Center program with*speciai offerings

for mid-career women. It operates the Maxwell Training and Development

b
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" Program in pubtic affairs and citizenshih which offers career advancement
) " training opportunities: for federal, state, and local government career
¥ employees. It operates a Police Academy program for career upgrading of
| | police shiefs, sheriffs, and othey administrative personnel in law
enforcement It organizes special training institutes and workshops
for industries gnd civic groups.. It sponsors community Round Table
1uncheon meet.ngs which periodica11y bring educators in touch with
Syracuse people ho1d1ng various civic responsibi11ties.

;" .~ The Indgbendent Study Degree Program of University College.makes
it possible for mid-career adults to earn a BA-in Liberal Studies, a
BS in Business Administration,.a Masters in Fine Arts, Masters in Social
Science, and a new Masters in Business Administration. Specifically
designed for the adult:s .udent, this program consists of a combination
of independent directed study and resident seminars. It requires an
eight-day campus session during each trimester for undergraduate programs
 The MFA program requires two-week. summer sessions for three successiveyears.
~and the MSS requires two 12- day‘campus seminars in two juccessive summers.

The Regents Externa1 Degree Program was created in 1971 by the .
State of New York to enable indepedent students with eoi]ege-1eve1
-interests and learning potentia1 to earn a degree without adtua11y
attending college. The aegree is truly "external'; it is awarded by
a university which evaluated a student it has not directly taught. The
Program has no. campus, resident facu1ty. or students in the. traditionaJ
sense. It publishes its requ1rements .and awards a degree to anyone who
can meet them...There are no previous academic requirements for admission,
and there are no restric tions on residence or age. Degree requirements

- can be satisfied in several ways inc1uding proficiency examinations, .
college courses from regionally ‘accredited institutions, noncollegiate
educational programs, and through special assessments of knowledge
gained from experience. No classroom attendance is required and no

fs

| | .~ -515-
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coiiege level learning.

instruction is provided. Since‘1971 enroliment has been opened in
programs - 1eading to ‘Associate in Arts, Assoctate in Science, Associate

- in Applied Science (nursing). Associate in Science (nursing), Bachelor

of Arts, Bacheior of Science, and Bacheior of. Science ‘business administra-

. tion) T . . F (é.

‘Enpive State College fn Mew York was created in 1971 by the State
University of New York as a non-residential degree-granting coilege with.°

2 statéwide mandate to provide flexible, student-centered-approaches to ‘
higher: education. The college is open for,fuil-time and part-time work

.%o students of all ages and backgroﬁnds. ‘and awards the AA, AS, BA, and
.~ BS degrees, Speciiic degree aress offered are the Arts, Business, and

Economics; Community and Social Services, Human Development; Science,

Mathematics, and Technology. and Social Theory, Social Strurture andiSncial
Change. It has no campus in the traditional sense. It operates through

- regional learning cefters and other specia1 purpose learning units- .-

dispersed throughiout the stute and administered by a coordinating center

-~ lncated in Saratoga Springs. . - - )

- . The college requires each student to define an individua1ized program
* of study which will dnclude a plan for concentration in a major specialty

and a plan for general learning. Individual learning contracts and programs

.+ of study-are developed-between the student and his mentor, and contracts

are arranged for specific periods of time. In addition, studénts may earn
credit hy taking proficiency examinations and through assessment_of prior

Ve .

Mentors at the 1earning centers constitute the core staff of the’
college. They are responsib]e for instructional. and tutorial activity.

" They help develop and evaluate student contracts and programs of<study,
~assign_and coordinate- the use of tutors, identify speciax learning
_resources, and evaluate and‘assess studants' prior learn

ng.

¢
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eMo ne College is 2 privete four-year 1nstitution which offers -
< "_BA and BS degraes and a special program that leads to a ‘certificate in
""" business and Endustria1 management. * Of particular interest are various .
non-credit seminers which are offered. An.example is the Institute for .
DU the Career Devetopment of Women 1n Management whose objectives: are (1) to
v téach management ski1ls, (2) to build career-planning and developinent
e sk11ls, (3) t0 exn}ore the special problems of women in business and _
| . fndustny. and (8) to prov1de perticu?er work skills. " Workshops are .
r;L' offered‘to employed\women who have recently been'promoted to management .
) positions or wro are eligib1e for Such promotion. , '

Yo o 3 . o
» i ‘l [

o ':, nondgga Communitz Colleg e {s one of 30 1ooe11y—sponsored commun1ty
, colleges in the 64-campus network of the State University of New York.

' It {s located four miles southwest of downtown Syracuse and {s sponsored

: . jointly by Onondaga County and the State of New York. A comprehensive

i?a_ " institution created to i1 the educational and cultural néeds of the

3}

people of Onondaga County, OCC offers the Associate in Arts, the Associate
in Science, and the Associate in Applied Science‘ﬁegrees. Anéfnrollment '
- of nearly 6,000 is &lmost equally divided between full-time students and
" thbse pursuing.degrees-on a part-time basis through the Division of )
‘ \ontinuing Education. . This division operates one of the lergest programs -
~ within Central New York. Each semester the D1v1sion offers over 300 class’
| séctions in verious credit-and non-credit courses. The fol]owing programs are
. obtainable through evening study Aoministration of-dustice; Bustness J“‘““fﬁf
Accounting; Businese Admini!tretione Computer Science, Electrical ?echnology. ‘“
Executive Secretarfal; Fire Protection Technology; -General Studiés; N
Humanities; Human Services; Math-Science; and Mechanical Technology.
_ , _ ) e

*
' .

o

. Extension»centers,and courses -offered at off-campus locations help
the Col1ege bring their coursé offerings for adults to 1nner-c1ty as
. well as suburban locations. The Division sets up mobile registration

units in ver1ous locations, such as shopp1ng centers. for the convenience

| L of 1ts s..udents
i
. =S17-
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R BOCES. the Board of Cooperative Educational Services. was formed
| py state 1egislation in 1948. The primary purpose of BOCES is to provide
" services to two or more member school districts more effective]y and

economically than one district can’ provide. . ‘e
e ,
B Each year the member districtS’request the services they want their
.. BOCES to provide for them the’ following year.. The cost of each approved
program or service is allocated to the "buying" districts baséd upon their
"share of participation. HBst districts in Onondaga County, except the
city of Syracuse. participate in the program.

-The BUCES Adult Continuing Education Division offers courses.in
~ over 40 occupational skill areas designed to assist adults in acquiring
-specific Job skills or in upgrading existing skills. .Courses have been
leveloped; for Licensed Practical Nursing, Heiding. Business Education,

Auto-Mechanics, Autg Body Repair: » Carpentry, and other occupations. CORPE

" creative use of ieisure time. handy ‘man skills, and extra-empiqyment ,

o opportunities. Under this general: interest cstegory, courses such as the
.ot fol]owing have been offered: Home Repairs and Maintenance, Psychological'
' Testing, Leathercraft, Sewing, Tenpis, and Music Instruction.

&‘,_

i #3

I . Cog
“STUDENT EXPERIENCES
WITH CONTINUING EDUCATION
e " A sample of mid-career students in the Syracuse area were questioned
' in detail about their experienceg'in p]éhning their reentry into post-
" secondary education, their reasons for this decision, and the programs
and sérvices.of_the institutions ‘they were attending.

“We nave'already seen (Table 4, pageS8:) that.about 85 percent of
811 student have personal ambitions relatéd to their careers --- either

" L R
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General interest courses are designed to assist adults in self-improvement,
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_ to change cakeers or seek advancements in their'present caretr, When
ij. ~  they-were asked to rate the importance of each df a list ot possible
| , reasons for their.decision to "go back'tq school\ and take the particular
~ courses they were enrolled in, the reason most fréquently mentioned was
Mthe oppdrtunity for personal enrichment and devevopment and increase
genera? knowledge " Another reason related to an educational goa1 ranked

’ . close to.this in importance, aid it was "to’ satisfy\a personal desire to
5-have a college degree.”" When asked to indicate the fingle most 1mportant
\ ‘reason for their decision, nearly .one-third of the stud;fé; named the
i former and another third of them 1nd1cated the latte? o these two educat1on-.
- -related reasons. ' - .
'
. The accomod itions that are made available by inst tutions for mid-
s career, employed tudents all drew high rankings, as seén in Table 6.
IR | TABLES . \ -
N .~ REASONS FOR . DECISION TO REENTER.SGHOOLING\ o
Percentage of studengs 1ndicat1ng varjous reasons that were “Very Important"
or*"Somewhat Important" in their decision to "go back to school? N
Opportunity for personal enrichment/development/general knewledge.,....94%
Could get courses that fitted personal time schedule..... sepeenenenenes 03.
To satisfi personal destre to have a college degred%.......\..... ...... 91
Opportunity for part-time study...... ceesecans erecscenanas eeveons e 89
-lCouId pace my own learning.......... e rereeeeeeeeees eeedlecerrnanans &7
Could get courses near to home/work p1ace.....: ................. Geeves » .84
Courses (or major) I wanted were offered......... veereaaes sereronenndS
Opportunity to get crédit for 1ife/work experiences........ teceeseceans 78
i Gaod reputation of schoql or a particular program.;......; ............. 75
) Low tuftion (cost)........ covevrioannans ceteetiesnes cesensenasen evess.66
My family wanted m2 £0 G0.:eivueereennniereennns e teeerenereseneaenans 47
Av&11ab11ity of finsncial SUPPOTE.eeuisenssrnnnsnansranes reeeeennans 46
- The way to meet job requirements...... C e sssesssssssesssssssesossansans 43
! Easy way to”get a degreeAcertificate ......................... }....;...¥§6 ‘
*“ My employer wanted me £0 90..cceeivcenrrosnassasnos e eeenenraeee 22.
Friends were taking this program....... T 14
» §ecguse of multiple. responses, percentages total more than 100%
-:519- a 210
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It is interesting that two aspects of nontraditional programs which
are generally more avajlable in New~York‘state than in other areas sthdied
--=the opportunity to.get credit for 1ife/work experiences, and the ogpor-
tundty for self-paced learning--- received significantly h1ghér numbers of
mentions as important reasons for,the‘decision to reenter ¢o1lege .than was
the case of students in communities in other states. - N

In order to measure the.amount Q¥ ‘thought mid-career.stuhents had given
~ .to their career and education p1ann1ng, respondents were asked to 1nd1cate
~ which of a series of planning. steps they had taken (Table 7). ' A substantial
majority of these students had been actively involved in planning. This is
~ undoubtedly a reflettion of the couiise11ing- and assistance on detailed plan-
ning provided by Regional Learning Service and by the Empire State College
- services and those o. the Regents External Program _
\ TABLE 7 -' o S

EXPERIENCES IN PLANNNING FOR CAREER CHANGE
Percentage of students who indicated
they had undertaken various planning sXeps

No planning.,;;..; .......... Ceeneenne e e eaeeeeeenteeheraneannanns 4%
~Thinking about p]anning a career change for some MR, et ieunereenns 63
Looked over 1ists of jobs that might interest me.......cviinneennnn 39
Learned about.possible new careers through previous
WOrk @XPeriences.....covvveeeennnnseons Ceressesescennn Cererensseenenns 41
Sought information_from-state emrloyment office........... ceeees ve...10
. Sought information from people now tn chosen career(s)............... 54
Actively sought to expand my knowledge of different career options...38
Looked into agencies that-offer job skills training.......ceeeeeeee.. 8
. Sought advice of college in area......... e ssesssreeserrassranasennns 40
Used Tocal agency offering career planning SEPVICES . et eennrnennnnns 12
" Planned additional education to prepare for career change........... .79
Developed systematic education plan to accomplish career change...... 59
-Presently taking courses which are part of:education plan for
CAPEeY CNANGR. . .ot ensrraoeesoorsooneosonncsooeesosnscennscesssssnse 68
Filed job“applications which should Tead to new career............. , o 22

Because of multipie responsegz$ percentages tdt;d more than 100%

_— . =520- \ L



eadyisor, Ewpire State Coliege, and pecple in the career fieid thay were « ')

field, and Empire State as their pr}ncipal sources, R

F
©

Fifty-two percent of the women and 29 percent of the men indicated
thet they had felt the ‘need for some counsel]ing about: the Job or line
. of work they shouid try to get into. Seyenty-six percent of the women ,
“and 39 percent of the men stated thdt they had received th's type of R
* advice. The prinoipel source of this h 1p named by women students was .
" the Regionel Learning Service, fo]l:zﬁ/gby their employer, their school _

interested n. Men students named their employers, peque in their career |

[X
~

 Mostc'students were satistied with the. quality of the advice they had ¢ ol
T freceived (87 percent of the women and 65 percent of-the men). °'Fifty-eight o st
';-peroent of the women and 38 percent of the men stated that they would be

‘-oudlling to pay forgpounseiling,services. : '

” . -
. e
i

In order to provide some iqoication of the effectiveness of varibﬂile .

- channels for disseminetinglinformation abdht continuingieduoation oppor--
“tunities, respondents were asked, "How did you find out about the education/

tratning opportunities that were available to you?" The responses are
thown in Tablé 8. Ads and stordes in the print and broadcost media rated g
much lower than among students in other conmunities

[ - Y TABLE 8

IR L - = INFORMATION SOURCES
~ Percentages of men and women students who: found out, about-
continuing education opportunities through various channels

: ] Women - _Men
from a'friend - 42% 38%

from a member of family | 1 10 -

from a school previously attended 22 ° .2l
' by contacting the college directly 32 16

from ads or stories in newspapr:rs, '

radio, television 3 36

from a. Tocal community organization 14 “ 13 )
* other sources 12, 16 \

-Because of multiple respdnses, percentages tota1 more than 100% '
ar g - =S21- :
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'ii " The principal “other sources" named were RegionaI Learning Service, . ,;;
& the student's employer. and local librarfes. - <
- . _ o . . “
;? \§§ . ' Twenty-nine percent of the women students and 18 percent of the men
students dndicated they had applied for financial aid Most of the women

G who appTied (26 percent of all women) and 40 percent of all men actuaTIy .
' received aid. Meh who received aid, though they did not“indicate having -

- appliea “or it, named as the source -of this aid tuition-refunds or other = g
. . aid from their anp1 oyers. the Véterans *Administration and 8ther m'lsceﬂaneous
. sourges: . e . S e
o’ . , . N N S ¢ . ) -¢ :.--, »
B . Qver. 90 percent of the students 1nd1cated that they found that. a11 . o
or most of the courses they wantea were ava11ab1e to them (Tab?e 9). B
NSt e TBLE S R e
o o | AVAILABILITY OF DESIRED COURSES OF INSTRUCTION | e
3 S : _nhf Percent of réspondents 'who -found that oL _ :
: . & courses they wanted were available » . . o
1 .H',m . oo R 'Q.-EE!M§1\\ :”-.!ﬁﬂl, | e
R ,LATTchurses wanted were avaflable  50% ' .52% ' - - 7
L e - Most courses wanted were available 42-. .~ 42 S
S »A few courses wanted were available 7 -f’f\s\\: T c
ff77:T? . Nome of courses wanted were avaialble Q’ ] o 7
' - | "VCOlumns totaiv ‘Iwance in. rounding numbers ‘ _.

Asked {f thqy fe]tvthey were (or would be) "bothered“ if most of the
students in a particular class were younger than they. seven: percent of
_ the women and five. percent;of the men,responded affirmat1ve1y.

» ] ) - . . /

In a summary quest?on, the students were asked to indicate the
extent to which they felt that their education or training program had
‘met the objgctives they had 4in mind when they enrolled. A large majority

~of the students who were able to respond indicated tgeirbprograms had

N s22-
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completeiy net their objectives.“ﬂAbout one=-fifth of the students felt

they were too new in their programs to respond (Table 10). N
~. TABLE10

EDUCATIONAL OBJECTEVES

Percentage of men and women students. by dégrees
.20 which their education/training programs had met
the objectives they had in mind when they enrolled.

- S Women _Men
" . Education program met objectives completely . 49%  38%
~ Education program “somewhat" met objectives - 27 . 41
" Educaticn program did not meet objectives o 3. .2
-“I.am tgo new in the program to respond” T a

e | ,
. \ A . ' ) . :
S %L STATE POLICY RELATED TO -
. CONTINUING EDUCATION

13 H
-

" The State of New York has made substantial commitments to the .
'concept of providing continuing education and training opportunities
' for its widecareer citizens. This commitment was confirmed by the

New York State Board" of Regents in The Regents Statewide Plan for the
. Develogmgnt of Postsecondarz Education 1976:

There is'a need to reaffirm the traditionai mission of
postsecondary education, no less than to note new activitias
that affect the quality of our lives. ?nificant gains have
"already been made in serving 'a cross-section of the population.
These gains must not be given up, A retreat from the means
by which broad access is now made available to New York citizens
would be inconsistent with our long-standing goals for providing
* opportunities for socia1 and economic mobility in American
society.. ) e
. For severa)l years independent and pubiic higher education institu-

tions of New York State have been successfully extending educational

opportunit’ss to a new clientele of students. Hence, postsecondary
’ s .
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worﬁ offered at non-campus sites has proliferated “This off-campus
study, often in time<compreSsed formats, is now cffered at near]y 800 -
Tocations in the state. The Regents encourage effective deiivery of
education to new student populations, howé&er. they .are concerned about
‘the quality of the educational programs offered at 2 distance from the
main campus. As a'result of this concern about the quality of such
programs, the State Department of Education wili be intensifying its
evaluation of the non-campus centers

Granting credit for 1ife expeFience has become common practice at:
many New York State fnstitutions. The Regents have .long supported ‘this

| | concept when carried out according to the rollowing basic principles:

“Credit should be awarded for demonstrated learning, not experience alone;

the means of validating the learning should involve direct examination of
the student, unless the student has pursued a formal course of study

under noncollegiate sponsorship, in which case an evaluation of

the course would be appropriate, the po]icies of an. institution regarding ; o

credit for 1ife experiénce must be publicly and exp‘licit‘iy stated."
_The Regents believe that nontraditional programs can be offered
at costs that compare favorably with the costs of operating traditional
programs. Some off-campus programs use rented ciassrooms while others
have no building needs whatsoever except for office Space for tutorinq
and advisement. Students of*en use the 1ibrary resources of other .
colleges or the public 1ibrary. A significant portion of their programs
‘involve independent study or internships conducted at 1ittle or no
expense to the college. On the other hand, individualized programs
call for more personal contact betueen administrators. faculty.
advisors, and students. '
Several nontraditional programs in New York State have been
funded in large part by private foundation grants; The Regents External
Degree Program receives no State funds and operates on private bnd
Federal grants and student fees. Other programs, like Empire State
College and university—without-wal]s institutions used grant funds to
meet initial. costs but now follow normal funding patterns )

G

: >



2
(]

. The Regents ere cognizent that in theé current economic situation "y
there are limited opportunities for immediate state action 1o lower the -

cost barriers for part-time students. Presently, pert-time students

in degree progrems are e1igib1e for finenciel aid through some federal

- programs and some employers. However, they aré not eligible for funds

< through the-Stete s Toition Assistance Program (TAP). “Nevertheless.

L

-the Regents will continue to pursue, as long-term<goe1s. equitable aid
policies for all students in co11egiete programs." '

It has been found that co)leges' algne have been unable to meet
the needs of older students in terms of providing neéeded information

"and advisement services. As 2 ‘pesult of this, several different methods R

of delivering educational infbrmation are alreedy in operation in the state.

These inciude-the statewide Regents External Degree volunteer advisor .
network, the Adult Independent Learner Program’of the public 1ibraries, and
’the Regional Learning Service of Central New York. The state:eIso supports..
the Admissions Referral and Information Center (ARIC) in New York City.

+ In addition, the- Regents are giving special attention to the role that

/infoqgetion about a wide veriety of postsecondary educetionel opportunities.

pub1ic libraries can play in advising adults. With the help of federal
Tunds. the Regents aré sponsoring pilot projects in libraries to provide ‘

E
»

In. Januery, 1978, the New York Commissioner of Education eppointed a
State Educatioii Lepartment Committee on Adult Learning Services, and in
May, a Statewide Advisory Council on Adult Learning Services The charge

to these groups is to help plan a state system of information and counselling

services for adu1ts
? ok K

N The Director of the Regional Learning Service of Central New York 1is

‘Ms Jean Kordalewski, 405 Qak Street, Syracuse, New York 13203. Or. Francis’ U Macy

i{s Director of the National Center ¥or Educational Brokering, 1211 Connecticut

" Avenue, N.W., Washington D.C. 20036.4 Dr. Gordon M. Ambach is Commissioner

of Education, State of New York, 99 Kashington Avenud, Albany, New York 12230.
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. off workers, .yet others search for workers with specific skills,

CASE STUDY: , . . 1 Lot

4 S P O . ‘m‘:
'LONG ISLAND, NEW YORK . 'i.

* \' l,'- . ' ) . :

- f\is\geaviiy populated urban and sub- - _ '4~;f

urban community has experienced changes in its traditiona! e 55

patterns of empithent., Several major industries have lafid -.

There {s .unemployment among office workers, school teachers,-
and other traditional white-collar Jobs. Mid-career workers
- facing displacement have not been aware of the many educationai -
and training opportunities available to them. A network of = .\ |
__ county lfbrarié/» working with*colleges and universities, has - - v
establ1shed én ‘{nformation and counselling; service that has ' -
“the potential of reaching every m1d-career person 1n this

l
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ﬁff_;stong Island. New York. dlffers from the other studies in. the Mid-Career
“13¥:ff?°h!ﬂ90 Project 1n both?gnrpose end detail.\ In contrast, with the other o
'.ﬁ{fcanlunitits studied. ‘this: community was'.chosen only to 111ustrate 8 large~ B

- scale utilization ‘of . libraries as the major organizational entity for ';f
', ‘establishing a community-wide educational 1nformation and career counselling“ﬁgu
S serv1ce._,_ . VI TR --amr;‘.anl |

?oppqrtunities and -for direct. contact with persons seeking decision mnking
. guidance and career counse]ling . b

e THE .CMNHZY, OF LONG ISLAND

This case study of the community of Nassau and suffolk COunties on

.
.S _p,‘..

»
¥

The Prodect Team,in its pre11m1nany surveys..as in’ the detailed z'f'%tz‘
1nvestigat10ns of the case study commun1t1es. becane aware of the potential!y
strong role public 1ibraries can play not only as educationel resources. ;;;ag-‘
« . but ag service agencies for dispensing 1nfbrmation on education and grainiug

Libraries traditionally have been viewed as 2 primary community
ihformation resource center. They are the places. most people think of
first when they are in need of information, particularly. information .
related to self-improvement and education. They are perceived by persons

-who have had 1ittle contact with formal aducation for seyeral years as
~less threatening than educational instjtutions when they are beginning to

"shop around" for information. They are regarded as a neutral, urbiased .

source of information and, perhaps, .of advice. - T

Two maJor recent precedent-setting developments in the utflization

- of libraries as education service centers have been the establishment

in 1972 of the Office of Librany Indepéendent Study and Guidance Project

'withinvthe College Entrance. Examination, Board, and the establishment by
"the Regents of the Uniyversity of the State of New York of the Higher

-L2-
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Education Library Advisory Service (HELAS) in 1976. These two projects
‘offer superb guidelines for libraries across the nation wishing to expand
~ their servicés, and for community organizations interested in making |
. greater use of their. 1ibraries as resources for educationa1 information,
' guidance. and advisory servicos. ' ‘

-
o

A The CEEB program s an outgrowth of the work done *in 1970-1972 by the
§¢aff of the Collége: Level Examination Program (CLEP) who worked with four
* 1{brary systems in developing an information, study planning, and materiais
.resource servica for aduits interest in gaining coltege credit by examinas=

~ tion. This early work led to the establishment of the. Office of Library
,Independent Study and Guidance within CEEB 1n 1972, This office was:
jointly funded for a three year peiriod by the Councii on Library Resources,
‘The National Endowment for the Humanities, the United’ states Officfhof .
‘Education, Office of ‘Library Research ahd Demonstration and CEEB. The
Final Report, published by CEEB.in 1976 (see References), provides a
detailed description of the project and‘gf'the work of the community
libraries and state 1ibrary system (New York) which. cooperated with the
: study. h e

" The CEEB Nationa1 Office of Library Independent Study and Guidance
identified its four major functions as follows:
’ P

2._.Encouraging public libraries in different argas of the country
 to participate in the planning and testing ofiservices to
independent learners in their respective communities.
3. Providing participating 1ibraries with training in both service

, pianning and seryice provision
4. Assisting participating libraries' in the testing and evaiuation
of. planned séryices.

1.” ldentifying and describing services for adu&:\independent learners. -’

*
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. The 11brar1es which part1c1pated in the proaect were the Public
'Libraries of Atlanta, Georgia; Clevetand, Ohio; Denver, Coloradd’ Miami=
t° Dade, Florida; Portland, Maine; Salt Lake City, Utah; St. Louis, Missourd;
- Tulsa, Oklahoma; Noodbr1dge, "New Jersey, MWorcester, Massachusetts. and -
the Enoch Pratt Free Library 1n Baltimore Maryland.

»
L M Y

, CEEB started the project by calling a sem1nar meet1ng in April, 1973. ‘\;
“ " to discuss and deveIop a statement of national goa1s for the project, and
( . individual program goa1s. service characterist1cs, and training needs. '
‘The. meeting 1nc1uded librarians. educators. and members of the business . e
community , - & O PR
Among the'services the 1ibraries decided were necessary.to 1mp1eqent ‘
; v the goals of- supporting 1ndependent learmers , the foIIowing were 1isted:

‘. (1) helping the independent learner to specify -his/her learning goaIs. md
~(2) helping the iearner plan a program of study; (3) providing the '~ '«
learner with methods to assess.his/her level of progress; (4) guiding
the learner in the selection and use of study materials, and (5) making
group 1earn1ng sessions available in the library. -

L4

The results of this goals semdnar set the -stage for the work of the
project over the next two years. The Final Report of the project (see e
References) is an important source of information and guidance to communi- '
ties wishing to develop the use of their Yibraries as 1nformat10n and
cou.selling centers for adult independent learners.

The following descriptive information on ‘the New York HELAS Project
1s excerpted from {its Annual Regor t of November 1, 1977 (See References).

¢ ’ .
In August 1976, the Regents of the University of the State of New
-York received a _grant from the Fund for the Improvement of Postsecondary
Educat1on (HEN) to establish an educational advisory service for adults -

ER\(: | - E
; * .- T T ' )\ | ' /:
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'-1n representative public 11brar1es across New York State. The purpose of“
the two-year. demonstration profect 1s two-fold: o

g

)
#
>

¢
.

] 1.“;?0 provide 1nformation, advice, and,  where appropéiate, referralT'
.to a-wide range of postsecondary educational opportunities~that
~ meet individual adult needs and interests;.and . " |
‘2. To demonstrate that the public 11brary === long viewed as a _ -
:'community 1nformat10n resource’ center --- can pian an active -
1inking role‘betyeen adults and the vast array of ledrning:
‘options offered by the educationaI cmmmunity; '

R . . . . . "?

MO8

At the end. qf the first year. a follow=up. study was conducted of the ‘

1n1tia} users of HELAS -in four public 11brar1es across’ the State.

\l-
[

b

[ 4
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advisor. The selection process was cav.ried out jointly by the prodect

In each of ‘the public libraries. a full time 11brar1an with an adult E |
- services or reference background was selected and trained as an. educational/

director and thé 1ibrary administration and gave heavy consideration toward ]

the 1ibrarian's prior experiencein working with adults. familiarity with
the library s existing collections, and resouces and possession of certain
1nterpersona1 skills necessary to the role of an advisor '

. . ¢ . . : .

. The training component of HELAS emphasized communication and inter-
viewing skill, characteristics. and concerns of the adult learner, educational
decision making ‘and planning, and knowledge of educatioral and f1nanc1a1 "
aid resources. Among the training techniques emponed were ro]e-pTeying

~ and role-modeling, case studies, and discussion groups, both 1arge and

small. Experiential learning was emphasized to enhance the personal
qualities and professional capabilities of each of the librarians.
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, An Inventor of Educat1ona1 Resources was comp11ed for each of the '-;
demenstration sites to be used:;s a reference tocl. ‘These HELAS T
directories feature continuing educatidn offerings by local colleges and.
"universities, and nondegree-granting institutions, such as licensed ]
proprietany schoo1s. adult education and BOCES programs, and community -
agencies cEach directory also contains 1nformat1on on nontradﬁ%ﬁona1
educationaI programs, such as external degrees, credit-by-examinat1on
_programs, correspondence courses, and nonc011e91ate sponsored 1nstruct1on.
Information on financial aid 1s~a1so included because 1ts avai1ab11ity
| 1nf1uences the continuing education cho1ces made by" adu1ts ‘

The Librarian/advisors also make use of their 1ibraries' estab11shed A
c011ections and resouces, particularly those compiled for career exp1oration. |
resume writing, and job search strategies. A computer terminal, which
accesses a data'bgnk composed of educational and occupational information,
is an added: feature in ?he Corning Public Library. "~ Adults can use th
terminal to explore a multitude of career options and 'then localize their _
1nvest1gat10n of a‘few career choices with print and other library resources..

%* % % %
The HigheraEducat1on Library Advisory Service was officidlly opened
- on February 1, 1977. Over 2,200 peopie contacted the HELAS 1ibrarians
" during ﬁhe first six months of operation because of;extensive promotion
- efforts in the public media,. community contacts with local service agencies
and employers, and the distribution of brochures and posters. Moére than
one-third (787 in all) scheduled an appointment to explore their continuing
education goals in depth. 'In August 1977, these 787 jndiyiduals were
mailed a five-page questionnaire to determine the effectiveness of HELAS .
in achieving 1ts goals. Of these, 390 responses (about half of the total
matiing) were received; considered an unusually high return. The sunvey "
results that follow are based on this responding group of HELAS clients.

S
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ior the most part, HELAS users are adults seeking a career. ¢hange or ‘
advancement, men and women returning to --- or beginning --= an education. )
the unemployed and senier citizens seeking to enrich their leisure activities. -
Many are traditionaiqiibrary users, but as the service .becomes better knoun '
~in each community, first-time library users are beginning to ex?}ére‘the ‘
librarst services through HELAS.' X

. . . . i : "

Neariy 60 percent of the users are women, which 1s typicai of the
L ciients of other educdtional advisory services. Since HELAS was designed
e f and promoted as a service for adults, it 1s not surprising that three-

f \ 1”quarters of its ‘clients are over 25 years of age -and include peop]e of

! _.retirement age\ The ethnic background of HELAS users is well diversified,

S ** “althdugh the majority of nonwhite clients come from the New York City
A area. And 1ast1y. the maJority of HELAS clients have had some postsecondary .
L educational experience or have earned either an assoctate or bachelor' s
. degree. While HELAS {s serving a representqtive segment of society, it
f could perhaps make greater efforts to reach men, andimore minority group
members - with a high school education or.less, to help them_find appropriate
N educationai opportunities as well, ' ‘

. EY
AR
e

The demographic characteristics of HELAS ciients, as represented by
" the survyey respondents, appear beiow v ’

© " ex - . Number " Percent
* Female : 222 . ' 57%.
Male 132 ‘ o 34
No Answer N 36 9
© 18 -26 - C 67 " 17%
' 25 - 34 ' 116 . . 30
35 - 44 81 21
45 - 54 60 15
55 and over . 27 " . - 7
No Answer - 39 oo 10
29K
-L?- ~
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"-serv1ces provided, a majority of the users found them to be he1pfu1

- The 1nd1v1duals si/veyed were asked to identify from eight s ecific
types of HELAS services’ relating to 1nfbrmation. advisement and referral,

. those services ‘that they used and wikthér or not they found them to be

useful. Not surprisingly. the most frequently requested service was

‘ 1nformation on and referra! to postsecondary educational opportunities.

Support and encouragement to continue ‘or pursue edycational goal' was *
the second most popular se?vice. Eight,-seven percent of users of each
of these found them useful. and more than half (55 and 56 percent,
respective!y) described them as very useful. For each of the eight

wd

(See Table 1). ' o v
&
-L8-
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’;-;¢§thn1c Bgckg _ _ Percent -
s *mwta S LERTUREITS [ B : 50%
CBlaek RTETo-o ot o e
Spamsh-summed AT I | A R
 Other non-white - % - D -6 7
No Ansm_____ T - SR N
S —— _ N = S Yo ok
. less than high school - 6 - - 4%
;f\";High‘schoot A -8 ., 22 ;
e Some postse#ondary - < 140 SR - IR |
. Associate degree . 60 <t B |
. Bachelor's degree , ~ 39 - - 10
' Graduate'stwy <, 40 . 7 T 0
NoAnsm e 1 ‘ S RN
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) TABLE 1 - - r
" MELAS GLIENT SERVICES = B R
Level of Sa‘t1sfaction of CHents Requesting Services . ¥
T v - " 'satisfactfon with Service . " Total Clients -
Type of . Very Useful Somewhat Useful Not Usefu1  Requesting Servi-
Service ~Number _ % ¥ Number %‘“ Number ‘% (N-390)
Information & 43 ssy 82 _a% 413 29 ¢
referral to ‘ " R . . B
' postsecondary educa-. . . e .o
tion opportunity | T - R 0
Support % encourage- 136 ' 56 757 31 -..33 U ., 244
- ment to continue or. . ST . _, L i
. pursue educationa'l . T : ST
-goals C R |
Assistance in .89 39 » 86 -38 51 23 226
setting educational ' :
gopls/ob.jecﬂves _ , |
Assistance in 122 60 65 32 16 8 203
locating. & using : ' oL :
lihrqry resources o,
Assistance in - : e
assessing prior educa- o L . : . L
tional expérience -+ 72 36 89 44 ° 40 20 ' LI,
Assistance in career. o T IR
explorat'lon R 76 39 45 23 193 .
. Information/appiica- e ey ‘
tion procedures on .
financm aid -~ . 67 39 577 34 46 27 170
Information & - | S ‘
referral to * B '
cnmunity agencies 47 36 37 28 46 35 130
\ /
) -L9- o
‘4.‘0
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o THE COMMUNITY OF Lot ISLQND'

vrs 'The counties of Nassau and Suffolk. adjoining the New York c1ty

) ,n'ﬁ°'metropolitan burrough of Queens, comprise the community of Long Island.
. 'The population density of Nassau is. exceeded only by that of the New )
i "York City. burroughs. It 1s entirely urban and suburban in its land-use
U’fpetterns. Suffolk 1s not so densely popu!atad The western portions, " _ .
- adjoining Nassdu, are. primardly suburban; the- pastern ‘Portidns are less A
_densely populated. with. extensive rural ‘and recreationa] land useages. .

1
. _,‘S

.7

or are planning to enter the Job market. They are seeking the means of

~augmenting family incoies. They are resuming pceviously {nterrupted

career goeIs;.or they are preparing for new and 'different careers. -
Perhaps to a far greater éxtent than in other areas of the state and

nation, the sharp decline in the b1rth rate has resulted in the closure .

of elementary schools and this has forced an unusually largde number of.
professionals and classified support workers into the ranks of the
unemployed.. Most of these are seeking new careers.

There are many providers of adult postsecondary education and
occupational training on Long ‘Island. A 1975 survey 1dent1f1ed 568
providers ranging from 17 colleges and universities to secondary school

adult classes, business and community programs, and ov ‘er 160 proprietary

schools.

-L10-

_ About sixty percent of the 1abor force 1s emptoyed in white c¢ollar
hcccupetjons. Principal industries on Long Island are uholesale and retai1
trade, and manufacturing. Governmental agencies account for 18 percent of -
the labor force. One-querter of the population commutes eg_n day to Jobs T
in New York City.

. .. Economic down-turns in the 1970's resulted in many shifts in the
- pattern of employment. An unusually large number of women have entered

i
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¥ . . has been made in the founding of an organization known as the Long Island
: Reg1ona1 Adyisory- Counp11 on Higher Education (LIRACHE). One of {ts

| principal activities has been a concerted ‘attempt to 1mprove the availa-
S ',. bility of career counse]ling services for mid-career adults. Severdl
O, ~ 'member institutions have instituted undergraduate and graduate programs
e ' to train persons in the field of counse111ng adults LIRACHE has -
cooperated: {n- the establishment of adult counselling centers in county
1ibraries and these -are used.as a practicum for intern students from the .
counse]ling 1nstructiona1 programs

Long Island prov1ded the opportunity to study a denser populated
. ; "urban and suburban area-where a cooperative effort is eing made to
| broaden,the.ava11ab111ty of education/training information, carger
counselling, and referral of clients to appropriate educational resources
thrqggh the network of county libraries working in collaboration with
_ educational institutions. Libraries are a facility available in almﬂd%
avery community in the nation. The exoer1ences of this and other “ew
York communities may offer transportable ideas other comnuﬁ1t1es may
w1sh to adopt. -

-

-L11-
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fw ot . An important step in the direction of inter-institutional cooperation L



socm-economc mozces-/

« . S
Poputation: f'( ‘ L '.‘:‘ L

- Nassau and Suffo1k‘Count1es. - 2,883,030
o Unemployed as percentages of labor force: | | "
L ;; - *.. . Nassau and- Suffo1k cqunt1es-/ (October 1977) - B.7%
Gt e T State of Wew York¥: (January 1978) - 88K
o u.s. Averege-/ (January 1978) e 8. 3z'~\
Principal occupetions as a percentage 0. total employed°’ ;
Profeesiona'l technica'l management. 30.4%
[ ! . 4 ~ | :
Vi | Sa'les .and Clerdcal’ * Pl s '29.9%
Vg. L | Creftsmen‘and operators in . :
L __ -+ industry and transportation / 24.2%
5 o _ . Laborers, non-farm T ; 3.5% -
\ | . Farmers and farm laborers .3%
e . .~- Service workers (includes pr'lvate
v . .. .  household workers) o178

Education levels in the two-county area as a percentage of all

males and females. 25 _yeers .01d or older, and relat1onsh1p to. total
U.S. population at each Tevel. (+ indicates greater than U.S.;

- ind{icates less than U. S.. -0= anprox'lmately same as u.S. d1str1'bu-

tions).
o Males . " Females

Less than 8 years elementary 9.0% (-) - 8.9% (-)
'8 years elementary - 9.7% (-) f1.0% (-)

~ 1=3 years secondary - ' 18.1% (-) 17.5% (-)

4 years secondary . 30.0% (+) 42.1% (+)

- 1-3 years college - 13.3% (+) ©10.2% (+)

4 or more years college o 19.9% (+) 10.3% (+)
Med'lan school years completed 12.5 yrs (+) 12.3 yrs (+)

1/A11 data, unless otherwise indicated, is from the U S. Census 1970

2/State, Countx, and Selected (ity Employment and Unemgloment January-
October ureau of Labor Statistics .

. §_/Emgfon§gnt and Earnings March 1978, U.S. Department of Labor, Bureau, of
| Labor Statistics, Vol. 25, No.

-L12-
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. COMMURITY ORGANIZATION FOR
MID-CAREER CONTINUING EDUCATION
The Long Isiand'Advisory-Councii on Higher Education (LfﬁACHEr is a
consortium of sixteen postsecondary educational institutions. In 1975,
this organization, with the support of Title I HEA funds administered by
the Neu York State. Department of Education, conducted an extensive study -
of . the postsecondary continuing education needs of adults in Nassau and
Suffolk Counties, and compiled an inventony of postsecondary continuing
-education: opportunities avai]abie in the area,

The Hestoanautz Study (see References) identified 568 continuing
education resources available to Long Island's adult residents. These
ranged from degree offerings of the private and public universities and
colleges to occupational training programs of BOCES, the state-sponsored
coopera%ive of secondary school adult: programs, and_included programs.

of local organizations, civic groups, and the training programs conducted , T

by local industrial firms.’ | ‘

, They aiso found that the adult counseiiing and guidance services
® varied widely.
" by several postsecondary education institutions, primarily at Hofstra
' University, the C.W. Pcst Center‘of Long Island University, Adelphi
University, and SUNY-Stony Brook. Other services were located in

Professiona. careér counselling services had,been,deveioped_

sécondary schools adult vocational programs, at county and state agencies,

~as well as at some private agencies such as, the Federation of Jewish
Philanthropies. Most of these charged a substantial fee for their

services, particularly to persons who were not enrolled in *he institution.

. Furthermore, much of this counselling was offered at times not convenient
to adults.” Clearly, these services were not meeting the needs of the
increasing number of adults in the Long ‘Island community who were seeking
continuing education and retraining opportunities.

-L13-
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- The report also‘pointed out that the"region's pu611c libraries
were 1ncreasingiy involved tn adult learning activities and could play
a key role in any comprehensive systeﬁ'of adult continuing education |
because of their widespread distribution throughout the area. There-are
84 county libraries 1n Nassau and 52 in Suffolk. ’

]

The Title I HEA grant to LIRACHE made 1t possible to com61ne the

resources of the public libraries with the counselling and tra1n1ng resources

of ihstitutions of higher educatipn in the area. Seven libraries were
chosen as the initial project participants, and four more were added the
ft1lowing year. .Each 1ibrary established :n adult‘vocational counse'ling
center which utilized the services of graduate students from counseler '
education -and -human resouce and development programs in LIRACHE member
institutions.” Their participation in the project is part of the training
internships required for pheir graduate degrees.
The Nassau County O?fice of Women's Services plays a.key role in the-
Long Island Advisory Service. This organization, founded in 1966 as an |
agency of the County, has had long experience in offering counselling
services to women in Nassau County. These caver a wide range of career
education and 1ife cycle issues. The éounselling seryjce 1s offered
to the public at no cost or fee. Over the years this agency deve]obed
. an extensive cross- -index file pf career and educational information
known as the VOICenter File (Vocational and Occupational Information
Centeq). This is essentially two cross-indexed filing systems. One
contains information on career and job opportunities available in Nassau
and Suffolk Counties. The other file contains current information on
continuing education and training programs offered at all education/
training resources in the two-county area. By using this facility, a

counselor can inform a client about occupational opportunities that require .

the.specific experience or iraiﬁing he/she might have or be willing to
acquire. Jhe system can also work the other way. Starting with the
client & interest in a particu]ar career 11ne, the system will tell that
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" person what,type of education or training background is expected for

) entry pos1t10ns and where that education or training can be obtained in -

: i_' the two-coupty area - -
‘The VOICenter 1nformat10n is in the process of being ‘converted to a

computer-&hsed data bank so that a11 1ibraries in the two-county area

can 1nstdﬁl computer terminals and have 1mmed1ate access to the VOICenter S

1nformaﬁ3on. This will greatly fac111tate updat1ng of VOICenter informa- - "3

. tion tdlkeep it curréent at all times. The Nassau County Office of Women' s

Serv1ces is deve16p1ng the computer proJect under a subcontract from

LIRAﬁHE s '

. [P

/The organization of this community effort. is re1at1vely simple. - It
s upder the general direction of LIRACHE which selected a project director
v for/the deve1opmenta1 projects. As the Title I funding is comp1eted.
thelNassau County 0ffice of Women's Services will take a more active role .
in train1ng interns and 11brany personnel in adult career and educationa] -';';
.counse111ng. as well as aid the expansion of the services to new libraries
in qther parts of the area.-' LIRACHE will continue the 1nternsh1p program, .
making their students ava11ab1e to the 11brar1es o

.
'
» .
. - . to
4 ]
- .
¥

e STUDENT EXPERIENCES
| "WITH CONTINUING EDUCATION

There is no reliable estimate of the number of mid-carger adults on, _
Long Island who have availed themselves of the five hundred or more
\ . education and training programs cited by the Heston-Fautz Report (1976)

- as ava11ab1e in this two-county’ com'nunity How many of these adults
could have benefited fram public 1ibrary career counselling and educational
guidance prior to their -reentry into education or training is 1mpossible

. "ty estimate. The counselling program in the public 1ibraries had been in

L o \
-L15-
R3¢
ljR\(Z '

A Fuiiext provided by ERIC



k . - ' (v, -

operatton_for little more than a year at the time of this survey and no
- professionah evaluation of the ‘program had been made. The data whjch
'fo]lows are based on 232 respoﬁ!es from mid-career students resident on |
Long Is1and and enrol1ed, edther cgncurrent with the survey or in the
recent past, in 16 different educational 1nst1tutions or services, 1n€Tud1ng -
primar11y Empire State College. Adelphi University, Nassau community College,
Suffolk Community College. ‘New York Institute of Technology. SUNY Agricul-
" turai and Technical College, the C.W. Post Center of Long Island Universjty.
.Hofstra University, and SUNY Stony Brook. - -
A substhntial proporticn of the respondents were enrolled in the ) ,
‘Regents External DEgree Program and some of these (11% of the tota1)
indicated REDP'as their "institution". However, the remainder (and an
unknown percentage) more properly named the colleges or universities they
were' currently attending and taking courses towards ‘their REDP degrees.
Two-thirds of the respondents were women, which is about the same
ratio discovered in the :itudent samples in all communities. Seventy-five
percent of the wemeh and the same-pencentage of men were married;
18. pencent of the women were dfvorced or widowed. Eighty-two percent of
-all women. students had children under 17 years of age living at hOme
with them. T

| Eight percent of thig;student group were Black (4.6 percent in the .

" Long Island population as a wholw); other minorities accounted for four
percént (1ess than one percent in the-whole population); 88 percent-were '
Caucasfan (95 percent in the Long Island population). '

c‘These students were a 11tt?e older than adults students;in other
areas (Table 2). About-half of them were 40 years of age or older.

'[Kc ' S Q37
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" TABLE 2

| " AGE GROUPS . A
T Percentage of women and men students . ' | =%
Age Groups ‘Women .  Men_ ;, ‘.
under 30 . 9% 7% f
- 308 - . 3 37 .
w0s % . 20-. |
~ 850 or over IERRTRN 1 - 25

Columns total 100% with allowance for rounding numbers

Fifty-four percent of the women students were working full-time and -

another 21 percent weré working part-time. Ninety-three percent of the
“men students were working Yull-time; none reported part-time employment.

As An the other communities studiad, the occupational groupings of
these students differed from those in the general population. Fifty-nine . .=
percent of the students 1isted professional, technical, or management .
postiions (30 percent in.the Long Island population). Students in sales

+ and clerical positions were only 16 percent compared to o percent in
- the .general population. Only 3 percent of the students: were craftsmen
or. non-farm laborers (29 percent.in the general population). Service
- workers among the students accounted for 22 percent of the group; =

'IZLpercent"in the general population. '

Average fam11y 1ncome of these students was about $23,000, which is
considerably higher than the 1ncome levels of students observéd in the
other community case studies. .Only 4 percent had incomes below the
poverty level ($5,000). ' |
The education levels of the student groups were, as expected,
- considerably higher than in the whole popu1ationQ Only 12-percent of
the women students and-8 percent of the men had high school diplomas or

]

-L17-
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‘men and 80 percent of the women were at’or below this eddcation level. 5
' The ‘education Tevels-of wohen students were generally about the same as *
. those of their spouses, but the spouses of men students had considerably

L ~ Elementary s_chool orless . 0%

" High school diploma | ’ 10
‘Some college or training o4 2
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e 1n the general population of LongfIsland 68 percent of the & ¢

less education than the men students (Table 3).

-+

. \ .

o - TABLE 3 |
. EDUCATION LEVELS OF STUDENTS AND SRQUSES

Percentage of students and the }bs |

. *by highest level of education qttaife : - e
| o o Spouses of ¢
* - Students o Women Men" "

Women Men . - ' Students Students -
6 8
-1 R ¥ A
5
15
S (1}
10
6
o 0 _
Does not apply (not married) . ' }2‘ - 14 .

. . N

Some high school . 2

Assaciate degree : 24 3
Bachelor's degree - N 2
Some graduate school 5
Master's degree 2
Doctoral or professional degree . 1
Other 5

&—-—-Aw—awic—-g

OO0 & ww o

- Columps total 100% with allowance for rounding of numbers. @ et

SeQenty-nine parcant of the women and 68 percent of the men -in the,
Long Island student group ware e1§her studying for career changes or

- advancements, or were classified as "potential career changers" (Table 4).

€
- . o



ki __ - TABLE 4
| | | DESCRIPTION OF CAREER PLANS

A ', Percentages of men and women students who {dentified themselves
' | with onesof five categor1es of career change goals -

)

Change Categorz L . Women - ° Men
1. Presently changing.careers - 26% 12%
2. Presently changing to a new line | | :
of work, but with present empioyer ' 7 = N
3.  Would 1ike fyture change of career _—
 (Potential cﬁanger) B 2] 18
4. Working for advancement in present \ N
© - career .with same or new emp oyer 28 28
‘5. No change of job or career in ) -
oreseeable future . 19 : 3

o [}

Columns . total 100%, with a11owance for rounding numbers °

The Long Island students were. reentering. education’ to broaden their
genaral education and because of the opportunity for personal enrichment
and development. This reason ranked high in importance in the educational

decisions of students in the other communities (Table §). The emphasis-

on college degree atta1nment and the availability of nontraditional pro-
grams which have high appeal to adult students --- factors which
characterize both private and pub11c postsecondary education in New York
State --- -account for differences in the Long Istand (and dyracuse)’ students
from students in the other areas studied. For axample, the pef%on91

_desire for a college degree was higher among the important reasons for
education reentry than was the case in communities other than in New York.
The opportunity for self-paced independent 1earning was similarly h1gh,

as was the opportunity to re9e1ve credit for 1ife/work experiences.
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TABLE 5 -
REASONS FOR DECISION TO REENTER SCHOOLING

Percentage of students indicating reasons that were "Very Important"
- "“Somewhat important“ in their decision to "go back to school"

Could get courses that fitted personal time schedule I 93% .- .
Opportunity for. persona] enr1chment/devenopment/general knowledge....92 .
Could get courses near to home/work PlaCR. . eeiiinnrnrronsnrsnnveness30 [)//
To satisfy personal desire to have a college degree........ N - [ .
‘Could pace my oWn 1€arMING........uevevnrrunrnninnernsnninsresernss 83

‘ Opportun1ty for part-time study............... teeedersettntntertonnns 8 -
Opportunity to get credit for 11fe/Mork experiences I 4 - |
Courses (or major) I wanted were offered............ I T R £ - ]

~ Good reputation of school or a particular program......... cesaans ceesld

© T LoW tUTEIO (COSE).eiiiunniiiiiieeeeie e eeaanae, R

The way to meet job requirements... i vvieiiieeiinnnss Cerrerecnancens .46
Availab111ty of financial e T T ceeensee ceeeeodb
Edsy way to get a degree/certificate..... Cetseenssssssannns cesenseas .41
My family wanted me £0 g0............u...... PP Cetererecnnes o037
My empioyer wanted me to go..................................,.:.....25
Friends were taking this program........c.ceeuenen. Wessseessnasans ees16 v

" Because of mdlt1p]e responses, percentages total more than 100%

It s quite apparent that the Long Island students had done a
considerable amount of planning for their career changes or career ad-
vancements. Seventy-two percent were counting on additional education
to prepare them for a career change.  Fifty-three percent had developed
a systematic education p]an to accomplish this goal, and 65 percent were

- presently taking courses which would lead to a career change (Table 6).

ER&C
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TABLE § - -
EXPERIENCES IN PLANNING FOR CAREER CHANGE e

Percentage of students who indicated . .
‘they had undertaken. various planning steps -

b u

No planning....’..........................g.........................11% .~ f
* Thinking about planning a career change for some time........eeeeeeac86 o0
~ Looked over Tists of Jobs that might interest me..............s......36 :

ST - Learned about possible new careers through previous
’ "ork exper1enca........’.............................................34 .

Sought information f?om state employment OffiCe...iceiveccraasaacsaessd
Sought information from people now in chosen career(s)...............44

~ Actively sought to expand my knowladge of different
camr opt’ons.......................................................26-

Looked into agencies that offer job skills training.cecececenseasosasdd -
Sought advice of college in AP@A. et ecesrtnsnssonsssssscssasssannassdl
Used local agency offering career planning SerVICES. ceeceeriarcasnse B
Planned additional education.to prepare for career Change...oceeseeesll

Deve1oped systematic education plan to accompl1sh
camr change................p.......................0...............53

Presently taking courses which are part of education plan .
for camer change.......................'..0.........................65

-Filed Job applications which should,lead to new career...............15 o

e .Because of multiple responses, percentages total more than 100%

. When’ these students were questioned about where they found out about =
the opportunities for cont1nu1ng education available to mid-career students.,;
nearly half (49 percent of the women and 46 percent of the men) indicated ' € E
that their information came from friends or members of their families.
Thirty-four parcent of the women and 17 percent.of the men had written

" or telaphoned one of the institutions in the community. Thirty percent
of both women and men had been attracted by ads or stories in the print or
broadcast media. About one-fourth named other sources of information,

M _ of which their employers ranked highest (12 percent of the women "and

- 16 percent of the men). Six percent of the women and 4 percent of the

| -L21- 1%

-y




- men - had learned of these opportunities from public libraries. In this

,;;;nmu_wh_ ..connectfan, it. shnuld be noted that the advisory services bad been

> '  established in the ‘public 1ibraries for less than one year prior to the
. time of this survey. - . ' -

Half of the women (49 percent) indicated that had felt the need
for professional .carer counselling, and 56 percent reported they had
recefved counselling help. Most received this help from the institutions
they attended, their.employer, or “a career counselling service" (not
otherwise identified). Only 20 percenp of the men stated they had felt
the need for career counselling, but twice as many (44 percent) reported
they had received counselling, though -ery few identified the source of
‘thair help. Of those who received’ counselling help, 80 percent of the. -
women and 50 percent of the 'men were satisfied that they had received h
"good advice". Fifty-three percent of.the women and 31 percent of the
men would be willing to pay for counselling assistance.

Twenty-eight percent of the women students and 12 percent of the

\ men had applied to their institution for financial aid. Twenty-nine
. _percent of the women apd 28 percent' of the men actually received some .
financial assistanée. Non-institutional sources named were princlpally
their employers or the Veterans Administration. o

Y - .
A large majority of all students found that.all or most of the
courses they wanted were available to them (Table 7).’
| TABLE 7 _ ~
AVAILABILITY OF DESIRED COURSES OF INSTRUCTION
Percent of respondents who found that courses they wanted were available
. Women Men
A1l courses .wanted wére avaidable 50% 31%
Most courses wanted were available 37 60
A few courses wanted were available 10 . 10
None of courses wanted were available 4 2
Columns tq;al 100%, with allowance for rounding numbers
. . -L22-
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Most of these students who had been in their educational programs .

- long enough to form an 0p1nion.~were generally satisfied that their y
- programs had met the ecucational objectives they had in mind at the time o
they enrolled (Table 8). ' R

. TABLE &
EDUCATIONAL OBJECTIVES

Percentage of men and women students, by degrees
to which their education/training programs ha«
met the objectives they had in mind when they enrolled

AP

: Women _Men_

Edycation program met objectiggS'comgleteiz- 49% . 32% ;* E

* Education program "somewhat" met objectives 25 . 43 ,
Education program did not meeﬁ -objectives o "5 ‘ 4 //f:
"1 am £0o new in the program to respond" . 21 20 o
COIUmns total 100%, .with allowance’ ‘for rounding numbers L ' Wﬂ\\i

';k.*-* *.
4
The Project Director of the Long Island Advisory Service is

Dr. Alan D. Entinet SUNY-Stony Brook, Stony Brook New York 11794. The
Director of the Nassau County Office.of Women's. Services is Lurana Tucker
Campanaro, 1425 01d Country Road, Plainview, New York 11803. Ellen Mayer

is head of the Adelphi University Career Advisement Center, 31 Walt Whitman
Road, Huntington Station, New York 11746 Patricia Dyer is ProJect '
Director of the Higher Education Library Advisory Service. Project, the , o
University of.the State of ‘New York. 99 Washington Avenue. Albany,

New York 12230.
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* CHAPTER V
SUMMARY FINDINGS FROM THE CASE STUDIES

(23 #' ! - . . - 1]

- " The seven-case study communities were deiibereteiy chosen to provide
"7 {1lustrations of different types of. community organizations ‘functioning
in different types of connunity environments. Thus, organizational forms

and - program development ideas that may be transportable to other communi -
- ties could be seen in different settings. ‘

, In many respects. the form of the organization of these community
| efforts was\a reflection of local traditions, the characteristics of the
. | population.‘tq\ir education and training needs, the circumstances of the
. * local economy, and the existing array of postsecondary education opportun-.

;&ti? " {ties found in eeén‘ However, thare is little evidence to indicate that . i
}3~ ~ particular organizationei forms would be successful only in the oommunity |
h in which this investigation found them. :

;-;— The forms of organizations found in‘the-series of case studies may be
characterized as follows: - i

| 1. The predominantly lay citizen council form of organization is -
. probebly -best exemplified in the Citizens' Task Forde which was orqanized
advise and to some extent govern the Southeastern Minnesota Educational -
Center (SMEC-Rochester). This 1s a 26-member body of lay citizens, community
leaders, mid-carecr students, and one representative from each of the

memoer educational institutions

» ’

This' form of organization was also observed'in its early stages of
o development in St. Albans (Vermont) where the Adult Education Council of
o Frankiin-Grand Isle Counties is the developfiental and guiding organization
for the consortium of all educational institutions as well as *he civic

and welfare groups and agencies in the area. It, also, is a predominantly
.- . lay citizen board. - :

»

P .
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2. The form of community organization initiated arra/eveloped by a
’consartium of educat1ona1 institutions is best exemplified in the Northeastern
California Higher Education Council, centered+in the community of CQico and
serving a rural area of eleven counties. While close ties with nearly all
.community civic and welfare groups and agencies are carefully maintained,
the governing body is an executive committee of institutional executives,
and the community agencies do not participate in the central govern1ng
organization. : "

(il

]

. . 3.. Three of the organizations studied are essentially -community service
organizations, with somewhat different connections with the communities they
- serve.

fo

The: Regional Léarning Service in Syracuse (New York) is a free-standing,
educational brokering organization. It is a division of Syracuse Research
Corporation, a non-profit corporation formerly associated with Syracuse
Universfty. This parent organization was aided in forming RLS by a consor-
tium of fourteen public and private colleges and universities in the Syracuse
area, but this consortium no longer exists as an active organization in the
community. | |

The Career Counseling Service of Providence (Rhode Island) originated
as a pilot project of the National Institute of Educat1on s Career Education
Project, and is now a public agency of the State of .Rhode Island funded
by CETA and under the advisory direction of four departments of the §%§te
government. The other community educational information center in Providence,
the Clearinghouse on Information on Continuing Education (Project -CHOICE),
j@ sponsored by a consortium of the University of Rhode Island, Rhode Island
College, and the State Department of Education. CHOICE has an advisory
committee 'of representatives of the public and private colleges and universities
in the area, but no direct representation of community interests in its
governing organization.

-46-
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The Long Island Advisory Service (Naﬁsau and Suffolk Counties, New York)
is a service of the public libraries of New York, whith”are under the gover-
nance of the Regents of the University of the State of New York (the State
Department of Education) and its Higher Education L1brary Advisory Service
(HELAS). -Seven (later augmented to eleven) of the 106 public libraries in
Nassau and Suffolk counties have combined with a conso;tium of sixteen

- postsecondary educational institutions to offer information and career
counselling services. They are joined in fhis_project by a county public
service agency, the Nassau County Office of Women's Serv1ges.

"4, The fourth type of community organization is the 1ns‘1tut10n-$gonsora
educational brokering organ1zation This form was studied in Omak (washington)
The Okanogan County Education Service (OCES) is sponsored by Wenatchee Valley
Co11ege, a two-year communigty college one hundred miles distant, and given '
the mandate under the stateﬁplan for higher education to przz;?}foutreach
services for adult students in this isolated and?sparsely-p& ated-region1
OCES operates a widespread information and counselling service for mid- -
career adults and has attracted outreach educational programs of .eastern
Washington Colleges and Universities so that it can serve adults seeking
bacca1aureate-1eve1 instruction as well as those in the associate-level ,‘
s ‘ programs of Nenatchee Valley College. ’ | .

Thg extent of education program offerings (the number of courses and
variety of subject areas) made available to the students in each commudity
also varied greatly. In the rural and isolated areas the choice of programs -
was somewhat limited, though successful attempts were being made to provide '
the most desired and needed programs. In the urban centers, there was a
greater range of choice among continuing education programs.

The types of delivery systems observed in the case studies ranged
from traditional classroom instruction to many forms of so-called nontradi-
tional education.

ER&C
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Traditional ctéssroom instructional Aé(Q;:s predominate in most of the
institutions in th\ Providence area, though ihteresting innovative practicgs
were found in the Jore occupationa11y-or1ented prcyrams of Roger Williams.
College and JohnsonkWales Coliege. Most of the instruction in ‘the community -
colleges of Northeastern California and California State University-Chico
is also done in conyentional classrooms, with the exception of the rural ,
outreach classes of) College of the Siskiyous in Weed. With several notable
éxceptions much of/ the instruction in Rochester is done in conventional
classroom settings. , . '

An interesting and apparently quite successful variation of conventional
‘¢classroom instruction was found in two remote rural area$ where it is usually
impossible to gathcr a suff1c1ent number of students wishing to take particu1ar
courses at one time to organize separate classes for each course, - At ghe.OCES
in Omak and in its various outreach communities, as well as at the outreach
communities served by the College of the Siskiyous (Weed, California) multi-

\\k\\ subject learning ceriters provide a solution to this problem. The 1nstruct10na1
methods are a combination of organized se]f-instruct1on and classroom teaching
The self-instruction portions of eacl. .uurse are built 1arge1y_around programmed
textbooks Supp]emented'?requeq§}y wfth.se]f-dﬁstrUction kits of tape c;ssetteé )
and visual aids. The students meet in classrooms, usually for two or three
hours on one or two evenings a week with anfinstructqr-tutort (In the’
Northeastern California con§ortium they are called "learning faci]itators“.L
Each class may have studentc taking three or four different courses usually
in related subject areas such as physical sciences, or social sciences, or
courses in business administraticn. »The learning center ingtructors are
chosen for their abilities as tu 'rrrs rather than as specialists in particular .
subject areas. The course content and periodic examinations Qre devised and
supervised by the faculties of the "parent" college (College of the Siskiyous
and Wenatchee Valley College in these cases) and are subject to the policies
and quality control of the appropriate departments and deans of the college.

-48-
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"External degree" offerings, in.different forms, were found in New
York (Regents External Degree), in.California (California State University-
Chico), and in Nashington (Fort wr1ght‘Co11ege and, recent]yg Eastern
washington State University) ‘

_ , : . '

The use of television as a means of delivering instruction| to mid-
career adults was found in several areas. Television tope cas;tf}es were .
used as supplementary aids in Omak and in Northeastern Ca11f3?nia' and as
" the primary instructional-delivary medium in a few courses at Rochester —-~——7=%=
Broadcast television s used for special offerings (such as a series on '
_nursing) in Northeastern California. At Rochester a complete master's degree
in engineering is offered at the IBM- p]ant through televised classes, with
audio feedback, from the M1nneapo11s-$t Paul campus of the University of
“Minnesota Washington State University is hoping to develop its broadcast E
TV facilities to the point where it.can deliver de§ree courses to Omak

- and other rural centers in Eastern Wash1ngton

e

" Credit fdn experiential learning and conventional course credit by
-examination (via CLEP and/or locally developed examination) was found to |

be available, at education and training 1nst1tut1ons in each, of -the. case

study communities. These offerings were genera]}y available in New York,
particularly througn Empire State College, at Vermont Community College
programs in St. Albans. and at Winona State University in Minnesota. ' \
They were available, though usua]]y in"a more 1imited way, at Wenatchee

"Valley College (Omak), at Roger Williams College (Providence),and in most

of the- 1nst1tutions in Noﬁtngastern Cg]?fornia.

Student-directed "Tearning contracts" 1ead1ng to collegiate degrees
are available in the case study communi ¢ies of Syracuse and Long {s]and
through Empire State College and St. Albans through Vermont Community College.
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Independent study degree programs .at hoth undergraduate and graduate lTevels
L are ava11ab1e in Syracuse through the Syracuse University College 1s0P,
| Independent Study Degree Programs. Other .variations of self—instructiona1
techn1ques in individual course offerings were found in most of the commu=-
'nities. some of which have been previously described -
Workstudy and on-the-Jéb training programs were found in each of the
three rural comunities. Their use, however, was in most cases 1imited by
available rasources, both in instructional funding and in employment settings

N e
LA N

. and in Northeastern California course credit was offered” for some forms of
-experience in voTunteen work: with public and private non-prof1t'commun1ty .
organizations through the CIP,'Community Involvement Program. . L

An 1nterest1ng plan for providing occupation-oriented courses in very .‘
small community areas was discovered in ‘the “phase 1n/phase out" concept
developed by OCES in Omak. If trained,personnnel were needed in certain
occupational fialds (1aw enforcement and licensed practical nurses are:
examples), training programs were organiZed and offered for a year or two
unti1 the local (and limited) demand for personnel was filled. Then these.
program offerings were phased out, to be phased. in again only when the job
market’ could absorb more people in-the nart1eu1ar occupation. If technical
facilities were .needed to inst?uct these programs: (shops, laboratories, or
hospitals) existing facilities were utilized on a lease or cooperative

T ) ; : .
© - agreement. ‘ : '

3

The practice of student crdss-registratign and transfer of degree

-credit for course work successfulﬁy completed by students of one institution
who were allowed to enroll in specific_courses at another institution was
observed in several community areas. This bract1ce was followed primarily
as a meansfoffreducing unnecessary duplications of course offerings and
hence of lowering the costs of education both for the institutions and for

. ' the pub11cl .This policy was more comm6n1y practiced in those case study

> o - *7
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k communities which had the strongest community-wide organizations e--
O Rochester, St. Albans, and Northeastern Californfa, =
- In New York state, the Regents Externaf Degree Program is built upon
. acceptance. of course credit for work done at any.institution approved by-
the Regents. Essentialiy tne same poIicy is folIoweu in the learning
-contract procedures of Empire State Coilege. The New York State Projetct
" on Non-Collegiate Sponsored Instruction evaluates educational programs - o
_administered or sponsqred by non-collegiate organizattons === orimarily: ... ___
business or industriai firms or associations and pubiic service corporations
== and astablishes appropriate credit recommendations for them. Post-

_ secondary institutions use the prodect s Guidebook 1in accepting credits
earned in these programs towards degrees in their own institutions.

Student services in support of continuing education and training for
mid-career adults were available in every ¢ommunity, though in varying
degrees and with several important di fferences. -

Counseiling on career change’ options and guidance in the student's
selection of appropriate education and training programs from those available
in the whole community -1s the most important support service. This can
detérmine the success of the whole. program to make continuing education
“available to mid-career citi?ens This service should be (1) ‘community=
widé and avaiIable to all adults regdrdiess of their economic status or
amount of previous schooiing. (2) known to all adults in the community; and .

v (3) independent of the educational institutions, or at least independent |
to the degree that the counsellor can offer unbiased advice on the selection

of institutional programs, if multiple.programs are-available. “These three.
—imeee 2 COMPONENtS were met in varying degrees and 1n different ways in the seven
community areas of this study. L D

L]

In Rochester, all three of these cofiponents were fuifii&:d through “ "’
the counselling service of the SMEC Consortium supplemented wWith the

7N )
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- = ‘counsellors from each menfber fnstitution. Since the adult programs offered
in Rochester are jointly planned’ by the representatives of all 1nst1tutions.
there was a minimym of program duplication and a-minimum of competition.

To o.large extent each. institution offered courses only in its agreed upon
Poroion.of the Joint}pfogram. With this arrangemént; the SMEC counsellor
and the institution counsellors who hold office hours at SMEC one or two
days each week were able to operate effectively as a team providing students
with counseIling on career options and with counselIing on deveioping
-edunnionu:g __g;_ams_toiulfﬂl_thain_caneanjnd_eduoationalzgoalss_, —

In Providence the te]ephone counse111ng by Carger Counseling Service (CCS)
. {s certainly widely known in the community and wiuhin reach of &1l adults,
~ regardless of their economic or.educational backgrounas. A¢ & public
service agency, it 1s completely independent of the educational institutions
to whom its clients are referred. However,'phe complete counselling service
1s now ava11ob1e-on?y to persons who are eligible for the CETA progranm.
While this segment of unemployed and largely under-educated or under-trained
persons is a most 1mpo}tant clientele and perhaps the most in need of the
services, 1t is nevertheless a sharply limited segment of the whole.mid-
career population to whom the senvices are available.: Nh11e CCS does
make its printed materials --- {ts Educational-Training Resources D1rectory.
| its Directory of Supportive Services and its Occupational Projections
" Directory --- available to non-CETA eligible callers who will come to
Quonset Point to inspect them, this does not fulfill the whole meed..

The Regional Learning Service in Syracuse is an 1ndeoendent educational
brokering -organization whose services are available to anyone in the central
New York area. However, its ties with the community as a whole and with
the educational institutidns in the community are not strong. The existence '
of the service is not widely known through the community aE a whole. As ,
a result, RLS is not in contact with a large part of the m1d-oareer popu]at1on
in Syracuse.



o Tre Long I nd Advisory Service. operated in the public 1ibraries
- of Nassau and $uffolk counties has the potential, for fulfilling the
three essenejal comporients --- particularly 1f and when it -is’ expanded
from jts present eleven libraries to all 106 libraries in. these two
counties. Nhet appear to be two fundamental weaknesses 1in this organizat1on
may hamper the effectiveness of this and other services dffered exclusively
through public librery systems. First, the 1ibraries do not have a. strong

.

| Joommunity organ1zation in back of them to give them necessary ties with

and direct their act1v1ty Second, the libraries, at Ieast those.observed
in the Long Island case. study. tend to_give a higher priority to immediate
Job-plecement rather than’long-temm career oounselling and planning. The -

o .. N aat
iy et e
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latter may i:r;3e to an 1nsuff1c1ent number of trained counsellors available .

in. each 1ib Some had only a part-time counsellor on one or two days

" a week and apppintments for counselling came more than three or four, weeks

“after the 1n1t1a1 client contact. AT |
The Okanogan County. Education Service (Omak, Washington). in spite

of its affiliation and funding by a single educational 1nst1tution, offers

complete career counselling services endje@ucational-planning faor foureyear

as well as ‘two-year programs. The counsellors hold office hours at the ° . .

OCES office in Omak, but theyspend much of their time in the field meeting

with adult people on the Colv111e Reservation and in the small and largely

" {solated towns in this mountainous region. This service fulfills the -

' conditions .of the three essential components previously listed.

. )

" In St. Albans,'the Office of the Adult Education Service does rot
offer a career counselling service. The Community College of Vermont,
~ {n the procedures of developing individual learning contracts with the
adults who.choose to seek an associate degree, does an excellent job of
analyzing a student's career options and goals and advising him/her on
how to prepare for a chosen career. Since this is the.only degree oppor-



tunity avai1ab1e in ‘the community, the service is impartial. However, it
"is available only to mid-career students who commit themselves to degree
programs which is less than twenty-five percent of the adult .student
! ’ population in St. Albans. The remaining three-fourths of the students,
: most of whom are enrolled in courses related to career ambitions, do not
have the benefit of professional career counselling. In the long run, this
could prove costly to the community's continuing educational effort through
dropouts or m1sd1re¢ted-educat10na1 efforts. '

¢ .'»

' The Northeastern California H1gher Education Counc11 did not offer a
central, area-wide information service on education/training opportunities
~nor a career counselling service, leaving these two sngices to the
personnel of the individual co1]e91ate.1nst1tutiona1'membénsl However,
funding 1s now expected to be obtained for an area-wide expansion of the
" 1RIS (Information Referral Inquiry Service) toll-free telephone service,
presently operated by California State University-Chico, an area-wide
computerized career 1nformat1on program, and estab1ishment of a commun1ty
advisement center at the location of each member co11ege or university.
These ccunselling centers would be staffed with trained paraprofessional
_counsel]ors. These services would also be made available in the remote
outreach centers and at twelve public 1ibraries throughout the area..

Employers of mid-career persons in bath urban and rural communities
played an important role both as career counsellors and providers of
financial aid to mid-career people. In the survey instrument, adult
students were asked if they had received this hé1p. The number of persons
indicating that their employers had advised them on career goals and on
seeking more education or training was frequently second only to the
number who had received professional counseé¥1ing help from a local agency
or°from the school counsellor. Likewise,'in response to the question
on whére they had received financial aid, an appreciable number listed

<54
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their employer.. In a number of the communities, employers had adbpted N
policies under which they reimbursed employees for the cost of their

registration and other fees. The usual practice was to l1imit this program

to courses which were job-related however, in a. number of cases the policy .

was applicable to any continuing education or training programs. In- |
communities which had strong representation of employers on their boards or .
advisory committee (such as Rochester or St. Albans) this practice was more comol
and there were 1arger numbers of adult students. who had received both

;--_uﬁ_--—cn"nselling_help—an44¥4nancfa%-aid—thrOthgth!fr—empfbyers

In St. Albans the Adult Education Council: 1ncJUdes in its membership

a representative of the local Education-Work Counci] formed under the aegis

of the National Manpower Institute. This national organization, founded by
Willard Wirtz, former U.S. Secretary of Labor. works through local community
councils and primarily with young people of high school age helping them
“bridge the gap between study and work. However, NMI, has indicated its.

interest in the dévelopment of local opportunities for adults to periodically
return to education or training as a means of improv1ng their careers.

Though this allfance in St. Albans had been in existence only a few months .
at the time of this survey, the, value of the close relationship between .
education and training 1n§f?tut1ons and 1ndustry and labor was alpeady '
evident. The same potential source of assistance to mid-career students.

‘was also evident in Syracuse. In that community, the Community Counci1 _
on Careers is affiliated with the Association for Industny-Education egt
Cooperation. While their primary goal is he1p1ng young people prepare for

career entry, both the Syracuse Council and’ the Association have expressed
interest in helping adults enter and reenter new careers after periods of

further education or occupational training.

As illustrated in the Long Island case study, the libraries in New
York state and in a number of metropolitan centers in o;her areas are



» \‘ ) ' ¢ ’

taking an activzbrole as 1nformat1on and counselliing centers. How-
~ever, aside from professional career counselling, there are many more
library services that can be extended to the adult students. In Rochester,
the public 1ibraries are affiliated with the MINITEX system developed by
the state Coordinating.Council. This is a computer-activated system for
bibliographic search and reference print out. It includes all the major
publi¢ and private libmaries in the state, including those of the University
) of Minnesota, which have entered into inter-l1ibrary loan arrangements. The
"‘"“—““"“"“‘"Roﬁﬁ“ftéF"Cﬁnsartfum—xisa—worksfeiase4y=w$th=the public libraries to be
' , sure that they stock reference books needed by the adult students who are
’ ‘taking courses 1in.Rochester through the extended facilities of col1eges and
universities whose campuses and libraries.are not in Rochester. In North-
eastern California, a consortium of all public and collegiate libraries in
‘the area-has been formed for exchange, by courier service, of books, films, .
and other instructional materials. R ¥

°
[

Libraries are a traditional resource for information otiér\than what
is found in books and periodicals. The Onondaga County libraries (Syrqcuse).
for example, maintai. current information on adult education opportunities
in the Syracuse area, including announcements and descriptions of regular
and special programs offered by local institutions as well as the statewide
services of the Regents External Degree and of Empire State College. They.
shelve the reference books and texts needed by adult students in the area.
One member of the library staff holds a speuial assignment to arrange
these facilities and services, and keeps herself personally informed so
that she can advise adult students on sources of information and help. The
library -in Syracuse has been a major source of the referrals of adults to
Regional Learning Servite‘s_career counselling program. Libraries in these
and other areas have arranged special evening study accomodations for
adult students and facilities for group study sessions and seminars.

ER&C
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A service frequentIy overlooked is that of making arrangements with
campus. and otber Qook;toges to stay open for at least a few evenings a week
to accomodate adult students taking evening classes.

Childcare centers are a frequent need of adult students in every one

" of the case study communities, and facilities are not always available for-

A the majority of women students who still have young children 1iying at home
with them. The Rochester Community Collége maintains an on-campus childcare

center which serves adult students taking daytime classes, but available I
funds dq not allow {ts operation in the evenings. In a few rural sma11 ;
. towns (in Northeastern California and Omak) attempts have been made to
' recruit volunteer "baby sitters" for adult students, but this has been difficult.
_and not particu]ar1y successful in meeting the full need for these services,

Women's support groups, which offer spec1a1 programs and services for e
adult women seeking opportunities to rebuild careers, to copé with personal '
and family problems, and to prepare themselves to réenter education, have -
been developed in a number of the case study communities. For example, |

* the Rochester YWCA offers an extensive list of programs and group meetings

_for married students seeking reentry to the programs offered through the
SMEC consortium, as.well as other programs directed to special problems ]
such as child rearing by the single parent, problems associated w1th divorce,
and others. RLS in Syracuse offers group counselling for mid-career women.
Many collegiate institutions also offer special seminars and instructional
programs related to particular problems of adult women. These were .
observed at St. Teresa College in Rochester; ‘in Weed at the College of . the .k\
Sisk1yous. and 4t other community colleges in Northea;tern‘Ca11fornia;'
at Omak in programs developed by Wenatchee Valley College; and at Onondaga
Community College in Syracuse. In Nassau County, New York, the Nassau

- County Office of Women's Services, which has already been mentioned in
relation to 1ts counselling services and cooperation with the Long Island -
public libraries, also offers many special seminars and other programs
for women in that area of Long Island,
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In each of the three rural eas studied (Omak, St. Albans, and North-
eastern. Ca]ifornia) the local nunity organization was able to serve mid-
“career adiits 1iving in small and often fsolated towns by estainshing

outreach learn*\? centers.

I Omak, the Okanogan County Education Service outreach centers are
located in towns in the river va]Ieys up to fifty miles from Omak and two
- centers on the . Colville Indian Reservation. Most are staffed with Wenatchee
Valley College faculty members who travel on one day each  week to the . -
outreach centers. One of the centers on the Colville Reservation is staffed - |
with adjunct faculty of Fort Wright Co]]ege and they offer baccalaureate ‘
degree courses. | \ o
. A e '
In Northeastern California, -the: consortium originated and directs an )
. outreach program wherein four of the six community co'l'legas operate multi-
subject learning centérs similar to ha-p?evious1y described program of
\ College of the Siskiyous in Weed." The California State University-Chico -
-, ?h01ds classes for its External Degree students at four community college -

" campuses in the eleven-county area. Thus, the community colleges become
outreach centers of the University offering. senior college baccalaureate
degree courses. Faculty members usually travel to these campuses from
Chico to meet their classes, though some are taught by adjunct faculty
members (frequently community college 1nstructors) appointed by the

- departments and deans in Chico. | : .

“In St. Albans, the Adu1t Education Council has organized outreach e
centers on Grand Isle, in Lake Champlain, and at other rural centers”in
Franklin County. These offer associate-levei courses of the éommun1ty
- College of Vermont, non-degree courses of University of Vermont Extension,
T - and occupational training courses of the local school district.

)
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A Urban outreach centers. in major metropolitan cities serve the same
" function of bringing their evening and afternoon‘classes'bo adult students
at 1nner-c1ty locations. These are convenient for many persons who would ,
find ‘it difficult to comnute to campuses which are often located in. suburban
P .areas or in 1ocations which would require a long street car or, bus ride

Ly }at night. T s o L

-
~p )

|

. . . o ,

! Onondaga Community College, wh1ch is located in suburban Syracuse, has N

'estab1ished & downtown center which is easily accessihle“to many of the city's

minoritv groups, and offers both academic and occupational training courses.

J At the time of the case .study.survey, OCC was working with the SUNY Economie

0pportun1ty\Center program to establish .another inner-city. Tocation ‘Most

3 of the Syracuse University prdgrams for adult students are located at a

| _ downtown -campus. © /,"~§? :

_ | . ( g . A ‘
This 'same pattern &f operating urban outreach centers at inner-city ';

- locations was observed in Providence where Rhcde Island College and University
of Rhode Island jointly maintain the Urban Cducation Center in downtown
Providence. Roger Williams College, whpse main campus is located in. -
suburban Bristol, has established a major center in downtown Providenée
wh1ch serves a primarily mid-career clientele with courses in engineering°'
business administration and the social sciences. Roger Williams also

operates an outreach center at Quonset Point (the former U.S.'Navy post)

in cooperation with the Electric Boat-Divisipn of Genera Dynamics Corporation.

During the course of the field observatxons For the commun1ty case .
studies, a numbér of problem areas were observed Many of the same problems
reappeared in most of the different communities. In the discussion which

Y follows, these problem areas will be described along with comment, in .
some cases, of steps.which were be1ng taken in attempting,to solve them.
In a later section of this report, the Project Staff will offer some
recommendations related to these problem areas based on its observations and
interviews with community leaders and educat1on administrators.

«5G8. s ;
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The common problem --- and certainly the most pressing --- was that

‘of establishing and preserving the financial stability of the community

organization.. Most of these organizations. were established with "seed
money" granted by state-appropriated Title I HEA funds, by the Fund for
Improvement of Postsecondary- Education (FIPSE), the National Institute of
Edycation (NIE), or other.federal, state, or private foundation funding

programs.. The obvious question that faced most was: "What do we do when

the original grants run-out?" For severdi, the original-funding has now.
lapséd, and various measures,:some temporary, some inadequate, have been
taken to preserve the continuity of the organization. While funds to
develop new ideas and additional program activities can frequently be

.obtained from public or private foundations or Title I HEA grants, these

sources usually will not provide support for continuing, day-to-day
operation of the community organization's services.
-
Continuing support, it was observed, probably has to come from combiﬁaé
tions of two areas: public moneys and/or sources of income that might be-

. R
generated at the local level. The following is a review of the basic
methods of community organization funding observed’ during the course of
the case study 1nvest1gat10ns '

In Rochester, the Southeastern Minnesota Education Center (SMEC) is P

.the operational unit of the SME Consortium. The Cog;ortium'was establ ished

by the Minnesota legislature in 1973 when authority wa: given to the

Higher Education Coordination Commission to develop and administer three
experimental regional postsezondary.educa.ion projects. These three
regional centers, one of which is Rochester, we=e established, and in 1978
a fourth center was started. Each performs a valuable service to tiv, state
by coordinating the educational resources in the area, making certain that

'adequate education opportunities are available to all citizens with empha-

sis on coqtinuing education for adults,'and controlling the duplicatior
of program offerings through ‘oint program planning among members of the
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Consortium. The legislature provided initial funding in the amount of

$75,000. The Consortium is governed by the state Coordinating Commission
with the advice of the local Citizens Task Force. The-Task.Force has

staffed the SME Center office with a project coordinator, an advising

coordinator, and a secretary. These salaries, and basic office expenses,
are paid by the state through the Coordinating Commission, and these staff
members are employees of the Commission. It is the goal of the Task Force

to encourage further investment on the part of the postsédondary 1nst1tu§10ns.
For example, publication of the joint program offerings and other special
activities are paid for by a proportionate levy on the member institutions.
This effort’ is augmented by both private and federal sources of support
through granté and contracts for special prdjegts and services.

The Northeastern California Higher Education Council was also established
as a regional educational council by the California Postsecondary Education
Comnission with funds appropriated by CSEC from its allocation of Title I
HEA funds. NCHEC is a consortium of public postsecondary institutions =--
six community colleges, the California State University-Chico, and the
University of California-Davis. Each of these institutional members contri-
butes to the support of the NCHEC office and staff through a system of
annual dues based, for the community college, on their average daily attendance,
and flat sums from the two university members. The state does not contribute
to the-support of NCHEC directly from its general funds, but approves the
dues expenditures in the institutional budgets. NCHEC has developed a
number of innovative new programs and these have been supported with state
and federal grants. The allowable indirect cost allocations in these
grants also hélp support the central office which administers and carries
out the grant projects. The effect of the recently enacted tax reform
measure (Propositign 13) on state funds available to NCHEC and its public
inst® ition members was still unknown at the time of this report.

The Adult Education Council in St. Albans, in its first year of
operation, was administered by a staff of one person who is an employee of

-6]-
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. the Community C011ege of Vermont. 'CEV. with the advice of a local citizen
council, acts as the administrative office of the commun1t§ organization

in St. Albans. The AEC was establisﬁed under a two-year grant from the

‘gtate's allocation of Title I HEA funds.' Special projects are funded from

state and federal grants.

The Okanogan County Education Service in Omak was established with a
three-year grant from FIPSE, along with funds from Title III HEA to develop
a counselling program for the Indian people in the county. The FIPSE

.grant was made to Wenatchee Valley Co11ege to enable that institution to

innaugurate an outreach service in Omak. When the FIPSE grant expired,

WVC undertook payment Qf the ‘administrative costs of 0CES, including the
salary of its, Director The counselling activities of OCES, which were
inititated and expanded under Title III funding, 1nc1ud1ng the installation
of a computer connection with the Washington Occupational Information
System, is now funded by the state: through WVC. The Title I11 HEA funds
are now used for vocational and other instructional programs. Qutreach v
programs on the Colville Reservation are assisted by the Bureau of Indjan
Affairs funds.

At Long Island, New York, there is no'sindle organization at the
community level of the type observed in the other case study communities.
The Long Island Advisory Service which operates through the public libraries
is funded:through library resources assisted by a state allocation of
Title I HEA funds which for two years is providing counselling interns.
to augment‘tne work of librarians in eleven of the libraries.  The Nassau
County Office of Women's Services was. funded by the county as a local
welfare agency. Over the past decade NCOWS has developed a major career
counselling and job placement program for unemployed or under-employed
persons, men as well as women. Both the 1ibraries and NCOWS offer career
counselling services without charge. .However, their other career coun-
selling services on Long Island, notably: the largely independent service
sponsored by Adelphi University which offers counselling services for
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modest fees, and the income at least partially covers the costs of the

seryice. | | ,
/

In Syracuse, the Regional Learning Service was established with funding
~ from FIPSE and other public and private sources. As the original grants
expired, some were reviewed or extended, and other grant programs were
developed. (For details se€ the Syracuse Casé Study report.) These grants,
however, a}e not expected to continue to fund operating expenses of the
organization. RLS has no organizational ties to efther the educational - .
institutions or to -community or state agencies or organizations which.in
some other communities are either a direct or indirect source of funds.

[ts income from charges for counSelling services ($20 to $30 per person)
and from special seminars or consulting arrangements with industry and
other groups accounts for less than ten percent of its operating expenses.

In Providence, the Géreer Counseling Service was established with
funding provided mainly by the federal National Institute of Education.
The pﬁogram 1s now funded entirely with public moneys from the CETA
program and from vocational education program funds provided by the
Governor's Special Grant Office. Operation CHOICE was established with
Title I HEA allocations to Rhode Island State College and the.Extension
Service of the University of Rhode Island. These funds terminate in mid-
1978, and CHOICEGhas joined with Career Counseling Service in a joint
application for funds to continue essential parts of the operation.

-}

No general solution to the problem of continued financial stability was
found. However, {t was observed that the most financtally .secure arganizations
were those whose cost of basic operations --- some $75,000 to $90,000
annually to cover core staff salaries and office expenses --- were funded
through public. resources, primarily through those of state governments.

These funds come in the form of direct legislative appropriations or
through state-sanctioned expentditures by institutions which had Jjoined
together in consortium organizations. Federal Title I HEA funds, allocated
through state agencies for one or two-year periods, were the primary source

6328 4
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of funding that started most of these organizations, and the Title I

program of the USOE is funding many of the.special projects and outreach

programs of the community organizations. State resources and/or institu-

tioﬁal funds from public or private sources supply the required "local
matching-funds® which are usuaily in-kind services, office supplies, and

use of physical facilities.. Allowable funds for administrative services

and for other indirect costs help- mainta1n --= or adjustment, as needed ---°~

the basic core operation of the ‘community organization.

In at least one state (California), a consortium of several of the
state colleges and univérsities has created a fund from its -excess of income
| (from fees) over costs of adult continuing education programs. These
‘resourcesare retained by the consortium organization and used to launch
other special continuing education programs, such as outreach, "extended
university" offerings, or .external degree programs. L i
"1f and wher the federal Education Informatton Centers Program (HEA,
Title IV 1976 ) is funded at levels indicated in the original legislation,
” ﬂmaﬁy of the organizations in this study may be eligible for federal grants
~ through state agencies. The strohgest community-level organizations ---
those which appeared.to have the greatest f1nhnc1a1 stability and *hose
which were most successful in securing core support fram public resources
-== were those where strong citizen leadership, or institutional leadership
in close alliince with commun1ty organizations, was 1nstrumenta1 in the de-
velopment of the community effort. These circumstances were particularly
apparent in Rochester and St. Albans as well as in Omak and Northeastern
California. The demonstrated public need for continuing.education opportunities
in these communities was responsible for the emergence of leaders and of
organizations that would face the task. The educational needs of mid-career
adults and the need for coordinated education and training opportunities
was Jjust as great in the other communities, but they did not have the
benefit of aroused community leadership or a strong organization of
educational institutions to support their needs.

Py -64-
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~ Strong competition for enrollments of adult students among the private
and public institutions in a_singWe community area has produced a large
assortment of program offerings, many of them innovative and of considerable
merit. It has also produced a'degree of confusion, particularly among the
segment of the population most in need of continued education and ngtraihing.
These persons usually are not familiar with adult prograns of formal post-
‘secondary institutions and tend to be threatened by'their admissions and ™~
other protedures. Needless to say, such competition is frequently productive
.of costly duplications of services. This problem alone Just1f1es the efforts
of enlightened leadership and commurity organization, and it also 111um1nates
the value of inter-institutional coordinat1on and joint p1ann1ng

The Project also observed, in a few cases, a concern over the lack of
breadth of the community serv1ce --= 3 concern over whether it was reach1ng
» out to all segments of the population in need of continuing education and
training, and of information, guidance, and counselling related to it. ‘This
13 a problem which community leadership and.cocrdinated organization can
best solve. In those areas where the problem was most evident, coordinated
community organization was weakest. | - |
Finally, it should be pointed out that a différence was observed be-
tween a basic orientation to educational consumer needs and an orientation
to the particular needs or interests of educational institutions. Cergainly
these needs and interests are not incompatible, and it would be difficd!i*
to idenﬁify clear cases of excessive orientation to either of the—two
viewpoints among the communities studied, but there was evidence of the
-existence of the problem because the subject was one of cnncern to some
of the individuals associated with several of the community organizations.

One of the important criteria in selecting the particuiar organizations
and communities included in this project was their orientation to mid-
career student needs and their support of them, and of dinstitutions which
would fulfill these needs. Hence, most were strongiy oriented tc the
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~ . education consumer. Individual educational fnstitutions, on the other

' _hand, tend to vary in their'orientations. There are some which tend to
abide by traditiona] policies and accept adult students only if they will
conform. to traditional educational practices and standards. and to tradi-
tional delivery methods and admission criteria. Other institutions ‘offer
special progyams formulated with the mid-career ‘student in.mind and under

policies and procedures which meet. the needs and conven1ences of this new
student population. - '

¢ o
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| CHAPTER VI
MODELS FOR COMMUNITY ORGANIZATIONS

~ The underlying purpose of this project was to search for, describe,
and explain the "transportable ideas" discovered in the case studies or
revealed in the student survey data. However, ideas cannot always be
uprooted from their original settings and transplanted Successfuily into
another without careful regard for the environmental circumstances or the .
form of organization (efther historic or newly nlanned) in the new community.

In an effort to clarify the conditions of transportability and at the
same time establish a rational basis for community organization planning,
a set of alternative models was construcﬁed. These 11lustrate ideal settings
for organizational structures under circumstances which might exist in dif-.
ferent social, polftical, and institutional environments. These models -
were dertved inductively from observations of the case study communities,
but not without regard_for’basic organizational theory.

The theoretical viewpoint relied upon most heavily was the Likert
conceptualization of interaction-influence networks, the so called
"linking-pin" concept (Likert, 1976, pp 183-201).

The structure of interaction-influence network
organizations consists of cohesive work groups
with high performance goals linked together by
persons who hold overlapping memberships in two
or more groups...An essential function of a
Tinking pin is to provide an information flow
-and to establish reciprocal influence between
the two groups of which he or she is a member
...Th2 1inking pin is not a representative of
either of the groups of which the person is a



member. . .(Representatives) press vigorously and
unilaterally for action that they and their
colleagues wish. ...A 1inking pin creates rec1procil
responsibility to implement the decisions reached
Jointly...Linking pins are also required to provide
. the interaction-influence network between conflicting
- {institutions... ‘

" [ This Likert principle will be observed in the four models constructed
0 {1lustrate. four different types of community organizations which may
. be formed to serve the interests of the commun1§§ and of its mid-career
citizens who are attempting to 1mp§ove or change their careers through
."the con€1nu1ngseducatjon‘opportun1t1es available to them.

. 1f these fnodels are to be successfullly applied, 1t is important to :
first review the basic elements of organizations created to develop adult 3 "
edycation community services. "The following 1ist of basic elements can

"also serve as 3 checklist for community leadership as it evaluates the
prﬂbabIe effj;ﬁiveness_of 1ts existing or proposed organizational scheme.

e - Basic Elements --- A1l Models
A. Goal orientation: , o “
1. Organfzation that will always be educational consumer-oriented. .
.2. Clarity of purpose, with concentration on necessary services (ﬂf\\
(see below) and entry into ancillary services only when they

are needéd and within the capability of the organization. _.
- 3. Long-term organizational and financial stability.

B. Basic services:
1. An or9an1zat10n that will be interested in the development of
new opportuni;jes'for continutng education for mid-career adults.
2. A widespread dissemination program for information on available
program 6ffer1ngs.
3. A career counselling service accessible to all segments of the
adult pbpu]ation.

Full Tt Provided by ERIC.
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A service that offers guidance and independent advice on

' selection of educational programs that fit the individual
,aduit s 1earning needs.

The existence of an education/training delivery system, availabie
1oca11y, and oriented to adu1t learning patterns and student's
time and place requirements.

L]

C. Responsibilities of the community organization..

1.

Develop community support for the proposition that the availabi1ity
of conttnuing education and training for mid-career adults is of
value to the community's economi¢ and social we1fahe, and not
simply a benefit for the advantage of one group of individuals

in the community.

Develop or participate in the development of a community plan

for continuing -education opportunities. "

Instst upon the institutional development of a necessary range of
close=to-home education and training opportunities for mid-career
persons.

Promote a spirit of cooperatioq\between the information-counselling-

referral agency and the educational and training institutions. -
Consider the deve1opﬁent of ancillary services as they may be
needed, such as childcare centers and support groups for adults
with special needs.

Develop or encourage the development of outreacp/progﬁams that

will bring educational opportunities to disadyantaged neighborhoods
of a large city, or to isolated rural commurities.

Matntain'1iaison with state agencies to-encourage and assist
deve}gpment of pudlic poiicy related to continuing education for
mid=career adults. '

0. Responsibilites of education/training institutions:

1.
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Whenever negded, develop special programs for the adult student
clientele.

L



2. Adopt admissions policies which allow access of mid-career
adult studénts with varying educational and cultural backgrounds
backgrounds to continuing education opportunities. |

3. Accept part-time students without penalties of excessive tuition

~ or fee costs. ;

4. Offer evening, and if possible, weekend classes for working adults.

5. Insure the availability of learning materials in various locations
on and off campus. (If necessary keep the campus bookstore open

’ on selected evenings.)
6. Explore all possible sources of finan;1a1 aid to those part-time
adult students who may need it. : s <

7. . Carefully develop policies and practices, as well as appropriate
qua11ty controls, related to nontraditional ‘courses/programs and
teaching-learning methods. :

8. Consider the advisability of estab]ishing off—campus 1ocat1ons
to meet the requirements of working mid-career students.

| W . ,3

Alternative Models - Community Organization

These models are offered on the assumption that (a) there already
exists in the community one of four basic forms of organization and there
is a desire to review and improve the effectiveness of that organization,'
or that (b) a new organization is to be created and there may exist an
opportunity to choose between the alternatives pbgsented in-the models.

The assumption is also made that each of these models, when translated
into a live organization, would be strongly oriented to the Likert
"Ynteraction-influence network" concept, 1nc1ud1ng use of the "11nk1ng pin"
to bring associated groups into a harmonious and effective organizational
relationship. The principal parties to the cooperative association assumed
in each model are the education/training institutions and the comhunity
organization or organizations. '

ER&C
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The ideal relationship between educational institutions and community

organizat1ons may also be described in terms of the FarmeraKnox (1977 "trans-
active orientation." They describe this as fo]1ows.

The transactive~oriented approach started with

one or more individuals in the institution and/

or community selecting a range of societal needs

and a range of institutional purposes and resources.

They then attempted to bring these needs and re-

sources together in order to match them for both
- short-term and long-term impact. (p 89)

Farmer and Knox contrast. their "transactive orientation" model with
ra "commun1ty-or1entation" mode1 in which the communi ty perce1ved a need
and went to the educational institutions to interest them in fu1f1111ng
.it, and an "institutional-oriented" model in which the educational insti-
tutions developed a program and then went to the community to seek 1ts
. support in carrying 1t out. They concluded that the transactive model
was the more effective.. | / : |

The authors of this report, however, do\not draw these distinctions
among its case-study communities. Though it!is recognized that the
different communities started out with stronger community.dr1entat10n.
or stronger institutional orientations, the fact that each appeared to
have moved over to the transaction-oriented model was . a key factor in
choosing then for the case studies in this project.

“The models of cqmmunity organizetions which fo11ow sssume that the
basic orientation of each is "transactive" --- that its purpose is to bring
A community resouces and needs for continuing education together with the
- needs and 1nterests of educational institutions to attract adult students
and develop effective programs for them.

’ * % %k %
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THE COMMUNITY COUNCIL MOOEL
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ey on sducational needs commuaity +on SANPOWRr needs and
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v Information and
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!

The Education/Training Oalivery System

o . 4 . . Consisting primarily of postsscondary educational
' {nstitutions, but also including schools, private
training fnstitutes, librarfes, miseums and other
Tearning resourcas. ' :

" Potnt of .
Student-Cliant
Contact

X

Model #1 has the potential for be1n§ the most effective typé of
community organization. More clearly thén the two other models of organ-
izations, 1t has the advantage of uhitary purpose --- that of providing

. " the community with the best possible opportunities for its mid-career
' people'to have access to continuing education pregrams so that they can

.change careers if.they want to or need to, or advance their present careers,

or retrain themselves to new job skills, or to continue and broaden their
general education. .Other models. (#2 - Consortiums and #4 - Networksf .
might have diversionary incentives of concern for the interests or needs
of the educational institutions or other civic organizations.”. Model #1
is organizationally indépendent of the educational institutions, which
understandably must be mindful of their own needs and interests, as well
as of the organizations which provide employment and which have uppermost

e,
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in their mind their immediate needs in the way S?“train1ng'and experience

. expected”’ df prospective emp1oyees. Furthermore, this organization is often
in the best position to f1nd continu1ng financial support for its own . .l
activities, for the educationa1!resources in the community, and for ‘the
mid-career students who may‘neéd some form of as:istance if they are to
retrain or further-e@ucafé\themselyes for new or advanced careers.

/;- [ts effectiveness, nowever, is dependent upon the presehbe in the .
community of a rather large number of dedicated persons strongly committed
to the need to imporve the available educational opportunities and willing
to take the initiative in br1n9‘ﬁb this about. They are persons who will

- 7 > accept membership on the Council to serve the educational needs of the
community ‘as a whole and not as representatives of some group with a »
~—— particular interest in the education sy;ggm; "

The following are the d1st1ngu1shing character1stdcs and responsibil-
ities of organ1zat10ns formed on this mode1

1. The Council is organized in a. formal structure, incorporated
(non-profit) if this is desirable or'necessary
2. 'Its membership includes lay citizens broady representative of the
comnunity and in a majority. ThéEE\Qre augmented with professional
educators (one from each institution) .and other persons drawn from (
_ dndustrial or business firms; public dgencies, laboy unions or ’
a central labor council, the community library, and other -non- \\
institutional educational and cultural resources. N
e 3. It is linked, through some of the Council members, with other
organizations whose interests the Council servés, and which, in
turn, look to the Council for services which will fulfill their.
\ : own_inte}ests and goals. Each of the educational: resources in
the community (educational institutions, training schools,
- 1ibraries, museums, etc.) are organizationally linked to the

%

“.
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Council through one member who serves on the board or executive
. group of both organizations.. These persons therefore serve as
the linking pins between the two organizations.
4. The Council and its advisory committee on ecucational needs and
programs maintain a continuous liaicon with State Education
- - ngencies, to both fulfill state policy and advocate new policies.
They also look to these state agencies as a source of either basic
funding, or funding for sbe;1a1 educational programs and student
atds. - et .
. 8. The Council also has two other 1inkages, these with expert
advisory groups. They can be either standing committees drawn
from its own membership, or committees which contain qualified
members dug:ﬁented with "outside" experts. . One is a committee .
on joint educational program p1ann1ng'wh1ch surveys the community's

educational needs and recommends needed programs to the appropriate °

education or training resources. The other is a committee o
manpower needs and employment opportunities. The lat*er is
generally composed of persons drawn from local business and
industry, labor unions, and public service agencies. The chair
of each of these committees serves as spokesperson for the commit-
tee and the linking pin with the Council.

6. The Council creates and governs an Adult Student Information and
Couﬁ§e11ing Center. This sub-organization is the Council's point
of contact with the adult mid-career students, the clientele the
Counci} is formed to serve This is headed by a Director, who 1is
also a full member of the Counci® and thus serves-as the link
between the two --- dbringing reports and recommendations to the
Council and carrying back the policy directives to the administra-
tive unit.

7. Students, after receiving counselling and guidance frem the
Adult Student Center, move on to the Education/Training Delivery
System in the community.

~74-
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10.

1.

The Adult Student Center performs three basic functions: (1) It
develops and carries out a widespread program of disseminating
information on local education/training opportunities for mid-
career persons. It is particularly mindful of the need to get
information to those groups in the population which have had
little or no contact with education resources --- the under-
educated, some ethnic minority groups, and others. (?) It
develops and carries out a program of career counselling for those
aduits who want and need this service. This service includes
occupational interest and ability testing when needed. The
counselling service can be performed on a one-to-one basis, or

in group sessions. Computerized counselling systehs can be
utilized either as a primary medium of contact or as a supplement
to personal counselling. Toll-free extended-service telephone
contact also has been used very successfully for initial
counselling contact, and as a complete (multi-session) counselling
service. (3] It counsels and guides adult clients to the -appro-
priate educational resource where their particular program needs
can best be fulfilled. After the person has moved on to the
delivery system, occasiona” or periodic follp¥-up reports on the
students' satisfaction and progress are rgyéi:ed, and further
advice is offered if the need for it isindicated.

In order to carry out its functions effactively, the Adult Student
Center wiil be in close contact with all educational institutions
and resources in the community and will be &Urvently informed
about their pregrams as well as their admissions and other policies.
Each organization (the Adult Student Center and each of the
educational resources) should be supportive of the unique services
provided by the other. | , :

The decision on whether to charge the adult client for the career
counselling and referral service, and the amount of the charge,
will be a matter of policy to be decided by tne local organization.



e "

12.

14

The overriding policy must be that service will be available to
all persons who need and seek it without regsrd for personal
situations of employment or unemployment, or type of career
information sought. Frequent practices are to make nominal,
reasonable charges on the basis of ability-to-pay.

The Center will be mindful of the importance of extending services
to all physical areas in the territory it is expected to cover.
This is particularly important in rural areas with remote, often
isolated, communities and in large urban areas where difficult
public transportation‘and inner-city poverty frequently discourage

travel to a Center located "acrcss town."
W % % %

MODEL #2
) THE INSTITUTIONAL CONSORTIUM MODEL

£ach Each ach Each

Public Private Trainin Other Educ

\Gollege Colleg chool Rescurce
*{\ \Vyl :ﬁ/, \\y//

CONSORTIuM

Membership includes al?
education/training
providers in
the ares

Liatson with
State Education
Agencies

Community Advisory
Committes

Adult Student
Information and
Counselling Centar

Point of
Student-Client
Contact =mwem,

- The Educatio.,/Training Delivery System

Consisting primarily of postsacondary ecucational
iastitutions, but also including schgals. rrivate
training institute, 1ibraries, museums and other
ltearping resources. -
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Within the past decade, one of the major developments in postseconda:y.
education has been the formation of consortium organizations among institu-
tions with common concerns or among institutions which propose to render

~ coordinated and/or joint educational services. Model #2, therefore, may
prove to be a more convenient form of organization for a community's effort
to develop continuing education/training opportunities for mid-career
adults. The organization may already be in existence, or most of the
-education providers may b. ready and willing to enter into a consortium
agreemént and assume responsibility for this effort. )

This model has the advantage of being formed of those inst1tu$10ns
which are direct?y and actively involved in the development of broader
education opportun1t1es for mid-career adults. It also has some potential
weaknesses which must be avoided. If a consortium is already in existence
and originally formed for some other purpose, such as to share a computer
facility, or to exchénge student credits in certain course offerings, it
probably does not include in its membership all of the education providers.
The new members may be difficult to enlist and still keep the diverse.
organizational goals separate and free of conflict. Furthermore, once
educational consortiums have been formed, they tend to discover additional
activities and programs to combine with their original goals. A diversity
~ of programs not directly related to the provision of community services for
all adult students regardless of their prior education backgrounds can
" sap the strength of the continuing education movement. Multiple goals

. and diverse goals also frequently can result in inter-institutional conflict
which weakeis or destroys the organization. These dangers can be avoided,
and have been successfully avoided, in many consortium organizations by
careful ar4 cooperative planning.

Model #2 suggests an organization built upon a consortium of all

education/training providers in a community with some organizational
features which should ovarcome potential weaknesses.

-77-
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.. The following are the distinguishing characteristics and responsibii-
B ities of organizations formed on this model. .
Q 1. Th sortium is based upon a compact among its members, which are
- all ofe:ﬁiq?ﬂpequently competitive) education providers in the area,
_which stipulates clearly the purpose of the organization,.its goals, and
the respons1b111ties of each member in developing a broader array of
adult postsecondary education/training opportunities accessible to all
segments of the comnunity.

2. It is organized:in a formal structure, incorporated separately from
any of {ts member institutions, though it may be convenient for one to
serve as the Consortium's fiscal agent. '

3. Each member institution shares the cost of the minimum essential
services of the Center on an equitable and commonly.agreed-upon basis.
Funding of costs beyond the essential minimum expenses can be borne by

* . the members, by ‘public or private sources, or by “overhead" (indirect
cost) allowances in grants made to finance speciaL projects.

4. It is linkad to each education provider by a person who is a member
of the educational provider organization (officer or administrative
executive) and also a membdk of tne gaverning board of the Consortium.
Needless to say, this linking pin between the two organizations serves on
the Consortium board not as a representative of the interests. of hi§ ,
institution, but as a policymaker reflecting the broader goals of the
Consortium.,

§. The Consortium, through its staff and/or its officers maintains a
continuous 1iaison with the education agencies of the state so that state
"plans and policies will ba-carried out and to advocate new plans or
nolicies. It will also keep in touch with the state as a source of funding
for the Consortiqm'crgahizat1on and/or 1ts community sarvice programs.

-/8a
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6. The Consortium actively maintains a linkagé with a Community Advisory °
Committee. This 1inkage js vital to the long-term success of the Consortium
organization. Without it, the Consortium can s1ip into giving priority
attention to the parochial concerns of the education establishments rather -

than to the overriding concern for the economic and cultural well- be1ng

- of the community and of its mid-career citizens.

This Committee is broadly representative of the-lay citizens of the
community, Its members will have strong linkages with employers and
labor organizations, with public service organizations and welfare agencies,
with the cultural organizations and with agepcies concerned with 1ong-term
comunity or regional planning. The chairperson of the Community Advfsory

- Committee is given the status of a voting member of the Consortium board.

7. The Consortium creates and governs the Adult Student Information an
Counse111ng Center, which is the Consortium's point of contact with the
adult mid-career clientele and scurce of prospective students.

- 8. The Center staff has at least two employees (an executive director

and a counselling director) who are not also employees of one of the
meiber {nstitutions. It is quite possible that the counselling director
can supervise or personally handle the bulk of the career counselling and
aptitude testing and rely upon institution counsellors who wili spend one
or two days a week in the Center to do the remaining c11ent-student
contact work

A, The remaining functions, responsibilities, and policies of the Adult
Student Information and Counselling Center are the same as those described
in Items 6 through 12 associated with Model #1 (see pages 74 - 76).

* % %k *
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& THE INOEPENDENT EDUCATIONAL SROKERING AGENCY MODEL .

¢ . l _Board of Oirectors I
. .

malsv———

Independent Educational .
Brokering Agency

Lisison with
State fducytion

Commntty Adviscry
Cormittes

- The Education/Training Delivery System

>

Consisting primarily of postsecondary, educationa)
institutions, but alzo including schools, private,
training institutes, 1ibraries, mus and other
Iurnin}nsourcns.

a

e

S{nce the mtd-197Q's, a number of independent agencies have been
formed under the descriptive term of "educational brokering.serv1ces.“
These have been concentrated for the most part in the northeastern and
north ccntral states, though the "movement" is spreading to cities in
other areas as community interest in the development of continuing
education opportunities for mid-career adults receives encouragement’
from state and federal education agencies. ) |

The educational brokering agency is essentially the "adult student
~ information and counselling center" described in connection with Models
#1 and #2, except that it is designed to function independently from any

L omE
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assocfation it may have with an educationql,{nstituion or group of ' \~f

'linStitutions. In their purest form, educational brokering agencies are
described_as_1nstitutiona11y independent, as go-t:.: .ens or intermediaries
between the adult client-student and the educational establishment, as
expert in career counselling, guidance and testing, and as bias-free
advocates of the client-students' needs as they pursue their educational
goals.

It has been observed that educational brokering agencies --- at least
those in the "pure form" --- certainly perform valued services for indivi-
dual clients, but they-may be, as organizations, operating in a vacuum,
isolated from close contact with the education providers and sometimes
isolated from current needs and employment trends in the community.

Because several new community organizations are investigating
educational brokering as a program model, and because some existing broker-
ing agencies are experiencing organizational problems, Model #3 1.
offered as a suggested organizational structure for organizations formed
on this concept.

The following are the distinguishing characteristics and responsibilities
of organizations formed on this model.

1. The Agency {s organized in a formal structure and chartered as a non-
profit corporation.

2. it is governed by a board of directors, a small body of persons with
diverse business and professional interests including, but not confined to,
the education professions, and with expertise which they can contrivute

to the success and welf: @ o tne Agency. They are an active board,
meeting regularly six to nine <{mes a year, and giving active policy
direction to the Agency and its director. |

-8l
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3. Key off1cﬁa1s of the Agency lﬂ an executive director and a counselling
supervisor. The director admini¥ters the enterprise, reports to the board
of directors, and carries out policy directives formulated by the board.

He maintains close 1iaison with the state education agepcies, prepares
proposals for funding of new projects or programs and meets regularly

with the two advisory committees. The counselling supervisor selects and
directs the counsalling staff, and conducts and/or plans meetings with
organizations in the community which contract for Agency services.

4. The Agency has two important linkages with advisory groups.

) The Advisory Committee of Education Providers is composed of administra-

' tive officers of the collegiate institutions, training schools and other

educational resources such- as libraries and museums. An ideal chair for
the committee (and "linking pin" to the Agency) would be a retired education
executive who is also a member of the Agency's board of directors. This
committee meets regularly with the agency director and counselling supervisor,
reporting on the interests and needs of educators and new programs developed
by education providers in the community. They advise the Agency on all
matters concerning the Agency's relationships. with schools and colleges.
They also advise the director on new projects and programs of the Agency
and lend their support to funding proposals. '

The Community Advisory Committee is the Agency's link to the civic
leaders. of the community, including ieaders in business, industry and labor,
oublic service corporations and agencies, community welfare groups, and
"the cultural life of the community. An ideal chairperson would be an
executive of a public service corporation or an executive of a chamber
of commerce or industry association, and who 1s alsc on the board of
directors of the Agency. This committee advises the Agency on current
trends in the local economy; of new industries coming into the community
which will be hiring personnel and perhaps in need of training programs;
of community and regional development plans; of community welfare problems,
particularly in neighbornoods, districts, or segments of the population
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which are experiencing high unemployment, cultural minority discrimination, -
increasing crime, or other problems which special educational pr@%rams and/or
leadership counselling seminars might remedy. This committee lends its
support to the Agency's funding proposals for new projects or programs,

and actively searches out sources of public or private funding for qupcy
programs related to community welfare matters.

5. The Agency strives to be the first point of contact for mid-career
adults who are considering or have decided to reer:ter some form of education
or training. It is therefore essential that the Agency conduct a community-
wide prpgram of information on its identity and on the servicés it offers.
[t is particularly important that this information be disseminated among
groups in the population which are uncmployed, under-educated, or suffering
under some form of discrimination whic¢h 1imits their opportunities *o
-change their 1ife or work patterns. This is done through paid and free
space or time in the public media, and through supplying promofiona]
literature to community welfare and other public agencies.

6. Since'the Agency will have'to generate income to cover its basic
operating costs, two areas of management decisions are crucial. The first
is establishing policies on charges for its various services. The second
is developing a cost-effective combination of (a) individual counselling
and testing for clients who desire or need this personal attention,
(b) various forms of group counselling for clients who come to the Agency
or for groups who contract with the Agency for services, and (c¢) special
counselling or advisory programs in which the Agency acts as contractor
or consultant. The director and his/her staff, aided by the advice and
personal inflrence of the Agency's board of directors and advisory
committees, maintains an active program of solicitation of all sources of
income-producing projects and programs.

The necessity for locally-generated income, however, does not
preclude the delivery of services to individuals or groups with severely
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1imited financial resources. These situations are met through two program
y policies. - First, all charges to individuals who are paying for services
// out of their own pockets are set on a sliding scale with priorities given
to those with the greatest need (a practice long in use by most community-
service United Way agenciés). Second, the Agency solicits "sponsorship“ or
special project funding from public or private agencies or foundations °
concerned with public welfare and who will pay the costs of Agency services
to low-income groups or individuals.
These policies and activities suggest the presence on the staff (the
director or some other person) of an -eXperienced'fund-raiser;

7. Public funding sources may be available to the Agency through state
or federal agencies. These resources are valuable =-- and may be
necessary --- however, they are allocated only in return for continuing
services or special ad-hoc projects which help fulfill the priorities and
- the policies o%‘the funding agency. Private foundation funding is also
available on this same basis. The Agency must examine each funding source
and proposal carefully to be sure that the service programs or projects
specified cin be delivered within the framework of the Agency's basic
policies, practices, and goals. -

8. For more detail on regular, ongoing services of the Agency see |
descriptive Items 8 through 10 1isted in connection with Mrdel #1.

 * * K
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. ' MODEL #4'
. ' THE NETWORK OF COMMUNITY SERVICES MODEL - wA

Each Educational Resource in the Commynity

. 011010 Train1ng Librlrio | v
o Schoo'l Schools & Other T _
, uaurco

["Other Public

Ifa
Service Groups et yng

Unemp loyment
Agencies

Adilt
Student
Information and
Counselling Center

Point of
Student-Client

Contact v ~7

The Education/Tninin; Delivery System

Consisting primarily of postsefondary educatiomal
ingtitutions, but also including schools,:private
training Institutes, libraries, museums and other
learning resources. .

- As is apparent in the spec1f1cations of the other three models, the
most effective community organizations formed to develop greater opportunities
for adult mid-career education/training require a number of linkages to
other organizations and individuals in the community. This is particularly
true when job opportunities are scarce or when planning commissions and
chambers of commerce are bringing new industries into the community
which need educated and trained personnel. It 1s also true when large
segments of the population are living at or below the puverty level and
are under-educated or subject to some form of discrimination.

Under these circumstances there may be an advantage in creating a
 network of community service agencies that will work closely with the
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" educational providers and the Adult Student informat1on and Counselling

yf . . Center in its efforts to open up new opportunities for mid-career adults.

% o The following are the distinguishing characteristics and responsibil-

X .. ities of organizations formed on this model. -

.:\_ ' | . ' ; .

j\_ 1. Model #4 is similar to Models #1 and #2, but it specifies an extension,

: or expansion, of the linkages with other public service organizations and
ﬁ places them in the role of direct participation in the adult education
: X-_ effort, rather than in the role of advisors. - o

2. Each of the agencies or groups which comprise the Network selects

\ - - from its membership the person who will serve as the "inking pin" with

\_ ~ the community network organization “or a specified period of time (for
example, two years but subject to reappointment or reelection). The
expiration times would be staggered so that the Network membership would

. have better continuity. | -
3. The organizational structure of the Network is that of a consortium of
“equally part1c1ggting organizations. Under these cirgumstances, it is
necessary to carefully develop a statement of purposes and goals, spelling
out specifically the advantages each organization will derive through the
cooperative organization as well as the responsibilites each assumes in
becoming a member. .

—

4. It is very important that the persons selected by the community organi-
zations to serve on the board of the Network adhere closely to the “linking
pin" concept --- that is, they will serve as the communication channel
between the two organfzations .in which they hold membership, and. they will
not sit on the board of the Network organization as a répréSentative or
a champion of the special interests of their other organizational affiliation.
This must be a more exacting role than that expected. of the linking pins
in the other Model organizations, because the potent%a} weakness in the

BN
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Network Model is that it m1ght easily become diverted from its primary
goal and into a confused array. of community problems not directly pertinent
- to its own unique function. - e

5._ The Network creates, administers, and secures the basi¢’ funding for
the Adult Student Information and Counselling Center.

X 6. The advantage of the Network Modeil is that the Center can More
knowledgeably refer its clients to any of the’ organ1zat1ons which are

- members of the Network when it is evident that sbrv1ces ¢t these agencies

'1are needed and appropriate. Thus, the Center ma, refer clients to the
welfare agency, or arrange for them to obtain he1p through CETA or OEOQ.
Member organizations can, in turn, refer their clients to the Center \\1
‘for expert career and educational counselling before their reentry into
schooling. ‘
7. In all cther respects, the Centar functions are the same as those
specified in Items 8 through 12 associated with Model #1. Q w

8. The pctential strengths of this Model are (1) that the organization
seeking to develop continuing education oppcrtunities wiil have a broader
base of community support, and (<) that the mid-career adults are more
- 1ikely to have their personal needs served promptly by the agency best-
fitted to serve them. o

_ It is probable. that the Neitwork Model will work best under two; ,
particular é¢ommunity circumstances: (1) In smaller communities, where
the number of capable civic leaders needed to serve on the boards or
citizen advisory committees of multiple community welfare organizations °
is Timited and the value of inter-linked agency boards beccmes more
evident. (2) in comunities which are undergoirg severe unemployment or
severe economic dislocations which place unusua11y'1arge burdens on- the
under-employed, the poor, and the educaticnally disadvdhtaged. In 1argé,
reasonably affluent metropolitan communities, the weaknesses ¢f this

‘Model ioom greater than {its particular strengths.

ERIC -
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“APPENDIX A - - <

e . : . . .
e . \ { . 5
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.. RECOMMENDATIONS STATEMENT . -~ .

’?hroughout the course of this Project several public policy options’
as well as a number of opt1ons for administrative policy and practice came |
to the attent1on of the Praject Team. From these observations;-the Team \. -
proposes to devolop a set of Recommendations directed to educational 1nst1- ,

. tutions which offer programs of cont1nu1ng education and training for mide .~ i
" career persons; to community organ1zations formed to broaden opportunfties 1_

and provide support services for mid-career students; and to state and '

federal governmental agencies as well as’ legislatures hich formulate )
yub11c policy related to continuing education and spo’!ﬁr both on-go1ng

.« ,and exper1mental proJects in this field. Many of these; now have been

«'v .drafted in the form of tentative recommennations. Co .

: ! w w

) \ ' . . s

PR ODuring the Fall and w1n§er of 1978-79,”the Project Team witl be 'J

5 conducting "feedback" conferences at the sites of the seven case studies
and'dfscussing outcomes of the prodecﬁ at saveral other conferences and -

- workshops for state and federal education administrators and educators = ¢,
and institution off1c1a1s ‘During the course of these meetings. members
of the Project Staff w111‘have the opportunity. to discuss these proposed
recommendations with pract1oners’th others knowledgeaale in these matters,
who frequently hold different viewpoints on matters of educational policy
and practice. A#ter these conferences,,the staff's Recommendat1ons w111
be finalized and made public.. . : . & -

- -
”

-

R

_ "It 1s¢félt,that the prdposed set of Recommepdations will bettgr serve e
‘ educators- and public offiéiglsgif they have been subjected to this further Q n
R scrutiny and evaluation, They will be released at a later date and made.
“ // part of the Project's concliding report in Apri1 of 1979,
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the cemmity-lbcvel activi‘cies of eivic groups and educa.tionl.l/tra.in- |
. ing institutions which ean provide the neans . cr mins career

. & practical. poui‘bility for millions of‘mid-career perscns.

‘working on the Mid-Career Prodect with a valuable sou.rce of back-

'+ . a8 by persons not directly uaocia.ted with the acadenic community
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~ FORWARD . T Y

The annotated bioliography compiled and edited by is Terkls \
is a uniq,ue ecollection of seleeted titles from ccntengorary work 19 both the :
sehomly and popular fields of writing 'I'he works .1isted l.re )
related to vhe phenonenon of ‘mid-career occupational chdnge and 0o ' .. - <

trangition, as well as éu'eer developmnt and personl.l mriment,

It has provided the tean of research end developnunt peruons e .

yound m.tcria.l on the concepts of lirelcng lnming. co&tinz.\ing *
(recment) ‘education, non-treditisnal education, career development
and occmpational change, and re-entry into the job market. Thers

is an emphesic in many. of these aubJect areas on the prqblems and

- cpportuni‘e:les for mid\ga.roer women who seek trmitiona from - - N
. Bomemaker careers and stez‘eoty'ped tem,‘l.k occupa.tions. ) D .

These works hive been ‘written by acadenmics in the fields of
psychology. education, history, a.nthropolog' and economica, as wall e

such as m.id-career people, cpnco:*ned community leaders , lawyers,:

docto:s X-epo:ters, and peaple in v’éﬂous governmenta.l asenc:.es.
This compila.tion does not attempt to list a.nd describe

every'ching that has been written about education for adults--particuu

larly those subjects that are not related to postsecondary. continuing
education %nd training. Becguse 6f the receat resurgance of

913 -'
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Lt.erut in these fields and the development 3‘1’ nev; ooncepts, _ ‘
methods, and instructiona.l technologies, the emphasis is on

current and ‘regent wprk. .In this respect it is a starting point .
from which’ scholars can go back into the history of . .the movenment,

or caﬂ' 8o _torwlrd'to plm, d.evelopmenta, and proJectioxis for the
future. b . '

This listing does not include most of the stud.ies ot educa.tiona.l
needs and suggestod. legislation coxmissioned by agencies in the
various' states. Informaticn.about these studies may be a.va.ila.ble
in the next legiala.tive yeaxr.

The project t.ea.m is -plea.sed. to share this inromtion w:!.th
colleagues interested in these and related’ lines of inquiry e.nd ..
| ; development. ]

e Jemes Gilbert Paltridge
Mary C. Regan
Project Co=Directors )
}Iniversity of California '
L1977 |

kN



) 4

" #. '  ANNOTATED BIBLIOGRAFHY .

~_American Council on Education. '?inancigg part-time students.

(Report of the Committee on the Finsncing of Higher Fducation
for Adult Students to the Office of Govermmental Relations)
Weshington, D.C.: American Councli on Egucation, 1974,

. This report presents the.findings of an ACE Committee on the . -

Financing of Higher Educmtion for Adult Studeats. In this ¢

report, the financing patterns for part-time students in

credit and non=credit programs who attend postmecondary

. institutions as 1) individuals, 2) members of professiocnal

ar cccupstional groups, 3) employees or members of public or

private organizations and associations, and l) participants

in categorical public problem-sclving prograns of govermment

. and private agencies exrs examined. In‘addition, the committee
oxsmilied the financing for postsecondary education studonts

in other countries and current proposals for finsncing post-

secondary education iz the United States. .

) \' - ) ) L4

Apps, 7. W. Tovard shilpsophy of adult educntion.

Syracuse, N.Y.: Publications in Contiaulng Education,
.Syracuse University, 1973. - .

' A monogreph which focuses on the development of & personal
working philosophy of adult education, with & greater
emphasis on'the philosophical approach than on the scientific
approach. : : o ' '

.
» X ) o \

Af%eifer, S. 40 million americans in career transition. New York: .

The College Entrance Examination Board, Spring 1978. ,
This is the report of e survey of the career guldasnce ‘ N
and counseling needs of g representative sample of in- N
transition adults in the United States, These adults, none |
_of whem were full-time students, were "ia transiticn” in that |

they were either undergoing ox anticipating Job or career -
changes. Interviews were conducted with 401’adults in or¥dr

to ldentify their careetr guidance and counseling needs, the
perscnal and demographic characteristics, and their ressons

for being in transition. .

.
] .
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‘Arbeiter, 8. Telephone counaeling:rar noma=bafield adh;ts. New York:
7" The College Entrence Exemination Board, Spring 197°. \

This is the report of & follow=up study of 400, randomly

selected former clients of the Careeyr ducation Froject (CEF).

CEP was-an inmnovative program, fundéd by NIE, which offered
telephone counseling to nome-baged adults in Providence, Rhode
Island. The purpose of the follow=up study was to discover

 the effect CEP had on its clients and to discover perceptions ®

guidance and counseling services.

held. by former cllents regarding their need: for career

- . >

.
" - » . ..,

Bsiloy, S. K. Educationsl purpose d the pursult of Lappiness.
. Phi Delts'Kippan, September 196, 38(1). >

In this article the-suthor asferts that the educational
system knows far more about the ‘puratit of happiness than 1is
generally understood. He explains that lasting inner satis-
faction (or happiness) comes from four sources: creating and
appreciating beauty, enhancing physical satisfaction, per-"
forming obligations of service, and intensifying intellectual
and emotional discovery; and that education st its best is

.the key to each one of thesé worlds of setiafaction.

' Becker, D. (E4:). Mid-life career changes. Proceedings of the

_@ ult Student Personnel Assoclation Conference, New York,
. . ./April 10-12, 1975. (ERIC Document Reproduction Seryice

No. ED 06U 590)

 Based Educational Opfportunity Center.

Bolies, R.-N. What color is your parachute? A pra

‘Job_hunters and career-changers. Bepkeley, CA: Ten-Speed.
Press,.l976. - ¥ ' : '

/

Texts of speeches given at the Adult Student Personnel
Association conference regarding career change in nid=-life
are presented. They* inclrde: Secio=Political Implications
Gf Career Changes, Continuous Cereer Declslons, Mid-Life
Career Changes - An Ingtitutional Model, Mid=Life Career
Changes - A Community Model, and Demonstration-Computer

- .

-

This book is & "how to do it" magual for the job-hunter. It
presents & new technique for job-hunting with step-by-step
instructions. The authdr sets forth three assumptions which
he feels are the key to success: 1) You must decide exactly
what you want to do; 2) You must decide exactly where you want
to do it, through yowr own reseaich and personal survey; and
3). You must research the organizaticns that interest ycu at
great length, and then approach the one individual in each
drganization who has the power td hire you for the Jjob that
you have decided you want to do. Some of the strategiles
presented seem more applicable to executives changing careers
in midatream thgg to recent/graduates. In addition, candid

" -94-295
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L ~ opinicns are coffered about books. people. a.nd agencies
~ that nisht be untul regources. . .

[} ﬁ -' - B \ ) .. . ' B A
<y .

Bushpell, D. S. Néeded: 4 voucher nlan in support of contimuing :

-
< ’ v ]

oducat;on (RmRRO-FP=1=13). Aiexandria, VA: Euman Resources T
-2, . .Research Orgsniistion, 1973, (m:c nocmm Reproduction . - o
R " - Service No. ID 082 006) . -

_ In this psper, the suthor proposes a federally rundod voucher
plan, vhich could insure the aveilability of lifelong learning
“opportunitics. Avallability is defined as & function of

<m:c:on to 'cra.:l.ning and successful participaticn in trainisg. .

c | Cu'negie Commission on Higher Educl.tion. Less tize, more options:

~  Education beyond tl_m -high school. “New York: Hc;Gra.w-BilJ.. .
v A speclel repo’t whigh ezaminea and ma.kes reccmud&tions ,
. concerning "the general flow of students into and thromgh
the formal structure of higher education in the United States
and the key role played by degrees An this flow." The c
report proposes modifications in.the structure of post- . . . °
secondary wducatioa in the following directions: 1) to . T
shorten the length of time of Zormal educaticnm, 2) to provide ey
AR ‘more options, 3) to make education rtunities more B
2 L sppropriate to lifetime interests, U) to make cartain ™ oo
‘ ' . degrees more appropriate t¢ the positions to. vhich they '
. lead, add'5) to make edudational opportunities more aveilable
to more pecple, including women, employed perscns, oléer *
people,, aad Dersons ;rrom lower income levels. . L
. Cn'neg:l.e Comnissicn oa Eighm Faucetion. Toward @ learning society:
S Alternative channels to lire work, and service. New' Lork: ' '
: McGraw K:L‘Ll. 1973. oo ] ‘\ .
o ‘I'his report discusses the problems and opportunities_that
. new developments in education have generated. Attention is
- algo giveu to institutions other than colleges and universities
N - ' that provide postsecondsry education. A variety ¢f channels
. ] - 'that provide altarnatives or ‘supplements to the college .
-experience are identified. Ways in which alternative channels
. night be more fully meihed into the total postsecondary educa- o
. tional system are comsidered. The report also examines the
, postsecondary educational activities of high school- d
* graduates who do not go to college and the learning activities -
in ¢ eir relationship to preparation ror work.

e
Py
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- Carnefie Council om Folicy Studies in Higher Education. Low :

Gt - . . op: The fes ty of a national ‘polic . =
e for the £ e £ college. San Frauncigco: Jossey- .
N .Fass, 1975. ] . . : R

. ¥, A report which exaninea'thé feasibility of a natitnal pattern )
__ of 'low or-ac tultion for the first two years of college. N

Cexter for Bducational Resedrch and Ianovation (CERI). o
. s~ Becurvent educabion: A strategy for lifélons lesrning. Paris:
s Organization for Economic Cooperation and Development, 1973.
This report was primarily written to clarify the concept of
rﬁeéxﬂm education, ‘and to outline the major features of a'
L | ture education system geared towards the recurrent principle. -
S It does not define s detailed strategy for attaining ,*bhis? - )

long-tern cbjective, although it touches on scme of the'dajor
immediate implications. I SO '
Childers, B. E.,& Nichold, C. [Postsecondary career education. ..
~ Raleigh, NC: Center for Occupational sation, Nopth Carolina
. : State University, 1973. [(ERIC Documeny Reproduction Service..
- §o. ED 076 756) ) Lo e
' . . ’ . . . ° .
This monograph examines: 1) a mandate for teechexs to adjust . v
preconceived attitudes to a bettér knowledge of the students .
involved and to assume responsibility for plamning a curri-
‘eulum to meet the needs of individuals rgtaet than. those of
‘' ¢he institution, 2) stages of career education for post-

4
. Y f

g seco and adult groups, 3) career modification for theae)
s . groups, 4) preparation for | ceresr enjoyment; and §) preperation
" for career termination. ' : .
Collins, R. Where are educational requiremests for employment .
o~ highest? Sociology of Edycation, fall 1974, WT(L), ulg-kb2.

Evidence is preéented showing the organizational character-
istics associated with varying levels and types of educational

- . pequirements for employment. 'Educational requirdements are
found to be highest in organizations stressing a service
rather than a market orientation, and emphasizing normative
control over employees; in large, nationally oriented -and
internaliy bureaucratic orgenizations; and-in \prga.x;iza.tions'
with high rates of techrological change: These varlables -have
independént effects on educdtional requiremeants, although
interacting in specific contexts.

=96-
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Commission on Non-Traditional Study iversrtx b; desigg gan

Francisco: Jossey<Bass, 1973

4

This book 1s a comprehensive work on nontraditional study
covering such tuings as lifelong learning, external degrees,.
college and cemuunity cooperation, faculty invglvement,

- educational technology, new structures, and mew .evalustive

tools. .In addition, recommendations Por msking learning

" pealistically available for all, reshaping imstitutions,

establishing alternative eduszasion systems, awaruing credit

. %0 students who take nontraditionel study programs, end

acerediting {nstitutions that ofrer nontraditional study -
programs are presented.‘ | _ |

Cross, K. Poy & Valﬂey, J R. Planhi 2 non-traditional ; .
San Francisco: Jbssey-Bass, l9TE o * '

This book prasents the 1 -ndings from a series of research
projects sponsored by the Commission on Non-Traditional

Study. The following qnestians and'issues are analyzed:

Who wants to enroll in nmontraditionsl programs? What: . ,
opportunities are available to these adults and part- - 5
time students? How effective are the new technologies '
now being used? How can out=of-class learning be properly ,

' adseased? What problems do accrediting agencies pose in

[

T ———
i

te TT— .
- David, E. (E&)i--Education and menpower. New York: Colimbia

. Y _
, W. I. Recurrent education: "Apvle pie" ... or ... "atomic
bemb"? (FRIC Report No. ED 121 970). Washington, D.C.

restricting the nontraditional stul;" movement? Where

. ~an the most userul literature on the subject be found?

University Presa, l960.~\~~~ " {_
This bodk brings together chapters drawvm from the Natio
Manpower Council's past \publicsations, papers prepared for one
of its national conferences, and essays published by members
¢f the Council stafl. The following subject areas are
included: 1) the interrelation of education and manpower
problems  and the significance of education for the nation's "
material well-being, 2) the role of sécondary schools in
vocational prepration and the development of skills, 3) voca~
tional guidance and counseling, and U4) higher education.

Educational Resources Information Center, 1973.
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‘jThe author copceptuslizes recurrent education as orgsnized,
| gtpuctured, institutionally sponsored learning sctivities with
intentional cutcomes, whichn are digtributed over the life ‘
span of the individusl in a recurring vay. ' ‘He suggests &
more squitable education system to include: & basic educatlon
or ccmmon competency base at-the elementary level, provision .
of job=entry skills to ell students at age 16 at the secondary
level, and further secondaxry or higher education from an
"eduestional ‘drawing sccount” guarsnteed to the individual

at later steges of his/ner life cycle.

El-Kbawas, E. J., & Kinzer, J. L. A _survey of continuing education
opportunities available to n necademic scientists, engineers

a4 oathematiclans (Higher Educayion, Panel Reports, Number'
237, Weshington, DhCes” Aneriesn_Council on Education, 1975,

. A survey "oz cqntiﬁuins educetion oppartunities available to
professional scientists, -engineers, and mathematicians who are ¢
employed full-time id industry and government was conducted
by the Bigher Education Panel of the American Council on

. Bducation in 19T4. The survey sought to gain information

¢ on the nature end extent of offerings available within the
higher educatiop community by which people employed in
science fields dould increase and ijdete thelr professional
knowledge and skills, wnether :n their ppesent or related

_gavesr £181ds. The results offér specific informsgion on the

+ type and number of offerings currently available,~approximate
enxollments, type of faculty. efid modes of’instructioca .
utilized, and the distributicn &f'such offerings among insti- N
“tutions of higher education. ’ . .

Eneil, J.- Wy The CEU comes of age. Enéineeriné‘kdueation |
chem\ﬁ’e;'. 1975, f8(2). , - y .

(4 N~

L . | .
This article discusses. the Continuing Education Unit (CEU): .
the purposes of the C what organizations may award it,

and the kinds of progr utilizing the CEU. - ‘

Farmer, J. A., Jr. & Knox, A. B. Alternative patterns for strengthening
. community service programs in institutions of higher education. -
Urbana, Illinois: Office for the Study of Continuing Professional
- 'E&uca.z.ion, 1977. N .« : o

This study focused on altermatives used by decisionmaﬁers in a
variety of settings in which it was thought that strengthening -
and ‘continuation had occurred as a result of- developmental -efforts
funded under Title ¥ (HEA,1965). Interviews were conducted in .
Codnecticut, Oklshoms, and Tennessee. As a result of these.inter-
views, approximately 150 factors were identified as potentially
impertant in defeloping community service programs. Data were
analyzed gqualitatively through the use bf content analysis, and
quantitatively through the use of multivariate enalysis.

AR Log- 29y, -
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D Prederickson, K., K., Mpcy, F. U.,4 Vickers,D, F, Barriers to : . o
- o " adult career cHange. Syracuse, N.Y.: RengEEI'ﬂEEEHTig e
A _ . e

ce'or C tral‘New York. 1976. . . i

N -t . The purpose of this article is to addrese the challenge of :
B resolving the problem of educational institutions not acknow= '
ledging or fostering mid-career or second career changes. -
It outlines the services of ai organizction for sdulte in ’ o
" Central New York State - The Regional Learning Service .(RLS). e
In addition, it describes the pepulation: aerved by RLS and ‘
o the barriers adults have faced in trying to make caresr changes.
; . The barriers to career change awre diviled info three major
' categories: Attitudes, ecis;og-Making Skills, end Career
ggglizicgt;ons. ~ ., .
, } ) ' -t
Gould; §." B., & Cross, K, P. (Eds). Explorscions in nonotraditional -
tugx San Francisco. Jossey-Bass, 19T2. .

. This ‘baok presents & set of preliminary \orkingvpapers that . .
¥ 4 - explore stme of the issues involved in nob-traditicnal - :

| study: 1) full educational opportunities, 2) new flexibility
r in “educaticn, 3) perellel education systéms, and 4) individu- -

' alized learning. No conclusions on reccmmendations of the

Commission on an-Treditional Study are included.

*

Gretier, A. gge training of adglt nid-level gersonnel. Paris: o '
~ United Nations Zducational, Scien;iric; and '‘Cultural Organization, 1978.

This study examines the need Tor the development of further '
adult- education for "middle-personnel," It determines.the ' :
extent of the problem and identifies and descrihis the
activities and the categories of manpower which telong to the .'
‘ intermediste level. In addition, It describes the kinds of ) *
' training involved at this/level for the various sectors, .
provides statisti al»%ﬁtormamion and reviews the laws and .
regulations re. g to status and treini g requirementes. ‘ ’
'A number of training programe in differeu: countries and -
rggg,‘ are discuased

' _ Gross, R. Eig;er[widgg{education: A report on open learning. AR
e New York: Ford Foundatiocm, 1976. . Lo .
. " This repqét describes some of the undertakings in the ares of . v

"developmeiit of open learning approaches" for which the -Ford -
Foundation has granted funds: 1) The University of Mid~Americea ,

o, 2)’ The. University Without.Walls, 3) Empire State College,

rf”’ 4) The Regents Externel Degree Program, and 5).Theé Regionai-
. Learning Service of Central New Yorlk.

. AP . -99- ‘ 9
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Gunderson, N. o Thg,uevg;gggegt of -a continuing educatién proggah

o

‘for midecareer professionals. Paper presented at the Aanual
Meeting of the American Society for Engineering Educatlon,
'Ft Collins, COlorado ~June 16-19, 1975

In this peper the auxhor discusses the Master's Degree Program
in Cybernetic Systems, which was proposed a decade ago as an
nterdisciplinary problem-solving oriented educational effort.
lemented seven years ago, it has developed into a successful
qontinuins edu.stion vehicle for mid-caréer professicnals.

Hurcleroad F‘ F.,& Armstrong,R J. New dgggnsions of continuing

st o) Massachusatts state college system. \
Iowa City. IA: 5Anerican College Testing Program, 1972. -

.| This report presents the findings of .a study which was com-

ducted to,explore the possibility of instiftutions in the
MagsachusettgState College System to develop ‘external or

. alternate d€gree programs. In-addition, -it was designed to -

provide available data and recommendations for action related
to various questions conceraning desree programs (i.e., Should
a degrae progran be at the bachelor's or master's level--or
‘both? How should a program be administered--by existing
mechenisms, or by new ones? What clientele could be reached
by such a program?)

~ defferman, J. M., Macy, F. U., & Vickers, D. *. ﬁducationai brokering:
A _new service for adult learners. Syracuse, NY: [Jational Center

&

Hesburgh. T M., Miller, P. A., & Wharton, C. R.

for Educi}ional Brokerins*_l97°.

A monograph which brings together the. experiences of a number
‘'of .people who have been involved in establishing and running
educational brokering programs. It deals with the following
problems“and processes in establishing and mainintaining such
progrems: Mission and Purpose, Services, Clientele, Staff,
Organization, External Relationships, Client Outreach, Financesg
-and Self-Appraisal. : i

Patterns for lifelong |
learnigg' San Francisco: Jossey-Bass, l9Th

The book examines how an institution of higher education can
build systems of learning which institutionalize education

as & lifelong process. Three distinct explorations are
presented: Part One deals with an effort-centered at the
University of Notre Dame to outline in general terms the
nature of a learning soclety and how to go about achieving it.
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Part Two is an essay on the relationsgip between continuing
. education and each of three important.entities and processes:
) .. - the academic community, the snaping 4f civic policy, and the
ot - . ‘crestion of & new life style in the modern community. Part
Three deslsg diréctly with the question:of how the general
. : _topics mentioned in the first two parts influence a specific
. "institution. . v

’
-

- LY

Hiesxand. D. L. Ch ng careers after thirt -five.’ New York:
Columbia Uﬁzvérsiéy PFEEET'I??IT"""I;""' :

Reports rindings of 8 study of career changers-—stndents
over thirty-five in graduate or. professional schools. Pro-
vides information about the diverse reasons that people
o return to school.to prepare to make a career chsnge the
flexibility and suitability of admission and curriculum
policies, and the prospects of these older students of - :
making a succesaful change upon completing their studies.
In addition, the author points out some of the major ime
////plicsxions for manpower 'and educational policy from his ° )
exploratory study which warrant further research and evaluation.

. Hodgkinson, B., Knplin, P., McNett I., & Nolfi,.G. Report of
- . lhe PECA task.force on léfelong learning. WeshIngton, D.C.:
R _ Postsecondary Educstion Conveningl Authority, Iustifute for
5 Edugationnl Leadership, The George Washington Univarsity, :
. 197

. This report presents the finding cf .a tssk force's iavesti-
‘; gation of the lifelong learning resources available outiide
of traditional postsecondary institutions in American ‘society.
" «The objectives of this task force were: 1) to identify the -
' present and future agendas of warious sectors of American
A . ' soclety for prdviding educational services to the;p cone-
a ¥ stituepts and to the general publit, 2) to compare these
undertekings of the various sectors for simtlaritics and
/ differences, 3) to identify areas where cooperation between
" groups might be possible and plausible, U4) to identify
‘potentials for links batween the needs, wants, and demands
. ' of some gropps with the services offered by others, and
5) to identify needs, wants, and demands for which there are
{ currently no services svaileble. )
Hodgkinson, E. L. Adult development: Implications for faculrvy
, end administrators. Educational Record, fall 197k, 55(4).

Y
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e - The author divides ednlthood into sey ral etages of develop- '
o ~ ', ment, describisg the particular problems of each level, and
: " interprets the emoticnal and mewtal Atate of teachers and
edministretore in terms of job pre gures. He concludes “that
there may well be a goocd reason for an aure of remoteness o ¢
, eround professors and deans tsf'e certain ‘age." o

/

T | o Hooten, D. E. (E4). Proceedings /of the patterns seminar. Rochester, - o
e S NY: Rochester Institute 02 Technology, April 10ell, 1975.  ° o
oo ~ (ERIC Dosument Reprgduéticn Service §S. ED 110 L12)
a ' . This document contains the proceedings of a eeminer con= o
o cerned with systamatic development .0f the corcept of lifelong

“fft . leetning. The three nost critical: {8sves were identifted
PR ' &8 'the adult learner,’ orgenization, end finence. -

| . Hopper, E., & Osbern, M. Adult students. London: Franéee,Pinxer; R ' :j

. T 197, S T - . o

o A - ,This monograph providee information a.bout a.ld.ult students in ) o
v . -, the context of the edycation and stratification systems of

KO )' . industriel societies. It reviews the availzble data about
‘ ' " the population that returns to some form of full-time further - o
— - or higher educagion ia edult life after having partie;peted e
o. in the labor market. .

Ebule,c.,o..The external deg;ee. - San Francisco: Josgey-Bass, .
1973, ~ | o
This book, sponsored by the Commission on Non-Traditional ' 7
. Study, is a thorough assessment of the external degree., It .
, describes the higtorical roots of the external degree and
- shows why it will be prominent:in the future. The bogk
: _ examines established programs; both here and abroad, explores
“ ‘ major ideas and themes around which néw proposals are centered,
and considers issues which will arise as the external degree
is ebsorbed into American ecademic life. R
@ .
Huddleston, T., Lord, J. M., Mundel, D.‘S., & Van Klober, E. J.

¢ Student marketing. College and University, summer 1975, S0(k4).

' This article presents the views of several individuals con- °
: - cerning the matter of how to increase the effectiveness of
* public and privete policies with respect. o student enroll-
) ment~. It is felt that an improved ynderstanding of the
. determinants of demand for and supply of higher education is- v
necessary to achieve this goal. An explanation of the model '
presently utilized is provided. : .

7
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"Kim,.S., Roderick, R. D., & Shea, J. R. Dual careers. MNanmpover
Research Monogravh (No 219. W‘a‘shingt'on, P.C.: U.S. Department
. of Labor, 1973. oot . < ,
o . v

. A report'on e longitudinal study of the labor market experi-
-' -ence of women 30 to LM years of age. The study seeks to.
- 1dentify those characteristics that appear to be most important
in explaining variations in important recexe of labor market
experience. o . -

D ~f
Kurlendq N.. A. A.gamionel etramegz for lifelong learning. Washipgton,
- D.C.: Institute for Educational Leedership. George weshington -
,Univereity, 1976 o | -

This paper preeents the author's remerke prepared for the -\
Dialogue on Lifelong Learning (October 18, 1976). His remarks
are directed toward the following question' "Why a national .
‘strategy at this time?"  He attempts to show that a strategy

. for lifelong learning can be & strategy for echieveing certain

- * basic -objectives in- education. Some problem areas that must

be dealt with in any ,comprehensive lifelong learning etretesy
are then presented. ‘He concludes by outlining a number of
key steps which should be taken in order to recilitexe the
development of a national lirelons learning strategy.

Lengrende P. An introdnction to lifelong educetidn., Paris: United
‘Netidne Educational, Seienxitie, end Culturel Organization, 1970.

A In this etudy, the euxhor discusses thp vﬁryins signiricanee
of the concept of lifelong education. He shows what forces
militate in its favar and explores its Simemsions. In
addition, he attemipts to define its impact and consequencas

‘ for the educational effort taken as a whole. ° -

_ LeShen, E. The wonderful crisis of middle age. New York: Warner
Paperback Library, 1975. .

Beaed on the eﬁ%her 's personal experiences, her expertise in
family guidance, and interviews with men and women in their
middle years, the auwthor attempts to explain that "middle -
age with its opportunity to continue to explore the astonishe -
-ment of living bas its own. special pleasures." It is en -
attempt to aid individuals in facilitating their future
growth.
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Leslie L. L.’ Innovative progcams in education ¢ for grofessions.
Universixy Park, PA: .Center for the Study in.Higher
. Education, The Pennsylvainia Stane University, 197h
'A moncgrhph which reports the results of Phase I of & multi-
' phase’ prd?ect vhich set out to identify means by vwhich pro-
fessional schools could respond to the urgent and rising
. ° demands of society. Phase I set out to identify and describe
exmlm pxcteasionﬂ. school programs currently underww.

. Levitt, E. S. VQco.t.iona.l development of' brofessiona.l vomen: A
. review. Journal of Vocational Behavior, October, 1971, L(4).
. L. ----—-———-—-1;—--—--- .
* ' This article reviews a number of studies‘investiqcting men's’ .

interests (values, personality, Background, and current life
o situations factors) and how these variables are relamed o
v . wowen's vocaticnal development end behawior.:

Liveright A, A. A studr ‘of adult education 'in the ‘United Sta:!:es.
' Bostcn., MA: ‘Center for tue Study of LibeEEI Educaticn
S for °lts, Boston University, 1968.

. This study of adult education was undertaken at the reqnest _ Va
\ . of the U.S. Commissioner of Education. It attempts %o -
determine: 1) social and eccnomic trends affecting adult

education; 2) thé impact of such trends, 3) vhat the Federal )
Government is doing, 4) what nop-federal agencies are doing
and 5) the role of the U.S. orrice of Bducetiqu.

Lusterman S. Education in industry. Paper presented at the 32nd
Natiodal Conference on Higher Education, sponsored by the
Americen Association for Higher Education, Chycago March

22,1977, - N o

[
(3

In this paper, the author describes & study of corporate
_ education which was conducted by The Conferepce Board. A
" ' brief explanation of the design of the study is presented.
The  author then summerices briefly some of the quantitative
£indings about - suck matters as expenditures, course enroll-
ments, staff, and curriculvm. Finally he attempts to consider
some unique features of the corporate system that modify the

% l meaning or sisnificance of some of the.mﬁgsurements“
. . < % .

McDermott, & M. Servicing the needs of a non-traditiocnal clientele:

ggfa?ew resources approach. Liberal Education, May 1975,

S B
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This article raises various concerns about the'ability of
' traditional golleges and universities to serve the needs of
. adults. It explains how the School of New Resources at the
) * °  College of New Rochelle is attempting to respond to these
: concerns. "The program rests on & recognition that the
» LB . traditional educational structurus deemed appropriate to
: preparation’ s young adults for participaion of life in the
e ' . community are rot suited to, those peraons who have for some

tine been engaged in that ve*y life process

McNeil D. R. The university and continuing education. University
ion (No.8). New Brunswick, N.J.: _Rutgers,
The State Uhiversity, 1970. - .
4 . This paper was presented by the euthor at the dedication .
' ' program of the Continuing Bducetion Center, located on Douglas
- College campus, in New Brunswick, ' sw Jersey on June 1, 1970.
The author concentrates cn what i wrong with the present
: cantinuing educetion end extensi ~ progrems within university
, ~ oo .systenl ,
) : , ) 4
o Mbore 'A. B. CQ;egr egucgtion' The role of adult'edgcetiou. o
| ' _Columhua, OH: Center for Vocational and Technical Educetion,
$ . Ohio State Univarsity, 1977. (ERIC Document Reproduction

I Service Jo. ED 080 661)

" This paper is organized to provide the reader with basiec
. .. information about adult education and the emerging concept of
career education. Brief definitions and descriptions of these
domainsg are presented in the first section. The remaining

porticn of the paper directs attention to the’ point of inter- -

. .face of adult and career education: 'metheds and techniques
T , of articulating-the needs of youth and adults as they exit -
. secondary schools and proceed to "their next step.?_ -
Mbses 8., The learning forece: A more comprehensive framewcrk for

educazionel policy. Syracuse, N.Y.: Publications.in -
Contiauing Edﬁcezion, Syracuse University, 1971, :

This monograph is ‘an examinetion of two educational areas

. 1) the core (the present traditional system) and 2) the

, periphery (learning expe.iénces outside the schooli T
system). It is the author's feeling that the challenge to
public policy in the future will be to innovate new programs
and experiences which will yield opportunities for growth
and development ndét afforded by the traditional educational .
system.a - .
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Mulligan, K. A auestion of opportunity: . ' ' . 4

education. “Washington, D. National Advisory Ccuncil
on Eeuicn cnd Ccntinuing Fducation, 1973, . _ ' .

' In this report, xhe National Adwiscry Ccuncil on Extension and
Contiauing Educativon considers the impact of Federal.aid {n o
the ares of “COntinuing Edugation Programs and Services for |
Women" ‘and suggests wiys its effect could de maximized. The
Council identified three aress of inquiry as a means of

' exploring the question: 1) a review of relevant resesrch.

) ccnccming employment, the c.ppropriateness of traditional
«» university offeripgs, and vocational and educational lifeatyles
of women; 2) an analysis of the size, nature, method of finan- Lk
- cing, and constituténcy of the continuing'education programs’ . Lo
7 and ‘services for women; and 3) to assess the impact of the : . i
sctivities for women provided by the Civil Serviée Commission :
.and the Departizant of Agriculture, through the Cooperative
_ Extcnlion Service, and to identify pctcntiu. fundins sources
- far prac “itioners in the field.' \ .
Muskin. 5.. Je. (Ed.) Regurrent aducation. Washington, D, c.. T . v
- National Institute of Education, 1973; : ' S S
. -This volume is a ccmpilamicn of papcrs-drséh from & conference
.o recurrent education, held by the Pu‘cl  Services Laboratory
. of Georgetown University. This volume a multifaceted exame:
" inatica of recurrent education (a system a'bu-ting at the o
completion of one's formal compulsory schodlirg and céntinuing =~ - = . %
throughout the remsinder of a person's active life). The : e
findifigs 12 this volume underscore the many problems and issues .
that argue both for greater flexibility in the timing of i S
.aducation and for educational systcms that give meaning: tc the ,
broadening of these choices. _ T T j e

[y

¥

Naticnal Advisory Ccuncil on Adult Education Adult”edugaticn: -
‘ -Annual report.' Washington, D.C.: National Advisory Council
on Adult Education, 1972. (ERIC Document Reproduction Service
No. ED 060 435) .
This report presents the recommendations of the President's
. National Advisory Council on Adult Education. These ‘recommen-
dations include: 1) the development of a Comprehensive Adult
Education Act, 2) a single agency %o be held accountable for
the coordination of all adult education services financed by
. tae federal government, 3) career-oriented education for adults,
and.4) expanded use of local education facilitiss to icclude
-adults. .

3
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Nationdl Advisory Council on Adult Education. Cereer renmewal for

:f ’ adults through education. Washington, D.C.: ‘National Advisory >
e Couneil on Adult Education, 1972. (ERIC Document Reproduction -
V Service No. ED 06L 590)

In this position paper connerns are ioised, poaitiono are de<
fined, and recommendations are made about the wey in which
adult oducstion and career educatica relate and co-exist.

Nutional Advisory Council on Extension and Continuing Education.
. Agg for continuing education -
(Tth Annual Report). Washingtonm, D.c..,nAnthor, ‘March 31, 1973.

This report is an examinntion of the impect that. Federal
e . prograxms have had-on institutions of higher education and
, espetially on thelr continuing education resources and
- Y fecilities. In this report tae council presents its findings
L - and recommendations. - ’ ‘

t

" Fational Advisory Council on Extenaion and Continuing Eduonfion.
Equity o% access: Conting%ng education and the part-time
student (9th Aunual Roport . thnington, D.C.: . Author. '
. Merch 31, 1975. . : - Co

This repert presents the counoil's reoommandations ond major
- f#indings, with support muterial end appendices, of a compre-
hensive, nationwide evaluation or‘Title I of the Eisher ]
'.-\Educdtion Act of 1965. y

Nationnl Advisory Council on Extension and Continuing Educotion.

ngton, D.C.:  Author,. Mhroh 31, 1975 .

- In this report, the Council p*-sents (its recommendations and)
2 . the results of formal studies of Title I, conducted in
- \i\ response to a congressional mandate. In pursuing its tasks,
the council raised a series of questions which it considered
fundamental to an understanding of the cverall. effectiveness
of the Title I program. In ansvering these questions, the
‘council suggests improvements in the operation of the program
vhich will contribute to its impact upon community problems.

‘- National Advisory 6ouncil on Extension and Continuing Educetion.

A decade of community Service and continuin education. '
(10th Annual Report), Washingtom, D.C.: Author, March 31, 1976.

s
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\\ This report is primsfily concerned with the changing clientele - L
\ in postsecondary edudcation end the role the Federal Government. L
\'should play in continuing education. The Council sets forth . Py
\six recormendstions: The report also includes & discussion =~ . ., .
«of the council's activities and a list of gouncil members ' B

ani their mseting dates. ,

L] ‘

. L]

s Nelsom, V. I., Nolfi, G. J., & Bush, J. W., Jr. 'ggggg;gg;ggg,
S education as un intexvention stretegy in mid-career crisis. N o
c:mbﬁfdge University Canultqus. July 1975. ' O

v "This project is a systematic analysis of what is known today
o _dbout - the mid-career crisis and ‘ebout intervention ‘strategies
. _to alleviate the often unavoidable psycholagigel and econcmic -
. . effects of loas of work. The study vas initiated by NIE with
- *+  the following specific tasks in mind:; A ruviéw of the literature
. . on midecareer crisis and varicus intervention strategiles, .
collection of a representative inventory of services curreatly '
available, development of a‘'strategy and role for adult career
;ﬁnc;;;on, and prioritizins and hishlightins of an R&D stratesy
02.‘ [ ' . . .

Nero S. A" *An_exploratory gtggx of the sociological and gsxchological
acts of mid-career changes for women. Mencmonie, WI: .
%en%er for Vocational, Technical, and Adult Eéﬁkation, Wiscone
sin . University, 1975. (ERIC Docuzent Reproduction Service No.
.. ED 120 567)

. S
. 1 B
/_\
- .-
- +

- This is the final report of & study which explored the impact

of mid-career changes for women who were enrolled in or had
. recently completed a progrgm in the Wisconsin Vocational,q : .
. Technical and Adult Education (VTAE) System for the purpose B
: of changing careers from housewife and mnther to. that of . ek
: . labor foroe paxticipant. _ . : "
‘Nolri F J. Desiéh fbr.ogen learning Implementing & network of

"existing educatiomal resources. Cambridge, MA:- University
Consultants, Inc.. 1975. . . '

This paper consists of some analytical rerlections on what
. . . has been learned about implementing expended.°adult open
7 } © lesarning in Massachusetts through research and by trial
- ’ (experimental learninsf. The experiences of several states
: have been drawn upon to provide an analyais of the factors ~
v , which govern successful implehentation of expanded open . :

: _ 'luarning. The first part of this paper consists of 'prescrip- ,
) tive comments on effecting the prodess of research, design, %
- \ : » pilot testing, and implementation for open lesrning. The N
second part consists of & discussion of the specific imple- S
mentation of two recommendations, which were made to the. : :
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, Commonwealth of Massachusetts: 1) CommunitybBased Educetional
and Caveer Counseling Centers,and 2) an Adult Recurrent Edu-,
cation Entitlemsnt Voucheq proposal, .
_ N
: ‘ Nollen, S. D. "Recurrent educa.'bion for adult workers :I.n ’Eu.rope a.nd
9 - the U.S. pe; presented at the 32ud Naticnal Conference
) on Higher E&ueueion.aoinxly\with the National Conference on

Alternsiive Work Patterns, sponsored by the American
Assoclation for Higher Educetion and the Committee on
A;tern&t;g: Work Patterns, Chicago, March 21, 1977.

L N The thesis of “h's paper is thiat there are some profound
. - changes taking p.ace in the work sector in Europe and
' the U.S. which are having the effect of creating a"demand
! for recurrent -education on the bert of workers, emplcyers,
- " or lubor uniops. It is'this "demand side of the market"
: - . to which this paper is addreszed. /The first part of this puper
. fqcuses upon the: wnrk sector and the demand for recurrent
* education in Europe. Work sector chinges end education .
L _ policy developments are identified, rand new recurreﬂx
< . X . education for adult workers which; axe, essociated with |
: o o these chaages are descrided.  EXamples are drawn from. |
.« +  West Germany, Sweden, ‘and Britain. “In the second part,
: a,similer search is conducted for such éxamples in the .U. s.,
‘p and similaritiss and difterences are analyqu _

. Northeutt, N. Adgt finotional competemcy: A .%g. . Austin:
- ’ Adulz.Perrormnnce Lovel Project The University of Texa:,
1975.

This report describes the ceutral obJectives of the Adult
, /' Performance Level (APL) project, which are to specify the
" " Tecompetencles which are functional to economic and o
. educationsal success in todey's society and to develop devices
¢ for assessing those competencies or the adult populaxion of .
the United Ststes.,-~ '

'ﬂpil N., & O'Neil, G. §g;;§125 géars:  Findink gecg;itg in & i;
chsnggng grld. New !ork. M. E‘vans and Ct:mpa.ny. 1974. )

‘e

This book was. written as an expression of the author s con-
cern for individuals caught ih a world of change. It is
b about how to shift gears 'in a world of constant change and
‘ how to deal with this change on a parsonal basis.

‘h. ... ) ."]09' '

-
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L {0'Toolé, J. Chm.] Kealth, Education And Welfare Special Task Force.
- Work: in america.' Catbridge, MA: @he MIT Press, 1973.

’ This report examines the uses of ohe institutional fulcrume~
. ("she institution of work")e=-to move aside the.expressed
° . dissatisfactions of many Americans.\ It discugses: 1) the
functions of work, 2) the affects of work problems on verious
segments of our society, 3) the physical and mental health
costs of jobs as they are now designed, 4) the redesign of
work, and 5) federal policy in’rslatipn . the creation of
Jobs, manpover, and welfare. . v G '

0'Toole, J. (Ed).

. 'This book contains a representa.ti*\ié ‘collection of the papers
comnissioned for Work in America, the report of & special .
task fqrce to the Secretary of Health, Education ard Welfare.
. : The sixteen papers, which are presented in this book, examnine
- : in' depth the followipg issues: 1) Job dissatisfaction and .
: . the changing work ethic, 2) problems of Américan workers, .
- ° 3) work and health, 4) thé redesign of jobs, 5) education.and
e ‘Work-=caieer educatiod and vocationel edudation, end 6) federel -
' m":r]:L strategies. o - o i o

_5 ~ - Palola, E. G.,Lehmen, T., Bredley,A. P., & Debus, R. 'PERC handbook
- . (Program Effectiveness and Related osts). |Saratoga Springs,
NY: .0ffice of Research and Evaluati®n, Empire State '
College, 1977. =~ . T \
% .. - -4 This handbock seeks to do two things: (a) #rovide a frame~ .
VT . . work whereby assessments of educational effectiveness, and
- assoclated costs are integrated, and (b) reverse the priorities
that put costs above effectiveness. ‘It is orgafized into
five shetions: . 1) dn overview of the complete FERC framework,
2) & discussion of key dimersions of PERC (multiple perspec-
~ ' tives strategy, outcome-cost, relationship, and effectiveness),
) a presentation of instruments and discussions of. how to
- » ‘adapt and use them; 4} @ description of approaches %o PERC
=+ data a.x:&a.l.ysis, and 5) an examination of data application and use.

,Panzer,-ﬁ. 'You can change xg‘ur career. New York: McGraw-Hill),
1950, ~ - — .

' - ¢

. i ¢ .
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' 'I'his book i3 priwi,].y a, su.tde to help individua.ls get a
A _ fresh start in finding & new! career. ‘e ‘suthor outifnes
T a program to be followed and' discusses such things as
individual - characteristics, the chances of & successful
recrientation, vhether a cha.nge ds actuslly desirable,

- how will age affect the plans ,\a.nd obstacles one’might -
expeet to encounter.

. - 2arnds, 5. 8. Mﬂ&g (Mn.npc er Research Monograph
. - ‘No. 16 Volumes 1 through™5). hiastoa, "P.Cot U.S,

_ _Govermnt Priating Ot%icc, 19?1 _ e

. ' .. Five studies which present reports ‘cn a longitudina.l stud;r '
e of the educational and labor wket\expe‘riences of young
' " men. Each study seeks to.identify and measure those charace

teristics that appear to be importan insexplsining va.riations '

in severa.J. facets of-labor mket experience.

v}

' Parnes, H. S.. The Ez;e-retirement years (Mu,;po'.er Research o
Monograph No. 15 Volumes 1 through 4).' Washingtcn, p Cot
U. S..Govement Printing Office, . J.971\ _
| »
; .Rap.»rts or fouy studies (exanina.tion -} 4 \:rour groups or the
S ' United States population:' men 45 to 59 ;yea.rs ‘of age, \women
T v .30 to kb, young men 14 to 2L, and wemen'h to 2U) that.view
o { '? ‘“the experience and behavior of individuals in the labor
A . ‘mavket as resulting f¥om an interaction between the: chaxucter-
L, 5, isties of the environment and e variety of demographic, ! -
o e .“ ‘econcmic, soeia.l. and attitud.ina.l cha.ra.cteristica of the:
.o individual., - _

-

;' _ Pe.rnes, E. S. The nat;cna.l floggitudine.l survezs handbock. _Columbus, -

: . 'OE: Center for Human Resourea earzea.:-r.m+ Ohio Sta.te
P ”"University. 1976.: . = /B ,

. This report 1is designed as a comprehensive guide to the
It presegts a detalled description of the obJ ectives of the

surveys, the smples covered, a.nd the types of inromtion
collectedg

- Pa.sca.l A.‘E., Bqll, D.,Dousha.rty L. A., Dunn, W. L,, & Thompson, V. M,

. An _evalustion of nolicy related research on programs for mid-
T "life career redirection. Santa Monica, CA: Rand, 1975‘ '

~

Neat it gl 8 s of Labor Market rience (NLS) .
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Schultz, R. ﬁ..gitegogg learning: Higher education's-rébgense. -
L Tucson, .A2: Higher Educaticn Program, University of > -
Arizona, \1976. ., -~ ., e ’ -t
. J . \\ - . | . -

.,
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This report is an evaluation of the existing literature on
nid-life redirection of careers. The authors sought to

- answer questions about the scale of intensity of the need
for @ midelifs redirection program, the pature of the

potential clientele, ‘guidelines for designing, operating,

and finencing possible new progrems, end edditional research
requirements. K - .

L4
-4

" 'Reed, J.0G., & Murphy, M. T. dedentc perdormance of mature atwits:

and veterans. 'College and University, winter 1975, 50(2).

| -~ This stydy exemined the academic performence - as measured by

college grade point.average (GPA) = of veferans and mature
adults, in comparison with thet of young edults at Towson
State College. A second purpose of the study was to evaluate

findings in relation to college admigsion policles and pro- ° g

DU . 0 ' < £ ‘ ' ~
The purpose of this paper ls to explore how higher educdtion:
is respornding to the incressed intcrest expressed by!many

.individusls in lifelong learning. To,illuStrate how higher
education is responding,“three specific ereas were selécted
for elaboration: 1) new degrees, 2) academic &,c,:;_eg.it‘ for -

experience, and 3)°progrems-for oldar peoplé.. - s .

;Sehwanz, M. M. Psychological foundations of adult educetion. 4

{

., University Extensica Bulletin (No. 5). ° New Brunswick, N.J.:
Rutgers, The State University, 1965. -~ .~ ‘ .
_The purpose of this paper is to examine some of, the major

theories and findings goncerning motivation from the.fields

of psychology and psychoenalysis, and to integrate them into

a single conceptual framework as a schems for classifying

the educational motives of adults. Three .broad areas- appear .

to meke the largest contribution to contemporary thinking on
motivation: Animal psychology, psychoanalysis, and ‘zes.arch
on human social motives. The field of motivation is highly

- complex; theories are so varied and comtradictory that no
single conceptualization has received generel support.
Nevertheless, & sufficiently large number of well establlshed
facts and highly regerded views exists to warrant consoJ:ide.tiz;g

. them into a general model. - o - ‘ .
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X | Sheehy, G. . Pasgages. New York: E. P. Dutton & CO., l97h

¥

vt Striner, E. ‘B, - ontinuing education as a nationdl capital investment. ,

R~y . . ) ’ v

/ _' Seaman, D, - F ‘A.L educa.tion evidence of a poaitive a.pproa.ch. '

Asﬂus.edﬂm Jenuary 1972, 20(7).

-

This article discusses the adult b,esic ec.ucation progrem

which %as condycted by Futorian Manufacturing Company for its \/

emploveea. It resulted in increased employee cooperation
and eeif.-confidence. Lo

S tparara.
L]

“'..

In this baek the author examines the personality chenges .
co..'on to each stage of life, the differences between the

. de.elopmental rhythms af men and women, and the resuliing

crises that couples ~an anticipate. It is an examination
of the passages of adulthood: the i;wenties, thirties, and
forties—bnwu'd. ,® * .. :

] »

5;'17-;&200- ML W, E. UpJohn Institute for Entployment Reseu'ch

7/

“In this ptudy, the author e.ttembte to show how three n&tions-

Denmérk,| France . and West Germany-—-have taken steps to deal

with h problems of economic growth in an advapced industriel
soclety by reconcep‘cua.lizing the role of adult education.: The
author's thesis is: 1) thet ‘en advanced industrialized - v
society must see its labor force as a netional capital investe

ment and.(2) without' that capitel investment , the'United -

States cannot hope to maintain the basis for continuing what
Jhad been an impressive historical rate of -economic progress
up until the 1960 8. - L.,

A

Terkel, S. Woxking. ‘New York: . Pa‘;;éheon Book, 97L
';'This book is an account of “thies years' interviewe with

pecple in & wide variety of occupations to see what they |
actually did all day and to discover how mxey felt:about O\
their jobs and their 'lives. The suthor-{ries to. present how
‘the 'contiguousness’ of Jobs reveals the common ra.ctors

invdlved in seemingly difrerent tasks. .

L

Topey, W. br Compe.ny investment in continuing education for

. sclentists and engineers. Educational Record, fall 196h _2(“*).\

This artic reports the findings of 'a study, which efimined |

. the educational activities conducted-by companies in .o -
scientific and tech.nical fields for their own scientisty and
engineers.

. L 3 5 b
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Toupia,H. Ov Certiricate program for adults. gg;f call it career
i . " ~education in Hopkins, Minnesota. Aggrican ocational Journal,
T ey gmy, k8GN T '

. 'This article discusses the career education project in Hopkins,
o Minnesota: 'The project serves.a variety of adult groups=~=-
. ) ‘recent high school graduates, women preparing to reeenter the
L . business world, senlor citizens, employees wishing to upgrade
' ,thennclval in their present job, and job holders wunzing to
jpropnre for ncw and more rewlrding careers. P

4 Traux, A. Special admissions. tor adult women. Collége,and Universitxi
. summer 1975, j_jh) . ' |

7 Im he article, the guthor identifies rour basic types of women
. . in education and sets rorth nine upecial needs of older women
e e in edncation. ‘. ; 1 ,
U.S. Department of Health;'E&ucatipn, and Welrare, Naxionar Insti-

' v tute of Education. Continuing educhation unit: A collection .
S ' of give journel arti?les, 1968-1071 (ERIC Report No. ED 090 4h3).
S = ;ﬂhqhington, D.C.: Educational Resources Informaticn Center,

’ 1971 . g . L ' ¢

-3

This document is a series of five Journal ‘articles. Both
Milton Stern, in "Continuing Ecucation", Journal of Higher
Education, ;%(8), 1968, pp.‘h66-hTO and Robert J.
‘ , Fitchell in "The Washington Scens", The National Uhivers.tz
S  Extengion Asgociation Spectator, January 12, 1969, regort on
- ' the 1968 National Planning Conference, which explored the
problems and needs of a new system of academic credit. - Paul
J. Grogen precents & synopsis of the deliberations of the
National Task Force, authorized by the National Planning -
Conference, in "Recommendation: Establish a Credit Norm
- 'for Continuing Education,"” The Personnel Administrator,
15(5), Septetiber/October 1970, pp. 23 and 2. Emphasizing
the potuntia‘ of the Continuing Education Unit (CEU), Keith
° E, Glancy's "A Permanent Record of Continming Education
Ueing the C.E. Unit," Jowrnul of Continuing Education and
Treining, 1(2), August, 1971, pp. 109116, defines the :
CEU, traces its development, and presents the findings of the
) 1970-71 pilot project. In a brief réport, Robert L. Jaccobson's
© e "Southern Accrediting Unit Sets Standards for Off-Campus
Programs," Chronicle of Higher Education, December 5, 1971,
ppP.1 and 5, discusses the revised standard of the Southern
,Association of Colleges and Schools amd its appllcation to non-
traditional study. ) -

Valley,.f. R., & Hamilten, T, B. Maféhing nev needs with new resources
(Vol. 1)¢ Primcetonm, NJ: Office of New Degree Programs,
Educational Testing Service, 1976. .
315
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This is the first issue of 4 series that will be devoted
to the, analysis of critical igsues facing institutionms, '
~ systems, and other organizitions serving the learning needs - :
- .of a viriety of new learners by methods and means that may
_ - differ from thole traditionslly used. This isgue presents ..
B : ',the four papers (edited into\thvee) which were commissioned
S by the Qffice of New Degree grograns and delivared at a con-
ference sponsored by the Education Commission of the Stston
and the Earvard Graduiate School of Education at Clubridss. S
Massachusetts, on May 16~18,'1976. The first paper, "Assessing AR
Adult Learning Needs" by I. Bruce Hamilton, focuses on ways A
. and means for determining learner needs. "Synthesizing L
Vo . Needs and Resources" by Patrick M. Callan, the second .paper,
e -0 looks at how dats about learnmer needs can be synthesized and /~
. ~integrated into plans and strategies that meet needs on a . - )
- statewide bagis. Henry J..0' 'Donnell's "Educational Plenning N A
and Politics," the third paper, by raising into consciousness the o
fact that education is but cne of several priorities, deals e
vith the ingegration of educetional planning with the political’ o
realities political forces within educational systems and . e
the state at large. - ; Se . ST 3

Vermilye, D. W. (EdJ ‘Lifelong learners: A new clientele for
higher egucation. San Francisco: Joasey-Bass, 397 o«

This book, conxaining prinecinal papers presented at the
Twénty-ninth National Conference of the American Association .

- for -Higher Education, focuses on lifelung learning and what
it might mean to live in a "learning society." It recognizes

A}

learning as a.national rescurce and deals with ways to. make . .o
.the resource available to all citizens who need it or want it - = ... ™

In particular, the contributors to this boc@ are concerned s -
.about the role that higher education can play 1n.1irelong '
- ‘learaing. . .

\

a

" Vickers,D. F. The learnins consultant' A response to the extermal gﬁ '
dcgree learner. Jbgggal ot Higger\zducation. 1973, 44(1). ,

N The author explains that the traditional ways of relating
to individual students will not be adequate for many of

' the users of External Degree programs. He discussés four
.models which are useful and contributé %o a pnew role for the
externel degree counselor: r)»the tutor or mentor relation-
ship, 2) the full-time acedenmic counselor, 3) the peer
counselor, and 4) the learning consultant (a new "counselor-like"

N

4
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- rolé designed.as the counseling arm.of the Reégional Leariing
e Service of Central New York [RLS]).

Wells, J. A. Contiﬁ&ing education for women: Cg;redt developments.
Washington, D.C.: Employment Standards Administretion, 197%.

(ERIC Document Reproduction Service No. ED 099 622)

. This paper reports the: current developments in continuing
<. ", education 'for women.- The author discusses new programs,
. " - studies being conducted, and areas of concern which varrant

o " .further study. o . . S

 Wells,J. A.,%nd Magruder,H. d. Education programs for mature women.
. The Education Digest, Janlary 1972, 317(5). '

The article raises questions about the adequacy of education
programs aveilgble for women in many colleges and universities.
The suthors feel thet mpunting evidence confirms the need to

" examine current .curriculum and services of higher educational )

institutions to learn whether more should or could be done in
the 1ight of current developments. -

Wirtz, W. The boundleéé regsource. Waghingfoa. D.C.: The New o .1
" Republic goog Company, 1975. = : ; : '

This ‘prospectus is the product of the National Manpower
. Institute, which was established in 1970 by a group of
busineds leaders, acddemic administrators, and others seeking
to bridge the gap .between education and work. It is an
. attempt to develop an effective school=to=-work policy.
The analyses,in the first two partsséf the book,are followed
by & series of specific progran proposals, and & final chapter
provides a practical dgende for private and public policy. B

Worthington, R. M.-The implications of career education for adult
educetion in the United States. Paris: United Nations
Educational, Scientific, and Cultural QOrganization, 1972.
(ERIC Document Reproduction Service No. ED 065 7335

' The article presents the four current models that are being
N ilized by high schools, colleges, and others %o adapt the
career education concept to their particular needs. These
. include the schosl-based, employer-based, rural-residential,
and home-community models. ‘

k ' N
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Ziegler, W, L.(Ed). Essays on the future of continuing education
worldwide. Syracuse, N{: Publications in Cont_inuing Education; _
Syra.cuse Universi‘cy,' 1970. : . A

. This bock s a compilation of working papers. “The topich
.+ chosen for these papers diyide, basically, into three ) .
. _categories: first, discussion on the process of, and the .
- mathods for thinhins about and planning for the future of :
adult education; second, some -attempt at projections into :
“the future of world-wide problems, such as urbanism, conﬂict, . ~ .
the .population explosion, and specific trends in adult
education; and third, some discussion .of the current scene
in order to identify, if possible, the very ways in which "
,__adu.Lt education is Boing about iaventing its future. .

G

Zeigler, W. L. Recurr 93 education: A model for the Sfuture of
adult education and learning in the United States. Syracuse, T
SN NY: Educational Policy Research Center, Syracuse University,
' - 1972. (ERIC Dccmnt Reproduction Service No. ED 115 J.Bl)

The suthor utilizes the congept of recurrent education ) . ..
az the means to examiné various alternative social meanings |
sveilable for the future of postecompulsory education. After
examination of the implications of the concept of recurrent
- _education, it ia found that the future of adult edudation and’
R " learning is not beat served by the recurrent model :mecrted "
- - from Europe. -
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APPENDIX ¢ I S
BLQGRAPHICAL DATA ON THE PROJECT STAFF o E

~

¢

Janes 611bert Peltridge L - -
. BS and MBA - Economics and Business Administration . .o
PhD - Higher Education Administration : LA !

Post-doctoral study at Longdon School of Economics and S
.o ‘Lancaster University, United Kingdom : e

Reseerch,Educator. Department of - Education, ‘Division of Higher L
'Eguﬁation Policy and Administration.'University of California « i
eley o A | o P

For-twelve years prior to 1977, Or. Paltridge was Senior Project ".:gg
_Director-in the U.C.- Berkeley Center for Research and Development in Higher. - i
‘Education. -He fs now.a Research Educator. in higher education policy and
administration in the U. c.qaerkeiey Department of Education. His principal" ‘i
f_rescerch over "the Jast fourteen years has beeii in ‘the areas of state systems
' of higner education, state coordination and planning for postsccondary '
' educdtion, the policymaking role of governing boards, and continuing Sduca~.
"tion for mid-career adults, He sarved as a consultant to. state and federal
education agencies and to educationai institutiona {n the United States and '
in developing nations abroad. He has studied European recurrent education
" programs at UNESCO and 0ECD {n Paris. : -

HERTRN

He has had personal experience with a mid-career change, having exchanged

a 25-year career in private business (management, ownership, and industry "
directorships) to become Assistant to the President of U.C. for four years
' prior to his affil{ation with the Berkeley research and development center.
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Mary C. Regan :
o ’_, 8S, = Food -Technology .
e A MS - Psychology and Adult Education .
% FE PhD : Publio Policy | '
. °Dr. Regan is Associate Professor of Applied Behavior%l Sciences at the :gﬁ
.j'university-of California ~ Davis. Her pringipal research and writing v Lo
"7 over the last 12 years has been in the fields of per!onality change-in early =
' adulthood. institutionel development. innovation and change; administrati%e M
. organization and,decisionmaking in postsecondary eduoation. .She served on -
‘the (U.C.} President's Task Force on the Extended University which developdﬂ
proposed policy obJectives and plans. for the Univensity S. proqrams of - ,qﬁj
’,oontinoing education. She has also served on the (U.C.) President's Task : .ﬁ}é
" Force'on Evaluation of Student Participation in quernance of ‘the University. -
. She has ‘served .as advisor to the Government Advisory Committee on the Status .
.. of Women, National.Student Personnel Adminlstrators, the Natiopal Training . f %f
Laboratories, Association of Land Grant Colteges. Western College Association. o
and was a u. C. representative on the. California Joint Legislative Committee g
ofi the Master Pldn for Higher Educition. She 1§ co-author of The Myth of . I
i _ng_ﬁggg:g;ign_ﬁegg (Albion Press, San Francisco, l975) | L

far . . ’ X
. . 3 -

- - ~ Dawn, Geronimo Terkla :
' BA - Politics and Government, Education at Ohio Wesleyan University
MPP -.Public Policy at University of California - Berkeley '
Ms Terkla is a Research Associate at U.C. Berkeley “She has specialized
v © in public policy related to higher education. She has been a Congressional
' research assistant and has served as staff. analyst on a study of the Special
Education Master Plan by the Californifa State Department of Finance Program ﬁ
Evaluation Unit. Prior to joining the Mid-Career Project Team she.was a
research assistant on the University of California-HEW Student Financial
Afd Study Group. She is co-author of A Preliminary Report on the California ,
Master Plan for Special Education, California State nepartmént of Finance, 1976,
and the Annotated Bibl{ography of Literature Related to Mid-Career Change, Center
for Research and Development, Berkéley, 1977.
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Dear Friend: __ o T 3
. : : Lot e ‘ : . Yy o
.- - . Wil you help us complete what'we be}ieve is“an important study of . v
. the experiences of people:who are “going back' to college or school for o
additional education or training some time after they completed (o o

- -ipterrugted) their regular educationgl experience? . . .

~L You have been Identified to us as such a person. - If you will answer -

- - the questions in this survey questionnalre, we will be most appreciative,

¢ “We.assure you that your name will not. be used with any of the Information . g
Lwe..  you glve us. - ' e S R T e
. The purpose of the survey Is to learn more_about people=--1iké you=-,

' . who are doing something about their lives and careers, so that col leges

and training .institutions will know how to better serve their adult mid- " i
. ~ career students. This questionnaire is a very important part of a-study S
being conducted under the auspices of the U.3. 0ffice.of Education with the = - =
Gooperation of the colleges and other instl}utlons In‘your area. ‘- - ol

Now...we are going to ask you a few questions about why you have taken - o
some educational courses, whether you are changing your occupat lon==or
think you might cha {t--or other reasons why.you are seeking more
~education. Then, a“ew questions about *your experiences as an adult o

.« Student., We would also like to know a little about you as a person=-such LA
Y as your approximate age, previous education, family responsibilities=-so ‘ ’
.o that we will. know more about how to accomodate educational services to - '
personal preferences. ‘ .

- Will you take a l{ttle time to help us help you and cthers?. If you
¢ ,’.care’to do so, will you start with the first question...now? T e

Thank you. w d .

=
Cordially, -

. . o e L
’ ' ' ' Y, 6. Paltridge = |- :
: N Q .
N - \(\\ G \w N
Mary £\. Regan.) -

; | ' -+ " Project Directors

”P,S. When you have completed the questionnaire, please re-fold the
cover with our Berkeley address on the outside and staple or tape it closed.
~Drop it In the mall. No stamp...we will pay the return postage. =
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Pléase dievegard numbévs in the left margin. L, " (w-s)_1 __ - Wi
They are for data processing purposes only. . . : ) -
. : o . R P .
jf?'i R FIRST, A FEW QUESTIONS ABOUT YOUR CAREER--YOUR-PRESENT WORK.. NOTE: Iy YOUR ANSWERS, PLEASE REGARD
o ' "HOUSEWIFE" OR "{{OI'EMAKE’R" OR REGULAR VOLUNTEER WORK AS AN OCCUPATION (OR JOB). ..
I I. What Is your present work stitus? Please oheck th;ae statemenl‘ts that apply to you.
{1/6) ' | am employed-fulﬁ-t_lme Tanmn ) am a welfare receplent ;
(/7 " ——| am employed part-time (1/12) | am a retired person
(w8 . —0n— am unemployed : (1713) | am a student
(}/9) - ____l am thOUSWI'fe,homemakal' (l/ll‘) h am present]y ]ooklng fo,l' work .
"(”w) . ' | .awa volunteer worker : (1/15) N -, 1 amon l°ayo,ff from_ my Job :
R, . - St (1/16) - _Other, please specify
. ) . - r . , . .

. 3

- 2, What has been {our principal occupation? If you are not ppesen.fly énzployed,_ please anawer
©© for your moat reoent job. Pleage state your job title fe.g. licensed practical Aurse,

(1/17-20) "' purchasing agent, homemaker) and give a brief degoription of the kind of work you do. v
________ Job title ' . ) '
! : Description - ) ' 4 "
el X a . : : .
(l/gl)_ s 3: How many times have you changed Jobs sirce leaving sch@l or college?

Once , Twice , 3 times , 4 times: ,5 or more. times .
None, | have held the same Job .

- t -
1 v .

(I/Zi:gﬂ__: » 4. How long have you held your present job? Years | _Not presently employed.

(llzhfi? 5. How satisfied are you with your present jbb (or with the last Job you had)? v

: i e I am definitely. satisfied ! _ ) A
* i | am satisfled i -
oV N _| am nelthet satisfled nor dissatisfied ' y
. "_ l . | am dissatisfled - e o : oo i .

’ ’ . : | am definitely dlssatisfied ' ) '

(1/25) ' . 6. - In general, do you feel that you are now In a‘perlod of stabitity or transition/change . X
‘3",;- - . .your wocdg or career? N . .

' . I am [n a perlod of stabllity relative to my work. i ’ )

v I am in a perfod of transition/change relative to my work.

-

(|/26-g7)____ 6A. If you are_ln a 'perloﬂuof' transltion/change In your work, please describe’ your s!t;atlon.

N . - . . “-
- : . . l
"

»
P . T

v

(1/28)__ 7. In general do you feel that you are now In.a period of stability or transition/change in your 1ife?

| am ina period of stabllity rejative to my life. , , : ' a

Y -

_ I d@m [n a period of .transitionfchange reiatlive to my life.
{1/29-30) _ __ 7A. If you'are in a perlod of transition/change in your life, please describe your situation,
[ =

+

L

. - \ 7 -




) R . . . . . . o s

: - 2.

8. . In summary, how would you descrlbe your overal! ‘situation at this point In your 1'fe?
Please oheok the one statement which most nedrly desevibes your' situation. -

1

Not much has chanded for me In the last several years and | do not see any_reason

.

- ! + T, or circudstqnces for a change, v _
b ¥ | am definitely making some changes In mx_!lfe and/or work. ‘
e - | have just come.through a major transition period of my 1ife and/or work. .
; . .| am now making an appraisal ("'sizing up') of my present life to see 1f | should .
T T make some thanges. ' -

! “ . g, In general, as you think about the ggél%&z of your -1ife.at this ‘time, how would you rate the
' " past five years and the next five years - ‘

:3 (1/32)__ o | feel the past five years of gy 1ife have been:: L . . 1

_ S batter than the present : , -
‘the same as the present .

not as good as the present

v

(;/335 ¢ | .feel the next flve years of my 11fe will be: © ' .
‘. better than the present " . -
. _______the same as the présent - .
p 'S . >
' o~ . not as good as the present :
. ) 10. How would you describé your career/job plans? 'Please check the ong statement that moat
. nearly deseribes your plane? . : 2
(1/34) | am changing my career/line of work to a different one, In the forseeable: future., .,
- ' — To what new career/1ine of work? p .
(1735-38) ' | am preparing to.change to a different career/line of Work with my present employer.
. To what new career/1ine of work? . .
———— ) | would like to change.to some d]fferent career/line of work at some future time, w
' o what new career/line of work? . or, “ =
Right now | am not sure what new career/line of work | .want to get Into i .
\ 1 am hoplng/expecilng to get an advancement in my present career/1ine of work with -
: K my present employer or with a new employer in the same 1ine of work. °, "
What type of advancement? - ' L, ' .
i plan to stay wl;ﬁumxkéresent job, In the same career/line of work, for the forseeable’

L . future.

11. How do each of the following b;st describe your present situation?

| (3 2 (1) 0
" . Verb Somngat _Not(at all Ngt)
descriptive descriptive descriptive applicab
. _' (a) 1 am out of a Job, or | expect to lose co '
. my job, and | think this is the time to
(1/39) ' change to a different !ine of work.
(b) My home and family responsibiiities have
decPeased, so now | can resume the career K
. i had in mind a few years ago, or start
© (1/40) out on a-new career. . 7 _
(c) My home and family responsibititles have
- increased, and | feel | need a different
A Job/career in order to bring in enough
(1/41)__ _ money. ’ ) e — - —
b (d) 1| am etired, or wili soon have to retire,
- and | want to develop a new or ''second
-(1/42) career." ‘ . e o e

(e) My oersonal health, or health problems in
my family, necessitate a change to a new
(1/43) 1ine of work.

(f) Some other experience?
(V/4b)__ Pleasc desaribe it
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" NOW, SOME QUESTIONS ABOUT YOUR FUTURE PLANS-<~THE NEXT THJNG(S) Xou HANT TO DO WITH YOUR LIFE-~
YOUR JOB--YOUR CAREER . - : . '

= . L. . t- . o ;‘_.
. ,'*.' 2 :
12. When you think about a possible change of career or Jjob, to what extent do each of the followlng
statements describe how you personally teel?

‘ .
. (v) 1 feel | have a good sense of control over
(1/66) __ my own life at this point.

e

S ' ©(3) (2) - (1) 0)
. . Great deal Somewhat Not at all ‘Not
1 lke me llke me |lke me appllcable
, . . (8} | expect to find a better job than the I ; :
(1/45) oot one | have now. i : g '
' _ - {(b) " 1 feel rather apprehenslve_ about maklng
- {1/46) a career/job change.
. _{c) 1 feel that a career/Job change would be an
(1/47) exclting opportunlty for me. . R
- (d) 1 feel-‘my own. lack of experlence is a ' ’ . N
(1/48) __ - .problem In-making a career change. ' b -0
) (e) 1| feel 1 lack the credentials necessary
(1/49) . for 4 career change. —
. . (F)" 1 think | can make more money in the long . '
7([/59) run if | change my 1ine of work now/soon. , e —_—
” ' "‘(g)- ¥ amnow In a falrly good financlal position '
: ’ 5 " to go ahead with a change of career/llne of .
('/5')__‘ ° mrk \ : - ——
» Xh) 1 really do not think | can financlally .
(1/52)__ ~afford to change to a new career. . —_ —_
(i) 1t Is going to call for some real sacrifices
. : but | want to/need to go ahead to a new
(1/53)__ \ " Vine of work anyway. :
= ' (J) 1| feel riy own_talents and abilities will be
. . more appreciated If | move to @ new 1ine of
(l/sa)_’s : work. . L R
(k) 1 feel my age may be against me when I think . .
{1/55) ) about changing careers. :
(1) 1 have my doubts about whether there Is any y
job available In the llne of work | am.
- (1/56) __ thinking about. - _
(m) 1 think because of my ethnlc background. a
(1/57) ___ . career change would be difficult,
) (n). I am seeklng a better Job because of my . ) ¢ o
(1/58)__ “ own career ambltions.
(o) ‘1 feel my sex Is a barrler to the kind of
(|/59)_ career change | would 1ike to make.. —_—
(p) 1 know about some new career opportunities . -
- that are opening up and | feel | am qualifie
{1/60) 3 (or can become qualified) to gat into them.
: (q) 1 feel 1 need to find a new job or different
(1/761) ' line of work which offers better job security.
' (r) 1t feel that | ought to change my i1fne of
" ) work, but actually | am unable to define my N
(1/62)__ ‘ goals. , —_
(1/63)_. sy anhﬁ;sltant about taking any new risks.
(t) | simply got tired of the:same old line of ‘
{1/64) . work and decided to change it.
(u) | would like to change to a career/line of work
(1/65) __ that has more status,

. 3

oo
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1767 _

(1/68) ___
(1/69) __

(/705 _
Gom)_
Ga/12)_,

(7708) _
(1/78) _
(/16) _
e

(1/733,__

(1/79) _

(1/80)__

.\..
L

‘which of the following have you exberienced In lanning for a definite or possible career change?
E______Jl

‘Ploase ohcak

|

HH

that are appltaable. \ .

___} have been thinklng about planning a career change for: some time. .
1 have learneq/about possible career changes through my prevlous work experlence.

+ have sought advice through a college or university placement or counseling center In
my area. .

I have sought lnformatlon from the state employment service.
! have filed job applications which would lead to a career change.

| have planned additional education or tralning that should prepare me for a career change.

! have)sought |nformatlon from people who are in the type oficareer/llne of work | would
kike to be In. . -

have looked over lists of Jjobs that might be of Interest to me. %&

have looked Into the types of agencles that offer Job skills tralnlng.

Mave used a Tocal agency offerlng career :planning - rvices. “ .
-

_l have actually developed a "systematic plan of college or school gourses’ to accomplish
“my career change. t

} am presentiy taking courses which are part of my educatlonal plan leading to a possible

e
career change. . .

| have actively sought asslstance which has expanded my knoJ‘edge and awareness of
available' jobs or career options. ’

[y

| have done no planning as | do not plan to make a change in my career/11ne of work.

NEXT, A FEW QUESTIONS ABOUT-YOUR DECISION TO GET ADDITIONAL EDUCATION GR TRAIMING AND WHAT YOU ARE
TAKING (OR HAVE TAKEN)

(2/1-8) 2 __
. ' T

(2/6) __

T

(2/8) _

(2/9) __
(2710)_
(271v) _

n2)

(2/13)_

ALY

(2715)__
(2/16)__
(2717) __

(2/18) _
(2/19)__
(2/20) _
(2/721)__

How
and

(a),

(b)
(c)

(d)
{e)

(f)
(9)

(h)

(i)

(j)

(k)
(1)
(m)

(n)
(o)
(p)

1] .
important was each of the following possible reasons for your decislon to- 'go back to school"!

take the partlcular courses you are (were) enrolled in?
' 3
(3) (2) (1) (0) .
. Very, Somewhat" Not Not .

important Important Important Appllicable
. B

- S ) . v,
The partlcular major, or group of courses, o
! wanted were offered :

— ——

The opportunity’ for part-time study. s

The opportunity to get credit for prior )
work/11fe experiences. . .

The good reputatlon of the school or program T, . ' e
among cther people (including prospective . e
employers).

The low tultion(cost).

Availabillty of flnancial support.

| could get courses that fitted my personal
time schedule. ‘

{ could take the courses near to my home/work
place.

T

} could pace my own learning, i.e. finish
courses quickly or take as much time as |
needed.

To satisfy my personal desire to have a college
degree.
¢

My employer wanted me toc go.

My family wanted me to go.

The oppcrtunlty to attain greater personal
en:nchment/development/general knowl edge.

| had friends who were taknng-thls program.

It was an easy way to get a degree/certificate.

it was a way to meet job requirements.

32, "
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14A. OF the reasons checked on the precedlng page in questlon 14, please clrcle the matching letter

SR of the ONE REASON that was MOST IMPORTANT to'ydu. ° . , i
{2/22-23)__ __ a b o d e f g h 1 ] k 1, m n o op

15 In genefal, to what extent has your education/training prégram met the ob_]ectlves you had In
mind when ypu enrol.led?

¢ . . ¢

(2/2‘0)_ Completély, ) Somewhat, ____Not at all, I'm too new In the pedgram to respond
16. Did you feel the need for some counseling about the job or line or work you should try to get into?
w2/25) . ' Yes No
" A ol you mawered "yes" above, please answer {a) and’ (b) .
(2/26) __ (a) o1d you receive this help? . Yes No .
o ' If your answer to (a) was ''yes'", where did you receive this help? R i .
2727-28) . ’ - .
2/29) (b) 0o you ffel you got some good advice? _ . Yes No
2/30)___ 17. Would you be willlng to pay for counseling segvlces? Yes No *
18. How dld you find out about the e'ducatlon.tralnln§ opportunities that were avallable to you?
. Cheak all that qpply. ot :
31)__ from a friend . _ . .
2/32) - from a member of the family ‘ '
2/33) _ : from a school or college you previously attended
2/34)__ n from telephoning or writing a school or coliege Ih the local area
2/35)___ ) from ads or stories in the newspapers or on radio ot television
2/36) from a local community organization you heard about or were refer? ' to
2/37-38) __ __ ¥ . What Is the name of that organization
239)_ S Some other source? Please name
2/h0-41) . ~ ‘ ‘ ,
Y 19. Did you have any trogble being admitted as a student? o
2/h2)__ . Yes No Not appllcable
- 20, Ulid you run iInto any of the followlng ~problems when you:,app”ed for admission as a student?
Please reepond to each item. Not
¢ . . Yes . No  Applicable
2/‘63)_: (a) 1 did not have a "requlred“ diploma or degree.
2/4b) (b) 1 had not prevtously taken certaln courses., . )
' g « (c) My previous school or college grgdes were
i/45) - not high enough.
: (d) The school was not particularly interested
2/46) __ . in taking part-time students, .
' - (e) The school did not offer most classes | ¢
7Y __ wanted at the times | could attend.
(f) 1 was led to belleve | was to old to be . ¢
/48) taking the courses | wanted.
/h9) __ (g) Please list any other problem: ’
*/50) __, 21, Did you apply to the school/college for financial aid? ) Yes No
Y51) _ (a) 0Id you receive any financial aid? Yes ' No .
(b) 1If you applied for ald and did not receive it, please
5/5_2)___ state why you were turned down

330
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o 22, DId you have a systematlc plan of Sﬂserles of courses, or “prograw'.wln mind?
"; {2453) ' Yes N . ; . D

onpEEeEtE— 020200 eseepe—

23. DId you find that, the courses you wanted were avallable to you?
(2/754) A1} of them, Most of them, A few of them, None of them

_ -24. In general, for the courses you are taking (have taken): 7 I
o . . ) ) . : Not

f

. Yes No Appllicable

. , ~ (a) -Do(did) tha classes meet regularly for lectures .
(2/55) __ and/or discussion? - )

: ¢ (b)- Do(did) they meet only occasl nally with the s .
rest of the work done by some type of self-
. instructlon (such as“correspdndence lessons, . N
.. : televised lectuges, vldeo cassettes,''programmed )
(2756)__ text books')? e . o .

(¢) Ts{was) practically ali of your lnstructlon
(2/57) done by some method of self-Instruction?

¢ 25. Does it (or would it) “bother you If most of the students In a particular class were
younger than you are?

. (2/58)__ . Yes No Not applicable C ' _ "' T,

o "
. e ° ..

AND FINALLY--SCME PERSONAL INFORMATION ABOUT YOURSELF. IT WILL HELP US MATCH UP GROUPS OF PEQPLE

WITH TYPES OF EXPERIENCES THEY HAVE HAD, ) o .
(2/59) 26. What Is your sex? | Male _____ Female . '
(2/60-61) __ __ 27. what is your age? . - .
o - 28, what is your marital status? - e .
(2762)__ - S :'\g le ____Ma r’r led _____ Remarried —_ Widowed _____ Dlvorced/Sepa
'(.2/63)___ . 29. J Do you have any children? " Yes . No
(2/764-65) __ _ (a) If “'yes', how many? Pleacc specify the nwmber.

(b) How many in each of the following categories are living at home with you?

Number of chlldren :
living at home .

(2/766) __ - Agedl 5 and under . _ v
- £2/67) __ Aged 6 - 12 . 0'
’ Aged - . ®
. (2/68)‘7 . ged 13 - 17 ' _ —_
- (2/69) __ Aged 18 or over . _
(2/70)_ 30. What |s your raclal or ethnic background? ?
° American Indi2n/Native American/Amerindlan Filipino
Blauk/Negro/Afro-American v _ . Oriental/Aslan American/Asian
. Chicano/Latin Amerlcan/Spanlsh surname — White/Caucasian
- N > Other, specify ) ) v
31. Do 'you live ine
(2/7v) _ (a) a clty of over 500,000 {d) a community of under 10,000
. ¢ (b)___ a clty of 50,000 to 500,000 (e) a rural area
yd . (c) a clty of 10,000 to 50, 000 (f)If you checked c,d, or e: |s your home
' . within 30 miles of a city of at least
. » " * 50,000 population?
(/77 ) _____Yes _____No
n ;




What ll thu highest level of formll educetion obtained by yourself, your parents. and, If .

32-'
: married, by your spouse? Plaaaa oheak only one in eash ocolum.

) ) s self Father Mother Spouse
(11-73170)_;__ Elementary schod!"'or-le"ss A ' ‘ S T
{2/7576)_°__ . Some highischool ' e ‘ _ T
‘1777'78)_ — - High school diptoma s ’ : . . . <
(2779-80) __ __ Some college or other postsecondary . ' I . : - .
Co ’ tralnlng
) Associate degree
Bachelor's degree : . ) .
Some graduate school , .
' o Master's degree - : -
. Doctoral or professional degree .
(Ph.D., M.D., L.L.B., etc.) , . ¢
4 Other, specify .
.'_n . Don't know " . . o
’ Does not apply--not married o : , —_— : //
(3/1-5) _;__ v T
*3/6-9) = 33, "What was your major Sub_lect--ln high school or the Hrst tlme you went to colleqe?
T ——— g "
{3/10-13). 34. What was your flrst full-time (adult) Job? ’
(3/14-17) 35. What were your _f_Lr_‘E_t_ (adult) career goals=-~i.e., what did you flrst want to become?
'3/18-21) 36. What are your career goals now? . ‘- ;-

’

— St e — s >

-’3,22_23) 37. What was your total income last year from all sources before taxes? Do not aouzzt your
¥ - = . parent's inoome, but if riarried do tnelude your spotige 'e tnoome.

- None , : $9,000 - $11,999 ~ + / . v
Under $3,000 _ - $12,000 - $14,999 / N _
—$3,000 - $k,999 : $15,000 - $19,999 :
: ——.$5,000 = $6,999 ’ $20,000 - $29,999 . e
- o §7,000 - $8,999 ° ‘ —$30,000 or more [ » |
' 18. Are you financlally independent of your parents? ' . )
324) Yes No Not appl icable
j/zs)__ i 39. Do your parents rely on you for financlal support? _ Yes ‘,-LNO Not applicable t
'3/2_6)__ )hq, ls your spouse presently working? Yes . _No "5 Not applicable T \
: (a) If “'yes' describe your spouse's principal occupation, Please state job title .
_ . (e.g., licensed practical nurse, purchasing agent, etc.) and describe the kind of °
, work your spouse does,
327-30) ~.dob title _ _ : &
e Description ' -
4 ‘1 ‘
“ £ \ o :‘




e ku, -khumyou sver-served. on. active. dutyM.Ud..AanEoreea? :

Yes, | am sarving now
\'es.. but_— am not serving now . e

.~ - - L]

T eome ==
—_'.
L
- oo
[N —-——— awmen

(3/45-54)

. 3r33-u)

- No

(a) What s (or was) your rank?

— . < L
L —— '
[ ]

- “Enlisted person ' o 3 .
Non-comiissioned of ficar '
) Comfssloned offlcer T
42, Are you recelving some type of assistance {rom your employer, union, U.S. 4rmed Servﬁces. or {f
’ Veteran's Admlnlstratlon--or other persons or organizatlons? (If eo, pleuue tdentify aid
indiaate. type of halp.) _ .
; - - o ! . Armed Vet's R
v ' 7 * Employer Urlon Services ‘Admin, Other* -
Finahclal aid (tultion and/or other cost ‘ N
reimbursement) _ — . N
- Encouragement and notlce in yo‘r personnel ' {ﬁ
o ’ ‘“r‘COfd - . - v ,‘.1.

hh,

' *Please name any "other'' sourge of help

Counsellng and gther .advice

Change of work schedule to'hécbmodate class
attendance

Released time from work (with pay) to attend
classes

—— —
eAgRBeEs 2444 =aEewsas 0 Seshgabis
— | e em—
--'-5--— comenctans
i

What school(s)/college(s) are you now attendlng.».or attended In the last two years?

* . o
° , . 4

va

Any general commen;s?

2

©

THANK YOU VERY MUCH. - ‘

_ " NOW...PLEASE RE-FOLD THE COVER WITH OUR BERKELEY ADDRESS ON THE OUTSIDE AND STAPLE OR TAPE

IT CLOSED. DROP !T IN THE MAIL. NO STAMP. WE NILL PAY THE RETURN POSTAGE.
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