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' STUDENT demand for graduate programs |
in Joumahsm and mass communication has increased at a startling
., rate in the past decade and a half. Indeed, new records for
| - graduate enrollments natiotwide have been set’almost every yéar
since 1963, as shown in Flgurc 1. Only in 1971*and 1976 did.
enrollments drop from the previous year.
Furthermore data compiled by -Peterson (1968, 1969 1978) apd !
Price. (1963, 1965, 1966, 1967) show _that schodls of journalism(™)" -
awarded four times more advanced degrees in 1978 than they did in '
1968, and that they had three and a half times more graduate
students enrolled in 1978 than they did in 1963' (1,570 degrées in ./
1978 368 in 1963; 5, 106 students in 1978, 1,481 in 1968).? The
#  Petersondata (1978) also show that 10 percent of all journalism and
' mass cornmuriication degrees awardeéd in 1978 were graduate
degrees, and that 12 pgercent of the total junior-senior-graduate
enrollment in 1978 was composed of graduate students.
Numerlcally. at least, graduate students are an important part of ..
journalism education. However,-some evidence indicates that they
don’'t get the.attention their numbers warrant, For one thing,

’ several graduate'program directors surveyed for this.study said their
master’s programs were nothing more than stepchlldren to
undergraduate programs, A typical comment wast v ’

The graduate program herc takes a back seat to the undergraduate program in
almost cveryr.hlng budget, fd(ulty faulltlcs, Faculty have to teach su(h heavy
undergraduate course loads. they have nd time to do good johs advising graduate
students in the pr(‘paratmn of independent study p(rOjccts theses or professional
projects. Very few courses are open only to graduate students. And yet. graduate .

¢ assistants take up a lot of slack in undergraduate te chlng chorés. Our grddudtce

program just doesn't get the attontion’it needs andd erV(‘s *
L}

.

' The apparent lack of attention to graduate education.in jour-
nalisrg also is evident in scholarly and professional publications.
. . Hundreds of articles about problems and issues in undergraduate

“

- . -




. . FIGURE 1 -
> - Number of Gradugte Enrollments - " .
and Graduate Degrees Granted, 1963-1978
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education ‘have been publlshed durmg tf:c past 15 years. but few
about graduate education have appeared. .

Thé thorny problem of determining fair andeffective admissions

criteria for graduate pragyams is addressed by Lynn (1977a, 1977§,

1978), Milner (1971). Scotton X1977) and Stempel (1972). Un-

fortunately, the studies show mamly that traditional admissions

criteria (Graduate Record Examination scores, undergraduate:-:
. grade point averages) simply aren't very good predictors of success

in graduate school.** . SR

Others have explored the problem of giving journalism graduate
students training flﬁat is 1) quantitatively and quallt,atlvely superior
to that available _to undergraduate studenpy 2) ﬁstlfiable as a
university graduate” program and 3) ref t to the needs of

graduate students. R : ¢ .
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De Mott (1974) argues that society ngeds speciélists'who,,can
explam and i Interpret urban problems and that graduate programs
in journalism and mags gommuhication can and should, supply
some of these experts. He outlines a graduatesprogram in urban
affairs reporting that includes large doses of mterdlsaplmary
studies, media crititism, reportmg_;experlence and observation; of
working urban affairs reporters. * .

Interdlsc1plmary study also is’ part of a. master’s program at
California State Umversuy in San Diego. Sorensen (1973) reports
.that departments .of speech.’ ..communication, psychology,
telecommunications and film, sociology and ]ournahsm cooperate
to offer a joint master's degree. The.progra'm is a success, Sorensen
says, in that “it has shéwn that students can be served well in an
mterdlsclplmad cyrriculum if the empbhasis is personal and flexible
without compromising.on course demands” (p. 38).

Riley (1974) describes the Mlaster of Journalism program
developed by Temp]e University's, Department of Journalism as an
alternative to a Master of Arts program.designed for “students who
[want] to go into research work, to teach in secondary schaols, or to
pursue ,further graduate study after the master’s” (p 36). The
. professional program requires students to study in depth a
discipline outside jqurnalism, to complete a profegsional pioject, to
finish an internship and to take journalism. courses in media

literature, skills, trends, history, problems, ethics and law, and in

communication theory, behavioral research methods and historical
research techniques. -

The Commissich on Public Relations Educatlon (q975), chaired y
by ]. Carroll Baternan and -Scott Cutlip, m gs some detailed
recommendations regarding " graduate education in public,
relations. The specific recommendations reflect the general ndeas
,contained i in the following paragraphs from the report:

The Commission takes note of thé fact that far too many graduate programs in
public relations today are little more than glonfed undergraduate prograrps
Graduate level sbudents should be expected to carry more of the burden for their
own education than do undcrgraduates Graduate students also should be exs
pected to become acquainted with research methods. to make-use of existing
restarch data. and to perform original research. It is also Tecommended that thé
studem change to another university for his graduate program. tdgain a broader.
perspective of public relations practice [p. 23]. - .
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Underwood (1972), ‘Barrett (1973) a'r. (1973) suggest

ways in which graduate couxses and pTo %‘} be overhauled to
increase the total -quality#of graduate edugps#tn “Journalism and

Social Change” is the titl%f a class desighed by Utderwood to,.

make students think critically about ‘journalism and about im-
_portant social topics (such as race relations, crime, education,
religion, health "and ecology). Substantia] writing is required to

hone the wrltlng skills of the, journalism and non-journalism

students who' take the course. "Barrett also argues for brmgmi )

* together several dlsc1plmes in graduate programs in Journallsm t
ensure that future journalists adequately understand such major
contemporaiy issues as ecology, energy and “the long-term problem
of making internqtiegal organizations from the UN to the OAS
more effective”. (p\ 238). Walker describes Northern Jllmoxs at-

. zempt to take its master’s program into Chicago's Loop, “offering

' Erofessronals from throungout the city and suburbs a chance for
continuing’ credit- -earning education” (p. 31) The resources of an

. entire city are available to the class, And.an instructor can learn

from the class and from guest speakers. .
One problem in educating graduate'students in journalism's'tems
from the many students who lack backgrounds in journalism. Saal-
berte_,r (1970) reports that some schools give graduate credit for what
is essengially undergraduate work, but most require substantial
non‘credit course-work of non-journalism students. -

‘Others who' have written abouit specific problems ‘ir journalism

~education at the master’s level have focused on graduate student re-
search efforts, graduate student advising, graduate student atti-
tudes toward journalism teachingsand jab placement. *
jackson (1973) describes the kinds of professnonal research
projects some Journallsm'graduate students at* Indiana do to
develop skills as professional journalists: the amount of work is
equlvalént to that required for a tlrs:s but it is more, useful for
some students than traditional thesifwork*De Mott (1975) argues
"that some graduate student researc shou]d be of direct value to
working journalists. . >
'‘MacLean (1966) says Ph;D. _programs should be tied more cl‘osely

Ly

r

_« te master’s programs and that both should Be more closely linked to’

undergraduate programs. Starr (1976) helps graduate students im-

-

.

.
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- Journalism Education at the Master’s Level ) 5
- prove theimresearch efforts by giving them advice about preparmg a
# * research prospectus. *

Baldwin and Surlin (1970). developed at chhxgan State a 190-
_item “Television and,Radio Background Inventory” which tests for
knowledge in 11 areas: audience measurement and effects, econom-
ics and business, educational: dnd instructional broadcasting,

history, international broadcasting, law and regulation, mass* -
communication theory, news and. public affairs, general

* programming, production and technical work. It is used for ad-
vising and program’ planning only. | ' ‘

Job placement of graduate students is examined by Chaffee and
Clarke (1975) and by Burd (1973), but they focus o the placement
of Ph'D. graduates only. The placement of mastefs students w»
paréntly has not been systematically studied at the nauonal level. v

+ Othe} writing about graduate education for journalism is more
gene jandoll and Hall (1967) believe undergradugte and
graffiate journalism programs. should be in the same school.
Rucker (1965) believes graduate programs in journalism and mas3

~ communication should be started with great care and only after
careful research The first step is to establish a solid: phxlosophlcal
base, he says. . ‘ .

THE STUDY
: . .

The research reported here represents an effort to fill some gaps
in knowledge about graduate ‘education in journalism at the
“master’s level. Specxfiea'lly the followmg research questions are
explored: &

1) What are the criteria for ission to 77 master’s programs in
Journalism and mass communication? -

2) How aremaster’s programs structured~m schools of Journahsm

and mass commumcatlon? . . X
3) What are, the problems confronting facultxes that administer
ter’s programs in journalism-and mags c0mmumcat10n?

. The' research questions were apswered throug.h a_survey of
graduate program coordinators in 71 schools of Journahsm Ad-
ditional information was-obtained through an analysis of graduate

" school bulletins and other published materials. ~

+

.,‘
v ‘11
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" Methodology . )
‘ _ The schools of journalism studied” were those listed in the
.+ January, 1978, issue of Journalism Educator as members of the
. American Association of Schools’ and Departments of Journalism or
) of the American Society of Journalism Schobl Administrators and
+ by Peterson (1978)‘3.5 having at least one graduate student enrolled  *
in 1977. Seventy-eight schools of journalism met both criteria.
Unfortunately, someﬁupportant schools (Kentucky is ope example)
failed to meet at least one'of the criteria and were not included. T
The Qirectors of the 'ZB schools were sent lettcmxplalmng the
purpose of the study and requesting the name of the coordinator of
. ' the master's program in journalism.” A follow*up mailing was sent.”

.. ' appr‘oxlmately one month later, Seventy-six' of the 78 journalism’
directors responded. Threeaald their graduate programs had beén
dlscontmued or werq not true Journallsm mass communication

, programs.. Two sent thelr catalogs but did not name their graduate o

) coordinators. ° . . ' )

. The problem of multxple master’s programs at séme" universities
arose early. Some admlmstrators listed graduate. coordinators for ~
only the master’s program offered by.the journalism faculty. Others
listed coordinators for several master’s programs— all those offered
within a school of communication, for example. Temple listed,
coordinators for' both the Master of Journalism program (ad-
" ministered by, the Department of ]ournallsm) and the Master of
. Artfprogram (adrmmstercd by the School of Gommumcatlons)
* But Michigan State listed only the coordinator of the Master of Arts
program (administered by the School qf Journalism), and not its
separate Master of .Arts program in communication. (administered
by the Gollege”of Communication Arts). Only those programs for
" which theirZctor listed a graa‘ate coordinator were studded here.

A second problem involved the listing of more than one graduate '
program. When more than one person was named, all those
heading separate programs were contacted (Boston for instance,
_offers master’s degrees -in Afro-American journalism, journalism,
broadcast Journallsm science journalism, broadcast management
and public relations-mass commufications. Each program director’

. was included in_the samplé.) When one program listed mefe than
' one coordinator, one was randomly selected for the survey.

.
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- ..+ asked by mail to complete a long. questlonnalre requlrmg ijecuve .
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v -~ The resultmg 79 graduate coordmators at 71 .universities’ were -

. mformatnon about’ courses, graduanon requirements and the like,
and.SubJec’nve data abaut ‘problem‘s and how they have been'solved,
ratnonafes for graduation and ,admissions’ requxrements ‘future |,
trends for indtvidual pl'pgrams arid the hke; . (The kinds of objectiveé-

“data collected -are indicated in ‘Tables'] and 2:. the Kinds of sub? k

. Jective mfonnatxon collected ‘are indicated in: Table 8. Graduate o '
. school bulletins ‘and other pubhshed maferials were also'tequested,. . . .
‘Flfty .of" the 19 graduate “coordimators responded ‘(63 \percem) oS
npresentmg 46 offthe 71 schoofs,of jourdalasm (65 pereent). ~ Tl -

' ,' - Toobtain mformanon from’ schools whase, gragyate coor}ﬂnators oo

dld not respond and from tgmtwo schools whose directors did not- - e
- name’ the . graduate‘ coordinators, adnrssxons -offic’es of the< ’
. universities wete sént postcards requesting information, about their |

programs;. information about 27 programs was collected. Thug,’ - Y
. only six schools from the original list had to be ehmrnated because *.f’
" of 1nsufﬁc1ent information.t - e

The data were verified- by tablmg the obJectnve information
obtained from the questionnaires and from-the graduate bulleting
and literature, and mailing relevant portions of the tables to each
graduate cgordinator in the 77 schools.” Forty-one submitted .
correctlons . _ .0 :

e
RESU‘LTS‘ \
Results of the three research questions listed earlier are reported -
in order.
: g:msswn%' Criteria
r"Data relating to the first research question—What are the
Ltriterig for admission to the master’s programs?—are reported i in
Table . Undergraduate grade point averages, letters of recom-
mendatlon Graduate Record Examination scores and statements
of goals are the four admissions requirements most often used by -
the 77 master’s programis studied here. * o -
- Every graduate program requires a bachelor’s degree in some,
field. Furthermore, 97 percent base admission decisions on un-
dergraduate grade point averages. (Some publish specific minima;

v

- » .
. 8 ks
) . i c e . -t
..
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' . TABLE 1 | |
SRR > Admission, Graduation and Course Requrements
‘. R 4 in 77 Master!s Programs .. - ¢
. . grams
;- . e -
. , ) . Number : )
s ot . : ) T . dPrograms . Percent
) . .- Admission Requtremenu: ' oL Reclmrmg . (N 77)
Ty Undergraduate grade point average v o 95 97
. . : N Letters of recommendatlon . . 60 . 78
) - GREscores *_ - . ' SRR 77
- e Othericstm:ores may t besubsututed . . e o .
.~ +°. .. - for GREscores . EERE 1. - 14’
VP . -Statementof goals . e . -~ 58 .21
T >~  Examples of professional work O 6 . 21
.. .~ Miller Analogies Test scores T 14° 18
Tee T . Other test scores may be substituted . _ C
. . %Mlller Angalogies Tést scores : 10 ' & .
S Pr sdlonalexperlcnce #1 to A
s LW Gradu tion Requirements . ) e e : _
st Comprehenswe examlnaupn_s for all, I _ -
- ", - students y - 37 48 . -
- . . Comprehensive examinations in thesxs . . Nt s
track only . . / 8 T 10
Thesis optional - 3 ' 48 62
Thesis required < . 19 . 25
, Thesis not allowed AR 9 R 12
Project allowed in lieu ofthesls S 42 ‘55 4"
Courses allowed in lieu of thesis . 25 32 )
" <Papers allowed in lieu of thesis : 8 © 10
Writing abilities formally tested 4 5
Wrmngabalme.s tested in courses and - : . e
" during p{‘p‘aratron of theses projects 12 - 16 K
Course Requirements :
Non-credit courses fo; students - "
wrthout_]ournahsm backgrounds - 59", 77
Courses outside journalism a - 87 48
. " Specific journatism courses . 65 ‘ 84
-7 " . Credit given for special topic : .
Y . (independent study) courses ' 73 95
- Creditgiven for internships, work > = = -~
' experienc'e_ : . 38 % 43

s:)m__e do nog.) Stempel (1972) reports that- all 54 prograrrts he
| S studied based admissions in part on grade point averages. Two
graduate programs apparently do not base admissions decisions on
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specific ‘grade«- point averages In someg¥ases, this is ot necessarily
. wﬁr the faculty wants. As Mark Popowch Ball State’s gr"uate
«  Coordinator, said: ‘Our @mlssxon requirements-are dictated by the
graduate school, Which' only requires that students come w1th
. bachelor’s [degree] in hand from an ‘adcredited’ college uhiversity.®
I Letters of recommendation are required by 78 percent of the
o 'prograt?ls studied here in contrast. to Stempel s 89 percent.’ Stempel
.. ““notes that “it is’ ev)dent that few respondents consnder {letters] very
o ygseful” (p:7) - e .
.. Graddate Record Examination scores are requlred in ¥ 7 percent ‘
Q - of the programs. Stempel’s 1971 figure was 63 percent. In 1971,
"% GRE scores wére the third most preferred criterion after overall -
"¢ GPAand journalism GPA. . . . :
Statements. of ‘goals , are required in 75 percent of these
« *° . programs.® Stempel’s figure was 45 percent, (Stémpel reports that "
“only 6 percent of the prograty directors said an essay would be the -
‘. - criterion used if only oné wéle ‘allowed, while 15 percent said an
" essay is the least useful ¢riterion.)
The .sharpest difference~between these figures and Stempels
‘centers on professional ‘experience as an admissions requirement.
"Only 1 pgreent of the graduate programs examined' here require
professional experience of applicants, while 72 percent of the
programs Stem’pel studied did. ' .
Perhaps the discrepancy can be explained by the fact that few
respondents in. Stempel's sample thought that professxonal ex-
: perience was a very useful admissions criterion. (Only 2 percent of
Sternpel's respondents said they would use professional experience
, \ai a sole criterion, while 6 percent considered itythe least useful
iterion.) Whether disenchantment with professional experience as
an admissions requirement led many journalism faculties to drop it
or whether it reflects an increase in the .number of applicants
. lackmg undergraduate ]ournallsm backgrounds ‘is a matter of
peculatlon . . : -

.
’ N ) -

x -

' Progr m Structures
Data relatmg to the second research questxon How aré masters
prpgrams in journalism structured? — are reported in Tables 1 and

2l “ LN
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,Comprehemz'ves More than half of the p'rdgrarﬁs requiré ’

students to pass some sort of aral or written-(or’ both) comprehensive
exz_umnanon as shown in Tablé ¥. Howgver, 'the graduate bulletin
or other published mategials may assert such a requlrement but it
is not actually enforced. Someétimes théy -are requlred by the
- graduate schoal, but the journalism faculty doesn't like ‘them. Aj
John E. Ericksen, head of the professional, master’s prog'ram at
lowa, said: 7A comprehenswe examinationis a requlrement of the’
graduate college . . .'so this is not really bur choice. The form and -
format of such an examination are] up to us, and this is something
we are‘grappling with at-the momerit. But as of now; the com-
prehensive requirements as stated in the handbook are in effect.”

Thesis' Options. Only 25 percent of the programs reqhire a thesis
"of all students; 12 percent do not permit a thesis (the latter nor-

mally occurs when a program is described as professipnal). The
thesis is an option'in 62 percent of thg’programs, in many cases to
give studénts’.a choice between a U'professional” track (without
thests) or a “teaching- research track (with thesns)”

. TABLE 2 - ' .
Types of Courses Required, Areas of Spectalization and
Tracks Available to Students in 77 Master's Programs

.
[y

' ) : " Number  Percent
Areas of Specialization Available* of Programs * (N =77)
Jouinalism/news-cditorial f 42 . 1
Broadcasting 37 48
Pu&l{c relations o 31 40 -
Ad R : 23 30
'-Mag'lzmc wrmng. -, - 12 .16
Communication rescarch . 12 16
PhOlO]OU*TI @ . 10 ‘v - 13
Meadia management « 9 12
International communication ' o 8 10 -
General communication ' 7 9 )
s Environmental/science writing 6 8
Journalism education 6 . 8,
Legal 6 8§ -
‘Historical research 4 ' 5
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Busine; gfcommunication | ¢ T 8 L4 -
“Typogpaphy/production/graphics . o 3 4 -
Tricks/Programs Available _ | . ° ' ",
. .Thegis and professional tracks offered 25 32
“hesis and non-thesis tracks .ot ) .27°
track only . . ) AR VA 22
; ofcsslonal track only - Lo ‘1 e &
n-credit Gourse Content Aveas =~ % \ 4
equired of Non J-Studenus* . - RO R U
Reporting/ news wutmg,‘wming for - . R » - -

o omedig - e £ %80 < "39°

Courscs%e(ermmed on. bdsxs of stud!'n‘t' v ) IR -
. background: Lo ) 27+
. Eﬂltlng . .o ' . 19y 25
Advanced repon‘tmg/neWs wri ing - ) 16 Tar

" Introduction to communication/media ° - ) '

-and socicty: " 7 9
Law/ethics "6 8
Typography/producuon/gra[ihlcs . - 5 L6

'Advanced &diting Ty . ' 4 5 0
Advertising ‘ : -4 . 5
Feature writing’ ' ’ : 3, 4 ,

Courses Required of All Students*

Research methods _ ’ 47 . 61
Theory of communications . ' 24 . 31
Introduction to communication/media and : 4

" society . 17 . 22
Law/ethics ° 12 16
Advancedreporting/news writing 9 12
Reporting/news writing/writing for Q

media . - .1 9

Journalism history * 7 9
Introduction to gradufte studies 6 8 .

" Depends on student’s background ' B 6
Editing . 4 5
Irilternational communication 4 5
Mass communication literature 4 5

- Media criticism/ effects 4 5

'P{xbhc policy/media and 3overnment 4 5

A} Stausucs . 4 5
" Reporting public affairs 3 4
Internship 3 4

L : " ., ' \
*An area of specialization or a required cours¢ gontent area was included in
this table only if it'was listed by‘nt least three graduate programs directors.
)

17 .
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;." The curre popularlty of different * tracks w1thm SChools of
journalism is évident in Table 2. @ily 22 percent of 77 programs

offer a thesis track only; 14 percent Offer a professxonal track only.

Fifty-nine percentpffex: more than ohd option, with 27 ‘percent
.bemg labélled thesis- non -thesis "and 82 percent ‘being labelled

e

thesns professional. The differences beteen tbese termmologles are

»

niot clear. - -

Some schools that advertlse thesis and professnona{ programs
rreally. seem to have two separate programs, a pre-Ph.D. track and a
professronal track. For others, there seemns to be no real difference
betweeh them, exceptt for a fmal prolect The thesis i is not required
jof stadents in mpst p,ro&rams 557 percent offer a* professronal

_ project in lieu of, thesis; 32 percent penmt additional courses; and.

10 percent permit . st\‘dent papers in lieu of ‘thesis (Table 1).

Definitional problems abound here, too. A “project’™ at one-’

university might mean “papérs™ at another. Furthermore, same

programs requrre papers, projects and cour'ses, whtle others require

papers, projects or courses. : :
At West Virginia, master’s studenté who do not do a thesis

complete a professional project (a series of articles, a slide

presentation or a public relations or advertising project) but no
additional courses. However, the amount of wbrk for a project must
‘be equivalent to that'for .a thesis. A project guidance commnrittee
similar to the thesis guidance committee approves. both the
students’ proposals for study and their final prOJects——after publlc
oral examinations. : - '
Students at Texas who omit the thesis must cnmplete adglmonal
course work and submit a report. “The report counts three hours ,

~ and they have to take two additional courses, giving them a 33<hour
. program,” said James W. Tankard Jr., graduate adviser. “This has

been used mostly in a photojournalism program :
Master's. projects at Stanford are written in a research project
course. The procedures are similar to those -at West Virginia,

except’ tH‘at the student’s work is gulded and graded by only one.-

mstructor 4

Verbal Proficiency. Only 5 percent *of the programs require

students ta, store well on formal language and writing tests (Table -

..., 18

| TN). At West Vwrgmla “all students must pass a dlagnostlc English

ey -

-
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test, Thodfwho fail must report to the writing skills laboratory
described. by Ryan and, Truitt (1978)." Students who-fail a second
: trme cannot continue in  the program. °
' However ‘most programs use course requlrements %o -ensure
competency in Joumaﬁsrn For instance, 77 percent,require
. sgudents with no backgroundsin Journa'lxsm to ake undergraduate
+ . courses for no credit, ‘as shown. in Table"'1.n ilow these are’
¢ - distribnted by courses is indicated in Table 2. ‘ '
; ; Cognates. Nearly half of the programs require students to take
”~ oco rses in fields outside Joumahsm (Table 1). Several coordmators
do. Studerits at three universities apparently . are requlred to take
half or more of their céurses in fields outside journalism: Marquette |
«and 0klahoma State (50 percent) and’ Wyoming (50 to 60 percent)
Marylantkrequnres 40 to 50 percentand Temple 32 to 53 percent.
Forty- eight percent do not require ariy courses outside journalism.
In 84 percent of the programs students are required to take some .
_ specified journalism courses for graduation (Table 1); rcsearch
methods is réquired ‘in 61 "percent and communications theory is
tequired in' 31 percent of the programs (Table 2). However,
Stephens’ (1979).study o&communlcattons theory instruction in
( sohools of journalism indicdtes little agreement on what a theory or
research course ought to be. The analysis of course syllabl used by
" 84 teachers of - theory and research coursesindicated that a “theory”
_ + to one instructor might be the four .press theories outlined by
oA Siebert, Peterson and Schramm (1956), while another instructor
‘ __ might not consider those “theories” at all. Some “research” courses
Syeeat the Joumahstlc interview as a research method while others
donot. , -p .
Other popular requlrements in journalism graduate programs
" are intrqgluction to communication-media and soc1ety (22 percent),
€ - Jaw-ethics (16 percent) and advanced reporting-news wntmg (12
percent),

Table 2 shows’ that most master’s programs offer more than one
specialization (and many offer several).'? Journalism/news-editorial
leads, followed by broadcasting, public relations and advertising.

* . +Some critics argue that some specialties. should be moved out of
journalism schools. Huffman (1976) argues that advertising and

- *
’

.. . . ‘. | 19 . .
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said dertts are encouraged to take outside courses and that most *
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| 49).- Ahd" McCartney (1978) would like to “see public relations
. 7 divisions spin off from journalism schools to ‘establish their own
o academic. and proféssional- idcntity"' (p- '2). Presumably, -thede

/ . proposals include graduate programs. Such proposals have also
beewn challenged. 'Garbersor?/ (1976) and Lynh (1976)' rebut the idea_,

. / _ that advertising and Journalism should be separated, and Toran
’ j

© (1978) rebuts the idea that publi(c relations and joprn\alism_ should N

L ”/ s .beﬁrparated. - ' SN ,

. programs? —were taken from Part Il of the questionnaire, whi h'

. on-classroom. Credits. Table -1 data indicate that special topic |
j ' . coy¥ses are an iniportant part of most master's-curricula. Credit is
I« given for injcpe,ndenn study projects in 95 percent of the programs,
* " andythe kind of projects accepted appatently is quite. broad./One of
* the most interesting was described by Harold Buchbinder, director
“of the mwsprograrﬁ in science communication at Boston:

_I.have six students-taking a special gourse in prosthodontics in the Graduate
8 e Schoal of Dentistry. They're not going to get a grqje'in this course, but they sit in
qn every lecture, They tape record what the profé¥sor is talking about. . . . All thé -
- people, [enrolled] in this course are practicing dentists. And those sik students are
going to’ write the textbook for the professor. We give something like that as a .
. dirccted study course. We have all kindgofsﬁecial projects like that for students in
their third semester. | ' o

-

" Table 1 data also show that only-43 percent of the master's
programs allow credit for internships and work experience. Most
graduate coordinators seem to thirk such experience is not worthy
of graduate credit and that students should be motivated enough to
get experierce on their own, Many graduate coordinators seem to

_agree with Buchbinder, who said: '

Al

D S

‘ If we give credit for an internship, or graduate credit for Avork experience, -
they're paying tuition for something that daesn’t give them full value. I prefer that
we require the internship [for]no credit. . . . '
- The work experience they're doing becomes the homework assignment for one of

_ the courses they're taking. . . . .

. . P'r()blem ) *
Data relating to the third research question — What are the maj
- problems confronting faculties that administer~—master’s

L8

asked respondents to identify problems they have encountered me -

their graduate programs, and to try to indicate what kinds of
. ; ) _

’ [

. B .

jogmia}ism should sepe'gra'té “for thE‘goéd of bothﬂprdféssiof\s';-(p. -

-~

~

’

-
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. TABLE 3
¢ Numbers. Percentages of Graduate Coordinators Who Cited
«, '~ . Each of 1% Problpms in Their Magter’s Programs
o . Number Percentage
* Probl’em andRanking by Number oﬂMequonl «of Pograms (N =50)
- 1) korelgn students 9 34 - 68
. &) Financial support for smtlcﬂxs o .30 60
7 3) Research support for students T . - 28 , 5%
t . ) Admlss;ons ' s T : 25 ~* "50
*5) Physical facilities . *, 18 36 -

. . =
&
LI
N .
e

E)

* 6), Establishing a professional tr,ack \

* . within a thesis program . R ~ 14 . S0
" 7) Grad ate faculty i ymmahsm e - 15 % -

7) Students without journalism backg-rounds 30

8) High drop out rate ; 28.
9) Credit for underggaduate work %

* 10) Specialization within jourrdfalism .24
10) Courses outside journalism : . b2
) Writing skills ) ‘ — 22
12) Comprehensive examinagions N 16
12) Credit for special topic courses < —— 16
18) Coursesin lieu of a thesis 6

14) Credit for work experience, mternshxp N 4.
A G

" solutions-they have tried or consxdered The quantitative data are

reported in Table 3.

Language and fmanqia’l difficulties ameng foreign students was
the problem most frequently cited. Three other preblems were

_¢ited by half ot more of the respondents: financial support for
students, ‘research support for students and missions procedu\g:

"and standards. Only one other area—physical facilities—w
- mentioned by more than a third of.the .respondents as "being - a

_ graduate coordinators are included.)

problem The qualltatxve information given by program diréctors
is the basis for tl€ following discussion of the problems most
freqhently encountered. (Those cited by 25_per<;gnt QL&C of the

Foreign Sfudents. Bright, articulate, and. hlgkgly mqmvated
foreign students’ can bring new and important perspectxves that

" enrich graduate programs. Yl"hey also can have a negative influence,

as indicated. in Table 3. Most serious is their frequent lack. of
fluency in Enghsh and their inability to write at the professional

’i - °

b 4 ) .

by
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"levels required. Steven H. Chaffee, chairman of the graduate
. committee at Wisconsin-Madison, said the Jack~of fluency in.
. . English also “makes it difficult to understand commumcatxor\
'+ " theory, U.S. examples in lefgal and hitorical research, etc.’
v o A foreign student who has-trouble comprehendmg English can
. _ slow an entire class by inferjecting numérous, irrelevant questlons
It shouldn't be necessary in a discussion of the U.S. Supreme Court's \ .‘:‘_
? decision in New York Times Co: vs. Sullivan to explain the im-.. '
portante: and- function of the court. And a foreign student “who'
doesn'’t know, Englxsh well can consume trcmendous amounts of -

faculty P . - .

.

. L, 4 ’

Graduate coordmators also mentloned these problems«wrth some
foreign Jstudents‘ _Their underStmdmg\of the AmeYican system of
.« government is often inepmplete; they sometimes have difficulty
.’ understanding the level of work required, thesis requirements, etc.;

' some simply want to spend a year or 6o in the United States and care
little for whiat they study; some have little or no bac}(ground in the.

. - social.sciences; and they sometimes have difficulty understanding -

' .the _professional news orientation in the United States because'it is_-

50 different from that. to which they are accustomed. Also. the -

, “authoritarian educational system in Some countries ¥ . Hleaves .

‘. some students unprépared- for the assumption that a graduate w

" student will bg self- motlvated and self-directed in many ways,”-
Chaffee said. : .

What are the solutions? One graduate director said the problem
was solved for him when the faculty decided not to admit forelgn
students. “We tried several times,” he said, “but they could not
‘meet our standards.” But most respondents suggested less drastic ,
ways of solving spme of the more pressing problems. Most agreed .
that the language problem tends tounderlie all other problems and.

. e that it can be solved ohly through cdreful admissions procedures
* . .and’'standards and through remedial programs. Many problems '
apparently follow the fa’attern described by john Erickson at Iowa, *

where: . .

L ]

-

( . 1) [We] watch the TOEFL [Test ofJEnglish as a Foreign Language] scores
L3
. . carefully — they must be higher for journalism than perhaps any other area. . .
2) We have a number of remedial writing classes within the Univérsity, some,of
which are 5pec1f1cally desngned for forexgn students.

‘v
- . -

,

. . . i N
‘*" . . ' . . ,
" Ld
. . ® .
- . . 22 * -
. .
.
. .
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R TOEFL scqres can ‘sometimes-screén out fore1g9 students who
. don't know Enghsh The Educational Testing Service (1978) has
. tecommended that “Graduate students in fields such as journalism,
. which require near-native profi(:lency in English, shquld have total
- scores of at Ieast 600 for unrestricted program$ of smdy in- thesej : :
subjects” (p. 12). ' . : <, T
. _But there"are problems with TOEFL scores as agdmissions i
: requn‘ements One is that students can take the test untll they do
well enough’ to q y.-But a single score- mlght not. really reﬂect | .
"the English lang'-r:: abilities of a student who has taken the test
. several times. A studens~who successively scores, say, 456, 400, 540
480 and 600 cannot really be said to have “near-native proficlency _
.~ - Avother problem lies jn thesdlfficulty of ensuring that test scores .~ .
. dre valid—and secufd. The Educagional Testmg Service- has .
substafmally tightened controls in the past &W years, but students '\
still can cheat.s * S
It is not unusual to find that a foreign-student has stored 600 on - v -
the TOEFL test and only 300 on the verbal portion of the Graduate o
_ Record Examination. Is the GRE test maore difficult? Did the °
student take the TOEFL test several times and finally get an ac-
" ceptable score? Or was there a security problem? It's impossible to
know the reason, and that'$ why TOEF L scores must be used®with .
care.
Perhaps the best solutlon to the problem from the. programs o
. _ viewpoint {0 admit forelgﬁ-stud‘ents on the_condition’that they ‘
" pass_ specific Engllsh or journalism courses before they can be
- considered for full acceptance into the program.. That often is not’-
‘the best solution from the student’s viewpoint, however. Many
foreign students cannot attend a graduate progrpm in the United :
States without some finfincial aid, and that is often hard to obtain - -
.+ when the students cannot present to scholarship commlttees in their -+
o own c0untnes letters of full acceptance. The risk is obv1ous. Forelgn '
students often must travel thousands of miles at great expens"e to, s .
enroll in programs they have no real chafice of completing. Some - .
faculties argue the risk should be the student’s. But thisff'solution” o
has uncomfortable moral-ethical implications. ‘ .
N 'Foreign students who are admitted conditionally musk prove their

wrmng abxlmes in a variety of ways: At West Virginia, all must pass
: .. L] ﬁ

S e o
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the diagnostic EngllsJ‘r test descnbed earher and rnost ate requrred

. to perform well in basic writing and edltmg courses before they,are
. ° = considered for unconditional admission. Southern California uses
. its American Language Institute to glvq forelgn students i mstructlon

in English. Only after they know the language are foretgn students
adrnitted to +he Graduate Preparation Program requlred of all¥ "™
. students. Foreign students “are adrm‘ed to the GPP;” said ‘Nancy

« . . E.Wood, director of graduate studies” at Southern Californiac “And

if they succeed in passmg these courses they are admitted to Core -

courses after faculty review.’ (Thxs prognwus descnbcd in detatl.

ter. ) C e + . . )

Wlscqhsm Madtson Steven Chaffee saud an’ effort is made to.

. , counsel Students into compatible study aréas such- as mtemanonal T
communication; or (for those with qudntitative ablhti‘es) intq .
secondary analy$es of existing data sets, and to counsel and en- 1

- °  courage mterpatronal stugents to work with one aﬁ&%r "
IR R K Hvistendahl, -graduate adviser at Towa vState, sald the
" faculty deals with prdblems of foreign students by ‘limiting [ad-
missions] fo those with @ demonstrated need for the.program: tliese

. in development or informatien prograins in their own.countries,

. . and those with verifiable media experience." ’ '
, George Everett, assistant dean for graduate studies at Tennessee, . - .
~ points to “a need for some graduate program to offér a master's_
program in- Spanish, say, for Latin Americans wantmg Aadvaneed -
*" degrees so they can return to theif native countries better equipped
*as- college tedchers or professionals,” “thus elimin’ating many .
problems with language comprehension and ritnivation. e
Financial Support for Students. Slxty percent of the graduate

- . coordinators said financial support is inadgquate for students in

their prograins, partlcularly in"terms of the number of graduate

_assistantships available. Sometlmes the problem is as serious as that

at California State-Chico where, accordmg to Graduate Coor- -

.dinator: Roberf Main, no financial support is exclusively available

v for communicati graduate students. ‘But most programs seem tg*

‘ be in a situation n(:]ore like that of Kent State, where some money is
avallabla, but not enough."*We get only six assnstantshtps per year:

$2,850 for nine months, plus two-thirds tuition waiver,” according

to Rred Egdres, coordinator of graduate studies.  * ‘ P

- P , . . . .
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.« Most respondents seem to_ think that “increased numbers of

agsistantships would solvethe problem. But Everett (Tennessee) said
an assistantship is sometimes insufficient. “Particularly ppignant is
[the case of] the single parent, usually a ngorced female, trying to
support a chil¢-and ®hish at the samie ume.&degree \vhtch will glve ¢
her entry to a meaningful casger.”

A few graduate coordinators cited the lack of scho}arshlp money .o

for graduate students. One said, “We ‘have fewer scholarshlps for .
~. gtaduate students than for undergraduftes.” And many . sald
. private funclmg often is .ndt available for. graduate- 5tuden
" ‘schdlarshlps. We get our falr khare of*University ‘fuids, but- we
have never been ‘able to ‘generate" any significant support from -
private sources,” said Jay Jensen, diréctor of graduate study in
Illinois’ Departr?ent of Journalism.

Most faculties seem to prefer working wu.‘xm theif unjversitles to,
increase the financial aid available to gradugpite students — and most
lobby for more graduate assistantships’ . “We have triéd to work with
the graduate dean and-have held our own while.other schoals have
lost assistantships,” ‘said Endres (Kent, “State). | Other schools
reported successful lobbying efforts for assnstantshlps.

West Virginia Works. with schools, colleges, -departments and
service organizations on campus to establish paying internships
(whlch are alternatives to assistantships) for‘graduate students only.
Students have worked at the campus book store, the Office of

Grants and Contracts, the College. of Mineral and Energy

# Resources, the School of Engineering, the Gerontology Center, the .
Office of University Relations and others. Intern¥ are paid “at least
- agmuch as graduate assistants and all tuition charges and most fees
are walved Academic credit is not granted for such work.
Wisconsin-Madison tries to give financial aid to students who will
make the best use.of the experience. It i§ difficult to choose such
students, of cour ut Steven- Chaffee suggested that financial
&wards might be ‘-only to students who have been on campus
for a time and have nstrated both ability,and motivation. The
problem with this approach is that many of the most promising
graduate students will Jnot enter a program without advance
guarantees of support. Q !

Robert D. Bontrager _graduate chairman at Kansas State,
T,

-
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suggested that the inass - media shou’li do mere to help support
graduate students. He advocates fund-raising efforts among media

.

fepresentatlves w ) "
— _Research Support for Students. Fifty-six pencentlof the graduate

coprlinatats said supplying adequate research funds for duate .
stu ents is'a problem Mest journa djrn programs samply t ha.ve
‘them Some programs-have“even iscontinued traditionat support
inthe form of postage, sitatlonery “gnvelopes.and duphtatlon

The possible solutions suggested by thé graduate: coordmators-are.
similar to those sugges}.ed for providing general “finahdia) support .,
Many respondents suggested that schools tap outside ‘sourges

0 . .- T . MICHAELRYAN.
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throughi-formal fund-raising programs. Ralph D.'Barpey, Brigham

Young's graduate coordinator; whuld encourage g”raduate faculty.

members to do-résearth that will involve graduate students. this -

means, of course, that faculty members must somehow 'secure

- funding, either from thén‘xmversnty or from outside sources. One

respondene suggested- that studenis .be discouraged from doing,
research that would cost considerable 4ribney. Content analyses,
- case studies, historical studies and participant observation studies
often- cost little. However, some studies require the use of mail
survey, labovatory experiment or field survey techniques. If the lack
of funds prohibits students_from usigg such methods, some im-
portant questions cannot be studied, and that could reduce the
value of ggaster’s-level research. - '

Admissions Procgdures, Standards. The success of any graduate
program depends in large measure on the ability of the graduate
faculty to establish fdir admissions requlrements that separate the

“strong students from the weak students. Lynn (1978) put it thls way:

—

It is ceonoqncally‘wastcful to {'xpcnd the limited resources of faqulty and
’facilities on students who lack the aptitude, skill or motivation to succeed in
graduate study. It is immoral to reject potentially successful students on the basns
of untested -and perhapsmvaﬁd admissions standards [p. 20].

‘Lyhn (1977, 1978) .and Scotton (1977) have reported' evidence

* that some of the most commonly used admissions requirements are

invalid. Lynn found that undergraduate grade point averiges and
Graduate Record Exariihation scores (i.e., verbal, quantitative and
combined) were not good predictors of graduate school success.
Indeed: he found that the most uscful predictors of success were
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California Psychologxcal Inventory fest scores, mantal status and ' .

age. Scotton found in a study-of 52 students in Temple s Master of
Journalism program that “The GRE Quaptltatlve score was more
useful than the GRE Verbal score in predicting ablllty to avoid
failing and incomplete grades” (p. 57). oL )
Still, only 50 percent of the respondents in this study reported L
. admiissions problems (Table 3). They rapked only fourth among
. most frequently cited probléms. However, there is evidence that | :
some graduate faculties do see weaknesses in traditional admissions
standards. For example, Naricy Wood (Southern California) said
GRE scores and GPA$ sometimes prohibit otherwise qualified
-students from being considered at all: “Graduate Schogl standards
of ‘1,000 GRE and 3.0 GPA eliminate some applicants before
. abllmes can be evaluated Some students who qualify strongly (high
. GREsand GPAs) are not strong in Joumallsm potential.”
A related problem concerns older applicants with substantial
professional experience. A comment by Fred Endres (Kent State) 15 -

typical: . - - .

1

(23

DA ~ Older students, now professlonal journalists, soinetimes don‘t Have a 2.75
.average. We have to- pctmon. the graduate dean and .explain why the gudent e
should be.admitted. . , . We've done this through personal conversations, iigergos
and examples of students who have “madeit.” It's worked pretty well. '
The limitations of the GRE scores and undérgraduate GPAs hhve
+ ¥ caused some graduate faculties to put mote weight on  other ad-
missions standards, But these, too, have their problems. Letters of
- recommendation are given some weight, but as Roy K. Halverson,
graduate affdirs chairman at Oregon, said: “I've never seen a letter
"with really degative content. The applicant would not solicit a
recommendation from someone who would damage the appllcant ]
chances.” And it's not that hard for most students to find someone
to write a favorable letter. Maurice R. Cullen Jr., graduate director
at Michigan State, said “fetters of recommmendation are frequently
incompetent, i.e., in terms' of reflecting academic merit and
suitability for graduate study.” - : _ : .
A final problem with letters of reco mendatlon is that students -
are now allowed by law (uriless they kive up this right in writirig) to
see any recommendations’ writteh abou them. ;‘Jns makes some
reluctant to make negative comments. Furthermore, even ‘when a
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person who has written a letter of recommendation has not felt
intimidated, - the adniissions tommittee doesn't know that; con? *
sequently even-a fair and accurate assessment of an applicant’s «
_ ability and motivatipn may be discounted, particularly if the letter
says good tlpngs about the applicant. “Most letters are . quite
favorable,” Chaffee (Wisconsin- Madxson') said, “so only those that .
are ‘negative’ carry much weight. Strong letters from professors of -
recogmzed academic stature are helpful.” George Everett (Ten-
nessee): reported “We solicit [letters of recohmendatiory "directly,
selecting names of associates or supermsors from the apphcants
‘educational and profess:onal record.’ A standarl form ls used,
rating applicants in specific categories.” B

Personal statements of goals seem to be gaining populanty with
admissions ¢ommittees. Stempel (1972) found that only 45 percent
of the ppograms he studied required an essay; that figure was up 30
percentage points in this study. The personal statement of goals
seermnyfiaserve several purposes; - : - -

1) ItRlows: an admissions committee o determmc whether an
applicant is applying for the nght program. “We look for a carefully

¢

* written and realistic statement of goals that shows an unders‘tahdmg

of our program and how it meets the student’s needs,” said Trevor
R. Brown, Indiana’s graduate adviser. ‘

2) “The personal statement is also useful in spottmg those who
can't write,” said Everett (Tennesse€). “Sometines.”

3) It prov:des some information about¥®rsonal motivation. At
Wisconsin-Madison, “Seriousness. of professional “or academic
purposes, with a comprehens:on of the research- oriented nature of
_graduate education, ‘is a major criterion for admission,” Chaffee
_said. :

Illinois requires a statement about Journahsm as well as a_
statement of goals. “This helps us weed out applicants applying to a
J-program who know lit{le or nothing about the field,” Jensen said.

. Two other admissions problems were cited. One is the difficulty
of fitting the student to the program. “We try to inform each
admitted student of 'the academic nature -off graduate work,” said *
Chaffee, “in. hopes ‘that those seeKing trade-school training will self
select’ to a more appropriate program at another university.”
Harold Buchbinder (Boston) advocates a personai‘mterv:ew

»

e
-

»

4



4

joumhl@smﬁdycahbrlat the Master's Level ) - . 23

The other problem is the difficulty of establishing admissions .
standards for students having no backgrounds in journalism. Most’
programs apparently are using the same admissions requirements
for history, English 'and pohtrcal science majors -as théy do for

" persons with journalism majors or professional experience. ‘Most
_ schools have established procedures for dealing with these students,

however. At-Indiana, they must complete. “a rigorous program of

: deficiency ‘courses and undergo sémester by semester review,”

Trevor Brown reported. “We don't hesitate to terminate students
who are not meeting our stapdards.” This pattern seems fairly
widespread. .

Physzcal Facilities. Perhaps more surprising than the fact that 36
percent of the graduate coordinators cited physrcal facilities as a
problem is the fact that 64 percent didn't. Indeed the problems

. cited often did pot seem very serious. One pointed to the problem

of “insufficient social meeting places in . . . the journalism
building,” while others said their graduate programs were han-

~ dicapped by a lack of electronic writing and editing equipment.
- (Eveft they expected to haye the equrpment within a few yeafts.)

A more gerious problem cited by séveral respondents was the lack

‘of adequate library facilities. “We find too many periodicals with

assigned, articles cut out and toco many books stolen;” said Gordon
B. Greb, grade\ate cqordinator at San Jose State. Solutions are not
easy to find, since library facilities are often out of the graduate
faculty's hands.. At San Jose State, for instance, the new library is
installing a better securrty system at the urging of the journalism

~ faculty and others.

Establishing a Professtonal Track Within a The.m Program.
Many graduate programs have established in recent years separate
professional tracks (frequently called non- -thesis ,tracks) within the

"more traditional (thesis) programs. But problems often arise. One is

equivalency. James Tankard, Texas' graduate adviser, asks, “What

" kind of professional project is equivalent to a thesis?” Unless the

professional track is as hard as the t€aching-research track, hard

feelings may develop, morale may deteriorate and students may

simply stop enrolling in the more difficult program. ot
Jackson (1973) saw the problem dxfferently

Professional pro;ects often require weat deal more effort, both in planning

.
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and production. And much of this work is not directly revealed in the final

goduct For example. there is no literature revibw in most ]ournahsuc products.
s0 the student has no easy way'of presenting evidence for all reading done in the
plannigg of the project [p. 20]. *

.Roy Halverson (Oregon) pointed to “lack of agreement within the -

faculty on what constitutés an acceptable professional project.” It's
relatively easy to define a thesis because most journalism faculties
have had decades of experience with theses. A professional project
shouldn’t be the kind of thing a news medium would routinely air or
print, but what exactly should it be? )
Unfortunately, the professional project isn't the only problem
associated with establishing a professional .track. For one thing, a
graduate faculty that has long had a single track (thesis) program

may simply not have the faculty required for an adequate

profesmonaktrack Its unfair to give a graduate student the same,
professional training the undergraduate student gets. And it doesn\t
make sense to give the student in the professional track the same
instruction those in tl:e teaching- -research track get. Is it really

“hopest to advertise a professional track When it is really a teaching-

research track except for the final project?

A graduateé faculty that creates a professional program at the
master's level is obligated to include first-rate journalists, par-
ticularly when the program is designed for professionals with
considerable experience. Some programs that advertise professional
tracks simply don't have that kind of faculty. And even when the
teachers are available, the courses sometimes aren't. It's not always
easy to add courses because most graduate student populations can

support only a limited number of courses. At most universities, a -
“.course whose enrollment drops below a magic number (oftén 10) is

cancelled. (Of course, some universities allow smaller numbers in
graduate courses) A graduate faculty could’ be in the awkward
position of offering new professronal courses only to find that all
graduate courses must be cancelled because none contains ‘the
magic number of students. It's often simply a case of having in-
sufﬁment students to run two programs.

The problems with professional tracks are numerous. What are
some possible solutions? :
+ The problem of determining what kind of project is equivalent to

. -
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a thesis is one of the'ymnost difficult. The answer probably is not to
“harangue graduate advisers to make suresthe [professional] project
meets graduate-level standards dnd has an%nalytical phase,” as one
coordinator suggested, although-that may be the only answer in,
some cases. Nor does a faculty have .a solytién when it
“discourage([s] sg:xdents from doing professional projects except
where there is substantial ‘agreement within an examining com-
scope, market,. etc.” The absence of well-defined standards and
proceduyes might lead to unfair workloads for students, confusion
for students and faculty and projects of widely varying quality.

. John Erickson (lowa) outlined three criteria that journdlism
faculties might want to consider as they grapple with the problem &f
defining professional projects. At lowa, Erickson said; the faculty
“defines a professional project to be 1) not just a second rate thesis,’
2) defensible in.a graduate program of higher education and 3)-

- personally meaningful to the student in terms -of the. individual

goals for the studént’s program of study.” But, Erickson added, the
main problem is having a flexible program that will meet criterion
3, but rigid enough to meet criteria 1 and 2. And, Erickson said:

If ... the program is to serve individual needs, there must be considerable
flexibility. This is especially true of the final project. To allow flexibility invites
situations that can be less than w'hat one would hope regarding the level of work. '
So we struggle to maintain standards without becoming overly standardized.

The journalism faculty at Temple has attempted to retain.
flexibility and high standards by having students prepare detailed
proposals outlining specifically what they want to.study. They
include information about markets to which the project (usually a
series of articles) might be aimed, their qualificationsfor doing the
study, a reviéw of literature about the topic, a discussion of why the
topic is worthy of professional attention, methods to be used in data
collection, a clear statement of thé problem, a discussion of the
project’s focus, an outline of the organization of the project and a
bibliography. Students discuss the propgsal first with the Master of
Journalism Committee, which decides whether the topic is worth
investigation. After a proposal is approved by that committee, it
goes {0 the student’s project guidance committee, which helps.the
student refine the methodology, improve the project’s focus and

e
v
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solve problems of project orgamzatlon An oral exanlination is. held

“on all professional project. proposals. Final prolécts are written in
popular style for specific popular markets.

The Temple approach is flexible and allows a’ student to ap~
proach the professional project in a manner that 55 often creative
and lmagmatwe Still, the faculty retains control and is able to
reject a project proposal that doesn't meet,high standards or that is
not equivalent to a thesis in terms of time and effort expended. ‘.

No good solution to theproblem of inadequate faculty is evident

. _in this study. A faculty that does not-have one or more faculty
members strong enough to direct.a professional- program at the'

master’s level must bring in someone who doés have the necessary .
skills. But that- often means finding, money that few journalisrh
schools —or univefsities — have.

If appropriate faculty is unavailable, the best course may be to -
delay the creation of a préfessional program unil conditions aie
more favorable. It would be more honest to tell' students a
professional track does not exist than to sell them a professnonal

. program that exists only on paper.

Sorhe respondents” reported that a\few studeﬁts opt for a
professnonal program becausé they 'think it is' an easy road to a
master’s degree. This problem can be overcome to some extent by
effective counseling -and by careful wording of graduate school
bulletins and other materials that go to students, The problem
‘might. be solved, according to. Chaffee”(Wisconsin-Madison), by

- tequiring “each student to take a broad set of courses with some
" research component. . . $.do not allow a student entry into a non-
academic track until after at least dne semester of graduate work.”

Such research courses can be organized to make students in
professional programs .understand how 'social science techniques
can be used by working. _]oumahsts “Precision journalism” courses
are fairly common now, and some “traditional” research courses are

iented toward professnonal journalism. ™

?'PCradwte Faculty. Thirty percent of those who responded to this
survey reported some problems with members of their graduate
faculties (Table 3). The comments ‘indicaté the most serious
problem stefns from: heavy teaching obligations at -the un-
. dergraduate level that keep faculty members from working closely

B
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wrth graduate students—or even teaching. gra(iuate level courses
Faculty members who want to work with graduate students often_'
are takmg on “extra work.” Some uniyersities have not found ways

.to give faculty members * ‘credit” for their efforts with graduate
‘students.'s A graduate student reg‘lstéred for only one hour of thesis

or project credit still demands many hours of a faculty member’s

_time. It may, in fact, take more time to help a student*complete a

thesis or a readings course than toteach an undergraduate class.
Faculty members not adequately credited for working with
graduate students can either donate the extra effort or'refuse to
work with graduate students. Evidence of both approaches turned
up in this study. For example, Erickson (Towa) said, “I.have only
praise for the concern of our faculty for providing graduate
education and its continued willingness to take on extra.rwork in
such areas as supervising independent study reading courses.” On
the other Wand, one respondent said, “Faculty members do’ not
receive ‘work units’ for servm on thesis committees and some are
reluctant to accept'candida . . |
Faculty members who dont work <regularly ‘with " graduate
students often don't have the experience and expertise they need
when they do get the chance. "Since the graduate program has
always taken a back seat'.to the undergraduate program,. " one
- ‘graduate coordinator said, “one of our weaknesses is a competent
graduate faculty.” Others said graduate faculty members do not

" keep up with current trends in research as they must if they are to

work with graduage students, and that some simply do not publish
schalarly research. > <

One answer may be to ensure that persons who deal-only with
undergraduate students teach heavier course loads than those who
deal primarily with graduate stullents. This is happening in some
institutions; one graduate director said, “The graduate school is in
the process of establishing recertifying, procedures for graduate
faculty membershlp This will weed out some who only séek the
nebulous prestige of the title.” However, one graduate coordmator'
reported morale problems when some faculty members get lighter

. teaching loads (as memhers of ‘the graduate faculty) when they

Y

really have no contact with graduate students,
Students Without Journalisth-Backgrounds. Although 30 percent

SR
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of the respondents said students who have no pro?eSSio'nal- ex-
perience or academic training in journalism are a problem in their
programs, most respondents who commented agreed with Rik
Whitaker, graduate coordinator at Central Missouri, who said such’
students are, “Often our best. Students from, othier dlsmpllr;es give a
different perspective to things. They often . approach the
background courses with real enthusiasm.”

Students without Journahsm backgrounds, however, do‘not have
the fundamental skills on which graduate programs can build; they
are simply not acquainted with the techniques and theory they need
to know to complete a- rngorous graduate program. As .George*
Everett (Tennessee) noted, it is difficult— if not lmpomble-—to give
adequate graduate education to such students in"the hours nor-
mally required. Adding'remedial or prerequisite courses helps solve
the problem, “But a student with a B.A. in philosophy entering our
professional track still gets less training in news writing, for
example, than our own undergraduates earmng a bachelor’s
majoring in journalism,” Everett said. o

One graduate coordinator mentipned that students who have no

‘ Journallstnc training often want skills-oriented’ progr‘ams, while

\.

g

another said - students, without, journalistic backgrounds are -

sometimes “mixed”_with those who do have such backgrounds,
¢reating problemsTor both.

The solution to niost of these problems séems to be to require
enough prerequisite courses to bring them up, to the level of other

students. However, the manner in which studer)ts complete the non-

credit courses varies widely from program' to program. Two
programs that seemn distinctive in the ways they have students

complete ngn-credit course requlrements are those at'Okldhoma |,

State and Scuthern California. t6* '

"Oklahoma'State requires graduate students to complete 21 hours
of “foundation course work” in one of six-areas —news-editorial,
pubhc relations, radio-television sales and management, ad-

vertising, radio-television production and performance and radio- |

television news and public affairs — before taking the program'’s

_core courses. Foundation courses completed at ‘Oklahoma State or

other accredited institutions are waived. Students must complete
the non-credit foundation courses before they take the core courses

»
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‘" (research desrgns research methods, processes and effects medra 4
_ responsrbrhty) Thus, " the program provides undergrad'uate level *
\. training in"a job field of the students’ choice and graduate ] level -
instruction that focusgs on research and theory. . | -
- Southern California’s Graduate Preparation Program is for all
students seeking the M.A. in broadcasting, public rélations or print
Joumahsm Students must pass three-credit courses in three fields,
plus mass communication research, which introduces students to
theoyy, research desngn and data analysis, all in one semester This
is “a first ftep in Faculty revrew of the students academnc .
_ quahficatrons for pursuit of the mdster’s ‘degree in the School of
Journalism,” according t® the published material. This qualifies the
“student to begin a required core cusriculum of 16 units: Addmonal
'requirements depend on the specific program of study. .
 Prerequisites also 'help solve the problem of havmg skilled
journalists ““mixed”, with students who havelittle journalistic
training. Students cannot take classes in' many Journahsn‘n programs
. until they have 'met the-prerequisites. However, a' few graduate
coofdinators noted -that students with academic or professional .
training in journalism are not necessarily qualified to undertake
graduate training:. Harold Buchbinder (Boston) expressed'a typrcal
viewpoint when he said: - e

- e would prefer to control the journalism training we give our students. As a
matter of fact, some of our, students with undergraduatc degrees in journahsm
have not come up to snuff with us. And we've had some disastrous experiences
assuming that because somebody had city room, editing and copy editing, and

- news writing courses that tifey could handle the kinds of assignments we give them.

® High Drop Out Rate. It may seem curious that only 28 percent of
the respondents cited high drop out rates as-a serious problem, in
light of-the Figure 1 data, which show the number of graduate’
degrees granted running behind-the enrollment figures for each
year since 1963 by a ratio of about three to one,In 1963, that ratio
was four to one. That's high, even when one considers that some
students show up in enrollment figures for more than one year but. .
in degrees-granted figures only once.
. The reason high drop out rates are not seen @& a larger problen:? '

(Table 3) may be that many graduate faculties think high attritio

rates are normal—even desirable. A'comment by Trevor Brown

o ¥
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(Indiana) was ty'p'ca.l: “We would like more-students to complete

the degree (usually the.thesis-project brings them down), but we
feel the degree must be earned, not gnven away. So we do not worry
excessively about the drop out rate.” Nor is John Ericksor (Iowa)
worried .about high drop out rates. He said the attrition rate at’
some schools is probably. too low, and that""We probably should

. have a higher dropped out rate in most programs .

» Nevertheless, efforts are made to help students complete their
programs. At Wisconsin-Madison, “Much is done to build strong
student-adviser, relationships, and to encourage students to see their
advisers if they are having academic problems, or to switch to
anpther adviser if things aren't working well” Chaffee said.

. Richard Cole, graduate director atNorth Carolina, reported that

efforts are made to maintain contact with students.who leave the
master’s program .before completing the requirements. Ap-
proximately. 70 percent of the master’s students at San Jose State.
work full time, and some drop out when they can’t get free to take
daytime courses, Gordon Greb said. The Qradhate faculty offers as
many required courses as possible at night.

“Credit for Undergraduate Work Only 26 percent of the graduate
coordinators said giving graduate credit for undergraduate ‘work is

~

-

a problem in their programs; most of those who commented on the -~

practice 'said it is a bad one. Most seemed to ‘agree with John
Erickson (Iowa), who said that giving graduate credit for un-
dergraduate work "destroys the integrity of what graduate work
mearis.” However, mdst also seemed to agree with Erickson that it is
hard to refuse to grant graduate credit for undergraduate work; “So
most of us continue to allow it to some extent and either don’t think
of it as a prablem or invent rationalizations. Meanwhile, the idea of
M.A. work being genuinely advanced . becomes inereasingly a
myth.” '

Most graduate faculties in Journahsm and mass communication
seem to face a choice between two unattractive alternatives: to
Hlow graduate students to take some undergraduate courses for
credit or to discontinue the master’s program because there are too
few faculty members and students to staff separate coutses for
graduate students. Some programs force students to do extra work
in an undergraduate course, such as a research paper. But at least

1
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.-one graduate coordinator disagrees with that approach:

Many graduate students find undergraduate classes slow moving and boring as

hell. And few feel really challenged by the course even wheni they have to do an

. extra paper. . . Also, the additional paper scems to be mainly a formality. . . . 1
.. blame the faculty ot the students. . Another problem we have is the tendency

’ of some faculty. members to let smdents regis for a lower division course and a
graduate course [in the same. Subjcct] at the e time. The student completes the'
lower division course ahd does nothing for the e, graduate course [usually in-

dependent study]. . . . I think the only answer to these problems is to stop allowing
[graduate] smdents to take undergraduate courses, but that docsn’t seem feasible
right now. '

Other Problems. Space was prowdefd on the questionnaire for °

gradliate coordinators to identify problems other than the 17
specifically listed. Three of the problems the respondents cited are
minority recruitment, the gap between students who want académic
training and those who want job' training and slow or inefficient
adrmssnons procedm’es at some universities. )
.. Graduate - coordinators at Tennessee Indiana - and other
universities reported difficulty in attracting’ ‘qualified minority
students. One of the possible solutions to the problem—to lower
admissions and academic standards for some minority students—
was rejected out of hand by most' respondents. “We will not develop
= separate standards,” one program director said. “This is not fair to
- studentsorus:” / - .
Indiana has tried the ETS (Educational Testmg Servnce) locater
service and other) means. According to Trevor Brown:

~ p cooperation’ with a recently revitalized Graduate School, we are hopxng to”

7 commit more finaneial support for longer periods to mmomy students $o that they

can stay longer and reduce their semester by semester course loads. My sense is that

as an academic and practicing jou.mahsm profession, wesare fanlmg badly in thls
area.

hY

-students using spec'ial scholarships. North Texas State, for
examplg, advertised in.the spring of 1979 for minority students to
apply for three $1,000 scholarshnps supplied by the Wnlham
Randolph Hearst Foundation. .

The ‘problem of the gap between students who want academic
training qnd those who want job training was articulated best by
Steven Chaffee (Wisconsin-Madison): ~

-
.
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" Other programs have conducted national searches for minority.
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* The bnggcst problem is the inevitable cultural gap between students interested in
_ graduate work in the academic areas that we emphasxze and thase who seek entry-
levgl training for journalism Jobs The solution often suggested is to split the
program into two degrees, even two departments. We have résisted this because <
there is an cducational value in the interchange between-the two career tracks,
because students’ somenmes cross from one to the other, because we value both,
and because there are significant fumbers of potential students with each type, of
iftterest. At the master's level, the professional orientation dominates if numbers
but we also have many daoctoral students to balance things out. This creates a
tension that has enbugh educational advantages that we are willing to live with it.
Most of our faculty membefis teach both kinds of studentj and courses.

It is apparent that many programs do not share this philosophy
and have created separate programs with separate degrees. At
Temple, for. instance, the Department of. Journalism offers a
‘professional program (Master of Journalism) and a teaching-

. 'research program (Master of Arts), the latter offered jointly with

" another departmenf within the' Sthool of , Communicationg
However, students i in theswo programs may have little contact with
each other, and some faculty members serve in only one program.

N The advantage is that a de’partment with limited resources c¢an
conceritrate on one high quality program. :
The final problem was outlined by Nancy Wood (Southern

California): - N . A

Many potentially good gudents are lost to our Scheol because thé University's
admnssnons system is too slow. By the time we are informed that a student his been
. accepted by the University, and is qvanlable for review by the Schogl, the student
\ :
may have selected another-school or field of study. :
A sur'prlsmg humber of graduate coordinators echoed Wood's
sentiments.. Unfortunately, none could suggest a solutlon exceptuto
say that “constant carping sometimes helps.” .

. o ~

CONCLUSIONS .
- Master’s programs in journalism and mass commumcatlon at-
tract all sorts of individuals with all kinds of needs, Some with
- undergraduate degrees in the arts and sciences enter graduate
‘journalism prqgrams because they want to be trained for entry-level -
~ jobs in the media. Some with several years of media experience
want 0 improve their skills as journalists or to move from one
media field to another. Still others* want thorough trainidg in

’ -
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research “methods and theory so they can move into doctoral
programs.  ° o : '

This study indicates that mastei’s programs in journalism and
mass communication have the diversity to meet these different
heeds. It is unlikely’ that an individual with a serious interest in
journalism and mass communication could fail to find a satisfying -/

» graduate program. This diversity extends to most individual ‘
' master’s programs. Indeed, most programs now offer both
. teachipg-research tracks . (wrth thesis) and professional tracks N
(without thesis). And glmost al} programs offer opportunities m '
several occupational specialties. The most popular are news- .
editorial journalism, broadcasting, public relatlons .and ad-
vertising. o 7 ; .
~ Nearly half  the ‘master’s programs examined here require
students to study at least orie discipline outside journalism; other.
J;rograms recommend such courses. Consequently, students are at
least introduced to the disciplines in which they mlght later
- spewtalize s workmg journalists. :
Unfortunately, graduate educatlon in ]ournallsm and mass' &
communicdtion appears to have a number of serious weaknesses
and problems, some of which stem from the very. diversity that isits .
major strength. Some of these aré:
" 1) Results of this study—and of Crawford’s (1971) béfore it—
indicate that many Joumallsm schools find it difficult to divert
_ adequate resources to graduate programs because of swelling
\mdergraduate enrollments. Heavy undergraduate teaching loads
ften force faculty members to avoid graduate teaching and ad-
vising. The undergraduate crunch, coupled with' the desire to
diversify, means some graduate programs are overextended. T
2) Reward systems in some uniyersitiet are such that journalism
faculty members are in effect penalized for working with graduate
, students. Some universities simply do not give faculty members
' adequate credit for directing theses, professional projects or in-
~ depefident study courses; for teaching graduate classes with
relatively small enrgllments; or for counseling mastegs students. p
These activities frequently requir¢é more time and dffort than ~
teachmg an undergraduate course. Also some reward structures

‘give tog, little credit for scholarly and professmnal activities. A
. < »
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graduate program cannot succeed when those directing research
... are ndt actively engaged in research themselves or when those
dlrectmg professional projects are not working en professwna]

*  projects thems&lves, or .when instructors who are supposed to be
teaching the, latest developments in journalism are not writing
about some of those deévelopments themselves. Yet, some in-
stitutions fail to reward graduate faqulty members engaged in these
activities. - : .

8) The small number of graduate students in many programs

CTeates unique problems: One is not havihg enough students. to fill

graduate courses. Consequently, graduate programs :sometimes
develop as they can, not as they should.

4) One of the- m:)st frequently discussed problems in master’s
programs in jouinalism and mass communication apparently
centers around the definition of “professional project.” Many
master’s programs have professnonal .tracks and many require
students to complete major projects. ‘The main. question’is: What

-

* " kind of project is comparable to a traditional thesis in terms of ttme .

and effort expended? Research reported here and by Jackson (197 3)-
suggests some solutions to the problems asso(:tated with professwnal
projects, but miore i needed. ’ '

. 5) Perhgps the most lmportant problem —and the one that has
recelved the most research attention — concerns admissions stan-

' .

\‘\’;dards Fair and accurate admlsstons standards solve numerous

problems in, graduate education (e.g., problems with foreign
studefits, financial and research support for students,” graduate
facultles. high drop out rates and writing skills). Yet, few graduate
program coordinators surbeyed here said’they,are happy with .-
current admissions standards and little research has been directed

-\ . atthe problem.

6) The small number of mihority students in master's programs

appears to be another important problem facing graduate.

education, although some good efforts are being made to correct
thesituation. .. N o~ , .

7) Students who have no academic or professional training in
journalism or mass communication create difficulties. One is that
such students, when placed in classes wnth _ktdents who have some-
training, tend to slow the Classes doWn or i get behind. Most

[
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. ;;ro'grams handle the problem by having such students take several

°  undergraduate, non-credit courses. S6me have developed a seriesof ~ |

non-credit courses that must be taken before ome can enter the

* program. Very few grve graduate credlt for undergraduate skills

.. courses. - R .

‘{ 8) The ﬁnal major problem with graduate educatlon in general
“was mentioned at the-beginning of this report: the lack of a sub-
stant\nal body of research into the critical problems of graduate
education in journalism and-mass commurication. It seems ironic
that the people doing most of the résearch in the field —graduate
faculty members, future graduate faculty members and master’s S

. students— just aren't looking at their own educational programs. -
Berelson (1960), Heiss (1970) and Baird (1976) all have developed 4
extensivé profiles of master"s' and doctoral students in their fields,

.yeta comptehenswe and systematic profile of master’s students in '
‘journalisth and mass communication apparently has not been
attempted."

Many other questions need answers, a few are:
" What -do gradudte faculties in journalism and mass c¢om-*

" fnunication programs look like? What are their backgrounds? Their

attitudes? Do they know anything about gradyate education?

* ‘How can the writing abilities of graduate students be tested
effectively? What kmd of help do poor writers,need to improve thelr
skills? . . .

Are our graduate /students gettmg adequate counselmg and

/ guidance? What kind of relationship exists between advising

~ procedures and the high drop out rates reported'b)L many master's . -

'~ programs?. '

What subjects and materials should students “master” in ordef to
objgin master’s degrees? What relatfﬁnshlps do those subjects and
_ materials raye to long-term. needs ‘of students? What kinds of *~ |
- courses and’ sub_]ect matter are appropnate for professional
programs? What is the relationship of courses in professional
programs to courses in teaching-tesearch programs? What kinds of
spesialty: areas should students “study and how, should they be
trained in their specialties? )
What kind of relationship exnsts between undergraduate and
graduate programs? - .
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" What kinds of reward structures do umversmes use for graduate :

faculty members? _
Finally, the most 1mportant qucstlons of all might. well be those

. asked-by Storr (1973): “Should graduate study be thought of as

education or as training? Should students be required principally to
perform exercises or to attack as yet unsolved problems? Should
graduate school be thought of as bemg proféssnonal or not?” (p. 83)
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’ NOTES . “ _‘ -

£

. ' y e o] '

o

. “Schools of journalism” is used here rather than t){«:.\r more accurate “schools
and departmems of journalism and mass communication.”

2. The enrollment and degrees-granted data reported: here and in Figure 1
include master's and Ph.D. students and degrces

3. Sources usually are identified. However. a few rcspondents requested
anonymity.

4. Graduate a&mwons pohcm and problems have been studied in othe
fields. Lynn's research bibliography (1977a) lists many of these. In addition,
erlmgham (1974), Leslie and Gunne (1973) and Mayhew (1972) are of partrcular
interest.

5. Deans, chairmen, chairwomen, directors and heads all are called dlrectors

. here. Also, all persons who head graduate programs are here termed coordinators.

6. The graduate coordinators were contacted twice and their universitics were
contacted once. Six failed to supply any information even afterthree contacts.

7. Space limitations. prohibit publicatfon of the three tables here However,
copies are available from the author. Ce

8. “Statements of goals” also are called statements of . purpose,
autobiographies, statements of intent, etc.

.9. Not all graduate faculties view their thesiprograms as teachmg-research’
degrees,, nor their non-thesis programs as professional degrees. -However, this

- report uses these combinations interchangeably, as the field does generally. The

term “terminal” master's degree also creates confusion. The terminal master ‘s’

_program is traditionally viewed as professional 3nd not for those who intend to go

on for the Ph.D. However, some graduate faculties use the term “terminal” to
describe a master’s degree that they think is equivalent to a Ph.D. and qualifies
students for umvcrsrty teaching. For discussions of master’s programs in general
and terminal masters degrees in particular, see Leys (1956), The Council of

* Graduate Schpols in the United States (1966), Storr (1973), Grigg (1965) and

Spurr (1970).
+ 10. Other approaches to teaching and testmg language skills are described i m

- Bowers and Cole (1974), Steward and Smelstor (1975), Adams (1978) and Hyncs _

(1978). .

-11. In many programs, student necds are assessed by faculty advisers or by
faculty committees. Some use qualifying examinations to diagnese student nceds
and to prescribe additional course work.

12. Graduate coordinators seem to'disagrec’ on what “specialization™ should
mean in ‘graduate programs. Professionally oriented programs tend to carry
specnahzatlons like those found in updergraduate sequences. More theory-research
oriented programs agree with Steven Chaffee (Wisconsin* Madlson) *Our

' specnaf'zanon.s arein rescarch aréas.’

18. A description of the Test of English as a Forengn Language is available from
the Educational Testing Service (1978). o
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14. The importarice of social science_concepts and metheds to working jour:
nalists and to journalism students is described in Meyer (1973, 1974) Long (1965);
Lée (1976); and McCombs, Shaw and Grey (1976).

15. Some schools of journalism do not even give graduate program coordmators
released time. ‘

16. The approaches described here are cxemplary not unique.

17. Realistic standards and goals will becomé increasingly important as more

journalism schools ask the American Council on Education for Journalism to
evaluate their professional graduate programs. Special guidelines will be needed
for those graduate programs.

t \-—
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