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. Foreword

. . v . . .

The need for economic education—the need for a'much betfer comprehension
of basic economics and how the American ¢conomy functions—is almost
“universally acknowledged.‘.Th_e vast majority of Arftericans, including educa-
tors ranging from classroom teachers to top school administrators, l'eﬁ,de'rs :

. from the business and financial sector, spgkesmen from organized labor,
representatives from goveriment,-and officials -of interest grqups, all have
‘voiced agreement on the need for.economic literacy, and during these times, the
voices havé been increasing both in number and volume; '

At least two important ‘qut;sti_'ons immediately emerge as one disc@sses the
need for economic education, The first of these, the “why" question, seqzns to be
answered rathgr consistently, with such expressions as responsible citizenship
and effective decision-making indicated as intended dutcontes. '

.+ The second question, “What is economic education? seems far more
difficult to resolve. To some it may e defingd as efforts to develop among our
young people the ability to understand and analyze economic problems and
issues facing themselves and sdcicty, and as individuals and members of society,
to make feasoned judgments and rational decisions. . '

, It may be, however, that the most significant question relates to what
happens in the classgoom in the name of economic education. In the space and
time permitted, it would be most difficult to provide answers which are’both
precisc and satisfactory. A more appropriate response would be to recommend
reading Economic Fducation Experiences of Enterprising Teachers, Volume

.'147.“..A‘s.'-'few‘brief.examples may serve to provide illustrations of the highly

__'(.:rcanVC and imaginative approaches developed by outstanding teachers; |

Y -

-

&

tion of corporations as legal efttities on all four levels of the Awards
‘competition. -Students organize (i.c., elect officers, members of board of
directors, etc.), raise capital through the sale of stock and borrowing,
manufacture products, conduct market research, determine prices, and
incur profits and losses, .

- ®  Effective utilization by all grades of community resources with focus on the
,  study of the local economy, e.g., polyester industry of North Car_o'lina.
fishing in Massachusetts, export-import in the state of Washington,

®

Infusion and integration of economics into the existing curriculum of such
subjects a$ language arts, science, math, and social studies. It is not unusual )
toifind «'teams”™ of teachers, each of whom is respofisible for a specific
_subject, working in cooperation to develop a coordinated program in
cconomics. . : \

While Volume 17 was being planned, an important decision was made in
keeping with our efforts to continuously improve and stimulate interest in all
aspects of the National Awards Program. For the first thne, award:winning *

o . -

Y

~

) Mormation of productive enterprises in the classroom, including the forma+
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* projects submitted by college and uhiversity professors will not be included in
. thig volume but will be presented in®a new 6ublication designed to expand
involverfent and interest in the Natipnal ‘Awards Program by those in higher

“education: ‘ . e . '

! The Joint touncil on Ecoromic Education is pleased to extend its
appreciation and recognition to the Qu tanding individuals who serve adtjudges

" for the National Awards Program. ta‘ik of readjng through each project
~ . anddefermining awards recipients is a extremely difficult responsibility, a‘hd
we extend our gratitude to George L. Fersh, Regional Representative, Joint

. Council on Economic Education; Myron L. Joseph, professor of economics,
Graduate Scheol of Industrial Management, Carnegie-Meljon University (on-
leave); Laurence E. Leamer, director of the Center for Economic Education
and Public Policy; State University- ofaNew York at Binghamton; Delmas F.
Miller, visiting professor of education, West JVirginia University; Edward C.
Prehn, social studies consultant and economic educar:}on editor, New York City -

. Council on Economic Education; Rodney Tillman, professor, School of
Education, Geqrge Washington' Univesity; Henry Villard, professor emeritus
4nd former chairman, Econpmics Department, The City University :of New
York; Philmore Wass, former chairman, Departmerit of Foundations-and .
Curriculum, School of Education, University of Connecticut. We expect that

* . their attention will make up for the fact that this volume has been exempted

from the ‘customary review by the Publications Committee of the Joint - N
Council . . . v S,

Several individuals on theyoint Council staff have been of ‘considerable'
assistance in assuring -the success of the Nationql Awards Progfﬁm. We are S

pleased to acknowledge the excellent support provided by Michael A. Mac- -
Dowell, president of the Joint Council, as well as the efforts of John DqVita, ,
research associate, and Barbara DeVita, secretary, in the Affiliated Councils -
. Division. We also take this occasion to extend our apprediation to Edward
" Prehn for his special assistance. ' . \
#'We also commend’ Andrew T. Nappi, director of research, development, _
v and community service at St. Cloud State University, for his editorial work in /-,
: making ‘this publicatiop, possible. Aided by ‘his dedication to the Awards
Program, we are always assured that we are puplishing an exemplary product. ‘
~ Figally, we offer our special thanks andip'reciation to the International
/‘-‘" " Paper Comparfy Foundation through its vice president and director of educa-
tion programs, Sandra L. Kuntz, for its support of the National Awards

Program. We are gratified by their commitment and interest in economic
education and the National Awards Brogram. '

. e Anthony F. Suglia .
\ : \ - " Director, Affiliated -Councils Division
' : o Coordinator, National Awards Program
', Jor the Teaching of Economics
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o "Editdr’s~lntroduCtioﬁ

. . L] ‘c ’ “ . -~ .
It never ceases to amaze me how teachers who have received recognition

y
of creative and dedicated teachers committed to the, goal of improving student

upderstanding of basic economics. Over thé years, the award-winning teachers

bave demonstrated their ability to incorporate key economic concepts, princi-
ples, and practices into their curricula, As I reviewed the projects that have

c . r L oae . . . . ;
~-appeared in this annual publication, 1 was impressed with the variety of
instructional- methods, resource materials, and learning activities'employed by -

teachers to enhance economic understanding.  * :
The quality of the 1978-79 entries, toogs gratifyingly high. Indeed, there is
little doubt the teaching experiences summarized in this year's cogapetition will

help to stimulate continuous improvements in economic education. We can.
certainly anticipate that next yeat's program will provide many examples of -
~ how teachers add new dimensions to the teaching-learning process.

. It is hoped that the gxample of the teacher efforts published. here will
encourage other teachers, not presently involved in the economic education
movement, to formalize and submit descriptions of their classroom experi-

L 4
)

“through the Awards Prograni continue to develop innovative and ir?lagin'atire S
~approaches to the study of economics. There appears to be arr unlimited sppp

ences. It must be remembered that the fEports piblished in this book. are’

condensed versions of the original projects and that some of tHe material

- canpot be presented or even summarized easily. Readers of Volume 17 will find
brief descriptions of the' winning entries whith capture the essence qf the - -

teaching experiences. | am confident thgt teachers who are contemplating
submitting an entry to the Awards Program, and those

wihning entries. The characteristics of a prize-winner are sumsfarized below:

I. The project contains a succinct statement of the “goals or learning
objectives. It is important to state the specific cognitive anfd affective outcomes
that the teaching experience is directed toward. It is not necessary to prepare a
long list of objectives. Rather, the objectives should be tlearly articulal®d and

related to the instructional program. How can a reader judge a project unless |

the important économic facts, skills, and generalizations are defined?

2. The learning experience is related to economic understanding. The
judges want to know how each unit, lesson, method, or activity included in the
project will hetp to-develop economic concepts and generalizations. That does
not mean that math, writing, reading, or other communication skills are not

important, but simply that awards must 80 to those who focus on the teaching

- - and learning of economics. - oo

3. A well-organized and clear description of the steps; procedures, and
sequencelof activities is presented. In this section of the report, the emphasis
should be on the materials, the time scHedule, initiation procedures, assign-

e il

ho have submitted
projects but failed to win, will gain from & generalize d%rinion of - the

ments given, activities or strategies used, and culminating experiences. The
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length of time required to teach the materials should be stated. Motivational
techniques must bg spelled out and instructional activities described in detail.
- Howdid the teacher get the pupils interested in ideas to be saught? How was’the
" lesson, unit, course, or subject initlated? The reader:should'be told at the very
beginning whether the project describes a year-long or a semester-long course,
" five-week unit, a special study lasting two weeks, a single lesson, or whatever. If
it is less than d full course, the author should show how the project fitted into
. the course of curriculum being taught and how it was related to material that - '
preceded or followed it. ) ' S _
4. The instructional environment and class situation are clearly described
g in the winning entries. The judges want to know what ages, ability levels, or )
" “wpecial characteristics ‘apply. 1f the ‘project was ‘developed for a particular
: apagnic or ethnic group, the judges need to be informed. '
tBwehy-step account of teaching techniques is given. It must be
. \tlihe, basic purpose of the Awards Pregram is to help other
_\ teachers. These Ps@Je Heay serve others only if the author gives the details of -
"* the. methods employed. 'Y “Yorenough simply to say that a resource speaker

was used—the reader should BegiVatr4ounderstand exactly how the speaker
.- presented economic ideas, what_follo%-up}ctivities were conducted, how this .
_activity-fitted into the total project, howeit was"evajuated, and so on. Where
* appropriate, sample Tesson plans should-be included, along with such items as
*.assignment sheets, instruction sheets that ‘might havg‘%en prepared for the
. students, ‘and the like; A complete-desceiption of .the hpman and material
.~  resources used should be included in the yeport. - . . _
- -+ 6. The ‘projéct shows originz&lity.qlt shoutd be. more than a rehash -of
.. sameong else’s work. At the least it should give an entirely new “twist™ to an
. @ idea developed ina previous yeap ldeas ghat captured awalds in years past tend
- & to beconie “old ‘hat.” This does not mear that they are not good, but simply
" thdt the awafds must go to those who'devélop fresh approaches to teaching
L ".‘e onomiCSJ ,.,' - f“ . , O "o PN o S ._. co
Y Photographs or samplés of student work are included. Phiotographs ox
" bulletin board arrangements, tablg displays, murals, and other itemKthat
R canno(“\ be-shipped are welgomie.. 1t is not hecessary to subnfit large posters or
“. " bulky.objects if &ghotograph ‘ill ‘suffice. Neither is it necessary to send in
#." > everything the stu ave done. A few examples—one or two typical term

A papérs, fot instancefw dov . . o

) » 8. The culmipatioh df‘the Unit-project'is explained. Good teacljing units -
" ; have three bisic parts (1) initiatoby and- motiv ional activities, (2) develop-

' .« mentat activities, q’n_&’(3)-',’culminat'ing'.activiti A he first helps to get the pupils

cu iﬁ rested, in ‘the ulnft,"-p‘r_oje;ct,_i or lesson; the second develops the ideas,

i ¢ -cohcepts, skillp, understanding and attitudes listed in the goals; and the third
A Brings-the eXperiéncetoa close by summarizing and applying whiat was taught.
l?,lays,("ass‘embly"prog‘r'ams, displays, field trips, the making of films or film- .
O s;ripé, simulations, and mgny other activities can be used as the culmination of
a unit. o '

“w .. 9, ‘Evaluation techniquey/are always given, These generally irrclude tests of ~
E MC viil ‘ s 9 o o | -




all types (short-answer, essay, and performance examinations), but can also
include less formal activities, such.as self-evaluations by individuals, groups, or
the class; written or oral evaluations by outsiders; and 'observations of pupil
- -behavior. Samples of testing instruments should be submitted with the reports,
along with the results. . - o~

10. Finally, attention to the requirements set forth in the Awards Program
appllcatlon form, an orderly arrangement of tHe materlal and simple neatness
are. appreciated, '

The educator whose subm|§sron has all ten characterisfics outlined above
will-have a good chance of winning. It should be noted, however, ghat the
" competition is keen, and that-each year it becomes more difficult to wih that in
the year before. Prospective entrants would be well advised” to seek the
comments and criticisms of others before submitting thelr pFOJCCtS In particu-
lar, the teacher whose .formab preparation in economics is minimal should
consult an economist regardmg the accuracy and appropriateness of the

economics contained in fhe report. Many projects that represent an enormous *

.expenditure of time and effort, and.that contain superb ideas and materials for
‘teachmg, fail to capture an award simply becausé they contain lmle or no
economics or because the economic content is inaccurate.

* Prior to writing the application, it might be well for the contestant to
review the outline below. Almost any loglcal and descriptjve outline for writing
the narrative section of the teaching project will do. The important thing is to

have an outlme in mind and to write the narrative from it.
(
_J.

Preparing the Applicatibn

1. Introduction. This section of the narrative is intended to introduce the
“judges to what is to follow. It.sets the stage, so to speak, for the rest of the
project description. The introdyction should be brief and should eontain

information about the overall purpgse of the project. :
2. Background information. This part of the report may be used to give
. the reviewers an understanding of the following points: Purpose and philoso- "
phy of the curriculum; school location and physical facilities; background and
capability. of students; brief history of the project and other information that
may inform the judges of the applicant’s readiness to teach.the project. .
‘3. Overall goals arrd specific objectives. Whereas the overall goals of the
project can be given in a rather generalized statement written in narrative style,
the instructional objectives should be very specific and are tsually presented in
list form. The overall goals may be thought of as long-range results. It is like
~ saying that once the Specific objectlves have been achieved, the overall rdBults or
goals will be met.
4, Program descrrpuon Basncally, the kinds of things reviewers will want
to learn from this section af the narrative are (a) what is to be done, (b) how it
-is to be done, and (c) who will do it. The procedures should be explained fully
and iﬂ/great‘detail. It can Rs 2 serious mistake to assume that the judges will
\ _ S
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understand thé details of what, tozthe’ apphcant is a well<upderstood.economic ’
concept or instructional technique. The;teacher should assume the judges know*
- nothmg ‘whatever about what is bemg presented in the project. The sequence of
. steps of the procedure should be presented in logical order. However,Jengthy-
digressions, no matter how interesting to the writer, are to be avmded atall" _
times. 7Clarlty implies conciseness.  * v : t I
_ 5. Jxogram evaluation. -1t is helpful to show the reviewers ob]ectlve
evidené®of what=was accomplished jn the teaching experience. Therefore, a
section on evaluation should be incorporated into the application. Some* e
systematic tethod.- of providmg objective evidence of the extent-to which tse ' ’

. instructional aims.were achieved must be used ‘and it must-be described in t

. evaluate students” economic under,standufg"

_narrative. Specifically, ‘what. tethods or techmques did »the teacher use to/: o
~" 'y
S

_ " The editor hopés that <his brief summary of. what constitutes a good
project will be useful to educators. He deeply appreciates the work of -those
teachers (ionwinners as well as winnefs) who are contrlbutmg so much to the” .

" elimination of economic ignoramce in our socnety 1t is hoped that more and

more teachers will enter-the Awards Program-in the future, sharing their -

" knowledge and experience with others for the good that this can do as well as

for the possibility of financial rewards. - .- . o ,
The editor acknowledges with sincere thanks the cooperzvdon of the <
teachers whose ideas appedr in this volume. They have been most patlent and _ '

~ understanding in permlttmg us to use their material and lrygreemg to.our

. many editorial revnsnons '

4

- S . Andrew T. Nztp i . L
c o . 8t. Cloud St_‘aterniversitj)

s R

",




The reports publlshed im tjus book are condensed ver-
sions of the original projects. In fact, some of the'
" materials teachiers submitted canot be presented in
print form.or even summarized easily. The complete
reports can be obtained from .
National Depository for Edoffomic
Education Awards -
Mitner Library 184
Ilinois State University
Normal, IL 61761
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Primary Level: Grades K-3 O

- R :.CHAPTERONE
I Hear Twenty-Flve, ‘ | ';
- Who'll Bid Thirty?—The . "

Economlcs of Auctlons

A Second-Grade Economics Unit .

o

N .

’\ . ’ - Betty-Muench
Ul : F_ulbright Elementary School, Little Rock,.Arkansas
. . S ' ) . . . ‘

\\ . ) R .'y
introductlon and‘f)rgamzatlon ' P S

In February the P. T.A. of Fulbright Primary School in' Little Rock decided tp
~ have a silent auction as & way of raising funds for our. new, schol. Our sch I .
~opened in August with the carpenters and painters still worklng on the cafeteria ¢
“and library, There was fho playground Funds were needed ito provnde play- '
‘ ground equnpmentfor the children. '
. My interest in"auctions was stimulated as 1 watched the B.T, Ar plan their
auction. This seemed.like an excellent way to teach economics to my second-’
grade. children. Most of tH® children planned to be at the auction becausc the,
,secbnd grade classes were sched ule%;) present the P.T.A, program, ~
. My. generdl goals were 8 help the children acquire an understanding of -
some basic economic principles that affect their daily lives and to develop the .
chlldrens ablllty to think andlytlcally about economic problems. Through
group discussions as well as by drawing pictures, making posters and charts,
dcqlgmng nd_displaying bulletin beards, writing stories, role-playing, and
tdkmg a pre- and post-test, the. chlldrcn demonsstrated amunderstandmg of the .
followmg generah?atlons ' :

14

-7 e There are not ‘enough. productive resources to aatlsfy the- wants of the
- people —-The Problem,of Scarcity. .
® It takes people, tools, raw "materials, and management to produce the goods, -'

. and serv10§sfwhlch satisfy our wants and needs--Productive Resources.
® -Decisions toncerning what to produce, how to produce, and for whom to *
* produce are madc in the marketpla(,e 1 he Market Econdmy of the United
States v s
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. ® People go out of their households ti) sell their productive ?;esources' to.
. " business and return with family incope paid to them by business for their

. 'productive goods and services; they then goto the marketplace as consum-

" vers to buy goods and servives to satisfy C’B? needs and wants of their
- families—Circular,Flow.’ : ' -

o Theére are not enough resources to produce all of the goods and. services
people want. Society attempts to extend these resources through specializa- " .
tion and technology--Resource Extenders. S '

° The need for trade developgas people become more interdependent throug
increased specialization P&“ pgoductive'.‘resources~—lnte.rdependence :

Trade. N . . P t - . *
" & The core of most economic issues in 3 market econoany is the need t@gnake \
intelligent choices amo peting alternatives—Economic Analysis. r

e Economic institutiong are organized ways of. gettings things d%ne more
smoothly—'lnstitution‘, : y :

o <

L)

Plan of Study , .-

Duringﬁgome of i‘ri&-.:past graduate. studies, 1 learned about Hilda Taba’s
¢ Instrictional Model, & consciously planncd program wit® specific steps de-

o

« - signedNo teagh children to think effectively. In the initial planning for this

+ econeiics unit of study 1 kept these specific sieps (cognitive tasks) in mind,
"T&a-"s'zsteps__jaré;, (1) “concept formation; (2) interpretation of data; and (3)
application. ¥ =~ . .l | : '

- lchoseto correlate the unit with Taba’s Instructional Model. 1 believethat o
children may be taught to think on higher levels if -they have a consciously - SEE

,planned program which allows them to p ceed through s ecific steps in the

thinking process. All children do not learn in'the same/manner, It was,

therefore, necessary to usé a wide variety of learning activitiesdn the hope of . .
reaching each child in the way he/she learned best. We made charts, posters, '
bulletin boards, and booklets so that concepts would be before us and we could - ‘

-easily ‘review what we had learned.. We read books, newspapers, and brochures. '
We saw films and filmstrips. We had resource people come into the c_'lassr,oom.

Each activity enhanced the unit of study in a spegial way.  © :

-~

\

1 . . .

- ‘Launchiyg the Study I L L

Our unit of study began in March after the P.T.A's auction. Before that time
the children had become familiar with economic terms such as “consumers,”
“wwants,”-“needs,” “goods,” “services,” “durable and nondurable goods,™ and |

+i- . “capital resources.” 1 used four basic .references to develop the .economic
concepts in the unit of study. These wege: Economic Education for Arkansas

" Eleinentary Schools;sA Framework for Téuching Economics: Basic Coficepts,

. Part I, Part Il Strategles for Teaching Economics; and Economy Size. In
» . addition, our soclal studies.book, ONE PLUS ONE! Learning About Commu-




. . » .

nities, reinforces many of the topics including interdependence, technology,

government services, taxes, and government. (A complete citation of these and

all other resources used during this unit of study t\listed in the full report.)
The children kept a notebook of the economic Yerms and definitions they

- were learning. Poems were written by the students and added to the bodklet to .

" reinforce the concepts. The film The Owl Who Qave a Hoot taught the .-
children ‘the importance of being wise consumers. Jhe children discussed thg
concepts covered in this film and wrote creative stones to demonstrate. their
“economic understanding, ’

Scarcity had been discussed with the.children since the first day of school
when we talked about the reasons for taking care of olir books and not wasting

- supplies such as crayons and papey. Classroom discussions helped the pupils
understand that scarcwy is caus by unlimited wants in & world of-limited

. _resources.

Slhce resources are scarce wf);ave to make decxsnons as to how they will be

uSed The poem The Forester helped the children see the importance of making

choices, This poem led to the making of a booklet which- descrlbed the way
produgctive resouiices are- used i in the economy.

_ “The children: were weaving wall hangings at this time, so a bulletin board

#: was made to show the factors of production being used to complete this project.
~ -As individual posters ‘were completéfl they were displayed on the bulletin

board. News of our weaving pro_|ect was réported in the- Fulbr:ght Flyer, the

school newspaper. N

~ The children were then mtrpduced to the study of the American economy. .

' «Comn‘tumty resource people were invited to the classrogm to discuss economic
topics'such as pnvate ownership, consumer choice, profit, competmon govern-
.ment mtervent&on in the market, and a\stable government by law. Bulletln
boards and poSters were made to reinforce these ideas.

Tw?‘é)ooks The Toothpaste Millibndaire and The First Blue Jéuns, were

read to Wie children. These books were about people who went into business
and the problems they encountered. The stories provided an excellent review of
productive resources, production, competitiop, customer satisfaction, profit,

" and other economic ooncepts Next, the children discussed the recent Three

Mile Island incident. They wanted to know the cost of correcting the situation. -

- .One of the children asked Markham Howe, from the Arkansas’ Power and.’

Light, Company, if consumers, government, or the owners of Three Mile Island
should ‘pay for the near disaster. Mr. Howe told the' children that in‘the long
run the consumers always pay the costs m the form of higher prices.or higher
~taxes.
*  The’scarcity of “oil and namral Bs has made it necessary for Arkansas
- Power ang Light Company to look for new.sources of energy. They are now
relying ve@ heavily on nuclear energy, with one plant in operation and another
plant to B¢ completed-sometime in ‘August. After the children had learned
. about scarcity and how it effects buslxsscsthey were ready to learn how people
* hgve mtemp'tcd to extend resources rough specialization and technology.” «

5
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o éwestions. Phey wanted -to

- “children understood
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I stimulated interest in our study by ‘preparing a bulletinsboard with- the

caption “Earn Your Income for the'Aucti%’A‘.‘" ] put this up a day artwo before
‘they asked questions about the -

1 told the children about our plans. Wh
“bulletin. board ‘1 told\hern 1 would answer their questions og Priday, Their
© excitement was very high by Friday as they eagerly awaited the ending of lunch

were going tq have in gur classroom.

recess. They were even more excited after I told them about the auction that we

. . ! ’]I
When our auctioff was just two weeks away: I sent letters home to the -

. parents. 1 wanted the parents to know rhore about our auction, how the

children were earning their money” ¢points), and how'many points each child
had earned-as of that date. I also asked themto take their children to an-auction
if possible so our classroom auction in May could be more ‘meaningful. .

Many parents supp’orté'd, the study by taking theiy children to auctions.'
The children learned auction terminology and that it takes just a nod of the
head or a raised finger to remain in the bidding. They wrote reports and shared
what they had learned with the rest of ‘the class.

The P.T.A. gave our class all of the cards which showed what pedple had.

" bid for-each item. We used the cards to study supply and demand. The children

~ ‘could easily see ot there were 150.items auctioned’ that night which repre-

serited-the supplf We made a graph entitled “Consumers at the Market Tell
Producers What to Produce or Sell.”. oo

o We féund that there was a lot of planning which had to be dong. before the
~Vauction if wenwere going.tb da things properly. Oiir planning involved the

SoHowing steps: read auction ads; make a sign-up sheet so that people attending

e auction could_register; and make numbers to give the’children Who were

able to attend the auction. _ e
The childrgn also had some banking matters which needed to be taken care
of before the auction, Matt's mother volunteered to help the ¢hildren check to
see that their stings account balances matched the total on our chart. When
the childreg transferred their money frgma sdvings to a chetking account they
had to recount their money to make certain that they had the correct amount. It
was not unusual'to see groups of children sitting on the floor as they worked

together to solvé some of the math problems, ‘.

" Friday,"May 4, finally arrived. This was the day fot the auction, and the
children coujd hardly contain_their excitement. In the morning we let the
" chijdren discuss the p;l{?pose of auctions and their function in our society. The

what. remqihé after lt e costs of production have been, deducted from the
revenue derived, from the sale of goods and services. & ‘ T

v

Wtien Dal bn-Dailey, our auctioneer, arrived in our classroom, he'found’
. forty-four anxi ug second-grade children seated and ready to being the auction.

t the auctioneer is in business to earn a profit. Profit is

. He was very impressed with our red sign announcing the auction and the fact -

~ that the children were already registered and had their numbers with which to
hd® . | o

. ‘Before the auction began, Mr. Dailey answered a few of the children's

¢ .

t

know what the requirements were to be an’

Q-
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_alxctioneer, how he had received his training, 4nd what it me?’lt to be licensed.

They learned that. Mr. Dailey had received training by working with another
auctioneer and that he had been an auctioneer for twenty-nine years. Mr.

Dailey told the children there were two requirements for béing an Quctioneer—

you have to learn how to deteymine the value of things and you must purchaséa

license. - :

~ The auetion was an excellent way for the children to learn that money is
only as good as its ability to-purchase goods and services. The children had’
worked for twenty-four days to earn their “money” for the auction with Mr.

« Dailey. The chiJdren whd did not get to purchase something were left with _

“money” which had novimmediate value. o

Our auction received excellerit news coverage. Carolyn Lonh of Channel 4
covered the auction, and we were on the 6:00 news that same evenipg. Judy
Glover, rom the Arkansas Demograt, stayed for the entire auction, interviewed
some of the children, and then wrote an article. The news of our auction was
also printed in the West Little Rock News, the Stqff Memo,and the Fulbright
Flyer.

Our auction was a tremendous sugcess, The children %:leamed alotand
were well prepared for Mr. Dailey. The chlldren, visitors, parents, and teachers ,
afll *had fun. After the auction some of the children talked with our visitors
a_bou’t their exlpenenCCS(whlle other children played with their toys.

Y i ‘ ' -
Culminating Activity ' i / | -

i

“ Our culmihating activity for this unit’ of study was to allow the chlldren to

“——conduct their-own-auction. One-of the-students was chosen o be auctioneer. A _

poster* was made,. captioned “Intelligent Buyers Get More Value for Their

"+ ,Money."” We discussed the need for planning what the childrén were going'to

buy and listed the following ideas: shopping to compare prices, knowing when
and where to buy, carefully reading the guarantee or warranty, not lemng
people pressure you into buying something you do not want, and being aware
of different types of advertising. Some of these rules did not apply to auctions

«

~ but would help the children Become intelligent consumers. At the auction the

children could look over the merchandise to.see what they needed. They could -
also be aware that the aucjioneer wants to get the price for each item as highds™ *
possnble

A few of tl{e children who did not have many points (money) became
rather frustrated when the bidding would go quickly past the amount 1hey had.
They were good sports about it, though!

" We read the book How to Turn Lemons into Money to review the .
economic concepts we had'studied. After we read the book, Erick said, “Nowl
see how you turn femons into money. You sell them.” My happiest moments as
a teacher are when a child says, “Now I see.” o

'Teaching economics helps me as a teacher. I learn’ something new every
time we do a project. I also want to see my students involved with what they are
learning up to the very last minute of school. When I asked the children to tell

. . 5 ‘ . . .
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me whét the?‘/ had learned in economlcs thls year, Matt said, “1 could wnte on '
thlsfrever! o S . vt -

. - L]

ormal evaluation of the children’s progress was done by administering the
[Primary Test of Economic Understanding (PTEU) published by the Joint
Council on Economic Education, This test was administered on a pre- and
post-course basis. The test was read fo the children and they recorded their
_answers on a separate answer sheet. The results revealed that the pupils
~ increased thelt knowledge of basic.economic concdpts. o
' Informal evaluation was used throughout the study to test the | progress the
children were making in their understanding of economic concepts. This was
dene through observation, written assignments, and discussion. Listening to ..
the children using economlc_cgncepts in their e‘\;eryday vocabulary prévided

~ evidence of their gain it‘economic understaridmg

1 could see how uﬂlzmg Taba's Instructional Model had enhanced the
. learning pro\s. Taba believes that in order to learn to thinks the child mustdo
the thinking, instead of absorbing the products of thought processes. performed
either by the book ‘sr by the teacher Throughout this unit of study the children °
" were involved in, thefy own decisions daily. Taba also states thay ‘‘cognitive
skills are seen as products of a dynamic interaction between $he individualand . il
the stimulatjon Ke receives, rather than.as a resuit of passive absorptlon of the '
information.” During tHe auction, dynamic interaction betweemthe children
and the auctloneers was taking place
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\'Commumcatlon Is Blg s
- Business > . -

AThlrd-_(ira_de Econo‘mlc.lsm(_!y,.g T ) e

e e _ Tee Co e
| " Muaureen Glynn and Joslyn Walk
.+ Course Elementary School, Akron, Ohio - -
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lutroductlon and Goals T S . .

‘At the beginning of the school year we discussed the possibility of teachmg .
- basic econormc ideas through the study of qommunfcation. As the prOJect o

. . ; .
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- began to take shape, we developed learning actlvmes deslgned to achieve the |
- following objectlves L P .
° To stimulate the students interest in economics; ’
‘e * To help children understand that they make emno@c decisions every day; .
e To demonstrate how the market economy allocates scarce productive:
: l’esources . '
® To show children that because money income and productlve resources are
- scarce, they must decide how to choose goods and services they want from
‘ among many alternatives; L _ : '
® To develop an understandmg of the economlé importance of communica-
’ _ twn
e To build a background of economic understandmg touse as a sprmgboaﬁi-
for further study based on everyday experiences of sixth graders; "
e To recognize that specialization and division of labor increases efficiency
-and leads to mterdependence

Our- overall goal for Lhe project was to make the students aware of the
importance of econpmics in their lives,. We wanted to show them where and
how, communicaﬁzls used in the economy. Flanngl boards, films, games, and -
ﬁlmstrlps were used to teach economic concepts such as opportunity eost,

d -t

inflation, demand, supply, spec:allzatlon and interdgpendence. 7 it

A

.‘.;_ . 4_. A ] . . . - -~ . . . .
|  Learning Actlvities ' '
S »Wefbegasn our stpdy. byuungnuuhaplay ﬁudbrand on the Hillside. This play

is based on an old Norwegian tale about a farmer who wanted to tradegor sell *
L -~ his cow for the best deal he could make. Unable to sell the cow, the farmer had
to make many decisions on the way home. He traded the cow fora horsw
horse fob a pig, the pig for a goat, the goat for a sheep, the sheep for a goose, the
., Y.. goose for a rooster, and finally, the rooster for food. The children rewrote the
* « story and played -a game to illustrate how in modern socnetles people haVe a
~ wide variety of wants for goods and services.
.2 Weread the story The Five Chikgse Brothers and used a filmstrip en(ltled

.- What’s Your Specialty? to introduce the. puplls to the: concepts of specnallza- PR

“tion, comparatlve advantage, and dwnsnon of labor.“The children discyssed the .
goods and ‘services which they- would specialize. in producing, -given their
* particular skills and endawment of resources. We concluded this part of the .
. unit with the.realization that specnahzatlon is the basis of both domesti¢ and
* . international. tradé. Next, we discussed the history of commumchtlon, how
people communicate, commumcatlon ‘around the world Qd how commumca- :
tion affects the economy.
. Now we felt that we npeeded additional information before studymg
economics and communication in more deptl. We sent a letter home to parents
- asking them how much money they spent on different forms of communication.
- A large chart was prepared to show the results of the'survey. The children were
[ 4 * .
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“surprised to discover the number of telephones, .radios, television sets, and

stereos found among the households-in the study. This activity led to a

‘discussion about the number -of books, récords, tapes, -newspapers, angd
- magazines that were purchased in their homes.during the year. Some of the

o pupils conducted résearch to learn more about communication during colonial
times. The children found it difficult to, believe that in.early days peddlers. '

_ traveling from town to town were the sale carriers of\the news. They just could
‘not comprehend a time when there were no radios and televisions, Through.

role-playing, it became clear to the students that life itkthe colonies did not

- offer-people as many choices: for goods and services as today. Students really

had trouble understanding what life would be like without modetn communica--

tion. . _

We went a Step further in discussing what it cost the community (taxpay-"

ers)sto provide textbooks used in the elementary and seconddry schools.- We
found-‘out that more than $200,000 was spent by the school district to purchase

'ncw reading books for the forty-five elementary schools. It was now obvious to"-
the pupils that a-decision to,use tax revenue (o purchase school supplies means.

giving up the possibility of purchasing something else. Thus, the opportunity

c¢ost—what could have been purthased with the money instead—is the real cost :
of purchasing the new reading books. The dhildren were amazed at the number -

“of choices and trade-off§ involved in making decision®: A representative from
the school district’s textbook adoptiof committee was inyited to the classroom
ta, explain how textbooks are selected. The students were surprised to leagn
how much money ‘it would cbst their’ parents or guprdians to pay for all their
. school ,supplies if the school did not provide the materials. We took the

opporturiity - to ‘explain ‘pow the school district’s budget is determined and -
s financed: Most of“thejrqﬂ?gs_tbrmcognimd%he difficultythe community faced ..
) Ln deciding what' g\o}ods' and’ services, to provide among the many available

_alternatives. . " S .

Is.a ‘Whale’ of a Big Busjness.”<The idea-dvas to use a magnet to catch a

"-:cardboard fish with an ecopomic (oncept on it. The game helped reinforce the .
" “pupils’ understanding’of many of the economic idea$ peeviously studied such as

v,-?,'s‘carcity', production,'reSOurces,“money,.tincome, and specialization, e

J  In our discussions, e tried to relate the study of ecbnomics and communi-
. |cation to the past, presentéand fifture, The children Were very interested in the

.

v

ey

hildren made booklets, co1lages, and charts, drew illust_rations, and cut out
ctures to show_changes in communication ard economic, life made sincé the

ly days. Essays, reports, tapes, mur;ds,‘dioramas, and fnodels weré means

‘e,‘:'-.
| 'b'%which we shared facts. | L

. ’i\\\\ In learning about the U.S. Postal System and its relationship to communi-
catign, a great deal of discussion centered ‘arourid the cost_of providing this
f ‘\':{~ » .o , ot T . ) [y . . B . . .

R ! M S
e

ot thiink that they would like td be'in a school where everyone, no matter what.
- { grade level, was in the same room. They liked it even less when téld that there’
. \were no textbooks @nd that theyould have to write their work on slates. The

LA

Now the class played the game "l’m‘Spdutinm‘Bécause Communication

~ ! one-room gehoolhouse and were q_ui_ég to ebserve its lack of facilities, They did- -
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service. A few children remembered reading about'the pony express, but few of
‘them could recall the penny postcard. We talked about the rising costs of mail
delivery today as compared to years ago. This discussion led to a\study of rising
energy costs and gasoline shortages. The pupils came to understand that mail
'delrvery was going to cost-mere because of higher gasoline prices, This sit atron

. made the children think more about communication and transportation’

. problem of scarce oil and ehergy shortages -was discussed again later in the unit

' lhen the children read.in the newspaper that the price of diesel fuel was rising

i truckers were marching on Washrngton to demonstrate the 1mportance of '

problem -

N
Concluding Comment

“Communication Is Brg Business” was a year-lor?g, continuous project about 1

. people and their attempt to satisfy economic wants. It was an interesting story
about consumers, producers, and. entrepreneurs who developed new forms of
communication to meet :xir changing needs. The participation and role:
playing of the children durfng our study allowed us to witness people making
economic progress We-did.not anticipate the tremendous amount of “over-
time” we would have to spend in preparing to teach economic ideas, but itwas -

~well worth the effort! We definitely feel that our students learned a great deal

about ecqnomics 4nd commumcatron -

LN
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The World of Marlelle
An Economlcs Unit fot Klndergarlen Sludents '
*v.yv o o ; . DorothyJ Yohe ’
. ' . ﬁern Hill Elementary School West Chester Ftennsylvan
: lntroductidn , '

The project Has. depigned to help krndergarten childeen understand the basic
. economrc problem/of scarcity and how hoUSeholds choose which ofthe;rr many

. . e ' i
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variety of teaching approaches for developing the concepts and their applica-
-tions, ' :

- The following sp.eci\ﬁ'c\)bjectives were incorporated into the project: = *

\

o To help chiddren understand that because income of a“household is limited
and its wants for goods and services are unlimited, it must choose which
goods and services will be consumed;El‘

® ™ To provide pupils with first-hand exp®*ences in production and consump-
tion dimensions of economic activity; d .

e To demonstrate the importance of finding new and more efficient ways of

.\ using existing resources (specialization and division, of labgr);
‘e To involve students in activities designed to develop their criticdl thinking
skills and abilities; . .
e To hQLR children understand the meaning of opportunity cost and trade-

offs. \ |

_ Overview -

There” may not be anything more distressing to a parent than having a small
child run free through a toy store. But allowing twenfy-five. kids to roam’
through a toy shop might be worse. It sounds lke a perfect headachg—,making .t
situation. But I've found a way to make it an educational experiences1 runsa
toy store in the,back of the classroom. Operating much the same as a real retail
outlet, the store is designed to fitinto an ccon&nic education program for the
children. « ‘ . v e
- *Many children, if given tHd chance to wander through a tby stord, cofdd' §
. —mganage to_accumulate whole armfuls of playthings. Much to thé'ir‘parents’ .
horror, they often seem to want cverything in sight. And few at kindergarten
~age have any regard for the price. Economic gducation for small children may
‘aMay at least some of parents’ fears. _
We set up-the “Merry Christmas to All Shoppe” to help the children learn
about econofhics and the operation of the marketplace. The children are able to
purchase toys at the shop, using-play money obtained from a “kinder bark.”
They can buy only what they can afford, and ymust wait in checkout lines like
: 5 customers if real stores. Prices are the main difference between the classroom
" shop and a real store. None of the toys, no matter jow large and extravagant,is - *
~ priced higher than $3.50. That makes the store scem a bit unrealistic. But the -
+ money system js degigned to be proportionate to costs. -
) WhZX the storé is.ready to open for business in the morning or afternoon,
the childeen must get money from the kinder bank. The largest withdiawl .
allowed js $3.50. With the $3.50 in‘hand, the students arc allowed to shop in the
store in small groups. They may pick out their own purchases. Some buy ong¢ ‘
~ item, spending all their money. Others, howkyer, are more conservative with -, ‘
p  their funds. They buy smaller items, and leabe with change. s Y
. Thestore is staffed with students. Before the shop opens for business each '
day, children are chosen for jobs in the shop. There ate usually two cashiers, a
ERIC
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banker, and two salespeople. For some added r%llsm, we hired a- mght
watchperson:to open the shop for business. '
“S is for sales,” I told the group recently 1 was adding another letter to the
economic alphabet Each job oricareer is identified by its respective letter of the -

-alphabet. That is more exciting than just learning the alphabet v

When I' mentjon “salesperson“ the children know what is next. Cries of LI
“Can 1 be it?” punctuate the air even before I have a chance to describe the job

_in detail. 1 usually try to describe eaeh career and job by demonstration.

- process, all

"~ “You'd better listen,” answered to the excrted questions. “If you don't;
you ‘'won'’t know how to'do it.” ,

After everyone has a chance to shop for his or her favorite toy. the children -
sit doyn and draw pictures of their purchases. Unlike real purchases, the
students can’t play with their toys, which must remain in like-new condition for
another phase of the shop's lesson. Shortly before Christmas, a truck will arrive

at the school. To. the’tune of “The March of the Wooden'Soldiers,” the students

will carry the toys from the shop to the front door of the school The toys, wtll
be taken away and dofiated’to needy children.
I developed-the toy store idea foritwo reasons. First, it was an alternative

“to standard kindergarten curriculum. I designed the program to show children

at first-hand how the economic system ‘works. Second, the children learn how

" to share. Instead of bringing a ‘Christmgs gift to school for the teacher, each

student’s parents were asked to send a toy to class. They were told the gifts

_ would be donated to the Salvation Army.

" The toys disappear before Christmas. And the “Merry Christmas to All
Shoppe” disappears, too. But economic education does not dlsappear By

e way to the shopplng mall level, will be more sophisticated. p,

~ spring, we O&H have established a children’s shopprng mall. Each step in the - .

e + . ...The :prdject serves three purposes. It helps the students learn about

economics. 1t also helps needy chlldren And finaily, i lt s much more exc‘tlng
than a Christmas present

Leaming Activities = ’ S

« L)

~ Afew of the learning activities and economic concepts developed in the unlt are
described below:

lnterdependence A secretary. works for a boss who is a sugar broker.’

- The success of the broker’s business depends on a sugar refinery with its -

secretaries, engineers, workers, truck drivers, and laborers. In order for the
broker an,d the refinery to make'money they need a buyer. All of them need the
U.S. Postal Service to deliver their correspondence and paper companles to
supply them with stationery, bought through.an office supply store.

' Specialization. Each week, two parents surprise the students by visiting

“the class andy“claiming” an economic alphabet letter. Then the) parent explatns

what he or she goes for a living.
An attorney hasyclaimed the letters “L” for lawyer ang “A” for attorney

* An administrator at JDenney-Reyburn Company claimed “M” for manager.

. e . . ° ) ¢ ’
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- 'And Wednesday Janet Wallace claimed the letter “S” for secretary.
" Mrs. Wallace, mother of kindergartner Kristen, explained:to the children
that she works for D. W. Montgomery Company, a West Chester sugar broker.
She told the class that the: principal client for Montgomery is Pepsi-Cola,.a j

name they all recognized. . :

) After Mrs. Wallace had recounted what a typical day is like for a secretary,’
~ . members of the class were selected to play the parts of boss and secretary for
"+ _the broker, the buyer, aiid the refinery. Other children took parts as truck
.drivers and loading-dock workers. L b

1 put a great deal of preparation into the introduction of a new letter. The
classroom.is set up with brown-wrapped boxes mark@® “sugar” in one corner -
with the label “Sugar refinery” above-it. There are labels for sugar broker, boss,

'Necret'ary and, for each child to wear homé) a sign with an *S” on one side and

1 am a secretary” on the other. 1. make the signs so that the children will /.
“remember. what they Itarned in class, but also because 1 hope the publicity
will encourage parents to volunteer to make presegtations to the class.

1 also make sure the children do not get stuck in one kind of role. 1

picture of a male secretary dnd explained that more and more
. 'P',ecoming secretaries and that many womén are bosses, '
¥ Once the children have seen the entire economic alphabet—Ilast year all.26
 letters were used—1 introduce “Econ,” the economic spider. With the spiderl”- e
- ™ again weave the importance of interdependence in everyday services. Econ o
~ weaves a yarn ball that is passed to each «hild, who names a profession and’ o w
" then must associate that profession with the one the child before him or her” .. :
~ named. So a truck driver may use the services of a dentist who cleans his teeth.
'/ The dentist may use a machine shop %o repair her instruments, and soon. -

.. Concluding Comment .

NThese children are in my class for five hours Fach day. That's a big chunk. 1.

stiould be able to teach them somethidg and motivate them to learn more. 1 . _
~ should also be able to motivate myself; because if I'm not interested howcanl *= . 4 .
-+ expect them to be. - ‘ . . L T s
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l.lttle Red Hen-—-
Champlon Producer

A Kindergarten Economics Unlt _ '., _
o R -
[ - R . ‘o R Lo "

n ' - Mary M. Wehmeyer _
Jeffersontown Elementary School Jeffersontown Kentucky_. :

‘ .
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lntroductron and Goals - o

Last summer, | told a umversnty proflssor of my plan to teach tconomlc' Lo

& . concepts to my kindergarten classes that fall. He looked askance at me, raised
“his eyebroWws, and questioned my judgment. Thls really served as a catalyst!
School began in August( 1978), and from the very first week, my kindergartners
participated in a study of basic economic concepts. This resulted in the most
challenging, rewarding, and entertaining year I have ever experienced.

My kmdergarten classes consist of twenty-ljve four and ﬁve—year-olds in
the morning session and twenty-five more in the afternoon session. The
children are from lower-middle and middle class environments. Because of the
many very young children with limited experiences in mjy classes, I thought it.
, was important tointroduce economic generahzatlons and concepts very slowly,

’

and to limit the number of concepts we would cover. 1 also hoped to involve the .-

- parents in our activities, and motivate th;m to:continue exposing and explain-
mg economic principles to their children in their everyday experlences together
The followmg specific goals were developed in the unjt:

To recognize that people have a. Vanety of wants for goods arid servrces, -
To understand that the process of satlsfymg people’s wants for goods and o
services is the main purpose of economic activity; :

e Yo examine the different kinds of productive resources;

e To démonstrate the basic economic problem of scarcity and the need to

-make choices in decldmg how to allocate hmlted money mcomes among 2

' alternative uses; 0

. @ To understand that oppdttumty cost refers to what must be given up when
~ decisions are made to use sgarce prod uctlve resources to produce partncular' .
.- goods and services. . . : Lo :

“
'Y

 Learning Activltles_ R R

RE ‘Tlm unit is based on The Ulrle Red Hen, by Paul Goldone, a favorite story of
' many young chlldren and a marVelous study of industry and perseverence. The




' a”
story motlvates interest in kindergarten childrefin a very elementary study of
the farm, the farmer as a produger, and the productlon of oneurop (wheat) and | :
- its final use by the customer. * © L e
. The unit was originally written with suggestlons for magy readmess
. * activities that would help develop, or interrelate with, the economic concepts
bemg introduced. We learn by doing, and these activities were integrated into
- every facet of our session and included art, music, phonics, mrath, left-tp-right F
progressron‘ picture reading, séquencing, and social development, To‘k»eep the
- interest level of the children hlgh the unit should probably not take more than . ",
~six to eight days. o
I read The Little Red Hen to the chlldren and asked them questlons about
the characters, The first: day of the upit, we reviewed the story of The Little Red R
. Hen. The following questions were uséd to stimulate. dlscussmn Was it a real or T
- make-believe story?Who plants wheat? Where is the best ‘place to grow wheat?
What is a farm? Next, I showed the children large pictures of several kinds of
~productive resouies such as water, oil, -.timber, machings, tools, and people
whaq use their physical and mental capacities. The children listed the resources '
- that a farmer would need to produce crops. They'drew pictures of the respurces
being used and the farmer at work.
o Working in-groups, ‘the pupils examined samples of wheat stalks and
: kernels and studied_ pictures, slides, and films about wheat farmjng. These
. activities led to a discussion of how seeds are planted to grow wheat. We
planted wheat seeds in large jars, watered the soil every day,.and watched the
~ seeds sprout and begin t0-grow. The children learned that before goods and
services can bg consumed, they must be produced Natural resources are the
"~ gifts' of nature and they include land, water,. oil and mineral deposits, the
- fertility of"the sofl,-and climates suitable for growing crops ‘like wheat, . »
By The childfen sahg the song “Onthe Farm™and acted out the words. At this
© point we made a mural showing what we had'léarned and established a learning
‘canter in the classroom containing resouree materials on fdrming, The childrén
pretended they weredRrmers looking out over a large wheat field. Weexamined =~ =
- a hoe, rake, sickle, and other kinds of capital goods and discovered howeachis ~ .
“‘used.in a Spec1al|zed way.to produce wheat and other crops. The children were ’
sutprised to find out how much money it costs to purchase farm machijnes and
. tools like tractqrs. The pupils changed the lyrics to the song “The Farmer inthe
Dell” and played a game. td express their feelmgs '

““The farmer in the dell the farmer in the dell )
Hl ho the derry—o. the farmer in the dell, - 3 al

The farmer needs some ¢apital, the farmer needs some capital, .
e farmer needs some capltal,. to- make his farm Crops grow;

.
[}

_ o fThe farmer bought a tractor, the farmer bought a tract(‘m
N Hl, ho the derry-o, the farmy bought 8 tractor.”

To help the chrldren,understdnd the basnc economlc preblem of scarcity; 1. =~ -
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..+ Customers drove up

developed a. game simrlar to* musrcal chfrrs " The actrvrty was played accord-
1ng to the followmg dlrectlons T )

° -8 ‘.

Charrs are placed in one long row in alternatrng dlrectrons There.is. . .~

one less chair'than the number of children participating in the game.

Taped tq the back of each chair is a picture of a frhit or vegetable.
Children tarch around the chairs until the masic stops. Then each

player sits dowf oy the gearest chair. Children of this age will try very -

* ~hard to get the chaig with their favorite fruijt or vegetable. The child
! " lefts with -no charr‘retrres from the ghme. Now another chair is
' removed. By the time thd game ends, each child has, experrenced
- satrsﬁed

4 ’ \
At this pojnt, l took the chrldren ona fikld trip to the Smtthﬁeld Mill. m

'8 &

.

Smithfield, Kentucky. The*rip to the mill was very successful. It is a very ‘old
mill that has been in Qn!lamrly since the fate:1800’s. The miller took only six -
“children at a time up two flights of very old wooden steps to see three floors of

fasclnatlng wheels, pulleys, and machinery in operation. From the’large barrel

‘of wheat kernels at the begrnnlng to the final sacking of the flqur, the children .-
watched spellbound When* we reached the shipping department, we looked at

the rows of bags of cornmeal and flour and discussed with the miller how much

» money we couldrSpend We decided to buy flour to bake a cake.
Around the first week of March, 1 decided to turn the classroom into a
‘mini-economy complete with a bank, retail storé, and.the Kinderburger Drive-
~In Restaurant—the most popularsbusiness of alll Inside the restaurant there

were two hot plates on which the chef concocted delicious clay burgers, fish

sandwrches and french fries. Two customers could sit inside the restaurant ad,a
table complete with silver, tableware flowers, napkrns and & menu. Outside the ™
restaurant, ,there was a constant line*at the driVe-in window for service.
n two trlcycles and a‘Big Wheel—to place their ogders.
This limited the number' of customers. However, the workers inside felt and
exhibited normal frustratrons in trying to service such a popular, busy
operatlon I talked to the children about being polite to their customers, trying

“to give the best service possible, and keeping the tabka inside cleared and neatly EE

L4

teset for the next custotpers,

The correct prices hdd to be charged for each item, and the customer went -

to the Liberty Money Machine fgr the correct amount of money. The children
-were encouragéd to buy only two items at a time, jn order to srmpltfy the

* ‘handling of the money and speed 'up the service. .o
. Epch day, one chrld actéd as banker and evéry five.to ten mlnutes visited
the' re all store and thé drive-in to collect the bank deposits from the cash

" registers, The banker replaced tjc..aoms.ulthe correct places in the Lrberty‘

MoneMachrne

The successful operation of the “pretend“ business made us believe that we
. wele ready to aopen a real busmess. Because of aur experience in cooking and

v
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physrcally and mentally the frustration’of " not having all the wants )
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.. balling throughout the year, we decided to open & bakery. Of course, we named

it the “Little RedeHen Bakery,”-and decided to speciatize in-orange nut bread. ”
~In discussing the capital needed to open our bakery, we found a wooden
strugture (that had served many other purposes in our room) which wouldbe .
perfect for our building. We had an oven that would bake.four small jpaves ata. '
* . time. The main thing we lacked was money to invest in the resources (flour,
" sugar, eggs, milk, nuts, etc.) necessary to produce our produgt. ' ;
. After careful planning we found that it would cost us about 70 cents to '
. buy the ingredients for each loaf of bread. So we priced our nut bread at $1.00
per. loaf, and hoped to make a profit of 30 cents on each loaf we sold. We  «
learned the necessity of having money left over after our expenses, and
‘ \ projected using this profit for something very special at the end of the school
o year o i . L i
L T - ", S e
Evaluation . ~ e o
The best method I have found for'evalu;itillg. kindergarten children is by direct
* observation of ‘their various ‘actiMtigs, by questions and answers, in small c
groups, bysindividual discussions, and by listening to the children's conversa- '
~ tions with each.other as’they work in learning centers, at snack time, apd on the. * -
“playground. : ' ' S '
The enthugiasm of the children during the activities in our economic study
« was overwhelming. 1-was gratified to sée the tremendous growth in economic +
understanding. The study of economics”helped the children-gain new experi-
ences and convinced them that school is a happy place to-be. The positive
comthents of parents during the year helped. me evaluate the progress we were
making in our study. A father told me, “Josh and I had a very interesting
discussion -last- night. 1 was really astounded at his -understanding of basic

'eco_n‘omic concepts,” ‘ ' . o
o . - . . t " b )
‘. : ' . .o ’ ] . . . .
' | . ' v " ) ¢
T ' < APPENDIX TO CHAPTER ONE .
. Good Ideas In Briet: Primary Level . -

. ] + .
BERNA JO GAYLER of Clarabelle Decker School, Las Vegas, Nevada, _
.. taught her third-ﬁrade students economics by using games and simulationsand - . .

"'writing a story about “Danny Dollar,” a make-believe character, The activities - ° .
* were designed td help students ‘understgnd the concept of money Income and to '

sreinforce the idqn that family income is determined by the “quality™ (g type) of
service provided by‘its members and by the number-of members working inthe -

family, The.children were in;erest’d in following the daily events that eccurred

\‘lls .
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in Danny’s’jife and learned t&beqom&enﬁe%ebsewemﬁeeenomne—éwes%i—
film, Why We Have Special Jobs, lagnched a study of how the market valuec of

~the household’s labor services is &etermmed Fllmstnps surveys, creative
wntmg, and- charts were used also. The children learned about the role of price
ina market econamy, the process of consumption, and how resources are used

to produce goods and services that satisfy people’s wants. {’lctures and posters
were used to illustrate the types of money, mcludmg currency (cash) and,

: demand deposits (checking -accounts). in banks. The project helped children

. discover that the bulk of the nation’s money sUpply. demand deposntsws
created by the banking sysptem. Stories, essays, and written reports were used to’
develop a variety of knowledge and skills, Evaluation results indicated that the
chlldren increased thelr d’nderstandmg of basic concepts and practices,

R JEAN A THONY of the’ Echols Elementary chool, Fort Smith, Arkam
sag, has developed a number of activities and ldarning experiences to teach _
sofe economic, concepts to five-year-olds. The class was organized into a single -
- household and the project became known as thé “Old Woman Who Lived ina
'y Shoe.” The children learned that some of their economic wants are individual e
" in nature whereas others, such as a family home, are collective, Rigtures alfd
charts were used to illustrate the variety ofmdwndual and collecﬂoodﬁ and.
services consumed by mémbers of the household. A fitm, Economics,” It's
. EIememary, led to a discussion "of consumers, productive resourdes, and
 scarcity. Murals, stories, and poems were used to help children understand that
- the basic problem of scarcity confronts all families, no matter the size or where
they live. The pupils each write a story to illustrate how families make choices
in deciding how to allocate theiMlimited money income among alternative uses.
The class discussed how. families ‘are different and how they share many of the
same basic wants for goods and services. Where Do | Belong, a book by
M. Jean Craig, was used to eXplain the concept of opportunity cost and show
> how families mygst continudusly make cloices about how to ust the money
' income availabl€ to thiem. Children took turns reading to the class their o
' stories about the choices they @nust make as young consymers, This “Q
followed by an activity in which-the students wrote a’play entitled A4 Parade of »
Specialists to illustrate the impaortance of division.and specialization of labor. "
Various jobs were examined as the children learned how productive tasks are
divided among workers,so as to take advantage of the gams from specipliza~
« tion. All pagts of the curriculum were used to teach basic economic concepts.
The results of post-tests admmistered to thc pupil8indicated a mgmﬂcant
-increase in economic learmng - ‘ .-

o

4

KATHY M. TONELLI of Central -Elementary School ¢ystal Lake, -
Hlinois, taught her second-graders economics by creating “Central City.” A
“‘minisociety was-set up in the classroom and \nvolved the children in producing
and selling their own goods and services. The unit’ was organized around five .
é’conow topics: earning dnd saving money income, starting 8 few busMe

‘formmg a partnershlp, competmon, and adVertlsmg mlq‘:elling goods agad‘

25 '_(._"



A;‘_.f__scmccsrAlameposm,;abgled:‘.william,the,Worm‘gwclrkins Wheel” was used _

‘to show the circular flow of finished goods and services, productive resofirces,
~costs of soperating a new business venture+were examined, as the children -

B ~ game “Saving and Spendins" helped to point out that productive resources . o

-the outpyt. The childien gfparéd posters to show the several kinds of
_productive resources; includin

* performance. In addition, a nine-item evaluation questionnaire was adminis-

~ developed in‘thie unit concerned the purchase of property (land%te the .. . &
iotf 0
. developed in the unit were continuously reinforced in weekly spelling drills and

chi?ren visited the police station and talked to a manager of a new small

' : o . e
. ] $.
[} . . o ~
' . . v ..
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and money payments. Newspaper articles; field trips, and films were used to Lo
illustrate both production and consumption dimensiogh of peoples’ wants. Thé

learned -about starting a successful business in today’s econoric climate. The -

constitute the input to produc}ion while goods and services produced canstitute

g land (natural); labor (human), and capital
resources. Befofe setting up their own businesses in the classroom, the pupils
took a field trip to a local bank. The ghildren came to understand how the
banking system increases the money subply by making loans to individuals,
‘businesses, and the government. They also discovered h8 prices and outputs
are determined and -how the price mechanism. allocates resources and. distri-
butes income. -Weekly evaluation was conducted to assesg’ the students’

tered to parents at the gomblet_ion of‘the,pr_ograrln. o . B ’

RHODA'MEAD of the Margaret M. Sibley School for Educational
" Research and Demonstration, Plattsburgh, New York, developed a variety of =~~~
techniques and resource mafgrials to teach economic ¢oncepts. The project )
came to be known as “\Kid&:;h!e“ and the classroom was transformed into a- -
community where children: acted out thei roles as consumers, producers, ( '
workers, and cifizens. All areas of the curriculum were integrated with the
economics unit. Problem-salving exercigg were employed throughout the_
project to help children learn how to grwe with econdmic and social issues ,
and questions, In setting up their individual businesses, the pupils discovered .
that supply and demand determine the price of what i€ bought and soll in the
market. The students were shown how to measure linear square footage in
calculating the costs of derating a Business. Onauset of major economic issues

buginegses. This discussion led to questions about the distribu f mcome
and wealth in the United States. Before the project Rarted, the children talked -
to adults, read bapks and newspaper articles, and conducted research to obtain
information on a variety of businesses.and occupations. The economic concepts
“ivocabulary lessons. Children learngd how to make chaﬁge‘ nd tell time, figure ¢ -
.grgss and net profit, estimate the market value of a product or service, and
calculate interest on & bank loan or deposit. Field trips to a local newspa{');r ,

plaht, fast-food restaurant, dairy, and bank were planned. On their own, Rhe

,buslness, Doctors, dentists, and other p’?ofeasional persons. were queried about
*'their businesses too. Stories, films, flip charts, and roleplaying activities were !

liberally u%od. S N .
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.

?;




¢

PATRICIA A, .ROEDER of Rose | Warfén Elerheﬁfary School,_ Las 'Vegajg, '

Nevada tgught econothic ideas to her second-grade pupils in a umﬂ on energy.
A publication entltled Common Cents was used to°show children how all
people are economically interdependent. The program incorporated g variety

of techniques—puppets, actors arid actresggs, animation, ?nus"lc,“'and film—to"

capture the children’s interest and to develop basic economic concepts and
principles. A bulletin board labeled * America the Beautlful—No{' Is the Time"”
was constructed to help the youngsters see that economics is a real part of their
everyday lives. Games and Simulatiops were used to explain thé process of

consumption and show the wide vgriety of wants people have in modern .

societies. The children discussed why people use money to facilitate exchange' ‘

and to purchase goods and services they need from others. This led to a

discussion of 'specialization and the division of labor. The pupils drew pictures ",
of people using ‘energy and discussed ways to conserve energy resources at .

home and school. Role-playihg was used to help chlldren understand how
households provide theirlabor, savings, and property, to "businesses which use

them to preduce consumer goods and services which are then sold to house- .

holds. "The pupils earned play money (income) for doing jobs ig the classroom

(erasing boards, emptying wastébaskets, etc.). They used their-thcome to buy - :
goods and services (free time, use of games and high-interest actibities, etc.). -~ -

Other concepts taught during the pl‘O_]CC.LJl’B opportunity cost, goyernment,
scarcity, market system, economic incentives, and supply and demand: The

children came out of this.experience with increased knowledge of the econom- ‘

ics of theenergy problem in the Umted States. 4 . v .

MARIAN EVANS, SCARLETT MEYER, MOLLIE NlEHOFF and
SUZANNE SHAMROCK of the Merwin Elementary School, Cincinnafi,

3

Ohio, taught economics to thefr students by starting a business. “Kids Corner”;\’

provides an opportunity to children in grades one through six to discover how a
business operates within the framework of the American economicsystem. The
projgct offers four separate units designed to involve students in a “real®

business ¢xperience. Learning experiences include establishing a corporation,

obtaining investment capital, manufacturing a product, developing marketing
and advertising plans, and operating a [pisiness. The pupils were provided with

many opportunities to make decisions and solve problems both independently . .

and collgctively. Filmstrips, flannel boards, games, and written reports were

used to develop basic economic principles. Working with six grade levels and

with students of differing abilities, the project instilled an attitude of coopera-
tion among the children and teachers, The children developdd their own

advertisements and annolncements to sell their products. A«variety of ads

.taken from local newspapers ‘magazines, and posters was used to gegerate a
marketing and advemsmg strategy designed to best promote the stov After
doing a market survey among their mothers, the students (age 6) decided to sell
live plants as well as manufacture, Jewelry, wall hangings, and tissue paper
flowers. The students also studied c,onsume/tg'oducer roles, the d:‘fference

| .3 o
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. between goods and services, specialization of labor, and peridence on one
~—~——gnother; Eleven-and-twelve-yeae-olds- invested money for { whole operation
by purchasing shares in the corporation. Another group of students (ages 7 and .
8) took: care of packdging and adverfising. Other students (ages 9 and I1) -
"~ designed floor plans for the store after studying how much space would be -
~ available and what types of products were to be djsplayed. Evaluation results
indicated that the-children increased their knowledge of basic economics. -

N ! ' \ * . : .
- HARRIETT B. WILSON of the Belmont'Hill Elementary School, - (.
-~ Smyrna, Geoyrgia, created an economics unit entitled “Your Money—'‘Choose ‘
Wisely” for hgr kindergarten class. Learning activities were -developed around
the chifldren's curiosity about fmoney and its us€ as a medium exchange. The
classtoom was divided into five learning centers, each containing filmstrips,
\,  reference materials, games, amd other resource aids to help the pupils learn
about money, banking, and the economy. The movie Money and Its Uses was
shown to.explgin p_roducfive resources, mq‘ney payjnents, and the circular flow
of finlshed godds-and serviges. A brainstorrding session was used to develop the’
understanding that'the use of money is a much more efficient way of exchang- -
ing goods and servites than barter. As the project. unfolded, 'the ‘students
learned that money also serves ds a unit of accdunt and that it can be stored or
. saved for future use. The Little Red Hen wads used to revie»s}he dconomic

—
.y

- concepts discussed in the brainstorming session. In S’?\\e'activi , the children .

W - were askgd to draw pictures of pegple’s wants for goods and services, The «
purpose of this activity was to demongtrate the variety and numbet of items _ .
(govds and services) that people would like to buy. A game about wild animals .
helped the students to understand that because a person’s incame is usually
insufficient.to buy all the goods and services wanted, it is necessary to make
choices. The childrén became familiar with economic concepts such as scarcity
and opport&hity-cost and terms such as “consumer” and “producer.” As the
concepts were studied, the pupils made posters, wrote stories, did research, and
presented reports to the class. The children were actively involved in making -
economic decisions using the problem-solving technique. As a culminating .

" activity, the pupils participated in a flea market which summarized the

understanding of economic concepts they had gained from the unit, .

"' . MARY MARGARET GROSSMAN of the Willlam H. Taft Elementary
- School, Euclid, Ohio, developgd a well-organized vhit in.economics for second-
-+ grade students. “From Airplanes to Unicycles” was created to help pupils learn. - '
~ about the economics of energy and transportation, Numerous films, filmstrips,
books? and role-playing exercises wore used to teach economic concepts such as
scarcity, consumption, capital, trade, competition, and taxes. The class drew ’
pictures, prepared murals, and conducted research on the importance of - '
transportation to the local, state-and national economy. This activity ledtoa Ve
discussion- of various power sources such as fossil fuels and nuclear, solar,
geothermal, wind, and tidal energy. A filmstrip, The ‘Economics of the Energy .
Problem, .sEarked a discussion about the current energy problem and how the
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- market economy of the United States allocates scarce producuve resources.
_From this disoussion the pupils. game to realize the lmportance of evalugting

<

A RN

planning of lea

alternative approaches to the energy problem in terms, of the various economic -
-goals. of our society. In one activity, the students drew pictures showing the
forms of transportation and energy’ resources they believed would be used in

the future. As the project developed the olass studied different industries that

. were dependent upon the various forms of transportatlon The children came to

- realize how important Lake Erie and-the Cuyahoga River were to the economlc

growth and dewelopment of the area. The students were ghrectly involved in the
ivities, As a culminating activity a transportation fair
was held to reinforce the economic understanding developed in the project.’
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- Gétting Down to Business: .  '
) E,Conb-ﬁli'c':Deve!meent, R

" An Economics Unit for Fifth-Graders

+

- . .' - N . . ‘ < ‘ , A_,
I - Blllle M. Bryan and Mary Ellen Ellis
«*+ - R Homer Andrews Elementary School, Burlington, North Carolina
| '_lnt_roduqtion

Like many communities, Burlihgton-'_Algma_nqe County has economic prob-
. lems. Over the years, economic growth'in thig county-has been closely related to
the textile indubtry. The industry has -been declining since late 1974, and this
development has affected the growth of other industries in the area. For
* instance, a major, firm engaged in the manufacture of electronic equipment
experienced a dramatic reduction in its work force. In additjon, sevéral textilg

[ I p o . cy
~ +* companies closed their plants, resulting in the loss,of more than 1,500 jobs in

- ".. the county. ° : ' '

. Our main goal in teaching this unit was to help gndents understand the

issues involved in economic growth for Burlington-Alamance County. The.
~ need to expand the economic base, of the county wa$ obvious. Local newspa-
‘pers. carried front-page stories almost daily, calling for the active, yet selective,
recruitment of new, diversified business and industry. The upit gdve a fresh new
" twist to basic economic concepts by making qulingtonJAlama'n'ce' County

‘ - come alive in thé classroom. The scope of the project was broadened whensthe

"class visited the governor of North Garalina in October 1978. Governor James .

B. Hunt praised the students for their interest in the economic growth and
_ development of the state. Following this meeting, the pupils brought newspaper.
* “articles to class-and watched the nightly news on television-wi&

economic issues And problems were d'rcussed. :

.'A strong base of support. for

br’oadenéd to the entire:community and the state. On January 24, 1979, Mayor
" Durham:named the students “Honorary Ambassadors” to the city in recoghi-
\ tion of ‘their -involvement in economic developmepy and commented that.

' : ,~ - v ,
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he project existed in the school and
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- “.. . this type of study calls attention to the importagce.of oor growth and
- development, a foundation necessary for prosperity.” ‘ S

— Ihg—ﬁgﬂéwihgapeeiﬁwbjee&ve&—wer&develepeﬁmmit:

* To, involve students. iMy of the local, regional, and national
+ econemy;" o o L

e To establish a classroom community, .“Polyester,”‘and to involve students.

: - inactivities designied to develop their critical-thinking skills;
. - * To help students understand their roles as citizens, producers, and corisum-
' ers; - .. : o , '

® To démopstrate how business operates within the framework, of the =

o . American economic system; - e ,

‘ .® To provide studentg with'first-hand experiences in operating a business.

Overview . c d

This project was founded on the belief that the elementary school shouldshelp
- students make decisions and solve problems both independently and collec- . - -
tively. In this unit, economic concepts were incorporated into all parts of the
. curriculum:~Films, resource persons from the community, field tips, and the
- Trade-Qffs television series were used to develop economic understanding,
' The students began the unit by choosing a name for their imaginary city. . -
The classroom became “Polyester,” a city complete with schools, churches, -
+ recreation areas, government agencies, and a variety of businesses and indus~
tries. Polyester’s form of government was-modeled aftér the city of Burlington,
.'Students running for the City Council made sp'eecherg and displayed campaign
posters. Political candidates made badges for thei supporters to-wear .and
appointed campaign manageis. : :
Our project actually began as part of a social studies unit on the Great
Depression. As the unit evolved, the students studied the -history -of social.. -
insurance and public assistance programs.. The success of this activity was far .
... beyond our expectations. The pupils came to realize that social security'benefits ¢+ -
are paid to retired workers and their dependent, to disabled workers and their
dependents, -and to survivors of workers who have&ied. At this point, one.
. Student designed the social security card for the citizels of Polyester, - _
) Next, a unit on, local, state, and federal taxes was introduced to the -
students. We studied"the sources of tdk reveriue and the services provided by
tax dollars. dt each level of government. The children simulated the real world
.. by paying state and federgl'. taxes on money wages they earned doing jobs in our
"o classroom businesses and industries, During this ph'ase of the project, city and
e county government officials published a list of real and personal property that
- was taxable and included such items as television sets.and skateboards. The tax
collector sent each citizen of Polyester a property tax statement indicating the
amount to bowpaid. Determining the tax rate was one of the mostdifficult tasks
. . faced by the City Council and-the county commissioners, This ‘activity was to
/ ] . , o ] S
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- show students how tax revenue is used to provide public services for everyone
* in the community to share.: , I T _
- - Afte .weeks of plannipg, we decided it was time to establish our
| businesses. Two empty cardboard refrigerator boxes were sef up i the
classroom- and represented abandoned buildings once used by businesses in .
~ Burlington that were no longer-in operation. Many of the business failures had *
occurred during the tecession of 1974-75 and the years since. We decided to-
" concentrate our efforts on‘recruiting new businesses and industries and creating
j%ﬁs and income, The City Council hired an economig developer to promote
bulisSs expansion in Polyester. Now the children were ready to establish their
¢ own classroom bank. Changing Times, National Bank provided loans and
" investment capital for new businesses, We studied about money, banking, and - §
‘. " the economy; toured a local bank; and actually took out a loan to gain -
experignce and increase our khowledge of basic economic concepts and
prin€iples. The classroom bank handled checking accounts, savings accounts,
... loans,‘and charge cards for its customers. . 3 L '
' Polyester wanted a textile industry that would produce pot holders, string
- “+ jewelry, and autograph pillows. Several students developed a proposal for o
" starting-the basiness. Next we talked about the amount of capital needed to - ;
renovate one of the abandoned buildings in the classroom, to purchase raw
materials and tools, and to pay wages until finished goods could be sold. We
“also discussed the kinds of goods and services that could be produced jn.the
least costly way. The children worked on a plan for a survey that would
‘establish the market price of each good produced in the textile industry. Some
children investigated how aﬁitional capital could be raised by selling shares of
stock. A representative fronl' a local management consulting firm came to the
~ classroom to explain the meanipg of fixed and variable costs, profit, inventory,
and assets.- All this began to complicate life a little, but we had added things
. gradually enough so that the children were able to understand each neW phase
of our world-\yithin'-a-world. Once the textile industry had gotten its “feet” off
the ground, the pieces fell into placo. '
Thé_second industry to locate in one of Polyester’s abandoned buildings .
was the Wood-Peckery, This-company produced napkin holders, -trivets, key.-
“holders, oven pulls, ‘and keychains. To raise enough capital to operate the -
: business, the owners decided to sell shares of stock. Students who wanted to
" ":work for the Wood-Peckery filled out ‘a job application and went;to the .
. company’s personnel office for an interview. Employees were paid accordingto. . .
~ & fixed hourly wage rate, were allowed a fifteen-minute break 'each-v-workdayzg S
p and received mgdical care (free Band-Aids). ' o L
‘At this point, some children.were interested in opening a new business in
- -the industrial park being planned in Polyester. The students simulated pur- . .
‘chasing a tract of land irr the classroom and building afacility to produce .
finished goods made from racycled ‘materials. A resource person from the
community talked with tie children about the kinds of products that might be
__produced from recycledspaper, glass, and cans. Several entrepreneurs borrowed
" money from the Chanfing Times National Bank to start new businesses in the
industrial park. V.~ - .o - S T e
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~Learning Activities

Throughout the project the children were introduced tomental economic

ideas and generalizations through a variety of teaching strategies. A few of the

e

' frmng activities are described below: ’
Scarcity and opportunity cost.’ ‘This activity was to show students how

goods and services are produced; to explain the process of consumption, to .

- .demonstrate the basic problem of scarcity, and ta help them understand, the
* relationships between opportunity costs and trade-offs, W2 asked the puplls to
make a list of the things they would like to have. Pictures from magazines were
: employed as well as several games and simulatians, to make students aware of
scarCity in terms of mdi
. family choice-making, Our discussio focused on the many wants of consuming
‘units for goods and services and the concept:of limited -money income. The,
children began to see that peoples wants for goods and services were never-+
ending and that a person’s income is usually insufficient to buy all the goods
- and services wanted. The children became mvolved in applying these concepts
_ to the study of the energy problem. .
‘Economic systems. This part "of " the _project introduced children to
important concepts related to the way people and societies orgamze economic
- life. The- major types of economic systems were examined in relation to the

vidual orfamily wants, limited famlly income, and .

-

basic economic problem and the different mechanisms used to allocate scarce -

‘productive resources. The story Aladdin’s Lamp was read, to the class to
stimulate discussion about the four basic questions that every socxety faces in

dealing with the scarcity problem, Films, field trips, creative writing exercises, .

and filmstrips such as Economic Systems were employed to make students
aware of the institutions, laws, activities, controlling values, and human

motivations that collectively govern economic decision making: The children

‘discussed the role of economi¢ incentives in motivating producers inra market
system to maximize thglr profits,

' Demand and supply. The children discussed supply and demand in the
" market system and ho_w the two factors interact with one another to determine
‘the price of what is bought and sold. The discussion also focused on the role of
government in modifying supply and demand decisions with regulations and
controls, This led to a study of the factors that influence what and how much'
will be produced, how it will be produced and how it will be shared or used.
The pupils worked in'groups to learn how prices and- outputs anete_rmmed in:
different types of economic systems. - R

v

'Concluding Comment

3

The benefits of this prOJoct cannot be, measured solely m terms of economic
~ understanding. The students gained, self-confidence, lmpgoved their communi-
- cations skills, and increased their ability and willingness to learn. It seems fair
to say that this teachmg unit gave the students first-hand experiences in dealing
with the economlc system 1 believe the most slgmﬁcant outcome was the
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i llédr-ning of the basic economic concep”t's and f)r_inqiples which will serve as_uséful
o ka-ng_lytical tools to help childfen become responsible citizens. ' S /&

+
~ :

- ‘Bundles of Energy: A
Dream or an Answer?

" A Fourth-Grade Eéodomkpﬁolect :

.~ L. . 5

-

. . ‘ p ‘B_arbar'a McKeever '.
. S  Fairviey Elementary Schook; Fort Smith, Arkansas .
- L ] ’ - | T

' lntroduction a

~ With the energy CI_'lsis uppermost in so many people’s lives gnd thoughts, it
seemed to be a,natural choice when my fourth-grade students wanted to do an
economic study centered around energy. The dual fuel system for automobiles _
(using alcohol as an alternate fuel), invented by Stanley Barber of Fort Smith = -
and used to power his 8-cylinder 1974 Pontiac and 4-cylinder 1975 Dodge Colt,

_ caught our attention. o S -
. There were two reasons for the children’s enthusiasm for this invention.

" The first was that Mr. Barper lives within a’block of our school, and most of the
children in the class were tither acquainted with him, had seen the cars, or had
heard their parents discuss\the cars. (There has been quite a bit of local and

: national publicity abqut thd .dual fuel system,. by which either alcohol or
" gasoline can be used ! rely flipping a switch.) ._AnBther reason for the
.+ - children’s interest was thatStanley Barber s my brother, and I've been involved
" . with the system from the time he ,ﬁrs&began workipg on the concept. Hehad
_ .. brouglit-one of the cars to my class the previous year and had really captured -
the- attention of all the children in the ‘schiool. I\felt. tifis was: a golden
. oppottunity for the children to become closely involved in g timely econoggic
experience. e . SRR
" At this point, the system for the car is fully develoged, and Stanley is
looking af different products to be used in the manufacture of. alcohol. -
_ | Cellulose (from paper goods) is an’ excellent product froth which to manufac-
" ture alcohol. The tremegdous quantity of paper used in the schodls in America,

o
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" ‘and consrdered a waste prodUct now, becomes a great‘“resource,” rf you wrll

]

for the production of-alcohol.

We began our study with the idea of saving scrap paper from our -

. classwork and planned to'see how many pounds or “Bundles of Energy” we
could save during the school year and how much alc@hol’

tured from that many pounds of paper. This information i turn would help us
~ calculate the number of pounds of paper that could be accu ulated throughout
- the country through the school systems and ultimatély turn
-alternate fuel source desperately needed by America.

We spent eighteen weeks of concentrated study on this unit. However, we . '
began saving our paper and engaged in some activities from the very first day of

school on August 31. Little did.we realize that our interest in the dual fuel
» ~ system would take us into a study of several alternate sources of energy.

.. The Test of Elementary Econemics, published by the Joint Council On "
Economrc Education, was administered to the students asa pre- and post-test

" ~in an effort to measure economic understandrng Teachér-made tests and

. learning "activities were used to evaluate students’ knowledge . of economtc a

concepts Some specrﬁc objemves of the project were as follows

(.

1. To explofe the sub_|ect of energy with emphas'rs on alternate fuels and therr(/ 3

., . impact on the economy;
. 3. To examine the potential use of alcohol as fuel; | _
3. To help the children. discover their role in energy conservation;
4

.
To develop the students” ability to make judgments about energy-related ‘

- policies and to understand the events that affect the goals of economic
growth, stability, security, freedom, and justice; -

) . 5. To provide a learning situation that would actrvely rnvolve the childrenina -
F timely and interesting topic-and help them gain a thorough understandlng
Tt of basic eConomrc concepts
Learning Activities | - :

~

We set the stage for our study on the first day of school by discussing the

R g ~ purpose of saving all the paper we use'in our room throughout the. year and
o -'what we could be domg with it. THe children were shown the “energy-box,” and
. o we drscussed how to store the paper in the box for maximum storage capacity; 1 *
o \\zas afraid ‘that their past habit of wadding paper up and throwing. it aWay
ould be hard to overcome, but the children wére actually better about this -

than I.had predicted. : v
Our subject did not need a lot of rntroductron or development, The
children were very much aware of the energy crisis in general and the scarcity of
gasoline in particular. They understood the effect the enorgy problem was
o ~ having on our economy -as -well as on théir own lives. The problem became -
N more appmfent throughout the year with the lraman revolutron ln February

f'\
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And-March. The scarcity of gasoline as well as its high cost had been felt by each
child in some way. ‘ S Cy
“..  Charles McDonald, of the local gas utility, was our first guest speaker. He
' presented a slide program that traced the history of fossil fuels-and the role of
___ the sun in creating energy. He showed the children~several slides giving .
- - examples of uses of energy, which in turn Ted the children to see why wetlaves—— ——
scarcity of petroleum today. He was able to demonstrate to the children with '
his slides why we need to beé concerned with finding ways to replace fossil fuels. . - -

" He also explained to them ways of conserving our present sources and how

~'modern appliances are being built to be more energy efficient. '

‘44 | began to introduce econemics into our unit with the very basic concept of
making choices,and exatnining our criteria in order to make. wise choices. The
children were-asked to draw pictures of four things they would most like to
have. Then they were asked which of the four they would pick if given only one
choice. This led to quite ‘a lively discussion; several children had similag-wants

~ but decided on different final choices and explained‘and defended theiémices. :

- A bulletin board, featuring their drawings and entitled “What'T Want-—What 1 '

- Chose” resufted from this activity. | . o :
1 ‘manied to find several opportunities for them to make choices, once

“dbout an arithmetic assignment, once about .the class schddule, and most
important, on how to spend the money we got from our paper sale. “Look at
your criteria!” became a familiar phrase as we began to examine alternate «

- fuels. , L ' . e
‘ *eling that the groundwork had been ‘laid by this; time, I invited mﬂy“ _
brother to visit the class and brifg the car. The children were able to view;the
car's engine, and Stanley gave th¥n a simplified explanation of what had been

 done to the car to enable it to use either gasoline or-alcohol as its fuel source.
The children saw the potential importanfe of alcohol in the future, and they
were allowed to ride irf the car within the neighborhood. John comipared this
expeiience with being able to ride in Mr. Ford’s first car. -
" We returned to the réom and spent the rest of the morning talking about
. the advantages of alcohol-as a source for fuel for automobiles. This turned into
. quite a discussion as the children asktd many questions. In particular they
" wanted- to know if alcohol could be used to- power other things such as boats,
‘planes, trains, etc. The children discovered- that it would- be feasible in
recreational boating, with the advantage that there would bq no explosive fumes - -
W . as with gasoline. - ' ST g
» . My students started to learn some basi¢ economic concepts during the very
. first day of school. They wete excited and motivated to learn mare about the
- economics of energy, and they realized how and why learning takes place; they
~ had fun while applying their efforts. A few of the learning actjvities developed
_ in this project are described below. B ‘ o
Specialization. - We followed a schedule of viewing filmstrips on various
fispects offecoriomics twice a week. After seeing an episode from the Trade-offs
~ television series about production,’and a filmstrip 9n'spe:_ciali'zation, waghad our

- first “bugdlingk.seazsion." We '{ied"upwll ‘J‘.? paper in the energy box into five-

: - Y . > .
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Y B oy 8 . .
Y .\a popnd buﬁdlcs,_We sarted with no plan or system. (Thig was deliberate on my
'+ -part in an effort to help the children see the advantages of organization and .
.. breplanifing.) It did not take the children long to notice that we were not getting «'; -
- . things done very efficient! v L ’ P
. In order to improve %ur production, of “Bundles of Energy," weformu- -
« lated a plar using information and ideas we had gained from Trade-offs, from
filmstripg- wérhad viewed, and from a field trip duripng which we had seen
- production ony an assemblff line. We developed our own asseinbly ling by
-dividing the room into adjoining wlrk areas. Each area was assigned .a certain
o - bundling activity, i.e., sorting, stacking, weighing bundles into five-pound
~-v " units, tying bundles, and storing. Children were then assigned to each area, ands
 the production of buridles continued. There was less confusion and noise, and -

~ the work ias done more quickly, with neater bundles resulting, *

. ~ Inter ependengp. Upito &s point, the students had _show;\.:very little
~ understanding of the interdependence of people and nations in the oil.crisis. 1 *
,* “warlted the students to understand that people become more interdependent as
they increase the specialization of all productive resources and how this
interdependence creates a-need for trade, . o .
We discussed comparative advantag§ and how some nations possess more. . °
of the world’s natural resources than others. Using ®ur social studies text; we
listed the oil-producing countries' and the countries that must impogt oil. -
The entire class was asked to look for aticles about energy in general,
alternate fuels, or anything they felt was pertirient to oyr.study. They brought ,
' the articles to class where they were read aloud and ‘discussed. Then the
scrapbook committee coflected them and- placed them jn the.scrapbook. The
scrapbook was divided and -organized into areas”incliding articles about
_ alternate fuels, scarcity’, and price incréases, from%iﬂ};fi;;%'ggmg_obvibu,s that
L+ 8s goods (thé supplies) begome scarce (or dema;i,gj—_““;,‘}ijs’g@&:-pri'c'es- begin to
increase. And, of course, there was a predominance’ §f ‘afticles about alcohol _
and Mr. Barber: This became 4 valuable source in Oyrifdsearch and was
.- frequently referred to in‘our ork”on the reports on altcriﬁx'gne' els, These news
- articles, as much as any one thing, pointed out to,theolwd en: the degree to
"+ which we depend on foreigp,sources for 60 percent of tire=dil “we use, and oil
.. #ccounts for the largest percentage of energy that we consume. .«
| " Circilar flow, We had arrived at the functuie in our study where I’
,' ‘thought that the children needed to understand the impact that the lfnanufa'c‘- _
turg of alternate fuels would have on the cfr’cul.ar flow of goods and servfees.and .
- money. First, we'tried to build a background by creatinf an understahding of -
the circular flow as'it relditas to the present production of oil. I had the students
list many groups- of people who are currently involved in the prdduction, . .
. distsibution, &%d sale of oil and oil products. We discussed how thede people
. left their households to sell their sdfvices to the il indudtry in qrder to ehin.

\  income. They in turngo to the market as consumers to' buy finished products or

. s, capital gbods, - S ) Y l -
..} Then we diggussed how the oil companies and other businesses §ngaged in
: 3‘_- the -produc_tio'n ) marketing of ofl g0 to the market to sell}what ‘(‘hey have
. o p . .“f e é‘ ] . ; .:‘, ‘ v ;
. .
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produced, It was pointed out that they first had to go tg the resource market to

buy or hire the productive resources’(land, labor, and capital tools) to produce © °

the oil and oil product} that consumers want to buy. o
Resource extenders. 1 opened a discussion of resource extenders by

. asking this question: “Why are methods of production'much different today

than they were in the early stages of development in this country?” Some ofdhe SN
more alert students Werg quick tg-answer that.inventions, discoveries, and big -
pieces of machinery, made the difference. 1 explained that technology is an y

important resource extender. It ndt only deals with tools and machines in _
production but with peopl¢ who know how to invent and organize to make
productive resources go farther. B L '
"~ We took a field trip to the Gerber baby food plant to observe the forklift in,
action whichfad been adapted by Mr. Barber td use alcohol as its fuel. We
talked with the driver of the forklift and other plant officials about their - e,
induétry and the forklift's perfofmance in omparison to forklifts powered by - '
other fuels. We were given materials, inctudimga letter fro the manager of the
plant, listing the advantages and their opinion of the res\its of the alcohol-
powered forkhift, = ' . !
_ Market economy. By this time in our study the children had begun to ask '
such questions ag: “If we have all this scarcity of energy, why isn’t more being
done?” “Why isn’t the government doing more?” “Why do people just falk -
‘about it?” This was a crucial time for e as their teacher, becauseﬂas.g&t sure
that 1 could make the concept of a market economy come alive for fourth-
- graders. o o i S . '
Fortunately for us, a news sior_y apmared in the daily papers in Arkansas 'Y
about this timé. Arkansas’ senior senator, Dale Bumpers, had just introduced a
bill in the Unit8d States Senate to allow a $500.income tax deduction to those -
who convert their cars to use algghol. The children wrote letters to Senator .
Bumpeys, explaining their intertgl)_ in the bill and prdising him for doing
“something in this area of energy."They also wrote letters to President Carter,
encouraging hini to d6 all he could to insure the passage of Senator Bumpers’
i,
Making a cholce. As pur scrapbook grew so did the variety of articles on
alternate sources of fuel. We made a trip to our media center. With the aid of .
our media tonsultant, the ‘children tesearched and wrote reports on such ' e
alternaje sources of power as_nuclear,energy, shale oil,. solar energy, coal, L
. geothgrmal energy, and alcohob There. was not much material about alcohol.
Mr, Barber again carhe to our rescue as he turned his research files overtous, - -
“apd 1.was able to.pull many items from this source that the children could us¢ ' -
- and understand in doing their 'researc'h on productio :
' .- In writing their reports, the children were asked to lookfor criteria that-
wwould be used in deciding whi h sources would be best in meeting our energy . ®
~ * peeds. They were to find"advantages and disadvantages, whether-economic or
" not, that cou ooked at-in deciding how important a role each alternate b
-, . source would’ have in helping cas¢ the enerfy ctisis. " o
"The chi dren‘gave,.their reports with great enthusiasm, each one tryin(to ‘
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outdo the others. We discussed the reports thoroughly, evaluating. each
alternative carefully. One repdrt stressed that we could go into nationwide
production of alcohol on fairly short notice because the process for alcohol . -
production is known. This would give us time to further develop some of the
other alternate sources. Alcohiol is a renewablc resource and could be used to -
power cars without dang:J to the atmosphere.
Money capital. , The/further we got into our study the more lmpatlent the
children became to see alcohol cars a reality. Realizing by this time that it
« would take a tremendous amount of money to develop alcohol as a fuel, we
made a trip to the City National Bank, where we were taken.on a tour We were
able to meet with a bank officer who talked to us about loans' & capital
-investments. In our discussions with the loan officer, we became acquamted
‘with other sofirces of cap‘pl with which to beginea bufiness.
We chose City National Bank because Shelby’s father worked there. A,
bank official had also visited our room ard brought us material such as che{s,
. deposit slips, bank statements, and savings books to use in our bank transac-
Y tions. The children had filled out job applicatiotis for various jobs in the room. .
They were receiving salaries for these jobs in the form of macaroni shells for
currency. -The sixth grade was operating a bank, using the same currency, and
* invited usto become customers. We became involved in all aspects of banking,
- opening checkmg and saving accqpnts, taking out Ioans, etc. The children
X coqu use thnt c\m‘ency and- checks to buy and sell things among themselves
\ an w‘bid on items: that were auctioned off eacl Friday. The main purpose of
NN thls aSp(:ht‘ bf\ ‘the, actl\my was to familiarize the children with bankang

\ °

~

VRN px:bc‘,cdurcs ‘as they felate to capital formation and loans for investment,

= \\3 ln o;\'dt}' to undersland the stock market a little better, we picked out an oil
T compam( #nd:c) c}(ed\th'c\ stock ‘market information about it daily in the
RN *'newspapc:: Wc :scussed the possible cause of the stock's 'rise and fall in

e’
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§aN N
f»_;(i'\':1 \\ M te: current\happemngs\m the. news. The children were beginnipg to
S m\qali‘ze the\id 1% :of ‘how meney could be made dvailable for alcohol plants,

.\:\E“\;\: an&h‘ﬁw hwcg- cOuld participate thyough the purchase of stock.

NN ™ Mverﬂsl N ) ohn\menuoned inclass one day that the other fourth-grade
\\\\ N cla ‘um{ some. people he knew.did not seem to be as excited about alcohol as a
‘ N \\(uel ag\we were] asked hlm if he had any idea why, and he replied, “They just
1‘\\\ .. fmn t Biow Qmah\pwt if, 1 guess.” I then asked what 'was usually done to let -
AN ehgle know a\hbq‘t anew product and several were qulck to respond, “Advet-
\\\ v thy

\‘vg

L 5 \‘ L \ X i \sQnt\ve, we \'le\\ed ﬁlmstnps on. advertlslng and its importance
«-}\\ . &md eﬂec\(ih\ he*economy. Then we developed (hd{Vertlsements for alcohol-
R p%m}:d\ckrs\ nd for alcohol compames We fifst collected and studied
\ad ettigaments\for cars and oil compqmes and\hen ¢reated our own advert)
meRlg i tﬁﬁ&o\‘dmgly Our research into alternate fuels was a big help in wrmng ¢
)\ad rﬁ%gments as we were able to incorporate some of these facts into ous
\ N mni’kex\ sm\tegy\ We wrote advertlsements for TV, radio, newspapers, and

!

blﬁg mg(
N S ¢ the chi‘idren had been conccrned about other, ﬂudents in Fairview ~
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School not being ‘excited over alcoh®! as &: fuel, we decided to post our !

" advertisements in: the hallways and wait for student reactjon. A few students
became interested enough to ask questions and.to show so&e excitement about
" the topic. ' _ S~ '

“Then we discussed the ideas behind advertising and the impact ‘it could
have on the public. By promoting alcohol as a fuel for cars through advertising,
the demand for alcohol as an alternate fuel should increase and there would be
d‘orresporidingly less demand for gasoline, if the price of the two fuels ‘were
about the same. If advertising could significantly raise the demand for alcohol, *
it would have a tremendous impact on the fuel sector of the economy in terms.
of competition, supply and demand, and, i{ is hoped, would make the energy K
- crisis more manageable.’ ' ' C

-

'Summary and -E‘aluaqs:’n

We produced a handmade’

helped plan it. Making the TV shows to illustrate the bogks on transportation
and money helped the children a great deal in oi;'gqnizingtheiruthou&hts and’
ideas for the filmstrip. We agreed that we wanted tp make a presentation to
explain why we felt that alcohol was a good choice"il'é‘_an alternate fuel from'
both an economic and an environmental standpoint,

We used most of the materials thiit had resulted from the various activities-
in our study to come up with ideas for the filmstrip. Mr. Barber's tape wag

listened to several times by the committee. The scrapbook and the reports oh .

alternate fuels were used for references. THe children enjoyed viewing the fili,
and 1 let them use it at a study center when they had ‘extra time. -
We invited our parents and several of our guest ‘speaﬂ(ersftp visit.our room
for a showing of the filmstrip as well as to see all of our paper Which we had
kept stacked in a corner throughout the ygar. We had, watched it grow day by
day and wanted the parents to see what 250 pounds of paper actually looked
like. - : ) )
It became r't{ad{ly apparent very earl§ in the project that we were achieving
our aim of full participation by all students. With edch activity wé-undertook,
" the children seemed. to ghow a greater degree of edcitement and interest, -T?\i's
. spirit continued until the final activity was fully completed. ™ !

“Would the children become aware of the problem of:, scarcitf ndur

society!” was one of the questions 1 pondered at the outset of the study. By the
time we had complged our project 1 was-sure that this question had been
answered in the aﬂﬁmtive. because the childrén were aware of.new develop-
- ments which were dccurring daily that affected theirs and their parents’ lives.
The gain in knowledge of economics was evigent in our discussions and in
o'j.her evaluations.; ' . o L g ' N

mstrip with a taped narrative to summarfge our ‘
- findings. While we had a committee to produce the filmstrip, the entire class

"
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,Industry .o The Amazmg
4 Octopus -~

An Economics Unit for Flith-Graders ' 8 : R

Nlta Dean, Annle Brown, Patsy Goolsby, Lou Ray, and Diane Wake
- Central Elementary School, |dabel, Oklahoma

lntroduc_tion

Industry Appreciation Week for McCurtain County, sponsored by the Idabel
Chamber of Commerce, motivated the study of “Industry- . .the Amazing
Octopus.” This week of appreciation was set up as a “thank you” toindustry for
. bringing economic changes to our area.. The stydents in the county school
- systems participated by entering poster and essay contests sponsored by the
Chamber of CommerceThis participation sparked an interest in the fifth-grade
students at Central School to become more knowledgeable about the changes
industry has brought to ‘McCurtain County. We felt the study of industry -
should be continued by involving the students in experiences dealing with the
local area and the surrounding environment, concentratmg on the years 1968
through 1978,
' The overall purpose of "the study was to prov1de the ch|ldren wnh
- econfomic ex periences which would enable them to meet their responsibilities i in"
the y\rs ahead by making wise economic decisions, both in their private lives *
, v and as citizens in an ever-changmg democratic society. '
J “We pooled our knowledge with the expertise of community, resource
_ people to plan the study. The economic principles of thq U.S. market system
were developed throughout the study and mtegrated, into the fifth-grade
curriculum, -

f N
’ ¢ ' - : ’
. . N [

“§, v " Objectivess . = -

The project was designed to achieve the following objectives; 5 '
4 B ' .
¢ Help students understand they are members of gfamily living in a complex,
‘changing economy in which people attempt to satisfy their wants and negds;
© .8, Show how important an economic system is to every society and how the
i ¥ 7U.S. market syste'ﬂ; allocates scarce resources to satisfy economic wants;.
+ @ Gain an understanding of how the local ecoromy hag changed from being
. . pnm‘anly agrwultural to,ona bused on the producuon‘of services, .

S A \ . : v ._
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® Help students understand that the production. of services has developed -
faster than the production of goods;
® Become acquainted with the three forms of business organizations—sole
"~ proprietorship, partnersh'\quand the corporation; - - ¢
¢ Gain an understanding of Ye différent ways investment capital is raised to
) establish and operate a business; ' ,
'® Become aware of the direct and indirect effects of industry on the local
economy; - o ' ,
~® Understand how industry allocates Scarce resources in the mass production
of goods; . _ . ‘
¢ Understand the impact of industry on the local community and how
economic growthl and development help raise the standard of living,
e Develop an awareness of industryss contribution to an increased-demand on
local public servicgs. ' :

® R

. o

_Org_anizatioh and Planning

.In organizing an,approach to teaching economics, we wanted to utilize all
subjects rather than teach economics as a separate entity. Therefore, we used
*. ‘'math, art, language, and scitnce in developing learning activities and instruc-
tional strategies for the project Class time was devoted to group discussions;
research; writing essays, letters, and poems; and oral reports. The students were
required to keep notebooks throughout the entire project. All their worksheets,
charts, graphs, and maps were placed in the notebook. As much of the planning: \
~ as possible was left to the pupils. A vatiety of teaching methods was employed
to develop economic concepts, including field trips, bulletin board displays,
presentations by resource people, slides, and photographs. ‘Community re-
source people were very active in contributing materials for classroom use,
arranging field trips to local businesses, locating guest speakers, and serving
as project consultants. ' ' -

o

Learning Activities I

For this condensed report, we present a short outline of a few activities thay,
were developed for the project: .
Project Outline |

. v
I, Role of producers and consumers !

‘a.- Use family tree activity to iden}lfy parent§ as producerg of goodg and

" gervices; _ . .. ‘
b, Plot location of home on city map; . . -
_¢.. Make posters and write essays on the economy of McCurtain County; o

+

d. Discuss the process of satisfying economic wants and the meaning of
the terms durable and nondurable goods. \




| C"'ulmih’atlng Activity

~

) f
"2, Scarcity and-choice
- a. Prepare bulletm\board dlsplay showing unlimited wants and scarce

resources;
b. / Use role-playing exercise—"A Visit to’ Central Econovrlle"—~to rein-
7 -force the concept of scarcity; v

¢ ‘Discuss how individuals confront the problem of scarcity;

-d. Write essays about people who make choiced in deciding how to . |

. allocate their limited money income: among alternative uses; _
" e. Discuss the importance of an economic system to every socrdty in
/ _allocating resources to satisfy wants. :

;‘ Agricultural ; oductlon and Economic Growth
/" a. Usereso speakers to discuss farming and agricultural productlon_
“methods 218 the history of McCurtain County; :

) b Prepare bulletin board entitled “Then and Now,” showing “old” and

. “new” farming methods used in the region;
c. Make charts, maps, and graphs deplctmg farm income and economic
*  growth; _
d. Prepare charts showing McCurtam County labor force projections;
+ ¢~ Conduct a tour,of the Wooten Farm and Ramsey lmplements to see
old and new farm equipment. , S

Types of Business .

b. Orgamze field trips to the McGurtain County Cooperative and to the
Joplm Egg Plant to learn how different businesses use scarce resources _
in production; '

¢ Show slide presentation on\ history of the Weyerhaeuser Company_

-+ and take tour of th@ Craig Seed Orchard; ~

d. -Use Wetkly Reader Reference Ch?ft to study the fastest growing jobs
in the 1980s; ‘ Lot

e. Have students fill out a job application form and write an essay .

- explaining why they chose that type of work ‘and why @hey feel
¢ qualified to do it; ‘
f.  Study ddla complled y the Oklahoma Crop and Livestock Service
- showing the number o farmsand of acres per farm in Oklahoma,
1969-78; *
‘g Prepare booklet on the free enterprtse system and discuss the meaning
" of sole proprietorship, pgrtnershlp, and corporation. v o
4 _ , Ry S e ,

. +o '\ . i

"To culminate the unit, an open house was held on the last day of school
. Parents, teachers, community resourd§ p \)ple, and ’,ther interested pernor?

were invited to attend “Commumty'Spoth ht” Stfidents summarized the

exp(erlénces by giving a shde presentation ‘of thejeconomic study sindus-
\

!' . . 3 . o . (>

g

a. Develop bulletin board display showmg the three kinds of businesses; ° |
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_try...the Amazing O topus.” The children explained how industrial growth

' ;changed McCurtain Céunty. A scrapbook witH pictures, essays, charts, and
jpoems about the praject was on display, and refreshments were. served.

Evaluation

‘ The five fifth-grade classes particloating iri the econganics unit tOOKET Tes for
- Elementary Economics developed by the Economic Education Efirichment
Program, West Springfield Public Schools, West Springfield, - Massachusetts

‘ (1971 edition). The pretest was administered in October 1978. The same test -
i was given again in early May. There were forty questions on the test. The test’

results showed that the students increased their understandmg of basic ecot

‘nomic concepts. .

' In addition, the project teachers observed the students’ new interést jn
.. current.events. The students also showed a new interest in their community a/pd

a real desire to see continued econoniic growth and development

. " S /
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' Q|g Wheels on the R

Brandywme y .
X “A Fifth-Grade Economics Unit : . - . L L
o Dorrls Reed Morrls and'George P. Nickle Jr,
PR | Warner E*eJ'nentary School Wilmington, Delaware
} . IR 1( ." '

lntrodqctlop | : ‘

- Our schoofhas a magnlificent location on a bluff overlooking the randywme
- River, the original power source for the E. 1. Du Pont Company as well as
many other compaflies. As we looked at the siver, an idea began to form Why

* not study the economic importarce of the Brandywine? Aftyr all, the river was

+ . there, the ol waterwheels jwere there, so why not put them all to good use? As

' the waterwh8els turned, 8o.did the economic development of cighteenth and |

eteenth century-Wilmington. - ' 4

" Of our- |60 stutients 80 percent come by bus from places at least twelve

mnles away The remamder of the students are city residents who walk:-td

LR B
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_schbol We discovered that nelther group knew very much if anythmg, about
Wllmilngton or the -Brandywine. Wllmlngton and the Brandywine therefore
~becamg our richest sources of information and inspiration for the project
“Learniig about them became the common denominator for us, our common
bond, and a seemingly mexhausnblc source of this year’s economic education
. experiences,
Activities were many and varied. We were able to use old and new maps,
- build and study working models of mills and waterwheels, and talk with local
historians. We walked through the city, sketched it, and \earned to appreciate
. it. We also began to realize why there is now such a proud rebirth of interest in -
- renovating or remodeling older sections of Wilmington, We were visited by the
‘mayor and met other city officials, such as city council members:: In short, the
city and the Brandywine Became exsensions of our classrooms.
In-addition to studying the-economic hlstory of the. Brandywme, we also
involved the children personally in economic decision making by creating a
simulated society called “Tiny Town.” Tiny To%n was in operation for nearly .

" the entire school year and its effectiveness was greatly enhanced by the use of .’
the Trade-Offs economic education television sefes. Our study of thg'Brandy- °
wine River, which ran for three months, became an interesting and rewarding
eompaniop to Tiny Town Each was an educational complement for the other.

o~

' : : S
- . . .
. Background " - / o
*Wilmington is located along the Delaware River where the Brandywine and
Christiana rivérs meet, approximately twenty-seven miles south of Philadel
_phia. In 1739, ng George 11 granted bofough status to Wilmington; and the
- city began to grow. Quaker families built gristmills alo%lthe swiftly flowing -
Brandywine and'created the tiny satellite community of Brandywine Village. As
~early as 1770, their mills were sending 30,000 barrels of flour to Phjladelphia-for
export, Shlpbutldlng and barrel making became important businesses in the
town’s economy In a very short time, milling and related industries became the
basis of the entire early économy of the agea? The wheels along jhe Brandywne
were turnin and the economy began turning with them¥By the mid-nineteerth
centuty, Wlmmgton was a vigorously growing town. at the height of its
- mercantile-milling economy. Census data proved this point to us. From 1840 to
1900, the population of Wilmington gréw from 8,49 to 76,500. .
. In the earlier years of the United States, the Brandywine River was one of .
the most important sources of industrial-power. Mills producing paper, textiles,
black powder, shuff, and flour were located along the Brandyiwine. Workers
whose skills were essential to the expansion of an industrial technology flocked _
fo the area from many different countries. The mills generated the needed profit
~ which further advanced the town’ssindustrialization,
. As.we found out,more about Wilmington's past, it became more than
evident té u§ that the necessary factors of production were ‘right here, jyst “
waiting to keep the town “booming.” Wilmington was close to the spurces of
. coal and |ron ore in Pennsylvama Transportation was cheap and co}vemwt
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New railroads, new canals, and increased shipping all added their impetus to
. the development of Wilmington in the early nineteenth century. We had natural
resources, abundant transportation, and readily accessible markets.
As transportation continued to become vitally important to the develop- .
ment of the United States, two major industries emerged in Wilmington:
- shipbuilding:and railroad car construction. These two industries added greatly
~_to the town's developing economy. - , . ‘
The interrelationships among the early (and successful) businesses. al
" noteworthy. Leather tanners.sold to carriage and railroad car makers, fou:i
~ dries produced goods for local shipbuilders, etc. But, all were dependent for
" survival upon .Wilmington's location; its wates power, and its navigable
waterways. Wilmington's early growth and importance must e credited in
large part to the Brandywine River's.power and thq American entreprencurship
which put it to use. '

&
. Overview R
. ! - , . N .
A portion of our time was spent studying, researching, and visiting the nearby
~ original E. 1. du Pont Company birthplace. During this time, we focused our
attention on nineteenth century life along the Brandywine. -
Eleuthére Irénée du Pont emigrated from France to America in 1800. In
1802, he and his brother, Victor, began a black-powder mill along the -
.Brandywine. By the beginning of twentieth century, E. I. du Pont de Nemours
aqd Company had become-a vast corporate enterprise. flowever, this was not -
always the case. The co mpany employed no more than 300 people at the Hagley
Yards, its only Delaware plant, during the nineteenth century. The reputation -
~ of the compapy induced other businesses to locate in Delaware. Our ecopomy
_ continued to thrive. T S |
The original powder works is now fthe site of the Hagley Museum an &
Eleuthere Mills-Hagley Foundation (EMHF), located just a few miles up t
Brandywine from our school. The Hagley Museum is part of EMHF. '
EMHE is a nonprofit educational corporatjon. The museum uses artifacts,
dioramas, working models, and publications to interpret and dramatize
American industrial growth-in the eighfeenth and nineteenth centuries. It was »
throygh the Hagley Museum that our students received firsthand knowledge * -
‘and experiences about nineteenth century life glong the Brandywide. The
~ students, tpured the museum and recreated a-“typicdl day” in the life of a
' nineteerith gentury powder mill family, - . o B
“ " The adjoining Eleuthere Mill3, Historical Library .houses a welth of
primary source material. The library contains an extensive collection of printed
* material (including 7" million manuscripts) and provides'% national context for
understanding the economic growth along the Brandywine. From the library
‘we were able to obtain nineteenth century census dta, accounts of events along
the Brandywine, and many other materials available nowhere else. The archives
of the\E. . du Pont Company from 1802 to 1915 are located there, as wall as
) extensive du Pont family papers, all available for scholatly research. . '

(' » " “ r_' . . L RN . Nj. )
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L As the unit developed, the children camg to understand how the explosives
industry grew rapidly with our expanding nation, Black powder was used not
~only in War, but also in clearing land and in mining, Facilities wére enlarged,
production expanded, andresearch was-begun. The need for workers grew and
‘many immigrants joined the work fofce along the Brandywine. ‘
The growth of industrialization .along the Brandywine brbught both
~ benefits and hardships, as it did all over America. By keeping the focus local,
and by using primary source materidl from Eleuthere Mills Historical Library,
we gave students a real understanding-of and appreciation for American
industrialization, . _ S
Through invéntion and innovation, through-experimentation and diversi-
fication, American industry exganded over the banks of local rivers, such as the
Brandywine, and into the world marketplace. However, it was on the “begin-
~ nings” that we placed our emphasis. - - ' ' -

Learning Activities

" Because of its proximity to Warner Ele entar&r School and becguse it was one.
-of Delaware’s most important industrial communities of the late eighteenthand
~ - nineteenth centuries, Brandywine Village was a natural choice as the site to
.begin the study “Big Wheels on the Brandywine.” ‘ '
The Brandywine is a short but very powerful river. -Although it is only
twelve miles long and never more than fifty yards wide, its volume of flow
- . makes it one -of the important streams of the Middle Atlantic coast. In its last
five miles, the stream béd drops 124 feet, pouring 600,000 tons of water a day
. " into the Christiana River. ' :
.. In the age of water-powered industry the Brandywine River had all the
 things necéssary for manufacturers. It was near America’s first great farm belt,
\ Atits tidetvater was the Christiana River, which led to the'Delaware River and,
_"the Atlantic, and nearby, Jess than thirty miles away, was Philadelphia, a big
'’ consumer market. The Brandywine had aburidant waterpower, as well as
dependable transportation facilities; ready markets and raw materials were not
far away.. . ' _ - o
The first great industrialists along the Brandywine wege English Quakers
who crert'ed a flour milling center on the tidewater at Wilmington. Many of
these millers lived*nearby in Brandywine Village. This community, still the site
of homes and shops- today, is gradually being restored by a small, farsighted « -
group )of citizoms, | L : o
‘he students/ found it exciting to realize that primary source material
about the Brandywine River existed, dating back to 1783. Thygy had learned
about the use of primary resource material from their social studies basic text,
the Holt" Data-Bank System. That series empliasizes the idea that historical
. evidence is necessgry to back up inferences. ; B :
The primary sQurce material we used was a colleotion of descyiptive |,
¢ . accounts about the Brandywine River, the flour mills, the initjal interest of E.1. "~
e Du Pont and his purchase of the land, and a walking intefview through the

~

rd

<

;- ' » ke

S . S e




' AR . T . ‘ ) . ' e v
. powder yards, compilg‘d in 1890. Each’describes impressions and observations
by the various -authors. We also used many photographs from the EMHF
~Collection: A o - o ‘
v Inaddifion to these materials we used Du Pont Company work and salary -
" records from 1870 to the present, U.S. Census data dating back to 1870, and
reproductions of Sears catalogues, starting in 1897. These pfaterials all gave a
- ¢ realistic quality to our study, and were a source of accurate (and sugprising)
information to our students, . ' ‘
Our studies had two general goals. First, we wanted students to discover
what life was like in Brandywine Village in the late eighteenth and nineteenth
centuries. Second, it was important to help pupils’ understand why the :
community developed as it éiid, and what was being done to presetve the .
. remaining structures and retapture the atmosphere of the early town. We
hoped that the study of the economic growth, history, and restoration of an
area using a-familiar and ncarby setting would help make the past faesh and
alive for the students and give them an appreciation of what’s going on there
today. .

Culminating Activitb '
We decided that for the culminating activity we would use. tde Hagley
Museum’s day-long program designed for elementary school studénts. In this
activity the students and the museumn’s staff recreate a “typical day in the life
of a nineteenth century powder mill child.” Half of ghe day was spent in the .
Brandywine Manufacturers’ Sunday School while the other half was spent '
. working on chores or crafts for which a nineteenth century hild would have
been responsible. The household chores were conducted in the John Gibbons -
"' ~ house. ' . ' ' :
- We spent a beautiful day on the mus@m’s property. We saw the wheels,
the millraces and sluice gates, and the Gibbons house. Imaginations “ran wild,” -
and we were all transported back onc hundrgdfyears, to a time long gone but -
still remembered and ©enjoyed glong the Brandywine. After spending so much
time studying, researching, afd talking about the Brandywine’s effect on the
‘economic development of ilmington, it was gratifying to see smiles of
appreciation and many nod§ of understanding from the students throughout
the day. We were very proud whey the guides told us, *This group is the best -~ *
we've ever had visit us.” -~ . . . ' ' '
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- Good ldeas in Brief: Intermediate L,vel ' . \

- STANLEY K. WELLS of the Echols Elementary School, Fort Smith,

b

.

e

Arkansas, developed a variety of activities to teach economics to his fourth-
graders( He introduced the unit by having the pupils make ceramic flower pots
with macrame plant hangers. This activity led to a discussion of speciglization, .
comparative advantage, and the division of labor. ‘A field trip to a local
furniture company launched a discussion of the process of production andhthe
overall structure of the economy. The children observed how the sewing
department depends o the cutting department to keep production flowing and
how workers depena ‘upon each other to carry out their jobs. Examples of
specialization were given.as the pupils learned the importance of using

APPENDIX TO CHAPTER TWO -

/

N resources in appropriate ways. The main forms of business organization were
_ \ studied; proprietorships, partnerships, and corporations were discussed. The .

class then onganized itself into four companies to produce hanging plants; one

- \company specialized in producing pots, another made hangers, and the third
grew plants. A fourth company assembled the finished product and was
responsible for marketing and sales. The students gained a variety of knowl-
edge and skills in ecopomics. Filmstrips, bulletin boards, charts, and resource
persons \Kere 'used thiopghout the year-long project. The learning experiences
helped show the students how division and specialization of labor increases
production. As}e’a culminating activity the children decided to use part of the
profit to sponsor a company picnic. In addition to learning many economic.

. tion. .

/|
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- CAROLYN. A. LUGE!of the' Trusty flementary School, Fort Smith,
Arkansas, developed-a fiftlixgrade unit in which the pupils learn economics
through a comparative study of capitalism and communism. Films, games.
filmstrips, and field trips were ‘used extensively. A bulletin board entitled

“Everyone’s Being a Consumer” helped point out that in modern societies

,concepts, the pupilsﬁoved their §kills in mathematics and oral communica-

people have a wide variety of wants. This led to a discussion of scarcity and ~

~ choice-making and the basic fact that all societies must-decide which ggods and
. services to produce, which to forgo until later, and how to allocate eSources
among alternative uses. The TV series Trade- Offs was used to reinforce many

~ economic concepts discussed in class, such as production, savings, investment, -
and economic growth. Ancient Olympic Games of Greece, by Shjrley Glubok
and Alfred Tampian, sparked a discussion of economic incentives iM\the United

States as compared with the U.S.S'R. Preparing for the school’s mini-Olympics .

- provided an opportunity to expose the children to concepts such as needs,
" wants, money, consumer, and producer. The concept of competition was
_discussed when the class studied how the United States and the U:S.S.R. make

. -! decisions about the use of resources to produce goods and services. In the

<

course of the project, students made many d_ec}'sio_ns and soon came to realize




< 'the need for using 1dglcal thought processes to make comparisons between -

 different countries’ economic_ and-political'_systlegr_\s.“ The 'c_:hildrén prepared .
- feports summarizing what they pad learned. ' ‘

: 8

" WENONAH THOMPSON of the lv/ C. Andrews Elementary School, .
" Floydada, Texas, developed dn economics unit to teach English as a second
language. Games, simulations, and role-playing exercises were employed to o
introduce children to basic ecbnomic con btd such as scarcity, opportunity © = -
cost, consumer, and producer. The concepts'wefe related to the sto%‘eonten't L
and vocabulary words presented in The Lopez Fa,mily,‘th'e basic textbook used

\f, by non-English-speaking students. The pupils made posters.and drew pictures
to show how miembers of the Lopez family lived and worked. This experience
enabled thé students to realize the problem of scarcity and that the Lopez .
family must establish priorities in choosing which wants for goods and services {
will be satisfied. The childrerf learned that the particular choices made will be . '
determined by the size of the family’s income, the. prices of different goods or

~ services, and the satisfaction derived from different goods and services. In the'* '
Sourse of the activity, the students discovered that wise choice-making is °

" wmnecessary in order for the Lopez family te obtain the most satisfaction possible’

" from the purchase ef goods and sfyvices. The game Get Smart helped to
reinfarge the students’ undbrstanding of maney, credit, and the banking system.

" The class made charts o show the differences among e\oplg’s- wants for goods .
and services and prepared lists showing specific items that fulfilled their-basic
needs. In addition to learning.many ecanomic concepts, the pupils improved:
their skills.in oral communicatiqn:’ ‘ -

IRENE T. ROSS of the Memorial Park Elementary School, Euclid, Qhio, e
.developed a highly motivating approach for teaching economics to her fourth- - ,.
-grade students@pg introduced the unit by locating major citigs on.a map of the :

' Unitéd States¥id asking students to list resources, products, industries, and:
_other economic daa fer each city. Next, me class was divided into groupstodo °
Wrch and prepa¥™a written réport on the economy of a ‘particular. city.

J 7 . . . . .
\itmerous films, filmstrips,. games, and simulations weré- used to develop

“economig concepts such as opportunity cost, production, profft, and specializa-
tion. As part of their daily current events assignmeny, the pupils were asked to
bring té school newspapef or magazine.articles dealt g\Wig_h the use of natural »
“resources. Role-playing eXeréises help students to understand how divisionand

~ gpecialization lead to a high degree of interdependence among individuals, .
~ businesses, and regions. This activity led fo a discussion of the world’s energy -~ -
« crisis and the. depéndence of the United States on oil from foreign countries.> . [ \
" The project jncluded a-study of the market system in which priees act as signpls "
to producers, telling them what cofsumers want, and -also act as regulators,
allocating productive resourchg and finished goods and seryices gmong mem-
. bers of society. A book, Ll;:%ﬂn'l’aradise lslimd,’ was used to help students
__-understand the important-motivating forces behind economic behavior such as
“profit, seli-interest, and competition, Bventually the pupils decided to form

Lo
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. thelr own busmess m}:orporate, nd sell stogk in the “Tiny Trinket- Corpora- Lo
ttorl " The compapy produced and sold nylon-net dish scrubbers and Easter ;
"."- " baskets, using the assembly line technique. Field trips, stories, debates, dnd
5T groupr dlSCU$SlO:lj)L were used extens:vely in this pi‘oject

e

W

MARLON‘ FOWLER and VlOLET MlLLER of the Washmgtan Elemen-
" tary School,. Little Rovk, Arkansas, developed a fourth-grade unit in whichthe -
‘students learn el:onomlcs through the study’ of minority businesses. They
introduced the’ pro,yect by discussing the reasons why a local restaurm‘s’t went”
out of business. The children came to appreciate the factors that contribute to-- f; 9
. success or “failure of many small buslneéses. A poster entitled “Tune in to*
» Econornics” was used to highlight ecanomic concepts such as scarcity, capital,
. . investment, credit, and productloh Resource people from the community were
. *..invited to the classroom to help the children learn about going into business.
“The class took -a field. trip to ‘Mr. Torrence's Florist: Shop to discover at
: “ @ﬁrsthand how a business operates. This activity helped show how land, labor,
- “#nd capital resources are-ysed in the nursery and greehhouse business to meet °
the needs gf the customers and'to earna proﬁt As the pnit evolved, the children
N dectdedsthey were ready to go into business on their own and began preducing
. " -gnd sellifg arts and crafts. A highlight of the, project was a visit to.the
' clhssroom by the goveinor of Ark,ansas W‘llllam Clinton. As a cujmlnatlng _
<o Factivity, the approxnmately 618 arts and crafts produced were sold to interested
R parents; students, dng frlends during the “Sale Day.” The.children made
e l(eepsake booklets whnch‘qummanzed the economic knowledge they had gained
~from’ thed unit. Evaluation results indicated a significant i increase m the students’
understandmg of economlc concepts and principles.

s
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%X -'_:-?-«;:'_a;f R MARLEN@ H: PRICE of the Sequayah Elementary Schaol, Russellvile,
o e ArRansas, developed & variety of acfivities tg feach economics to her foutth-
Ty 28 and fifthigrade’ remedlal reading classes. Bconomlcs?”or Degision-Making, by

George Fetsh and James Calderwood was ‘used ag a sprlng.f)oard to mtrodUCe
s students’ 1o ecorfomtc concepts such as money, goods, services and: tcrms such -
S _‘ as “consl,\mer“ and “prodpicer,” The thirty-six- students pamcnpattng in the

By ".* project werg mvolved in analyzing the demattd.and supply of Chnstmas trees in
@o j i the community durmg a three-week perlod The students made a folder ind a.
s lzooklet,m Whlch to’record lnformétlon about the_pnce of trées ard Hiow those &

" ‘ .o prloéﬁ d,etermme the pattern of buymg and sellt‘ng in the Cfmstmas ti€e market. -
s - Study guides, ‘catalogs, pamphlets, anid othef, z\r#:source matenals were ﬁsad y
g0 Ustudents to stidy supply #nd demand conditioxis and te determme the pricey of
e - differént kinds of treej offered for:sale at vandus_phoppmg logations{Stydents;
R .:oonduoted fiéld tnps and intervigWed merghiants sellmg botki- artlﬁcml d live - :
trees. The‘students obtained: ipformatlon About, Fosts, priges, and the quanflty
~_.and quality of trees corisumets wée wnlllng and,able to h“uy at varius prices, .
-_.-_“_.""‘Newspaper advertiséments; l'br trees: were accumulated and d%played:.The.\r {r’
& :_-"number ‘of“trees. sald by clvic groups and nonproﬁt orgamza‘twns was, T
we tj;_;noted. Bﬁlletm b&grds slpwmg thexl}upply and demand for. Uhnstmgs tree‘s\ -*".' ,
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~were created by the students and &isplayed in the reading center, A highlight of
the-project was a visit to the classroom by Quinton Cole, a U.S. Forest Service
employee and a local tree farmer. Thi$ activity helped to point olit the various
stages of production in tree farming and the natural, human, and capital
resources used, from’clearing the land to marketing and selling the trees.

ArkarSas, has developed a sixth-grade unit”in which the studénts learp
economics through the study. of the arts. She introduced the project by taking a
survey ‘of the students to determine their interests, hobbies, und leisare-time
activities. The results of the qulestionnairg'sparkea a discussion of productive
. resources —capital, land, and labor. In one actiyity, the children discovered that
~ a decision to uSe scarce prqduct‘i's)‘p resources to produce particular goods-and
sekvices means giving up the possibility of producing something else. The

- coneepts were studied, the children. did research to determine which &psineésés
in Fort Smith manufactuged art products. Ralph Williams, owner d&f a local

‘This activity was followed by a field trip to a glass factory, where the students
-observed specialization and division of labor and the assembly lipe technique of

of arts and crafts sold in the storc are detcrmined by the costs of produttion
vresourceﬁ."The.childron learned that the resulting prices_reflect the relative
scaccity or abundance of goods and services. Field trips, resource speakers,.and
group discussiohs were used extensively in this project. As a culminating
activity, the children planned and conducted an arts fair to demonstrate the
ccongmic understanding they had gained in the program. Test results shawed
that th‘é‘sl\jder\\t‘s learnéd many economic concepts and principles.
’ % & 4 > ) setm T

DONNELLE A, HICKS of the Comtss New Heights Elementary School,
. 'Ea_r,\@‘w:ill;on‘liei(’h,‘ Florida, credted -an cconomics unit entitled “By Jove, 1

>

- = he '
o D

N,

«  Swith three busic, economite. congepts: consumption, production, and incotne
SN dimihgggnxAE the Unitegvolvesy the classroom is trapsformedinto a mini-
\

BN wiWek-operatiig their market econdmy. The.Loaning Rangers Bank Mes just
T ab(m.*e(eryfhing\?n the classioom that the bank downtowrivdoes: The farmers
plant énd- wik a,garden at theschool ahd sell their produce at The Emporium.

~ "« The Eﬁipqri(fh"‘zﬁ?usell\s‘schtiol supplics and produgts of the Polka Dot
-.'“_'\?‘E;i‘cl'm‘ksﬁ\ch e.ﬁ cookies and small eersirnics, Tha gurpose of the program is to
" teach studehts Aoyt banking, farming, magketing; d retailing and to show
“them how {o differentiaté between a ‘mar

* ccqnomies that exist elsewhere inthe world. ,Practicak tips on running banks
to- §tudents when they paid visits- to real'tsnks. The ptixchase of
lles took plage d
o \ N L

> sindly Wby
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JO ANN LOVETT of the Woods Elemen'l?zr); Sch'ool,‘ Yort Smith,

~ ceramics shop, was invited to talk‘to the class about starting a new business.

production. On a tour of Suzy’s Tole Shop, the children Jearned how the prices.

S Sphitk We've Gt Free Enterprise™ for intermediate grades. The project deals .

“Soriety. e 339 stutlents:participating in the program:spend about seven hours -

aily for'stidents who coulthpay with checks on'then -
LY \ : ' . :

R

“ghildren were directly involved in planning activities and making economic -
decisions Using a five-step, problem-solving, technique. As the economigd

.

al

’

market gconomy and “the: command

I




“.« bark: - In the courge of the activity, students make many decisions m:'olvmg

economic analysi&B and ‘they learn .to live with the consequefces of their
decisions. In addition to learning many ‘economic concepts, the children
devgloped thclr crmcal-thmklng skllls as they applied the tools of analysls to
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Economics: Today, - .
Tomorrow, the Future

\‘ 3 R o " Paul W. Thelss
T - ~ Hudson Junior High School, Hudson, Ohio

-

) | o
. Biief Ovdrview

“Shift,” “shortage,” “surplus,” “market-clearing price”—all these terms became
" household words in my sixth-grade class at Hudson Junior High School. Nor- !
mally, I incorporate economics into my social studies program, but this year 1
added a new dimension, the AIT series Trade-affs.! :
The series provides a new strategy for teaching economics to middle schaol _
studenYs, Easy-to-understand concepts are supported by well-presented situa- '
tions involving young people of the same afie group. The series may be used
~ both to reinforce teacher-presented con€epts and as a springboard for discus-
* sion after viewing. Explanations of supply and demand curves as developed in
the ﬂade-oﬂz series werg especially used as the focus for classroom activities. .

e major activity of the class was to form its own cmroration, “Motk’s.
Out-of<This-World Pizza.” The sales department conducted a market survey
for their product after viewing tape 10 of Trade-offs, “To Buy or,Not To Buy.” )
‘As a result, they had a good indiction of the demand for pizza long before they - "
went into production. With an initial investment of $37.75, “Mork’s” ended a

® twosweek production period with $223 in the bank. - . . _ B

Introduction - S ‘

The students of Hudson Juriior High-School represént a cross sectipn of
backgrounds and social strata, The school district encompasses a village dnd
. township of approximately 5,000 people each, of whom 8% percent are native,

born: The median income is about $36,000. Thas fifty boys and girls from my

~

. Developed jdintly by the Agency for Instructional Telcvision, the Ca‘a:;dinn Foundation or
Ecopomic fucatfon, the Joint Council on Economic Education, andla consortium of fifty-

threo statefand provincinl agencies. * ‘ . /‘. .
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ear-long -project for’ slxth-gradp social studies students. (In the Akron
ools, the sixth grade is departmentalized and functions within the junior
hgly school setup.) The course, “Economlcs Today, Tomorrow!the Future”

- wps divided into two parts

The first part;. taught during the ﬁrst semester was devoted to teaching
blic ecor®mic concepts. By exposure to many different phases of economics,

i udmg the television series Trade-offs, the students learned about such
'”cbncepts as stages of economic development, the market, the circular flow =~

model, scarcity, opportunity costs, and demand and supply curves. The
a]c?lvmes of the second semester clustered about a simulated corporation,
“Mork’s Out-of-this-World Pizza,” and the knowledge it imparted concerning
the American economy, production, and c‘onsumer and business: practices. .

[} ¢ ..

Goals ' o : i

s .. . 3

‘The greatest reward children can receive from participation in an activity is a

good self-image of themselves, encouraging them to believe they can succeed as
individuals, as well as becoming valued citizens irf society, 1 want my students
to-become eﬂ'ectlv\ir active, educated participants in the society, especially in
economit matters. This i is the long:range overall goal of teachmg an economics
unit of this proportl\on : ‘ '
The specific god‘ls of my program were: i
To develop an understanding of the Amencan free enterprise system;
To develop an understanding of how qher economics work
To learn econontic principles and -concepts;
- To learn the terminology-and vocabulary “associated with those principles
and cqncepts; ‘ !
5. To de(inonstrate by a classtoom project how the circular fiow of produc-
tion, mcome find C(Knsumptlon works.

4

Part One: Fall.‘Semester S : ' o

The project began
vegetables and the c

ith a discussion of a family'’s hurvest of homegrown
Idren’s role in cyltivating them, Out of this discussion the

idea of mpking a yfgetable soup on electric hot plates in class emerged. Oh .
another ghy; early/ in the term, the class produced grape juice, using an old-
fashionqe wine Press, Economic principles, such as division of labor (grape
gatherinf and ﬂressing; vegetable harvesting and preparation of the soup),

redistribution (vegetable soup distributed among’ those who brought in the
vegetables), and reciprocity (exchange of good for good between two groups)

’. ‘The pcnod was extended by includ‘\g a 1tudy'penod for the two wilks during which the class
~was engased in'producing and sclling pwas

47

social studles classes met for forty-ﬁve minutes, five days a week.2 I taught-
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were leatned” These two praductive acjivities set the stage for a whole year's
work on the functioning of the frec market economy, During the first semester,
classwork focused on economic life in earlicst times—the hunling and gathering
Jstage, primitive agriculture, intensive agriculture, and the igdustrial age.
As each new gnit unfolded (Greek, Roman, and Eastern Mediterranean
" civilizations), the prescntations were enriched by Trade-offs. The sgries of
fifteen 20-minute programs makes economic concepts easier to understand by
“ depicting situations e‘i{c?ise

nced by children.of the students’ own age.

A three-week intensive:stydy of the basic concepts related to the-market . Y

cconomy was begun after the Christmas holidays. The first lesson (Point 1)

_ focused on a more precisc definition and explanation of such®toncepts as needs,
wants, choice, scarcity, opportunity costs. Trade-offs, Tape 1, “€hoices,”
-presented to the class a situation which llought these concepts to life. A’
reading assignment, The American Econo Mc System . .. And Your Part in It,
pp: 18--19, further established a $olid background for the lesson. .,

Point 11" was developed -through the usc of Tape 4, “Give and Take.™ It
brought the thoughts of the students back to the concepts of sscarcity and -

* resources. The discussion soon pointed up the fact that no one can have all he '
or she wants. One must make choices and decisions to satisfy one’s needs and
wants. The most limited:resource closest-to the students’ expericnces is that™bf
Atime: time to play, time to watch television, time to do homework, and all'of the
other things that one wdnts to do in a twenty-four-hour day. In the manage-
ment of time the principle of opportunity costs is the prime-consideration.

Point 111 treated the market economy first introduced by the early-autumn
inttoductory activities—the vegetable soup and the grape pressing. The stu- .
dents discussed the*advantages and shortcomings of the single proprietorship, )
the partnership, and the corporation. The sound filmstsip, Economics for
Young Americans, Phase I, “The Business .of Competition,” was used to |
further excmplif§ the importanceiof competition in the free enterprise system,

Point IV gealt with the circular flow model, the rclatiofiaiip between the . &
resource and production markets. Individual copies and a transparency of the .
vircular flow model on the overficad projector facilitated thé’presentation.

Point V dealt with.money. The students Jearned that the value of moncy
depends on its acceptability to others. It is backed by faith. Trade-offs, Tape 9
“Why Money?" demonstrated how people expect to become tgtter off as a
result of an exchange. (A local bank “manager can be an cxcellent resource
person for this desson.) . o e -

Point V1 dealt with deand. A story*of a scarce item for breakfast at
school doughnixts- ~was used to illustrate the demand curve. (Demand varies -
inversely with pricc,) Trade-offs,. Tape 10, “To Buy or Not to Buy,” was a ‘

preview of what the'students would be doing thethselves in just a few weeks.

Point V11 treated supply and the supply curve. Again, Trade-offs, ‘Tape 11,

“To Sell or Not to Sell?” pfesented a situation the cldss would explore when it
engaged in business a little later in the'term. o L

Point VI discussed the market-clearing price, surplus, and shortage. The |

magket-clearing price was shown to be at the point whelfe the demand curve

v
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NOTE: The charts above were devalopad for Poitt VIll (s8e page 48). The charts baigw were R
deve 6ged for lhe sprin g-samester program described on pages 49-50 '
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crosses the supply curve. Unemployment was explamed in terms ofa surplus of

- workers; and gasoline lines of 1979, as an example of a supply shortage Trade-

_offs, Tape 12, “At What Price?” clarified market-clearmg price, surplus, and
shortage. .

o _Point IX considered shifts—increases or decreases in supplyfdemand)—4
© causing shifts in demand (supply). The shifts were illustrated by changes in thé.
supply and price of gasoline resultmg from OPEC policies.

- Point X discussed the price system: chal'lges shifts, mevements in supply
and demand. It explained how the market-clearmg price in one market affects

_other markets. For example, an increase in the price of petroleum may cause.an
increase in the demand for bicycles or a decrease in the sypply of automobile
tt{es Tyade-offs, Tape 13, “How Could That Happen?" was used to mtroduCe

this lesson. .s. -
- 'Point XI corf@entrated on how technologlcal advances improve.productiv-
ity. gnd how incredsed productivity causes increased prosperity. Individual
prospcnty decreases when productvity levels off or decreases. The question-
naire- in the kit Economics for /Young Americans, Phase I, was useful for
introducing the concept of prodfictivity. From the sound filmstrip The Promise’
of Productivity the students lgarned that * ‘we work smarter, fiot harder” to
increase productivity, —__§
Point XII deals with concepts pertaining to proﬁts From the sound
filmstrip Profits at Work (see kit mentioned in Point XI) the youngsters _
learned that profit“is the money left after all expenses are paid. The lesson was  °
supplemented by The Golden Goose, a pamphlet available for the askmg from
Wheelabrator-Frye Company in Hamptoh, New l-lampshlre ‘'

—

* Part II; Sprmg Semcster

The hlgh point of the second semester was’ the organizatjon of a productlon
** company by means of which the students could put their knowledge of the free,
enterprise system into operation. A class-owned company was estabhshed in .
" legal form as a fully staffed chartered corporation—from board of directors to o
'a maintenance crew., Stockholders, purchasing, production, and advertising
managers; personnel staff; accounting department; sales and labor force were °
-included. The teacher’s role from thi$ point on was that of an expedlter' one
who guided, advised, led, suggested.
The class formed “Mork’s Out~of-thns-World Pizza.” The members of the
sales depattment conducted a market survey for their own product after
. viewing Trade-offs, Tape IO “To Buy or Not to Buy.” As a result, they had a |
" good indication of demand for pizza long befare they weiit into production. A ..
board of djrectors was elected, articles of incorporation were drawn up, stock
certificates were sold, and officers were chosen. Interviews were conducted for
jobs, a salgs staff was created, and an advertismg campaign was launched.
Starting with an investment of $37 35 “Mork’s” ended a two-week productnon '
. period with $223 in the bank. - ' '
. Reports were comprled and lssued to the. stockholders The ’oﬁts‘Were

®
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put to good,use: To assure that young, enterprising economists of-subsequerit
years woul@ receiye the same quality of economic education, the stockholders
voted to purchase:all fifteen Trade-offs programs on video tape. .

Liquitlation of the company assets took place the last week of school. Each .
shére of $0.25 stock had a redemption value of $1.50. The board members used
half of their return for an emiployee picnic. The greatest reward they received,
however, was that they succeeded.' Today they have 'aigot)d self-image of

themselves and they know they can be valued citizens in ciety.
The production of pizzas did not disrupt the routifles and learning of
\ Hudson Junior Higlt Scho¢l. Pizzas were in pro'ductibn for only two weeks

“during the extended study period. Orders were given-to-any.sfudentin mysocial . ___..

_studies classes, and were picked up at the end of the school day. Besides setting
up their manufacturing compgany and making pizzas, the students were also &
rescarching, writing papers, ‘and discussing activities related to the fascinating

“minibusiness.” '

W

IR

- ' v
_ Evaluation o \ :

At first glance, the formation of a student-owned and operated company may
_seem to be the “frosting on the cake.” A closer look will reveal fifty boys and
girls who, through their own hard wogk, have created images and a workable
knowledge of important economic concepts and understandings. When tﬁey
are able to talk knowingly of supply and demand, opportunity costs, market-
clearing prices, circular flow quels, trade-offs, free selection, and competition,

*  the project takes on d more impgegsive meaning, Many adults, today’s decision
fakers, possess less. working knowledge of economics than these eleven- and -
twelvetyear-olds. ' '

As the economic uncertainties of the l980wover on the horizon, the
present ge‘r?ération-.‘- of children will be involve®not only with their own
immediate world but certainly with the Third World, and perhaps with the
world of outer space. In order to stay ahead of thé{fast-paced changes taking
place, junior high schools must focus on the future by building on the present,
that is, by teaching basic economic concepts and understanding and impa ting
a thorough knowledge of the American free enterprise system. We did j@@that
in our course in economics. s

_In my opinion, the economics curriculum at Hudson Junior High School

" is'theepitome’of the American free enterprisc system. We accomplished this by
teaching our students the fundamentals of operating a successful business. It
was a self-motivating learning experience- -and a perfect example of “learning =
by doing.”" - - o : (
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- Economics; A Connecting

__'An Elghth-G;ade_ Economics Project ?‘

i .."

' Elizabeth Sheffer (soclal studies) and quh Stewart (maihemétlés) .
-+ - Ramsey Junior High School, Fort Smith, Arkansas,

Introduction . ! B '
. Ramsey Junior High School is located irf an area of middle to upper income
families-in Fort Smith, Arkansas. Many of the parents are engaged invarious .
phases of furniture manufacturing or in sales, with a congiderable proportion of - .
the fathers in executive positions. Mothers frequently supplement the ftfmily
- 'income by taking secretarial jobs. But, by and large, the occupational classifica~ *
tion of the parents is as varied as the ability level of the students who made up
odr heterogeneously grouped classes. ' . T
, We decided to collaborate in conducting an economics project in social ‘
studies and mathematics. In eomparing our schedules we found that we both .
had the same group of thirty students. Qur planning period also came at the
same time. This afforded us an opportunity to plan and correlate our activities )
and evaluate our aims and- objectives as our project developed. '
Our major objectives were: . »

® To use the discovery approach in teaching the basic concepts of economics; -
® ‘To help the students acquire, a vocabulary that will enable thetp to
understand newspaper and mpagazine articles and television broadcasts
. dealing with economic matters} ;o
® To teach-economics in such a/way that students will see its relevance in all
areas of their lives; , ‘ - S
® To develop an awareness thdt economic and mathematical concepts can be
correlated through problem solving; ‘ :
® To provide the students -with opportunities to demonstrate their acquired
“-knowledge in’ order that the teacher can evaluate strong and weak, points
and can correct deficiences; t ' :
" ®\To show that economics is"a connecting link in the varied activities of the -

1 . -
. students’ lives. | ¥ )
! [ ’
’
. ’ .
e
C ’ 60




-

il
PAran

IToxt Provided by ERI

_ Plan of Study

We settled on the following a‘ﬁproach to* our joint project: a set of basic °

RIC*

economic coricepts——scarcity, praductive resources, the market, circular flow,
economic goals, international trade, and economic analysis—w, uld be taught
in the eighth-grade social studies class, conce"ating on o"nh@n c&:

each phase of study. The mathematics teacher would reinforce tlese economic

- concepts for the same students, by applying the ideas to mathematical problem.
_ solvf;)g and by demonstrating the links Jetween the two subjeots. A final wrap-
~ up and evaluation would be carried out in the social studies class: The basic
: concp’pts were taught by involving the students in discussion and by a variety of

othef activities. A meaningful link between the students’ world of dreams and

: theif real world 6_f decision making was forged’i'n the mathematics class by’

usirig problem sofving related to eagh .eeonomic concept and by reading and
interpreting graphs, tables, and statistical data involving economic ideas. We

“tied toggther” the entire economics unit with a culminating activity. Evalua-
tjon was done through pre- and post-tests and te_acher—m'ade tests at the end of
each teaching unit and.by. observing the students in action. . -

,ll;itiato;_y'Actjvit&. o L ’

Since Ramsey Junior High‘S.éhool ,wa’é starting its twenty-fifth year, and we

. teachers 'were members of the original faculty, we were able to link “past and
_present.” | also provided an opportunity to show the students how economics

was the “connectifig link” pot only between social studies and mathematics but
also between the world of students’ wants and their world of realities. Using
construction paper, th students made a large chain with seven links denoting
seven major economic concepls that join together not only two major sub‘fcts

but also major aspects of their lives today and in the future. The seven links -

were studied in depth under the following headings: -

First link: scarcity. We, introduced economics throligh a lesson on -

“students’ wants ina world of scarcity.” The students drew up thejr personal list

- of wants, They responded with such items as mopeds,. swimming pools, a

mansion, and eﬁen' “cures for incurable diseases.” In a subsequent lesson, they
learned why they could not have everything they. wanted, and gained an
understanding of the nature of scarcity—unlimited wants vgrsus limited

reurces—and the “tradesoffs” or opportunity costs cequired by reality. The

students, applied their newly acquired concepts in their mathematics class by

_ solving problems in measurement. Worksheets on metric measyre, electrid
meter reading, and measuring the use of natural resources were used, Cartoons
.on opportunity costs and the Oklahoma Gas and Elegtric paegy pamphlet
Hqw to Save on Your Electric. Bill and Conserve ﬁn_ gy prdyid

student actlvities, S :

d additional
: LR
Second link: productive resources. The second link provided a variety of

“discovery” activities such as picturing the steps in making a desk (Tree-Axe-
$aw~Sy\der'-Person equals Desk). Emphasis was placed on a close look at local
| Creon SRR P’ : | .

cept in °
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resourcés. One student rep(;rted on “Why Fort-Smith is one of the leading.

industrial growth are an abundance of resources: natural gas, coal, pure water,

~ the Arkansas River (for transportation and power geheration), and the Ozark
Mountains (a tourist attraction). The mathematics class studled the intefpreta-

tion .of graphs and tables on the use of human resources and on changes in
laborpower The students also worked with statlstlcs on jobs, capltal creation,
and new and expanding industries.”

Third link: market economy of the United ‘StatE\ A model was used

formally to introduce the third link in our chain. It deplcte“d the variops roles
¥

the average Citizen plays in a market economy. The new concepts taught were
applwd Qy an investigation of profit and loss, invegtment, and how competition

&

‘ manufacturlng cities of Arkansas,” and pointed out th?t the reasons for this -

* makes for a healthy- economy. Some of the new concepts were linked to
mathematrcal problém solving through a study of the stock market' and some

facets of the economy of Fort Smith. The facts were reproduced graphlcally .
- and presented in'a table. The third link was evaluated by a visit to “Riverside,”
~a modern industrial complex in Fort Smith, The visit enabled the students to
view capital, productive *services, job availability, specialization, and final - .

products at first hand. All were captured for further. study by snapshots taken - -

- by the students and classified and displayed on class bulletin boards,

- Fou quk circular flow. Ramsey Dollars, Darcy and Powell's Man-_ |

~power afd Economic Education, and The Story of Money (N. Y. Federal -

Reserve Bank) were used to study the circular flow model. Student versions of/

‘the model (some in cartoon form) were displayed on class buletin boards. In
mathematics, the students constructed, analyzed, and illustrated the concept by

use of diagrams, tables, and pie graphs. For example one graph was called -

“Money—Where does it come from? Where does it g0]" A banker was invited

_ ~ to speak on the subject of money and crrcular flow. He was a fortunate chorce

as a resource person, 4

Fifth link: economic goals. “Wishes’ ‘and’ Realities” introduced the
‘class to the concept of economic goals. After discussing personal goals and why
they change, we considered major economic goals—stable growth, economic

~ security, freedom of choice, equal economic opportunity, maximum produc-

- tion, full employment, and stable international economic relationships. The .
class stydied various measures that can be used to determine how well
economic,goals are beirig met, including the grossmational prodygt,.congumer |
price indeX, the unemployment rate, etc. The class was also introdug ed to

national m me accoupting: In therr evaluation and closing aétivities oh this

link, the’stidents discussed the President’s budget and how it ‘relates to oup -

currént major econpmic goals and problems,

Sixth link: internatignal trade. In their social studies class, the students
made a list of foreign-made items in.gheir homes, discussed a multilateral
corporation with a branch in Fort Smith, énd listened to a speaker from a
Belgian firm that had a branch in Arkansas. In their mathematics class the
students solved problems involving the metric system. As the class approdched
the.end of their: study of international trade, the students wrote essays on
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- interdependeiice and trade, One student researched an omin yus quistion: “ Are
Foreigners. Buying America?” In the course of his -argumefit he quoted some

- disturbing statistiés. L 2

~ Seventh link: economic analysis. We moved into the final link of the
chain of study with the goal of acquiring knowledge agd putting it to work for
us. ‘As we looked gt our chain on the bulletin board, the final link, ecqnomsc

" -

* - analysis; became the central theme of* our discussion. Economic analysis is a

.+ step-by-step approach to economic decision making that results in intelligent,
ddgisions. The steps are: (1) define the problem; (2) state the goals; (3) consider
alternatives; (4) analyze: consequences; (5) select the best solution. - :

Since one of the most impdgtant decisions a student will make in his
slifetime will be the choice of a career, the first activity in the mathematics class
" in Link ‘Seven was to plan a study of careers. Committees were formed to

investigste “Where Tognorrow’s Jobs Will Be.” Some of the students presented

~ ter service technicians, market reseafchers, environimental health technicians,
‘and the }ik®, The class concluded its study with a real-world national problem.
It analyzed the 'reasons for the long lines at'gasoline pumps, which occurred
_early in the term, ' :

t
-

N : e
Culininisfing Activity
- Fqr ofr culminating activity, we chosgthe school fibrary to display the work we

had done on our project, “Economics: | C iiecting Link.” A puppet showon
scarcity andgircular flow was presented. The students wrote the scripts, created |

* 'y the puppets, and made the scenery. Mobiles depicting each link hung from the

»

light fixtures; posters appeared on the bulletin boards; and games created by
. the students, usihg Arkansas resources, were included-in thie activities section.
Some of the teaching aids and students’ papers prepared for each lihk were ~
. - displayed on tables. .Pai'enis' and teachers viewed the display when they came to
" a regular.P.T.A. meeting being held in the library. All eighth-grade students
- observed the disphay over a two-day period. : '
" Later, as we dismantled the display, the last thing to catch our eye was the : -
"large chain with seven links denoting the seven econofnic concepts which we -

had studied and which had.been the focal point of our exhibit. Qur immediate -
reaction was that indeed we had tied together the entire economics unit, and we -

‘wants and their world of realities, L

T e

.‘Ev.aluati‘on ;¢

" In theé social studies ‘cla'gsi"mqny types of evaluafion were used—oral ,and '

. written, individual and group—as well as teacher-made tests and a standard- -
- ized test prepared by the, Arkansas State Council on Ecopomic Education.

T Cl?ss discussion, comments made by the students op, field trips, and ques}iong\

- .

o v vl

»
J

B L r
L R N \-—— Ny 3

-minireports on the fastest-growing occupations todty, which included compu=~

" ' . '
,
. vt

>'~hoﬁed the students had acquired an awareness of the link he_tweer'l__ the wTd of
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v~ posed to guegt speakers ingicated that the students had acquired 4 grasp of
-~ basic*economic coneepts-aqd. economic vocaBulary. Posters, ‘bulletjn boards,
scripts, and essayi;i_ndig;f)aﬁ;d "lhqt thie sthdents could transfer knowledge of basic,

.concepts into.graphic ‘pictyres and language relating to “their world.” ’ljls:

- standardizéd pre- and post-tests showed substantial gaing, Linking echnothics . -
.in social studies with mathematics’created mor& enthusiasm, a greater aware- _°

. ~"'ness of how economics s jaterwoven jir various phases of their lives, arid an-
opportunity to eXpand and apply Student knowledge., -+ - -
In the mathemmties class; the students invoLveﬂ/in'the-_project improved
their performance in some activities involving reasoning as well as in computa-
- tjonal skills acquired in earfier grades. The students also acqulxgq new skills
useful for a- meaningful life as well as a productive one. The students were-
" exposed to problem-solving throughout the project with special emphasis on
* - this in the seventh link: economic analysis. The students’ ability to ynderstand
T r . and use ‘economic statistics has helped them in readipg, in thinking, and in -
' talking intelligently about economic questions,

.
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" Disco Dollars: Teenagers
in the Ecoriomy

Stephen Feldstein and Diane Greene

a Simon Perkins Junior High School, Akkon, Qhio .

§

. ”

Unit Qverview

Eighgh-grade math stildents at Perkins Junior High Sch'(_)ql_' studied the » -
' economic impact made by teenagers in the Amgerican ma\rlte't()!l__ac‘g,;;rﬁtﬁopg-thleﬁ iy

Y
3

major aspects included in the unit were: the uhdgrstanding of‘basic econariic -
. concepts,,the econogpies of other countries, she Influence of advertising, arid
elements of consumerism. The buying habits of" eighth-graders wergithte subjecg: s

affected by their purchases. As a culminating eventb,:the students compiled data

on the products sold in the school pantry and then conducted af:ad vertising -, .

campaign to see whether they could inﬂt,tencp;s‘ales. T ¢ RS '
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-of & survey .which produced statistical da_t&f-"ﬁh'o:wi’ng,"h'_(')w\’:ttfg"’ébbno'm}'wisﬁ o
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'\._f;‘l)eqci'ip\t\ipf\ of School and Class |

My class in general mathematics at Perkins Junior High School, Akron, Ohip,
. .consisted of thirty-three students and had above-average mathematical ability.
©v+ Perkins is located®fi-a mixed neighborhood with a representative sampling of
\f“t;. .all groups, including the wealthy and the poor. Berkins is one of the larger
{5 junior \high schools 'in the ‘Akron area, with an enrollment of over 1,100
Cstudents. . 0 0 ' S
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Project Business ‘
‘About a month. before | was to befgin my unit, DianeMGreene, our reer
education coordinator, asked me if | wowld like to take part in a progyam 'a\le'd
Project Business. This program was to byihg a consultant from:the business
world into my classroom once a week f§f fifteen weeks to teach econbmits angd
the ftee enterprige system. As thoughtabout it, this seemed to fit in with my
consumer unit and so | agreed. ' "
My consultant, . Michael Jordan, of the Firestone Tire and Rubber
\' Company,@{‘d | chose Economics, The American Economy, The M_‘arke'ti
System, and Consumer Economics as our topics for the term, Eachritudent was,
- provided with a wotkbook to help his or her studies. After megting with Mr..
“Jordan, 1 discussed Project Business with our cayéer‘c}ducatiotfn coordinator.’
She and l.decided‘to work together to combine my cohgumer utlit, the currenf
"disco craze and Project Business to form an economi¢ unit which wbqld tig

economic goals and objectives and to begin thinking of activities. We wrote our

lesson plans,. being careful to integratg the Project Business lessons in the

_ ?)propriate places to complement our own goals. 1t:wis decided that Mr.
- Jo

\students to learn ecohomics. We met several times o weekends to set up our

rdan -would introducesconcepts, and we would cénd@:qtéthé infﬁdepth study.
: . . R N '
. [ .:: _“\.

Goals and Objectives ° S
Our overall objective was to show the class that teenagers are a major forcgin
~, our economy. We hoped that the unit would increase the students’ interest in
economics, teach them to be better consumers, and show thém why so much
+ dvertising is aimed at the teenager and young adult. L
' Our specific economic objectives for the unit were to: have students:

T LoiLearn and understand basic-economic vocabulary;

2. ‘Examine their standard of living to determine their wants ajd needs and
*how they will meet these in the future;

3. l,.éjrn about, understand, and compare other economic systems as related
»* .., to Our consumer unit; " o .-

‘4.’ Understand how supply and demand affect price;
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‘together career education, the school, and the community and motivafe thé
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55 Understand*the meaning of profit and competmon and how they fitinto the
*" " free enterprise system; N

6. . Understand advertising, its purpose, rts effects, and 1ts relatlonshrp to the
_ cost of domg business; ° . '
7. Recognize various advertlsmg techmques and know which consumer
. ", sroups are affected by each technique; ' o
7 ‘8. ' Diseover how fads #ffect businéss, industry, and the consumer; %
-9, Assume the role of the advertiser and see if advertisers can change the
L buymg habrts of the consumers (thelr peers) .at Perkms Jumor Hrgh
- School. :

;'\
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] ".‘ ".;f_Descrnption of Project - _- .';_.__.;_::- S

Disco Survey Before we got too far in our plannmg, We decided to
-”’msurc that disco was really op the minds of the students. The survey provrded a
-'_‘-sprmgboard for classroog rﬁestrgatrons of supply and demand ‘obsolescence,
_pricing,. advertising; apd competition and of the \matheﬁmucs involved in
calculating how the economic.factors-work together. The survey questionnaire
asked students to count the disco records and-tapes they had bouglit in the past
. " year, to name the disco-movies seeny and to list the costs for disco clothes and -
accessories, such as nail ¢charms and glltterﬂracelets ‘Parents were also asked to
.provrde information: The survey was lrmrted to Jumor high: school students who
range in age from 12-to 1S. - . '
An example of drscq,populanty can be seen’ m responses to the survey
questions on attendance at four disco-related movres—~Saturday Night Fever,
. Grease, Car Wash, and Thank God Ii’ s Friday. The 304 stilients surveyed
" reported buying a total of 1,452 tickets 'to the four films. Only 11 of the 3%
urveyed said that they did not hke discd. '
1 compiled the data from the survey, and my 33 math stuents verified the
results. The 304 studen£ surveyed spent $44,459 on disca $11,918 on disco
fashions, $2,904 on discé movies, and $23, 637 on disco records and tapes. The
* total was $160,875 for the entire school—an averag®of $146 each—in the past
year. On the basis of the survey results, we estimate that the 11,000 students in
Akron junior high schools spent $1.6 milliod on disco items in a siggle year.
Among the other things that ‘the students concluded, after research
- sparked by the disco survey, were: .
. ) v '
Almost'all money spent on disco items came from thair parents.
More than 50 percent of the advertising on television is aimed at teenagers.
Supphem can create demand for products through advertrslng
-Consumer demand for products estabhshed prlces

BN -

The survey was not in vain. Perkins students now are aware of Qow much

money went into the pursuit of'life, lrberty. and boogie, and they ard how g lot
} é more critical of fad- msprred spendmg | ' i
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Pretest. In order to make our agsessment of the unit valid, we decided to
start with a pretest of a Project Business section and the -unit* on consumer
Sconomics that we composed. The pretest included economic vocabulary and
an opinion survey on advertising. After the pretest,gve dstfibuted to the clasd
.an economic vocabulary list of thirty-one terms witich they wege to reseasch
and define. Each student was to keep a notebook which would eventually
contain worksheets, projects, and all other materials related to the unij '

Procedures. Now it wagtime td begin the unit itself. Having discovered

that disco .was an important pagt of their lives, we wanted to know what else .

was important to them. A study of standards of living ensued. This included -

discussions ‘of wants, needs, goods, ‘services, and so on. ’
Mr. Jordan, our 'Project Business consultant, introduced supply and
demand by conducting an experiment with a candy bar. He explained that he
had ‘only one bar (scarcity) and he woutd sell it to the highest bidder
(competition). By competitive bidding, the price of the bar (which sold for 25
cents in the Perkins Pantry) increased penny, by penny to 30 gents, but as the
price rosg, the demtand became less and less..Competition continued until
finally a price of 49 cefts made one of the students decide that the opportunity
cost was too great. Mr. Jordan conducted a similar experiment with a supply
of six flashbulbs. His asking price was 25 cents each, but since there was no
ins
cen{, the price that cleartd the market. Mr. Jordan informed the class that they:
had just discovered the Law of Supply and Demand -as well as scarcity and

compatition. The next day we showed the filiastrip. Why the Price? which

reemphasized the fact that the consumer helps set the prices bf goods and
services, ' ' ‘
After discussing pricing policies and profits and losses, as a final class
activiw and review on pricing, we looked ettq'\any factors whic;»Ean‘ and hlye,
Business of

nt enthusiasm, heslowered the price to 20 cents, 15 cents, and finally ths ..

Competition explained what competition is and how it can and does aid the .

inﬂ_?é‘:ed thé cost of goods and services.” The filmstrip

constrmer. The class was also asked to name dhy examples of nonprice
competition on televigion, radio, or in print. SRR :

" To culminate #ur study of supply and demand, pricing, profits, and
competition, we took a field trip to the largest department store in Akron. The
students _learned about job interviews, store security - measuf®s to combat
shopliftih\znd advertising. They were amazed when. they viewed an old
videotape thigt showed how the store sold pet rocks[The ad

~said that cleyer advgftising can make peoplé want tofpend njon
equally. ridiculous ghat an ingenious entreprene dreagh up. The students
then really underffood that several years ago\ business ang-rfdustry realized
“that disco music Was catching on and could haye a m o‘r impagt on the

manufacf:em, etc.,

for anything

economy. This caused record makers, filmmakers, clothi
to begin all-out campaigns to sell disco to the Ameri
perfect time for my class to begin to study advertising. . .

“As part of the minicourse, the students ran ad campaigns for candy and

public. N

'

w was the

-~ - snacks sold at the l"erk_ins Pantrr, an afternoon snack ghop. The goal was to see

! \
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tising manager - .
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if student-produced ads would have an impact on sales of eight’slow-moving
snacks. The winner of the ad campaign was the team of students pushing salted
pumpkin seeds, which rose in sales by 6, 038 percent (!) because the item had
been advertised glamorously.

~ The students also learned the twelve most common techniques used by
advertisers, and collected ads that used.these techniques.'They also watched
designated television programs to discover the target group of advertisers. The
techniques were applied, of course, to advertise the slow-moving items in
,Perkins Pantry, and also in making posters to promote the sale of “unsalable”
items, . (] L ) AN ‘

Evaluation of Student Work by Students and Their Parents

The students ‘Were evaluated both objectively and subjectively during the unit.

They were.given two major tests. The first test mainly covered economic

vocabulary and concepts but included a section on Pantry sale StatlsthS\ThC

second test involved advertising techniques, the cost of advertising, mark-ups,
_ net profits, sample disco survey results, and more Pantry statistics.

Another portion of the students’ grades'was determined by their advertis-
ing campaign. Students were given points for creativity, quality, and the
resulfing increase or decrease in sales. Bonus points were added for those
groups which produced more than the minimum number of posters or
commercials, and penalty points were deducted for not meeting deadlines.

Notebooks played an important part in determining their final grades,

/Each- notebook was worth 150 points and consisted of twenty-three dittos
which had been completed in class or for homework. Also includéd were the
original vocabulary definitions plus dqd@iMpnal vocabulagy on advertising,
There also were subjective evaluation ite ch as an evffluation of the field
trip to O'Neill's, the Akron department store. Other subjective evaluations
dealt with teens and with the consumer movement. Parchts filled out evaluation
foras. Most parents were appreciative of the fact that their children were being

_taught practical and useful material relating to economics, The students also
Completed evaluation forms. .

Conclusions

In looking back at our project, we found many positive outcomes. For the first
time in our memory, the entire school became involved in a learning experienog
begun by one class. The eighth grade participated in the disco survey and the
whole school enjoyed the commercials which included, guest celebrities. As the
term progressed our disco project was on everyone’s mind and was the theme of
the school tatent show. We suffergd some handicaps including a lack of junior
high school textbooks dealing with the type of economics we were interested in
pursuing.

We enjoyed Workmg on the umt and felt that it was very successful,

LY
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+ Student response told us that all our evenings and weekends of extra work were
" really worth the time and effort involved. Students.indicated that this unit was
enjoyable and made them think. They were particularly impressed with their
disco survey results showing how- much they spent. The many factors involved
in establishing prices (supply, demand, resources, operating expenses, etc.) also .
intrigued them. Learning the many teciBiques of advertising can and does have
a major impact on teenagers’ buying habits. This all led the class to one final
'{I conclusion, which was our original goal. As stated by qne student in his final
evaluation, “I didn’t know that my age group had such a big effect on our
economy!” ' )

AN
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~ The World’s Greatest
Chocolate Factory

’ I3

L.

Kathy Berlin, Paula Domer, and Jean Hamed
.. T . Barrett School, Akron, Ohio

- Editor’s ‘Note: The World's’ Greatest Chocdlate Factory is an economics unit
designed by thrge teachers of orthopedically handicapped students to prepare a
,  group of thirtee\ physically disabled seventh- and eighth-graders for the world
of work. The stydebts had average and above-average intelligence but were
physically handi&pped as a group, since ten of the thirteen studénts were
confined to whee&chairs. Ms. Berlin, Ms. Domer, and Ms. Hamed shared
" teaching responsibjlities for this group of children, hereafter designated as the .
Red group, fand for twbd other groups of pupils, in & team-teaching arrange-
ment, - T e ' '

\
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‘Background _lnfo"l(mation | | a2 '

. Barrett Elementary S‘chool,» Akron, Ohio, houses neighbBrhood children in
grades kindergarten through sixth, and orthopedic children from all over
Summit County in kindergarten thrdugh twelfth grade. Children whose
physical handicaps are too sgvere to pe mit them to attend the school nearest

" their homes are enrolled at Barrett. The|majority of our students are afflicted
with some form of cereBral palsy. Other l\ypes of handicaps at Barrett are spina
{ \ !
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bifida, ,muscular distrophy, cardiac disorders, severe epilepsy, and assorted
disabilities resulting from’childhood illness or injury.

MoRt of our students receive occupational and/or physical therapy.

Almost three fourths of our children have speech impediments which warrapt

. attention from a speech therapist. The Orthopedic Department has a staff of
. twelve teachers,” six aides, two occupational therapists, and two physical

therapists. We receive the services of a speech thergpist on a part-time basis as

Gpnls and Objectlv_es - | | - L

* Our overall purposes were:

1.
2
3,

and can be summarized as foMows:
The students will: ‘ E |

settmg up a company,

- Describe the mechanics of a Stock market in elementary terms 'and “buy” -

tal,” ‘bank loan,” “specialization,” etc.; = - ’

‘bad advertising techmq ues, write 4 commergial and participate in videotap-

Keep-a time card, pumhlw out as directed, sell caﬁiy and corr’ectly
A | ‘

. well There are 120 handlcapped children currently e’nrolled at Barrett.

Cog

“
To enable the students to make.wise consumer decisions;
To help students develop realistic attitudes toward future employment‘

To provide many prevocational v{tk expcrlences that woulci enhance ~
employability;

To reinforce previously taught money management slulls
To help students understand the principles and procedures involved in

.To enable students to partlmpate a8 employees of a factory,

The twenty-eight specrﬁc objectives were expressed in behavroral terms,

Demonstrate proﬁcnency in using specific. economic conoepts such as
opportunity cost, production, profit and loss, etc.; '
Learn the vocabulary found on employment appllCdtlons ‘correctly ﬁll them
out, angd participate in a job interview; . .
and “sell” shares of stock; , .

Take orders for candy and total the améunt ofm make up a list and -
purchase the raw materials and equipment needed for setting.up a chocolate
factory, make a list of jobs and' personnel neéded, ﬁrd give a job description

of each job;

Demonstrate understanding of economic terms such as “‘consumer,” “capl- e

Make decisions concerning the running of the factory, discuss careers that
are related to working in the chocolate factory (advertising, sales, account- el
ing, production line worker), and write advertisements for it . g -
Listen to commercials and identify slogans and jingles, identify good and

ing it*
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" make change, graphgthe daily production, and keep an inventory of the

items that have been made; ' ' :

e Compute houtly wages, write a stock report detailing the economic staths -~

of the company, discuss the advantages and disadvantages of selling stock,

using a bank loan, or using owner-capital when starting’a business;

e Explain the value of specialization in a factory, computc,tﬁe stockholder
dividend with accuracy, write checks to the stodkholders;

¢ Compute one’s own personal profit ot share of the company’s earnings and
write a report detailing what*he or she has learned from the ekperience of o
working in the “World’s Greatest Chocolate Factory.”

: Starling the Project \ | . -

‘We introduced the idea of forming a classroom compahy one morning laté i .
February. We tdld the students that we wanted them to have a chance to wo£
at a job and make some money, an opportunity that few of them had ever had
before. Immediately they were interested, and the ropm began to buzz with

. ideas. After much discussion, the students decided to engage in production of

. chocolate caffy, and planned for the equipment and materials needed. In order
tothelp the students makc&ound decisions on the types of candy to be made and
the necessary materials to be purchased, a field trip was arranged-to a local
candy store that sold all the raw ingredients and equipment. To raise the money
required, the students decided to form a corporation, sell stock, and ofganize
the departments (production, packaging, billing, advertising, clerical, arid sales)
witH the help of Junior Achievement and Robert Mitchell, the manager of the .
bank’s Springfield office. ' o
A field trip to London’s, a local candy fagtory, was arranged so that the
students could view for themselves the differgnt jobs available in a candy
factory. As a follow-up, the students were askdd to write. descriptions of the
jobs they had witnessed,’ and then jot down tjf¢ two jobs in which they were
~ most interested. The applicants were then terviewed for the jobs of their
¢ choice. Aﬁncc‘g{*mas opened dt the localibank in the name of “The World’s &
' 'Greatgst Chocolate Factory.” B P T
A few of the concepts covered at this stage were star? a business, selling
stock, opportunity costy use of resources, specialization and interdependgnce pf
workers, profit and loss, and supply and demand. The students were very
“enthusiastic about the merits of the free enterprise system and their hands-on ' -
experience with it. Y : :
: We had chosen the dates of the candy factory operation to coincide with
", the’last seven days of school prior to the students’ Spring break. On that Friday .

.. before vacation, all of our raw materials had been converted to candy, The

"~ candy had all been packaged and the inventory was completed. Most of the

ordered candy had been distributed, and a waiting lisd for any “unclaimed

" boxes” assfined up that we would hade no trouble selling It all. Also on that
Hq.iay ai?edrnoon}'we disassembled our factory. We hadg.’a qempany meeting

jrome




E sugcess. We ranaged.to sell every single item we had made.

and completed procedures for selling th remaining. bagged chocolates and
suckers to the entire school after we 'returerhi from vacation.’

' The particulars' of the candy sale wére given in a'commercial just before
lanchtime. The leaflets that the typing and radvertising departments had
prepared were distributed to the students at the close of school. The acfvertising

“departmént posted adyvertisequents that they had created in the hallways around-

the school, The efforts of the advertising department paid off. Our sale was a

Winding Up the Project

After the Spring break, the students analyzed the statistical data we had
compiled. 'A stockholders" report was written for distribution with the dividend

workings and outcome of the company. These reports were then given to one
student, who edited théem and combined them into a concise front-page

.'summary, Another student was given the task of extracting the financial

checks. All students were assigned to write reports summarizing the financial

highlights from ‘the volume of statistics gathered. He sorted, computed, and .
Jyped the information, which was listed on the second page of the stockholders’

report. A group of three students averaged the daily production of candy;

~ " another group produced graphs illustrating the daily production of various

~ land talked about it for weeks$ afterward,
. . Voo

types of candy. These groups had learned their special skills in their mathemat-
ics class, ",

each company\employee. The remaining profit, approximately $60, was given

Chocofate Fa tory, in appreciatioh for the support of the staff and students

~.who had mad{' our pusinesg a success. We felt like philanthropists when the

«check was‘presented to the principal at an assembly on the last day of school.
J(The class happily spent a large portion of their money at a shopping mall on the
class outing. Because of their handicaps, the students do not get out to stores

and restaurants as often as they would like, They tho,r_ouoghly enjoyed their trip,

~

Lessons Learned ‘

-’{'he World’s Greatest Chocolate Factory was a very productive learning
~eXpetience in ecoqorpics and the world of work for our handicapped students,
then the project was first suggested, it was readily apparent to the teachers

~ - As we ha{ grossed a grand’total of $265.71, we allotted $16 of the prafits to v

~to the, Barretf Elementary School in-the name of the World's Greatest- -

involved that our sfudents were lacking in sufficient economic background to -

answer questions such as;, ..~ : , ,’

¢

®  What typey of thing\s can we produce in school? ..
‘ Wha\\knowledge do we have about producing any particular item?
® What product are we interested in working on?




Should our product be consumable or nonconsumable?
~ What productive resources do we have available?
Do we have any human or/natural resources. avallable to us? :
What are our limitati'ovsVPhysicallx? Educationally? In terms of time? In
' terms of space? . . .
1 PR

Therefore, we pjanned a minicourse in economics aimed at building the
background the students needed in order to make intelligent decisions on
questions that had arig¢n and others that were arising. | e
The students soon learned the meaning of “opportunity cost”—that a
decision to produce ‘one good meant given up the possibility of producing
another. They saw thatdace they made a decision thgy were makinga trade-off,
so they carefully considered the opport unities and a{vantages' of all alternatives’
that had been suggested. The assigning of students o various “departments” of
the chocolate factory after personal interviews made the children aware not
only of “specialization” but also of “division of labor.” It also gave them
valuable lessons in career education. Using the corporate form of business
organization gave them useful knowledge of the business world, the stock
market, profits and losses, ways of raising capital, and the services of commer-
* cial banks. ; ‘ o .
The students also received valuable lessons in, consumer economiics. The
class was given instruction on how to write good advertisements. They listened
‘to several taped television commercials and analyzed the different sales
techniques. Soon they were creating their own slogans and gingles. Since they
wrote advertising material to be posted around the school, they stressed facts,
not emotional appeals. -
Since the production of the chocolate candy required factory discipline,
the students had their first work experience.and, since they were handicapped
youngsters, their first real-life experience in®arning money. In the process they
-were introduced to such career education experiences as filling in applications
for jobs and the job interview. : -
We teachers also learned valuable lessons. With six’ departments within the
* candy factory, and so few of our students mobile, it proved to be impossible to
run the factory with fewer than two adults. The Yellow and Blue groups were
oftelcombined to free another teacher for the Red group.’In addition we Jere
able to recruit volunteers for a few hours-now and then, and they proved tffbe a '
Qift from heaven. An able-bodied volunteerwas wpftﬁ_f-he;,weight in gold!
' We learned by experience that we had fo dt;'vg!o'p'a‘bag'cful inventory

procedure that would work for us, and we put on¢ g-r'p's"ﬁc;‘i\ét\u"(l'\(i(\t in charge.
We found that quality control and careful measurement of the.ingrédients were
important. If we were to run a chocolate factory in class agair; ine.:would also . o
extend the production period to ten days, and slightly incrgase our prices.

In sum, we believe we attained our overall-goals and most of our limited

objectives, The World's Greatest Chocolate Factory was a profitable enterprise

~ in more ways'‘than one! o oy ‘
LN
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L \ . APPENDIX TO CHAPTER TMREE
- Good Ideas in Brief: Junior High School Level

SALLY HENRY RUDIN of Monticello Middle Schod), Monticello, New
York, had her students participate in a time capsule project as a motivating
strategy to increase hey Students’ level of economic understanding and to
encourage them to produce more careful work. The préject served as a catalyst
for gathering economie informatjon and preparing. reports and graphs to be
buried in the capsule. The project was carried out in the eighth-grade Amerjcan
history class; the economic topics and concepts related to the curriculum
included the economic policies of Alexander Hamilton, taxation and other
sources of government revenue, the economic effects of trade embargoes, the
rise of big business, and forms of business organizatfon. In order to raise the
funds needed to carry out the project, several business activities were organized.
Running the enterprises gave the students hands-on experience with such
.concepts as investment, capital, labor, and profit. The major content areas of
the time capsule unit included the development of graphic profiles describing
the students’ economic lives as determined from questionnaires and surveys,

“reports on interviews wit.‘v merchants, bankers, and other meibers. of the
community, and economic descriptions of the roles of workers and consumers.
The time capsule is scheduled to be opened on June 20, 2029.

RICHARD C. NEWSTROM, a social studies teacher at Hostermfn
Junior High Sc/hool, New Hope, Minnesota, has developed a unit designed to
prepare junior high school students for their first employment experience. The
unit, programmied to take four to six weeks, is organized as a minicourse and is
one of a group which, taken together, offers the student a full year of econom-
ics.. The unit, called The Economics of High School Employment, emphasized
the utilization of community resources. Business managers and employers were
used to help students (1) learn about the economic status of the community and
the availability of jobs, (2) develop the appropriate criteria for selecting a
prospective place of employment and the procedures for applying and inter-
viewing for @ job, (3) learn about the expectagions and points of view of
employer, supervisor, and coworkers. The unit included goals and objectives, .. -
activities, daily lesson plans, a content outline, and a test. In addition, a listing
oTtwent&sixgenar jzations relating to the economics of high school employ-
ment and activities {6 be conducted were listed and organize@\iﬁ a matri

[ ]

MARIANNE TALAFUSE of Purdue University, West*Lafayette, In¥j-
ana, created a highly innovative approach to the teaching of basic econom
concepts through the deveJopment of an'econofpic education exhibit that ‘was

“located in the Children’s Museum at Indianapolis. The project was funded by a
/ group-of Central Indiana busiggsses, and the Indiana Council for Ecotomic
Education served as consultant, The approach of the project was to develop an

¢
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"*" exhibit called The Decision Shop, :avhich was designed to teach economic
principles and concepts through the participation of museum visitors in fahtasy
simulatipns ‘using an APPLE 11 micxocomputer. The activities included in the
‘ program were developed for participants with at least a fifttvgrade reading
level. Three games were ‘featured in the exhibit. In *Kingdom,” a modification

‘of another game, the player servks as the ruler of a mythical land whose wealth

"is measured in’ wheat and land. The decisions made by the participant
determine whether the population will prosper or starve. Plagues, rats, and
population charfges are randomly programmed. In the “Sell Robots” simula-

_ tion, the player is the owner of a store offering robots for sale. Prices must be '
0 over a five-day period during which efforts are made to maximize earnings.
A demand curve is constructed from the number of robots and prices that were -
determined each day. In“Star Trader,” the player is the captain of a colony on

an intergalactic starship. A map of eight stars with which the visitor can tradeé
appears on the monitor. ‘Each star has a supply of some of the four items—
water, air, food, and fuel—required by the starship colony. The captain must
keep the colony supplied with resources needed for survival. The game: is
structured to provide trade-offs between dealing with close stars and distant
stars. For example, it takes less fuel to go to stars which are nearby, but the
terms of trade may be poorer than with distant stars Survey data on the project
indicated more visitors, ages 10-15, are using’fhe exhibit than had been
predicted and that The Decision- Shop is refching thigt segment of the

. population for which it was designed. o '

. L c _ . |
DALE A. LAMBERY of Sterling Junior High School, East Wanatchee,

_ Washington, has developed two units relating to international trade. The first .

" unit, Analyzing the Major Ports of the Pacific Northwest, concentrates on three
activities: (1) naming, locatiiig, and classifying the ports of the Pacific North-
west; (2) describing the orghnization, structure, and function of a typical port
faility; and (3) naming thé types of goods imported and exported via Pacific
Néorthwest ports. The second unit; The Padific Northwest’s Major Trading
“Partners: Canada and Japan, focuses on the importance of international trade
among Canada, Japan, and the United States. Some of the economic concepts
‘included -in the multidisciplihary units are the importance of world trade, -
specializatfpn and intendependence, comparative advantage, balance of trade,
~and the analysis of several economic systems. The two upits each have a -
"longevity- of three weeks (fifteen class periods) and are self-contained. Many }
varied activities are used in the presentation of the units, including class,
discussion and debate, research and oral reports, bulletin board displays,
readings and worksl‘lcets, and participation of guest speakers in the classroom,

v

" .RICHARD A. AIETA, chairman of the social studigs d*partment,_

* Hamilton-Wenham Regional High School, Beyerly, Massachusetts, has devel-
dped a project focusing on the studyqof the economics of the port of Gloucester

* and the impact of the'200-mile-limit Taw on the fishing#hdustry centered there.

Students st:xdy a-nearby co qnity\-and obtain information about its resources

.
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and data in order to develop relation$hips between concepts taught in the
classroom and the real economic world. The first phase ol&he experience is
. essentially teacher directed as students become familiar with the intent and
% - impact of the 200-mile-limit fishing law, which went intgthe effect,in 1976, and
reactions to it. Students.read a specially prepared booklet, listen to taped
.+ .interviews, and use news clippings and goyernment reports to build a data base.
' Students then go ona field trip to Gloucester to gather. firsthand and primary
* source information by participating in conducted tours. Organized in groups of
- four or five, the students interview resource people who had been previously
“contacted. Back in their .classrooms, the students ‘put the two phases of the
program together and write an essay on “The Economics of the Fishing .
. Industry” in which they link economic concepts they studied with their

experiences in Gloucester. The unit is divided into four parts and takes thirtys

one days: (1) data collection about the Gloucester economy and the 200-mile-
limit law—10 days; (2) preparatjon for the field trip to ‘Gloucester (tours, .

~organization, interview techniques, etc.—S5 days; (3) field trip to GloucesteP—

I day; and (4) analysis of the Gloucester economy—15 days. The pro]ect
‘emphasizes the utilization of community resaurces and includes taped inter-

. views with members of gavernment re§ulatory bodies, economists,; bankers,

- biologists, fishermen, executives of fishing companies, and conservationists.

ANNA E. MAYANS, a professor of education at Xavier University,
Cincinnati, Ohio, has developed an economies, unit focusing on the specific
needs of the students of Sawyer Juni(‘r High Q;}; pol, a predominantly black, -
inner-city school. The two-year program jitled Making Choices, was
completed by a committge composed of i h school teachers under the
direction of Dr. Mayans. Preliminary Were taken by the confittes td

~ascertain the students’ knowledge of ecoMomics; their preference ordering of .
specified life skills; and their home backgrounds, interests, and needs. The -
content of the unit was determined on the basis of the information gathered
from the surveys, a previous determination of the econofftic concepts basic to
an understanding of personal choices and decision m ing, and the amount of
school time available (in this case one §guarter to ten weeks). Four basi¢
questions were emphasized: (1) Why do we make choices? (concepts of scarcity,
opportunity costs, etc.). (2) Wit do we use to make choices? (money, credit,
banks, etc.). (3) How. can we make better choices? (eShsumer egonomics, career
education). and (4) What affects our choices? (supply, demand, price, market,
etc.). Practical apfflication of the concepts presented included learning about -
the opportunity costs of a decision;-taking field trips to a local bank and local
manufactu®er to learn about their functions in the economy; filling out job.
applications, resumes, credit and social security forms; role-playing job idter-
views; learning about advantages and disadvantages of paying iff cash or
charging credit; learning where to borrayv money: and comparison shopping. S
Of particular use,in the program were school a mni wha served as resource =
speakers, 'Althoygh the unit is 'not: intended Yo provide a comprehensive

- understanding of economics and the U.S, economy, it does serve to provide

ERIC (. .




valuable experiences to the students in making choices'and. decisions in their .
daily lives. = _ ' .

JANE EVANS YEARGAN of Woodland Junigr High School, Fayette-
ville, Arkansas, dev ‘opg'd a semester course in economics based upon the film
series Trade-offs a?}consumer education Kits produced by Procter and
-Gamble Educational Services. The course was oﬂ'eg;d as an elective to seventh- .
gragde students, The Trade-offs phase of the progtam lasted nine weeks. he
remaining weeks, were allocated to two consumer Kits entitled Consumer
Choice and Consumer Advertising. Empbhasis of the course was on problem
solving especially as it applies to consumer economics. Program goals included
learning basic economic concepts, developing a systematic procedure for .
decision, making, ‘and learning about the American economic system. In”
addition to a wide variety of classroom activitigsy;including: pre- and post-
testing, a student attitudinal survey on Tradeoffs was. developed and adminis-
tered. .- ' ' T

[

* VELVA RATHBUN, of Mannford Middle School, Mannford, Okla-
homa, oiganized @ dne-month unit focusing on How a Corporation Works.
Each of the four classes involved in the project organized a corporation to
manufacture and sell Christmas decorations. The first class made tree orna- a
ments; the second, door knob decorations; the third, macrame plant hangers; BRI
and the fourth, name plaques. Each class conductgd a market survey to ' '
deterrmtine potential demand and, after calculating costs of production, decided
on prices. Initial capital was raised through the sale of stock to the students at
fifty cents per share. Students in each of the classes becante employees of their
© . respective corporations and, for their services, were paid fifty cents per week '
1 with the option of receiving one share of stock igstead. Students were also paid
- commissions for their sales. An assembly lineﬁs_organiied in each glass. All
the corporations were organized so that the students would gain the opportu-
nity to learn. problems and “responsibilities” associated with such jobs 48
. company president, bookkeeper, supervisor, and assembly line worker. At the
conclusion of the unit, all left over supplies, finished unsold products, and
cagital investments were liquidated through an auction in the qlasse_s. After all
~ expenses were paid, the profit \nﬁfs distributed among the ‘s,‘tockholders,_ -
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Consumer Economlcs m
the ngh School I

IW. / | ‘""‘--.

L Aﬂhur WomerJr. -

Manna Hugh School Huntmgton Beach Callfornua

Background

l teach a full-somester coUrsc in consumer ecOnomlcs in Marma ng Suj

immediately useful to hlgh school semors who are about tg rité _
workaday worfﬂ By approaphmg ccononncs fromihe cbhsu /ers pomt of
“view, the subject becomes an e;gcmng eXpenencc fo;', thq )student? andF-"xhcir

. teacher. S e -
~ During the ﬁrst few Wev;ks the class, whlch typically averagesf)etwcen 30
“and 35 students: (175 were acccpted into the' eleetive ¢ourse ‘but. another 200 -
“were -turned ‘down),  is - introdced :to key economigc:. concepts. prmctples

-theories,’ values and terminology. Sogn thergafter, eachﬂpartlcipam researches- ..,

. an occupatlon and selécts a job that _might poSsnbly be vbtained. after: graduaml ,
twn ‘The balance of the course 5rov1dc¢ a pracucum in constiitier economics,
. Studénts are. paired in simdlated marriages thrgugh a'simple computef

compaubxllty test composed of questiofs about marriage, family, religion, and. -

career goals.” As soon as each couple is “married,” they are automatically

saddled with one **child.” The long‘mngc planning and saving of each unit fmust f
take the child into consideration in’plannihg for expenditures on housing, basic " ;

. utilities, transportation, msurance, taxes, furmshmgs. appliances, clothmg,
- baby care, contributions to charity, and personal items, As part of the course,
the students learn about the-legal and moral obllgatlons of marriage as well as.
twenty principles which have been listed as “the economics of love.”

The purpose 6f the simulated™familics” is to enable the students to learn .
how to design rational goals aﬁsatlsfactlons for living. Each participant leams- .

“how to adjust his or_her ec
unforeseen circumstances. of |
costs becomes a very rea?smc aspect of the program as critical decisions must be

' made by each’ CQuple “As 4 result of the experlencc. tlfe student begms to fhakc ‘

omic vajues to ~many of the unexpected and

<» : . N
“ . . .

The concept of “irade-offs” or o portunity
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Economics is defined in humdt ®¥ms as the social study of how people
_make the best use of human resources;to relieve the greatest amount of “felt
uneasiness” (that is, to.attain the greatest amount of satisfaction) with the least -
. sacrifice of “Lifetime” (the months, days, and ‘hours ,in ﬁne‘s lifetime spent;
coping with one’s insatiable wants).~The goal is to deve op self-knowledge.
Each student learns how to determine personal $trengths and weaknesses in
" order to'exchinge the least amount of “lifetime” for the greatest relief of “felt
uneasiness.” Lifetime and felt- uneasiness are unfamiliar terms o most high
school teachers, but are useful for describing accurately the emotional and <
psychological aspects of our work and personal- lives as indiWduals and as . -
- members of families #hd other socictal groups. v o :

'My entry is divided into two parts: the Tqac,hér‘s Guide (u yon which this
“article is largely based) and detailed apbendixes (which explaip, illustrate, and
claborate on the content, sgecial_features, and methodology used). '
. . '. .
~ Objectives '
Each student will: . k. _ : e
Lo, . . - < .' \ } ] P
1. Know what mgney is and what affects its value (pur&\asi-ng power);
2. Understand the relationship among demand, supply,. and price in a
.. market econdmy; - S -
.3. Know how a market economy essentially differs from other economic
. systems, S o . |
“‘a4, Describe his/her present and future economic goals; :
K "Undersgand that all choices in life-—not only those \in._the domain of .
.gcono’m_ics'—;haVc a cogt, i.e., the alternative not taken;, - p

R ‘Learn variaus methods of planning for life’s futre or emergency expendi-

%7, -Be aware that various public and private agencies v been establi

. infidénce consumer demand; .
- 9, :Learn about basi¢ items of expenditures: food, shelter, clothirf

w ¥

o k Description of the COurse- E

. tues when only limited amounts of thoney or other assets are avajlable;
' ¢d to

{:'prgtec_t'.-"thq consumer; . . :
8, Understand’ the techniques used by businesses and gover
X v

. medical
N ° \;- .

. “care, utilities, transportation N
10.- Learn of the:many discretionary jud@mentg involved in determining
-2 «™living" costs above the minimum; ' s
- 11.  Understand that economics, broadly conceived, ap\)lies- to mor than the
* wmarket.” As an analysis of the process of making choices, it applies to all
the situations in which people. must make choices. o

L x, v .
M b P ' S . .
4 \ ’ [N
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Unit I, “_detting Started—-The First Day "m-__;Clués.“ is devoted to orientation .

and routines. The students are weloofned :to “the most practical.glgss.‘oi\‘
campus; ‘a class_where they will learn té.save a n}inimum of $l’0.000‘19vcr‘,ar ,
' . . - . :-.‘.,- B . .. . -m . 5 .
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lifetime, of wogk until the age of retirement.” The students are acquamtcd with

-

. the teacherugqulremcnts regardirdgd 1) agtendance (stressing the need’for both

“spouses” to be present every day), (2) notebooks (which will be useful in later

' life as a source of information when the real challenges of llvmg arise),
-(3) individual research (into topics of personal interest in our economic system

." and through personal shopping adventures), (5) lass participation (with each

- Student expected to share his/her-values with others in the class), and

i, ®) objective and essay examinations. (However, the objective gvaluation of the

t N,
s . AN
°

N

. of’ deeli
Yy d‘ Unit V1, “leed Fxpenﬂltures,” mtroduccs thc snmulated fami

"+ "fotebook contributes a large part of the final grade.) .
In Unit 11, the students, m(i;vrdually and in groups, set up “ladders of

ecoiomic goals,” culminating in retirement, before they learn by experience the

. real economic cost of each. As'stpdents share their ideal goals with others, they
different people, new goals witich théy' never congidered on their own, and a
realization that some goals are not realistic or attainable. The students then
_attack the cost.of each goal in “lifetime” spem in its attainment,

. o In unlt 11 thestudents are introduced'to such basic economic concepts as

Yo the ecor:omlc problem (scarcity), growth, the prmclple of dlmlmsl)mg returns,

.eeqnomic systems with emphasis on how ca italism functions, the laws of

detnand and supply, mlce~determmants th market as a whole, and how

. aggregate vutput is determiged. ' : )
lmUnLt 1V, “Carcer/Vocatmn- Money Value of Llfe Tlme ” the teacher

bcgl‘ng by ad mmgstermg an inventdry test, such as the Kuder General Interest
SurVey(berlcs E), to help students gain insights into their proper vocational,or
. carr;er goals,\Ea h student then researches cach f three possible occupations,
mcludm@ avzulable job opportunities,, ‘amount f education/ training/experi-
s ence, requl’rcd and’ eginning-gross income. (If available, the resources of the

¢areer guidarce center $hould alse be fully used/) In this unit, thé students Are’

L cxposed to the basic.concepts of income deter minatior, jncluding the notion of

¢quilibrium and the'net national income,

Unit V calls for pairmg the. students,m simulated $arr|ages or as single
heads of houséhold%’ if .the sexes are not equally balance in a particular class.
ic sole purpose, of using s%uluted marriages’ ‘I’ course in high school
- pec()nomm is to permit the students to experience” in the elassrqom the
' operatlon of ‘the pnhcnple of" (mportumly gost-- since no person, famlly, cnty,
__state or ‘patidn cap:achieve g/l desti€d goals. Th“c students fil out a marriage
com atlhlllty questlonnalre and are paired \on the basrs of their rellglous
-'_‘alhllatlons ecunomlc*‘aml soc}al aspiidtions, laisure t:me actlvmes, values,
" econémic nssets, habrlrtn‘.‘a and’encu mbtanges cither by thie computéi or by the

" téacher(if a computer is fiot accessrbla), The stiudents lcarn that marriage is a

fegal contract, tuke partiin a simulateg, ‘Marriage’ cerem(ﬂty, and are now ready

-7 4o role- gnw econtmhc actlvttlcs and funt!tlom of a famrly with a scmblance
)

s to the
e cept of a wot;kmg budget. It treats gtich inttte'rq as federal and uZte taxes
'--.wlthheld llousnn&*custq (l;entmg VS home t)wnershtp mt.ludln}. property taxcs,

»

r

»
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will become more aware of the great variety ef goals: which exist among -

\ .




» K B

. ‘ ' ' . . , 2

i
‘ : & .
- mortgages, insurance, ctc.), utilities, transportation, charitié,}saving, and
. investing. In units VI and VII, the students are introduced to the role of the
government and the Federal Reserve System in setting monetary and fiscal
~ policies and controls. The effects of these actions on interest rates and credit
availability are covered, as well a3 the cost of credit. The Keynesian concept of
the multiplier is presented When students consider their budget allocations for
saving and investment. ’ ' _

Unit VII, “Contract Law,” is best introduced Ry having an attorhey

(parent, relative, or friend of one of the students) come to glass. He or she can
_usually clarify the topic in one class period. After the attor \gy's presentati
" have the students write a simple contract for the sale of some p&gonal prope&
perhaps a car. Have the students discuss the legality ‘or i gality of the
contracts. | ) .

Unit VIII deals with living expenditures (variable rather than fixed costs)
on items such as household furnishings, appliances, food/beverages, clothing,
miscellancous household goods and services, total baby care, and personal
needs. The students must learn to distin‘guish among luxuries, comforts, and
necessities. Comparison shopping can be taught by a field trip to two local
markets, close enough to school to be visited withina class period. Preliminary
pricing should be done prior te making a final budget.

"Unit IX, “Consumer Services and Protections,” suggests pamphlets avail-. '

able from private and government consumer protection agencies, and high-
lights the consumer services of‘television networks. :

" Unit X, “Personal Notes and Evaluatiéns,” urges students to Keep notes on
their impressions after audiovisudl and guest speaker presentations. The
experiences involved with the simulated marriages and imaginary children and
other dependents will also create a host of ried impressions. All tests and

- quizzes should be included along with corrected wrong answers. )
Unit XI discusses “Disasters.” After students have budgeted their final
pprsonal and family budgets, it is time for a simulated taste of reality.
nplanned and often unpleasant events will always oecur, and each such event
will require an additional exchange of “lifetime.” The disasters should be
written on individual pieces of paper and drawn from a hat or box. Students
are asked to write on notebook paper the precise steps they will take in
handling the disaster. (Avoid compounding the disasters!) When the pinch
really comes, the students must fesort to the principle of opportunity costs in
seeking a solution to their problems. : '

) .

*

4

Evaluation : Lo

v

Marriage counselors poigt oufMhat young r;\urried couples, and many older
ones*as well, experience maritul unhappiness and discord because off poor
mondy management, that is, failure to budget sensibly and to live within their
means. A consymer cconomics course based on.simulated marriages and
simulated families is an ideal way to prephrg for the iffevitable economic,
* problems cvery marriage encounters. My consumer economics coyrse is first

IToxt Provided by ERI

Q- v ‘ ‘ N o _ ]
ERIC? C 8 ¢ '-




\ | , L
oforecmost’ a course in economlcs, it is also a m‘actlcum on the economlc
-~ saspects and problems of marriage and the fatﬁly which applies economic
 principles and concepts to the everyday challenges and’ frustrations of living.
t Each se”rhestcr -oneither the second or third day before the final examina-
tion, I have the students respond to a series of questions, and their replies help
me evﬁluate the effectiveness of the course. The responses are not graded, and
the students are informed of this.. l_.requlre these responses for four basic.
reasons: - a ' : .
I. To help students collect their thoughts before the final examination to
enable them to see the vanety of separate units as parts of a broad,
coordinated coursg in economics;

2 To help me evaluate the teaching and learnmg ivhlch occurred during the

class;
_'3. To detérmine that the course has been of great value to the students as was
" intended; ‘ . A v
4, To motivate me to make the sourse even more real and meaningful for
following classes. ’ o . S

N
N .

The academlc quahty of students who enroll in this . course covers a broad .
" spectrum. Each student dppears to learn something which'no other student
learns; the class becomes. a very personal eXperience for each student. Yet, it
thrills me to discover from the responses of the students to thie'questions thit all
of thenr have learned some_basic concepts of economics, coneepts whyj are_’
real, meaningful, and pertinent to them at their age and experiential lévels.-
On another paper, students personally evaluate thé course content and my
* teaching methdds. They make suggestions as to’ what specnﬁc units might be
. deleted, and what units mlght be added. .




Bankers and Educator5°

Partners in Alternative )/’

Economic Education

. . -4
‘ .

‘John Joséph Kerrigan

Chicago Public Schools, Center for Economics and Business Studies -

Introductioh

During th& sccond scmester ()f‘thc_1976 77 school year, a Center for Ecoromics
and Business Studics was established to develop an exciting experiment in
alternative education. The center was cosponsorcd by the Lontmcnml Bank
and the Chicago Board of Education. : o

The curriculum was designed to teach - studcnts econo mics, pcrsonal
finance and planning, consumer cducation, and business organization while

familiarizing them with Chicago’s business and financial community and the

career opportunitics it4ofters. In pul'Pculdr the money cycle, including moncy
creation, thé role of the cominercia bekmg system, dl‘l}l the function of the
Federal Reserve System, were explored in depth.

In conducting their rescarch on ChicXgo and l}ﬁ resources, the qtudcnts met *

key persons rcprcscntmg the business community, labor organizations, and
* government agcncncs Through individual and team activities, students became
familiar with the city's financial district and the unigqueness of Chicago as a
cultural and cducational center.

In the program that was developed. the te sacher relinquished his tradmonal

role ;ls the center of the learning experience, Instead. md?induahzcd learmng .

was promoted through the utilization of comniunity resources.

7

Background s L .

Working closcly \’llh the hankmg ommunity, | u)ordmatcd and taught an

cconomics course in coopcratlvc ediitrtion for-the centgr, which relied hcavnly

upon resources found in the wmmunjty “The course was designed to pr(mdc'
opportunities for students to sce textbook toneepts in action and to preview CI

varitty of carcer possibilitics in banking and business.

‘Lhe course included a wide spectrum of topies ranging from mtmduuory

mictocconomics  through small-business .concepts to macroeconomics and
global enterprise. Mujnr units inchuded basic economic concepts, the money
eycle, pcrs()nul\lnmncml planning, use of credit, business and hunk organiza-
tion, advertising, unions, and cooperative purchasing investment,

, |
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Approxtmately th'ir_ty-ﬁvo'high school juniors of both sexes, representing
different racial and ethnic backgrounds, were chosen from applicants demon-
strating an interest in economics and business studies. Since the program was

, designed tq expand the academic and career horizons of students with varying
’ levels of ability, academic record was not the sole criterion for adrfission. The

students - met every school day for approximately two-and-one-half houys after
regular courses at tJheir home scbools were over, '

» ) *

Educatlonal Goals and Objectlves

‘The QLursc was establlshed not to prepare students for gbartlcular job in the
-_b_usnness or financial communlty, as do many existing vocational courses, but to
“expand and improve students’ attitudes about business, labor, and industry, to

encourage theth to challehge ster@gge_dme\ﬁws and to introduce them to a wide
range of career opportunities. Exposure to people who work in the business

. ‘community arid make pragtical, day-to-day appligation of skills tﬂey learned in

school motjvated sttidents to more enthusiastic performance o traditional
studie§ such as math, English, and the sciences. For their patticipation in this

_intensive program, students were awarded letter grades and credit toward

graduatlon -
. The ObJCCllVCS of the course were:

1. 'l ) challenge students to develop\_\nd apply basic skills while exploring new
concepts, -

2..7To prepare students more fully for hlgher education and/ or future employ-

_ ment
3. Te famlliarlzc the students with Chlcdgo s business and ﬁnanclal center and
- career opportumtles it represents; :

4 To teach students economics, personal ﬁnancial planning, consumer
' cducatlon ~and busmcss skills;
5. To exp;md -and. improve students” attitudes toward business, labor, and

e lndustry while-challenging stercotyped views; '

’ 3 Ta: enrich the curriculum of the city'’s sﬁ‘\oolb and facilitate increased .

_ “communication with the private sector. :
’ . RS : L .

br‘ganlzatloﬁ of the Course

As an experienced high school teacher with a Background ‘in business and
cconomics, I served as the economics instructor. The sponsoring bank provided -
clerical support and clasaroom and office space. Professionals from the businesg
and banking communities erwiched the course by bringing to ittheir personal
‘perspectives and experiences. In rescarching Chicago gad jjits resources, the .
students ‘met key persons from the business community gov'bnmcnt agencies,

and unions; investigated, both individually and in teams, the city's financial _
dnstrlct and became aware of the umquencss of Chicago as a cultural and

‘ ) 89 ‘ '750
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¢ .
educational center. Depending on the agenda for,the day, students met in a
classroom or at a field site related to the\g{jrticulfr unit under stydy.’

¢

ce My students had to mect the attendange and performance requiremeits of
“the Chicago public school system. They were screengd on a citywide basis by
~ guidance personnel. Enroliment wasfpen to all but remedial students, Filnls,
role-playing exercises, financial publications, newspapers, and printed materi-
_ als furnished by participating companies were used to suppl’ment textbooks
and materials developed by the Department of Cutriculum’ of the Chicago
-public schools. Injaddition, students were givenla course syllabus and ‘weekly
activity calendars to supplement textbooks. They were required to keep a
weekly log of activities that they thought added to their growth and awareness.
" They also ndted career possibilities that stimulated their interest—an exercise
that was beneficial to the teacher in evaluating the program and providing
useful experiences to the students. Personal notebooks for their course work
-and supplementary materia{‘ received were also required by the teacher.
Grading for the course was based on written work, class participation, &nd
effort. Attendance, class projects, and extra credit work were also considered in
reaching the grade. Studer&ls who successfully completed the course received
ont unit of credit business and a half unit in social studies, In Tdition, the .
course satisfied the lllinois state consumer-education requirement .

.

"Sample Student Activities - 7,

" the students in the introduction and orientation to thegpourse. As paft of the
orientation, the studegits toured Continental Bank, including the main uilding
" and check-processing facilities, and met with key personnel. The class was given
-+ +a walking tour of the financialkdistrict including a vts'\t to places of business and
cultural interest. Students took a standardized test on basic economics at the
-beginning and end of the semester, and c{(aminations throughout the course.
.Emphasis was placed on reading, writing, and comml‘m.mivons)skl!ls such as
being a good interviewer and interviewee. ' R
Personal involvement. A simulation involving teams of oil sellers and
buyers gayé the participants a practical and contemporaty exa}n;ile‘of a.,’ser’ious ,
problem facing our economy. During each round of buying and selling, the
supply and demand levels were changed. After the completion of several
rounds, the effect of these changes was examined in relation to changes in the
~equilibrium price. - 3 ’ . v
‘Union-mamgement relations. In dealing with union-management rela-
tions, the class was divided into two negotiating tehms representing the Widget
"Company and the International Brotherhood of Widget Workers. The two
“‘teargs were coached by representatives from management and tabor in a \
I coll&tive bargaining simulation. After séveral negotiating sessions, the parties
* “could eitper agree to a contract, declare an impasse, or submit to third-party
intervention. At the National Labor Relations Board, the class investigated®the
role of that org&nization under the National Labor ‘Relations M Also, a\ A

A
Orientation. The-objectives, pgocedures, and requirements were iiven to

-
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" debate was conducted over whether the class should unionize; it culminated ina
representation election. Careers in trade umombm were explored in a toun: of
Washburne Trade School. . ’

lnvestﬁlents. Concepts of personal financial planiing and business
organization were linked when the class covered various forms of investments,
particularly stocks. The students were able to borrow $10,000 fromthe student
bank for the purpose of investigig; Investment portfglos that included stogks,

.bonds, savings certificates, and certificates of depoSit were prepared by the
students. In this unit the students visited a brokerage house, the Mercantile
Exchange. and the visitors’ center at the Board of Trade. After examining
various criteria for investing—risk, return, liquidity—the class participated ina
computerized stock market game conducted by DePaul University’s Center for
Economic Education. In this game, students purchase and sell common stocks -
on the New York Stogk Exchange over a specific period, starting with an initial
endowment of $100,000. The five top teams receive cash awards. The invest-
ment securities industry provides resource people to assist the students.

- Objectives of the game reinforce concepts taught in the career center class. .

Each'team had a consultant in the securities industry to contact and advise _
it on stock purchases. Representatives from the insurance and real estate
industries also discussed investments and consumer needs. In pairs,” class
‘members surveyed the mortgage rates of various financial institutions after
discussing this subject with a mortgage banker. ’

Mechanics of finding a job. Economic decision makmg and jts accom-
panying concepts were utilized to aid the students in determing possible career

*choices. The use of career days and career inventories also aided in this process. *
Through an analysis of manpower statistics, reflecting both levels of employ-
ment and wages for certain industries.and careers, the class became¢ acquainted
with the preserit labor force situation. Wage determination was treated in terms
of traditional wage theories (marginal productivity) as well as by evaluatlon
systems utilized by industry.

A representative from Chicago United also discussed levels and types of
unemployment (structural, cyclical, and seasonal) that are found in Chicago
and the diffetent programs developed to meet unemployment problems. _

' From films and discussions with personnel administrators, students
learned to fill out employment applications and develop resumes. Mock job
interviews were set up wnth different companies. The filmstrip series Goofy
o Getsa Job (Disney Productlons) was also utilized in completing thése activities.

The expefiences broadened the students’ perspectives on careerk, Although it
“was not a'bank recruitment effort, the course prompted a number of students to;
seek part-thge employmeny in the bank’s work-study program..

~ Wage payments. To further increase student involvement in the course *

’ and awareness o business,procedures, participants were paid every two weeks -

“center dollars” which they could either save or invest through the student

bank The number bf center dollars received was K:\sed on accomplishments

during the pdtiod, the largest amount being given fgra grade of “A.” A number
of students were chosen to serve exther as bill colleg tors or personal bankers in

9.
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the student bank. Money was deposited into checking accounts and each
month budgeted expenses related to various coursesprojects were paid. Each
student received a ﬁr_mncial statement, and, as we have seen, each student was
“allowed to borrow a total of $10,000 for investment. The students then
3 ’epared investment portfolios of stocks; bonds, savings, and certificates of
eposit. . '

Evaluation R < .

Student evaluations indicated that they enjoyed the topics and could under-
stand the subject matter better wh they weresactuilly able to observe the
activities that they’ were being taught, "l;he students commented that they knew
how to manage theiy, money better after completing the unit on personal
financial planning and working with the student bank. In instances where some
topics were covered in their regular high school classes, the Carecr, Center
studtnts commented that their expgritnces inN\the a positive
reinforcing eﬂ'ect.{l'h'e'&')urse challenges the students to use critical thinking in.
their approaches to new situations. The ability to interact with different persons
in their environment was developed as well, as they met a varicty of people
from different levels of business mandgement, Students also indicated that,
after completing the course, they’ were bettes equipped «tp ake decisions .
" concerning future carcer and consumer choices, )
" The growth of individual students was \((tncssed with each new experi- -
ence. Students who had not been outstanding in more conventional classes
- flowered in this course. As the program progressed, students evidenced a
gréwing sense of sophisticaggen with regard to business and carcer a wareness.
While caréer aspirations were not expected to escalate dramatically, there were
indications that the students’ horizgns had broadened. S
In addition to thgse skills specific to the subjeets of the coursc, another
important streagth was the fostering of other skills such as note taking and
public speaking. S®idents in many cases developed confidence in class discls-
sion and presentation and" in questioning speakers. Students who had been
most reluctant to participate in group oral'presentations at the beginning of the -
semester handled themselves very ‘well in the latter portion of the term. '
The evaluators for the bankand the Board of Education were convinced |
that, ay future employees and consumers, the students would have a direct
impact on businesses and the lo{gal community. Many of the'skills and much ‘Qf'l
the enthusiasm for this approa¢h to business and cconomics were carried home
to parents, family members, and peers; thus, the impact of the course extended
beyond the students to-a much wider scctor of the community, :

¥

' !

S

Conclusion ‘

In sum, | found the alternative approach both challenging and rcwarding,‘
“Individualized learning had replaced the traditional format, in which the* .

A
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teacher is the center of the learning experience. It is my opinion, based upon the

* successful experiences provided through this program, that economic educa- .

L

tion can provide a meaningful vehicle for linking in-school education with .
outside community. resources so that a more comprehensive, realistic, and"
coordinated program is offered the student :

ProfitsInc. -

. Backgroun_di

" Phyllis Bra'nt
South Hopkuns High School, Nortonvnlle, Ke:mucky

Faye Cardwell
North HkalnS ngh School, Madlson Kentucky. -

A

/

Profits Inc. was originally a “mock” corporation formed by students of South
Hopkins High School as an interesting device for learning economic concepts
and as a method of p’ﬁ)motmg better economic understandmg The experience
of the classroom corporation was such a success that younger brothers and
sisters of the first stockholders requested that another Profits Inc. be organized.
In 1978 their wish became reality.

A unique feature of Profits Inc. II was that classes in two separate schools
were involved. The business organization class of North Hopkins High joined
the economics class of South Hopkins High in one project.! The students
wanted a legal, not mock, corporation, and they wanted to attempt¥to earn a
profit in real dollars through various business ventures. The students began by
discussing limited liability and other advantages of the gorporate form, Among'
the disadvantages they discovered were the cost of mcorporatmg, corpgrate
taxes, corporate regulations, and the, like, but they concluded that the best way
to study the American ¢fenomy was to be part of it. .

- The class elected béard of directors, which included prominent c{tlzens
of the commumty, and chose a corporate name, “Profits Inc.” (which staqu for
Public Relations Orgam/atlon For Intrigued Teeng). The name was dhosen

B
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I, The class at North Bopkins had to drop out midway bedause of scheduling difficultics, but the -
students of both schools continued to cooperate on sotne projects.




because the students understood the significance of profits in our economy and
wanqted to emphasize that there is “no stigma to making a profit.” ,
One of our first tasks was to write the articles of incorporation. We
accomplished this with the advice of an attorney. This experience gave the
students a knowledge of the privileges and restrictions of the corporation, and -
also enabled them to absorb additional legal knowledge.

)

Corporate_Goals _ ' - o

The goals of Profits Inc., according to the articles of incorporation, were to
promote a better understanding of economics by its members, the schools, the
community, and even the whole population of the southeastern portion of the
United States. Another goal was to earna profit. Class members earned shares
in the corporation for engaging in activities that helped advance economic

_understanding, by participation of members of the class in group activities, and

by acceptable completion of previously approved individual projects. Profits
.were sought because the worth of the shares to the individuals who owned them
rose as the level of profits went up. Many students were stimulated to achieve
because of their pride in our organization and by their desire to be recognized
as leaders in our organization.’ -
The profit incentive and the incgntive to achieve were the only incentives.
No grades were given for activities in Profits Inc. In our years of experiences as
teachers, we have never seen a more motivated or more enthusiastic class.

Profits Inc. members dropped in on other classes to discuss issues, called us at

" home, and even stopped by to-discuss plans. _ -

Activities of Profits Inc.

. Exhibit at free enterprise fair. Within a month after our goals were set, -

the class had a splendid opportunity to promote improved economic under-

_ standing, and to do it on a large scale by setting up an exhibit at a fair held at
‘Western Kentucky University, Bowling Green, Kentucky. Over 24,000 people

ERIC

Full Tt Provided by ERIC.

attended the fair. Only two school groups had beef invited;-so most of our
competitors were large corporations with a wealthjofl money, materials, and
manpower. But, out of 71 exhibits, our exhibit w7‘ ti\e one publicifed in the
Bowling Green Daily News, and featured on the ffont page of the nefyspaper!
We were also interviewed on television for a later presentation on Kentucky.
Educational Television. . :

* Our whole theme for the exhibit was Think Positive, America. It expressed
our belief that our economic system is not perfect, but it is the best system.
Students from both schools were prepared to answer questions relating to
economics and to pass out the pamphlets entitled That's What America’s All
About and Our Economy. . .

‘The exhibit wag an old-fashioned schoolroom with antique desks chalk-.
board, bulletin_boa;s, and a large flag. Three cartoon characters were the focus

o /
. "‘94

L) PRIY

40




. subcontracted with the stu io for a photograph
at South Hopkins and-for graduation pictures. Profit Inc.’s most spectacular
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of all eyes—Charlie Brown, Lucy, and Snoopy. Nostalgia evoked by the scene
. attracted the adults; the cartoon characters, the children. Our students were

dressed in patriotic costumes of red, white, and blue and wore Uncle Sam hats.
In addition to passing out information, students pinned a small lapel flag pin on
visitors and said, “Think Positive, America.” Photo buttons were sold at $1.50
each. Our students photographed vigitors and made the pm-on buttons. - The
buttons showed our boogh in the background and created a minor sensation
with the adults as well & with youngsters. Very little profit was made at the
Free Enterprise Fair but the class gained a lot of experience. i
Students teaching other students. Profits Inc. members presented the
film series American Enterprise.to other classes at South Hopkins, and

prepared handout materials relating to each film. Students teaching other
_students was an unusual sight, a novel learmng experience. But, because the

teaching,project involved absence from scheduled classes, the class developed

its best public relations tool—a script for.the slide presentatlon. It includes the

basic concepss of our economic system. We tried to make it entertaining and at
the same time informative. Charlie Brown and students from North and South
Hopkins were involved in the slide presentation. It lS callexfl The. Amazing
Success Machine (sound, 20 minutes). : '

Students on television. The Amazing Success Machine was featured ina |

thirty-minute television program on Channel 3, with a viewing area that

- includes a large portion of western Kentucky. Another thirty-minute program,

with students discussing Profits Inc., was featured a’week later. Each time our
unique corporation received recognition, we v&fére given an obportumty to

_discuss economic issues while explaining our goals. Each television show,

newspaper article, etc., became a vehlcle to promote better economic under-
standing, - : . .
The Amazing Success Machine was also shown at a Kiwanis Club

than once to apply for the copyright to our slide prESentatlon because of its
professional quality.
Learning to apply knowledge. After failing to make q profit at the Free
nterprise Fair and a Fall Festival, the students discussed “marginal profit,”
“lack of capital,” “proposed demand for our product,” “equilibrium priges,”

- luncheon and at m-servxc;courses for teachers. The students were advised more

- etc. The seeds of knowledge and ljnjerstanding"planted during classroom

instruction began to take root and the plants to blossom. After discussing these
concepts with intense interest and enthusiasm, the students dec‘led to try
projects where no large capital outlay was involved. They decided in the future

" to subcontract their ventuges in photography to professionals. - !

Almost immediately Profits Inc. contracted with Master Artists.Studio to

“provide plctures of couples and of ‘the ,queen’s court dt’ Shuth Hopking’s °
homecoming celebration. The corporatiop regeived $5 for each sitting that was
sold. A profit of $140 was realized on this pr,oject The students gained a

knowledge of contra salesmanship in this venture. The students also
sale for the.homecoming ganie

L S
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. proﬁt-carniné projeet was the sale of school derbies at South Hopkins .Spi.fit
- Week. They made $100 in less thap two hours, !

Economic facts on school radio. To promote better cconomic under-.

standing, “free enterprise facts™ were broadcast on the school radio. One fact
T was given ¢ach day. At the end of &' week, a prize was given to the student who
-correctly answered a quc%’hqn rclating to-the “free enterprise facts” announced
each day. : _ ' : -
Bulletin board. An cconohic trec of knowledge was, attractively dis-
played on the bulletin board-in the main hall. The*roots of the tree depicted
economic concepts and the leaves represented economic frecdoms that resulted
from our particular cconomic system. v

Investments in stocks. The students borrowed money from the local

bank and invested it in stocks bought through the New York Stock Exohange.
They read the Wall Street Journal regularly to.check the value of their shares of
Eastern Airlines and Kennecott Copper.. ’ .
Members of Profits were “paid” with pro-par common stock, carned by
_involvement in the group’s projects_as we havé scen. Other members, in
-addition to the students, bought no-par preferfed stock. The students sold $100
worth of sharcs at $1 per share.’ ' -

.

Economic speech contest. As one of our promotions tv cducate students -

we sponsored a speech contest. The subject of the speech was; “What's the
_difference between our economic system and other cconomic systems?" Writing
. and gathering information for the speech was itsclf eduegtponul. The top three

~/ speeches were aired on a local radio station. Adults in the community expressed

so well. - . )
Election Day project. On Election Day, students went to the poﬁl‘s and
handed out a booklet entitled That's What America’s All About 1o make the
voters awdre of the advantages of our cconomic system. From this project
rano'ther idea developed -to give cach sixth-grader and high school senior a

surprisc that the students knew so much about our cconomy ahd could state it

. - booklet to increase their cconomic understanding, This project was carried out .

to the cxtent-that funds permitted. )

~

Evaluation - - >

Profits Inc. used every opportunity to focus attention on the advantages of our

economic system. Where but in Amcrica could students form a corporation

with no beginning capital and no financial support frdm anyone? The students’
experiences gnd the profits they earned made them believe in $he statement:

s America s truly a land of opportunity. |
The learning activities of Profits Inc. focused on the corporation, seeuri-

- ties, and the stock fmrket. The course demonstrated how the American
econemy is'dependent upon the effectiveness of inveéstors and entrepreneurs in
organizing and developing productive und profitable economic dctivity. It
_stressed that the basic unit or cell in our free enterprise economy is the business
firtn., Here entrepreneurs makes their big decisions. They estimate und create

L
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demand, plan expansions, promote overall effi€iency, and establish personal

relirtions- with, the public. They also decide whether the firm should be large or

small, incorporated or unincorporated. The members of ProfitsInc. learned alk
this and more—and they learned it by doing. Their experience of applying fora

corporate charter, drawing up articles of incorporation, setting goals, engaging

in productive :nterprise,-issuing apd purchasing stock all involved the law, Asa

result, they gained a modest but valuable legal education.

Although its activities and projects were/organizedfor the dual purposes of o \

i Lcarning a -profit and promoting the values of the American free enterprise .
isystem, Profits Ino. was created primarily for teaching purposes. '
R : : ,
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Policy:' An Inquiry” - -
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-Background

. v

"+ Most of the causes of the Great Depression of 1929 enumerated in U.S. history

" textbooks relate o structural weaknesses in the economy. 1 listen to a different
drummer gnd believe that the depth of the Great Depression was due not to
_~i[;\'$’r§nt weaknesses in the economic structure, but was the result of bdd

Metary and fiscal policy. Instead of promoting expansion in a period of low

employment, loy income, and low prices, the policies of the Federal Reserve
_ System, under a gold standard that was breaking down, brought about a

dedline of one third in our stock of money from 1929 to 1933 while.at the same -

To test my theory in class, my students Engaged in the ,inquiry-oriented'

tinZ the government was promoting a balanced budget. | \

- gefies OF four lessons which constitute the unit described in this ‘article. Niy
approach .can be described best as .guided "discovery. In this approach, the

A




present and future economic situations.

rigidities. ' , - '
) %2, A federal budget deficit tends to raise general lgvels of prices, income, and”~ - M

. -Great Depres‘sior.\ to'determine its significant caugss.

begun. “ , ‘ y e

~ varied. For example, g student with limited reading ability did exceptionally " .

“instructions, When gronps were not moving at about the same pace, movement
from pairs to small groups was difficult. To &vold their wasting time waiting for .+ -
others to catch up, I had the students coptinue as # group. AR

While the amount of time neededl@ill depend on the students and the . *,.

.

teacher prc;ents data—readings, statistical information, audiovisual materials,
and 50 forth—and asks a series o_fquestions'in order to challenge the students M
to fo}mqlate and test hypotheses (see Sequence of Learning Activities, below).
Theprinciple objective of the unit is to teach (or reinforce) concepts of
monetréry and fiscal pol{cy via an examination. of the causes and eflects qf the
‘Great Depression, and, in so doing, enable students tosapply these concepts to
. The content of the unit can be summarized in two generalizations: .
[. - Anincrease in the money supply tends to increase price, employmeh’t,'and :
income levels at less than full employment; a.decrease in the money supply
will tend to decrease levels of prices, émploymeqt, and income, with their
relative impact depending on the extent of labor, business, and government

employment, and a surplus tends to lower them. .

A

Given generalizations | and 2, the stugents will‘examineaeconomic. o
indicators and the relationship between monetaky-and f\scal policy during the - + |

Procedures . o ’ - S o
While testing this utiit in the classroom, | developed student ‘worksheets to
provide structure and direction as well as to-give students a writteer record of -
their work. Thi$ enabled me.to’be more flexible about offering individuM help <.
since students were not as dependent on oral instructions as they would .~
otherwise be and each group could moyc at its own pace once a lesson was.

, Becauso class time was short,students wére asked to look over material the - .
evening befqre (as directed where appropriate). However, students were not '
allowedqtoaove'ahead of teacher presentations, such as’the Lesson 3 discus- e
sion of mofietary agd fiscal policy. Student .folders, with worksheets and
statistical data, were distributed.the first day. et )

) The class worked mainly in groups. My groups. were: not rahqomly selected ,
or stu)ientv chosen. | tried to arrange groups to maxinize student involvément
and interest by meshing personalities and bilitie®Each group consisted of a

-variety of skill'levels. The range was similar in each group, but the “chemistry” -, .

well then grouped with a more able student who also was sensitive and helpful® . 1
- In terms of student deployment, | found it necessary to adjust the
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teacher, | used six class periods*-approximatel.)l one each for Lessons 1 and J,v
two to three for Lesson 3, one for Lesson 4. 1 could easily have spent more time.
\ However, students who already understand monetary and fiscal policy and/or
other. terms and concepts involved, will requirc less time. Lesson 3 is pivotal
aseparts | and 8 involve a major input of information, Until students under-
. stand the material, especially part |, the lesson cannot continue. In Lesson 2,
students who did not finish in class completed the lesson as homework. At the
begihning of the next class they compared their conglusions, reached a
consensus, and moved ahead., We did the/same with portions of Lesson 3.
Lesson 4 was given to the students as homework done individually. After the
papers were corrected and, rgtu‘rned. the groups discussed their work.
‘Teachers and students might find a list of terms and/ or cancepts helpful to.
use during the unit, a preView, or a review. For a brief review of the economic
theory involved .in the unit, 1 suggest Milton_Friedman’s' A Program Jfor
1958, pp. 1-23).

Monetary S{abiliiy(New York: Fordham University Press,

' SEQUENCE OF LEARNING ACTIVITIES
. o . Student
v, ! Materlals/ Deploy-
\ Purpose Content Media ment
Lesson | ) . ' . . .
“To discover the defini- Characteristics of Filmstrip: Entire class
~ tion of the Great | the Great Depression The Great
Depression and to ' Depression
hypothesize about is Worksheet {

causes and effects

* lLesson 2 o
To test the Hypothesis
¢ about the cffects of
the Geeat Depressiofi

against new data

lesson 3

To hypothesize about
the causes of the
Great Depression/
and test the '
hypothesis agxﬁﬁsl
new data

Lesson'd
To test the hypothesis

3

A

" Effects of the
Great Depression:
economic¢ and social
Indicators

Monetary and
fiscal policy as
a cause of the

i Grea},Depresgion

Relationship of

Statistical data
Worksheet

Statistical data
Worksheet

»

Statisticat datp

Entire class
Pairs

Small groups
Entire class

4 .
Entire cluss’ -
Small groups
Entire ¢lass

Entire class

- gbout money supply the supply of money ~ Worksheet Individuals
(’ against new data to perivds of depres- , ' Ep&ire class
_ : sion/recession in , < :
. .8, Mstory .
o — ; , —0
0 e N
Y B $oo )




", Sequence of Learning Actlvities , A
The four lessons that cqr;stitue my unit on the Great Depresgion were

organized as indicated in the acgompanyifg table. The' reader"will hote the
specific content that was included, the materials and medla that were utlllzed

.

- and how I organized my students : N B T
N N ) '. .
'-'“ o Lesson (_)'rganiz'atioq ’ | B
o For the pugposes of this report, 1 have included Lesson 4. Each of the lessons

- was orgaflized similarly’and included a stat¢ment of the major goal for the
lesson; knowledge, skill, and attitudinal objectlve'(y t)laterlals to be used; and
teacher and student actwnttes and d purposes. ' - . Ty -

. J _

’ T e ! e . 40 ( » ’

- SOURUES OF STATISTICAL DATA FOR LESSON 4 INCLUDE:

. . _ . ' .
. - 1. Gary M. Walton and Roger Leroy Miller, Economic Issues in American
. ' History (New Y k: Har’per agd Row, 1978): Statistical da‘ta A throuth

' and L, . . .

2. U.S. Depértment of Commerce, Historical Statistics of thé United States—

Colonial Times to 1957 (1960). Statistical data E through 1 and K. ;’ <

: "« 3. Milton Fricdman, A4 Program Jor” Monetary Stab:luy (1959). Statlstjcal
LA data M.

' Y
) ]
- ~

' A T .
2 5 »

 Evaluation =~ .

ievaluated my unit on the Great DepresSiort by the following criteria: '

’ Quallty and accuracy of the worksheets and stbdent folders. .
2. Student reaction: They worked hard, were enthusnastlc,lcooperatlve in
7 "groups, inventive, and retained information. ¢

3. Quality and accuracy of the test® ¢

4. Amount of retention: Several students continued to apply the theories of
* monetary and fiscal policy to othr economic situations

(- " 5. Apphcatlon of theory to question on final exammatlon = '

C

In sum, Judged'th unit a success because it was an enjoyable lqar ng -
> expérience for the stude s\and they were able to-approach and comprehelr‘l‘}a .
sometimes difficult corfcept. The ultimate €valuation, however, will be th
ability to adapt the information gained in class when making their own
Toe yomxc chonces in the future. ., o




| ¢, 7 -LESSONZ . )

| Goal:  To test the concepts about the*money supply against new data.' “ . : X A
Objectives:” - - . -, ' SR I - '
e Knowledge: : : ’ : _ .

To know that reoessions/depressrons in United States history were accompanred by tluctuatrons in the money supply

To know that since World War |l there has been a conscioys attemp\to understand and use monetary and fical policy
to avoid depressions; | ‘- : v . ‘ [

LY
-

To know that since World War’ II there has not been a depression of the magnttudd of the 1930s fall rn the United States.
ot-any other major nation in the free world : : . »

o Skils - L 7
To be able to |nterpret statistlcal data indlvidually. = T . o )
V“- To be able to draw conctusions individually. - K - ' ' B T " i

. 4 [ Y . i . R i . " i . :
t ® Attitudes and values ' * . . .
E- To garn confidnce in one's abllity to use statistlcal information and reach a conclusion.

Y ‘
*‘o appreclate the apbllcatlon of historical intormation to the present and future. . v A o ,
: Mato’rlalt‘ Statistical data: o N R
i* L. 'Prices and the money supply, 1820-45 e o - E oo
| M. Money stdck, 1867-1958 - . ~ ®, . . C. S ‘ L
r [ SN - . . ’ :

1 . ‘,‘_ “' . ' ‘_-'_‘
0g




" . o A . v % o o _ - \ s
Teacher L ' PR Purpose '+ - ~ Student - .
1. Explain to the students that one of. To place th& concept of money L N ) . '
' the ways to test a concept is to. supply in histotical perspective. e .
apply it in a new’ or diﬂerent .\ " +-Developing a hypothesis. ' o o ~
situation. - o ‘ - . e _ ;s ‘
. .- Ask: If students accepl the ' g o C A ¢ ‘May answer they. would expect the S
' -relationship between money- - o ' .supply of-money to decrease durlng I
-~ supply and recéssion/ depression, - -+ . those penods ' _ _ .
then what would they expect - : A A s , ot .
. statisycgl data to indicate during - S : : N T e
- the depressigh of 1839-43 and the s L e I
contractions of 1873-79, mid-1890s,- .~ . e o e L
1907-08, 1920-21, and 1937-38. C - _ A Lt e " L L e
‘ 2 Distribute statistical data L and M., Identlfying relevant mfonmatlon - May conclude the money supply. =~ ¢+~ -
| ‘Ask 'studgnts fo interpret the data. . to test hypothasis. e - decree\eed during eacH of these ‘
-, . ' and determine whether it supports I Testmg hy{)qthesis in new - ' period L,
or refutes their hypothesis: ; . situation. , . - . . L.
i 3. Ask students to study the data from =~ fnterpretation of relevant data. * May-note that the money supply has )
. World War Il 1o 1958 anddraw & .~ Copicluding. *  not significantly decreased during
' conclusior{ as to why we have—— - - ‘ o . ¢ o . thattime (although some mighg% ‘
not had & depression since then .« e« ., .minorrecessions). . . .
4, Have olass discuss their concluslons ~ Summarizing. -7 . . May state that the suppl of money - - o
o and summarizqthe 6oncept of . o L ' greatly affects the ecdnemic status ' o
" money. supply : St . ] ; af the U.S. - o, -
. . . PSRN, A r ™ N A‘. - !
A \ 107 { | .
[N . /‘ A ] . . .




e EE N APPENDIX TO CHAPTER FOUR
G&od ldeas In Brlef ngh School Level @ -

¥ T

le’VJD E: O‘CONNOR of the. Edwifi O, Sm:th School, a“umvcrsrty lab”
schoel i Stgrm, Co‘nneuuut organized a (o’urtecn-day unit called The
Co“ﬁ&umer in & Transrent ‘Society. The unique- feature of the instructional
program was that it emphaswed effective utilization of the school llBrary media
“-center, Follpwmg a rather intensive e xamination of key economic concepts and
prlncrpfes the unit-was designed to permit students to apply these fundamen-
. tals to:the, real-life situations that confront consumeérs on a daily basis. Among

" the }ndjb'btoprcs studied were: advertising campaigns and deceptive advertising,
current trends m AJ.S. buying habits and projections for the future, &nd the pros :
‘#hd cons of the consitmer movement. Many of the activities included during the, - .
. two and‘,ene- -half weeks of the project. were glanned as “hands-on” as they -
%" entailed using the media center Yor rescarch, editing, and arranging slide
prcsentatlons' ahd producing transparencies and, radio commercials, Student 4 .
output showed remarkable ingenuity, organization, comprehpnsron and origi- .-
nality. In addition to becoming acquainted with the various aspects of .
knowledge, skills, and responsible attitudes connected directly with the role of
" the consumer, students’ were exposed to group dynamics, media techniques,

and research processes. The unit could be successfully utilized as a self-
‘cdntained project m any numbtr of the spcial studies, business, medla, or
vocational programs “of stdﬁy

$ , : : : )

, JARRELL McCRACKEN and RICHAR® JORDAN, of Manual High

" School, l?enver Colorado, wrogfeacourse entitled Simulations and Reality: An

Economic Experience. Simply stated; the course was  developed to improve and ‘
greatly expand the economic literacy of high school students at Manual High
School and ultimately in all the Denver pubhc high schools. Composed of nine

> units, the one-semester course was organized around thé components of the

crrcular flow model and qmphasrzes scarcity and allocation, money and
monetary policy, banking, the markets, government tax policy, labor, the stock

market, the consumer and the household, and international trade and économ-

ics. Eleven simulations were included to glve students an initial opportunity to

involve themselves: actively ih economics., In addition, there were twelve R A
community quesuon-and-answer sessions: with a ‘labor leader %ind a labor - ’
economist, representatives from.small and large businesses, the Federal Re- . '

serve bank, advertising firms, consumer protection agencies, a local commer-

-}lal bank, an expert on world trade, the regional head of the U.S. Department

N

'

f Health and ‘Welfare,* and a ktockbroker. The purpose wag to give students

nsights and opportumtles to expand their thinking processes. Eighty-seven
_individual daily lesson plans, a pre- and bost-test, a written evaluation, a .
mldterm test\and ,four progress tests, twenty- -fiv® handouts, a primary and
supplemental text, and several additional readings were included to provide the

coment data, orgam/atlon, and evaluation for the one-semester course de~

| 10%
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signed for hrgh school juniors and seniors, After an initial run. followed by
necessary revrsrons as dictated by that experience, the lesson.plans will be made
available to any school upon request at cost: Write to Richard Jordan, c/o
Manual High- School, 1700 East 28th Avenue, Denver, CO 80205. The .
materials, books, and simulations, valued at approxrmately $700, may be
purchased from the lndrvr:}ual publlshers

JOQCE M. WICKE, a language arts andsocial studies teacher at Our

Lady of Mercy Academy’ Louisville, Kentucky, has developed a unit entitled

" Experience E¢conomics, which was designed to-allow students to * experience
~ egonomics as. they play a variety#f roles in two totally different economic .
systems. *As a result of the unit, the students draw conclusions  about the
potentlal the two systems have fol' worKing together to solve global economic
&ms. The-unit was designed to teach basic economic terminology and to -
pifi®iay mber of global economic problems, with emphasis upon tl{e major
world prolb .of overty and hunger. Students were assigned twq individual

packets wh ects of both language artsand social studiesy Each
packet contained dH assigriments, with the first,-entitled Wha is
Economlcs" orgamzed to mc o'n'dmics terms and the operatron f a

Third ‘World and “Stressed ‘the problems of underdeveloped and. emerg ng
‘economies and"” gave consrderable attentlon to ? food crisis, The‘ umt \

Students also parttcnpated ln two srmulatlons the first of whrch is calle
* Consumer- Cholge Init, the student"bet‘:omes both a congumer and a produce

- in;a market economy. In the second game,\Bread Line, gach student becomes a
ml:qrper of a Third World vrlla%e strugglmg 0 produce enough food to, feed an|

ever. mcreastng popula,tro with ‘fimited résources. As a ‘result of the unit;
students not only study alternamie,economrc systems but ,also experzence them

PR @y , - o o

_ L ‘AI,TER P HER’TZ of Brew.ster Academy, Wolfeboro New Hamp—-
o shlre, has. desngned an,ecoﬁomrcs couyse for seniors and postgraduaté students”

- consisting of three segments: )(I) Itroduction to Economics; (2) TheAmerlcan

phy of the cou

. Economic Systh, and (3) World Economic Systems The underlying phlloso- : --'

e i§ 10 blgnd- econorruc theory, with thé dctual ,appllgauon of ;,

\basrq concepts-and théories: Content material, assigniments, roaéung maten‘als, ;

“e and orgamzanon were develo fd with thé objectWe thit college-Pound students -
“ would b fully prepared fos entry into undergraduate programs in busmess and~

5 eeononucs, ,those electmg not, to contmue their educatmn would becpme fully

l‘ acquamted “with® economlc concepts, theory,. ang‘ pnncrples required in

personal-ﬁ}eclsron maklng :At the outset of tl{e courseyall partrcrpants took an

S ,aWarehess test to' ‘permit "tne 16 assess their, understandmg of the economlc,

ol ] ‘socialy and. polmcal concepts. As. part of the ﬁrSt phasg of the course, students

wére gived copies of the arinual report of-a specnﬁc corpatation, After becommg
famrhar wnh the repdrt,assrgnments'on sut;h qt‘;estions as debt ratro, ngth

: .
toa 3’~. '-n\.
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. gproduct mix, p'.roﬁtabi‘!ity; and equity were determined.'In Segment Il each
- student was assigried another current. earnings report for evaluation and was -
~ expected to answer independently the'same questions as were assignéd previ- '

* ously. During the course, the students*formed a:corporation to manyfacture a

product of their own choosing. Problems involving raw materials, loans, taxes,
~and, labor had to be solved. In the final segment of the course, the corporation -

_ became multinatiorial as economicféasibility’studies of target countries were

- conducted. To add spice to the activity, the corporation applied for relief under

- Chapter IX of the Bankruptcy Act of the United States. Through their personal
““«involvement as.officers, suppliers, customers,-and consultants, course partici-
. pants were able.to fully comprehend the inner workingsof a cdrporation and.its P

' _’place in thé Urited States and ‘world econogies. . v

e “HELEN MONTGOMERY, a social studies teacher at Bellingham High
.* Schvol, Béllinghani,” Washington, has ‘deyeloped a unit. designed to help:
students tnderstand the impact of *taxes -ontheir daily activities. ~Called, .
- § Taxes! Taxes! Taxes! $; the unit’was organized as a’response to a school
_ mandate requiring all senjors to earn one credit in a couxde entitled Rightsand-
~ Responsibilities.: This twelve-week program was conceived as a grass-roots. -
i .projectiorganized to prévide ‘students with a practical ‘understanding of the
" problems of urbanization, political structure, and political process. The unit on
taxation took four weeks. Its major purpose was to involve students in the
comapleéxity of and variation in taxes levied throughout the nation at all levels of
government. The primary* classroom activity offers hands-bn experience for -
students, as they are called upon to' solve specific tax problems which were
rdeveloped to illustrate the basic principles of taxation. The problem-solving
" phase of the unit is initiated with a simulation of a relgfively simple tax -
situation; following this, students proceed to more realistic problems which are :
more complex but 'which reinforce previously learned co cepts of taxation.
Among the presentations and topics jncluded. in.the unitjare taxes as social
policy; what-is ot taxed; how taxes can be judged; an examination of local, .
~'school, state, and federal taxes and budgets; and an anal sis of taxes paid by
five families. Pre- and post-tests, case studies, newspaper and magazine articles,
and fiscal and tax data are among the various materials found in the unit, all of .
~ . which are effectively utilized in thé many 'st_imﬁlating/ activities which -are
o ™ integrated within the-project. ~ © . . . o R

’ '.,." D P |
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©_* LOREN J. DUNHAM, a social studies teacher at/ Fairmont Senior High

- . . School, Fairinont, Minnesota, has developed a projec entitled Broilers, Beans

| and Bellis: A Unit on Commodity Futures Markets for High School Students,

('the‘three' to five-day unit was designed to be integrated into social studﬂs :

. \coprses in grades 9-12 and was intended to introduce students to the purposes

. and fynctions of commodity futures markets and to indicate-how these markets
*:"are related to .the economy as’a whole. Included in the unit are a series of

‘worksheets and handouts and a list of teacher and student reference materials.

gl e s ' N . R . e .
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' ."Clags activities include the analysfs of sevéral case studies on hedging -and
" investing, a simulation on investment, and three films on commodities trading,
. The unit was developed in the belief that students living in the essentially
agricultural economy of Minnesota should have a basic understanding of how’
commodity - futures markets operate, how they are utilized by -agricultural
..product producers and processors, and the role of investors in ‘the ﬁxture?‘
market. Among the basic economi® concepts which are emphasized a’reéupplyb
demand,analysis and price determinatjon, the influence of the comp@bﬁon that
. ~ is maintained on the exghanges, profits and loses, liquidity, and econdmic risk- )
s and reward. The unit includes knowledge, attitudinal, and behavioral objec- =
' tives, an overview, and instructional procedures and strategies presented on a
day-to-day basis, C - o

. JOSEPH B. GARVEY a_fnd.THOMAS Ww. MULLANET‘ of West Essex
. High School, North Caldwelly New Jersey, drganized a program of study that
was. designed to prevent subjeét-matter duplication for twelfth-grade students
! who participated in both the full-year elective course in ecapomics and the °
‘nine-week unit in economiés that is presented as ‘part of the United States
History II sequence. Entitted Economics Is for Real: A Series of Independent
Study Assignnients, the nine-week unit was,organized so that the students
would spend much of their time in the school {brary conducting their
. investigations, research activities, and repdrting” Following a modified case
study approach, students met with their instructor-on a reg)?kir basis to discuss
and determine’independent study contracts. Among the types of assignments . -
which were successfully completed by the 200 participating students were
_ %" . chapter summaries of scholarly texts in economics, reviews and comparisons of
« _ magazine articles written py ecopomists of various persuasions, and' the’
.o analysis of contemporary issues and problems. The contra}tt between the
’ ~ student and teacher was: detailed as to conferences and due iates of assign-
g ments. As actiyities and projects were turned in, they were evaluated, graded,
and returned to the student at the due.date of the neXtVssignrhent. Final grades ',
for the.students were determined by the average grade of the_contracted
assignments. : ' s . . : . '
. .. o ' . . . ‘ R . ' . -
WILLIAM R. CHEMERKA of, Madison High School, Madison, New - 4
Jersey, has developed a highly popular program entitled The Music Industry 7
“and the American Economy that is.part of his introductory elective course in '
€conomics. Using'rock music as the motivating themie of the unit, the studefts
learn basic economic concepts, principles, ynderstanding, and terminology. As .
one’example of how the unit is presented, the “guns-butter” trade-offs pr?lem. v
is ygid to explain the principle of opportunity costs'and to illustrate produgtion
possibility curves. But rather than using traditional approaches, studentswere .
asked to make choiceq between ttending a certain concert or purchasing
- several albums at a special limitefl sale price, giVen the constraint of limited .
. weekly incomes: This example igtealistic to'most studéngs and when the guns-

.
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~* "~ bytter ‘problem is finally introduced, not ojly does it seem more relevant to . N
students but the principle of opportunity copt-has been reinforced through the . o
- utilization of a direct, personal experiente of the students. Other activities -
 inclyded“in the upit are analysis of costs of record production and hpw the sales
(*dellar is distributed, supply-demand analysis of a specific record, the effects of
B _adVertising, the institution of private pPoperty and copyright laws, and business - -
" ' organization in the record industry. The course has become a remarkable ‘
. success story in that enroliment has increased spectacularly and students of all
. socioeconomic, agademic, and racial backgrounds have élected-to participate in -

the program. -~ e TP
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