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OCCASIONAL PAPERS IN LANGUAGE AND READING .

Occasional Papers in Language ahd-Reading is issued
on a non-regular basis, approximately eight to twelve
times per year; by the:Language Educaéxgn Departments

of Indiana University,.Dr. Robert F. Carey, Editor.

Papers can déal with any aspect of language and/or

1%

T Y

readinp including-articles describing research projects,
reviews- of research, theoretical speculations, reports
and, evaluat:ons of innovatxve program developmentb;

_reviews of tests and instrictional materials, annotated

_or. analytical bibliographies, and other general or

. researcher or practltioner.

spécialized papers of interest to the language/reading

The' length of the paper wall‘vary dependlng uponikhe‘ : .

audience and the purvose for which it is written. All *

manuscripts..are -evaluated by the Editorial Advisory . . T

Board. Papers are/expected to conform to professional

standards in all areas, including the use of non-sexist . .
language. Unsolicited manuscripts are welcomed and should .

_.be submitted 4o: Editor, Occasibnal Papevs, 211 Education,

Indiana Universjty; Bloomlngton, “Indiana, —374ﬁ5.
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e © COUNSELING AND READING: HISTORICALLY CONSIDERED

AR M v | C | '

L S ,Emotional proble@s have- long beén linked to reading d;fficu1t1e<

f . o As early ss 1928, Blancharg identifzed spec1f1c emotional ﬂgpblems

R '-_corre!ated th poor rgading. Both the readxng\and couns\liﬁg 11ter-

: ST B ature has,{t;nce that time, abounded with stnd1es and obeervations of
.this cofrelation. Emotional facfbrs -- and by bxtensron, the total

N pe;gahallty o;$the reader -- have been shown repeatedly to be related

'to readlng performance. The extenx and nature, of this relatlonship,

L

however, has remained.unresolvlefor several reasons. First, researchers; 5

have.encduhtéééé zifficgities in:dgfiping:and assessing personality

Qariébles; 'Sgcond, researchers and theoréticians have often disaéreed

i about the causes, minifestations and”&efinitions of persbnality disor&érs
and esmotional problems, due to basic dxfferences among schools of |

edpcatlonal and coupseling psychology.' Thlld researchers have encoun-
ot . . . oo S .

tered difficulty in establishing a diigct relationship:between reading
. - s ..

L ‘ - . o
and emotional fagtors without contamination by other ififluences..

Despite these problems dn'Qetermininé the relationship, few - -, &

»

researchers or theoreticians have discounted.the correlation between

readlng and emotlonal problems. This correlation has led to attempts

. L]

at inuorporatlng remed1al read1ng with counseling and psychotherapy

techn1ques. The types oﬁ.technlques employed, their pro%énence in the '

-
-

total remediation program, and the actual asSessment of emotional

f//T” difficulties,'have varied‘gféatly according to the counseliné theories’

¢ *

and techniqueq in vogue, the profess1onal training'of the practltloner,

T -and the amount of stress placed on the affectlve aspects of xeadlng

/
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. during various historical periods. Tye'correlation of emotions with
.reading has also'led to attempts at using.reading to resolve emotional

- probiems, malnly through b1b110therapy. , . ~

Thxs paper, then,’ traces the hxstory and research investigations

M -

related to the carrelatlon between emotional. and read1ng d1ft1culties.

The paper first attempts to establxsh some*hlstor1cg1 background showzng‘

. tnat~thé develaopment of the personality (including emotionalhfactqrs}gﬂ

. . - 4 _
.. Hﬁs_jong been linked to reading. Second,. three gene;al,psythother- L

[} -

apeutic theories which have had.great impact on the question of

. ; - e _r_'..- \ .
emotional corrglates to reading are outlined. Tﬁ1rd, research‘&ﬁout

thesd" correlates is examined chronologxcally, with emphasis plac.d on

the varyxng influences at different times of the psychologrcal theorxes.

- -

" This paper, then attempts to show that the assessment of emotional

. jproblems and remedial programs using counsel:ng have been, for the most

part, products of particular hxstorlcal periods. _ These hlstorical

.periods, in turn wers molded by the varying influences of partxcular

psycholag1ca1 theories --.theonies that influenced both education and
counseling,

¥

I. PERSONALITY LINKED TO REALING: HISTORICAL PERSPECTIV? .

-
R

Aithnugh assessment of particular emctional problems ang their
observed correlation to reading difficulties is a relatively reéent

phenomenon, the notion that reading and the personala*y are somehow

"connected has a ‘long h1story Matthews (1966) cited the use of reading f

- h

and writing ir. Greece to provide moral -~ and emotional -- instruction.
- . ) . > . '

Milne (1908) listed some of'tbe "instruction in virtue' used in'ancient.

o .
14 » *

. . ".'
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" Greek schools. Such instructzcn 1nc1uded respect fbr the god§ Ca
ﬁ'% . “Sindustry, honesty faml}y loyalty, and cooperatuon - all,attrxbutes
thgt have been cited at one time or another as 1ndicat1ve of good -
' o personalxty ad;ustment.. The ancient Greeks felt that by rea ding and
'* writing about %uch v1rtues, the mrtuee weuld be 1ncorporated wx;h1n

.the 1nd1v1dual and thus develop the personallty Aristotile. fél* that .

A 3
. . ea & e .

thare was a heallng power in art and 11teratu&c caused by the art

fbrm.stirring up the emotions thhxn the person. He{felt-that the

.
[ . -

' v presence of evil in literature and art_evokeé feeiings of fear, piﬁy,'
_joy, and :sadness and thus produced a.ﬂéaiiﬁg éffect upon the individual,"
,‘Plato likewise felt that literature and art in geﬁeral.stirred,pp the )
- | .emotions, he felt, however, that th1s effect served to destroy the
rational side of the individual. (Zaccar1a & Moses, 1968)
This idea that the written word has a great 1mpact oﬁ'the erbtions |
recurs throuzhout the history of education. In the Middle Ages books, {’

paréiy'because they were scarce, were felt tdo have special powers.

-

Certain letters and books (notably the Bible) were felt to have the

power within themselves to heai, to ca%t spells, or tc cause personality

1

transformations. Individuals who could read were held in great respect.'

-

Toynbegg points out that religious change mcans spiritual change, "and

&

o ., spirit means personality." (1948 p. 245) Thus, the prolrferation of .

J
tracts and countertracts in the Reformatlon, the bannings and book

: burnings, and the stress by the Reformists that people should read the

o Bible for themselves can be seen as based on the®assumption that the

.wrztten word profoundly affects personality. Likewise, the use of

'_~ . readlng in Colenial times was primar11v aimed at rellglous -- and thus

*




A .
personality -=- education. . Clearly, the long religxous trend in educatxon

.

and readzng stems grom the bellef that reading can.and should, change o

.

‘e

L the personality of tho, feader. | ' .

' Beginning in the nxneteenth century, education was 1nf1uenced by
‘a number of forces other than reg1g:ous.: These forces, including -
democracy, capitallsm, industrlalism, humanism, and: scxence forced the.
schools to deal more with the total development of the inde1dual ic\;“
Although the Schools dxd npt stress emotional development per se,’ they

,,d1d_stress_charae;ec—ané—mera&—deee%epment*and~attempt"tortrstn‘chttafen

-in democratic.values. Although books were used primarily to promote o .

- ) * academic learning, elearly some personality formation and modification !

were also promoted. (Zaccaria § Moses, 1968, pp.. 2-3) /

The n;neteenth centurv also saw the emergence of the educat:onal

. .. goal of individual development. Rousseau and Peatalozzi were primarily
| responsible fbr this view which stressed the full deve®~pment of an

individual's potent1al, 1nc?ud1ng his emotzonal potential. Although B

-

3 this goal was not a ma;or tnrus* 'of educatxon in the ninetegnth century, >

it became quite 1mportant in the twentxeth (Butts, 1955).

The most-szgnifzcant event in the nineteenth century'deallng with

3

personalxty and emotions was the formulation of Freud's: pgfchoanalytxc
. . i _ C
) theories. Preud, by making the study of persenallty and emotions a "

science complete with termino*;gy, ,clentific methods, and definzte
Tt characteristics, gave people the tools to ohse*ve and quentify specific

] h perscnality problems. This, then enabled the study of emotional problems

and reading d1ff1cu11y to beg;n. Primarily this type of-Study proceeced

4
.

along case-history lines. Later, wlth the cmcrgence of personality?

- f
. . \
.

o
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tests anu statistical methods applied to education, studies capable of

répiicatien appeared. Russell (1970} cites the wovement, historicaily,

from genersl.persppality scor@s related to reading to §pecifi£?§efson-

ality measures and-morc ¢learly defingd cmotional factors.

Freud's work'alse showed the possibility of curing, and pfevehtinﬁ;‘

personality maladjustments., This created a strong impetus .to study’

L . . H
personality and its correlates, for if the personality were so.

important, and if it could be changed throhgh thérapy,‘then a new

v
+*

avenue of helping people with a multitude of problems was ope;ed. ' .o

-*  Freud's impact was first trelt in American education in the'éhfiy_

N N . . - -~ .0 .
-1900's, Clifford Beers' (1907) book, A Mind that Found Itself, described

his time spent in a lunatic asylum' and his efforts .to achieve a more

norm§1 existence. ‘ﬂe introduced the term "mental hygiene,™ and, zlthough

. -

the terms "mental hygiene" and "mental health" were associated solely e
with mental illness for many years, Beers sentitized some American |

educators to the need for the furtherance of mental health in the

schools. ) ]

_ Although Beers' book excited some interest in mental health and ,'

-«

in psychoanalysis, and‘although a number of Americans had presented .5'
some of Freud's ideas in the U.S., it was not until 1920, when Freud's

General Introduction to Psychoanalysis appeared in English, that

-~

psychoanalysis began to have a major effect on American education,

{
|
|

. II. PSYCHOTHERAPY THEORIES: (a. Psychoanalysis)

Freud’s theories were applied:to reading in two differeat ways,

beginning in the 1920's. LitéTaTy work was subjected to psychoanalytic
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interpretation. ana studies linkigg specific personaliiy traits to

-,

gcod and poor readers emerged . | S S

Psychoanalytic studxes of 11ternry werk did not dxrectly affect

- !

readmg and reauing instruction. Suct<studxes did, howevgi‘y@ude a

theoretxcal ‘basis for understand&ng hoy -a reader reacts, ionally.

-

to pr1nt. This theoretical basis provxded impetus for viewing reading
as more than just a mechanical process; readzng‘begun to be viewed more
. N Y v .

seriously as 2 Teans for facilitating both cognitive and affective
'growth. Addftionally, this theoretical basis led to thé,beginning of

bibliotherapf -~ using reading as a vepic}e for treating emotional

n

problems.

.
.

These psychoanalytic studies of literature were based on Freud's
contention that the uncsnscxous responds to the unconscxous. Thus,
literature (and all art is an exp¥9531on of the unconscious; the reader

i responds to the literature largely‘through her own unconscious. Lewzs
‘(1970), summarlzed the ork done in this area, and concluded, “Studles

\:>of ind1v1dual readers ahd groups have vallaated statements by Féeud’and
othérg concerning the power of the ﬁTcohscious in determining respcﬁse

the llterature." (Russell 1970, p.

L

).
_Russell (1970) sta ad ghis theoret1ca1 bas1s linking literature

and reading to emotions in a d1fferent qay. He contended that literature

and psychology were bOth.concerned with the same emotions, ideas and

imagery and that both attempt to deséribe Euman lives "in terms of

overt action and in relalzén to personal1ty." (p. 6). He ielt.that

. reading was d funct;on ég'the total persona11ty, “that it 1nvolved a

reader's personalify interacting with an author's personalxty This

-
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idea suggests that'emotions and personalitv would prefeundly effect

’ LA ]

&h? reading act. ; .

ot At ;he_saee time ‘that Freud's theor1es were bein

L 4

i

literary work in atfempts o explain she intezactxon o ‘readermwifh S

. . -

" print, ‘other researchers were-applying Freud's ideas to tﬁeir studies'

of poor fedde:s. Phyllis Blanchard appears to be the. first researcher
V.

--to make thls applxcatzon. In her .earliest articles. (1928), Blanchard

-

sLxessed_themsignxfieaneewef_eondstsonedmemational.response,~shewiag~meee
of an influence from Watson than frem Freud. In 1928, she 1dentified ;
such characterzstzcs as daydreamxng, seelusiveness, laek of interest,
Ieziness,_inattention, and sensitiveeess as correlates to reeding

.'disability cases. She also reported great success using behavioral '

\

ideas applied to the remed1a1 teachzng situation.  In 1935, hoeever,

-,

she reported on more severe reading disabilxty cases. In this article <~’))
4

(Blanchard, 1935), thepe was a mueh greater. stresS on psychoanalyt1c

ideas.. She presented four case studies of remedial readers with
N - \

inhlhstlng emotional confllcts. The psychogenxq factors she identified
- “ M !
in these cases & affecting reading performance were quite Freudian: - '

one child's letter .cversals were "a substitute for sadistic fantasies

Y L]

of torturing and killing or a magienspell to prbduce death;" (p. 367).

Another child, suff. ing from nursing deprivat1en, expended all his

: energy suppressing early memories and thus had no energy to learn to

read; other factors included unresolved Oedipus complexes, jealousy and

hostility toward siblings, and transferred feelings of gui;t. Blanchard's

» study was indicative of e number. of studies, Teviewed in a later section,
v, A . o
that relied on Freud's theories in identifying correlates and treatments

>

\ 8 »

- I 14 T
s | e o f} . \ \
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. 'of disabled readess. - . - L ey
L _"”R. SR 4 _
b, Behaviorism o Lo S e
ﬁgﬁii;’ . :N - At the.same time that Ffeud:s theories were haviqg.gn_xmfgct on P |
_ . views of reading and emotdons, fhe behavior1sts were emergtgﬁ a; a a ‘é} #h«;
R fbrce in American educatxon. Whtson (1928) é;;orsed Pavlov's theories and. -C{f
y presented his own theory fbr chlld reéring and ch:ld development based - . -. 
. Aanueené&tioning. Thorndlke (1932) took and expanded upon Watson's j; .’_. ; .

.

theories, to develop his theories of 1earn1ng. atudies of, and remedx-
atxon plans fbr .motlonal prohlems and readxng have bsen strongiy

i \ 1nf1uenced by Watson, Thornd;ke, and more recently. Skinner, Bandura.‘ ' . .

- 'and ofhers. Specifxcally, the behaviorists' theme of associations

- \ between stimulus and response has led to multxnle studxes trying” to <

, determine capSality (i.e. is_readiﬁg difficulty gpe sﬁimu;us and emotional
\ : . ’ \ ‘s f .
problems the response, or vice versg?y Additionally, the behavioniFts' !

stress on objective ohservation of overt Lehavior has led many researchers

-~

. to attempt to iﬁentify.overt manifestations of emotional problems and . , T

gorrelate them to reading problems. Thirdly, the behdviorist view that ‘. = .*

A : oS e ..
modifying behavior yould modify personality was adopted in a number of

early programs dealzng with reading'and emotxonal problems. Blancﬁafd's
1Y \ .
earlzest study (1928) stressed the s1gn1ficance of , coﬁdltxoned emotior o ’-

| reSponses to reading failure. She advocated the use of remedial reading

N\ S .
methods coupled ‘with simple measures for‘modxfyzhg the emotiomal S
T : ~_

oo DR react;ons and autxtudes. In a later (1935) seudy, zianchard 1nd1cated

that remed1a1 reading rnstruction, coupled with types of behavxor

modification, should be used with all but .the most severely emot1onally ot P
{ e h I a
¢ 1z .
& o
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maladjusted readers. The severcly cmctionally majadjusted read:rs -- s

those whoSe personality protlems prevent reading instruction -- should,

€ -

she suggests, be treated with psychoanalysis,

.
s .

c.' Gestalt ?sycholog_ ' , B

A group of German psycholog*sts working at the same time as
Watson, performed a number of sxporiments to show that people also .

learn through the development of insight. They stresssed the importance
. - . * . . i

of patterns. (hence Gestalt -- "configurations"}, and théy also developed
P . Y P

the idea of cosnitive field theory, that is, the interaction of- factors
influencing a person's behavior at a given time. Like the pehaviofists,
the cognitite-field theorists gainsd a foothold in American educational -

thought that has lasted to the present. These theories influenced the

_ study of reading and emoti?ns in several ways: they presented the

<

possibility that reading problems and ewmotional problems,-if correlated,

-

were not necessarllx in a causal relationship; they presented the not1on

that an 1nd1v1dual courd be tre;;;ﬁﬂ;gggﬁg;;égli;“zg~;;;;;;‘;ﬁafm;;;ygé;pteé*k—wwmm
by humpanist education and cllent~ce;tergd counsglzng); and, most impor-

tantly, they presented the possibilityﬂthat chaﬁge wikhin the individual

was always possible. Freudian psyehblogy, in stggssing the prime

importance of very early experiences in shaping personalicy, had not

provided much hope for affecting emotional change. Freud stressed long,

-

"intensive ps?chotherapy -~ clearly impossible for public education; the

behaviorists, on the other hand, stressed constant manipulation of the

environment to force behavior change which in turn, would cause emotional

change. By stressing.the study of underlying mental processes that cause.

St
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~ Sehavier, and by ;g}ysﬁang~the idea that learning can be enccuraged

(rather than controPled) thrcugh the gaxn*ng of new insights, the
e

cogn1t1ve field theorzstﬁ had great «ifect_on classroom and clinic

.- 4 : *

proé?am§;gi?ed at the.emot1onal and reading problems of stndents.

L

R
i
. . . -
~

s A
d. Learning and Counseling Theories Developed . o~ \\ -

-~

The tasks of counseling are paralleled in reading and in

\ .
Qducation (Russell, 1970, p. 50). Generally, the tasks of changirig

an individual's behavior, personality, social-adjustmént,_ané cognitioh'
g > ,
- * L] L ] : /
havé‘been adopted to‘dlffer1ng degrees by “oth educatron and eounsellng /

[

Beuause of'the similarity of intent, counsellng and readlng theor1es and

/./

echniques have, to a large extent, sprung frem the same roots. Smith .

a Deghant (1977) proposed thag/all learning (and, by extemsion, coun-

seli g} theories are based on the ideas set.in motion by either the -

“Qﬁ, viorists or the Gestaltists. They d1v1ded learnlng theor1es into

—WQ_major branches. . --. themBehawiomst {S=R). and .the. Eield Theories. e

Figure 1 indicates this division. The S-R theories were characterized

by the situatipn or étimulus, the'response to the stimulus, and the
connection or associatioﬁ between. the two. Experiencé was viéwed as

a necessary condition for learning (and_behavior change) and various
types of conditioniﬁg and hanipulat}o; of the.learner's environment were

used for education and for therapy. The Field Theorists, on the other

- hand, were characterized by emphasis on cognitive processes, purposive

behavior, ‘contemporary experience, examination of the total organism
A .

in learning or counseling situations, and the idea of learning as an’

orggnizatiqpal process. '

‘ Y
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-. Figure 1+ Theories of learning (Smith & Dechant, 1977, p. 51)
- .

e

-
. -~ - ) . ;
. - 8-R Theories '
RE | ./" '
Contiguity Reinforcement ~ Combanation
Theories Theories Theories °
. ' /
— . Y - ! r T 1.
Contigous Connectionism Personality Habit Operant TWO-factor
Association  Theory Theory Conditioning’ Theozy
Pavliov Thorndike Miller - Hull .. Skinner ' Mowrer
‘Watson . : Collard Spence -
Guthrie . . o o
Yy
Field Theories
- ) o f - 1y
] N\ ! ' . | . < I
~ Organismic Gestalt Field Purposive i ‘Personalizm
. Psychology Psychology . Theory Theory-—.. .- . -
A3 ) , * '
Goldstein. Wertheimer Lewin Tolman - " Rogers
Gelb Koffka . s8nygg .
_ Wheeler Koehler Combs

1v

. (‘l
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Natchez (1968) presented a similar divisﬁgn of learning and

counseling theory, again with two branches -- ont influenced by

-

behaviorists and one by field'theorists. She proposed that theories

have-as their basis either a "drive-reduction" or a "self-affirming"

“‘ LN L . - -
-t hypothesxs. "Drive-geduction" indicated that human beings sought - -~

aomeostasis, ‘that they are motivated by the need.to avoid the —

. unpleasent'or painful, and that learhing is nut fun and thus the .

-

ro;e of the educator or,counselor is to manxpulate the envirenment .

A
f‘ ‘ 8

and’ provide extrxns1c compensation or deprivation 1n order to mot1vate,

%, e m s .
the person from his natural state of inertia. Ciearly, the behaV1orists

*

fall in this camp. The "self-aff11m1ng" hypothesis. asserts that the

basic mot1vatxon in life 15 ‘the seareh “for act1ve fﬁlfillment, awareness

\

and . competence.. W1th this hypothesxs, learnlng is fnn, and the task

of educat1on and counse11ng is to fac111tate the efforts at self

affxrmatlon.ﬁ_Manx_ofmihe f;gldw;heQELes fallﬂlnxnmihis camp. A basic -

difference between the two hypotheses, and one that profoundly affec;ed

4

researeh and instructlon in read1ng and emotlonal problems, is one of
the cause of reading fairure. With the dr1ve~reduct10n Eypothesis,
faxlure (to learn or to¢ grow emotionally) 1s soclety's fault -~- the
right experiences were not provxded by the parents, %the ‘school,. the

environment; remediation, then, involves motivating the child through

- 3

o . .
reward and punishment so that he is forced to learn in order to re-
establish homeostasis. With the self-affirmxng hypothesis, on the other

hand readlng-or emot1onal problens arefcaused by the intrusion of

school or socieiy,into the child's natural desire to neach out;
v : 4 : .

T ¢

remediation, in this case, involves removing the intrusion and encouraging

L
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the resumption of the natural process. The difference in opinion

T

sbout external. versus mternal motlvatmn, @nd external versus
£ ‘ .
*.  intarnal need-satisfaction is clear; views of emotional and reading

problems are often g étly influénged by one or cheé other hypothesis.
. . The basic theories of péychdlqu formulated by the behaviorists, \

R _ '. and the Gestalt psychologists have led to a vast numbét of learning
. _ _ : ,

y M » K - - - - * - -
and counseling theories. These theories have had impact on instruction

. e and research into emotional correlates of reading. The relationship
. ~ can be viewed as follows: - - . L///,~
o q : ¢ - : R . .

Learning Principles = : o

. Psychological o B Research’ into Correlates
Theories ; Remediation plans :
\\\ . .- ~~Counseling Principles SRS
¥ . ‘ jhis influence of psychology on educatian'gnd_c0unséling provided
“\' . the theoretical bases, and the practical tools, for explaining

+ -

}m.m“,_UWnt__E\-ﬂ_emotxonalmcoxnelatesﬂtonpead&ngfuwgaeh~4ea¥n1ng~theewy»presenze&-some

A

+ of its own termxnology and explanat1cns for the -interaction of emotions
. [ -

-

7 -

and readlng.' Studies of these correlations served sereral purposes:
- _ they attempted to prov1de proof for a partgcular theory, theyﬁattempted
t to isolate_emot10na1 difficulties that, "if treated, yould affect
T N o 'reading'perfdrméncej they attempted tt identify emotional problems | .

. - ) . -
that were a result of reading problems and thus could be cured through

p

o requial readlng, and/or they attempted to identify emotional correlates

. that could serve as identlflers or predictors of future reading problems.
. . L
. : ~ Although many studies te11ed heavily on a particular learning or

<t . counseling construct, most studies relied on emotional and learning

chatécteristics outlined by more than one theqry.' The strength of the
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| reading problems." Prior to 1928, lists of correlates to read ng

influence of various thedries -~ from psychoanalytic therapies to

"behav1oral and erld‘Theorxes -- chqnged as theé, 1nfduence of ,these

~heories chunged in the Zeitgeist of Amer1can educatlon Thus, many

~

 of the early studies of personalxty, emotions and reading from the

1920's to.the 1940's reflected great influence from psychoanalysis&
and frém the behaviorists. By the 1960's, studies fanged from

psychpanalytlé to clxent centered (H111 1962 Raygor, 1960 Cory,

1668 Gardner -and Ransom, 1968) and even Zen Buddh1st (Maxwell, 1966).

+

.“‘ -
I

,HISTORfCAL\&RENDS IN EMOTIONAL CORRELATES TO READING .

a. Research\from the 1920's to -1950's

4

élanehérd's work, cited earlier, first appeared. in 1928 ard was

l - 3

the first attempt to correlate Specxfxc emotional problemS-w1th

N l

Y

e S -ee G £ icul ty -made passing reference only to ‘geneéializéd emotional

¥

'as these'manifestatlons (Blanchard 1928)

-

problems. Gray (1922), for example, included'''lack of interest"

[

and "anxzety" in hlS 1ist of correlates, McCall €1922) iﬂpluded

"absense of interest" among hlS s1x fundamentals of abillty d@fl&&tﬁ.

Blanchard &y ident1fying particular man1fescations of th1s,genera;dzed'

construct called "lack of 1nterést" began the study of specific .

emotional correlates. She 11sted daydreaming, seclus1veness laziness,

1nattention, absent-mlndedness, lack of 1nterest and sensitlveness

. -

Beglnnxng in the 1930's and cYntlnulng through the 1950'5,
f

s :
American educationqput stress on so ial relations and persona11ty

devé}opment,'amqng other things (Russell, 1970). This stress led to

N
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inicreasing\numbers of studies of emotional problems. Monroe's ‘Children

Who Cannot _ggg_(IQSZ) was aqmajor work in this area. She studie&
N oA number of "readxng-dgfifit" cases and compared their I Q:, reading,
: and other.acheremaﬁt\;;ores ﬁo a group of "Controls" (Juvenxle
research ca$e511//3he relied'on observed and reported emotional

€

\\:?ttribates and correlated these attributes with her groups. Her

-

conclusion was that "reading defzcxt" children'vere more inclined to

be school problems. to have temper tantrums to daydream, and te have

\

enuresis.° She listed emotional €actor$ as being one »f the factors .

.- ¢

causzng reading dxff1cu1ty N

"Among the personalrty and emot10na1 factors mhich may .
limit progress in reaning may be mentxoned the fbllowing'j
attentional 1nstab111ty, reS1stance to readxng, fear, |

‘ g midity, embarrassment thhdrawal etc. - In some cases,

..ﬁ:ﬁzﬁm_‘the_emotlunal factors mgy be due to qonstltutxonal insta-

Radadad it i A awe S L e R 12 TS

bility or poor habxt-tra1n1ng.‘ Iq-qgher cases, the .

' emotibnal factors may result'ﬁirectly from the fgi1ure

to léarn to read due to other reasons and this in tur@,
a * . . '
aggravates the disability." {p. 110)

&

Mcnxoe, 4n a later report (Monroe & Backus, 1937) reflected even
more of an influence from psychoana;yt1c thought. She continued to

stress the role of early experxence ("poor habit .rainﬁng") on emotipnal

4

and-reading problems and included the following psychoanalytic cor-
relates to readtng disabillty. aggressive opposition, withdrawal -

(through truancy or daydream1ng), compensat1ng mechanisms, defeatism,

Q
and hypertension,w;th anxiety and nervous mannerisms. A similar

L .
' " . . s
. . ‘
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influence can ne seen in Gates'- assessment (Cates, 1936;) He studied
100 randen.easée ef.reading disabiiity and ¢ luded ehaé&92 of.them. ©
exnibited emotionaléprgbgems, including d&{ensevreections (such as
o S _bragging and defiance), retreat reactions (such .- truancy'nnn mind- °
wandering), self-consclousness subm1551ve°adjustment, and nervons
tension and hablts. Sherman. r1939) relied heavily on psychoanalysxs to
assess'personalxty traits of a number of poor readers. As summarzzed
by Rehinson, hexgonclnded that such readers are characterized by these
fl) T | reactlons to. reading problems "1ndifference to ta11ure with compensatoiy
.mﬁ;.l ' interests Jn other areas, withdrawal of efforts; antagonxsm to academic
problems with defense reactzons, refusal- to 1mprove reading as a b1d
for further attent1on.% (from Rob1nson, f&(ﬁ}. Similarly,.Preston
(1939) found reading d1£f1cu1t1es to be linked with either fearful,

. e
cow 1nhib1ted "shut-in" feelings or w1th antagonlsm and rebellious and

&

s e st 02 w~~mant1-soezal feelings. Most of the stud1es-in the-1930%s-tended- to be ‘

influenced by psybhoanalysxs (see, for example, Thlchxn 1935 Ladd
1933). o
\;i y : Stndies.sucn.as these led reading'reseafchefs to attempt te
- establish ca;sality and cerre}ation: and to stress the importance of
Ny . looking &; emotional problems in the,reading c;inic.v'Wietx and Kopel
(1939) concluded that "fully 50% of se}iously retarded readers are
charactexlzed by fears and anxxetles se seilous and far reachxng that
no program 6f re-edueatxon could’ pos 1b1y succeed whlch d1d not aim to
re-eseab11sh self-confidence and to rejpove anxletles.“ (p« 251)
‘Strang (19491 felt that poor readers eften exhiblted a profound

.. feeling of inadequacy when faced with a reading” task, had a great

_ Eﬁgg;e_' .. . ' . ﬁﬁj; i
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fear of reading, and overall had a general lack'ef satisfactions .in
1\
1ife. She €elt that such affective factors "must be considered 1n
: Y

remedxal work on all levgls.“ (p. 315). queﬁt Challman (1939)

reported that threc-fourths of poor readers are not able to compensate
for reading failure and show. nervousness, aggression, defeatxsm,
wixhdrawal or become chronic worriers. (pp. 9-10). In hxs article,-

~

Challman also Suggested that reading fh11ure and personality mal-

zadluétment may havg,their own axstzncg canses, or ‘that a third.

varisble might ‘causé both.
' Studies in the 1940's continued to be strongly influenced by~
ps?choanalytic and beha%igristic terminology and methods of assessment.

More studies did appear that Ekamined both good and poor ieaders.

Tuddenham (1943) found that low achzevement and the \ighest achievement

were associated with malad;ustment. .

(VR -

' Rob1nson (1946) published a thorough revxew of the research to

that*time on the causes of severe reading disability. Emotional and

-

personal anomalies were listed among the major causes. Her most

L]

important conclusion, however, was that no sxngle cause had been found

that could account, in generdl, for read1ng-prob1emst She supplemented

this review of the research with a carefully controlled experiment

carried on under thé énigance of a staff of éxperts -~ including é
psychi;trist, a social worker, a pediatrician, and a neurolégist. .This
sbudy indicated that "pup1ls who are ser1ously retarded in read1ng also
exh1b1t numerous anomalies... those least retarded presented fewest.",

(p. 220). She yeportéd that emotional difficulties, alqng ‘with social

ap& visual, problems, "appeared most frequently as causes of poor
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progress or failure in learning to read.” (p. 221}). Ina later review

of the. .litefature (Robinson, 1948}, she again concluded that,emotional

problems were correlated strongly with roading Jifficulty, and that the .

mnre~readingiwas retarded, the stronger the emationdl influences., She
also. Iisaed symptons reflectlng a psychodynamic ;nflu\rce -~ agpressive
: " reactions, wzthdrawal tendency, and genéral 1nsecurity. $ii» found

3

significant the conclusions from research that '"some pupils inrroved

[

. their emot’opal adjustment as they became more adequate in read’ng --

\
a

This conclusion was in agreement with Blanchard's (1935) earlier '
conclusion that in some_cases remedial reading instruction aided’

emotional development and cometimes therapy aided readzng. Blanchard's

e Mm?mm-ﬁpqsltian was_ that if. psychogenlcufactnxs”pxedomanaxedwﬂpsychotheragy~w-wwwmw~ -

alone could brlng about reading improvement.

_ The prominance qf psychctherapy in the*1940°s céﬁ be seen in a
fnnmber of studies carried od%'by psychiatrists and reading Specialisfs .i
éﬂ;feading deficit children. :(Kunst; 1949; M1ssild1ne, 1946 Ellis,
1949; Wilking, 1941; Sherman, 1949;'Wiksé11, 1948). Sylvester and
' Kunst (1943) are.representative of thesé studiés. They were psychia¥
- trists anéhﬁpnqluded, after working with and analyéing tﬁifteens-

-

;hiIQren,'ﬁhat "disturban;es in reading are disturbances of the

exploratory functioé and symptomatic'treatmént by pedagogical methods

are not enough.” (p. 43). They viewed reading disability as a defen;e
‘ mechanlsm ~- & defeqse against anxiety which is generated e:ther by |

1nadequare capaczty for mastery, fear of loss of love, or a destructive

while other pupils' progress was materially facilitated by psychoéhe;éby."'

-
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threat by the child towards the persons on whop he depends. This

defense mechanism is seen operating in a number| of ways -- the

reader who hesitates and pauses while reading, for example, is

attempiing to dose anxiety; the.poor reader who rnshes through is

.escaping anxiety. Sylvester and Kunst even cite the most massive

A

defense reaction -~- nreatlng books as phohéu objects.

Gann's (1945) sﬁudy is also representative of this peried. Gann
used personality andithe Rorschach tests to uncover eharacter;sties of
disabled readers. He found these readers-less well adjusted and
less stable than other students. They“were also found to be insecure
end fearful when confronted with emotxonally challenging situat:ons
end were soclally less adaptable. Gamn reported th&t these readers

tended .to turn to less favorable activities for compbnsation for their,
™

Fera cevvrme st s -
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besides psychotherapy and forms of behavior modificatron -- for poor

reading failure (ench actlvlties included fentasy and solxterp'act1v1ty)

4

The 1940's also saw the beginning of other types of therapy --

»

readers with emotional problems. Ellis, founder of the fational-

emotive psychotherapy approach, applxed his zoeas about therapy’ | :

"through reorganizlng perceptlons and - th1nk1ng to the reading problem.

*

_He suggested a mental hygiene approach to poor readxng. (Ellis, 1949). K

McGann (1947) recommended the use of dramatic dialogues to simultaneously )

?

treat reading and personality problens, Axline (1949) and Bills (1950)

reconmended and used nondiréctire therapy for retarded readers. . Axline,

. ' /
spec:fxcally u§ed play therapy and a type of clxent-centered 1nterv1ewing

'approach. Th1s type of therapy is ind:cat1ve of the rising status, at

the end of the Z§10's, of some.of the field theories -(in this case,.
. . ) . .

.

r 4
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personalism). This trend can be seen af a result of an identical

‘trend in counseling psychology; Carl Rogers published h1s fxrst

A

theorxes on counselxng in 1942 (Counselxng and Psychotherapy); by

1951, when he jublished Client-Centered Counseling, his approaches

yéd become crystallizcd‘ JIncluded in this important book were.;heories
of therapy and‘persoﬁalitf - g;early from' the field theoxy point of
view -=- and applications in éléy the apy, group-centered therapy and
student-centered teaching. Researcliers rqfluenced by this trend

tended to assess ‘the relationship betweex voor rveading and cmotlonal

R

pr?hlems quite differently- than the psychoanalysts Axline, for examplé

stéted that generallr, the basic causes of-. emotxonal difficulties that -

~

stand between the child and reading ach1evement "“are fevlingstof tension

and conflict that are created when the ind1v1dual's feeling of personal

M Worth iS‘ attacked. . .~ "o n§4g D. Iag) e e b S T NS i <8

By the end of the 1940t's, the study of personality and readxng
had advanced a great'deal' debates conc*rning the causality, the

. treatment, th extent and the partlcular etional characterxstics

.

involved were unpgsolved. Psychoanaly91s and behaviorism continued
"to be the majpr'thegrgtiqal bases -for these studies and for remedigtion,,
but hume .istic and ‘other field theories were rising ‘in prominance.

" Robinsor 'a 1949, concluded that research to that foint indicated that

there were four main e@btiomal manifestations of‘rsaﬁing éroplems;
aggression, withdrawal,.loss of emotional effectivity,'and‘personal .
téﬁseness. She éiso'géécluded that reseirch indicated that students
reacted to reading failure in one of three ways: by refusing to

accept failure, by'accepting failure and 1lcsing confiderce, or by

-~

Q)
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cases, emotional maladjustments were the cause of readfng problems. L

5

teachers aware of the relatxonshxp betwoen emotxons and readlng, and .

‘that th1s;awareness affected classroom ticacment of uhe peor or. .

) until the 1950's that they became important forces ting with

statement on his eclectic method of personality coﬁnseling in 195b;

ra§1onalleng failure; Robxnson contended that reseaxch supported
! \

the findings that students who au.epted thexr reading failure and . -

lust. confldence were the most emogxonally dxsturbed Lastly, : .

Robxnsow concludéd that all thﬁ work in thls area hud made many

¢ [

disabled reader, Robiuson bgrnedi however, that experimental . s

studies were still not numerous and the evidence of -this relation- . -ﬁf

< . »

ship, and what form it took, was still scanty. .Wblle Rebinson was 'lv h A

cautlous Gates stated that research 1ndicated that "perqoﬂalxty . 'ﬁ&
maladjustment-cr emotional tensions appear in all cases of reading . . T

difflculty oT even in all cases of very Serious dlsabillty or fallure " "”fﬁu

(Gates,* 1941, p. 82). Gates contended that in about~25 of these F'

W . : -

-

CHANGES IN FOCUS BbGINNING IN THE 1950'S . - e

o . N

: At the end of the 1940'5, and throughout “the 1950's, a variety of -

counse11ng approaches began to find widespread acceptance. Many of | -

-

these approaches'had been developlqg gor many yéars, bt 1% was not

psychoanalysis and behaviorism. Thorne published hi nitive

the Minnesota approach, a-rational counseling appgoach aimed specifically
! T :
at educational and vocational counsellng_was f1rst formulated, following

by

years of work, in 1950 by WilllamSUn, Ellxs after worklng w1th beth

- .

psychoana[ysis and behavior modification, developed his rationai-

A
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emotive theories and first began publlshlng these ideas in 1954;

Rotter's Soc1a1 Learnlng Approach, an approach with an emphasxs

upon a rational, problem-solving approach to counseling, was first

y presented in..1954; Kelly_firse'published his book about the Psxchology’

of Personal Qpnstrﬁcts, an approach that deals with people in a
wheiistie way and that sees individuals as having a mumber of dif-
ferent viable wafé‘offviewing the world (hence, personal constructs),

in 1955; Rogers first expounded his client-centered approach in 1942,

ﬂ_and«provided a more total picture of it in 1951; Frankl's Logotherapy,

with his stress upon man s search for meanlngfulness, was first

publlshed in Eng11sh in 1955 Lewin pub11shed his Field Theory in

Social Sc1ence 1n 1951; Snygg and Combs presented *hexr views,

reflecting a personallsm similar to Rogers, in 1952' Maslow published

his Motivation and Personallty, wh1ch inc luded hlS hxerarchy of

_motives, in 1954, Thus, in the 1930'5, while psychotherapy and

'behaviorism were still in the forefront, and weré themselves going

throughi a number of changes, a vast variety of other counseling
theories and techniques were emerging. This emergence affected the

direction of and conclusione of a number of stud1es gyd remediation

gtechniques deallng w1th emotional factors and reading.

A second important development in the 1950's and early 50's was
the emergence of studies questioning the effectivehess of psycho-
therapy. Eysenck (1952; 1958;- 1960) reviewed controlled research on

the effectiveness of psychotherapy and eoncluded that the ev1dence

in&ieated that psychoanalysis was not effective and, in fact, might

.be detrimental. Based on his review, he concluded that 44 percent -

<
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e \\\\\\\ of patients undergoing psychoanalysis and 64 percent of patients

"

dergoing some type of eclectic couns&ling gpproach’showed improve=
ment. At the.same time, 72 percent of patienﬁs'ﬁho had no treatmeat
(wefe put on waifing lists, for example) improved. é}sen;k contended
that this spontanecus remission could account for the claimed success’
of psychothérapy. Other researchers later'ﬁisproved Eygenck's i
findi;gs Uﬁektzoff and Kornreich, 1970; Luborsky, Singer and Lubcrsky;
1973; Smith and Glass,_19?7): These researchers, using larger
numbers Sf copt:eiled studier, concluded that psychotherapeutié
app:oache§ (iﬁcluding insight-oriented ;hgrapies, behavioral thefapies,
clieﬁt-ceﬁtered therapies;_and other%j were more successful than,no-
tre nent. erweQer,.these’%esearchers found no signifiéant differences

among types of therapies in terms of 2£fectiveness for most personality

e - — _——— -

ﬁisorders. Eysenck thus seriously questioned the assumed efficacy

of psychoanalysis; later researchers, whiie vindicating counseling

and psychotherapy techniques in general, found no support for the
claims of psychbanalysts, or beﬁaviorists, that their approaéhes were

the treatment of choice for all personality problems. The decrease

*

in the number of studies linking behavioral problems, as defined by E&;
one school of psychotherapy, with reading diffieulties -- = decrease
that began in the fos0's -- can bé seen partly a; a resul; of the
lessened influence of schools of psychotherapy on the thinking of

researchers, due to studies such as Eysenck's.

e

[

RESEARCH FROM 'TME 1950'S,

| N A
Despite th\ffirgégye of other approaches to counseling and

——

')
C'\
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psychotherapy, and déspite studies that questioned the' effectiveness-
of psychoanalysis,.some studies using psychoanalytic approaches to

examining emotional correlates to reading problems did continue

‘throughout the 1950's. Fewer were_to be found in the 19601§\E2§\i§70's.

L)

Graham (1951), for example, found similaritiés between unsuccé§§?§1\~\\\\\\\;
readefs, adult hysterics, and adoleséent psychopaths. Unsucéessful l
readers; hé felt, ﬁased on psychcanalysis, had unconscious, repressed
resistance to a hostile emotional cnvironment: Ephron; in Emotional

Difficulties and Reading (1953), suggested that poor reading reflected
3 . . .

© a vague exprg§§ionvof fear; fear $sness, he felt, should be the goal of

- psychotherapy. (pp. 21-25). Cphron preSented many examplesfof a

- . . N R . . ")
psychoanalytic view of emotional problems; for example, he suggested
that "stuttering reading"™ is psychogenic and represents a child's

desperate appeal for affection (p. 42). -Siegg{_({?@ﬁj‘conclu@gg from

his studies that children with reading disabilities should not be

- regarded as educational problemé,'but-as‘emotionally distrubed

children who require psychotherapy. He suggested that where one child

2

. might become a poor reader, another might become a stutterer, from

the same embtional probiems. Peg}son (1954) pre:~ted a very complete
psychoanalytic view of readiné problems. He maintained that children
learn to read becaﬁse the'child envies the power, se;f-sufficie;cy,
and apparent freedom from fear of the adult and desires to be like

him so as to not “e tormented with his-ever-present fee)ings(of fear;
inadequacy, and incapability" (p. 38). Children also read because |
other children read (competitive envy) o;ﬁ;ecause‘of a relaéiénship' ‘

with a teacher. When children don't learn, it is due to some type of
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© incrapsychic conflict which causes the child to deflect attention

from the learnzng task to his own 1nternal confllcts. Peérson

-related this deflection of attentlon to a number of-external mani-~

.festations_of conflict,_ such as daydreamxng ‘(which Freud,felt was

particularly interfering with learhiggliainé;bition, fatigue; shame,
éuilt"ané anxiety. Havi;hurst (1959)'felt thét forms of deprivation
(includxng deprxvation of love) were causes of poor reading attitudes
Singer and Pittman (1956) studxed poor readers and -adult hysterxcs
and concluded that children with rea¢1ng problems exhlbited bghav1or"
much like tﬂe hystefics, inciﬁ&ing.hiéh degrees oé insincerity,
exﬁloitiveness;‘dishénest}, and hypocf@éy.'~woolf (1965) studied

poor readers and concluded that they exhibited less ego strength

than gcod readers. Eisenberg (1966) found that psychiatric disturbances

—and ré”aing disabilities were often mutuaily re1nforcing and that °

psychiatrzcntreatment may be negessary before remedial reading

Anstruction géﬁ be.suécessful. “Abrams §1968) assessed the role of

, - ¥
a psychotherapist in reading program§ in attempting to deal with the

psychologlcal problems that inhibit learning. @Brams (1970) felt that

disabled reading may come from conflicts be1ng 1ngprnalized often

unconsciously, or from using the reading d15ab111ty as a weapon to

show resentment again;t parents or peers. Lipton (1975) discussed
L ' -

the psycholinguistic perspective on emétional correlates with reading

problems and concluded that research was needed on the relationship

oﬁLpsychol1nguist1cs and psychodynamlc theories as they both relate to
the interactions of tedchers and students. Bell, Lewis, and Andersonf

(1972) studied fifty white and fifty black junior high students.

I3
¢

¢
g

£

y
o/ - T



C g
(LY

They factor analyzed. fofty-thfée variableé realted‘to reading | -

disabxltxy and concluded that, among other thlngs, 1nadequate readers

A3

~were either aggre551ve (excitable, 1mpu131ve, unrestra1ned demanding)},

-

negafzve (opposed to authorlty) or passive (obedzent calm, low pSychlc

A ]

N energy) They felt the poor readers 1n.this study dld not beneflt
"gpproprlately from fbrmal ‘education. The above méntioned studxes

are representative of the continuing 1n£1uence from the 50's to the 2 ;.
4 .

ro- ' : 70's of psychoanalysxs. Generally, theré were fewer Studies with a

psychoanoalyt1c model as txme progreésed E

4 A . oy
» . I

. Even fewer stud1es wxfﬁ a behavioral orlentation were found dur1ng .

e,

these dgcades..nﬂall (1959)-felt emotional difficu1t1es-rendered;a .

‘student inc&pablé of being receptive to learning; sxncé readzng is ag- ’ }
\' .‘\) 5 )
-important sk111 in acqu1r1ng knowledge this re=1stance is espeglally |

detrimental to read1ng. Hall advocated modif1cat;on to overcome. this
¢ L}
reszstance. Dorney (1963) saw value in reading 1nstruct:on 1n modiinng

the attitudes of. students towards. autharlty figures. Shrodes (L961)
saw a dlreut modificatioh of behavior as one of the results of
PR _. bib11otherapy Lev1‘(1965) 1ncorporated rexnforcement techn1ques,i
| - remedial reading 1nstruct1on, and counsellng in her work with a poor
reader. Gardner and Ransom (1968) studled poor college readers and
\ . concluded that they showed more avoidance behaviors than good readers
2 They found ‘in their revxew of research, that qhere was not one
reference to any specific counseling technique found to be sucgessful :
' ” wigh remedial readérs. They therefore develaped a technique (“academic

. reorientation"). This approach was designed to confront and change the

.o - avoidance techniques manifested by the subjects, and included aspects

LI

© . d12




S \\\Sf behavxorai modiflcatson (providxng socxal re1nfbrcement for

IS

'posxtive statements about school, showing students the aversive ’

consequences of using avo1dance techniques, ‘building alteérnative

-2

responses, etc ) Wark (1969) studied sxx:students of varying

~ backgrounds’ andrreported on'hew behavior-modification-affected study -
N

and readiﬁgdhabits. McConkle and Meyer (1974) replicated’an ear11er

.......

: %tudy exam1m1ng ‘the 1nf1uences of relnforcement (payoff) conditions.

on the readxng strategies of college students.’ Walen et, al, (1974)

» -

o \also compared var1ed rexnforcement procedures on read1ng fluency.

;, Although few research studles linking behavior problems and readlng
~

dlfflcultles from a behavzoral_perspectlve were found in the literature,

|

' it,should be noted that many pr1nc1p1es of these iearnlng theories .

[24

. ;age_4geerpereteeeenteeseading—progrens;~tn~£ect;jmuch~ef-theﬁremedee}
i ) ‘reading msteriais_ere bésed en aspects of.beﬁavioristic”learning.
theeries; Reinforcement'techniéues, for exaﬁple,'are incorporated
into'm;&h rea&ing materiel -- most notably pregrammed~materials;: The
.Distan program, for exqmple, uses a type of . c13551cal cond1t10n1ng
model in whxch an obJect is paired wx@h a response. Technxques based
* “.on soc%al learning and modeling parédigms (Bandura, 1969; 1971) are .
being;advocated to a'greater extent now. USSR-(Uninterrepted Sustained
* Silent Readlng), for example assumes the 1mportance 0£ children ’
sSeeing good reading behav1or modeled by adults and peers. Rese&arch in
early reegiﬁg indicates ‘that the influeece of parent'mdeeling_has a
significant impact on readiné attitude and achievement andgthus educators

have been stressing tbe importance of parents reading with their

children, and‘having children see them read. Additiomally, modeling

L]

-

-- 3 \ .
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. n" r _'.;esearcp hés,helped'fé show'Whyusomé reading ;echﬁiques tend to be.
_effective. ’For exé@ple,_Ge?st (1971) examings.differenf't§ﬁes of
symbolic chiﬁg.pfqpesses (based on Bﬂndur;'s modeling paradigm} in
order to degermjpe wpich had the greafest efﬁect;on'retention of
written mateiial.\ He found thatJthe group who pébvided*"sdmmary
e labels" for the material ‘had EPe bgst recall ollawed b; the groups
" - that used vivid imagery (imagxnal codxng) and that ggve verbal .413§j
.tdescrxptlons of the material. All three groups outperformed the ?-;
control group on reproduction of material, indzcatlng the importance
o ~._.of symbolic ccdlng. A number of successful readlng and sﬁ?dy
» -, techniques [e g- SQ3R, PARS) utilize summary labels and' verbal
descnxptions (encoding) ‘as an 1ntegra1 part of the technique. Modeling

research sugg;est_s_«ﬂexmmjgns_ﬁox;m effsctiveness—of—%uch techniques.

o A
In addition’ to psychoanalytlc and behavioral studies of emotlonal i

problems and reading, eclect1c studzes and psychometrxc studxes were

conducted from the 1950's to the present. As this perlod felt the

xnfluence of various counseling theories and technzques, SO 1t aIso

ey W

o

‘saw & resultant increase in the varleﬁy of stud1es linking emotional .
factors to reading, in the 1dent1fication of emotional factors, in’

/' the treatment of emotional and/or readlng problems, and in the assessed '

T % correlatlons. Generallv researcherQ,moved away from any one: part1cular
psychotherapeutic model, relied ‘more on objective tests and less on _
E observatior, and gfnded to use both good and poor readers in an

-~ attempt to better 5pecify emotional links to reading-problems.

Spache (1954 1955 1957) is representat1ve of this type of

research effort. Spache used the Rosenzweig Picture Frustration
. ? ‘

P v »
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Study, a2 projective test using eartooﬁlike figures showing conflicts

between children'and adults, with good and poor readers. He reported

TS showed more hostxlity and aggressiveness

»

towards othégs, less abllity to eccept blame, were more resistaﬂt to -

A
P ALY

adult suggestioly and had legs tolerance and greater defensiveness Y

.~

than normal readers. Sgeche also 1ﬁeﬂt1f1ed five distinct suhpatterns i 0

* in the responses g1ven by\ggor readers (Spache, 1976, p.. 239) | “

The Rorschach wes used in several studies of good and joor o

readers (Alﬁesqend' Wel-ker', 1964; D_adek and Lester, 1968; Kgoblbck‘, s
3-11965{ Stavrianos and Laedsman,.1969). Besults %fomithese;sgudies

indicaﬁed that poor. feaders showed anxiety abeut'dealing with\their

aggresszve impulses and tendeﬂ to become passxve and depressed as a

~resule-{Dudek and Lesten;_lssgj, and gave fewer mature and emotionally

balanced patterns of responSes than good readers (Stavr1anos and M

Landsman, la69) r,'

~ Seueral self-concept measures were used and conszstently showved o J"
a relationshxp between readxng ability and self—concept. These
studies are discussed’in ‘the next section. Additional teeps were
used on samples of good and ‘poor :eaders during this period.’ Asq'
eiamples, the Edwards Personal Preference Schedule was used by Joseph
and Menonale.t1964), gpd indicated that poor readers showed more -
”aggreegion and need for order and less need to achieve; the California
- Test of Personelity was used by Gallowey, Jerrolds and Tisdale (1972)
'i and indxcated tﬁet relatzonshxps exlsted between readxng ab1lity and
‘ the test snbscores in Community Relations, School Relations, and Family

[ 3

gelations (with poorer readers scoring significantl, lower). .
: N o

~

Y
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Such studies have tended'to throw little additional light on
emotional correlates to ‘reading problems, meinly.beceuse of the -
diversity of results. Spaehe'(lbze), in reviewing srudiee of good

.

( .
and poor readers, concludes that generally, it would appear that '‘poor

readers show many more symptoms of maladjustment such as aggressiveness -

(especlally in boys), anriety. negativeneas, and withdrawal... ",
(pz 240) Furthermore, Spache indicates that the variety of person-

alxty problems found to be assocxated with poor readers may indicate

3‘

that readxng problems are s.ﬂply one more Symptom of a general failure

to deal’ thh the demands of school and life. It is interesting to

Y

note that almost three deeades e rlier Robinsor (1949), in her review

Lo

of the 11terature, reached almost 1denticel concluszons. She ind:eated

athat aggressxve*reaet1ons, withdrswal‘tendene1es, and general in-

L}

securzty were associated with read1ng problems. Furthermore, she

'feund that the more seriously retarded readers tended to exhlbit

9

more personality malaé;ustments ~- indicating that reading probleris

’ may-be one manifestétion of general maladjustment. The similarities

between Spache's and Robinson's tonclusions suggest that research has -
shed little new l1ght on emotxonal eorrelates to reading dlffzeulties.

The results of studxes of emotional correlates to readirg problems
W

, mentioned thus far have been diverse; many of the results are_contra-

dictory, while others are difficelt to interpret. Additienallys

although relationships have heen found in, these studies, few attempts

[N

’have been to show the implications of these relationshxps fof‘classroom

)

and clinic. This is at least partly because many of the emotional

correlates (such as "'poor ego strength") found are abstract and dif-

S0
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flcult to measure and change Such problems are one reason why less

+ 'research in thxs area has been conducted in the last decade. .

-

A setond reason for depllnxng research in this correlate 1s a

O 72 < T

;f- N fundamental change in the way readxng disabilities are viewed. _ ,
;' ' : " Chall {1978) states that in the early 1950's, emot1onal correlates-'
to reading disabilitzes were felt to be so important that many teaehers
f ‘ . 'wgfe afraid to feach readxng to ch11dren with‘amnt1onal problemq |
N b ause they felt they might further confbund the emot1onal problems.l

By the late 1960'5, however, A shxft had, occurred f£rom a colloboration

of teachers with s;hool psychologists (1n treatxﬂg emotxcnal and
\ ducatxve factors) to a collaboration of teachers thh special

ed cation persoﬂhel and neurologxsts (in treatlng neurological and

Af

o phy'iologiéal problems) By the late 1960'5, in other words, ‘concern

had ‘moved away from persbnﬁlzty correlates wzth readiﬁg problems
to the concept of organ1c1ty (Stauffer, Abrams and Pikulski 1978).
. : Minimal bra1n damage, dyslexia, learnlng disab111t1es, ete. emerged

as-the area of concern and research in c?uses of reading problems.

’ This shift came as a result of the work of a government task force
. L. ) LY

e

E ° headed by Clements in 1966. This task force was _chargeéd witﬁ reviewing

: research and formulating a clearer'understandxng of the issues 'and
constructs used) in learning d1sab1i1t1es. Clements et.“al. 301ned
thirty-eight different temms (including learning disabilities,
hyperaéﬁiyity, and organic drivenﬁess) into one con%;ruct -~ minimal
brain dysfunction. They -then identified 99 symptoms associated with

N m.b.d. This task force report, and later books and articles on m.b.d.

- (e.g. M.P.B.,‘Wénder, 1971) served to direct attention away from

du
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enotional correlates;“ﬁﬁﬁrﬁéwards "organic" correlates and neurological

impairments. -

reaéons, less ‘emphasis has been placed on emotional

ﬁ

correlates to reading problems 1n the last decade._ It is clear from

U

~ For these

. . reviews of the research, however, that some correlations do ekist,

. and that emotionalﬂprobleﬁs_cannot be &iécounted as possible?cause§

og.co&relates to. Yeading problemsg: What has been needed is a:clear

_directioh for research in this area. This direction might come from |

a counseling theory that addresses cognitive and linguistic links to

personality, ¢r from a more wholistic construct (such as selfaconcepf).

~

Both Aﬁhey and Spache: (1976) indicate that this construct holds much e

v et et e s Py

: self.in various roleS'and situations. Super, Star1shevsky,ﬁMatlin

] promiéé“fbf"ﬁﬁdérstan&ing and helping poor readers;' Self-concept is

construct common to most wholistic, fxeld-theories. In general,

self—concept is a set of perceptions that the 1nd1v1dua1 has of h1m-

».

- § qudaén (1963) define ‘self-concept és "self percepts which have an ‘

acquzred meaning and which have been related to other self percepts...

s

the 1ndiv1dual's picture of himself, the perceived self with accrued
meanings." (p. 18). A number of self-concept tests and scales were

developed and have been used in estab11sh1ng correlations begween

™

self-concept and readlng achievement. Such tests include: Thomas

L}

.Self-Concept Valugs Test, the Tenmnessee Self-Concept Scale and various

4

self-report instruments. , Studies have consistently shown a relation-

‘ship between reading achievement and self-concept. Athey states,

"...More Specificaily, feelings of adequacy and personal worth, self-

A4

confidenca and.self-reliance seem to emerge as important factors in the

\ " 3»‘1
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>

- | . - the rélationship~with reading achievemerit. Conversely, under-
achieving readers tend to be characterized by 1mmaturity, impulszvity,
Lo o .and negative feelxngs towards themselves and their world (Blackham. '
. 1955; Bodvin, 1957; Schwyhart, 1967; Toller, 1967)" (p.- 357). )
Ptrhaps because they were S0 fruitful, stu&ies‘§eiating self-
'coﬂcept to reading aboﬁnded from the 1950's on. Among'thefstudies-
1ted by Athey are the fbllowing i. Brandt (1958) conducted a study .
to show that self—concept is an organ;zea and organizxng dynamic |
wlthzn the personalxty structure and as such affects all behavzor

R (1nc1uding readlng) 2. ‘Hill (1972) criticxzed attempts to relate

specific personallty traits to readxng dlsabilxt\‘ he felt the

. - self"boncept construct was more appropriate. 3. Brookover. Patterson"“"’f"“”_ T

and She.ler (1962) found that se1f~concept functioned 1ndependent1y

of 1ntelligence in predicting school achievement, and that changes in

’ E . > \

self-concept affected bnth teacher and parent expectations, and actual

- ————

Lo performance, 4. Keshian (1962) studied 72 successful readers inan = T -

l

attempt to establish any single factor to account for reading success. .

-

He found that.an integrated personality with good se1f~contept was one

facter thét sqgmed'to re;ult in reading sucéess. 5, éricklin (1963)

found the¢ relat%onship to be stronger if one measured the'selé;contept o .
as a reader t§ reading ability. '6. Similarly, Dennerll fpund reéditg'
achievément td be signifitahtly c&rtelated to self-concept as a reader

or learper, but not to a generalized self-concept. 7. Brunken and : ?
Shen (1966) foupd effective college readers percieved themsglves as .- N
:having a high degree of personality characteristics conszdergd

important for adjustment and achievement in college and in work.

35




i'8. Stpdiés aiéofshowep-correlétioﬁs bétween the expectations of
9thers.(especial;y parents and téachers) with boﬁh selfJCdncept.and
reading abiltiy (Sebeson, 1970; Lugpkin, 1955) . \

Studies cont1hu\ to look at the relatzonship of selfﬁconcept
to readlng achievemen\. Fltzpatrlck (1977), for expmp1e~ found that .
valnes-clarif1cation exercises improved student' self concepts a&d
reading ability. Cuchens (1975) found that low-xqcome black chiildren's
success with reading was significantly éprrelated with,-among.gther‘

: factdrs, their self-concept. Schluck (1977} placed 157 seniors into

" three randonly assigned groups .. Theéé groups weré then idenéified as

. hlgh average and low abxlity. Schluck found that- such abllity group1ng .

?,. R - szgnificantly affected the students’' attxtudes towaras themseives,
towards thezr reading ability, and.even towards their reading abxlxt&
when they hdad been in first grade (w1th the supposedly low ability
grcup scortng lower on all three attztudes)

The relationship between self~concept and read1ng ability has

e —

Y S

heen weil established. This construct Ahelps' to clarlfy_some of the

research findings- mentioned earlier in this paper. Many ofhfhenﬁdr- :

° y -

relations mentioned 7-_such as anxlety, withdrawal, loneliness, poor
peer re{s;iong and sociAI paxticipéfioq, and depéﬁdencf -- could-be
the. raesult of pobr self-conceﬁt;’ This construct, then, hoids soﬁe

;v promise for understanding the total félati&hship between emotional
problems and readiﬁg:probleis. Additiona11§, some efforts to enhance

:Tw—wé——m~~---m_selfsconceptk_and thus build reading ability, have been su¢ essful

v

(Hedges, 1971; P.W. Smith, 1969) Practical ideas for enhan:ing self-
concept and reading have been appearlng in profe551onal journals

¢
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(Treat, 1977; Willianson, 1973).

| A second comstruct that received muc' atteption in studies
ef epotions and reading was competence. Robert White (1959) presented
the ‘theory of eempetence - that a ‘basic drire in man was for ordering

-and mastering the envirenment] Erikson, Jaheda, and othex field

theerists see this dr.;e as essengial to mental health. Athey (1976)

elebe ates on _Erikson’s writing and contende that this competence

based on Bfeksen s stages which weuld precede and influence seﬁdoling.

geed readers would be expected to show strong feelings of seif\

-

esteem and selfrwerth have more basic trust, ‘autonomy end 1nitiative,

vaIﬁe end enjoy school work, identify with teachers, and be free from .
anxiety. ?eer readers would show the vpposite, or a lack of these

qualities. A nunmber, of studies from the 1950's to 70's have established

the relatienship of many of these social-emotional factons with reading

achievement. A few representdtive studies cited by Athey u51ng this

»

construct follow: ' .

v

1; Henderson and Long (1971) studiéd 95 Black 'chimren' in first

5rade. Using teacher ratings and _the Children s §e1f—SociaL Constructs

Test, they examined reading achievement and personality variables and :
cencluded that the better readers were more matuie and showed realistic

~ indeperidence. | 3 L .

» —

- 2, Tabarlet (1958) studied retarded readers in fifth grade and .

l

‘fourd them to be inferior in social participation, interpersonal skills,

! -
satisfactory work and Tecreation and adequate outlook dnd goals.

t
-
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3. Stott (1973) concluded that the overriding causes of reading
failure were the use of incorrect strategles, 1nc1uding the decision
to not use cognitive and perceptual.powers. (Seevﬁthey,_pp. 361-68
for 'an extensive review of this research.)

) . Many of the research findings cited:éarlier could- easily be
in;erpfeted in 1ight of the' competency theorx; For example, much af-
tbe psycﬁoanalytically-orientéd;research found résistance to readiﬁg
cand withdrawal as bbirelateé; the researchers inter?reted these
:correfhtés as representative of defense mechanisms, Howéver, such
resistance may result,as competence theory would sﬁggest, frog\
chgzszgn not_valuing schoolwork, or’hQQing lower initiative. Likewise,‘
correlates pen}ioned earlier in this paper such as daydreaming (Gates,
19361, dgfeatism (Tulchin,,1935);\unfounded"fear (Ephron, 1953) and .

.poér ege strength (éarbpr, 1952; Monroe, 1932; others) mﬁf be interpreted

as"preblens in having an accurate perception of reality. Almost all

of the emotional correlates to readffg,disability that have been

ment1oned in this review ‘can be interpreted and understood in 11ght of

Erikson's stages of competence. Competence theory thus provides a

most ;§efu1 construct i;‘which'fo examine emotiongl correlates; more

importantly, the stageé of competence identified by Erikson may prove

to be useful predictors of future reading problems, and may present

insights into ways to help poor readers.

o

' e -
f A-third construct that has been the focus of research is locus of
control. Locus of control is based on Rotter's (1966)'socialvlearning
\ theory. Rotter indicates that expectancy is an important component  of

social learning; if an individual expects that he can affect the outcome

-
,
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of a situntion, his behavior will be strengthened Individuals with

internal locus of control have stronger feelings that they can control

-

the outcomes of situations and tasks. Athey (1976) cites a number of

_ research studies. indicating that good readers have internal locus of

I

control -- at least in terms of reading.  Thus, good readers tend to

-

view reading both as 2 meaningful,fconsistent syétem,_aﬁd as a tool
to help with other problems. Poor readers tend to view reading as one
more thing imposed on them by more powerful authority figures. Coleman

[}
(1966) found that internal locus of control was an import%nt variah ¥:)

-in low-income good readers, Culver and Morgan (1977) did not find a

relationship between locus of control as measured by Rotteﬁ's I- £
scale and reading - achievement of college freshmen, but they did flnd

significant relationships using Levenson's I,P, and C scales to measure
locus of control. McWilliams (1975) found that remedial reading instfu-
tion caused ‘an increase in internal iocus of céntrol (the increase -
was morﬁ notable in males). Drummond, (1975), on the other hand,

found that in his sample of college students, those with external

" Jocus of contpol tended to achieve more in an individualized reading

x

course. Such a result may suggest that individualization, with a
strxcter, more demanding external control, may work better with
students with extgrnal locus of control. More research in this area
would be useful./’\\u/

The construc¥ of locus of control also holds promise for reading
theory énd practice. Entswisle (1971) suggests that this construct may
explain why class differences in reading achievement occur, since

~

middle-class parentshtend to teach their children to expect meaning and
- ?
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order. Additionally,'middle\class parents are more likely to read to

0o

the1r*ch11dren, and to model reading behavior, and thus chxldren

e

develop the belief that readlng is mean1ngfu1 and can be mastered und ,

-~

“controlled and used. The usefulness of locus of control for the

classroom has been suggested in the professional literature (Morggn

land Culver, 1978).

A very dlfferent approach to understandlng emot1onal correlates.

thh read1ng disabilities is presented by Stauffer, Abrams and Pikulski

(1978) in their chapter on "An Ego Approach to the Study of Reading o

Disability" (pp. 196-207). Based on the work of Hartmann, Kris, and

' Loewenstein (1948), Stauffer et. al. view "the basic functions of the

developing personality as the fupctions of the dgveloping ego.ﬁ

(p. 198). The ego -- a psychoanalytic congtruct -~ is #iewed as

the mechanism that allqws individuals to deal with'psycholégical
(inteinal) and_phfsiological (external) functions in a unified manner.
Especially imporfant in ego development gnd.func;ion is the-maihtainénte
of "relétive autﬁnomy", that is, the maintainence of a balance between -
the demands of the world and tﬁe internal strivings and gesires (or, in
Freudian terms, the demands of the world and the superego and the
demands of the primary drives and ;he id). Stauffer ét. al. suggést
that anything tﬁat interféres with the development of the ego ;lso.‘
interferes with the person's adaptation to the world, inc&uding the
person's capacity for lea:ning. Thus, neurological impairments,
perceptual problems, improper impulse con;rol’(manifeSted in impulsivity,

hyperactivity, etc.), and the-&evelopment of inappropriate’ defense

mechanisms can all be understood and accounted for in an ege theory.

) v
4y

.*J
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The interrelationsﬁips Between'cognitive (including 12ading) fnnCtioningu
and correlates such as emot1onal problems, neurological problems, etc
can be interpreted as tﬁe results of some impairment to the,development _

\
_of functioning of the egol. Neurological 1mpa1rment, for example, R _
/

may really be the resultlof a4 unique 1nteract10n of?ﬁoth organxc “and

/

" functional factors" (Stauffer et. al., 207). s

—

Stauffer et. al} indicate that the ego approach to stodying'

- -

, 3 ) _

reading disability allows| reséarchers and teachers to view the various
/ L .

correlates to_poor reading in a unified way. The ego approach euggests,

™ A
furthermore. ‘that it. i possible and desirable to approach reading

problems in termS‘oﬁfthe "current ego/functronrng of the ch11d4 no
matter what the oragrnal etiology may have been." (p. 207). .

There is much research to support the use of this ego approach in
examining emotlonal correlates to poor reading. Research cited .
earlier stemming. from a ps&choanalytic orientation tends to sopportmthe
idea that problems in ego deveiopnent or functioning are at tﬁe Toot ofj
both emotional correlates and readingtproblems. .However, it should be
re1terated that several problems exist in'using this type of construct
in examining personality problems and reading. Flrst, concepts (such
as ego, or reqctxon formation) tend to be difficult or 1mp0551b1e to
measure, furthermore, the exact neanings and parameters of these e
terms are open to interpretation. Because assessment of ego functions
(such as defense mechanisms) i;—oifficult to accomplish_using objective
measures, research examining these functions is difficult and often

A} . ‘ w

questionable. Lastly, psychoanalytic theories generally maintain
' :"_Q

that the basic parameters of the personality (including the ego) are

A 14 .



‘factors. Theories such as competence,and ego theories have also been

L

established before the child is of school age. This belief can easily
lqu teachers to assume that they can do nothxng to assist a chlld o

thh emotxonal problems correlated with reading probleas. Clearly .

’

other theories and constructs -- " such as‘self—concgpt --.are more

fruitful in thgir potential app;ibétion to classroom situations.
The most recent theoretical and research efforts, tﬁen, have
been;aimed at identifying theories or constructs that coﬁld'accounﬁ J .
for the 1nterrélationships between -emotional problems and  reading -
prleems, that could give some focus to research efforts in this area,

..

and that hold ﬁromise"for application in schools and clinics. Such
. ! é
efforts have indicated that constructs such as self-concept and locus

of control are indeed related to reading ability and personality ' o

- .

1forwarded as providing useful frameworks for understandlng thls

’ relatlonship. The review of the 11terature, however, indicates that

little has been done to apply these constructs and theories to
B &

»

L) ﬁd _— N
working with poor or disabled readers. With so much attention being
directed at poor readers, and with so much evidence indicating emotional
correla;es and/or - 1ses, it .seems thdt applied reséarch is definitely i‘

needed to test the usefu‘ness of these constructs and theories in working

. .thh students with. reading prcblems. Most of the efforts a1med at

applying this research have tended to be- based on inferences and- expert

oplnions, rather that on the use of controlled studies.

concwsron ‘ o - ' ‘

_ There has been a long history of research jinto emotlonal correlates

4,
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to reading :ability. This research has been approeched in a number of

N ST 4

e ¢ . N

v . . ’ "

- -

-

ways -- from observatien, case- study analysis, aﬁd individual

P

psychotherapy to comparison of groups of good and poor readers, use

of psychemetric techniques, and factor analytic studies. Additionally,

- ¢ n

‘ reSearch has varied accordxng to the theorxes of personality and

”'psychotherapy adhered to by the particular researcher. Although

* research technfELes and theoretical orientations have differed, most

1

. L . 1 »
research has indicated some correlation between.reading difficulties
or disabilities and emotional maladjustments. Same researchers have

felt that there is a causal reletionship (e.g. Robxnso?, 1946, felt

LY

that emotional problems caused reading problems in 32 pereent of rhe'

Eases of reediqg disabilities; Gates (1941) concluded that emotional

A

-problems were the cause of reading problems in about ?0 percent of all

cases). Most researchers, however, have concluded that emoticnal

and reading problems were either mutually reinforcing or were both

“the manifestations of a different problem; causality, because it is so

7

difficult to esteblish, has been suggested but not pre&en.

The mpre. important conclusien-of this paper, hewever,'is that
research iato emotienal -factors and reading has encountered many
prehlems because of difficulties 1n defining and asse551ng personality
varxables, because of differences ef opinion and definition among
schoels of counseling and educational psychology, and because of
dlfficulties in isolating emotlopal factors to compare, in uncontaminated
forin, with reading. Researchers have been greatly affectee by the
Zeitgeist in determining emotional correlates the Zeitgeist, in turn

has been partially shaped by the particular psychological theor1es in

4v ,
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. e . - - 'a. .
- vogue. Thus, psychoanalysis was the primary .tool for looking .

at emotxonal difficulties in the 1930'3 and. 1940‘5‘ its influence

o

.cont1nued to the present but ;p a lesser extent partly'because of

—— ——— ..L.. e e

research questioning its effectiveness and partly because of the
emargence of other theories of personalxt) and psychotherapy. Some
-resigrch.from a behayioral or-learnxng theory framework has occu:ggd
.in each decade since thejlgznfgj béhﬁﬁiogal influences, howéver; have
been more. strongly. felt in terms of applications to reading programs
-and materials. Field théories, as well as humanistic and phénome~ |
nonoiogical theories, haVe provxded more 1mpetus for research since(the
1950°'s. Research i the late 1960's and~tne 1970's had decreased
mainly because more attention has been paid to organic causes and
correlates of reading difficultieé than't6~émotional correlates.
Recent research has been aimed at éstablishing and de%ining wholistic
construets and theories that éah'account f;r the.relationships-of
emotional fQLtors and reading ability, and that can provide directions
for additional reséarch and application. Additionél_research using

these constructs and theories that hold promise for bridging the gap

between reading thedﬁ& and personality theory is needed; of equal'

importénée is the need for applied research that can’ suggest sucdessful

'-wcounéeling approaches and techniques for use with poor'or di3abled

readers. o . : -

.
. . ’
| | 4
| i
» . *
. ‘
.



REFERENCES

@1}

_ Abrams, Jules C., "Interpersonal Dynamics in Counseling Students with
Learning Problems," Reading: Progress and Peddgogy, Schick &

| May, ed. National Reading Conference Proceedings, 19, Vol. 2,

e 1070, pp. 6-10. T ) SN

»

¢ Abrams, J.C., "Psychotherapy and Learning Problems: The Role of the .
' Clinical Psychologist," Multidisciplinary Aspects of College-Adult ’
L Reading, Schick § May, eds., Yearbook of the Natiomal Reading .~
o o Conference, 17, 1968, pp. 84-89. '

¢

- Abrams, J.C., "Learning Disabilities ~- A Complex Phenomenon," Reading
Teacher, 23, Jan., 1970, pp.-299:§93i ‘ K ) c ,
P . +" ’ - . ‘.‘; * ) l" .
- Allen, Elizabeth G., An Investigation of Change in Reading Achievement, .
' Self-Concept, and Creativity of Disadvantaged Elementary School
Children Experiencing Three Methods of Training, Dissertation .
Abstracts, 29, No. 9, .3032-A. PhD., University of Southern '
Mississippi, 1968.

Ames, L.B. & Walker, R.N., "Prediction of.Laten-Reading Ability from
Rorschach and I.Q. Scores," Journal of Educational Psychology,

. -7 s5, Dec., 1964, pp.’ 309-13,
:"ﬁ' ) Athey, Irene, "Personality Factors and the;Davelopment of Successful
' . _ Readers," New Frontiers in College-idult Reading, Natiomal

Reading Conference Yearbook, 15, 1966, pp. 133-39. . - /’ .

Athey, ' Irene, Reading-Personality Patterns at the Junior High School

z '.rf-**—“$\\r' . Lezgl; Ph.D. dissertation, University of California, Berkeley,

. /
Athey, Irene, "Reading Research in the Affective Domain,'. f Singer &
o Ruddell, eds., Theor2tical Models and Processes in Reading. '
’ . Newark: IRA, 1976, pp. 352-80.

/ . o
Athey, Irene, and Holmes,: J.A., "Reading Success and Personality
Characteristics in Junidr High School Students,' "in Singer &-
Ruddell, eds., Theoretical Models and Processes of Reading,
‘Newark: IRA, 1976. .

Axline, V.M., "Nondirective Therapy for Poor Readers," Journal of
Copsulting Psychology, 11, March-April, 1949, pp. 61-69,

-

" Baches, Jessee H., The Effect of Special Class Placement on the-Self-
. . Concept, Socia ustment 911__‘5 Reading Growth Of Siow Learners,
¢ Unpublished doctoral d ssgrtat%on, New York University, 1964,

o . 4 . R - © s
o : . _ : ¥ ,
: .. : ~ ry 0:". ‘ ' .

’ . . L ‘ .

. . . . 4 ~y . \ i .. . .

Q : - . ' o s
. . ] : '. ) . . :.-‘ . ) - .
. ‘ Ce et
LI
v

®



) B T - “ ) i ¢ o ) . « " : 2
. N .
. " ’ &7..
4 0y

o | | | a4
. °‘ . 3 &

Bandura, A;, Priﬁéiple:iaf'ﬁehavior Modification. New Yq?k: ﬂolt,
Rinchart and Winston, 1969.

Bandura, A., Psychological Modeling: Conflicting Theories. New
' York: ‘Aldone, Atherton, 1971. ' S T

arber, L.K. Immature Ego Development as a Factor in Retarded Abilit
* tp Read, Unpublished doctoral dissertation, University of Michigan,
1esT N . K , .

4]

- Beers, Clifford W., A Mind that Found Itself, New York: Longman,.
Green, 1807. : S

Bell, D.C., Lewis, F.D. and Andersen, R.F., "Some Personality and-
Motivational Factors in Reading Retardation,' Journal of Educational
Research, 1972, 65(5), pp. 229-233. ~ ~

.

Biel.'j.E., "Emotional Factors in the Treatment of Reading Disabilities,”
© Journal of Consulting Psychologg, 1945, 9, Ep. 125-31,

Bills, Robert’E.,."Noﬂdirective Play Therapy with Retafded Readers,"
* Journal of Conmsulting Psychology, 14, April, 1950, pp. 140:49.

~ T . -
'Blackmani/ﬁaJ.. A Clinical Study of the Pérsonality Structures and =

Adjustnents of Pupils Underachiev.ng and Overac eving in Reading.

Unpublishe doctoral dissertation, Cormnell Universiry, 1955.
Blanchard, Phyllis, "Psychogenic Factors in Some Cases of Reading

‘Disability,” American Journal of Orthopsychiatry, Vol. V, Ne. 4, N

Oct. 1935, pp. 361-74. o p

‘Blanchard, Phyllis, "Reading Disabilities i Relation to Maladjustment,"
" Mental Hygiene, 12, Oct., 1928, pp. 772-733. '

Blanchard, Phyllis, "Reading Disabilities in Relation to Difficulties
: of Personality and Emotional Development,' Mental Hygiene, 20,
July, 1936, pp. 384-413. . . ’ . : .

‘Bodwin, R.F.., The Relationshig Between Immature Self-Concept and . >
" Certain Educational Disabilities, Unpublished doctoral dissertationm, .

Michigan State University, 1957.

A . a

Bouise, L.M., "Emotional and Persunaiity Problems of a Group of :
Retarded Readers," Elementary English, 32, 1955, pp. 544-48. : X

. ' 2N .
Brinklin, ‘P.M., Ss1f-Related Concepts and Aspiration Behavior of
" Achieving Readers and Two Types of Nonachieving Readers.
Unpublishgg doctoral dissertation, Temple University, 1963.
{ : . _ !

-

(8 .



45

E.L., and-Joiper, L.M.,, Self.Concept of

J | Brookover, W.B., Erikson, g
S . Ability and School Achievement: Ill. Relationship of Self-
ice of Education,

R : . Concept to Achievement.in High School. - U.S. Off
o Cooperative Research Prhject, Final Report, Contract Ne. 2831. S

S U - A R e e

e,

oo Brunken, R.J. and Shen, F., “Pe onaiitf;ﬂhérdq;eristics of Ineffective, , .
' Effective, and Efficient Readers," Personnel and Guidance Journal,,
' Vol. 44, April, 1966, pp. 837:43. . , -

-

Burfield, L.M., “EmotionalgPrOblems £ Poor Readers Among College

*  Students," Clinical Studies .in R adingg I, Supplementary Educational A _
Monographs, No. 68, Chicago: University of Chicago Press, 1946, N~
pp. 123-29, R ' - *

. Butts, R.F., A Cultural History of Western Education, New York:

McGraw-Hill Book Co., 1955,

) Calloway, Byron, Jerrolds, W., and Tisdale; Li, "Symposium of Scores
- on the California Test of Personality wit Reading Achievement,"
Education, 93, Nov., 1972, pp. 160-064.

‘ Chall, J., Reading and Development, Phi Delta Kappa Fastbacks, 1978. .

o > Challman, R.C., "Personality Maladjustments and Remedial Reading,"
i » Journal of Exceptional CF ‘ldren, 1939, 6, pp. 7-11.

o Clements, S.D., Minimal Brain Dysfunction in Childrer, NINDB Monograph
o No. 3, Public Health Service Publication No. 1415, Washington:

U.S. Government Printing Offise, 1966.

_.gohn, M., and Kornelly, D.;'"For Better Reading -- A More_Posifive
Self-Image," The Elementary School Journal, Vol. 70, Jan.,
' . 1970, pp. 199-201. . .

. ) .
S Coleman, James, Equality of Educational Opportunity. U.S., Department
S ) . of Health, Education ard Welfare., WaShington: U.S. “‘Government

Printing Office, 1666, ' ' . . .

‘Cory, Mark R., A Siwly of Selected Personality and Academic_Change in

A Group Counseliny Setting and a Reading Instruction Situation.
.. Unpublished doctoral dissertation, University of -North Dakota,
SR 1968, B e -

P
.

o

Craig, M.L., "The Effectiveness of Group Guidance on, Reading :
Improvepent of Junior -Gollege Freshmen," Junior College and Adult =~

§ - ' \ Reading Programs -- Expanding Fields, Schick & May, eds., Yearbook
. of the National Reading Conference, 16, 1967, pp. 1953-200. :

5‘\‘

Cuchens, B.D., Relationship§>Betweeh Affective Measures and Reading
Success of Low Income Black Children, Ph,D, Dissertation;

o " University ofAEJQrida,'197S._

Yy




_ Culver, V.I. and ‘Morgan; R.F., "The Relationship of Locus of Control

3 ' . . : ) N
' . " - | - 46"

s

*  to Reading Achievement,' paper presented at 22nd IRA Convention,
Miami, 1977, - . ' S

Al e s e . e

Dennerll, D.E., Dimensions of Self-Concept of Later Elementary
Children in Relationship to Readin Performance, Sex Role and .
Socioeconomic Status, Unpuﬁlished toral dissertation,
University of Micﬁiggn, 1971. ' -

Dorndy, W.P., The Effectiveness of Reading Instruction on the | : ,
- Modification of Certain Attitudes loward Authority Fi%ures o :
of Adolescent velingquent Boys, Unpublished doctoral ssertation, 5
ew. for versity, 1963, . I ' '
Drummond, R.J., “Internal-External Control Comstruct and Performance

in an Individualized Community College Reading Course,* Reading .
Improvement, 12 (1), Spring, 1975, pp. 34-38. _

Dudek, S.Z. and Lester, E.P., "The Good Child Facade in Chronié
Underachievers," American Journal of Orthopsychiatry, 38, 1968,
ppo 153"59{' :

Eisenburg, J., *'Epidemiology of Reading Retardation," in Money, ed.,
The Disabied Reader, Baltimore: John Hopkins Press, 1966, pp.
3-19, ' .

Bkwall, Eldon E., Psychological Factors i the Teaching of Reading.\

-

Co%pmbus, Ohio: Charles E., Merrill Publ. Co., 1973. - -

Ellis.ﬁﬁlbert; "New Approaches to Psychotherapy Techniques," Journal
" &f Clinical Psycholegy Monograph Supplement, No. 11, 1955,

Ellisih.g "Resdlts of a Mental Hygiene Approach to Reading Disability

Probicms," Journal of Comsulting Psychology, 13, feb., 1949,

. Ephron, B.K., Emotiondl Difficulties in.Reading; New York: Julian

Press, 1953.

Eysénck, H.J:; "The Effects of Psychotheraﬁy: An Evaluation,' %

Journal ‘of Consuiting Psychology, 16, 1952, pp. 319-324.

E}senck, H.J., "The Effects of Psychotherapy," Handbook of Abnormal
. Psychology, 1960, pp. 697-724. ° ,

Bysgnck, H.J., "The Effects of Psychotherapy," Journal of Psychology, ..
© 1, 1965, pp..97-118. _

Femnimore, F., "Reading and the Self-Concept," Journal of Reading,
11, March, 1968, pp. 447-51; 481-83.

Pishﬁf, B., "Group Therapy with Retarded Readers,". Journal of Educational
Psychology, 44, Oct., 1953, pp. 354-60. .

§

» K

_51‘,!



~

Fitiﬁ#trick,'Karen, rE€fects of Valued Clarification on Self-Concept
and Reading Achievement," Reading Improvement, 14 (4), Winter,

1977, pp. 233-8. v [
Frankl, Viktor, The Doctor and the Soul, New York: Knopf, 1955.

Freud, Sigmund, General Introduction fo Psychoanalysis, New York:
Norton, 1920, : - S

Gann, E., Reading Difficulty and Personality Organization, New York:
King's Crown Press, 1945. .

~

Ggfdnei; J., and Ransom, G., MAcademic Reorientation: A Counseling
Approach to Remedial Readers," The Reading. Teacher, 21, March,
1968, pp. 529-36. . - N -

1.

. Gates, Arthur I., “Failure in Reading ard Social Maladjustment,”
Journal of the National Education Association, 25, Oct., 1936,
PP. 205-6. -

Gates, Arthur.I., "The Rolé of Personality Maladjustment in Reading
Dié;%}&ity," Journal of Genetic Psychology, 59, Sept., 1941, pp.

77483,

-

¥

Gerst, M.D., "Symbolic Coding Processes in Observational“iearning,"
Journal of Personality and Social Psychology, 19, 1971, pp. 7-17,

Granzow, K.R. T:“A Comparative Study of ﬁnderachievers, Normal Achievers,
and Overachievers in Reading, Unpublished doctoral dissertation,
Towa State University, 1954. ~ ' '
Graham, E.E., An Exploration of a Theory of Emotional Bases for ﬁeading
Failure, Unpubiished doctoral dissertation, University of Denver,
1. ' ' '

&
]

Gray, William S., Remedial Cases i Reading: Their Diagnosis and-
Correction, Supplementary Educational Monographs, No. 22, June,
. Chicago: University of Chicago Press, 1922,

Gray, William S., "Thc Soeial Effects cf Reading,” School Review, 55,
May, 1947, pp. 269-77.

Griffiths, A.N., "Self-Concept in Remedial Work with Dyslexic Children,"
Avademic Therapy, 6 (2), 1971, pp. 313-17.

Haké, J.M., "Covert Motivations of Good and Poor Readers,' Reading
" Teacher, 22, May 1969, pp. 731-38.

Hall, C.B., "Personal Problems of Children," Wiison Library Bulletin,
. 26, 1959, pp. 260-61. )

¢ ¢



& o - 48

» ~ .
e -~

Hartmann, ‘H., Kris, E. and Lowenstein, R.M., "‘Comments on the
Formation of Psychic Structure," in The Psychoanalytic Study of
the Child, vol. 2, pp. 11-38. New York: Interna:iomal . .
. Universities Press, 1948. ) . '

Havighurst, W., Human Development and Education, New York: Longmans,

B

Green & Co., 1959, e

*

Hebert, D.J., "Réa&ing Comprehension as a Function of Seif-Concept,"
Perceptual and Motor Skills, 1968, 27, pp. 78.

Hedges, R.E: An Investigation into the Effects of Self-Directed
Photography Experiences Upon Self-Concept and Rrading Readiness

Achievement of Kindergarten Children, Unpublished doctoral
dissertation, Syracuse University, 1971.

of Academic Success Among Disadvantagid Schrnl Beginners,!
Journal of School Psychology, 1971, 93(2), pp. 101-13, '

Henderson, E.H., Long, B.H., and Ziller, R.C., "Seif-Social Comstructs
of Achieving and Norachieving Readers," The“Reading Teacher, 19,
Nov., 1965, pp. 114-18.

'Heminghausu E.G., The Effects of Bibliotherapy on.the Attitudes and
the Social Adjustment of a Group of Elementary School Children,
- Unpublished doctoral dissertation, Washington University, 1954,

Hill, Walter, "Personality Traits and Reading Disability: A Critique,"

. in Bliesmer § Staiger; eds., Problenms, Programs and Projects 'in
College-Adult Reading, Yearbook of the National Reading Confenrnce,
11, 1962, pp. 174-79. T

Holmes, Jéck A., "Persdﬁality Characteristics of the Disabled
Reader," Journal of Developmgntal Reading, 1961, 4, pp. 111-122.

Homze, A.C., "Reading and the'Self1Concept," Elementary English, 39,
~ Mavch, 1962, pp. 210-15.

Jackson, E.P., "Bibliotherapy and Reading Cuidance: A Tentative
Approach to Jfieory," Library Trends, il, 1962, pp. 117-19.

)]

Jackson, J., "A Surﬁey of Péychologicai, Social, and Environmental
o Differences Between Advanced and Reta;ded R aders," Journal of
Genetic Psychology, 1944, 65, pp. 113-31. '

: Joseph, M.P, and McDonald, A.S., "Psychological Needs and Rea&ing
o Achievement," New Concepts in College-Adult Reading, Thirteenth
Yearbook of the National Reading Association, 6, 1906, pp. 150-57.

Keily, G.A., The Psycholqggrof Personal Constructs, New York: Nortom, 1955. -

A ]
*

Henderson, E.H., and Long, and Long, B.H., "Personal-Social Correlates \\\\\\



>

-

’

-

. 3 _‘3

Ketcham, ¥. E., "What Research Says About Personalzty Factors and
College Reading Ability,” Journal of the Readzng Speelalxst,,“ ..

-

.5, Dec., 1965, pp. 54-58. ) Y .

" Kirk, B A., "The Relationshxp of College Readzng Programs to

Educational Counseling," -in Sckick- § May, eds.,” The Psychology
of Reading Behavior, Yearbpok of the National Reading Conferenee,
18, 1969, pp- 117-21, | .

o

w'd

Kndbdock Peter, "A Rorschach Investxgetion of the Reed1ng Process "
Journel of Experimental Education, 33, Spring, 1965, pp. 277-82.

€
Knoght, E. E., "Personality Nevelopment Through Reading,".The.Reading
' Teeehér 7, Oct., 1953 pp. 21-26. . . .

erm. L. F., Uhderechieving Readers inBn Elementary Scﬁeel Summer* -

. Reading Improvement Program: A Semantic Differential Measure
1~o? Tﬁe%r Change in Attitude loward School, Sé_§s and Aspiration.
- Unpublis octeral ssertation, Univers ty of Denver, 1 68,
Kunst, M.S., "Psighological Treatment in Reading Dlsabilxty L

Clinical Studies in Reading, I, Supplementary Bducational -

Monographs, No. 68, Chxcago. sversity of Chicago Press,*
1949, pp. 119-124. .

Ladd M. R., “The Relationship of Soc¢ial, Economic and Personal
: Characteristics to Reading Ability," Teachers College Contr1butlons

_ to Education, No. 582, New York: Teachers College, Columbia
University, 1933. o . Lo .

N, . €

Lawrence, D., "The Effects of Counse11ng on Retarded Readérs e
Educational Research Vol.qls Feb., 1972, pp. 119-24,

Lewin, Kurt, P1e1d Theory in Social Scxences, New York° Harper and
Row, 19S§1.

M

prton,oAaron, "Read1ng Behavior of Children thh Bmotional Problems.
s A Psycholinguistic Perspective,” Reading World 15, 1, Oct.,
g 1975, pp. 10-22,

Luborsky, L., 3inger, B., and Luborsky, L. "Cempa?at:ve Studfes of ¢
Psychotherapies,' Archives of General Peychiatry, 32, 1975,

" pp. 995-1108.

o I .

k S . ~
Lumpkin, D ;D., The Relat1onship of Self-Concept to Achievement in

Reading, Unpublishad doctoral dissertation,. Un1vern1ty of ',,~
- Southern Califernia, 1959, - , :

McCall W. A., How to Heasure ip Educat1on, New York' Ma:Millan, 1922,



-~ A_la“,’,} )

e g ‘,".Hv:;,..-:ix, it b~

50. . @

McConkie, G.d .nd, Meyer, Bonnie, "Investigation of Readxng Strategies!

II. A Replication of Payoff Cohdition Effects,” Journal of
Reading Behavior, 6, 2, July, 1974, pp. 151-58, -

McDonald, A.S., Zolik, E.S., and Byrne, J.A., "Reading Deficiencies and ' oo
Personality Pactors: A Comprehensive Treatment," in Startinﬁ
and Improving College Reéading Programs, Eighth Yearbook cof the
N~tional Reading Conference, 1959, 8, pp. 89-98. :

McGann, Macy, "Dramatic Dialogues for Simultaneous Treatment of
Reading .nd Personality Problems," Journai of Educational
Psychology, 38, Feb., 1947, pp. 96-104.

M-wiliiams, L.J., A Q?qurof the Effect of Clinical Readlng;Remed1at1on ~
ipon Perceprion 6?:Locus of Control, Ph.D. dlssertation, Southern
le;noxs Univirsity, 1975.

-~
L

Maslow, A., Motivatlor and Personaligy. New York: Harper, 1954.

Matthews, M.M., Teachi; g to Read: Historically Considered. Chicagoi
University of uhicng: Press, 1966.

Maxwell, Martha J., "Corr.. ations of Concentration," in Schigk §
May, eds., New Fronuic s in College-Adult Reading, Yearbook of
the National Reading Con: srence, 15, 1966, pp. 22-30. . °

Maxwell, M.J., "The Rola of Attitudes and Emotions in Changing Reading
and Study Skills Behavior of Ccliege Students,' Journal of Reading,
1971, 14 (6), pp. 359-64;420-22.

Mayden, F., "What Should the Psychilatric Patient Read?" Amefican
Journal of Psychiatric Nursing, 52, 1952, pp. 192-94.

Meltzéff, J. and Kornreich, M. Research in Psychotherapy. New York:
Atherton, 1970. . ‘

Milne, J.G., "Relics of Graeco-Egyptian Schools, -Journal of Hellenic
Studies, XXVIII, 1908, pp. 121-32.

Missiidine; W.H., "The Emotional Background of Thirty Children with
Readlng Dlsabxlltxes with Emphasis on its Coercive Elements,!
Nervous Child, 5, July, 1946, pp. 263-72.

Monroe, Marian, Children Who Cannot Read Chlcago. University of
Chicago Press, .

Monroe, M., and Backus, B., Remedial Reading: A Monograph in Character
_Education, Boston: Houghton-Mifflin, Co., 1937.

Morgan, R,F. and Culver, V.I:, "Locus of Control and Reading Achievement:
Appli:ations for the rlassroom," Journal of Readlng, 21 (5), Feb.,
1978, pp. 403-8.

: Su



51

!

Natchez, Gladys, Children with Reading Problems: Seiected Reading,
New York: Basic Books, 1968, ‘

Norman, R.D. and Daley, M.F., "The Comparative Personality AdJustment
of Superior and Infer1or Readers," Journal of Educatlonal e

Psychology, 1959, 50, pp. 31-36.

-

Pearson, G., "Disorders of the Learnxng Process," in Natchez, ed.,
Children with Read1ngﬁ?r0b1ems' Selected Readxngs. New York:
Basic Books, 1968, pp. 44-55,

X

Eotter, M., "The Use of Limits in Reading Therapy," Journal of Consulting
Psychology, 14, 1950, pp. 250-55. .

Preston, Mary I., "The Reaction of Parents to Reading Failure,"
Child Development X, Sept., 1939, pp. 173-79,

Quandt, I.; Self-Concept and Reading, Newark: IRA, 1972, 9.

Raygor, A.L., "Counseling in the Reading ?rogram," in Causey §
Biiesmer, eds., Research and Evaluation in College Reading,
Yearbook of the National Read1ng Conference, 9, 1960, pp. 83-87.

- Robinson, Helen M., "Factors Whlch Affect Success in Reading,"

'Elementary School Journal, 55 Jan., 1955, pp. 263~69.

Robinson, H.M., '"Personality and Readlng," in Traxler, ed., Modern
Educational Problems, Educational Conference Report, 17, 1953,

pp. 37-99,

Robinson, H.M., ™anifestations of Emotional Maladjustments," Clinical
Studies in Reading 1, Supplementary Educational Monographs,
No. 68, University of Chicago Press, 1949, pp. 114-22,

Robinsun, H.M., Why Pup1ls Fa11 in Reading, Chicago: Unxver31ty of
. Chicago Press, 1946.

Rogers, Carl, Client-Centered Therapy, Boston: Houghton Mifflin, 1951.

Rogers, C., Counseling and Psychotherapy: Newer ioncepts in-Practice.
Boston: Houghton Mifflin, 1942,

Rogers, C., '"Learning to be Free," NEA Journal, March, 1963, pp. -
.28-30.

Rosenbaum, M., and Berger, M., Group Psychotherapy and uroup
Function. New York Basic Books, Inc ., 1963,

Rosenthal, R. and Jacobson, L., Pygmalion in the Classroom: Teacher
Expectancies and Pupil Intellectual Development, New York: Holt,
Rinehart and Winston, 1968.

Su



Rotter, J.G., Social Learning and Clinical Psychoiogy, Englewood
Cliffs, NjJ.. Prentice Hall, 1954

Rovin, R., "Identification Patterns of High School Students with
Literary Characters: A Study in Blblxotherapy," The School
Counselor, 14, 1967, pp. 144-48.

)
“~

Russell, D.H., The Dynamics of Reading, ed. by Robert Ruddell,
Waltham, Mass.: Ginn and Co., 1970.

Russell, D.H., and Shreodes, C., "Satisfying Needs Through Ré;diﬁg,"
Education, 84, April, 1964, pp. 451-92. .
—_—— ( :

Russell, D.H., YResearch on Reading Difficulties and Personality
Adjustment," Improving Educational Research, Washington: American
Bducational Research Association, 1948, pp. 10-13. - .

Schluck, C.G. "The Effect of Ability Grouping Upon the Self-Confidence
and Achievement of Students Who Are Learning to Read," Paper
presented at AERA, 1977,

Schwyhart, F.K., Exploration of Self-Concept of Retarded Readers in
Relation to Reéading Attainment, -Unpublished doctoral dissertation,
- Unlversity of Arizona, 1967.

)

Sebeson, L., "Self-Concept and Reading Diéhbilities," The Reading
Teacher, 23 (5), 1970, pp. 460-64.

Shatter, F., An InVesglggtion of the Effectiveness of a Group Ther
Pro ram including the Child and His Mother, for the Remediation
Reading Disab111ty, Unpublished doctoral dissertation, New
: York Univer51ty, 1956. ’ T

Sherman, M., "Emotional Disturbances and Reading Disability," Recent
Trends in Reading, Supplementary Educational Monographs, No. 49,
Chicago: University of Chicago Press, 1939, pp. 126-34.

. Sherman, M., "Psychiatric Insights into the Reading Problems,'
Elementary Educational Monographs, No. 68, 1949, pp. 130-32,

Shrodes, C., Bibliotherapy: A Theoretical and Clinical Experimental
Study, Unpublished doctoral dissertation, University of
Cali%ornia atlBerkeley, 1949,

-

Siegel, M., "The Personality Structure of Children with Reading
Disabilities as Compared with Children Presenting other Clinical
Problems,'" The Nervous Child, 10, No. 3-4, 1954, pp. 409-14.

Singer, E § Pittman, M.E., "A Sullivanism Approach to the Problem of
Reading Disability: Theoretical ‘Considerations and Empirical
Data," in Natchez, ed., Children With Reading Problems, New York
Basic Books, 1968.

»

D¢




-

=

X

+ -

Smith, H.P., and Dechant, E.V., Psychology in Teaching Reading,
‘Englewood Cliffs, N.J.: Prentice-Hall, 1961; 1977,

Smith, lea B., "Some Effects of Reading on Children,™ Elementagy
English 25 May, 1948, pp. 271-78.

Smith, Mary L. and Glass, Gene V., '"Meta-Analysis of Psychotherapy
Outcome Studies,” American Psychologist, Sept., 1977, pp. 752-61.

Smith, P.W., "Self-Concept “Gain Scores, and Reading Efficiency .
. Terminal Ratios as a Function of Specialized Reading Instruction
or Personal Interaction," inm Figural, ed., Reading and Realism,
Proceedings of the 13th Annual Convention of the IRA, Newark: -

. IRA, 1969, 13, pp. 671-74. Study by same name as unpublished
doctoral dzssertation, Southern Illinois University, 1967,

Syngg, D. and Combs, A.W., Individual Behavior: A Perceptual Approach
Jp Human Behavicr, New York: Harper and Row,. 1952, -

Spache, G.D., "Appraising the Personallty of Remedial Pupils, BT
Traxler, ed., Education in a Free World, Washington' American
Council of Education, 1955, pp. 172-37,

A 3

Spache, G.D., Invest;ggtxéEFthe Issues of Readxng;pisab111t1es, .
Boston: Allyn and Bacon, 1976. ' s

'Spache, G.D,, "Personalxty Characterlstlcs of Retarded Readers as

Measured' by the Picture-Frustration Study," Educational and
Psychological Measurement, 14, 1954, pp. 186-91.

Spache, G.D., '"Persohality Patterns of Retarded Readers." Journal of
- Educational Research 50, Feb., 1957, pp. 461-69., '

Spache, G.D., "Reading Improvement as a Counsellng Procedure,' in ..
Causey § Eller, eds., Startin ng and Improving College Readlgg
Programs, Yearbook of the National Reading Conference, 8, 1959, pp.
125-30. , k .

ZStrangf“Ruth, "Diagnosis and Remediation,* Reading in General Educagﬁqn,3

Washington: American Council on Education, 1940, . ) %

¢

Strang, R.; Reading Diapnosis and Remediation, ERIC/CRIER Reading -
Review Series, Newark: IRA, 1968. :

Stauffer, Russell G., Abrams, J.C. ond Pikulski, J.JJ., Diaggosié,
Correcticn and Prevention of Reading Disabilities. New York:
Harper and Row, 1978.

. i ' -
Stavrianos, B.K. and Landsman, S.C., "Personality Patterns of Deficient
Readers with Perceptual-Motor Proprms," Psychology in the Schools,
N 6, 19¢9 pp, 109-23.




.

Y

ot

I

Super, D.O\.', Star‘ilshevsky‘,“ R,, ‘Matiin, N, and Jordaan, J.P.,

Career Development:. Self-Concept Theogy.
' Entrance Examdnation Board, 1963

>

54

New York: College <

Sylvester, Emmy, and Knnst, M., "Psyohodynamio Aspects of Reading-
Problems," in Natchez, ed., Children with Reading Problems,

New York; Basic Books, 1968, Pp. 35-43.

-

,Thorndike, E.L.,"The Fundamentals of Learning. .
College, Columbia Unxversity, 1932, .-

New York Teachor; i

Thorne, F. C Principals of Personalitx Counsol1ng. Brandon, Ve

Journal’of Clinicai Psychology, 1950

t .
K

' Totler, G.S., Certain Aspocts of the Self-EvaIuations Made by Achieving

- and Retarded Readers of Average and Above Avergge intelli ence, .
ﬁﬁpnﬁlisﬁed doctoral dissertation, Temple University, 1967. o

Townsend A,y ﬂBooks as Therapy," The Readlng Teacher, 17, 1963, PP.

- 121-26.

\

Toynbee, A.J., C1vil1zat10n on Trial, New York'
Press, 1948,

Treat, Janet, "Affective Objectives in Reading:
Reading Improvement 14 (4), Winter, 1977,

*. Tulchin, s H.; “Emotional Factors, in Reading D1sabil1taes in School -

-

Children," Journal of Educational Psychology, 26, Sept., 1935, \

. “Tuddenham, K.D., "Adjustment in School “and College,ﬁ Review of 5
Educational Research, 13, 1943, pp. 429-31,

Oxford Univetgity . ' \.;.-

The Self-Concopt "
pp . 229"32

. -~

Vorhaus, P'G., "Rorschach Configurations Associated with Readiﬁg
Disability," Journal of Projective Techniques, 16 1952, pp. 2-19.

Walen, Sue and others, "Comparlson of Varied Relnforcement Procedures

&

\ on Reading Fluency Behav1or," Probe, 1, &, Winter, 1974, pp. 31-36.

Wark, D.M., "Case Studies Behavior: Modification," in Schick § May,

- eds., The Psychology of Reading Behavior, Yearbook of the National

Reading Conference, 18, 1969, PP. 217-28.,

7

Watson, J.B., Behaviorism, New York: Norton, 1925.

Whlte, R.W., "Motivation Reconsidered: The Concept | of Competence "
Psychologwcal Review, 66, 1959, pp. 297-333.

Wiksell, W., "The Relationship Betwéen Reading Difficulties and
Psychological Adjustment," Journal of Educat10na1 Research, 41,

March, 1948, pp. 557-58.

It
<

s



vl

- Wilking, S.V.;J"Peisonality Maladjustment as & Causative Pactor 'in

' . Reading Disability," Elementdry School Journal, 42, Dec., 1541,
ppl 269-?90 ’ Lo ‘ )

Williamson, ann'P., "Affective Stfategies for the Special Reading o
. Teacher)" Journal of Reading, 17 (3), Dec., 1973, pp. 228-33.

”Wi. : C.B., Counseling @doleécents,'xew.Yo:E: McGraw-Hill,

; "Reading Success.and Emotional Adjustﬁeﬁt,“ Eleﬁéntagy
~ Enpli eview, 27, 1950, p. 296. .

witty; P.A:, "Reading to Meet Emptional_yggds," Elemeﬁthry Bnglish;
29, 1952, pp. 75-84. ) —_— .' :

-

witty, P.A. and Kopel, D., Readingiand th Educmtive‘ﬁr6éess, Boston+ ___

Ginn and ‘coio_a_mlgigﬁ_'__
Woolf, M.D.g'“The TAT and Reading Disability," in Bliesmer and Staigéf,
- eds., Problems, Programs and Projects i College-Adult Reading,
11th Yearboo'. »f the National Reading Conference, 1962, .11, pp.

~  180-88. : _— . L e '

"Zaccdria,'JIS. and Mdses,_H.A..-Facilitating&ﬂumah'Develo ment Through
Reading. Champaign, Illinois, Stipes Publishing Co., 196§. e

‘e

—



