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ABSTRACT

- Using an ethnographic approach, three Parent Education Programs were
studied to describe the social setting in which the éducational interven-
tion took place and to document their impact. The programs were concep-
tualized as social service organizations-designed to change the parental
roles of participants. Each program was observed, interviews were con-
ducted with pregram participants, and relevant documents were examined.
Progfams were found to vary along various formal organizational character-
istics, and participants also differed in terms of their socioeconomic
characteristics and motivation to participate. Three models of cultural
change were proposéd to reflect the undér]ying rationales of the programs

and the changes experienced by the fami]iés that participate in them.
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CHAPTER I: INTRODUCTION

The Family and Community Studies Project evolved from past projects
af the Southwest Educational Development Laboratory. 'Many of these projects
involved the development of materials, training, and technical assistance
for parent education programs and, prior to that, for early childhood
education programs. Close to a decade's practical experience in the fie]d»
provided staff_mempens with an intuitive grasp of the effectiveness and
thé limits of educationa]‘prognams intervening in.the socialization of pre- "
school chiidren and their parents. "Various evaluations of the effective-.
ness of narticular materials and approaches in parent education had been
'undertaken in the coursé of working in the field. Yet, a comprehensive
and systematic understanding of a gneater issue was missing: what part
programs such as parent education played in the ongoing life of fami]iés
and communities. 1In other words, the context for Understanding needs of
families and appropriate responses of the community to those needs was
. miss%ng; the significance of any given program nould'only be eva]uated in
terms of its own goals rather than in terms of its impact on families and
communities. |

Furthermore, the appropriateness of public intervention into what
American culture takes to be a private domain, family 1ife, was increasingly
being called into question as the decadg came tova c]ose.' While SEDL con-
tinued to prorote parent education, supported in part by public monies,
consu]ting with public agencies, and training employees in public schools,
FACS began to question some of the prémises upon which parent education

was based. Yet it was clear that the phenomenon of parent education was




widespread, and not mere]y the creation of one or two bureaucracies. Where
public promotion of parent education did not exist, small programs seemed
to surface with private sponsorship, as study groups or support groups in
parents' homes or as parenting courses:in community centers or churches.

We also were convinced that some parents were seeking support or informa-
tion to help them better cope with parenthood, even though one could
question how much help the experts actually gave. {

Finally, as we suggest in our introduction to families, parent educa-
tion is but one of many cultural phenomena which function in the same way:
.as mediations between the public and private 1ife of individuals in
American culture, between the world of workplace or school and the world of.
home. We selected parent education as a focus of research, not 6n1y
because we were familiar with the people and the activifies of parent
education, but also because it represented one kind of linkage between
fémi]y and society. By understanding in a deeper way the meaning of parent
education in the 1970's, we coy]d begin to understand both the changing
family and the‘changing society which programs such as parent education

| help mediate.
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, CHAPTER Il: CHANGING FAMILIES AND PARENT EDUCATION: THE FAMILY AT WORK
AND IN SCHoOL

A. Introduction

One of the central premises of Western social science is the inter-
relatedness of all social phencmena. From the eanliest kinship studies in
19th century anthropology, such as the seminal work .of Lewis Henry Morgan,
down t;\sugient discourse on the family, the institution of the family has
been seen as variable in different times and places and dependent on other
. political and economic institutions of society. The variety of family forms
in different cultures also allows us to see the variety of "families" in
American culture. There is no ideal family, nor any abstract "scientific"
‘definition of family, that could adequately describe the lives of individual
parents and chi]dren, caught in a myriad of different instances and circum-
stances of contemporary life in a complex :Zciety. |

It was precisely this variety which inspired popular imaginatibn in the
Tate 1950's and early 1960's through such wideiy read photoeésays as "The
Family of Man."‘ The éoncept of variant family forms brought to the public
by anthropo]ggists such as Margaret Mead, seemed totqhallenge and bronden
Freudian reddttions of socia]-psycho]qgica] reality to patriarchal nuclear
families. Yet, the nuclear fémily cqntinued to.Be a cu]tnra] norm through-
out this period of time, and other -kinds nf families were seen as deviant.

As cultural changes in the 1960's took place, cultural conservatives
lamented the breakdown of the nuclear family and cultural radicals began to
attack the nuclear family as the source qf society's ills. Meanwhi]e, social
science began to look at the "deviant" cases, families which were structured

differently and may have seemed normal to those who were members, but struck
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outsiders as highly distinctive. The cross-generational faﬁily was identi-
fied,“uﬁually headed by grandmothers, popularly known as a matriarchal
household. The extended family, common among ethnic groups in earlier
decades, was rediscovered. Finally, the emergence of families of single
parents was noted as increasingly frequent (Aschenbrenner, 1975; McAdoo,
1975; Shorter, 1975; Hoffman apd Nye, 1974). Economic and sociological
reasons for thgse varying farms were proposed. Changing family structure
could be seen as a strategy adapted to social and economic circumstances
with respective aanntages and disadvantages for maintaining the well?being
of adult and child members (Zaretsky, 1976; Shorter, 1977).

The extended family was seen as a successful strategy for pooling °
resources and coping with poverty, both in the urban ghetto and in the
acricultural mig}ant stream (Stack, 1974). Not é]liextended families
remained intact when faced with the rigors of finding work and -income.
Frequently, men detached themselves from the family or were never intégrated‘
to begin with, resulting in lateral families with no male spouses, spanning

© three generations or more. Migration of a different sort, géographic and

c]ass'"mobility," was the advantage in nuclear families (McAdoo, 1975;
McQueen, 1971),' while many nuclear families were embedded within networks

" of supporting extended families, residing perhaps in the same vicinity,
others became increasingly iso]éted from any b]ood re]atfoné (Bernard, 1974;
Shorter, 1977). The fissioning of nuclear families as the divorce rate in-
creased in the fifties and the sixties led to single parent faﬁiljes. This
development, too, was re]ated.to increasing work demands on husbénds,
isolation of wives in housework, and changing expectations about ;ex,roles.

While none of the family forms are éhﬁstorica] and perfected'stkuctures,

neither are they necessarily pathological as some ideologists would claim.

ol




More families succeed than fail at rafsing children énd at reckeating a

culture in which chi]drén learn. how to become competent adults. A1l A
families reproduce certain relationships with the larger social order
as well. However, no family socializes the young, transmits culture,
and reproduces society alone. |

‘ As Fhilippe Aries (1962) points out, the notion that the family had /
E)rilnary respons‘ibility tor the suCialization of its childrem was an |
invention of the rising middle cfaés ip.Eu(ope in the 18th and 19th
centuries. Even while individual families started to claim a greater

share of responsibility for their own children from the community. of

adults, the.institutjgn;of school expanded ‘and pulled children into its

domain. While parents worked, chi]dré; C

—_—

ame to have theirown work,. apart

from the ongoing work of the community.
B. Work and School

A

In America, schooling expanded in order to prepare different classes
of children for different classes of work (Lasch, 1979; Bowles, 1974;

.Bowles and Gintis, 1976). As schooling strengthened its hold on the chil-
dren of a]] classes, working class demands that education fulfill the S
ega]itari&h ideal of American democraé}‘pulled public education away from

~an original purpose of class domination. Public education has continued

to be a-batt]egréund ever since, frequently supporting the public order,
transmitting the culture of one class, and raising the young to be obedient

workers and consumers, yet sometimes undermining the public order, creating
new culture, and sowing the seeds of rebellion among the young (Gorelick,. . \

1977). | |

The usefulness of education to the dominant class and the hopes for

aducation of the working classes combined to make school a preeminent




social institution in American life. - Schools socialize the young, and
* thereby create and maintain the shared cultural meanings which the young

carry with them into adult life. Whereas the church had once claimed

universality and demanded compulsory attendance, by the beginning of the
twentieth century, schqo] exercised the same dominion, at least over
society's younger members (Lasch, 1977; 1978). Throughout the twentieth
century. school has demanded more years, more concentration, and more
dedication from tne young with each succeeding decade.

‘If the changing opportunities and demands of work have been a prime
causal factor in changing the structure of tne famf]y, then school has
been_a major agent in the cultural changes which the family has undergone.

S - Since the_turn of the century, schoo]s;have increasingly emphasized non-

“academic, "life adjustment" curriculum (Lasch, 1978). In addition to
transmitting intellectual information they have provided vocational
training which is congruent with industrial recruitment, setection, and
certification. Besides vocational training, schools also provide other

"life training," such as home economics, bookkeeping, and health,

was formerly the province of the family or othar community institutions
with which the family was associated. Finally, counselors and teachers
have influenced the basic values and life choices of students, ranging
from career degisions to sexual attitudes. |

In essence, Schools have appropriated more and more of the cultural
information which is transmitted to the young. They have a]selserved to
change the relationships between child anq_family. Ethnic minority
children in particular may become acculturated to a dominant cultural

tradition different~}rom their parents. For all children, schools .

L 4
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school has tried to assimi]ata{chi]dren who were “differenfﬂ’and to

whole family" set in. This meant very simply socializing adults. It

‘was based on the underlying assumption thatezarents coqu not be good

~

increasingly provide a context ‘for sociallization, especially peer socia)-
ization, which may»differ in values from the famTT?‘tBrUnfEﬁBFEﬁﬁEF;:T§YD?s\ :
A number of experts ip Qhe‘field, Lasch and Shorter being the most |
recent, have called this attrition of socialization within the family a
"transfer of functjons" to other institutions. While this may be an over-
s1mp11f1cat1on oﬂl!bcomplex process, it provides a working base from
which to begin to analyze what has‘happened to the famiTy as a result of
the changing relationships between family, Schodi\and work. |
We have suggested that one major trend has beéﬁ the increasing
role of the school in the socialization of the young. We have also
argued that the school, as a result of its participation in the social--

ization process has affected the culture of families. Particularly,

"provide oprortunities" that the family could not prov1de ,‘n““““"
However, though schools instituted widely d1fferent types of

programs (remed1a1, preschool education, tracking, open classrooms among

them), it became‘iqcreasingly clear to educators and parents alike that

the schoa1 was not doing all that well in reaching its goal. As a resulfy

starting in about the mid sixties, a movement toward "strengthening the

parents anymore without outside expert help. Educators, instead of Tooking \
to themse]ves for the failure to teach ch11dren, put responsibility on

the family. The attempts to socialize adults which followed from this

are based on similar premises found.in the schools: "different" parents

need to be socialized so that they will be in a position to'transmit the

values and behaviors cf the dominant society.




The socialization of adu]ts_has become a major pasttime in this
society. Numerous therapeutic and education structures have arisen
which seek essentially to mediate the re]ationship of families to school
or work. They include marriage counseling, psychiatric services, adu]t

education, courses in home management, and a wealth of literature on such

subjects as child rearing and family living. Nithin this category fall
) ' ‘_ parent education programs. None of these resources address the social
o causes of fam11y stress, for they do not try to, change either workplace
or school. Rather, they attempt to change the individual or the fam1]y
- It s becoming 1ncreas1ng]y controversial whether such resources do
| in fact help support the fam11y. Lasch (1977) has recent]y criticized the
"helping professions" for adding simply one more layer of social control
on the family. As such, they may impinge upon the autonomy and resource-
“fulness of families and undercut in one more way their ability to raise
their own children. It could also be that their mediations do provide needed
", support . for fam111es whose well-being is threatened

-~ C. The History of Parent Education

"ﬁarent education as a sociel phenomenon is not new. .Its roots, though
informal and unorganized, can be traced back to the 1800's. Brim 51965),
Gordon (1977), and Schlossman (1976) have begun providing the historical
background of parent edncation programs. Beginnjng in the 1880's, Stanley
Hall. popularized what might hest be called an "evolutionary approac ? to
child development. Based on the then popular ideas of Darwin, he postulated
the importance of hereditary bases of development and argued for attention
to the\oh11d ‘s "natural needs." The first distinctly identifiable "parent

education" movement, the child-study movement (Schlossman, 1976:440),




utilized these concepts. The child-study movement was primarily interested
in . physical development Bf the child, and in designing ways to improve
child health, but it also adopted Hall's concern with the "contents of
childrens' minds." |

Hall's ideas were incorporated into the next major phase of “parent
“education" activities, given Tife prinari1y\oythe inauguration of the
PTA in 13%7. Schlossman describes in some detail the conceptual basis for
the trends evidenced by the PTA. Of interest here are two general thrusts
of the PTA. First,‘increased'attention was paid to ihbroving the quality
of life in the home. This wesvbest done by. following the precepts of
Deweyian psychelogy, which PTA membens were encouraged to 1earn and apply
at home. Second, this movement endorsed and promoted po]1t1ca1 activity
on behalf of the poor. Dur1ng this-era, the PTA was exp]1C1t1y aimed toward
"bettering the 1ife of the poor." In essence, middle c]ass women were
perceived ag chinge agents, while lower class women were the recipients of
~the new socj;l theor1es intended to 1mprove the 11ves of ch11dren
The emphas1s 1n'the 1920's shifted consﬁderab]y ‘from th1s ear]1er

per1od The theoret1ca1 base of the 20‘s revo]ved around the devg]op1ng K

' behav1or1st psychology of watson The maJor emphasis was ‘on teach1ng middle

-

class women the tenets of the new psych‘ﬂogy so that they cou]d be in a 'g :

5 i tfon to ralse their ch1]dren accord1ng 5 1ts precepts. The 1nterest

in social reform a]] but died out; the previous concern for "mainstreaming"

- 5

1mm1grant and poor children was no 1onger a focus During th1s per1od
1nterest rested almost exc]us1ve]y on preschoo] children; parents were
encouraged to part1c1pate in nursery schoo] programs in order to become

more “"professional" parents (by app1y1ng the new psychology). .' e

/
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Out of this history, two general features have become associated with

the term parent education. 1) the desire to upgrade child care in the home
by familiarizing parents with current notions of child development; and 2)
social reforms which attempted to change the 1ife experiences of poor or |
immigrant parents and children. - | | N

| Given the social climate and this complex of research findings which
locate the critical period in early childhobd, the critical developmental
feature in cognition, the crucial inflﬁence in the mother, and the outcome .
in school failure, it was not surprising that compensatory education programs
-arqse in response. As is well known, the ear]y'chiidhood compensatory- |

education programs were designed to have impact on the child, particu]arly

~on the child's Cogni;ive development; they were direct intervention efforts ..
focused on poor children. The influence of the War on Poverty %trategies,
combhined with research arguing for the significant inffuence of the mother,
served as the ?atiqna]ization for inc]uding parents in the programs. As a
.result of the development of compensatory eduéation programs and parents'’
involvement in them, the concept of parent education has become complex

.-and confusing.

v

D. Current Literature on Parent Education

.,Let us examiné this assertion. The rebirth of interest in "parént
education"‘and related terms such as "parent participation," "parent'
in@oliéhent,“ and the consequent proliferation of programs, histdrica]]y
;oinéides_with the onset of compensatory education programs. As a result,

our current understanding of what constitutes programs which deal with

parents (including parént'education) is heavily influenced by its associa-

tion with the educational establishment. As has been shown, the historica}
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concept of "parent education" focused on upgrading child care and social
reform directed to poor parents; it was not limited to educational estab-
Tishments., In the 60's this concept was replaced by another term, "parent

~involvement," which included all activities (including school-based parent

education) relating parents to the educational system. The literature describing !

these relationships between parent and school is the basis for our current
understanding (and_confusion) as to what constitutes parent involvement, |
parent education,'and parent participation. This new term, "parent involve-
ment;“ was both broader than the term "parent education" with_riference to

" the range of activities included;.but was also narrower, in that it restricted

the definition to school-based activities.

The argument of our current reseafch is that parent education, while

Vg
it may. include teaching tutoring skills, is not limited to it, nor is it

-

usively fbund in relation to school programs,
: e have argued that one of the main reasons for the confusion in_con-

cepts and terms has been the recent interest in activities.which take place
in compensatory educatién programs.. Parent involvement is usually used to
refer to participation of parents in educational pfograms directed primarily
at their éhi]dren; it‘may be used .to describé the degree of control that
different activities allow parents. It may be useq as a synonym'for par-
ent participation in general. These activities may include some type of -

~ parent education. Howevér,'parent education as a concept and parent
education programs are notxlimited to educational instjtutions.

We have opted for an understanding of the term parent education as

» o
L el & s ke & e e e o o
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"those activities that utilize educational techniques to effect changes in

parent role performance," regardless of setting; The key phrase in this.

definition is parent role. Parent Education focuses on the individual in
his or her capacity as a parent. As Brim (1965) points out, this differs
from focusing on the individual as husband, sister, or brother, as in the f
case in Family Life Coﬁrses, or on the individual as'citizen.(Pink,'1977) |
as is the case with most school gbvernance activities.

As we have demonstrated, the relationship between parent involvement

- and parent education in current usage is far from clear. Infaddition to

lack of clarity over role, part of the confusion is due to tha fact

parent education may be a component of programs (especially preschool
programs) directed at children. 1In such cases, a parentwinvolvement

program may only exist as one aspect of a program directed at chi1dren, aﬁd

'the parent education program may be a bart of the parent involvement component.

Parent education programs, on the other hand, can have a completely indepen-

dent existence, although most often they are associated‘with a variety of

- human service programs. Parent education programs'usually are found in

settinés Such as: (1).preschool'education programs, (2) elementary educa-
tion programs, (3) organizations associated with schools such as the PTA,
and (4) social :service agencies, community service agencies, health service
and health education agencies, ménta].health programs, special.interegf
groups, advocacy groups, or religious groups. Some of these programs are -
private and others are public; some are dperated‘by pﬁofessiona1$ aqd‘
others are staffed by volunteers; some require fees and others are free.
What they all have in common is they use educational (as opposed to thera-
peutic) techniques to effect changes in the way pérents perform in their

role as parents.

1y
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The very pro]iferafion of terms modified by the adjective "parent"

as well as coinage &nd circulation of a new verb, "to parent" and its
gerund "parenting," bespeaks the decade-long search for redefinition of the
family and parental roles taking place in American society. Confronting

this ambiguity of change and redefinition, th1s research project sought
its own definition. We learned that finding the right research question
to ask was as problematic as determin1ng an appropriate method for answering
it. At the outset, however we dec1ded that the concepts and methods of
anthropo]ogy permitted greater flexibility to explore the sh1ft1ng issues
“of parent education, while at the same time. requ1r1ng rigorous ref]ection
on our own premises. We found that our ideas deepened as we spent more

xtim‘e studying oﬁr subject, - - - o ‘ o i ’ |
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‘CHAPTER TI1: CONCEPTUAL’FRAMENORKS

A. Research Questions

Traditionally, scientific inquiry is organized around questions ad-
dressing the nature of a phenomenon. What is the appropriate question to
ask.is the first task of'research'design. In a series of documents to NIE
at the outset of the project, FACS refined the set of questions it was
interested -in. As the project progressed, new and related quest1ons arose
in meet1ngs among staff members and. with consu]tapts

In1t1a11y, we were struck by the number offparent education programs

~1in-a var1ety of sett1ngs with various structures and curr1cu1um Our -

review of literature eva]uat1ng‘programs nationwide and our survey of local

-programs indjcated ‘that in spite of wrifen evaluations suggesting'that many
.programs were 1neffect1ve and not meet1ng their goals, old programs cont1nued

- and new programs arose both in our own 1oca11ty as we]l as across the nation.

What was go1ng on w1th parents that they sought out programs? What was

* happening in programs that seemed " to satisfy parents? And'finally whose

interests and purposes were promoted by the programs? ‘These quastlons sug-

-gested that we meet with parents?1n programs and find out both their

: mot1vat1on§ for participation and the1r perceptions and evaluations of

their experience in the program. Furthermore, as outside observers, we wanted
to record what happened in programs, SO that we could assess our 1nformants
self-reports 1n Tight of»our own observations. Finally, we wanted to inter-
view leaders or staff members to determine how they perceived programsl-what
they think makes for sucoess:and whofrealiy wants»parent educatioﬁ.

A central question of thefstudy came to.be phrased,as "what is the Impact
of Parent Education Programs?" We chose the concept of'imgact, initially as
s

—_—

1 B [}
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a way of moving beyond rigorous but limited evaluation designs; Such evaly-

ative research relies on pre- and post-treatment administration of question-
naires with pre-determined categories of information while they usually assess
attainment of intended outcomes defined by program administrators or 1eaders.
The concept of impact a]]owed'us to discover the functionally relevant_cate:\\\
gories pf information for both parents and leaders or staff, whether or not
these categories of effect were intended in the program design.

We were further interestednin defining our question concerning impact
with the emphasis on what impact rather than on how much impact. 'Whiﬂe-many
eva]uattons had sought to measure the impact of educational intervention on
att1tudes or behav1or of parents’ or on behav1ora1 changes in children, they
attempted to quant1fy changes which may have had 11tt1e to do w1th ‘what goes
on in a program or how parents themselves détermine and understand the '

. changes they enact Without observat1ons or adequate program descr1pt1ons,
,"the effect" of a program could not .be grounded in the experience of pdrt1c1-
pants. The "changes" or. 1ack of change test1f1ed to by evaluators may be an
artifact of the research design or they may miss entirely the nature. of
changes that are taking p]ace."Our hopes for doing better depended in part
’pn the methodology of in-depth ethnographic inquiryfenab]ing us to discover
and represent participants' points of view. | |
{We'be]ieredﬂthat the impact of a parent education program on anlindivid-
ual parent would depend.considerab]y on whatrcultura] be]iefs.and values, | "
personal experiences and expectations, and other'supports that an individual.
brought to the program."ln part, an individual's motivatidns for partici-
pation would reflect these considerations:‘ In part, an individua1'§ assessments
of the kind and degree of impact of a program could be explained by these kinds

of cultural meanings and e‘periences brought'to the program. We began to look

1s
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for the "natch and mismatch" between program ideology and parents' cultural
and soc1a] background.
Finally, we wanted to Took at each paréﬁt and each program a3 instances
of larger social and cultural changes. .Determining the impact of programs in
terms of parent's broader social and cu]turaJ'beliefs and experiences would
enable us to generate, we hopeo, working hypotheses and models of cultural
change concerning the evolution of families in'contemporary American culture. |
These hypotheses and models could then be osed to reorganize the premises of . o,
our,investigation,ysuccessivelyurefining and grounoing our generalizations

o

in the empirical deteil of field work.

-

B. Conceptual Models as Typology : The Articu]ation Between Parent . -

Education Programs and Changing Fam11y L1fe

In order to develop conceptual mode]s as ske]eta] frameworks for viewing
Jparent education and changing American fam11y life, we made a number of
h assumptions. -Some of these assumpttons about families have been"deliggated
in Chapter. ;I, but how did these assumptions about Changing fam11y 11fe '
relate to d1fferent parent education programs? ,.- T ,
First, we noted that the processes of structural and cultural change
suggested in Chapter II may or may not create d1ff1cu1t1es for all fam111es.
On their own, some families are f1nd1ng new solutions, new ways of_adaptxng
“to change, or are rediscovering traditiona1 strengths which 6ro§ide support.
However, in the face of-the;kjnds of changes deSCribed'preyioqsly, the ques;
- tion of how ore is to be a parent has become problematic for nany famiTies.

It has also become a concern to social institutions which participate in theg

process of soc1a11z1ng children and adults. In response to this situation,

' “the past decade has seen the emergence of a large number of organizations,

including parent education programs, which define the experience of fam1T1es

and parents as problematic, and which seek to so]ve these problems in a
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number of different ways. ’ | .

We assumed that programs had their awn assumptions abont'parents and
about family life; that they defined the population of parents, the problem
 of, parental responsibility, and the so]ut1on to parental needs in systemat1-
cally different ways; and that these under1y1ng 1deo]og1ca1 differences '
would account for the variability of programs.

Based on earlier typo]og1es and ongoing field wurk, we derived three
models of family change and program response. We labeled these three pro-

cesses: Cultural Elaboration, Cultural Reinforcement, Cultural Reorientation.

By focusing on cultural processes we hoped to examtne 1) the underlying

change ph1losophy of a program, 1 €., the program’ s so]ut1on 2) the changes
that the families are undergo1ng, i.e., the family's so’ut1on, and 3) the -
art1cu1at1on between the solutions implemented by the programs and those ‘
~initiated by parents and families. Each of these three processes constitutes

a different type of change, and each so]ut1on is based on a different definition
of the problem. AT} the so]ut1ons proposed, however, are edutationa] in nature.,
They address the culture of families, for un11ke legal and some therapeut1c
1nst1tut1ons, they cannot 1ntervene d1rect1y in the structura of fam111es.

Nh11e parent education programs may intend only one type of change, all

three processes may be taking place. Parents are involved in changes before

- . they become part of a particular parent education program. The varied cul-

ﬁtures, needs, beliefs, and support systems'of,the participants all affect the -
| direction_of'the changes they are experiencing. The impact of parent educa-
“tion mu;t pe seen as adding to, retarding, catafyzing, or changing the,
‘d1rect1on of processes through which fam111,s are eVOIV1ng The impact of

a given program, then, is its positive or negative 1nf1uence over those

[dwfferent dlrections of change.
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The following three processes were adopted as models for viewing different

narent education programs. -

1. Cu]tural Elaboration

~°Many‘parents have been faced with profound changes in the Structnre of
their family and in various members' relaticnship to work. They may find it
necessary to elaborate new.cultural'imeges, values, and»practices in order to
adapt to their changing circumstances. Increasingly isolated from strong net-
works of kin, many of the traditional parenting practices have heen lost or
- have bécome.inappiicable. Single parents have encountered even greater dis-
junction between traditional cultural images and current structuree of family
and work. | Restricted income adds to the streeS-of coping'as parents. Rather -
* than new 1mages of parents and families the media has concentrated on shOWing
how families can coordinate day—to—day operations so that every member can, . |
continue to séek the:r ‘independent fulfillment or meet their out-of-family ‘

LAY

respon31b111t1es
'._ The definition of the prob]em which emerges then, is that these familiesit
are faliing apart or_cannob coordinate 1ncrea§1ngly independent and autonomous
.members of the family unit.. In single parent families, one spouse has already
~ been dispensed‘with,'and the multiple panenting roles that the remaining |
' spouee must take on involve a comp]ex juggling act to-reso]Ve conflicting
needs and demands for-self and childrens - As a result, parent education,
usually in the form of "parenting" courses, hae‘ariSen torc0me to the aid;of
these'people. The "so]ution“ is reworking and e;gbgngting the parent-child
reletionship. Ccurses tend to focus on techniques: of discipline, ?f
communication, of sex education, of sex role identification, of va]uee
clarification. The purpcse of these‘techniques is to improve. the quality

of relationships between parents and children. - ' .
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The nature of the chahge involved in the elaboration model can be
described as addihg to Phe repertoicg of behaviors or techniqués that can
be used to deal wi th family and child managemeht. There is no chéhge in
basic values, but rather the addition of new forms of dealing with ehild-
rearing that take into account‘the reduction of resources available to-
fqm%]ies. Resources that become scarce cen include the time taken uf by
increased working schedules, the decrease in income oftcn associated with
single parenthood, or the loss of the spouse's kin and friendghip supports.
There is no challenge of old prqctices;tha} mﬁst be repiaced'with new ones,
'byt rather the addition'of new a]ternatives lhat can be used side-By-side
with;a]ready eXisfing.ones depending on the Circumstanees.

’
-

2. Cultural ernforcement

Nhf]e the abgve ghahgesiin family strecture and culture Qere'oécurring,.
the "traditional” huc]ear fami]y‘where husband is bread-winner.and wife is
manager ef,home and children deCreased to a bare 16% of American hoqseholds
(Howard, 1978). People in traditional families did not take to mjnorityt
status easily. whétlmanypfound te be not only a still yiable but a]sb\an
optimal_structurekin which to raise chi]dren-was‘beiné chellengeh by the

'media, by the women's movement, and by empirical evidence of family erosion
among friends and acquaintances._ For this group of beop]e,vthe image of the —
family had to be either protected or revised, in order to restore confidence
in their own 1ifes§y1e.

If the problemﬂo} this group fs defined as society's general loss of
faith in the mytli of, the family and a consequent diminution of the status
of parents (eSpeCia11y the status,o% motherhood), then the solution is to
reinforee the family by returning to traditional'images or by remaking the

myth, AW the former tactigg are chyrch sponsored organizations and e

[
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"grass-roots" pro-family organizations. ;mong the latter are advocacy
. gropus lobbying on behalf of parents and groups which promote the "profes:
sionalization" of mothe{hood.- Education of parents in these groups involves
political education, consciousness-raising, and idedological formation.

! The nature of the change involved in the reinforcement model ca1 be
described as a renewal of the value accorded to certain practices, attitudes,
. and family structures. The social desirab111ty of thes2 values and pract1ces

Js stressed, and support is sought from other people ‘and institutions with

simitar att1tudes to defend that way of ra1sing ch11dren and the way of life

assoc1ated with it. - : o

3. Cu]tural Reorientation

Some of the most severe family “problems” have been identified among

' subord1nate popu]at1ons Accord1ng\oo certain critics, low-1ncome, and/or )
:lethnic families are failino in their basic funotion, to socialize ohildren
into comPetent human beings. The most prominent of these theories find
fault éither.with the “ow income/ethnic family's strocture ("the matri-
~archal household") or i%audeficient culture ("ciltural deprivation"). Few
anthropofogists accepteovfhese theories when they were first promulgated,-
_.and a wide-ranging cr1t1que hasabeen carr1ed out in the1r aftermath (Valen-
tine, 1969 Leacock 1971) Neverthe]ess, the theor1es entered into pub11c

consc1ousness More 1mportant1y,.they became cornerstones for many soc1a1

and educational programs, primarfly sponsored by the state.

If-the family was fai]in in its socialization function, then the'state ,
would help compénsate. 'While the baldest pronouncements found the 1ow-income'
family incapable of providing a” foundation for v1ab1e life as an adu]t the
prob]em was not socialization in its largest sense, but rather socialization

to va?ues;and behavzors necessary for successful 'school and work performance.
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While some programs sought to compensate "deficient" children directly, . .
others adopted a parent education model. » 1 |
I this model“of parent education, paﬁéqts are inadequate agents to
gcia]ize their children for ﬁuccessful addptation to the dominant culture.

N1th the problem defined in that way, the solution that presented itself

"

.1s to reorient parents towards

e duminant culture's educpt1ona1 and work-
related values and to e Them with the appropfiate skills to raise their
children to-adapt to the dominant culture.

| .‘:The nature of the change invo]ved.in_the.reorientation,model can be
éesc;ibed as the replacement of old practicég with new ones. There is an
rimp]icit assumptiothhat the new'practices.reqyire giving up incompatible
old ones, that the new practices ére_inhérently superjor. or at 1éast thaf.
they lead to better results.” There may4bé a conflict between a]ternatiQe
ways of behaving that are not eqUiva]ent, but rather that lead to divergent.

resu]ts. The programfs solution is that the old must be given up and

.replared with the,new—wh1ch is perceived as better, more ade'u te, more

eff1c1ent etc.

C. - Utility of the Models

| A model is éssentia{ly a metaphor; it is a way of conceptualizing the
world by anq]ogy. Yts basic purpo§e is to fadi%%tate the recognition 6f
patterns and similarities wjthin data and to make statements about relation-
ships amohg those patterns.‘ FACS adopted models of cultural.chahgefbased

on processes which’can be used to characterize bbth,progﬁam phi]osophyland .
participants.' The models take into'acqpun% prégram {ntent, purents' direc-
tions of chgnge,-and'staff or .leader.mediation, and have implications about

)
the relationships which occur.

N e o
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Comparisons between programs can be made at various levels, the most

important of which concerns program‘s underlying assumptions. Sincel,
‘differeﬁf organ1zat1ons def1ne the problems affect1ng families in d1fferent
‘ways, the programmatlc efforts they adopt to solve those problems also vary
Programs can be des1gned to effect a particular type of change, and we expect
certa1n organizational features to b; associated W1t;’d1fferent models. For
example, in. the Effectiue Parentino Course'parents_are defined as lacking |
“specific "tools" that enhance the parent-child relationship, a problem which
may be "solved" by a Cultural Elaboration program. The Association of Mothersy
uses a 6u1tura1 Reinfbrcement model. It defines lack of support for the
stay-homé mothers as & problem for some middle-class women.Their solution . -
is }o provide a forum where mothers with similar values can inteuact.gTHec
Mother ChiIo Development Proguem»qefines prepaoation.of.chi1dren for schpo1

as-a problem for Mexican-American families. The solution is“to teach mothers )

the values and behaviors that'the pragram beI?eves they lack.

D. Case Study of Programs as Instances of the Conceptual Models.

l

Our initial. research questions ‘called"for co11ect1ng 1nformat1on on the ;
forma1 properties (etic d1mens1ons) of programs and d1scovering what where
the functionally re]evant.categorfes (emjc d1mens1ous) of experience for
the participants, both staff and parents. We expected each of these kinds"
of information to help flesh out the mode1s of cu1tura1 change which we
pos1ted underlay the different programs we would study.

’ - An attempt has been made to keep the presentation of each case study .
parallel to the others. There were, neverthe1ess, substantjve differences
between each program which not only suggested differential emphases on

" different sections, but also made for slight d}fferences in the narrative.
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CHAPTER 1V: METHODOLOGY

!

A. Site Selectien and Field Plan Implementation. -

The pareht education'programs seTected for this Study were chosen
to represent a cro=s sect1on of the types of programs found to be in
operation 1n our research area The pruﬂrams available for study were
found to be representat1ve of the programs reported in recent parent
educataon~ﬁ1terature .A working typo]ogy c]assif1ed the programs in the
area as '"complex" or "simple" based on a ser1es of, organizat1ona1
features. Details of th1s work have been, reported e]sewhere.(Fam11¥ and
Community Studies Addendum, submitted to NIE June, 1978) N

| The final se]ect1on of the three programs reportej here was based

ca that typo]ogy but also reoresented potential 1nstances of the emerging

* models of cu]tural change. It also represents a compromise between our

des1res and the actuul W1111ngness to cooperate on the part of the '

program "gatekeepers“. N

#
The details of negotiation for entry and actual field work will. be_

omitted from this paper. We will restrict this methodology chapter to

a brief treatment of some important issues associated with ethnographic

N §
research.

v . e

i -Aperin Mt ad il b A NSy 1




24

b4
v

B. Team Ethnography. .

r}n the initial phases of theoretical di;cussioﬁs, research design, .
and imp]eﬁéntation of field study; the three members of the FAbS team
collaborated cldsely in ordek to achieve a unity of purpose and actidn.
With the initiation of field study in several sites,‘a'division.bf ]ébor

among the FACS resednchers arose. One researcher, Andrea Meditch, assumed

the major responsibility for.observation of activities .in the Association

of Mothers. Kevin Batt assumed-major responsibility for observati?n of the
MCDP, with Renato Espinoza sharing this task. Renato Espinoza took the main
reSponsibility for observgtion of the RCPCA parenting course with Andrea
Meditch sharing this task. This division of labor resulted from thes

particular qualifications each r&éeancher|brought to the sites, qualifica-

- tions which were deemed the most appropriate for entree and rapport with

informants; e.g., a woman makes the best researcher in one site, speaking

Spanish is best suited for the second site, while beinb a pafent is .
required for the third.

To ba]ance this assignment of separate responsfbilities, each researcher -
participated in some data collection in each site. Each regearcher engaged

in a small amount of obseryétion in sites where he/she did not have major

responsibility.

€\2
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C. Nature and Categories of Data: Ethnographic Approach

_Each parent education program was conceived as an aggregate of human
’beings, who over the course of time, develop a more or less patterned and
a more or less shared system for understanding one another This conceptu-
‘alization is underscored by a number of assumptions about what happens when |
\.human beings come’ together in, sociai groups First, 1t presupposes that |
each person entering a particuiar social scene will bring with him or her
‘ an already extant body of knowledge, understandings, behaviors, speech
styles, and orientationc to what is going on around them, Second, that
this backgr::nd orientation or culture will not be shared equally with
others. Third, that human beings work to understand or make sense out of
what is going on around them. Fourth, that this work of understanding .one
another is based on ot-ervable social behaV1or Wh]Ch is acce551b1e to
interactants and ‘is therefore available to be interpreted by them. Fifth,
that it is this flow of social action and interaction, and the informal
logic of this flow, which constitutes the culture of the group

This conceptualization had specific 1mp11cations for the way FACS

approached the study of parent edpcation programs. Most 1mportant]y, it

implied the need .to base analyses on what the participants think is going on

or, more accurately, on researchers' interpretations of what they think is

going on.

‘ The ‘analysis of data collected for this study incorporates both the
emic and etic approaches to conceptualization. By emic we are referring

to analysis from the point of view of the participants' ways of categorizing
and -attributing meaning to the epents of their Vives. "Emic analyses attempt

to discover how people construe their world from the way they talk about it.
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D. Interviewing and observing -

Interviewing program participants was seen as the most important

source of data_for the research, To insure'comparatle quality data for’

i

all sttes," interview schedules were deve]oped for both parents and
staff that would be applicable to all programs .The same genera]
interview strateg1es and ana]yt1ca1 procedures were used with both
types of 1nterv1ews.

It was decided that the most impoitant interview strategy was to
find areas in'which interviewee and interviewer could comunicate
extensively, in wh1ch the 1nterv1ewee vo]unteered information rather |
than a]ways being elicited. The 1nstruct1ons stressed the researcher" s.
interest in finding out about the experiences of parents, and in
particular mothers. The generalborder'of:the intervtew questions was
designed to ease the conversation by startino’with'those things parents
fee] most " krowledgeab]e about, the1r children, The next section dealt
with some of their fee11ngs about motherhood and moVed to explore their
perception of-the resources available to them as parents, From_there.
the interview moved to the specifics about the program, inquirind about
| prerious enperiences and details of-their current participation,

The observation of program activities varied from site to site. -
The nature of the event being observed made the role of the observer
more or less salient. In the case of the MCDP, where the. same group
of peop]e met da11y, the presence of the observer was obvious. In the
EPC, the observers maintained a low-key profile as participants in the

- ~group. Many of the Association of Mothers functions were public, so

the presence of the observer was not noticed by most people.
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EE; Data Analycis

v
The datafgathered consisted prtmarily of interview protocols, field
tnotes,‘and written doouMents produced by or abdut the organizatione under
study. I!ELinterview data are-;e]f reports aboutgfacts;-perceptions, and
feelings that respondents disclose. Field notes are records of public .

- ' events that were observed records of conversat1ons, and observer 1mpres-

sions: and 1nterpretat10ns of various social events Documents prov1ded

Some 1nformat1on dbout the formal’propert1es of the organizations. Al
these sourcesvof data contain eategories o¥ information necessary for
ana1ysis\ In order to group, *classify and analyze this wealth of data, FACS
deve]oped a pre11m1nary set of coding categor1es 1ntended to be app11cab1e

| 1n varying degrees to all three data sources. As the analysis proceeded:*
some coding catejories were-added, others de]eted, and:other merged.

As data collection proceeded, analysis tended tollag behind. “Built
into the data collection was an implicit team analysis approach. - The
procedures mentioned above helped guarantee the quality of‘data gathered,
but aleo increased the‘work.for the team. The division of_major responei-
bility for site-specific research made each team member an "expert" on at
least one site, though by no means tne sole source of information on any
given site. 1In the traditional discourse of anthropology, ethnology 1s the
comparat1ve study of cultures undertaken by ethnographers whose. expert1se
is 11m1ted to one or perhaps a small number of cultures. Genera11zat1ons
about human behav1or and soc1a1 life are tested by each ethnographer in
terms of that culture he is most familiar with. With a much more 1imited

focus, FACS researchers engaged in ethnological comparison of parent educa-




28

N

tion sites. Relying on their particular f1e]d experience, each researcher
could generate hypotheses and react to: others' hypotheses concerning the -

comnon features of parent educat1on across 51tes and the systemat1c'

.

- differences between s1tes. VAT Coe B T

Conc]us1ons about. impact are not based on_an empirical pre- and posta

‘ test measure, but derive from 1) se]f—reporfed statements by part1c1pants “
concern1ng changes in the1r 1deas or behaviors, and 2) ana]yses conducted by

researchers of match and mismatch between changes 1ntended by programs and

changes that parents- reported 5

The se]f—report 1nformat1on from participants represents.a part1cu1ar
- kind of 1nformat1on Information concerning program effect that was spon-
taneously offered by part1c1pants was seen as espec1a11y s1gn1f1cant Infor-
mation that was elicited by 1nterv1ewers more extended probing was seen as
of secondary 1mportance, since parents were respond1ng to pre-determined
V."effects" suggested by interviewers' questions. When,very'1itt1e information
was forthcoming from oarents during interviews,'then the impact of the
program in a part1cu1ar area of change was considered neg]1g1b1e. Out of

these ana]yses of transcr1pts, case eXamp]es of part1c1pants and genera]

~ statements of impact were der1ved

F. Interpretation: Synthesizdng Ana]yses.into Case Studies

After.spending a considerable amoont of tine getting familiarized
with the places and people that'we studied, observing regu]arities.and
unusual events, and 1nterV1ew1ng a sample of them in a face-to-face swtua-
t1on, the‘task of making sense of the information gathered was formidab »,

An equally consuming task is communicating our research to a reader. 'We have




chosen to present our findings for'each pragram in deta11ed formas .
/

case studies. For the purposes of !hﬁs paper, a very. 11m1ted descript-

ion of each. program will be presented Here, we W111 concentrate on

the exam1nat1on of each program as ‘a case of the concéptual.models of .

cultural change proposed. n ’

The sections on Program Impact have been taken from the full
report to be submitted to NIE and are presented‘folloWing a brief
| desciption of each program. The reader?of this abridged oers1on
will m1ss the more detailed treatment of the forma1 organ1zat1ona1
‘ _character1st1cs of each program, Also absent here 1s our:detailed
exam1nat1on of the parental concerns that bring parents and staff

together and often separate them, and wh1ch constitute the

reason for the ex1sten¢e of these human organ1zat1ons.

M
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CHAPTER * V: ' THE CASE STUDIES: CULTURAL ELABORATION IN THE EFFECTIVE
" PARENTING COURSE (EPC) o
A. BRIEF DESCRIPTION OF THE PROGRArjr‘_ - I —

- 0

«The River C1ty Parent Child Associatior regular]y SPoNsors a course

3

on parent education The ‘courses meet once a week, for six weeks in a
“varlety of commun1ty settings, Partic1pants pay a fee. A trained facilitator
- runs the course, folloW1ng a Manual of d1scuss1on top1cs, ranging from
d1sc1p11ne to problem-solvwng to ch11dhood sexua11e,. While the Curriculum )
Manualhspec1f1es genera] topics, the format of the class is open to the
expression of‘oarenta] concerns.' , o
The Effective Parenting Course. nas evolved from several years of
activity. One of the founders of the R1ver C1ty Parent-Ch11d ASSOCI&*]ON,

a . Q counse]ing psycho]og1st in private pract1ce, teamed up Wlth a co]]eague ‘

. in the MH-MR Department to structure the courses and wr1te the Manual.

The course goa]s are descr1bed in the Manua] as "to 1ntroduce and
pract1ce a variety of parenta] tools, tools that make 11fe eas1er for
| both parents and ch11dren", and by the course facilitator as " an |
opportun1ty to present some information that participants can app]y to
thEIP own 11ves and to allow them to talk about the things that are
bothering them and to get feedback", ot
The course observed was offered through the Community School
| System and was held during consecutive Wednesday evenings. It was
directed to parents of ch11dren two to six years of age. A. “coup]e «

fee“ was designed to encourage enro]]ment by husbands as well.

‘There were no other restrict1ons

B g Py S e wAra e e
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The evening hours were deSigned to allow partic1pation by workino '

[3
»

parents Announcements for the course were made u51ng cicy-wide radio and
TV Public’ Serv1ce Announcements and press re]eases to city media, The

Community Schoo]s listed the Effective Parenting Course among their regu]ar

offerings. The Sponsoring erganization, RCPCA, announced the course: in its

regu]ar monthly Newsletter and it wastalso listed in pther family and parent-

s oriented organizations in the city Examination of data for the,group of

part1c1pants under study revealed that participants had responded to the
following recruitment mechanisms two partic1pants saw TV Spots two were
referred from other RCPCA activities (Potty Training and Lamaze classes),

one was referred by P]anned Parenthood one was referred by a friend who was

a member of RCPCA one was referred by a private marriage and fami by counse]or,
and one was referred by a Welfare Department Case Worker,

[

Prior to formal enrollment, the participants were contacted by the -

RCPCA Course Coordinator‘and by the Course Instructor.\ The purpose of this

contact was to make sure that the children were within the age range for the
course and to establish a personal contact with the Instructor, who attempted

to determine the overa]] nature of the parental concerns prior to the begin-

ning of the sessions.

A total of fourteen individuals participated in the course at one

time or another. Al participants were Anglo. In terms of gender, marital

and occupationa] status, the fo]TOWing breakdown describes the group:

a. Three couples in which the wife stayed home With ‘the children started
the course. One husband did ‘not return to the second .session. Another

couple is special; the wife is a full-time graduate student, now staing
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home with the'children for the summer session.‘

3

. b Therexwere three singﬂe (divorced) work1ng mothers Ore mother did not

return after the first sess1on due to. 111ness and babys1tt1ng prob]ems.¢

c. There was one work1ng mother not accompanied by her husband '

d: There were three stay at-home mothers, not accompan1ed by the1r

\

husbands.

Y

" The part1c1pants came from all ‘areas of, the C1ty. 1nc]ud1ng at least
two suburban deve]opments autside city 1imits. The occupa 1ons'of the working
members of the familigs inctuded~c1erica1workerswithIarge industries, CPAs, -
nea]'estate'sa]es peop]e, mortgage loan officer, ascomputer proérammer, a
state bqreancrat, and-a college instructcn. Nome of the participants was \
'makinﬁ'use of welfare assistance. They Tived in middle income apartment'com-
' p]exes and single family homes in suburban areas. .
Only one particjpant han three chtidnen.A Three participants had one
Child and the rest had two.  The moet common combination was two ‘children,
one four and one tno years old. The child of one cnup]e was below the recom-
mended age for the course,'their oldest chi]g being only nineteen months o]d.'
They had been able to convince the-RCPCA Course Coordinator that they would
profit from the course because the1r g1r1 was already exh1b1t1ng ‘the behavior
typical of the "terr1b]e two s "
- Only two part1c1pants, a couple, had been born, raised, educated, and
employed in River City most of their lives. The rest were born e]sewhere,
- as far away as California. Most had been raised and edugated in different
cities in the state. The group can be characterized as recently arrived |
to the city. With only one exception, all the participants had from three

to six years of life together before becoming parents.

o
.
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B. PROGRAMIMPACT ~ ¢« J

1. Evaluative Comments

The participaﬁ!gs evaluation of tﬁe-éeven sessions of the EPC were
explored quring the persohal interviews.\ The ihterviews were_seheduled
eefore the end of the series of sessions in order to maximize fhe chances

. of cooperation from the gerticipants, since the interviewers were the
two FACS researchers attending the seseions v

The quest1ons in the interview designed to exp]ore the effects of

part1c1pat1on attempted f1rst to e11c1t recall of ‘the topics dea]t with
in the session already comp]eted w1th neutra] ‘probes such as. ..What did

o

~ you think: about that (the top1c she/he happened to reca]])? If necessary,

hY

‘" the 1nterv1ewer prompted a reaction by recalling the general topic, such
gas ..."Well in the first two sessioﬁs we talked about children's needs...
J ﬂhat did you think aboutlthat?" The interviewers probed for specific
-examp]ee of concebts, techniques or facts that the”respohdents could men-
tion as support.for an opinion, such as, "It was very useful . Statements
Tike that were followed with a probe such as, "Can you give an example?“
Some specific questions and probes were directed to detect changes in ‘the
respondent's own parenting behavior and beliefs, her}hislepause's and the
children's behaviors. The changes in behavior mentioned were usually the

result of applying some principle or technique discussed during the sessions,

and the questions attempted to determine their relative effectiveness and

the satisfaction of the participant with the results. N \

After probing for recall and statements about the general or spe fic

contents of the sessions, respondents were asked about their feelings about

g
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'the format of the session, such as, "Did you have any. fee]ingsrabout.the way

1n which (the contents) were presented in the seSSions?" This question

produced responses re]evant to their fee]ings and opinions about both the

. general format of the sessions and about the performance of the instructor

A fina] set of questions re]ating to content and format of the seSSions

.attempted to‘determine if there was anything in the course that conflicted

with the participant‘s'own values or beTiefs, such as, "Are there any things -

that you disagree‘with that have been talked about in the sessions?" o
The general satisfaction/dissatisfaction with-participation was explored

by asking participants if they related or discussed the proceedings of the

‘ ”"1f~~\sessions;withmtheirhrespective spouses, and if they had mentioned their

participation to friends or other acquaintances;”‘Finailyg,direct questions
such as, "would you recommend thlS course to a friend?" e]iCited some addi-

tioﬂal eva]uative statements

~

Fhedeva]uative comments of the participants, elicited near the end of
the.course, were closely related to their expecta}ions about the course and'
the instructor and their preferred styles of learning. They are often
high]y subjective and in many cases balanced by another participant who

felt just the opposite.

a. Class Contents

The most enthusiastic response to the class content came from the three
participants with the Towest educational attainment. One said:

.(talking about children's needs) made me think because I
. rea]]y hadn't thought that much when my child is dOing some-
thing it was because they have a need.... I just’thought..
this kid is. driVing me crazy, but I didn't think, well, there
is a reason.




Thiémother, like many others, also recalled specific co;cepts@or aspetts
of the coﬁtent:that were particularly important becaQse they agreed’with
some préviously held beliefs. In this casejshe mentioned the importgpcé
of’prbviding a special environment whe}e her children could explore and
play with réiative freedom. She also mentioned a specific concept, that

of testingt(as.in children testing'a rule) as partjcu]arly novel and useful

to. her, .

1
-

_ A second mother expected to get Eome knowledge to help her understand |
what children go through ahd what they are feeling. She said: |

.+.(The sessions on children's needs) were well done, as far

as I didn't really know all that. You know, what his needs '
were and it helped me upderstand a Tot better and cope with

my feelings toward the way he’'is reacting. 'Cause it would

get to he'd react and 1'd react 'cause I didn't understand -

and it would feed ‘back to him and he'd react worse and it '

could go on and on and on till the roof fell off, you know...

A third mother came to the course hoping to get some more parenting

) ‘ *
skills and some more insight to help her organize some information she had

obtained from some parenting books she had read. She felt that the course

-made. .. e

...a lot of the information out of Dobson and different books
that I had read clear, and it all kind of fit together. °
...Especially the part about the needs, where it tells you
where behavior is coming from. To me that meant a lot imore.
That was something that I hadn't even thought about and I

began to examine my own needs, and to apply the same theory

to me, and I have also begun to see that everything that we are
teaching as applied to children can be applied to people in '
general...and if we all did it then I think that the whole
world would be a nicer place (laughs).

Several participants mentioned various specific concepts and segments
of the sessions as valuable. These included, in addition to children's
| needs, tools for discipline, quiet correcfion, use of explanations and '\

commynication, rules, children's testing of rules, being consistent, and |




chi]d-proofing the home and setting up'a special place for the}Fhildrgn. |

The ﬁost negative comments came from participants who did not finé\\j }3
their expectations fulfilled. Qne felt he had not learﬁed any Sﬁecific )
téchniqu;, jusp some general notions, énd that .too huch timeﬁhad-been
sbent on what hg‘termed.stychotherapy,"'meaﬁing discussions among 'me‘m_b.er‘s~t o
in a mutually supportive‘fashioﬁg='Hé éxpectedia classroom atmosphere,'
where hg' could take .notes and learn from-a highly traine& andvauthorita-‘
tive souyrce some‘specif{c'techniques. '"_ /\ ;

The two other pakticip@nts who felt most disabpointed;ébout the con- |
tent felt that, they had ﬁﬁt_ﬁeally Tearned anything new, but just somg\new
1$be1s f;r what they aiready gnew. This couple, one of.only two'couples
participating, mentionedvas positive elements se]écted”aspects.pf the content
" that fit into their own personal agendas; both sought in the group outside
support to bolister their'position$ in their conflict as mother and father.

She 1iked the idea that there should be a few important rules and he 1iked
the acceptance of spanking as one occasional resource (aS'ppposed to an outr.j‘l

right ban to it as a discipline tool). Both considered themselves more

_ educéted than the rest of the group and gave the impression of placing high f?

H ’ ‘

value in intellectual pursuits. In consequence, they judged the overall
course as being below their standards, and had expected a more theoretical

or higher ]eve] treatment of the topics, more in line with a college type

course. Their actual behavior during the sessions, however, did not show

any reluctance to participate in the format chosen or at the Tevel that the .

S o

course was conducted.

)
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b. Class Format

The éourse Instructor was asked Qy.one of the researchers about the
patterns of interaction that had developad in the course after four ses-
sions nad elapsed. She had’exhressed.ﬁer iqtention to deviate from the
style of a previous course in which she had been .a participant. She said:

It is kind of a different style. I wanted to give more content
that the people could talk about, rather than allowing people
to go off on as many tangents. I found it a Tittle frustrating
as a participant (in that previous course). This is Just a
different way of teaching, a different style. I think (the
previous instructor) got acress the content, but I felt like I
wanted to put more content at the beginning of the course and
then let peosle talk about that relating it to themselves. It
hasn't really turned out that way. 1 had planned to present
some content and then have the discussion with every session.

I have wanted to make some points, and see what they thought
about them, and then let them talk about them, rather than

kind of waiting for peocle to make the points themselves,

which I know is a valid teaching method, but I just wasn't -
comfortable with it. - . .

The opinions of the participants about'what happened during the ses-
sions varied~substantig]1y. There was agreement that a good deal of inter-
.. action and participation took place. Whether this was pqsitiveior negative
refle:ted the expectations and needs of each participapt. :One expected to
be: | : o ' :

Q..somewhere where I could maybe talk. I got it. I got a lot

of help, and I think perhaps that is what I needed right then

because it was an environment 1 didn't feel so-threatened. '

She continues later:

«+.1 kind of Tiked it. I like a discussion group. 1 Tike it

where people can get up and feel free to talk and say what they

mean. . .

Another mother felt that all the participants‘were talkers. She found
herself partfcipating: | ‘ | xfk

I know T even talked a lot, more than I ever had anywhere. It
just seemed that there was a lot of talking.' Normally, I won't
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say anything...but somehow I just felt like you could--it was

nice 'cause it was an easy atmosphere like you could say some-

thing if you felt strongly about something.

She did not Tike the time that some peob]e took delvingfinto their
own problems, such as toilet training or marital diffé?ences,'because those_
were not her concerns. Overall, hgwever. §he_foqnd the content of the con-
tributions important: .

T think it kind of feels good to hear someone else talk

about all the problems they have, and you think, well,

you are not that bad after all, you knyw.

Similar feelings were expressed by the man who felt that the theoretical
Tevel of the course content was too low. He felt, however, that:

...It is nice to hear that other people are having the same

difficulties that you. In a molecular society (sic) that

is a definite weakness; it used to be that you would have a

grandparent or a great grandparent you could turn to. But

we don't necessarily have it anymore. You discuss it some,

you know, with friends and stuff, but we don't have that--

that sharing and that resource available to us.

At least three participants spontaneously lamented the fact that too
much time was spent dealing with the specific problems of two or three
participants, in effect decreasing the chances of participation for the
other people. It is indeed ironic,'however, that one of those who complained
about others taking too much time was the mother who brought_thé single most
discussed case, and who herself participated the most.

With few exceptions, the participants liked the opportunity to exchange
-views, and were often su?prised that they were sharing for the first time
some feelings and concerns they had. The criticisms can be attributedgo
the failure of the cuurse instructor to control the interaciions to allow
more people to pafticipate, and the relative short time available for the

course. It-is clear that the Instructor’'s original goal of combining
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expository Tecture/presentations of topics with audience participation was

\

realized only partially.

Co The Instructor

The evaluative comments offered by participants about the Course
Instructor varied considerably, and in many cases the opinions were divided.

One mother responded when asked about how she thought the leader was

handling the course:

I think she did pretty well. She kept the conversation pretty:
*nmuch on the point and open where everybody participated. She

didn't talk a lot herself, but I think she was very concerred,

I ‘could see that, espec1a11y with her own (problems). But I

‘think everyone of us in there were concerned about out own

problems, and we tried to give out as much, put out as much

as we could. I kind of liked it. I like a discussion group.

I 1Tike it where people can get up; and feel free to ta]k and
say what they mean. :

A conflicting view Qf'the group dynamics was provided by a mother

“who said: »\

‘One thing we noticed about the delivery of the course ahd its
structure was that perhaps (the Instructor) was not all that
experienced in leading groups. I still wonder about her
resources, because so much seems to have come from one or

_ two books, when I did a bibliography and there are many,
many books

Shé continues:

She (the Instructor) does most of the talking, and uses her
own child as an awful lot of the examples. She knows the
point she is trying to make, but it might be more useful if

you can geb it out of a student- teacher s1tuat1on and make
it more a sharing.

This general negati:2 evaluation of the Instructor extended to the con-
tent of the course for dea1ing~main1y with topics that she was'already
familiar with. She mentioned being in groups before in another city and

having been an orientaticn leader and thus familiar with some psychological




terminology. The overall dissatisfaction can be easily understood because

. the course did not meet the expectations that this participant had for
authoritative advice. She wanted to settle long standing differences with
her husband concerning the -approach and philosophy gwhat she called "the
framework") for their parenting. She was quick to mention as‘positive.and
to use several specific incidents in which the leader's position goincided
with hers, and thus served her purposes.‘ _ o

| Several participants coincided in their evaluation of the discussion
part of the course. They.all felt it was a very important and valuable
part of the experience, but thaf it could have been conducted better by_the
Instructor. Some blamed her inexperieﬁce for her difficulty to control
topics that'deviated some and to control some participants that talked more
than their share of the available time. The overall impression that the -

. leader left with the group can be best summatized in the comments -of one

]
\

mother:

I didn't know quite what to expect from the course.: I expected
more concrete solutions. I think it was sort of dumb to expect
that, looking back on it. I guess I expected the leader to be a
Tittle bit move authoritative. In the middle of the course, I
sort of regretted that it wasn't a psychologist teaching the
course, but since then, I really think (the Instructor) is really
good, and I think her real strong point is getting people to talk.
~And for me, I think that's been a real help, the talking that
people do. The ideas that the other parents shared have been
really invaluable besides showing me that I'm not the only one.

Later in the interview she commented on the fact that the Instructor too
seemed to be changing her own sty]é of parenting:ﬁ
...about having her daughter c]eaﬁ the room and all that, she
- sort of came arvund.. I really admire her for sort of getting
up there and talking about everything and explaining what she
is dping and how she has changed and I 1iked that. |

A final personal and professional evaluation of the Instructor and her style

R L L k.. T e oL Y Ty
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followed a recommendation for more balance between lecture and discussion

during the sessions. She then added:

I do like her, I have come to like her more since I've gotten
to know her and to see what she is doing. I really like her
as a person.and for being able to be so open about her own

exper;ences and being sort of bubbly and able to get people
to talk. '

9

2. Program Impact -

ty

In Chapter III we' included a narrative account of the devé]opment_of
-our conceptual framework. We started by asking some general questions about
parent education programg, such as what was happening to parents that made '
them seek these programs, what happened in the programs that satisfied them,
and whose interest a given program was promoting. At this point we are in
a position to begin to answer those questions. |
The parents who came and enro]]edﬁin the Effective Parenting class
~were' recent arrivals to the city, did not have relatives around, and “for
the most part had few friends, if any,.who were also parents. 'They}were
liQihg iﬁ é'state-of social and emotional isolation. Their children are
norma]l most between the ages of two and four, énd are undergoing chaﬁges
in their behavior that their parents findApuzzling_and'oftenlannoying. In ..
the absence of friend; or kin who could provjde advice or at least confir-
mation that £heir predicament is normal, these parents have done some
", reading seeking knowledge and techniques to dea]lwith_fheir children. S$¥i11,
~they are not satisfied and expect -that a class, with an authoritative instruc-
tor, will be a betfer way to get‘the knowledge they seek. Some also expect
~to be able to interact with:other parents and comparelexperiences.

Some of the participants carby positive memories of their own childhood,
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/- and are trying to continue the models that their parents used.. Yet, some
details aﬁd specific techniques are miséing,«and‘they expect the course to
supply them. - Another group df parents* have negative memories of their |
upbringing and are even more in need t6 fill in the gaps and to develop a .
model that will avoid the negative experiences they had. All the partici-
pants hold a middle of the road ideology of child rearing, somewhere between
strict controls and permissiveness; They want their. chi1dkén to brow up ’
| to be ipdependeht_and responsible, achievement-oriented, gdod people._ And
yet, richt ndw, many find themselves unable to control them'without'resoﬁting
to verbal or physical violence. They feel-that this is not right, but they
don't know what‘to do. Thus,vthey come and meet with other.parents Qho
share some 6f those same concerns, under the leadership of an {nstructor
who is also a mo?her, just Tlike them. Although not ds'éuthoritative'as
many would have 1iked, her performance'succeeds inqteaching some basic con-
cepts and in illustrating aﬁ array of alternative techniques that parent§
' 'caﬁ use.to control themsé]ves and*manage the behavior of their children. 1In
the proéess;'many parents find emotional suppprt énd_confirmation tht their
- predicament is not unique énd in some cases that they are in not such bad
shape after all. vThe group, se]f-selected, is‘heterogeneous'in composition.
"Ail;the participants are Anglo ana'middLé class, out théyuincldde two fathers,
two single mothers, and one married working mother. The other half of the
‘women present are stay—at-home mothers. |
The most severe stress is found among those motherﬁlwho have two or
more children and are home alone all day. 'In three cases their self—co@tro1
is a][ that prevents them from being abusive mothers. «pné‘ha§ already been

reported to welfare officials;Aand her attendance at the course is part of
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her efforts to find a way out. In all cases the husbands have failed to
provide'rvcessary Suppo}t and relief. Only one of those fathers attended
the course, and in his case it was as part of a more genera] effort to hold

the family together, since he was also experiencing seyere marital d1ff1-

culties.

Single-working mothers experienee a great deal of stress. In'ohe case

examined here, stress is complicated by e very negative relationship with
her older child and a poor se1f—concept that increases her isolation, nqt
on]y as a mother, but also as a woman.

It may'be'surprising to some to find that in those couples where both
" husbend and wife work outside tHe home, the problems are less severe. They
have. ach1eved a shar1ng arrangement, and their presence in the course was .
_more to iron out style and content differences and to enrich a home life

that is already considerably better than that of the other parents.

We can summarize the structural and situational factors that contribute

to the total stress experienced by the partiCjbants ih'thi; course. These’
factors are presented also in order from the most preve]ent to the least
commont in the group stUdied ‘First:-eocial and emotienal isolation.
Second, lack of or limited participation of the husband/father becausc of
Aunwi]11ngness or absence. Third, a negat1ve memory of their own childhood,
functioning as a negative reference. IFourth, numeer of children. Fifth,
\relative economic scarcity, associated with limited educational and occupa-
tional skills. Sixth, marital problems. The more of these factors. or
situatjoné present, the greater was the stress in the.fami]y life of these
mothers. - | | o

The curriculum for the course is broad and represents a mainstream,

2




eclectic position based on a pragmatic view of "what has been shown to
work with parents;“ The concepts advanced blend a dash of behaviorism, a
bit of Addlerian psycholody with a humanistic touth...Parents are invited to -
contribute to this pot-luck suppery a éafeteria style service where each
 take what looks appetizing. There is litt]e in the course that could bffeﬁd
anyone, no radical views or positfons that cdu]d clash with deep-rooted
- religious beliefs or values‘that are part of middle-class American culture.
On a superficial 1eve1,"?oth stay-at-home mothers and working mothers could
agree on all the basic principles, and the only difference between them
would be the amount of time that they have chosen to spend with their chi]-
dren; | |
. This program is part of a market economy in which se]f:seiected parents
who are hurtinyg go shbpping for a cure. It is based on the belief held by
the River City Parent Child Asso;iation-fhat the behavioral sciences cén’
contribute to the improvement of family life by translating scientific
principles into "practical tools" that any parent can use. It takes the
form of a sma]] group where with the use of straight pedagogical pr1nc1p1es
some concepts and techn1ques can be taught to adults. "

© This classroom format is combined with some of the advantages of sma]]
group dynamics The interpersonal exchanges that occur never reach psycho-
therapeut1c levels, but there is a definite feeling of emot1ona1 support
and “grouplness." ‘Finally, all part1c1pants have made a personal, f1nanc1a1
and emotional commitment when they sign up. Thex commit themselves to be
. open to considef alternatives; they pay'a fee sz their‘part%cipation and
incur expenses in order'to at;gng,uibgluding babysitting and gasoline.

: They are buying a service and judgingffrom the interviews, everybody got




enough to make it worth their time and meney.

This.type of progbam has tried to be attractive and useful to tathers.
' ﬂowever, it is clear trom'our‘conversations with some of the participants
that making -attendance by the fathers ﬁandatory would - only succeed in
barring some of the women who needed the most help. It is clear that the
best hope for finally increasing the.role of the fether in the care and
socialization of his children will come from the increased participation of
women in the labor force. It is only then, by necessity and by virtue of

the greater power of the wife and mother in the famtly, that the father is

forced to do his fair share. This increased participatjon is not devoid

of preb]ems; but the relief valve that a full-fledged father canfprovide

could easily solve many of the problems of the stay-at-ho mothers, and °
it can be in itself gratifying tg the fathers and children. :

If we define 1mpact as the art1cu1at1on between a program's ideology -
and.what it offers, and the needs of those it serves, then the impact of
the Effective Parenting Course is significent It would be naive to expect
that without reinforcement the concepts and techniques it provided parents
" will stay very Tong with them. 'Uﬁless their social isolation is broken,
these families will continue at risk. The program itself offers no special
cont.inuing support network. The }eferrels to pafticipahts to seek individual
help might succeed in breaking.present patterns of behavioe. Its city;wide
character makes it unlikely that any neighborhood fr1endsh1p or support
group could result from any course, given the size of the metropo]1tan drea

that it covers. Church or work-place related groups could proy1de the_

support needed at a human scale. The need is there.
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C. THE EFFECTIVE PARENTING COURSE AS CULTURAL ELABORATION .

T

The information that we have collected about the Effective Parenting
Course and the people that participated can new be used %o comp]ete‘the
pipture of the model of change proposed es underlying .the program and
its particjpants. | | |

In our original conceptué]igatfon of.the Cultural Elaboration Model,
we had assumed that the major source of change ih the families would be in -
terms of structure, espeeia]Ty single parent families, and in xerme'pf
greeter participation of women in theflabor force.- A]though the course was
held in the evenings in order to allow these types of parents to part1c1pate,

the maJor1ty of women who came represented the trad1t1ona1 -father-working/

‘mother-at-home- w1th the- ch11dren nuclear family.

-

We expected that the part1c1pants would not be rejecting the parenting

‘models with which they were raised, but rather attempting to improve them,

to expand the tools and technieues, to elaborate further semething that Qés
already pert of ‘the mainstream American culture. We found some parehtsllike'
that. However, we also found a large number of people who were rejectihg
tre models of their parents and were engaged in a change of values, actively
trying to avoid verbal and physical violence with their children.

J A1l the barticipants accepted their personal.responsibility foritheir

behavior as earents, and their presence in the course was an attempt to

’

change themselves./ In most cases, the mothers participating had .taken it
'upon.themselves to improve'the’quality\of their famfly life in spite of -

~ their husbands' incapaeity or unwillingness to participate. Thus, for most

of the participants in this course, it was an elaboration of mothering, .

A)
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but without any change in faihering.
This program operates on the parent-chﬁld relationship, or rather, on
- the mqtherhchild»re]ationship. In and by itself, it succeeded only temporarily
to break the isolation of these famiJiés; Because it is’not located near |
residential units, its chénces of forming lasting friendships'isonot very.
high. |
- Participation in this course qu~on1y one of the.ﬁhings these families
wére doing to ihbﬁpve the quality of their Tives. One participant has con-

. X )
\\\\ tinued to enlarge her circle of friends and support.by becoming active in

| the River City Parent Chilé'AssociatiQn. Anothe; has pursued the formation
| \\\ of a Tocal chapter of Parents Anonymous -in her efforts to rehabilitate her-
"self. Another expressed‘intentions to seek marital counseling to prevent -
a family ‘breakup that was being_aggrava;ed by their problems with their
\}children. ”
C As e expected, the curriculum and ideb]ogy of the class repreéents a -
‘ pragmatic assortment of concepts and techniques borrowed from various authors.
There is no cqntradiction between‘alternative.approaches because a certain
dfversity in the parents that are attracted is assumed. Spanking is not
ruled out, but other techniques are offered that can be used instead. Tﬁe
problem-solving approach promoted is nothing new, except thgt'parents‘seldom
take the time to\reerct on their practicés. The class provided that
necessary detachment for a’few hours that allowed parents to reflect on
tﬁeir behavior and comparg it with ideal models orlwith the behavior of
¢ other regl'life parents. That time-out may be the program's greatest con-
’;kibutiqn to the socialization of ‘these parents. Until now, they have

been learning.on-the-job, and in the class they found an opportunity to

s ), “ l
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step aside and look at themselves and their spouses.
. The program, because of its short duration, cannot be expected to
produce long lasting effects by itself, Its effectiveness, however, is

enhanced by the readiness for change'of'its_participants. A1l were awaré

‘. ' ’ -
that something was not working rﬁght and had ‘some idea about whefe they )
wanted. to go and where they did not Want to go. ﬁucki]y for them, the . e
‘program offered support for -their choice of model and provided the hecessary

’

details to make it work better. y
On the negatwve side, wé found that a number of traditional nuc]ear
families where the wife stays at home are at risk. In all the cases that
we studied, the husbands‘had a restricted participation.in thild care and
socialiZation They‘could make the difference between stress and happfnesg-.
However, it is not the job of the program to get fathers to participate, but |
rather to Help them learn how to part1c1pate and how to reach an understand1ng
on va]ues and techniques with their spouses. It seems c]ear that.only a o
shift in women's part1c1pét1on in waged work will move fathérs c]oser to their
ch11dren‘w‘1t is indeed ironic that "too much time a]one w1tn your children
¢an be dangerous,_but this was the case with the mothers we saw.
Finally, we need to focus our attention on those families who haue,.
accomplishedﬁthis rearrangement in their parentinghresponsibiﬂities,;to
- identify and describe how this tooh place and what are the problems and,
'strengths in their family life We: need to Took at‘this "new father" and
at the "new mother" that 1s emerg1ng, ‘and. document the changes in their
parental. ro]es. In the process, we may d1soover what are the successfu]
'strateg1es that make it unnecessary for these parents to seek the help of
programs such as this one and ' pass the word to those Just beg1nn1ng the road

to parenthood. ’ : . - RV




* CHAPTER VI: THE CASE STUDIES: CULTURAL REINFORCEMENT IN THE ASSOCIATION
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OF MOTHERS
A. BRIEF DESCRIPTION OF THE ORGANIZATION

iThe'AssoEiation of Mothers is an organization‘of approximately 200
mothers of primari]y_preschool or’young schoo]-age children. The organiza-. .
tion was started in 19763by'one woman and was designed to meet the'needs
of middle-class Anglo mothers. It i$ financially supported through three
types of membersh1p dues which may be pa1d yearly (Annua] Members), by

" meeting (Assoc¥atés), or only for the newsletter (Subscribers) There is

no paid staff;-the 1eadersh1p consists of a board of directprs e]ected
each year. The organ1zat1on sponsors month]y meet1ngs open RP the general

pub11c, with }nv1ted speakers’ who ta]k on a variety of top1cs concerning

)

mothers and children. .The board meets once a month to p]an these meet1ngs

and to discuss other periodic activities such as garage sales and confer-

ences. 1In addition, three smaller neighborhood groups open only to

. members meet once a month in members‘ hdmes in north, northwest, and south

’ ¢

"River City. Finally, all Members and Subscribers rece1ve a monthly news]etter

Over the course of the deve]opment of the Assoc1at1on of Mothers, the

1ooat&k: of general meetings changed severéﬁ times. The reasons for

chang1ng the locations reveals someth1ng of iﬁe nature of the organ1zation

and the1r values. The first pub11c meeting was held in a local women's

' center affi]iated with a national women's rights group. It was the"only

meet1ng held there because the leaders felt that. the center represented a
fem1n1st or1entat1on which might o1scourage some of the women they wished
to attract. In addition, several _people’ n&1nted out that 1t was “down
town," which was Wescribed as being dangerous. These women sa1d the1r hus«

. bands would not permit them to go "downtown" after dark. ‘

~ - . .
A v
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» . The philosophy as.repreéented in the brochures has changed somewhat
since the inception of the group to include a greater awareness of women
working outside the home. This awareness was not part of the original

design which was exclusively for mothers who stay at home, The ‘original

» brochure stated that the objectives of the group Were €o:

"provide a forum for dis¢u§sion of common concerns related to
the psychological and creative growth of women with children.

"provide a support group for all mothers and particularly for ,
women who have made a conscious decision to be at home and who
.have definite goals towards achieving success as a mother-person.

"places a high priority on'home 1ife and is dedicated to raiﬁing-
the status of motherhood in a realistic way, by challenging the
myths of that institution, ,

>

~

. 1 i .
. "believes in'maintaining contact with current issues. This will
be reflected *in ﬁn? variety of topics and invited speakers. |

- "as a-group with special interests and special representation,
will monitor and react to public.affairs.,." .

Several important featqfeskdf thesekbbjectives are immediaté]y'obVious.
First, the Aésociatipn speaks to'the mother.who is at home. Stay-at-home
mothers presuppose the financial abi]ify-df th; fami]y to support an unpaid *
woman; in ghort, the opjectives speak_to the m%ddlé inéome family with husi
band as breadwinner and with the wife at home.with'the‘chirdren. ‘Second,
;it)focuses on women, not on thé chiﬁdren.. It is conc?rned vith the "mother-

/
_person,” with the development of the.woman's psychological and creative

:-pOtentia], ;athér than her children's cognitive aéd soc?a] growth. Third,
the institution of stay-at-hpme mothering and the value of the hoﬁe is
ekplicitly supported. 'in genefél,'the objectives focus on two different.
aspects: the reinforcement of traditiona1 mothering ard expos%ng women

to current issues and a variety of topics.




B.  PROGRAM IMPACT

1, Eva]uating,Participation

Middle class women who attend Association meetings share a.number of

i

parental concerns. The mothers as a group tend to. be wgllfeducated, aff]uent,
and'almost without'exception’to have worked for wages in primari]ytprofes-
sional occupatigns prior to the birth of their first.ﬁhild. We havg argued .
that the cultural and“ecoﬁomic c]imdte of the middle class in the U.S. has,‘
contributed to creation of'conflict or stress for mother§ who were formerly f
working brdfessiona]s:'_they.are"reglasﬁified' as low status persons. A |
ﬁbre detailed look at the social context of these mothers and-at the parental
@, values and concerns that they hold will clarify the interaction between the
goals and philo§ophy of the organization and the fmpact that it has on its
participants. | |
"Iso]ation" and the feeling that motherﬁood is an "enduranée test” are
the two major concerns of the mothers who par;icipate'in the Association.

) Thé state of isolation, as they have described it, represents unsupportive

\ social context. The éeCond.major area of concern, what we have called tﬁé .
mofher-éhi]d "endurance test," represents conflictsgwithin.the.belief system

“of the middle class. These two concerns combine to create a situation with
little opportunity for reducing the stress. The cultural norms this group
of women have accepted dictate'that proper care of children in the Anglo
middle class is possible only if mothers care for them full time and in the
‘home. Further, mothers are expected to be tﬁe exclusive care-givers. How-
ever, within the middle class, high status is accorded to those who earn

meney from their work, that is, to those who participate in the waged labor
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force. Going from paid professional careers to unwaged (low status) jobs

as mothers creates a concern. The conflicting values, which are supportéd

by the context in which the mother finds herself, result in concerns or
problems which may be special to middle class Anglo women with professional
backgrounds. This combination of an unsupportive social context and a con-
flicting value system creates what might loosely be called a double bind
(Bateson; 1972), where the mother is trapped into maintaining the very
situation“which is créating her stress. This set of parental concerns
constitutes the brimary motivation for founding and bui1dinglthe organiza-
tion, as well as its major topics 6f concern, and the motivationlfor members
to continue rto participate. .
| .-The response of -the organization fP the conflicting cancerns of these
middle class mothers is to provide a "time out." As the brochures and often
the hgws]e;ters say: "If you need a night out," "come relax and just have

a goo& time away from it all." It combines this with a focus on "doing some-
thing just for you," a focus on the mother as a person,'her fee]ings and
needs. It provides mothers a time to get away from the kids and the house-
work as weff as a forum which considers her important. The Association

gives the middle class Anglo mother "time away" to focus on something for

. herself and at the same time reassures her about what she i§\dping by

treating her job as important, by "professionalizing" motherhood. .-

The Association allows the participants to maintain their original

"choice" of staying home by acting essentially as a pressure valve. It

reinforces the very conditions which lead to stress, full-time motherhood
in the isolated context of the nuclear family, but it makes the stress

more béarable by providing occasional escape from the pressure and by /"




creating a community of people who share the same experience.
{

| The audience to which the organizaticn addresses itself is not career
i ) '

wonjen, is not "average -housewives," but those who gave up membership in the

(male) professional/business world tq engage in full-time motherhood,

The experience of”members.differs sdmewhat from that of the leaders
because depending on’thé type of membership, many aspécts of the organiza- -
tion aré not experienced by'them.u These differential experiénces affect
leaders and members percept1ons of themselves as part1c1pants or at least
the way they talk about themse]ves |

Both leaders and members report that meetihg with people 1ike them-
selves, who share their values, experiences;and feelings was very idportant.

Yet, in spite of their similar backgrounds, there are differences: leaders -

"report that a_valuable aspect of their participation is that they feel more

-+ self_confidence and have learned new skills and knowledge.
This differential impact can be understood because 1eaders have access
to gnd participate.in making the orgac1zat1on work, thereby learning new

skills and knowledge. In add1t1on thex\are in regu]ar and 1nt1mate contact

-

with other board members who art1cu1ate the 1deo]ogy of the organ1zat1on,

so they become soc1a11zed into ta1k1ng about the1r experiences in similar

ways. This increased contact, shared language, and\new skills have resulted

in the reported increased feeling of self cohfidenceQ‘\\\

Members, on the other hand, are not as well integrated-into the organiza-

- tion and do not have as many opportunities to interact with others. They go

to fewer meetings, are involved in fewer projects, are not as aware of the

structure or of the different activities of the group. As a result fhey get

to meet and know fewer people than board members and are not exposed to the
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ideology orloperatioh of the organization to the same degreef Still, they
consider the experience of meeting new people to be' the most important :
benef it of their participation. | | B

[he similerities in.background, experience end impact. stem from the.
class extraction of-.the group. A]though it is a vo]uhtary associotiono
and_one which does not recruit based on rigid.entrance‘requirements, there
S a"great degree of homogeneity among the participants. Uhlike many
parent education programs, 1eaders and-members share the same soc1oeconom1c
iand educational background Within the organization, th1s homogene1ty
results in a great deal of permeability between the'different:membership
categories., One hind of‘member is not prevented from becoming a different
type of member due to class, income, educational or ethnic differences. |
‘;nstead, all it takes is -increased time committed‘anq/or‘s]ightly higher
fees. .This is also true to become a board member;hall it\takes-is extra
time and desire. In reality it also requires that.the individual*contact
or be contacted by the board, ano as we have seen,.gheater adherence to the
| "sty]e" of the mothers who already make up the organ{zation

D1fferent access to the organization's activities aud ideology exp1a1n
 the experiences. that leaders and members report. as part1c1pants in the
organization. The following chart shows the relationship between the
different membership categories, access to activities, and the effects of
this_differentia] access. ‘

In summary, members and leaders are similar in terms of values, con-
cerns, background, class and ethnicity. What the leaders get that members
don't is access to and experience withhthe'male professional model which

characterizes the organization.

|
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Membership, Access to Activitics and Reported Impact
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2. The Association's" Imgact

The information we have col]ected through our observations of many
aspects of the organ1zation and through interviews with its leaders and
members allows us‘te. answer qustions that we_posed at the beginning of Co
our study. We wondered first what is hgppening in the lives of theipeop}é
who join or participate in this organization, then what happened in their
participation in the organization that'satiéfied them, and finally, whose
interests the organization serves.

The group of women who attend Association meetings and become its
leaders belong to that category of mothers who have been maligned in the

literature and in the popular view for at least the last 100 years (English




and Erhenright, 19799 They are the grasping mothers, the supermoms, Rhe
L suffocating mothers, the cold mothers as well as being the country club set,
the Jun1or Leaguers and -the volunteers. Thewr workwng fr1ends. ne1ghbors,
mothers. brothers, s1sters and husbands” think they do noth1ng all day long
except watch the soaps and go shopping. They are women who are so fortinate -
and 30 aff]uent. who have it so easy, and who are also so lazy that the rest
of society- spends half the time calling it the Amerlcan dream and’ the qther
‘uhalf casting aspers1ons '

_ There is a measure of truth to the claim that. the kinds of issues o

-

- Assoc1at1on mothers are concerned wwth is th1n icing on an otherwise amp?e

pake: Other mothers are frequently concerned W1th more fundamental matters
such as food c]oth1ng, shelter. and safety, and often’W1th‘the death of
their trad1t1ons, V1s1ons. hopes and dreams. It is‘tnue that Association
'mothers do not generally have to concern themse]ves wwth the fundamentals
of ex1stence. ‘But it is precisely because they' re supposed to have it so
easy, and despwte that, their concerns as. mothers dre so great, that it
behooves us to ]aokaat their pa1ns.

« Mothers in the Assocwatwon .and many others 11ke them. some work1ng
part t1me some at home, are caught,in a vicious double b1nd Because
their husbands havewtaken care of other pressing material - concerns, they
have had the time to explore and articulate their condition. Besides being
comfortable and wealthy and fortunate, they are also an intensely concerned
group of young women who want to do the best they can for their children,
their families - 4 themselves. Their fundamental difficulty, which they

share with other mothers in this culture, 1ies in the fact that they live

in a society which tells them on the one hand to make something of themselves




open to them.
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and if they don't, it's their own fault; and whiéh, on the other hand,
ranks the job that they alone must do as almost completely worthless. "They )
live in a society whose government ranks being a parent as lower fhan”being

a dog trainer, where being a'fostef parent ranks together with restroom

- attendant, or a child care attendant with parking lot attendant.(Bernard,

1974). Trying to upgrade that pitifully Tow status is one#of the few pathé :

G

" The orgghizatioha] structure and phi]osdphy of the Association.are a

“direct reSponse'to the powerful and painful double bind which women of this

class experience when they become motheré. Through the use pf specific
botindar,r devices, a community was creafed where before there was no contact.
By artful manipdlatibn of the symbols'and values of its class, the orgdnizg-
tion attracté members who share the same background and values. Through
the u§e of organizatidnal'structures which the women as a group_accepf a;.
having high“status,wthe organization responds to the'confliétslimmaneng
within the be]igfs and situation of middle class mothers by “profe§sionq1-
izing" ﬁotherhood._ ' - : b | ~

‘It does this in essentially two different ways. For the 1eadership,l

the Association provides direct experience with an organization based on

.busiﬁess/professiona] model. For them, participation results in learning

new skills--organizational skills, not parenting skills. For the members,
the organization provides general inforﬁatipn and some personal meetinés

where interaction with others like themselves is possible. Their partic-
ipation results in meeting new people, possibly decreasing their sense of
isolation, Some of them will go on to become board membérs, to ]earn new
skills, gain'more confidence, and subsequently, sometimes, move out of the

{




organizetion.
‘We have argued that because the erganization'provides an avenue to Jet
off steam, to reduce the stress of m1dd1e class motherhood (particularly
for the mothers of demand1ng infants and toddlers), it reinforces the
"choice" which creates their stress in the first place. From this stand--
point, and taken on its own terms, the‘organizqtion'should be considered
"succeséfu].“ Of all those interviewed only one sEid that her'participaQ'”:
tion made her rea11ze that she wanted 1mmed1ate1y to resume her professiona]'
~ career 1n'add1t1on to motherhsod. For the rema1nder, the choice they made
was reinforced by their participation. |
How snecessful the organization is in larger terms.is more difficu]t
to assess. In most societies in the world, the domest1c or private sphere
1s considered to be the province of women, 1nc1ud1ng child-rearing and
homemaklng, while the political or pub]tc_sphere.1s;cons1dered to.be the
province of men (Lamphere, 1974)' The-Association‘has essentially tried
to combine the two spheres in a very specific way. They have rejected the
forced choice between two roles they feel are avax]ab]e ‘to middle class.
:Anglq women’, careers.or_trad1t1ona1 motherhood, and tn1ed to deal with the
low status donestic sphere by turning itfinto a high'status-public one - by
giving motherhood attributes of the male professional world.‘ The difficulty
lies in'the eontradiction inherent in this approach, angapproach which has
always been available to middle class women: derivation\of status from men }
and from the male sphere. This organization continues a&nale bias. While

it tries to raise the status of dumest1c _work by g1V1ng_1t male trappings,

it reinforces the cultural ideal which relégates ch1]d~reqr1ng and social=

ization to the sole and exclusive province of women.




¥ While joining an‘organizatioh which reinforces a stressful situation
may not ‘be the answer in the long run, neither is full- t1me part1c1pat1on
in the waged work force. Women have too long suffered from the burden of

~double careers.. In order to reduce the stress experienced by these and
other mothers, in order to alleviate their-concerne, men will have to
participate in children's socia]izatton. If the;‘wish to have happy
familiec and children, men will have to be equal portners in parenthood,
and the structure of the workp]ace will have to be altered to accommodate ,
a viable sharing family. The social priorities must be changed to reflect'

| the 1mportance of child- -rearing and soc1a11zat1on and*policy in. both the -

social and economic spheres needs to promote that change.

‘: .

i)
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C. THE ASSOCIATION OF MOTHERS AS CULTURAL REINFORCEMENT
| In our original conceﬁtua]ization of the process of cu]turai Rein-
Pforcement, we Qad assumed .that thére were a number of traditional nuclear-
families who had found themselves sudden]y-in Fhe minority, and who felt
: theif'lifestyle;attacked by the media, women's liberation and the evidencé
around them of other families changing, breaking up, and exberimentinguwith '
new forms of fami]y ]ife.‘ In the, face of sﬁciety‘s apparent loss of faith’
_in the myth of the nué]ear family as not only the norm, but also the optimal
arrangement for tinsuring the orderly socialization of children into society,
~ we proposed that these fami]jés and .other social institutions interested in
_.*preserving them would counterattack and use means at their disposal to
reinforcé.the correctness of the trdditiona] diViﬁion_ofﬁlabor between husf
band and wife. ‘

The p;oblem”is that the wbrk:of the wife, and in particu]ak fuI]-time.
motherhood, is a low statﬁs occupation. The Qolutioh to this problem 1ies
in increasing the value accorded by sogiety to motherhood asvan occupation.-
This can be done by elevating this occup&tion tdfthe cétegory of a profes-
.sioh, one where.forma] training is needed, or, in a_more radicalzview,_
where formal monetary cohpénsation is awarded.

« _The Association of Mothers is an example of such an attempt. It begins
by setting up a category, “mothers,“ and endbws them with positive attributes.
Implied in the philosophy is that if nobody e]sé recognizes the importance
énd worth-of mothers,'it is-up to the mothers themselves fo do so. A com-
‘munity is created of previously unrelated jndividuaTs who join in a mutual

support system, one that works as much at the level of symbols and informa-
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~tion as it does at the level of real interbersona]ire]atiqﬁships. The
participants in the Association do n&t'have to éttend faéeito-féte neighbof—
hood méetings‘to fee] important. They get'the message through the newsletter
and from selected speakers who relay the same message:',motherhbod is an
important job! mothérs are impoftént_péop]e, they are doing fing and there
is nothing to be ashamed oé. |
What is special about the Association of Mothers is thatlin order to

create and maintain an organizatidn to carry out this reinforcement function,
it has chosen to-borrow the tools of the male buéiness wor]d'to ;o it. It )
use$ é]ready high status symbols from the business world to elevate their:
own status. As such, it réjects-the model of tgaqitional organigatioﬁs that
women often join while they are mothers, the volunteer commdhity'service
:committee. » |

. The gecond characteristic of the Associafion is that it has attracted
a spécia] type of stay-home mother. They are mothers whotgavg up occups-
~ tions tpat were of higher status, cioSer to céreervtype jdbs'than thé vast
majority of womeh in this society. They‘had had a taste of success, recqg-
nition, money, se]f-fhifi]]ment.' The educational level of the participanté
is quife high,'felative'to the general population. Oﬁly twénty percent of \
the .participants have not finishéd college; thirty percent had MA degrees.
Their husbands' educational attainments are even higher. What this means
is that when these women made the decision to become mothers, in-most cases
they gave up a high status occupation for a low status job. They have
exchanged a world of short-term tangible rewards for one where it is hard
to judge the quality of the work ddne, where she is held tbta]]y responsible

for the product, although there was no real choice over the raw material.




They miss the freedom of movementfof the1r-prevwous work 1ife,- and would

Tike to have more time for themselves. And yet, they are not dissatisfied"

e
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The participants in. the-Association of Mothers have some‘doubts about

the qua11ty of the job they are doing as mothers, and fee] the 1so]at1on of

work tnat for the most part takes place in the pr1vate doma1n of the home.

with the choice to be mothers. They have found enough jntrinsic rewards ‘

to feel satisfied. Since their basic economic heeds are being met by their

husbands and they enJoy a relatively high standard of living, they can . | aa
afford to demand hore what they want now is recogn1t1on being va]ued by

soc1ety for the chr1f1ce they do to raise the next generation. This is

what the Associatﬁon of Mothers has_done for them. It has broRen the sense

of social iso]ation, a]though‘it has not resulted-necessarily in heeting newd

people. Just theiknow]edge that they are not alone in their concerns serves A
that purpose. _Thelleaders have jnvested more time and éffort and not sur-

prisingly also get more out of their:involdement: They have created high

status occupations' for themselves by building and runhing‘an organization

as a business. Inithe process, they have met_faoe.to face with other women :

like themselves, hreaking their social iso]ation{ feeling effective, success:\ﬁL‘$‘j ;

ful and 5til1l feeling part of an ihportant class of citizens: mothers.

o o
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CHAPTER VII: THE CASE STUDIES: CULTURAL REORIENTATION IN THE MOTHER-
* CHILD DEVELOPMENT PROGRAM - (MCDP) .
A. BRIEF DESCRIPTION OF THE PROGRAM

&

The Mother-Child Deve]opment'Program 15'1ocated in the nest side of
. San Antonio,'some fhree mi]ea fron downtown, It is one of several programs '
sponsored by the Loveman Chr1st1an Center, serv1ng the Mex1can American
ggrrlg The Mother-Child Deve]opment Program prOV1des a var1ety of¢serV1ces'
to selected families, including social and medical serv1ces, but the cenfral‘
thrust of the program is to teach' mothers a number of concepts and skills
Jn child development-and home management and to provide their one to three

year old children with planned educational experiences

~ The program in San Antonio is an offshoot of a national effort in
parent -child education. 1In 1970 the Office of Ch11d Deve]opment |
funded pilot programs in three cities. These programs were set up as
; variations of parent/ch11d education, each deve]op1ng -a model adapted’
to particllar ethn1c popu]at1ons and-reg1ona1 conditions. Al1,. how- . g
“ever, were set up with similar goals, and were directed at target 5
_pepulations of ]ow-income fami]ies,"Moreover, all represented a federa]
“initiative, supervised at a national level, and introduced into se]ected_
communities. One of tnese models was developed to meet the needs of ]ew-
. income Mexican-American families and was located in another-Texas city:’"
After five years of development and evaluation of the three pilot
programs, a second phase of the project began, involving replication of

the three original models. A management team, based in New York City, was

funded to monitor the replication process "in the interests of maintaining

O
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program characteristics and quality. The stated goals of the program
are presented in a mimeographed brochure circulated during one of the

functions of the ﬁ%ggram . It reads: " The primary goal is to

provide educational oppo}tuﬁities and a variety of supportive systems
for families with low incomes who are raising very yeg? ~children."
B ‘“\\ : o . .

Thfs,statement'eﬁphasizes-support{ng and educating families, with
youhg chi]dren benefittiﬁg no more than any.other members. In ihe . '
same brochure, this broad goal is further de]iheaééd by a 1ist of
"features"‘of the design of all thé programs acrosS the nation.

. --"The mother iS-yiewéd'hs tbe primary recipient of the program
effect. . ‘ '

--"The focus'is on the first three years of the.child's 1ife.

--"The programs include a broad range of content on young:chil-
-~ dren and"their development; health and nutrition; family life; ¥
knowledge of community resources; and other topicsjthat‘can‘
help mothers become as effective as possible in S11*aspects
of their.lives, - ‘ .

' e %="The (MCDPs) provide a range of social and health services for
{J . the participants. ‘ : -

)

The program staff includes people with different educational
»—and professional qualifications. ‘The majority of each staff
N ' - -~ is from the same cultural and ethnic background as the mothers.

..« --"Continuing staff development is an integral part of the
’ program design."” ' ‘

’ ] r// i + While these statementsmqrglnot bhrased as goals, they clarify the
primary goal statement in at 1east.one.important way: the mother is;the_,;
. | ' pr{hJVy recipient of the services offered by the_program.

\ Whi?eqfhé New York baéed management organization defines the program

), ! . v
with emphasis placed on families and changing the mother, another brochure

£
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handed out at the same commencement exercise states: "It‘s'goa] is to-
develop and demonstrate ways of strengthening families and enabling parents
to optimize the intellectual, social, and physical development of tnair

young children, and to maintain these gains over a long period of time."

~ This statement demonstrates a different perspective from the Management

team's perspective. A much stronger emphasis is placed on the outcomes
expected for the child enrolled in the program, with an implication that

families need to be strengthened as an instrument to help optimize the

~ development of children, Secondly, the experimental nature of the program,

rather than the service aspect of the program, is emphasized in the phrase
"develop and demonstrate ways."

A third documéﬁt, authgréd by one of the principal designers and eval-

uators of the original model program, in a 1976 report, émphasiées to an

even greater extent that. the program is aimed at children and the parents
are instrumental in furthering the development 6fjschool-re1ated behavior
of their children. |

"The ultimate .goal of the program is to help parents help their own
children to optimize their school performance." The document continues to
specify goals for each family member: that mothers "will
be affectidnate, use non-restrictive controls, provide opportunities for -
exploration and curiosity, encodrage.verbal interaction, view the home as

a learning environment, provide for interesting, challenging play‘experi-

- ences, and view herself as a teacher of her child;" that fathers "will

support the participation of their wives in prugram and see themselves as
important teachers of their children;" and that children "will be competent

cognitively, linguistically, and socially."

B
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\ [ The organization designed to accomplish these goals consists of a number

of components, which can be classified into three general areas: educational:

cdmponents, social and medijcal service components, §nd research and evalua-
tion components. yStaff and parents spend by far th§ majority of their time
* in educational components. These consist of a homé visiting phase, an
in-center phase, fami]y mbrkshops, and parent ;ﬁeetings.
~When a child se]ect?d for program participation reaches approximately
one year of age, a pareq& educator begins to visit the family's home. OQver
‘fhe next eight to ten months, the educator makes some thirty visits,
. attempting to see the ﬁother and child once a week, The educator consults
a curriculum guide]ianbefore going out to_her visit, gathers toys and

» a

. | ! .
materials designed to/teach a specific topic;in child deve]ppmen;,cand goes

|

. to meet with the‘mothEr.

These visits last from one to two hours. The mother's role in.teadhing

_ : / :
"sensory, perceptua];\:onceptua], language, motor and social development" is

stressed. According tio a hand-out on the "In-Home Program,"

The educator uses
discussing the top
to share her ideas

pen-ended questions as much as possible when
¢ for that week so that the mother is able
n the major points. A review of the previous
topic is done before each new visit.; In asking questions, the
, educator learns what\the mother already knows. Also the educator
\ ‘ discovers how the mother feels about helping her child in certain
: areas of child development. Our role as an In-Home Educator
begins in that we fill\ in with additional information which the

parent may need; thus, \making the shared learning approach more
meaningful. | -

During this first year of home visiting, a second component of the
program takes place. Family W rkshopsfare held on four Sundays at inter-
vals during the year. These w;\kshops'are designed especially to attract

\ s
fathers to participate. Each wokkshop is centered around a major theme:

\




\

\
\

1) Communications, 2) Decision-Making, 3) Problem Solving, and 4) Role

relationships within the family, Each one of these themes is broad enough
to include any number of concrete examp1es or issues to discuss,

Upon completion 6f the "In-Home" phase of the mothers and children
they begin the In-Center" phase of the program. |

Arriving at the center, mothers sign in. On a typical day after
the in-center phase has begun, children will leave their mothers and

be taken to their classrooms by one of the teacherslor aides.

Sometime after 9:00 -a.m., after arrivals and greetings settle down, all the
mothers gather and sit at the small .hexagonal tables. Many times a black-
board has been placed in front of the.group. At this time, parent educators
make announcements, go over scheduling for the week, plan special events
such as field trips, bake sales, or address problems that have ariseh.
Although the parent educaf;r controls this meeting, introducing°business,
and standing above the mothers, she solicits opinions and encourages dis-
cussion among the mothers.

At 9:30, the mothers split into two groups. One of the groups moves
towards one of the smaller classrooms at the end of the main room. These
classes last forty-five minutes. At 10:15, everyone takes a break, returning

" .

to the main room, perhaps-podring themselves some coffee, At 10:30, a

second class begins, and the two groups switch off. By the end of the day,
both grodps have had classes in child development and either sewing or

nutrition, depending on the day. At 11:15, the mothers go to the class-
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rooms to get their children, and siblings return from across'the.street.'

They 'set out silverware, napkins and plates for themselves and their children.
Then everyone lines up at the counter and serves themselves the lunch for the
day. Federal lunch program monies finunce the meal. wheh'luﬁch is finished,
mothers and children clean up, ready themselves to leave, chat with their
friends briefly, and then leave. in the\vans.

The in-center phase of the progra& is augmented by night‘meetings | .‘
scheduled once a month, Fathers are encouraged to come to these meetings.
They usually begin with coffee and dessert at 7:30 and last until 8:30 or \
9:00 P.M. Dufing tie meetings, children may stay with their barents in the
main room, or go with one of the classroom teachers and play in the class-
rooms. |

Parent educators solicit suggestions from mothers the month prior to a
meeting concerning what kind of activity or speaker they would like to have
for the meeting.. The pawent.meetings are designed ih the program model and
considered by the staff to be the most parent directed component of the
program. In practice, however, the parent educators are responsible for
securing a speaker for ‘the group and making arrangements for the meeting. As
a result, the parent educators tend to offer to the parents a limited number
of options for the meeting and try to win the parents over to a topic for
which they know they can get a speaker. |

During the period of time of this study, approximately 25 mothers
and their children were enrolled in the in-center phase, the main compo-
nent of the porgram that was observed. Attendance, however, varied from
day to day with an average of about 17 mothers present. A total of

twelve mothers and seven staff members were interviewed.
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B. PROGRAM IMPACT
With the use of individual case examples, we have examined the ihpact which

the Mother Child Development Program has on the.lives of participating
mothers. The different.backgrounds and circumstances of the participants
lead them to absorb different aspects of the program's curricuum. The
greater the distance they had created between themselves and their parents,

the more likely they would find some aspects of the program relevant to
| their lives. The mofe supportive their husbands were of participationg the
more likely they would app]y lessons from the program to their own lives.
-These circumstances in their lives affect the values which these parents
bring to the program. |

The program attempts to manipulate the participants' values of educa-

tion, respect, and exclusive child-care in order to introduce them to new
roles and new behaviors which child development experts, the designers of
the progn%w, believe ]ead to improved acédemic performance for children.
In particular, some mothers reported changes in verbal behavior with their
children, as a result of the semphasis in the program on teaching verba]
skills. Others indicated that their discipline methods had become more
verbal. A number of mbthers acquired the language of the program, learning
labels for discipline techniques which they practiced but had not been able
to articulate. %hus, their verbal behavior with their children increased.
as well as their own confidence in articulating their maternal behaviors.
Secondly, almost all reported that they paid more attention to their chil-
dren. Many mothers adopted less authoritarian methods of discipline.

While many still believed in spanking, they also thought that parents
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should listen to'their children more. In regard to this change, some of
- these mothers were reevaluating the traditional family dynamics encoded in
the value of "respect." |

Finally, many women found that the role of mother expanded as they

became conscious of teaching and discip]inarian roles, in addition to nur-
turing roles. Bé%ng a mothek became something more complicated as well.
Whereas most continued to hold a traditional value that only kinspeOplé N
‘should be allowed to care for children if a mother couldn t, many vere
now not sure whether their kinspeople's child- ~rearing va]ues and practices
were coincident with those of the program. Whereas some began to doubt
their mothers and mothers{in«]aw, they also learned to separate from their
children-and trust leaving them with strangers in the program. .As they
became more aware of the expanded mother role, they found that not only
did they need to be aware of discipline and teaching, but also to be
cognizant of "managing" their children's cohings.and goings between imper-
sonal instfiutiona] arenas and highly personal kinship systems. |

Not a11 women experiﬂnced these impacts. The program did not reach

-~

some women., The wom?n who made 11ttle mention of dramatic changes in the
child-rearing pract1ces were genera]]y more closely tied to their own
_parents and their Lommun1ty of birth, San Anton1o Some of the problems
of marital conflict for these women were not addressed in tﬁe progranm.
The impact of the program for them was generalized support. They found that
the program provided a warm, family-1ike environment.

The impact on participants' child-rearing practices confirms some of

the intended outcomes expected by the program. Yet these outcomes are both

more and less than what many of these participants wanted.
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The impact on some mothers' child-rearing practices was so great that
dissonance resulted; they found themselves experiencing painful self-doubt
and yfe]ding to experts and educators whom they did not completely tryst}
Yet, at the same time, the program neglected teaching skills and supporting
ahbitions which would have‘enﬁanced Mexican-American and Mexican women's
competence in dealing with the Anglo world around them. While their com-
petence as mothers was heightened, their competence as people was neglected.
This unintended outcome of the progiram, in part resulting from funding
cutbacks, seemed to be compounded by the model of cultural deficit encoded
in the curriculum by the program's designers, held by most sf the staff,
and operationalized through the hierarchical structuring of educational
encounters and organizational roles. Together, these attitudes, ideological

messages, and structures defined the mothers us the least competent, least

powerful people in the situation.




C. THE MCDP AS A CASE STUDY OF CULTURAL REORIENTATION '

_Having described the organization and formal properties, the pértic-

ipant characteristics, and the parental concerns and impacts of the Mother

Child Development Program, this conclusion attempts to draw out fhe funda-
~mental features which can serve to classify this program as-a case of the
generél model of cultural reorientation. Central to.this model of parent |
education and cultural change is the relationship set up between a dominant
culture which designs and imp]ements the program.and a minority culture
which experiences the impacf. In the first place, the funds, supervision,
organization,.and curriculum are all in Some sense determined from outside
the community of parents which the prbgram serves.,

Just as the Anglo school system and most places of work controlled by
Anglos impose their values on the people of a minority culture, sg'do parent
education programs impose certain values associated with the family struc-
tures and values of the dbmihant culture. While parent education intenas
to mediate the relationship of minority-families to schonl and work, it
in reality ends up replicating the ;elationship. Thus, in the Mother
| Child Development Program, certain beh;viors thought to be important for
school performance are selectively emphasized as the skills that mothers
should teach their children. The possibility that more traditional
behaviors of ethnic groups may be equally effective is rarely considered.
Thus, the traditional valuc of respect is further undermined for mothers
participating in the program, The emphasis on verbal behavior ignbrés the
pg::ibility of equally effective non-verbal means of communicating with |

“and controlling children. These values emerge in the parent education

oy
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program despite the fact that all staff are bilingual, many of the classes
are held bilingually, and there is a superficial affirmation of Mexican-
American culture in the program. |

.The hierarchical organization and the consistent reinforcement of
asynmetrical status relationships are an important feature in a cultural
reoriehtation model. That the ideology and practice of the organization
advocate more egé]itarian parent-child relationships while at the same
time undermining mother's adult status inlthe program is an especially |
ironic twist in this kind of model. Finally, the underlying assumptions
‘of parental deficit in raising their children, deficits attributed to
minority culture and class posifion, contribute to the model's definition
of the problem. The solution offered by the program is to reorient parents
to the child-rearing values established by experts of the dominant culture.
This mcdel does not readily recognize other definitions of the problem of
being a parent, such as women's lack bf ;kills outside the family or
relegation of many Mexican-American men and women to unfulfilling jobs.

But the cultural reorientation offered by the program is not.totally
rejected by parents, even if they have a broader se]f—definition; Man&
have chosen assimilation and upward mobility as solutions to the problem
of minority Qtatus in the United States. As so many ethnic groups before
them, many Mexican-American and Mexican women are taking advantage of
opportunities presented them by government programs. They are particularly
vulnerable to the appeal of schooling for improving the life-chances and
well-being of their children. The cost in terms of loss of cuitural and
personal identity is one that many seem willing to pay. Those that resist

the imposition of Anglo child-rearing values seem to be holding on more \




tenaciously to the values of the barrio, to a web of kinship ties, and to

the frustrations of inner-city life.

P
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CHAPTER VIII: SUMMARY AND CONCLUSIONS

We have examined three parent education programs as instances of
more general models of cultural change in Américan families. It is
time now to -summarize the similarities and differences between the'
programs, their participants and each program's place in the copmunity.

In each case, we need to examine the extent to which the proposed

- models of change illuminate the experiences of the participating parents,

the changes édvocatedzby tne programs, and the articulation, match or
mismatch between these two. That, wé propose,is their relative impact.
The Effective Parenting Course is closely tied to the larger

River City community. It is sponsored by the River City Parent Child
Association, and as such it responds to the interests and vaiues of -a
particu]arly.aware segment . of parents and human service professionals.
The course itself, however, is open and directed to the community at
large, advertised in city wide media and offered using the facilities of
the Community Education System, a city wide service funded By the city
and the School District. The course attempts to attract couples by using

a "couples fee", and working parents by being offered at night. The

“central location chosen is convenient to all areas of the cit,. This

positive feature, however, may account for its failure to attract
minority parents, who are more responsive to neighborhood programs.

The people attracted to the course have all recently moved to their
current residences, many from othey cities and states. They are extremely
isolated, far from their fami]%es and with very few friends, specially
other parents. In most cases the husbands/fathers share a very minor role

in the care and socialization of their children. The economic conditions

J'i’




of these families are thuse of middie-class scarcity, where most

basic needs are met, but there is little disposable income to buy
services or recreation that would increase family well-being and
promote family life. The‘stress experienced by these mothers begun

with changes in the behavior of their preschool age children that they
could not understand or control, Many of them have resorted to negative

techniques of contrpl that, their own parents used and which they would

like to change They were attracted to the program seek1ng author1tat1Ve
knowledge and advice, more satisfactory techniques. Although they found
the instructor less authoritative than what they would have liked;,still
they learned concepts and skills that made a difference in their behavior
toward their children and in their own self-control. In additfon, they
found in the discussions a sense of emotional support from other mothers
who had similar problems. By a process 6f social comparison, impossible

in their previous isolation, they found that many of their problems were
shared by others and most could be solved with the help of some techniques
~and time. The cultural elaboration model requires personal 1nifiatfve._

| Most of these parents were se]f—selected, self-motivated and willing to
commit time and resources for their self-help and for the benefit of their
‘families. !

The Association of-Motherstis also closely tied to the larger community,
using its resources to function. The Assobﬂat1on was founded by and for the
interests of a particular segment of mothers, those who stay home w*th
their children., Its organizational style and ideology made it particu1ar1y
attractiye to a special group of mothers, those who have given up higher

status occupations or careers in order to hecome’ full-time mothers. These
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women are high}x ayug?ted and their economic wellbeing meets all their
basic needs. In addition, most are able to’buy services and recreation to

enrich their family life. They have defined as their problem the ]owih ’

‘status accorded by society to the océupation of full-time mother and house-
wife. In their case, they feel more dissonance because they havg/éhg§gg
to move from high status occupations to motherhood.iThus, ‘the_ﬁssociation
. -attempts to reduce'dissonancé by marshalling supportive evidence to prove .
how important and special their job really is. After all, they are raising
the generatjon that will fake over running the community; tdmorrow's leadars;
managers, pr...ssionals, in short, the ruling class. Their main.concérn is
not Shanging their parental behavior, but rather’%he status of motherhood as
_an occupation, Some of the activities of the Ass:éiation deal with the parent-' R
‘child relationship, and as such, it makes it a parent education program. Their
attention, however, is concentrated on tne mother, her self-image, her self-
fulfillment, rather than her relationship with her children. The women who part-
jcipate in the‘associatiop'are‘also self-selected. They ma&g.no‘committment
to participate on a_regu]ar basis, and the monetary cost is almost syhbolic,
considering their level of‘iQFome. The cﬁltural feinforcempntﬁmodel is based

on a manipulation of symbols, and it does not require much personal involve-

ment. Thé organization itsélf has mechanisms for. increasing personal involve-

@ ment as options to members. The greater the involvement, the more information
‘ ‘ and‘réinforcement they get and the less isolated they feel. At the highest
N level, the leaders have created for themselves high status occupations that °

they hold while still maintaining their condition of full-time mothers.
The Mother Child Development Program was imposed upon the comhunity it

. serves. Other than being physically in the heart of the weét side barrio, it

8.




" has no formal or informal ties with any grassroots community organization.

It was conceived far away by professional members of the dominant culture,

,ﬂt'waslfunged by a distant Foundation dominated by Anglos, it was implemented

as a replication under the watchful eye of a distant management team. This
management team h1red andttra1ned the staff, all Mexican-American professionals
and’ paraprofess1onals who no 1onger Tive in the barrio. In order to exist,

the program had to seek out and recruit, it had to create a willing client
population, ‘Because of research and evaluation constrafnts,;prospective
clients had to be,screened to make sure that a cohort of homogeneous ‘normal

ch1]dren were 1nc1uded in each wave. The program tr1ed'to balance between

~Jow 1ncome families with a working member and families on welfare.

] -
The curriculum of the program represents what the profess1onals th\nk

is necessary: to correct deficits that the parents are assumed to have by
V1rtue of their membership in the class of "low income Mexican-Americans
Tiving in the barrio." This class includes a variety of families: single

(never married) mothers, divorced or abandoned mothers, common-law marriages,

remarriages, and intact families. In add1t1on w1th1n the class "Mex1can-

Amer1cans" fall people born and raised in families 11V1ng in the barr1o for

two and three generations, families who have just moved‘in from the rural
areas of Texas, giving up migrant work,. and fami]ies‘of recent immigrants
from Mexico., These variations in geographical origin are tied to variations
in language competency, bilingua]ism, and relative conlact with and loyaIty .
to the culture of Mexico.

- The curriculum of the program, although flexible in certain areas, is

still overdetermined and superimposed on the participants. Their only real .,

N -
options are to agree with the changes advocated, to acquiesce while the

A
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additiondl rewards aré h{gh enough, or simply to leave the program. Drop
outs complicate the overall research and evaluation, so the staff tried to.
bend. over backwards to keep participants, within the Timuo: . imposed
by their character aé "replication" of a "model}"

The 1ikelihood of reorienting mothers is increased by the length and
intenéity of the program, relative to the others we have studied. Some of
the participants happened to be,at a point in their lives as .dren*s when
they were ready for a change. Others, strongly attached. to th.* \.n and
the culture of the barrio did not feel a need to change basic values gnd
practices., Given the ..cterogeneous nature'of the gfoup, the effects of the
program were mixed. The children have profited uniformly from their
daily structured program of preschool education. Theré are genuine efforts
on the part of the staff and the designers to impact the mothers as women.
However, when the funding became scarce, the research (rathef than service)
nature of this program forced sacrificing those components and activities
that could have made a difference in the lives of the mothers as women,

In conc]usion,.i% is relatively easy to accomplish a good deai of
cu]tura] e]aboratioh of the parental roles of those who are already aware
of their need to change and have some ideas about where they want to go.

It is also relatively easy to boost the feelings of worth of a group of
educated, affluent full-time mothers. They are more than happy to spead a
few dollars for a night out, and in exchange to add gome consonant cogni-
tions to support their choice between high status occupation and Tow status
motherhood. |

Finally, it is harder to accomplish a-reorientation in values and

practices with a heterogeneous group of families. Some are ready, willing




‘énd happy to do it. Others; who came‘epticgdby éhe stipend and other

benefits they could use to supplement ah econémy of survival, may or may
not be ready to change. If their kin a“d .1es\§o the barrio are Qtrong,
they will take what they can us~ and d1scard the\ rest.

In all cases, they
will find themselves in the lower end Qf a hierarthically organized program

, that defines them and many elements of their cu]tukf as not the best vay
' to raise the next generation.

' \
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