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ABSTRACT ' ' « .
.+ Instructional packages dealing with a- eingle ’

conceptual unit of humanities subject matter cath be used to ipfuse
humanities education into vocational curricula. The development of
such modulies gust begin with a firm toundation to insure the success ’
of the project.*Steps ih- the preparation for module development
should include determining the demands on faculty workload,
coordinating humanities and dccupational divisions -involvement,
agsessing student interest and courSe-taking .patterns, securing
administrative support, and calculating costs and acquiring funding.
Only then would it be appropriate: to ‘determine module c6ntént and
.locate appropriate materials. An additional seven steps are involve¢
in ‘organizing the moddle: (1) deiineate objectives; (2) establish
target student. population. (3) select student activites:; (4) choose :
(needed materials and equipment: (5) determine.teaching approaches:
“(6) allocate time and space needs; . (7) establish student evaluation-
strategys (8) test the module:; and (Y) evaludte the module’ L e
1mplementation. Such systematic® planning will. lead to the creation 'of
a module that will not only help to revitalize the humanities
curriculum, but will capture student ,interest. The paper cites uses
of modular- instruction ‘within vocational curricula at various
colleges and incluides examples ot potential modules and &
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Preparing Humanities Modules for Occupational-Programs

v - » > > ]
]

p The growth of occupa{ional programs is a distinguishing characteristic, of the\ .
community college The number of stud s enrolled in oCcupational programs '

‘ increased from l3 percent in 1965 to 50 percent in 1976 (American Associatibn;'.'

" of Community and Junfor Colleges, 1976) and Lombardi notes that "itcts not .

unusual to find colleges, even entire state systems, ‘where. ocqupational

enrollments exceed transfer enrolIments" (l978 p. l)\ This development has ..

serious implications for the 1iberal arts, particularly-the humanities in the

two year institutions ) - " " -‘\\\{" -

L

¢ i
! .

The humanities are virtuglly always offered as discrete ‘courses and these courses
are embedded in liberal "arts transfer programs hence not often taken by students
in occupational programs. Pnformation gathered by the‘Center for the Study
~of Community Colleges in a National Enddwment for “the Humanities-sponsored
survey indicated that 1nstructors have m1xed opinions about ‘that. They are
aware "of the need’ for career programs: 38 percent agree with the statement
WCareer education and occupational training should be the major emphasis in today's
2 community college (Cohen and Brawer, l9}7) Yet although 70 percent said that,.

"Teach'ing the humanities to students in occupational and remedial orograms is

d1fferent from teaching transfer students," 53 percent affirmed that, "The same

f Yo

humanities courses should be given to humanitigs and non-humanities students

(such as occupational students, sc1ence maJors) " In summary,,ev

L]

many humanities faculty acknoWledge the 1ncreasing role of cupatiOnal programs

and believe that vocational students should be requi to take humanities-

© courses they do not know quite how to bring umanities {o. these students
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other than to- have the students enro]] in the regular humanities courses.
- ' N ";‘- . '

, One approath not wtde]y practiced is the insertion of portions of humanities

into technical courses.’ Some'ocpupational instructors may ask that special

courses--be .developed just for their students (Kroeger and Brace, 1972); but

in most’appliéations that 1is difficult\to effect. Short segments of courses w1th:

"especially designed content are more feasible. The nursing program facu]ty

that ‘'would not require their students to take a CuTturaT Anthropology course -

. might weTcome a three week un1t on "The Uses of Grieving" taught by an anthro-

poTogist. The teachers of auto mechanics~w1]] not send their students to a .

~ -

phi]osophy course but they might appreciate the philesophy 1nstructor s preparing

a course module qp "Business Ethics" "The Aesthetics of Design" coqu be pre-

sented to students in an ETecIronics Technology program by a teacher of Art

And a cTassicist could teach "Greek and Latin Roots of Medical. Terms" ‘to the

P R .

Medicad TechnoTogy students.

What is a Module? = - L =

According to Russell a module is "an instructional package dealing with'a single

conceptual unit of'subJect.matter" (T974, p. 3).. Modules“emerged from the

" sel f-paced learning, audiotutorial,tradition which attempts to individualize

, Tearning through the creation of self-instructional, portable, multimedia

t _ o , W
instructional units that can be used individudily or in a sequence. Yet, a

module can be .adapted to an already existing'curriculum and can be directed at

-

student groups, as well as 1nd1v1§uaﬁ students,

’

¢ .
- L]

" The portahility and self-contained nature of modu]es'allow them to be used in

' muTtipTe settings. For examp]e, a joint effort by the City CoTTeges of Chicago,

Coast Community CoTTege Distr1ct in California, andgriami Dade Community CoTTege

»

!
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in Florida resulted in a portable coursé which uses popular culture; including

rock music, current ‘movies, and teievision to 1ead students to an "understanding

of‘arts in their’ tota] historica] perspective (Luskin, 1975 p. 11).

Composed of modular units this courseé can be offered as a traditional ourse or

in ;:bividuai units by any-community college.

* .
4
>

' Planning the Modules =~ . . n -

e e—
.

. . y . :
} : “ . SN
Preparing humanities modu]es represents both nontraditiona] de]ivery of instruction

and interdisciplinary thinking. Thus, the faculty role’ is different. Facu]ty N

need to adapt to subject, content that may not be organized Yn the traditional

sequentia] format Workload demands may be different which invo]ves not on]y '

ke

faculty, but a]so administrative procedures.
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_ Are department 1ll1ng to share faculty time in the scnamble for justifying
r " t
thelrﬂox1stence through the numbEr of Student enrollments? Cooperat1on among.

. ’ humanities faculty as well as among humanities and vocat1onal/occupational
faculty plays an essential role in module development and success. .A common'
.;‘)- .prigfcament is,that faculty tend to protect their own area, and occupational
l . faculty often feel that no room ex1sts in the occupat1onal program for electlves
'Emphas1z1ng-the academ1c integrity of the human1t1es module and also convincing ‘

" the vocational program's community advisory boards of the importance of humanities

offerings canybe effective in promoting acceptance of an idea for a module.

Student course-taking patterns are another'factor.that must be considered in
. 'module planning. Will occupational students be‘receptiye to a humanities
“offering‘or will faculty be forced,to'resort to untoward recrulting techniques‘ ' N
" to-convince students of an offering's relevance? Vocational students may be’
- more_ihterested in a humanities module‘after they have their“job skills. Does
this mean that this type of offering is more successful 1in the evening college, “
. as part of a TV course, or as an extracurmicular event? Students may also -
. tend to enroll 1n courses with the instructor they want: rather than because
A -.of content A popular 1nstructor can take advantage &f such a situation by
encourag1ng enrollment 1n nontrad1t1onal off er1ngs ~Student skills must be
accounted for, especlally since vocational s ents may tend to avo1d humanlt1es '

A

. l .
: courses that they percelve to. have heavy reading loads. . ’

4

acking, which may extend
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to financial 1ncent1ves can be a strong factor 1n such an undertak1ng

Budget ‘considerations are e(ycial ‘A number of 1nnovat1ve humanities offehtngs
for vocational students_have been 1n1t1ated through‘funding'by the Natiohat
.. Endowment for the Humanities,* indicating that extra-college funds-

T may be available. The eojlege; however, usually has the responsibility for
fundinglthe actual 1eh§-range implehentation of the newly-developed modules.
Audiovisual budgeting, for example, can be- a barrier in module developmenty

‘espeC1a11y s1nce the availability of s]1de negatives and master tapes may be
1nadequate or,even_1nappaopr1ate.-—This area needs particular attention in '
cost estimetes. | |

4 Other issues such as the transferability of nontraditional offerings and the

' awarding of cr dit must be grappled with. - Thus, the initial étep-jn preparing
a Humanities module is testing the receptivity and enthusiasm at the co]Tege.
for such an undertak1ng and determ1n1ng political strateg1es to insure the

success of the proaect

" Module Development
; .

»

Once'the‘feasibilit} of a module is established an initial ‘determination is

made'df general content of_desired'module and assessment of target student
| population, whether mater;ial for the module is already available or whether

e the module must be newly created. Resources for ascehtainjhg what materials

: | exist include the ERIC, Clearinghouses which through Resources in Education

[ SR




indicate what course- outlines are availaple The ERIC Clearinghouse fo:%

|

i Junior Colleges can a%so provide names of colleges or indiV1duals that may ib

have experience developing modules Such agencies as the National Humanities {tﬁ

Faculty, the Comunity Tollege Humanitiés AssoCiation, the Center for Humanities,
and other private. distributors.of educational materials may havé appropriate
* materials, although these may only be available as part of an entire package
Contacts through-dise4plinary associations or professional qournals,can also

" provide a source for locating already formulated modiles. Actual contact

- ' * . . Lt 2

with those experienced in module”and‘other nontraditionalvcurricula,development
can prove invaluable in ascertaining which approaches and strategies are the

- most effective. _' ' : T e

s [y

Even if materials’are located, they often require some tailéring to particular

-—

needs. Thus, they can be subjected to the same scrutiny as self-created

instructional materials. .The’most crucial step in the module development is

.dblineation of the module's objectives. For example in a course entitled
"Work Ethics" at Bakersfield ColTege {California) to meet the goal that “The

students will become sensitive to moral problems peculiar to their occupations,"

o .

the objectives are:
Objective a: In class the student will complete i}getailed

' questionnaire to 1) isolate major areas of occupatjonal
morality and 2) demonstrate the variety of moral choices .
available, as well as the difficulties of moral decision '
making. . , .
Objective b: Outside class the student will describe in.
writing additional areas of occupatignal moraljty stemming
: : from the studentls, on-the-job experiefces or what the
* student can imagine to be on-the-job experience.

R . )
- v . . [ ]

. o

» In constructing'performance objectives'the tar eted student population must be
e'stablished‘ This can be accomplished either by Ialuating the student i

populatipn that 1s_available or by specifying prerequisites which may. circumsdribe ‘

‘ V4 .
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the students who wjl] enro]] Modu]es may be more easi]y designed for
'students in particu]ar occupationa] groups such as computers and soc1ety

rfor business students-’ noise po]lution for auto mechanics or funeral history K C
1/ S

. :z:fmortugry/scdence’students, but modules can.be%nore genera]ized Such. as ~ 7. AN |
h | T
+_craftsmanship for technical stydents.’ -Studen} coUrse taking patterns and o )

. : ’.\\’_.‘.:...' . _.‘ ’ -; - : ‘ . ) . . "
skill 1évels néed to be accommodated 1nzmodu]e development. -

-

. Organizing the Module e o~

content has been considered in determ1n1ng feasib111ty of. the-

.

_,module,téné;)fic content can be decided (fo]19w1ng spec1f1cat1on of" object1ves).

~In conjunct1on w1th @Qntent determ1nat1on student act1v1t1es can be se]ected ahd

mater1a1s and- equjpment ascerta1ned In choos1ng student act1v1t1es 1nstruct1ona1

a0
[

' sequence must be cons1dered DeCecco (1968) prov1des a]ternative techn1ques_

<4

" for. dburseOprogress

. | .
'f:« from ooncrete objects and experience to abstract ideas - T
vfrom the simple and e]ementary to complex man1pulat1ons, pr1nc1p1es, | .
~and understandings & o ' ’

'r.'from isolated facts to integrated principles or re]ationships‘ ’
~e. .« from the specific to the genera] or the inductive approach |
o . from the general to the specific or the deduct1ue approach

Coa from the known to the unknown - o - .

., in tempora] or chrono]og1cal order1ng .
For examp]e the humanities modu]es created by C1ty Colleges of Chicago,
' .Coast Community College District and  Miami-Dade Community Co]1ege\moves from;whatf
1svfam111ar to students, i.e., the popular arts;»ﬁg!fiction and more serious( | «\\ '

:

'works of art without de]uding the student that they.are of equal value.

“~ . ‘ . . ’ A
In modu]e construct1on human1ties 1nstructors can investigate teaching.

approaches which have proven to be effective within, the occupational curril

cula from which they attract their students. One suggestion arising from

N~
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Los Angeles~Commun1ty Col]ege Distr1ct s deve]opment of "Man and His Norld
Technology and the Human1t1es,“ hes1gned for occupat1ona1 or non cont1nu1ng

students, is that by approach1ng the arts as craft the not1on of the

L4

human1t1es as e11t1st can be e11m1nated

-

A}

L'_.

ot X ) . e

‘Russell (1974) enurfierates’ the type of equnpment and materia]s that can be /,3:

cons1dered for use in the modu]e pr1nted mater1a]s, prOJected med1a, audio |

1nputs, rea] obJeets and’ human 1nteract1on. The area of mater1a]s ‘choice
becomes particu]ar]y 1mportant in face of cr1t1c1sm ﬂhe humamties
heavy re11ance on pr1nted mater1als, even when the affect1ve doma1n may

be a centra] concern. Da] 's (1969) "Cone of Exper1ence" orders 1earn1ng

mater1a] frdm the cdncrete to abstract as fo]]ows

Concrete . . g

" e

1. real life exper1ence LT

\2. phys1ca] 1nvo]vemeht w1th artif1¢1a1 or s1mu]ated exper1ence
e.g., role p]ay1ng S . ;
3. direct percept1on of exper1ence (actual observation)

€. 9., exh1b1ts, field trips o, 5

e.g., TV, movies, parrated slides s
5. wisual representation of experience

:eLQ., s]ides,_photograﬁhs .

a

- . 6. audio representation of ‘expefrience
' e.g., radio

..




S L F _'\ .
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B reading verbal descriptiop of experience

:8. hearing verbhl description of experience

Q

L4

e.g., lecture, » . e

-

- Abstract ‘ S ’

.

" Golden: Nest College (California) planned an interdisciplinary humanities el ;n“

-,

. course composed of three five-week sessions which ‘made varied use of media

" and materials Each segment 1ncluded a large»group presentation, small-
group discussions and.individual student access to-a mariety,of media...Eor“;f

-

eXample,'the large group presentation on al/enation made useIOf the film‘

The Pawnbroker to demonstrate types of alipnation, the film The Heart Is a -

|.Lonely Hunter and &lides of representatidps of alienation in art and. ‘

A

: architectUre to examine the causes of alienation, and slides of other art’

works music, and the film Davrd and LiJa to further illustrate the concept v

b

of alienation in the agts (Genesis ..,/[l976]) Another example of media use is .

_the strategy of an English instructor/who, through the use of tape recorders _

o aod other technical equipment, introdpced auto mechanic students to the '

,.“process of writing by hav1ng students create noise e/says of. sounds within

oA

-~ the -auto repair shop (Scably,'l976).

¢

1.

- Teachingggpproach plays a role in module organization Wills the modulejcon-'

Sist dt,jhdividualized learninge discovery (inquiry) expository, group, sim-

ulation, learnfng games , field based demonstrathﬂ‘ﬂpractice), or basic skills"

,"strategies (Heitzmann, 1977)? A recent experfenceoat Los Angeles Community

‘ College District suggests that course planning as. a team, including interchange
_of teaching approaches and material with course teaching by individual instructors
;«appears to be a more effective combination than teams both’ planning apd

s

iteeching. Time and space allocations must also be part of this organizational




-phase* Determinations, Such as when moduies wiii'be scheduled and how they

‘D

the modu]e to’ become aware of their own weaknesses -ag instructiona] deve]opers,~;

8 to promote maX1mum feedback, and to enab]e modu]e rev1s:on during the: tryopt
b . K2 .“.":

and thereby, avoid student frustration Russe]i a]so recommends that during

modu]e tryout certain student attitudes be addressed, such. as test anxiety.

LY
- @

aversion to Crtticism, and dis]ike of se]f—instruction (1f app]icab]e) S

tion that is needed'to evaluate the modu]e will assist’ in a successful tryout \

. i FI
3 o, e IR e
’ ' . . y [ ’
/} - s ..__.__ . - . ) o _ L '
» oA

Russe]] identifies the basic q%estion in eva]uating the modu]e as "Who 1earns ;." .
wﬁat under whmh Conditbhs and in How Much’ Time?" (1914 - 87) That is, L

f- who is the, target population what are the objectives that students must meet,

, ,wkat are the conditions of ‘module administration, ‘what are\the time requirements?

. f

Student attitude changes and other reactions a]so are of 1nterest

» : o . v A

Examplg_Aof Potentia1 Modu}es 5“ S o

Suggestions for the types of humanistic modu]es ‘that may be of use are
availabie a]though adequate informationfon their development and success /.
..’: max be 1imited or non existent Hhat is needed is more detai]s on which

“ approachés,work“best with whab type of student Some of the foiloWing

exampies have aiready been mentioned in the preceding text - - L .,
O S e \ -, . .. i iz

St : ’\:’__. B a
Module Tryout and Eva]uation . f;f‘ ;
Russe]] (1974) raises severa] notab]e issues in discussing this phase of o

- modu]e deve]opment He suggests that the modu]e developers themse]ves try out. f'ya

Offering exp]icit instructions and befng specific about the type of 1nfbnma-,,”,e ....... -

[ TR 2PN

N




‘e Aesthetics of’design*{gr engfneering techno]ag<tstudents G | "-';: A S

-

'. s Conditions of life in a techno]ogicai society ,/A\

’ 15i£ by technology, what can humanities contribute R e

r
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0verv1ew of . art and a;chﬂtecture emphasiiingg.unctionai art dpjects k

. Art history for interior de51gn students e - : ’,;,jn

.o Computers and SOCiety fon business students ; o ~f, :f _:',-- Ly
Different uses of computers and ethica] implications of -their use, ;

'3 k

. - .

such as issues of. the rfght to: individual privacy: f}
\ .

" what characterizes Tife -in such-a socfety, how are va]ues 1nf1uenced ey

-

raftsmanship for techni a] students ' L T R {. - LY

)

Present art as craft also look at the concept of craftsmanship within ~

‘A techno]ogica] society ehphasizing mass production

L —
Q

Death and 1ng for students in hea]th re]ated occupations
Experiences of these concepts in. literature, art, music, and W1thin

different cu]tures, also’ may intlude phiiosophicakuand sociological 'c*?‘

-
»

- . o’[ AE .'.%.'
. P ) . .

issues surrounding death 3

* [}

‘Funera]" history for mortuary smence swdents . ' BN
-~_Cross-cu]tura] grieving for .nurses | |

"Industria] history for we]ding, diesel, or auto mechanic students

~ How techno]ogicai changes have affected 1ife style, 1iterature, art,"’

\"r .

s architecture and politics thrOughout the, industria] pgriod

.

. 'Y : - -

. Man and meta]s for' shep Students oL _ ) Y,
Historical and artistic approach to the subject of metals

S Medical ethics and 1aw S ,f"hﬂ

» Myth and medicine

.j . Noise poliution fdr auto mechanics - L ' ‘

N

L/' : - . :
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Problem sOlving using an auto transmi551on as an example R

e Spanish for health oqcupation students or police,officers'

.' . * 9 " .
«© * Technical report wniting . o ‘ ‘ol
Desensitize student to %gt of writing by exposure to different examples
. - > e
e e -and by demystifying the writing process through application to students
3\g t occupational interests -.:,~"" | o - : |
S I ( S L 'H_' | fﬂ“@ﬁ o
Conclusion . o N | L :

"The steps toward developing a module emphasize laying a firm>foundation to

‘,)

< . . _
_ becomes easier to undertake the mechanics. of organizing the module itself.

&«

_Ai. Phepare for module development : '_{) Y
' Test receptivity and determine political strategy AN 1
. ;f : ‘- Determine demands on faculty workload » |
ok ;,\;/{/f o Coorainate humanitieS'and occupational division invblvement including
' /<<;""#. . faculty time, schedulihg, and space needs. '

.
. R0
d
‘b re
‘e A4
e o, ceve,
. .’" .- *
e
Y

Assess.student interest and course taking patterns

o ..’;e Secure~administration support . “\ ‘
. - » .

e - o

:'ﬁ"w"'- Calculate costs and achire necessary funding |
lnitially determine module content ‘and locate appropriate materials
- B. Organize module” ]* L S

Delineate module s objectivés e " .‘ ’ ’
:2. Establish target student population | | .
3. Select student activitie5¢ ' o L "

" insure ‘the success of the project.. Once the_groundwork,is in place, it N\ |

.
*

“ 1




’
-

4, Choose needed materials and equipMént . |
\ : | ?. Determine teachin% approach(es) ,’-' .»‘Tt | -',’ ‘ _' ’ ! ;
' 6. Al]ocate time and space needs "o . S . LA .
’ Z.'Establish student evaluation strategy. " ) o "“ ‘ | A
. S 8. 5, Try out modu]e . SR . B X . ‘]'
9. Evaluate module 1mp1ement¢tion ' ~ " .

Careful Systematic p]anning wi]l 1eéd‘}o the creation of a modu]e that not

o . . on]y ‘will help to revita]ize the humanities curriculum but will capture ."

R . N . ) ; ‘)

student 1nterest ' S :

v oL X -

'

. * '

.

“« [N ‘ . . .
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' Sandra J. Edwards o
. . ' Staff Researcher _ -
o . o , . ’ - Center for the Study of

. . .- . _ "~ Community Colleges’
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