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‘ ) -
’

K. Patricia Cross®
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L\i -
The beginning of a new decade aiways pfpyides a good excuse to assess

the past and plan for the future. I'm not gding_to do much assessment of the

past, egcepi-to observe that the 1980s will be as different from the 1970s as

the 1970s were from the 1960s. If you will rémember, the 1960s ended with

\{:ifhers,foF'jobs. Moreover, almost suddenly it seems, campuses have '

1)

conside?hblq'student dissentibn and confréntation. But déépite the atténtion
given to dissension on the,cambuses,.the dissension of the 1860s was probably
more constructive than destructive in uniting éampuse§ in a common cause: It
was the kind of J;ssension that generated high energy, optimism, and feelings

of power toféhangg things. '
4

Today, 3u§t‘ one short decade later, the campus climdte across ghe )

nation is almost the opposite. While there is still dissension, it is
divigive rather than unifying, directed not toward a common ;xternal eneay,
but toward one's %e1low “educators, ;oh and off campus... There is growing
competition amoﬁg i;stitutions for Students,, departments, fér .funds, and
i)

--------- m e om-—-—— ) b N 8

Prepared for the-NationQI'Conferéncg on Higher Education, "The Decade

,sAhe&d: = Higher Education Issues in—the 1980s,™ Billings, Montana, June 9,

1979. Condensed and ReVisEd‘for-presentation to National Council of
Instruct fopg! Administrators, San Francisco, ApriJ 1:,1980.
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RESPQNDING@EQ LEARNING NEEDS IN THE-1980s | 1 . L2 R
changed fromlblay;ng the role of social critics on sighi#icant issues
such as civil rights and the war 1naV1et Nam to being the object of social
criticism on a.wide variety of 1ssues/\ﬁanging from student 1oan"8efau1ts to
the ethics of football coaches to the quaTtty of teaching and 1earn1ng
I point out the dramatic differences 1n campus climate between the ‘end
of th’:1960s and the end of the 19709 not to depress you;, ‘but rather to
advance the thesis that the end of the 1980s may be,start]ingly different
from the beginntng oﬁsthis decade; Personally, I think that Jiving with the

coming changes in higher education- will be considerably more p]easant than

-

anticipating them, and }hat'the 1980s will‘ end on a htgh note as higher

education begins ,to find;its new.role in the learning society. Because I
view the 1980s not as a time of temporary setback for hjgher education but as

a time for serious transition, I want to spend some t ime talking about the

,1earntng society and the role of institutionalized education in it.

There are a number of factors contributing to the growth-of the iéarnﬁng

society The 'most obvious is the escalation of.the rate of change itself.

Margaret Mead once observed that the world in which we live is.not,the world .

we were born in nor is it the world. 1n which we'w{\l die. ln the world I was

born into, for example, the average citizen had no experience with te]eVision, -

comme)bial airplang.trave], credit cards.ﬁcomputers, or frozen foods.
Generations used to change faster than the wor1d about them. and thus parents

and teachers could pass along to the new generation the lessons they needed

. to know to get a]ong in the world. Now, however the wor]d changes faster
. than the generations, and it 1s clear that no education will last a. 11fet1me

.The rate of change is so rapid in many academic disciplines that profesfj:hal
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obsolescence can be mpasured in~terms of half-1ife, a measure borrowed from

nuclear physics. *The half-life of a professional's competence is the ‘time

after completion of professional training when; because of new dEielopments,\

practicing professionals become roughly half as competent as they were upon

A IS
graduation. The growth of new knowledge in medicine has been.so rapid,.for

examp]e: that the half-life of physicians is'estimatedlat'aboutffive,years.
In my own fié]d of psycho]ogy, it is thought to be about ten years (Dubin,
1972) I don't know what it is in education administration, but there is
almost‘no overlap betweeen. what we ‘worried about ten years ago and what we
worry about }oday ' '

The "rapid pace of change raises ney questions about tke purpose of

r

undergraduate education. How can we reduce the time lag between what'the

“teacher knows ten years out of graduate school and wQat the student needs to
kriow? One study estimated that a compulsive, well read teacner of
engineering psychology'wou1d need to read 40 articles and books a day to keep -

up with current knowledge--and the literature of psychology is not near]y'as :

voluminous as that in chemistry or bioYgy {Dubin,” 1972). - The 1ncredib1e
explosion of knowledge also . makes it éifficult to find agreement on just
what content a student needs to know. In the trans1tion-of-know1edge

perception of education, there is the question of whether to develop

'generalists who know less and less about more and more, or specialists who

A} ‘ < .
know more and more about Tess and less.

Lifestyles in American socibty seem to be changing as fast as

'knowledée We are moving away from the‘“linear lifeplan" in whigh education

' s for the young, work for the middle. aged, and enforced leisure for the

glderly,ﬁtoward a blended 1ifeplan in whtch edupation, workfian&tleisure

v’
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'go on concurrently throughout life So far in history, there-has been a\
z'pronounced tendency to’ increase the separation between educatipn” work, and
lleisure by keeping young people in school and off the labor market and by

forcing older persons into ever~earlier retirement (Best & Stern, 1976). But
" now there seems to'be growing dissatisfaction on the part of almost everyone
- with this formula for protecting jobs for the:middTe . years of lit%

Sociologists” are observing the rise of what has been. called "rights

consciousness“ or the “psychology.{of entitlement.“ ' Today almost everyone ;

'feels entitled to a job., At the same time, almost everyone feels entitled to

education and to full enjoyment of their leisure hours. Older pedple have

'insisted upon their right to work if they want to, and Congress has endorsed/'.

that right thrdUgh a r%ll*back ot mandatony retirement Young people are .

showing increasing ‘dissatisfaction with long years of uninterrupted

schooling, esp ially when there is no guarantee of the well-paid-and
meaningful job” to which they’feel entitled at the bther end of the
’ educational pipeline\“ There has been a steady increase in ‘the number of
’i o _students exercising their right to a job. But who needs te tell community
~  gollege educators that Joe College\is an endangered spec1es, perhaps .
already extinct on most community college campuses
At the same time that there is a blending of lﬂ[e activities for
'individuals, there is a blending of function among the organizations of

* -

society. Schools no longer have a monopoly on eddcation; nor'do businengS

tend strictfy to business. Employers are increasingly i?xo education,

c ducting on- -the-job tnaining for employee?{yworkshops for ‘professionals,

. | ® :
. - 4nd thinktankd\for executives. T?}vel\agencies are adding, educational .’
4 - . > - o
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'components to: packaged tours at the same time that aiumni offices and .
university extension services are .adding packaged tours to credit bearing
courses\ Community coiieges would ‘appear to be in the right place at the .

right timenwith the right mission to cooperate with other: educational

‘ providers in the communjty Nhether they will move gracefui]y into the ro]e
fenvisaged by Ed Giaezer as the community's college remains to be seen. In
_recent data from ETS‘s Community College Goals Inventory, I was surprised to

find the goals of ]ife]ong learnirg and the' provis1on of community services

) .'ranked quite low in-the'priorit%es of community colleges—today, exceeded by
v ’! more pressing,'pragmatic concerns such as accountabiiity and-effective ¢

' ‘management'(Cross, in press). . N - ' .

- '

' Those are admitted]y critical -matters, but one can hope that even under

¥

} . today 3 reientless pressures to improve efficiency, "community colleges will

not 1ose Sight of the v1sion that . has been so characteristic of theniuto
 date. . e
Much of the vision of the woridwidejlearning society. has been provjdéd

" by UNESEO. At“their General” Assembly in 1976, they maintained that 1 felong ’

‘ ‘ 'learning_is,‘ °_ ‘Er/”,/’ e |
a . " : .
: ". . . an overall scheme aimed both at restructuring the existing
. _ - ' v
. education syStem and at developing the entire educational potential

'outside the educatjon system, in such'a scheme men and women are .,

‘the agent of their own educat ion. . Voo
. W ' .
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| That. definition contains three basic'ideas about the nature of lifelong
1earning;' One is that the.entire:formal_educational system, fron element ary
school through graduate schpol, should be restructured'to develop 1ife]ong
1earners ) Second the UNESCO statement. makes clear that it 1s not Jjust

schools and co]leges that are to serve as the targets for 1mproved education

Rather, the world is full of people,'organizations, and other learning

\

'resources that can-be marsha]]ed in behalf of lifelong learning. Third, this

definition stresses the importance pf"helpdng people become self-directed

learners, the active agents‘of thejr own education.

. e . ,
We in the United States tend to take a’more limited view of lifelong
'1earning. Despite lip service to the idea that lifelong learning includes

_cradle to the grave 1earning, we rarely think of -the lifelong 1earning.~

movement as a call for the reform of e]ementary education. Yet, it is

becom1ng increasingly apparent that the ‘education aof the lifelong 1earner

{

must begin very early. We are quite unlikely to develop a\lifelong ‘1earner

A‘through’tryfng to entice an adult who hated school ‘as a youngster back into

the classrovn

L4

7/

Survey research is unanimous in concluding that the single most
dmpqrtant predlctor df whether an adult will engage in further education 1;
past 1eve1 of. educational attainment (Cross, 1979). Learning is addict ive;
the ‘more educat fon people have, the more they want and the more they take

advantage of avai1ab1e opportunities. - A high school graddate is three times

”a; likely as an elementary schoo] graduate ta participate in adult education,

and a college graduate is twice as 1ikely as a high school graduate to be

!

engaged in educational activities as'an adult (Cross, 1979)
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There is'good news and bad news irf those statistics The good news is: {Ej
that we are quite un]ikely to run out of people to educate. Almosf anything e ‘gﬁh
that any college or other educational prov1der does to educate people )

e

stimulates rather than satiates the market An excellent example of suchl
stimulation exists in the 1mp;ct of Roots-on ‘the educattfonal rgsources of the
society. - Not on]y did this‘nationally te]evised course in black- history
resu]t in 1ncreased registration in formal courses in history, s]auery, and i
anthropo]ogy, but records bureaui__and Jibraries reported significant,'
. increases in requests for help with se]f-diredtedrlearning projects on fami]y |
g ~ history. ° Thus. far from compet?ng for students in a finite educationa1~f
market, educat fonal providers in the 1earning society are actually creat%ng.”
new demands, for their seryices. . . . .
The bad news is that the educational gap between the well educated and
| the poorly>educated fry this nation is increasing 'Research “is clear in
documenting thé fact that adult education, viewed as the sum total of all
organized 1earning opportunit fes for adu]ts. serves largely the privileged' c
. c]asses.; As a group, today's adult" 1earners are_disproportionately young,
uhite, we]lyeducated, and‘making good salaries, - Furthermore, the.situation_
with respect to EquaP opportunity is. becoming worse Jor a]] groups except ..
wogen. The greatest increases in educationa] participat1on between 1969 and
1975 were made by white women with~college degrees and family incomes of
| 325,000 a year and pver. .The.rate of groﬁfﬂ,for women was moré than ﬁoubTé |
that for men; adult 1earn1ng activities for tde;college educateo increased//
twice-as fast asvfor high school graduates; and the.partfcipation for
.-whites incredsed zightitimes as fast as that for .blacks (Boaz, 1978) . ) ' N
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Thus not oniy are white, weii-educated peopie with good jobs already
.overrepresented on the adult ‘education scene, they are making much . faster
progress than'thdir less well-educated peers, and the educationai gap between

A . ’ /
‘the “haves“ and "have nots" is increasing

There are many things that can and should be done to encouraée the B

‘rmation aboutcavaiiabie opportunities, convenient and effective

~feducation" and “career - counse]ing for adu]ts, equity “in financial aid, and

: RN
' moaf Job relevant education--to c*{e a few of the more prominent proposals.»-

'Hhi e these. steps may/be desirable, they seem to me to ignore the fundamenta]

‘ importance of persona] motiv!tion It is reasonable to suggest that the same -
s ooy,

RS :_fhfactors that led. to the early schoo] leaving of the poorly educated are

LY

~"respohsibfe for their reluctance to return

“ The other two elEments of the UNESCO definition are equally important

Sy "unameiy the development of self- directed 1earners and the fu]] uti1ization of

_‘the multiple 1earning resources of the community The mu]tiple learning
““‘yresources of the 1earning society are a reality of the 1980s that few
’.f,academics are even aware of. The edﬁcation budgets of some businesses dwarf
";:f_ tho;efof major universities. Last year AT&T spent 900 million dollars.on the
. ~,education of.its employees; compared to about 200 million dollars spent by
-~ MIT. An-engineer at AT&T with MasSsrs degrees in applied mechanics and
eiectrfcai engineering described his life in'the‘”earning society this way,

"I'm forty-five, and' I don't think there have been more than two or three of |

‘"‘Q! adult life when Ijhaven't taken classes" (Luaembero} 1978/79). _?,

participation of those who stand to gain the most from further education~-‘-

-
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< to tell them what; when and how to learn, bdt rather to provi

. . v . .
@ I \

Y
v \

Having made the point I hope, that community colleges " should view the

1earn1ng society as a far broader social movement than the “greying of the

‘campus, I want to move to the third element of reform suggested in the

€

_ UNESCO definition--that men and women should become the "act ive agents of

their oﬂn,education. - By usingﬂthe.ierm wact ive agents“ UNESCO is not '

suggesting .that Mearners should -become independent of . schools and other

.providers of educationa] services. Rather they are‘urgfng that learners :

should ba encouraged to take a ‘much*ore active ro]e in the direction _and

\f\_' P

'.form of the1r education. ,There-is concern in the United States right now

that the hew wave of enthusiasm for the education of adults has more to do

L8 ¥

wfth the se]f serving interests of college administrators and faculty for the

‘protection of academic Jjobs than with the, more altruistic and responsiblg_
] 1nterests of serving society through the deve]opment of self-directing’

.- learners. Warren Zieg]er (1977, pp. 15- 16) a futurist at Syracuse |

University, dep]ores what he sees as "a strong trend towards getting more and

more citizens to conduct their learning activities within the organizational

"arrangements of‘thf forma] educational system." The point in the 1earning

- S s _ .
society, after all, is not to make citizens increasingly dependent on oghers

\
stimulate the ‘desire to beCOmerthe active agents of their own education.

I have tried to paint w(th a broad brush the picture of the learning

\society as [ see it emerging in the 1980s. I have suggested that such a
-picthre will gemand new reSponses from community co]leges,»inc]ud{ng -the .

‘ creat ion of new relationships with other educationa] providers and with adult -

1earners in the society But f1rst and foremost I believe that col]eges

-

! .' 4 : : . “ ‘ 10
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be a pleasure.

good iearning experiehce for them

‘iearning needsy to the available resources.-

“-sophisticated to demand innovation and impagvementu

think,

[ 3 . ' . )
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will have to give major attentiOn to preparing all students for their future

roies as- iifeiong iearners. That requires heiping students with three basic

understandings: First, students should have some understanding of the future

and the certainty that iifeiong iearning will be a necessity and should

~

Second, students need to understand themselves as learners;

~and third, they need to know how o seiect from muitipie options those that

are best for them

.

»

Despite twelve ‘years spent in .the full-time occupation of iearning,

college freshmen remain remarkably unsophisticated-about what constitutes a

S—
»

And adults are not.much better as

knowiedgeabie consumers of educational services' . College . students know

iittie about themselves as iearners, they don't know much about the iearning
options available, and they have 1little understanding of howl
.Given the continuirtg escalation

of change, the preparation of college students for their.roie as . 1ifelong

' .
. .
-

learners is the most important thing,they can learn }n college.
L find'some interesiﬁng.ggraiieis between what has been happening in the
gourmet cooking and din1ng industry in recent years and what could happeh in

were. we to deveiop gourmet iearners

educatio? By gourmet learners, I mean

learners who know good eduation when they see it and who ‘are sufficiently

It is undeniable, I

that knowiedgeabie’fconsumers represeﬂt ofe of the most effective

. ’ X & i . . \ . .
. . routes to improved quality. ﬁ:; gourmef.?cooking movement' has demanded and

. . ’ v
Py a .
* A4
. 3 . -

. N ) J

. . .
. .
’ 3
.

received a tremendous response from restauranteurs. manufacturers of cooking
) 1 4

equipment cooking schoois, and publishers of specialized cookbooks

and magazines deaiing-with everything from artichokes to wines;

to match their

L 3

-
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. as the standard American diet . Tastes do develop and'change, and as pe0p1e

o

I
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Hithout question;:knowiedgeable cooks with deveioped tastes have stimulated
the economy of the cook ing and dining industry Thé more‘peop]e-know abouti

foods, cﬁgglig,and nutrition, the more imaginative and responsive the

industry mus become Were we rea]]y about the business of developing .

gourmet learners and responding to their needs we would not. be worrying about

‘survival. While some college teachers insjst-%hat_nothing wiil ever replace
the .standard classroom fecture as sound and efficient pedagogical technique;

that s a little like saying that nothing will,ever replace meat and potatoes

are exposed to a]ternatives, whether - in diet or in educafion 1arge numbers
(‘

are 1ike1y to find: somethingvthat suits their p cu]ar needs better than

- the standard fare.

o
o

© alterpatives for adults under cioser,reguiation. o deal with:the\immediate !

» " L
But let's face it, most learners whether traditional eighteen year o]ds

Cor nontraditional forty year olds, are not gourmet‘iearners. And educators

",

must assume some responsibility for the 1ack of good taste in learning
eiperiences that seems to predominate in today's market. ‘Perhaps that is

L ¢ ~ - =
-one reason for the growing coricern about quality in education today. If

1earners don't know good education from bad, they must .be protected through

"regulation, and there are many efforts now’'to bring so-called nontraditional

problem that may be necessary; but” in the long run the development of

Sophisticated consumers of "lifelong tearning wi]] enrich the 1ives of
[4

. individuais, improve the services of educational providers, and contribute to

_ the fu11 development of the 1earning society Community coiieges are in the |

fbrefront of the lifelong iearning movement, a]ready serving peop]e of all

.,.ages_andxfrom all walks of 1ife with a wide 'variety of programs and servicesr
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Perhaps it Js ‘not. too mucﬁ to hone that egounmet learners can do as much te -
challenge the educational ‘industry to high 1eve1

f produttioﬂ a d quahty
as- gourmet cqoks,have done to stimulate the 'market and the imaginat,jon of the
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