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Interinstitutional Research in Co selor Training:

. An Experiential' Model.
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As counselor trainers, we,often find ourselves attempting
. .

.
.

to summarize and simplify the counseling iesearch results.for our S-

.4. /

. students, To communicate tilt complexities of e'ven one reseaich study

.. to a claps of beginning masters'. students would typically l'e an

inappropr3ate expenditure of eime and'energy. 'One. of the unintended

byproductsof this atempt at parsi6ny is that oue.students.,4and

occasionally we ourselves, may come ta believe that scientific contrib-
.

utions to tounseling are the creations of singular minds.. -.Rogers,

Wolpe, Ellis, Super, Holland, and Roe are often perceived as individ-'

.uali who:work alone.

As.Gallagher awl Sanders (106),have stated:

'The mpre accurate mpdel of science is 4
,

growing pyramid of
knowledge. A new fact is built upon.iold facts; a teatable

. -theory rests onlvroven,theories. Each scientist is able to
. lay a,few stones on top of those that have be'en laid by past

generations. Odce in a great while, some scientist sees..thei
pyramid creatively, rearranges the stones or the relationship
.4tween, facts, and givea us an'Ansight we did not have before.
"ICI see further than others, " Sir Isaac Newton wrote, "it
is because.I stand on.the shoulders of giants.": It is through.
*the gradual aocumuldtion of infArmation and the growing complexity
of theories. that science progresses. (pp; 1-2)

The'point to be made, of course, is that scientific research to a -'

very large extent must be a E4bperative and accumulative effort. I have

.4

. often fdund* this awareness remarkably lacking in my doctoral students'

in counseling.. .Typically, the.doctoral students will enter their

advanced'program with the idea that their dissertation must involve an,

11.
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investigation ok Sotoething totally new arid unrefated to existing
. 0 . ..

.4 .

reseaich efaitts. This misperception is.reflected in the familiar
.a

' . .' f*

tale .of ,threi hatd

complex chemical

working chemistry major_wbo slaved three years on a-

reactiorl only to find out the week before the defense

Of the dissertation that someone else had reportedthe same reaction. ,

According to the story, this dejectqd student (a) committed 'suicide,

.(b) resolutely started all..over again, Yr (c) sought out a goad counselor

for long term therapy. The hidden messages in this taleare thr old:

(A) all research muSt be totally.unique, (b) the individual rese rcher

works alone, arld'(c) it is best to' guard your rescarCh ideas and keeP

things secret.:

I would not argue.tNat my doctoral students should all do joint"
.

.

',dissertations. I do,.however, strongly encourage collaborative efforts

io'generati-their individual dissertation ideas.. Also, I require

a careful "collaborative relationglip" with the existing research liter-

ature. My students' research-ideas need to be sotldly based-upon what.

people have found in the past. NorroWing ap analogy from Platt.(1964),

I
I

i
k my'students to regard their dissertation as the ntxt small

br eh on a "tree of research."
,

.
.

Although not exclusivel3Ffso, the research literature in education

and in counsdling training reflects some commonalities with the thinkini

of .thy doctoral Students'. Arlin (1977) found that published educational.
44

researchers averaged about 1.85 total publicatldhs betr...mtn 1969 and.1976.

t

Of all of those who had published, about 60% were one-publidatidn auttiors.
A

AdditionallyllArlin(1977) presented evidence to suggest that the

41
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tions of:one-publication authors have a lower impact and, perhaps, 'n

'a lower quality.. Although no attempt was made in Arlin's study to

identify if.multipie authors were building upon, earlier %work in subsequent
-1

publications; this might be a reasonable hypothesis.

, Mbre directly related,to the ounsqjng literaturei.Coldman (1976)

has .indicated his discomfort with the exiiting cotinseling rdsearch:

.07

ki ;

Avithesis is that the majority of published research ip,our
field has little or nothing to offer to practitioners. *014y a
'tiny portion of all.the research in all the journals and-mono-

g to say_t_b_ecturiielaMin schools,
colleges, and agencies; indeed, much of it has no °discernable

,

value for anyone. (p. 543)

Among.Goldman's.criticisms is the general Absence of replication studies.

Nbst studfes include individuals from only one sample at one specific

location. -iiithout replicatior(or, Eit minimum, a cargfUl deline§tion of
*

Ahe sample participants, a research consumer has no idea if the described ),

-finding§ may be gerierarizab1e.

As one final substantiation for the need fdr accumulatie efforts .

" in scientific investigation, Schutz' (19-77) argued the value of journal

articles diat.report two or three codrdinated studies rader than one

isollated experiment. There is, ai we migh anticipate, considerable

henristie, value in having the questions naturally arising fram one

' study immediately dealt with and reported in a second or thlr$1,study.

In summary, sgreral sources have dalled for increased attentionv '

4

coordinated, qn-going, and systemaac rAsearch. .Although such research .

.
might be accomplished by one dynamic scholar with his br het Colleagues

1m.

and graduate students, the likelt costs of necessary replications of
4

a
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fiddings (in dlfferent

prohlbitive, For this

quality of iesearch, I,

'1
collaborative research.

;
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4

settings wittl'alternatir samples) could prove

reason and for the reason,of possible increased

am encouraging an interinstitutional appioach to

1.

Interinstitutional Research

Following thesuggestions of Petrie (§76),4I distiieguish between

* interinstitutional and tulti-institutional'research efforts.

LA multi-institutio.nal'research approach would only ask that

Essentially,

all tetbera

of the group "do their OWn thing" at the same-time. Such research would -

. .
. .

.

requir very .minor integra.ting and organizing of efforts. 'An.example

? .

4:of such an appio ch would be a special issue of a professioriai journal

V'

A
on a given topi . The editor would, pè'rhaps, need\to piece together'

4
(thevaripscontributions with some approkiate commehtarl but each

contributor would be primaiily working .on his or her own.
. .

Interinsitutional efforts at research, however, require more

'integration, mozp modificatpn, and Elore4timulation of the teamlme ers

. .

ideas as the reiearch is cregted, carried.° t, and completed. Th r
. ,

4

a loint xpenditure.of bkfort and a mutually etermined outcoe of the -\

is

reseaztch. The investigators work together and interdependently:

."partigipants need-to take into account the contributions .of their

colleaguds to make their own contributions" (Petrie, 1976, p.

Over the past ten years,
.

sucdessful interinstitutional

I liave-seen a relatively small nUtber of

research efforts withWcounselor ttaining.

Most commadly, when papers are presented or published involving joint

-*
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authbrs'from separate institutions, the :authors are tied by "academic

P v
v

parentage" (a4visOr/advisee) or py'An gainer institutional "sibling"
# -

linkage (former colleagues at the same university).' These %endemically

incestuar'relationships have provided some a the most significant

. contributions to counseling and counselor training.* The contr4butions
. .

of this type Of collaboration far exceed expectations basedonly on the numbers of.

such joint efforts. As long as th ere are.doctoral programd in counseling,

these relationships will exist and shOuld be encouraged.
v

. What I wish to address in this paper are interinstitutional

regearch efforts beydild our immedigke academic lineage. Such relation-

ships may wélf expghd our Own sei methods of approaching research and

.

..>.

nay hopefully_lead to more rapid and more meaningful development of the
. .-> . .

. , ., ,

science of counseling. 11
Ts

0

A. 7

The Experiential ilodei

a.

One'rather extreme model for'promoting rsea4Fh across institutions

0
is the "experientlar' model c;f-collaboratlen. Before,I describe this

0

approach, it must be stressed that in designing an extreme model, I am

iirovIding a benchmark for discuIsion and:not An immediately workable

model .

*The experiential approach to interinstitutfonal. research in coun.-

selortraininV7 ould draw researchers together,
I.

personal and colleagial ties. Graduate school

at least initially, by

colleagues, present

institutional colleagu, acquaintances from professional organization
IP

*

attivities, and friends of friends migfit be bikought together to discuss .

,

, *

.0
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"isaues Of refevanEe to counselor trebling research." Obviously, a

specific product:or go.al for the4esearch is not specified prior to
8

the initial contact among the collaborators. Other-than the comnon

intertst in "doing something" research relkted, this first ma4ting

Is)very much. 4ke a convention bull session at the bar (minus the
t, / ' .

S A,

elcohol).

. The types.of

o
-Lnformational, are

sharect resources, whether physical, personal, or
, .

allowed to develop out of the experienoe of theA

contact between researcliers. As catinselor edUcators, we have much
.., . 4.-- .

.

,

'4 to share with oneenother, ind differedt trotill-will have unique needs
/1 ,

.

.

just.as specith indiViauals will havesingular contributions. For
1Mo

example, one member era research Ceam'may have access to certain

Sr phisticated videotaping facilities, Aother may have cbnsideratae

siA'tisticallcnowledge, and a third may, haye certain informational

resburces available. Al;hough each of the three certainly possesses . *

many additional resources, the combination of the three unique. contrib-

utions will likely cl'e 4.a significantly more positive potential for

researal Tsacco lishments-than will eaCh woAing alone.;le

The goals of an experiential approach to counselor training rebqarch

are, as )fight be anticipated, primailly experientlal. The group

membbre 'are participating because theiv is -something to be gained in

seeing and talking with other professionals. Compionality of experi.ence
4

and tither similarities or differences in perceptions of counseling

4ractice mai lead to the development of new research ideas. Lonvterm
2 a

a

As
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research goals pay or may not eventually be establishedt Th personal,
-

contact. eta 'exploration. -of-ideas are the primary rewards for particip-
.

afion, *Concrete research following directly from the collaboration

is a potential, but slightlY less,Xikely: reward.

la sum, an experiential research approadiis characterized by

a congenial grOup of colleagues, who in a relatively unstructured 7.

manner, discus§ their perspectives on idkortant research jasues of the

day:

.

Fundamental Components of the ltfectiVe Research Team

Although the experiential approach described/above is only one model

of collaborative research, it must (as must Ea such joint effort)

. J
sincurporate certain elements for eAfeci'lve operation. .. .

1

1. The team ofcesearchers must have-a sufficiantlY similar-point

of view that they can effectively communicate,with one another.

Although widely diverse orientations(e.g., theoretical orientations

to counseling) may.exist in the team, a common,perspective of research

and its potential value 40 thelfield of investigation is required. As

work continues, a common "language" developed land an at4phere

of.intellectual securiiy and trust is.cl.eated and.maintained.

2. The team must consist of members with a variety of.established

skills. Interinstitutional redeiieh is often regarded in Much the

same manner(ias Petrie (1076) described interdisciplinahorojeci

All too often giandly cpncai4ed interdisciplinary project never
t get off the ground, and thd levet of scholarship seldrn exceeds

that of a glorified b 11-sess. n, -Frequently, and thwsome -

justification, people ok'uponiinterdisciplinary projects as a.
dumping ground.. for th 1 t1Ti disciplinary .competent. (p. 9)

. 1/4

/
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Working with a group gn research is not etifi equivaleht of admitting

failure a's an individual rese.archer! I would-atgue that sucdessful
4.. .

.

.
collaborative researchrequires the mor competent scientists.

.

Ptirther-

.

more, the most(cOMpete
..

ntists are the most effective.collakorators.
.

nIsA4p an inter isciplinary approach, we .seek not experts from various

d sciplines, ut a variety of individuals with subexpertise within
,

3.

se

the disciplines of education and psychology.

II -

ty

This task may be very specific (e.g.; "to replicate Study X in five

different settings"), ot it may,be rather amorphous (e.g.,"tg stimulate

ideas and communicate findingi"). Ap the reader will note; the laaer,

relatively open task is characteristic' of the experiential 'model of

.collaboration. In either case,:fhowevqt, the imporiant factor 1.s that-

, the task is at least implicitly agreed to by all chers involved.

:- 4. The tm.hould constst orbetween four and ten meMbers. Fo4r.

is a lower li t.felt two reasons: (a) the presence ot four people

ensures tiveneeded verbal interch'ange and siimulation, and (b) with

four people, it allOws f* two individuals at each of twAi campuses-- ,

1.

a team Member on one's own campus indTeases the likelihood of,continued

'efforts on the project. Ten people becomes a maximum because larger

. -groups ifitroduce far too mvch random "noise" into &le system.

I

5.. MembeA.gf e team must have a significant 'commitment to the

research

'ology of

effort and and ability-to practice self-control. The method-

self-management might wellbe an- appropriate initial assign-

. ment for research tead members. (This comment is ectly generated
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. froi my own attempts at interinstitutional collaboration in research. ./

Although my intentions are always honorable, my neturn from a profes-

sional beeting.alwaYs places me back within'the unending demands.of

universityisposition. Itr well-intentioned collaborative commitments
' -; 1

. .

tend to take A back seat to the reward contingencies of people I '

.

see everyday.) s""

6. A team research meeling, even (the of an xperiential nature,

_should be well planned. .It requires leadership and a system of_ _ -r

rep8rting. As Scott (1953) has stated: "If fa conferenCe] is worth

having, it is worth having an agenda and it is worah havingAinutes.
-1

the minutes neanot be long and very detailed, but they-should-report

-the discussions that werit.on, and the actions taken" (p..96)..

Strengths of Researdh Collaboration

4"There .are Siveral strengths of research collaboration. Firstivoint

4
research.clp,6ke a qualitative contriBution'by indreasing the likeligood

at.one study will be built on another, earlier study. Second, teaV
-

oach can increase the capacity *f a "brilliant" thinker. Despite

the need for research competence in every member of the team, one

parttcularly creative individual can increase the implementation of

his/her ideas through-the aid of tbe collaborative group. Third,

significapt monetary savings may acrue through the efficient sharing
_-----'

of resources. Fourth, there is a significant reduction in the lag
I,

time between the ineration of research ideas-and theirdissemination

to g.thers (at least to others within the.collaborative group). Fif

1

SI
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particularly in an experiential colaaboration, there is little_need

A

Afar extensive'administrative 'efforts. Finally, the high flexibility

of the experiential approach would allow for eventual development

of,the.researA effort in directions which would be more structured-

and goal oriented. (The 'experiential model allows evolution in

such a manner as to 11 outgrow" its'initial lack of structure.)

Weaknesses of. Research Collaboration

14' ,

, 0

e inevitable 'shakedown' period of any group.may be perceived
.,

as a weakness of interinstitutioPal research collaboAtion. While

people are getting to know and feel comfortable with one another;

while they'are establishing CQ nalities in research language and0 .1 01

roach; or while they are developing a better picture of the potentIal

collabor tive,efforts, it may appear-that noth.l.pg is

all! indeed, th erent socializipg that occurs in.the

experiential model ctually expand into a cocktail hour atmosphere

rather than the "work-oiiented"-atmosphe.re Ueedead for producaity.

4,-
The very flexibility that allows for fluid operation also allows for

no coordinated activity at all!

Summary

It is argued that counseling truining,research can be more effectively

dddressed through collaborative research modelS. Of particular value
6

would be interinstitutional models that would allow for a combination

of resources across institutions. One model of interinstitutional

*a.
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co4aho4tion hasbeen labeled "experiential."- In thissapprOiph,
." . .

colleagues are brouitit together without a deiailed purpose to.
.

'.,

-generate.aneshare researip44,4deas:, The convention
*
meeting for .t

. . ' ilw -'.
.. . .

.

which this-paper hasbeen:written-is,-in fact',,just such an
.

:
...

, . , .
. ,

. ..,'

. . %NJ

. . . .. .0 . :
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Int institutional
1 .
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/

,

.- geXperiential" attempt at-iiiterinstitutional reSearch collahoratih. .

, -

' 1 1,0 A V It
. . , . .

li . i .., ' t

-,, 4t is zny hope that t4 1or.eS$hters ban not' only accom.plish tile
:

I
li . .

. . ..
1-

. ,

initial aims of%"mutual stimulation,and exchange of iddae'but
l'4

-

0.

that.ye'may also ,move eventually to_a more structured and systematid

. -

attaCk upon the research isages of the counseling-field.
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