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Preface '

This session outline and the accompanying participant materials comprise )
one component of a multrcomponent workshop package developed by the Resource
Center on Sex Roles in Education under a subgontract with the Council of Chief

. State School Officers (CCSSO)., This package, entitled Implementing Title IX

g} : - W - . ’ a

and Attaining Sex Equity: A Wockshop-Package for Elementary-Secondary tduca-
tors, 1s designed for use by pgrsons implemepting training or staff development
efforts for education personnel and interested, citizens in thé implementation

of Title IX of the Education Amendments of 1972 and the attainment of sex
equity in elementary -secondary schools . X

The workshOp package was fie]d tested by subcontractors in 11 reg1ona1
workshops as a part of the CCSSO Title IX Equity Workshops Project. This
project was funded under contract 300-76-0456 with the Womep's Program Staff,
U. S. Office of Education, Department of Health, Education, and Welfare.
Funds to support the printing of part1L1pantﬂnater1als used in the field-test
workshops were provided by the Nat1on§h Institute of Education, Department of .
of Health, Education,. and helfare '

: . .

Shirley McCune and Martha Matthews are the coeditors of the workshog
Package. This session outline and partgplpant materials weré develope y
Joyce Kaser, Martha Matthews, and Shirleéy McCune; Martha Matthews' time was .
pargbally supported by funds from the ford Foundatiqn. Persons whg have
authdred or contributed to other outlines and materials within the total package\-
include: Linda Stebbins, Nancy Ames,” and I)lana Rhodes (Abt Associates, .
Cambridge, Mass.); Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Resource Center
on Sex Roles in Education, -Washington, D. C.); Myra Sadker and David Sadker
(American University, Washington, D. C.); Barb Landers (California State Depawt-
ment of Education, Sacramento, California); and Janice Bfrk (University of
Maryland, College Park, Md.). - N | _ :

. .- A L

The CCSSO, the Resourue Centér on Sek-Roles in Education, and the coeditors -
of .the package gratefully acknow]édge the assistapce and advice of ‘M. Patricia
Goins, Project Monitor, Women's Program Staff, U. S.. Office of Education, and
Joan Duval, Director, Women 's Program Staff, in the implementation of the con-
tract. Grateful acknowledgement is also given to Sarita‘*Schotta, Senior Research
Associate, National Institute of Education for monitoring the contrgtt which
provided. funds for the editing and printing of the field-test materials.
Special gratitude is extended to the personnel of the 15 organizations who F1e1d-
tested the Package in régional’ workshops fot their efforts, theis patience, and
their supparts throughout the implementation ©f the Title IX Equity Workshops

Project.” These organ1zat1ons and the” prJéCI c0ntacc pevson iR~ each iricTude:

-

. -
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HEW Region =~ * . : ‘,'-Organization . o ,Contact

< 1. . - New England Equal)Educa> ‘Martha 0'Reilly
) . - *. tion Center . _ R
: : o ' 38 Woodland Street o ' ,
s - . Hartford Connecticut 06105

A

11 . ~ New York Stateigépartment . - Mae Timer -
: " “of Education - - ' ’ k\
< 99 Nash ngton Avenue . ) ) ' - -
<« - Albany,™ew York 12230 o o : -
l‘. : ..
I . *West V1rgln1ﬂ Department of ~Teny Smedley
’ - Education - . e
‘Capitol Gomplex, B-252 - ' ‘. -
Charleston, West Virginia ‘
» . Y . ' 25305
v - . _ Umversny Of M1am1 oo . ‘!ita“Bornstein'.' '
. P. 0. Box 8065 . . .
X . : Coraf-Gables, ﬁizrida 33124 _ .

v -'Michigan'Educat o Associa- Ruby King-
] e - tion L . o o,
, P. 0. Box 673 . '
}" " . 'East Lansing, ichigan 48823 - .
. R ~\Northe’\r‘n ITl1no1s Unlversity : John M. Nagle
- s ~ 101 Gdbel - o : '
- co o fekalb, Ill%noiﬂ;}GOTlS : <.

‘ VI . Dallas Independen® School -{ Frances Allen
P N . R District - : .

i S C . 3700 Ross Avenhue .
LT S Y ) Dallas, Texas 75204

P I

- . VI _ . Center for EduCat1qnal Lo . Mirray Hardesty
5. e R Improvemept - T S o
R v, ' University of Missouri C Lo -
- : <. .TTTT 7408 Hitt Street” LT e s
. . ' Columb1a, Missouri 65201 _ ot : '

NI - - ,Educat1on Comm1ss1on of - .. Jean Kennedy
S ' .+ the States - ‘. . . '

' 1860 Lincoln Street N -

) Lo * Deénver, Colorado 80295 = °

o x - i ) . California State University ~,  Barbara Peterson
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s - |
L - X . Northwest Projects Office . Kathryn\Preecs
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A T . . Portland State Un1vers1ty o RTINS a
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The coeditors also wish to express their appreciate to Byron Hansford, -
Executive Director, Council bf Chief State School Officers: William Israel,.
,Director of-Special Projects, Council of Chief State School Officers; and
James Becker, Executive Director, National Foundation for the Imgrovement
of Education, for their support of the project. Ann Baucom and Lois Jamieson
of the CCSSO and Ann Samuel of the Resource Center on Sex- Rotes in Education
receijve speda]_thanks for their tireless efforts in the production of
materials for- the Workshop -Package.- : . . '
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IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY:

.

Introduction ' >

AN INTRODUCTTON TO THE HORKSHOP PACKAGE o ‘
- . 2 p \ ‘ .

L ' -

-

._during 1977 and 1978. The Title IX Equity Workshops Project was funded

__Jitle IX of the Education Amendments of 1972, the Federal law which

prohibits sex d{:;{imination agdinst the students and employees Qf
education agenci®s and institutions receiving Federal financial assistance,

was enacted in June 1972; the

regulation tosimplement: the legislatian, which

defines the specafic criteria against which nondiscpimination is to be
assessed in the various policies and practices of education agencies and
institftions, was issued in June 1975 and became effective in July of that year.
Despite the passage of yeayS, however, full compliance with is far

. from a real%ty in most ag¢ncies and institutions throughout the-country,
and equity for females anq males in education has yet to be attained. )

‘ Although significant progress has been made in a number of schools amM
‘school systems--the basic required Title IX compliance procedures have been
implemented, -students and employees describe their "increased awareness"
of the problems of sex stereotyping and ﬁg;udiscrimination, and concrete

limprovements are apparent with regard to

for female and male sports or

alization of athletic budgets
to integration-of previously sex-segregated

courses--in most cases, considerable change remains to be made if full

compliance and sex equity are

to be integrated and reflected throughout the

policiesy programs, and practices of an education.agency or institution. |

*
[f,the negessary change 1

req d for problem solution.
need@dupport and direction if
tive mandates for change into
sex equitable services.

Many methods may be used

s to occur, educators must move beyond paper .

Educators . like.all other humap beings,
they afe to translate legislative or administra-
the actual delivery of nondiscriminatory and

co?nce and problem awarenéss in order to develop the skills and competefcie

tQ support educators in the change process--

written information may be distfibuted, consultation may be made available,
briefings or meetings may be conducted, training programs may be impTemented,

demonstration programs may be

undertaken, and evaluation and reinforcement

systems may be installed. The needs and resources of a.particular education
agency or fnstitution will determine the forms of support which are most
..—appropriate. " One. of.the most

by education personnel is the

frequently-usad methods of supporting.change
inservice training workshop. In many situations,

the inservice workshob is a cost-efficient way of reaching large numbers of
personnel in a single effort and of providing assistance in skills dévelopment
to these personnel. Implementing Title IX and Attaining Sex Equity: A

Workshop Package hass been desi
workshop.

gned to support, the implementation of such a
' N .. - N

The Development of the Workshop Package 2 , <

o ;mplementing.TitTe IX and'Attﬁining Sex E*yi:y: A Workshop Package
e

was deveioped by, the Resource
. Cauncil of Chief State School

P

Center on Sex Roleg in"Education Tor the
Of ficers' Title IX-tquity Workshops .Project

¢ .
R | -

t N T
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& . . .
by

. under an- 18<month contract for “National Regional Dissemination Workshops.,
and Development of Technical Assistance Materials for Title IX of the 1972
Education Amendmenrts" by the U. S. Office of Education, Department of Health,
Education, and Welfare, under funds authorized by the lomen's Educatignal
Equity Act. - oy s . 7

~

The purpose of the project was to deve]op'and field test a tﬁ@*ning
ion persornel and interested citizens to
D i X

w

package which could assist educat

———e ‘A"—_"ﬁ—,g-i -:—-_... L R g . . G N
. A

. 8 an understandihg of the manifestations and the‘effects of sex
discrimination and sex bjas ¥n education i - E

R4

¢ an understaﬁding of the requirements of Titfe by and i1ts implementing
regulation, and-of the steps required to achieve compliance

e skills and éapability for the development and implementation of
. , poétricies, programs, and management systems to ensure educational ~

§

equity , .

The te'vms of the contract required that the package developed must be suitable
Sor: i . ) : d

.t
L
- .

® use with groups representing all levels of education from &l tary
through postsqcondary | % -

e use at the iocal, state, regivnal, and nationaly levels -
. ) . : ~~

e use without ex*tensive reliance on éonsu]taﬁive’assistange-or on

materials outside tne package itself il ..
o [n order to address these reguirements, it was decided that the training
- - package must be- developed according to‘the-i;:yow1ng considerations: .

o Because of the differing needs, expeflences, and frames of referance
i v- Of elementary-secondary educators and postsecondary educatiors, "the" .
training.package would ndéd to be two training packgges--one for r
elementary-seeondary educators and one for postsecondary educators.
o . ) -
o ¢ 3ecaus? the training package needea.td be suithible for use with a . .g”{§
' ide variety of groups,-it would need to include a wide variecy of C . s
_Information and.activities ranginc from "awareness lsvel” to more AT

advanced skills-development and actior-planning levels.

L d N -

' “ A e Because thf training package needed to be suitable for use by personnel
. _ - without evtensive bacxgroung in training.ay consultatign and ° -~
. B T materials resources.t i would need to broviae specific step-by~step =«
inttructions for the irplomentatton of fras ing_as weil as ail :
materials wnich woulr ~e roquires for tne fmr'ementatiop of traiming.

.
.

All of these copsiderations are rpflected 1n the furm ard sonte-t of the | T
Workshop Package as it {5 now .ub:ished. ‘ :
’ oot i

-




'~-> o Inxtwal Dlan"and spec1f1tx§vons for the chka?e were’ reviewed by more
i Jthan 90 teaders in education in March 19%7. These leaders were asked <0~ o+ -
4-)- - evaluate. the pTans and suggest modxfwcat1ons in Tight of: .
~ . ¥
: . the1v agsessment Ofwthe- trawﬂwng.and technicat ass1stance needs 5? N
educdtion 1nst1tut10n§ and, agenc1es relqted to the agta1nmmnt of
0 Title IX Lomplxance.AQdfsex equity- i
e their evaluation of strgteg1e3*avatlable for meeting 1dent1f1ed
training and techn1ca1 assistance needs : -
\C . LN G * >’
e their knowledge of resources which. would fac111tate the deve]opment
and dissemination 'of the Norkshop Package

(\ Norkxng drafts of the Package materials were field tested and‘evaluated in.
19 workshops’ 1moleminted by subcontractors in the various HEW regions..
Eleven workshops. for elémentary-secondary -educators. and eight. workshops for-
postsecondary educators were implemented from September 1977 through January-

* 1978, -During the field test workshops, the ackage was evaluated by work-

. shop facilitators, workshop participants, and on-site evaluators. Final . ‘
copy of the Workshop Package was completed after analysis of ail of -the - =~ -~ #f/
eva]uat1ons obtained during the field test workshops. Lo

~

An 0verv1ew of the morkshop Package

-

L]

& _ Both the NOrkshop Package for Elementary ~-Secondary Educators. and ‘the :
.- Workshop Package for PostsecondangEducators provide trdining session out- .~

' Tines and participant’s materials for a fifteen-hour workshop sequence on

Title IX and sex equity in education. Each package is organized according

-to five three—hour workshop sessions. Three of these sessions arg termed

"Generi¢ Sessions”; they are designed to provide general 1nformat10n and 4
experiences which are relevant to all participants attending the workshop . v
The other two. sessions, called "Application Sessions," are designed to ’
provide specidlized information and experiences to persons of different
professional roles and to enable participants to apply’ workshop experiences
to their individual professional responsibilities. Each of the components
of the Workshqp Package corresponds to one three-hour workshop session;

a compgnent inciudes both a detailéd step-by-step session outline for
facilitators and the materials designed for participant use dur1ng the
workshop sessions. °

The sequence (and titles) of the workshop sessions for e]ementary-
secondary edugators is outlined below; there is a written component jm the
Workshop Package for Elementary-Secondary Educators which' corresporfis to
(and bears the same title as) each of these warkshop sessions.

Generic Session One: "The Context of Title IX"
" Generic Session Two: “The Title IX Regulation and Grievance Process”

"Application Sessions A and B: Two sequential app]ication sessions
¢ * focus on the responsibilities and roles of six different groups
with regard to Title IX compliance and the attainment of sex
: equity in education. Application sessions focus on the following.
G : roles and responsibilities: .

- I S )
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e ' - The Administrator's+Role ’ o -

., - Session A -p“Ensuring Procedural Title IX Compliance:
- Establishing a. Foundation for Sex Equity" y

\' . . .
Sessfon B - "Monitoring Title IX Impled@tation” -~
- The'Teacﬁg;'§ Role 4 |

session A - "Identifying and Overccming Sex Bias in Classroom

Management"
" Session B - "IdentifyinQ'and‘Overcoming Bias in Instructional
} ) T . Materials" .
_ . |
- The Counselor's Role ‘
::3‘h3a3., C - - Session A--r“Ident§fying and Qvercoming Bias -in-Counseling -

and Counseling Pragrams"

- Session B - "Identifying and Overcoming Bils in<Counseling
. , Materials" ' . .

- The Vocational Educator’s Role
Session A - "Qvercoming Sex Qiscrimination and Attaining

Sex Enuity in Vocational Education: The Social/
‘Educational and' Legal Context" \

¢

. , Session.B - "Overcoming Sex’ﬁéscrimination andettaihing‘
. - ) ) Sex Equity in Vocational Education: Recognizing
© and ‘Combating Sex Bias and Planning for Action”
- The Physical Activity Specianst'glﬁow

. ) " Session A - "Achieving Sex Equity. in Physical Education and

4. ; Athletics: Legal Réguirements and the Need for
' ) ) Change" ' Yo .
‘ ) Session B - "Achieving Sex Equity in Physiéﬁl'Education and
X _ " Athletics: Analyzing and Planning for Action”
- i L . / [
. e - The Community's Rele
) ' . o ) .
’\ > . Session A - "Building a Knowledge Base for Change"
S , - .
] : Sessfon B - "Building Skills for Change"
2 - ,‘Generdc Session Three: "Planning® for Change" l : «
L .‘ ~ A . . » -‘
¢ The objectives for Generic Session One include: ) A
o)to pfbvide participants with an 6oportunity to assess their awareness
-of differential treatment of ‘males and females in their schools and
the impact of Title IX
o - . , -
CoL . ’ . . ]-4 gy . .
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e to provide part3c1pants wrth a review of the legal context of Title .
. . IX, .an overview of Federal antidiscrimination laws, ‘and the opportuuﬁty
to assass their skills 1n identifying d1scr1m1natxon in schools ¢

. e to provwde part1c1pants with an understand1ng of differential sex- role
- - soq1altzet1on as it is mantfested in schools.. ./ * -

e to encourage participants to identify goals for nonsexist education

.The objectives for Generic Session Two include:
' ~ o to review with part1c1pants the requirements of the regulat1on to
1mp1ement Title IX° of the Education Amendments of 1972 Wt

e to provide participants an opportunity to. assess their own understandings
of Title IX requirements by sharing questions and answers with others

‘e to provide partxcxpants with an understand1ng of the significance of
Title IX grievance procedures as a method for resolving complaints of
sex discrimination and for monitoring Title IX compliance

fge asewm s
*

- o i A A - -

- @ to provide ‘participants with information regarding the structural
components or characteristics of an effective grievance procedure
and an opportunity to evaluate the structure of several sample \
‘grievance procedures ' ‘ . 'i

e to increase participants' understanding of and skills related to their ~ |
' own potential responsibilities for grievance problem solving
" @ to provide particibpants an opportunity to increase their skills in . =
identifying Title IX violations and in formulating corrective or
. remedial actions appropr1$te to these v1olat1ons through the ana]ys1s
of sample Title IX gr1evances

The objectives for Generic Session Three include: .o
e to provide participants with an overview of some of the necessary
conditions for change related to Title IX and sex equity in education
and of the types of strategies available for planning and implementing
.thange efforts in these areas

". @ to provide participants with a framework for diagnosing organ1zat1ona]‘
change needs related to Title IX and sex equity and. for designing °
‘ action strategigs which would be appropriate for meeting these needs

L .

c to provide participants with an opportunity to develop preliminary
plans for organizational change which could contribute to the full
1mp1ementat10n of Title IX and achieving sex EQUlty in their d1str1cts

¢ to increasé part1c1bants skills in developing action programs related
to Title IX and 'sex equity for 1mp1ementatlon in their own job functioning

Although the specific objectives of the Application Sessions vary .
according to the group for which the session- is designed, all Application
Sessions are’ generally designed to provide participants with the opportun1ty

to: 7
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¢ identify the implicatidns of Title IX foe their own Job functions
ofinereéég'their skills for iaéntifying aqg‘éIJéViating sex &jscriminatjonk

and for providing.sex equity in their own job functions . ° °

¢ consider aétions which can be taken n thei r own Job functions to
ensure Title IX compliance and increase sex equity in'their education
agencies and institutions ‘ :
* . Y.
Although the content of the Package for Postsecohdary Educators has been
designed to address the unique needs of personne] Of postsecondary education

institutions, its organization and sequence parallel those .of the Package for Lf

Elementary-Secondary Educators.: The three Generic Sess!&ﬁ?} although different
In content, are the same in title and dfijectives as those for elementary-
Secondary educators. Application Sessions for postsecondary educators

include: The Acministrator's Role, The Counselor's Role, and The Teacher
Educator's Role. (Application Sessions for faculty, for student services
personnel, and for physical activity personnel have been developed in draft
Sform anc may be published in the future.) .

o

Materiald which supplement the basic comporents of the Workshop Package
are also available. Two Participant's Notebooks, one for elémentary-
secondary educators and one for postsecondary educators, have been developed.
These Notebocks contain all the worksheets used by participants during ‘the
. three Generic sessions; they also include substantial reference material
which highlights or expands the content presented in these sessions, and
an anaotated *isting of resources relating to Title IX and the achievement
of sex equity in education. (Although the Generic-Sessions may be implemented
using only the participant's materials included with the session outlines,
the refggence material and resource 1isting included in the Participant's
Notebooks maxe the use of these notebooks desirable wherever possible.)

e
* 5
- .

A Final Contex: ‘3r the Workshop Package’

~ Threé maiur assumpticns underlie the total workshop Package, assumptions
which should be kept inmind during its use: ~ o

N
K

e Title'IX iz one part of a total educational eqdity movement .

Titl2 ¢ s an avolutionary step in our nation's effarts to provide
equity for.a:l crtizens. OQur experience.with years of attempting to
@iiminate race ciscrimination and bias in education prcvided the .
foundaticn fir sur understandings of sex discrimination and for the [
strategies ard technology which may e ‘used in its elimination.

B r

Anyone w~orking to attain educational equity must remember the -
multiole ways that ecuity may be denfed--or the basis of race; national
origin: reiigion; cultural identity; sex; mental, emotional, or —
physical hdndicap; and social class--and work to ensure that the needs
of all students are orovided for., 4 : o

¢ Our nation's concern for educational equity is a reflaction of changes
1n our society; the achievement of educational -equity is a crucial
step in ensuring the survival of a viable society. S

1-6 16 o ‘o
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I Our natfon's concern £6r human' and civ11 r1ghts of various groups
Ais'rooted in the evolution of our society as it is affected by ‘widespread
. social, edopom§c, and techndloqical change: Schoo1s‘qave the . L.
"¢ ,responstbility for preparing al] students te. participate in and to -
T - deal with these changes. Failure to achieve _edcational equity Ilmlts
-8 the potential attainments of our future soe1ety Educ§tional equity ‘
- is not just.a moral goal; it _is a survival goa1 @_:- ' . .,
, A
. o The movement for educational equityxxs an 1mportanc vehicle for
reducational reform. - . E By
< . . \\1 . .
Educators can be proud of the many accomplishments.’ bf our educational
system, Despite these accomplishments, however, the changing nature
of our society demands that we move on to greater achievagent. Efforts
to attain educational equity can contribute to implementation of many
8 of the basic educational reforms which are needed. .The greater
individualization of instrdction, the preparation of students for a
variety of life roles, and the involvement of Sudents in. Jearning
—d——————~———«———hew—%e—%eara——%hese—peﬁepms—a$e*pes;ible-within AcontextJuf .- o
gducational equity.

[t is hoped that the Workshop Package and materials will agsist i

users in actdalizing these assumptions and providing greater equity and higher .
" quality education For all students. .

H _-"
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HOW TO 1JSE, THESE MATERIALS S )

- The fol?owwng mauermals are pne compone;& of the multidomponent work«-

shop package Implement1nng1tL3 [X and Attdinfing Sex Equity. They provide o
resodrces and a step-by-step guide for 1mp1ement1nq one three hour workshop - .
session, which is one session. withdin the fxfteen hour workshop sequence '

| outlined in" the ‘total Workshop Package. :

»

The materia] in this session outhnQ_mayfbe used'in'severaT ﬁays:

® as the deswgn and supportmng material for a three mour session which
is oresentaed‘as part of a 15-hour (two and one-half day) w0rkshop on
Implementing Title 'X and Attaining Sex Equity

]

¢ as the design and supporting material for one of a series of five three- /,//
hour sessions utilizing the Workshop Package as a%egsis for a sequence
of periodic seminars on Title IX and sex eguity for education and/or

community nersonnel : Y
A . N V%
o as stimulus material for the adaptaticn and design of other activities
“or mgteria’s which can assist education personnel in achieving sex

.écuul§ te.3., information packets, self-instructipnal materials, etc, ) B

" ’ v
i o 23S rég;urces for teacher education programs

¢ as resources for trainbng—of—trainers programs
) _
me1ement1ng .1tle X and Attaining Sex fauity: A Workshep Package

. has been deve«@ped to factlitate 1ts implementation by personnei with .

' 1imited expe*1ence in workshop implementation and/or the subject matter
which is relevant to comsideration of sex equity. 't is beyond the scope of
this publication, however, to provide the background information on wcrkshop

- design, implementation, and evaluation which would otherwise be desirable.
Education rersonnel’ rev’nwlng the package or considering use of any package
component may nonetheless &ind 1t useful to review the following questions
which should be conswdered wrth reqard o use af this or any other training
design.

1. e the worksnop session cesiqn appropriate for the purposes of . :
groups for which i+ may be 1mp[emented? ~ N

4

The Workshop-Package has been developed to address the needs of education
nersonnel with 2 d1verf1r; of exgerience and familiarity with regard to .
Title [X and sex eiquity. The worxshop oackaqn sequence begins ‘with a
‘consideration of the need ard rationale “or Title IX; it moves through a
detailed raview of the ®itle 171 reg ;uldtion and the T1t1e [X grievance .process;
it proceeas tO an examination ¢ tne aoplication of the Title IX regutation P
and sex equity principles o the partizular day-to-day job functions of various
groups of ecucdtion persarnel, and 4% -oncludes with an overview of the
change process and an sprortunity for sarticipant action alanning related

to Title 1/ compllance and e acn.ayenent of [ex equity

A
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‘the -general abjectives of-each workshop sessian and the purposes of spé

.
° . N .. [ J
.

. ’ . - ‘ . '
WorKshop polarperss and training personnet should carBeylly review b;%h‘
' ific
session activities' {both are Idsged in_theuigssion.outrines) in order to
ensure theijr rg?eyance and approp?iatenesiJIO'the particular needs of their_
intended workshop targef groyp. . _ . : .
Similarly, workshop planners should also review the training method- -
ology suggested in the outline for its suitability for'situational needs. , {
The processes er methods used in conducting any workshop should be selected
for: - : e ' T

® their appropriateness to workshop objectives - :
) ) 2 o
e their appropriateness to the styles and skills of available workshop
facilitators . :
o their provision of sufficient diversity to accommodate different
" participant iearning styles

Because the objectives of the workshop package emphasize the delivecy

“«

(Y4

"whether: .

question-answer processes.: The skills required of workshop session o
facilitators for the presentation of these activities are also less specialized
than those wnich are required for the presentation of more affectively oriented
activities. - . : ':,;t

&R :
A1l sessinn outlines also involve the use of personal invantory and
skills testing or skills practice activities performed by participants
indivigua'ly, 25 well as small group discussidns and action-planning
activities. Tnese are included in order to: .

.

-

® provide participants an opportunity to practice relevént skills
and to receive immediate feedback o

¢ provide participants an opportunity to share reactions and to
deveiop small support groups . ' N

¢ accommodats the needs of participants for experiential learning
activities
]
® increase the 1nformality and variety of workshop activities -
A : o S
These orocedures Ir methods Suggested in the training design may be
adapted to reflect a d1ferent emphasis in objectives or to reflect the
different styles or skilfs of workshop session personnel. In considering
tre orgeecures 3r methods used in any worksh®b, it is useful to evaluate’

[ . . § . .
A) thé&hnrovide a mixture of affective, cognitive, and experiential
Activities sufficient to accommodate the diversiyty of participants
lea¥ning styles N

81 they follow a logizal aroaression from awareness building, to -
probiem exploration, o scills assessment or development, .through
stimulation of the appiicaticn of workshop information by participants

'n *their relevant personal or professional activities
A i

: [-10 19 c
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U : ( 2. How much flexibiiity s desirable {n implementing a session outline?
- ' " S ) L - N .
t - ..Ther session. outline is intenced as-avgu{ée}1ne for the {mplementation.

of a training experience, not as a prescription: that myst be followed with-- s
“ceut-deviatisn. Tne altivities and sequence outlined .in this session have = .
nann fidldtested successtully with a variety of groups, but it shduld b& |
recognized that no single design is"approprjate for ald situations. facilita
tors should use the outline to assist them %n meeting the needs.of participan;§
rather tian as a censirairt to necéssary ftlexibility. - e \
i " . ° : . :
.. Flexibility is critical with regard to observance of the suggested °
timelines which have bfen provided in the_se$sion outline.< These timelines -
tena to be higrly concBritrated. It-will FEQuiré most facilitators and groups
.to move at a brisk pace if all of the activities are to be completed in the
. time allowed. Most of the sessions could benefit from an expansion of '
. time allocated to each activity.) The timelines are general suggestions
only; some groups of participants-may need to spend more time on a single .
. activity than is indicated in the'outline and_may be able to omit another
“activity, while ofhers may find it impossibl®to move through ‘the entire

seqlence of activities in'the time available., The facilitator(s) must De
‘sufficiently familiar with the training design and activities to determine

5 the modifications which may be appropriate to_a'particular situation or
group. . T N

The primarw quideline which should be observed in the implementation

> of - the traifing actfvities is that care should be, taken to meet the needs
of the majority of, the participant.group. Facilitators should aveid =
sodifications wnich may aidress the needs of only a few participants and .
jttempt to meet the needs$ of individuals during break periods or after the
workshop w~ithout detaining the’entire group. '

3. How can the workshop activitﬁgé/and“§§quence be adaptkd to fit .
shorter periods (of time? 7 ¢ . I

. X taough tne sassion.qitiires were designed for implementation in
three-rnur perinds, it is Whcogmized that it may be-necessary to modify the
session for impierentation in a shorter period of time. When this is
necessary, the facilitator(s) should review the objectives of each suggested
activit, careu 'y be¥ore making a decisign about which activities would ,
be ncst apnracriate.  If tais modifization is necessary the facilitator(s)
should, oesrder tre foliowing: el
AY Jacefully resiew,ihe sequence and the bu?!d-uﬁlactivities provided{
‘nothe setgicn gutiine.  fach session autline has been developed, gk, .
2y inciuae =ach 3f the faliowing .omponents: . R
b ' ‘ @ toen an3ecnrént activits acarcise--3ession outlines begin
' Tyt oan fatesenctory achivity whica nan involve the group. in .
Cotew e L) vl cetuidne’s to hrese initial cencerns -and
cemutie tae Cacc 1 tator w.tn aereril information about the
*aed e vet.eqanca of Tthe aroup. This Spitial experience
be a e el T tugtng the spes: flo needs ;ZZthe group '
and, »stimating -he optimal acing of “he sessioh activities.

1
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T taetficrease participants’ understanding of partwcular problems

K a summary‘of .the

» L . - ‘ ' 3
. ‘ AW . Py
0 eoqn1‘1ve qeth\t1es—~racn session out11ne includes a lecturette(s)
o, 1o fntroduce new ”Oneépté\dﬂd activities. Tmese are designed

-

4

re\ared to sex eQu1tv and of the steps to be thken and the
yorincioles o be followed in achdeving sex equity. The amount
of information provided™in a lecturette can be reduced if the ‘
group has nad previous exposure to the concep'ts being, prasented.
Even with expe:‘snced groups, however, it is useful to provide ,
key peints included,in the lecturefte to ensure :
that all members of’ tne group have a common frame of reference
TOY sudsequent activities. ., >

_ @ Experientia’ activities--Experiential activities provide an -

~opportunity for participants to appl; the toncepts presented
in cognitive activities to situations in educational practice.
The purpose of. this  activity is to help participants assess
for themselves the implications of the information presented
for day- t\-jav aLt1V1L183 .

A

» ® Sk1lls practice activities--Each session outline includes a

rotber—o e tivtres-which—are—designed—togiveparticipants
an opportunity to practice some of the ski}lsnwhicb are - e
necessary for tne application of sex equity principles and to
nbtain 1ﬂ%§ﬂ&ate feedback regardino their efforts. . .
L@ At ion-2lanning act‘v1t1es--tach session outline encourages
" participants to’ Deg1n to identify specific steps which they
or their eQUcatlon agency can take to promote full implementation
of .ut-e X'.and/or ty attain sex egu1t/ in their activities. ¢
These'action-planning steps are crucial to sthe application of \
thg. irformaticn provided in the workshop package. They should
not be eliminated and in fact, wherever possible, it would be
desirable tc expand the amount of time devoted to actiom planning.
This is particularly relevant when participants work together
in the same education 1gency.

In most cases, it is desirable to reduce the amount of time devoted
to each of the various types of activities provided rather than to
omit any of ¥he ma‘or comporents of the session outline.

Srovide particinants with reading mater~ials prior to the workshop
session. | . :

[f the workshon fime 15 limited, it may be possible to reduce the
amount of time devoten to “he worvshop activiiies by providing
partici pants witk materials which -an be read prior *o the imp]ementa-
tion of “he waorks>hdn. [f the facilitator Selieves that this is
de$irabie, 3 summary of the informaticr orovided ia-lecturette or
.nfonnaf1or fnnet form may Se Jdistridbu*oa to perticipants orior to
the ¢0rksnop»_ IO N

Reiuce *the amount 0¥ tipe speng on erxercises and wirksheets.

One wéy that. the timeiine; “3r, the. seszion car ce cut 15 £ ask
participants to cons der ::niy a limited number of #ases or situations
-12 . oY
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presented in their worksheets, Suggestﬂﬁ} that others be completed
some time after the workshop. (Lf this is done, the facilitator
_ should make certain to explore those items selected for usé_in the
/ " group in sufficient detail ¥o clarify for participants the basic
: - principles reflected in the worksheet.) [In all instances, the#
' facilitator should emphasize ways which the participant materials
may beiysed after the workshop. :

4. “What personnel are needed for the implementation of the session T,
« outline? - . : o

Although this session eutline has been developed to facilitate its
use by personnel bf, varyihg backgrounds, the selection of personnel to
facilitate workshop activities is a critical.factor ip the implementation
of any session. While the session outline mgy be implemeénted by a single
facilitator, it is deSirable to utilize a tedy of two or more facilitators.
Use ofa team has the following advantages: »

-
x .

e it increases the likelihood of ensuring both content expertise (knowl-  «
edge of Title IX and sex eguity principles “in education, of the .
——————————structureof-educatton—ageneiess—er—federatand-statepondiscriminle ;o
tion laws, etc.) and process expertise (knowledge of group-dynamics "
. * and ski!ls in group processing and training) in the delivery of the
session outline " _ P X *

. y e i makas it possible to demonstrate nondiscrimination by use of a
: training: team on which both females and males and members of racial _
and ethnic minority groups are represénted : !
o it makes it possible to increase the diversity of training styles - . _
and areas of expertise, and thus to dccommodate the diverse learning ' .
styles andlneeds of workshop participants - ’

persans Witn responsibility for providing continuity and direction throughout
all wérxshop activities. - Persons with responsibility for workshop administration
y o and for such tasks is participant registration, distribution of materials,
' . and general problem solving should also.be designated, particularly when the
~workshep involves a large number of ‘people. '

If a‘:ii§1itator team 1s uti1ized, it is important to das.grate one or two

e 3. mow sra'd racilitatars prepare for the implementation of the
worr shap s2ssion? T :

. C
Effactive 1mpinmentation of the training session requires careful
facili-ator pranaration. Facilitators should take ample time to do the
- follcewing: .

!

(] {horougnij review the session outline and all participant materials

) preﬁhre notecards nutlining the sequence and the general directions
for.participants ) T
' ] pregére their own ocuriines of the suggested lecturettes so that they
. may present the information provided in their own style (in no .case
’ should a facilitatcr read from fhe session outline during:session
implementation) . :
— ‘ 1-13
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. involved 1n the workshop pianning process.

the event that more t1me 15 needed 1in an'ear]1 r act1v1ty . e,

If a. team of fac1l1tators rs used it is. essent1a tUat the group meet

togeqper to: Ve . N

e assign various rzgﬁgpsxblthles to the team membefs, making sure that
1

. 2ach ipdividual lear -about her/his.irole in-ap ea§1ng before the
group{ monitoring individual $hd small gr up work , prepar1ng charts o
or ma er1als, and working with other team ers _

¢ designate one persan as the person'}espons1519 for provxdﬁng continuity

throughout the workshop and making decisions as to necessary adaptation
of timelines

-~ .

¢ discuss inaividual reactions to act1v1t1es and ways that adaptat1ons
might oe made if necessary '

‘e consider the various styles represented in members of ‘the team and
. the ways ‘that the team might work together forymaximum effectiveness

6. How should parﬁjcwpant» be 1nv01ved in tFe w&rksh initiaIly?

C0n31deratxons reg?rdmng the involvement of part c1pants in the work=-
shop event usually repolve around two issues: whethgr workshop participation
$hould be, voluntary of mandatory, and to what extent’ participants should be -

[

Determination Of whether workshop participatioh should be vo]untary
or mandatory should be made in consideration of the workshop objectives,
the job requirements of various staff groups, and other situational variables
which may be relevant. The training design may be appropr1ate1y used
whether participation is voluntary or mandatory \ important to remember,
however, that whether participants are notified of the* obligation to attend

“or invited to participate,-a clear and positive statement of workshop

sponsorship, woTkshop purpdses and objectives, and the time and location of
the workshop can do much to establish a positive climate .for the workshop
and“to alleviate uncertainties or anxieties experienced by part1c1pants

It is also important that part1c1pants are notified oy, invited in sufficient
time to allow for personal pilanning or schedu11ng and for clarification of

" any questions rdgarding participation. It may also be useful to provide

short preparatory reading material which can ra1se interest in or estab]1sh
an initial context for the workshop.

Another method of establishing a positive workshop climate is tq ,
involve participants {(or representatives of the workshop target groups)
in workshop planning activities. This might be done through simple written
or oral needs assessments which serve both to provide information about the
felt needs of participants and to introduce participants to basic workshop
issues. It mtght also be accomplished by simply keeping key participants
informed of various stages of planning or decisionmaking, or by reduesting
the assistance of. selected participants in obtaining workshop facilities,
reproducing resource materials, introducing resource persons, etc.

o0
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« * The training de®ign specifies no procedures for participant -involvement
prior to workshop ifiplementation; workshop‘ngrsonnel should select procedures N

L4

agencies or-instftutionip .

.

.which are appropriate to the sizes, structure, and - climate of their particular - '

o . . e - . | ~ -
\\\4;; /.. What participant materials”are needed to implement the session?

All materials which are required for participant use during a workshop )
session are attached to the session outlime; theseymay be reproduced for - :
- distribution to session participants. Although e participant materials
for each session are fairly extensive (and: thus require some financial .
expenditure to reproduce in quantjty), they are-important to the successful
implemeftation of the session because: . ‘ :
* thev provide auick reference information for participants with 1ittle
‘ prior nackground S ' Y 3 . N
. ¢ they suprort and highlight the information provided by facilitators
and* allow participants to be aét*vely involved in the training process

AR S .
o“thay.permztwxnd4~:dua4*ﬁweblemwassessmeﬂtwaﬁ&«sk+%4s~€est%ﬁg by
participants related to session concerns

¢ they reinforce participants’' workshop session experiences and provide
sarticiranis a oocument for continuing on-the-job reference or. use -

(It snoul: pe noted that although all required participant maté¥ia1s
dre attached to tne correspording session out%ines, a more comprehensive
Participant hotebook has been developed and published as one companent of
the Morkshop Packages This notebook includes not only all worksheets used
during tne three Generic¢ Sessions, but.also additional reference matariat and
an extensive annctated listing of resources related to Title-IX and sex

* equity. ideally, each narticipant should receive a copy of this full

‘Participant's Motebook and a copy of all worksheets for the Application

« Sess1ars whith arw aopropriate to their role--eM., adminstrator, counselor,

etc. , . '

5. whar fa~i?it§e§,~equipment, and resources are needed for implementation
cf the workshop?

ne pnys:ical facilities provided for a workshop can make a significant .f
difference in the difficulty or 2ase of ity implementation. The workshop
package reguires 3 room sufficiently large to accommodate all participants
for the generic sessions and small break-cut rooms for each of the application
group sessicns provided. Moveable tables and chairs facilitate the creation
of an informal environment and the implementation of small group activity.
Attention shoui b2 Jiven to ensuring that facilities are well lighted, at
a comforiapie taroerature arnd well ventiltated, and within access of rest-
roems. It is desirable tu inspect facilities well in advance of the workshop
€0 ensure that thev will meet the needs of the workshpp.
. \

—~—

outiine. Care should b2 ‘taker to make arrangements well in advance of the s
workshoos for the use of acuipment to check. just priqr to the session to
ensure tha* the equicment is avarlable and in‘working order. °*

The equipment to be utilized in the session is specified in the training ,‘




iy y . L. € ) J‘—/c"
\ N R

\ AT ' - . .
, 9. what'guidelines'§ﬁ§21d be observed by facdﬁﬁggtors throughout the
» wo?kshdﬁ? . | -7 T i

3 * / ~ v
workshops dealing with §® eQU1ty cften involve part1c1pants in a

quest1on1ng,§f Some of their earl &'ﬁear 1ngs and most basic beliefs and
assumptiongf  Individuals dealing with these issues may have negative -
feelings qbout changing roles of males and females in our society and
experwencg\‘ear or anger about sex eqwity efforts in education. It is
critical that workshop facilitators undghstand that these reactions are
to be expectgd and how to handle them ifh positive ways. Some suggestions

+ for dealing with possible resistance o n@jection of the ideas covered in
the workshop are putllned below. “\ ¢ :

v
Workshop fac1lvtators sh?u]d “’RX

o Remember * that change n know]eﬁé’hiétt1tude>, and skills requmres
time and continued support ?ach rson must move through a process
of exploring, understanding, and acting on new ideas before they

. can be accepted. Rejection of ideas presented in the workshop shou]d‘/
_ —net-bain

tanta
SRR

.

e Work to prov1de cont1nu1ng upport to part1c1pants eventwhen they aref
met by disagreement ind/or’. res1stande Responses to be avoided by

workshop personnel 1nc]ude ‘ yw ' \

7

- ve‘enS‘VOHESS*-thé expse§51eﬁ through words or behaviors that .
a facilitator or resourde person féels as if an attack has be?

made 1gainst her/his perEon§¥ ability or adequacy. Workshop,;
personnel snould try to mai ta1z ah open attitude and dea ,%1&h
the. ideas presented by the. garipc1pdn¢ rather than\;he internal
fae.1ngs that these ideas may, reate Y \\§ S \

- §

- DEJECT10n of the gr0up--th§ categorization of an individual
group as “hopele gk @f the Ways that facilitators may:
ueal with perions w d1ségree 15 fo;reject them. It is important

e
2ode

§3 : ' ~ and cont1ﬂye to work through the- fée_1ngs and ideas presented.

§ L4 % ] - ) X

7 - Future Wrﬂdlrfwous--st tements to a individual or the group suth
y . as "l'm sure you'll evehtually 'see-fit my.way,' Although it

ideas presentdd in workshops
£ is not helpful to dismiss
'ng future predictions.

‘ ‘s quite likely that many who rejeqt
will <nange over -a period 07 time,j
*he issues being cons1dere€ by ma

relevant controversial issues
before they have been considaredy¥ Avoiding open consideration.

L of possihle implications of Mgfiitle IX regulation through

' a comment!such as "There's rea11; ng need for majer changes in
most programs” a0es not contribute zo part1c1pant learning or
ornblem selving. Workshop facilitators should anticipate some
of the controversial questions or concerns which are likely to
be raised and be prepared to deal with them, if only by admitting
uncer<ainty and a willingness to help part.c1pants obtain
assistance from other sources.

. - Avanidance of the 1ssues--dng§§1n§

&

that workshop le eerﬁxma1nta10 cormuiications with all participants

s
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" - @vercontrol of the garf%cipant-group-~pressing the group ahead
regardless of their present peeds or ability.to deal with.~ . .
some of thé issues. OQverscheduling -a workshop agenda sp that -
time is not-available for clarification questions or. for g
—  consideration of the implications of the information .in‘small "

group discussion is one way to overcontrol the participant

* o grogp. | Workshop plans-must include time to ‘spsure that participant

have the opportunity for initial exploration#itd evaluation-of -
the information ‘presented. . S -

® Work to maintain a climate where participants' questions, feelings, .
and opinions can be.expressed and considered. Maintain 3" nonjudmental

© approach toward the expression of feelings or opinions which differ « .
from- those being expressed in the workshop. ’ : . "

»

, p'Provide pqrtic{pahtsiwjth concrete information and materials -whenever

possibTe. " Much of the resistance to accepting change occurs when
p “rationate -fo aa

;teps that must be taken in imp1ementing75ﬁange;~"lt is essential
that participants be given opportunity to identify specific directions
for change, to develop the necessgagy skitls. for change, and tg receive

S

.
'ﬂ

ecitic——

support and assistance during this process. e ig .
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'« ~OVERCOMING SEX DISCRIMINATION
AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION:.
THE SOCIAL/EDUCATIONAL. AND LEGAL CONTEXTS

' (APPLICATION SESSI™ A FOR VOCATIONAL EDUCATION PERSONNEL

LI
[ N S
jﬁéﬁsion Specifications ' o
Y‘\t . - :
Session population: Administr tors, .counselors, and teachers from local
& vocational education progrgﬁé o " <.

T ’ - \\..f .fu' . - e
- Session objectives: The objectivé§]foﬁ§App]ication Session A for Vocational,
Education Personnel are to proﬂjﬁe articipants with an opportunity to: e

¢ assess their knowledge of women%s,’arld men's participation in the paid
work force and in various vocattdjal egucation programs
., \'\ . '}
® review data regarding.women's participation-and status in the paid work
v o force and female and male enrollments Tn vocational education programs ¢

S

@ consider the reldtionship between océUpationa] sex segregation in the paid
W_work force and sex segregation in vocatignal edycation enrpllments- -
® assess their undérstandiﬁ§ of the provié#@qs of the Title IX régu]atibn
as they re]ate‘éo vocational education programs o,
o review the provisions of the Education Amendments of, 1976 related to the
overcoming of sex discriminatipn and sex bias in ed‘F}ion

® assess their programs related to the implementgtion of Title IX and the

. provisions of the Education Amendments of 1976 \regarding sex equity in
vocational education "a B :

e consider some of the possible long-range results or outcomes of efforts
to elimipate discrimination and attain sex equity in vocational education
Program{ 3 _ . . . - ’

LRt

Time required: * Three hours

Materials needed:

For participant use: T g o .

' o'“Attaining Sex Equity in Vocational Education: An Introductory Assessment"
--Vocational Education Worksheet 1 (attached to this session outline)

® "Female and Male Participation in the Work Force and in Vocational Train-
ing Programs: What Are the Facts?" and accompanying answer sheet,
- © references, and fact sheet--Vocational.Education Worksheets 2, 2A, 2B, and
2C (atfached to.this session outline) . SN ‘

“ o “Sex Discrim{natign/Sex Eduity in Vocational Education: What Does the Law Say?"
and accompanying answer sheet--Vocational Education Worksheets 3 and 3A

(attached to this session outline)
/s

ERC . ‘




For

® "The Education Amendments of 1976: A Summarj of Provisions Related
to Sex Equity ineVocational Education"--Vocational Education Informa-
tion Sheet 4 (attached to this session outline) :

® "The Education Amendments of 1976:. Implications df the Sex Equity .
‘Provisions for Local Vocational Education Programs"--VYocational -
‘ Education Worksheet 5 (attached to this session outline)

® "The Education Amendments of 1976: Implications of the Sex Equity
Provisions for Local Vocational Education Programs"--Vocational
Education Information Sheet 5A (attached to this session outline)

® "Assessing Sex Equity in Vocational Education”--Vocational Education _
Worksheets 6, 7, and 8 (attached to this session outline)

workshop'féci1itator use: \

. @ Four sheets of ne&sprint--headed "Examp]eé," "Easy," "Difficult,” and

"Outcomes" (see section I of this outline)-

® Four acetate transparencies: texts attached to-this outline, transparen-

cies provided by CCSSD project staff (see section II of this outline)

e Charts {on newsprint, acetate transpérency, or chalkboard) of:

Faci

- Objectives for Session A (see sectid:
: AR 4

- Women in the Paid NOFk Force (see%"?’i«'!~

I of this out1ipe)

tioh I1 of this outline)

Faci

litators required: Although the session qould be conducted by a single
person, 1t is preferable in most cases toishare responsibilities among

several persons (male and female) who possess both subject matter expertise
and .process skills and who represent racial/ethnic diversity. T

1itato:‘preparation required:

The

L

-

#%ci1itator(s) should:

S

o review this total session outline and all participant materials
® review suggested lecturettes and comments and adapt them to accommodate
unique group needs or facilitator style: :

<

- "Women and Men in-the Paid Work Force" (see section II of this
outline) _ § . (20 minutes)
- igcussioh points related. to transparencies 1-4
e section-II of this outline) (20 minutes)

¢

- "Review of the Provisions of the 1976
Education Amendments Relevant to Sex Equity.
in_‘v,ocatjonm Education" _ (30 minutes)

® prepare charts and newsprint sheets as indicated above

g



‘Groug size: Flexible
I'd

‘Facilities required: Heétihg room to accommodate expected number of participants;
- moveable tables and chairs will facilitate small group work . ‘

Equipment and supplies required: Overhead projectér;~newsprjnt, tape, and
markers; pencils for each participant

Special note to facilitator: This Application Session was designed for vocational
education administrators, counselors, and teachers on the assumption that
repregentatives from all three groups will be attending the six-hour teghing
session. That may not be the case.. If representatives from only one* or two
groups attend, the workshop design is still appropriate. However, the
facilitator witl need to make adjustments’ throughout in groupings for
activities and exercises used, deleting material specifically. designed for
the group(s) not represented. Thus, the facilitator should determine be-
forehand the job roles of the vocational educators who will be present in
the session by checking registration .forms. °If that information is not
included on the form, the facilitator should determine job roles of
participants-at the very beginning of the session and make any necessary. .

~ Aadjustments.- '

f
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. ~ OVERCOMING SEX DISCRIMINATION
"AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION:
THE SOCIAL/EDUCATIONAL AND LEGAL CONTEXTS

,X
f A
. "APPLLCATION SESSION A FOR VOCATIONAL EDUCATION PERSONNEL “
. ' ’ .
~ _ - Session Agenda
I. INTRODUCTTON _ TIME REQUIRED: 30 MINUTES
"'A. Introduction to Sessions A and B ‘ ( 7 minutes) -

B. Small group activity--"Attaining Sex Equity in
Vocational Education: An Introductory Assessment"(lo minutes)
C. Total group processing : a €+B—mfnutes) e

' t

I1. THE SOCIAL/EDUCATIONAL CONTEXT OF EQUITY EFFORTS IN .
VOCATIONAL EDUCATION: FEMALES AND MALES IN THE WORK :
FORCE AND IN VOCATIONAL EDUCATION : TIME REQUIRED: 55 MINUTES

A. Individual activity--"Female and Male Partici-
pation in the Work Force and in Vocational

Training -Programs: What ‘Are the Fasts?" ( 5 minutes)

B. Lecturette--"Women and Men in the Paid Work
Force" (20 minutes)

» C. Questions an'd @nswers - 10 minutes) .

D. Data presentation and structured discussion-- 20 minutes)
"Sex Segregation in the Work Force and in
Vocational Education: What are the Relationships?"

III. BREAﬁ ‘ TIME REQUIRED: 10 MINUTES .

IV, THE LEGAL CONTEXT OF SEX EQUITY EFFORTS IN Y '
VOCATIONAL EDUCATION . TIME REQUIRED: 80 MINUTES
A. Individual activity--"Title IX and .the Education .
Amendments of 1976: What Does the Law Say?" { 5 minutes)
B. Lecturette--"Review of the Provisions of the .
1976 Education Amednemtns Relevant to Sex Equ1ty
in Vocational Education" (30 minutes)
~C. Small group d1scussions—-"lmp1icat1ons of the
- Amendments for Local Vocational f£ducation
Programs” — (30 minutes)
D. Individual activity and total group processing--
“Assess1ng Sex Equity in Vocational Education
Programs" _ (15 minutes)

V. SUMMARY AND CLOSING | - TIME REQUIRED: 5 MINUTES

TOTAL TIME REQUIRED: 180 MINUTES
%

Y




. 8 ol *
I. ENTRODUCT TON _ o © TIME REQUIRED: 30 MINUTES

(A) Introduétion to Application Sessions .

X A and B for Vocational Education Personnel - { 7 minutes)
(B) Small group activity--"Attaining Sex o v

Equity in Vocational Education: An ¥y
. Introductory Assessment” (10 minutes)

(C) Total group processing (13 minutes) o

3]

Purposes df the artivigx‘

{
The purposes of this act1v1ty Aare:

‘e to 1ntroduce the sessxon fac111tators

o to prov1de participants with un overview of App11cat1on Sesswons A
ang B fur Vocational tducat10n ‘Personnel -

gt

e to gather data on participants’ experiences in implementing Title IX |

N and achieving sex equity
_ ﬁaterials needed:
| For par£1c1pant use: C
° "Attaining-Sex Equ{ty in Vocational Edication: An Introducton;;
Assessment”--Vocational Education Worksheet 1 ’
, - For facilitator use: R ' | ’ <
.?/ I e Chart (newspr1nt, chalkboard, or acetate transparency) listing |
) objectives for Session A;
;- | , ) | ~ Objectives Fnr SES:ldg A ¢
{ .

.8 tn assess our knowledge of women's and men's participation:
in the paid work force and in various vocational education
programs ' ’

e td review data regarding women!s participation and status

in the paid work force and female and male enro]1ments in

« - vocational education programs .
- ® to consider the relationship between occupational s€X

segregation in the paid work force and sex segregation in

vocational education enrollments ’

® to assess our understanding of the provisions of the Title IX
“"Hyegulation as they relate to vocdtional education programs.

"e to review the provisions of the Education Amendments of 1976
related to the overcoming of sex d1<rr1m1nat10n and sex bias

. <f//‘ in education

e to assess our progress related to the implementation of Title IX
and the provisions of the Education Amendments of 1976 regarding
sex equity 1n vocational education

5 » -1-
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e to consider some of the possible long-range results or outcomes .. &

of efforts to eliminate discrimination and attain sex equity
in vocational education programs

.8 Four sheets of newsprint: one labeled "Exapples,” another labeled
"Fasy." the third labeled "Difficult," ang the fourth fabeled
“Qutcomes" : ‘

Facilitator depdrationggegg}red: (\\*/ ,
» - The facilitator should:® ' :

() tﬁoroughly*review this total session outline and-al) participant
materials , .o

1
{

] preﬁare chart and sheegs of newsprint as indicated aboye

’ . . : . A

Procedurer +
A. Introduction to Sessions A and B _ ( 7 minutes)

The faciiitator should begin by determining that all participants are
in the correct Applicaticn Session--that they are teachers, counse]bVSJ or
. administrators in vocational education programs, or that they have elected
to focus on vocational education during the workshop. Next!, the facilita-
tor should- describe the purpose and forimat of the Application Sessions by -
making the following points: -
e These Aﬁblications'Sessions are designed to provide participants
o with tne opportunity to work with others in the field of vocatjonal
educaticn. During these sessions, participants will be exploring
issues related to the implementation of Title X and the achievement
: of sex equity in local vocational education pelicies, programs, and
practices. ‘ '

A
{

‘v #°There will be two three-hour Applications Sessions conducted for voca-
tional education personnel.- These are,  sequential, not interchangeable.
It 1s impprtant that participants attend botn pplication essions
designed for -their group. ! .

"

At this time the facilitator should take a moment to ihtroduce herself/
; , himself and any other facilitators. She/hé should discuss briefly ‘past
involvement with issues of Title IX/sex equity related to vocational
education. MNecessary housekeeping information--such as location of restrooms,
availability of refreshments--should be provided, and participant materials
should be distrihuted at this time. ‘ :

~ The facilitator should then begin to establish a frame of reference
for the Appiication Sessions A and B, by comments similar to the following:

A . . .

"In the §irst twe sesswns of Lhe workshop, we considered the Legal and

social/educational gontexts fov T{tle IX, and we reviawed some 0{.the specific
nequinements of the negulation to «mplement Title IX. We worked.to assess
and nedine oun skills at env.sioning various aspects of education as they might
appear if they were free from discrimination and stereolyping, at identifying
viglations o4 Title IX requinments, and at formulating the kinds of actions
wﬂ%th might be takew to cortect discrimination and Lo nemedy ts effects.

o : . -2- D~
T 2

‘
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A

’"In these two Appliedtion Sessions for vocational education peuénneﬂ,
we will be focusing again on these areas, this time with the goal of extend-

A0 4ng ard applying our earlien Leaanings to our own particulan nesponsibilities
a8 vocateonal educators. During the §rsL session we will be condidenings,

A

¢ the social/educational context 0§ the concean fon the e?\,aimuoh
04 sex awcrgnnalion and The achlevement of sex equely 4n
£ ‘ vocational educafion ' ' ’

Our responsibilities as uoca/téogcu’_ educatorns for the provision
0§ nonddscrimingtory and equitable educational services to
. 8tudents are (cularly cratical because of the natune of
the services we padyvide. Mone than any other group of§ educatonrs,
we are directly nesponaible fon. providing oun students with the
© SRALESs they will need\to survive as adults, shills which will
e prepare them Lo §ulfi8e adult work roles within the paid Labox
: §orce and Ln the home.| Qur effonts for the ebimination o4 sex
ddscrimination and thg achievement of sex equity in vocational
education have as pofential outcomes not only increased equality
of educational ecpportunity fon individual students but alse the !
more” equitable distribution of access and benefits within the
a paid Laborn gonce and other societal institutions. ; * .
‘0 the fegal context fon the elimination of sex discrimination and the
acneevement of sex equily in vocational education

.y :

Like othen educatons, we are responsible fox ensuring that ounr

" programs, pobicies, and progedures are in compliance with Title
IX nequinements gon nondis€rimination on the basis of sex.
Unlike other educators, we are also affected by the provisions
of the Education Amendments 0§ 1976 which have as one of their
purposes the overcoming of sex discrimination and sex bias in
vocational education programs. These Amendmeits not only
mandale various programs related to this purpose (programs which
may afso assist us in implementing Title 1X-requinements), they |
also establish potential Wounces of support 4on our effonts 4in
this area. ‘

During the second session, we will be working to:

e ddentidy .the,_pa;ntiw&m ways in which sex discrimination and bias
are mancgest dn vocational education proghams

o {dentidu action steps that we can také to eliminate sex discnim-

{nation and attain sex equity and develep (id tial action plans .
Lo _imp¥ement some of These sieps in cur owm programs.”

After completing such general introductory comments, the facilitator
should then ‘display the chart of objectives for Session A and review them
with participants. This might be accomplished through comments such as
the fp]lowing: :




A ]

"Before we move {nto the §irst activity of the session, Let's take a
.« momenl To review our specific objectives forn the §inst session. 1've said
Y generally that we would be considering the social/educational and fegal
contexts for the elimination of sex discrimination in vocational education.
More specigically we will be: : _

" 8 checking our knowledge of woken's and men's participation in the

- padd work gorce and <n varnious vocational education programs

¢ neviewing data reganding women's participation and status in the
paid wonk force'and gemalé and male enrollments in vocational
education mog»'um%t -‘ : o

¢ com.édeiing the nelationship between occupational AegAQQMon .
<n the paid work force and sex segregation in vocational education
enroflments " - : _

¢ checking our understanding of the provisions of the Ti,t{‘e 1X
- regubation as they melate to vocationdf edication proghams

e reveewing the provisions of the Education Amendments of 1976
© . nelated to the overcoming of sex discrmimination and sex bias 4in .
vocational education o ’ .

¢ assessing our ouwn proghess related to the LmpLementation of
‘Tetle IX and the provisions of the Education Amendments nelated
fo sex equity in vocational education S ‘

e considerning some of the possible Ebng—!iange results on outcomes of
effonts to eliminate sex discrimination and attain sex equity 4n
vocational education proghams

"We witl -be accompidBhimg these objectives in a variety of ways. . We will
be working in {ndivi assessment activities, in small discussion ghoups
(sometimes in mixed ‘gMbups of administratons, counselfons, and teachers;
sometimes (n single-role groups composed of persons with the same professional
nole as our oum], «n total group discussions, and in several brieg Lecture
sctuations,”

Before moving into the next activity. the facilitator should provide time
for participants to ask questions reqarding the objectives for Session A or
the general direction of the Application Sessions.

B. Small group activity«”Attaihing »ex Equity in Vocational
- Education: An Introductory Assessment" (10 minutes)

The facilitator should introduce this first activity by ekp'laining that
it is a small group discussion-activity designed to accomplish two pucposes:

® L0 encourage participants to get acquainted with one another
and to begin to share their own experiences and perceptions
related to issues of nondiscrimination and sex equity in vocational
education L L

® to permit the session tacilitator{s) to gain information about the
experiences and concerns of the participarts which can enable
her/him to address their needs during the session activities

A
A}

...
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Before bedTﬁnrng the actual activity, the facilitator may wish to ask
for a show of hands in the total group as to how many participants are
agministrators, how many are teachers, how many are counselors, and how
many have some other role in vocational education programs.  If there are
approximately equal numbers of persons from each of the three major groups,
the facilitator should ask participants to form groups of three persons each, - A
with one administrator, one teacher, and one counselor in each group. Where
part1c1pants are not evenly distributed within these three roles (as is -
likely to be true 1nfmost cases), the facilitator should’ask them to form
groups of three, making sure -when possible that there are at least two
d1fferent roles represented in the groups -~

>

Once participants have formed small groups, the facilitator should ask ) : n
them.to make sure that they each have a copy of Worksheet 1, "Attaining Sex .
Equity in Vocational Education: .An Introductory Assessment. I She/he should
ask participants to take.a few moments to look over the questiagns individu-
a]]y, and then to discuss each question in their small groups.
should be reminded to introduce themselves .to the others in the

before discussing the worksheet. They should tell.the group: (1)\v
are, (2) where they"re from, (3) what their respons1b111t1es are .
education, and (4) why they are attending the workshop. - The fae¥litator may
also find it useful to read through the worksheet with the total group, pro-
viding any clarifying remarks necessary She/he should remind participants '
to make note of their own and others' responses on the worksheet. | R

Participants should be provided approximately ten minutes for their
small group discussions. During this time, the fac1lita‘nr( ) should
move from group to group in order to identify any issues which should be
dealt with in processing this activity or in later session activities.
(She/he should avoid being drawn into the group discussions during this
observation.) -

C. Total group processing o . (13 minutes)

After approximately té: minutes of small group discussion\{or when
facilitators feel that the discussions have dwindled or moved on to .
topics outside the scope of the activity) the facilitators should post
the empty newsprint sheets headed "Examples," "Easy," "Difficult,” and
"Outcomes” and call the small groups together to d1scuss their responses
to the questions. .

<

the questions, she/he may wish to open the discussion with the first
guestion on the worksheet, reviewing possible answers with participants
while encouraginl them to be as specific as poss'ible in their comments.
The facilitator may wish to remind participants of the discussion and
activity related to vehicles of sex hias in education which were included
in Generic Session QOne and to ask them for examples of,each of the vehicles
as they might be manifest in vocational education. After several items
have been mentioned and recorded on the "Examples" néwsprint, the facili-
tator should then ask participants how easy or difficult each of these

is tc overcome and why, and reccrd the responses Qn-the appropriate
newsprint sheet. .

[f the facilitator feels that part1c1pants have had difficulty with rJ/

If participants seem to, have had no difficulty with the questions
during the small group discussions, the faciljtator may wish to move

-5-
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directly into the "Easy" and “"Difficult” discussion with the large group.
In this case, the facilitator should help participants to examine .
similarities and differences. in their responses--whether the "Difficult"
responses share common elements; whether any responses appear on both-
the "Easy” and Difficult" lists, etc. Before beginning discussion of the
final question on the worksheet, the facilitator should remind partici-
pants that they will be going .over manifestations of sex bias and dis-
crimination in vocational education and strategies for their elimination
in some detail during Apblication Session B.-

Participants may find the final question on the worksheet (the
question regarding outcomes of the attainment of sex equity) difficult

to understand or to respond to.. Those who are uncertain of the issués——

. involved may respond with such answers as "We'll be in compliance with

the Taw," or they may_even question whether the results of Title IX

.implementation may not be to force students into courses in which they

are not interested. Others may focus on more immediate regllts such *
as reallocation of facilities or modificagion of curriculum. If some
participants do not suggest-that the important results of sex equity
efforts in vocational education will be to-decrease séx segregation

in the paid work force, to prepare women for better pay'ing jobs, and

to free both women and men to°develop a full range of abilities and _
skills which can help them to function both in the paid work force and
in the home, the facilitator should gradually raise these,points in
order to provide a transition to the next activity. The facilitator
should' conclude the discussion by explaining to participants that

"during the remainder of Session A.they should keep in mind the question

of outcomes and resulgs as they move through activities and information
related to: .\
oo Ty

¢ the participation of women and men in fhe paid work force and"
in vocational education '
e the legal requirenents for nondiscrimination and sex equity

in vocational education‘

Possible outcomes and results of sex equity efforts in vocational
education will be suggested at various points in Session A.

‘The facilitator may find it useful to leave the newsprint sheets
displayed for reference throughout the Session. If the sheets are
removed at some point, the facilitator should be sure to retain them
for use by participants later in Application Session B.
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IT. THE/SOCIAL/ EDUCATIDNAL CONTEng?igé;:;;:ﬂ;FFORTS A TIME REQUIRED: 55 MINUTES
IN VOCATIONAL EDUCATION: FEMALES D MALES IN - ,
THE WORK FORCE AND IN VOCATIONAL E
- (A) Individual activity--"Femalés and Males in =
the Paid Work Force and in Vocational Education: ( 5 minutes)
, What Are the Facts?"
(B) Lecturette--"Women and Men in the Paid Work Force" (20 minutes)
- (€) Questions and answers (10 minutes)
(D) Data presentation and structured discussion--
"Sex Segregation in the Work Force and in Vota-
tional Education: What are the Relationships?" (20 minutes)

Purggses of the activity: T

The purposes of this activity are:

e to provide participants with an opportunity to assess their knowl--
edge of natterns of female and male particination in the paid
work force and in vocational education programs
g\ .
e to review with participants data regarding the participation and
status of females and males in the paid work force

e to provide partlc1pants an opportun1ty to consider re]at1onsh1ps
between occupational sex segregation in the paid work force and
sex segregation in vocational education enr¢lliment patterns

Materials needed:

For partic{pant use: " ) P
@ "Female and Male Participation in the Paid Work Force and in Voca-
" tional Education Programs: What ane the Facts?"--Vocational )
- Education Worksheet 2 ' "
e "Female and Male Participation in tha Paid Work Force and in Voca-
tional Education Prdgrams: What.Are the Facts?" (answer sheet, .
references, and fact sheets)—-VocatIOnél Education worksheets 2A,

2B, and 2C - *
For facilitator use: '
. @ Vocational -Education Transparencies (text attached to this sessibn'

outline)- 1 ~ 4, overhead projector

Facilitator Q_gggration required:

e thoroughly reviaw thlS total sessio® outline and all participant
materials

® review suggested lecturette and adapt if to accommodate unlque
., group needs and facilitator style

® review transparencies and prepare discussion points related to each

Y . "
» ® ensure availabllity of transparencies and projector
Q ' -7- ‘ ‘
B . : r)r
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' ) &repare chart on "Women in the Paid work Force" pu
X | Women in_the Paid Work Force ’
- ‘
Women's Phnt1c1pat1on in the Pald Work Force \

Vi

» .
o Women are entering the paid work force at ever increasing rates.

1

e Ingreas1ng rates of entry into the paid work force are character~
b ' 1st1c of all groups of women, regard]ess of o

-

- race or ethnicity

- age - < . ’ ‘
- marital status >

- materna] status _ K

¢ The number & years that the average woman' can expect to be in the .
pa1d work force is increasing: . .

Women's Statés in the Paid Work Force {

~

e Komen %mrkers tend to be concentrated in aﬂ]imited number of
Tow-paying "women's" occupations
Y S

k e Women earn less than men earn when they are employed in the
saine oecupat1ona] categories.

e Women 1% the paid work ‘force are more 11ke1y than men to be
unemployed. ., ‘

¢ Two- th1rds of women in the paid work force wdrk,outside the
home“due to economic qeed - ;’ﬁ

3
igher rates of participation
n.

Minority Women 1n.the Paid Nork Force

~

e Minority womeh have historically had
in the paid work force than white wa

e The current rates of ‘work force parficipation by minority women
vary among different racial-ethnic gro3ps {

e Minority women with children are mo ikely to work for pay
| outside the heme than are n?nm1nor1t‘ women.,
: — f /
@ Minority women tend to he éencentrat d in Lhe lowest paying
‘? occupations 1in our soc1et] :%
i

® Minority women have the Towest avera intomes of all workers.

" e M1nor1ty woinen have the highest unem"]oyment rates of any group
in the paid work force. i

B )

. i ]
e Minority women are more likely thangwhite women to be in the paid
work force as a result of economic ¥eed.

[ - i .
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A. Individual actxvtty--"?emales and Males in the Paid
Work Force and in VocatlonaX Education: What Are _
_the Facts?" _. . (_S_m‘inhte§) -

The activities in Section II are designed to involve -participants
in the consideration of the social/educational ¢ontext of efforts to .
eliminate sex discrimination and to attain sex equity in.vocational - -~ A

education. The-séction begins with an individual activity during which

participants check their know?edgg of the facts regarding female and male -
participation‘in the paid work force and in vocational gducation; it .

moves through a lecturette which presents data regard1‘§”women's and

men's work force participation, against which.participants can consider

their responses to the individual quiz; and it concludes with a data

presentation and structured discussion during which participants assess

possxble relationships between data regarding occupational sex segregation .
in the paid work force and data regardxng female and male enrollments in g

various vccatxona] education programs.” , - s
The section and the opening 1nd1v1dua1 activity maywbe'introduced i
with comments similar to those suggested below. (The facilitator should "

adapt this lead-in so that tt.follows from the total group discussion -
which concluded the precedmg activity.) - - '

Suggested comments.

"We kave begun to considen possible nesults on outeomes of effonts to

- eliminate sex discnimination apd to achieve sex equity in vocational

education in. the §inst worksficet and in our ghoup discussion. Because y

most of ws are so absorbed in ourn day-te-day responsibilities of deliver- &

ing skills to oun students on of impLementing Apeuﬁic proghams in owr own .
Jparnticubar institutions, it {8 often dif§icullt fon ys to heep in-mind the >
Long-range outcomes 0§ owr efforts on of #MocationalNducation proghams in '

genenal. When we think of outcomes, wef‘t{encf 1o think of particular students

and their achievements, on of mcwttauung funding Levels for our programs.

These are indeed unpomtcmt outcomes. 1§ we are Lo comprehend fully the

Sdgnificance of effornts to eliminate sex discrimination {in our own programs,

however, we must consdder these programs in thein Largen context--the way o
our vocq,aancul education programs and others acrods the nation affect ’ T et
students' participation m the would of wonk and in society at Lanrge.

"Because vocational education programs function as a direct Link’ bem)em
education and the wordd of work, any cjanga in one will necessitate on nesult
in a change in thc other. 1In the finst Generic Session of the wonrkshop, we
identified women's increasing participation in the paid work force as one of
the social changes to quc.h our. education irstitutions must néspond.  As
vocational educatorns we're parnticularly affectéd by this change, and pa/vtéc-
wlarnly responsibile forn meeting the needs which £ creates for both women

and men. vocattonal educators, we need to consider the outcomes on nesults
of ourn egfo to eliminate sex ducwnma/unn and to provide equity in oun
prognams in teams of the effects they may have-upon pattenss of women's and <

men's pMupa«tcon in the paid wornk force and in other Aouai. Anstitutions.

. .-‘9- . -~
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N "Begore we think further about the changes which may rnesult grom ewr
egforts fon nondiscrimination and cquity, it is useful €0 review what we
know about present patteans of wonrk force participation by females and
mafes, and what we kuow about the participation of females and males 4in

N vocational education programs. In a few moments, we well neviem some

- vy 08 the regent data in these aneas; before we do, we would Like to give you

" La chance to assess youn hnowfedge. 1§ each of ws s to evaluate and respond

£hfectively to pressures: fon change, we will need to make centain that we

‘undeastand the present situation, that our i{mage of the present 48 con-

sLstent with the trealily. (As gouw will hear in a §ew moments, changes
ate occurting so rapldly that even the Department of Labor <& constantli”
nevds ing (s predictions.) - )
"In your materials, each of you shoutd have a capy of Worksheet 2,
Females and Males <n the Paid Wenk Fonce and in Vucational Education: What
Aney thie Fagts? This wonksheet will help you tu evaluate the accwracy of
you&fin55g§3t¢cn n thése areas. VYou!ll note that you are asked to read
v cachiatatement and to select the altemative which you believe best supplies
© the messang nfommation. ¢ Please wonk ndevidually §orn about five minutes;
<4 you §indsh early, you may wish to review youwr answess."” ’

Y

’ . & ta .
When participants have-completed thejr worksheets, the facilitator

- should indicate that the answers.to~the questions will be covered during

* the Tecturette t& follow: she/he” should ask participahts to listen for the
corrett answers during the lecturette and to hold discussion of any of them
until after the lecturette has been completed. She/he may find it wseful to
obtain from the group a general indication-of how certain or uncertain
participants feel about their answers. '

L

~

&ﬁ Lecturettg--”women and Men in the Paid Work Force" (20 minutes) -

@ ‘ . . .

The purpose of .this lecturette is to review with participants some basic
data regarding the participation of women in the paid -work force and their
status relative to that of male workers. It is designed to place the infor-
mation provided in Worksheet 2 -in a context which should help participants
to determine the significance of this information for their own professional
résponsibilities. - .

- 4 .
Before beqinning the lecturette, the facilitator should prepare to dis- "
play the chart on "Women in the Paid Work Fforce." -If the chart is presented
by Means of a transparency and overhead projectar. the facilitator Should
R @ask the transparency wlth an opague sheet and reveal each statement only as
- it s covered in the lecturette. If the chart is presented or newsprint, the‘
r facilitator may fold the bottom of the sheet upward and tape_jgwgightly to
cover those statements which have not yef been introduced. rﬂwgﬁther'case
the tacilitator should begin with only the tirgt statement visible, and expose
others to view at the appropriatetpoipts in the-lecturette. (The facilitator
should note that'the suggested Tecturette provided below includes statistical
2 _ information to support each point. The information provided -is detaMNed; the
- facilitater may use it selectively, abridging nr emphasizing certain points
- ~©according to the apparent.peeds of the group.)

-
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Squested lecturette:

"W wou{’d Like now o consdden- the issues raised in _{oufr. workRaheetL
i greaten derau We are godng £o revdew dome of the bas. cgata which

+

descadbe wemen’ s present participation (n the paid wonk §onc¥ and thein
status in nelation to that of mafe wonkers. Thes review sholld serve
thiee magjor purpeses: o

o (t showld cnable us to understand some of the social conditions
which haye gdven nise to concern for the elimination of sex

. ddsenimingtion and the achievement of sex equ,cty m. uocauonaﬁ
education :

‘0 (¢ shoutd hebn ws to understand the needs cg oun students, female
and mate, gor voeationdd education which can cnable them to '
par t(um& ¢ffectively wn the work 5mce as. L exdats today apd
& Cikely to exist (n the future

e (& 5f’wué’d hedp us to .é,deﬂt{.ﬁz/ the baseline conditions §rom which

. we may evabuate-some of the Cang-range results or outcomes of
out egforts fo eliminate dwcfumm&tc on cuzd bias and Zo achcevg
sex cquity n out prwqfcamxs

e ¢ Cock {inst at a munbu‘?. 04 qenma& zations 'LLJMdLﬁQ the .
participation and status of women i general, and second at some of the -
particutan (nformation negarding women grom racial - ethntc mnoity ghoups.

"We wil be 'wvcmwzg a Lot of xngoumation (n a very short time.
Listen o the majon points; don't worny abeut making note of all the
figunes. - We wlll be gellowng the masen peints on the chart you see
displayed. Each o nou will reeceive a gact sheet »summwuzwg the data
agten the Cectunette (A compfez‘ed

€

Women's Participation (n the Paid Wotk Foree

H

[ wOmcn are enremuzg Um pcud wonrk ﬁoue at steaddly <inchreasing rates.

"Since the turn 05 tha centuny, women have been e.ntwung the paid wonk
§orce at steadify increasing rates and tiis tread 43 expected Lo continue.
In 1900 women constituted cnly 20 percent of the paid wonk- force in this
country: by 1940 this jigunre was 29 percent. By 1960, women made - up
33 pergent ?5 the paid Labov force, by 1970 this 5£gw‘u, had c&imbed to
38 percent.' Todwy, 4! percent of the paid-Labon force in the U.S. 44
gemale. It (s {atercsting to nete that the U.S. Department of Labon

§onceasts made as necently as three yelrns ago de not predict that tfu.A )

47 peteent 5(«]»4,'1? weuld be ‘u.anh od wad’ 145e 2

"TE women' s cotru -_m‘o e nadd work fores centdnues Lo dncrease atl .
(ts nrescnl nate, women PP omptite AE nw ert nfé the padld work force
bu the tumn of the vo !"'C‘u.', gy ot befowe. A we menuoned duning “the
hut Comerce Sesacme, Foo voaspenry, Qi Lﬂ £l ¢ National Commission 0§
&Lmy)r)cve.fz !‘u!:uy has s'tated H”l’lt the %‘/k’{ b women 4o the_pa,éd Labon
force &8 TERY s(nade mest outstanding pheanomenon of our centuny, ' 4 phenomf
enon whick has 'furm f.»,,, {mp Emat(om which are abwfu,z‘e,&_f unchartable .

‘

-]g.
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"Increaséng tates vf entry Oite the paid work force are chwaa.ctm~
A8tic of atl groups of women (n owr socdety, regandless of:

Racqde vt ofimee. 'w_ruzbm shuip--Wemen of all racial-ethnie
grouns on wheeh deta are avalabfe (white, Black, Hispanic, Asian, °
- and Natove Amerccans) ave enterdng the paid work force at {ncreas-
g rates. s ({Thew ave, however, histondcal and contemmorary digfenrn-
ences teavdaia the r)a"(f'am&c'mz 04 women of Lhese groups +n the
padld. Labon force.  We e review some of these difgerences when we
cons idén the speelal (ssues related Zo minondity women.)
Age-- T {1ty L“ »F woerd o8 a8 women between 18 and 64 yeahrs of age
are «n i d wonk keree.  In every age group between ages 18 and !
54, at (east 56 nencent ¢f all wemeit % in the paid Labon §orce.
. Oy agtor the age e 55 does women's “Labor force participation dhrep
\ below 50 percent. Feorv all groups. of women age 16 through 54 Labon
gorce paxticipatic.a nates have been comwtuptt’.q Lnereasding.

Mancdal status--Thyee- \cﬁﬁw 0§ all women who are 4n the paid work
Torsd ane maniied awd Livang i th thedn husbands; more than one- §{§th
have never been maviied; and ncwug one- §C§ are widowed, divorced,

ol o% separated grom thelr husbands.”? According to a recent-De a/z,tmem*.
0f Labct swavey, both hsbands and wives are wonking {n ne hat§

(47.1 pencent! of the Nation's mawiages. The suavey concludes that

e @ neept of a famlly whene the husband ¢4 the only breadwinner and
the wiae o "a homemaker cut of the Labern fonce. . doeé not nepresent.

the "tupiodd Amerdcan damily of the middie 1970'5."

r

.\Lutem(u JtauLs AL tiuumz the preseree ok abﬁem_a of -chifdren (n the

Bl PSP

ome d e Qaieed @ eoma s pard cefpation tn the padd Labon fonce,

mone acd meve metiers are wonking for naw outsdide the home. The number
oy wething methew e eqeled sowce 1950, There were 14 mi&Lion women ,

weth clicedren under 18 m the paid work force <n 1975, This figure
revresonts 47 m‘tcent oy J88 wemer with cohlldnen under 18, and 4t re-
seects an cnenease of 4.5 n@foon snce 19559 ALthough methers of
catbilnor onl 70 ey oy age-nave the Cewest Labew foree particpa-

tdon mare ok wrt qroup u_\’ mothers, tiuecr panticipation 48 also <{ncread-

g at-a ﬂagfv‘z e S wvf o ther gheup. Tedgy, 39 pen%n,t 04 all
me then's with, cl bl en weder 67 are i fhe wadd wotk faarcé.

¢ The qwmber A ety thal the average woman can upcct to pa/utcupate
. o1 the padd wetk gorce 45 (uercasing.

-

“ "The "averare, founad womast ‘f'(fa'! car. wticapale 22.9 years of paid e,m"m\

plogment. [4 she et single, she Wbl wesk for’ pay outsdde hea home
gon 40 rpeans; of she mauaded but has ow chdkdien, Ate @l wotk gon 30
years., Tue a AURIAGL (HOUN] CMAR wav has chicldwen can expect Lo work gor

between 15 wd 75 years, devending on the auwmben. of chifdren tiat éhe has. 11

Women' & \f‘c‘_lfué__«_f Aag, Pacid teak F_gj_c_c ’
‘0 Women tewnd T beoceina ot Je bt @ it s of e 'S
. i S LI .
occupations,’” mr” ’L:u.(__n. fend o Lo ((‘__Ut_{_ -:uu ng :hw: _EHOA"‘
‘ occupations . widc: ~aiis predominage. ® .
-12- 43 '
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"Neardy 70 pcnccnt of all women working gon pay are employed (n -three
occupatoonal grewps: cterceal occupations (which employ 35 percent 0§ att
women workers), se nu‘c vccupagcons {which employ 18 percent), and pro-
54'““’;:({6 and huuu W oh,upa(‘\bevm (which employ 15 pencent). In contrast,
ondy 50 percent of the men dn the padd Labor force ane employed in the Umee
oecapat onuat L;l(.q\"l(& S whach employ the targest numbens of men: Askifled
cragls (o wicen 21 wercent of 88 male wonkers are employed), professional
and technicat occupations (whech employ 14 percent), and managerial oceupa-
Econs whecle employ 14 pereent. H:.

"Thw cecunatoens Jn wheeh women predomenate typically pay Lowen wageA
thav these o whiden men predemenate.  Led ws ook again at the three occupa-

\&unm categerees,whaeen employ the Cargest numbens oy men and women, and at

¢odaveaage ye anly income which semales and mafes employed 4n theAe oceupa-
oS (PLe't"\l( ,
"emen empdoned: (v LFLA<La£ oceapadiens &ained Wi average og $6,827
cn 1974, Women wonk:ing as service workens eawed an avenrage of $5,046
en 1974, ud wemen cmpfuued tn professconal and technical occupat&oné ed/uned
Wt awrerade of Y570 i tiuls same yean. '
Hkn emmdoyed as 5F¢€£cd‘cmagt¢ workenrs had an average gearly fncome
4 T810L078 in 1974, Hew wonking G professional and technleal occupations
an thes same ear carned an aderage of $14,873 while men employed as manag-
CES STl e idae ok S agn 13 -thn we conscder all groups 05 wo rtkens
fog-ther, we ~ond that fov eveny dottar eawed by male workers, gemales
workers caur 57,

~

"Ose axrtarar<un Angquuuf€u o gfened ﬁon the defgerences n pay betfween
{nese uc(una(<onaF UG(VQ(i{E/ (8 that differant anounts of educational prep-
N e N O AR AL ST T It s impontawit to note, however, that in
1974, tnc med{an {ncome @aﬂned by women wonkens with §our years 05 college
was ress than the m$d/(ug Grcome of men who had completed eight years of
cdemen fa'zu Scheed, e

"Aicether exntanation offered forn (ncome diffenences 8 that womén Ln
the daber yorcoe are meae Cibely than men to be employed on a parnt-time basis.
Howevet, whes ondy gean-round 6&65’ time workers are considered, the median
(neome qﬁgg’umaé’cé (v 1974 was $6,772, ghdle the median Lncome 05 mafes was
1., &35,

an 1} ¢ RS r 1y ' ) A £ m
@ Uomer eatu é: : __}'gggz mes even when they ane employed in the same
uucpurf(uu ¢ocale. ;(fu s
‘ . \
M s ey be fereent Ehe eauanigs 06 women and men employed (n the

SN COCIONLECORAY g eups e (ﬂé’wsffza,ted m szanér/a)‘aencj My

he facititator shu;ld display the transparency at this point, perhaps
reading to participant~ selected figures from the far right column if
visibility i difficult.

Vo et onele e the Ir,ﬂa4¢tu (s Foasrt fon nemfan Laborens, where
men' s catues eccended women s by ondy 38.3 pencent in 1974, The d&Apak&ty
{5 guentest ﬁot sales weekv s, whete tne avetrage eawningsd o& men exceeded .
Chese of wemen by 1125 vencent.  Such ddfgenences may be explained by two

- _I';_" . .
o ‘ 4&

6(1:‘ forns:
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e Even when males and females arsemployed <in the same occupational

- categories, consdderable sex éwon extsls 4n the jobs within
those categories. For example, ferMe safes workers predominate 4in
retall sales fobs, while males predominate <in the higher paying

©andustnial and wholesale areas. . i

-

"« Women wothens wre paid Pess than mafe workens §or performing the
same job. ' ‘ , N .

e Women (n the paid Labor fonce are more Likely than males to be .unemeloyed.

"In 1975 the Lmempfoqﬂncfnt rate gor -wbmen s 9.3 percent; fon males
the §igurne was 7.9 percent.'6 - | ,

- MTwo-thitils of the women who work outside the home do s0 out 0§ econom-
terneed.  Seven out 0§ every tew women wenkens (68 percent) Suppont them- -
delves on their families, on they supplement thein husband's Low <{ncome.
Forty-two percent of all women workers have no husband prresent. @f§ the

q

Cmaried women wothers with a husband present, .twentzjwi.}?pmcmt are

supplementing husband's necomes which are below $9,999,

"0§ particulan concenn in ihis category are the women who head 5wml&?u.
Today, one out of every eight families <in the U.S. {4 headed by a femate. '8
According to one necent prediction, four out 0§ ten woung women now in high
school will become heads o?’ famclies; they will be the sole support of them-
selves and (4 childrien.’?

Ménor;,étg Women in the Paid Work Force | *}

"The jencralizations and gdgunes we've just reviewed are based owr infon-
mation negarding abl women n the paid work §erce <n his country. 1t is
ampontant that we remembet, however, that both the historical and contempon-
ay experiences of women-n the pald wornk ferce diffeqr acconding to theit
racial-etandie backgreund. .

?'It L8 alse Gmpondant that we hecognize that the minondfy woman faces a
-double bind {n the job manket--she 48 both a member o0f a racial-etiuic minon-
L&y ghoup and a female. Mest cf ws teday are famdlian with ifemmation he-
garding the concentration of minonity workers <n Luien paying postilions, the
héghen unemployment nates of ménonsty wonkens, etc. Many of us may not real-
Lz¢ the extent to which the minonity female wenken s affected by both hen
dex and henr nacial-ethnie minornity status. , -

- . . s -+ » . 2 -
¢ In the past, minonity women have had much higher rates of participation
w _the padll work fornce than widlfe womer, :

. "Although the 1975\8@% gonce particdpaticn rase of minenity wome:t was
only sLightly higher than that of nowninokity womes (56 nercent vf abl alnen-
Lty women between ages '8 and &4 wene in the paid {abon §once, as compared

Lo 54 percent of all nomminonity women in this dge group), minondity females

have had much higher participation nates than nerméivonity females in the pas t.zho
In 1948, the nepresentatior of mironity wemen v the palid worb porce w%?

about half again as high as the nepresentation vf nowminosi?sy females. <’ Black -
women have: the fondest histerui of wonk foice racloeaggeticin of any gloNp of
women. ThY 1890 census showed gn emplognent rate fon Black women more thaw
twice the rate of white women. 2 & .



e The current rates Y§ £abor force pdmt&upa,twn by mno/wty woman vary
v among degyerent ractal-ethnee groups.

Black women: In 1974 Black women accowrted §on 11 pmcent 0§ the /total_\s _
populalion of wemen (n the U, S. and for 13 percent of all women in the
paid work force. Today, the faber force participation nates of Black

«women exceed those of white women in all age groups above 25 yeanrs.

(Although Black women, Like women of all racial-ethnic ghoups, are

entendng the padid wonk fonce at <{ncreasing rates, the {ncrease for them

{4 £u§3d/mmatcc as a auuﬁt of thein high pamuupaaon hrates in the

past. ) !

-

Hidpance women:  In 1972 the wonk gorce pan,uucpmon rates gon Hispanie
womegn were below those of both Black and white women. Work force
pmuupm‘wn rates difgen, howev within the various Hispanic groups .
The wonk §erce participetion Aantes 05 Cuban women are sLightly ghm
than those of either Black on white women, while those of Mexican
Amencean and Puerte Rican wemen were Lowen than those of edther Bﬂac{z
Con Wi Ee women, 24 . L

As.ian Amenrdcan womdn: Japanese, Chinese, and Pilepino women are
entering tne pacd wonk fonce at napdd rates. A magenity of Asdan
Amerccan famdidics today have two wage earnens. 25

~

Native American women: Acco'tdutg to 1970 census data, 35 percent of
all American Tndian women are in the paid Labor fonce, as are 29 percent
"o all Aleut and Eshimo women. 26 '

-
"1

. 8
o Minonity women with children are more Likely to work §or pay outside
the neme Hha nommanet (ty women with children.

 "Sdxty-one percent of minonity women with children ages 6 to 17 yewu
were in the pacd work force <n 1974, a8 compared with 53 peacent of non-
minonily women {n B category. Fifty-two percent of minondty women with
children unden 5 wene emp?oyed as compared to 34 percent of compambﬂe non-
méporcty women. ’

¢ Minordity wumen .teni fo be concentrated in the Lower paying occupatigna
An.our sociedy. , [

"Ménonity women are Cess Likely than white women Lo hold white cpllan
jobs and more Likely 2o be in eithen senvice on ‘blue coltar jobs. The '
proportion of minordty women cmployed in clenical work is increasing over
time, however, whife the wnopomon emplo ch 4n private household wonk £s
declining." 28

o Minority women have the £owest a-ue"'l.age, incomés of axj.ﬁ workens .

"In 1973, the average yearly income 0 white males and females and minorily —
males and femarles employed in a fubl- -4ime ge.cm nound basis was as §ollows: 29

)

wiu,te mafes $11, 633
k mi.rgonéty males 8,363
white gemales 6,544 .

minors ty gfemales 5,172




]

1t is intenes (ng ‘2o note that when education is held eonAtant the &ncome3o
diggerential bepeen minoaily and nonminority women wonrkers is eliminated.

¢ Minority ffemales have the h&gheAt unempzogment rate oﬁ_any;gno_p in
the palgd work force.

"In 1974, unemployment rates by race and sex wene as ﬁotﬁouw :31

P

‘cchcte mafes | ” 7.2 pencent
white 5ema£e4r"' . ' 8.6 percent
nunom,ty ma,{’.e/.s 13,7 pé)ccent' -
m&no&&ty females . 13.0 pencent
() Mﬁnomatueuomwn are more Likely than white women to be_in the paid "

work force as @ nesull of economec need. .

"0§ the monre than 2 million minorndity women {n the paid work 5once, azmoax
two-thinds (63 pencent) have husbands with incomes of Less than $10,0 gean.
(For white women &n the. Labor fonce, the companable figune <& 43 pen 32
Nearly one (n three minonity 5am¢£4§5 {8 neaded by a woman, who <8 thZ sole
suppont of hensef§ apd hen §amily."?3

C. Questions and answers’ . . (10 minutes), ..

After presenting the data outlined aboae, the facilitator shouid provide
participanty an opportunity to ask questions on the data presented to this
point. She/he should use this time in order to clarify information provided
in the lecturette as needs are identified by part1c1pants and to assist
participants 1n<cons1der1ng

"o some of the questions frequently asked to “expliain"
differential wbrk force part1c1pat1on patterns by
women and men .

o the implications of the data presented in the lecturette
for vocational educators and students .

If the participants do not ask .questicns regard1ng explanations for the
data presented, the facilitator may wish to pose several such questions for
discussion by the total group, or to present several of these questions and
appropriate answers in modified lecturette form. (Because of the length of
the preceding lecturette, the facilitator should make every effort to keep -
the group as actively involved in a question/answer process as possible.)
In most \qroups a discussion of such questions-can help participants to
articulate whatever reservations they may have regarding the data presented
and, it serves to model responses that participants may find useful in dis-

cussing. the issues with colleagues and/or students. Several sample questions
and responses of this sort-are outlined below.
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Sample questions and answers: ’ : .

o "I8 there really any problem? .Don't women have it better today than
they've ever had <t? ‘ e

t

o . "Dwning the paat few years we've seen many examples cf 'ginsts’ gon
women--the §n8t women commercial pilots, the §inst women coal miners, the
§<nst policewomen, ete. Women are breaking bawiiens and moving <{nto new .
occupations. Some people see these §irats and generalize that womeh's -
pos.tion in the paid Labon fonce has improved.  Although some women have
been able to improve their situations <in the paid Labor gorce, this 48 not
Yuwe ahen we considern the mafority of women workens. :

"The difgerential between the@ézm {-eome % women workens as compared
o mate workers continues to (ncrease. In 1955, the mediat income 0§ alf women
workens was 83 percent of that of men; <n 1974, women's median income was only
57 percent of that of men. 34 .

"AlLthough fange nuwmbers of women have entered the paid Cabox force, they
have generally entered Lower paying fobs. Fon example, the percentage:of
clerieal wonkens who are female rose 4rom 53.9 percent in 1940.%0 77.2 percent
ot 1974, The percentage of service woikens who are wgrgen nose 4rom 38.4
pereent Lo 63.5 percent over the same period of time.”” - :

"Th some- oceupational areas, women's entry into areas nontraditional gor
theln sex shaws growth. Fon example, duning the 541&&'@% the percentage of
machinis ts who are female nose from 1.3 to 3.1.pexcent. 36 Although the
rate of growth <3 cncouraging, the actual numbens of women inm“asuch occupations
arte So small that £t {8 too early to draw any conclusions about the dmproved
economee status of women. Between 1959 and 1974, 4on example., the percentage
of women employed in chagts occupations rose only from 1.9 to 1.4 percent.
ALthough this nise has made a difference fvr individual womeit, 444 25§ect on
the total pattern of wemen's wenk fonce, participation has been small.>7

@ "Don' ¢ women have higher absenteeism and fob tuwnover hrates A‘:ha_n men?

"The belief that female wonrkens arc absent fxom work mote often than male
wonkens - <s not supponted by data. 1In 1970 the ayprage 5?§aﬂe was absent grom
work gon 5.3 days; the average male was absent 5.4 days. Female workers
are more Likedyy to be absent grom ionk than male workers fon acute illneas,
whereasy male workens are absent mone frequently than female woxkers o
chrondic {LLTds. '

"The belied that women workens have higher fob tutncven rates than mate
workers (s €ikewise not supponted by data.  The overall fob turnoveér nate of
women appears Lo be a function of zhe {act that mone women than men arxe em-
ployed (n Low pay, Low nespons (bility jobs §or which they ane overeducated.
When occupational fevel and <income are held conrtant, 53@41/?.@ wonrkers do not
change "fobs s{gnificantly more ogtes than male worbers, " . <

¢ "Don't womer hofd the jobs they do because neithen men non women want to
worl dor women bosses? -

L3
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negative geef<ngs avre akfeviated.

-

TALE of us are mere comfortable (nosdfuations woth which v ate familian.
Because we are wsed o seedna men (n 'men's jobs' and women {1 'women's jobs'
we beecome uneasy whon we think of mod(§ccations of thes pattean. Sex seghe-.
gated paliewms of work force particdnation thus become sel g-peapetuating.

- Studces seem to (rlicate, howeven, that owce we have had experionce working

weth semeone (noa fob Which (s not thaditional fon that person's sex, out
"According to one study, three-founths of female and male nespondents

who had wonrked ger wemen managens evaluted them favonaby.40  Anothen study
indccated that (n §iums hining female executives, cight percent rated thein

perfeumance as betten than the (v male predecessons; 42 pencent the same as

thecr male nreccdessons; 50 percent as adequate; while wone rated their *
pergeamance as unsatisgactony. 4!  Generally, those persons who complain about
working for a weman have never had that experience. ' .

ot e the digdenent jobs hebd by women and mén be explained by- basic
ab Ty digferences? . &

"As we mentioned {n Genendic Session One, although some diffcrences exist
between the average gemale and the avenage male i specific intellectual
abifities (4emafes, on the avehage, exgeed males in venbalsability, while
mafes, on the average, exceed gemales <n visual-spatial ability) these
differences ave not so great or s consistently distributed as to mahe centain

~occupalions more appropriate for cne sox than §on the othen.42 Simiarly,

although men as a group predominate in physical sinéngth, there are many
females whe axe strenger than many males and who are thenefore capable of
pergormeng fubs requiting physccal strength. 1n any case, technology eon-
tinued o neduce the numben of occupations <n which phisical exerfion £4
requeaed. o

"Studées cnvestigating possible sex didfenences in vocational aptitudes
nave smilarly §ailed 2o document consistent differcnces 0§ practical signif-
(eance. One Atudy found nossex diffencnces (n 14 o4 the 20 aptiiude and
knowfedge areas examined; men cxcelled <n two and women excelled ‘in "5own.43.
Fandings of ancthern study indicated no sex diffenences in two out of seven

ences favering semales (n the othen .5ou)t.44

captitude atcas, sex digferences favoring males {n one area, and sex diffen-

¢ What abeut differences in education? How do they nefate to the =
défferont job pafferns of men and women?

"G(‘n(’:'laf’f'/_( speaking, female and mate workers are approximately equal
ar the Lotal numben of yeans of school which they have com%e/ted. In 1974,
the median wearns of school completed by sex and race were:? .

d

. whate gemales 12.5
Wi te males 12,5 .
minon .ty femakle s 12.5
menordty males 12,1 .
{ »



1t {8 {mportant tu iote hene that minonity peraons comglete fewen yeans of
total education than do white, and that minority males comptete gewer yeans
‘ than do minondty gemales.

- "We afac know that even when education 44 heﬂd conAtant {when we compana
workens with companabfe Levels of educational achievement) differences nremadn
in the ncomes of the average female and male wonrken. (In fact, the de nee
0f diffenence {ncreases as the educational fLevel examined-incregsed.)

"We need to Koob further than fust these veny general data houmue& Even
* though women and mer do compﬁete generally comparable numbens of yeans of
" education, we need to examine the types of counses and programs {n which they.
T anre mwﬁed (4§ we are going to undernstand the &dwtwnslupé between thein
educat{on and thedn wo;ﬁrﬁonce particdpation. We'll be discussing data
neqmduuz éemdfﬁ’ and m enrollments <n vocational education <n the next
activity.” ' ; '

Before moving into the structured discussion act1v1ty regarding relation-
ships between sex segregation in the work force and in vocational education,
the facilitator should help participants to consider the significance of the
data presented so far to their functioning as vocational educators. She/he
should raise ‘the following questions with the group:

What gre the implications of these data for vocational educators?

8 *,.icatjons of these data for the lives of men? How ™
’ t vocational education programs?

To what d ‘-nf'4o you think that vocational education students are

aware of these data?-

does th1

What kinds of things can you do to ensure that female.and male -
students have a realistic assessment of the nature of women's -
participation' and status in the paid labor forceg,/’—

-

Some of the points which shou]d emerge from this discussion include:
. ® The traditional co:ﬁept that vogcational education shou]d prepare
females for work ingside the home and males for work outside the.home
is neither realistic nor applicable to the needs of female or male
students. Female ahd male students nged skills which'can prepare
them for meaningful work outside tne home and inside the home, skills
which may be provided through vocat1ona1 educatlon programs.
. \
° Because women are 1ncreas1ng]y supporting themselves and their families,
it is a matter of economic necessity that they be provided opportunities
to train apd to~qua11fy for tﬁe higher paying jobs now he]d predom1nant1y

by men. N

e




, consider the relationships between the sex-segré&gated patterns of work force

e As women have moved into the paid labor force, males have assumed
greater responsibilities for home and child care. In addition, males :
have also gained advantages from women's greater economic independence
and contributions. For some males women's increased economic contri-_ ‘<

- butions have made it poss1b1e to select or move to careers that once
would have been considered "risky” for a male who needed to provide
economic support for the family. There is alsa some evidence that
sex stereotypes are breaking downsas men move into, positions tradi- N
tionally considered to be feminine such as working with young children,
airline attendants, clerical jobs, etc, N .

e Studies indicate that secondary school students have comparatively
little awareness of the extent of.sex segregation in the paid labor
force and/or women's secondary status in the labor force. Vocational
educators have the respons1b111ty to ensure that they have examined

- the facts regarding women's participation in the paid work force and °
that they assist their students in examining these facts and their
mmplications for their own education and careers.
D. Data presentation and structured discussion--"Sex Segregation

: in the Work Force and in Vocat1ona1 Education: What Are the ‘

* Relationships?" . #(20 m1nutes)

<

The purpose of this activity 7§‘to.provide articipants an opportunity to

participation discussedein the preceding 1ecturette and sex-segregated pattern§

of enrbliment in vocational education. This is to be accomplished through the

presentation of summary data regarding these patterns and.a dxscuss1on of these
data in the tota1 group. ,

Presentation of the data\aay be facilitated by the use of an overhead
projector and acetate transparericies. If these are unavailable, the facili-
tator may place the data which appear on the texts of the transparencies on -
newssgl;t charts. Whatever the method of presentation used, the facilitator
shoy] ave on hand all necessary equipment.and transpardhc1es/charts before
beginning the activity. -

The aétf&jty might be introduced with comments similar to the fo]]oqing:
"Now we would £ike to explore the meﬁatéonbhipb between the oceupational

pattcmus cg wemen and men and theirn education experiences <n more detail. We s
ate gouig to €ook at sevenal charts regarding the paht&c&pat&on 0§ women and .

“men (n various occupations and vocational education programs. Each of you

should Cook at the (néonma£¢0n pneéented and considen &IA signigicance fonr
vocafcouaf education proghams.’

After such general introductory comments, the facilitator should then
display Transparency.2. . Transparency Z is cpmposed of two charts: the first
shows the distribution of women.and men across the major occupat1ona1 groups,
the second shows the distribution of fema]es and males across the major voca- _
t1ona1 education- program areas. /ﬁ . :

The facilitator should encourage discussion of the data on the trans~
parercy by asking the group such questions as: :

-
N
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- which occupations are most sex segregated?
* - which occupations are least sex segregated? ‘
- Which vocational education enrollments are most Sex segregated?
-~ which vocational education enrollments are least sex segregated?
* - What, in your opinion, are the relationships between these two
sets of data? '
4
..The facilitator should explain to the group that different bases
should be used in considering the two tables. Because the numbers of males
and females entering any vocational education program is potentially equal,
a balanced representation of female and male students would be 50 percent
female and 50 percent male. Because females represent 41.1 percent of the
paid labor force, a balanced representation would be approximately 60 percent
male, -40 percent female. ‘Participants should keep these bases in mind when

drawing conclusions about female and maje)representation.

Some of the points which should emerge from the discussion are: ‘ A

® Males are: 79.2 percent of all managerial/administrative workers,
95.2 percent of all craft and kindred workers, 68.8 percent of all ,
operatives, 83.8 percent of-the farm workers, and 90.7 percent of
the nonfarm laboreérs. ' '

In vocational’ educa%n males are the majority of the

- enrollees in agricultural programs (88.7 percent), technical
programs (88.7 percent), and trade and industrial programs
(87.3 percent). Training in these three areas leads directly
to empioyment in occupations in which men predominate.

o Women are: 78.2 percent of all clerical and 61.5 percent of
all service workers. In vocational education programs females
predominate in consumer and homemaking programs (83.2 percent),
occupational home economics programs (84.7 percent), health
occupations (/8.7 percent), and office wccupations (75.1 percent).
Again, .training in these areas. leads to employment in the clerical »
and service occupations in whith women predominate.

e Only as sa?es workers and professional and technical workers are
women represented in proportion to their total representation in
the paid labor force (42.9 percent and 42 percent, respectively). T
The only vocational education area which is not segregated is
+ distributive education which has-an enrollment which is 48.0 percent
femalé and 52.0 percent male. ‘ -

® Lven though it may appear that sales and'brofessiona1 occupations
are not sex segregated, we must examine the data in greater detail,
Although women are proportionatély reprasented in both general cate-
gories, it is important to recall the differential earnings of _
female and male workers in these groups as presented in the first (f""
‘transparency. This suggests that segregation Of female workers
and male workers exists within occupational cateqories.
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~In the professional occupational cat gory,. for example, we know
* that two out of every five women arg# employed as elementary-
. secondary school teachers. In thgsales category, women are
‘ concentrated in the retail sales ®ccupations, while men are

concentrated in-the'higher paying wholesale positions.

e The full extent of sex segregation in vocational education programs
is not reflected in the figureMon the transparency. Data on the
1972 female/male enrollments in the 136 instructional categories
within the various major programs indicated that: t

- N bercent (97 categories) had enrollments of at least /
75 percent one sex or the other

= : - almost half (66 categories) had enrollments that were over
90 percent one sex or the other

Although these figures may have changed somewhat since 1972, .avail-
able data indicate that this overall pattern of sex segregation has
persisted. Such sex segregation within vocational education program
areas contributes to sex-segregated patterns within occupational areas.

B N !

-

The facilitator should clarify any questions which participant§ may
 have regarding these points and then present Transparency 3 on the ten
major occupations employing feMales and males in 1976. (This list may
m,‘aJso be presented on newsprint or chalkboard.) '
¢ ) .
The following comments woukp be appropriate for introducing this
- data: : *

"Let's Look now at another sed of date reganding the distribution
of femates and males <in the work force. Here we have the fen major
océupations - empRoying the gheatest number of females and males 4n 1976.
Appmoxémateﬂg,ﬁvovﬁif%hs of atl women wonkens are employed in these ten
occupat ions while only one-4ifth of 2Z men work {n the occupations pre-
sented <n the Table. This demonstrates that female workers are much monre
concentrated in a §ew occupational categoris than are male won@gna." .

The facilitator should then ask the participants:
. . . ) (

"Which of the ten cccupations Listed for each sex can be entered

throughsvocational education proghams?” .

Of these.?0 occupational areas only two,--teaching for women qu s
_engineering for men--can noY be entered through vocational education
programs. Vocational educg}ion programs exist for the other 18 areas
although individuals may also enter many of these areas through other
routes. The facilitator should then ask group members:

"What (4 Lhe signdficance .of this data fon vecational educatons?”

. The answe- that should emerge is that voqationa] education personnel
are in an aodvi.tagecus position for reducing/eliminating sex bias and

AN
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sté%eotypiug in the worlq of work if they succeed in reducing/e]imihatié? sex

‘bias and disgrxminatioh\ig-their own traih1ng programs. . : -
After pausing momentarily for any further questions or comments,

the facilitator should place Transparency 4 on the overhead projector.

This lists vocational education enrollments by sex for‘the years 1969

and 1976. ' _

- The facilitator should introduce this transparency Qith-comments
such as the following:

and male enrollments: in vecational education programs

Take a moment to Look over these figures and see what conclusions you draw.”

-+ .
"The Last set, of data that we'ne goding to examéngisg?ggnqé ge?ggg
' 9 an .

The following points should emerge in the discussiéh:'

" o fFemale enrollments are increasing in agriculture, and to a_lesser
degree in technical and trade and industry progrags. More males
are entering health, consumer and homemaking, ocflpational home
economics, and office occupation programs than were true in 1969,

® Enrollments in programs which are'nontraditional for thegir sex are,

increasing at a faster rate for males thao- for femates.

This last point willﬁyndoubtedly raise the question of why males are
entering traditionally female areas more rapidly than females are entering
traditionally male areas. Several, possible reasons are as follows:
~ ) 2 :
i §
SO Returning Vietnam veterans, unable to find work, have pursued
“training related to their service experience such as health
and office occupations. ' - - "
- " - The health field has opened up new progr'ms, such as_emergency = , -
medical and rescue, and encouraged males {to enroll.

- - Some-Statesmhave passed laws or regu]ati;¥s which require male
student.&?fgﬁomplete.a'un$t in consumer and homemaking skills
either as a single course, or as part of 4 practical arts core
curriculum. '

. ~ ~ For males who are unemployed or unemployable in traditional
- "male" areas, traditional “female" occupatiopns offer new
opportunities, even though these may be 'seen as a step "down"
from traditional male jobs. For females, haowever, movement into
nontraditional areas may be perceived as an upward move, one which

-

3

is more difficult to make than the. reverse.
$+ . S L
If time permits, it may be useful to discuss this trend (i.e., whether
_Or not participants have been aware of increases in nontraditional enrol Iments
in their own institutions/programs) in light of the participangs‘ own °
experiences. Then the facilitator should ask for questions/concerns
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pre%énted ﬂ\ he Tdcturette and discusSed in the structured situation.
' The folTowmq’;Q omments weuld be appropmate

AN

WL 0“?\ \

pacd £abonr fe 03
training preg &

¢ raew.ewed a great deal cf data on women and men in  the
d the distribution of females and males in vocational

\We can draw the following summary and conclusions:
\\x\r.g‘

@ Women, 05 a&i’, aces and ethnic groups are an undeﬂwauzed

~ resaunce <n.quikpaid Labor force, Their continuing entry
inge the work:/fionce and the extension of their average number
0§ gm" 0§ mupaWn in the paid Labor force are beginning .
dteps An thein utilization, but cccupational sex segregation.
and sex dwcwnmm‘bn within &8 hindering theltr §ull partici-
pation at all Levels and, wltimately the contribution they can,
make. The need £o eliminate this underutilization L& particular-
&y enitical in Light of he ghowing percentage of upmen who are
resvendible §on theirn own fénancial support or forn the §ull on -
pafz,aat’, duppont of thein families. -

\

¢ The prediction that women and men will be quiuy fnepneéeuted o
the wonk force will be §act by the. year 2000, if not befoxre. '
AL evidence indicates that the trend of cwmen's entry into the

© o paid work force will contimwe. Thus, individuals, families,
‘education institutions, and business and industry will have to :
adapt to mect the. individual and societal needs created by the .
changing nature o the pcu’d wonk force. '

e Aﬂthouqh the percentages of demales diid makes in the paid wonk
jorce may soon be equal, Lt 48 Likely that thein distribution

- f within occupational categonies will not be equal. However, since ——

there ane almost no fobs that only members of one sex can peztgonm
males and- §emales will be seeking a §ull-range 0f empLoyment
opportunities. This, too, will neqme&daptauom on the pa/:,t
0f a&l’. 5eqmen& 0§ Aou&ty

[ Lfocatwnat educa,aon proghams are a g/bctccaﬁ Link be,twee,n edu-
cationsand the paid Labor §orce. Changes in the nature 6§ our
society have Led to changes in the paid Labor force and in the
needs ofvoeational éducation students. 1t 4is oyt responsibility «
te understand these changes and anticdipate th Amplications
as they aﬁéect vocational education phogwm.

o Vocational education has the polential for actively increasing .
the utilization of women in the paid work §once because of its
‘position as the critical Link between job thraining and empfoyment.
By necuditing dnd esnuring the successful comgletion by women and
men in counses nonthraditional v thein sex, v cax,wna.t education
can expand tne pool of qualified app&cmu ( -
Andustry in nontraditional areas. UWhen we fdok at the sheer numbers




g T 04 .posdtions aua&ﬁabﬂe'5oa,emp£oyee4?in,pccupationé.whith have a
vocational thaining program as one possible means of entry, the
potential impact which vocational educatpns could have in this
countay <8 gmr reaching,” : t s .

~In closing this activity, the facilitator should refer back to the
~ "Outcomes" newsprint generated during the discussion of Worksheet 1.
"She/he should ask participants whether, after considering the data
presented, they wish to add anything to their list of outcomes. The
.- facilitator should assist participants in formulating outcomes state-

ments which reflect the poifits outlgned above.

-

p C. Questions_and answers . ( 5 minutes)

At this time the facilitator should refer participants to the
answer sheet to the quiz--Vocational Education Worksheet 2A, and
reference sheet--Vocational Education Worksheet 2B, and the fact
. sheet--Vocational Education Information Sheet 2C; respond to any
remaining questions; and anhnounce a' 10-minute break.

1. BREAK | | 7 TIME REQUIRED: 10 MINUTES
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IV. THE LEGAL CONTEXT OF SEX EQUITY EFFORTS IN—"

' VOCATIONAL EDQCATION 7 “o TIME REQUIRED? 80 MINUTES
(A) Individual activity--"Sex Discrimination/Sex .
Equity in Vocational Education: What Does the .
Law Say?" : ; o (15 minutes)

(B) Lecturette--"Review of the Provisions of the
1976 Education Amendments Relevant to Sex . :
Equity in Vocational Education" s (30 minutes)
(C) Small group discussions--"Implications of
the Amendments for Local Vocational Education

R Programs" - (20 minutes)
(D) Individual activity and total group processing-- .
"Assessing Sex equity in Vocatidnal Education (15 minutes) .o
Purpose of the activity: R ' .

The purposeg_of the activity are:

o to review with participants the provisions of Fedetal legislation
affecting sex equity in vocational education (Title IX of the 1972
Education Amendments and the relevant portions of the Education
Amendments of 1976) and the implications of this legislation for
vocational education personnel )

. @ to enable participants to assess the extent to which they have taken
- steps to ensure Title IX compliance and to attain sex equity ‘in their™~ _
activities as administrators, counselors, or teachers

Materials needed:
For participant use:

® "Sex Discriminatipn/Sex Equity in Vocational Education: What Does
the Law Say?" and accompanying answer sheet--Vocational Education
Worksheets 3 and 3A - ' '
F RN |
< ® "The Fducation Amendments of 1976:'A Summary of Provisions Related
\ to Sex fquity in Vocational' Education"--Vocational Education
' Information Sheet 4 N

' ° ”Tho Education Amendments of 1976: Imp1icétions of the Sex Equity
Provisions for Local Vocational EducatioW Programs"--Vocational Educa-
> tion Worksheet 5 _ .

e "The Education Amendments of 1976: Implications of the Sex Equity
.Provisions for Local Vocational Education Programs“--Vocational Educa-
tion Information Sheet 5A .

® "Assessing Sex Fquity in Vocational Cducation"--Vocational Education
Worksheet 6 (for administrators), Vocational Education Worksheet 7
(for counselors). and Vocational Education Worksheet 8 for teachers)

. For facilitator use:.
’ v

e Newsprint and marker or chalkboard and chalk

<y
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Facilitator preparation required:

. - The éaci]1tafor(%) should:

e thorough!y review this total session outline and aTT'part1c1pant
« materidls (particularly Information Sheets ‘4 and 4A)
‘e review suggested lecturette and adapt it to accommodate unxque
. ~ qrnup needs and fa\xlxtator style '
-1 . :
Procegure: , N ? .
_...__.._v_ ...... . & . ‘ .
A, Tndividual act.vity and.total group '
prUCeSSinqv~”ng Equity in Vocational .
cducatian: What Does the Law Say?"- R (15 minutes)

Tmig artivity 1s desiqned to help participants assess their ability to v
apply Title IX requirements to particular situations i vocational education
programs. An individual quiz asks participants to determine whether various
policies, rrocedures, or practices in vocational education programs are
required or prohibited by Title IX. It also introduces information regarding
the provisions of the Education-Amendments of 1976 wh1ch are relevant to sex
“equity in vocational education.

Tne acts»iﬁ;.§h0u]¢ begin with comments similar to the following:

"0 g Fre fenst part of this sessdon we. have focused on the social/
- educat onal condext Jor sex equidy JLu vecational education proghams. We
. have Loscussed sex 5cqaegativn n the padid wonk force and in vocational .
cancal don proaramsy aad we have reviewe™some’ of the relationships betweén
these tiee patienss of Seqreqation. We have also considered some of the
secdal and econemic changes whiich might nesult from .increased sex eqtu,ty
wt veecatoona?d education programs. .

. .. > , .

"Nowt e are geing to jocus. on the Legal context of efforts to ensure
Hondserama s tion aud to attain sex equ&ty in vocational education proghams.
Tan® <b> womaader of (his session we'£E be neviewing the application of
Fetde T coquinements to vocationad education, and we' 2% be discassding
)%v“(*{uds cf the tducation Amendments of 1976 which pertain to sex equLty
(o tenad vdieation,  Much of the wonk fornce and enrcfiment data we've
grst &ziﬁ<-~'a was presented at the Congressianal hgarings. held prion to
ennastmont o4 hotl thesc pieces of fegislation. ;

: "Dat g *the second genesdc session, some time was spent reviewing the
4 Sracin (o rovddions of the Tdtle IX wegulation.  We would Like now £o
take a qew mow tes workbang Lo apply the Title 1X negulatony requirements
to ra~ticufan poficies, precedures, and practices in vocational education
PO UmS . - ~ .o
ey
"I§ woyrwddl tun to Wonksheet 3 4n your materials, you will see Listed
X mwnbea o ctoms nelaled to the freatment cof females and mat vocational
educatcon. woghamt . We wourd ke each of you o read each <tem and determine
whedne e
' *

o f o eeuncd by the Totle TIX tregulation; on
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P it {8 prohibited by Xhe Title IX neguﬁﬁxion; o .

- e the Tetle IX-negdﬂation does not directly apply " " ~

" Please wonk Lndependentﬁy 501 the next few minutes; when you §indish, we
Wil neview the answers (o Lhk totud group.”

Most members of the groun should.be able to complete the worksheet
within five minutes. After most appear ta be finished, the facilitator
should initiate a discussion of the responses to each item in the total
group. She/he should ask' (item-by-item) for vqlunteers to share their
responses and their regasons for selecting these responses, make certain

> that the reasons for the correct responses are understood by ‘the group.
(Correct responses are provided in Worksheet 3A. During the discussion
the facilitator may wish to yse these responses for her/his own reference,
not referring participants to this sheet until the ¢lose of the discussion.
In discussing those items to which the response should be "not applicable"”
it is probably simplest to refrain from introducing references to the 1976
Education Amendments until the entire worksheet has been reviewed. The
facilitator shouid comment simply that the item described is neither
proh1b1ted nor required under Title IX, or that no specific requlatory
provisions apply.) The facilitator may also wish o use this time to provide
participants an opportunity to ask general questieons regardifg the applica-
tion of Title IX requirements. to vocational education programs, even though
these questions are not directly related to worksheet items. -

After reviewing the responses to the entire worksheet, the facilitator -
should provide a transition from-this activity to the ]ecturette wh1ch
fallows with comments similar to the following:

"Vou wdll nete that of the 17 {tems on yowr wonksheet there are 4 to
which T4itle 1X does not dinectly apply."” (At this point, the facilitator
may wish to pause-and to ask participants how they would characterize these
items or what, if anything, they share in comion.) Each of these ifems
reglects a pof<€u o practice which moves beyond nondischimination as re-
quined by Titfe IX (nto active ¢fforts to overcome sex stereotyping. Each
0f these Ltems &8 in fact vouenad under the Education Amendments of 1976,
which have as onc of thedr purposes the ovefccomwg of sex bias and séx -
, discrnimenation n vocational educalion. . : '
”Affhouah both Titfe 1X and the Education Amendments of 1976 support
equal oprortwities fot femabes and mabes <in vocational. education proghams,
there are several Acqn(éLuuutcuﬁgLﬂcnceA between the.tum.

0 Title IX addncsses the {ssue of dex discrimination in education proghama;
{t genesal i nequines mafpmsmmrmuvmfbecwc&dmi5Mw denied A
" pardticipatecn (n, on be treated differently <in education pregrams. The
; - Educateon Amcndmanié not onby address sex dlscrimination, which (4
defined as 'anu action which L£imits or dendes a person or a group 0f
persons opportwiitics, paivileags, roles, on rewands on the basis of
thein sex,’ but also sex hias, or 'behavioxr neéuﬁt&ng from the
abbumpt&on that one sex {8 superior to the other,'-and sex stereolypdng,
on 'attributing behaviorns, abilities, interests, values, and roles 1o
a peracn on ghoup of rersons on the basis 04 thecn sex.’

o Title IX specifies a variety of forms of discrimination 4n education
volicies, proghams, or practices which are prohibited. Those which
appt to vocational education Lirclude prohibifions of discramination

tﬁe basis of dex 4n admissions, access fo courses, facclities,
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treatment X students, course cempletion and graduation requitements,
stacdent emplogment, man(taﬁ on parentat status, and employment of
cucation peasonne . The Education Amendments 0 1976 compfement

' the specoace rrondcbdteons of sex disernimination which are provided by
v the Titee IX \\u:{f(vu wotn a mandate fon the deueﬁopmenf 0§ programs.
¢ to ovencomy sox dsoremitaton, b(as ‘and sferneotyping £n vocational

cducadion wul an authorezation to” S&lteé to use Federal mondes Dom
tids rpose.

woo "Foro thenexdt gew mouctes, we will be examindng the apecific provisions
of fhe Lducation Amendments of 1976, and cons (dening thedh implications fon
Coeat \uwvzigr‘ai \(ﬁaaat¢051r~~oq*anw.

“ R, L7 ette--"Raview of the Prov1510ns of
Cthe l@’ﬁ fducation Amendménts Relevant .
' LO Soy thuity in Vocational, fducation™ -« : ' (30 minutes)
< fhe movpose of thig lecturetts is to provide participants with an over-

view of the specivic provisions of the 1976 Education. Amendmenmts which are |

reTevant ta achieving sex equity in vocational education. It,will be followed

by small group discussions regarding the 1mpl1cat1ons of the Amendments for -
‘ local vocationgl eiucatron proqrams . ‘ _ . '

4 - : -

* Suqqested lecturette: ’

-

. - "

The flugatoor Amendments of 1975 amend the Veocational Education Act
¢ S e 1A e tegasiateon mliceh awthorized Fedenal assistance to States for
suppet® o vesattionad education pregrams.  The Amendments make two majon
Sy o Sae 1988 Legaosation.  Fast, the Amendments establish-a single
- beck quaunt o the states (n place. of the vardous cateqonical ghants §on
veeatcoid Ufl(df(ﬂﬂ Qunds.  Edahty petcent o4 @ state's bfock grant is a
1J«<. twav st the other 20 perncent 8 qor program (mprovement and supportive
Servioes, Vodnon caph of these Goe categondes, the siates have a numben of
epteons for asory thein veeational education funds. The only programmatic
Coaneks that remaen funded cutaide the block grant are consumen and homemaking
cdizat o wnds speecal proarams for the disadvantaged. Second, thd Amendments
SaYabe i e regudrements veqarding s tate planning p&ocedu&a& forn use of
Fedenas xl.n*.(u" Snds; theqanequine nvefuement of “a wider range of ghoups
it orlivedioo G the Nl g v recess,

f
X N I TR I PEL SR TR SRS 3 Che Amea caents s Ehe avercoming of sex
o T T A R RS TR TN TR WF‘{N‘N fenal eiducdd don,  Provisions nefating to
Sy By S osesomanadeon e oetnetated dnall three of thie Amendments’
e coefoen welated feococatcopad educat cont requaements gon the @ unds-
A A el veedt et cduca oo proarams, prevd S(ons aoves
oo sse X vendfaopad cduead don qund\ and 7<qu4nemcnt5 gorn national N
Coctfoopalt et don prrogtams . Aftacuah most of the provisions of the Amend-
e ts v ple orpetly enfe to Pedenal and & tate programs of vocational educa-
foon, Moy e ostablosh proonctoes and procedunes which will affect the design
and Aeroveng oy vacational education programs by ocal educatdon agancdeé.
t 4 / . N
Sleswe pan Ea do pen s foevamine (nosome ddetadl the p&ov&A¢on¢
TCCRT g e Ay bray .m{ disworination (n vach of the three majon sections
SR Aacdresta s W EE convider them dn the folloewing onden: :
. :

O nooiiements fon admacestration nf State and focal vocational
CHCE e o am,
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e provisdions governang dtate wse 0§ vocational education funds
. o nequitements for national voeationat education programs

"Agaln most of these provisions, although directly applicable only to
state and Federal vroghams, tht agfect Local vocational educatson programs.
- They may gqunclion to: .
¢ ajsect requinements <mposed by states on Eocat programs receiving
. State vocational education funds (c.g., Local proghams may be ne-
) quired Lo submit data regarnding ﬁemaﬁe/maﬁe enrolbments and sex
Lquttg egpornts)

o 2stablis!t impontant sounces of funding frr Local vocationcl o Liwca-
t4on p&oq&amé nefated to sex equity u

[ 5uqqe¢t progeam {déas §or institutions cnteaesied in undentaking
programs nelevant to sex equity 4in vocational education -

"1t (8 §on these neasons that we il review the nefevant PROVLSLONS
of the Amendments <n some detadl. As we go through the provisions, each
04 you showld work to Ldentify thein possible implications gon- youn
program; we will be discussing these implications <n small groups apten
we' ve compfeted ouk review, "

T At this pomnt the facilitator ‘should call part1c1pants attention to

Informatxon Sheet 4, which contains a summary of the provisions of the
Education Amendments of 1976 related to sex equity in vdcational education.
She/he should suggest that participants may find it useful to follow the
review on this information 4heet. As the facilitator discusses each
requirement, shethe should write its .key words on either newsprint or
chalkboard so that it can easily be seen by all participarts. She/he should
‘resume the lecturette, beginning with a discussion of the requ1rements for

. the administraty of «tate vocational education programs.

Requirements for Adm&n&étnaIQon oﬁ;Qtate and Local Vocatxonaﬁ Education
Vhognamg \ .

”Thcmc ane §ive majon administrative neouaﬂ!ﬁmntz forn state and one
gon Local vocational education proghams whiich are nelated to the overcoming

0f sex discrimination and sex stereotyping in vocativral education. They
include:

. *
. \

I. Desdgnating, ﬂu[f time penéonnef fOAQKLmlﬂan sex baas and d&ACﬂAﬁM
’.‘_\..‘(_E'P.“ \((”(’l! ({.H’L(Tf 6" 2.{(_(.71. I&

AP states wdiich recedue Fedenal vorcational education mondes
mest desegnate neasonnel o wonk futl tume with the State board of
voecat (onal educatirn Ot

o futnishing equal educational opportunctcies «n vocational
cducation programs to persens of both seweds and

¢ cfonaling Spx disonomination and sex steneolypng 5aom all
' vacateonal educaticon programs.

The functions ~§ the person eon persons desdgnated nclude:

-3]-
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¢ taking aciion te create awareneds-of wregrams and activifies
designed to reduce sex bias and sex stereotiping Ln
vocational eduecation . .

e qathering, anatyzing, and Jdisseminating data on- the &tatuy
of men and women students and emwloyees Gt voedti. onaE
education programs of the stafe c

e developing and Supporting actions Lo cornect probfems
(dentugand in the process of these data-gathering,
reviewing, cuad monitorning activities, including R
@uarcness 0f the Title IX complaint process

o revicwing the, dastribution of vocational education grants
made by the state 2o ensure that the needs of women are
addressed in all projects funded ‘

e uumunq alf vocational education pfwgmmzs i the 'state
for Sex beas N

e monltoring the (mplementation of Laws prohibiting sex
discnimination (n employment within state vocational ,
education programs — ~°

o asscsting Local education aaencies and othen interested
groupd in the state {n dmproving vocational education ;
opportunities §orn women

e maiing avaifable to the general public and to 5peoc5w.ed
state and Federal agemgdes the information nelated to the
existence 04 and sprocedures and plans fon overcoming sex
beas (n vocational education

o reviowding the self-evaluations required by Title IX

o wevicwing the siate's §ive-year and annual program plans
awid submettang recommenilations related to the overcomdng
0f sex bias and discromination <n vocational education

AL staiés are nequired to expend at Least $56,000 4rom thein
basic grant funds to suppont the personnel working to carry

-out these {unctc'cm)s.

Representing women's concerns cn the *tcu‘e advisony council fon
vocatwnal. cducation

ALy states ave nequined to include on thein advisory councdls
{04 vocational education nepresentatives who are 'women with back-
grounds and expericnces in employment and thaining proghams, and
who aze Lnowledgeable with nespect to the special experiences and
problems cf sex discnimination {n fab thaining, and employment, apud

0§ sex stereolyning in vocational education, .(ncluding women who ate

members of minondty arnoups having speclal knowledge of the probfems
0§ dircrimination 4in job thadining and employment against women-in
mnorLty groups. '

[ 3
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) Locaﬁ'agenc,i.u and institutions shall have an advisony council
which nas an 'appropriate nepresentation of both sexes and an appro-
priate representation of the racial- and ethnic minorities found in
the program area, AQhOGEA commundily, orn reglon which the fLocal
advisony councik serves.’ o

3. Induduz g policies to eradicate sex discrnimination in Atate im\)
\ _;ecvn nlans ﬁm vocational education

- “Each state must nclude in Lts five-year plan 50& vocat&ona&
education a detailed descniption of the policies Lt will follow to
©ensure equal access to vocational education programs by both women
and men.  Each deseption muwst nclude a statement of actions which
weld be taken to ovencome sex diserniménation and sex stfereotyping 4in
B . all state and Local vocational education programs and .incentives.
- adepted by the state §or Local education agencies and institutions
0§ vocational edutation to encourage enroliment by students 4n .
_counses which are not trhaditional fon their sex and to develop
model pregrams Lo reduce sex stereotyping 4n training for and place-
mmﬁ a all occupations. N

Each stata mes atéo set forth in {8 glve-yean plan a progham
to meet thé nceds of homemakens who must seek Cmployment agter
separation on divonce, sinafe heads of households who fack adequate
fob skilfs, and persons who wish to seek employment (in areas which
are nonfhadxtconaf for thedin sex.

4. Rcv<eggngﬁannuaﬁ_pnqggam nfans gor compliance w&th state policies
neig&ézAg eradication 0f sex d&éanm&nat&on

¢ Every state must, <n £ts annua£ pregham plan, provide. &nﬂokmat&on
reganding the compliance of this plan with the provisions of the

- flve-yean plan related to equal accass to vocational educaILOn
pregrams by women and men. :

5. Euaﬂuat&ng~vocat@ona£ eduéation~ggqg&amb;ﬁpa senvece Lo women

(%3

Fach state board 0§ vocational educqtion is nequired, during
the fove-gean period of the state plan, Lo euatuati each vocatconal
cducation program on profect supported by Federal,¥state, and Local
funds. Among the (tems to- be evaluated are the services provided
to women as cne of several special populations. "g?.

(Befure reviewing the next set of provisions, the facilitator should
provide participants an oppovtunrfy to ask questions regarding those just

o summarizad.)
. &) W . . R \

State use of Fedenal Vocational fducation Funds

2 "The nravisions of the Education Amendments regarding state wse of
Federal vocational education funds to suppornt Local programs nrelevant Lo
sex equity and veocational educatign are the provisions that we want to review
e greatest detadd. A we ‘go thnnuqh these provisions, we will distinguish
between areas i which Ntates have specifie nequirements fon cxnend<na ﬁundb
and these arcas (nowhieh they have various optioms.

"Under their basic grants states musl expend funds Zo Auppoat the
following cateqouf 0§ SeAViceA: ;
233-
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o Vocational cducation pa)imm por displaced homemakers and othen
——r— - .
speccal Jgroups ¢ . :
States mus? wse gunds under thedn basie grants, (n accordance ' i
witn amreved {lve-yeayand annaal program plans, to provide )
vocaticaal caucatlon véurvices gor: <

[3

persans who hxve been homemakers but ,whe are sceking
complomment as a reswlt 0§ separation o diverce

- sagle heads o § nouseholds whe fack adequate fob shills

.- orersons (fema ¢ on mabe) who atve 4 fobs which hawe been )
Cradcteonally conscdered appropriate for thedin sex and wﬁgﬁ
weshe to seek fobs i arcas which have not been thaditionally
cons.ddened appropriate §on persons of thein sex :

Thess proghams must include three components:

o - crganized educational phoghams to prepare persons in these .
spéecal grouns- fon employment

specdad coursed preparing these persons Ln ways to" seck employ-
- ‘ mend I R . ;

-~

Cospecet serveces gon graduates of these speciad pregrams

‘States may use funds wnden Zhen basic ghants fon the §ollowing
YL TV R AT L P

o Suppotl sehvices for women

States may use funds under thein basic grants to provide suppont
setvaees forn women enterdng vocational education proghams designed o
prapars peasons §eh {obé whech have been traditionally Limited to men.

U

Among the sonvices witich might be provided (when {ncluded <in an _
arproved give-yean ¢ annual pfan) are: : s
T
« Cowrsefing--counselding women entering on enrnolled in powtnadi-
Elonal yrograms on the aature of the proghams. and The diffi--
rulties which may be encountered by women; f{umishing supportive
senveees o assist students in adfusting to the new emgfoyment
*.(’quf'.fl.cjuuz.té' : ]
: ' s
- Job develepment -previding materiats and <nformation to women .

regarding the vpportunities available in nontraditional §ields;
providing woewen students cpportunities to visit work places
. to obsenve wonk and work wgt.uzg,s tn fobs 4n nontraditional
§celds;. bringing penscns employed in §ields which are not
\/'MMﬁc’ond jorn women Anto the schools to provide women students
weth dnfemation neganding the natwre of wonk in these fields

o

S
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- Job goflow-up support--assisting women students in ginding
empEoiment relevanl fo thein training and interests; assisting
students ¢n the work force to deal with bawviiers experienced
biy women working in montraditional areas

- Increasing the number of women {nstrauctons n nontraditional
' f{clds--increas<ng the nwmber of women (nstauctons working

ut programs which have traditionatly enrolled predeminantly
mad®s, {n onder to provide supportives examples to wonen who
are preparing fon fobs related to thele nontraditichals programs

e Day cwre services, for children of students

*

States mav also wse funds under thedn basic grants (when. this
- use (8 specigied dn approved five-year and anmual progham plans) to
provide day care sexveces fon Atudents, including both females and
males and singlc parents, n sedondary and postsecondary vocational
education programs.

[}

, "lnder the program improvement and supportive seavices sectivn of
- thedin block granf,” states may provdde the §ollowdng senvices

e Use of ;.mgguvn improvement funds o overcome sex Alereolyping

b States may M@E funds allocated for program improvement
acteuctics to suppont proghams which are dénected toward overcoming
sex stereotyping n vecational education. Proghams nelated to sex
stereotypng may be gunded in any of the three basic categories of

4 progham (mprovement $ervAces:

- Reseanch--§unds may be used jon developing new cuwrricufum
matercals o neviewing and tevising cwveicuba to efiminate \
stencotypes based on sex, race, en national ORAGLN

.i-'._s

Exemplany and ipnovative proghams--states must glve prioiity
ar the awarding of funds fer exemplany and dunovative projects
te those whech are desdigned to neduce sex stereolyping (n
vecational educaticn :

P S .
Cutrcexlom devebopment- - funds may be used §orn the devefopment
aul dissemination of ennnccufum, audaee, and testin™hatend als
desdgined te eveorcome sen boas i vogafional educadiden phograms;
and foo cuppet o scrucess fooass(st feazhens <a meeting the needs
ek students ennolfod on vocataonal cducation proghams widceh
Pave been tradetconab ey Limeted to members of the opposite aex

-y

¢ Urcalicnus guedance unl cowieioy
Funds made auvailable to staldes ot program improvement and
suppert services ma be lused t¢ adoputt sevenal vecationaf quidance
acfavetios which can vovide suppentove senvices Lo wemen on contrib-
whe de e wadread e eg sec stevec im0 Coeatoonal cducation.
B Among these programs which may be fronded ane:

-

-~
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|
B -~ trdligdng programs which. ate deAcgned to provide counAeﬁ&ng and
. ' qwcdanu pmaanncﬁ with dnfornmation regarding:
b
!
| —thc changdng- wcr'u‘z patterns cf woemen
! --ways of overcoming occupational sex 4te&eot1p&nq
| .om-waus of assisting ganls and women <n selecting careens
O _' sobely on the basis of oceupational needs and .interests
. : - uocmt&éhae resowrce centens designed to meet the voeational

guidance and counseding needs of speccal populations, including
: . . persons entering or re-enteding ¥ie fob manket Late (n £4ge
: [a s lgnd gieant prengntion of these persons ave Likely to be
worey:)

¢ Vocatienat education peaso,mel training

” - Vo Funds mgde avacabe te the state fen program {mprovement and
suppetdiue SREoey may o¢ wsed fen Ansenvice thaipning o arsiat.

v vacatioal cduentcon teacheas and othen 5ra55 members “ta overcome
sex begs o vecational m’matcmz phegrhams.

¢ Grants to overcome Sex bias - . .
\ < ' )
’ States may wse junds allocated fon program {mprovement and .
suppoertive setvices to mvard ghants to nrofects acs&qned to oven-
I come sex béas n voeational educaiion. Awands are to be made in
aceordance witn approved féve-year and annual progham plans; they .
may oe made (o snuppott such projects as: ' .

. ‘ - oresesnch enowans te cverceme sex bias and sex 5te,‘zeo4_gpmg
(n veeatfenad education

= develepment cp cwvewlum matencals ghee vf sex stereotyping

\'*—/ ' -oeaam(nalion of ex(3tong ctiicalnm materials fon Aex

sterectyping

®
traotmg fooasss?t ecounselons, admindstratons, and teachens
Graraiid oL cvsneming $ex bcm and a/.sbwt/(ng gLl and womeR,

{)l J(/(\C{ f’(? ‘ax.“. ).\ \"
— .
LA ‘ S UStates rwstouse funds adlatiad to them in separati authordzatinn
P N ) s - . - -_— - B T e e
v for the qobtamed i
¢ Conaumcy il iomemal:(ng education
! 7 § terreg e wse gunds ablecated gorn programs o4 consumer and

i;om?ml. (g Touead eo t e wgaent pregrams. e,

- encowraae both femafes and males o prepane §on combining
the reves o pememekens and wage ewnens

{ - . . . . .
_ Cheueae 'f'w:u'at{ 1 0f sex Stereedypiry by promoting
5 tie H vk enme e cwreiendum maternials whach deal with:

5 ‘. . .";6.-‘ 6“)\




--{ncreased numbers’ 05 women wonfw«zg outside the home

--increased numbers of men assuming homemaking' respondibiities
-tchang(ng careen pﬁztehnA 0§ men and women _
--Federal and staté Laius neiathg £ qua£ educational and
meﬁgnpnent oppertundties -
/
- pepare §emales and males whe have
to enter into the wonk of the home

ed -0k ane preparing

~ {Before reviewing the final provisions, those r lated. to -national '
programs, the fac111fator should provide participants\ an opportupity -
for quest1ons ) : oo

Requerements goa Na(<ona€ Vocatconaf Education Pnoq&amd\

"The fast sot Un provds (ons of the' Amendmenté relating \to overcoming
sgx blas o vecational education pertains to national vocatipnal educa-.
“Leon progams. TbLAC provisions specdfy that: :

0 A national study of sex: blas <n vocational educat&an’wuﬂﬂ be
conducted by the Commissioner of Education and Aubm&tted o
Congress bu OLfObLﬂ 197%. :

e A system foq wepond gnt (nformation on voaatLonaﬁ educaILOn students
cnctud&nq {nfoamation on thedn nace and sex must be <n operation by
Octoben 1978, ALE States wll be nesponsible for submitting nele-
vant data jen this system on a yearly basis. , ‘|

o The Matf%ﬁai Adv gy Councdd on Vocational Educat&on must include
Ot (ts membeshap muw.u*f{ and nowrfinernity femd¥es and mafes with
krowtedge 6§ women's (ssues and concernsd.

e Five percent of the funds appropriated goa vocational educa-
tion programs arce reserved fon wde by Lhe s{onen’ 04 Education
§OR RO ams v g nationatl signe§icance, some 05 hich may be p&ognanw
tc “LCIComcfbct bias in vocational eduaatcon

C. Small group di} cuss1ons—-”1mp]ications
of the Amendmeits for Lucal Vocational ' ,
Education Proqrams" , - (20 minutes)

The purnose of thig activify is to encourage participants to examine
the provisions of the<fducation Amendments of 1976 related .to sex equity
in vocational education and to consider the implications Df these provi-
sions for their own tocal prograns. This will be done by means of small
group discussions and a processing of the discussions in the total group.
The worksheet utilized igthic actjvity functions primarily to provide
a general structure for the discussion and a place 'to record responses.

The activity may be introduced by comments similar to the following:
“T. Lcotenate pu<n(5 made catfier, the provisdions we've just xeviewed

may afse’ Local uncat/ouaf cducation programs in the §ollowing ways:

1 - €

, -37- //



)

. - ) y i L - . - -

v e In crder to comply with the nequinements, sAlates may in turn impose
- W requerements upon® Loeal vecational education proghams recedving

funds. through the state.

N\ N\
# eqrams i nrdondties estabbished by the “states (n accondance with

- (mw-ngAMuwnmrmupnwu@ymWAmmuAﬂﬁﬁwMUm for £ocal .

vacatcmal cducation ‘programs refated to sex equaly. . )
2 ¢,

* : ¢ The prcedsions may Suyqes t program dinections and atternatives for
ecal vocateonal educatons nterested 4n wndentaking effornts related
fosex dquctug S ‘ ' ‘ I

Mo wen o now Ceke you o spend the next few minutes considering these

ety onpdeoat Gons (n Jreate s specifeity. We would Like you to discuss
GU greuns~ey four. fo SOX persons, the <mplications of the provisions for your
QU Ve conal cdicaton pregrams on for other Local proghams. Worksheet 5 ,
PROVATeS e wd th Cestang of vach of the three major categornies of provi- .
TSlons wnd Saice o wch fo T ecod what wou believe may be the Local Ampli-
Ceatdons oy casi e nour smafl groups, please consider e of the three
cafeqeres s nad deseiss th8in poss ble implications §or Local programs. VYou
may fend CEohedpkiee (n goun discussions fo hefern 2o the summary on Infonmation
aSheet 45 Vew shoued plan to spend about 10 mutes £n your discussion. Aften
gou've aad Wy edtund by to tdentefy some (mplications we will discuss
‘ them G the tocar amoup:™ o

During the small oroup discusgians the. fagilitator should circulate among
the groups to identify points whicﬁ should B¢ made in the total group. She/
he shouid olse discourage any participant¥ who have discovered Information
Sheet 54 {which contains g discussion of some of the imp]ications of the
Amendments for incal programs). from relying on it during the discussion.

Aftor abprovimately 10 minutes,. or when most. groups appear to have
completed a tashic 1isting, the facilitator should reconvene the total "group
for a sharing of the implications identified by participants for each of
fhe three cateqories of provisions. She/he may wish to refer, or to refer
the wroup, to [ntorpatfon Sheet 5A at this time. The qroup-may find it
usefal L0 d1scuns and evaluate the implications suggested on this sheet. !
When possable, the tadilitator should encourage participants to be as specific
as powaable 1 consadering implications for their own programs.

U. Individual activity and total qroun
procosoina--"Reaeciing Sex fquity in ~
vore o ranalT Eepge atagn .

-»
(15 minutes),
. ‘ ~
Thin gt vty in denigred to heip participsnis ovaiuate thoir own -
Programs accordisnag 16 thewr- :

¢ wplenentation or Title IX requirements or nondiscrimiration

* progress toward active elimination of-sex hias and stereotyping as
mandated by the [ducation Amendments’ of 19/6

® o

[t 14 based upon worksheets which are designed for the particular Job roles
o of harticipants--administrators, counselors, and instructional staff.

I

v
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The activity mav be introduced with tomments similar to the following:
2 v ¢
" have reviowed Titde IX nequitements and considered thein application
£0 vocatoonal eduoltion proghams.  We have neviewed the prevdsdons of the :
Education Amendments of 1977 and discussed thedr possible unplications fon
. L fuecal vocational education programs. Now we ate going to fook at our own
. programs don thedn consdstercy with both cof thes? pnieces o4 Legeskation.

"In your matorials géu Wil qind copies of Lthree werksheets entitled
. 'Assessing Sex Squity (n‘Vocaticnal Education.' Wonksheet 6 18 designed fon
wse by administratens, Worhsheet 7 fon wse by counsefans, ~and Worksheet §
fon use by s et {onal personnet.  The three worksiects cach contain a
serits o} scaler sccusing cr the nesponsdbi€ities of each group rnelated to
nond< seronination onl sex equily in students' access to vocational education
courses. These scafes are desdigned to give you a way cf thinking about your
oin »obieics, plograms, and practices (i thds area and evaluating your
ﬁftibq'u\ss towar @nidserimination and scx equity. : >
. & 2 ! * T :

.
-~

meach o4 thescades delincates an area in Yohich actions may be faken to
enswre nondiscrimination dud to attain sex equity (n studenis' access Lo
coutses.  On the fedt sile of the scafes are the pednts at which no action
"~ has beest-taken.,  The ykdpo£utp o4 the scales are-those points at witich basdic
steps axe taken fo implement Titde 1X requinements and o cnsure nondisenimd-

. *pation. The {ar 1iqht hand poind ey the lecale corresponds to the takina of
~ actions to ovenconty sex bias and sex séervotyping, actions which would be
cons s stent wetn the sex eqrity provisions i the Educatior Amendmepts of
S o ' _ -
* : +

e wewid Ccke vacd of youw to o sefeet the wornksheet Wi eh 44 aopropriade
Coto gowr job o wefes o hen admindstratons, 7 ogox rounsetors, and 8 for (s thac-

C o gams. PRe@se tead wacs dcalr wid caorele thee podnd whene you believe yourn pro-
’ gham te be.” L w . ~ _
. The facilitator should make certain that all participants understand

the scaling instructinns; she/he may find it useful to read throuah the
worksnee: instructions with participants. (Ideﬁtxua? instructions appear
or. Worksheets &, 7. and &)  Sheshe should Jell participants that they will
- have approxima*elv b minutes Lo work through the scales. The facilitator
should ulsti'suggest to participants that after they have comnleted all the
scales, they may wart to calculate their total sex equily score by adding
the points tor each scale 1n the series and then diviging by the number of
* wcalec.  The facilitatdr-shonldestiress that scoring is for participants’
own 1nEimat o and not to re SBared witho other participants unless they
cheose to do so. ' ' T o )

¢

After most particrsan®s heve chimpleied the worksheet, the faciiitator
sheul 1 amen o discussion oi She worksheat in tha, total group. She/he may
oper the discussiun with a Jenerda: aquestion reqafﬂlng participants' re-

- actions to the worksheets, or she may ask participants to suggest the
assurpt 7on€ they see refiocted 1 the worksheet, The following points .
shoulgd. emerge in the. disrassion:: '

‘ 2 S _— | o ¥

. - Wo A1l cducatnrsd have the resmpsihiiity to tare steps necessary to

CoaLee Tithe Lo doang s vile D wompliancee deos i coca

astomatteally o witkout »ifor 1tf§©ﬁuﬁrﬁ"&ommitrmnt and action

on the part of ali’pevsons. ° - T ' ' 4

.. a0, 6
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e Basic Title IX implenen;ation s aihed primarily at eliminating
instances of sex discrimination. The Education Amendments of

1976 mandate efforts to overcome present effects of past discrim-
Ination and stereotyping. cot

e It is possible to ‘ensure compliance with Title IX and still not
. take the steps necessary to overcome sex Stereotyping and sex.bias.
) [t sex equity vis. to)ybe attained in vocational education programs ,
&« it is important that these steps be taken. ' '

As a final check of participants' clarity of the basic assumptions, -
the facilitator should ask them for some specific examples of actions
which could be taken to overcome sex stgreotyping related to students'
access to courses. For example, what would a recruiting program to
‘help- increase the number of students in courses nontraditional to" their
sex look .1ike? Or, in what instances might males or females need supple-
mental educatjon because of the bias/discrimination they've experienced
in the pasggﬂ)gfter some specific details of programming have begn exam-
ined briefly, fthe facilitator should indicate that participants will have
the opportunity to develop some of these suggestions further in programming
activities in Session B. o .

~an-




SUMMARY AND CLOSING ' ‘ TIME REQUIRED: 5 MINUTES

Purpbses ot the activity:

'fhe purposes of this activity are:

e to provide participants with a summary of Applicatien Session A

A3

e to address any remaining concerns or questions

-

Materials needed: ' None

+Facilitator preparation .required:

fhe facilitatér(s) should:
° 2§view this total session outline ‘/J |
@ prepare summary comments

Procedure:

The fotlow;ng comments would be appropriate for the faciTitator to use ‘
in summarizing the workshop:

¢ the sccal/educational conlext of effonts . 50& sex equily «<n vocaiional
education--sex segregation Ln the paid work fonce and in vocational .
education prognams, and the relationships beﬂuaen the two

¢ the Legal context 05 efhonts fon sex e u&iy Ain uocat&onaf educaiion--
the provesions of Title 1X and the Educai&on Amendments o4 1976

”Both 0§ these contexts have implications fon the pnoﬁeAA&onaz‘noteA o4
adm&n&éikatohb counsebons, and teachers in vocational education. Vocational
educatons anre be&ng called on to overcome sex discrimination and sex bias 4in
vocational education proghams, policies, and practices so that all students
may have the adight to select and prepane fon thedir future roles on the
basis of ' thedr owny pregerences and needs. Overcoming.sex discrimination and
bias -tequines each of us to undenstand the &mpoazunce 0§ change efforts and
to take those steps which can ensure that teue equality of opportunity b
bUﬁgOMbWﬂi

"We hope thqt as this §inst sessdon toncludes each 05 you has :
¢

o A awanecress of the extent of sex seghregation 4n the wordd 05 work and
sex segregation Ln vocational education and ‘the ne(gxxonohkp between
he two .

‘6 A basic andenstanding of the provisions of Title 1X .and the Education
Amendments of 1976 and theirn impllcations “gor you as & teachen, counsel-
LT cldm(nM('uu‘U'r ' )

e Sume énééoatéan of where your programs stand (at Least those proghams
nelated to student access to counscs) with regard both to Title 1X
ccmp(&arcn and the oveacomdng c5 58X Ateneotyp,ng :

v
V—
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"In the next sedsion you'll have the opportunily to expand your shilla
in ensduring nonddacrimnation -and provdding sex equity. You'll be increas-
ing youn understonding of the kinds of bias and discrimination commonly
gound iy vocational education nstuction, counseling, and administration
and of alternatives don overcoming such bias and discnimination. You'£l
begin developding programs Lo ovencome sex bias and discrimination within

gour own areas of responsibility, perhaps using some of the data generated
in this session.” \

At this time the facilitator should ask if there are any remaining .
questions or concerns and address any which are raised. After reiterating
~time and place for the next session, shd/he should adjourn.
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Vocational Education Tr%nsparency 1

OCCUPATIONAL EARNINGS OF WOMEN AND MEN 1974

% Men's
v . Earnings
S S \ Earnings 1974 Exceeded
:‘-; Occupation G&bup Women Men Women's
N 5rofe§§1onai & Techn1cal Workers $9,570 S]E(é}B "55.4
-.._- . .2 3 ! . ‘
%J\‘ﬂ.naqers ) Admim‘s-tl"a“tor_s . c 8,603 ’ 15,425 79.3
Sales Workers Total - | 5,168 12,523 1423
SO Retail Tiade ' - 4,734 9,125 92.8
£ oL Oxger Sales Workdrs 8,452 13,983 65 .4
LY # . :
[ I¥ICIerical Workers 6,827 11,514 68.7
- "..~_ | . 7.
. Craft Workers 3 16,492 12,008 85.3
> Operatives ‘@ N 5,766 ~10,176 76.5
SN o |
: Se{vvce Workers ' 1 5,046 8,638 ]9.2
R | .
le
Farmers and Farm Managers -- 5,459 --
Nonfarm Laborer : & 5,891 8,145 38.3
|
. !
.- Private Household Workers 2,676 -- --

* Nomen s Bureau, "The Farnings Gap Between Women and Men (Washington, D.C.:

Women's Bureau, Emp]oyment Standards Adm1n1strat1on U.S. Department of

Labor, 19]?
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Vecational Educat10n_Tran>parency ¢ )

TABLE I - DISTRIRUTION OF WOMEM AKD MER TN THL WORK FORGE - 1977/% o %

Major Occupation Goup 5 Percent famale Percent Male b
Professiondl & Technical Workers 3:5.0 ~ , 58.0

-+

Managers & Administrators AN 79.2

¥ : P
Sales 'orkers a2 % | 57.)
Clerical workers - 8.7 21.3

. . B £
Cratt and “ondved Jorkers 4.5 : \ 95.2
. ' /
Operatives . 31.2 6r.9
Ngsfarm Lubﬁre}g ' _ T9.3 , : wo. 7
Sé;vige'dorPO”s _ SN - 38.5
Faria Markors 16.2 83.8
ot ' ‘A.g\) v | - .
.S Dopartment o° Labor. Womer '« Gureau £6iephore conversation, July 1977..
[ ]
! = o ) )
TABLE 1T - OISTRIBUTION OF FEMALES AND MALIS IN VOCATIONAL EDUCATION PROGRAMS - 1976%*
4 Percent remale fercent Male
Agriculture C s . ;g\<
. . 4 .
' Distribution e _ K2.0 )
Health ’ 78.7 1.3
- Consumer and Homemak iny nae 16.8
Ucupational Home [conomics 08,7 15.3
Dffice 75 1.0
Technical | i R%.7 :
. ‘ h’ R - N

Trade and Industry Y 87.3
Sspecial Programs 35.3 : ‘ 6.7

e e e e et m————— e e St s i e o e L L —— ot iAo { {0 — -

an

*Iﬂepértmow’ of Health, Educatiqn, and Welfare's 0ffice of Education, Bureau of
Occupational and Adult Education “Enrollments in Vocati%na% Education Programs
FY 1976" (Washington, D.C.: Byreau vf Occupaticpal and Adult Education,
Winter, 1978). SRR ORI

T e - e+ o L i e A s e ——— ot 4 tnar ¢ — — e — e —————— - ————— e -
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‘Vocational tducation Transparency 3
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MAJOR OCCUPATIONS FMPLOYING ME™ AND WOMEN*

T N T T

J

+ =t e——

- -

‘Ten Major Occupations Employirg Women . Ten Major Occupatiohs Employing Men

8 Men
|
Secretaries Engineers - !
: \
Food Lersace Workers Carnenters \
. E , \
Teachers (except college and . Auto Mechanics |
university) ‘
] _ Mechanics (excep& auto)
Sales Clerks : L
Blue Collar Yorker Supervisors
Bookkeepers
: : Jrucy Drivers
pealth Sevvice Workers ¢
(dental assistants, practical Cleaning Horkers

rurses, nursing aides)

Fond Service Workers
Por<onal Service Yorkers '

_{nairdressers, child care Farm Owners ard Tentant«
workers, attend%pts)

~Protective service Workers
Nurses, [heticians, Therapiste (fire, police, ate )

Cashiers (

Legvate taeoohold Uorkers

®»
N
- \ »§
AN
. . e .4
%,
*UT§T"D§55FEﬁEht'b?“fﬁbﬁFf“Nbﬁﬁh??rﬁﬁE§§UT"“TEETb"TE"EﬁﬁTB}Eﬁ'ﬁé??ﬁbéQTﬁ""“"_"""—w

Se'ncted Occupations - 1976 Annugl Averades! (Washington, [.C.: Women's Bureau, 1977).
[0 lations made by Resource Center on Sex Roles in tducetion.)

.
“
.,‘
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TRINDS IN FEMALE AND MALE ENROLIMENTS TN VOCATIONAL EDUCATION®

i | 1969 1976 »

¥ ) Female Male Female Male
Agriculture 2.0 98.0 11.3  88.7
Distribution . 44,5  55.5 48.0( 52.0
Health L 92.2 7.8 | 78.7‘ 21.3° e
Consumer and Home&aking 95.5 4.5 83.2 i6.8
Occupational Homé Economics 86.7 13.3 84.7 15;3
Office ; - 780 22.0 75.1  24.9
Technical ' - 8.7 91.3 11.3| 88.7
Trades and Industry ( 1.1 88.9 | 12.7  87.3
Special” Programs - *41.0 59.0 33.3  66.7

\\\‘\fﬂﬁébartment of Health, Education, and Welfare, Bureau of Occupational and
Adult Education, "Comparative Analysis of Vocational Education Enrollment

By Sex in Fiscal Years 1972 and 1975" (Washington, D.C.: Bureau of
Occupational and Adult Education, Spring 1977), and Bureau of Occupational
and Adult Education. "Enrollments in Vocational Education Programs, FY 1976."

s
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OVERCOMING SEX DISCRIMINATION AND
ATTAINING-SEX EQUITY IN VOCATIONAL EDUCATION:
RECOGNIZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION
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B OVERCOMING SEX DISCRIMINATION
' AND ATTAINING SEX CQUITY IN VOCATIONAL EDUCATION:
RECOGNIZING AND COMBATING SEX.B}AS AND PLANNING FOR ACTION

" APPLICATION SESSIGN B FOR.
VOCATIONAL EDUCATIQN PERSONNEL

Sessicn Specifications

Session population: Administrators, ccunselors.,and teachers from vocational
education programs : . .

)( Session objectives: The objectives for Application Session B for Vocational
Education Personnel are to provide participants the following:

® the opportunity to consider the varicusg&fﬂuenqes’which may affect
the educational and vozational rhoices oN females and males

® the opporturity to strengthen skills in- the ideqtification and’
recognition of the manifestations of sex biac and discrimination’
in- voctional education ' '

® the opportunity to increase skills .in the recognition and generation
of sex fair and sex affirmative_responses in a variety of vocational
L education situations ' :
. L ’ —_ .
® an experiencelin formulating and deveioping program phans for the
implementation of particular se¥ equity efforts in vocational
education proarams e .

g; ® an opportunity to develop a personal action plan for working toward
. . . . » . »
sex equity in the, vocational education programs within one's own
inst+*ytion X '

Time required: Three hours o /
. .
Materials meeddd:

- ——— —

Ll @ ) .
For participant use: X f

e "What Habpens to Renny?“--Vogétiona] fducatior Worksheet 9
~iattached to this session outlinej

e "What tfappens to Benitd?“—-Vocational Fducaticn Worksheet 10
fattached to this session outline)

¢ "Recoanizing Sexist and Nonsexist Behaviors"--Vocational Education
Worksheets 11 and 1iA {administrators), 12 and i2A (coupmelors), and
13 and 13A (in<tructors) (attached to this session ouﬁ)

) “yow to Recruii“--Vocat}ona1'Lducation Worksheet Y4 \attached to this
sesston cutline) Co .

-

>

® "Deveioping a Plan for Recruiting Students into Vocational Training
Programs Nontraditional to Their Sex"--vecational Education Worksheet 15
(attached to this sessiorssoutline) :

P . . - -
i - £
) . ‘ . 1 At
\)‘( - - : . Y- R 1
Ve rowaed £ . ’ ’ . ~ i




* .
N vrale and ferale) who. possess both subject matter expert*Seu@gﬂ prpaess
. tifllx and who r&xrcsent racial/ethnic d1yeFSILy LN ﬂ“'
Y f ar111tatqw_g_eparatwon reﬁgwred In preparation for conduct1ng thﬁxusﬁﬁﬁniﬁgqu_,
T . the facilitator should do the following: Y CoN L AR T
’ o riniiow the total snS&iOQ 3ut1ine and'a11 parficipant‘materials'
: - : . :
. e vesiew suugested discussion points and adapt them to accommodate
: " ' unique aroup needs and facilitator styJe R N
! ) ; s .
' . d@? =~ "Influences on the Educatlonal and - ‘ "“‘*J. L 5
] "r( dtionadl Fhmu‘hof Females and . .
TR “l-‘ © Males” (een VRt i ot WLoof “thig nut CoL
- = 11n9\ oo . (15 minutes) :
‘: ) .r. ’ ) - . “'_7,.4,‘ Y * - .~. ﬁ - .
. . - .awqfnf?at1on< of. Sex Bias fand Dis- - S o )

.. poo v crwiipatinn in Yocatiopal Cducation" ' . T
. (ser sectign I of tﬁ?s outline) « 15 minutes) ¢ Tl B T -
M. ) . ¢ N 1) : - - .
B © 8 prepdre chart ahd nanprwnt sheets as 1dent1f1ed in "Matér1a1s needed"
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e " listing, on newsprint, of the Objectiyes for Session B (see section
el thas ovtiine) 2 . <> o . -
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' o néwigrwwt ~heets, oné headed "Benny,” the other "Benita” (see
st flop ?
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8 A chut on newsprint or chalkboard of the "Manifestations of Sex
- Bias and {iscrimination in Yocational Education” (see section II1 of .
: Ehia netline)
@ 'no "easy. and "difficult” newsprint sheets .of9groap. data from section B
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£3534$(1’nrf regined: Although the session, could be conducted by a single
' [-eron, it s preferable to share respon¢|b111t1es amond, several persons
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Equipment and supplies required: Newspr1nt tape. and markers pom:dqpfor

Special note to fdcxlmtator This app]1cat1on session was designed for s

each pa:t1c1pant. chatkboard-and chalk

- S

vocationg] administrators, counselors, and teachers on the assumptxen

~ that representatives from all ethree groups would be attending the six-

houf tndhp?qg session. That mdy not- be .the case. If reprecentatives
from only one or two groups -attend, the workshop design is still

appVOprwate However, the fac111tator will need to-make adgustments
throughout the terms of lecturgtte content, groupings for -activities,:

‘and exercises used, deleting or de-emphasizinc nmaterial specificalily

‘designed for the group(s) not repr:;sngﬂﬂ, Thds, the facilitator should

determine beforehand the.job.roles '
be present in Session B based on tigse present in Session A.

-

ad.

€ vocational educatorg who will .
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‘ OVERCOMING SEX DISCRIMINATION
AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: .

. "RECOGNTZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION

APPLICATION SESSION B FOR
. VOCATIONAL'.EDUCATION PERSONNEL

is- , Sess{on Aggnda‘

.
.
4 ‘v -

. INTRODUCTORY COMMENTS 3 . TIME REQUIRED:

INFLUENCES ON THE EDUCATIONAL. AND VOCAT IONAL

CHOICES-OF FEMALES AND MALES - | TIME REQUIRED:

A. Ind1v1dua1 actxvxty and- s@all group discussions
~--"What Happg@s to...?" (15 minutes)

~o B. Total group d1suu351on—-{lnf1uences on the

IIT.

v,

VI.

Lducational and Voeational Ch01ces of Females
- and Males" - (15¢minutes) -
C. Questions and answers - "y - - ( 5 minutes)

RECOGNIZING AND.éOMBATING SEX BIAS IN VOCATIONAL

EDUCATION *POLICIES, PROGRAMS, AND PRACTICES : }IME REQUERED:

A. Structured dlscuss1an--“Man1festat1ons of Sex (15 m1nutes)
Bias and Discrimination in Votational Education”

B. Indiyidual act1v1ty——"Recogn1z1ng Sex1st and (17 minutes)

.* Nonsexist Behaviors" )

C. Small group processing . ‘ ‘ (15 minutes)
D. Jotal group processing--"Comba&ing Blased )
-Policies.-Programs, and Practices" - ~ (10 minutes)
BREAK. o " TIME REQUIRED:
ACTION PLANNINGEmOVERCOMIﬂt SEX BIAS AND DISCRIM- .
INATION IN VOCATIONAL EDUCATLON ‘ . TIME REQUIRED:
A. Small group activity--"How to Recruit" - (15 hinutes)

B. Small group activity--"Developing a Plan for (30 minutes)
" Recruiting Students into Programs Nontraditional

to Their Sex" . : . _
C., Jotal group processing : T ‘ {15 minutes)

D. Individyal act|v1ty and total qroup shar1ng-—~ (10 minutes)
‘T "My Act1on 1an

7 MINUTES

35 MINUTES

50 MINUTES

10 MINUTES

70 MINPTES

L ) '
“‘SUMMARY AND EVALUATIQN . X TIME REQUIRED:*~ 8 MINUTES
* A, Summary comments “, { 3 minuteg)
B. Sesstion evaluation o . (5 minmtes) .
. , - PR - X
o ..~ JOTAL TIME REQUIRED: 180 MINUTES
. . : v ”80', )



A INTRODUCTORY COMMENTS S . -+ TIME REQUIRED: 7 MINUTES
b ' . ) ' .
Purposes of the activity:

The purposes of this activity are:
e to introduce any session fqgilitator(s)who may be new to the barticipants
¢ ) -
® to provide a frame of reference for Application Session B for Vocdtional
.Education personnel .

® t0 review with participants éhe objectives and activities of. this
C- Application Session =Y : '

D W A A oSS

LS

For participant use: None

2

For facili;atOr use: - : o . 1"p

Q\Newsprint. markers, and'r : i

e Facilitator preparation required:

o

The facilitator should: = A .
¢ thoroughly review the total session outline ahd all participant materéa]s

0 review suggestéd introductory comments and adapt them to fit unique qroup.
needs -and facilitator stvle : - ’ . _
, . . . “~
: ﬁ% list objectives of Session B on newdprint for review with the group
(see "Session Specifications” for listing of objecﬁ{?g;) .

a

Procedure :

The facilitator should check to make sure that all participants are .
in the correct session by indicating that this workshop is Session 8 for
vocational personnel. If the person conducting this session did not -
conduct S8ssion A, she/he should take a moment to introduce herself/ Aﬁb
~ himself and any pther facilitators who are ,new to the group. Any house-
keeping-chores such as location of restrooms, availability of refreshments,

or distrightion of materials should be dealt with at this time. . : :
The following comments wou}d be appropriate for establishing the frame

.of reference for this session:~ "¢ - '

' "The puapose of both of the Application Sessions -is to assist you 4n

- expanding your capabllities to provide pondiscriminatony vocgtional education

N .
.
.
.
f ' ) * ' ) *
.
. . N
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proghams and-serviees as requened by Title IX and to atiain sex equily
(N gowr pregrams as 8 onecessdtated by the changes cccurning in our
soccelu. During the firsd sessdon we gocused on the social/educational
and Legad contexts qov effonts toward nondiscrimination and sex equily.
We contscdered naléenns of sex’segregation in the paid work orce and”
oveeatwidd cduecation and the nefationships between the two. UWe
reveewed the applicaiion of Title IX tc vocational education proghams
and the Sex equitu provdseons of the Education Amendments of 1976. .1n
shont, we summarczed the Social and Legal needs for equity.

TIn tnes Second sessdon, we wibl focus on expanding owt skif248 fon
the defovery of nonddgeniminatony and equitable vocational education
pregrams aid seavdces o ferales and males. - We will discuss ingluences
on  the educational and veocational choices of females and males; wonrk
te onenease car Practedae oy and Siddls <n (dentifying mani§estations
¢ sex baas e cecational edueation; and consdden ways in which we may
cembal cdentofeed bas.” ‘

At this point the.facilitator should post the newsprint with the
session objectives licted and review them one by one along with the
activities for achieving those objectjves with the group. She/he
should-conclude the introduction with the ~following comments:

"AsTaew teeall, n Sessien A e neviewed a great deal of informa-
fon--andemation regatd g wemen's particdpation and Atatus (n the
pacd fabon sonce, the evidence of sex steneotyping <n vocational
educatcon programs,.and the fegal tequinements for change. Durdng .
thas Session the §ocus (8 on you--youn nespensibifities §on Aex\eq_'u,{,tg.
i vecational education and e skiles you wibl need to provdide sex-
gL Lecalionad seavaces. i the exencdses of this seassdon you will.
be comploting tasks individually, working <{n .both your nofe groups and
s mexed xete groups of counsefors, teachens, and admindistratorns, and
Sharina «n total qroap-discussioh. The focus here <8 on adapting the
(igexmation to appfy F to yowr pwn gunctionding o4 progham, and on
Ceanineng §cem each MEher-so that those of you with knowledge and ex- ¢
reAdence o impfementing sex equity ‘can share with particigants who may
wané o begon grogam devteopment in yowr amea of expentise.” .

Atvthis point, the facilitator should pause to ask i ere are any
questions about the objectives and activities for meeting~thoge objeec-
tives. After any.questions have been answered, she/he shauld procled
. to the firct activity. ’ . '

) . _' ' . \‘K/‘\, )
R | SR
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« I1.  INFLUENCES ON THE EDUCATIONAL AND VOCA- o . "
~ TIONAL CHOICES OF FEMALES AND MALES FIME REQUIRED: 35 MINUTES
; - .- (A) Individual activity an& small group

.? ng femalesw' and males' educational and vocational choices .
. * e to inigiate participants' consideration of the imp]ications of
. these 1nf]u¥nbe< for the de51qn of nondiscriminatory and equita-
.ble vocational education proqrams . . «
’ Materials peeded
For par*ic pant yae: ) - )
- i ) . L) *. - .
® "anhat happ&ns to Benny?"--Vocational Education Worksheet 9 ..
@ 'Wnat Happens to Benita?”"--Vocational Education Wdrksheet 10
- . . 2 = ‘
For facilitator use: -
' . @ Two sheets of newsprint: one sheet headed Benny; the other,
Bernita  tach one snould be divided into two columns headed as
Faliows: ' . ' <
. - .
< Influences ajgainst Influernces for: .
/ ' o'

discussions

= What Happens to ...?"

(15 minutes)

Purpose of the activity:

The purposes .of this activity afe;

. :
) ‘.__,

(B) Total group d¥scussign--"Influences on

the tdaucational and Vocational Choices

of Females and Males" {15 minutes)
(C} Questions und answers . i -( 5 minutes)

»

® to orovide participants an opportunitﬁo cons ider the various

: influences which can affeg
“es of females and males

Eacil:tazor ore aration»reréired:
fal il cdlOr Lion-requlred

-The deliltdtOP( “nould

t the educaghonal and vocational cho

’

ic-

® 0 review with part|c1pants some of the major influences affect-

LR L €, .
. ) _ .. f’uyuuqh]j review Lthis kotal session outline and all participant
-0 'watprlqlq
N 2 * ‘ -
_ ® roview dracussion p01nrc and adapt them to accommodate unique
->

- yroup discussions-- dhat Happens
. . : ke A . - : ‘
. . ,.L_.. R . , (15 minutes) .
- - \ . - -
. . . 3 . *
Q A . . é}rw - .
~h -~ - . u'.

group needs _andg facilitdto

t -

~~ @ prepare two cnects of newsprint -as

regerding grouc data”

Proceour™: g

—————— 3

- A * e

r ;})’]9

indicated above to use in

DA IndinduaJ activitv-and small ~

5

<
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The purpo.e of this dCt]V\ty 'is to establish a context far later . _
hias-rocoarition and program-p! anning activities by assisting them to "
consider the influences un the educational and vocational choices -of

fomaler angd maten [t may be introduced with comments similar to the
tollow {rnr; & E
|

Catetg SOSseon A e’ Spent some ﬁma‘ reviewding Uzé diggerent

s Lq’ secapad tonad @l vecationad cilducation pasiticipation 4 ae-
Cmfes awnd mades.  As we reviewed Ceygislataen nedevant to sex equity Ln

cducation, wes wegented §requeintly {o sex discrnimination, sex bias, and
d¢r \tv"cu(:{ncm .o

) )
Ledts Ly omew to th seme o f this Anfowmction togethen, and identi-
fy seme c\e ey i which $ex bias and steréotyoing may operate fo .

preduc e ti\n sec difenentiated pattenns., One way to do this 448 to

Cock @ case Lestenics ¢ two students and trhy Lo ddentidy the factons

Ertl mign e (altuerce tbc<7 cuuratcouaf and vocat&onaﬁ chodces. .
N N '
"y, u(iﬂuu7M¢5um(wd{q(mimwumﬂémya numbens 9 and w

wheel (ntredace vea to QWI stuglents, one male .and one §emale, and ask

o Lo sGnies some of the egiuences hich you think may shape thedn

Eeves. Weld doke veu te spend abeut §ive minutes completing the two _

werksiee ts ondividnabln. Begon weth 9; complete ot before you move to : ’

I Trere ase e "recks' ox fuidden messages in the wornksheets; just

Eni b (1&L\(1H the binds of facters ghich you believe may &nﬁﬁuence

the wheice S cives og the twe $tudents,™

AS vartcipants complete the worksheets, the facilitator should

refiain avaiiable 4o answer questions or.to provide -assistance. .
. Vs . ‘o .

After about & minutes, or when most participants appear to have
form swall Q’UUpé of thiee persons each and to discuss their responses -
to- the worksheets and “thdir reasoning on each. - Appro@mately 10 minutes
should.be allotted to- the small group discussions. 4FDnr'ng the discus- ) -/
sions, the facilitator should ncu?ate through theg to: observe the
various groups and o rdent1fy any p01ntS which wil b 1mportant to .
the grour *t@LuS<10n which fnl}owﬁ

ccompleted both worlbsheets, the facilitator should ask participants to- - ST

B. " Total! aroup dichss?nn--”Inﬁ]uences Yo L : '
] on the Eduaaflonal and Vocational . : ' )
: Choices of Temales "and MaTes” (15 minutes)
- Lo, - \ .

. Befure beginning che discussion, tha facilitator should post the
newsprigl sher t headed “Benf@® and "Benita" ina place where they are
V{SibL&‘\Q dari participants aend acces ,1ble to thé facilitator for data

recoraingy . P _ . \

She/hé should initiate the aroup. dis cussaan by asking participants
to share their responses 4o the worksheets, first-for Benny and then .
for Benita. The facilitator may beginm by asking fer a show of Rands as
t® how maes participants Lhouqht that Benny would ]) compiete the pro- : e
gram, and 2} be sucgessfully emQ1nyed ds. an auto meéchanic. She/he may
then ask participants what’ theyvident itied Qs influences favorable to o N
these outcomes ard, finally, what thev Sdentitied as 1nf1uenre° unfavor-
able  to the.e ﬂUfLﬁﬂ”). »hen the datd faur %enry have been shared and
recor‘tjec_i§ the profess g'nould te repeated for Benita:

- After hiqhlights o 'resnonses to all questions are recordéﬁé\the }P' o '

A S T S

.
»

-
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.
facilitator should then ask participants to Jook at the newsprint sheets
and to discuss the following questions:

® Are tnere patterns in the responses for Benny? For Benita?
. Y

o How are the two sets of responses similar?

- - . -

o How are the twg sets of responses dif\erént? .
S .

@ Whal du the differences between the two sets reflect?

v - Sex Stereotypes? Y .
. . £ : .
-~ differcnees in p,yLﬁUIUgltd] societal, or institutional conditions :
‘ ror. femaless and males? X

e What do Dart;?\QdHtﬁ consider to be the most 1mp0rtdnt'1nf1uences on
born stydonts @
. i
® ihat important intluences do participants identify which may affect
ane. Se e than the other?
‘F

lndiscussrra these questions, the fdc1(1tator may find it useful to g
raise some v gl arf the following points: I

e Botn femeies and males are atfected in thefr vocational choices by a
nimbor of ~adTal factora--bdth tend to select educational prograins '
and sccapat tenal choioey (onsi%tentowith societal norms. The societal
ports now s revalent an onost cohmunities would encourage Benny

Nocornigd tor Y tee auto mechanics aroyram and an employer's snlect1on of

( Benny as a mechanic. Societal norems regard1ng appropriate occupations
for woren miant discoprane Benita's pursuit of the auto mechanics * .
PrNGe e and 1n.pnployer > selestion of Benita as an employee.

3 :

@ ncther ool factor--that ot socjoecondmic status-~is likeiy to have e ’

ditrerential impact on Benny and Bepita. The fact that both students N

are from single-parent “families suqgests that they may be from a lower
SOC108CDNOMI( qrﬁup. a5 research indicates that single-parent families
are moredikely than other families to have incomes beldwthe poverty
leyel . 1F *hig s the <ase, Benny is more likely to compiete the
prodrai tnan denila, because research also indicates that males of
Power Locioeconomic status ape more likely to-complete. education
oraqean s chan are temales from a-qimitar sddtus. , A
[P .
o U vinoiogica' tactors may make it less Likely for Benita tr c%mp]ntp the
program than Benny.  As we reviewed in'the first Genapic SPPCIOH, research o
“rowe that ovirls of hinh school age show @ marked drop 1n care
oty atment . corveiated woth their pﬂrﬁpnt1on that. boys d1sappro e of
work L women, . ’ .
SRS

L
o [t is zn!:kvl/ that sex dxffurences in ability would cause one student

L0 succees' in the praqrar and the other te fail. Studies of vocational

aptitades show Lhai temales and males exhibit no-sex differences on

tents of certain juh—roldiﬂﬂ skille but that in other <kill areas one
Loex oor theeother will gl In ore such study of aptitude amd lnowledce
freas, resubts howed no dignificant sex differences in.14 of the areas,
men excalling ir two, and women-excelling in four. Findings of another

stufly indicated no® ,9» differences in two,out of sevén aptitude aregs, -
pen bxceliivd g one ., and women parpl hnq ih the other four.? Rmmr(hr rs
: agree that the difrerences. in intellectual functioning and voc nal 4 -
- N A v
* 'y v : : L
- ) L) < ( ) A3 " ;\ . i i
o iy, . . .
. - ‘ "
LA ] v ‘i~
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aptitudes are so minimal fhat they have 11tt19 or no pract1ca1
s1qn1f1cance

)
a

)
~1arr1.1qp and children are more likely to be a positive 11r1f1uezf1ce$
“on educational participation for males than for females. Re- .
search sungests that if Benny marries and fathers children he ‘is ' -
irhelv t pursue his education further than a single male.. The
oppustte 1s Tikely te be trud for Benita-as it is for women in
general. 3/ '

In addition tn Such p%ycholog1ca1 and soc1a1 influences on the
educat ivral aad nccupatinnal cholces of fomalea and mg[es.
theye are a nuwnber.ot institutional influences. These lnclude :
such factors as: ‘ - :

, » N

o e m . o . s . N
sec~diferentidled course dr program admission requirements

- osex=difforent iated standards of student evaluation

- sex drffarentiation in cpunaellng. counseling materials, or
tests - .
- sex-utereotyped expectations reflected in the behavior of
education personnel ¢ .
- the presence or absence of same-sex role models as instrucgors
Or < ludents in various program areas or courses
: . .
- SEX urrrerenr1at1on “in cnnperat1v§ emp]nyment or work exper- . <.
ience programs .
T D
~aanstituticfal p(u.(LPS pnoh1b1t ng partlogpat1nn by pregnant
fewJ:Cﬂ 0 mather' )

- N ¢ .
These are pxamplvs of factor§4§h1ch c]oarly distinguish between > »
femaies and males. [n addition to such clear sex distinctions
inoinc Vtuticnal volicies, proqraws or.practices are those.
institutional policies or pragtices which are sex-neutral on
their faces bar have djiffersddial impact on the participation of A
ferates and.males. Ope example of such a policy or practice is
the failure of most education institutions or employers to pro-.
vite c¢hild care services for students or emplovees. Because
worien ar our society are more likely than men to be responsible
for child care, the absence of such-servjces is more likely to
affec s their nart?Clpd?}g:.than the par?1c1pat1on of men.

(ne recert SOL? 21 influence which may counterbalance som& of

the factort which work against Benitgps coimpletiorn of the program

and siccessful emploviment are recent laws prohibiting sex dis-

crimination in gducation and employment. These lgys may help

to modify some of the negative 1nst1tu+1onal inftlfences ﬁgich

rav affect Benita.

[+ is pgssihle to identify a number of influences which might ’

be brought to bear to support Benita's progress as an auto :

mechanic. These ipc]ude sucﬁ things as: : #
: ’ » . .

- special recruttnent, cOunselxrg, and support proframs tor women

interested in pursuing nontrad1t1ona1~edutat1ona programs or * o
emnlovirent L\

i . . ’
‘ . w . . . ’ .- . . ;
< 2. . - » . . .
‘ 9,

e
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- the provxision of training to educators and employers regard1nq
nondiscrimination laws and their implementation .

- efﬂélts to inform parents and community members of the needs
\ - and rights of their sons and daughters

- efforts to inform <tudents of the costs of sex stereotyPing in their
-~ lives™and the ways in which it may be overcome
) .

The facilitator should conclude the discussion, by explaining that
participants will have opportunities in subsequent activities to further
examine some of the institutional influences as they operate in vacational
education programs and to begin to identify strategies and to devalop plans.
to overcome sex discriminatior, bias, and stereotyping in their programs.

C. Questions and answers - ( 5 minutes)

The facilitator should provide an’ opportun1ty for questions and answers
before moving on to the next section.
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C&\\Structured discussion--"Manifestations of Sex (15 minutes)
(B)

\

. ‘:.
[ %)

RECOGNIZING SEX BIAS IN VOCATIONAL EDUCATION TIME REQUIRED: 50 MINUTES
POLICIES, PROGRAMS, AND PRACTICES

Bias and Discrimination in Vocational Education"
Individual activity--"Recognizing Sexist and

Nonsexist Behaviors": . {10 minutes)

(C) Small group processing : (15 minutes)
(P) Total group processing--"Combating Biased :

. Policies, Programs, and Practices" - (10 'minutes)

Purposes of the activity:

The purposes of this activity are:

° to provide participants an opportunity to consider the factors wh1ch.
1nf1uence the educational and vocational .choices of females and ma]es

e to increase part1c1pants skills in the recogn1t1on of the 1nstances of
sex bias and discrimination in vocational education " . .

e to strengthen participants' skills in the recognition and generation of
methods and techniques to combat sex discrimination and sex bias in
vocational education :

¢ to provide participants a-structure for identifying sex discrimination
- and sex bias in vocational education policies, programs, and practices

LY

Materials needed:

For participant, use:
® "Recognizing Sexist and Nonsexist Behaviors"--Vocational Education .
Worksheet 11 (for administrators),“Yocational Education Worksheet 12
(for counselors), and Vocational Education Worksheet 13 (for teachers)
and accompanying answer sheets: 11A, 12A, and 13A
For facilitator use:

o Chart--"Manifestations of Sex Bias and Discrimination in Vocational
Educat1on Ion newsprint or chalkboard (see part A of this section)

(] Vew€9r1nt marker, and tape or chalkboard and chalk

ﬁﬁp111tator preparation required:
The facilitator should:
¢ thoroughly review this total session outline and all participant materials

¢ review suggestedidiscussion points and adapt them to accommodate unique
group needs or facilitator style
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® prepare chart as indicated above from the material in this 'sec~ -
tion under "A". 0Only the categories (those Y tems which appear
Min all capital letters) should be listed; examples (which appear [N
P with(\)u_t capital letters) will be added during the discussion.
« . .

Y

Procedure

A.  Structured discu’ssion--'“Manif_esta’ﬁ . -
tions of Sex Bias. and Discrimina- :
tion in Vocational Education® (15 minutes)
Suggested facilitator comments:
. w .
- "We've just discussed soma vf the majon Lnstitutionad, {nfluences
which can agdect the educationat and vocational cheices of females and
mates and Lumetion fo encourage on discowrage theix participation 4in
vacational vducation programs which are nontraditional to their sex.
(Rfurnees we e consadened suggest some 0f the 1~asons §ok the .
SSeircan T acegitionaf and educational pattenis we neviewed during
e 818t opdication Session. ' :

- T
.

"Now we would €ike to fook in some detail at the speecific mand-
geslations a4 these ins titutional Ainfluences in_vocational education
programs.  Le will be fcoking at the mandifestatqord which may occur
WCLROL. ERE §0b Mespensd b f4E s 0§ perdons nepresented in this group--
vecatoont! cducation administratons, counsdefors, and teachens.

~ "We aae geeng Lo be examining these policies, proghams, and prac- c
o teces o vocatconal education which may difgerentially affect on treat
. - Sudenis on emnleyecs,  We will ‘he considening both those which are
: specdfacally prehdbdted by Titbe IX {e.g9., sex diserimination in: ad-
MESSi0ns; stuwdent access to courses and programs; counseling and auli{d--
Wi oAt radeidat s, amd e teers;  siudent Ereatment and 1egulations;
‘fananceal assistance; and employment) and those which are not specdfi-
cally dealt wethoupder Title 1X but which may 8LLEL have differential :
, effects on ponsons bastmon thein sex. (At this point, it is impontant ™
{o nemember that the irplicdtions 0f Tille 1X nequirements are. contin-
4 S walty on’erpreted Ly the courts. 1t 4is possible that practiees which
ane not e expd el covened unden Title IX--c.g., some types of
©oclassacor Lahavion of ind{vidual feacherns --may be held by court deci-
Séons o be covered by aeneral Title IX prohibitions of discrnimination. )

. CWe Wi diseuss some of the apecific foams of sex discnimination 5
as they corwh o admond At tipe reles, counseding roles, and {nstuuc- :
Ceonal o tearbing weles. AL Shouah speceqie murdfestations ex48 ok

. each arewp, aeneralfn beas and doscromination within administration

have a Coundenpard 4n counsefinq and teaching and vice vbrsa. 1£'s

cmpontant Lox g Re be woave § Lhe mandfestations of sex bias and

dascumanation n othenr arneas ro that tyou : c
- . < . Y

§ o undenstand the §ull range of discrimination and bias which exis s
n veeational education .

. (LN
¢ are able fo avvognize bios and discrimination agpectind students
tn areas othen than your own . : '
1 . .

0 work ftowand eliminating all forms of sex bias and discrnimination
aé:(acf.(n? Students, net jus! within gowr own specdfic area v
responsihe? (tu” : :

.10 Q -« . ,

O ‘ . . i ’ ) . . V‘i ¢

- ‘ . ) .
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. - At this point "the fac?Titator should post the cha;t'df the “Manifestations

' of Sex Bias and chcfﬁﬁnnation in Vocational Education” clearly in view of all
group members. This chart contains the -categories which are in capital letters
--not the.examples. “The following comments wOqu be appropriate for the
fdc111tator to use if introducing the .chart

,Heve 8 3 LSt of some ¢f the maforn areas of sex baas aud -dlscrdmina-
teon (n vocaliorat education adg&nstration, counseling, and struction.
“Let's take a close ook at the majon areas. T would &ike you Lo contribute
L examnges gfaom” ucui O expeacence which woukbd 42L¢5t1¢te the h&ndé ag baaA
ard ddserimintt i el megnt oo ucde ek caggr‘o’uf

-

- -
A
" A

The facilitator should go through the chart with thezqrdUp in a
“manner whizh will Help part1<1pants understand both the inddyidual cate- .
qprles ani their manifestations and the parallelisms between ‘the manifesta-
tions in administrative. counseling,and instructﬂona] functioning. One .
suggested way wouid be for the facilitator to begin by seJect1ﬁg administra-
tive policies/procedures and asking the group for a spec1f1Cvexamp1e of
.sexism in Ahis category. Then she/he could ask a counselor and teacher’to
. :LOWtrlbuﬂé similar examples from their spheres of responsibility. For
théssecgnd item the facilitator.might select counseling mater1a]s, including
. tests,/and give a couple of examples. Then- he/she might ask administrators -
. and t acher; for paraklél examples. The facilitator can share examples from’
the thart in this OUﬁ]]nc ad’ necessary ‘to stimulate. d1scuss1on 4 The partic-
ipants shoizld, when as<ictedf hy the facilitator, be able to identifv many
more examples than are prESonted on the.chart. As eXamples are Ydentified,
. the facilitator srould reco.d theiy key words in the appiopriate p]ace on

the chart. & , , ..

. 3

1] Y
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ADMINISTRATORS - 2
0 T w
ADNINISTRATL /€ EOLICIES AND PROCEDURES

- ox~luding ‘males from home economics
1nd femaﬁos from industrial-arts

- schrdul tng classes in home ecomomicd

-
[

CHARY QF

MANI![S*ATIOVJ OF SEX BIAS AND DISCRIMINATION IN VOCATIONAL EDUCATION L

WITI# CORRESFOMDING EXAMPLES ° '

[

. COUNSELORS
COLNSELING PROCEDURES AND PRACTICES -
- auggestinq tq males that they enroXl

in industrial arts; females, in
hame economics,

IEACHERS Y e

-INSTRUCTIONAL PRACTICES

- dtv’d1ng students 1nto single .
sex groups for instruction

~'giving male _and female students

which wre ma-le up of all nmle or all
‘emale students -

«- assioming mates to alministrative tasks

PR{NT AND NONPRINT MATURIALS USED FOR
COMMULICATION WITH CDMVUNITY STAFF,
QR °.bDrNYS

, " showrnq nnly photographs of teachers
ip sex-traditional instructionadl
areas in a staff.recruitina brochure

- using sexist langudgje such as the »
" generic "man" (as in “"chdirman"
or "shop foreman")
Pt
INTERAZTION WITH STAFF WND STUDENTS—
VERBAL AND MONVERBAL,
* complirenting female Staff prlmarily
for their appearance; male staff,
- for job perfermance

] <
N

- using flirting behaviors (wmkmgb
touching, ioking) in an attemp )
establish rapport with qpposité- )
sex staff membérs *Sg .

' !

- touChibgﬁ

- channe]1nq studentsr nto sex-tra-
ditional vocational c1aSSes/programs
on the basis of data from sex-bjased
1ntePPit anventor1es . .

COUNSELING MATERIAL‘§ ANQ TESTS

*- showmng photographs of students on]y
in sex-traditivbna} areas in program’
recruiting brochures .

- Using sexhst ]anguage sich as .the
-gengric “man” in occup®tional .titles
Such as’repairman, f1reman, sales-

C.oman

\- h
INTERACTION WITH STUBENTS - VERBAL AND
HONVERBAL . ; .

- praising students for sex stereo- '
typic behaviors: males “for being a

. "mechanical;" femd]es for being
neat. ' e .

_ - using flirting behav1ars (winking,
3 joking), in an attgmpt to
rappd’rt mtq, opposite sex

different assignments solely on
-the basis of their sex

N

TEXTS AND-INSTRUCTIONAL.MATéRIALS

- showxng photographs of students
only in sex-traditiond] areas or
roles in texts and 1nstructiona]
materials !

- sexist ]anguage such as’ the gener1c
"man" as in "student féreman,"
"service man." "insyrance man" -

INTERACTIONS WITH STUDENTS - VERBAL

o~ 4

. AND NONVERBAL  * .

2

- supporting female -students primar-
ily for positive social behavior
and appearance while, supporting
males for, academic and vocat1ona1
ach1eyement .

'-'uSan f]1rt1ng behaviors . (winking,

\ tOuchtng joking)} in an attempt to
'establish rapport with opposite-
sex,students . '



»

BFHAVOQIAL fP‘CTATIGNb SET FOR STAFF
AND S IDENfS :

- e\ppcf’nq ma1e teachers to be better
- aiscipiinarians, therefore ass1gn1ng
only mwles to monitor siutations in

which 'foublelm1qht “develop

- oxpecting
“omctional
Leachers,

femgle teachers o be
und@r pressure; male
to be stoic ;o

&

EVAIUATLON, DF STAFF |

N

and female teachers
criteria (e.g., eval-

- ava.uating mate
Jsng different

. 4a* ing majes for initiative, females.,

for ability to raks directicis) \

- showing preference for staff of one
sex by qiving them more positive
+  evaluations {(e.qg., recorhiending
orly males for.administrative tra1n-
. tng) -
. . , [

(Note to facilitators:
discussion,

herg are pnly suggestions to help you
examples* under each category.)
A1}
rd -~ b ‘ !
C\o .

.
‘ . ..9’ ¢
\ .. ) .

BEHAVOQImifXPECTATiONS-SET FOR STUDENTS

- expecting males to be more career
oriented than females, therefore
de-efiphasizing career decision-
making for females

e .

- expeeting female students ¢o be
ematidnal under pressure; male
stddevts to be stoic

L
(.

s evAuiTION OF STUDENTS

- dﬁgwing different conclusions from
* {dentical data for female and male
$tudents {females should consider
-demtal hygiene; males, dental lab
technician work) oL ¢
. ’ . ¢ -
- makKing different recommendations
sregarding need for student support

-services solely on the basis of sex

(e g.. recommending onYy males for
‘copperative employment programs)

‘When preparing the display chart on “Manwfestat1ons of Sex Bias LT
includé on the chart only these éateqor1es which appear in cap1ta1 letters.
ca{;sories to enter examples (suggested Here in 1owercase letters) during the discussion.

get started,

-

A, _ ' : .

¢

.

. ) ' ’ . - f
BEHAVIORAL EXPECTATIONS SET FOR STUDENTS

- \
- expecting-males to be more able
than females to handle responsibility,
therefore assigning more leadership
" roles to male students

- expett1ng fema1e students to be
- emotional under pressure male
students to be stoic:

= . _

EVALUATION OF STUBENTS * w g

- us1nq d{fferent criteria for grading .
female and male students (e .
graing males for inmitiati vd fema1es
for neatness) .

A

- showjng a preference for students

~ of one sex simply by giving them
higher’ grades for comparab]e
performance

" }of/Zse in the structured
Leave space within the
The examples presented

You and the participants should be able to identify many more

» L
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The facilrtator should conclude the discussion by ‘asking partici- ;
pants-whether they bave any questions on the categories/exafiples dis-
cussed, or any ‘adcitional ¢ ateqmwes that they would Tike tc suggaest

-, . [

’ s

8. Ind‘vidual u(tzvxiy--”Qecogn‘z1nq ‘
fexist and Monsexist Rehaviors"” (106 minutech
ﬂhe vurpose of this act1v1ty is to AXPOSe p&rtlcxpants to specxfwt o
%xamp1es of the kinds of ‘sex bias considered in the structured discus- B
sion. It utilizes three worksheéets designed to utilize the. bias-rec- ' :
oqnltxon skills of'each groun of oart1n1pantq—- admxantra;prs. counsel-
ors, nnd |nst ucLors.

The fatnnator should mtrodme th1s acthty w1th comments e p]
s¥milar to the following: s

"This next actwctu L8 dcs.gueu Lo help you o assess gow‘c shitls -
i neceognizing the kinds of scbias and diésenimindtion we.-have been '
deseudsdng on the chart as they méoht oceun n your own fob functicn.
In your matercals you showld cach §ind copies of Worksheets 11, 12, and
F3.. xwmuheet ) mtuu!uz’ (w& use bl thcuse of wou whe are ccdmuws-

('z.m %8, Raskshecot T2 b cowindlo zs and Ueiksheet 13 %y (nstructeonal

peuonne& PLease ta!zc a moment Lo 'ze;tr:" ﬂze &Mfﬂucmom. .
"You wc&“ "pote #mt the (nstriations on. foun u,!o;zuhee,t explain \

that the werksheet contains desciiptions of a mupber of situations in “

wcxutuuu,L situations ‘and Acwcmﬁ possible. nesponses to each, You will
De reading eagh sdtugiion and cates 2goriz gt acconding Lo the criterda

CLated on the wonksheet. let's neviers these cniterdia b'ueﬁé_; ok e

* .
PAs we wentioned in Gitroducing the chart, a poficy, practice, .on

,procedwaeﬂ which 48 sexist (one which dcﬁgmematc.é betiveen - persons

solely on /thc basis 24§ sex) may be of two types:

[y

< A

o discriminatonl - on.. which 43 ex;»uutﬁy prohibi zed undm Title
- _ IX {e.g., nefusthg 2o adnit guna,éef.s Zo an in-

. dustrial-arts <‘0wuse.) .. . :
¢ scx-béased - one which theaths on a{{ﬁe‘us persons <igfernent- LY
Py oon Zhe basts of sex, but s not specd fically
. niohibited unden T,cu?c IX (e q., ?M,nq Lndus -
. _ zodal avts. oftwt (cubar materials which neflect

!

. d2x-stercgduped porduails of female clumsdiness) .

"Sdmikanly, when o seek £o conrect sex diseniminaiion and sex

b c'ab\, owr actions may Le of fwo types: ~ ’
0 Scx-fain - aptiond which make no distuictions on the basis .
' of sex ot which treat gfemales and males equally e
{e.g., adnitihig alld stdonts Lo indnstrial -
, - Carts.edasses 4 ey sefect sach classes) o
. . 7 . y . . ' '
‘e i 4. . 3
. . g .- .
. ‘ - \ IUU \ . .. °
N i [} ‘ * «
' 14
L] . &
4 2 . / ‘ .
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St . 0 sex-affiumative - actlons which attempt Lo compensdate for on
: ) ovencome. the effects of past discrimination on

bias (e.g., <{mplementing a rechuitment pnogkam

- desdgiied to attract 5em€aé to “tndustrnial ants

. - ' counses )

"In ang situdtion on the worksheet, all keAponAes might be sex fair,
sex aggirmative, dcscrdiminatony, on sex biased, on the nresponses may &epneéent

any Lombination of categonies.

" : :
"Pﬁeaée read th“ough the s{tuations and. ca,tegouze each’iupome.

' the msmuctwm?" o PY

¢ -

You
will have about 19 m&nuteb gorn this ac£&u¢ty Are there any questions on

During this time, the fac111tator should remain- ava11ab1e tD answer

any questwons or pr0v1de assistance as needed. .

1

C. Sma}1 group d1scu5510ns (15 minutes)

L3

Once most quup members have f1n1shed the .facilitator ‘should ask them
to pair with someone else in their role group of teacher, adm1mstr‘ator~ or

counselor to compare anéwers and to discuss any items which they have

questions about. While they are completing this task, the facilitator

should gove about the room, answerin§ questions and clar1fy1ng items as

" necessary After about-10 minutes the facilitator.should eall attention
- to the answer sheets which appear in -the appendices of the. part1c1pant

| ;

..-.‘s-'
LA

¢ ‘.: -

mater1als (Worksheets 11A, 12A, and 134). . e

Part1c1panta'shou1d have about five minutes to check their responses
.against the answet sheet. The facilitater shguld con;1nue to move about- the

room to be easw?y accessible tO*ﬂﬂd1V}PU&]S or palrs who have Quest1ons

Programs, and Practices" ' )

t~3 ’

'D. Total group process1ng--“Combat1ng BxasQE\P011c1es, (10 mwnutes)

.

SR

When most participants appear to. have completed discussion of" the ma30r1ty .
of the items, the fac111tdtor should ca11 together the total group to prpcess-
the act1v1ty X

g

- After clarifying any basmc quest1ons which part1c1pants may have (e g.,
"Why is response C to this situation sex fair?") the faéilitator should ask

for volunteers to deser1be how they determined whether something is Sex
fair or sex affirmative. It is useful if the group can formulate a set

of criteria or indicators for both of these concepts while the ‘facilitafor

records the suggestions Bn newsprint. These two cancepts are 1mportant
. gnes to the p]ann1ng of sex equ1ty efforts. . .
It is 1mportant that part1c1pants indicate the1r understan1ng of
the fo\10w1 . _ '

L . . £ .

. . ,
o‘that because bfgsret bias, 9 sex- fa1r po]1cy may not el1m1nate differ-

entjal participdtjon by females and males in. varlous programs
(e.q., if females' have never been permitted, to: take trade, and
- industrial courseshbsudden]y removing -the discriminatory’ pro— ..
hibition on their admissien to these couwses is not likely to -
resutt.in immediate changes in female enrollments) o
. ¢ L r

: . < .
.101 -- i:‘ '
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~

BN

-

P
‘.
-
<

v

~

. (‘. ;



. _ ’J?; . . ’ .
J
¢ active efforts. may be necessary to overcome the effects of- past
discrimination-and bias (e.q., speC1a\ recru1tméﬂ{ programs
- stressing opportunities for women in trade and industrial occu-
-pations may be necdssary 1if females are to recognize that trade
and industyial courses are viable educat1ona1 opt1ons for them)

~

The fac111tatoﬁbmay find it useful to refer back to the chart on

“Manifestations of Sex Bias..." and ask participants to suggest both

sex-fair_and sex-affirmative steps which may be taken to correct the

bias and d1scr1m1nat1on 1dent1fied 1n the examples.

. . After partic1pants have demonstrated their understanding of these
concepts.through several appropriate sugqestvons, theefacilitator.

V.

o

- should -solicit-and answer any rema1n1ng quest1ons and announce a 10-
© minute_ break B .

TN
BREAK . —, .7 , " TIME REQUIRED: 10 MINUTES
. - - '. | | - ' . ’
. \ ‘ ’ ’
” R . ; '
- ) ‘ ’ ‘ ‘A
[ ~t ’
- ! _ . L4 ¢ .
- ’ - Q. \
A S . N
. .
¢ &
*
_ v, .
__ \ .
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V. PROGRAM PLANNING: . OVERCOMING SEX BIAS AND - | ‘ o :
| DISCRIMINATION IN VOCATIONAL EDUCATION * - TIME REQUIRED: o Mnufes
: %A; Small group activity--"How to Recruif""‘ (J5 midutes) v Y
-(B) Small. group activity--"Developing a Plan o :

for Recruiting Students into Programs

e

g Nontraditional to Their Sex" . 230- minutes)
! fc) Total group processing o . (15 minutes)
4 D) Individua) activity and total group L
sharing-<"My Action Plan" - o (10 minutes) .
_ . . N : , . : X ‘
, Purposes of -the activity: - . 4 - o)
-l‘% " The purposes of t@js_pﬁt;gfiy;are: o I Aﬁ?jﬂ%,w,U_ﬂ;__“"_m%ﬂw-ﬂ,..

e to provide participantsien opportunity to consider methods and -
programs through which vocational educatior personnel can recruit ., S
females and males into programsXcourses nontraditional to their sex e
and ensure’ their successful completion of th¥€%e programs/courses . : o

. ®»

e to pro&%de participants an opportunity to strengthen their skillis-plan- _ )

- ning programs related to the overcoming of sex bias and discrimination .
in vocational educatdon : ' e ' '

L

"® to enable particjpants to develop their own'sbeéﬁfié gction plansyfor
implementing. sex equity efforts within their own ipstitutions

Materials needed: . ' L : ‘ R
For participant use: .

. ® "How to Recruit"--Vocatiénal-Education Worksheet 14 . N
. -"_Q. "-‘.‘ : "

¢ "Developing é’Plan#Gég Régkuiting Students into Vocational Training

. " Programs* Nontradit 1 to Their Sex"--Vocational Education Worksheet
.15 . P .

P .

- \ . v . -.-_
® "Program Planning"Oﬁtline”f~Vocationa1 EducatioQ\Information Sheet 16
b N | . -

o My Action Plan"--Vocational Educatioh Worksheet 17

For facilitator use: ' oo~ e 4

R ¥
~ . N

o Newsprint, markers, and tape N

~ N

A

L * "Easy" and "Diffiéult new%prihf sheets of group data from Section ?;'
T Sess oriA. . _ _— _

-

e "Lﬁfluences“.newsprint sheets of group data from section II, Session B

Facilitator preparation required:

- The facilitatos(s) should: N . .é'_‘
. i;thoroughiy review the total sessionoutline and a1l pgﬁgicipdnt:materials

" o review suggested comments and adapt them tohaccommodate unique group
needs and facilitator style .. :

| 7105 - e
Eﬂgg; N 2 ' ' ) b o

oL . - B ¢ Ve . f?g-"-




Procedure: : - . o

A. Small groyp activity--"How to ' T
Recryit" : ' (15 minutes) /
_ . If the compositibn of the group A'perm‘it's, a?participants return
) ¥ " from the break, they should be asked~to fokm role groups of administra-
: : tors, teachers, or counselors with five or six people in each group.’
_ She/he may find thie easiest to accomplish by allowing all partici-
.« . pants to reassemble] asking for a-show of hands® by administrators, 1§
.. - - by gounselors, and by ‘teachers; and suggesting that the various role
v groyps .assemble in particular locatigns in the room. If the groyp—_
= does -not contaig sufficient numbers of peréons of each role to permit
N such rele groups, them participants should simply be asked to form
. ( small groups of five or six persons each. . . o
. The gacilitator can begin this activity with comments similar to
o .. the fo]ding: bi - . . g
£ o !
: "In the §irat halg of this sesadon wefexamzned Zhe hinds of sex
- bdas and discnimination found in vocational edueation administration,
- . counseling, and feaching. We also Looked at the kinds of social,
Ly - psychological, and <{nstitutional ingluences which affect\ the educa-
\\ . tional and vocational choices ¢f § es and mafes. - Now we want to N
: use that indormation and build on those experiances by moving toward
- the developmentiof plans and programs Lo eliminate sex bias and dis-
eadmination in vocational educatiop programs. This section will. . »
have Bwo different emphases: finat, we'lf work in small greups %o
develop a recnuiting proghrap for increasing the numbers of 4emales and _..
males in courses nontraditional Lo their sex in‘a vocational education
progham. Then each of you will begin to deyelop your own personal plan
A, | ] fon implementing sex equity effonts within your own schodl. These
: e 00 activifies should be panticularly helpful as8 you develyp programs which
' nremedy the effects of nddt diserimination prohibited under Titee 1X, or
a Wwhich {mplement the Education Amegcﬁnem‘.b\oﬁ 1976." »To
. y ’ . )
. Next, the facilitator shouTd ask participants to review with.her/
. ' himVocational Education Worksheet 14\ explaining that this wor&sheet o
provides directighs for a short exercyse designed to encourage partigi- «
pants to generate ideps that will aid them with their task of program '
eyelopment. TFhe purpose of the activity is to help pdrticipants identi-
fy or "brainstorm™ as many sugge.'s\tions as possible as to how they can
recruit and assure the successful compsetion of students in vocational
education qpursés nontraditional to their sex.” Dunjng this_activity,
participants should contribute ideas from their ownypoint ‘of ¥iew:
that of a teacher, counselor, or -administrator. S
, - \ v
. . .+ The fagilitator shou]c}?awo review with the group the basic prin-
ciples- of brainstorming: | & >3 _ e

s o .:/\.: a o i ) "
o that the purpos@\of fbraiggtorming is to generate as many ideas
¢ - as pos“sib]e.-,withi% .shef't period of time .

‘o that there is to b

ad

! 0 . : ; : .“ v
".'. \Yev_aluatwn o,}\a’ny of- the ideas

. ' R . AR . " ' _ .
- - © & She/he should add thé‘é'e“_aluatioh t'énd;‘f;“‘ ¥educe the number of .-
. : ideas produced. ‘Persons aRg less '1ikely to contribute if they know
that someone in the group m{ght crtticize their suggestions. Further-
more, although an idea may iﬁ\e‘ tmprattical, thag:ddea.’'may stimulate some-

one.else to contribute.dne which would be highly' workable.

SR - N FRE R 0,

.
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' . Before giving the "go" signal, the facilitator shauld make sure that -
each group has appointed ‘a_recorder and has the necessary materials for .
recording data. The facilitator .should indicate that &he groups will have
10 minutes and‘give.the "gof'signal. & —_

£

-
-

" During the brainstorming period the facilitator should move from group
to group to make sure that evaluative statements are not being made. If =
they are, she/he should remind the group of the rules and ask them‘to suggest -
another idea. At the end of 10 minttes the facilitator should call, time and .
_ ask the recorders from each greup to post their ideas and r:yféw them with
the total group. After all thrée groups have shared their deas- the facil-
) ~_itator should ask the participants to examine them in light of the following.
L questions: v . . . | *\ )
@ How similar or how different are suggestions frop /the three groups?
b To what extent are they interdependent--that they requiye the coopefa-~-
tive efforts of administrators, counselors, and teach

@ To what extent* overall are the suggestions'practié or impractical?
: ~

-

« ® Can participants identify any idéas'appropriate ‘to™y_particular role

R group which were missed by the persons in that.role gxoup? (e.g.,
Do counselors have suggestions for administrator activities, etc.)®
. - ’ - ' g - % . ‘
B. 'Small/group activity--"Developing a.Plan ¢ ~
o - for ecruiting Students into Programs™ .
[ . NontradiE;?naj to Their Sex" - - (30 minutes)
. . . . ’ \ ~+ . - o ' .
At this time e Tdtilitator should ask the participants to move from ¥

* their separate role.groups into mixed four-person groups of counselors,
administrators, and teachers. IN these groups their task is to develop a
program for recruiting female and male students into vocational education
courses nontraditional for their sex. The “easy" and-“difficult" newsprint
sheets from sectigh I, Session A, and the "influences" sheets fram section
IT, Session B shgduld be posiid whE?E’participants can see them e§§g1y. Group
. members may want to review Whese sheets in sejecting« focus area dr work
7" activities for their programs. , o °
Tw . - . . )
*« .After groups are estab]ish%g, the facilitator should ask participants
Lo read through-Vocational Education Worksheet 15. When most have finished,
- -she/he should review th& total task'wi}h4the group. The.following comments
would be appropriate:-. : * .

""You are on the staff of a fwo-yean vocational high sghool in a disinict
{ with an enrolment of 25,000 sdudents. This is a city distript wdjacent 20
a majon metropolitan anea. Students come o Stvens High Schoof fon thein
- Last Bwo years of secondaiy school, durning which they cimpﬁete a vocational

Fo

g program, §inish basic academic nequirements graduation, and - .

. participate in a worh experience program. Before g-at Stivers, some
- Sdudents have completed a prevocational prbgram; othens ave not: Sitivers
offers a full range of extracunriicuban activities gon étudeg;a. o N

. "The -boarnd 04 education of the déstrict has enacted a policy of nbh-%‘
scriminalion on the basis of sex in compliance with Title IX requirements.
I{ has also disseminated guidelines for the implementationdof that pokicy. )

LA ' ' (‘ .'-
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In accordance with these guidelines, Stivens. is developing an af giuma-

Live program designed to copply,with Title IX and to ensure sex equity

£n. vecational education. ' o :

~« . "One cf the Long range goals of the program {8 Lo balance female

. and male enrolfments ‘in vocational education courses, proghams, o greas
Ao that.-students of both sexqs are represented in propontion to.thein
repredentation in the total situdent body; plus or minus 15 percentage
podints. -Because the student, body i approximately 50 percent male/50
peacent femile, that would méan That all: course, - program, ok ared en-
rellments should de within the 35 percent/65 percent range of females
and males. 1In this qeliyity you will be developing a recruiling plan

P {0 Lncrease the numbers of fgt:dent’a An counses/programs atypical to -
| their sex as one.means of adhieving the fong nange goal,—

: . . e
: "Enroflments by sex of all cawweé/m\dgfcm at Stivers are Listed
L o pages 2 and'3 of the wonksheet. Epnnollments in multiyear proghams ¢
f Such as Business Data Processing 1 and 11 on Seenotariaf I and 11 have
\ been.consolidated To.8impligy e task. The firnst decTATtI;n\goM_gmup
needs “to make'is what {nsthuetional area you would Like to select §on
developing a necrniting plan. 1¢ could be a cowwe (8ingles Living),
a progham (carpentry), or an area (health occupations}. You oo
' also sefect twe programs |§Lonistry and ornamental “horticultune, fon
e N example] 4§ a grouping of two on more 4is basic %o.your recruwitment plan. _
. The ateals) you select may be those “wou are mosl gamiliar with, those
that show the greatest discrepancies in femalé and male enrollments,
oh ones that appear on the 'easy’ and 'difficult’ newsprint sheets |
T ) which are also offered at Stivers. ' - - ‘ P

C4 "Feel gree 2o make any assumptions about the co&uu/pfwgltm_ )
Lhat you believe 2o be appropriate [e.g., that cwwviculum adaptations
Lo enigre that a counse, on program meets the needs 0§ students oj both
Jexes githen have on have not been made). _ ) y
"The samplé necruiting plan on pages 4-& of the wonksheet weee. ¢
derve as a gudde. Notice that youn §irsit tash is 10 indicate zhe-
prodnam aneas to be coverell in tour plun and the criteiiayfou used in
' making this seLection. . Then you List up Lo three objectives which
v ¢ _ WilE contribute to the achievement of the goaf of balancing male/female
’ enmrollments to the 35/65 peacent range are asked to indicate-timelines
§or each objective, and to List up lo three specific work activities
for achieving your ebjectives. _In formulating objectives and work
- activities, you should draw §rely on the data generated 4in the brain-
sloruming activity and in previous sesdion activities, such as the _
discussion on influences on females’ and mafes’ educational and voca-
Lional choices. As gou formubate youn work activities, you will need
Lo dndicate who has majon redponsibility for seedng the wonk
activity 4s crbsfr,éed out and the date. fon its completion. . _
"In the time allotied (aporoximately 25 minutes) you are to com-
' L pﬂéte atl Leas one recruiting plan, mone if time ows. [Extna rnecruit-
’ ing plan sheets are provided in wour wenksheet. (pafes 9-11) gor those
' ' who need theg. LIRS ' .

"As you work, 1 (and othenr facilitatons) will be moving from g;z'aap
o do group o help in any way. Please feel free Lo call on us should you
R need assigtance at some point,” : o , .

o~

Yoy After the_ facili tator, completes these” instructiofs, the groups
ey should begin their task.. The facilitator(s) should remain affaitable

A - - -~ -20 .
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< ¢ \.f' i . *
- ) ‘ ) )
. to clarify’qugs}ions or provide any needed assii;ﬂﬁﬁe.
. . . 5 ";Z’ ’ . . . N PV . ]
C. . FQtai group proceéssing | _ L <:. . + (15 minutes) -
- ) ’ . N . . o . s ’
At the end of the allotted work time, the facilitater-should reconvene
_ __the total group and ask for vo]un*eers to share one of their plans with the
T total group.. At least four or five plans should be shared with "the total . .
. group; more may be shared if time permits. - . _— -
- After severa] p]ans have been'shahed the facilitator should ihitiate
a total group evaluation of the p]ans Shefhe may ask such guestions as:
e Were certain areas/pPOGPamb/cour¢e< selected morewoften than others?
What does this indicate about: the difficulty of recruiting in various
- efforts? . -
'@ Were. the obiectives appropr‘ate to achieving tre qoal? Practical? .
Speu fic? . @ .
- . : “~

® Were a diversity of woik ach¢v1t1e> suuqestem or was tiere a tendency.
"to rely on qeveral types nf act1v1tles to accomplth the ob)Pctwves? ;

@ What are the strengths of the p]ans presented? Ihe weaknesses? o

, )

The facilitator may also find it useful to ask the graup to look at the.
"influences" newsprints posted, and to determine whether there are a
significant influences which should be 1ncorporated 1nto the renru1t$ng
pﬂans ", _ _ : .
. The facxlltator shou]d ensure in the dxscu>s1on that part1hlpants con31der
‘the variety of activities which may be useful in- recruyiting. ~Attivities may
involve a diversity of persons or groups--student peers: pargpts, teachers,
counselors, employers--and they may utilize a var1ety of mediums or techniques—-
prxnt audio-visual, training awareness-building ‘and support qroups, experj-
mental curricula, ete. It may be useful to Z;lgct several objectives and *
ask the group to think of &s many a]ternat1v rways. of -accomplishing each one
. as po<s1b1e L K

After review and evalugtion of the plans, the facilitgigr should explain
_ to the participants that theéy have just comiégggd the first steps of the . '
“ program-p]ann1ng process. Although their p are specifically related to

overcoming sex bias and discrimination in vocational. educatlon the complete-
planning process is applicable to any issue. ,

Fhe facilitator should refer-to Vocatiomal Education Information Sheet
16 ad review with®he group the seven 'steps of progrgm ptanning. Ppint out
-that they compléted only step one, setting goadl. d objectives, -and part of
step two, developing work activities. .To the e?ten? possible, the fac1]1tatoa
should use data gathered from the partlcwpants'
the first two steps. K - . - i

. After the fycilitator has comp]eted the review of the seven steps,’ she/he
L\ should pause for gquestions before moving on to the basic’ principles of ‘progranm
planning. Again,, these should be reviewed one by one, and d1scussed in the

*

u1tan plans 1n rev1eW1ng .

context of the groups plans to the extent poss1b1e ‘ A B .
. . o . ‘2]- r.J N . N R ’ . ‘_
| A0
- ) )
- ‘e . ’ ' - "- o ‘é C
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' .Educatxon Warksheet 17, she/he °hnaid then review the directions w!th .

.‘ ) v . . A . - ) . F .
- e - -, / s i ) .
he. facr41tator should ¢lose the d1scus>ian Ly 1nd1cat1ng to the o .
part1c1pants that they wx?n&have the 0p00rtun1ty to wWork through the e

T entrre-program&p1ann1ng pnoce<s in tha f.na. nct|v1ty in this Spﬁﬁlon,. . ‘

)
-

D;. In€1aiduF1 act1v1ty and total . ~ A
e group sharzng:- MJ Act10n¢Plan " {10 minutes) g . :
“ .

The facilitator shoquqxnt“oduce th1s fﬂnaﬁ~act1V1ty bY reminding
participants thal the test of their workshop experience will be the
extent to whicn-“they can. apply thise expertence to sex. equ1ty effirts
in their own programs. She/he should explain that this last activity | - :
will provide them an opportunity to begin developnient of ag action:

- plan.for their own -prograr. -As they‘work on their plans, they shqp]d

seek to inteyrate the information provided througnout the application . . o o
séssions with the plwnaxng prOuesq ﬁefcr1ued in fhe preced RG act.v1ty.“; = -

The facilitator shodld ask part‘c1pants to-turn to Vorat1nﬂal - e .?ﬁf

the partigipants. They are *to decide what thev themse]ves‘wou¥a Tikes .
to- do to. 1mp1ewpn* sex equity in their own situetidns and: begin’ to '
develop a plan for doing so. Their cbjedtives” ‘should be those which

oo

‘to mee* the interests and needs n:'s&odents of both sexes. -Again, -
- participants might want to review the "easy,"-2nd "d1f71tu:~," and_ a

they can’ do primarily on their own rather then those. irvolving fhe %.uz
cooperation and assistance of other vocational education pers onue]
Possibie objectives could range from %one%h:ng ‘relatively simple such -

as éliminating the use of sexist tevms in one's oril apd written o
language to somethning more “complex*such as adapting one 's gurriculuym

"influences” newsprint shepts xor puss1b1e ideas.
In th1s activity, part1c.punt° will be wor, 1ng thrdugh a. more

complete program-{:lanning process rather than they did. in the prevxous

activity. The facilitator shouln mention that -the prorege has been ©

-"
:"u.-' .
¢

.

“.sxmp}1fxed for pyrsonal action planning;. detailed proces; would bé . ;ﬁ

necessdry for a more Pcmprehfn%1\° rrogram involving other vocational
personpel. After reviewing each item :ery briefly, the facilitator , _
should ask partlcxpants to. compkﬁte the worksheet 1nd1\1dua]lv, work- <
ing for approximately 5 minutes: Dufing this time the f3L111tat0r
shoutd remain dVol]ﬂu]c to answer any questions group members might
have. After about 5 minutes, the facilitator should ask for partici-
pants. who are w1111nq to share their plans with the total group This
ing is.an important ogportunity for part1c1pants to receive new -
ideac—and for. the facilitator to reinforce important points ‘which are-
made .. ’ . 7

. B N
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VE.  SUMMARY.AND EVALUATION & . . 7 . YIME REQUIREDY ~ 8 MIMUTES

. ) ,!.-( A) Summary comments o e - { 3 minutes) - 7 -

' - (B) Session evaluation S (5 minutes) ..
o - - . - - :
Purposes of the act1v14£ . . o . ’
. The purposes of this activity are: A
3‘2\, , .

eto providé\bavticipaqts with a mmary of Application Sess1ons A and
B for Vocational Education.Pers@nel J T
* )2 ) -,
‘e to address any rema1n1ng concerns and. questions in 3reparat1on for :
M conclud1ng the sgss1on .

; ;
e to enable participants to evaluate Application Sessions' A and B for
Vocational Educat1on Personne] o D
~ ‘ o .

Materials needed: A oo

s For participant use: .
o . [
) X .

" . t;'. \ )
- ® "Worksheet Evaluation Form"--Voeational Education Worksheet 18

’

SN é} +or facilitator use: None . - :

Facilitator pr_ggration~required: | o e

. - The fac111tatow shou}d - .
. .' . ) ) . . . - ‘
S ¢ review th1s total session nut]1ne and part1c1pant materials A

N ' .' Péocedure- - ) - hd ' ) '\‘d\\. " . . w

A., Summary comments . =, . ‘g- -{ 3 minutes)
N N Comments simiTar. to the following would be appropriate for the
' oy facilitator to use in summarizing thls SQS&]OQ

AL

 PDuning this appECCﬂtLun sessdon we have f“ﬂé&dﬁﬂ?d the «nftuences upon
the educational and vocational choiecs of. ﬁcmd?eb and males; {dentified some
J of the §amms and mandfestations of sex bias aid sex stenreolfping n vocational
: educatcon and some of the Ltechndiques fox onmbarcnd this biasssdeveloped {nditial
e . plans fot necuncting Atudents into vocational education proghams nonthadifional
S e to thedr Sex. With this base of knowfedge and- experience, we. have begun to
'§~ - -~ develop plans foa sex. equ;tg effonts fn our oum pnoqaam and 4nét&tu£40n¢
T
;_;f?-* A\ Y "The &nﬁo&mai&on and expenxenceé pnoucded inthis session provide only
S ~a baseline for” increasing-your capability to overcome sex bias and- discrimina-
; tion in vocational educaticn programs. We hope thgt each of you will continue .
‘; to extgnd ‘Hour Learnings and SRilEs ay we work Lo achieve sex«equity. _ .
. - ~\ -
“ e S n the mext session we'el mave fowatd an examination of the way '
{n which we, can extend our pensonal efforls to provide s8x equity to é
cons{denation of orqutizational/institutional change Duning that sessdon
" we' 8l be extending oun knowledge of and shilEs (n the change or growth process
as (f rebates to ﬂhaRQ4ng o&yanxgatxona "o ,
. . : : - /
B , . : 23 ) .

," R » . 1nf\ - .
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B. Sessfon 'evaluation . - o~ . . (5 minutep)
i ' T . b, ¢ "
e The *purpose of the wprkshop-evaluation”is to pravide training and
. _ administrative staffs with information regarding participants' .evaluation
. of "‘the workshop and to idenfify needs for continued training and staff
development. The facilitator may wish to introduce this'activity with}. e
the following comments: ' g
v "We would Zike each of yq@ to take out. Vocational Education Wonksheet
_ 18 which (s the wonkshop eévalustion form. You will note that the questions
v - provided {n this evaluation are designed to obtain two hinds of <ngormation:

e Your feedback negarding this wonrkshop--What activities wenre Wost
usequl? Which -ones were Least helpful? What do you believe you
gainad from the wonkshop? VYour answens to these questions can
help us to i{mprove our {nservice programs and to Learn where we
were 'on' or 'of4' target. . . :

® Vour <deas regarding futune-needs and follow-up--We are also asking

' you to help us in Adentifying follow-up activities and areas fon
future inservice. thaining programs. Please indicate any ideas
which you may have hregarding activities which could ‘assist you and
othen staff <n achieving sex equity. E : :

"Woild you fake a moment or fwo now Lo completethe fomm and turn it
© dn before you- Leave?" : ‘ ' ‘ ‘ .

The facilitator should allow a.few minutes for participants tbfcomp1ete )
the evaluation forms. Then she/he should acknowledge the contributions of
workshop staff and participants and adjourn. As participants leave, it is

L)

f. 4 often advisable to statien facilitators at the exits to collect the evaluation
‘ . sheets. | o . \ ) : PR S
I'd
. L
} ~
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R : ATTAINING SEX EQUITY IN VOCATIONRL EDUCATIbN
. o AN INTRODUCTORY ASSESSMENT Co.

. . ] . s
. . ) . E

v

Rt - . Vocational Education Worksheet 1

/"'.4 »

. it
. -
L]

- - 1. Nhat types of exam,)es of differential treatment of female and male

. , students or employees can you: 1dent1fy in vocational education programs?
— (Bgias specific as you can.)- .

. - . J‘ . ‘e
_ 2. What have you found (or?ﬂo you -expect to find) easiest-in implementing
-v--nﬂn_;m-lxus*nLandAnauoﬂdng4mamuain4%m~a¥n§$4nﬁwnm~wxaéHN%H«&&@ﬁ%ﬂN%~*~—v--
programi? (e.q., Nh1ch forms of differential treatment are eas1est to
modify? . -

[%

‘é.‘
Why?

] ~ . A\
. [ .
R
. .
-
- ) . )
1 o~ ¢ - - e

-‘Nhat have you found (or do(you expect to find) mos t difficult in
implementing Title IX and/or working to attain sex equwty in"your
-, vocational education programs? .

4

'

Wy . S RS

. ) - [ .
4. What do you think widd be the most'important results or outcomes of
efforts to implement Title IX and to atta1n sex equity in your vocat1ona1
educat1on programs? -

»
A -
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. ' ~letter in the blank to the right of the statement.

- . .. i . ¢ . . ‘t' .o .
. . . ‘
" FEMALE AND MALE PARTICIPATION-IN EHE PAID NORKgEORCE _ 3
. AND TN VOCATIUNAL EDUCATION ‘PROGRAMS: _WHAT ARE THE FACTS? =~ A~ C

I fi' Vocational‘Education'ﬁbrksheet 2 -

~ .

. . A}

Diﬁections ' These~«ult1p}e choice q0estions are designed to he]p y0u asSess
your - Fnowiedge of females! and males' participatiop in the paid work force -

.and in-vocational education programs.. Under each statement you will see a
-number of altérnative answers which could i1l in the information: missing in

each .statement. Select the alternative you believe is coirett, and wr1te its

'1. Women make up___ of the nat1on (3 paid work force i
va. 26% b. 41% c. 503 e
2. For every $1.00 men earn, women ‘earn ' N
a. 95¢ b. 76¢ c. 57¢ - R
. 3. . of American women between the qges of 18-64 are . lﬂ&;
T g oyed Gutsidé the home. R
a. 1% b, 34 c. 54% o St
| | . .
g, of American men between the ages of 18- 64 are
empioyed outside. the-home. .

v ‘a3 b.52 c.42 .

a. 74% b, 86% c. 9% , - o

5. The average young woman today can expect to spend
years in the paid work force

. _a. 7.3 b. 171 ¢! 22:9 d. 31.2

6. The average 20-year-old American ma]e can expect to |
work for pay outs1de the home for _years. S

.

Vel - | :
7. Out of every 10 young women in high school. today. :
will work for pay outs1de their homes at sﬁme po1nt‘in
their lives.:

!

a.9° b5 . 7.4 N

A

o, A - V-2 114 B
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1y & \— .
K Both husband and wife work 1n percent of the
. % e nation s-marriages.

- . ~

~
- .

. a. 3§j b. 47 % c..ZB | co .

9. 'The median income of working women with four years of ,
R college is - that of men who have completed eight ot
JE p years of elementary school.

a. greater thag b. the same as c. less than

10. Ihe_diffﬁﬁ%nce between the aﬁe}age yearly incomes of male
= - . and fefale workers has over the past 20 years.

(%

a. increa§ed b. decreased c. remained the same e

-

11.° women have the highest 1abor force- part1c1pat1on of
-any group of women.

a
) ]

a. Asian American - b. Black , c. HispaﬁYE“iEﬁiﬂéifvé‘
American  e. white o -

o

- ¢ | 12. About: out of'ten adult women are either siﬁg]e widowed,
. _ divorced, or separated from their-husbands and are therefore
SR respons1ble for their own f1nanc1a1 support. LR

DR ~a. four b. six . elght"'tv‘AT;::k. : -

-

13. Women workers are absent from work male workers.

a. more than b. less than c. as often’as

14;. In 1973, the average earnings of Wh1te males and females and
) - ’minority females and males weré distributed from highest to
1owest ir the fol]owxng order.

: a. wh1te ma]es white females, minority females, minority males
i- b ‘white males, minority males, white females, m1nor1ty females
c. wh1te males, m1nority fema]es. wh1te fema]es. minority males

15. : percent of all women workers are emp]oye&'in clerical
occupat#ons. .

C. o
a. 11.2 b. 18.1 '¢c. 27.8 d..35.0

- CW-2

oo | B . (page 2)
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16. F1fty percent of meén in the paid labor ‘force are emp]qyedf
& ~in the three od?ﬁpational categories which employ the largest .
' - number of men (skilled crafts, professjonal and technical | N
ocgupat1ons ‘and mangerial occupations). . In contrast, . :
. < pentent of all womei™Nin the paid labor force are
> employed in three: occpatmnaﬂ groups (c'lemca]‘occupatwns,
* service occupat1ons, and profess1ona1/technjca1 occupat1ons).

H
o

a. 40- b. 60" c. 70 ,

i o .o ' C)
17.' ercent of all vocational educatro progeams. had
“enrolIments which were 90 percent ma]e qr 90° percent -
fema]e in 1976. ‘

[ 3

a. 15 b.{27 c. 39

. . ' ( :
- 18. The vocational training area with -the 1aygest female enroll-
ment (more than one-third of all females enrol]ed 1n voca-
t1ona1 educat1on) is’ '. . ‘
a. -consumer- and(homemak orograms } C . .

_ ing p
fmm—— S -b.- oecupational-home—econemics

" c. office occupatxons /),J

19, percent of . a]] stuhgnts enrolled in vocat10na1
educatlon programs in t area of trades and industry
v ~in 1976 are female.

a' 13 b2l 34 . L ~

\

§9.' Trends in maleffema]e enrol]ment in. vocational tra1n1ng '
programs show that

a. females are enr0111ng in traditionally male courses at’
- a faster rate than males are entering trad1t1ona11y '
female programs -
b. males are enrolling in trad1t1ona11y female. courses at a :
faster rate thanfemales are entering traditionally male
- programs
c. the entry oﬁ:na1es and females intd programs nontrad1t1ona1
- to their sex s occurring at about the same rate '

*»
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EE SEX DISCRIMINATION/SEX EQuITy T

‘T_- VOCATIONAL EDUCATION: WHA 'DQE THE LAW SAY? :
4 - Vocationa] Education Worksheet 3 S

Directions: Listed below:gre ‘twelve items which relate to sex discrim-

fnation/sex 'equity in vocatignal education policies, programs and" » .

" practices. ‘Please read each item and make a determination as to how -

Title IX requirements apply to each Mark the items in the fol]owing
way in the blanks provided: _ .

P--if you believe" it is prbhibited by'Tit1e IX

. R--if you be11eve it is egu1red by Title X’
NA—-1f you believe that T1t1e IX is not’direct]y app11cable to the item '

1.  Requiring females to demonstrate basic

‘mechanical proficiency before admitting _
them to an auto mechanics class; not requiring

such a demonstration by males
N .

~

Maintaining singie sex'vocatlonal clubs; s

OO

——for example, denying females entrapce into

. -Deve10p1ng curficulum materials on the chan-
. ging roles of wpmen and men and women's

Future: Farmers of Amer1ca

3. Developing programs to recruit bqth famales

~ and males into vocational educatién programs - =
not traditional for either sex ’ .

entry into the work force for use in home
- economics courses

5. Assrgn1ng students to work exper1encg . S
programs according to an employer's ¢ .
v preference for either male or female students

+

€. Requiring females in trades and industry
programs to produce a-guarantee of future

. emplqyment before admission; making no such
requ1rement of males .

- 7. Deve?opwng pub11c1ty programs re1 ted | o _ R

to the elimination of sex bias i ' ‘ . &
vocational education . \

8. Rec$%wing all vocational ‘education :

course enrollments.to identify courses
in €hich enrollments are 80 percent male
~or 80 percent female; ensuring that these
enroliments are not the result of sex
discrimination in counseling

~
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r photografhs, that ceetain progra'
r occupations are more appropriate-
ne sex than for the other _-

2 ) o * \ #;}.. ' * q
B }z e &
) o 9. Providing special programs for e jf'?f P R
o -~ homemakers who, as’ a result of divorce kN
{*T B 4 © OF. separation, must Seek employment ‘“L‘ —
.. . S * ¢ } LY N !
. . ,'. 10.  Revising/recruitment . materxals\for ]
P \ vocat1ona1 cation programs to -ensure . "
T ' they do ABt imply,-either in%%exts_ﬁﬁ 4 '
...)ﬁ.
L
—

S 11, Refusing to hire a qua11f1ed male to - - -7 | .
teach child development because most S

« students in~the program are females and ' S

. he "might cause problems" R '

. ‘ , L SRR

; - -12. Refusing to admit females.to a technical ¢ .
' T - program because there is only one rest- <y~
S . room in the Building where-the program ‘% .- .
< : is housed and this restroom jis used ‘. /

by ma]es - . |

_)-

» J_- .

@




THE EDUCATION AMEN

The purpose of this information sheet is to provide a summany of the |
provisions of the Educat1on Amendments of 1976 related to sex equ1ty in

RELATED T

-~

vocationg] education.

It s organ1zed in the fo1low1ng sect1ons
,--'ﬁ‘

) background 1nformat1on on the Educat1on Amendments of 1976

e

ENTS OF 1976:

EDUCATION"

Vocatlona] Educat10n Infdrmat1on Sheet 4

A SUMMARY or THE PROVISIONS
SEX EQUITY IN VOCATIONA '

L]

e a summary of the prov1sCQB§ of the Education Amendments of 1976 which
i

relate to overcoming se
equity in vocational education programs

b

ag and sex. stereotyp1ng and ach1ev1ng sex

e a comparison of the sex equity prov1sions of the Education Amendments

J

. Y. education programs.
Amendgents were published-in April of 1977; and after a per1od of
inal regylations were ISSUEd becoming effective
terial for this summary was derived from the

Educatidh
~ comment and: re\new. the f
'October 3, The ma

P

£ J

¢ The Education Amendments of 1976 (Public Law 94-482) were signed into law
on October 12,
statutes modified by these Amendments is the Vocational Education Act of 1963
which authorizes Faderal assistance to states for support of vocational
Proposed regu]at1ons regard1ng the implementation of the:

BACKGROUND INFORMATION

-fx—df“tHE“Educatlon Amendments of 1972

THE EDUCATION AMENDMENTS OF .1976

1976, and became effective as of October 1977.

tegjslation nd from the regu]at1ons

The 1963 Vocat10na1 E
to the states for the supp

First, they consolidate all the categorical grants e;tab11shed by the 1963
1egis!at1on (with\the exceptions of those for consumer and homemaking programs

of 1976 wwth the nondiscrimination provisions of the regu at1on to
Ly

Among the

cation Act established a system of "matching" grehts

t"of vocationad ‘education programs.

were allocated to states on the.basis of certain characteristics of their

. populations, with the requirement that these funds be matched by the states' and
expended-;o support certain categories of programs.

two major changes 1n the 1963. legislation. .

Federal funds

The 1976 Amendments make

% and for special prdgrams. for the d1sadvantaged) into a single block grant to-

state

S.

Eighty percent of this block grant is considered a “basic grant;"

the“remaining twenty-percent is for “program improvement and supportive services."

Within each of these two subcategories a number of spec1fic alternat1ves for
which states may: expend these .funds -are de11neated

Second the Amendments require the modiﬁacat1on of the plann1ng process which
Une major modifica-

" states must implement related to their use of Federal funds.
tion- requires the 1nvolvement of a wmder‘var1ety of’groups in the planning process.

L
> i- »
K TR




One of the, major prxoe? es of that port'ﬁn of the ‘Amendments wh1ch

#P rtalns to vocat1pna1 educatfion is the overgo ing of sex discrimination

\a d sex stereotyping" in vocatyonal educatiq

overcoming- of discrimination nd bias are/incorporated within each of the

three major se 1ons dea11ng with
influded: in t : .

® requ1\§ments for LD] admmstragion of
ms

educatjlon progra R
r \ - ' / L ' ?

é ‘

4 | \ l

) requxrements for nat1onal vocat1pnal edupat1on programs
\

With the excéptqon of thef )

catz@na] educat1dh programs; they are. -

o

-

tate and local vocational-

™Y pmvmons 1overn1nqt tate use oi" Federa‘] tocat'lona] educatwn funds

lTodal advisory cauncil, the pr visions.' t'e 1976 Education Amendments

apply directly only to Federa%
1igh priorities and programs j

Toclal vocat1ona1 education programs. _
. »,\g H

THE PROVISIONS RELAT

- local. vogational education programs Wiich are re

\

ries:

" : THE EDUCATION DMENTS OF 1976: A SUMMARY OF
ED 0 SEX,EQUITY IN VOCATIONAL EDUCATION -

-------

A

Proyisions related to the .

Provis1ons of the 1976 ondments wh1chzgeigted to sex equity .in’'vocational
&

edufat1on are organ1zed w1£h1n three maJor<9

Al

educatlon programs

\ req,uwemen’ts\ for natmnal vocatw%\alf ucation programs
K

section.

Relevant prov1s1onsﬁpn each of ﬁque categdries will T be summar1zed in th1s.
»
N
| ")

o
h . K
Y 1

N oy
¥ - Plwm
e prov1sxon§ govern1ng state wse of voc4t1ona1 educat1on funds

€

S\
. requ1rements for admin1stwat1o+ of" state=and local vocational _ /
AW

]
L]

There are five major admmq1str& ive reQque“

I

onal .education.

sex d15@r1m1nat1on "and sex stereotyp1ng in- voca

1. Designating-full f1me personnel to elifff

ents for state.and one for\»
ted to the overcoming of

They include:

pate sex bias and

discrimination in vocational eﬁu0§t1nﬂ programs Vi

.

\ g/ '
v A1l states wh1ch rece1vg¢Fe‘~§a':vocat1ona1 education monies -

must designate personnel to work ¥
w of vocational edueatlon in: . A ~ g

3 time w1th the state board

"furn1sh1ng equal educat1on opportun1t1es in vocational

educatlon programs to persons of both sexes; and

wd

) el1m1ndt1ng sex d1:cr1m1nat1on and sex stereotyping. from.

all vocat1ona‘ educatlon programs.” (8. 104. 72)

- VW-4
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Requ1rements for Adm1n_§trat1§h b;\ﬁtate and Loca Vocat1ona1 Educatxog Programs
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o The functlons Of the*persOn or persons designated 1nc1ude. ‘
L 3 \"ﬂ . .

[ taktng actyon to create awareness of programs and act1v1tﬁes
designed to reduce sex bwas and sex stereotypxng 1n vocat1ona1
educat1on

- [

PURPTRN = .
s Tk N

. ‘ gatherlna ana1yz1nn, and d1ssem1nat1ng data on the status
of men and women students: and employees an v0cat1ona1 education
DFOQhamS of the state

. : R . .
. E\ ]

() developlnq and" suppopting actwons to corfect problems rdent1faad"
in the process.of these data- gather1ng, reviewing," and: monitor1ng
_ actwities. including awareness of the Titte IX comp1a1nt process

° review%nq *he”dxﬁtr1butlon of VQCatxonal educat1on'grants made
by..thes state to ensure that the needs of women are addressed
in al] projects funded.. .-

B

: ° revwewrnq a¥t vqcat1ona1 educatlon programﬁ in the {tate for

F

-

‘\.
)
v -

J*i".

for Vordt[gpai odunatxon

T eX Uwrs fodo s T -
. : . S‘. ' \ ° * ' * “\‘ ' "_'-'.v 'Q

9 monwtorlhq the lmplementatlon of laws proh1b1ting§sex dlscr1m1“
nation in employment within state. “dt}OnaW educatIOn programs

~

0 assnsxtnq local eduQat1on aqenc1f
in the state in 1mprov1nq vocatlf

» cfor women k -
e . \A . . .- . \_K_'é-',,,':n[‘w_,l-,“..:. "*

tional educ&. T o »

. ) . BFN _

8 reviewing thersglf-pvaluationt required by T¥tle IX.

=4 reviewing ghe state's five- year and- annual program plans and
-. submitting recommendationy related to the overcomwnq of sex
b1ae and dxscr1m1nat1on 4in vocational educat1on (8§ 104.75) ~ -

-
t -

ATl states are req11r@d to pxpend at least. $50,000 from their basic
grany funds to Support the personnel work*nq to carry out these
functions. (§ 104.74) :

Representing woren:s Concerns on the State. and local advisory councils
A
A1l states. are requ.rpd to include on their advisory councils for
vocational education representatives who.are "women-with backgrounds
and experiences in enployment and training. programs,,and who ‘are

-knowledgeable with respect to the special .experiences and prob]ems of -

sex discrimination ‘in job training, and enployment, and of-sex

stereotyping in vocat1onal educatwon, 1nc1ud1ng women who are
*

B I V-4
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o «membpers of minority groups haV1hg special .knowledge of the
. problems of discrimination in job training -and employment agalnst
- women in minor1ty groups.” (8§ 104 92) . i

It is the funct1on of the State adv1sory counc11 on vocat1oﬁh]
educat1on to: ..

: ‘oiadv1se'the state board w1th respons1b111ty for the adm1n1§trét1on¢_
Coe : of vocational education programs regarding pe]1cy matters in the
' ' approved five-year: tate p1an - ‘

S
&

*

e assist the state board in the deve]opment of p1ans for state
“Board eva]uat1ons

] evaluate vocat1ona1 educat1on programs serv1ces and’ act1v1t1es
- according to annual program plans, to publish these evaluations,
T . : and to submit evaluation :-repgrts through the state board to the -

3 TR Federal government }’,Bpr . ' -

e identify the vocational education, employment, and training

: needs of the state and to assess the extent to which vocational

. education and related programs represent’a consistent and

y'coord1nated approach to meet1ng these needs :

[ ] prov1de techn1ca1 assistadie for the esfab11shment and operat1on
of ]oca] vocat1ona1 education” adv1sory councils (8 104.93)

- In addition, local agenc1es and inst1tut1ons shall have an adv1sory
council which has an "appropriate representation of both sexes and an
appropr1ate representation of the racial and ethnic minorities f0und

. in the program.area, ‘schools,-community, or reg1on which-the local
.advisory council serves." (§ 104.111)

B

'

The“functions of the 1oca1 adV1sory counc11 include the fo110w1ng

e to advise the.agency or 1nst1tut1on on current job needs and
. the relevance of programs being offered in meeting those Job
needs

" ) e to consu]t with the agency or 1nst1tut10n 1n developing zts
’ e app11cat10n to the state board (§ 104.712) .
3. Including;pol1c1es to eradlcate sex_discrimination ié state five-year
" plans for vocational education . - -

, Each state must include in its five-year plan fgr vocational
education a detailed description of -the policies it will follow to
_ ensure equal access to vocational education programs by both women. -
¢  and men. Each description-must include a statement of actions which~
will be taken to overcome sex discrimination and sex stereotyping in
all state and' local voca;1ona1 education programs and of incentives . .
- adopted by the state for local education agencies and 1nst1tut1ons of -
vocational eduéation to encourage.enrollment by students in' cotirses °
* which areéhnot traditional for their. sex and to develop model prgegrams
to.reduce sex stereotyping 1n tra1n1ng for and placement in all
* occupations: ,
: ' ~ . VW= 4 . : e

i . '. g o (93984)12 .~
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¢ . b e ..
. ' L i .
: The State pJan must. also set forth a program to-meet the needs
: . " yof homemakers who must seek employment after separation or divorce,
[ : single headX of hquseholds who lack adequate job skills, and p@?sons
R *+. who wish to seek employment in areas which are nontraditional for
their sex. (8%)04.187) ' - ' C

; T 4. Reviewing annd%?%ﬁﬁqgrém plans for compliance with State policies
L * regarding eradica¥ion of sex discrimination K i

SR . " Every 'state mu§§, in its annual.program plan, provide information
. regarding the complidgce. of this plan with the provisions of the five-
. year plan related. to the® priguision of equal access_to vocational

education_programs by* men ang women (8 104.222)
~In addition, each_3t3§e m&ft provide assurances that the person
. ' designated responsible forﬁﬁqsu ing equal access by men and women
to vocational education in the Stateé has been provided an opportunity
to review the plan before itas s mitted-to the Federal government
~ for approval. (% 104.262) : L .

\,
~ .

%g';’ . 5. Evaluating vocational educatien programs-for service to women
- : . X 4 .. * # . .
b . Each state board of vocational,education is required, during = |

_ _ the five-year period of the state {ilan, to evalpate each vocational

. " _education program or project supportéd by Federal, state, and local
- funds. Among the. items to be evaluated ‘are those services pro-

vided to" women as one of several special popylations. (8 104.402).

Bt ¢
<

" Funds

Provisions Governing .the State Usegof Vocational Educat

The provisions of ‘the Education Amendments covering state use of Federal

furids for local vocational education programs dist%h@uish betweenh these areas
-.in which states are required to expend funds and thdsepgreas where states may
«lect to expend funds. > fo :

ET

_ N :
From their basic‘grants for vocational education programs, states must

3

expend fundq for the following category of services:

¢ <

. ¢ Vocational education programs for displaced hdmemakers =~ ¢

f.

. States ﬂbst use*funds under their basic grants, in accordance
with approved five-year and annual program plans, to provide voca-
tional education services for: - . y

- persons who have been homemakers but who are seeking employ-
ment as a result of separation or divorce :

-"single heads of housého]ds who lack adeqhiféi}ob skills
- persons (female and male) who are in jobs which have been

traditionally considered appropriate for- their sex and who
- wish to seek jobs in areas which have not been traditipnally

¢ .considered appropriate for persons of their sex (§8-104.521)
N ". \ _ VW-4 - ) _ _ »
\)‘.‘ ' . X
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o 1 N . _ .



The?e}programs must include three'components:

- - organized educat1ona] programs to prepare persons in these .
R special groups for emp]oyment '

@

- special courses prepar1ng-these persons in ways to seek _
employment _ , o . -

- placement services.for graduates of these spec1a1 programs (§ 104. 622)
States may use basic grant funds for the fo]]ow1ng services;

-.

o .Support “services for women B : - ‘

—..__States may use funds under their basic grants to provide support.
- services for women entering.vocational education programs designed to
prepare ‘parsons for- jobs which-have been traditionally limited to men.
(8§ 104.601) Among the services which might be provided (when included .

in’ an approved f%ve -year Or annual program p]an§~are' :

'

- Lounsel1n ~-counse11ng women entering or enro]]ed in nontraditional
‘.programs on the nature of the programs and the .difficulties which
may- be encountered by women; fure‘;}1ng'support1ve services to
’ ass1st students 1n adaust1nq to oW empToyment requ1rements

. . A ‘0&
- Job deve}gg~gnt——provwd1ng mater1a1s and information to women
_”regardxng the opportunities available’ in nontraditional fields;
- “~providing women students opportunities to visit workplaces .to -
observe work amd work settings in jobs in.nontraditional fields;
nging women into the schools to provide women students with
ormation regard1ng the nature of work in these f1e1ds

- Job fo1low ug_support--assisting women-students in finding v
. emplovmenf relevant 'to their training and intereSts; assisting
students in the work force to deal with barriers. experienced
bv women working in nontraditional areas (§ 104.602)
- increacing the rumber’ ufwnmenxnstructors _in ﬂontrad1t19qgj
flp‘ds—-lurr9d91nq *he number o women instructors ‘working in
, programs which have traditionally enrolled predomlnantly males,
. in order to provide supportive examples to women who are pre-
' paring for jobs related to these nontraditional programs (8 104.603)

e Dan y services .for children of students - ' !

...... » o v o e et e e o 84 e A
-

States may atso‘use funds under their basic grants (when- this use
is epecified in approved five-year and annual program plans) to provide '
. day care services for students, inciuding both females and males and
V' single: parnn*s, in secondary and postsecondary vocational -and education
programs (8 104.61 .and § 104.612)

*

_ ' B VW-4 .
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Nith the program {mbﬁovement and supportive servicés funds 6f their block -
grant, states may support the following services: . '

B
—

e Programs' to overcome sex stereotyping ) | .

-

States may use Federal funds allocated for program improvement

. . activities to support ‘programs which are directed toward overcoming *

sex stereotyping in.vocatibnal education. Programs related to sex <

stefeotyping may be funded in any of the three basic ‘categories of <*,
program improvement services: . I ' ' '

- Research--funds may be used for developing new curriculum

_ materials or reviewing and revising curricula to eliminate e

g . stereotypes based on sex, race, or national origin (3 104.705)

- £xemplary and irpovative brograms--states must give priarity in
the ‘awarding of funds for exemplary and innovative projects to .
those which are designed to reduce sex stereotyping in vocational -

education (8 104.706) - -

- Curriculum develnpment--funds may be used for the development and -
‘dissemination of curriculum, guidance, and testing materials
designed to overcome sex bias ‘in yocational educational pregrams;

. and for support services to assist’ teachers in meeting the needs
of students enrolled in-vocational education programs which have _
been traditionally limited to members of, the opposite sex (§ 104.7n8).

¢ Vocational quidance and rounseling

-

. Funds nmade availaLle to states for program improvement and support '
services may be Used to support several vocational guidance activities
which can provide supportive, services to women or -contribute to the .
.eradication of sex stereotyping in vocational education. Among those
programs which may be funded are: :

-*training programs which-are designed to pgovide counseling and

¢

guidance personnel with information regarding .

o

. 3 --the changing work patterns of women

!

--ways of overceming occupational sex stereotyping

--ways of assisting girls and women in selecting careers solely
»on the basis of their osccupational needs and interests

- vocational resource centars designed to meet the vocational
guidance and counseling needs of special populations, including 4
persons entering or re-entering the job market late in life (a g
significant proportion of these persons are- 1ikely to be
women) (8 104.763) , : g £

. . , .
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.

o Votational education personnel training

. * Funds made avai)abie to the states. for program improvement and
" supportive services may be used for inservice tréiningrto assist
_ vocational education teachers and other staff to overcome sex bias
( in vocational education programs. (§ 104.774) .

s

L N
! ) . ‘ ..
e Grants to overcome sex bias '

L I

: » - " States may use funds allocated for prrogram improvement and support-

: ive services to award grants’to projects designed to overcome sex-bias
Jn vogational education. Awards-are tg be made in accordance with
approved five-year and annual program plans; tﬁey'm@y be made to supporg
. such projects as: (5 104.792) : ' ‘ :

- research on ways to overcome sex bias and sex stereotyping in.

. - vocational education - Y . o

. , .- development of curriculum materials free of sex stérebtyping

- - deveTopment of criteria for the review of curriculum materials
. : for sex stereotyping -

.~ examination of existing curriculum materials for sex steréotyping

.- training to assist counselors, administrators, and teackers in
ways of overcoming Sex bias and assisting girls and women in -
selecting careers ' " '

“tates must-use finds allotted to them in separate authorizatiop for the
following; . . . _ .

. - ® Consumer and homemaking education . .

States must use funds allocated for programs:of consumgr and home-
making education to support programs which: o .

- -encourage both females and males to prepare for combining the
roles of homemakers and wage earners . €

--encourage the elimination of_ sex stereotypjng'by_promoting_the
development of curriculum materials which deal with

. . . - ‘
--increased numbers of women working outside the home
--increased numbers of men assUming homemaking responsibilities

--changing carecr patterns of men and women -

--Federal and state laws ré1ating to equal education’and ‘/} .

. employment optertunities ' _ noo -
- prepare famales and fiales who have entered or are preparing to ‘

enter into the wmmk of ;the home (8 104.994) '

- L4
L]
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Réquirements“for NationaT Vocatignal Education’Programs ' ' a
~ The last set of provisiof$~of the Amendments relating to overcoming sex
bias in vocational education pertains to national vocational education programs.

3

These.provisions specify that:

'@ a national study of sex bias in vocational education will-be conducted |
by the Commissioner of Education and submitted to Congress by
~ October 1978 (P.L. 94-482, sec. 523(a)) . : '

- AY
\

e a system for reporting information, including race and sex, of
vocational education students must be'in operation by October 1978.
(AT states will be responsible for submitting relevant data for this
system on a yearly basis (8 114.115) . : -

® the National Advisory Council on Vocational Education must include *
in i¢s membership minority and nonminority females and males with
knowledge of women's issyes and concerns.(Vocational Educational : 8 :
N Technical -Amendments, sec. 162 (a)) ~ =~ = - - - -—-- T
e five percent of .the funds appropriated for Federal vocational education
programs are reserved for use by the.Commissioner of Educati'on for
programs of national significancg? some of ‘which can be programs to
overcome’ sex bias in vocational ‘education, (§ 105.104) "

COMPARISON OF THE 1976 EDUCATION AMENDMENTS ANDYTITLE IX
The provisions of the ‘Education Amendments of 1976 which pertain to sex
discrimination and sex bias are similar to the requirements of Title IX :
(Education Amendments of 1972) in basic dntgnt: both are directed at ensuring
that equal opportunities are provided to females and males in vocatiopal edu- -
cation programs. There are, however, several significant differences between
Title IX and the Amendments: . .

® Title IX addrfsses the issue of sex discrimination in education pro-
grams; it generally requires that persons may not be excluded from, A
denied participatigh in, or be treated differently in education pro-
grams. The Educatgon Amendments not only address sex discriminatior,

-~ which is defined as "any action which limits or denies a person or a . )
group of persons opportunities, privileges, roles, or rewards on -the .
basis of their sex," but also sex bias, or "behavior resulting from

- the assumption that one sex is superior to the other." and.sex stereo-
typing, or "attributing behaviors, *abilities, interests, values, and
roles to a person or group of persons on the basis of their sex." _ v

_ . .

e THE Title IX regulation applies directly to local education agencies ‘
.2nd institutions; with the exception of the local advisory council
‘provision, the Education Amendments of 1976 dpply directly only to
state and Federal vocational education programs. They affect local

_ <:)// vocational education programs and institutions indirectly through

their specification of priorities and procedures for state use of e
. Federal vocational educaticn monies, which in turh affect state fund-
ing of various local vocational education programs and institutions.
N V-4
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. pol1c1es programs or practices which are. proh1b1ted Those which
_apply to vocat1onaJ education inclide proh1bit1ons of discrimination
) on the basis of sex in admissions, \access to courses, facilities,
treatment of students, course completjon and graduation reguirements,
. _ student employment, marita] or parenta] status, and emp]oyment of
. ) »  education personneél. The Education Amerdments of 1976 complement

the specific prohibitions of sex discrimination which are established-
by the Title IX regu]étlon with-a mandate for the deve]opment of pro-

grams to overcome’sex bias, stereotyping, and discrimination in voca-

tional education and an authorization to states to use Federal mon1e§

¢ for this purpose.

4

. -
.
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THE EDUCATION AMENDMENTS OF 1976:° . - | - e
. IMPLICATIONS OF THE SEX EQUITY PROVISIONS FOR LocAL B
S * ~ VOCATIONAL EDUCATTON “PROGRAMS

- Vocational“Educatjon Norgsheet 5 : N
\ : o) 2N
.The three major categories of pnovisions of the Edu tion Amendments of *
1976 related to sex equity in vocational educatich are 1iSted 'below.  Under

each one, please 1ist the possible implications of the p viS1ons of that .
category for 1oca1 vocational education programs.

’ . |

Re uirements for the AdmlnistratiOn of State and Local Vo_£t1ona1 Educat1on
Programs

Ry

Provisions Governing State Use of Federal Vocational Educatidn Funds

a

Requirements'for_Nationa] Vocatiopal Eddcation Programs [P >
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ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR ADMINISTRATORS |

T + " Vocational Education workshéet 6

Listed below are a riumber of five-point scales which relate to administrator's responsibilities for ensuring non-
discrimination and sex equity in student:- access to courses. The far left point of the scale (1) indicates that Tittle

.. .Or ng action.has been taken to ensure nohdiscrimination-in'the.areas-considered'on the scales. The midpoint of the

¢ scales (3) identifies action steps: which should be taken to ensure implementation of the Title IX requirement for .

nondiscrimination in student access to courses. The far right point of the scale (5) indicatqs some of the measures

which could be taken to overcome sex discrimination, sex bias, and sex stereotyping and to imp]ement;programs}consistent

with the mandates of the Education Amendments of 1976. _ _ ' LI A

° .

L
'
o ] '

As a guide, think of, the left side as possib]e noncompliance with Title IX, the.midpoint as effective implementation
of Title IX, and right side as active efforts to eliminate the effects of sex discrimination and stereotyping ia
providing access to courses. Read each scale, then determine. the point which you think best describes the ‘efforts under-

-. taken in your agwmcy/program and circle the appro?njate number. Remember that similar assessments regarding employment,
student policies, and other areas covered by the Title IX regutation shculd be completed.-

»

§ - N } ¢ o .
[) A ' .
o .« - HAVE YOU DONE THE FOLLOHI@G? e =
1. » ] : 2 3 4 , 5 . .
No action taken Issued a policy directive o Issued a policy directive on.
in this area ¢ on the implications of - . ‘ the implications of the Education
: : N Title IX and requirements : ‘ Amendments and the need to over-
o c - o for nondiscrimination for _ come bias and stereotyping to all
e ' o -vocational education to - : appropriate staff and encouraged
: : —- ' all appropriate staff? . them to submit ideas for program
. : , J/ . - development? o
2. ° ] - 2 o 3 ' 4 ) 5 ) -
-~ No action taken ) ) Reviewed policies governing - Developed specific policies and
: in-this area = - access to vocational educa- - . programmatic gquidelines for
’ T« .+- tion courses and made modi- : implementation of these policies
fications as necessary to * to ensure sex equity in access
. ensure that they do not dis- : “ to vocational education courses?
: : : cri?inate on the basis of .
. . sex




L4

(2 abed)
9=MA

b

3

%

No action taken in

" this area

& 1 E

. Asked staff to. submit
information on instances

., of sex discrimination in -
vocational education . !

" policies, practices gnd
materwals’

3

D

-Asked staffi students and parents
" towsubmit information on instan-

1 ces-of sex discrimination, sex

bias, and sex stereotyping in

-vocational education policies,

practices, and materials and

" . suggestions for their elimination?
.‘,- . ¢ e *

5

No action taken in
this ared

&

¢

3

Mandated compliance with
-Title IX provisions rela-
ted to vocational educa-
» tion courses/programs through

‘\) 'l : ‘ /fé

" No ,ae%ﬁn,_t{ﬁ%.“’_. e

this area

AN

1

. aﬂministrative directive? R

“HeTd mandatory Inservice train=

ing. for all vocational educa-

- tion staff on procedures for-
. providing sex equity in voca-',

tional education? .

AY

v

——Réviewed al) descriptive

- materials re1ated to y
student access to courses and
modified them as.necessary to -
ensure that they do not imply,
either in text or in pictures,

~ differential treatwent of
students on the basis of sex?

. - B
Developed and Implemented

special recruiting procedures

and materials designed to

attract and. interest students

in enrolling in -vocational .
training nontraditional to their
sex? .

N .-

-

No action taken in
this area

[
t\’

AE#Emined procedures, criteria,
and testing instruments used
in admitting or assigning

students to vocational train- _ -

ing and ‘modified them as

necessary to ensure that they
- do not discriminate on the

basis of sex? '

Notified parents and students of
the procedures, criteria and
testing instruntents used and

the ways that they ensure equal

.access to courses on the basis

of sex? Made available special
educational services: tg students
to agsist them in meeting these
criterfa?
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) 2 _ ) ‘

41

S
R
~.

“Identitied.all vocational

. education courses/programs
. - with enroliments of 80
- A g percent or imore one sex and
‘ made sure that any such dis-

_ .o - .. proportionate enrcllments are

- RE -_ : - not caused By sex discrimina-
' , s - tion in counseling sesvices?

No a&T&n‘ taken in
this area :

ébli . _ !

_.n. - 5 . | L . .~
Tdentitied aly courses/prograns

with enrollmefits of 65 percent .
Or more one sex and developed .
and implemented ac-t;gn plans. fes * .
for reducing. those screpapcies
in the nmiw'%rs of ‘males .and
females enrolled?

3

(S
-

No action taken in Reviewed all vocational”
this area: . ~ educatioh courses and

‘ § curriculum outlines apd-
modified theni as necessary
to ensure nondiscrimination
. . "~ on the basis of sex?

7T T TKINdS of procedures Suggested in the middle column ‘to ensure that your

»

. education agency unde

program is in complidnce.with Title IX. If your score is abpve 3, it
indicates that you have made effarts to overcome sex bias and stereo- -
typing; continuing e%torts might be funded by your stgte vocitional

funds authorized by the Education Amendments
Of ]976.. . & ] ! .

' . L

.
. . - .

B .

. . L,
“ i

- .

R ~ .
. ) . . z

%

- L
- Made curricular and pragrammatic |
- ~changes, including provision of
- support services, which will

ensure females and males entering *
and completing courses/programs
nontraditional to thefr sex?

-

y

Total equity' score: o
(Compute total for alT scales
and divide by 8.) -

14



.-+ discriminatiog and. sex equity fn student access to courses, . f
or no action has been taken to ensure nondiscrimination in the areas constdered on the scales.

scales (3) tdentifies action steps which should be taken to ensure implementation of the Title

nondiscrimination i
- \\caquld be taken to
' ‘the mandates of th

AN

of ﬁitle IX, and th
in providing access
. undéktaken in your agency/program and circle the appropriate number. _
ment, student policies, and other areas covered by the Titl& IX regulation should be completed. -

k]

. ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR COUNSELORS

N - Vocational Educatibghwgrkshéet.7-

~ Listed be1ow'ére a humbEr of‘five4poiﬁt scales which relate to counselors' fesponsibilitfes for enéuring'non- R |

1 ,

" As a guide, think of the 1

[3 -

The far Teft point of

e

n student access to

courses.

eft side as possible noncompliance with Title IX
e right side'as active efforts to eliminate the effects of
to courses, Read each scale,

n' n

. HAVE YOU DONE THE FOLLOWING?

the scales, (1)

The far right point of the scale (5) indicates
overcome sex discriminatijon, sex bias, and ] i '

@ Education Aﬂpndments_of 1976.

» the midpoint as'eﬁﬁ@ct’ue
sex discrimination afd. se ytypin
then determine :the point which you think best describes the efforts .

Remember that similar assessments regarding employ- N

indicates that little.
-The midpoint of the

he . '«,/ - -

_ 1mp1eMentatibn;
stereotyping

-

v
e
N

-

-{i'

"No_action taken in N

ﬁthis-arey

{ .
—;ﬂS‘Ection

[. N : .

. Familiarized yourseTf with

A the implications of Title IX .

, , regulatory requirements regard-

' ing nendiscrimination” in Student
_access .to courses as they per-

- .tain to counseling services?

-
b4

.. B L _
Familiarized yoursel1f with the
Education Amendments of 1976 -
.regarding the elimination of sex
discrimination, sex bias, and

«Sex stereotyping in .student access

to vocatibnal kducation; identified
their implications for counseling .
services; and-made suggestions . '
for your programs?

-

£

op)

this area

~Reviewed your counseling

"policies, practices, and

: - materials to assess their
. : - compliance with Title-IX

R N . and made modifications as .
necessary? . . : :

] 7 B
.taken 1n

o 5 : .
Adopted counseling policies,
practices, and materials that

~ are npt only sex fair but sex

-affimative (designed to overcome
the effects of past discrimination
and bias)? . ; a
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3. - 1

<

3 . 4

.
[T
[ 5

No.action taken in / . Notified students that all . Implenented'speqial programs So
this area - : vocational education courses/ that sstudents electing to enroll
‘ programs are open equally to in vocational training are making
females and males? q informed choices based on an
) ; understanding that not only are
., ’ all courses open to both females
S £ and males but that nontraditicnal
courses nay be viable options
. appropriate to their individual -
needs and interests?
3 A .
4. - _ ] 3 _ 4 5
-~ No action taken in Examined ¢l tests, testing : ;mp]emented gfforts to Tdnnti?"
: " this area procedures, and criteria used. tests which do not dwfferenttate
’ ' in assigning students to on the basis of sex and provided/
. vocationai courses/programs to participated in training regard-
ﬁ;; , . ensure that they do not permit ing the nonbiased use of sex
8= . ‘or require differential treat- differentiated tests?
ot ment of students on the badis
M 5¢ sex?
5. : 1 . 3 ) 4 5 '
: " ¥o actton taken n Have you demonstrated that any Eliminated all tests which have
thS area testing materials which have a a disproportionately adverse
N disproportionately adverse af fect upon students of one sex,
' -~ effect upon students of one sex regardless of whether they pre-
: validly predict success and that dict success for assignment
. other materials which do not _ purposes, and developed alterna-
have such a2ffect are ana\41|— - tive materials or procedures
ule which are sex fair? .
. 6. ' 1 - 3 4 5
rg,- No action taken !n i Reviewed, all course enrolliments LExamined all course enroliments

thls area

-by sex"to identify those courses
~with 80 percent or more of one

sex?

by sex to identify those courses ~

" with -65 percent or more of one

sex? . o
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7. B 2 3 4

. ' : 5 :
No action taken Taken steps to assure your~ : " Developed and implemented an -
. in this area - : self, that sex diSErimination ~action plan for reducing the
: . ’ in counseling is not a causative - discrepancy in the number of
: ~ factorr if you've found courses " females and males in courses
' with disproportionate enroll- ) . in which you've found dis-
) : - ‘ments? oo " - proportionate enrolliments?
8. . ] - 2 : 3 - 4 . 8 :
- No action taken : B =" Given your supervisor informa-. ' Developed and impIemenped a
in this area. tion regarding any instances monitoring system for deter-
of discrimination you have mining the effectiveness of
~ : L identified in counseling - action plans to eliminate
K c ' ~ policies, practices, or 1. existing sex bias, stereo-
. . . materials relating to student - typing, and discrimination in ° .
B s acces$s to vocational education? counseling services to identify
- - _ .. - : ' instances of new discrimination
: - ST ’ E that might arise? -
i:) . ~ . v . N
Lf your total equity score falls below 3, you may need to undertake the kinds v '
of procedures suggested in the middle column to ensure that your program is |
n compliance with Title IX, If your total is above 3, it indicates that you
have made' efforts to overcome sex bias and stereotyping; continuing efforts
might be fuypded by your state vocational education agency under funds
authoriz the Education Amendments of 1976. ‘ ) Total equity score:
" . . ) . (Compute total for a1l scale
A ‘ " and divide by 8.) o

)
-

e . ' —
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~ .  ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR INSTRUCTORS

Vocational Education Worksheet 8

. Listed below are a number of flve-point scales which relate to instructors’ responsibilities for ensuring non-
_discrimination and sex equity in student access to courses. The far Teft'point of the scales (1) indicates that little Ce
"or no action has been taken in the areas considered on the scales. The midpoint (3) identifies action steps which

should be taken to ensyre implementation of the Title IX requirement for nondiscrimination in student access to courses,

Jhe far right point of the scales (5)' indifates some‘of the measures which could be taken to overcome sex discrimination,

sex bias, and sex sterectyping and to implement programs consistent with the mandates of the Education Amendments of -

1976.¢ . " . . :
s . g - ) ' , ‘
As a quide, think of the left siJé as possible noncomplianceé with-Title IX, the midpoint as effective implementa- , )
Lion of Title IX, and the right side as active efforts to eliminate the effects of sex discrimination and sex stereotyping
in providing access to courses. Read each scale, then determine the point which you think best describes the efforts
undertaken in your agency/classroom and circle the appropriate number. Remember that similar assessments regarding = .
employment, student policies, and other areas-covered by the Title IX ragulation should be completed.
- ' - -
i - HAVE YOU DONE ‘THE FOLLOWING?
1. . ] » 2 3 4 ‘l4+ ' 5 N
~ No action taken in ' ' FamiTiarized yourseTf with ~  \ Familiarized yourself with the
this area the regulatory requirements requirements of the Education .
o - . of Title IX and their implica- Amendments of 1976 and/or con-
@ . o tions for your program area? sidered actions which might be
‘ ‘ ' : taken in your courses/programs
v ‘ - . to overcome sex bias and
* stereotyping?
I
2 1 . 2 3 L 4 5 . ‘~_;?
. No action taken {n Made sure that all vocational " Made cuyricular and programmatic
this area : and related courses and programs changes, including provision
- — ' for which you have responsibil- of support services, which will
i ity are open to both maleg assure males and females entering
© S and females according to, the . and remaining in courses/programs -

same criteria? nontraditional to their sex?
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. — | - 2
r
-

1 : 2 3 - ' 4

-3c N : N 5 [ _
. No action taken in , TReviewed al) course de- | ~ Examined all course descriptions
S this area ~ scriptions and-curriculum . and curriculum guides to ensure
guides to ensure that females _ that famdles and males needing
‘ ~ - . and males are treated equally supplemental education in your -
: ' ' _ in all courses/programs’ for { area because of past sex bias
v _ which you're responsible? -~ or discrimination receive such
: ot ' help? - C L
4. 1 ' 2 ' L 3. \*\ : 4 J 5 ‘ :
No action taken in , Reviewed all course enroliments Examined all course enrollments,
this area ' by sex to!identify those courses by sex to identify those courses
S . - - with 80gpercent or more of one with 65 percent or more of one
, : , sex? N . -sex? S
- . . -. ) . N ‘ . - - - : . .
5. ] « 2 o h\\ Y3 M ‘ 4 1[" ‘ 5
— No action taken in ' = Taken steps to assure your- ‘Daveloped and implemented an
B =< this area “self that sex discrimination . action plan for reducing the
‘e d‘:o : is not a causative factor if . discrepancy in number of
~ you've found courses with females and males enrolled if
it disproportionate enrolliments? you've found courses with
disproportionate enrolliments?
. . 6. 1 ' 02 3 . 4 5
No action taken in . . ' Submitted information to your Developed and implemented a.
this area - » * supervisor regarding any in- . personal monitoring system for
) stances of discrimination you've determining the effectiveness
. identified in policies, practices of action pl#hs to eliminate
and materials .related to student sex bias, stereotyping, and

discrimination and to identify'
instances of new discrimination

- ' access to courses/programs?
| that might arise?

a~

If your‘totaI equity score falls below 3, you may need to undertake the )

kinds of procedures suggested in the middle column to ensure that your -

program 1s in compliance withfitle IX. If your total is above 3, it : - Total equity score: :
indicates that you have made efforts to overcome sex bias and stereotyping; (Compute total far all scales ¢
continuing efforts might be funded by your state vocational education , -and divide by 6.)

. agency under the funds authorized by the Education Amendments of 1976. . A=
16 - o 145
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15.
16.
17.
18.
19.

. c. 54% .

A

. _ . N
 FEMALE /WD MALE PARTICIPATION IN THE PAID WORK FORCE

AMD IN VOCATIONAL EDUCATION PROGRAMS:
(" " WHAT ARE THE FACTS? e

Vocational Education Horksheet '2A

b. 1%
c. 57¢

¥ |
c. 9%
ol 22:9 R
c. 42 o
a. 9
b.47 -
c. less thaﬁ %
a. ig.‘)cre;lsed T o
b. Black . T .

a. four _'-

“c. as often as

b. white males $11,633 €

* minority males 8,363
white females  * 6,544

[ wminority females 5,772

d. 35.0 | - | S .

c. 70
c. 39 |
a. consumer and'homma:king programs
2. 13 | '

£ 4

'

b. males are enrolling in traditionally female courses at L

a faster rate than females are entering traditionally
male courses .
-~

. VU-2A .
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10/

1Y/

12/

»
- “
. : .
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FEMALE AND MALE PARTrCIPArxogfIN THE PAID WORK FORCE
AND IN VOCATIONAL EDUGCATION PROGRAMS:
WHAT ARE THE FACTS?--REFERENCES

(Information in Worksheet 2 and 2A.derived from'?o1low1ng soufces)

. Vocational Education Information Sheet 2B
- . ¥}

Corinne Rieder, "Hork.fwomen, and Vocational Education," American Education
(June 1977): 27. Lo . : — .

U.S: Department of Labor, Women's Bureau, "The Eaknings Gap Between Women
and Men" (Washington, D.C.: Womén's Bureau, U.S. Department of Labor, 1976),
p. 6. . . ’ T ‘ ‘

U.S. Department of LaBor, Women's Bureau, NSﬁLn Workers Today (Washington’, D.C.:

U.S. Department of Labor, 1976), p.2. - . ]

U.S. Department of “Labor, Buredu of Labor Statistics, Handbook of Labor
Statistics 1975-Reference Edition (Washington, D.G.: Bureau of Labor Statistics,

U.S. Dep§rtment of Labor, 1975, p. 29, .
Women's Bureau, U.S. Department of Labor, telephone communication, July 1977,

Women's Bureau, telephone communication, December 1977.

U.S. Department of Labor, Women#s Bureau, "Twenty Facts About Women Workers"
(Washington, D.C.: Women's Bureau, U.S. .Department of Labor, June.1975).

"More Working Women," The Washington Post, 8 March 1977, sec. 2, p. 2.

' Byreau of Labor Statikstics, U.S. Working Women: A Chartbook -(Nashington,
0 C.: 8

ureau of Labor Statistics, U.S. Department of Labor, 1975), p.. 45 and
Wamen's Bureau, "The Earnings Gap Between Women and Men," p. 10. ;

&

Nomen's_Burqu, The Earnings Gap Between Women, and Men," p. 6.

Women's Bureau, Women Workers Today, p. 5.

Women's Bureau, "Wﬁy Women Work" rev. (Washington, D.C.: Women's Bureau,”
U.S. Debpartment of.Labor, July 1976. ‘ o 4
P , - ) . C N '
Marijean Suelzle, "Women in Yabor," Trans-Action 8 (November-December 1970)<_

pp. 50-58. . | * :

» .

. - o . . A

U.S. Department of Labor, Women's Bureau, 1975 Handbook on Women Workers

(Washington, D.C.: Women's Bureau, U.S. Department of Labor, 1975). pp. 135-6.
pdrinne.Rieder, "Qbrk, Women, and-Vocational Education," p. 27. |

Ibid, -

.
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17/ Dépér:ment of Health, Edyéation. and Welfare, Bureau of Qccupétionaliand -
Adult Education, “Enroliments in Vocational Education Programs, FY 1976"
(Washington, D.C.:. Bureau of Occupational and Adujt Education, Winter 1978)..

.
- -

= 18/ Ibid.
-19/. Ibid. . | L o o

- 20/ Ibid. and Department of Health, Education,.and Welfare, Bureau of
Occupational and Adult Education, "Comparative Analysjsof Vocational
. o Education Enrollment by Sex in Fiscal Years 1972 ang/1975“;(washington,
“ .D.C.: Bureau of Occupational and Adult Education./}prﬁng 1977). '
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f%?QQJHEN IN THE WORK FORCE: A FACT SHEET

~¥pcat\oha¥'Educat1on Infbrmatlon Sheet 2C ‘
. N -\.\\‘. x‘ ,’-\\ . v T . L ‘_[‘
B ' \‘ “( ‘ ’ T x ' ) ) .

Y

" o Women are en%e‘f

® anreas1ng entry 1nto

[ S

<~ \\\ - | . B
e paid work force at steadily increasing rates.

\,h13 work force is fema]e, this percentage should
..vO ' . . .

Today, 41 perce'

_'_\pa1d wqrk forcgeqis character1st1c of aT]
groups i% our- soc1ety;3" ardless of ‘ -
--rac1a1 ethntg group mdmbersh1p

--age (57 percent of all women 1n every. age group between 18. and 54 -
are employed outside their homes) , . ,‘.
. J-mar1ta1 statys (47 percent of the nat1on s marriages haveé" two bread—
e w1nnens)

--maternal status (47 percent of a]l women w1th ch11dren under 18 are in
' ‘the paid work force; mothers of children under 6 are

. entering at a rate faster than any other group)
-}

' _ o the average younq woman today will work out51de her home for

-0 years if she is single ¥ ;f .

"_- ~--30 yeare if she marries but. has no children . ~ - '.j‘_ \
-/ .
R-between 15 and 25 years if she marries and has ch11dren, depend1ng
on the number of ch11dren she has ) 5*
- . . : . '-Q_-}z‘:f *
" Women's Status in the Paid Work Force _ . € -
/ v Y -~

‘e

. @ Women, tend tQ be conqentrated in a 11m1ted number of "women s occupat1ons,"

]

-

“most¥of which tend to be 1ower pay1ng than those occupat1ons 1n which ma]es

predom1nate . .
. 2 S

. ‘ ’ v
--70 percent of a]] women working for pay are emp]oyed in three

occupational groups clerical occupations, service oesupat1ons,
and professional/technical workers (primarily teachers?

--50 percent. of all men in the pa1d labor force are employed in the
three largest occupational categories for men: skilled crafts,
professional/technical, and manager1a1 occupations.

=~In 1974, the median income earned by.female college graduates in the
paid work force was less than that earned by men with an eighth grade
: educat1on, .o ~

VW-2C
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"--In 1973, the median income of femé]es émployed full-time year-round
was $6,438, whilg median income of sgmi1arly employed males was $11,306.

. . .. o o ) -
® Even in the same occupational categories, women earn.less than men.

® The gap betweep wemen's incomes and'men{s_fﬁcomes is increasing; in {1956,
, . the median income 'of all womeri workers was 63 percent that of men; i
1973, women's median income was only 57 -percent that of men.

T

: '1:f'q'women in the paid labor fo%ce are'moré likely than men -to be unemployed.
¢ Tt

. @ Two-thirds of women in the .paid Tabor force today work outside the home-
'+ due. to, ecopomic need; they are sjngle, divorced, widowed, separated, or -
married to.husbands with an incame of less than $10,000 per year. °

. Minority?ﬁgmen in .fhe Paid Work Force

o In the past, minority women have had much-higher rates ‘of participation in
" the paid work’ force than white women; Black women have the longest history
‘of work force participation of any group of women.

® Today, rates of labor force partipipatipn by minority women vary ambhg_

-~ the different minority groups. -

_ --Black women's raEg of labor force participation exceeds that of white
. - women. Ne - . -
. --Hispanic women are less likely, to work for pay outside. the home than
.@ither Black or white women. . o .
--A majority of Asian American fam?]ieF are comprised of a working husband -
and a working wife. - .
-==-1970 census data indicate that 35 percent of all Native American women
* are in the paid work.force. ) o . ‘ .

-

-~ - &

e Minority wonbn_with.chiﬂdrén:are moretlike]y to be-in the paid work force

“ 7 than are white“wgmen with children; 52 percent of minority women with
+ children un@ek 6 were employed in 1974, as compared to 34 percent of
nonminority women. A : : ' e’

L

'o Minority women are leds Tikely than white women to be employed in whfte |
collar jobs and more likely to be emploved in blue collar or service jobs.
- o‘Mihdrity-women have the_lowest average incomes of all workers; in 19734
~ the average yearly incomd of white malks and females and minority me'es
and. females employed on a full-time xedr-round basis was as follows:

” %

white males $11,633 ~
- minority males 8,363

white females 6,544

minority females 5,772

® Minority females have the highest unemployment rate of any group in. the

* paid work force; in 1975y.the unemployment rates were highest for minority
: females. The rates by race and sex in 1975 were as follows:
. ' .".)_: I‘ ‘ .
VN-2C
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Rt - “I. N | ) - 5!

: white males 7.2
N .  white females 8.6 .
: ' minority males - 13.7 »
- m@no%ity females 14.0

; When we consider workers in the age group of 16-19 years the,unempIOyment
N ‘rates. 1ncrease dramatically:

¢

white males . 18.% - .
white females = . 17.4° - : ) .
minority males 35.4 \ o

minority fema]es 38.5

' Mlnority women are more.likely than white women to be in the pa1d
work -force as a result of economic: need

0f the more than 2-million m1n0r1ty women in the paid work force,
almost two-thirds (63 percent) have husbands with income of less -

than $10,000. per year. Thé comparable figure for white women 153
43 percent. - " .

-
.

¢ Nearly one in ghree minority fam111es is headed by a woman who is >
/ so]e support of herself and her family. : )

Ce
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SEX DISCRIMINATION/SEX EQUITY IN . |
VOCATIONAL EDUCATION: WHAT DOESITHE LAW SAY? -

Vocational Education“Worksheet 3A

1. P. Sex differentiation in criteria or procedures réiited to
' courses or program admissions is prohibited under Title IX.

2. p Sex segregation in extracurricuiar activities is prohibited
. " under Title IX. . _ ,
3. NA Spec1a1 recruitment efforts are ‘not required under Jitle 1X,
but they might be undertaken” as a remedial step tog orrect
the effects of past discrimination in course or program
admissions. (Under the 1976 Education Amendme state
vocational education agencies may offer incentivggetd localk
programs which undertake efforts to recruit students into
vocational education programs which are nontraditional for
their sex. )
4. NA-  Title IX makes no requirements for curricuium content.
P (The 1976 Education Amendments require that Federal funds .
allocated for consumer and homemaking programs must be used .
to support the development of home economied~curriculum
materials related to changing roles of women and men and
women's participation in the paid labor force.)
5. P T le IX ‘prohibits mak}ng employment or wogk program a551gnments
* to Students on the basts of sex; schools m y not provide
assistance to employers or facilities which so discriminate.
. . ’
6. P~ -Sex differentiation eritaria or procedures related to
course or program admission is prohibited under Tit]e IX.

»

"7. NA Title IX makes no reQuirements for pubiiCizing efforts to
A eiiminate sex discrimination in programs, al QUgh pub-

& correct the effects of past-discrimination.
. B Education Amendments require state vocational gducdgion,
. agencies to take actions to Create awareness 0 effqrts

iilf they may also offer incentives to local programs_whi
take such actions.)
8. R~ Titlg IX requires all education agenCies and 1nstitutions
- to take steps-to ensure themselves that disproportionate
J female/male course enrollments are not the result of. sex
discrimination in counseling @r counseling materia]s.

9. NA Title IX makes no requirements for curriculum content.
zg Education Amendments of 1976 require that states must
Federal funds to provide vocational education pregrams
for persons who have been homemakers- but who are segz?ﬁa‘\\
employment as a result of separation or divorce.) -

. VW-3A
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_ 10. R Title IX provides that education agencies and*institutions
' o may not use. recruitment or other materials which imply

~different sex treatment of. students or emp]oyees on the basis
_of sex. ‘

.o, P Refusihg employment'to'a qualified person on thé bgéis of
© 2 -sex, or the predominant sex of the students-to be taught is
in vio]atton of Title IX requirements.

12 P Refus1ng to admit students to a course or program because
' of lack of available facilities is prohibited under Title
IX, schools are required to make "Some provis1on for nondls-
criminatony use of existing facilxties.

2 . -

-

* .
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“THE EDUCATION AMENDMENTS OF 1976: |
IMPLICATIONS OF THE SEX EQUITY PROVISIONS
, FOR LOCAL VOCATIONAL EDUCATION PROGRAMS

-~

Vocatxonal Educat1on Informamion Sheet A

~ Although the provisions of the Education Amendments of 1976 related to
sex -equity in vocational education apply directly only to programs at the
Federal and s:@levels (with the one exception), they' establish adminis-
trative proced program mandates, -and fundinq options which are likely:
to have signi t implications for local vocational education programs.
Possible implications for local vocational education programs may be

“iaentified within each cf the three major categories of provisions:

¢ requirements for the adm1n1strat1on of State and 1oca1 vocat1ona1
educat1on programs’

® provisions governing state use of Federal vocational education

v funds

0. requ1rements for nat1ona1 vocat1ona1 educatloq{pfograms

_Each of these w111 be discussed br1ef1y below.

-4

:ReQUiremeﬁts for Administration of'State'anH Local Vocational ‘Education Programs

The requlrements for the overcoming of sex bias’ in and through adminis-
tration of vocational education programs.have  several possible implications

.for 1oca1 vocational education programs and personne1

o bocal vocational: bersonne1 responsible for establishing and d1rect1ng
- the work of the local advisory council should make sure that the
council meets the requirements of the regulations by having an
appropriate representat1on of both sexes and racial and ethn1c
, m1nor1t1e$ :

. @ States are requirEd by  the Amendments to develop incentives which
-~ will encourage local agencies and institutions to:

~

- promote;ehroliment by students in courses and programé
.- develop model programs to reduce 'sex stereotyping

Local agencies and institutions are likely to find their programs and .
Ffunding options influenced by such incentives. . Further, the State sex
bias coordinators are required by the Amendments to review all .

. vocational gducatlon grants made by the state to ensure that the needs
of women are addressed. This reguirement should be kept in mind by
agencies seeking grants. 4 '

e State personnel with spec1f1c responsibilities. relating to overcoming
sex bias and discrimination in vocational education programs (1n many
- states, these persons are referred to as "sex bias coordinators")

VW-5A 153
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should be ang to provide technical assistanée serQices to local
vocational education personnel. Technical assistance might be
provided in such areas as: g .

<
1)

.~ data gafhering regarding enrollments of females and males
' - resource—idéntificaﬁion for sex'equjty“pro§rams_and efforts
- deve?opment/1dent1fication of model programs

. - interpretation of Federal and state nondiscr1minat1on 1aws relevant
- » to vocat1ona1 education
. . (3 N
C e e IRBEPVICE tra1n1ng related to sex equity in vocational educatxon

¢ Although the ‘Amendments contain only one provision directly app11cab1e to
local education agencies, vocational educators at the local level may want
to model their administration of vocational education programs in
accordance~w1th sex equity regquirements established for states. In
"addition to complying with the requirement of representation of women
, . and men- and minorities on the local advisory council, local agencies
' and institutions may wish to: . .

-,

- gstab11sh goals and objectives for overcomxng sex.bias and discrimina-
tion in vocat1ona1 education po11cxes programs, and practices

- assign specific perso el the respon51b111ty for assuring that vocational
educatxon programs proVide equal opportunities for fema]es and males

- develop a plan to evaluate vocatxona] education programs for comp11ance
R T with Federal nondiscrimination legisiation and for the1r provision of
sex equ1ty for males and females

N Erovisions-Govern1ng State Use oﬁEVocational Education Funds ' . .

- . N - v .e -
The implications of the Amendments for local vggational education personnet

may be most direct in those provisions which govern State use of vocational
education funds. Decisions made by the states regarding use of- Federal funds
for vocational education programs (decisions which must be reflected "in the
state's five- year and annual program p]ans) will shape funding and program
0pportun1t1es for local agencies and institutions. Vocational educators
should therefore have a.knowledge of the fo]]onng

® provisions of the state's five-year p]an for vocationdl education,
including those related to the overcoming of bias and discrimination

e provisions of the local school d1str1ct S current plan for vocational

education, 1nc1uding those related to‘pvercom1ng sex bias and dxscr1mi-

natmn -
. ‘ ] B _ \

e the manifestations or sources-of sex bias and discrimination in their
local vocational program

VH-5A E .
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With this information, local personnel can evaluate district needs and
priorities in light -of state funding priorities in order to.determine next
steps for program development related to sex equity and to 1dentify future
funding opportun1t1es for such programs.

Requ1cg¥ents for National vOcattonal Education Programs N

Possible Jocal implications of thé Amendments' requirements for
national vocational educatien programs include the following:

e Local vocational education personnel will need to review their
. . procedures for collecting data on vocational education: students,
"} " 1nc1ud1ng data on their race and sex, to ensure that they are
B consistent with those'prescribed by their state in accordance
&nh the national system of data collection.

he natxona] study on, sex bias <in vocational educat10n wi]] be
* forthcoming in October 1978. The Office of Education has also
made grants or awarded contracts for development of a variety
" of materials related to sex bias and discrimination in vocational
education. Local personnel should keep informed concerning the:
availability of these various materials and obtain them for
local use.

$ o‘D1str1cts can obtain funds for exemplary programs of national
. - ' "signifidance which fogus on eliminating sex bias and discrimina-
' tion in vocational =ducation d1rect1y from the Commissioner of
Education. Personfiel interested in such programs should review
the procedural requirements specified in the regu1at1on to
implemeng, the Amendments

P
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OVERCOMING SEX DISCRIMINATION AND
" ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION:

RECOGNIZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION

7
!

Participant Materials For Application Session B
For- Vocational Educators . .

“~ .
—

-f*»

-\<.

, - *
: ) ) £ -4
‘ . P
Prepared for the
Title IX Equity Workshops Proaect
of the Council. of Chief State 'School 0ff1cen§

by the

\\a Resource Center on Sex Roles in Education
National Foundation for the Improvement of Education

——— L
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r INFLUENCES ON tggﬂEgggﬂTIONAL AND VOCATIONAL CHOICES 7
: ‘MALES:

- OF- FEMALES WHAT HAPPENS TO BENNY?

Vocationdl Education Worksheet 9

, _ Benny Churzio, ‘a sophomore at Central’ High School, wants té\enroll '
next fall in the two-year auto mechanics program. His only industrial
preparation is a junior high practical arts course consisting of mine weeks
of art, home economics, and industrial arts in which he did very well. His
scores on the GATB “are wel} within.acceptable ranges, and the results of

an interest survey show that he has a high interest in mechanical work.

. Other known information about Benny includes the following: * .
e His high school grades are erratic S

® On occasion he has been in violation of school rules for wearing

* tank tops- and smoking inside the building . =7 .

o His attendance is irregular . c g

e He's the oldest of -five children in a Single parent fahily

THE FUTURE S A

Do-yoq'think that'ngn}'ﬁijl coﬁplete the auto.methaniqs p?Og}am? '

N Nﬁat ihf}uenceé will encourage him to complete the program?

\ A :
\ .

\ . / . y
i I3

| What influences wil]-discburqge him from qphp}eting the program?

! -~

Do you think that Benny will be shccessfhl)y empio&ed as an auto meceisic?

: Nhat*3nfluenceanjke it 1ikely that he will be successfully emplozfd?q~
‘.‘ - N ‘ k

,
7/

Hhat\iﬁfluencés make it unlikely that.hb will be successfully émpfé&ed?
‘ i -

. W
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INFLUENCES ON THE EDUCATIONAL AND VOCATIONAL CHOICES
OF FEMALES AND MALES: NHATJHAPPENS TO BENITA? .

_ Votational Eddcatioh-wdrksheet§10 A .
14 : R .
TODAY - o % )
N . Benita Churzio, a sophomore at Central High School, wants tp- enr011

next fall in the two-year auto mechanics program, Her only industyial
preparation was a Junior high practical arts course’consisting o
.of art, home economics, and industrial arts, in which she did
‘Her. scores on the GATB are well within acceptable ranges, an
of an interest survey show tha; she\has a high interest

ry -well.
he results
echanical work

o Other known 1nformatlon about Benita 1nc1udes the fo]low%pg
#v/ © @ Rer high school grades are erratic
S ® On occasion she has been in vielation of schoo] rules for wearlng

tank tops and smoking inside the building -
® Her attendance 1is. irregular ‘
Y SH‘IS the oldest of five children in a s1ngle parent famlly

THE FUTURE I S

Do yo& think that Benita will complete the duto_mechanics pfogram? Y
What influences wil ghcourage her to complete the p}ogram?'

v
1

What infiuencés will discourage her from completing thé progrém?y

‘
P A .

g Do you 'think that Benita will be successfully employéd as an autd®hechanic? o
- What influences make it Tikely that she will be successfully employed?

Nhat influences make it unlikely that she will be éuccessfu]]y employed? '
T
{
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" RECOGNIZING SEXIST AND NONSEXIST. BEHAVIORS .

. ' wocational Education Worksheet 11
A For'Administrators _ -

Directions: Listed below are. a number of svtuatxons which are familiar to

.- -vocational education adminjstrators. Under each situation three or four

T responses are provided. Please read each situation and response and determine
.how the reSponse would be §descmbed according to the following. cate%emes '

D - D1scr1m1natory behavior ~ violates T1t]e IX or other Egdera1
nond1scr1m1natlon laws . —_
o
B - Sex-biased behavqor - reflects bwas or stereotyping but 1S not a
- violation of Tiktle IX. or other Federal

¢ — | o nond1scr1m1nat1on laws

-

F < Sex-fair beha&%%r - treats both sexes in equal or s1m1lar ways

A - Sex- affirmative behav1or ~ attempts to compensate for the. effects
LT , ‘o of"past discrimination

Indicate your descr1pt1on ‘of«<each of the responses and labe] them by
kpiac1ng the appropriate letters in<%the blanks.

_ 1. . S1tuat10n: You are 1nte”v1ewyng a female candidate for a pos1t1pn as head
K. - of the home economics department. In the course of ‘the inter-
. view you.ask the following questions: i o

- Responses: A. "Do you intend to have any more children?"

8. "What does your husband do for a 11v1ng?" )
| - ; \ €. "What .happens if one of your children gets sick? -
.\;_;;;/// , : N111 you tﬁke iliness- 1n -the fami1y leave?" -
o 0. 'Are you in a position to stay.after sch001 for
administrative planning sessions, or do you have’

. to get home to fix dinner for your family?"

2. Situation: As a ma]e adm1n1strator you‘denonstrate the fo110w1ng patterns

e of nonverbal behavior:
R ‘i‘?': - . B . - . .
T Responses. A, In mixed groups, such as staff meetings, you maintain

- eye contact primarily with other male staff members;
you look directiy at women only when responding to or
8 addvess1ng them.

. B. In tgr;)al]s, staff lounge, and ether informal
settin€s yau-stand or sit near female and male staff
members With approximately the same frequency and
seem comfortable doing sq,

. {f/fj)\_nc. You use touch to indicate support, gently grasping
* @ hand or arm of both‘femg}esgﬁnd males, being

sensitive to those who may di ike being touched.

_ | - ; :
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3. Situation: Your institution maiﬁtains the following administrativé
.- position on dr?ss/appearance of staff: .

i Responses: A. ;Althobgh there's .an eiﬁéctation that staff dress
;o . . - ‘neatly ahd appropriately for their job, there are
: no rules or regulations\ Any gross viclat1ons '

- would be handled individually.

) B. There are no rules or regylations concerning staff »
. appearance other than an upwritten expectat1on that
_ . "one wear what is appropridte for one's job." -Fe-'
. » male and male staff members\are encouraged to wear
' - comfortable clothing that allows 'them freedom of
movement necessary for carry1 g out the1r Job re-.
sponsibilities. ’

' _ . . C.. Staff members are required to wear dress apparel

y Co e (shirts and ties and jackets for males, dresses/ -
< ~ pants outfits for women) or uni¥o
' -~
4. 'Situation: - You receive information related to an adm1n1strat1ve intern
. tra1n1ng program You; .
' Reéponses; A.. Distribute the information on]y to maTe teachers.

B. D1str1bute it to all teachers.

<

) - ¢ C. Conduct a special recruiting effort to attract
$ | . . xwﬂnore female teachers into thg;intern program.
5, Situation: One of your résponsibi]ities is eview the list of in-

dividuals and programs who will
assembly programs to.students dur e year. This list
s e ~ is prepared by student council an n given to you for
. M ) final approv&] The student population of your vocational
- high school is 57 percent. female, 43 percent male and 27 ,
: percent Black, 60 percent white. The list you approve has
© the f0110w1ng d1str1but1on of 1nd1v1quals and groups:

ing in to present

" Responses® 8 white male speakers; ! a11 white plale musical
group; 1 film about professional sports in the

Un1ted giftes

3 white male. speakers, 2 B]ack Speakers, one male
and one female; one Hispanic male Speaker, 2 musical
programs presenting a variety of music from classi-
cal to ethnic; 1 film on the Olympics, part of which
mphas1zes the emerging role of women in the 0lym-
pic Games.
- ’ o>

C. 8 speakers {four males and four females, all of whom

. are white), 1 white male rock group with a white
female vocalist; and 1 fiim about professional
- sports in the United States.

- - AN
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6. Situation: Your school utilizes the following forms: . C o

-Responses: - | A. An app]ication'for employment which asks for the applicant's
~marital status, spouse's name, and number of children -

Y

B. A réport.card'form which beginsxﬁéeaf Mr. and Mrs."”

C. A report card form whi ’begihs‘”Tq the:¥ami]y of

_é;udent‘s name

loyees after they are hired
or insurance purposes
? s

: D. Adata form completed\by e
‘ | .~ which asks marital statu

*
Q

7. Situation: Your school has deved®ped the fbi]owingfédminigtrative~brocedures e .

. . ¥ for students entering vocational programs nontraditional to their ;

_ sex: .
Respdnses:' A. Females must secure Yrom an employer égikatement
: guaranteeing that they.will be .hired pending ‘successful
~completion of the training program; males are accepted
without such a statement. . : ’
B« Students of either sex who want to enroll in a program
with prerequisites which they have not had may take.a.
proficiency "tese to demons®ate relevant basic skills.
Based on the results, of* that test, they may or may not

)

“be admitted. ' .
).’ C. Students of either sex who want to enrol}l in nontraditional
programs and who,.as.a. result of past discrimination,
-4 -have neither had the prerequisites nor acquired the basic
skills may receive supplementat instruction. This inten-
N o sified instruction can qualify them: to enter the program-
-\ . . within a short peridbd of time. o Fp—.

/

8. Siiuation;f Yogr school is add{ng a semester.course which; although it do;:>not~

e

exclude females, is specifically designed to attract more males into -
sconsumer and homemaking progrfams. This .course will cover nutrition,
food preparation, wardrobe planning, clothing care, consumer educa-
tion and apartment living from an indivigual rather than a family
point of view. Your curriculum-committee.has made the following
suggestions for a course title: - ' s

\RESPohses: A. Survival for Singles ’ T

ki

B. Bachelor Living '.u R
C. Living Alone and Liking It
0D

. Basic Home Econom1c§F€oé“ﬁoys°a?

- | WW-11
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* 9. Situation:

<+ . Responses: .

L ]
-
()

Y

. . . s s
o : Responses-
_ €3

]

11. Situation:

3

Oné of your industrial arts teachers has made it clear that
he doesn't approve of having young women in welding and any-
one who enrolls in his program probably won't last for very

long.

Six weeks into the school year a young woman welding

~student comes to you indicating that she's being harassed
" .both by that teacher and students. You say to her:

A.

"It sounds as if you're having a rough time in that
class. Let's see about gettigg you transferred to
Mr. Jeffrey's class.  That might be a little more
inconvenient for your schedule, but it will solve -
the problem." . L :

"I'm disappointed to hear that you're having such

a difficult time. Thaf shouldn't be the case. Give
me a day to check.this out, to talk with Mr! Cle-
ments and some of the students. See me tomorrow

morning and we'll discuss some options.” Jhe one

thing I want to stress is that you are entitled to
be in any vocatiomsl program of your choice with-
out harrassment, and it's my‘responsibility to- see
‘that your rights are protected.” -
"{t's all part of the game. Since you're the first
female, you're.geing to have to put up with some I
kidding. Don't take.it too seriously.”. o

|8

T S~

Situation: Your work -experience coordinator informs you that one of K

your most supportive and cooperative employers (& construc-
tion company) hassrefused to take a female trainee inlsar- )

pentry.
A

-~

You: : N

r a—

Check the facts, find out that they are correct,

“and decide to try to make a deal with the manager

of the construction company. The two of you agree
that you won't send him any female carpenters or
craft trainees-in exchange for his starting to’ take

. business/office occupations students whom he hasn't -

used before: ¥ :

Tell ‘your placement coordinator to keep the situa-
tion quiet. You'll continue to send the company
male trainees but find sbme place else for female
trainees.

-

. Lonfirm the facts and fel] the managér that-you can °

no longer send him male trainees if he refuses to

- accept female traiqges. . . .

~

You' are thinking about the use of rough or obscene language®

females and ap‘

. and. various terms of address for males and females. You: .

Avoid Uﬁiﬁg rbugh or obscene language 1n frogt of
females but use it freely with males.

Try, to avoid.ugipg rough or obﬁcéhe lanquage around
logize when you slip. _

1 .
) 1T N - AP ' ' '
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- . - e C. ‘Refer to males on the staff as "men" qu the women as
- : “gals." .. . T

X
4

D. Have signs on the restroom doors that say "men" and"Tadies."

¢

12, Situation: There's only one restroom facility in your agricultural building.
' Since no females hdve been in agriculture until this year, the single
- .facility has never created a problem. Now the four young women are
- .. -objecting to having to go to another building to use the restroom:
& You: ' ‘ ' s ‘
Responses: A, .Tell the students that since their restroom is “in the other
: ~ building, that's the one they'll have to use.

A _ ) .

B. Decide that since the number of students using the restroom
is small, you'll have a lock put on the door and ailow both

sexes to use it. : : ‘ )

C. 'Iﬁstrupt the teacher to let the females use the restroom in
emergency situations. :

1. -
-
S ® -'Es ' -
] \ a - ' .N
‘- \ [*]
. - . T - .
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RECOGNIZING SEXIST AND NONSEXIST BEHAVIORS

Vocatfona] Education Worksheet 12
- For Counselqrs

Directions: Listed below are a number of situations which are. familiar to-
vocational education counselors. Under each situation three or four possible
responses are provided. Please read each situation and determine how each

. of the responses would . be described according -to the following categories:

D - Discriminatory behavior ~ violates Title IX or other Federal
. o nondiscrimination laws

8 - Sex-biased behéviqr.i reflects bias.or stereotyping but is not a
T ~ violatien of Title IX or other Federal
N nondiscrimination laws :
£ - .

F - Sexffair behavior:- - treats both sexes in equal or similar ways

A - Sex-affirmétiye behavior - attempta to compensate for the effects
. ' of past discrimination :

_ : v
Indicate your description of each of the responses ‘and label them by
placing the appropriate letters in the blanks. .*

‘1. Situation: As a counselor you believe that part of your responsibility
s is to. support students for the academic achievement, career
aspiration, and social behavior. Jou make the followtng
comments to female and male students: .

Responses: __A. "Jimmy, that's gneagbthat you -asked for some informa-
T « - tion>on careers in c mputer science. There are

several brochures oh-top of my file cabinet. Let me

know what you think .about all that."/"Melissa, you -

finally got your hair cut. You look so much more
attractive." - - '

* ?

B. "It appears that office education may not really be
. the best placeafor you, Marguerita. What about
* taking the GATB and an interest inventory? Based on
, + that information, we could start looking at some
) other options fdr.you.f ' -

~C. "Andrea and Carl, I understand-that the two of you are
i interested in"using the computer terminal to -find the
information on technical schools offering programs in

.hs ) . environmental technology. If‘s great that you found
' out about the computer ‘program and decided’ to use it."
" R

~

,“

»
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2. Situation:

Responses :

3. Situation:

‘Responses:

~

4. Situation:

Responses:

I

-

You demonstrate the following patterns of nonverba] behavior
“in your counse}ing situations: :

) A.

You maintain direct eye contact with same-sex

students and indirect eye contact with opposite-sex
students.

You stand and sit as close to students of one sex
as you do students of the other sex.

You use touch to indicate support, gently grasping
the arm or shoulder of both males and females,
being sensitive to students who may dislike being
touched.

A 16-year-old student who is preénant comes to you for
- assistance in deciding whether or not she should stay in her
. prevocational program in distributive education. You say:

A.

"Trying to go to school and take care of a baby at
the same. t1me will be extremely d1ff1cu1t for you.'

"You can cont1nue in school. There's no reason
for you to leave unless you want to."

e

. "You’li probably ?ind it very embarrassing to-stay

in school here. There's a special school for
girls in your condition. That would be the best
place for you. See Mrs. James to sign up for that
program.”" - -, . ' .

"There's no reason whatsoever why you can't complete
your program: in distributive, education. Why don't
we explore the various options open to you and see
what might work out best both before and after the
baby is born." i

‘You overhear a colleague makung the following comments to

students:

A.

"It's apparent that you're yreally angry about being,
accused of breaking into Diyk's locker. Why don't
we talk about that first, William, and then we'l)
explore possible options for getting the situation

" settled once and for all."/"Now, Cathy, there S no

point in gesigng angry. about the accusation.’ We all
know that you'didn't do it. -Ne just have to. figure
out who did.” '

\

"I know that you 're very hurt by AngéIa s giving

you'your ring back, but there's no point crying
- about it. ~It's not the end of the world Pull .

yourself together and go ask Debbie “if she would
1ike to go to th1s week's game with you."/"It's
obvious that you're really hurt by David's asking
for his ring back. Why don’'t you go ahead and cry.
Get it alt out of your system and then we'll talk
about how you can get another boyfriend."

©VW-12 '
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.« C. "You appear to be veally disturbed about>not getting into
~° the program. - 1 didn't know that you were counting on it
that much, Pat. Aré ydu angry or hurt and disappointed?
- Do you know what triggered those fedlings? Let's talk’

) abolft that for a while before we start exploring options."

430y

5. Situation: You're responéible for settihgoup.a career day for students. You:

. Responses: - A. Arrange fér female and male speakers in careers traditional
Y ' to their sex and assign students to sex-traditional areas.

. ﬁ{fz - (Females hear the secretary, nurse, etc.; males hear the
X

insurapce agent, telephone .installer, etc.)
‘. "

B. Arrange for speakers without regard to their sex and
alloy students to self-select; you provide students with
detailed information about speakers and encourage them to
make a variety of choices. . *

C. Arrange for female and male speakers in careers both tra-
< f " ditional and nontraditional to their sexes and schedule them
' in a way which requires students to hear 9 out\pf 12 speakers.

.

6. Situation: The following are items on a vocational. interest survéy:

Résponses : A. Would you like to build.model cars ?n"d fix a bike o_ri solvi
) crossword puzzles and learn carpentry?- ="

B. Would you like to babysit and bake a cake or crochet and
- watch te]gvision? '

: C. Would you like to read a novel and play tennis éﬁ_join a
‘(%f club and take a biology course? \

¥

7. Situatign: Ellen, a high school senior, needs summer work to help pay tuition-
: -to computer technology school in the. fall. She comes to*you to ask
about summer work. You ask what she likes to do, and ‘'she replies
that she likes to fix things. You suggest that she:-

Responses: A, Investigate the "openings for girls" listed on the "jobs
for sunmer" board.

B. Call a temporary agency which has opportunitids for 1light .
.. of fice work (filing, answering the phone) during the .summer.

C. Join a group of students doing minor home repairs ahd
Tawn and garden work during the summer. *

D. Investigate a new city-sponsored program attempting
to find jobs for young women in nontraditional fields.

8. Situation:‘fﬂ&r school is adding a semester course which, although it does not |
: exclude females, is specifically designed to attract more males into
consumer and homemaking. This course will cover nutrition, food
. Preparation, wardrobe planning, clothing care, consumer education,
and apartment living from an individual rather than a family point of
view. You recommend the following as a course title: ' -
. w v ’ o
- . ; VR-12 . e,
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9. Situation:

/

L]
Responses:

L

!

Responses:

L

10. Situption:

11.

Responses:

Situation:

4

- -

Responses:

_____A. Survival for Sin;]es
____B. Bachelor Lfving
___C. Living Alone and Like It
D. Basic Home Ecéndmics for Boys

The following are excerpts from cafeér education materials
distributed from your school's job placement center:

A. "Our supervisory candidates, women and men who are
young in years and mature in attitudes, are chosen
annually; most will be in responsible positions
within five years."

B. "All theAgirlé wear attractive uniforms, have
interesting jobs, and are.surrounded by men."

C. /a pamphlet entitled/ "Women in Protective Service:
Jobs in Law Enforcement, Fire Fighting, and Security.”

Mike,a high school junior, would like to enrol] in the child
development class given by the:home economics department. -

- He has always enjoyed baby sitting and last sumyer he worked

as a counselor &t day camp. He thinks he might eventually
like to be a preschool or elementary school teacher, but he's
afraid he'1l be the only boy in the class and that the other
students will make fun of him. You say to him: /
A. "“In this school you have the right to take any class
you want."” . : ‘ :
. . - g
B. "Why don't you get some friends to sign up for the
class with you? There's safety in numbers, you
know. You shouldn't be there alone."

C. "Well, you're probably right about being the object
of a few jokes. tthy don't you continue your summer
activities, if you're really interested in working
with young children. Select some other elective
such as business law." - . v

Mary, a high school sophomore, comes into your office to

talk about enrolling in auto body. shop next fall. She in-

dicates thaf she is very interested in taking the course but
is afraid that she won't be able tp participate in the work
placement activity that accompanies the course because ghe's
heard that cooperating auto shops exclude females. ,Y?ﬂ say

to hgr: . /

A. "Well, you know there are still many employers who

are reluctant to hire #emales in this kind of job.
Maybe we'd better look at s other vocational
program for ygu."

VW-12 16
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_ _ B. "You're really interested in this class but are afraid you'll
. * Be excluded-from the work experience. Under Title IX the
" . ‘ school cannot participate in a coop program that won't take’
: female students. If we find that this program is discrimina-
ting, the school can't continue to use ijt."

C! "Under Title IX students are assured the right to nondiscrimina-
tion in all gducation programs. Although some employers are
reluctant to accept females in certain job placements, they
are required to do so if they are to be involved in school ’
programs. ' I'think you'll find that many attitudes are beginning
to change. You may want to talk to Sara Benavidez about her

/ experignces entering the auto body work placement." '

12. Situation: The foTTowing are excerpts from'student scheduaing forms which
parents must .sign: » - .

-

Responses: - o . o . {
. » ) ' §
4 A. "Dear Mr. and Mrs." ' §
» .
B. "A student in Stevens High School has many options open to
-him. He may . . ." .

C. "The family of _ - _ o
(student s name)

-

‘ ' VW-12 Y,
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RECOGNIZING SEXL§T AND NONSEXIST BEHAVIORS

" Vocational Education Worksheet 13
~ For Instructors

- -

Directions: Listed below are a number of situations which are familiar to
vocational education :instructors. Under each situation three or four possible

-~ responses are provided. Please read each situation and response and determing
how each of the responses would be degcFibed according to the following '
categories: ' . ‘

D - Discriminatory behavior -.violates Title IX or other Federal
‘ nondiscrimination laws :

. _ _ o
B - Sex-biased behavior - reflects bias or stereotyping but is"not a
violations of Title IX or other Federal
-} - nondiscrimination laws
. F?-iSex-fair'behavior'é treats both sexes in equal or similar ways
. A -Sex-affirmative behavior - attempts to compensate for the effects
f ‘ of past discrimination S

Indicate your description of each of the responsds and label them by
placing the appropriate letters in the blanks. '

‘l. Situation: As a teacher you believe it's important for you ta suppert
A ' students appropriately for their academic achievement,
- - .- career aspirations, and social behavior. You make the
following comments to students:
. . -
Responses: A. "You finally got your hair cut. Melissa, you cer-
- tainly Took much more attractive."/"Greg, you did
- a really great job on-putting in the 220 wirihg!
- & You'll be ready for an apprenticeship soon."
. ’ ) . - ’ ) e LU
E - ‘B. "Kathy and Louie, both of you did an/excellent job .
L : on planning those doors. That's really good work""

C. "Marguerita, I notited yesterday that you're han-
dling the power saw much more confidently now than
you were two-weeks ago. You may end up beihg the
best power tool operator we've got around here!"

2. Situation: You observe the following nonverbal behavior pattérns of a’
male welding teacher: . '

;- Responses: A. He visits the work statlgns of males énd females

: . ~with approximately the same rate of frequency.

B. He uses touch as an indicator of «support by gently - -
grasping both females and males on the arm or shoulder,
being sensitive to those who may dislike being touched.

”I.a N . *
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3.

5.

.Situation:

h

“Responses:

Si-tuation:

Responses:

\

.." .

C. He maintains dirdct eye contact with male students

while establishing eye contact with female students - °

only when specifically responding to or addressing
- them.

‘You run a roristry lab which sells students' arrangements

at cost to people in the community. Your school has‘no
student dress code other than the requirement that students

- may-not wear anything which would "disrupt the educational

process.” However, as a teacher you: :

A. Reqbire students working behind the counter waiting
‘. an customers to wear unisex jackets.

- 'B. Make a point to encourage ng women*and young men

«_  to wear comfortable clothihg which allows them free-
" dom of movement' for stooping, 1ifting, carrying
heavy items, and sitting on high stools. i
A ¢
C. Allow male students to wear T shirts and tank- tops
. but not females. ;

)
?

As‘a home economics teacher, you encourage your students to
be in good physical and mental hea]th by
. " A. Maintaining a bulletin board Wlth pictures of males
lifting weights, jogging, and playing baseball and
handball; while females (in leotards) are pictured
doing exercises and riding bikes. - ,

N ; | .
. ';:;\ B. Conducting a unit on "taking caré of myse}f” in
"0\ which all students formulate objectives for them-

selves in all of the following areas: nutrition,

b exercise, rest, preventive medical-and,dental care,
i and néat and attractive physical appearance.

\- C. 'Inviting a makeup consultant in to demonstrate usse
of makeup to females in your class; providing males
with a movie on aerobics. '

Tn | your marriage and family class students are building a

./diorama  on family roles ‘and responstb111t1es which will be

placed in the school's main display area. - It -shows:

A. both adult males and females taking cire of and
playing with children .

B. females caring for children and males playing with
chi]dren ‘ '

C. males do1ng yard work; females do1ng 1aundry and
c]ean1ng .

D.s fema]es doing yard work; males doing 1aundry and
c]ean1ng, both doing cooking .o

VW=13 i ' :
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6. ?jtuation: The following-are excerpts. from career.education materials
' - distributed in your school's job placement center: '

Responses: A. "All girls wear attractive uniforms, have interesting
‘ - Jjobs, dnd are surrounded by men.{* _ *

B. "Our superv?sory candidates, women and men who are young
- in years but mature in attitudes, are chosen annually; -
most will be in responsible positions within five years.'

L C. ({a pamphlet entitléd)."women in Protective Service: Jobs .
® : in Law Enforcement, Fir‘&Fighting, and Security"

7. Situation: You want to offer a semester course which, although. it does not
. exclude females, is specifically designed to attract more males
into consumer and homemaking. Such a course, would cover nutrition,
.-, food preparation, wardrobe planning, clothing care, personal care,
' ' consumer education,- and apartment living-from an individual rather
than a family perspective. Yoﬁ’decidg-po call. this course:
Resig?ses: _A. Survival for Singles
D (
‘ B. Bachelor Living
L _C. Living Alcne and Liking It | ‘ e

: "gg; D. Basic Home EConomics for Boys

-

8. Situation: In making student assignments, you: .

Responses: A. Require males to make. a bookcase; females, a cheese board.'
N . ' \ B. Tell studentswfhat you need two volunteers: a mdle to !

rrun the film projector and a female to take attendance.

i C. Select males to head student work teams on thé\giéumption $

! that male$ need to have more responsibility tham females.
9, Situation:. You undertake extracurricu]ar,responsibi]ities: _
//7 Responses: A. As advisor of the newly integrdted.Future*Farmeré of
‘ America, you give students the option of choosing a .
b - blazer or a win@breaker as a club jacket. '

B. As Votational Industrial Clubs.of America (VICA) advisor,
you'ye concerned about student leadership positions being

held by males §ince the group began. You share your

co;?ern with students and, discuss what possible options

arg available to increase females' leadership opportunities.

C. As advisor for the Ruture Homemakers of America, you

S allow female students to earn club credits thgough baby- _ ?
s sitting for you. That option.-isn't open to males in the
Y - ) ) -
group. . . o .
. - ' VH-13
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10.

1.

12.

-~

Situétion:

Responses:

Situation:

»

Responses:

Situation:

LY

Responses:

Y

Students in your cosmetoIogy class are boycotting the

‘presénce of the first male student by ignoring him, hiding

materials ang supplies from his station, and slipp1ng nasty
notes in his ker. You:

A. Ask the counselor to remove him from your class.

B. Ignore the students' behavior on|the premise that i
that they'l1l come to accept him In time so there's

no point in making an issue of it now.

C. Establish and enforce strict rules. aga1nst harass-
ment of any student.

D. Establish and enforce strict rules against harass--
ment while at the same time helping-all students to

explore sex stereotyp1ng and its mp11cations for. -

them

| \
In your coed gourmet cook1ng class, the females often take
responsibility for tleaning up after the males. While they
do’ this, the males sit, finish off the food, chat, or do
their homework. You: B
.; .

A. Ignore this behav1or since the females are d01ng it

on their own and the ma]es aren 't causing any prob]ems;

B. Praise the females for being so considerate and
, he]pfu]

C. Clarify respons1bil1t1es SO that both sexes’ clean
- up after they've f1g1shed cooking.

You're a home econom1cs teacher introducing a sewing machine

to a coed class. One of your concewns is how to present

the machine to the young men in the class, most of whom

have had no previous exper1enqg\at a]] You: _ “‘}

A. Present the sewing machine as you might 1ntroddte
any other’ power tool.

B. Team males and females in the class so that females
can give the males assistance in, 1earn1ng how to
use the machine.

C. D1v1de the class by'sex‘so that you can spend more
~ time with .males.

¢

e
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o HOW TO -RECRUIT ~
i g . .
- Vocational Education Worksheet 14

_ Directions: The purpose of this activity is td'brainstorm as many.suggéstions
as possible as to how you in your role .of vocational administrator, teacher,

or counselor can recruit and assure the successful completion of students
~ ‘!:in courses nontraditional to their sex. You'll use many of these jdeas
e - later as you develop a specific program to increase the numbers of femalas
. or males in certain courses or programs. ' '
' . : : \ :
First, form role groups of teachers, administrators, or ° -
- counselors. - Next, appoint a recorder who will write on newsprint all o
the ideas generated by your -group. When the facilitator gives the '
i signal, suggest as many ideas as you can on how you could recruit more
‘students into courses .nontraditional to their sex and how you can assure
. their successful completion of such courses/programs.

Beforé she/he gives_ the "go" signal, the facilitator will review with
you the following basic rinciples of brainstorming: : \

® The purpose is tp generate as many ideas as possible within
a short amount §f time. , . '

™~

¢ There will be no evaluation of ideas. Although an idea may
appear to be impractical oréunworkable, that idea may stimulate -

—\\\~\ someone else to contribute something which would be highly
practical and workable. ,

You may want to use the rest of this sheet, for jotting down some of the .ideas
which ygt™~have or some of those generated by the group which would be parti-
.. cularly” relevant teo you in your school. : ‘
§fter 10 minutes the facilitator will call time. The recorder for each
group should post the group's work where it can easily be seen. Each recorder
will then sUmmarize the ideas of the total group,, '

]

,.
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DEVELOPING A PLAN FOR RECRUITING STUDENTS INTO VOCATIONAL
~ TRAINING PROGRAMS NONTRADITIONAL TO THEIR SEX -

et S ' ' |
- Q?§§htiona1 Education Worksheet 15
Directions: In this activity, you'll have the opportunity to develop a specifjic
plan for recruiting students into course.vfrograms nontraditional to their sex
and assuring their. successful comp]et1on such programs and courses. In
developing this plan you'll be using data generated in the preceding act1v1ty

The following steps are involved in completing this activity:

e Form a group of three persons. Where possible, make sure your group
includes persons from different- professional roles--e g., an admlnistrator.
a counselor, and a teacher. ..
‘“ ’ - - “ o . 3§ "a o ' (3 ’.
® Review individually the following sections of this worksheet:

- Background Information ?

- Current Male/Fema]é Enrd]lments
~ Sample Recruiting Plan | | ' /

e Decide wit ur group the area on which your recruiting plan will focus.
It may be ourse %s1ngles living), a program (carpentry or an area

(health occlipations). You may also select two programs (f]or1stry and

ornamental horticulture, for example) if a grouping of two or more programs -

is basic to your recruitment plan. The area(s) you selegt may be those
you are most familiar with, those that show the greatestWiscrepancies in
male and female enrollments or those chosen on the basis of other criteria
that you estab11sh - ‘ \ .

e Feel free to make any assumptions about the courses/programs that you _
believe to be appropriate (e.g., that the curriculum has not been adapted

. to meet the interests and needs of both sexes).

e Using thg.attached form, develop a recruiting plan for enrolling and

J ensuring the successful completion by students of courses ‘nontraditional
to thefr sex.| The ultimate goal will be to balance male/female enroll-
ments in vocaR;onal education areas, courses, or programs so that students
of both sexes \are represented in proportign to their representation in
the total student body, plus or minus 15 percentage points. . As part of
the plan, develop $pecific objectives and a timetable and work activities
for achieving those objectives. Use a separate form for each course/-
program area you select. Do as many as_you can .in the time allotted.

Q | - | 1 \ ' \ ' S BN
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Background Mformation

-

You are ‘on the staff of a two-year vocational high school (Stivers
High) which serves a district of 25,008 adjacent to a major metropolitan
area o Students come to Stivers for their last two years of school,-during
which they complete a vocational training program, finish basic academic
requirements for graduation, and participate in a work experience program.
Before coming to Stivers, some students have completed a pre-vocational .
program; others” have not.” Stivers offersca full range of extracurricular
activities for students. Co |
1 % - . .
The board of education of’ the district has enacted a policy i{ non-
- discrimination on the basis of sex and compliance with Title IX, %t has .
also disseminated guidelines vor implementatijon of that policy. In.accor-
dance with these guidelines, Stivers is devefﬁping an affirmative program
designed to ensure Title IX compliance and to achieve sex equity in voca-
- tional education. L S L -

¥
_ One of she -long rapge 'goals of this program is to balance the female
and male enrolliments in vocational education areas, programs, Or courses
so that students of both sexes are represented in proportion to their re-
presentation in the total student.bodys;plus or minus 15 percentage points.
f  This would mean that all course enrollments would be within the 35 percent -

65 percent range of ipne sex or.the other, In—this activity you will focus
on developing a recruiting plan to increase the numbers of students in courses/
programs-atypical to their sex a suring their continuance in' these -
courses/programs as one means of ac ieving the long range goal. ‘j?'

Current Male/Female Enrollments inysStivers High School :

x uigpationa1 Education Courses

A

Agficu]turé ) .. 3 - Male * " Feiale
- > \\ N ) . .
o Ornamental Horticulture , 75% ~25%
N t
Margeting and Distribution . .

- Distributive Education - 52% 48%
Food Merchandising o 65% - 35%
Fashion Merchandising - _ . 34% 66%-

- Floristry . 0% - 70%

. R * * B
Consumer and Homefaking - ‘) : ' e
Home Economics o ¥ . ' 1002 -
Family Living : . 0% - : 100%
Clothing and Textiles - 0% S 1002 . .
Food and Nutrition . 2% .. 98% -
Home Furnishings and Housing - 0% 1002 -
Marriage and Family ’ : Qg%
25%

Singles Living




- - s N N '\ | ) > . .\.
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. JMale . Female
'_=0ccupatfona];Home'Ecoabmihs - ) I |
‘ Care and Gaidance of Cbildren R T SR 7 <
_ ‘ Food Management . - 25% oot 75%- cet
S . Occupational Sewing and Fashion . : o .~ s
_— Design o . - 5% . .. 9% 0 o o
;3 » Offlce ‘ ot . - o )
i Business Data ProcéSsing 49% .
Clerk-Typing 852
~ Steno., Secretar1a1 . .- 96%
, . Business Law e . - 25%.
g . Consumer Education S ‘ 52% .
. SRR Health "3 . g RS S a .
_ ;: - rHea1th Ass1stant ) | ' d%f S e xlOO%
. . -Pragtical Nursipg . 0% R 1111 ; S
. a R ‘Trades _and lnddstry_ T Sooor L '.‘jff““
¢ ! X CF - . Y

. Heating/Aiv Condit1oning v L1008
Auto Mechanics : .. 90% ,
' . .Auto Body. asd. Eender T 90%" S .
v . Carpentny L R - 00% ' i
> . Electricity .~ : 100%
i - Graphic Art - - . 60%
: - Cosmetology. » ~-. = 28% .
. .{§ @& Photography . .o 6@ T
g -~ ' Upholstery : ¥ . 100% .

\ Cust?3f31'5ervices : =~ 100% - e
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\ : . . ’ <
, . - Sample Recruiting Plan o RN P
B Goal: To balance male/female enrolTments in vocational education’éréas,,
. -« ' programs, or couyrses so that sTudents-of both sexes are represent- |
o ed in proportion to their representation in the tota)l student
body, plus or minus 15" percentage points. - '
) 20 e X\ . h
v N 8 . o .
2 'Progéam‘eyea{§) coygﬁ%d in th!ﬁ}recru1t1ng plan: )
¢ X o N : .
%" Auto mechanics and auto body/tender :
!’ e — _ ~— . . _ o .
"3, Why did you select this{these) proarain (s . -
- ! o . . g S T Ve
. + S0 few females enrolled histd¥ically; area_presents excellent S
opportunities” for women ) L |
4. List ub_to three objectives leading to:thé‘achievement of the above goal - 3
: © for the selected. program area(s). Indicate a.timeline for the completion ..
v of each. .- ) ' < ' '
. . ) N . ~ . ‘
. Objective #1: . TN .
. *Stiver& High School wil]ff%creasg the number of fémales.eﬁ?blled
' w in autq mechanics/auto. body- by 207 within three years -~
- Objective #2: Stivers High School will mgintain a successfgl-;ompletidn e
, s o rate of femqlgghpnd maie; in auto mecharics/auto body of 75% over
’ the méxt three yéars N B
R R ! . R '. ' \
. ~ « Objective #3: - ) | S '
. - . l _ ) . . . - ——
E 5."List up.ib,three specific work activities for achievihg your objectives,
P Also, designate the person’ who has primary responsibility for the imple- ,
. & mentation of each actividy (administrators, counselors, or ‘teachers).and ° -
g ©t . a timeline for completion of the task. L T e ‘ -
- Lijecgive.#lf '

Work gc_tiy_ity #1: In conju‘glgtion Wi thAgraE’C'ar-ts, the automotives

deﬁartmeﬁt'ﬁili‘p%odqce a_brcchure on bpportunities for women in

'automotivgng_“_‘_*__mﬁ_m___j_;__;_"_;_*_*”_h- _

Person(s) resgépsibfe: uAutomotigg§n§5Q§ftmeht head; graphic department
' , ‘ ) PR N

s e - "t v

-

: . . , , Coet .. E
3 head. T -
Completed by: Novemser 1977 _ el
% v . VH-15 ‘ . _ 1";13 g - o
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— X"
. 1\ * - ~ L
Person(s) responsible: - § ' /
CompletedWby: S - Yo o7 s
- Work activity #3: - o N L |
T < A
Nl
. A . . < %
. Person(s) respemsible: )
. N .V .- . - .' N l—
“Completed by: ' *
. a - . %‘ -
Objective #2——— - . . o
Work'activity #1: "¢ . ST -
Person(s) responswb]e -

| Compieted by

B

-Nork-activity #E:x Teachers will ho]d-iqﬁividuél conferences with each-

student once ever -six weeks ‘to review pro ress. Conferences’wﬁll follow '
a procedure developed J y by counselors and teachers designed to
discover early any potential problems students- -may be experlencing

Penson(s) responsib]e. Counse11ng department head; vocat1onal educat1on
. rogramg>director ,
6bmpleted by: Septembéf£$97¢rm§>

. Work dctivity #3:. _ - . .
; - T R N : — .
- - N AN
Person(s) respon3151e | . . g
.. Cc)mpletEd by SR IR \“_ ' )
S



A N

. b

OQiectiye #ée
Work activity #1: - .
Person(s) responsible:’ . , -t
-, ‘Completed by: ' )
Work activity #2: N i .

. 5
Person(s) responsible:

qumplete'd‘by: 5 . ’

s
Work activity #3: :

\ . .
'Per$on(s)'responsib1e: . , .
ﬁiomﬁleted by: Qtféa

- ¢ . ‘o"_

..\ . ' *

- T
! .
\-. -

o . - i8; . |

: VW-15 . {- =
SN . (page 6) .



The Recruiting Plan: | o ' .
1. Geal: Yo balancé male/female enrollments in vocational education areas,
programs, or courses so that students of both sexes are represented
in proportion to their representation in the total student body, plus

or qinus 15 percentage points. - ‘
2. Program area(s) covered in this recruiting plan: i ‘ N
. . ‘ \
3. Why did you select thiséxhese) program area(s)? _S;'
4. List up to three ijéétiveé“legding to the achievement of the above, goal for
the selected program area(s). Indicate a timeline for the comptetion of
each. : .. AN
Objective.#1: ___ | S |
. ‘ 3 |
5 - ) "‘ )
. Objective #2:° L " . .
o ,. . 1
. Objecti’_ve- #3: N
~ ' - .
T | — : - i

.o . N - BN
5. List up to.three specific work activities for achieving your ectives.
- Also, designate the person who has primary responsibility for_ the ‘implementa-

- tion of each-activity {administrators, counselors, or teachers}-ahd a gime-
.. Tine for completion of the task. . ' S
" Objective 1T - % ‘ =
SR Work activity #1 . L _ ' . \ :
’ ] ) ) - e - | - i | ) N . ) . f\‘.\ ‘ '

R
.
% - - ) =
» . t- N . - 4 . &
\ . < . .
. . : . \ ) . .
.

"Pefson(s) responsible:.

Completed by: __ . . - b s :
S N R e L bt e
ot (e A8 oy, e




-

LR ) g
Person(s) responsible:
Completed by: | ; . i 3
o o SR v . .~
) Objective #2 '
Work activity #1: T , )
P 4;' : "
d - ' N s .
- , ' — ' L)
Person(s) re%poniégle: . * | \\
Completed by: '
" . Work activity #2: :
<~ Person(s) responsibte: - |
- " P . - 4 -
Completed by: ! ) - .
.o |
Work activity #3: o - . -
. » . e
¢« - '
- b R
‘@ Pefsoﬁ(§)‘ne§pﬁﬁsible{ :
’Complbtéd Q{: .S .
) - L% N o . ‘ o - g
R ~ VU-15 - 485 .
" Lt .. - (page 8)- .
~ - o : N :

Work activity #2:
\\‘ .

..PePSOH(S) responsible:

Completed by:

-~ [

Work activity #3:

;”_‘."




 Objective #3

ﬁork activity '#1:

»

Completed by: - _
s X

Person(s) respons:ib_’le:

Work activity #2:

L - N

4

Person(s) responsible:

Completed by:

Hork ai_:'tﬂi vity #3

L

4

- Person(s) respons:ible:

Completed by:

L .
P LY

-

"

e~




The Recruiting Plan: ' ' .

L

1.

Goal:

‘To balance male/female enroliments in vocational éhucgtioh areas,

programs, or courses so that students of both sexes are repre--
sented in proportion to their reppesentation in the total student

" body, plus ar minus 15 percentage points. '_

2. Program area(s) covered ?n'this recruiting plan:

o~ | '
- ; — _ : .
3. Why did xﬁu éelébﬁ this (these) program area(s)? | ) .
. y ..\\‘ ¢ ) .
. i3

[

———

%a

4. List up to three objectives leading to the achievementidfzthe;agove:gqal

of each.
Objective #1: - — - . . - o\
' ’ ) . \ .
~ ~— : '/\ v A
L 3 ’ ) -
Objective #2: o '
) % ry
. - Fa »
. \ A
Objective #3% s L : SRR 'T'
vt - J’ e
5. List up to three specific work activities for achieving your ijéctives.'.
Also, designate the person who ha® primary yesponsibility.for the imple-
mentation of each activity (administrators, counselors, or teache and
a timeline for completion of the task. 2 . )
. SRR .
Objective #1 - . o ' o P
Work activity #1: ' i |
_ !
— u -
Personfs) responsibler , . L )
. Completed by: C ‘ . . %

for the selected program-area(s).

<. ¥

Ps

»
*

(page-10)
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Indicate a timeline for the completion

1e



'\_ i

Y e o
|-

~ Work activity #2: - .

" Persoh(s)-responéibIe:_ -

Completed by :
. \ | | e
S Work ‘activity #3: o -,
.. Person{s) responsible: .
’ ‘Completed by: S

. _ "._’ L ’A o

_.Objective #2
Work activity #1¢

"\-*' T, ’J
Person(s) responsible:
" . tompleted by: I .
) prered 3 2%

¥ - ..
Work activity #2:
Person(s) responsible:
Completed by: .

» _ 9

Wgpk activity #3:

L

Person(s) responsible:"

Completed by: >
. | V=15
e ._ . (paggyll) .




i 0bject ve #i'd

\\ »
Work activity #1:

Person(s) responsible:

:ﬁompleted_by:

‘Work activity #2:

_Person(s) responsible:

" Completed by: jf’

It <
-Work: activity #3:

Person(s) responsible:

Completed by:

Y

-

YH-15
(page 12)
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PROGRAM ~PLANNING OUTLINE
. . vOcationaI Education Information Sheet 16
K i\\\ ' Seggn Step Program-Planning Process
',Step 1) Setting meashrable goais and objectives o

Step 2: lPlannlng programs for each goal (programs would include specified
objectives, sub- -objectives, work activities, products, and outcomes)

Step 3: Developing a budget
Step 4: Implementing the program
Step 5: Evaluating the program

Step 6: Updetiné and adjusting program plans

. . ﬂ -
Step 7: Reporting results of the program | s

Basic Princtp]es of Effective Program Planning

1. Program planning is an on-going, continuous process. Eveny prbgram should
be in some phase of the program planning process. -
‘ .
2. Program planners should uti]ize all seven phases of the program planning
process.
3. Those who will carry out the program should be included or represented 1n
every phase of the process.
-4, Timelines should be carefully delineated, and responsibilities should be
~ clearly a55lgned . s
5. Most plans should 1nclude an 1nserv1ce traininq component as part of the
' 1mp1ementetion phase.




C . _ MY ACTION PLAN

_ v N S
. Vocational Education Worksheet 17 =~ - :

Directions: The information and experienceds of Sessjons A and B of _this workshop
should have given you a wide range of ideas as to ﬂ*& you can assﬁst in complying
with Title IX and 1mp1ement1ng sex equity in your school. Some of the ideas would be
appropriate for you in your situatioh; others would be inappropriate; some would be *
workable with modification. Many of the ideas presented you could do entirely on
_your own; others would require the cooperation and ass1stance of other vocational
education persognel within your school..

As the fwnalﬂactfvffy in this workshop, you have the opportun1ty to develop
your own acj&on p]an one which would be realistic ‘for you to do in your situation

and one to which you're willing to commit vourself. Using the following simplified

program planhing outline, determine specifications for your own i?c:in plan.

NK’E objective(s) would you set for yourse)lf for ach1ev1ng sex

uity within
your school? -(include timeline)

N -r»

Objective 1: . )

- ’ L 4

Objective 2: o ' | L ' .
' . * . ) ! .
1 ’ r

‘2. What are the appropriate work activities needed to achieve this objective?

s

‘ © Work activity 1: v—— _ ' S

v ‘ .
<. | l i \‘
A Person responsible: . Completed by: . =

Work activity 2:

- 0
) . [ ’ #
" -~ 2 :
5 . .

-

L ]

Person responsible:

*

Comp]etéd‘by:

e

-

3. 1s there any cost invodved in your work activities? If so: what are the
. cost items and the approximate expense involved? -

£

¥ [tems ' ' . 1} ' ~ Cost a . a

~

o w17 185.

—_——




’ / _ % N “ ' \u ) (l .
D . . ‘ . . L
- i L e . ¢
v ' . .
4. What are the gpecific steps you need to take to implement yourﬁﬁrogram?
:  (Put them in chronological order.) . .

Step 1: . | | |
Step 2: . : : | - ;

. Step 3:; _ | ; “_?&7 ‘ ] . o |
Step 4':-/. fe ' : s | .I\“ | L
Step 5: _ e ' o N | ,

- - —

« 5. How can you evaluate you}.gction plan, arftd at what poing will you do so?
. : . . L
]

. * . . M “ : S
, . : 1Y
. ¢ . : - ) \ >
S L / ' . ) o : e . : T
. - / . R . . N L " .

6./ How will you 1et ‘others ,know aboyt your action plan and‘iés outcomes?

!

A . N\ . .
& - . . L
T - 3_ i “ -t \Q
#i ‘ -
o . . .-(’ . .
) 3 -
\ * ¢
i ' > v
/ A\Z
*/ . A\
. L]
\ »
A\ ] * 8
~ ~
a I
© -
k]
- >
'V
@ . @

) ~ r.
: > - : - -
v w7 195y - -

o . | | ~(page 2) |




, \ '.... \ 4‘2 . ",‘ ) -' . . . .__ N . -
TR " WORKSHOP EVACUATION FORM .
A \ \/_‘ff\locatidhél Education Worksheet 18
) R . X ) * . &] . 6 . . s(’\ ’ ) - )
\&\/L-/At this point,\‘-.:h@w would you rate your know]ed?(e'gf: .
5 | . Title fx o L “T":f"\ | Edutfktioh :Apend@ents R
-~ -___thorough yhderstanding = - . ‘thoroudh understanding
_- some Kknowledge _ ‘“’:k;) _o_Some khowledge :
y —"little knowledge = .. ¢ < s T __Tittle knowledge
y no knowledge = :° - - no knowledge =~ -

sex equity in vocational education}ave beéen answered for You today?
1 . a ‘“ N . ) P “ ) * . . .
SO ¢ & :

;s T 3 What Concerns or questions about Title IX, ‘the Education Amendments, or

> sex equity in »VOqetjonaI education ‘Sti.ll remain uranswéred for you? '
\/‘(' . ' ’ , ' } . o ;' . - " ' . i‘ ;
. - . @ . . o ) . e L : AL
\% - B R - W '-’ ‘e . L
-. ) ) ). '\ - L. 3 .. T . ) e . .
. 4. Mhich-of the ddy's activities Were most helpful to you? -
s . ’ *‘-‘ . ._ . . . ' L) . . .
s ‘ A . . L — T . .
- . .. '7 ) e . . . . o qm'
‘ 5. Which of the day's’activities.were least helpfuY to you? .
. . " N . - 1 - ) N * . "._ N J \
_ - RN S _ VAN (
- - . . . .\_", o . . - ‘o -1 , . ; . .
\‘ 6. What information, experiences, or activities do you need next in ¢ rcfer .
oo to begin proviging Sex’equity in your area of vocatiopal edueatio sl
A responsipilit L S . - : '
R ' _'.‘ . ! & ‘1\”
e .
) » b} Q‘“;gl- _ ' . .
. - v . ‘ B
t " K - 3 . : ol Co
g ~ . °, s . N >
. -
- 194 ~ T
' « - . - d L4
. < . -
L w-18 b
‘/’V > 9 a . . ;

2 . L - . . . . . §. -
N 2. What concerhs oF questions about Title IX, the Education Amendménts, or .

AR TS
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RECOGNIZING SEXIST Aub'nonssxxsr BEHAVIORS

N

VOcational Education Horksheet HA

~

For Administratoh§

e

L - e -

O @

9.

.

10. -

d A, ' '.'l

T B . _ -"

.

78



RECOGNIZING SEXIST AND NONSEXIST BEHAVIORS P

Vocational Education _\torksheet'IZA )
For Counseldrs ~

- ’ o
1, b A 9. £ A
o & a_B., ' b B
T°C , a C
2., b A -~ - 10. _f A
- o8
, C o ~C
s 3..b A M. d A
~f B ) f B
( —dC ~ 2 C .
. _abD '
. - i - 12. b A
- 4. b A" ~ . b B
b B . _f
- "TEAC
T 5 d A
- ‘ "‘
Yoo LI 1
' - 6. b A . N
r 5 B A Y
. T ¢ 1
' 7. b A® .
» . . b B
T C -
) ' a D
. Q. '
) 18, F A -
2 TB I(
T C .
..__aD ‘
P £
) . / N {\ .
% - . :
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»
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ksheet 13A
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