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' Challenges fac¢ing two-year colleges have never been, >

greater Unprecedented changes in societal trends and’ values
have created both opportunities and problems. Demoqtaphic,
social, and economic changes are altering the student\popu?

lation L Many cdlleges are confronted with shifting and in

: sQme cases declining enrollments, inflation, and a taxpayers‘
ravolt. S .
4 There is a need for two year colléges to continuouély

“ assess their managerial strategies and capabilities. The

future of many colleges lies primarily in their ability to

\
exerQise self control and to adapt to present and futuye
A .

conditions. Many colleges are developing and implementing
comprehenSive yet flexible ‘planning processes designed to serve '
as a vehicle for their co tinuous development and rehewal.

Comprehensive planning is émerging as an- essential administra-

L

tive process for.increasing or maintaining institutional
vitality in the 1980s. - | ‘ "‘.
. This monograph, the sécond of two dealing with compre-
; \\"' | hqgsive institutional planning, is directed aﬁ'institutional
% A representatives involved in the planning .process. It provides
EBsential information on’ a step by-step approach to deve&oping
and implementing a comprehensive planning process./r;his

‘ monoqraph also includes a case study of planning activity at

v . Walla Walla Communitylcollege.' The case study .offers insights
. , S ~ : : ;
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« . .Y
tq and an undefstanding“of various components. of the planning

- . . - * . .
process. Exhibits illustrati?g how other linstitutions

*

approach various aspects of the planning, are included- in the

r

"institutions in preparing, implemepiting, and evaluaging a
. 3 ) . . ’
comprehensive ins§itutional planning process.
. : ’ ' , /
- . Executive officer%zand institutional planners interested

in (nitihtfhg or improving their approach to planning are also

- L]

_referred to the first monograph in this serjes titled

Comprehensive Institutiona} Planning ih Two-Year Colleges:

appendix. The primary aims of this monograph’ are, to.assist T

An Overview.and Cohcéptﬁal Framework which provides essential o

. . . LY v }
information for "planning to plan.! Institutions interested

in inigiating or improviﬁg_their approach to plééning-should

find the plahning‘precepts.and conceptual framework especially
usefdl. Recent plaﬁnyng‘literature ls"synthesi?ed‘and guiding.
principles ére'delineated, | : , .

Y

If your goal is to maintain or improve your college's .
) . . ‘
reputation as being a responsive community-based and ,

—————

performance4oriented ins;itution preparea“to meet the challenges
of the 19905, now is the time to act. bomprehensive ingtitu-

tional planning is the way. . ;

. v
y // Steven L. Van Ausdle
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& | CHAPTER I ' L o |
et AN INTRODUCTION TO PLANNING RS

J . ~
Y -

Planning in the Eduqational Environment

Challenges facing college leaders have never been

greater. Unprecedentedwchangep in societal trends and

values have created bOth\threats and opportunities fbr’the" B

two-year college. Demographicp 8001al, and economic changes
A

are altering the student population. The most striking B

! changes are/the relative ingreaseg in the number of older
students and female studen 8 attending ‘colleg

. ‘ .

the factors which have cont ) ed to 1ncreasi ~the - .~ "

L -
. N '-lﬁ.

heterogeneity and complexity of the educational environmeng . %ﬂgpi'x’

. A few of

B
' are an awarenest of the economic benefits reiated to

.
voc¢ational education,’ retraining related to- mid-career
p; ‘ shiftsé an increasing preoccupation with adult education and
lifelong learning, and growing interest in avocational - L
' of}erings for leisure time use.
— : .
- Paralleling these changes is a pattern of students
delaying entry into college after completing h?%h school.
Disenchantment with formal eduﬂbtion, eliminalion of the

draft, ‘the questionable economic value of many college

degrees, and soaring costS‘are suggested-reasons.

v In-addition to changes 1n student 1nterests, many

[ )

educational leaders are confronted with declining - ,

\/Jenrollment pg}terns, 1nflation,°and a taxpayers revolt.

-

_-__.f /7 . \ - \ _ \




The public 8 demand for more: effldiency and accountabilitv

is being felt‘through the fiscal actlons of elected officia .;
3

| 4. \'A8 a reSult, there is a crucral qeﬁp for'two year collegesl
v ‘ . to‘ stmngthen their managerial capabllitles The f\‘:u're of -

cT many colleges aepends prlmaralxgupon t;em/“hbillty to !
B _‘ fﬁw-ex;rc1ae Self~cont9%l and 1mprov: their. capa01ty to adant to E

., present and future conditidns. This 1s-a,responsib111ty of i

L]

P: '-ﬁgnagement. . L - .

. . , , . v . M . -
* s ' Iﬁ@titutional managément in the global ‘sensé refers to . !
flve prapary. functions: planning, organizing, staffing, airecting,,w

ad. controlllng. In thlS paper, the functlons of stafflng,,

ecting, and controllfhg W1Li be‘ie§erred to as managemept

" and thé controlling functhn as evaluatlon. Planhlng is

viewed as a means of inCreasing or maintaining vitality in the - |
. 29 - S I . : )
1980s. gning is the one function that is most closely’

4, -:." o * . . ’
associated with thé®ecutlive level and requires the greatest '

amount of attention atid time. Planning is also the antecedent

4

-~ function to the other administrative fuhgctions.

] . : '
// . SF\\\ ~ Henderson states the éaée for planfiing. ~/ . o |
1 3 : : . o . (JW ‘ .
-~ : Planning is here to stay. We can use it to our : g
-3 advantage,,or we can let others use or misuse it to |
- our disagyantage. As the public becomes increasingly
- concerned about the educational enterprise, we have %
ah opportunity now, through effective, clearly defined
o planning, to help restore¢ confidence in education --
", in what we are doing. As we continue to increase
. in size and complexity, we have an opportunlty now,
‘through effective planning,’ to increase our capacity
A /  to make intelligent decisions., Through effective
| planning w& cgn untie our hands from administrative ..

. } e v .
’ ' . 1 | . ! <\/

e




% -~
minutiae and concentrate our efforts on the
educational procesd The choice is ours.

A —dn

Comprehensive Planning

. Planning has been identified ai one of the most .
: -impogttnt admfnistrati\e functions. Aithough planning has
» .

long b en an everyday activ1ty, antil recently, little attention

;:M;-Tuf has been g%@e; to the qomprehensive planning process., In the Lj‘r -
past, many college administrators,have viewed planning as
:-. . sonething imposed\updn them from a pareht‘organization,
usually for the wrong reasons. Now these same adminigtrators

have come to realize that plahning actually works to their

4

-~

bemefit.

Planning is a progcess which atteTpts'to predetermine
( 'a desired course 6} action. - Planning is deciding where we : .
are going and how we plan to get there. Planning can help,
lan insfitution shift from a posture of reaction to proaction.

/
N 1
. Planning can help the college shape the envifonment rathen

- than constantly react to the éenvironment as it changes.

-~

Planning helps éstablish sound guidelines for the

N i

efficient and effective_operatign’of an institution by
- providing an intelligible rationale for decision making. .
'EffectiVe planning can also'help persuade others that" the | |
-.colleg is deliberate in its actions and that the actions

' . are mefting the needs for which it is responsible. Finally,

I. L. /G Henderson, A Plan for Planning for a Communigy,
. Lo Cellege System (Tallahassee, Florida: Department of .
_ T . Higher Eaucation, Florida State University, June 1973),
: p. 9. . .
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components. The- planning process must comprehend all -

ro ) “ ’ -
L '/ )

planning helps ensure that administrative and legislative

]

[ Y

mandates imposed by law, rule,“and’fegulation w111 be met.
. The planninq process must be comprehen31ye. ‘Comprehensive

, R
planning is defiped»aé a formal system for*® 1ntegrat1ng both
1 . L . -

.

. v -~ .
Bhort and long-range academic, administrative, financial, and

facilities planning for the total college ard its princ pal
A\ .

“«

\4
elements of the college and its relevant environment and must’

A

reflect a multi-dimensional view with respect to both time

and level., It must present both a long and short-rangel .
. ,

pergpective. It must be” an integral patrt of the college

operation at all 1ev§ls, especially at_the.top. It is

aX.

particularly important that there be a conscious, purposeful.

commitment to planning. _Finally, planning must reflect both
. . ’ . g ] . _
gualitative and QUantitative concerns. i . >
Y ' i1
Comprehens:we planning may resuthn a comprehensmve plan
B!

A plan is a written document or documents which sets forth

’ A -
the goals and objectives of the college and specifies

programs and courses of action designed to achieve them. ’

Planning is a process;‘the.plan'is a product af the process.
C
The -Process of Comprehensive Planning
Y N ‘ h , .
Comprehensive planning is an administrative function

‘A‘

~

best 1mplemented by developing a\formal step- by—step process.

It requ1res every organizational level in the college to.

- e



§

vy ' . VT tf‘*
* B assess current and"past conditions and the =~ - v

enV1ronment in wh{bh the college operates.

v »
2. aBsess the needs of present and future- clientele )
~ T and the societal needs for which the college is ’ .
‘ '3'. ' responsible."f S S R RS .
T_;:_“m . i?f define goals pnd set objectives bAsed\on the’ needs ._" .1 y
\j R 3 assessMent. | o i D . X v

. ) » B ) . . L]
4. determine 3pd implement programs to achieve the ' '

pbjectives:

* E .
) 5. assess the frogress toward achievement of . B _3‘.
L ] ] .

' - . ‘
objectives. 2 : ‘*‘#’//’ , , .

— _»"
The funifamen“tal" purbUBé ofthe pt&n**is*wmtéate-ﬂ s et
{ clearlﬁ'as possible'(l) the direction in which the-college is _ A

going-ané why, (2) how it intends to get there, and (3). the

1 ,
resources that will be required for it to reach its destination.

<

Lo

This missioff is best accomplished via a comprehensive and

systematic planning process. A logical sequence of activities

for developing, implementing, and evaluatihg a program plan is

. shown in Figlre 1. This model 13 applicable to any level in ' P

the college (e2.g9., district, campus, academic department, or

_program) . The model indicates that comprehensive planning is

¢ f_ ‘not a linear, one~way proceJE | The cyclical nature and major

| ‘com nents of the planning.process are shown in_ Figure 2 - It

is important to .note that any model presented is likely to . .

<t appear as an oversimplification .of .the actual dynamics of the’

K

-

3. ibid., p. 12.

el
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ADMINISTRATIVE PROCESS MODEL

A.ssumption’

- .
£ "g ! v flan to Plan . Ca
LI . =
—‘[——_—.—_—I . — o — =t ——— R
3 , R —— ) S 3
) 4\ Review and Update .
. Mission, Role & Scope 9 -
v ! Institutiongl Values ‘,"'7 . ‘
. 5 A , : ' .o \\-‘I . ' .
‘s { Environmental . - ,__Assassment  |*® -
g Assessment  fe- Matching* S ~Inatitutional | ¢ .
R Status | Needs - wos&s ' Capabilities A
g | \\. o \\t : ‘ L | ’ L
. 8 ,. Write Planning . Il

Specify

(3
ST evenER swmseve

| Resource \
== =1 Requirements

L
. "r‘ S 3 G J'
_ N\ an oals
._"__.__._.'_(_'_;____..,__l__‘_.‘._?.,{__‘- —
A k ]
o | .. Specify Objectives |
gkg ; ’ . ) '
o A ;.cify " Specify
T g ~Planned . Progr.a?n
Outcomes’ [~ __. ~ s‘
e
p . . \ l
V. 1 . -Operate’
5 s 2 " *Program
Ly T
. § . | E—
) < L . Actual '
l . ‘ -Outcomes .
. - o Y
. Compare
- Planned & Actual
Outcomes
, 1
. Figure 1. Administrative Pocess Model .,
L . - ' Voo .
. g \ - 1 r:; *
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’ process. In practice, steps iﬁ the process ate highly
. < [ .
interactive and increase in'complexity‘as the process evolves..

. Iy ‘ . . .
\} ' v

YL oty e Prerequisites to Effective Planning.
A I P .
i " Effective planning does not just\happen -- it must be
PR 4 ‘

‘ ‘ " planned. The succéess of plannlnq is degendent upon certain

!prergguisite cohditions. ‘Phose condxtlons are aB follows:

1. Top-Level Leadership Commitment

; ' If the ptesident and/or the board of "trustees are
indffferent toward planning, the attitude will be communicated

to the rest of the institution. This is almost a guarantee
. \ \

SR © N 7% W B 1} - W - SRR e e e :

2. staff Time and Eggertisé

Time should be allottéd for designing, explaining and
N
pilot testing the plannfng process prior to implementation.

Learning how to plén more effébtively should be aipfiority :

-~

_consideratidn ét the outset. An outside consultant can be
N - utilized td help initiate the prockss and assist with the .
learning experienceas

. 3. Plannipng Procedure and Schedule .

It helps to identify specific steps to be followed in

[}

initiating plans and getting them reviewed by central
. adninistration. Procedures for regular review, revision,

and updating of plans‘éhould also be developed. A calendar or

%

time schedule must be related to planning activities so everyéne-

~

knows completion dates for various''stages.  *
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4. Broad Participationt

L4

Meaningful involvement by, faculty, Bt

)

‘and trustees is the prinCipal sine qua non (o) successful
\

ﬁgplanning. ‘Planners should make extra_dﬁiorqs to see that this

L4 . .,
occurs. -Shoemaker indicated that "one of thé’?oundational &Ja

I

most valuable resources of a college is the intelligence and
&

creative agility of its personnel " and he suggested that a
P

"plgnning ocess be. designed to make the ggst,use of this
- resource and not suppress it. w3 He believes that people need to

feel: that they are participating in the maturational development
9

“rofwtherrminstitution and that they have a gay _in their individual- -~

and gbrporate destiny. It is important in.the design of~the
planning process to provide opportunities for input at '
appropriate‘times, places, and le;els for everyone either
‘directly or through representativesr

5. Integration with State Level Planning . n

-

"The institutional'planning process should be integrated
with planning that 6ccurs at the state system level, For
colleges that receive a majority of their operating revenues
from the state, planning must flow from and feed to the ,
decision process at the ‘statre level Planning should recogniZev
-the fealities of the state decision making process and be
integrally reIated to political strategies affecting{theu

4

system's efforts to influehce state government. . .

-4

3. W1lliam A. Shoemaker, Vice-President for Research National
Council for the Advancement of Small Colleges, "Planning
in Two-Year Colleges" (Comments presented at a meeting
convened by the writer at the National Center for Research
in Vocational Education, Columbus, Ohio, December, 1978) .

AN
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6. Pre-planning

-

Pre-planning activity can be Viewed as "planning to plan.' O

b
. \

_When developing a planning proggss, it is 1mportant to consid:;;r/;//

‘the history, structure, and personallty of the institution an
design_acqordinglyv; Before planning, an institutionisnould ;

' determine its pi%nning requiréments, study'existing‘prbcess and

| capability,;develop planning policy, a381gn responsibility,
develop a planning structure, deVelop a planning progess, and
initiate staff training on 1nst1tutiona1-planning - Design of

the process shoulé/reflect a precisely designpd series of

+
'w~«m~-wm~um»wact1ylties with a related time schedule so everyone knows )

, expected completion dates of various steps.. This should be

o, o ] viewed as essential pre-plahning activity.

Essentialk Requirements of an Effective Planning Process

. Past experiences of: planners*have suggested ‘fundamental

. reduirements for an effective planning process. Important

4

J .
requirements are:

1. Planning Should not be Separated from Decision Making

'kieft emphasized that planning and resource allocation/

Y

L]

reallocation mu be linked in a decision process that
.identifies objec ives, then selects and develops programs to -
accomplish them.. He 1ndicabes that planning can . "rationalize

decision making by minimizing its ad hoc character.”

L] . -

4

7. R. N. Kieft, Acaaemic lanning: Four Institutional Case
' ‘Studies (BouIaer, Colorado: National Center for
!

a Higher Educatlon Managgment Systens, 1978), p. 5.

N
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_2. Planning Should be Shprt- and LOng~range iy

"y

;" for the foreseeable future. Halstead indicated that the

.»P&anning is short—range in that it develops the budget
for the next fiscal year and continues program commitments

ghort-range plhnniﬁg usualry results in an annual’ plan. .

The 1ong-range plah seeks to establish the goals and direction

MFS

2

planning period cannot be. so long as to preblude reasonable
accuracy in: projecting statistics and trends, nor can it be 80
short as to 'make planning meaningless.!5 without the Aoﬂg-range

dimension, planning:is likely to be' . focused: on how to plan the

- N - s

'colIége“s“way“out%cfuawerisiBWerr“mmmPﬁﬂ

B TS e s v mee -

3.' Planniggknust Regult in a Ehdget

[N

The buéget should be viewed as a fiscal statement of the

plan. If the budget 1s not directly tied. to planning, plannin; =

. may be appropriately viewed as a meaningless exercise since its

I3

payoff for the college éha for the individuals involved will be

minimal. ' : ",
d e '

4. Planning Requires a Definition and Understanding of
Institutional. MIssionL,AImsL and GoaIs , _

The planner must first determine where the college is

going before deciding how to get there. 'Freeman stated it well; -

"One cannot draw a, road—map w1thout knowing in advance where
"6 |

one is going."

-~

5. Planning Must be Information—based

qupning requires information about both the interﬂgl

5. K. D. Halstead, State&ige Planning in Higher Education .

(Washingtord, D.C.:; U S Go ernment Print{ng Office,
_ 1974), p. 29. . ‘
6. .J. E. Preeman, "Compréhensive Planning in . Higher Education,"
gﬁy Directions for Hggher Education, Autumn 1977, p. 47.

P .
[ . s . _’\‘ b4 —11— . ’ -
,:‘r,"‘_.‘.:‘_f'-_;.‘ T o .. ) ] 22 - o
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A

.necessarxpinf orma 1on for planning de0191ons.

- . . . hd

a&pects of the institution and its external environment.

Freeman found that many planning systems 1n higher educaiion

failed because of -inaddquate information about the. institution,
a .\.- \

its programs, its finances, and 1ts staff He suggests the need

H

for comprehensive management 1nformation systems (MIS) and

LY

apprOpriate analytical model/kto generate 1nformat10n required

to. support planning ‘ _ ﬂ. .

/

C 6 Planning Should Emphasize the Development of Working -

Papers —-- Not a Final Printed Document

¢ -

Planning should focus on providing information to support

decisions. The objective spould not be to publish a plan that

' may oOr may not have any direct bearing on the" process of- making

decisions,. " The primary value in preparing a written plan 1s
the oisciplined process regquired to developh analyze, review,
and approve the document. The Qynamic nature of’thetprocess
renders a final document obsolete snortly after it is printed.
Therefore,'planners should emphasize tne development of workingﬁ

papers that support de0131ons and inform the collq?e community

~and the public of institutional progress L \
7. Planning Requires a Means. of Evaluating Institutional
Performance — . | . R

‘Evaluation can be viewed as-the process of obtaining \ &

-

' necessary iﬁformation for.planning.. Many 1nst1tutions begin the

plannin')eycle by eleuatinq existing programs to acquire

»
0+,

T ibid., p. 50. ¢ -~ .,
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8. Plagﬂé?g Requires consideration$f All Possible
Cons®guences for Existing Programs

.
r s ¢
]

Chaqging'needs and scarcé ?esources regquire that some

programs’ be reduced or eliminated while others may be
. <P ©
maintained or increased. According to Shoemaker, the unpopular

and distastefu]l thaght of redicing staff is frequently

R L

- 3

considered only "when an institution is of its last legs =-

and achieves too little too laté. Such an approach does not

represent good management, let alone realistic financial planning
- L 2

for a dévelqping institution." He believes it reflects a

greater concern for human dignity to help people find positions

TS T bt memenr et e s e e s e e L. . D :
where they derive satisfaction from being productive instead of

allowing them to fulfill traditional roles in “over-stuffed,

ﬁtdated, and parasitic programs."8 It on;yéggﬁgs a few such
. B LTy b

‘programs to drain the résources of an institution enovgh to

prevent it from developing new programs and services that may -

be vital to survival.

~p

9%, "$lanning Requires the Development Qf Institutional ‘Priorities

4

When résqurées are’}imitéd: priorities ‘are necessary. In
the past, incremental growth was viewed as the norm. Plannfgg'
refleéted the expectationlthatxchanges could be coﬁered by an ‘
ihcreased number of students, an increase in th fee paid by the

student, and- increases in state and federal appropriations.

\

8. W. A. Shoemaker, "Data and Its-Use: A Process System for
Planning" (A paper presented at the National Consultina
Panel Meeting on Planning Two-Year Colleges held at the
National Center for Research in Vocational Education,
Columbus, Ohio, The Ohio State University, December 1978),
P 29, . ! - ] : A

A
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Colleges are now finding that they can no longer expect to

&

receive increases. “In most cages they must make do with _ -
existing levels of funding or with even lessﬁ Thereﬁbre, in |
.order to make changes' it is necessary to chanqﬁ prlorltles and
reallocate funds. Tradltional allocatlon ;attengs will have to
be altered as trade- offs arewcon31dered to qet maximum benefit
from the. educatlon dollars avallable. - o - o
In this sectlon the essential requirements of.an effeetlve
planning process were identified and explained. An effective

process meets these requirements and is characterized as a

comprehensive, continuous, and flexible process that evolves

with the development of the college. To view the process

otherwise is to subscribe to the Christopher Columbus theory
of_plannihg: When he left he didn't kno% where he was going;
when he got there he didn't know where he was; when ﬁe =
retureed he didn't know where he had been; and he did it all

on a federal grantl



CHAPTER ‘I
IMPLEMENTING THE PLANNING PROFESS
¥ ' . o - { - .
i ‘ Planning,MQdel . . '

A conceptual model of a comprehensive planning process is

presepted in this sectLOn. Thls mode! was developed within the

'framework of the Planninq, Management and Evaluation (PME) System.

Y

This model is~presented in detail in S L. Van Ausdle, Comprehensive

nning in Two-Year Colleges: An Overview and Conceptual
&Fii

RS
ework.. - The model shows the relationships among ‘the components

of the system. (See Figure 3.)

Through .the planning component, the college establishes or

- YE —-,..b'aa.a..

emr

'-,reaffirms its mission and determines its goals and objectives. The

three phases of th18 ongoing procesgs are: (1) pre-planning, (2)

Straﬁegic plq@ning, gd (3) operational planning. Pre-planning is'

\

a vital step, espec1ally for those college# who do not ha#e a
comprehensive planning process in place. Necessary stegs ‘

include in each phase of the process are“explainea.in detail in the

following sections.

xhe management component ‘can be viewed as the administrative
Y ’ > ’

. - . ‘ .
process and techniques us to achieve g®Als and objectives derived
from the plénning comporfent. This component makes use of the plan

as ‘a basis for decisions and actions; thus the term "plan

t v

utilization."

-~
»

l. S. L. Van Ausdle, mprehensive Planning in Two-Year Colleges:

An Overview an 3 Conceptual Framework ‘(Columbus, oOhio:
National Center For Researdh in’Vocational Education,
1979) r po 57 . ~

o
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COMPREHENSIVE PLANNING PROCESS

~ FOR TWO-YEAR COLLEGES

s

PLANNING

L .

| "ﬁ?é'—Pla"ﬁ?iing' e

T

Stfafogic o
- Planning | *

|

. Operational

Formative Evaluation of Process

R

Planning "~
AT — Plan
ﬁNAGEMENT Utilization
EVA y Summative Evaluation o
EV_AI.IIATION S Brocess -
P ' ¥ )
FMN 3 COmpnhomIvo Instltuﬂbnnl P'mning System for Two-year Colleges. -
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The evaluation component focuses on assessing the t
actual perfo5§ance of the college in terms of the goals and
objectives derivejgtrom the planning component. Evaluatio‘ is
an ongoing activity. Both program operations and the planning
process shouldlbe monitored and a summative‘evaluation conduct-
ed according to a predetermined schedule. Evaluation provides .
information that can be used_in the management of current |

operations and planning of future activities. Each phase of

the planning process will be explained in-detail in this .

Y ‘ 6
?re-Planning Activitij‘

_ Where do we start? How do we proceed? These are two

perplexing questions faced by institutions1which have discovered

b 4

the need for improved planning. Should a consuftant be hired?
How about adopting another institution's process? would it
be more expedient to get on w1th the task of writing goals

and obJectives? These questions all illustrate the need for

s

the college to develop a "plan for planning."

Initial effort% should focus on answering these questions:

'Why plan? Who w111 assunme re8ponsibility? Is there a pre-

determined time frame 'and ba81C format imposed by the state
board? What will be the ‘nature of the planning process?

. The first step in assegsing the need for planning is

to evaluate'existing planning efforts. Kieft, Armijo, and

. )

~17-
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Bucklew advise that an ad hoc tgsk fonce comprised of
college leaders and the leaders of majo;.constituqnts and
faculty start by assessing inéti£utionql opinion on the
followiné.eight questioni:

1. 1s decision making coérdinéted?

2. Is there a shared-senée of purpose and direction?

3. Ié-the pléhﬁing pfoé és_ef}ective(as 4;11 as';'

efficient? (
_ 4ﬂ' Is there extensiQe participation in the prqﬁess?
5.'Is‘therg\conéensus;about'the misqiqn,ﬂrole and

!
scope of the institution?

P

6. To-what extent does the academic program.rgflectxl
the m1851on, role and scope?

5. How well understood are. the educational trendg’
affecting the 1nstitution? | -

8. ﬁo& Qell-do progrgms«respond to tﬁé needs of

students??

They suggest that the task force conclu&e with a

L 2N

" specific recommendation on the-order of one of the following:

. T _

1. Current planning is effective. Desirg@ results
. ; : _ St ¢

are being achieved, and no changes are necessady .

2. Current planning is basically a@equatef and only
1imited revision and coordination are needed.
4 Exigting systems and institutional offices can

3 A
. ‘ .

2. R. N. Kleft, F. Armijo, and N. S. Bucklew, A Handbook for
Institutional, Academic and Program Planning: “From
TIdea to implementation !(Boulder, Colorado: Nat onal
Center for Highqr Education Management Systems, 1978) ,

p. 1l.

~
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undertake_such changes.

N

% 3. Currzent planning is inadequate. The institution .
should implement a“differentkplanning process that
will involve major i stitutionai commitment.3

Kieft stated that many institutions will conclude that the

| third'option beet describes their situation.
Thempre-planning phase suggested here'involves ?
fourteen-step:process as shown -in Table 1. The first

" two eteps are: determining planning requirementg (Step 1.1)

and evaluating existing capabilitiee (Step 1.2).  These steps
refzect\xieft 's recommendations. *

After the chief executive reviews the findings of . the
initial assesément, planning pdlicy should be developed |

k/ (Step 1.3). This policy ‘'will help communicate to the college

community the commitment to planning and the proposed course ..
_of action. ° r . “. \
Next, the chief executive should formally assign the

}/ responsibility for planning (Step 1 4). It was noted in

Chapter 1 “that planning requires. staff time "and exp@{tise.

g
!

It is important that ‘planning be perceived as an important
iactivitywthat_diréctly influences major policy decisions.
This is necessary d4f people are to give planning the
required attention that*y;ll be necessary to make it

-effective. For this, reason, the planning officer should’ report

'directly to the chief executives
3.  TIbad.

¥
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STEPS IN COMPREHENSIVE PLANNING PROCESS
' * FOR TWO-YEAR COLLEGES

P

PLANNING

MANAGEMENT|

EVALUATION

Phase PREPI.ANNING Piase STRATEGIC |Phass OPERATIONAL|Phass  PLAN  |-Phase MONITORING
10 - 20 PLANNING |30 PLANNING |40 UTILIZATION| 5.0 & EVALUATION
’ ] ) - < £
11 Determine planning 2.1 Conduct environmente! 3.1 Esteblish plénning unfts | @ Modity ongoing 8.1 Identify information
requirements neads sssessment ' . sctivity nqulnmonu )
3.2 Stretegic plen studied &
1.2 Evaluete existing capabliities 2.2 Assess institutionel by units - @ Prepare dnnuel 5.2 Updaete informhtlon
1.3 Develop plenning policy capabilities operating budget: . system ,
1.4 Assign responsibility : 3.3 UWN plans and ’ - -
14 An gn' P 2.3 Write plepning ouumptiomH' . I oPrepare ‘bin&m 5.3 Qbuln .n.? monitor
1.5 Appoint plenning council - . opereting budget feedbac
. 3.4 Steff updste professions
1.8 Determine resource 2.4 Revisw end updste mission devetopment plen @ Prepere cepitel budget| 8.4 Provide for conﬂnwncv
requirements scope, role, end stetement o plenning
‘ . @ ideiitify steff
1.7 Learn sbout plenning * . 2.8 Stete continuing goals development nesds 53 Evaldotlon of programs
1.8 Develop planning structure ol .
. 2,6 Stete spactel goals @ Identify evelustion 5.6 Eveluation of plmnlno
1.9 Dwtermine planning cycle . criterie process
1.10 Develop plenning calendar
. @ College Pramotion 8.7 Ravise planning process
1.11 Develop e plenning proces _ i
1.12 Trein steff .
1.13 Evaluets preplenning afforts| . -
1,14 Report progress )
[
( L]

. «

—

Table 1

r

. .
. -
Y .
-
.

- Steps in Comprehensive ﬁmning Process for,Two-year Colleges

P T — s
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o The fifth step suggested 18 to appoint a planning council‘
(Step .1. 5).. This council should includ? broad representation
:from throughout the institution, including the leaders of
administration. faculty, students, and staff '

The planning executive, in cooperation with the council,

-

_ should then determine resource requirements (Step'1.6) , .

/ o review current literature,|and call in consultants, etc. as
a means of becoming familiar with the "state of the art". . A

(Step 1.7). It may be helpful to review the. planning pqocesses

of, institutioné that are at a more advanced planning stage.

'The&r approaches should be discussed with the president,

plan ng officer, and other representatives. It is important

to note that a planning process: evolves over time from within
the - institption and reflects the character of the particuldr
-~ institution. While learning can occur . from otherxs' successes

and mistakes, be cautious about attempting to transplant

@

another's planning style and approach to. your institution.
It,may be rejected because its design does not meet the needs

of your institution, or it may be at a more advanced stage

L4

" and prove too complex for your purposes. Learning to plan is

- a necessary.prerequisite and an essential step in the . h
fvolutionary development of a planning process. Thé planning o
sEaff and counc11 must open themselves to the, "learning to ' ’

»
. plang experience.

\

The next four steps in'thjrprocess comprise.a design:’
' ' . .

. ' : ! 32 ) . B v .
. . | -21- -
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phase.' The planning strueture is defined lStep 1.8), a.planning
eycle is determined (Step 1.9) , an antual calendar is

deueloped (Step 1.10), and a planning precess is‘created.(Step
l ll) These steps should be‘considekfd-collectively, because

they are highly intenrelafed

~

)

A planning structure should reflect the hierarchical
"structure of"!heaorganization It is hithy recommended that .. ——
‘the plaﬁﬁdng and budqetiey structure be identical This wé11l
help tie the planning and budgeting processes together. Fach
organizational un1t ahOuld develop a plan and budget within the
context of the-next higher ux{t¢ The higher units ther review
and critique the plans ana budgets of the lower units and s
aggregate plans and budgets of the lower units into an ;
organizational plan and budget. ‘This structural approach also
works for evaluation Planning and budgeting can stagﬁ at’”
the lowest possible level and occur within ‘the context of ‘ «
guidelines provided by top-level administration. This
> structure and apprQach also tends to maximize invelVement.

A

Developing the planning cycle (Step 1.9) involves

N . « X -

deternining the langth of the planning horizod and the amount

‘ of detail desired for .each year. Usually the planning cycle 4

‘ .
' comp?ises three to five years Information demands for
initiating cap1ta1 bugget requests is-a likely determinant of

the maximum length of the planning horizon,

- .
r . ¢ 4

A

» Each year, detailed plans are formulated for tpe year o

.
-
[ ]
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. , , .
immediately ahead. Less, detailed }et_substantive plans
are epared for subaequent years. An illustration of a
planping cycle is included in the Appendix as Exhibit A.

As the cycle advances, the second year w111 become the year

immediately ahead and will be planned in more detail Sub- .

| sequent years may require revision as each new year is

" added.

DevelOpment of the annual planning calendar (Step 1. 10)

involves determining the time line for completion of

activities for the annual planning cycle. Due dates for

‘planning information or budget requests shape the planning .

calendar. One approach is to ebecify predetermined deadlines

and then plan backwards. An'annual planning calendar is

\1ncluded in the Appendix as Exhlblt B, !

[ ]

process (Step'l.11). Specific activitiea of a proposed
procees‘will be explained in detail in aubsequent sections of

this chapter. The two major components of the planning

.process are: strategic planning and operational planning.

There is no standard approach to plannina nor is specific

terminology utilized to descrihe the planning process."Each

\
N

institution should adapt a process and utilize terminology that

profptes understanding within the'institution.

{.

"The next important step is the development of the planning

1.



————.

AN

It is important that the "plan for planning" be understood
by everyone involved. . Formal staff training (Step 1.12) is a

recommended way of proceeding.s‘Shief executives should demonstrate

5

their understanding and commitment. Stigﬁ,involvement'will"also
provide an opportunity to assess attitudes and receive feedback on
ways of improving the’process.' -

Theé final steps in pre-planning are.to evaluate the process

]
.

o and results of.the pre-planning phase (Step 1.13) and report.progrqss_

to the board (Step 1.14). After necessary adjustments are made

*

based on feedback from staff traininq and evaluation, the board

-should be asked to express its commitment to planning by approving:
. 9

the process. ,
¢

Strategic Planning
Strategic planning is the procegs of determining what direction
the institution will takef The first step in thafﬁt;ategiccplanning
process should focus on assessment of present and past conditions of -

the COllege and the environment within which it operates.

Conduct Environmental Assessment

Environmental-needs assessment (Step 2.1) is concerned with
a obtaining, analyzing, and reporting information reflecting chrrent
and future needs of the college. Education and training needs and
interests of present an@ prospective students should be assessed. %

This includes the needs and interests of adults in the service area.

~—

. Another major area to study is the present and Euture employment and

' ( .
career opportunities. In addition, Kieft recomménds consideration

. A}

~

o | T8
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Y - /
of local, .state, and national trends in financing post-secondary

education, projected student‘characteristics for the next five to’
ten years, enrollment trends,'najor educational patterns, labor
trends, and social priorities;‘4 Vaiencis Community Colleqe's approacn
to needs assessment is included as Exhibi C'in the Appendix.
Valencia's approach is comprehensive and an integral port of their
planning process. It is included as a prattical and sound example

of needs asBessment. . ' - ' T

Assessment Institutional Capabilities

. Such assessment (Step 2. 2) is concerned with the current and

potential state of affairs of the institution to provide educational

\.

.services.“ It involves the process of obtaining,_analyzi\?, and

dooumenting information which reflects the present statusiand'poten—
tial capacity of the collegea Initial efforts should focus on
obtaining and ansiyzing information that will supoortlpianning
decisions. This information might be summarized and published as

an annual profile report of. the college and its service area.

Write Planning Assumptions

Statements. of assumptions are derived from‘the'assessments
of the enVironment and institutional capabilities (Step 2.3).-
These statements can be organized into three categories- (1)
societal assumptions, (2) state system assumptions, and (3)
institutional assumptions. These statements serve as a context
fotr the subsequent revieg,of the mission statement an development
of college goals.‘ Planning assumptions are statements of future

plauéibiéfconditions. They form a basis for planning and serve

<

4. 1Ibid., p. 38. , -



., Aas a.framework for evaluating alternative ideas. Planning
assumptions .should be reviewed and revised on a scheduled

baSiB. \ o, L
- \

Societal assumptions :congist of statements which charact-
‘ ! ’ S

erize society today and project plausihle futures. The college
should appoint ‘a committee to prepare these statemente. A

basic revision should be completed every twd years.

[ O

State system boards usually take positions and provide‘

information regarding the 1nterpretation of the present and‘

.~

future sta of- affairs. Stdte system assumptions consist of
statements which identify the position the state board has
taken on-critical-issues that will influence the college.

. State system assumptions should be modified or updated_as'

('

major changes or announceméhts occuy 'at the state level. * - =

Institutional assumptions include statements of future
o wr

conditions that are directly related to the college and its.

service area. Thesé statements should address such factors-

»\

as enrollment, taffing, programs, resohrces, and the physical

plant. These assumptions should bé reyised annually based en
" new informaqion and experience. An example of a. ﬁormat for

planning assumptions as pxepared by oné college is.. included

in the Appendix as/ﬁxhibit D. | | | ﬁ/ v
. s € . \
.f!.view and Update Mission Statement S .
7

tyhis phase of strategic planning consists of a matching

process among institutional and environmental needs, .

L
-

¢ o : .

L 4 . t~~r




. institutional purposes, and institutional capabilities
(Step 2.4). Caruthets and Lott note that an organizatibn

develops its strategies for dealing with the future through
the cqnchrrent_assessment of three potentially conflicting

forces: its traditionglqpurposes, its current capaoity,

"and its future environment. They statez

e --~w--mWhenmamstrategyucannot_hgmformulated“"
that satisfies the currently perceived
state' in. each of these three areas

y (purposes, capacity, future environ-
‘ment), the state of at least one must
+-  be changed. For instance, some aspect

-5F the organization's capacity such

; as its facilities might be. altered.

Oor, some action might be taken to ;
change the i stitution's external .
environment, such as influencing
political decisions or expanding the
marketplace. Not infrequently, an
organization may determine that ‘it
will amend its basic purposes
(mission statemgnt) if it is to
enjoy survival.-”'

€

!

. ¢ 4 : .
Review and update of the inst}tutions mission statement
via such a matching process (step 2.4) is an extremely

.important step in the strategic planning process.

5. J. K. Caruthers and 6. B. Lott, A Guide for Mission, Role,
and Scope Planning (Bouldex, Colorado: National
' - Center for Higher Education Management Systems. In
Print), p. 14. ' ik
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Speéify:Goals_ : o J ' L

" The nekt step in thé-étrategic planniﬁg process is to
gspecify college~wide goals -(Step 2.5).* A goal is defined“;s
a desired future state or condition, which, if attained, will
contribute to the achievement of the institutional mission.
Goals are bnpadiy definéd aﬁd reflect the céntral aims of the

A v
ingtitution. It is recommended that goals be divided ‘into two

~categories: 'continulng goals and specigl goals. Continuing c

>

}goals are derived with the context of the mission statement

and, as the name implies, will not change éignificantly from -
' o

) _ 1year to year. Special goals are "special" for a ‘stated period

of time and+tend to be specific and timely aspects’ of continu-

N

ing goals. Special .goals represent the most specific statements '
ﬁf direction at the institutional level. Like codtinping goals
the special goals prpvide direction to.both new and ongoing

. activities and progtams, although they seek primarily to

N\

intensify efforts on cirtain ongSing activities and to bring

about change.

.Strategic.planning results in both loﬁg-pange,and annual

plans. The long-range plan, usualf‘.eovering a period of five
- S AT : ¢

. N TR TR P S o !
to six years;fgio'i@es a context for the subsequent develogpeng‘ )
¥ Organlizational theorists have recently debated the advisability
" of institutions specifying goals as a‘ part of. the planning
process in higher education. However, preliminary findings of
a study of the institutional planning processes of a select
group of two-year colleges by this writer indicate that goal
gstatements are an impor t component of plans at these insti-
tutions. Goal free plann may be more appropriately applied
within four-year colleges and ipjﬁgrsitjvs. - .
., [y

<

L "
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ar

"'continuing ahd special goals.

College—wide objectives may also be-included if the plan

of an annual operating plan. Strategic long-range and-annual
plans reflect planning decisjons made by the board of’

trustees. " These planning decisions can be reported as , ]

3

-T The executive officer, in consultation with the planning

:,council, should assume responsibility for, the continuing goals. '

The goals are derived from planning assumptions, the mission

.statement,”and recommendations of the college community.

This should occur at least'on a biennial basis. Special:

goals should be formaily stated by the executive officer on an .
annual basis (Step 2.6). The planning council, with assistance
from the college community, should recopmend these dgoals to the {i?
executive officer. | ‘iﬁr-:' : | vt

At this stage, the contents of the strategic long-range and

~annual plan consist of -- 5 o _ ' ‘)

Ll

" ¢ status assessment'informationq. [g; X o
° needs assesgsment 1nformation; .

° statements of planning assumptions3.
e a mission statement, and

<. .

e ollege—w1de goals of a continuing and special nature. ..

needs . to be more specific. An objectiue is defined as a -
future state or ‘condition which, if attained, wi11 coritribute '
to the achievement of one or more goals. Objectives are

- a -~
more narrow, concrete, spec1f1c, and subject to measurement.

49 o



o as the product produced -~ the plan.

S - be.prepared  However, the henefits of “having the written

(L

The achievement of a goal'will normally require the -

. attainment of several specific objectives.

*

By this stage, it is assumed that the people.involved

in the process‘are more knowledgeable about the college and
Sy

_its environment and that better information:is available for

o

making planning decisions. . ‘A written planning report should

o 1 4

documeht will be secondary ‘ the learning experience

provided by 1nvolvement in the planning process. Remember,

] "

the planning process is considered as important to the’ college

Examples of mission statements/(Exhibit E) and college

\ gosis (Exhibtit F) are included in the‘Appendii.

.

e Operational Planning

Operational planning is;thé process of developing long- ‘
range and annual plans at each administrative levellwitnin
the college. These-plans are derived ‘from and developegiwithin
;*Ffe\\\the context_of'the college mission andlgoels'specified-in the
stritegic planning phgse of _.the process. (See Figure 4.)
Measurable objectives are developed for each administrative
unit along with procedures or action.plans for implementing BRI

Y

| “these objectives. Eigure hows the iterative and dynamic
; | .
nature of strategic and ope athnal planning. They should not

' be perceived as mUtually'exc usive activities.'




RELATIONSHIP BETWEEN STRATEGIC AND OPERATIONAL PLANNING:

-

STRATEGIC PLANNING [+={ OPERATIONAL PLANNING o
. CONDITIONS (NEEDS) IN THE COLLEGE AND IT8 ENVlRONMéNT
Planni - - |
rotes) [+ Foedback [=-= === .
et | L) )
Strategic | | '

B _' B ! le' - . . : . .
STRATEGIC ¥ y o
PLANNING Planning N
(WHAT) Decisions | ¢ L

Goals L *
o Planning |« | Feedback
v OPERATIONAL Process ‘ '
PLANNING . ) * Outcomes.
(HOW & WHEN) Action | Program jl
| Plans Tl infplementation| | ¢
Figure 4. Relationships een Strategic and Operational | l

Phases of Comprehensive institutional Planning System,

(.
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Establish Planning_Unit

N\
The" first step in the operational planning process is to

establish the planning units (Step 3.1). It has already been
! recommended that aéginistrative units within the institution
be utilized as planning and budgeting units. Planning units
at lower levels are subsets of units at higher levels. The
following example might help illustrate this point.” At~ﬂ311;--wl__
Walla Community College (WWCC), the instructional area is
‘- subdivided into three,divigions: vocational edugation, academic
education, and adult/continuing education. EAch of these
“Hivisions is composed of administrative units. The vocational '
division is composed of eight aoministrative units, e.g.,
» .( mechanical and engineering technologies, health sciences,
agriculture, business and commerce technologies, etc. Each
administrative unit is composed of programs.‘ The mechanical
and'engineer%pg technology area consists of segen-programs,
taught by eighteen instructors. Each of" these levels
fi.e., instru!tion, vocational, education, mechanical and

engineering,_and welding) are planning units. o

¢

Instructors in the mechanical en

ineering department
at WWCC Qevelop the annual andflong—ra e objectives and ._3
*budgets for that unit. The department's plan and‘budget will
flect the outcomes of similar processes that occurred earlier
/( at the program level. The process occurs in similar fashion ¢

at each higher level unt11 a plan and budget are developed for . .

Tﬁ'Strategies utilized at Wwalla Walla Communlty colleqe will be
cited to illustrate the operational planninq process.

. | o =32-
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the entire“inetfuctional division: The supervisor (
responsible for the division or department, hig/her
_supervieor, and all initructers involved in the unit
participate in the planning and budgeting process. A

? schematic showing the relationship of all planning units}

should.be‘developed at the -outset.

planning Units Study Strategic Plan = - .

" Each planning unit should analyze the strateqio plan .
eveloped in phase three of’the planning process (Step 3. 2).

The strategic plan will serve as a context for development of

plans and-budgets for the units. The important question is,

'

How can the unit facilitate the accomplishment of the. mission
and goals of the 1nst1tut10n? Any recommendations'for change
of the strategic plan should be referred to the planning
officer for turther consideration by the planning counci_

Planning Units Update Plans and Budgets

. Plans and,budgets should be prepared for each administrative

unit (Step 3.3). ThlS process/g;gxta_at the program legvel

and proceeds to higher levels on a sequential basis within the
} _1; . context of the strategic plan and guidelines by the planning
. office. |
An annual plan and budget are developed in detail.
Projections are made: for up to five or six yeers. These T
’ - pro;ectlons will be updated, w1th more detall prov1ded in -

(Jsubéequent years. The plan prepared by e&ch;unIE will include

» . . :




-

. step (Step 3. 4) is to update the pnofessional development

+ consultation with his or her supervisor. These plans can

* ‘ L)

uhit, goals, objectivea, implementatiOn'plans, and a budget .
for the year ahead plus estimates for future years. For an
example of a planning work sheet used to faciliémte this

step at Walla Walla Community College, see Exhibit G in the

Appendix.

staff Update Professienal Development Pﬁ’ﬁ

At this- stage the ‘college has. revxewed its direction, .~ &

I

reaffirmed or changed its mlssion and goals, and established

or updated obj thGB and ampleméntation strateqies - A final
A 3

plang of the administration and faculty. Kinnison explained

]
how college plans could serve ae‘a'conteﬁt for each

individual within the institution to esta ish professioﬁal

6

‘objectives;for:the ensuing year, Figure 5 illustrates

how plannigg can serve as a framework for the develepmenE of -

individual objectives. . 1

t

Each individual should be encoqfaged to develop an .

annual and long—range‘professioﬁal development plan in '
-~ .

serve as a %esis for formulation of a.staff.developmeht program

v
by the college.  Proposed activities should be evaluated in view *

of the college plan.

.

6. C. Kinneson, Senlor Associate with McManls Aqsociates, Inc.,

: "planning in Two-Year Colleges" (Comment$s presen | N
.at a meeting .convened by the writer at the Natiomal
‘Center for Research in Vocational Education, Col us ,
ohio, December, 1978). The purpose bf the meeting .
was to assist the wrlter with his research

<«

-
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- TIME ORGANIZATION  INDIVIDUAL

» : A
¢ LONG Long Range Position Description
(Statements of Intent)
SHORT ‘ “Individual Objectives -

Figure 5.Framework showing how Long Renge Planhing '
20IVES 88 8 B‘-h for Developing individual Objectives .
g
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. between planned and actual outgomes at all administratlve

~ -~
! L]
Plan Utilization
- Plans are implemented to accomplish the goals and
objectives derived from the planning process. This N

implementation stage is what McManis end Harvey refef to as
management. They define mandgement as the administrative

processes and techniques which are used to“achieve the college
~gealamane~obiecti§es;z—~érqaniting;~allocqtingmresedrces;~mu~~;“$—~
delegatind responsibi;ity, and controlling are activities
associated with the prOpess'oﬁ directing the'eccomplihhment of
goals and objectives. This section focusesfon specific uses

¢

of the plan ins the manadement phase.

Modification of" Ongoing,Act1v1tx

Unplgnned events should be antlcipated It is not
uncommon for planning assumptlons to be rendered obsolete
before the 1nk is dry on the plan: students behave

-
' -

differently than anticipated, a major policy'is ehanged at the.

' ' 1 { 1 N i .
state level, an unforeseen expenditure is encumbered. These N

iw

and a multitide of other occurrences can create a discrepiig&* '

L

avels.
Such discrepancies should not be vieweq as a ba81s for dis- .
crediting planning.‘ Planning can serve as a vehicle for _ _%

responding to_unforeseen events. ' The plan can serve as a

v

7. G Ls McManis and L. J. Harvey, Planning, Management,
_ and Evaluation Systems in Higher EéucatIon

o > (Littleton, Colorado: Ireland Educdational
Corporation, 1978), p. 6. ‘ - .
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basis for making short-teri planning decisions that are
unexpectedly.required. This short-term planning is often
referred to as contingency planning. con¥ingency plannirg

can hefp ensure that the college-remains‘flexible and.
adaptable to changing needs. Planning can. thus beldescribed
as an ongoing and contlnuous process. The capabilitf to

_ respond to a changed condition that was not anticipated is a
requlrement of an effective planning process. For example, if
students request a class that is not currently planned, the
college should have Qhe capability of con31dering this request
in the current plannihg cycle. 1If resources are available _J
or can be "appropriated” via reallocatlon from a program thct

is less important to the accomplishment of {nstitutional goals,

the capability should exist to reconsider initial plans.

) Preparation of Annual Operating Budget ° | | -
' One of the requirements of an effective planning orocess
is that it shape budget decisions. The budget should be

considered the financial ver91on of the plan. The financial

IS - l/>

. version of the annual plan would thus be the annual operating

4

budget. It has been advocated that the development of the
annual prhn and operating budget be coordlnated. l

In praotice, the annual program or unlt objectives are.

»

stated first as enrollment projections, e.g., the weldinq

1

program plans to increase enrollment from twenty full time

equivalent (FTE) gstudents (1978-79) to -twenty- flve ' .

<
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.FTE students (1979-80). fﬁe-objecti&es are. evaluated partially
on the basis of budget implications as well as their
contribution to achievement of institutional goals. -nthallp
walla Communitf College, enrollment projectrons are computed
for each progrqm and administrative unit level.' These
enrollment programs are compared to current enrollment levels
and 2re ‘analyzed in terms of pudget implicatiens. A budget..uun_;__
Heering is then held for eacht administrative unit. At that .
k\ time, supervisors and fac?lty explain and justify their plans
| and budoet requests'in detail., An exemple of a planning form
utilized to determine‘the relafkionship between revenues

.generated by the program (Exhibit G) and the projected program

cost (Exhibit H) is included in the AppendiXx. s

Preparation of Blennlal Operating and Capital Budget Requests ‘
- Plans are usually projected for up to six years. The ﬁg
exact length Ofithe planning horizon most likely will be -

dependent upon state level requests for information tiedato

the capital budget request. In the‘state of Washington,
enrollment projections are required for six years }nto the
futuref Bienniel operating and capital budget requests are
""" ”determined~primhrily by. the projected enrollment figures derivedé
from the plannino process.' An enrollment control totel is
negotiated between the Wasnington State Board for Community
'College Education and each college.— The state board utilizes
district plans as a ba51s for determining and negotia41ng an

. ' &
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enrollment control total with the Office of Fiscal Management,
\

which develops the governor's reduest for the communify
college system. Thus, tne foundation of the biennial budget
requests is the college plans. If the plans are not
defensible, the college will not be in a‘bositlon to argue
for the‘enrdllment allocation required to accqmpligk'the goals
‘of the institution. SR R
Planning is especially critical in this period of fiscal
congtraint as state offic1als are being'required to reduce
expenditure levels wherever possible. A detailed explanation
of the opérating and capital budgeting processes in Washington

State is provided in Chaptér Iv.

staff Denelopment Program

The final step (St\p 3.43 in the gevelopmqnt of the
Sgperational plan involves formulaéion or upda;é of profeaaional
development plans for each administrator and faculty member.
The college plan serves ‘as a framework for development of

these individual plans. A study of these plans can serve’

as a basihs for determination of the staff development

-

program.

Establishment of Criteria for Evaluation

'Evaluation is the process of assessing the actual

bérformance of the college in terms of the goals and objectives

{ ' R
¢ derived from the plannlng process. In this gense, planning

also serves to establish crlterla (measurable objectives) that

a .




\
¢

can be used in the evaluation process.

College Promotion

Planning(ﬁocumentb contain substantive information that
can serve as a basis for informing the public. -With the
public questioning as never before the expenditure of its tax

dollar, it is important for representatives of the public

¥

(trustees, legIsIators) to know that the college is—involved in- 4

assessing the needs of its constituency and developing programs
respongsive to these needs within the -context of institutional
mission and available dollars. Although the college is not
operating strictly in a business sense, responsible’ planning
demonstrates that the college is operated in a responsible,

businesses like way. o _ - l

¢ Evaluation

.
-

Evaluation is the process of measuring attainment of
objectives. . Evaluation is both formative and summative in
nature. It involves both the review of.progress and’

measurement and comparison of final outcomes against stated

opjectives. ' _ ,

LN

Evaluation should be concerned with efficiency and

effectiveness; Efficiency measures the relationship between
_inputs and outputs such as cost per student and faculty—
student ratios. Evaluation for effectiveness is., concerned

with the relationship of stated objectives to actual outcomes.

<
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From an operational standpoint, evaluation is defined as
the process of delineating, obtaining, .and providing information
to serve as support for both planning and_operating decisions.
ongoing operations should be monitored, and wnen-a significant
discrepancy occurs between planned and ;ctual results,

contingency planning and decision-making should be triggered

»

' Feedback -from the summative eva luation—proceaa eyelen into the .. . ..

planning and menagement components of the PME model as shown

4
*

in Figure 3, page 16. (

Most two—&e;r«collegee have either a datalor.management
information system. The distinction between a data system and
a management information system (MIS) is that the MIS requires that

data be in a usable format (information) and tied to the

e

decision-making process of the college. As the planning process
evolves, the EIS will require updatind. Information will )
guide the refinement of~ the MIS. Ideally,’statue agssessment
reports should be generated from the management information
sy/s‘tem. = ' ,

Evaluation of the Planning Process

e _
" The planning process should be viewed as an

evolutionary process. As planning staff leagn from their -
experiences and thekexperiences of others, they can improve
planning. ihe planning process needs to be studied with 1

the finds utilized to make improvements in the process. Outside

consultants w1th planning experience can assist by contributing

Wt
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different perspectives and objectivity. The bottom line
against which the planning process should be evaluated is
whether or not it facilitates the college's ability to- remain

responsive to the student clientele. _
N

S
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CHAPTER III

" VOCATIONAL EDUCATION PLANNING REQUIREMENTS

-

LD ' - Vocational education has become the central task of o

A

s " two-year collegea. According to Robert E. Taylor, vocational

§ _ enrollments in two-year colleges have increased from 1.1

million students in 1971 to hearly 2.4 million in 1977. This

. - [ e e ————

represents an increase of ‘nearly 20 percent per year for
vocational edhcation and exceeds the l2 percent yearly increase
for general post- secondary enrollments. In 1977 vocational

AN

. enrollments of two-year colleges compared to 45 percent ing-

C T aen b .

<

vocational education is‘being called upon to'aesume more,h
responsibility for improving our socioeconomic:environment.
This}challenge occurs at a time of unprecedented change in the
trenﬁe and values of society_ and in'a period of fiscal con- |
straint. An urgent need Qxists for sfrong vocational leader— ﬁ
e Shlp and management at  the national, state, and local levels.
More effective planning is needed to meet increa81ng demands
' for expan81on and improvement of vocational programé
Lamar, Gyurq, Burkett, and Gray call for compfehenaive.- .,'

planning at all levels. They indicate tpat the need for

planninq vocational education has been persistent dnd is

¢

1. APobert E: Taylor, Statement to Subcommittee on’ Elementary,

. Secondpry,, and Vocational Education, Committee on
E " Education d Labor, U.S. House of Representatives,
» o ~ March 1, 1979, p. 1o¢~ ,
| ' B } i . -, R
- - ) - \f —4 3 - . " . ‘ . <

lf~; - B



&

evidenced ‘by the following° | - : '; o

l. Legal requirements and restrictions (federal, state,

regional end local)' ! ‘
2. Scope and complexity of present vocational education
program offerings and needs ',
*3. Demand for public justification of resource allocation

to vocational education } S .

v

.
. (_-Y_-}‘F b
i

RN
2

-4, Necessity forwunified proegrams to solve- preb]‘me---— =

TS
-

facing vocational education
5. Realization of active competition of vocatioﬁai
education with other sectors of the eéonomy as'well

as within the field of educationgfor limited resotrces

k 6. Urgency for public'accountability of vocational

- -

programs, services and activities ) o «
7. Requirement for vaiid and timely information for
Lﬁﬁﬁ hdeéisioh—meking .
8. Requrrement for priorities among multiple objec-
~tives ih.vocationalaeducation

>
Legislative Requirements

The urgency for comprehensive planning of vocational

?education et the institutional level is emphasized in the

Educational Amendments of. 1976 (P.L. 94-482). The 197%

amendments are rather exp11c1t with respect to plannlng

_,requirements.

S 2. Carl S. Lemar, Comprehéhsive Planning “for Vocational

Education: A Guide for Administrators (Washington,
D.C.: American Vocational Association, 1978), p. 21.

b
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Section 196 states:® %

Funds will be distributed to eligible recipients (local
educational agencies) on the basis of annual

applications which -- - _ .
(a) ‘have been developed in consultation (1) with .
representativés of the educational and training resources
available and (2) with the local advisory council '
required to be established by this Act to assist such
-recipients,

(b) describe the vocational education needs of potential
students in the area or community served by the applicants
and indicate how, and to what extent, the program

proposed in the application will meet such needs.

Section 197 of the act states that each state desiring to.
reCeive funds must submit a five-year state p%fn to the U. S.
commigssioner of education in 1977 and each fifth fiscal year

thereafter.' Section 108 of the law states that any state

.desiring to receive funds under this act shallfsubmit to the

commissioner an 3nnual program plan and accountability report.
Local applications (plans) for federal funds will need ‘
to.satisfy at least-four‘basic requirements -as specified in
the 1976 amendments. ‘ _ : - ‘
1. Consultﬁtion with representatives from other
s education and training agencies in the service area
2. Consultation with ‘a local advisory couricil for
vocational education’ .
3. Assessment.and evaluation of student needs T
4. Explanation.of how the vooetional program plan meets
identified student needs
L/.
3. Public Law 94- 482, d,S Congress, October 12, 1976,
Section 106. - : :

¥
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Role of-Vocational Administr?tor

Planning for' vocational education is a-eomplex taek.
The vocational administrator must be aware of and responsive
to semernl, oftén?conflicting, forces that impinge npon the
decisionhmaking process: |

| The primary determinant of the vocationgl plan should be

‘student and'area'émploymént'needs. Theae-loqal conside: tie
J’ust fit within a framework of legal mandates superimpoZZdwb¥>
the federal and state governments. Completing the annual
application for federai funds may become more of a compliance
than planning process unlees this task is. appropriately |
integrated into the comprehensive planniné process as
presented in the-secondkchepter of this Qork. |

If the vocational administretor has only the time for
submitting annual app%ﬁggtions and completing required
accountability reports, the program may become more reactive
to feg?ral and state mandates and.less responsive to student

and oommunity needs. The only planning likely to occur under
")‘ _ . .
these circumstances is "planning one's way out of a crisis."
‘k“-“
Comprehensive ‘planning is now a central activity of

@&
the vocational administrators in leadership positions. The

v?cational administrators nust comprehend the total nature

and scope of programs and the factors influencing them. This

requires coordination and cooperation with other program

areas within the college, other local allied and supporting

.‘vi
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agencies, and state boards and commissions with responsibility
] .

-

for administering the progrom at the state level. Comprehen-
| gsive planning can serve -as the vehicle for facilitatino'this
required coordination snd cooperation. Q

' The vocational administ®tor should serve on the plannihg

counCi! as a way of ensuring that vocationkl-program planning

' requirements are incorporated into the planning process and
¥

»

calendar developed“by comprehensive two-year colleges. Such
appointment should help ensure that the vocational program is

planned as an integral part of the entire instructional program.

.

A Vocational Education Program Planning Model
Vocqtional education program planning is'p very important
and complex process that must be understood by the college

planning officer and vocational administrator. Two

competency-based yocational education administrative modulab .-

w 4
present a vocational education program planning model that

lwill be briefly outlined below.

*

cThe'vocationalMprogram planning model that:is presented_
in the modules is shown in Figure 6. This section provides
only.a general ekplanation of the suggested steps in the
planning process and their interrelationships as presented by

Norton, et al.

Step 1. Analyze'the Geneyal Educational Goals and Community
_ Planning Base. "

A vocational education program obviously cannot and should
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Parts | and 11 (Columbyg, Ohio: National ‘Center for Research in Vocational Education, the

Ohio State University, September 1977).
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FIGURE 6. VOCATIONAL EDUCATION PROGRAM PLANNING MODEL. ?
R. E. Norton, K. L. Ross, G. Garcia, and B. Hobart, Develop Local Plans for Vocational Education:
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not operate in isolation from tha cOmmunity or area which it
is intended to serve, nor should it operate apart from the
total educational system of which vocational education ‘is
‘generally a subsystem. This 1mportant step in the vocational

planning process, therefore, involves carefuliy reviewing the
&

o educational philosophy and goals oﬁ ‘the OVerall educatidnal
-‘b<4

of the community for the1r implicatlons for vocational programs.

Step 2. Assess Indiv1dual Needs and Intersgtd s
B ey By
& wl

This step 1n the plannlng model 1s concerneﬂ primarily'»

w1th determining the
of present and prospectlve students¢ vIn most{fnstlﬂutians’-

this assessment will also 1nclude determlnlng uhg ttaininq.ﬂr_ﬁff

1

interests ‘and needs of adults in the area served by the college
. B %‘Ry

R
[T

or school district. At the secondary level parental A 1.'?ifﬂ

preferences are also’ commonly surveyed. ”ff“"

Step 3. Assess Manpower Needs. lﬁ}{:j;}f?fg--

L 4

This- step involves making a careful determination of the

S w present and 11kely future manpower supply and demand sltuatlon.

1%

A varlety ‘of technlques is commonly used at this stace of

the plannlng cycle“lo agsess current job openings, projected
job-openlngs, work force moblllty, and the economlc outlook

for the area in order to determine " the numve{ and klnd of k
employment opportunities that will be available for program

graduates. The various sources of manpower sqpply are also

studied.

—
-
2
Pl
-~z

———-' * gystem; and analyzing the values, expectations, and resourceaﬁﬁ |
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Ay "50'

Step 4. Determine Program and Support Service Needs.

This,atep'in the planning cycfe‘is concerned with

analyzing the available data on individual and manpower needs

3

_in order to determine what changes, if any; are needed in .the

existing vocational programs and what new programs or
support, if any, are needed.

Step S. Establish Vocational Goals/Objectivea.

Once the necessary changes or needs have been determined,
appropriate goals and/or objectives should be established.
These goals and objectives should help make clear the specific
intent of the new or modified programs and/or support services
to be provided. .

Step 6. Consider Program, and Support Service Alternatives.

This step involves the generation of as many alternative
methods of achieving the established vocational goals as
possible. These alternative methods need to be analyzed in

terms of their cost, politicai feasibility, and likely

v

__effectiveness in meeting tne identifiedrgtudent and manpower

needs.

step 7. Select the Best Alternatives.

This is basically a decision-making step, fn which the

members, staff planning
A

11 of the'availaﬁle

approp;T)!e persons (advisory counci

committee, administrators) consider
, .

”data regarding the alternatives proposed in the previous

step, and recommend and/or select sthe best ones. At'thié

L4

o

e
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stege of the process, the resources available and other
~&riteria that will permit the adequate-justificatioq'of the
decisions. must be carefully weighed. o~

Step 8. Develop Implementation Plans.

Once the best alternatives have beenléelected' a Pplan
shoﬁld be developed for maklng the desired programs and ‘
support-serv1ces operational. The plan sheuld 1nclude such -
‘things as time schedules, staffing requirements, management
procedures, program budgets, and the designation of pergons
who will be responsiblenfér eaep activity. " At this st&ge of
the planning process, the staff planning comnittee and
administration will normally prepare and submit the proposed
plan to the board of trustees or the board of education, and
upon approval, to the state department of education.

Step 9. Evaluate Programs and Services.

~

Another impertant and essential component of any
'comprehensive vocational planning grpcess involveé plans for
conductlng both formative and summative evaluatlon of the
.programs and services provided. This type of evaluatibn,'
which ﬁan take many forms, is necessary to obtaln ugeiyd
_feedback for program improvement'purposes and to collect
eppropriate_datahfor local, etate, and federal program .
accountability purposes. |

Recycle
Although recycling is not specifically Bhown on the

3

\
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efich year. 1In our rapidl} changing‘technologica‘

diagram of the model, most local administrato}s will find it
_ . .

necess to repeat most, if not all, of these gganning steps

{
society,

eeds must frequently be reassessed and program goals and

objectives redefined to' reflect new conditions and new

priorities. 4 ) , - .o

Special Considerations in Planning the Vocational Program’

" A compreheneiveﬂplanning process can serve-as a framework
for considering waya of improv1ng access and equity for special
target groups Taylor identified a nnmber of trends that have
uniquely converged at this point in our nation's history to
make the job of career- oriented vocational training more
difficult. These trends are --

1.‘ the postwar baby boom with unprecedented numbers
reaching unemployment age and entering.the labor
market; Q@ o
2. large numbers of women enterlng and reentering the
labor force and rightfully competing for jobs,.
3. new taws and attitudes on retirement; ,
4. ;n oversupply of college graduates,ﬁhich in many
instances displace graduates of vocational programs;

5. 1large humbers of young people involved in military

roles;

4. R. E. Norton, K. L. Ross, G. Garcia, and B. Hobart, Develop
II

Local Plans for Vocational Education: Parts I an
(Columbus, Ohio: National Center for Research in
Vocational Education, The Ohio State University,
September 1977). .
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A

6. 1arqe numbers of alien workers;
7. income transfer proqrams and the potential dis—
¢ incentive they provide to job ffeking and retrq1ning
‘behavior; and p .
P . ‘, 8. deficits in 1nternationa1"ba1ance of payments with
attendant loss of domestic jobs.

- —Severe problems of unemployment, underemployment, and
inequity have resulted. .Individuals attemptlng to enter or:
reenter the labor market without marketable skills have -
experienced the most dlfflculty., Vecational education is
responding to the challenge by prov1d1ng caréer training to

¢
those who need it the most -- the handicapped and disadvantaged

v

subpopulations.
How can)ghe planning process serve as. a framework for
v . improving access and equity? One essential actiV1ty is to
create a sensitiﬁity'on the part of all involved in the
planning process to the needs of these ‘'subpopulations. The
/ chief executive officer shonld address this special planning
focus in all statements of commitment to the planning process
during the pre~p1anning phaee. ‘(See Chabter II.)

The needs agssessment step of the strategic nlanning
phase should specifiéally~include an assessment of the
needg of the handicapped and disadvantaged.* The ideatified
needs will then be reflected in planning assumptions which

serve as a basis for reviewing mission and,updating college goals.

q

v5. R, E. Taylor, p. 8. : . ..




The strategic phase of %he ‘planning process, as explained

“in Chapter 11, ipvolves writing two kinds of goal statementg -

.

continuing goals and 59301al goals Special qoals help *

focus the resources and attention of the institution

8

for the year immediately ahead *Special goals should be

stated which formally express the college 8 commitment to

>,

.'-providing programs and services to these targeted groups . The - o -

needs assessment and planning assumptions will help shape the

number and nature of goal statements focusing on special

¥

v

~ target groups. . : e S

Y,

The special goals addressing the needs of special tanget@ : ff
o R

groups should then be utilized as a basis for evuluat

operational plans Measurable obﬁectives and implqmengh""'é$
plans should spell out precisely how access and equity will Be

achieved. All programs should be evaluated against a criteria o

. bf responsiveness to the special goals written to’ensure

access and equity.

Such an approach to addressing special needs should help

focus th/,attention of the entire college.on these «

1mportant priorities and result in a more comprehensive response

on a systematic basis. i

v
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CHAPTER v ’

A3

L 8 “u
AN INSTITUTIONAL CASE STUDY: WALLA WALLA COMMUNITY COLLEGE

Introduction

Two important responsibdlities of the educational leader aré
to ensure that (1) institutional mission, goals, and objectives ¢
.g8erve ‘as a basis for determiniﬁggthe scope and nature of the program,

and (2) sufficient funds are. acquired and utilized in the most

effective and eff1C1ent manner poseiﬁle. These taske are becoming

evérmore challenging as institutions are faced with unprecedented

L 4
4

changesian societal trende and values, demands for: accountability and
efficiency,'and an attitude of tight fiscal constraint by governing

b
officials.

Problem Statement . . ’

Administrators must be knowledgeable about the planning and
budgeting processes and be aware of major factors impinging upon the
auccessful utilization of these processes. Moreover, theee processes

must be studied and 1mproved In the past, informal approachee "got

- the job done." Enroleents were expanding, and funds were available
' .o .,
to support this expansions -In the.future, the task is likely to be

2

more complex. Kieft1 and McManis and Harvey“ suggest that higher

\educatlon may be entering a period.of retrenchment and resource

reallocation which will require 1mproved approaches to planning and .

-t

budgeting.

L

walla Walla Community College could be classified as a developing

T R. W. Kielt, Rcademic Planning: Four Institutional Case Studies
(Boulder, Colorado: ationa enter ifor g

. Management Systems, 1978) . . : : ﬁ
. »
2. G. L. McManis and L. J. Harvey, Planning Management, and
I'valuation Systems in Higher Education (Littlnton, Colorado:
Ireland Educationa1 CorporatiOn, 1978)
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institution. Since its inception in 1967, enrollments'have expanded
&»

-

‘ rapidly until it now has the second highest service level of the.

twenty-eight institutions in the}state of Washingtoh. Administrative

process has evolved over this period. Planning and budgeting proc= -

- - 3

esgses have become more formal, however these prOcesses have not been

_formafhy studied or evaluated in the last five years. Ted Lane, of

,Human Resources Planning Instituse, examined vocational program plan- fi
: . el

ning and budgeting processes in 1974. .Lane's recommendations were .

he}pful in strengthening vocational planning. However, much has

changed at the state level as well as at WWCC and it is believed that

a comprehensive examination of all planning activity is now necessary.

'As an initial step, existing processes will be delineated and described.
. : ' .

[ v .

Purpose and Objectiveg A\

The purpose of this chapter is to delineate and describe planning

¢

and budgeting prodesses that are currently being utilized by Walla
Walla Community Collegq_ A preliminary evaluation of these processes -
will also be attempted Howéver, the reader id cautioned that an - -
appropriate evaluation design would involve representatives at the
institution which was beyond the scope of this case study. More

'spec1fically, this study was intended to prov1de answers to the

N

Ay

following questions-

e What are the principal components of the enrollment & . @

2

planning process? ' , '\ {

e Who is involved- in the enrollment planning process and how?

3. T. Lane, Bxisting Planning Processes in Vocational Education at
walla Walla Community College (Beattle, Wasﬁington- ﬁuman
Resources Planning Institute, May, 1975]J.

=26~ . 6/\' R
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e What are the principal components of the operating
budget plannlng process? - ‘

e Who is 1nvolved ‘in the operatlng ‘budget planning
¥ 7

-

process and how?

® What are the principal components of the capital

budget planning process?

— JERSE .

° Who is 1nvolved in the cap1ta1 budget plannlng process

and how? ‘

[\

e What are the principal components of the vocational
program élanning process?

° who is involved in the vocationgd program planning
process and how? e |

° Hou'do the planning and budgeting processes aﬁ WWCC -

relate to similar processes at the state system level?

‘o What is the relationship among the four processes?

A

/
.® How can the existing planning and budgeting processes

be ihproved? ' .

Methodology

> .
. .? The following strategy was employed}to answer the questlons
J ~
1dent1f1ed above: .. ' ,

.

." ' TWOrklng doCuments on ﬁlannlng and budgeting were
.;acqulred from the Washlngton State Board fﬁ%&
”eCOmmunlty College Education (SBCC?) and Walle'Walla
_Communlty.College. | L

-;.f Documents were rev1ewed and summarized. An in‘!ntory :
"y )

ofﬂquestlb‘ﬁkwas reta;ned for subsequent discussion by

R



phong with the business manaéer at WWCC, the planning
offiier at SBCCE,- and the accounting supervisor at
SBCCE.

e A flow chart was developed for each of the following

processes:

_Enrollment planning

Operating budget planning

Capital budget planning

Vocational program planning d
\ ® A descriptioh of the processes was wWritten.
®¢ A matrix showing planning functions by job title was

prepared. P
® An evaluation instrumént was developed to facilitate '

-

analysis'of the planning system.
® A recommended strategy for further analysis and im-
s,

.\\; provement was identified.

e A preliminary report was prepared.

Backgrqund-Information

e

Washington State Community Collegé System
‘ ’ ! . , A
The Washington State ‘Community College System was created |

by the Community College Act.of 1@67” With the passage qof the \\;

s 1967 act, the state assumed responsibility for thg funding and
' . - . . \-ﬁ:.._....-/’/ ;
.'.- operation of comm ty colleges _(form?:ly known as junior \\
- ' .colleges). Prior to| 1967, the junior colleges focused on transfer

-
i)

.
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education and were administered by common school districts.

Organization. Supervision of the  system is provided by

the seven-member State Board for Commun%ty College Education.
éach district has a five-member board résponsible for governing
its institutibn(s). The governor appoints both state and
district board members. ;

| -Miésioh. The mission and goals of the system are derived
from the Community College Act of 1967. The act directs the

gystem to --

»
s

° offer*aﬁ'dpen door to every citizeﬁ regardlesb of
academic background

d provide comprehénsive programs of_academic transfer,
vocational education, gnd community serviég
" ® avoid unnecessary duplicatiéﬁ bf programs anq facilities
and encourage éfficiency; creativity, and igagination.

: e .
® allow for growth afid flexibility to meet future needs.

e establish firmly that community ‘'colleges are an

L ’ independené, uniéugt and vital.section of . the state's
3 higher education system, -separate from both the common -
« . .
I school system and other ihstituti3ns of higher learning.

— Program. The performance of the system'has been exemplary
during its first decade. Eﬁrollmenﬁ has tripled froszQ,OOO
to 150,000 individualswin response to the open door policy.

More than half the state's postsecondary enrollment is in

community colleges. Comprehensiveness has been enhanced as

-




s
7

<7

the proportion of students enrolled in vocational education has
increased from 22 percent of total enrollment in 1967 to
47 percent in 1977. - . - ' i

\-—') ' x
G;ﬁhunity College System serves a unique student

b

: clientele. The student body is older, averaging twenty-nine

yea‘s of age. ¢ Students enrolllng directly from high school
account for- less than 15 percent of the total enrollment , The
student‘cllentele includes comparatively lPrge proportions of
minority students, veterans, women, senior citizens, high
school dropouts, residents of correctional institutions, and .
handicapped and disadvantaged-students.

A wide varlety of programs is required to serve such a

diverse student body. One third of the students are enrolled

inﬁpﬁgiaratory vocational programs aimed towards full-time /
employment. Nearly 20 percent Are enrolled in supplemental

vocational programs to improve their job skills or prepere them for
a new occupation. Cbﬁmunity colleges serve about 80 percent |
of the postsecondaiy vocational_students in the state. Some

6,060 adults complete their grade and high.school educations

each year at a community college. The system continues to

play a major role 'in providing freshman and sophomore-level . ‘

studies to those who plan to transfer to four-year institutions

and obtain a baccalaureate degree. However, this effort now

accounts for only 15 percent“of enrollment.

The Community College System is comprised of twenty-two

. ' ":60"




districés operating twenty-seven campuses and more than 500

i

off~campq¥ learning centers. Most of the state's population is
within easy commuting distance of a campus. The syétem
anticipates a moderate level of growth, particularly in

vocationaf and adult education. ' Ty

Staté Level Administration
The ;pécifié réspoﬁ;ibiiiﬁies assigned to ﬁhe State Board
for Community College Education (SBCCE) include -- ’ (
e preparing and submitting biennium opefatiné and -
capital budgets for the system to ghe legislature;
A disbursing operating and capital funds to the districts:
° preparing the state plan;
e e€stablishing standards:; and
° ¢oordinating community college programséwith programs
of secondary ‘and higher éduoation. .-
The SBCCE Planning Ofgice has the résansibility of pre-
'

paring an enrollment plan for the system. This plan serves

as a basis for appropriatingfand_subsequently allocating funds
: 1Y

o

to the districts. The capital budget office coordinates

R . . ol N
facilities planning and prepares the system c§patal budget
request. The instructional program office collaborates with
the planning office in the jgrocess of determining enrollment
projections for the districts. The program office has
responsibility for minimizing unwarranted duplication of

'Y

instructional effort.



“established privaté baccalaureate colleges, ini}ial enrollment™
2 1

-
ey

WallavWalla.Community College

- Walla Walla Community Coliege was established in
1967 to serve a fourécouhty district in .rural squthéastern.

Washington, ilthough tﬁg.coilege was founded. in an area of

relatively small population base’. which also is served by two.
N ‘s

N

quickly,outstfibpeé projections. Enrollment éuadrupled
between-1967 énd-1973, ﬁnd has nearly doubied-since. It
continues to grow todé&. |

The WWCC was originally.?oqsed in an abandoﬁed high school.
It is now housed in.new buiidings~on>an eighty~-seven acre -

campus, but building construction has no!bkept'bacé-with the ranid

enrollment growth. Existing programs on the campus will be
expanded as the buildings are constructed. Since agriculture accounts

for about 80 percent of the district's economic base, WWCC now
. .. x

has a reguest Pefore the legislatﬁre forya new agricultural

technology building to enable expansion of ‘agriculture programs
. \
commensurate with the growth of the agricultural industry in the

district.

»

The WWCC operates numerous community learning centers ) 6

tMoughout the 150-mile district. The largest of these

~e

Lol .

centers is located in Clarkston, washington, where over

700 students are served each vear. Amond the uniaue

programs of fered by Walla Walla Community College is a

Al

' i \ A
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-
comprehensive curriculum for inmates at the washington State

Penitentiary. The college has received national recognition

-

or its endeavors at the penitentiar¥. The inmates have the
opportunity to earn a high school diploma or its equivalent,
an associaté of arts or applied science degree, and a

b%pcalaureate degree from Washington State University, which
R = ) i - - - . ‘..

the community college helps operate. .

' walla Walla Community College is gdverned by a five person

é\_ board of trustees, qppointed by the governor. Itds '
the board's responsibility to eséablish policy, approve éro—.
gram plans, approve capitgl and operating budget requests, apd_
hire the college staff.. In-the 1978-79 school year, the
cQllege will serve approximaf&lf 2,700 full-time equivalent
(FTE) studgnts. The college has a“éompreheﬂsive curriculum of
academic, voca;ion?l, énd developmental qourseé aimed at both

v - full- and part-time students. The staff revort for tﬁe advisorv

commitéee on instructional }Qles and missions of the Council
- d%.Postsecohdary Education éizzrred to ﬁalla Walla Community

College as the "Cinderella us" of the Community College

t
3

system. During WWCC's briaf, history it has expanded until

it now has the second highest service level 14.3 FTE students

per 1,000 populationyLin\ ashington.-

District administxatiXon. The day-to-day operations of

s

WWCC are the responsibilify of the collegé édministradion which

p{}marily includes the presi t, vice president and dean of

Y
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inatyuction, dean of students, business manager, and Vocrtionn]
director. An administrative council. which includes thése

and other Sdminisératora, advisgﬁ the president on'acﬁlons that
affact the college.

Planning responsibilities. Planning has been an eyolving

ﬁfbcess at WWCC. In the college's early years, planning was

ad hoc in nature and reactive t6 state system level requirements.

b UL S

Today, planﬁing ; wwgc could be characterized as being proactive,

continuous, and systematic. A planning officer assigned ﬁalf

tiﬁe;has\responsibility for --
.' enrollment planning; ’

e operating budget planning;

e capital budget planning;  and

® planning new programs.
A program-based, combrehensigéqs;énning process is

evolving at WWCC. Components pf_this proceés as listed';Bove

) will be described in detail in this report.

4

Existing Plann}ng and Budgeting Systems'
1 4

A

The purpose of this section is to delineate and ~

jh

. : L
describe four plannimy processes currently being utilized by

walla Walla Community College. Principal.components of each &

A

proceés are iddntified, and the nature of involvement by

// - institutionaI«QSZ staﬁe level personnel is described. The

district/state relationship and interaction is presented for

eagh‘planningﬂprocess. The individual planning responsibilities

—64ﬁ‘ : ~
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of Walla Walla Community College personnel are then summarized

by job title for each of the planning processes.

Enrollment Planning Process

Enrollment planning is a fundamental component of planning

in the Washlngton State Community College System. Enrollment

. *
projections are the basis for allocating state funde .The

enrollment planning process, whigh has evolved at Walla Walla
Communlty College, is shown in Fggure 7.

The annual planning cycle-begiqs with the Planning Office
of the State Board for Cohmunity College Education (SBQCE).
Guidelines and an annual planning calendar are developed and
distributed to the districts. SBCCE also provides pertinent
stete and local planning aata to the districts. Demographic
prOJectlons, economic forecasts, labor market information,
historical enrollmen‘hgata, and a summary of major issues
likely. to influence enrollment levels are provided. Much of
this information ;s based upon initial discussioﬁs betweee the
SBCéE Planning of fice qgﬁ the Office. of Fiscal‘Mﬁpagement\
(OFM). - A negotiated\enrollment control total for the system is
the major outcome of the dlSCUSSlOnS between OFM and SBCCE.

Planning is an on-going activity at Walla Walla Community

College. ‘The major phases of the planning cycle are shown™ in

n

' Figure 7, The planning cycle begins with pre-planning actiﬁity.

"

The planning officer receives and studies pianning guidelinés

. G P
and data provided by the SBCCE Planning Off'ice. The planning

-65-
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OFFICE FISCAL MANAGEMENT Phate |. DIRECTIONS J,
i SBCCE PLANNING OFFICE :
. Pm—
! * Negotietes Enroliment - * State Planning Calendar established 5
c°“"1'°' Total ) * Planning data and guides distributedt to districts J
- N ‘ A
PRESIOENT Phase I1: PRE PLANNING
»| PLANNING OFFICER .
¢ ,R“"‘"‘ & Approves o Prepares and distributes planning essumptions and instructions
DATA SYSTEMS MANAGER Phase 111 INPUT
COORDINA ‘ \URS, DIREC IUHS, DE AN g
® Estimate future enrollment based on history and identified nesds | ¥
FACULTY -
o & Piovidei Input’ : I : . g
Ptiase IV: PRELIMINARY PLAN FORMULATION t
PLANNING QFFICER
PLANNIN ® Coordinates Input §
! r————————>1 & Conducts Planning Hearings -
o Review! & Recommends ® Formulates Preliminary Plan -
) — - Phase V: REVISION & SUBMISSION
PRESIDENT .| PLANNING QFFICER
: d & Revises enroliment projections
\ o Assistance as needed o Negotiates enrollment with SBCCE
l Y
N A
iy Phase VI: REVISION
OF FICE FISCAL MANAGEMENT SBCCE PLANNING OFFICE
s Negotiates Enroliment =1 ¢ Projects System Enroliment
Control Total o Negotiates System Enroliment
® Revises System Forecast 5
) v, Phase VII: MODIFICATION §
LEGISLATURE OFFICE OF FISGAI,.LMANAGEMENT \:B
| o \ . w
o Determines System Budget ® Designates enroliments based on past enroliment. population e
projections, SBCCE request and Revenue Constraints g,

1

Phase VIII: ALLOCATION
SBCCE PLANNING QERFICE

® Allocates enrolimertts to Districts

. - - [

Phase I1X: FINALIZATION

PLANNING AND BUDGETING § - ) PRESIDENT-PLANNING OFFICER .
J 1 © Receives college enroliment allocations
® Reviews & Recommends , e Agsigns enroliment targets to program ares in

’%l conjunction with budget allocation process.
Phase X: MONITORING -

\"\\
NNIN TIN / 7 '
: / - PLANNING QFFICER

f o : Reviews quarterly
Recommends reallocations

® Reviews & Recommends

—— LOCAL FUNCTION —>te

T

ANl

Figure 7. WALLA WALLA MMUNI."'Y COLLEGE ENROLLMENT PLANNING PROCESS -




process utilized the previous year is reviewed and updated to
reflect}the current setting and requirements. The planning

of ficer prepares planning guidelines, the planning cal}endar, and .
institutional planning assumptions for review by the preeident. *
.Upon approval, these instructions and information are e
dlstrlbuted to admlnlstratlve supervisors, coordinators,

directors, and deans. Admlnlstratlve eupetv1sors and coordinators
work dlrectly with the faculty in the prooess of developing *
enrollment estimates for the ensuing six-year period. Pro-
jections made the previous year serve as a baseline. Current
enrollment levels and identified future needs serve as a basis

v

for updating the enrollment plan.
Administrative supervisors have the responsibility for
coordinating an enrollment plan for their administrative unit. '
The planning officer provides direction and assistance.as needed
in formulating a preliminary plan. Planning hearings are |
conducted for each administrative unit. Representatives

N

from the PlanTlng.and Budget Council, the planning officer,
administrative supervisor, and faculty members in the administra-
tive unit attend the planning hearing. These hearings provide
an opportunity for a thorough discussion of the plans of each
administrative unkt They also provide .an opportunity for the
. faculty within the unit to observe how the plans relate to the
7

overall college enrollment plan.

The planning officer then finalizes the prelfklnary plan

I
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based on the input from the unit hearings and submits thls
plan to éte Planning Office of the SBCCE. If the plan
submittqd differs significantly from the targeted enrollment
projection provided by the SBCCE, negotiations occur., If
the requested ehrollmeﬁt alloeation is less than the SBCCE
estimate, the state estimate is revised downward. If the
request is more than what the SBCCE estimated, it is necessary
that the district haveﬂsubstqntive information to docuﬁent the
need for additional enrollment allocation.’ Often this
negotiations process wi%l result in a comproﬁise, with the
district's enrollment allocation falling short of projected
enrollment needs. ) . -
After the SBCCE Planning Office has received all of the
district plans, a state system enrellment projeetion is computed.
This state enrollment projection is reviewed Qith the Office of
Fiscal Management./ The state enrollment projection is-cdmpared
to the system enrollment costrol total. OFM enrollment
projections may be modified if a change can be substantiated.
‘The state enrollment plan is-then revised according to outcomes -
- of negotiations with OFﬁ. 'The state enrollment plan then
Secomes the primary determinant of the operating and capital
& budget requests for the system. The final enrollment plan and
budget request are ;submitted to_the OFM for subsequent
incorporation into the governor's bt get reqﬁest to the

N . . . p)
legislature. The enrollment plan and\budget are based on

v 8y
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- revenue constraints as determined by legislative action.

SBCCE eventually receives a final enrollment control total
’which serves as a basis for allocating enrollments to districts.
These enrollment allocations are a major determinant of -the ‘,
operating budget of each district.

The pre91denb and planning officer of Walla Walla
Community Cojllege receive a final enrol&ment allocation from
the SBCCE Planning Office. The Planning and Bu@qéting Council
revieﬁs this enrollnent allocation and makes recohmendationsq
regarding internal enrollment allocations to administrative
units. Thesc targeted allocations to administrative units ¢
become a primary determinant of the district budget. The
district enrollment plan and budget is then presented to the

Board of Trustees for its review and approval Yy

During the year, the planning officer monitors enrollments

A ,

Py

on a quarterly basis. Enrollment‘reports are reviewed with

the Planning and Budget Council as discrepancies between plans

, 2 - : S .
b. and actual enrollment targeﬁ% and ‘budget may be reallocated

among the administrative units as priorities shift during the

.
-~

year. ' : ‘_jt

:Generally,‘the division of planning responsihklities
ialls into these categoriee. Walla Walla Community College ie
responsible for making initial inﬂzt into 'the planning process,
for formulating the plan;‘for reviewing it, and submitting it to

. the state board. State responsibilities usually include

S :
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’ i
revising and modifying local projec?ions and dliocatind these
projectione to the indiv;ddal colleges. ’ ' . |
Operating Budget Rlanning Process . i
The operating budget is an expenditure plan for saiaries .
and'Wages,’eéuipﬁent, travel, ahddgpoda‘and servi s."Planning -3

e state and

for the operating budget odcdrs concurrently a

7

local levels as shown in Figure 8. The process is .initiated

EEL"

2

first by the SBCCEﬁabr%easﬁ eight to twelve months prior to the
béB}nQing of the fiscal year. Thig timetable may be extended in. }

years in which a biennial budget must be brepared. .

. RN
Initial phase of development for the system bpdget gbcuses"

on the determination of overhead cos;é. The SBCCETbudqet o o

6ffice calculates projected overkead costs such as
maintenance, utilities, and rental oostQZ Some of thié
information is derived by the state budget faqrmula. Iﬁformationq
not derived from formula‘is uéual}y based on cost studies. | .
The primary determinant of the operating budget is enrolim&nt .. A¢
projections. | | | |
The State Planning and Budget Office reviews‘system\ggéget
inférmation wigh the Office of Fiscal Management. After - .
revisions reflecting input from the OFM.and the community qpilege'-‘
districts, the\SBCCE forwards the budget to th? OFM,; The OFM
integrates the Communitleollege‘System‘6perating.budgét into
ﬁhe governor's budget request. This requqst is pregented'tg

the legislature, which ultimately determines the actual'budget .é

L
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total.*The OFM notifies the SBCCE of the approved budget. The

Planning and Budget office of the SBCCE then allocates the

A}

‘ - system budget to.cc%munity college districts. '

. “* An opéerating budget planning process is occurring at

Walla walla Communi ty College‘during this same time frame.

'~ The process 18 ‘initiated early in the calendar year preceding
the fiscal year in which the budget w111 take effect. The
college pre81dent initiates*the local process by forming a

Aa\-.' Planning ‘and Budget Committee. This committee is' composed of

»
the pre31dent » the planning officerhgthe business manager,

and the’ dean of instruction. Ut11121ng experience gained from

prior. years of budget and enrollment planning, this committee

»

Vformulates a plan ﬁog\the budgeting process. The committee -
may ,place doliar constraints on certain categories of
R expenditures %}thin each major program area. The data
systems manager, provides the committee with- a| Budget structure
and relevant 1nlbrmation from prev1ous years., 4he business

* manager estimates local and state revenues and suggests revisions

1n the operating budget planning process. o . _
.
Budget request forms are distrfbuted to administrative

supervisors, coordinators, directors, and deans. Budgeting

guidelines flow from the top down. Budget projections start

wiqﬁ faculty members and'are aggregated at each organizational

.

level. Administrative superv1sors have primary responsibility
- for working with faculty to develop administrative unit

. ] : E;Qt
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a.preliminary'coliege budget;" The business manager prépares a. 'b ""

internal allocatiohs are made to the warious organizaﬁﬁﬁpal‘ v

'Community Cpllege Education. "It is the president's policy to

o »
“with ‘the Board of Trustees to famlllarlze board members Wlth .

v . ' 4
. o ’ ‘ . , e
» ; . : YR o
. - , : ..) oo 9 *

budgot requests, ﬂhoso budget requests mupt be tied directly

to.the enrollment plans developed by th admlnlstrative unit. _ i
. Budget requests for adm1n1strat1ve Unlts, along with

budgets from other Organlzatlonar\uhlts outs1de the instructional

area,'are submitted to the bu31ness manager for formulation of

preliminary operatlng budget plan with the advice and

\ t

a891stance of gthe plannlng officer. The preliminary plah is

submltted ‘to the Plannlng and Budget Commlttee for review.

4

The committee asks the Adminlstratlve Goun01l to react to

proposed modifications. The prellmlnary budget is then

-

forwarded to the president. for his conslderatlon and

submitted from the presldent offlce to the State Board for

fnvd!.! in his review those individuals whe are’ affected by
X ;
v ) ' . "

budgeu‘ad)ustments
‘At the time the SBCCE allocatlons are made, the dlstrlct

budget request is'compared to the state's allocatlon for .

the college. Modlflcatlons are made if the state allocatlon

and local requests d1sagree AT budget study sesslon ‘is held.

the budget plans and to incorporate their input. When ‘the
budget is 'in. final form, it is then presented- to the Board éf .
: T ' . , C .

Trustees for its approval.. Once the final budcet is approved,
. - i

. - “ . .
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as

reallocations to the president as deemed appropriate. It is

_the policy %f the college administration to involve-those ; |

] imprOVements are made by the legislature. Legislative

units of the college,

The business manager has responsibility for monfﬁdfing
the budget on a monthly basis. When discrepancies between
planned and actual expenditure patterns occur, the Planning and

. - ' 3 -
Budget Committee is alerted. This committee will recommend

A

affected by a deCiSion prior to the time action is taken.

Capital Budget PlanningAProcess 4

o

' Appropriations of funds for &ommunity college capital

ction

is based on a capital budgot request submitted by the gowernor. ¢

The budget recommendabions of the governor are developed
largely by the Office of FinanCial Management (OFM) . " The OFM

analyzes and wbrks from tﬂ!'offiCial capital budget request .

\

submitted by tﬁe State Board for Community College Education on’

£

behalf of the entire system. . j '. .

A system bwdget request is developed by gstate board gstaff

ry

LT

using the indiVidual project requests which are prepared in*

each district and._ which are approved by district boards.of

+

t’

trustees.l College and district staff ‘working with o '_._' ;

consultants, prepare each pro}eét request consistent w1th
- i ;

_requirements set by tbe state staff to assure adequacy and 7

.uniformity of. project plans, descriptions, and justification.

‘-

. ~\?‘»- The conceptualization and developmeqt of a capital .
- -:' " ~ P - ‘ L} ' '
- » . ‘;' _o' . ’ M . .
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projéct 1is a joint effort ef~college staff and design consultants.
Project plans start-Qith program neegds. When space 8hortagee
and program needs'arerconsistent with each other, a'justitied
project can be develqped. On-campus space shortages are |
evaluated by the Cabital Analysis Model (CAM). -The\value of

the CAM is that it establishes a uniform evaluation of facility . e

'needs and validates pﬁ?gram—jUQtlfled requests. “At Walla Walla

Community College, the capital budget pligflng‘\ycle (see

- Figure 9) begins with an\anaiysis of program needs. Input

L4

is reguested by the president from the Administrative Council

¢ r

and planging efficer. The plant faciiities diArector assists: . .

1

the president in formulating the initial eapital pr&jéctéplan }’//\

based on 1dent1f1ed needs, The capital‘hudget officer from

the stpte board furnishes’ ‘the dlstrlct w1th an analysisaof .

,fac111ty needs based on the CAM The CAM shows potentlal o

deficiencies based on etatewwide standafds anderojected e

enrollment levels. Both the tesults of the CAM analysis and -

A\

input from’the'college staff.are utilized by the pfesideht in

8

formulatlng fa0111ty planf\\

4 Once initial prlorltles are” eStabllshed and the requlred

capltai project request documents have been completed, the-
~- K L

Board of Trustee$ is asked to review and approve the plan._ The -

w
. plaﬂ is tnen‘forwarded to the SBCCE Capltal dget Offrce for .

inc1u31on in the Community CoLlege System: request.,.Thé_ Lo .

e *

system requestrls subsequently forwarded to the Office of Fiscal

i

A

Management and then to the 1eglslature. : S ' "

P " P e
o A A v S
; | e 0w
- ' ri > -
- . oy - ' .
. ’ [}
. LN [} \
‘ T i .‘.\ .’ !
3 . K
*, v . L . . .~ . a4 o - - Py a'- \ . . ‘




'SBCCE PLANNING OF FICER .

¢  Furnishes enroliment | Phasel: DIRECTION
projegtions for districts-- . - SBCCE CAPITAL BUDGET OFFICER 6 .
* o Distributes guidelines for preparing :—‘-’ =
p— capital budgeg requests < Q
. . §_B.'QCE INFORMATION OFFICER o Furnishes analytteof fapilities t )
) e Provides inventory of — based on capital andiysis model w
existing facilities » 4
N W
PLANNING OFFICER ' - ?
o Advises _ Phase |1: INPUT
. BRESIOENT o —
i PLANT FACILITIES DIRECTOR
ADMIN. COUNCIL e Ascertain facilit
y needs
e o widvises - ’ — 5
' ¥ F
‘ , - Phase 111:  PLAN FORMULATION S ¥
4 ARCHITECT N PLAaT FACILITIES DIRECTOR e '
‘ e Advises: re: Space > . o
. requirements . _ ‘" Prepares project requests §
>~ ‘ ) -d
* ‘ . Phate IV: APPROVAL AND SUBMISSION
. _ PRESIDENT .
. - " e Obtains Board of Trustees approval
. & e Submits approved project request to SBCCE #
—— — —
) ' ' Phase V: REVISION '
_"e Receives project requests
e Resolves qubgtions
) o Prepares sysfam capital bydget request 2
' * 9/
i ’AT RE Phase VI: MODIFICATION L;’
LEGISLATURE - : OFFICE OF FISCAL MANAGEMENT > -
o Determines system | " . rd
budget =] o Prepares budget request; W
. . presents to lagislature :
.. _ ) . — ‘ - R
. ) . . (h .
L N . : Phase VII: ALLOCATION
! & ) A : , . SBCCE CAPITAL BUDGET .
V . ; - e o. Isspesrevised guidelines; makes TS
_ ‘ . . s final sllocations to districts \
- —— - *
. . ‘ : PhatE VH: FINALIZATION _15
- o L " | PRESIDENT S5
- ) o s F) * . . 8 %
.- ) " , o Revises project. requests based 25
' \- Lo b ~ap final gyidelines and allocations =

- fighre 9. WALLA WALLA QOMMUNITY COLLEGE CAPITAL HUDGET PLANNING PROCESS.
. ’ . J : ) T " | . . ) ) .

« . =T

1

LA




_guidelines'and allocations.,

'y : .
* unwarranted duplication of programs is carefu&ly monitored.

‘proqram, or students may express such an interest. Either of

admjnistrative supervisors at the college.~ This’ 1nformation‘is

e
e

After the capital budget has Deen ¥pproved, the capital \
®

budget officos at the state board makes ‘a final allocation to
the districts. The pre81dent, Wlth a881stance of the plant T,

facilities director and other college staff involved with the

project, then revises the. faCility “plan based on final

Vocational® Education Program Planning Process C
L.

* N
Planning a new vocational education program is a rather
formalized process. -The formality is required by policies of
the Washington State Commission for Vocational Education which

3

prohibit unwarranted duplfbﬁtion of programs. In essence,'a

w -
restriction on unwarranted duplircation seeks to dlscourage :
education institutions from training more people in a spe01fic

occupation than can be. employed in the state's labor market.
~ .

- At Walla Walla Community College, an inﬁprmal procedure
usually determines the interest 1n a program area which is not
&£ ¢

currently prov1ded by the college. “(See Figure Tb.) Members_

of the communlty may expregg theiT interest in a specific new

thesé groups may convey thlS concern to instructors o!'
oommunicated to”the vocational director. 1In addition, the
students may discuss their interest in a new program with the

dean of students who then 1nforms the vocat10na1 \h‘r:ector.

- . : . v
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Community assessmenss conducted by the vocational director

‘planning officer may also discover the need for a new program.
The viability of the proposed new program is determined by the
vocational director with the assistance of* the appropriate
administrative supervisor and the vocational coordinator. An
ad hoc Program Advisory Committee 1is appornted to assist the

college with the initial review and program developmenf

efforts.

The vocational director then discusses the new program with
. p '
the presidént and the dean of instruction. After receiving their

advice, the vocational director transmits a letter of intent to
vocational directors at other community rolleges in south-
eastern Washington. wwcd's plans are reviewed by the vocational

directors and other appropriate personnel to determine if the

[1 ) [y
implemontation of the program might have an adverse impact. If

the colleges do not object, the intent is endorsed and returned
to the vocational director at WWCC. If any college

objects., the objectigg/jhstltutlon is required to provide a

case for the objectlonr_*Lf the colleges can't resolve the
dlspute, the state board conducts a hearing and makes a

..’ ‘
determination. Dlstrlcts have fifteen days to respond to the

]

regional alert.
Once the letter of intent has been endorsed, the vocational

' director at WWCC files a program alert with the Vocational

-
)

Program Office bf SBCCE.Y The program alert indicates to the

.i, y L SR 4

Al
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gtate board .and the C
s
Community College is

%.

- : -vocational program. The alert 1ndicates the name of the program,

program objectives /# the nature of studentsrbo be served how many
Ao

\\‘\J/fxstudents will be served,ﬁa d when the program will start. The
- . o _ u‘-".

endorsement of the regidnal'vooatiOnal directors accompanies
the elert. ’

The Vocational Program Office of the state board reviews the
req&est in the context.of statewide labor market data and
availability of current progrems. 1f the program could impact

' negatively on another program in the state outside WWCC's
region, that college will be mailed a copy of the alert and
Ysked to react. The Office of the guperinﬁendent of Instruction
(SPI) is sent a copy of the_alert by SBCCE. The Vocational

Office of the SPI reviews the alert and.reacts within thirty

working days. If the responses from the Community Ccolleqge system
and the Vocational Office of the‘SPI are ?avorable, the

program is considered to be endorsed by the state. 'The.Vocational
Program Office of the state board then advises the district to |
'proceed with planning aimed toward approval and impIementation.'
If the respopse of the state .is not. favorable, the distrlct ig
adV1sed whether to delay or abandon any further plannlrg

- " If the initial request 1s approved, personnel at Walla Walla
Comruni ty College must prepare and submit a program approval 7

»

request.~ This reguest contalns approprlate documentation of need




for the program and a compléte description of curriculum, It
must be complgted within 120 working days. The vecational
director utilizes the ad hoc Advisory Committee which acts as a
gsounding board for the college staff, The staff, meanwhile,
investigates and develops the new program. A study 1is
conapctéd which assesses the need for the pféqra? and identifﬁes
7 .
potential employment opportunities; the Agdvisory Committee may
,be.asked to participate in this needs assessment, Objectivgs

of the program are determined, and a proposed program budget is

developed. Techniques_fo@ evaluating whether or not the programn

has been effectivé are designed. The desired‘qualificaéioné

for instructofs are indicated,-ané a typical student schedule

and course description are developed. ‘The vocational coordinator
andﬁthe appropriate administratige supervisor assist the
vocatio;al director 1in preparing‘this documentation. The
business managef provides technical aavice regarding the costs

and availability: of funds, and the'architect provides input

regarding physical facilities which may be required when the

_ new program is implemented.

Aftér the documentation ié,completed, the éd hoc Advisory
Committee reviews the program and proQides final input., The
president and the dean of instruction review.the dchmeng_tion.
The proposed program plan is then submitteé to the Board I
Trustees for review and approval, After the boqrd“s approvgl,

. [ 4
the vocational director submits thegprogram documentation to

r3 ra

-



the state board vocational Program Office which makes a
final review of the ‘approval request. ‘If it is determined that
the efforts of a distrlct are not compatible with the needs of
the Communlty College System, approval will be denied. It is
_more likely, however, that the request yill be approved. The
o vocational director receives notificatiEn of the final approVa;>\h
- and the program is appropriately implemented. , | |
Completien of . this process may take from forty-five days to
one year to complete. ' If Walia Walla Communi£y College must
make budgetérprlage while the program apéroval process is
goihe on, the anticipated budget for_ﬁﬁe proposed new program
is wfitten ﬁto.the college budget for Ehe year in whjich the
program is expected to be implemented.. The program is also
- : incorporated into the enrollment plan and caﬁital'budgey request
if permanent facilitjes will be needed:
Walla Walla Com;unity College has added fougxteen new
preparatbry vocational programs in the last three years.?ji}
planning form was developed by the writer for the

purpose of coordinq}ing the new program development process .
N . [} : .

and for reporting to the board of trustees.

' | - Planning Functions By Job Title
Planning responsibilities are delineated by job title in
Table 2. Broad participation in all aspects of the planning
processg is observed. Input %nte each planning process occurs

through administriﬁéQe superyisers, coordinators, and‘td%
r ‘ . -
A v,
v | ' S 9(1
v ""82— ) P3




vocational director. this information is analyzed and plans

"are formulated by the planning officer, Review is accomplished

by the Planning and Eudgdé Council which is composed of the

president, vice prgsident and dean of instruction, dean of © §

students,*vocatiohal:director and planning officer, business

manager, -and data systéms manager. plans are approved first by

the president, then the board of trustees prior to being
s
forwarded to the state board. *

-

W
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v

¢ Vi? President and Dean
of In ’

struction

prepares and distributes
~ planning assumptions and
i jnstructions; coordinates
input; conducts planning
hearings; formulates pre-
liminary plan; revises en-
roliment projections; nego-
tiates enrollment with
SBCCE; assists pfesident in
*allocating entoliment: to
program aress; reviews
quarterly. . \

Serves on Planning dnd
Budget Committee; re-

. views and modities enroll-
ment projections.

¢

B{dget Committee, advises
businegs manager on pre-
limlnag plan formulation

. and budgeting process.

L)

- Servet on Planning and |

Budget Committes; super-
vises butiget developmaent
for instruction; monitors
instructional budget apd
recommends thanges bs
deemed nepessary.

»

,Administrative Council;

tal project needs; assists
plant facilities director " o
with Qropuratlon of capita
project, requists. o

R
N

Ppﬁcipa;os as member of

advises president of an-
ticipated facility needs.

BTN

* Advisej regarding new pro-

supervisors on new pro-
gram needs; assists with
preparstion of required
documentation for state
approval.

grals; reviews program
documentation,

A

b3
- * Al .
SO S .7 TABLE 2 - -
' - ) P,LANNINQ.FU_NCTIONS BY JOB-TITLE .
‘ . Walla Walla Community College .
- ; . " * , * ) -
\ JOB TITLE .« PLANNING FUNCTIONS -
b guas ] N . R v T i i )
Enroliment YOperating Budget ™ Capital Budget . New Program
.Planning Process Planning Process Plarining Process Planning Process
- o - i _/ ' = : v |
Board of Trustees . Revidws ‘and approves en- | Reviews anid approves firgl | Reviews and app}ovn c‘p- Approves n&w programs.»
. roliment plan. budget. | ital project' requests. : :
President “Reviews and approves | Appoints and chairs Plan- | Primany jespomtibility for | Adviwes regarding new
' planning process; chbirs ning and Budget Commit- | sscertaining facility needs; progrems; reviews prograo
RPlenning and Budget tes; revisws and modifies negotiatles project requests document -and pro-
Council; provides assist- budget as needed; rétom- | with SBCCE; recommends | vides inputh recommends
ance with revisions and mends budget to board. capitsl projects to boaerd; spproval to Beard of Trus- °
submission of plan; recom- . submits applications to tees. b R
. mends enroliment plan to SBCCE; modifies requests
‘ Board of Trustees. as nedtessary.
' . e _
Planning Off!o.or Develops planning process; | Serves on Planning and Advises pml'chﬂ't on capi- Provides information to



-

“ . lk

W | . | 98

Council. '

’

. L v v — -
JOB TITLE: . PLANNING FUNCTIONS . N
. h : . <
. . Enrolirent Operating Budget Capital Budget New Program
g Planning Process - Planning Process. Planning ngoess Planning Process
Dean of Students Participates as member of Participates as member of Participates as member of: Conveys studeu}t interest
) Administrative Council. Administrative Council; » Administrative Council. to vocational direttor.
_ : T supervises budget develop- ' ' s
N " * B Y| ment for student services.
. ‘ L, - T _ ! ‘ ¢ . K
o . Vocational Diredtor - W on Planning and Serves on Planning and Participates as member of Determaines viability of
o : ’ T ' st Committee; super- | Budget Committee; super- Administrative Council; new programs; receives en-
! o vises development of en- vises development of determjnes and conveys dorsement from vocational .
.Y Y roliment projections for operating budget for voca: vocational and develop- directors in regidn; trans- )
> \ vocationsl. and develop- tional and developmental mental fatility needs to mits afert to SBCCE; es: . .
i . . . mental education. ‘educat_ion. president. ' tablishes advisory commit-
' o tee to develop new pra-
. _ gram documentation 40
| . , . . SBCCE.
A . . \x
r N . . ) . T . . . . )
Business Manager Serves on Planning and Serves on Plannihg and Bud- | Participates as member of Provides technical advice
) ) . Budget Committee. Yet Committee; develops * | Administrative Council. re: costs and availability of
o ' budget planning process and | - , funds.
o T . distributes guidelines! coor- . v ’ .
v dinates budget development . . \ ’
, process; presents budget re- e r'Y S
-quest {o board; monifors . ~
‘ . monthly and recommends 7
' reallocations. o e v ,
. N . ' 17 - e T S . . .
"Administrative Council Reviews and recommends | Reviews preliminary budget. Offers ydvice on facility .Offers advice on new pro-
A modificatidhs in proiec- T ' needs and plaps. } gram plans, ‘ ,
P ' f N tio'n’. - ' v ooy ; - ' )
\ oy * . - . A\
N \ . . \ .. . ! ’
Vocational Coordinator 1] Coordinates enroliment Coordinates preparation of Agdists with develo(pmont Conveys interast in new :
‘ ' . planning for vocational artd vocational and develop- of capita) budget requegts | progams, assists with de-
5 developmental education; mental program budget - | for vocitional programs. - velopment’ of new pro- _ =
- ( assists Planning Officer withl- requests; monitors voca- - ) grarns g} needed. \ : . )
. . development  of planning | tional apd developmental ' :
, [ process; participates as program budgets, .
: member of Administrative N * )
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: " JOBTITLE "~ a PLANNING FUNCTIONS ’
; ' Enroliment Operating Budget Capital Budget | New Program
' Planning Précess Planning Process . Planning Process =

Administrative Sdpervisors

+

Projects enroliments for
each program supervised;
_prasents enrdliment plans
at hearing™with Plapnirg

. Planning Process

Projects budget require-
ments for each program
based on enroliment plan;
presents budget request to

A

-

Recommends facility
needs to sdpervigor.

A

[}

Propo\e's new programs;
assists with development
of.new programs in area of
responsibility. -

N and' Budget Committee; .| Plapning and Budget Com: .
fonitors actual enroll- mittee; monitors expendi- . »
Ty , - ments compared to plan.. | tures against budget. N .
@8 . -
) H l " . ) - * - . - o .\ ) '
Data Systems Managsr Provides historical data; Serves on Planning and - | Participates as member of |.Participates'as member of
) AN “participates as member of Budget Committee; pro- AdministratinCouncil‘ Administrative Council. . -
| Administrative Council;, | vides taxonomy. for bud- . . S
’ ’ servas on Planning dhd get; supplies technical .
M. ‘Budget Committee. . 1 advice.- . - °
& ' . v
o | ' ' 3 v -
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Evaluation of Planning,Systems '

Py

A comprehensive planning prooess is evolving at Walla
walla Commgnity College. Comprehensive planning is defined
as a formal éystemrfor inbegrating 1ong-range academic,
administrative, findncial, and facilities planning-ﬁor the
college~and its principal components.. Four planning processes

- -have been delineated and described Planning activities were

KO ] . »

1dent1f1ed by planning function and job title to skow the

<

!
interrelationships of the functions and patterns of 1nvolvement.

* 4
Evaluation -

_ The purpose bf this section is to evaluate the éxisting
planning dystem. A list of specific tasks often performed by
a comprehensive planning system has been identified. These tasks
(see Table 3) served as criteria for this evaluation. The,
effectiveness of the planning system in performing these tasks
was assessed as (l) 1neffect1ve, (2) moderately effective,
(3) effective, or (4) quite effectix;. An analysrs of planning
process presented earlier and the writer"s experience as plannipg

_officer of WWCC for the past five years served as the ba81s for . |

the evaluation.

LN

Ideally, all involved' in the planning process should have
participated in the evaluation and may be requested to do 80
At a later date. ‘These results. .should _he considered

b

preliminary.

_qfcne .



v ' Table 3 , = .

] EFFECTIVENESS OF PLANNING SYSTEM IN PERFORMING SPECIFIC TASKS
-5 - ‘ WALLA WALLA COMMUNITY COLLEGE )

- - . 7y

EFFECTIVE . a
I _ rafely | . [Quite -
feective | Effective | ETfackive [ ETTdctive o

X

[ 4
K . Y
~ -

¢. Developing major pla'nni_nu assuUmp- . .
tiong, constraints, and parampters.

d. Developin .foml plis for

qrganizatidnal uni ' programs, -1 X .

e, Defining specific objictivn of - .
divisions, departmemts amd™ ~ T SR S e
r .

. ’ ’ o

f. Defining altm\ativc pro?ram or .
courses of action to achieve goals X !
yes.

+

9. Calculating and analyzing the ,
costs of organizational units - _ X

. _OF programs. '

. . . h. Evaluating”the effectiveness of ‘ X
. programs achieving .goals and - -
g objectives. :
. 1. Coordinating planning among - X

academic and administrative :
sypport units. A . . .

J. Coordinatln ta illtics»‘planmng
wit_h academic plTanning. _ - .

k. Coordinating budget planning with " | .
__academic planning. . : -

D .o 1. Setting priorities for allocat- . X
ing resources among academic’

. [ ] support programs.

m. Determining resource rcqui‘nnnts' . N ,
and allocating resources among ‘ . .
_prganizational units or programs. ; ]

n. Evaluating the management bcr- . X . )
formance of organizational units. . ' \

o. Daveloping long-range enrol Iment - . . X
p;q.icgtiom. ) 3

s p. Developing ong-rarige staffing Yl ' N }/ ! r
requirements. — X ’

‘ : ‘ q. Developing lo.ng-rangc financial v .
. ' reqyirements. - Pl X

: r. Dt\"'loping long-range space/ | . ) X , .
\ facility requirements. . - "

s. Developing long-range revenue - - ' ' X '
projections. : . :

t. Defining and evaluating program .
- outputs (e.g. student credit X . . ]
hoyrs, dejrees, etc.) % .

s v .u. Collecting, comgiling and analyzing ' .
b adl — L e o -r

L e or organizational units. .

- . V. Processing proposals for new ¥ )'(. . : ‘ .
/ A\ - _progrems_or changes to plans, . 8 .

.

* . w. Facilitates modification of .. . \
ongoing actWities. P st 4

¥

x. Basis for staff Development Progrem .

¥




It is important to determlne not only the effectiveness

e g ] e et o e e .

B e —. .-

"of the system in detefmrning spe01f1c plannlng taska, but also

the overall ‘effectiveness of the planning system. Overall

'Y effectiVenessiwas assessed on three criteria:

od
. - . )
1. Contribution to imprpved management
-+ 2. Influence on academic decisions )
v ~ 3. Influence on resource allocation decisions

. The plannin§ gsystem was considered effective based on these

three criteria.

¢

. - /
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»
. I s
- * ’ ’
/ ‘
¥ /
P . -
¥ »
\ L Y
[y [N N . _E‘»-ﬂ*——‘—— :
1}
. -89 q

3 'Y



PE

Q

RIC

Aruitoxt provided by Eic:

SUPP T st ol
assumptinis
ate tormalated «

o hadin dut

planng yts prepare
plans that contae

1. Detaled proposals
v 1979-80

. Lessdetnled,
but ret substantive,

opraposals tor

19%0-81 andd 1981-82

planning amts

1. Revise m more
Jetarl propunsals
(i 19R0-R1, which

1 now the vear

imeiedistely shead

. Revine the fess
detated proposaly

tor 1ux-H2

A IR2BY
_the tiurd vey shead
and tormlate less

- . .

-

detated. By ver
suhu\.nm\'c. propuosals
s thisvear

plannmy iy

1 Reyise i e
detal proposale
for 1981 8) which
i onow the veat
mu]wdn.m-h shead

Tw

Revane the less
detailed proposaly
for 19R2-R3

3. Adu 19X VRS as
~the thnnd vedr ahead

and tormuitate fesy

ctdifed. butyet
tatantis e, proposalt
v s vear

plannge amins
»
1 Revise in oty
detal propaosals

1 how theven

fir (9B LRI

3. Add 1R ERA s

€ Jetaladd, bt ver

substant e, proposaly

tos ths vear

2 Resnethie fess ~
A
detinled propasals

Jor UK S which

mmediaiely shiead

~

“the thind veat shead
Tand Torminkne e

supptting sl

S MPIens s roused

® i wdual

Vlanspg unin

! Rr\|:r e
detat prropesals
tor 1WA3 R whuh
n oo the veat
wimediately ahead

detaded proposals
for IR RS

YO PO MO

and tormulare less

Y Reétnethe iy 737

detnled. but vt
’
subntuntive, proposabs L

for this war

*

i & ‘ . . . (.
! M APPENDIX .
- ' . N ]
. T .
- PLAMNING CYCLE
1978-79 1879.8¢ 19K0-81 1981-02 1962-8] v \ '
1 Faye e Varand ™ e ndhduadT ™7 T TP imdwwtuale o Jndiy iWdoadb—- — - o ldu st Planand ___ 1 e

J

’

R.N. Ki.sft, F. Armijo, N.S. Bucktaw, A Handbook for Institutional, Academyjc and Program Planning: From Idsa t
Boulder, Colorado: Nationa! Center for Higher Education Management Systems, 1978, . 10.

e

Manogement Systems, 1978. p. 113, -

o

»

{90-
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N

AN

. ) ’
Ce NG Kiett) Acadsmic Planning: Four Institutional Case Studics. Boutder, Colorado: National Centér for Higher Education

-

0 Impleycmption.
»

Plunning !Cum'nl' Immediate ubscquent Four Years of f‘RoII-Up"
Activitios Year Year Ahead . C Planning Horizou _ Year
In 1976-17 1977-78 1978-79 N\1979-R0 1980-K1 JY9R1-R2 196283
Detailed ][ 1t 2nd - 3rd my 5th 6th |
. | Manning R C\HT Yeur Year Yuar Yeur l Year | -
and Budget | | Detinled T
1976-77 for 1977-78] |Plans and . . l“’ l
. Diréction | 1 Budpets Direction Jl)ircclion Direction | I Direction . |
Planning Planning | {Planning | | Planming Planning ' / ‘
el for ' ' ' . l
-1982 ’ .
1978 |98/ = L/_r = /__ N
‘ 1977-787 197879 | 1979:80 - 1980-81  19K1-K2 19823 | 19K3-R4
* . Detailed Ist 2nd 3rd . 4th Sth | 6th _| .,
Planning Year Year Year Ygur Year Yuear [
and Budget | | Detailed ' l
197778 fror 1975-79 | [Phans and ' -1 |
Discction Budpets Dacction§ hirectan| [Drrecyon Ihrection
’ Plunning Planning | {Planning | | Plannng || Planing | I
. Afor ' . l |
1979-198% A o
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" PLAMNING CALENDARS
. ¢ © . ~
i PLANNING’/BUDGETING/EVALUAXION SCHEDULE
SHORT RANGE PLANNING - '
X . . ”
LONG RANGE PLANS . i -
. \ h \
' v\ o L .
. . ‘ \ \ ‘ - . 3 v .
) ' Forecasts \\ L 3 ' 1 o . L '
o \ : :
Objectivos . :
S \ Lo \ . - | couese
’ \\ N "'?iﬁﬁiml r = o .} LEVEL ol
\ . . 2 -
\ \ « . College-wide Budget PLAN ' N
. \ \ H Consolidated Plan - -l
- . ‘ \ - -»1. .. . L .,‘, - * ' i
ﬂ \ N B e
. , Forecasts | \\ | I | ¢
N | oo | COMPONENT UNIT PLAN
- ’ . ._”' Dl_siach:vcs :
. ' Programs :
.
Budgets
i —_ 4 1 { R | i _ . :
oot | avee| sep | oct | wov | oec | san | e | man | PR [-may | suN | T
. | 1978 , T wm T
Planning and Evaluation Menual, Cuyshoga Community College, Cleveland, Ohio, 1978.p. 1-68.  * ' RN b
MONTI{} MONTH2- MONTH4  MONTHS- WNT“ 7  MONTHS8.MONTHI10 MONTH 11+ M()\I'IH 12 ! ;
X ’ 4 . . ol T ,.--»;} )ﬁf " : N ’.'.'.*
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BN Prepariation of N ()rglnizuionulavl:nit iy .
Individual P'rogram oflnlﬁtutlon s A . L3
Information for Program ’lans . s Program Plans and Xy
- s Plans and Preparation Program Plag and B .
Planning _ by lndividual . Preparation 9|'lm|i|mum s LR ANL .-
. of Organizational-Unit Implementation of tap ol
’ Planning Units Program Plan by Bk
} Program Plan . Planning Decisions :
Institution-wide Group e A .
; 1. Entollniem L Planning unn 1. Organizattonal unit b InMutution-wide 1. Reyvuw of insuton’s
projes lions appoty comnutiee APt comminttee proup tormed progrant plan by senare,
(410 vears) ' ] : ' ' president, and board
’ : 2. Peopsgtn plan | 2. Review and nngue 2. Review and cningge of of vontrol
2. Faculn-IFTE 1 developed® “of I‘n“m“ﬂ units arpanizationat LY ) 2 Approval and .|du|!|u3‘n'u|'
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. . \1 ' s . EE . R
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. (31 vears} ¢. Resgurees requited |50 Pl Form V 1. Képort ol plavging : T uhty secruitiment <
] _ o . ) Je IIons A 10 o Stall e rtment
4. Costand 3. Planning Form 11 6 Planmune Form Vi orfanzational uts -“,1. ':"“m"d Atan '
- T tevenue i Re ““; T -, amd o senate, presulent, * ‘“,h\.\ e
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J % VALENCIA COMMUNITY COLLEGE'S Appnmu TQ 'NEEDS \ASSESSMENT*

», . .ot

® , '
o ! . ) A Assessing Needs

N 3 ‘ Our needs assessment reads as follows: |
Valencia Community' College shall reviéw periodically the
district needs which call for educational services.. When
possiBle, this review shall be in cooperation with

other institutions derving postsecondary educational ,
needs in the district. — T T “"'"“fg—*

Needs assessment at Valencia Community College is best .
, :

‘understood as part of an overall pfocess which can be called” - __ .
the College Planning, evelopment,xand Delivery Model,

illustrated by visual |Four. The College Planning,-

r )
_three major .

~

. ~ s : -
Y Development, and Deliv odel consists

I © .

components: (l)yRWarénesgjaﬁd’Neéaé Assessment} (2) . ﬁﬁépy_;¢

-~ Y
: ;

Development, Review, and Refinement; and;iB) Délivery.bﬁr
' . s e

. Instruction and Services.
. Each component is a complex set. éf activities. For
.'( | example, delivery of instruétiqn;and services may range
from ¢lassroom instruction such as teaching liberal arts
,cdﬁ?bes té continuing education course? for occﬁpatioﬁs
to special training programs for digplaced homerakers .
The Develbpment, Review,-ﬁgp Refinement cgmponeﬁt_also cbn—ﬁ

tains ‘complex activities ranging from an individual ﬁ

/\\

*J. F. Gollettscheck, "Vasencia Community College's
) Approach to Needs Assessment" (Presentation at a’
b . confererice entitled Community Colleges at the Crossroads,
' University ©f Michigan, Ann Arbor, Michjgan, March
- 8,.1979). - _ , ,

% | | \ o
& —9210"'" | ,
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: NEEDS ASSESSMENT , ’

| " DEVELOPMENT, REVIEW,
REFINEMENT-PROCESS

‘" AWARENESS AND'

L T

N

DELIVERY OF INSTRUCTION
AND SERVICES

. .
4
t B }
1 .
- : ~ ! . -1

. EVALUATION PROCESS

- -
EVALQATIOQI PROCESS = -

\ | STUDENTS
Y ﬁih . .

G community

|- sTATE AGENCIES ' |
_ FEDERAL AGENCIES

| prOFESSION Co
- VISUAL FOUR |

N

VISUAL FOUR

[
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_It is in this component that the" college staff becomes

college staff, state agencies, federal agencies, or the

M ) . v . ' ’ )

inatructor's development of a new course to a task

&

a

force's work on developing a massive proposal for college T

development such as the Advanced Institutiopal Development
I .
Project. ST = -

ve
- —

The Awareness and Needs Adbessment component serves, in

AN

a ﬂheoretical sense, as the beginning portion for the model

-

-

aware of needs in either its existing programs or %n
community needs that begin the process of development o _
which will'lead to dinstruction or service to the community.

Awareness of needs may come from-students,'eitizens,

broader profession of education.

The threelcomponents are linked together by evaluation
and decision points. For Example,'evaluation of the |
instructional programs of the college may lead to the
component of Development, Review, and Refinement. Decisions

!
are made at the college as to whether or not to implement:

" new programs after each component. For example, a needs , Ry

assessnent activity'may show the need for 'a dentdl” hygiene
program. A decision is then"made as to whether or:not to ) %

expand resources to develop such a program " Given an

1

affirmative decision, development accurs. Then a decision

. . 1e
is'made as to wh ther or not to implement the program.

’
- L

11"0 .
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Needs Assessmgnt at Valencia.Community College

' Needs aseeesment activities at Valencia Community

_College’ involve«students, the community, and the ollege s

educational programs. visual- Five illustrates the
h

N
diversity ot neodg asBessment areas.: For students there

s
. .

are needs alsessment activitied related to future studente,

6

I xisting students, and alumnl For the community there

are assesament activities on employment needs and

opportunities. Educational programs needs assessment
’

involves continuing assessment on career needs, advanéed

e

-and professional course needs, developmental needs in b&sio

‘Bkittfareas7~and—eseeeementfxo;wcommunitgiinstructional

services. oo

,Needs assessment programs can be either formal or

{nformal, ongoing or special purpose as illustrated in

. visual Six. An example of a formal, s cial purpose needs

/;;;;ssment was the Community Impact Study done in the Spring
of 1978. An example of an ongoing formal needs assessment
program is “the Placement and Follow—Up Studies done annually
on.all graduates and nOn-returning etudents of Valencia'

Community College. Anothe§ example of a special purpose

N

formal needs. assessment is the survey of a particular need

A}

. for an occupational .program such as ‘a survey for a' biomedical

v

technioian. ’ : :
" v «

ﬁ'Inform?}“needs assessment activities may- either be

/ s
c  =95- |
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’ {l. ongoing or.epecial purpoeepl‘ An example of an ongoing :
L \ informal neede aneeaement is the aeﬁaitivity of the college
v j“\ faculty to_atudent needs.’ Such a sensitivity, for example,

. - A has led to increahed developmental{and remediarion programs
:-'( . ‘euch as the”writing\and}reading laboratories in the" \
' communicaﬁions department. _ I
T 0 v nformal needs”assesshent can also be special purpose o
| ‘ auch as when a group at the’ college becomes interested in a W

particular area and conducts a special puﬁ%oae, informal

A Y
type of an ‘agsessment. An example of a special purpose in- ..
\ ' formal assessment is the process by which an alternative to

the general education program was deyeloped. A group of

) - faculty menbers sensodwamnoedl;ormstudeniawtnrhayé an

alternative to the diecipli ~otdented general education ,

' program; therefore, theyq -an interdisciplinary

orogram for general e cation.
| g Every college has availhble to i{'many sources of needs “

. assessment information, .much of it not always recognized

L \
as such. These are needs assessment information sources '
e .

| we recognize and use at Valencia: .
T ' :. Academic Staff Minutes . 1&
NInutes of all the academic staff. meetinga on the East, .

. West, and Open Campuses are available to demonstrate

. : ways in which curriculum change and innovation might
' come about through the identification of a need and ‘its

review by the ‘academic administfation. .

visory Committee Minutes A '
o ?5 Isory Committee minutes provide a data source for

analyzing the input that the community tollege receives

* _—98114 ' ”
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o~

——

£

from community'representatives who serve on advisory

committees. Copies of adyisory committ minutes from

-

all program areas are available. . . . 4

Articulation Committee Minutes (Of the Coor@ina;ing Council

oF Orange and Osceola Countles, -and

2

e Articulation Committee isdg su —prggn@zation“bf the

- doordinating Council and providés program faculty and

managers an opportunity to interact with school district
.personnel. Minutes of the meetings are available to
demonstrate areas-of~artieu;ation_and.pooperation.

Caree

r Program Dgydiogment committee Minutes

\ The Career

Communiti Imgact Stud¥ Reports - (For further inforfnation
regarding the Community Impac studies conducted cooperatively

‘ rogram Development committee is a committee
composed of administrators from each campus and the Vice
President for Institutional Services which meets monthly
to develop new career programs and'revieu.exiating
programs. The minutes are available to document the
flow of decision-making for the implementation .

and. refinemeént of existing career programs.

~

by Valenci¥™ _ 7 -Valley Community
College, and Eastfield College, contact the National Center

for Higher,Education Management Systems .(NCHEMS), Post

-0ffic

~

e Drawer P, Bouylder, Colorado 80302.) ¢ Ce
The, Valencia Community College Community Impact ‘Studies
vere conducted in the Spring of 1978 and consist of a
gseries of six reports detailing fresponses to the ,
survey. The study was initiated to determine the impact
that Valencia Community College was having on its - .
college district and to. identify needs and opportunities
that the college could meet. The individual reports are
as follows: o ' : , R

A Report on the Citizen Responges to the Valencia .-
Tollege Community Impact §Eug;£_1naE1tutionaI Sexvices
Report #78-79-2, November, 8 . - '

'One thousand, nine hundred aﬁd*sixtx—é e ¢citizens
responded to the, Valencia Community College
citizens survey, Co ~

¢

A Report on Educator Responses to the Valencia

ommunity College Communit ~Tmpact study, institutional

Services Report ¥78-79-6, Eovaﬁﬁer, I§7§ .
All public school edugators were surveyed to .
determine the knowledge of and opinions abeut

Valencia Community College.

Ty -
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A Report on the Employsr Responses to the Valencia
Communit ollege Co unttxi% ¢t Btudy, Institufional
bervices Repor ~79-3, No er, I§7§ -
All fidculty, administration, and career service .
employees were surveyed to determine their
" opinions about Valencia. ‘ '

- \

A Report on Social Service:-Agency Responses to the
O oty T e CanmunTEy Tnpact BRady,. -
Institutional Services Report -79~4, November, 1978
- . : Social service“agancy directors were raguested to
o L ~ assess the collega's general service .to the -
. Ce community a d the collage's efféctiveness in — '““%—ﬂ
' : " meeting its objectives. Sogial service agencies *
were asked to make suggestions for meeting unmet’
_educational needs in the district. e

———y -

A Report on the Student Responses to t%gﬁValoncia

' Community College Community Impact Study, Institutional
*  Zervices Report -J; Ne er,

’

A sampling of full anda part-time students was .

surveyed. Students were dsked to rate the college's

achievement of its specific objectives, thelr

: , . - satisfaction with the instruction at Valencia, ‘

i .l ... ....the impact of the college on their self vorth, and .
‘ ‘the extent to which the college was helping them ———
achieve their goals: personal, career, and - :
academic. The students stated as the five major
reagons that they were influenced to attend
Valencia were as fqQllows: ' -

oL ] a. I can work while I go to school.
’ “ : b, The college has low cost. * .
c. The campuses are conveniently located.
d.. I can live at home.
Yy e.- The college offers courses I am
) interested in. '

LN

N ¢ o v »
Community Instructional Services Assessment Surve
—¥n a cooperative activity with Orange an sceola

Y "5"Countiel; the cgllege annually conducts the Community
: Instructional rvices Assessment which is used as a 4
basis for identlifying the priority areas in offering

continuing education courses in community instructional
' garvices. ' : -

" Minutes of Coordinating Council of Orange and Usceola
ounties an ] - o
TRe Coordinating Council of Orange and Osceola Counties
* and VAlencia Community College consists of the Orange

=100~ L RN
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. A . role’ for vocdtiqnal-educabion.

o o
* ‘County schools, Qee Osceola  County schools, and Valencia
: Community Collegeh The council mmets monthly, afd
its chairmanghip is rotated among the three member
districts. The council is responsible for approving
the development of new vocational and career programs

'}n the district and providing a coordinated augporting-

b

| Equal Access/E ual O ortunity Plan . /)/{
. . . Minutes o% thé EEEG ¥Tan wvas developed based upon state,

goals for equal access and equal. opportunity. The plan
) serves as a document which, identifies rieeds, issues and-
. concerns relating to personnel development are handled.
Equal Access/Equal -Opportunity Plan - co !
L ~Mhe EAEO Plan was developed based upon state goals for
equal access and equal opportunity. The plap serves as
’ a document which identifies needs in the area of '
. affirmative action and equal opportunity. It is reviewed

" ~ each six months by means of a progress report submitted
" to the State Mohitoring Committee. ‘

= Individual Health-Related Pro ram Accreditation Report
_ﬁggzgditation reports Tor dental hyglene, registered
ing,—and respi are available. These

BRI L

ratory therapy
reports address the individual health-related programs
. and present recommendations for their improvement.
Accreditation is normally for a ten-year period.

Placement and Follow-Up Study for 1975-76 Selected Graduates,
Tnstitutional Services Report ¥77-78-1, May, 1978; and
_ Placement. and Follow-Up Report 1976-77, Institutional Services
eport -78-4, August, 1575
" The-placement and foll€w-up reports of the college |
provide information on placement and program evaluation
of graduates and substantial completers of the college's
programs. The reports are prepared annually and

) distributed to managers and decision makers in the cqliege.

Re iohal_19 Plannin Guiée, Orange’ County Publdie Schools,
Osceola County §uBI§c Schools, Valencia. Community. College,

September, 1977, . _
The Regional 19 Planning Guide waa completed jn
September, 1977, and addresses the needs assessment in
the area of vocational education for Orange and Osceola
Counties.. The report was compiled in cooperation with
the Orange and Osceola County schools and represents an
integrated look at vocational programs presently operating.
and the needs in the vocational area over the next five

‘ . years, et

; i
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o]

-Section 504 Institutional Self-Evaluation of ValoncZa
Community College, August, 1978 . -

.A self-study completed by a committee of Valencia staff

on accessibility for handicapped persons to al Co

- programs and facilities of the college. S [

3
‘75;1 21w

‘ Southern Association of Colleges and’'Schools Accreditation

eports ' -
— The college prepares a self-study every ten years for
- presentation to the Southern Association of Colleges
- and Schools for accreditation. The report "is updated ,
__ngxxmiiyénygazgld/épgqitic.rhcommandations for ... . ...
improvement of the college programs are offered by =
Visiting teams of thg Southern Association of '
' Gblleyes and Schools. , , . .

Student Characteristics -
“Student characteristics are compiled at the end of
—~ each major registration period and provided to the
Board of Trustees in informational packets. They are
also made available to personnel of the college to use
in assfessing trends and understanding what may be
occurting with changing student enrollment patterns.

L)
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] @  NORTH CENTRAL TECHNICAL COLLEGE
) . PLANNING ASSUMPTIONS*
¢ y t
\ ety
~ p v ’
\ @ A
: /
A “ . . \ ' \A e . ). N}
-t . Assuniptions about: T )
L. The societal context within
' . | - . which NCTC exists.
2. External agehcies.
| 3. Institutional leadership/
; management. -
4. NCTC programs. ) Sy
5. Potential clientele and |
. enrollment.
- 6. Student servicea. T
%. Staffing and professional
development. , :
8. Physical plant.
. - | - . 9. Equipment.

10. Fiscaloresources.

»

~ *Warren Groff. 1Rlanning_Asanmptinna;fnx_North‘Centril
Technical College"._  (An unpublished report to the Board

ot L : of Trustees, Mansfie}d, ohio, Necember, 1978). -
ks ~103- .
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T . - ‘Exhibit E
‘A i . £
/ ' 2 | : . ' f
N “~MISSION STATEMENTS
- * . > ' ‘ : -

KR . ' .

: Cuyahoga Community College, Cleveland, Ohio

The mission of Cuyahoga Commﬁhity Colleger is "to . .
-provide ‘low-cost, quality, lrifelong educational qpportuni- N

ties accessible with a minimum of barriers to all, while
assuming leadership, in a metropolitan multi- racial sqtting,

/ . for meeting the changing educational needs ald thereby
Co imprdving the quality of life of the 1ngividui} and the

' community " . )
-~ ‘ ' 4

T ' Rirkwood Communi€§\tollege, Cedar Rapids, Iowa T

The missian of Kirkwood Community College is to" enhance
human and community resources, by acting”on its own
initiative and in concert with other agencies, .to provide
quality educational programs and community services.

'Valencia Community College, Orlando, Florida

‘ ‘The purpose of Valencia Community College is to provide
compreHensive postsecondary education and lifelong learning |
- opportunities that foste{vlndividuala§powth and community
o development; | LW \

Walla Walla Community College, Walla Walla, Washington

: The mission of Walla Walla Communlty College is to
S serve as a medium for change with an emphasis on account-
ability for tangible results which fost%r .community develop-
ment as-.a . focus of various courses and prgarams. '
A%

) Accountabillty. PR -
. by: to: . for.: |
the student... ) himgself/herself .;conscientiouslx
: and the commu-' ., striving to reach
) nity.. . objectives
O t N . - «
. the instructor... the student.. . .the student' ;
' '~ eventudl success
costor | . in each unit/ =
' _ ¢ course/pyogram
’.Ghe College . the commdnlty . ';.tangibléﬁg%oom-
S 'and State.. . plishments per
v dpllar spent.
Wy _ _




: P " Exhibit F
/\/ ;
\
2 .
s B GOAL STATEMENTS . N
* Dallas County Community College District, _ .
: *Dallas, Texas . . - BT

1. Maintain aﬁiﬁhg—rangé_ébmprghensive planning system.

"ﬁz. Make -a continucdus effort to‘help‘ﬁmployeee-underéthnd

" its philosdphy, ‘organizational strueturemﬁndéocinion:umxﬁﬁéfi”
making process. « ) . T

f - 1

lp.' 3. Contihuqusly asgsess the educational needs of the

" community and its students for the purpose of maintain-
'ing a balance in its educational programs and saervices.

A 4. Provide lehrﬁing opportunities consistent with student
and community diversity. ; R | 8 ‘\
‘s, . Maintain a high priority for the improvement of student -
. " communications skills. ¢ : -

6. Provide a’ mprehensive and effective system of _
S . ;“_Ww.ingiructidggl gupport services to meet the needs of-;\\L
o ' " di¥erse student population. - Cm e e
Co . 7. Maintain a comprehensive staff iﬁprovement pro&%&m.which-
. ' ‘will support development of skills, attitudes and . -
- . abilities reflecting its philosophy. 4 :

8. .Provide pxceilenqé in eduational oppor%unities vhile
maintaining financial accountability. .

: 9. Promcte positive and producfive.rel;tidnshiﬁs with ,
o ~ - external agencies consistent with the DCCCD philosophy. . -

¢

Pe)
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.- GOAL STATEMENTS

KirkWood Community College,
. Cedar Rapids, Iowa

The folloying are the goals which have been established
for the college through master planning: . ,
. . ‘ .
T ol Extend -accessibility of programs -and- ‘services —throughoput— 1{"
‘ the service area and without regard to age, sex, social

/. or economic class, racial or religious background,
physical  or emotional handicap,:or prior educational

achievement.
S 2. Intensify efforts to enhance the welfare, dignity, and
success of students. . &

AN
3. Cooperate with the community and its agencies in iden-
tifying, planning for, and serving the appropriate
educational and related service needs of the community.

4. Attractdﬁnd retain those persons who can be served by .
- Kirkwoo programs and services.‘

5, Continue the commitment to high standards of service
and to high expectations for optimal individual .
achievement. _

L A

6. .Provide the opportunities and work conditions essential
~ to attract and retain highly qualified employees, and
to encourage them to graow professionally.

\ 7. Provide those facilities and resources required to con-
S ) duct properly the programs«and services of the college.

8. Conduct college operationsrwith efficiency, integrity
. and in a manner oonsistent with the philosophy of the ‘ ‘
A college. R

§~ 9. Continually assess the success of the.college in .
accomplishing its mission and fulfilling its goals. .
- =106~
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GOAL STATEMENTS

Valencia Community-College,
Orlgndo, Florida

1. Provide continuous ﬁlanning for déf;ning'and evaluating

goals.
© 77" 2. provide experlences that develop in the individual ‘& -
~~ _ desire for lifelong learning, . .
3. Provide a program that helps the'indtvihual in asseséin§
needs. ‘ ’ ‘
. ' 4. Pro&idg educafional pfograms which accommodate individual

needs and differences in-learning. B —
L . . *

T

5. Develop a learning atmoqphere'wﬁich tilize£ communiﬁy
resources with facilities and servid@s accessible to all.

6. Develop a system that prdmotea effective community an
) college communications and decision-making. -
Y . ) ) ] ¢ ( -
7. Cooperate with the community in providing programs ‘
B which foster both individual and community development.

8. prvide equal educational gnd\employment opportunities.

# -9. Promote and support creative and dynamic faculty and.
' staff. '




SN GOAL STATEMENTS
Walla Walla Community College, ) —
-Walla Walla, Washington . a »

1. Satisfy the educational goals of studentn.

;r__mm_nj_____m 2. Maintain open door by admitting as many students as
possible when they desire, given“ivuitubie'renourcea—— ——f—w

3. Offer the citizens a ‘comprehensive array of oocupatidnal,
acadenic, cultural, and recreational programs.

4. Develop and employ approachel to 1nctruction whicp will
increaae“the efficiency and effeqtiveneos o: learning.

5. Ensure that WWCC functions as an integral part of the
comimunities It serves. .

6. _Obtain and make efficient use of capital resources.

* 7. Invblve studehts, facultyc administrators, staff and
. community representatives in the formation ?f policies (
and operating decisions that affect them. :

8. Provide an environment and develop procedures through
which employees gommitted to WWCC can achieve theik
’ professional goals .
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ENROLLMENT AND PLANNING WORKSHEEY .

»
ay : ) t

TO:

FOR: ~ Admlnistrative Ualt " —~ ", _ . T e e

The State Board for Comnunity College Education is 1nit1at}ng'planning with our
~ district to develop the 1979-81 capital and operating budgets. This worksheet
is n method ta collect information and data the SBCCE will need in this process.
Our input can be organized into four-areas. S
\ . .
_ o
5;\\DISTRICT4EEVELOPNENT OBJECTIVES: Look at the total college! - .

From your point of view what should the district development objectives be

for WWCC? List priorities for our district. FExamplés might include greater

emphasis on coantinuing education, greater program diversification, stabalized L,
// growth, wmore vocaﬁionai education, etc. In other words list some directicons . o

you would like to see WWCC go as an institutien during the next 6-10 years.

1.

t

« ' 4
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ENROLLMENT AND PT.ANNING WORKSHEET (Continued)

A

PROGRAM PLANS: quk at the propgrams you:rcoordinate in your ndmlniatrntjve.unltf '

"Ac

List assumpt fons which will fmpact educatlonal -programs and card ! lronti -

in your adminlstrative unit. Factors to be considcrdd might fnclude but

are not limited to: population, cmployment, high school graduates, veLerans,
minorities, women, adult students, aged students, changes in tuitfiom, ctec.

~—~

s

- .

¢ ¢

Based on the assumptions above, specify the development objectives for
the programs in your administyative unit. These should be specific to the

educational service delivered by your adminlqtrative unit. The objectives
listed below should also be reflected in program énrqllme?& projections’

(11-C).

-
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)

ENROLLMENT AND”PLANNING WOI'KSHEET (Contihucdy

P;oiact~onrol]@ynta by proéram, HECI bupina, time/location, or special

‘activity. * Use a structure which works but for your adminlistrative unit.

o —arve

L

Each individual will have to develop a unique system for his/her adminlis=-

trative unit. Use the blank form (page 4) for your administrative unit.

A sample of a structurce used in occupat ional education is attached for
your information (attachment A). .

%

. . \

Alternatives. (Brain Storm !) Identify alternatdvé;_éé.iﬁé_ﬁ}agfaﬁgm”

and enrollment plans projected in section 1I-C. Think about some other
ideas for providing education to the people of our district. List some

.. alternative programs or services we could provide.

5
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. ENROLLMENT AND PLANNING WORKSHEET (Continued)

FIVE YEAR ADMINMISTRACLVE. UNTIT ENROLLME

<y

N PROIEET (ON

- 9 o —r S -
L 4 M . .
‘Program, HZGLS Group, o ‘ .
Timgll‘.oéat fon,Project, ANNUALLZED AVERACE FUE'S o
ate. Prelim. N
? © 77-78 78-179 79-80 80--81_“___m_§_l_.:§_2__._, _82-83 0
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. | ENROLLMENT AND PLANNING WORKSHEET (Continued)

[ 3
. 8

Il1. ENROLIMENT FORECASTS: Combine the 'program plans into an administrative unit
enrollment forccast. " _

Enngl]meht forecasts are used in operating nnd capl' ol budget developuwent.
‘ In section III-A below, forccast annualized average, state supported FIE's
N for your administrative unit. lxclude contracted FIE's and sclf-support
* FTE's such as those coded community servite. Split iunto acadgmic and voca~’
tional sub-totals if possible. The annualized average, state and ABE FIE's
are used to establish the operating budget. CT '

S lglgeetion4111-nﬁ_fggggggg-;ggglmfnll quartér,FTE's regardless of funding

source (include contracted FTE's). “If applicable split out a "day-on-campus'

projection and further split this sub-total into academic and vocational

*

sub-totals. The fall quarter projections are uysed for the capital budgeting
process. The 1985 nuribers will be used as back-up for the 1979 capital budget

yequest. °

A. ANNUALLZED AVERAGE STATE/ABE FTE'S FOR ADMINISTRATIVE UNIT

gt rd
v - bl

1977-78 - - 1978-79, - 1979-80 .. 1980-81. . 1981-82 1982-83
: — A, s

~

NN S

————ttn a P

A¢ademic.
2

Vocational

L4

———r——— —p———t . r———atp———

P el ] S A S - A by e p———
———————— ot . wPn —————— oo —

T(;tal " ’ . W

AN

‘ . ‘ . ) .
. B. FALL QUARTER ACADEMIC AND VOCATIONAL FTE'S FOR ADﬁINISTRATIVE UNIT

1977-78  '1978-79 . 1979-80  +1980-81 1981-82  1982-83

1985-86

——————taye
—————yam—asagi—
st tetee———

. 1983-86

S et G

L U S R— —

_.._—!..———-— ——n > et e ——— et av——

o

vttt , R e e e | S

Total

‘pay on campus (if applicable)

Acadenic

a1y o oo

®

e i ——————

Vociational

!

Il

Total

*

e e b o— B 1 r1e A v B P S Gy ———

— PR P k] P —— - a0 oo—— 'y

by

¥
<

¥ ‘These figuren 3pquirod by SBCCE. All others_ in sectlon III—B‘for in-house uhe onlys”

]
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ENROLLMENT AND PLANNING WORKSHEET (Continued)

$-

T

IV. FACILITY IMPLICATIONS:

4

. . Lilla. »,
On-Campys . e S
S ~ o Mg s Vo
. 1. What deletions, changes, or additions to existing on-campus facilities will -
be required to achiave the enrollment and programﬁb Jectives, described in 4
your projection? ' ' : : '
v _..__.._.:.__l___ P L. SR e I R R —?—‘ -

-

'2. what other on-campus facility improvements will be required in the next
6-10 years? These facilities meed .ngt be related directly to identified,

33

‘ ‘program objectives in 'section II. |
‘ : ' ‘ A ' ‘ . 0

bl

Of f-Campus ’. : | A ' N . | ,

facilities for evening .

1. What yill be the need for rental of K~12 or other
or part time use? (More, Same, Fewer). Explain

<
(:l

-

Al
’

A .

2. What needs exist for "daytime' or long~term facilttﬁes,chdt ghopld be
leased, purchased, or constructed by the state? Indicate type of factility

and location.

Y
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BUDGET ANALYSIS FORM |  * PROGRAM: .Ag Tech
. t )

Budgeted
FTEgz 1

Projected FTE: 19

T FRCOTAY ‘HTITEEHENT: -

A. Projected FTE': 19‘f S/F Ratio, 14.6 = 1.3 X ,72 = «936
Ao FTEF 01008 FEF
. B Entitl. - |
' ' e.72 .
B.  .936 X .05 = .046
FIEF & 728 Suporvilion EntItIomen

A. FACULTY STAFF REIMBURSEMENT: ’

+936 X K .8 _ X $15, 605)+ .2 X $13,028)= § 15L990 I
_FTEF @ 72% . Approx. : §35?3§T“T . Faculty Salary

s F/T - ' P/T Rejimbursement
B. 'SURERVISION SALARY REIMBURSEMENT
' . 046 X $15,605 = § 717.83 . _ '
.Supv. Entit. Supv. Salary Reimbur-ement ‘ .

(I-B) .

"~C. SUPPORT STAFF REIMBURSEMENT

19 X 146.99
Proj. FIE's Support Stal?
. $'ay/FTE
D. OPERATIONS REIMBURSEMENT ' _
19  x _291.19 X .60 = 3,319.57
Proj. FTE's Operations Operationl t”lﬁbursoment
- $'s/FTE

E. BENEF ITS- REIMBURSEMENT o ' : )
*1%,090 X .1263 = 1905.87/717.83 +1675.68 =2393.51 X .1263+ 302.30
Faéu!iy Facuit

acuity Supv. Support TIndirect ndIirect
| (1I-A) Bnfts. Salary  Staff Salary Benefits (2)
. YIY.  ANALYSIS _ -
' _DIRECT: , A S
II-A Salary ~ 15,090 . Salary $ 17,991
II-D Operations ' - 3,319.57 - Operations 1,200
(Includes  Equip.) - ] (GeS + Travel)
II-E (1) Benefits ©1,905.87 2Q1315 44Equipment 1,650
' l ' . - Bonefitl j11“5.53
INDIRECT: .
'II-B Supervision e . 717.83 . ) v
II-C Support Staff
II-E (2) Benefits 56! 55 s 2,695,.81 TOTAL:. $ 22,734.36
TOTAL: $27, 011,28 - . ‘
€ : - Budget/FTE $ 11196 54
|  Reimb/FTE  $1,211.12 °
Reimb/budget Ratio 1;012 | | "
Reimbursement is § 276189 (more) ez-iess?_than budgot for this
_ - program.
B . L =115- ¢
L ; - 13,
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