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ABSTRACT ; , \ . '
The Ways to Improve Education in Desegregated Schools
(WIEDS) project's.purpose are to develdp ad information base of . BV )
successful desegregationsintegration strategies and to construct a S
§ .8et of models and guidelifes for use by schools in planning staff ‘
developaent activities. Empirical research literature yields data
showing. that teacher behavioriand attitudes have important
implications for ainority childrens Twelve staff '

. developaent/inservice education programs were studied by WIEDS
throudh survey and intervies techniques to identify effective
desegregation/integration probleas which employ’ staff development as:

A tool. Findings indicate- that desegregation/integratidn problems can
be dealt with through effective staff development efforts, Staff ,
developmen?d would heip in providing positive classroom atmospheres .
which enco interracial friendship and prevent negative -classrooa
experience#, in increasing staff knowledge of student Packgrounds, in _

/teaching children to become ethnically literate, in involving parents L
cooperatively in the wducational process, and in preventing .
‘resegregation. WIEDS has begun to conceptualize models, .quideliges,
and materialm to promote effective staff dev§lbpnent/§.nservice

- education programs. (MK) v . o
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T EXECUTIVE SUMMARY OF FINAL REPORT -
ON ANALYSES OF STAFF DEVELOPMENT PROGRAMS AN OTHER ®
/ STRATFGIE% TO IMPROVE EDUCATION IN DESEGREGATED SCHOOLS, '
/ 1978- 1979
The Ways to lmprove Education in‘Blsegreqated Schools. (WIEDS) project's
purposeshave been to devé]oo an information base.of successful deseqregation/
integration strategies and construct a set of models and\quideiines for use
bv schoo]s in nlanning “staff deve10pment activities HIEDS developed this
‘substantial data base .by: (1) reviewing the desegregation iiterature. (2)
analbzing the U. S. Commission on Civil Rights Desegregation Case Studies
' ., and the National Institute of Education s School Desegreqation Ethnographies.
s '.f (3) surveying 148 central office admi?istrators and General Assistance Center'o
~ bersonnel, (4) interviewing 193 administrators. teachers. students. and
R _parents .and other community representatives .and (5) tudying seiected SEd[

renion schoois staff deveiopment/inservice education (SD/IE) programs.

This is an executive.summary o‘f the MIEDS' study and findings. e .
) : . RATIONALE AND SUMMARY LITERATURE REVIEW
) N
. : Since 1960 there has been a growinq pool of empirical research avaiiable
% '

on the correiation between the behavior and attitudes of teachers.and the
attitudes and academic performance of pupils Resqﬂts?of investigations
using new sophisticated and reliable data coiiectionﬁtoois yieid rather
convincing data that-teacher behavior strongly -affect$ pupil behavior and
has}especiaily important implications. for minority children. The research
iiterature strongiv suggests that student ethnicity is one of the major

: o determinants of teachers' attitudes and behavior towards their students.

| that'teachers. inciuding mingrity teachers. expect 1ess of minority students

“and §ive them fewer opportunities and iess encouragepent and" positive .

feedback and that these conditions are a major determinant of quaiity of
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" and a more realtstic conception of their vocational and educational future ..

‘tural education or even requiring some measure of it “for teacher certifica»

£

education, and thus many minority children are being denied equal opportunity

‘for quality education. : | ., .

From recent—studies.'it may be concluded that in.an effectively deseyre-
) \ Al - . )
qated settiig, (i) academic achievement rises for the minority children .
B
while relatively advantaged majority children gontinue taq learn- At the same

or higher rate, (2) minority children may gain a more positive self-concept

than under segregation, and'(3) positive'racial attitudes by black, brown,'

and white-students develop as they attend school together;. As St. John'

(1975) concluded after summarizing 120 studies of school desegregation R ;
which she analyzed for outcomes to children, further iﬁvestigation of the

general question--"Does desegregation benefit children?"--would seem a

waste of resources “The pressing need now is to discover the schbol condi-

tions under ‘which the benefits of mixed schooling are maximized and its

hardships minimized."
. - In Educating a Profession’ (1976?. Howsam et al., recognized that B J

"teachers are not prepared either personally or. professionally for such

service. .. all teachers need_profestionalApreparation for this role.* The

American Association of Colieges for Teacher Education surveys in 1977
indicate that at least twénty states passed legislation endqrsing multicyl-

* tion, and many higher education agencies developed, or had forced upon .

them, Black Studies, Mexican American Sthdies, Native Averican Studies, . e

A$ fan American Studies, or minority studies programs of -one kind or another.

Nevertheless, the results were disappointing; on most campuses the minority

" studies programs had little if any impact on teacher education programs.

This appears to make implementation of effective inservice education

al] the more critical. The desegregation literature is repiete with studies;
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efforts‘\hrEDS seeks to’/romote integration,

reports. and monographs.indicating the need for effective multicultural
inservice education. In order to provide equal educational o’portunity.
there have to be effective staff inservice programs which help prevent -
negative cla‘sroom experiences and instead provide lassroom atmospheves:
which encourage interracial: friendship and understadengj and teach ethnic
lTiteracy as well as other knowledge and skills ¢

Part of the problem is that there is comparatively little recogn;tion '1...
that anything can be done to go beyond the process of mere desegregation,
that proactive SD/1E and other activities can/result in improved climates

in the school and classroom to promote academi ¢ achievement and positiwe

race relations Desegregation is a physical process, the ending of'segrega-

|

tion the bringing together of previously segregated groups. Integration
e

\

is a social. and psvcholoqical construct, a situation wherein- people of
different groups tend to interact cooperatively on a basis of equal status

and trust, as thev know, understand and réspect each other's ¢ulture and .;

b V4
-4

contributions: Deseqregation is a means to an end, a legal means to’ pngyﬂl—'v"
equal educational'opportunity. there must be socdal and psychological changes

in the effective climate of the classrooms and-schools; integration is

A

:necessary for these improvements.‘*Through its research and development

. " )

X

The progression from desegregation to integration requires much thought,

'planning, and work from parents and other community representatives as

well as fram students. school boards, administnators teachers, and all
other schqol personnel If the schools and connmnities do not plan and
work together during and after desegregation the result is likely not to
be .integration, but ins/gad only token desegregation and/or resegregation

Resegnegation 1s a situnation wherein white parents have moved or otherﬂjse

- acted to pla,‘ce their‘children. in other publ‘r in private schools with -
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fewer or nd minority children. - WIEDS hopes, to-help, districts and
‘.communities stem the incidence of resegregation and token desegregqxion
“in schools so that integration cah take place. | '
"/ - Some desegregation and integration strategies are more.successiul "~y
- than‘others.-depending on‘certain conditi:ns., How much effort and time
are required to bring about integration are also infiuenced by several . v
school and'community conditions, especially the history of. the community's
race relations and the sensitivity. skills. -and strategies of the school -=
staff and faculty. Sensitivity ean be gained and skiils learned through
effective SD/IE activities. The WIEDS study is an.effort to identify as
_many as possible of the'unmet needs relatedlto desegregation. as weil'as
the efiective conditions strategies, and activities to meet these needs.
PROCEDURES METHODOLOGY DESIGN AND LIMITATIONS |

' Intenview Sites and Interviewees\ ; N

The six locai education agency (LEA) sites one from each of the six

states in the Southwest Educational Deveiopment Laboratbry (SEDL) region,

were selected-to include as many of the racial combinations in the region B
as possibie Three sites are primarily Black~ Andio desedregated districts;"'
. \ one is essentialiy Hispanic~Anglo* and ‘two are tri- racial (one Anglo-BTack- * .

Hispanic and one Anglo- Black Native American) The six.school districts

' e
N

who agreed to’ cooperate in the WIEDS study are:

. Little Rock, Arkansas Santa Fe. New Mexico
: Lafayette, " (ouisiana .. Muskogee, Oklahoma
. | Meridian, Mississippi . Lubbock, Texas «
" ' ) /
t _ Five of the six desegregated their schbols under federaJ court order.

and in each, the court maintained jurisdiction In one of the six. the
'initiative was taken by the superintendent. and a significant measure of

xdesegregation was accompiished. apparently with the community divided




_ In only one distrttt was there general egreement that 3 crdsis existed
wheh desegnegation was 1hit1ated i @y viotence tq the extent that some .

* 7

schools were temnomny c\osed m anothe* distnict them we re mixed

& (

l.'?Lopinions about whether there wag a criﬁis, some thought Schools Shou]d -g'.‘ "
* have been.cﬁosed. 1In two LEAs, there wa; consensus thqt the genera1 |

.atmosphere was calm ~In three distrtcts opinions&varied from calm to- t'..

’ .-

,.anticipated crisis, ref]ecting perhaps the veriety of conditions in schools '
with which the respondents were most famiIian. rather than 1n the whole

-‘9d15trict._ Each of the districts used buxing for desegregationa '

L s
¢ ulhe 193 HXEDS interviewees 1n the six LEAs were catagorfzed as indicated

..
B

1n*the table below

INTERVIENEES - LEA AND CATEGORY AR
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The superdntendent of each LEA\appotnted a 1$a1§on persoh within the L
district to schedule the interviews and coordinate the other NIEDS actjvities

-

there.. In the selection of 1nterv1e es, the 1iaison penson;and other
/

dtstrict personnel given se1ect10n responsib11it§es adhered to the race, '

[y

sex, and categorfes guidelines suggested‘by ngﬂs The extent to whinh

divers1ty of v1ewp01nts was represented 1n the se1ect10ns could not be

determinkéd. No district used any random sampling' method.” A few of the
. ~

e
\

teachers and perentsrexpressed surprise that-an gdminjstfator_had selected .
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" them to be interviewed'gnd'proggssﬁh'to be outspoken and sometimes critical
. ‘”’ . [l . - Py . . .

of the administrations's;desegregation policies and/or methods."This
_criticiSm was sometimes indicated. in “the interviews. “The- students selected_:w
- were (i) among the mos t invoived in schooi activiti_es, (Z)rieaders in
" ' _' N schooi sports. government and/or socia'! er. and (3) art’icuiate. Oniy \1’
| "a few were in any way. Critical df, administrative policies\or practiens,
None’ couid be characterized as disaffected or probably as being in aﬁx
vsocio economic strata lower than middie ciass.'

T

' Thus, the interviewees were not diversified according to socio economic

-

class but were heterogeneous in race, sex and age. A few minority and N

majority students »/ and. Some adu]ts nevertheless expressed feelings that )

-minority students werejsometimes discriminated against in punishmént and in:

\

o the degree of- encouragement in ‘academic and extracurricular activities,

DEMOGRAPHIC DATA OE,INELVE SD/IE SITES

[y
[y

Ethnic Composition

N Pupi] Populatipn - (Miggrity percentagwlf* Urban/Suburban/Rurai
Fewer than 2 000 * 3* 2 5 - Ng =2 N 7 Urban - = 7
2,000 4000=2 ' Y2 - 208 =1 : Suburban = 2
. 8,000 - 16,000 = 2 21 -3R%=2" . _“Rural . = 3*-
20 000 - 42,000 = 3 j? 33 - 40% = 2 R TR : -
ik 0ver 50,000 2 4 - 508+ 1.0 . S
x “ . 5]» - 60% = 2 : T N
61 - 65% = 2

. *Actua‘l‘ly g, Tnﬂuded Tc‘iustered for area-wide %571! program.
**Seyen of the twelve LEAs have two minority groups , WKth th least numerous
o constituting at ieast 8% of the student population. : L

te -

o i Although sites were: picked to provide a-wide assortment of~ﬁehographic
factors. they are not to be considered in: any statisticai sense as - repre-

| sentative of LEAS 1n the SEDL region. ' Budgetary iimitations dictated that

'

many sites be in Texas. This is not to say that those plans/programs are

'"at}pich " WIEDS data, incTpding” Titerature‘and other'information provided -

Y

by other LEAs and SEAs, indicate that the strengths and we!knesses of the
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;. twelve plansvprograms may well reflect the general quaiity and content oé}’
SD/IE in the region and the nation. . - " |

L3

'Instruments

o - The 12 SD/1E plans/programs were analyzed accordinq 50 a model
deveJoped by WIEDS. The mod.y is comprised of the five compopents of SD/IE:
v . (l) planning, (2) preparation. (3) implementation,\(d) application, and (5)
| ~ evaluation, gach c0mponent having its own set of eiements and prdcesses

S

(s¢e Figure 1). .

A ]

'& Interview data from the six cooperating districts were gathered with
the”use of five jnterview schedules developed by WIEDS, one for each of thé
five categories of intervienees: (1) central office, (2) principals, (3)
teaohers. (4) students, and (5)’parent and otner community members.
Interviews were tape‘recorded on-site and mos t were about 45 minutes long.'

u ”. DATA ANWRYSIS _' T
A taxonomic sys tem was used to reduce andLanal&ze data'pertaining to
needs and strategies to meet needs at three different Tevels:. (1) centrai
office}d{;;:ict-wide (2) principal/building, and (3) teacher/classrbom

The taxondmtc classifications consist, Of

1) Administrative/Governance - strategies for management and
impiementation o?fdesegregation and integration. .

. a) nization 1: . to establdsh ethnic/racial ratios of
staf an sty ent'body '

- _ b) Co nications Public Relations ‘to obtain and -
.- Coe sseminate Information; to infiuence or involve others;
3 Y '-'to communicate ‘
Lo e

c) Crisis Prevention/Resolution “to prevént or\reso¥Ve

o o crises, S _ - 4 :
N ™ ! | '

Mo b - d) Programmatic; funds personne1 equipment, suppiies. cs
& - facilitiesrcurriéula- . Cp -
) 7 '2) staff Development 7 training proVided to personnel in """?‘ '
o = 'aT!s‘t"r"‘i"'{‘c R S -

| 3) Teacner[Learni@g - any instructional strategy. qg\ .

R ) g . 0 \.
7

i -
B - N . -
« .. - :
) - K
% . "y ) - . . - ] . , N
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MODEL FOR EVALUATING SYAFF DEVELOPMENT/INSERVICE EDUCATION SD/IE) PLANS 08 PROGRAMS IN DESEGRﬁGATED SCHOOLS AND DISTRICTS

PLANNING

COMPONENTS OF MULTICULTURAL/BILINGUAL SD/PE

TION

- = - .
SD/IE SD/1E . . SD/1E SD/1E - SD/IE \
PREPARATION —m ( IMPLEMENTA- APPLICATION » ( EVALUATION

i \
—— -t S X -
. e . -
" Needs Assessment Partdcipant lentifi- Levels of Participa- Participant Behavdor/ 3 Post Msessments -
_ . cation/Selectian/ tion - 5 - Interaction' based | | .(Knowledge, Skﬂls,
T;r, ision/Approval Notificasion _ | [Grouping © 0N new Know]gdge A’iti;u s)
arget Audience” . Participant Pre- Strategy Usage -, Skills, and Atti- H Feedback Trom AppH-
Identify Planmng Assessments - Activities tudes " cation .
‘Team (Knowledge, SKills,|+|SD/IE Environment - In C1assroom Impact on Students,
Define Goals Attitudes) Alternatives - In.School : Teachers, Staffy
Select Content Description/Accounts Provided - In Commuaity = M | MAdministrators,
| | Specify Objectives of Kinds of Parti- | ) ; " : In Distr‘ict ) District,: Pa <,
G - ‘ | cipation : Fo)low-up Speqgificad 1 - o _and Communi s
v [ Design Strategies Leader/(:onsultant tions . ‘ (Planning material : | Synthesize Pre<Post -
S| | Devellop Timeliness Selection ' *usage, use of human| and Impact Findings
(&< | | List Behavior Specify Activities', Evaluation of‘ Experi-— | resources, teach- State Conclusions, ..
_ Qutcomes =~ Methods/Materials/ - ences (Knowledgé, N 'I,pg/Tearning . Recommendations,
TList Attitude " Equipment Selection.; SkﬂTs,&Att‘itudes) ’ approaches.- 1| vImplications
| Outcomes: Time Arrangements teacher/pupil re- - ! | Disseminate Reports
Design Gverall Site Location and s Tationshdps, etc. ) of Efforts (SO/IE)
Evaluation Arrangements .t ' , . : ; Apply Findings to = |-
j Design Spec¢ific - s ‘ N Future $D/1E Plans
Specify Communica- Evaluatiefis e N ‘and Activi‘ties R
. tion/Publicity Incentive . v, SO ’
ffort . ; g R .
s Effo 'S. “ . : & K . a -{ T
. i i T = i K
o Figure, ]l e
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o Contrary to an apparently widespread belief about staff development

in general participants have considerable.input in the planning component

\Teachers eSpecially are consulted about theirtperceived needs for SD/IE ‘
_ topics. ‘There 1s, however, little long range planning for'SD Content ‘ '%f ¢

o selection is generaily traditional i e., curriCulum aﬂd instruction concerns‘ N

in the cognitive domain. _/ : . "' ' fn

n preparation’ participant selection also tends to be traditional

several plansAprograms provide no SD for anyone other ‘than teachers . More

is provided for non certified personnel than for administrators Students

or parents or other community members are seldom included Most of the -
L S

leaders/consuTtants .are "personnel of the:§strict in which the SD is held.

Of the many situational designs availgble for implementation workshops "*'hjyj

are by far the most widely used Seven of the twelve districts involved
in the study allow alternatives. usually cdllege courses and professional
conferences, as well as workshops offered by other agencies. Few experi-
, Jential activities are provided, and follow»up activity is generally lacking

Most*SD/IE programs evaluations are of the pencil/paper format and

occur at the conclusion of implementation activities. Most plans/programs ) (

““““ LS

indicate no provision for determining the two most significant criteria for

Sﬁ;evaluation (l) whether the new knowledge. skills, and attitudes are -

applied in the classroom or other appropriate area, and (2) whether these
" changes produce desirable effects in students. SD programs with systemattc. -

sOphisticated evaluation components are relatively few. Thus it s difficult
to analyze discrepancies between” stated goals and objectives and actual

| outcomes and to assess strengths and weaknesses of most programs. B
. . & ". ) . . .‘ “'. ’ N /\ . 'D . . . |
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Fmergency bchool Aid Act (ESAA) SD projects are. anong the more thoroughly (

.:' A2

1

. planned, prepa(ed and evaluated ‘nd evidently/)are among the wost L
effectively implemented of the programs Probably two major caus!? of this
are: (1) ESAA pgrograms are written as propdsals which are expected to be of
high quality in order to ‘be funded and (2) relatively, their levels of B
funding are higher Even SO, analysis of ESAA and other of the ‘more promising'
p “ams discloses e]ements and processes in need of. imprnvement. This {s
indicated especially in the implementation. application, -and evaluation

FEd

'components

i | « Because ESAA was.enacted'to,provide financial assistance for relieving ‘
problems associated with school desegreqation.,it ts not surprising‘that
those programs have more multicuﬂtural content, There is 11ttle such content
in most “non- ESAA programs studied, and in some there is none. Of the twelva .
sites whose SD/IE programs were analyzedften provided some measure of
bilingual/English as a second language (ESL) instruction Eight of these '
ten sites'! SD programs include bilingual/ESL workshops. Generally this is
the extent of any content related to deSegregation/integration. or multicul- ,
tural concerns. . o Lo | “

Interview Findings Compared With WIEDS Survey Results

-

M. \\' , During the latter part of the 1977- 1978 school year, one central'
- - administrator in each of 131 LEAs in the SEDL region responded to the WIEDS
questionnaire to obtain their perceptions of successful desegregation

. strategies and remaininq needs. Survey and interview data have been analyzed
in terms of eight goal areas. of desegregation/integration (l) to desegre- s
gate staff/faculty and students, (2) to promote community involvement and .
improve communication with the community, (3) to prevent or resolve any

crisis situations brought about by desegregation (4) to infuse multicultural

perspective, (5) to promote cgmpensatory education for minority students,

S _.-‘°~'14




A
(6) to promote positive race relations, (7) to proside\staff development/

inservice education to facilitate desegregation and promote integration,

L ]

_~and (8) to use administrative procedures which facilitate the -desegregation

LY

’ process.

Success ful Strategies

In Goal Area 1 to desegregate students, all six :gterview districts
studied used’extensive busing. It was repOrted in so dt?EQJCtS that this
caused‘some citizens to be'upset‘initiaiiy, but that this was one of the
probiems that nad been solved and tnere was -no longer significant concern
about busing for desegregation. Further; many of the 131 districts who \\\ )
participated in tne suryey also used busing for desegregation, and none of

them reported busing as an ‘unsolved problem, The desegregation of faculty/

fstaff strategy most frequently used was reassignment of staff/faculty
Evideﬁtly, however,' the more successful technique . involved hiring add<;iona1
s minority staff/faculty. Apparent benefits from this strategy—include
(1) an opportunity for more muiticultura] perspective in the schools, (2)
more opportunities for students to see minorfties in positions. of responsi-
bility and autho ity, thus supporting a. more positive self-concept for the™
minority children} and (3) increased.minoritydcommunity support for desegre-
gation/integration T o ’ ~ ’
In Goal Area I, promotion of parental invoivement and/or communication

®
with the community, the most Successful reported strategy was use of a

di&trict/community liaison person or adVisory group. Liaison with law

offis)als was reported to be the most significant strategy for crisis resolu-

tion ip Goal Area III. For crisis prevention, .the respondents reportedly

Ve
favorearadministrators working directiy but informa]ly with the people ‘e

invo]ved Data from the interviews indicate that SD/IE, infusion of uiti-

cuitura];perspective. and race relatibn strategies can also be e ective in

L ','-‘”1‘)

o " '
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preventing crises, - -Zi%\\g : ' .
. S Y ' . ' // . -
N - Use of multicul tural materials was most frequently reported to be

effettive for‘infusing multicultural perspectives (Goal IV) into the schools; ;

"Interview data indicate, however. that use of these matérials did not . E
perweate all schools, and that multicultural audiovisual materials were

frequently not easily accessible for all teachers.

~To promote compensatorv,education for minoritx children (Goal V), survey

central office respondents reported that their popular and most effective
strategy was increasing the number of teacher aides. Interviewees indicated

that the yse of Title I funds was most effective and that their schools used

»

2 large part of these funds;to'hire teacher aides. -
Y- k N . - .

‘For Goal VI, promotion of positive race relations, survey and interview -*

=respondents>apparently disagree about what was the most effective strategy ' :f-'
| 0. administrators in thed;urvey reported that they found minority partici-
pation in extracurricular activities to be most effective. The principals,
teachers students, and parents, 3s well as some CO who were interviewed "
however, said that it was more helpful to work directly on improvement of
teacher/staff/studentsa attitudes and their concerns for racial issuest,
. Survey data indica%e that administrators surveyed reported that théﬁr
" most effective SD/IE actiVity to facilitate dbsegregation/integration (Goal

VII) was classroom management training. Interview respondents, however,

said they found training in the use of multicultural-bilingual materials.

ik

cultural awareness, and communiaation skills to be the most effective SD/IE

| activities. As* far as effects on race relations and group support for _'
desegregation, communication skills training was evidently mos t effective.~
Interviews and SD/IE program analysis show that (l) considerable improvement
is needed in all components of SD/IE so 1t can be more effective and (2)




| federal program fpnds. especially ESAA and Title i funds, were helpful

A . S v '!.
o . . ("(

SD/IE has‘yittle desegregation/integration related content and mdapoinclude' -

[ 4

Much more'in order to improve education in desegregated schools ” ; v

In nrea VIII ae ministrative prggedures to facil{tate desegregation/

integration both survey and interview CO admfnistrators reported that : .

‘l

Remaining Needs

/ + ' ~

b}
lems varied significantly on the bases of category and race of inter-

L)

o %/ Reported perceptdons of rematning needs and unsolved desegregation .
ob

ewees co, especially Anglos, tended to report the fewest problems
At the qther énd of a continuum,.nﬁnority students and especially parents
reported the most ;emai\ing needs and unresolved problems IOnly.one central

C S
-administrator, an Hispanic|ﬂgnd a nUmber of sthdents, teachers, and. parents

at

perceived a nsed for cultural awareness SD, A larger proportion of minority

frespondents reported needs related to minority staff hiring, more multicultural

materials, curriculum, and ipservices,. better school facilities/ﬁnd equipment,
. lpservice =7

arid less discriminatory disciplinacy action. Tri-racial (black, brown, and

‘ whité)‘desegregation eVidentjy can present specialiZed'problems, but

judicious use of the'approprfate strategies previously indicated can be
effective. ‘3 Co responpents and others perceived problems related to testing
m&id?itx stddents and educating children about racial equality All five

categopjes and all four races of respocﬁentslwere concerned about lack of

[

student-parttcipation and equal educational opportunitiés for all,

The survev and interview findinqs reveal‘a general pattern of several '

unmet needs and ‘remaining problem aregs These include: (l) cultural

.awareness, (2) human- relationsy (3) curriculum inteqration, (4) pupil self--

concept, motivation, and discipline, (5) dropouts, bxpulsions/suspensions,

(6) teaching methods and Jearning styles,”(7) parental involvement, (8)' : ‘ ]

A}

resegregation, (9) segregation within the' classroom and extracurriculan
T - i ¢ .
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activities, (1) tne.relationship be tween bilingual education and desegrega--

* tion, and (1} SD/IE.l‘

~>

= - T CONCLUSIONS AND RECOMMFNDATIONS

4 . These findings from NIEDS' survey and interview data appear to indicate

that desegregation—related problems can be dealt witk through more

opportunity and qualitv education for all children regardless of. ethnicity.

language, and c

i tive and affective levels of achievement effective SD/1E

appears to be )'essary. This)SD/IE would help: () prevent negative class-
Aroom(s;hool ‘exPEriences which reinforce stereotypes and prejudices, (2)
remedyfteacners and $taff's lack of rnowledge concerning stident cultura)
. and'lingu*stig“backgrounds. (3) provide clasSroom atmosphéres which encourage.- .
| ’learning apd interracial friendship and understanding, (4) teach childreh -
" to be ethnically literate " (5) involve parents cooperatively in their
\_'_ 'children S education. and ' (6) prevent&esegregation 1 ' L]
| To assist in meeting these needs. Project HIEDS has _begun the process
o of conceptualizing models, guidelines. and materials for_more effective SD/IE
! pﬁﬁgrams to improve education in desegregated schooﬁs Based upon findings ‘
" thus far, these SD/IE models, guidelines. and materials will be based on . the
following content areas: (l) commUnication skills training. (2) training
in cultural awareness' and avoidance of stereétypidg. (3) training for evalua-
tion and usewof multicultural materials, (4) training for evaluation and use
of bilingual materials, (5) training in ethnic lihguistic patserns, (6)
training for multicul;urﬂTfEilingual curriculum development (7) classroom
o . management training. (8) disciplinary skills traﬂning. (9) values claniflca-
tion training. (10) - training for integration thnough extracurricular |
-aetivities. (ll) training in school-home-communﬂty cooperatian\:pprOaches.

(12)*training in student motivational skills.,/ |
R AR 4 [ .

effective staff development efforts. 1n d#dér“td'p}olldé”eduaf'e&uéStlonAi“‘"“‘”"“"“*



