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ABSTRACT
,

The Ways to falkove EUuCation in. Desegregated Schools
(wIEDS) project's.purpose are,to develat ad inf.ormation base of
successfaul desegiegation/integration strategies and to constxuct a

,set ot models and guidelifies for use by schooels in planning staff .

development actiyities. Empirical research literature yields data
showing.that teNpher behavioe.and attitudes have important
implicationufor minority children. Twelve staff .

,developeent/inservice educatiOn prOgrams were stpdied by,WIEDS
throu4h- survey and intervi-ew techniques to ideetify eftective
desegregation/integration problems which employ'staff development as- 41

`a tool. Findings inericate-that desegregation/integratiOn proOlems can
be,dealt with through effective staff deielopment effoits. Ataff
developmen would he.A.p in providing positive classroom Atmospheres

.

which encoi4int.rracial frlendship and prevent negative.classrodi
experience , in increasing statf knowledge of student backgiounds, in

iteaching children to become ethnically liteiate; in iniolving parents
cooperatively in the educational process, and in preventing

.

'resegragation. WIEDS has begun to conceptualize models, luidelioes,
and materialuto promote effective staff develbpment4nservice
educatioa programs. (MK) * ,

.

.

.
.

0

4

k

I.

. /

lo.**********************1.*******************************11************
Reproductions supplied by.f.DRA. ire.the bes,t that can be made *

* from the origidla document. C.

, J
. i .

, , ,pea

I.



46.

so
44

.

EXECUTIVE SUMMARY OF FINAL REPORT

ON ANALYSES OF STAFF.DEVELOPMENT PROGRAMS ANDOTHER'

STRATEGIES TO IMPROVE EDU/CATION kN DESEGREGATED'SCHOOL.

/

197871979

Prepar$ by

A. L. King
Senior Researcher

°4

for

PROJECT: WAY 11 .IMPROVE EDUCATION IN DESEGREGATED SCHOOLS (WIEDS)

Staffi Letticia Galindot Research Assistant
vc Sylvia Lewis, Secretary

,DIVISION OF COMMUNITY AND FAMILY EDUCATION (BCAFE)

t PAW k re OF HE At tri
E Cart A TIQ,4£ WE t'r ARF

T .0,4AL .4eSrorrr
D1/4.i tiON

.`k I4r k II
t I Wi,As'

....I S.1 Na 14,..
' ., I .1

f

David ,L. Williims, Jr., Director ,

"PERMIS/SION TO REP- 41
MATERIAL IN MICROF
HAS BEEN GRANTED BY

p.
PUCE THIS

E ONLY

TO THE EDUCATIONAL RESOUR
INFORMATION CENTER (ERIC)"

4.

. Ames H. Nprry., Executive Director,

Laboratory (SEDLNISouthwes.tiducationil Development
Auitin Texat

"-k

e

4

4

e

4



,

6.

,

.

4 ,

I

4.

Produced,by Southwist'Educational De lopment,Laboratdry,'a
private nonprofit-labortdoryeartd s pOrteil 'by funds from
,the National Instltute of Educatio Ditportment of Health,
'Education', and Welfare. Thb'opi ons expressed fn this
publication do.vot necessarily flect the poOtion or
policy of the National ..Instftu e of Educatiqn, and no
official 4ndorsement by the tional InstitOte of Educi-
tion shdtild be 4nferi*d.

0 1980, by Southwest E ucational Development torporation
ustin, Teias

4

4.

,

V.



.A

I

1.

EXECUTIVE SUMMARY OF FINAL ItEPORT
ON ANALYSES OF STAFF DEVELOPMENT PROGRAMS ANI1OTHER

STRATEGIES TO IMPROVE EDUCATION IN DESEGREGATED SCHOOLS,
1978-1979.

4

The Ways to Improve Education in`basegregated Schools. (WIEDS) project's

purposes,haye been to develop an information base of successful desegregation/

integration strategies an4 construct a set of models lindAmidelfnes for uie

by Schools in planning-Staff deyelppmeneactiyities. WIEDS developed fhis
5

substantiai data base.by: (1) reviewing the desegregation literature; (2)Aanallyzing the U. S. Commission on Civil Rights Desegregation Case Studies

4
and the National Institute of Education's Scheol Desegregation Ethnographies,

(.3) surveying 148 central office admilistrators and General Assistance Center;

personnel, (4) interviewing 193 Pdministrators,,teachers, students, and.

..parents and Other Community representatives,,and (5Y t'Udying 'seletted SEdL

region schools' staff develOpMent/inserYice educa,tion (SWIE) programs.

This%is an executive-summary of theli4IEDS'. study anefindings.

RATIONALE AND SUMMARY LITERATURE REVIEW ,

N.

Since 1960 there hat.been a growing pool of empirical research available
t

on the correlation between the behavior and attitudes of teacherstand the_

attitudes and academic performance of pupT. Remits/of inveitigatiohs

using new sophisticated and reliable data collectiomAools yield rather
4

convincing data that teacher behavior strongly iffec'tt pupil behavio0 and

has,especially important implications, for minority children. Thq research
t

literature strongly suggests that student ethnicity is one of the major

determinants of teachers' attitudes and behavior towards their .students;

that-teacherst'including Mincrity

and liVe them fewer opportunitles

teachers, expect less of minority students

and less enéouragelpint and'positive

feedback, and that these conditions are a major determinant of quality of'



eduCation, and thus many minority children are being deniedeoual opportunity

'for quality education.

From recent studies, it may be concluded thAt irhan effectively desegre-

gated setting; (i) academic achievement rises fOr.the minority children

whiie relattvely advantaged majority children continue to learn-Itt the same
* .

ot. higher rate, (2) minority children may gain a mot4e positive self-concept

and a more realistic conception of their vocational and educational future

than under'segregation, and.(3) positive ra"Cial attitudes by bleick, brown,

arid white-students develop as they attend ichool.together. ,As St. Joiln

(1975).concluded, lfter summarizing 126 studies of school desegregation

which she analyzed for outcomes to children, furthei investigation of the
;

4
general question--"Coes desegregatfOn benefit children?"--would seem a

waste of resourCes. "The pressing need now is to discover the schbol condi-

tions under which the benefip of mixed schooling are maximized and its.

hardships minfmfzed."

. In Educatinsa a Profession (1970cHowsam et al., recognized that

"teachers are not prepared either personally or professionally for such

service. . .:._all.teactpA1._EL..p4rsneedrofestior4e'araticmforthisl`ro.' The

American ASsociation of Colleges for Teacher Education surveys in 1977

indiCate that at least twenty itaies passed legislation endorsing multicyl-

'ttiral education or even requiring some measure of iefor.teacher certifica-

tion, and many higher education Agencies developed; or had forced upon

them, Black Studies, Mexican American StWies, Native American Studies,.

kiln American Studies, or.minority studiom programs oftone kind or another.

Nevertheless,.the results were disappointing; on post campuses.the mtnority

studies programs had little if any impact onoteacher education programs:

Thiis appears io make implementation of effective inservice educatiOrl

all the more.crit1cal. The desegregation lAterature is.replete with studies;

4 2 5



reports, and monographs indicating the need for effective multicultui-al

inservice education. In order to provide eqial educational olportunity,

there have td,be effective staff inservice programs which help prevent-
.

negative claesroom experiences and instead provide lassroom atmospheres

which encouragt interracial,friendship and understad1nJ and teach ethnic

literacy as well as other knowledge and skills.

Part of the problem is ihat there is comparatiyely Httle recogytion

that anything can be done to go beyond the process of mere desegregatfon,
r

that Oroacttve SD/IE and other aCtivities can result in improved climates

in the school and classroom to promote academic achievement and positiqe
..

race relations. Desegregatdon is a physical process, the ending of segregi-
4.

.
, %

tibn, the bringing Wgether of previously segregated groups. Integration
4. . f

1 .* .

iS a social.ahd psychological construct, a situation wherein.people.of..
,

different groups tend to interact cooperativeli on a basis of equal status

and trust, as they know, understand, and respect each other's culture and

contributions: Desegregation is a means to an end, a legal means tOsp

equal educattonal-opportuoity, there must be sodal and psychological changes

in the effective climate of ttie ClAssrooms and:schools; integration is

:necessary for these improvementS.': Through its research and development

efforts WTEDS seeks te5;omote integration. .

*1/1/11,

1

The progression from desegregation to integration requires much thought,

planning, and work from parents and other Community represeRtalives as

well as frOm Students, school boards, administrators, teachers, and all

other schcol personnel./ If the schools and communities do not plan and

work tileper during .and after desegregation, the replt is fikeiy,nol to

be .integratIon, but instgad only token desegregation and/or risegregation..

Resegregation is a situation wherein white parents have moved or otherkise

acted to plocetheir children in other publ in private .schools with,'
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fewer or,no minority children. ,WIEDS hopes to-help, districts and

.communities stem the incidence of resegregation and token desegregattlon

'in schools so that integration cah take place.

Some desegregation and integration strategies are more successful

than'others, depending on certain conditions.. How much effort and time

are required to bring, about iniegratiom are alsd influenced by several .

schboi and coMmun&y conditions, especiatly the history of the community's

race relations and the,sensitiiity, skills aind strategies of the school -ft.,

staff and faculty. 'Sensitivity oan be gained &ICI skills learned through

effective SD/IE activities. The WIEDS study is an effort to identify as .

many as possible of the unmet need$ related to desegregation, as well as

_the efifective conditions, strategies, and activities to meet these needs.

PROCEDURES, METHOmodY, DESIGN, AND LIMITATIONS

Interview Sites and Interviewees,, ; .1

The six local eduCation agency (LEA) sites, one from each of the six

states in the Southwest Exhicational Development Laboratbry'(SEbL) region,
. ,

wer:e $elected to include as many of the racial combinations ih the region I

as possible. Three sites are primarily Black-Anglo desegregated districts;

one is esientially Hispanic.Anglol and'two are tri-raciaf (one Anglo-Black- .

Hispanic, &id one Anglo-Black-Native American). The siAschool districts

who agreed to'cdoperate in the WIEDS study are:

Little Rock, Arkahsas Santa Fe, New Mexico
Lafayette,-Louistana Muskogee, Oklahoma
Meridian, Mississippi . Lubbock, Texast

Five of the Six desegregated their schh.Ols under federal court order,

and.in each',.the court maintained jurisdiction. in one of the six, the

initiative was taken by the 'superintendent, and a gignificant measure of

dese9regatton was accomplished, apparently with the commOnity divided.

4164
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In only Ire district was them gereral ligreement-that a crisit ex.isted

wheh -desegpegation was ftvitfated, violente tQ tpe extent lhat.,SOnie

school's were temnnrarily closed.. iA anothe*Aistritt, there ',vet* mixed
r

'.opinionS about-whether ,there a crisis;-some,thoUglit schoOls Shquld.
.

have been. closed. In two LEAs.) 'there.wks consensus that the general

atmosphere %Os calm. In. three .distrits opinions,,faried, .froth calm to'

I

t...,
, ...anticipated .crisis, reflectin Perhaps rthe variety of. condi tions'.i.n. schools

A

,with:.which the:respondents were rho,st familiar, rather than in the whole

flistrict,\ . Each of the districtS used buting for desegregatim .

. v

. ,

t 'Pie 193 WIEQS....i
i

nterviewees in the six LEAs wei-e categorized as indiated
, li. l ,

A

in4the tabTe below:

LE,i 1

2

3

t\.
6

TOTALS

INTERyIEWEE'S14.1' LEA %AND ,CATEitORY

Pr Tch-.414Stu P/C. TOTAL
.

3'. 9, 9 35
.3. 10 9: 10*. 34-

2 3 9 9 a :31
2. 9 :-9 32
4, F. 9 9 10 34

.8 7 ,17.

.gentra I ce tu u ent
Pr a Principal) . P/C * Parent/Commun1t9
Tch Teacher' / '

a

1.

The, superintendent of each LEA appointed a liii§on pe'rsteh within bhe
. .

-
district to schedule the interviews and coordinate the other WIEDS activities

there.. In the selection of interiiee.s, the lialson periortand other.-
/

dittrict personnel given selection resp'onsibili*ies, adhered' to the race,
.

, ,.. ,

teX, and categorfes guidelines sugqested:by WqDS. The extent4to wh.Jh

diversity of Viewpoints was represented in the selections cduld not be
.

determined. No district used any random samplimprethod: A few of the

teachers and *parents, expressed surprise that-ttn 'administrator had selected
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them t'o be interviewed and.prOfess# to be chktspoken And. soTe6mes critital

of the administratlOnstS- desegregation 60licies mid/or methods.' ,This

criticism was .sometimes indicated.in'the interviews. The- students pilected.

'Were (1) anwm.g the most involved in school actiOtiss, '(2)-leaders in

school Sports, govetnment, and/or social life, 'and (3) ailiculate. 'Only
-

r

a few riere, any way, tritical dfadministrative policies ,Or .practftes,

NOne chirateteriied-as. disaffted or probably as being' in aiV

socio-economic. strata lower th4n middle class',
I 16

Thus, the interviewee's were riot diversified accoräing socio-eco'nomfc,.
class'but were heterogeneous i.n race; sex, and age. A riw .m1nority and

majority studentS,/and some adult's, nevekheless.expressed feelingt that

minority students werejsconetimes disCrir6inated against in,punishment and in

the degree .0f-encouragement ain 'academic and extracurricular _acelyitiesor

DEMOGRAPHIC DATA 0-E_TWELVE SD/IE SITES

Ethnic Compositipn.
Pup 1 Popu I atijon . (Mipritar percenta9e)** Urb,an/Suburban/Rral

Fewer than 2,000-* 3* 5 - II% * 2 Urban in 7
2,000: - 4,006 x. 2' 12 - 20% m 1 5uburban 2,'

. 8,000'. - 16,000 2 . ,21 - 32% 2 Rural Ik 3*
20,000 - 42,000 It 3 33 - 40% 2

over 50,000 2 41 - 50% * 1.
51.- 60% NI 2

- 65% 2
4kctUa11y Ancluded 7 clustered- for area-wide prograin.

**S.eVen of the twelve LEAs have two minority groups, reith 4e least numerous
constituting aeleast 8% of Ow student population.

Although sites were picked to provide; a wide asioilment of-41ehlograPhic

factors , they are not to be considered i ry any .itatistical sense as,repre-.

`sentative of LEAs in the SEDL region.' Budgetary limitations dictated' that
_.^4

many sites be in' Texas. This is not to sky that thOse plans/pragrams are

ityptcal: wrED "data ,."inci1ãdfflg literature -an-d- othgr-triformatton-

by other LEAs and SEAs, indtcate that the strerigths and wellknesses of the

6
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/, twelire pl-ans/programs may well reflect the general qUelity and content of

SD/IE in the region and the nation.

. Instruments

'The 12 5,10/1E plans/programs were analyzed according ,o a model

deve.loped by WIEDS. The molpj is comprised of the five components of-SD/IE:

(1) planning, (2) preparation, (3) implementation,V(4) application, and (5)

evaluation; each componenf-having its own set of elements and processes
dr

(see Figure 1):
, .

Al Interview data from the six cooperating dthricts were gathered.with

.theuse Of five jnterviewschedules developed by WIEDS, one for each of:th4

five categories of interviewees: (1) central office, (2) principals, (3)
i

teachers, (4) students, And (5) parent and other community members.

- Interviews were taPerecorded on-site and mint were about 45 minutes long.

DATA ANNtYSIS

A taxonomic system was used to reduce and_analyze data pertaining to

needs and strategies to meet needs at three differeht levels: (1) central

office istrict-wide, (2) principal/btiildihg,, and (3) teacher/classObom. _

The taxon c classifications cdnsist,Of

'1) Administrative/Governance - sirategies for management and
finplemeptation of-desegregation and integration.

./ a) nization 1: to estaWsh ethnic/raciaf ratios of
staff and stu eotbody. _ -

b) Co nieations Public R lotions: to obtain and
orma, on; o n uence or involve others;ssem na

to communicate,
;

Crisis P evention Resolution! to Prevent or resotve
cr ses.

Y eximaggmajsu funds, personnel, eguipMent, supplies,
facilities,-currqula.

2) Sialf Development training proAded to personnel in the
dfstrIct.

4 ,

3) Teacher/LearninV - any instructional s,trategy.

1 07
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MODEL FOR EVALUATING STAFF DEVELOPMENT/INSERVICE EDUCATION (SD/Ie) PLANS OR PROGRAMS IN DESEGReGATED SCHOOLS AND DISTRICTS

,

1

COMPONENTS OF MULTICULTURALAILINGUAL-SD/rE
I

SD/IE

PLANNING
SD/IE

PREPARATION
SD/IE

IMPLEMENTA-

TION

SD/IE
APPLICATION

SD/IE
EVALUATION

.4

00
Nteds Assessment

Dv,i7sion/ApprOval
Target Audience' .

Identify Planning .

Jeam 4`

Define Goals
Select Content
iSpecify Objectives

LU
Design Strategies
Devt9op Timelines.
List Behavior

Outcomes
List Attitude
Outcomes

Design Gverall
Evaluation

Specify Communica-
tion/Publicity
Efforts

A

1-*.2.......................,..,
PartOcipant Ientifi,

cation/Selection/
Notificaislion

Participant Pre-7
Assessments
(Knowledge, Wills.,
Attitudes)

Description/Acpunts
of Kinds of1Parti-
ctpatton

Leader/Consultant;
Selettion

Specify Activities.,

Methods/Materialk/
Equipment Selection,

Time Arrangements
Site Location and

Arrangements
Design Specific N--

Evaluatielis

Incentive

Levels of Par'ticipa-
tion -

Grouping
Strategy Usage
Activities
SD/IE'Environment
Alternatives.

Provided

FonOw-up Specifica4
tions

Evaluation of Experi.-
ences (Knowledg,
SkillS4Attitudes)

Figure41

Paiiicipant Behavior/
Interaction based

, on new Xnowledge,
Skills, and Atti-
tudes-

IR Classroom.

jn.School
,in Communit,y:'

In DistrACt

(Planning 'material
-usage, use of human
resource's, teach-

tpg/learning

-approacWes,'-
teactltr/pupil re-
lationships, 'etc. )!,

9

Post Akiessments
.(KnOwledge, Skills,
AltiVudgs)

Feedback Trom Appli-
cation .

Impact on Students,
Teachers, Stiff,

PiAdmihistratOgl,
District,Pplg
and Communi

Synthesize Pre-Post
and Impact Finglings.

State Conclusions,
Recommendations,.

thiplications
Disseminatejleports
of Efforts (SWIE)

Apply Findings to
FutureSD/IE Plans
'and Activtties
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FIND
P

sax
"Conthary to an apparently widspread belief about staff development

in general, participarits have considerable.input in the..pl'anning, eomponept.

Teachers especially,are consulted about their,.perceived.needs for SD/IE

a

toipics. There is, however, little long range planping for-SD. Content

selection-is yeneraily traditional, i.e.., currialluni:al& instruction concerns

in the cognitive domain. /

in preparation', pecrticipant selection also tends to be traditional; .

several plans/programs provide no SD for anyone other than teachers. More

is proided for, min-certifie'ii personnel than for administrators. Students

or parents or other community, members are

leaders/consultants dare`\personnel of the

seldom included. Most of the

which.the SD is 41-d.

Of the many Situational designs avail le for implementation, workshop'

are by far the ;mist widely used. Seven of the tvielve distrfcts involved

in the study allow alternatives, usually allege courses and p.rofessional

conferences, as well as wprkshops offered by other agencies. Few experi-

ential activities are provided, and forlovfrup activity is generally lacking.

Most.SD/IE programs' evaluations are of the pencil/paper format and

occur at the.conclusion of implementation activities. Most plans/programs

indicate no provision for determining the two most significant criteria for

St'Nevaldatioft: (1) whether the new knowledge, skills, and attitudes are

aOplied in the classroom.or other appropriate area, and (2) .whether these

changes pr9duce desirable efficts in students, SD programs with systematic*

sophisticated evaluation components are relatively few. Thus it is djfficult

to analyze discrepancies between-Stated goals and ObjectiVes-and actual

outcomes and to assess strengths and weaknesses of most programs.

193 -
sh,
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-

J.Mergency School Atd.Act (E4AA). SD projects ee.dmong,tbe more thoroughly (4

planned, prepaed, and evalhated: and, evidentllare among the mostV ,

effectively impleMented of the programs. Probably two major of this

are: (1) ESAA programs are written'as proposals which are expected to be of

- high quality In order to be funaed, and (2) rel;tively, tbeir levels of

funding are igher. Even so, anaiysis ofESAA and other of the:more promising

ams discloses Oements and.prnOWS in need-of. impnavement. This 4

indicated especially in the implementation application, -and evaluation
4 - '

'components.

1, Because ESAA was enactqd to provide financial assistance for relieving
st

problems associated wilh sch001 desegregationit ts not gurprtsing that
4

those programs have more multicultural content. There is little such content

in motrnon-ESAA programs studied, and in some.there is none. Of the twelve .

sites whose SD/IE programs were analyzedliten provided som.e measure of

bilingual/English as a second language (ESL) instruction. Eight of these

ten sites! SO pi.Ograms include bilingual/ESL workshops. Generally this it

the extent of any content related,to.detegregation/itntegration, or multicul-

tural concerns.

Interview Findings Compared With WIEDS Survey Results

During the latter part of the 1977-1978 school year4 one centralL.

administrator An each of 131.LEAs in the'SEDL region responded to the W1EDS

questionnaire to obtain their perceptions of succeisful d9segregation

strategies and remaining needs. Survey and interview data have been analyzed

in terms of eight goal areas.of desegregation/integration: (1) to desegre-

gate staff/facultY and students,*(2) to promote community involvement and

improve"communitation with the community, (3) to prevent or resolve any

crisis situations brought about-by desegregation, (4) to infuse multicultural

perspective, (5) to promoie cpmpensatory education for minority students,

.10 14



(6) to promote positive race relations, (7) to provide staff development/

inservice education to facilitate desegregation and promote integration,

,/-Ud (8) to use administrative procedures which facilitate the'desegregation

process..

Successful Strategies

In Goal Area j, to desegregate students, all six
1,

studied used extensive busing. It,was reported in sOm di,Victs that this

caused rsome citizens to be'upset initially, but that this was one of the

terview districts

problem& that had been Solved and there was.no longer significant concern

about busing for desegregatiOn. Further, many of tht 131 districts -who\

participated in the survey\also used busihg for desegregation, and none of

them reported busing es lin 'unsolved problem. The desegregation of faculty/

staff.strategy most frequently used was reassignment of Staff/faculty
3

Evidently, however; the' more successful teihnique.involved hiring addi

minority staff/faculty. Apparent bemefits from this strategy,include:

(1) an opportunity for more multicultural perspective,in the schools, (?)

more opportunities for students to see minoilties.in positions of responsi-

bilit); and autho it6y, thus supporting a,mo/e positive self-concept fof the"

minority children and (3) increased minority,community support for desegre-

gation/integration.

In Goal Area II, promotion of parental involvement and/or communication

with the community, the most Successful reported strategy was use of a

ditirict/COMMUnity liaison person.or advisory group. Liaison with law

offi44als was reported to be the most significant strategy forsiS resolu-'
.!

tion ie_ Goal Area III. For crisis erelention,the respondents reportedly
.t,

r"'
. favored administrators' worting directly but inforMally with the people

involved. Elqta from the interviews indicate that SD/rE, infusion of ulti-

cult....mil*ers and race relatton itrategies can also be e ective in

11 15
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100

preventing crises.
/

7
.lfe of multicultural materials was most frequently reported to be

effettivi.for.infusinnqpcildynl_perRestiyes (Goal IV) into the schools

Int,erview data indiqate, however, that use of theSe materials did not

permeate all schools, and that multicultural audiovisual materiaiS were

frequently not easily accessible for all teachers.

_p_s_tecompsy_ToromIsatoreducationforkiorichildm (GOal Y). survey

central office r;espondents reported that their popuths and most effective

strategy was increasing the number of teacher aides. Interviewees indicated

that the use of Title I funds was most effective and that their schools used\
a large part of these funds/to hire teacher aides.

.For Goal rorp...1)Itit.m, survey end interview

respondents'apparently dtsagree about what was the most effective strategy.

C1 adMinistrators in the survey reported that they found minoritypartici-

pition in extracurricular activities to be most effective. The principals;

teachers, students, and parents, as well as some CO who were intervtewed,

however,, said that it was more helpful to work directly on improvement of

teacher/staff/students's attitudes and their concerns for raci^Al issues4

Survey data indict& that administrators surveyed reported that ttOr

7

most effective SWIE actiOty to facilitate desegregation/integration (Goal

VII) was classroom management traintng. Interview respondents, however,

said they found training in the use of multicultural-bilingual materials,

cultural awareness, and communioatiori skills to be the most effective SpfIE

activitieS. As far as effects on rAce relations and group support for

desegregation, communication skills training was evidently moSt effective.

Interviews and SD/IE program analysis show that (1). considerable' imprOvement

is needed in all components of SD/It so it can be more effective, and (2)

12
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SI

S.D/IE has yittle desegregation/integration-relateq content:and m41044.include,'
e.

.
much,more,' in order to improve education in desegregated-schools.

.

.
,

.,. ,In /rea VIII", Venistratiie'prixedues'to.facilltitte .dese,ire.gAion/
-'/ --; ,-

intts(rol, both survey and intervieW CO-administrators reported that
4.

federal program fynds, especially ESAA and Title.i funds, were helpful.
-4

Remaining Needs

Reported percept4ons of remaining needs and unsolved desegralation

p oblems varied significantly on,the bases of category and rade of inter-
',

ii4

'ewees. CO, especially Anglos, tended to report the fewest problems.

/4,
At the qther cnd of a continuumr minority students.and especially parents

reported the most

administrator, an

\r,i,ningpeeds anti unresolved problem. Only .one 'central

Hispanicynd'a amber of stbdents, teachers, and.parents

perceived a'need for cultural awareryeS SD. A larger proportion of. minority
-AO-

respondents reported needs related to minoelty staff hiring, more multicultural

Materials
9 curriculum, and ihservice.,, better,-

and less discriminatory discipliniij action.
I

white). desegregation eVidently can present specialized problems, but

judicious use of the'apptopri'ite strategies previously indic-ated can be

effeCtiv..e. CO responAenis and Ohers perceived problems related to testirtg

school.facilitiesnd equtpment's

-rac i al (black, brown, and%

denti and educating children ibout racial equality. All.five

categorOes and all four races of resplentsymm concerned about'l,ack of
pi 4

student%participation and eRual educational opportuhities *for all.

. The survey and interview findihs reveal 'a general pattern of several

unmet needs andrepaining pev6lem areas. These include: (1).41tural

.awareness, (2) ,human relations4 (3) curriculum integration,. (4) puOil self-
. 4

concept, motivation, and disc4p3lne, '(5) dropouts, bxpulsions/suspensions,

(6) teaciling methods and %learning styles,'(7) parent41 involvement, (8)

resegregation, (9) segregation within the'classroom and extracurricular
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'.

activities, (1) the.relationship between bilingual education and dese,grega--
,

tion, and (11) spA1t..4

CONClUSIONS AND RECOMMFNDATIONS

these findings from tons' survey and intirview data appear to indicate

that desegregation-related problems can be dealt witk through moee
.

4

effective staff development efforts. In order to prov,ide equal educational.-

opportunity and quality education for All children mgardless_of ethnicity, ,

language, and c itive and affective levels of.ach evement, effective SORE

iir
/

appears to be essary. ThistSD/IE would help,: ( ) prevent negative class-

roomJschool 'ex riences which reinforce Stereotypes and prejudices, (2)

l

remedy,teacher and staff's lack of knowledge cOncernl-dg stOdent cultural

and ingu4stig'backgrouncis, (3) provide claSsroom atmbspheres which encourage. .

learntng abd interracial friendship and understand1ng,.(4) teach childrefi

to be ethnica.ily literate; (5) involve paredts cooperetvely.in their

children's-;dbcatiod, and.(6) preventovegregation. 14.,

To assist In meeting these needs, Project WIEDS has.begun the prpcess

of conceptualizing.models, guidelines, and materials for more effective $D/IE
1

.

petgrams to improve education in desegregated schoo/ls. Based upon findings

thus far, these SD/IE,models, guidelines, and materials will be basqd'on.the

following Content areasi (1) Communicationsskills training, (2) training

in cultural awareness'and avoidance of sterjeiitypirlig, (3) training for evalua-
,

tion and use of multicultural materials, (4) training for 4ivalyetion and 4se

of bilingual materials, (5) training in ethnic li3Oguistic patterns,,(6)

training for multiculpolrgrilingual curriculum development, (7) classrooni

I
management tilining, (8) disciplinary skills traiining, (9) values clasif1ta7

tion traIning, (10).training for integration thr'4ough extracurricular' .

activities, (11) training in school-home-commuOtS, cooperatNvproacheS,

(12) training in student motivational skills.,
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