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This Report describes the activities and findings of the Demonstration
Project in Native American Career Education conducted by Far West Laboratory
during 1978-79. The project worked with four sites representative of educational

settings serving Native American students. These sites were:

e The Urban Setting -- The American Indian Education Project (American
Indian Center and San Francisco Unified School District);

e The Small-Town Setting -- McDermitt Combined School, McDemmitt, e
R Nevada; and ' ‘

e The Boarding School Setting -- Sherman Indian High School (BIA),
Riverside, ﬁalifomia. o

~Basing‘. their work on concepts and approaches result:igg from the develoqnent
of a series of Native American Career Education instructional ‘units in a previous
project, Far:West Laboratory staff assisted ed‘ucatiOnal staff and Indian com-
mmity m&nbégi-s ‘at these four sites to initiate development of Career Education
pm‘graé(s that Qould use' avaiiable refsqurce.s and address their Wts' needs,

i
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Project staff inclwded both Indians and non-Indians, and was guided by

an Advisory Comittee of Indian Community members representing the demon-

stration Sltes. ‘

»

Project ytthtxes included gathering information about cach site and

-1dentifying ‘individuals who would wrk with the project; designing, eveloping,

and implementing a training workship in Native Amerxcan Career Edhcltmn for
educational staff and commmity members: and evaluating the workshop and
tramees' subsequent implementation of Career Bducatwn act1v1t1es At the
end of the project, each site had a core group of people-who had,been trained
in Nativel American Céreer‘Education, and had made some dec1sxons about the kinds
of programs that would meet the}r needs,

The degree to which implementation occd}f'ed and the kmds of ac%ules

involved, varled widely from site to site, due primarily to organizational

. factors, (he of the major results of the project was an increased understanding

of the conditions which contribute to or inhibit the establishment of Native

American Career Education programs.

¥
L ]

In addition to this Final Report, the proJect developed two maJor pmducts
which will become part of the Native K American Career Bducation program materials,

These. are the Staff/Comnunity Training Warkshop, and Irrplanent,zlr}g Career

Education far Native American Students  -- A Guide. These materials are intended

to enable personnel at schools, Indian centers or other org\mnzatwns serving
Indian students to design an appropriate Career Education program, provide
insemce _training for educational staff and commity members involved and

implement, maintain, and evaluate ‘the program they have developed These

materials can also serve as models\ for the development of Career Education

programs targeted at other ethnic groups.
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SECTION T: RATIONALE ' '
/

A question which is ofséﬂ asked when Native Américan“é;fééi‘Bdﬁcafioﬁris
being discussed is'why any ;;eeial effort to deliver Career Bducatidﬁ to
American Indian studenys needs to be made, and what the special Career
Education heeds of this population may be.

In order to consider the results of the Démonstration Project in Native
American Career Educat1on in their appropriate context one should begln by
rev1ew1ng the problenb which the project was intended to address, the foundation

of previous efforts on wh1ch it was based, the goals which were selected, and

the nature of the demonstration sites involved.

A. The Need for Native American Career Education

| In the United States, education has traditionally been considefed the key

to social mobility and economic success. Although American Indians are certainly

not the only minority to have Qifficulty achieving educational and ecnonomic

equality, this group has certainly been seeking it longer than any othér, and

has consistently'sought help in mastering modérn-techndlogy withouf necessarily |
wishing io'sacrifice its cultural in?egrity.-

| As more and more Indian students. énter college, and as natural'resdurces

> are developed on Indian land \a foundatlon for economic and p011t1ca1 selé‘
determlnatlon 15 be1ng established. Yet Natlve American econam1c~and educatlonal
levels still lag behlnd the national average ‘ . ' ' .

‘In ;g:ent years, many Indian tribes and cmﬁmitieé have beca;le aware of‘

the potentlal of Career Educatlon to prepare their childfen- to take dﬁvantage

of the ecdnomic opportunities that now exist. The problem is to find approaches '

*to Career Education which will enable young Indians to search for jobs realisti-

v

Lo

4



cally and to become and stay employed without losing their identity as membefs
. .
K 7 of the Indian conmmity. - . ‘
Indian leader Vine Delorid comments on the si‘tuqtion as follows:

Education is looked upon as ‘a sure key to employment in lucrative

fields. Presently it is that key ... But employment opportunities

are gradually shrinking as the concerns of society change from

social problems to vast economic ventures. Already some jobs are

far beyond the vast majority of Indian people because they involve

not only education, but informal political or family alliances ... .

By the same token, notice must Be taken of the series of jobs which of
: are specifically designed for Indians ... Many of these are in gov- -
( ernment, and many more are going to be opening up in tribal programs
; and developments on or near reservations. FEducation must now be

~ interpreted in a total commmity sense, and a sense of commmity
responsibjlity must be develxd in educational programs.*

It is thus apparent that a n exists for Career Education programs

that will qualify Native American young people for available jobs, help them
to take full advantage of spec)fically Indian economjc opportuditief, and

enable them to integrate their identities as warkers and as members’?of the
’

*

' A
Indian community. .

The difficulties involved in meeting this need \are characteristic of the '
," | problems of Indian Education. Even today, the profe.;xonal staffs of most schools
’ ser\}ing Indian students z;re largely non_-'Indian (in schoolg operated by the

Bureau of Indian Affgirs as well as in State public schools). (}ur_sestiﬁ
Indian culture are fot part of teécher preparation, and even when schools arek,.
willing to work with the Indian commmity, neither group has experienge in'
esiablishing th.e‘- coﬁmmication and truss which will make constructive coopera-
}ion possible. ‘ ' . ; | ’

B. Native American Career Education at Far West Laboratory -

In 1974, Far West Laboratory' began davelopiﬁg a series of Career Education, f
curriculum units for Native ﬁmerica{} students at the Junior High School level.

)
-~

* Vine Deloria, Jr. '"The Indian Student amid Mlerica;l Inconsistencies,' in,
- The Schooling of Native America, Washington D.C.: American Association of
olleges for Teacher Education, 1978, pp. 20-22, * .

- Q . . - 2 ' B ‘
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This work was based on a State of the Art Study which indicated that few
# (Career Education programs had been developed for Indian students, and no Career
—. Education curricula existed for this group at this educational .level,

Findings of this project included the following: " ' o
. although Native Americans are commonly considfred as a single ethnic
group, in fact the different cultural areas gnd tribes. are as different
. from each other as groups from different coyhtries in Burope, and,
therefore any curriculum intended for themust be adaptable;

e " teacher traxnlng is needed to prepare thefteachers to use the
approaches inherent in the units to develop Career Education
att1V1t1es specific to their cultural and geographical settings; 4

e the existence ‘i a set of mater1als used by individual teachers is
not sufficient™o inspire a coordinated Career Education progranm;

" . @ both%chool staffs and Indian commun1ty members lack skills in
- working together to develop progrgms for Indian students.

. Far West laboi‘atory therefore determined to seek funding for a pi‘oject '

that could explore ways of dealing with these problems.

C. Project Goals | _ " | N S
In response to the 1978 Program Announcement of the OffiCe of Career
Education, Far West Laboratory proposed a pro;ect that would 8SSlSt four

demonqtratlon sites to:

~ Pd

-3

* - " implement ‘selected Nat1Ve American Career Education units as part
: of their curricula;

e design long range plans for developlng a comprehens1ve Catger - N
' Education program .

e develop core groups of school personnel trained in Native Amerlcan
Career Education techniques and methods, and a functioning advisory.
comittee of Indian parents and community members; and ' '
!

o establlsh a closer working relatlonshlp between the schools and

1ocaI Indian commepatles

Additional goals for this project included the development of training .

’

materials and 4n Implementation G01de‘Wh1Ch would not only assist the demonstra-
tion sites, but-could‘fzzused by other schools and commun1t1es after the prOJect
t

. concluded;rand disseminhtion’of the pro;ect s products and Tesults.

_3 .. S ~
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'Largely due to the efforts of the Buresu of Indian Affairs to relocate
Thdt H the reservations to cities during the 1950's, America's’

. -J ‘ . »
D. The Demonstration Sites  ~

Betore the projéct began, four educational settingsl, representative of

.those in which Native American students are served, were selected for partici- =

pation A knowledge of the geographic, econamic, socxo cultural and organiza-
t1onal characteristics of these sites is essential to an understanding of what
took place during the. pmject The information in these smn\arips is derived
from site survey$, interviews, reports, and mwsletters collected fmm the .
§1te -

1. The Urban Setting -- Qn Franciség,_ﬁCalifomia

v

urban areas have acquired large Ind'ian populations., In fact, California now

has the largest Indian population of any state. San Franc1sco is the home of

- one of the State’ s larger Indian communijties, whose social focus is the

g\mencan Indian Center in the city's Mission District,

Over five hundred Indian children éttend San Francisco's public‘ schools,
but because of population dispersion and bussmg, they are scattered through-
out the dlSt'l"lCt and consequmtly districts tend to lose sight of both the
chllhen s existence and needs,

For the past three years, the San Francisco Unified School D1,str1ct
(through its Office of School Inprovement) has cooperated with the Averican'
Indian Center in conducting the American Indian Educatlon Project which is
fund{dﬁby Title IV, Part A, from the Office of Indian Education (IHEW). This
project prondes Native Amsrlca:\/ultural consultants and resources for ,
schools and other programs, works to identify Indian students, and maintains
a tutorial program.

The situation in San Francisco is typical of many urban Ind1an commmities.
lhenployment is high and income is low. The culture shock to a reservation

Indian emigrating to the city is as great as if he/she had come from another
. S 4 ‘

g
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» country. Misuse of altohol and drugs is commg? among the young people, qga..

~—

+ the school‘drop- out,rate ‘is high.. In the city, the Indian studeﬁ% encounters
both the negative stereotyping of Indians img{xcjt_ln many educational matenials,' N
“and a massive chgllehge to his or her cultdr;I i?éntity rgfuiting-ffom beiﬁé‘v R
continually mistaken for a member of'somé othér ethnic'group' . | ,

In San Franq1sco the dxstrict has had to deal with a success1on of
orgénizatxonal and financial probjems. The level of activity of the Indian

«  Center 8150 varies, dependlng on gvailable staff and cxmnmm1ty support. A]though
- \

all the resources for a’ successful aiéer Educat1nn progran in the area exist, s

agqu1t1ng, coordinating and’ focu51ng ‘them preqents a major challgnge - B

» R.'

2. The Small-Town Setting -- Northggg}Califorp1a o | 'f@ﬁ e

A second enviromment with a significant and ofteh‘ignoréﬂ Indian population, -«
both in Ca11fornla and in other stafes, i# the small town within a rural area,
Humboldt, Del Norte and Slsk1yog countles, in the northwestern corner of - ~
California, -are typical . of th1s kind of setting.

Thm’?rl -County area mcludes a number of tiny td medium-sized towns
surrounded by forests, ranches and farms, The reglon is curfently experiencing

- an etonomic recession, and emplbyment o‘bortunities are limited both in mumber
and variet;. ' | -
i ggtivé Americans form thellqrgest.minofity in-the‘areg, and the attitude

of the surrqunding population tends to be-negative. Economically as well as

socially; Indianilggg/gt the 'low end of the scale. . " ' ’ : ,
The Native' American population of the area is'concentrated in several ~ s

small reservations and commmities near towhs as well as in the towns them- -
selves. Most of the Indian children attend public schools, where they con-

sistently have a hlgher drop-out rate and }ower academic and social scores

-~
n

_than other students.

ERIC o s
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: A numher of Indian centen and tribyl and ccmﬁnhty centers in the ’fp r
County area have orgamledﬂthe Tn County Mdian Develommt Counc11 Inc |
(‘FCIDC) a Native’ Amerlcan‘sernce agency which conducts a mmber of pro;ects '
and pr_og?ams 1nc*iudmg, CETA (Department of Lgbor), T1t1e IV (Office of Indian

Educatijon) and Johnson O'Malley programs. The Native American Career Education'

'px'bJecf worked pnmarlly with the TCIDC oﬁflce of Yreka Siskiyou County, w}uch

is a small town‘ nea}’ the Oregon border whose Ind1an popglatlon comes mamly
from Karuk and Shasta tleeS o i N A ‘

The Tri-County Indian Development . Qéuncxl wa& funded to. .conduct Career -
Education activities in its area durlng the 1978- 79 Sehooi year but although
#t has the support of the Indian commmtles, 1t was’ just begmnmg to develop
a werking relationship with 1 schoél systems at that time.

The lack of existing structures for school{ccnmmuy cooperation presented /_
one of the Chléf barriers tosthe development of Career Educat;lon programs.

Additional problems mcluded reglonal economiic constramts and the dJ.Stances .

epen

| between populatlons and resources

3. .The Isolated Rural. Settmg -- McDe‘nnitt, Nevada

i~ ek ’
“ The Paiute reservation and associated town at McDemmitt, Nevada come the
tlosest to the popular picture of the typical Indian enifii‘omnent of any of
the sites involved in ~the project. McDermitt, which con51sts of the school

and a few bars, motels and gas stations,’ is over an hour's drlve from the "

[ e

nearest town, and four hours from the neareet city, What 11es between'.-_lthqmis
4 barrén country which s{xpports a little faming, assorted mining operations, |,
and scattered herds of cattle. S - - '

The reservation commnity subsists on sane‘ Ifan;:hing and a variety of

government allotments.” Although Indian children attend school with the chil-

N
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dren of non- m@;an ranch"erq and favmers 1n the area, the two cammmities
have little social contagt Lack of 1ocal employmﬁﬁf\opportun1t1es and : ff\‘\\
[} ,
- cultural pressureq combme to dlqc?urage the Natlve Anten,can student‘% ‘from { T

‘ seekmb, further trzumgg\lfter hlgh school, and adolescent alcoholism and 9u1c1do !
-are ;gmflcant problems . ‘

The ﬁcD%rmitt Combined School serves apprbximately 250 students in grades
v+ K-12, of whom about 601 are Native American. Only one member of the professional

staff is Indian, although there are a mumber of Indian aides and support staff.

The Tribal Indian Education Cormuttee participates,to some extent in planning

and dealing with student problems.

In this setting, the chief _pi'?blems affecting Career Education program
development are the separatlon between Indian and nop-Indian comrmm1t1es, and
the lack of ecomonic Opportumtles towards which to %arget a program,

/ 4. The Boarding School Setting -- the Bureau of Indian Affairs Schools -

-

The gteatect number of Indian board1ng schools are ope:éted by the,
. Pureau of Indlan Affaqu (BIA) .- The BIA school system.is, nationally,'equal :

* i; that of many states in size. Its equivalent for school districts are the »

Area Offices. In the far west, the Phoenix Area Office administers the largest

number of boarding schools, and it suggested Sherman Indiaﬂ High School .in

Riverside,_California~fbr participation in the prdject.
i Sﬁerman serves some seven hundred studenfs, all Indian, drawn chiefly
from the 'southwest.” Most students come to Sherman from reservatidns SO rurél
that they cannot attend pub11c schools or becduse they aré not happy with
whatever schools are locally avallable _ _ _ . y
| This school is considered to be a model fac:l1ty, and is we11 supplled

with equ1pment and mater1als In addition, it is located in a large town

with many employment opportunities, and participates in several local work-
- «

4

experience programs, ‘ ' _ ) - .

(4
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- Sherman employs Indian aides, byt has no Indian’ teachers and ,ho

regular con;rct thh Indian people in the hnmadié%c afea. Thp Indian communxty

:_ is represented by nhe hoenlx Area Schoo} Board, which meets four times a year »

-y

at different schools operated by the Area 0ff1ée

' This setting has access.to an ideal mix of resources for a Career Bducation
program, Problems lie in the area of commd:ity participation and relevance
to student's home enviro ts:

. A map showing the loga}ion of the demonstration sites appears on the next
p g og

‘page.  Each of these ¢ttings possesses certain resources and constraints,

same of which are shared, and some of which are unique to the setting. The

challenge facing the demonstration projecf was to find ways of helping all of"

' them begin development of culturally-and socio-economially appropriate Native

~ American Career Education programs.

A*
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. 9 m Demnstratiqn P‘mject/ir\ ‘Native An!srican Cam]er Bducation was d&igned 4

to addrexs the goals deseribed in Part C of Sect)ion I. This project began in™ o
June of 1978 and cmtinued through the end of August, 1979. ~_ o
ThlS section will describe the inplementation and, evalua&ion of the | .

f\/’\

project's dctivities in three parts: a discussion of the pmject"s~mjor

activities; an ana.lysxs of the personnel ‘and - participants who are involved

and.a‘hxstory of- EHGWS -tmplementation and evaluation af each site
The results and conclusions to‘ be drawn from our experiences are} reported in

Section IIT. .

A.  Accomplishment of Project Activities' (Process Objectives)

‘Project Activities will be discussed by task areas (as defined in tHe
original proposal). Accomplishment of these tasks constituted the prcject's
process objectives.

b s

Task -Area h ‘bénagement and Reporting

1.1 Initiate Project . B

_ Thé project's first task was to recruit applicants and select the : !
project's Career Education DeveLopmer;t Intern. This was done by preparing
a job description and cover letter which were sent to nineteen Indian
Centers, Native Amgric'a'h, Studies departments, or Indian- educators, pri-
marily in California. This recruiting ef_fm"t resulted in a half dozen
eljgible applicants After interviews and consideration of reSumes, . | ‘
Diana L. Celestine was chosen for the position and began work in September,
1978. At the same time, the Project Coordinator workad on. imtiating or

follmng up on contacts with personnel at each of the demonstration sites.

o 1y
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1.2 Form Career Educalion Program Development Tegms. e

Bécause both school staff\s and ,c'cxm'lmit)’ gm\}s'\wére inacti.\'/e dur "

. ’ - - . . \ ) .
the sumper, when the p,roject began, it was@t until the fall semest that

_the project was able to \hake any progresg, in recruiting people frbm the -

sites.”. At this time it became clear that none of the sites had working

groups of school.dnd commmity people who could function as program

development® teams: Pr(;je'ct, staff therefore concentrated on identifying

x o,

AW NSRS A AT TR S e A PASI P T YN,

primary staff ‘1iaison people at “the schools, “andYrecruiting commni ty
repr‘e[:)(@ﬁive‘s to serve on the project's Advisory Committee. The com-
pletio;\'of- vef&this activity was delayed by local organizational pfob~'
lems, and thé?Advisory- Committee was not ¢ampletely constituted until the
end of the year. These diff-icu}?t.ies are::i'escribed in detail in the dig—
cussion of activities at each si‘é in Part L of this Section. Members

of the committee ‘# listed in Part B. ° )

~

1.3 'Moni!;or Project Progress.

'mring the project, the §taff'mintained commmication with the de-
monstration sites by letters and phone calls. In addition, each site
was visited‘ at least two times. \oe
1.4 Report to f*‘unding &erilcz‘

iqtgr_im’report was submitted to the Office of Career Education in

- February of 1979. The document you are now reading constitutes the pro--

ject's Final Report. In hddition, the Project Coordinator reported on

the projec't at the Conference held\fﬁ; the Office of Career Educa?ion in
October, 1978 in Washington, D.C., . and the project was visited in May

of 1979 by Ms. Esther Roney and Dr. Jo§ebh SchereI: of the Office o_f
Career Education, and in August by Ms\ Nancy Keenan and Ms Maria Mar;'ero.

A )
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. Task Area 2. ﬂ_ﬁnn{ysxq_ppg [ﬁ)hgp , | '
Llﬂ'\ ManiQW%ah . Y h . \x
) ' ' |
" Retore 1mp1ementat10n plahming or dgslgn-of the tralning materialg\

~ could be addressed, it was.necessary to collect 1nfqtmat1on on &s many .

aspects of'tﬁe démonstration sites as possible. This 1nfo;mat10n included )
«~ data on'Career Education needs, available resources, and staff/commmity
characteristics and needs at.each site. This was dccomplished by dis-
DN e " cussion and_interviews with site. personnel, observation during the initial _

. e
site visits, and use of a sfi
L) : .

y form (these survey forms are included in

ix A). The result ing 1kformat10n was used
N \.
to develop an outline for the raining workshlp which was then submitted

‘this Report éé-part of App

to membefs of the Advisory Committee and school 1ia1son personnel for

[ 3

colment and 5uggest104n

2. 4 Plan for ImpIementatlon - \

\ ?

Plannlng for conductlng the training workshops took place via meetings
and other contacts with site personnel during the fall of 1978. Planning *
Y C \ ’ . . \
Py for implementation of Career Educatioh\activities resu&ted from the training

worksHop, and took place at the workshops and after. Discussion of op-

?

b'
tions for long-range program development took place primarily at the Re-

gional Meetings held in May and June of 1979. _ - " .

2.5 Specify New Content | .

Information collected during the course of the Spfing semester, at the
Regional Meetings, at meetings with members of  the project AdvisorxﬁCom—
'mittee and by andlysis of evélution data proyided input for specif{c
tevision ofﬂ&he training workshop, and for two of the instructional units,

- as well.as sﬁggésting contenf to be covered‘in the Implemeﬁﬁgtion Guide. . -
- Content for the Guide was. also derived from a review of the literature of

.
*

educational innovation,

11 \.1 5




Task Area 3. Devclopment[l@plementation

3.1 Train Personncl at DemonStrntlon &1tes

S g e e e o e e ek

A prototZBg,versxon of.the training workshop was developed during the
winter of 197%_79 Project §¥cff were alsofinvolved'in worktﬂﬁ with site

personne]l tb recrult tralnees and to set up the workshops Recruiting \

activities included appearing at schpol staff and parent advisory committec

meetings to talk about the project, sending letters introducing the ~w’f

0N

project and inviting teachers to the workshop, and asking liaison personnel

- at the sites to talk-to specific ‘individuals who could bé particulafly ~ =~

vaiuable to the program. Arrangements were.made with San Jose State
University in California (via theip Extension program) to offer graduate
credit to those who completed the workshop and reported on their imple-
mentaition activities. | B ' |

w

Training*workshops were conducted at each of the four demonstration

sites during February and March of 1979, involving a total of fifty—éix

. people. . . \\;\'

)

Informational pamphlets describing Native American Career Edggation‘
in general and this'project in particular were developed and sent to the
sites for d15tr1but10n to parents and commun;ty members .

3.2 Implement Nat1ve American Career Education Units.

Sets of the twelve Career Awareness, Orientation, and Exyloration
units were provided foq each site during the fall pf 1978.* The units
were introduced at the training workshops, and teachers were encouragéd
to use or adapt them. Because the prbject wished to help tﬁe sites

develop programs tailored to their.individual resources and needs, use

‘.

' * These units are described in the program flier in Appendix D,

12 Ly -



o

2 ) j‘

.of the Native American (areer Education approach was stressed ahove use
of specit;ic units. As a result_,‘par:ts of sgﬂral uhd ts’ were used at various

. C - .
sites, and one teacher adapted a unit to the elementary level, rather than
.using entire units as written. The rest of the teachérs involved made
adaptations and developed their own activities.

3.3 Develop an Implementation Guide.

Informatxon and ideas for the Implementation (kude were collected

th‘mughout the pro)ect culmmatmg in dlscussmns at the Regmnal Meetlngq \

held in the late spring of 1979. In additi n, project staff reviewed
materials on organizational change and educatjonal innovation, and dis-

cussed these questions with educators familiar

e development of

program development These activities resulted in

Implementing Career Education for Natlve Americg,

Students -- A Guide,

in prototype form.

Task Area 4. Evaluation

4.1-4.2° Develop Evaluation Criteria and InsStruments.

-

A variety of evaluation inst were designed and developéd
during .this project. Thesé are discussed in detail in Part C. of this

Sect'ion; and most of them dppear with data summaries in the Appendices.

4.3 Collect Information on Implementation,

Evaluation instruments were sent to personnel at thé demonstration
sites for administration. The amount of data actually collected varies
from site to site, depending on the commitment of the people involved

and environmental factors which will be discussed in Part C.

4.4 Try Out Workshop Materials,
~ As indicated in the discussion of Task 3.1, the prototype workshop

was tried out at the four demonstration sites. Participants completed ‘

(13
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'y background questionnaires, a° content chccklist which ;rved as a pre-
| ' test, and mrkshop evalugtion questiormaire afterwards. Data simmaives .

for these instrunents are included in Appendlx B. ‘ \
. 4.5 Submit Trainirrg Materials and Implementation (hide for Review.

\ The results of the workshop try out were used to specify revisions
in the Coordinator's Manual and the Participant's Handbook After

revision; these materials were submitted to reviewers along w1th the

with a cheékl 1st

| -prototype Implementation Guide * Reviewers were provid
*  and comment forms, which appear in Appendix B.

4.6 Convene Meetxmf Site Representatives

A meeting.of the Project's Advisory Commit { which consisted of
representatives from each site, was held in SanEL:g:ancisco in March of 1979.
"At this meeting, the conlnittee rev1wed the training workshop, sugg%sted
revisions in the Student Questionnaire, and requested that a Communi ty
? . Questionnaire be developed. ‘The group also discussed implementation and
_ school/canmmity problems. . Purther interaction between project staff and
committee members was accomplished on an individual basis via correspon-‘
~ dencerand meetings during site v1sits \}\11 product; were sent to committee

for review. wr

4.7-4,8 Analyze Information and Recommend Revisiogs.

Evaluation information was .analyzed by project'stai’f as received
during the project. Major periods for such activity were in the spring
following the training workshOps, in the summer after the ending of the

" school year, and at the end of the summer when project products were
reviewed, | '

\..9' Evaluation Dissemination.

<.

~ Assessment of the dissemination activities will “be possible until

the subsequent year, -as letters about the program and drders_for its

- NS TR | ;
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products are received. _ ,
, ) ‘ ) -/ . 7 ‘
ask Area-S. Dissemination , " . N

5.1-5.2 Plan and Implement Dissemination Events.

The major dissemination act'ivi;ies.;or\ductéd during the project
‘were the Regional Disseminiation méetings for each site.: These meetings
were ){eld in San Franciscc), Eureka California, and Winnemcca,
Nevada, in May, The prOJect Coordinator reported on the project at the o
,:he June meeting of the Phoepix Area School Board (Bureau of ‘Indian Affairs)
in Phoenix, Arizona. In addltion staff dlscussed the proJect at conferences
sponsored by the Office of Career Education, ancrl the Coordinator was a
speaker on the Career Education panel at the Office of Indian Fducation's

. \
conference in December.

. . , -
5.3 Disseminate Project Information.

Articleé.‘bn the project appeared.in The Rural Connection, a newsletter

for rural and small schools, and th€ PEP newsletter sponsored by the
Office of Career Education.. In addition, arficles are being submitted to
a number of Indian Education newsletters, which will be listed in Part

B of Section III &f this Report. ' | 4

B. ProL ect Personnel and Part1cipz¥1ts

Individuals involved in the Native American Career Education Demonstration
Project fall into four categories- project staff (and consultants) the Project
Adv1sory Committee; educatlonal staffgnd members of the Indian community at
the domonstration sites; and studen!s Nunbers.of- students and teachers involved
are tall_iefl on the Participant s.rmprz Sheet on p. 20.

1. Project Staff : ’.,". \

Staff members who worked on !he project at Far West Laboratory included

»
o

the following: - . )
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Co o"Bela/H. Banathy -- Principal Investigator *
'“““\\\ e. Diana P. Studebaker -- Project Coordinator
{-“)
S ¢ Diana L. Celestime -- (Alabama- -Coushatta tribe) -- Career Educatlon
Intern

‘ ® Ruth Burshia (Laguna-Navajo tribe) -- CETA Intern

® Joaquin Armendariz -- Evaluator

13 -

In addition, the prOJect drew on the expertise of Jacqueline Haveman

R

‘and of Steven Mills and” Cathy Aaron of the Env1ronmenta1 Educatxon DeliVery
System project. ———

" The following people served as project consultatnts particularly in

sy,

: revxewing materials:

¢ (Carolyn Raymopd, Assistant Superintendent, Apache Junction School
Distric Ar1zona

® Mary Alonzo (Pueblo) -- Coordinator, Career Development Program, All-
Indian Pueblo Council, Albuquerque N.M.

¢ Joy Hanley (NavaJo) -- Executlve'D1rector, Af‘1liatéd Indian Center,
Phoenix, Arizona. - ) , » '

® Phyllis Norton (Hopi) -- Career Coordinatqr, Hop1 Health Profe551ons
. Development Program, 0ra1b1 Arizona, ~ .

2. The Project Advisory Commlttee - e

)

- The project's Advisory Cownutee consisted of a- member representlng each-
demonstratlon sitesand 'a cha1rperson These were: *

. Dr Loulse(/Mﬂler "(Yurok) :- Education Spec1a11st Sacramento Area
— foice Bureau of Indian Affairs, Sacramento, California. -

‘A

° Robert Grant (Karuk) -- Cultural Specialist, Yreka Indian Center,
. Yreka Cal1forn1a

» Harpld Abel (Paiute) -- Counselor Aide, MtDermitt‘Combined School ,
McDermitt, Nevada. o
_\ ~ 4
® Peter Soto (Coco pa) -- Depu istant Area Director, EdUCatlon
Phoenix Area Office,

e Israel Alcantar (Papago) -- loyment

'cialist,'American quian
CETA Program San Francisco, Califo

ia. y,

. ' ) : y
' - _ "_\vj N é?éi
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" 3. Educational Staff and Indian Communxry Members at the Demonstration —;7
' Sites -

The most crucial Rg???éipants in the project were the people at the
. . -~ < H o,

demonstration éateS'whd were reéponsible for using materials and raiﬁiﬁg '
provided by the project staff. The literature on innovation makes it very clear N ‘///
that educational change depénds not only en the availability of new practices |
and curricu}a, but on the gpenness of edueational personnel to new ideas, and

- their willingness to spend eXtra'tiJne'and effort’ to give the innovation a fajr ~~~ "~
try. ‘

The degree to which this occurred in the Demonstratign project varied among
tgi sites, and Wall be discussed in detail in Part C.; hgwever, it is appropriate
to" mention the people who acted as liaisons between the fSites and the project here,

In addition to the commnity representatives who served on the Advisory
Committee, the following people had major reSponsibilrties-
o Jim SW1nney tChickasaw) -- F1e1d~C;::d1nator American Indian Educatlonal
+ - Project, Title IV, Part A, San Francisco Unified $chool
UlStTlCt San Franc1sco Callfofnia '

e Mark Mellon (Hupa) -- Coordinator, Indian Career ‘Education Program,
: Tri-County Indian Deyelopment Counc11 Inc., Eureka, California. -

e Felice Pace, -- Career Counselor, Indian Career Education Program, .
Tri- County Indian Development Counc11 Inc., Yreka, California. f : -

e Peggy L. Bowen -- Eighth Grade Teacher, McDermitt Combined School,
McDermitt, Nevada.

e Leon Franklin,:- Career Education Specialist, Humboldt County ,School
District, Winnemcca, Nevada.

e Joy Martin -- Academic Vice-Principal, Sherman Indian School,
Riverside, California.

Besides these people, a number of teachers, staff members at Indian centers,
" and other commmity members were involved to varying degrees, ranging from
»preparlng detailed reports on the Cafeer Education they had developed. to their -

A _ '
classes to implementation of some activities, to simple participation in the

~
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workshops and planning for implementaion in the future.

] ' '\' o

Additiopal educators and ¢ ity people particiﬁh‘gd in the. Regional

’ ‘ 3 ‘ ’ N

Dissemination Meetings destribpz’jn Bection 11I of this Report.. ) <A\;
4. Students - |

>

The majority of the students involved in this project were Native Americanx

-

secondary students; however, some students who were younger or not Indian were

also included. Although this project was intended to primarily address the
. needs of Native Amricans, the fact that most schools servin§,lﬁdians also have
at least a few non-Indian students means that a viable prégram must be able o

include them as well. . '
o . |

5. The‘Participant Sumary Sheet

The goals of this project involved a three-fold attempt to implement Career
Education activities for students, train staff and commmity members (and
develop appropriate matériats), and provide technical assistance in Career™®

4 Education program development. Thus, various individuals and populations
participated in the project in different ways and at different times.

The students counted on the form are those in classes or ccunselipg :
groups whose instructors participated in the wo;Lshop and implemented soie

. career education activities. These figufes were prarided by personnel at the
demonqtration sites,

" The educat1onal personnel parents and {ndian Center staff members who
are counted part1c1pated in all or parts of the tra!nlng workqhop andﬂnow form
a pool of people with some background in Career Education program development,
at each site. o

The demonstration sites completed no systematic testing which would have

enabled us to ascerta1n the nunber of handlcapped dr glfted and talented child-

ren involved. The figures for low-income students are derlved b¢,app1y1hg the

9 .
18 e
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National percentage. of Native Americans who are estimated* to be 'low- income"

‘families (70%) to the total, © - . - T\
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* Michael Fuchs, 'Socio-Demographic Characteristics of an Urbanized Native
American population in the San Francisco Area', unpublished mamuscript, 1977,
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C. Project Implementation and Evaluation

In this section, we will report on the findings of the evaluation
of the project's change and learning oufc;imé objectives at each site. We

will describe the extent to which these objectives were or were not achieved

14

andwdiscuss the factoré which contributed to or hindered success. .This will
be followed b‘y an analysis of the evaluation of the materials developed by

‘the project (product objectives).

*

The change objectives for each site which were presented in the pro-
posal included the following:

e Infusion -- the site will have infused Native American Career
Education units into its school curriculum;

e Planning -- the site will have designed 'a long-range Career
Education program appropriate to the local geographical/
economi¢ setting, ethnic mix, dand expressed needs of the
local Indian community;

e Training -- the site will have a core group of school personnel
~ Who are able to apply methods and techniques of Native
rican Career Education and share them with others;
e Commmnity Participation -- the site will have an.advisory

committee of Indian parenfs and other commmity members
*who understand and contribute to the program;

. e Linkage -- the site will have established a working ‘rb.latibnsh’ip
i between the school, local Indian commmity, and members of
the surrounding business commmnity.

The learning outcome objecti\rcs for students at each site proposed
that as a result of using the NACE mtez‘.e.ﬂ-s"s?fﬁdents would-have:

e Career Concepts -- familiarity with graining required, working
conditions, and rationale for one or more career or career
areas, depending on the unit used;

e Career Skills -- understanding of and skills in working with
' others, Information gathering, ot organizing activities,
S depending on the unit used; \

\

e Cultural Concepts .- inﬁrovéd knowledge of historical and con-
- temporary Indian culture, and its relationship to careers;

21
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e Commmication Skills -- improved connunjcation,skilis;
“ \
® - Self-Concept -- improved self-concept: and belief in their own
ability to successfully prepare for and begin a career.

The product objeétfves which were to be addressed by pypject staff
included the development of: v ,

N fs -
® Revised Units -- revised forms of individual Native American
2 Cﬁreer‘qupapion units used in the demenstration;

-+ @ Tratning Materials -- workshop materials for use in staff
training:

e Orientation Materials -- for use in preparing parents and
‘commmity members to participate in the ‘program;

® An Implementation Guide -- which schools can use to coordinate
" use of the instructional materials and develop their own
Career Edutation programs ; :

® Descriptive Brochure -- to inform other schools about the
program; and :

® A Final Report -- descfibing project activities and outcomes.

In Section T of this Report we described the four sites wﬁych agreed
to participate in the Native American Cafeer Educatioﬁ Project: San Fraﬁcisco'sl
American Indian Education Project; the Tri-County Indian Develppment Council's
Indian Careef Educatio;t%rojeét; McDermitt Combined School; and Sherman Ipdjan
High School. The following evaluation.of‘the achievement of change objectiVéé
and learner outhme; for each site should be considered in the conteﬁt of .thikt
discussion of the characteristics of each setting. A‘simnmry chgrt.fbr the

change objectives appears on p. 23,

The urban setting -- San #rgncisco, California

R 1. Change Objectives

- a. Infusion. The major problem in impleﬁenting 4 Career Education
program speciftéally for Native American stua;pts in San Francisco, as in mary
urban areas, is collecting énpugh students toé;ther in’ one place so thaf one
‘may feasibly address their needs.

L4




Change OBJECTIVES Summary

San Franciséo

Sherman (BIA)

unity business

business

local ‘students

what business exists
in area.

Northern California McDermitt
I. infusion of NACE 3 units partially activities from 3 units adaptation of 1 unit Some CE content
units ' used in tutoring -used in 1 class, and original CE infused at

/\ progranm concepts used in units implemented in lslinimal level

. counseling situations 8 classes, covering

. grades 4- 12
2. long -range NACE planning is year | site lost. major funding _________ teachepdew}oped " no-plans-made- =
" " program develop- to year due to for next year but will units and resource beyond existing
ment plan funding. 79-80 continue to pursue materials made into activities
year plan in- opportunities to im- NACE file. Inter- : -
corporates units plement CE in various - -ested teachers and:
forms : comnselers will work -
with district CE
specialist to dével-
Op program ‘
3. ‘core group of Title 1V staff | TrifCounty staff majority of faculty - | 13 teachers. -
trained staff d some d1s- |_(ffom Eureka and Yreka trained, plus some trained,
trict teachers ( offices) and some support personnel no adminis-
¢ ( || teachers traired trators *
4. NACE advisory Title I\K Parent - mbers of Parent Indian counselor Area School )
“ - committee Committee\is ori- ,“Advisory Committee serves as liaison Board :griented,

" - ented and will at Yreka trained with Indian Ed. but has little
double as /| and interested in Committee for CE contact with -
advisors continued partici- program school :

pation ..
. . ' '3”
.5, working rela- did not prove some’ 1inks with some 'improvement school already
tionship bet- possible to business via CETA, but in school comm- . had good work-
ween school, involve schools, coordination, {s spotty, i 'unity interaction. experience
Indian comm- much less some progress in some interaction prdgram
in interaction with between 3chool and ) L



@ The project's original intention was to work with those San Francisco
Schools with the largest:numbers of Native American students (10-12 each in
three Middle Schools anll 33 in one high school) to inplenent Career Education.
activities either separately or in regular (multi- cultural) classrooms This
involved negotiating an implementation ;nproach for each school.

Duririg the summer of 1978 the district underwent a major reorganization,
and as a result only one of the principals who had been contacted the pre-
vious spring was still in place. The Office of School Improvement also wished
to be involved as weliﬁ The Title IV staff held a series of meetings with

‘district and building level personnel, explorlng possibilities for implementa-
tibn. Several teachers were interested in implementing the units; however,
in the spring, the dlStrlCt &nnounced that it would hgve to lay off 1,200

" of the city's teaohérs, and .the resulting hearings distracted even those
teachers who had been interested from actually getting involved.

Project and Title .IV Staff therefore toncluded that the only .setting

in which Indian students could ‘be effectfvely reached was, the Title IV pro-
ject's remedial weekend tutormg program. Studerfts are recommended to this
program by their schools but attend voluntarily. The project's field coor-

dinator reported that duripg the Spring semester the tutoring program worked

with an average of 20 studerits’ ranging from grades 7-12,

\

Tutoring staff who had attended the training workshop 1mp1emented
» activities from the units "L1v1ng with the Land " "Putting Your Money to
‘Work," and '"The Community" as a means of motivating students to improve

their science, math and commmicatien skills. This approach therefore jin-

1 4
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volved the infusion of basic skills with Career BEducation, ‘ra‘tf\er an the

infusion of Career Education imrto subject c‘rlasses. ‘An outline of these

activities appears below.

[ 4

I, Pupantidn

-+ @~ Rrepare atudents by drawing discussion questions from teats in
“h‘:‘r‘%’;_i;w_i_ﬂ. Putting Your Money to Work, and Living with-
t . :

e

b. Plamning ¢

"identify what people need to live, what will be needed

how people used to meet those needs, how students' families meet
them now and how they will be wmet on the trip. What careers are
involved in meeting those basic needs? S

Introduce by referring to discussion of Basic Needs in The Commmvi ,
on the trip,

Use Putting Your Money to Work as source of activities to give o
students practice in budgeiing. Do calculations of what supplie«
will be needed for the trip and how mxch they will cost. Do
cogparison shopping and purchase supplies.

_ Plan observation goals for trip--what can student t to leamn
"_ and how? Possibilities include natural cycles, m&cts on

" nature, relationship of different uses of resources and energy to

‘ \% " environment. v

I1. Implementation

Al
a. While traveling, discuss training, job conditions, etc. for jobs
encountered. ' ,

b. At campsite, compare traditional Indian, urban, and campers' ways
\ . of mtmionood;, disppsing of wastes, etc. Draw or photo
subjects for environmental study, meke field notes, etc. with
stated goal of reporting them later. : L

111, Follow-up .
a. presentation on chSn? trip for parents and commnity "
TS at next PAC meeting. Illustrate with drawings. ‘

b. Have debriefing discussion in which same topics are covered as at
pre-discussion. _
\!

b. Planning. The American Indian Bducation Project é{es been ruh-

ning on Title IV funding on a year to- year basis, which makes long-range

‘ p}annihg 'dit_'ficult. This year's ﬁrc;posai iﬁclwled Career Bducation as & \
. goal, and the project intends to develop the approach to i;lplmientation to

which began during the, spring! of. 1979. Both the Caniimityand the Title IV

<

s?aﬁ/&re enthusiastic and committed to developing a Career Education Program,

-

! * _ 25 3
|

N



Coordination with the Indian Center's CETA program also offers opportunity
for development. o -

c. Training. ,In order to recruit'teachers for the training work-

A
roy

shop, letters of invitation were sent to teachers at Mission High School,

" and Horace Mann and Potrero Hiil Middle Schools. This 1etter described the

workshop and 1ndicated that college credit would be available.  The staff
of x American Indican Education iject ‘and staff members from other pro-
jects at the American Indian Center were also invited
_ | The workshop was held at Far West iahoratory in San Francisco on
February 13-14. It was attended by two Indian parents; two employment
counselors at the Indian Centet, one of whom was also the Parent Comnittees'
representative to the project advisory comnittee;‘ the director of the Indian
Center'a Adult Education Program; the Field Coordinator and one tuter from
the Title IV Project; and four Middle School teachers. This group included
six Indians and four non-Indians. ﬁ
) Workshop participants completed a préliminary attitudina‘l ”qt‘lestionnaire, |
w and a knowledge checklist, at the beginning of the workshop and an evaluation

questionnaire afterwards. Summaries of the responses appear with the copies

of the instruments' themselves in Appendix B. N -

As indicated in the discﬁ‘ssion of infuslion, the ((mbli,c/stﬁ'ool teachers
who attended the workshop were not able to do any inplementation'. However,
| the staff members from the Title IV project, with the help of the employ-
\!@\yceunselor who was on the advisory committee, were eventually able to
‘use parts of 'the units with their students. THe NACE ‘project coordinator
met with this group later in the spring to help them plan an adaptation of
elements of t& units that would meet their needs | |

-
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All three of the staff menbem who were actively involved in thxs
project will be with the Indian Center during the 1979-80 school year, as
well as rmost of the others who attended the workshop. The Field Coordinator
has indicated a willingness to conduct the training workshop for new 3taff

members in the future

4. Commmity Participation. Because of the linited nmber of
Indian parents available to do co;mittee Qork the San Francisco Indian |
commmnity decided that the parent committee already established.for the
Titlé IV project would advise on Career Education as well. NACE Project
staff attended several of these parent committee mgetings and spoke abo'ut
the project. Cppies of the orientation brochure were.also distributed.
After implementation began, student enthusiasm was reported to parents and

the advisory committee, and contributed to the decision to pursue Career

Education next year,

e. Linkage. The American Indian Education Project is the primary
channel for congact betwéen the public school system and the. Indian commmity.
In their responses to questionnairesw, commmity members reported that Indian
parents had little direct contact with teachers, and were not enthus1ast1c
about the ability of the schools to meet their childrens' needs. =

If the Title ]IV project is considered to be the educational se;tting',
however, schc;.ol/comnmity linkage has already been achieved since the project
takes piéce in a comnit; context (The Indian Center) /mder commmity control,
and the sf‘aff are also Native Amrica{ls. Through enployment';levelopment

- - (

programs run by the Indian center and other Indiar organizations, the project

has'a potential means of dccess to business and industry,

27
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!
2. Learning Outcome Objectives’

The unforeseen or unexpécted organizational problems which delayed im-
plementation also prevented any formal evaluation of studént learning outcomes .
& Because only parts of the wunits were used, the written pre/posttest was not

app_ropriate". Title IV staff discussed activities with the students, fand re-

e

portéd in interviews that they were well recelved however, the major result
of the activities seems to have been ‘the creation of a st1t1ve attitude
towards career education which is lxkely to be more signiﬁcant next year than
it was during this proJect )

In summary, it should be 'stated that although orgamzatmnal constramts
.prevented 51gn1f1cant implementation of Career Bducatmn act1y1t1es the es-
sential work of 1dent1fy1ng potential program resources and training kEy
personnel was accompllshed and the San Francisco Indian Conm./xnzlty is now

' g

eqmpped to develop an effectlve program | B R

The small town settmg ~- Nprthern Ca]:iforma

-

1. Change Ob)ectlves | *

a. Infusmn 'In\?b.nth\ern Cal1fornia the NACE proj‘eot worked
primarily mth personnel at the Tri-County Indian Devel/opment Counsel (TCIDC)

office at the Indian Center in Yreka, with support from the main off1ce in
" * " Eureka, Cahforma Although Natlve Americans are a larger and more v151b1e

| mnornt,y in Siskiyou Comty than in San Franc1sco, this project also had

to deal with the problem of gaining access to students. --

At the time Far West Laboratory began working with this site, the
Indian comnumty had been trying for some years to persuade the local
schools tq let them conduct programs for Native American students in the
schools, without much success. )

The TCIDC Career Education pmject set out to\develop a Career Education
program in Fort Jones, }tappy Camp, Etna, and Yreka High Schools. Staff .

3 o
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members met with principals and faculties during the fall, and it was decxded
that as a beginning the most feasible approach to Career Education for the
Natxve American students would be individual comselling and workshops, with
teacher participation on a-vnlunta;y basis. The school administrators wished

the project to prove its usefulness before developing further. Another pro-

lem was thé;fact that many older Native American students had learned to hlde -

their ethnic background (as opposed to 7th graders who were quite open about it),
- making it dxtt1£ult to identify and-address them. The prbject became operational
at Fort, Jones and Happy Camp High Schools in October, at Etna in December and -
in Yreka High School in May, and served a total of 73 students (including non-
Indians) . o
| In addition to individual counselling, the project presented several

short workshops in the four schoals. An aVerage of 26.3 students attended
‘each one. The workshops were:

e C(areers in the U.TS.prrest'Service;

* How to get a Summer Job; -

e Presentations on Karuk Indian culture; and |

° ﬁﬁnority Programs at the California State Universities.

at Eureka and Chico.

‘the Career Lducation staff members from goth Eureka-and Yreka involved
in this program attended the NACE workshop (see Trainlng) and reported that
. they found the concepts they had leamed very useful and were able to inte-
grate them into their work. .

" In additibn, the coordinator of the Johnson O0'Malley Project‘at Yreka
High School reported that_she used elements from several of the units with
the 16 students w1th whom she was working. '

Of the three classroom teachers who attendéd the workshop, one ‘was a

primary teacher who found the most usefulness in the information on Native



. ‘ .
American teaching mathods. The Homemaking teacher at Etna lhion High add-

ressed the following areas:

~ Value Clarification - ideas from the wmnits Puttij_ It %Together
(activities 3-6) and Planning (acnvitles 2-3).
= Career Clusters - Activity 1 from Putting It All Together and
mf&mmmnfmm the NACE Curriculum Guide.
- Assessing One's Skills and Abilities - ideas from the book,

What Color is Your Parachute?

This teacher also asked for copies of the other units.

!

The Career Education teacher from Yreka High Schodl also attended the
‘\work‘shop, and sets of the units were made available to the Happy Calrp
Johnson O'Malley Program and the Career Education office at the couﬁty
schools.

b. Pl anning. On the basis of the generally successful operatlon
of the Career Educatlm project’ durmg the 1978-79 school year, all four
schools were interested in further development of the program in the fu;ure
Among the recomedatlons of the coordmator of the project in Yreka was
the fgllomng t )_- - o ) 4

Career counsehng during H13h School can be more effective

if Career Awareness Training is conducted duri‘hg the Jumor -

5 ngh School years. To this end, a major ‘effort to integrate

Career Awareness into the Junior High School curriculum

should be undertaken. * REREAY

reported that they were exploring ways of gettmg the NACE umts

into classrooms or arranging for spec1al classes. The Yreka Center also

t

*Felice Pace, ""Indian Career Bdui:at‘ion Program Final Year-End Report 1978-79",
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wrote a proposal for a Shadowing Program* under the Lalifomia State Career

,g Educatxon Incentive Program.

W -
The  coordinator of the project in Eureka wrote provisions for conduct-

ing Native American Career Education classes using the units in schoelis in

Humboldt comty 1nto the TCIDC Title lV proposal fOr next year. 'I‘he manager )

of the Tr1 -County Indlan Development Council reported. that his agency plans

to develop a program which 1nc1ude$ the NACE units, teacher-developed activities,

counseling, Career Education cfasses, a work experience program, and adult
education in Job Search Skills through Title IV, Johnson O'Malley, and CETA
fundmg s

| c. Training. Participants for the training worhshop were recruited
by TCIDC with the help of a let‘ter of in'vitatic}n‘from Far West Leporatory.
-;I‘he workshop was held at the Yreka ?ndian Center on February 1-2 for a total
of 18 perticipants. | _ _

These included three classroom teachers (High School Social Studies,

‘Homeméid'ng, and Elementary); three TCIDC 'career counselors from the Eureka |
area and one from Y‘r‘eka (including the project coordinators); six staff
members from Gther projects at the Indian Cente\r, including two employment

»

spec-.j.alists, the recreation director (who,was also the’ commmity's parent
representative. to the project), two cultural consultants, the coortlinator :
» of the Rural Alcoholism \Program; the Director of the Johnson 0'Malley
Program;. and three Indiar; parents who were n;embers of the Centers 'Pérent
. Adv*isory Committee. This group included thirteen Native America:_\s and five
mn—Inciia}w. Sumari'es.- of participant responses to the evaluation instru-
‘ments appear in Appendix B. . :
: -‘__ - . o )
\

*Students accompany adults to their jobs, observe them for akl or part of
" a working day, and report on what they have leamed ..

.. .. n
Y ¥ \
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d. Commmity Participation. The involvcment of the .Indian com-

L2

mnity at Yreka in the project was the most ex(ensive and efféctive of any
of the sites. Not only were a majority of the workshop participants Native
Americans, but most of these were Karuks from the immediate, "1‘\& This
‘means, that a significant group of corm‘ity members are familiar with the
content and techmques of Native American Career Education and- future
program development WIII take place within a commnity context. N
e. LinKage. The relat19nsh1ps betweerthe Indian donmunity (dsl ‘
represented by the Yreka Indian Center and TCIDJ) and the local schools has
improved cons1derably over the past year. The part1c1pat1on of 1&?1 teachers‘
in the training workshop was seen as a significant step.in th1s d1rect10n
Access to the bus1ness community in the region 1s still primarlly .
" through TCIDC's CETA pmgram although the project was able” to involve sdne ‘
local people (part1cu1}rly, For€st Service) in thelr mm workshops Estab-
lishment of dependable relatlonshlps ‘with both these gmlps will take t1me
however the Karuk Tribe (which became federally recognized this year) is

now very active in political and economic se1f~deve_lopmnt. L

Z. Learner Outcome (bjectives

TCIDC staff were very umilling
" ments which they felt would "turn-off" ,
Cruit into the program. Thereforé, we have no 'informatii);]‘oh the accomplish-
m\ent of this objectivé. They did, howevér, prepare counselee evaluations:
on the basis of student interviews, a summary of \vﬁich appears on the next

page. . 2 - |
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Summary - Ft. Jones, Etna, Happy Camp Grade:
ools School:
? of respondents - 31 out of 49 clients , —
(Yreka clients not included ude to short operating
time of program year.) .
. 1.C.E. PROGRAM - OOUNSELEE EVALUATION

1. Ib you think the counselling you received in ‘the I.C. E
Pragfam was helpful? .

13 Very helpful 1§ Somewhat .0 Not very 0 _0 Definitely
helpful helpful " not helpful

2. The two best things about the counselling I received
was.

22 -Leaming'abo'ut differdnt jobs |
8 . Taking the Self Directed Search (SDS) | N

14 Rapping about the future
Finding out about college

2
: 2 Talking about personal probleps
2 Findingu out about vocational education
5__ Other. _g&v_l_‘omeone I can talk to /finding out what
I'm g_ooa at/getting_info on my fields of mterest/
gettmg 6ut of class
‘ 3. Did you attend any workshops sponsored by I‘.C.E'._? o
9 Yes 20 No
Can you name the workshops you have attended? Careers -
-~ in_the Forest Service/tiow to_Get a Summer Job . T
. Did you find the workshop(s) helpful?
- 3 Very helpful 6 Somewhat 0 Not very 0 Definitely |
— . helpful _helpﬁﬂ " not helpful
. o Al




4. My careom goal for this year was

knows career goal - 20

i
S

S

doesn't know career goal .- 11
‘T

Did you meet your career goals for this year?

_4_ Very well 10 Fairly well 12 Not really 1 Definitely
‘ . not -
5. The two things I Mke the least about the I1.CYE. Program
were. ., ' .

o~

0 Leamning about different jobs

) _8 Talking about school . )
_3 Talking about the future
_7_ Finding out about college

LY 4 .
.4 Finding out about vocational training

_9 Talking about personal problems

2 Other SDS/looking wp stuff

6. Do ygu want to be part of the I.C.E, Program next year?

Why? Yes = 23 no - 2 maybe - 2 no answer - 4

-it changéd my career goals. I want to leamn

more about jobs. - I'learned a lot. -It helped

me mgke up my mind about college. -It's fun

and helpful. -Find out what I need to leamn

for different careers. -Get out of class.

__-Prepare for- college choices.
.. . “ | ‘

In summary, the primary difficulty faced by the Tri-County project’
seems to have been establishing a relationship with the schoois that
would allow them to usé the NACE materials. Considerable progress in
this direction was made during the‘\year, however, and a sig'ificant

nuber of Indian commmity members were trained.
) 34
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The Rural Setting -- McDermitt, Nevada

1. Change Objectives

. 8. Infusion. McDermitt was the only one of the sites with
which Far West Laboratory had worked before, when they participated in the
pilot testing of the NACE units. The teacher who had serVed as pilot test

" coordinator at that time was still at the school, and enthusiastic about
"serving as iiaison with the proje/ct. /'I‘hese factors had a significant effect

on the project's accomplishments at McDermitt.

"

Like the other schools, McDermitt had both resources and constramts
with regd‘N to the development of a Career Education program. Questionna1res
completed by school staff and community members indicated that constraints
included hostility between Indians and non-Indians in the area, a limited
economic enﬁmﬁmt (both in temms of e:rploymnt-opp_ortmities and career
models), and physical and social isolation. Resources included school ad-
ministration that supported the project, good commmication among Sthff
members and some lines of comu;\ication already existing with the Indian
cormumty, as well as a general 1nterest in learnlng about new approaches
that might help Indlan students, Staff were also motivated to participate
by their need to meet a new State reqmrement for crechts in multi- cul tural
education

~ Most of the teachers at McDermitt preferred to use their NACE training
to develop their own Career Education activities. These activities are )

sumnanzed below.

- Kipdergarien - CoMty Careers

#

The teacher spent about 15 minutes a ‘day on career awareness, drawin
concepts from the NACE units, and took students on a "career tour" o
McDerm.itt .

bl

. R
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Second Grade - Introduction to Occupa™Ons

The teacher discussed different occupations’, q;lemnstrated tools, and
had children play career-related games. '

Fourth Grade - Cooperation

This teacher adapted Activities l—ﬁ from the NACE wnit "Cooperation' ,
by simplifying, shortening them, and substituting oral or visual
activities for written work. She also changed the roles in the simu-
lation from High to Elementary students, She chose this unit to -
help student®” from different ethnic groups understand each other
better. '

Fifth Grade - Indian Literature

€

This unit consisted of eight activities, each of which focused on
Indian examples of a different literary form, and featured a mixture

. or peading, writing, library work and discussion. The units general
objectives were:

To- learn coaperation
To learn the nee_fl for commmication -
An understanding'of basic social
functions and purposes
4. A democratic participation in
school affairs
Develop skillful use of materials
Develop democratic and social skills
Teach children to do critical thinking
Practice of democratic concepts
Understanding of other individuals
and groups . .
10. Teach insights into human values and °
relationships .
‘ 11. Enduring interest in human problems
‘ 12. To provide each child with related
experiences '
13. To help each child become more self- '
.o directive in solving his/her own
problems . .
14. To help ghildren become secure within
, themselves )
15. To provide an opportunity for the children
to express themselves creatively
16. To help develop children's interest
- in the world around them
17. To focus on Indian life '
. * 18. ' To improve a child's sel f-concepts
‘ 13. To provide a variety of activities

'y
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Fifth Grade - Social Studies and Career Awareness

The same teacher also developed UWSbcial Studies unit in which students
form work groups to do a variety of projects in the areas of goods-pro-
ducing industries, service olcupations, and personal understandings.

The objectives for this unit are:

PN Ny

20 -3

10,
11. -

Sixth Grade - Popcorn for Playday

A

Self Awareness

.~ Values

Self Worth

Help students to identify themselves,'

their abilities, interests, values.
and liabilities

Maintain positive attitudes toward
self, others and work

Teach studentsdhat most jobs require
certain personal qualities as well

~as skills

Investigate careers intensively
Increase students understanding of
decision making in choosing career
Help students uhderstand the

worth of any job

Learn capitols of states ‘
Leam each states contribution to the
United States as a whole, pertaining
to products of the state and job

.opportunities.

o N
1

This teacher used an annual school money-raisin
corn) as a vehicle for familiarizing students with
clerking, accounting, sales, and store management occupations; and

for letting them practice arithmetic operations in a practical setting.

ol

Seventh Grade - Bas1c Economics

At the workshop, this teacher told the group that he was violently opposed

event (selling pop-
d-handling,

LN

SN

to the goals of the NACE program. The 'project' he submltted was a report
on a class discussion with the double purpose of impressing upon the .Indian
students that it is wrong to live on government allotments rather than eamn-

ing one's own money; and to find out if they thought cultural materlal
© should be included in Career Educgtion.

E;ghth Grade The Uranium Industry t

Two -teachers researched the uranium industry and analyzed the probable
effects on the McDermitt area if recent uranium discoveries are devel- ‘
" oped: The eighth-grade teacher presented films on mining in her class
and discussed their~implications in terms of careers for Native and '

other Americans and environmental impact with her class.

[ 4
3
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Art 1 - Commimication thrggh Ethnic Design. -

Two teachers developed a unit for the high school art class in
which students simulated employees of a greeting ca

with the job of designing cards or posters with Indian smlts.
Students studied-Indian and commercial symbols used for commmi-
cation (concepts drawn from NACE wnit '"From Idea to Product'),

talked to people who had done art work professionally, and
made sketches. . '

Tenth Grade English - Jéb Application

The purpose of this unit was to teach students the commmnication skills
- needed to fill out a job application form, and in the process, famil-
tarize them with local employment opportunities. The class discussed
= local career opportunities existing 50 years ago and today, practiced
filling out a job application form, leamed vocabulary words found. in

such applications, and then filled out forms from local businesses.

BusinessvEducation - On-the-Job-Training Opportunities -
B LU

This class covers mostly clerical skilfs. The teacher made a study
of QJT opportunities for clerical and other skills in the McDermitt
area which might serve as potential work-experience or field trip

sites, ' i

In'addition to these aEtivities, thegsubstitutg teacher w;ote a paper
bn linguistic differences between English and Northem Paiute that affect
learning styies; and the librarian preégred a bibliography of materials ‘ith

. Career Education reievance_available in the school library.

b. Planning. 12 ofﬁthe 15 teachers who returned the Implementation
Questionnaire planned on continuing Careen\Education activities next year.
The other three hoped to do so if their schedulggibermitted. The district

\Career Edyéétion Specialist expressed the intention of working with the
cofnsel_or.ét b;chermitt, the commmity repmseﬁtative, and several of the
ere interested teachers to continue development of the program at McDermitt.

All the teacher project reports were colieéfed by the gognselor to serve,

Qith_the NACE units, as a foundation for a program resource’ file,
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¢. Training. The NA(E training workshop was held at McDermitt afler
school on February 5-8. Originally only secondary teachers had been invited,
but since most of the teachers needed the college credit the workshop offered
for State recertification, the workshop was opened to them as well. The
result was that the workshop was attended by most of the School's profess-

ional staff. ] -

Y

The 20 participants included the principal, the librarian, special Ed.

teacher and s'ubstitute, the counselor, two aides, (one of whom was the projg?‘t's
commmity representative), fi~ve elementary level teachers and six secondary 3
teachers, and two parents. The parents and aideé were afl Native Americans.

Of this group, eleven turned in reports ana. received credit. Twelve of
the fifteen who reLt'urned the Implementation Questionnaire indicated that they
would be willing to serve as workshop coordinators in the future, and eight
of them expressed an interest in serving on a \Career Education committee. :

d. Commumity Participation. Although two Indian parents attend

the workshop, the main channel of commmication between the commmity and
the school re;tains the Indian Education Comﬁittee, which will advisg on Career
Education as well, and the Native American teaching aides.
e. Linkage. Full Indian commmity part1c1pat10n in the program
will take long and patient ef‘/}:s by both sides, and is linked to the ewolu-

tion of social, political and economic relationshi'ps between the Indian and

i

~ S
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nog-lndian4uxumlnxies; Some steps were taken towards linking the Career
Education gram with the business.community this year, via the studiek of
uranium miig and OJT opportunities. As a result, school andl industry are
more aware of each other, and use of the business commmity as a resource is
being planned.

2. Learning Outcome Objectives '

Although most of the teachers did not pre- and/or posttest their activ-

ities, an indication of which outcomes were addressed can be derived by an

“analysis of the activities, Secondary students were given a general question-

naire at the end of the semester.,

A sumary of the Learning 6Ltcomes addressed in different classes at
McDermitt is pre;ented on the next page. An analysis of the relationship
between the learning outcomes and items on the Student Questioﬁnaire appears
jn Appendix C. along with the summary sheets for each class.

An examinatioﬁ of the scores for McDermitt provides the following

general indications for each outcome:

e familiarity with trainin rtunities -- Half the students
in grades seven and eight 1n5§cate3 four or more sources of
career training, while only a quarter of the older students
did the same. . v

o

Between a third and a half of students in all classes were
considering college. -English, Math and Business Ed. were
considered to have the greatest career relevance. Half felt,
they knew what training was required.for the job they preferred.

® fgegéiagitﬁ with workinﬁ conditions -- A'third to a half of
Students thought that their carrers would affect where they
lived, and for two-thirds or more, whether they trained for
a local job would depend on the job. Students seemed to be
about equally divided in preference for living in the city

or the coimtry,

e familiarity with reason for careers -- By far the majority
or students felt € reason most people worked was to

make money, although job satisfaction also was often noted,

-,
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7

Learning Outcomes Addressed by Career Education Activities at McDermitt

&

e Classes
' Kinder- Fourth | Fi fth Sophomore Business
Outcomes garten Grade English Bducation
Bnglish
Familiarity with career
8. training requiremsnts X X X
b. working conditions X X X
C. 'rltio\nnlo X
Skills in
a. group interaction X X
b. information gathering X
C. organizing activities X X
Knowledge of ‘
st tional Indian
culture . X
b. contemporary Indian
. culture X .
Commnication Skills .. ™ X X
Improved v
8. self-concept X
7 1“-**
'b. confidence in 4 -
employability D) X X



Y

e skills in working with others -- Half the students considered

that the interaction skills Tisted in the Questionnaire were
very important in working in a group.

® knowledge of traditional and conte rary Indian culture -- A
ird to a half o ¢ students wanted to Tedm ™a Iot" more
about their own culture. More than half of the Jr. High students
wanted to help their Commmnities, although they wondered how,
while more of the older students fe]t they could not do anything."
Students had mixed feelings on learning more about their govern-
ment.

® positive self-concept and attitude towards entering a career -- '
A majority of the students felt they knew what they were good
at, but the older students were more doubtful than the younger
ones about whether self-concept would affect career lanning.

i Students tended to feel that their skills and abilitges would be
the most important factor in choosirg a career. They were unsure
about whether sex or social factors would affect their job ‘

* ~success. About two-thirds of the younger students felt they
- knew what jobs they would like, while a third to a half of the
older students felt that way.

Jt should be péinted out that for very few questions were large majorities
in agreement. Students tended. to be conservative about expressiﬁg their opiﬁ-
1ons, and sometimes skipped-questions. In general, the Younger students seer’
slightly more optimistic' than the older ones, but whether this is due to ed-
ucational or social factors is not clear. Thexe is some evidence that as
students grow older and more aware of the realities of their environment,

they become more pessimistic about theiz ability to change it or themselves.

In summary , Career~Education actifities Qere conducted in eleven classes
at McDermitt, reaching a majority of the students at the school. These act-
'ivitieg included some which were édaptedifrom NACE wnits, same which used
the NACE approach, sonb which used other Career Education sources, and some
thgh were origipal. Almost’glllthe professional stéff at the school attended

the trajainéjworkshop, and the proﬁects they developed are becoming part of

the school's Career Educasion resources. The schpol'ﬁés made an excellent

’

- start in the development of a Career Education program.
. . - R i

s 42 5,

”~



The_Boarding School setting -- Sherman Indian High School,

Rivetside, Caljfomia

1. Change Objectives

a. Infusion. The project's involvement with Sherman began in a
'ce_rtain amount of confusion over whether the initial approaches should be
made by the BIA area office or project staff. The school was sensitive about
outside interfer.ence, and it took some negotiation before its participation
in the project was decided. ' '

Anot‘her .problem (fﬁom- the point of view of the Far West Lab(oratory
staff) was the fact that the administrator v;ith authority over Career Ed-
ucation in the school tolerated rather than supported Sherman's participation.
She believed that’career awareness ought to take place in earlier grades ’.
(although with one exceptiox{', none of the feeder schools had Career £ducation
programs), and dxl\at the NACE materials were unsuitable. Unfortunately, ill
health and othe'r/'" duties prevented her from having much interaction with the
project. (

Nonetheless, thirteeh teachers attended the training workshops, o_f whom
several submitted implementation outlines which aré summarized below: |

e Language Arts -- writing character sketches of authors in

various genres emphasizing the nature of their careers,
‘ and exploration of careers in the area of dramatice arts.

® Industrial Arts -- exploration of careers in wood working.
and mapufacture, use of Native American speakers, field
trips and practice. ‘

o Consumer Education --. exploration of the role of the consumer
and careers and employement opportunities in this field (12th
grade). ' .

4

¢
¢ .

b‘\ ‘ -



¢ General Shop -- a pre-vocational exploration unit which
featured the following objectives: .
‘
1. Select various Native American occupations in your commmity

| and describe social and economic responsibiligies of each.

, 2. Demonstrate an awareness of the variety of commmity service
organizations within your Commmnity and describe some of the
career opportunities that exist in commmity service work. .

3. Show that you can campare construction methods and operations

with other modes of work and relate them to traditional Indien

cul ture, "

Describe how various jobs, salesmen, copstruction workers,

, executives, social workers, might relate and interact to

! ifprove a community. T
5. Be able to identify profit in business. Define how it is

made and why it is necessary. '
6. Show that you can discuss competition in business and how it
- affects work being done. Include an understanding of how it
affects traditional Indian values and you personally ..
7. Be able to identify work and jobs Native Americans perform.
Discuss the contributions each makes to the commmity,
8. Be able to discuss how economic rewards ‘are determined in
business and how this differs from Indian values.
9. Identify and discuss the most satisfying elements and those
least appealing elements of your career interests.
10.  Show that you can discuss a variety of career preferences
and give some insights into your-choices.
11. Discuss various ways that people's jobs give them personal
satisfaction.
.12. Demonstrate self-awareness by defining your own abilities and
career interests,
13.  Show that you can conduct an. introspective analysis of your
strofig and weak abilities as these apply to your career plan. -
14. Be able to discuss different types of rewards related to work.
. Compare these rewards to your Indian value system. '
15. Be able to relate the gconomics of small Indian business to

the overall production of the commumnity. . .

R 16. Be able to relate your 1ife style to choices people you know

:  have made about careers. L ’

None of these teachers returned Implementation Qxestibnnaires, SO
the degree to which these activities ‘were accomplished is wnclear. One
téacher did administer the Stydent Questionnaire, houéver, and the results

: * are discussed under .Learner Outcomes .
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b. Planning. At present, (Zar‘eer.[idxcation at Sherman is i‘épresented .
by individual counseling and several work-experience programs, in addition to
the Business and Vocational Education classes being offemd(t'he.re. Project .
staff were unable to discover or inspire aﬁy oVerall‘::atennnt of Career - . :
Education goals, and no structure for interdépartmental planning appears to

exxst Presumably the counseling and work-experience will contmw. augmented

by whatever Career E&ﬁcat.i_on activities individual teachers may initiate, *

-

c. Training. Wgrkshop invifations w;re mailed to the Sherman fac_ulty,
and thirteen teéche_rs participated in the training, which was conducted
aftet s¢hool betweén February 26th and March 1st. Participants included
three aca;ieniic teachers, five teachers in business or vocgtional subjects, and
féur tpachers of special subjects such as reading and Driver's édUc:ation.
None of the participants were Ngtiv'e Americans, . : o

d. Comnunity' Participation. Community input with regard to Sherman

comes through the Phoenix Area School Board, which consists of representatives
from various reservations which send students to the schools within the area
(pnmanly, Arizona, Nevada and Utah) A Natwe American member of the area,

office staff served as representative to the pmJect for Sherman The school

has little contact with the Indian cormunity in Southern California. - ™
. R
-~ . Linkage. Sheman already enjoys an excellent relationshl y
e ag dy enjoy P p

with local enployers due to the work experlence programs in which 1t parti
pates. Since parents of most of the students live at a considerable d15$ ce,

their 1nvolvement in educatmnal ac1t1V1t1es is difficult to achieve. /

. N
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2. Learner Outcome Objectives
The Consumer Education teacher administered the Student Quqst}onnai%e
»- to the 31 éwelfth-grade sthdents in her class (the QQbﬁtioﬁn;ire tallies
appear in Appendix C). Responses in the area cévered by the Leamer Objec-
tives may be summarized as follows: ‘ . . ),
o familiarity with training opportunities, working conditions .
.- and career rationale -- over galf the students ﬁelt that English,
- ) Math, and Business or Voc. Ed. classes had the most relevance to
' career succtess. Half checked at least four sources of training,
-and interestingly enough, more indicated the Arty as a training.
institution than-any other, although only six thought they might -

take advantage of it, while over half were considering going to
a community or four year college. - '

A majority of the studerits felt that their career choice
would affect their lifestyle, and almost two-thirds were inter- -
ested in learning about future job opportunities in their area.
Two-thirds would rather live in the country or a small town than
in the city: - '

Almost all the class indicated that people had jobs in order
to make a living, but a third also said people worked because
they liked their jobs. Over two-thirds knew what jobs they were .-
interested in, while about half knew what training was required.

® .skills in working with others -- over two-thirds felt tﬁat'getting
along with other group members was important in grouwp interaction,
with the ability to take individual responsibility next, and '
knowing other people's values and accepting authority less impar-
tant, : ' .

«

, ® knowledge of traditional and contemporary Indian.culture -- Almost
. two-thirds of thé cTas3 would 1ike to learn more about their own
: culture, and almost as many wanted to help their tribe. . About
two-thirds were interested in learning more about their tribal

- ~ government. -, ' o~

® positive self-concept and gttitude towards entering a career --
over halt the students tended to feel that most jobs could be
done by both males and females; however, about a.third felt
about a third of the jobs listed -should be done by men, while

' 2 . only a sixth of the jobs were identified as women's work.

About half the.students felt they knew some of ‘their own
talents, and the class was generally amdecided about how self-
concept would affect their career planning. They did, however,
.. feel that one's skills and abilities were the most important
- factor in career choice. A majority felt pretty confident that

-sex and race factors would not decrease ‘chances of employment,
. . and had definite ideas about the jobs they wanted.
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, In general, students in this class at Sherman appear to be
a self-confident and reasonably sophisticated grow. They also
;' . - Seemed to be very interested in helping -their own commmities, .
S ', though they were sometimes vague about how this could be dohe.:
By the twelfth grade, most of them had been involyed in Sherman's
work-experience programs. It would be interesting to do a follow-

.

up study on their post-secondary careers.

In summary, the project succeeded in reaching several teachers at this
gite who had not ﬁeen involved in C;feef Edugation before, an® enabled them
| th intéract with teachers from other departments. If ‘the administrative
support needed to coordinate their efforts w{th the c;u'eer counseling and
work-experience pro-grénis alr:eady' available is provi{déd, Sheman/chn develop
a very efféctive program. - | _ o
In this Part pf Section I we have diScussgd the evaluation of implemen-
‘tation activitigs at the four demonstration sites according to the change -
objectives and learning outcomes. In the- lnext p;art we will discuss thg

evaluation of. the pi‘oducts developed by the project.

Product Objectives

., The project's. "product objectives" consistea of the‘d6velopnent-of those -
nntérials that were needed to address the project's change objectives (dis-
cussed in the preceding part of this section). The materials served the éoals
of orienting, training, and infbrmdhg people with tregard to the program. In
this ﬁart we will describe the process by which these products were devel-
oped and evaluated. Thef}.ooﬁ ent is discussed in Sectién ITI. The project

developed the 'followir}g‘ materialse

>

@ ‘Revised forms ®f individual NACE units used in the demonstration g

- .iyplementation of péf’ts of two units --.Cooperation and Living

»




with the Land, yielded information which could be used for reviqion

The nature of these revisions is described in Section III.

° onmtatlon materials for use in preparing parents and communi ty

members to part1c1pate in the pmgram -- An orientation brochure

.

descnbmg the NACE units was developed and distributed to membe'rs_'
of parent advisory commiftee and others interested in the prdgram.

An. example appears in Appendix D. '

° workshop materials developed for use in staff training -- trammg

materials consisted of a Coordinator's Manual and Part1c1pant s

Handbook for the Native American Staff/Community Training Workshop.

ContenLGand format for this workshop are based on the demons tration
' site surveys and discﬁgioﬁ with site personnel. An outline was
submitted to the project's Advisory Committee and educational staff
mémbers at the sites. The prototype workshop was tested at all
demonstration sites with participant groups with varied backgrounds )
and differeft proportions of educators and commmity members. At
two sites, the workshop was conducted on two consecutive dayg’"éq@
at the other two it took place after school on four afternoons.
Part1c1pants completed a checklist at the begmnlng of the
workshop, which focused on their attitudes and knowledge about
) Career Educatlon At the end of the workshw, part1c1pant\s were
asked to fill out an Evaluation Questlonnalre which covered content,
attitudes, and part1c1pant reactions to th““tvorkshOp To prevent
part1c1pants from being bored or beqommg test-wise', the format
of these two instrumentsewas qmte different However, most of the

same topics were covered in both and participant responses- can

therefore be compared. . ’
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. The workshop was also evaluated by the panel of reviewers at the
. end of the project.' Interpretations of evaluation results are given below.
™ i

(1) gggyledge and opinions about Career Education

(a) Definitions of Careers and Career Education. Befween .the pre-
and posttests, more of the participants ‘become much more convinced
that Careers and areer Education are lifetime concerns, and .

are different for each individual.

(b) Career Education Content: In the pretest, participants were
uncertain about the relationship between Vocational and. Career
Education, whereas afterward, they felt that Vocational Education
could make an important contribution to an individual's education ’
for 4 career. Participants already understood the nature of

Career Awareness. At the end of the workshop a.majority also agreed
-that Career Education concépts should be repedted at increasing
levels of complexity, but that there are several ways to implement
Career Lducation.

~
3

(c) Personnel Involved. The participants who believed that parents,
commmity members, and business people should be involved in the
Career Education program increased from a majority to nearly all. ’
Although a majority thought counselors should be involved in.the
program, by the end of the workshop their feeling that counse¥ors
should direct the program decreased. . N

(d) Materials and Resources. At the beginning of the workshop,
participants were undecided as to whether professionals only should
develop Career Education materials. At the end, they felt that the
appropriateness of professionally developed materials would vary,
depending on the needs and nature of the sghool, and they definitely
felt that the materials should cover more than just job information.

In“the pre- ahd posttest they thought that Career Education could be .
expensive, but that the commumity was-a good source of materials.

- o
(e) Work Values. At. the end of the workshop, participants$' responses
showed more flexibility about what kinds of values and goals a

Career Education Program should promote.

(f) Career Education and Culture. 1In the pretest, participants
tended to feel that most schools did not offer equal opportunities
for both sexes and different ethnic groups, and that Career Education
should include a variety of role models. Agreement in this area
increased by the -end of the workshop. There was a slight increase

in the recognition that traditional Indian culture had its own form
of Career Education. At the end of the workshop about two-thirds of
the participants thought that Indian culture had some relevance

to career development. '

(8) Teaéhing,Methods. Specific methods for teaching Career Education
* were not covered in the pretest. On the posttest a majority agreed
that the methods presented in the workshop should be useful.

4
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In general, about half of the participants seem to have been
acquainted with Career Educétion content at the beginning of the workshop.
By the end,of it, more of the participants knew mofe; and stateq théir -
opinions more positively,

(2) Personal Reactions

On .the evaluation form, three-quarters or more of the pargicipants-
agreed that Career Education-could help their students; that school and
commumnity should work together on the program, that career choice was.
related to cultural identjty, and that they would like to contribute to
program deyeIOpment.

(35 Reactions to the Workshop -

~ About three- quarters of - the part1c1pants felt that the workshop was .
about the rlght length and that the content was -appropriate. A majority
found the act1V1t1es 1nterest1ng Among the things mentioned by part1c1-
pants as being the best parts of the workshop were the role playing

" activity, the content, and the &hance to share ideaS'with others. Worst
things or suggested changes related mainly to loglstlcal or format

problems which were dealt with in the revision.

. (4) The Implementation Questionnaire

) ' Seventeen copies gk'the Implementation Questionnaire, which were
distributed to all sites at the end of the spring semester, were returned,
most of them from McDermitt. This questionnaire included a question about

the workshop'which received the'following responses:
N
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a. | found the information about:career

education useful.

b. I found the 1nformat1on about rbdun

e

culture useful.

f

c. 'l found the techniques for adapting

materials useful.

d. I have continued to work with some

of the people I met at the workshop.
e. 1 would recommend the workshop to

others who want background in career
edycation.

(5) Reviewers' Comments

1
-

After revision, the workshop materials were submitted to four reviewers
who were provided with a checklist and comment form. Reactions were /

generally favorable, though some problems in statement of objectiyeé,

- measurement techniques, and format and amount 6f learner practice, were

1

identified.

" Reviewers found the material accurate and appropriate for its purpose

Given the limitations inherent 1n the short time most participants have

-avallable to attend such a w0rkshop, they felt that it oovered the content,

and that anyone with some background in Career Educatlon should be able

to use the Manual to coordinate the workshop.

an' Implementation Guide -- Implementing Qareer Education for Native

Ame rican Students, A Guide, was written after the conpletion of the

spring semester's implementation activities. Its contenisras based on

-

the project's experience in working with the four Sites, discussions with
educators and Indian commmnity menber! from ot;er schools, proJects and
areas, and'a review of the literature of educational 1nnovatioq and
organizational change. This information enabled phases of
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program development beyond those ‘initial stages addressed by this project.
to be covered in the Guide. "’

~

The draft fc:rm of the Guide was sent to the panel of mviewers' who
evaluated it on the basis of clari'ty, intanést level, comprehansiveness,
and accuracy, assessed the relative useﬁllhess of its conporiems, and
estimated its’ appropriateness to different edt{)catiom_l Bettmg_s‘ a‘fxd levels,

-The reviewers returned anpotated coples of thcrmﬁrxpt tl) cuid&

. I ’}-f LI s
N b3 ot [
revision. Sy ., LAt
- e LRV "". E v & :

ol
R . ‘;"“'

Comments ranged from favorable to enthusmstft with the bas COntent

LY

1 - being pated highest. It was considdered about equally apgmpnate fox‘
e

different settings, and most relevant to secondary programs The rewewers

made some useful suggestions on format and add1t10na1 resources but on

the whole felt that its coverage of the topic of /Cdmer‘ Educatlon program

re

development was excellent.

P

On the bas1s of these comments, the Guide was revised 1nto its
* N !

final form, ’ . b
¢ A Final Report describing project activities and outcomes -- Preparation
of this mport' was the final activity of “the project. | o
Copies of the materials described above are being submitted along with k
this final Report to the Office of Career Education. Their content is descnbed
in more detail in Section-III.
:
) ,.' “.. .
‘ -
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SECTION I11: RESULTS AND RECOMMENDATIONS

In t}{-rrg'-tction we will presen. ;Nsultsl of this project, both in the

form of tangible products, and intan ible research findings. 'Wj will begin

© by describing the training materials and the dissemination of the materials,
methods and concepts. This wifll be followed by a discuss‘ion of the conclusions &
that can be drawn from the implementation and evaluation at fhe Demonstration

Sites, anhd recommendations for future development at these sites, .specifically,

and in the general area of Career Education for NatiVé’Americags.

A.  Products Resulting from Project Activities

At the end of Section II we discussed the development and evaluation of
the training méterials and other products developed by this project. Here,
we will describe the content and purpose of the training workshop, the imple-
mentation guide, the revised units, and the dissemination materials. Copies
of all products are being' submitted to the funding agency with the l'?eport..

1. The Native American Career Education Staff/Community Training Workshop.

This workshop is intended to provide a basic orientation to Career Edu-
cation, and the specific skills needed to work with others in developing a
Career Education program, iﬁcluding selecting, édapting, and developing mate-
rials, program plahning, w'funding. The goals of the ‘Workshop are
for participants to: .

e define Career Education and tell why it is especially important
for Native American students;. .

e be familiar with some Career Education resources in their area;
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. understand some ways in which Indian community
school staff on a Career Education program;

® be familiar with culture-based methods for teachihg‘Career Bducation;

® be able to adapt Career Education materials for use with a givén
student group; -

¢ know what a camprehensive Career Education program for their area
might be like; r

® know\where to look for funding and support for Career Bdcuatioﬁ.

The workshop participants should begin acquiri'ng,the background and skills
they will need to develop-a program which is based ori local needs, resources,
and culture, and wl;jch reflects the Career Education goals of; the Indian
conm:mity to which the stpd/ents belona. -

The workshop consists of four seéssions of two to three hours each, wh?ch
can be arranged in a variety of ways. )

The first session prox:ides participants ‘with a ggneral backgroﬁnd in
Career Education content and goals, and heips them begin to identify resources
which are already available. The second session describes the various groups
of people who can be involved in developing and infplemnting a Career Education
program, employs a simulation exercise to give participant‘s a 'feel® f"of what
happens when members of these groups work together, and presents useful coop-
erative group- intéréction skills. ‘

The third session describes methods of teaching Career Education to
Native Americm; students, beginning with a series of transparencies illust-
rating traditional Indian educational methods, and goes on to introduce the
twelve instructional units in the program and the basic methods and concepts
which were used to develop them. Teachers are shown how to use these methods

to develop their own Career Education activities.




Il the fourth session, participants l;:am about the pros and céns of
different implementation strategies, the basic tasks and stages of program
development, the most promising sources of ﬁnding, and some basic proposal
development skills. ) ' |

Sessions feature a mixture of activities, including lecture/discussion,
small-group and individual use of worksheets, a simulation, transparencies,

and supplementary readings. Workshop materials consist of the Participant's

Handbook, containing worksheets and readings,‘the. Coordinator's Manual, which

includes detailed directj for leading activities and discussions as well as’
ail participgant‘ materials, thg transparencies, aqd evaluation forms.

‘The workshop is designed ty be coordinated by someone with background
in Career Education and Indian Culture, or in working with Indian commmities;

however, no special training for the coordina'tor is required.

z. Implementing Career Education for Native American Students -- A.Guide.

The Guide is intended to serve as a resource for school, project, or 7
commmity people interested in inplezmnting Career Education programs for their
. . ] . -
Native American students. Some of the procedures described will be usefiul to

non-Indian commmities as ;well, others are specifically relevant to the needs

y

of Indian students and the historical context of Indian economics and education.

The Guide cove_i‘s the basic steps involved in establishing a Career Edu-
cation program from \the intital awareness of need to program ;\aturity. The
goals of the Guide are therefore to help users to: . | ]

® decide whether or not their commmities are ready to begirf‘i—‘l@tive
American Career Education progam, and develop the human and physical
resources necessary to start;

e plan a pilot projett that will initiate the program and lay the
groundwork for further development; —~

® expand from a pilét projé'ct to a comprehensive Career Education
program;
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. o maintain the pmgram,adjust to Changing needs, and serve as a mdel .~
o for others. '

The Guide is targeted at people such as school or educational project
a&ninistmtors, teachers and cotmselors; In’.dian parents and oormulity membery
representatives of business and industry; and others who might be involved in
-'adv1smg, developing, and implementing a Career Edutatlon program. It should
be appmprlate for settings rgnging from rural schools with a ma;uonty of k

Indian students to urban projects based at Indian centers. The 7

rated by examples that indicate how these procedures can be applledﬂnfgjﬁig

situations, suggests general procedures which can be used in anyﬂ.;,g:ttl

with any audience.

3. Revised forms of Native American Career Education Units

Information received from instructors involved in the project suggested
revisions for two of the units -- "Living with the Land”, and "Cooperation'.

- a. Living with the Land

&
This unit focuses on the career area of natural resource management.

It consists of six activities which cover basic ecological facfs, how resources
are used to meet basic human needs, waste disposal, environmental management
.careers, and environmental implications of current issues. \
The increasing iﬁportance of Indian lands as a source of energy resources
led to the addition of information about the Council of Energy Producing Tribes
mﬁ-additional audiovisual” and other materials .which could be used in teaching
sabout energv issues in a Native American .co'ntext.. '

b. Cooperation

This wnit deals with some of the interaction skills pebple‘ne‘eél in order
to function effectively in groups in an educational or work setting., It address-

es cooperation skills, the nature of conflict and conflict resolution- techniques,

-
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the role of values in problem-solving and decision making, and the importance
of interaction skills. | )

(One teacher's adaptation of parts of thié unit tq the elementary (4th grade)
level provided material for a set of teacher intructions whichjwas added to the
Additional Resoﬁrces section of the unit. These instructions also now include °
gengral gu1del1nes for adapting materials +in the Natlve American ‘Career Education
series for elementary school students. These guidelines are:

¢ select and simplify; ‘
® use speech and sight rather .than the printdd word;
e go from the familiar to the_strange.

‘A b1bllography of curr1cula and tralnlng materials in the area of cooperatlon

group- 1nteract10n skllls was also added.

4. Dissemination Materials

Of the several fliers and handquts developed for use during the -~roject,
two have been retained as part of the program materials -- the communi ty
or1entat1on brochure and the program flier,

a. The Communlty 0T1entat1on Brochure

This brochure consists of several 8-1/2 by 11 inch sheets‘fblded in half
and stapled (for ease in reprbdqctions, which'provide basic information about
the Native American Career Education program from the point of view of a parent
or Indianhqonnnnﬁxy'nember. A copy of this-brochure is included in Ap?endix D.

b. The Program Flier o ¢

The flier will be produced by the distributor of the materials. It consists
- of descriptions of all 1tems ip the series, along w1th ordering 1nfbrmat1on

- A copy of this flier is included in this report as Appgggix D.

Q
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© 5. Thc Fmal Report
S

The Final Repdrt required by the proposal consists of this document

After approval by the funding agency, it® (and other materials produced By i 3
this pmject) will be submitted to ERIC.

B. " Dissemination Activities

- Project Disseminat ion activities took olace 1n thrée contexts -- the
demonstration sites, the surrounding regions, and the national educational
cormuniuy. IA this part we will discuss the approaches used apd .t‘he audiences
addressed, | ) | S

1. The Demonstration Sites

The project staff's initial contacts -w1th educational personnel and com-
@1ty members at the denonstratlon sités served a dual purpose of recruitmg
" people for active involvement in the project, and 1nform1ng a larger group
about the Native American Career Education program.'-_:'.‘ |

In addition to providing cooies of the community orien‘_t'ation brochure
for distribution at the San Francisco and Yreka Indian Centers a?nd to the -
McDermitt Indian Education Committee, project staff members spoke'about the 4
program at parent committee meetmgs in ¥reka and 1n San Franc1soo Staff )
menmbers also appeared at faculty meetmgs at Mission High, School and Potrero

Hill Middle School. .

2. Regi_ons' Sm"mlmdiq&th‘e; Demonstration Sites

The major regional dlssemnatlon activity of the proJect was to plan
and cohduct Regional meetmgs at or near each demonstratlon site. The purpose
of these meetings was to inform school admindstrators, Career Bducation spe—
cialists, Indian tribes and commmity members sbout the Native _American ‘Career“.
Edixcation! progr;am in general, and aBout the denbnstration projects conducted -

—~ '}
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- in their own areas, and to encourage them to sHare ideas and ;‘esources.
Project staff members worked with liaison persomel at the demonstration

sites to identify dates and locations for each meeting. An invitatjon Iist

~was prepared for each area by cbnsulting educational staff ar;d commmity
\'members from each sitefhnd by‘ctirawing on contacfs project staff héd mde, and
(letters were sent announcing the meeting and irivffing ‘the people on the list to
come or send their representatives. \"I‘wenty-five to ‘fifty letfers'were sent out ,
I'for each meeti'n'g' (a copy -of one of fﬁe letters ai);)ééi‘éi in Appendix D).

The meeting schedule was as follows: C T E

Northern Nevada Area: May 14, 1979, Humboldt County Library
" Winnemicca, Nevada. ' .

San Franciscp Bay Area: May 18, 1979, Far West Laboratory,
‘San Francisco, California. » L

Tri-County Area: May 22, 1979, Eureka Motor-Mhn, BT
* Eureka, California. ) ] ; -

- Bureau of' Indian Affairs Phoenix{Area: June 21, 1979 at the
- - meeting of the Phoenix Area School Board, the Aloha Inn,
. Phoenix, ‘Arizona. 3 _

The meetjings in rgéi'rada; San Francisco, and Northern California fol lowed

) N . .'o '- - ) .
the outline given on the, next page. Me best way to address the appropriate
3ureau ‘'of Indian Affairs persomnel proved to be by presenting a Bort on the

project at the meeting -of the Area School Bgard. o, ‘ .

' oA . . . : . ) »
' The results of the meetings ‘in each area are summarized below,
® Northern Nevada’ | |

| - J

. The meeting was, attended by a teacher and a counselor from McDermi tt
, * Combined Schoolja representative of the local Indian commumity, the
Career Education Specialists from Humboldt County Schools and the ° o
high 'school at Owyhee, and commmity members. from Yerington and Shurz, -
. Nevada. The Hunboldt County School District is committed to Career o
N Edu¢ation and was very .interested in incorporating the Native Ame,ric,‘n
& Career Education approach~into its program, The commmnity members
from dutside the immediate area wanted advice on how to establish

. _relationships with their school districts. They were very interested *
v "Le / 3 R . : - ¢
7 . - , ' .
. | " - 60 " a _ L.
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in the‘BTUgram, but uncertain about their ability to get school
cooperation. | _

Sgn Francisco Bay Area

The "San Francisco meeting was attended by people from the project
involved in the demonstration and representatives of several other
Indian projects. No school district personnel responded to the

‘invitation. Not too surprisingly, the general conclusion was that

attenpts to implement Indian programs within the schools are not
likely to succeed. - Indian programs such as Title IV must therefore
plan on integrating Native American Career Education into their

Oown activities. ) _ -

M



NACE Regional Dissemination Meeting Out}ine

N ,
1:30-1:45 Arrival, information introductions, sign up sheet.

1:45-2:00 Formal introductions

Introduce self, describe FWL, ask each participant to sthte:;J_
name, position, organization, what their students are like,
what their setting is 1ike, whether they have Career or
Vocational Education programs. .

State goals for meeting:

1. . introduce NACE program and materials;

2. discuss nature of a comprehenéive CE program and
procedures for developing it;

3. provide opportunity for participants to share information
and ideas. : '

Ask participants what else they would like to'accdnplish?
P 2:00-2:20 The NACE project and program |

P}oject history ) ‘
Summary of units -- show aéd pass around; distripute fliers
Essence of the cyltural context apprd®¥Ch, infusion,
Qbestions...

2:20-2:40 Career Education4gfogram

-

Characteristics: participated in by all sectors
~ comprehensive design -- K-12, goals
coordinated
multi-strateqy approach
cultural context

- 5> Questions...

2:40-3:00 Program Development

Stages: inittation, expansion, refinement (function of workshop)
Funding (T-1V, district, State) |
Lot 3:00-3:15 Break

3:14-4:30 Discussion
Groups ‘do program development worksheets followed by large
group discussion,. ar,whole group works through questions
with leader '

q
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® The Tri-County Area of Northern California

The meeting in Eureka was attended by staff members from the Eureka
and Yreka branches of the Tri-County Indian Development Council,
and a number of parent committee representatives from schools in
the area. The Tri-County staff said they were planning on incor-

1 porating Native American Career Education materials into future
program activities, and the parent committee pegple expressed
interest in wsing the units and the training woaﬁshop whether they
were working with Tri-County or not.

o The Phoenix Area of the Bureau of Indian Affairs

The project coordinator appeared at the quarterly meeting of the Area
School Board, which was attended by 26 ple including members of the
School Board representing different triggg, Area Office persomnel, the
superintendents of two of the Area's secondary schools, and various
other interested parties. Board members were interested in the pro-
ject, and requested copies of the Final Report. Two superintendents

expressed an interest in holding the training workshop at their schools.
[ 4

The following chart analyzes attendange at the first three meetings:

"Location Site District \ Staff from Parent Staff from
Staff  school staffg other Indian Advisory related
projects Committee projects (CETA,
- ' etc.
— ” i &

Winnemucca = 2 2 .2 2 1

San Francisco 1 - . 1 - 2

Fureka 3 - . . 3 J 2

Total Native Americans - 13
Non-Indians - 8

3. National Indian and Career Education

In December of 1978, .the project coordinator was invited to appear on a
Career‘Education panel at the annual conference for Title iV’project directors
held by the Office of Indian Edhcation. Her breseptation at this conference
consisted of an analysis of the stages of Career Education program development,
and 5 discussion of the approaches and materials development by the project io '

help Indian schools and projeogg inplemenf it. Project staff also distussed

63 -
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their work at the Career Education Evaluation conference sponsored by the
Office of Career Education in San Francisco in May, 1979
During the project, articles about the project appeared in the PEP news-

letter, and in The Rural Connection, a newsletter which informed small and

rural schools about Career Education resources available to -them.
Additional articles are being submitted to the following publi’cat ions:

¢ Akwesasne Notes (Mohawk Nation); -

-

® BIA Educatioff Research Bulletin (Iﬁdian Education Resource Center);

e Career Education News and Notes (Capitol Publications);

e Coalition of Indian-Controlled Schools and School Boards newsletter;

¢ The Early American (California Indian Education Association);

® The Journal of American Indian Education (College of Education,
Arizona State lhuversuy) .

A paper is also bemg planned for submission to the American Indian

and Alaska Native Education special interest group of the Amerlcan Educational

Research Association.
N

st
-

C. Conclusions and Recommendations
| In writing a final report, it is ‘important to take the time to consider

the project's experience as-a whole. In previous sections we have discussed
the different project activities and events at each demonstration site. Here,

our purpose should be to consider not only what happened, but®why, and the

implications of these results for future efforts in the area of Career Education

for Native Americans,

1. Project Results and Findings

Let us begin by reviewing what the project desired to accomplish, and

\ A

what our evaluation indicates occurred.
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, This project wished to achieve four kinds of goals:

e Activities. K The demonstration sjtes were expected to do. certain
things "during the project, i.e. infuse Native American Career
Education unit$ into their curricula, with appropriate effects on

- student learmningy '

¢ Conditions. Certain resources and relationships were expeated to
exist by the end of the project, i.e. there would be a group of
educators and commmity people trained in Native American Career
- Education at each site;

¢ Intentions. Certain things wquld be planned to take place after the
project, 1.e. key personnel at each site would plan to continue
Career Education implementation and program development in the future;
and

® Products. Project activities would result in materials which could be
- used by others, i.e. the training workshop, the implementation guide, -
and the dissemination materials. o i

N

The project successfully developed the products it had proposed. However,
since the normal course of events is for planning and “training to precede
v o 4

1
program development and implementation, it is not too surprising that the .

demonstration sites accomplished more in the areas of improving conditions and

intentions than they did in conducting activities. Discussions with a number

of Career Education progrém directors indicate that considerable time must
be sper% in orientation, training, planning and exploration of different
implementation-‘strategies before a new program is firmly launched.

When it became appa‘r-‘e'nt thgt the sites would not achieve full program
deve'lopment within the single year the project had to operate, the staff
began a-‘search of the literature of educational innovation to identify pro-..;

- . .

cedures and models for the implementation of new programs.
This information was incorporated into the inplqvt'ation guide which
the demonstration sités (énd others) will be able-to draw on for guidance

in program development after the termination of this project.

]
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The stages of program development which we identified'are displayed'In -
the chart on tﬂe next page, with some of their characteristic activities.
The unshaded boxes indicate the stages which were addressed by demonstration
;ites invwlved in this project. |
Since none of the sites had all of the prerequlsltes for successful
program development (such as access to students, school/community communlcation, ,
Or trained staff), a great denl of the project's activity focused on negotlatlng
and consulting with site personnel to try and develop what was needed.
By the end of the school xear, the project had made considerable progress
in orienting people at the sites to the needs for Native American Career Edu- ~
“cation, and its content and methodology; establishiné contéct between’people
from differént groups; and ﬂelping them to try out sose implementation strategiéé
and to design their own programs. ‘Provided that these sites retain the staff )
that have been trained, and continue to obtain funding, they should succeed in
ifstityting Career Education programs. ) ‘»
However, a look at the Career Education activities Qg;ch were conducted
raises the question of why the demonstration gites did not deliver as muéhi

information as was’

uested, and why the Native American Career Education units
L- 2

were not used moxe -- why,-in fact, project‘activities were not more faithful

to project design. |

Same answers may be found in a censideration of the way the project had .

to be managed, and the nature of its goals. Exceﬁf for the San Francisco site,

7
all of the demonstratlon sites were located at a distance from Far West Laboratqry.

‘This allowed the project to work from a much broader base of experience, but

it also placed rcre responsibility on personnel at the sites.
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STAGES IN PROGRAM DEVELOPMENT

AL g

Prepare for Program
Development

Establish positive atti-
tudes, skills, and organ-

izational arrangements 'in
school and commmity.

v b

v‘
Design Pilot Project
< Assess needs and set goals,
-{E;ﬂ train pbrsonnel, and de-
sign an appropriate plan-
ning and delivery system.
' ]

s \/
.
:

+ Develop the Program

Expand and develop the pro-
| gram to address all its -
goals and reach all its
potential target audiences,
evaluate and revise.

\/

Maintain and Disseminate

the Program
QSS Conduct summative evalua-
. eI tion, and continue the pro-
. gram in a state of dynamic

| stability while other sites
N . '/]// use it as a model for de-

. velopment.

: '7\;
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In order to ensure that people at a site will conduct the activities, that

have been prescribed for the‘, and will) administer, complete, and return the
evaluation instruments provided, there must be someone at the site with the
motivation and authority to manage these activities. This is why McDermitt,
where one teacher made herself responsible for delivering the 1nfbrmat10n,
produced more data than any of the others.

The fact that the project had no way of compelling the sites to follow
the project plan gave them more freedom to gevelop their own approaohes to
Career Education program'development. Fortunately, although the project had
one goal which called for the infusion of the NACE units at the sites, it had
several others which focused:on assisting the sites to develop programs which
would be based on their own resources and needs

Project staff felt‘ﬁﬁnzlt was their responsibility to provide the 31te9 '
with as much information about ways of delivering Career Education to Native
American students as‘possible, and to help them develop the#skills they would
need to do so. The projett.did not feel justified in insisting that the
Native American Career Educatlon approach and the units which embody it are the
only way in which Career Education can be provided, especially as 1t became
clear that teachers would become more involved in the program and learn more
if they were encouraged to develop thelr own activities. In one case, ham
would have been done by trying to make ‘a teacher implement materials to which
he was philosophically opposed.”

These perceptions influenced the development of the training materials
and the implementation guide, wish the result that these products shJSd
‘gve a usefulness beyond providing support of the Native Amer1can Career

hd /
Education 1nstruct10na1 mits. .
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2. Recommendations for the Future

As a result of the project it is possible to make two sorts of recommenda-
tion -- suggestions for further activities at each of the demonstration sites,
and a discussion of som¢ directions which future development in the area of
Career Education for Native Americans might take.

a. 'The Demonstration Sites

In our final consultations with personnel at the demgnstration sites,
i\ »
project staff offered the following suggestions:

e San Francisco. Now that it has been established thdit the most
teasible way of accomplishing Career Education for Native
American students is to combine it with the Title IV tutoring
program, the staff of this program needs to do more work on
identifying the specific needs of Indian students in San

(¥4 Francisco, and develop a coordinated and comprehensive set

of Career Education goals. Once this has been done, the program
can consider which of these goals can be met by existing oppor-
tunities (such as the Vocational Education classes) in the schools,
which should be met by the Title IV program, and which might be
addressed by CETA and other Career Development programs for
American Indians. The staff can then meet with representatives

of these other programs to coordinate their efforts.

e Northern California. The Tri-County Indian Development Council
should continue its efforts to establish contacts and credibility
with local school personnel. If money for special programs is
difficult to obtain, the agency should consider woriing through
Johnson 0'Malley parent committees which already exist to provide
Career Edu on as part of their programs, and providing human
and materigl resources to enrich existing Career Education and
other classes in the local schools.

e McDefilitt. Now that most of the teachers are involved in Career
© ucation, the next logical step would be to develop a goal map .
for the program at the school, and use it to classify the Native
American Career Education materials, the activities developed by
teachers during the project, and other Career Education materials
available. Teachers should be encouraged to use the units, and
* to develop additional activities of their own. McDermitt could
. also establish contact via the district's Career Education Special-
+ ist with other schools in the region to share ideas and resources.
Another possibility would be to make a special effort to work with
the employers who are located in the area, and to gain access to

the resources of regional economic planning at the county or state
level. Much has ‘been accomplished at McDermitt, but it needs to

» LD Y
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be organized and extended. .

o Sherman Indian School. At this point, Sherman Indian School and
the Phoenix Area OIfice, need to decide what their Career Education
goal® should be, and set about to systematically address them. A
survey to identify students' strengths and weaknesses in the areas
of Career Awareness, Orientation, Exploration, and Pre ratiop
might be helpful. It would also be ugeful if the staff jmembers
from different departments with Career Education rele e, such as
Business Education and Pupil Personnel Services, were engouraged to
share ideas with each other and with the academic teache
coordinate and capitalize on the effects of what each is

&« b. General Recommendations

The experience and information acquired in the course of this project
\ ; - .
leadsfgﬁ}to make the following recommendations for additional work in this

t

area:

o Field Testing. Now that the materials designed to support use
of the instructional units have been developed and undergone
formative evaluation, it would be desirable for them to be used
without the intervention of their developers, preferably in con-
junction with a commitment to implement the entire series of
Native American Career Education umits.

e Materials for Counselors, The fact that the NACE wunits were designed
tor use in a classroom situation proved to be a major constraint in
arranging for their use.' Staff at the Tri-County Indian Development
Council in particular expressed a need for materials which could be
used by counselors working specifically with Native American students
in or outside the schools, We therefore recommend the development of
a Counselor's Guide which would enable the counselor to use the Native
American Career -Education approach to work with students individually
or in very small groups, independently or in conjunction with a

larger gram,

° Cargé§/§::;10pment‘Méterials. In investigating relevant resources
ay/demonstration sites, it became apparent that a' great many tribes

- d Indian centers sponsor CETA or other career development projects.
The level of prepartion of the staff of these projects is variable,
and the materials available make no provision for meeting the specific
needs of Native American trainees for information about Indian career
opportunities, or for preparation in adjusting to the different cul-
tural requirements of the, business world. Also, staff often encountered
the feeling that the NACE instructional units were most suitable for
lower.secondary grades, and that materials aimed specifically at
senior students should be developed. We would therefore like to .
propose the development of a set of instructor and traipee materials
which could be used by senior students and young adults in job

u

preparation or career development programs.

0.7, .




BIBLIOGRAPHY

1. Bela H. Banathy and Diana P. Studebaker, The Native American Career
. Education Project, a Final Report, San Franclsco, CA: Yar West labora-
tory for Educational Research'and Development, 1977,

2. Grant Application for a Demonstration Project in Native American Career
Education: San FrancIsco, CA, Far West Laboratory for Pducatiomal
Research and Development, 1978. o s '

"

3. Vine Deloir, Jr. 'The Indian Student Amid American Inconsistencies,” in
The Schooling of Native America, Washington, D. C., 1978, American
Association of Colleges for Teacher Education. :

4. Felice Pace, "Indian Career Education Final Year-End Report,' 1978-79,
Eureka, CA: Tri County Indian Development Council, -Inc. 1979,

.71 8!/




APPENDIX A:

INFORMATION ON DEMONSTRATION SITES

AND PERSONNEL

" e Site Surveys for

San Francisco (Mission High School
McDermitt Combined School

Northern California

Sherman Indian High School /7

e Sumary of Responses to
Questionnaire for Community Members
(attending the Workshop)

e Summary of Responses to
Questionnaire for Staff Members
(attending the Workshop)

A-1
A-5

A-13

A-17

A-25
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DEMONSTRATION SITE SURVEY \\\

School: Mission High School o Type: Urban _ Lotation. San Francieco
- s - ad 144

-

™~

1. Student Body Y- | .

How many studenﬁs in school? 2659

How many‘in each grade? ch'gradh 708 atudbnt&, 10th grade 726 students
-~ 11th grade 820 " , 12th " 406 atudbnts o

What tribe(s) or other ethnic groups are represented?

Vast majority of mired ethnic backgroind. 34 idhntified American Indians. f .

¢ . .
W\

Characte%ize Studgnts' home settings--

Parents are from the working class or welfare recipients, single parent
homes and the majority are renters, 35% of students receive AFDC funds.

)

-f

I'd

L 4

What is the average Jength of time each student spends ‘at the school?
(turn-over and drop-out rates?)’ : : -

How much do students know about other. Fegions,.countries, cultures?

Schégl/fbclégihat students know. a great about their cultubre.

What is average re lavel compared.to national averages?
65% below the 100 percentile (National Nofem) (Rdg) _S\
-14% below the 100 percentile " vocabulary

12% below the 100 pewcentile -- " language
What extracurricular activities are available, and how much time do
students.spend on them? o

r

*
.
L

What are the major factors or ﬁrdb]ems af?eéting_student performance?
1. Homes whare English 18 a second Z&nguagc.. 65% ESL \
C ' e
2. Eqpnomics just above poverty level and below everything else.
. ‘ A=) “F?' ' N

\‘.f' . R e
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SITE SURVEY, p. 2 o
. . | s ~ . P
II. Schodl and regional resourges N - - :
i . _ - ] T - P
» school library: books on careers? 4¢ oareer education center .
' ] Indian cutture? yeq }
_ accessible, to students? ‘yes”
* < ) .:_ '
. . students have 11bFdry skills? some o -
A-V equi bment&___types? rv., vidéo'tape, . 3&nm ;;rojeqtor PA, phonegraph
- “ . condition? q17 in good condition ./ s A
' . source of materials? slide, film strips, cassettel ete, - 7
< ; A : . s “
| H . ] " * * . . "v
- o~ L vy, o -, . 2
. Vocational training equipment: shopsl yes
- - :other~faci ]fties’?"/_eak o < \
. T any school busintessgs? ] o .Yt
’ “Full range of vo‘éational‘”training:‘ ayto mechanics, welding, graphic a}té,
computer science,. businegs and accounting = . T Y oo
-‘i,‘; . ) * . . ".q
. . R . .o -
+ FRowffar to town? " Means/degree of student &cess?_ . R S
: P ' _ : C I ST
. School 18 located in.the Misgion District of San Franetsco, with good public,
. “transpdrtation all aper etty. , . _ . i :
. . . ' . . . ) .&' .. . . ~. Tl . ‘: . \,-" ’
) o . N e 3 - - -‘-’ N .
Y ey . ' , - * . )
‘Major industries or bus‘sses?,, P L e oy
o - n - Ly ' ' : ¢
. . + N . - * . .
; o \-'.;' Y. "" - . T * . i %
S ALl kinds of industhy and busingks - ° oo T
": *x - ,. . ' i,_' }‘ s, ‘ - . . ;\Q.: 2 ) | »*
N o - : L . o . » S |
- = % " . . N ‘.‘ 3 X, . : @ .
Ethnicmix bin region? ] . L _ |
~  Extremely varied: egpecially .in M_isst‘on-___pistr}:pt_, 'includ_zi_ng'C’hican‘oé, other
SMuth Americang, %ilipinoe,_._l’ac‘éffc"IsZ](ndérs, Orientals and Blgcks. R
W . x : : - "? v - < o -1“"“‘: \‘ ‘ ) . '\.°‘ - } ) . . . . . o . - |
R N L - s -
~« -Local attd tyde towards school and towsrds Indians? - o
27 "Most staff seem ungiare that there gqre Tndiansyat Yhe géhodt, are ignorant
. o but friendly about Imdian culture;.’;'* R _ , -
D . ¢ - .." . (ST . ] . !
'}Q‘w ot . . ‘ . _ ' P B o a "7‘ ) ) R .
- e - . R ‘
s . Formal relatfonships.or cooperation, if any?, . e
R _h"‘ﬁe..dzstmct asg } whole: hdw a Title H'pmJéLt which -has had little impact
on the school so, far. .Migs{on High administration hapelbeen very opén and
' K . . . N » T
- « helpful to our prodect. .. . 1 o .
1P to oun project.” . PR SR
:~. w T . ) h - A:Z' < a . ‘: '- . R » .
: e T |
| ) K ¥ £ . 4 N d n v v
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_SITE SURVEY, p. 3

" 1

I11. SChoolrOrggnization[structure :

. What courses are required at which grades?

Gmduation.mquimmnt (see history of aschool)

what kinds of compensatory or remedia%rograms or classes are provided?

Title II
16¢1 Bilingual B’d«xxtwn

L Language & learning disabilities spec

N

Aphasic, mental health, behavioral disordasr, cmttonally disturbed.

[}
’

.  What Career Educatiqn courses, materials, etc. are already thilab]e"

Provides a -career educatton center, o

- .~
3 .
s
™ ?
.

~

areer aoareneu programs, materials

written by instructor, (workbooks) Alao for availability and work

. permts )
Y .

# . ‘ e
- rl

Does school have list of CE goals? yes

[

"oa

.' _’Hh'ich staff embers aré fnvolved in CEZ " How did. they become 1nvolved"

: . Charlea Brown a Qamer amtcg
Mary Twegibe, camere class

- Ruby Thomas, * M o o
cp o - : R
T o . SN R .
. . - T \d -
What are the % of Indian -teachers and staff?. : '

" Ome teacher may be part Midn

2 t

Y What, is the average. length of time teachers have been at the school7
K\)Number of years of teaching experience? oo

ﬂaff are all certiﬁeatcd havé been at aohool average 5 yeam

®

\Q. )
1

o -
* ’
-



SITE SURVEY, p. 4

How is Indian culturé taught:

Indian culture as such tg not taugkt,

* Some students arg ea;xqud to
cultural acttivitiea at home or at Imdian Center,

.Y

Do staff need/want training in

1 :

iieveloping or adapting matéria\;?

Some gtaff are interested in adapting NACE methods ¢
student group. ’ » . ,

0 hulticultural
e 8

- ’ » ‘
)

What rdnge of teaching approaches/methods ere-allowed, prefer
. réquired? - - . - o
4.
No regirictions

red, or

: ; L ‘ o e

b4
. =
""\‘ .
S— , *
- .. What eqdipment do classrooms have? Movable desks -or tables?.
) ., Holv many, students to a class? e BT | ’
: ~ Sfanddrd‘dlassroom, reseurce centers, amall group study centers and a”
! '  emall auditorium, B ' L .
\ ‘ o e et . . X: i
. o ¢ r 4
Hh:t'ipfluence-do,ddstrict.pr‘othér‘higher office, and school board or,
RN parent groups, have op school program,goals, etc. ? ' _ |
. : . oLy
Anfluence will depend' on programs and varieb from-program topobiram.
~. . ’ " . ) .. : ' ’ ar |
. i o . B o ¢
T, : . | o
. ) " b Ce "
' P . 1 ’ , . ;." Lo X ° .
.= » . - SIFCRE
- What would be the most'fea®ible format for training?i_ v | " N
. Two day workshop at Far West Lab. _ '~-7i2/ ot
.t ’ Yoo _ w« gn
) A A . S . .
Y L et e ) - ._ i »
L : -7

.
A I v



o DEMONSTRATION SITE SURVEY - ~Na

3chool: MoDermitt Combined Schools (K-18Xype: Tsolated Rural Location: MoDermitt, -

Nev, 89432

»

1. Student Bady

[

How'many students in school? X-12, about 250

How many in each grade? average 156-18 each

What tribe‘(s)f& other ethnic groups are represented?

h Paiute and Shoshone Tribes
Basque
. Canadian . . _ ]
' Mexioan ' : ,
. ‘ Caucastian
» . Characterize students' home settipgs-- .
+- Most gtudents restide on the Fort McDermitt Reservation
others live in town, or outlying ranches. Some of our students
come from gpedt distanoces. L
. ' v ~.
8
What is the average Jength of time each student spends -at the school? :
(turn-over and drop-out rates?) ' . /
About 5% drop-out rate. AN Lo
(I think it s higher after thé eight grade) ' - . - T
‘, How_much do students know about other regions, 'c‘ou"ﬁ?ies, cultures?
Taught in fifth and etght grades.’ Oné -colirse is taught in the high !
* " 8chool social studies dept. SO . .
"~ . What is average reading level compared to natiOn% av'erat_?‘?‘ N
T N At ngs‘t 1.5 G.E. Zauer-thc;n\avé'mge.;‘\ | L -
, What ‘extracurricular activities are available, ahd how much time do -
. - students spend.on them? - .. . - Lo C),
- TR L ‘
i Basketball, football, volleyball,' trdck, 4-H and future farmers of -
' America. FutuPe homemakers of America, libraries -
. What are the major- factors or probl'éms;af'fe&ting‘ student perforinancde?

L Lack of efﬁe;:t‘i\ve mtivgt'ion and d&’;'t gse the relevancy to edzicat‘?n
) " . ) Y . .

- o~

B - . . ? A 4 A—S N ) T ’ -

Yo
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SITE SURVEY, p. 2

I1.

\

School and rqgfonal resources

How fgr to town? 9

school library:

A-V equipment :

?

books on careers g
Indian culture? yes (only a few)

accessible to students? Easily

students have library skills? Yes

t

types? ebery type
condition? good

source of materials? Pretty sktmpy, few book resources

of Humboldt Counmty Library

A

Vocational training equipment: shops? Yes

"Major industries or businesses? Cattle ranching and mining

-4

-

other facilitjes? Yes (Home Eo,)
any school businesses? Yes

»

-~ 2

. e »
Means/degree of student access?
School buses ‘

~

«

.

'
.
»
= v
y
~
. .

A

Fthnic mix in region? Basque, Amglo, and Patute/Shoshone

v
s

.

/

\

. ) -
- . 5

. - * o .
N Loc'_alulatt}\tude towards s‘choé_] ‘ary'td‘mrds I_nd#ans_‘? Min -(?)

.l f&kmaf'?eiatibnsh ybr coope;ation 1f anyﬂ (’} .
! , o ”~ ‘- I "
Educatwnal C‘ommtteea havc beén formed ¥ f\ ) -
2 m b“‘ . . ." * N ) ' :-.' ~
e . U RRY W ~ . 8,
. Y O Y : 0 P A o [ R
P EAN e _:Q'-_ A - . . o, - AN R ,
. ‘ l ¥ . } . . ' ] . L 5 -'3 . .
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SITE -SURVEY, p. 3

h ]

I11. School Organization/structure

What courses are required at which grades?

§th Bngl  Soience  10th Bwgl IT  11th 18th
Gen Nath P.E. Engl III U.S. Gov't.
Health U.S. Hist
PE' »

what kind!‘of compensatory or remedial programs ‘or classes are provided?

Rem English I, II, IIT, IV ) .

Rem Spanish T T X
Title I Reading and Math, Grades 1-8 + :
- Sp. Ed. olasses Gradss 1-8

' .

’ L 4
What Career Education courses, materials, etc. are already available?
*
Jr High classes, films:from Distriot Office
- By

pry

Does school have 1ist of CE goals?

Which staff members are 1Lyolved in CE? -How did they become involved?
_ A.J. Souza. -ocounselor \
“~—~ Miss Leake- business teacher
Mrs. Ross- Home ev. teacher
Miss Bowen career consultant o
Mr. Koopman shop teacher

Mr. Barnes The fifth grade teacher (peraonal interest)

e

. ‘
- Whajgare the %-of Indian teachers and staff? 25% .‘- .
Ona of the toachtng staff is part Indian. Thzq 25%. reprceents atdes;
wp and cooks. -
» "What is the average length.of tfme teaghers have been at the school?
_ Num of years of teaching experience? . Y -

A .}.. .. . . '_
Averagc & pide x'Lgngth of time .. -+ N e
a8 yra - teachtng ca:pericncc 'S - T ; o .

o o ] \ _ ' LT ~ N s
4‘.“‘ » Lo o e \"8{9 .n-' J.." w/“ T, v



»

SITE SURVEY, p. 4

* <
How 1s Indian culture taught? by whom?

Soctal studies teacher and Aidgs (Ind.)

14

Do staff need/ygnt training in deve]obing or.adapting materials?

Yes - a knoﬁledge of resources.

v . s

. What range of teaching approaches/methods are allowed, preferred, or
o required? '

No adminigtrative policies.

~This i8 a very open area that qllows teachers to proceed in the manner
beat smtea’ to the individual.

& " ‘ , ‘
. What equipment do classroomsﬁave" Movable desks or t«nb]es7

How many students to a class?

' Movable desks and tables | . : p

~ Average crlas‘ size 15,
\‘ °
~ g " ¢
. . . § . ’ D SR ¥
s hit, influence do district or other higher office and. schoo] board or c
parent groups, have on school program,goals, etc.?

b LY
" - The school board decides programe. However, parent tmpagt ‘has in the
pas; had great influence, i :

L . ’ . ; . -(,?\;.;p &;{j ) N ‘ . | - . .
. \x | . f . ) % “ ‘ - . v I: " -. .. ',I ‘.‘ _- .
.‘\ l T ) ‘- . . - . ~'_ ..g_... -~ -'
BRI WS what wbuw be the most fﬂsibw format for trainfngz o s . ‘L
| o ' - A"8 14 B ’ ;' . .‘_: . . YT N
. R TV P .

L/ \‘ ¥ - LI '-.~~

- . L LR ‘ ' ‘\-1 e e
R ' < e M T v 8

R
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. DEMONSTRATION SiTE SURVEY | ’
Small towm near '
N School: Yreka HS/Jackson St/Etma HS Type: rural area Lo : Siskiyou Co.

[

I. Student Body

How many students in school? Yreka H.S. - 960, Jaokson St. 5% 316.
L rena )

How many in each grade?
What tribe(s) or other ethn@ups are represented?

- Karuk IMndians - Shasta Mdians - small number.of Indians f‘mm several

different, non-local tribes
- Maxioan-Americans

LU

<
Characterize students' home settings--_

The mijority of the Mndian youngsters come fiom working olass or
low tnoome familigs. Many of these families receive some sort of
government support aml/or rely on traditional ecomomic activities
(menting and fishing) for some part of their livlihood. ‘ i

"] -

A\

. . What is the average ]Jength of time. each student spends at the school?
(turn-over and drop-out rates?)

Drop-out rgte for ndtem youngsters gxceeds 50%, Truancy is a congig-
tart problem end most fatlure is associated with repeated. absence fyrom
school. . . : .

4.. How much do students know about other regions, countries, cultures?

- Indian youngsters and younggters in the schools generally have
very little real knowledge of other regions, countries and cultures.
For mmy youngstéers there is a fear of thé wnknown world beyond the
' home commmnity. Others have a great desire to "escape" in order to
. 8ee¢ the exciting and little known world beyond the local commmity.

What is average reading level compared to national averages? | .
Yreka H.S. Y &w Jackson St, Etna H.S.
Mdian studen AN the 3 county region have reading scores appag

3 ints n non-Ind: n students. . .o
thg extracur™Cular activiéf:s’are available, and hov! much time do

students spend on them? NS
Traditional sports and oclubs are available.  Dramx in Yreka oniy.* Where
18 an Mmdian Clup at Yreka H.S. but % {s not vemy active currently,
_ The e is 18 on competative intcmoho}qatic sporte rather than on
1 / - i . : N,
. . What are th:”ma_’?grf’?%% gr? S?Sé'féns affecting student performance?
' . Jhere ie to some prtent an antiseducationgl bias in the looal commnity .

i '*’ ", Ampng Mndian Pedfle this ts ooupled with a' Healthy distruot of the ., .
A - 'schools sas’ one xaf the major socialising (i.e., anti-Indiah) o anisation.
oo hools . | | , rg
oy i Thts- distrudt was bem. of the blatant rdoiafz of the schools i the not - ]
a0 oo distant past. s T mord people seem'ts be ting- the neoessi

% | ' ag.,g _‘_'h Eoﬁg;lsduggﬁm mﬁfxmﬂm}'tmniﬂg“ . Q N ty" .
R IE AU T g A I S
g B e oL Sz Ty el any . MR AN f&,’-"*_-"- _ "} " '\_'.’""r. oo
"-:?’?ﬁ"j= _::* St e LTRSS v B e 0 E s T




SITE SURVEY, p. 2

\

II. School and regional resources

school library: books on careers? Yes
. Indian culture? Limted

accessible to students? Aocessible - but not used

Students have library skills? 4 few 2 3
Indian students gernerally. have below-average library skills. This s
robably true of non-Indian students as well,
- A-V equipment: types? yrekq has ail Jackson & Etna H.5. don't have video-

condition? quenage tape.
source of materialg? .

. " sehool kudgets

. A}

Vocational training equipment: shops? wood & metal/small engines € Yreka
‘ other facilities? mo

any school businesses? 1o

There 18 a work experience pgm at Yreka high and work 8 tudy
possibilities at all the schools. " '

3

How far to ‘town? Means/deqree of student access?
all echools in toum Moy students ride the buses to and Sfrom
: . school. This severely limits partic,
.. in extra-curricular activities.
- ’ ‘ \ ¢ | '//i
.. Major industries or businesses? logging and t':/fxéfﬁlwnbér industry ,
“ predomingte. Ranching, (hay and cattle) are a secondary industry. .

service . (via interstate highuay) and towtem are growing industries.

Al

Ethnic mix in region?

y 4 | - . predominantly white, Native Amerioans ‘and Mexican Americans are ‘the
: ' signi ficant minority Ygroups. '

@ A
Local attitude towards school angﬁtowards Indians?_

Many students have a psor attitude toward sohool; they are just putting
) - - in the time, boredom is rampant. There remaing in the ‘area signifioant -
- anti-Tndian feeling, As .the area becomes mope sopHisticated ‘these racist
attitudes become more subtle. Nevertheless Indian People-continue to ~
recognize many instances of rdeist attithdes whether hostile or benevolent

t

in expression. bensvolen temalistiec -

Fornﬁ r.e%ationships or cooperation, if any? . :
- This gear ICIDC s working dimct‘l%n’%
it

| d with the schools for the Firet '
T times” Jacksom St. - Sehool already otm Pitle IV program, Other -

. .- than this theresde %o %Z co-operative relationships between the. ' , .
Cae A DdiowComatty ad/orRndian Organisatigns. qud the schools i 1
. \;1 . , ,:e'l_ ”'_ R ) LA N r.’;‘:‘ ~ . " . . AA ﬁ:';a . ,", ' ""'f” L:';‘_" k' ) q R k . - ‘-‘-\:“{‘-Tt
5 . "Q; - N N = :,’: ! .‘-: - - - - . 0 ".- Ly - s A K] .
« ! A




SITE SUJRVEY. p. 3

II1.  School Organigationjstrgcture '

-8chool.

What courses are required at which grades?

standard aoademio and vooatiomal program

‘ .
what kinds of compensatory or remedial programs or classes are provided?

some

¢

What Career Education courses, materials, etc. are already available?
Etna H.S, : at

present there 1e nothing being done oy available in
odreer education except indiv.” career

: counselling with Mmdian yowngsters
through TCIDC's I.C.E. Program. ' :
Yreka H.S.~ oareer center and work dxpe

rience program, no courses.
oareer center 18 not being used much.

I.C.E, a‘chcdui!ifo/rzu semestaer,
Jackson St. Sohool: T

Does school havefist of CE goals? o
g

Which staff members a'are involved in CE? How, did they become: involved?
v Counselore to a limited degree,

some individual j:eaéhém at each
There s no substantive dommittment to oareer ed. at any of
the schools tmwolved, = - _ : :

1 )

-

What are the % of Indian teachers ard -_staff?

Etna H.S. - two teachers have Tndi

Hgﬁk?s’_{tﬁé average length of time fﬁéﬂgpssﬁ&vfagggé. at .the s¢hool?
Number of “years :0 N

an blood byt they do not idc_ntijy‘d
are not recognisable as -Mdiams. " ¢ .

f teaching experience? .
K

v

AN P

St



SITE SURVEY, p. 4

+

How 1s Indian culture taught? by whom?

Mndian Culture is not taught in the schools exoept at the discretion of
individual teachers, TCIDC's Johnmaon O'Malley pgm. has two oultural
specialists who teach local (Karuk) culture outside of the schools.

X

Do staff need/want training in developing or adapting materials?

They need training but most do not want traitning. There is
generally poor recognition of the need for: 1) career education
2) inovative currioulum, 3) change.

What range of teaching approaches/methods are allowed, preferred, or
required?

Pretty much anything goes within the indiyidual claseroom as long
, a8 it 18 done professionally and does not ereate too much of a gtir
in the gchool or commmity. o
Traditional methods are generally. preferred.

L] 4

- What equipment do classrooms have? Movable desks or tables?
How many students to a class? _ .

Standard equipment in all cldssrooms.

L

¢

Whit influence do district or other higher bffice, and schoo) board or -
parent groups, have on school program,goals, etc.?

district officials with the support of the schodl boards sei policy

.in terms of types of subfects, requipemente, ete. teachers have eontrol
vver how these courses are taught. paret groups have very little
signifioance in tems of school progran. !

-y '
.- What wquld be the most feéasible format for training?

‘ Workshop for teachers cownselldrs, con;mmity membere, staff of
: local Indian education programs. Two congecutive days. .
o ' A-12 = '
- 70U




o

DEMONSTRATION SITE SURVEY

School:_Sherman Mndian H, s, Type: BIA Boarding _ Location: Rierside c4
I. Student Body . -\
g )
How many students in school? 20p / b ~/
How many in each grade? 9-205, 10-180, 11-165, 12-130 v

What tribe(s) or other ethnic groups are represented? A1l Mmdian -
. almogt every tribe in U.S., ta represented, but most are southwestern,
lower midvestemn, oy Californian. Nost are full-blood

Characterize students' home settings-- areas too rural to have a local
high school, or kids whoase parents are not satisfied with the education
locally available. .
y
§

What s the average Jength of time each student spends at the school?
(turn-over a:ﬁr‘o‘;;-out rates?) Shermam is very tnsistent that studente
who ocome to Sherman complete HS there. - Thie year, at least, everyone
who applied, came, andrthey‘are all staying

i

. ¥ )
How much do students know about other. regions, countries, cultures?

Oum homes and Bivereide area

. ¢ )
What is average reading level compared to national averages?

-«

Below

What extracurricular activities are available, and hoﬁ’ﬁbch time do
students spend on them? On-campus sports, dancee, table games
recreation centers open evernings, weekends _

What are the major factors or problems affecting student performance? -

Poor preparation, poor motivation, home siockness
A-13

ERIC ~ o . B N




SITE SURVEY, p. 2

1. School and regional resources
) .

~ .« school library: * books on careers?
- CE resources at achool Indian culture?
. are now being ocatalogued :
. accessible to students? frwe acoess  Also access to
. N public library.
students have library skills? .

A-V equipment: types? A
cgndition? Exoellent
source of materials?

other facilities? €0, ~ good business ocources

any school businesses? shops

How far to town? olose Means/degree of student,access? pus
S

IR e

Major industries or businesses? farming, some industry, varied small
business of a middle simed town _

/

4

Ethnic mix in région?-Aﬁblo,'chicano, some biaqk

Local attitude towards school and towerds Indians? Good relations with
local public sch.-dist. : : ' '

Formal relationships or cooperation, if any? School participates in

ROP (regional ocowpational program) thwu co. sch. office. Alsd kids
- are placed in. intermships thru CODE program and a student work -

program ies run by the ocdounselor's office. _ T

LTV 9,

el

<5 )
¢ - R 2
a .

("3 N . -

Vocational training equipment: shops? well equigpéd typing labs, home



SITE SURVEY, p. 3

IT1.

@

School Organization/structure

What courses are required at which grades? See student handbook

.~~ ‘
what kinds

: - . .
7 o

{

What Career Education courses, materiajs, etc. are a)ready available?

ROP, CODE, €tc. Large selection of niatcriala, A-U, ete,
Vocational courses such

bounselling;
"CE" course at present,

as typing, that lead directly into jobs. No }

Y e \

S

Ooes school have 1ist 6¥\CE goals?.Np

Which staff gembers are 1n§QJVed in CE? - How dfd they-become involved?.

CE now under auspices of Mra, Martin,

head ‘of Instructional Programming.
Busingss teacher and counsellors rm

B ' -n ’
~ » .

T | T S
What dre the % of Indian teachers and staff?

School has Mmdian atdes, but no Ihdum teachers

. . Ay . /\:‘
teachers have been at the school? , «
fence? variable '

What is the average length of i
Number of years of teaching expe

of compensatory or remedial programs or classes arq,provdded?'

part time job placement programe, Tl



~ SITE SURVEY, p. 4 ‘ . -
N X

3 How 1s Indian culture taught? by whom? | L o

. - \ . 4
Sohool holds Pow Nowe and other ocultural svents, does not !teach"
' Indi_an culture : .

’ 4

Do staff need/want traifing in developing or addpting materials? ’
Several staff membere are iritnvat_cd in learning NACE methods .

»

N\

~ ~N
~

+ What range of teaching approaches/methods are allowed, preferred, or
required? Sochool flexible on methods - some teachere very comservative but
not most. / | S

J

\ ' -

Y

. What equiphent do classrooms have? Movable desks or tables? )

25/1 How' many students to a class? Open/adjustable class spuces, teacher
worry about privacy. Nost academic olase areas have chalr/desk seta
whioH are ‘movable '

-

Whit influence do district or. other higher office, and school board or
parent groups, have school program,goals, etc.?

Each BIA sdhool se "p_mtty independent - has own superintendent as well
as prinocipal. Relation w area office ltke that of a public school and :
Statg Dept., of Ed. .Sehool resists too muoh interference v

-~

K - ~ . [ N
. | \ g
. What would be most feasible format for training? ¢ - 2 hour sessions -
to be held af svhool, . - ' - | (
e N ‘ A-16 "9y ,
| - . . . . ' . . ' )




QUESTIONS FOR COMMUNITY MEMBERS 'PARTICIPATING IN NATIVE AMERICAN CAREER ) (
EDUCATION DEMONSTRATION PROJECT. : :
SUMMARY  Ne16 I

1. How long have you lived in this region.(months or years)?

L 4

NoCA S McD - Totp)

) ' ' . ‘ N v
No answer™ v A) 1 0 0 -1
1 month to 5 years © - B) i 4 0 .5
6 yedrs to 10 years C) o, o, 1 ]
11 years to 15 years o 0 0 0 o .
16 years to 20+ years £) 7 ) 2 g "

\ 2.\500 you have children ) S ] | .
R .. NotA SR MD Tot:\/\
yés L s ) A) 7 2 2 3 o
o . S 11 o 2 |
Ages : ' g . ' "

0 months to 1 year jA) 1 1 0 ‘2 |
2 years- to 5 years B) 0 | 2 2 4
-6 years to 10 years | | C) ] 0 7 8 )
15 years to 20+ years - ' | D‘Y‘i‘ 415 \ 0 4 19
3. Have you ever worked in. a school? | . |
. o NoCA -~ S McD - Total
yes - A) S 3 ) 2 7 )
o A B) . ' 4 1 6 -
What job2 - - L
. ‘Northern California . . I o . =
_Counselor, H.S.V. Arcata.z | . x}
VAN ‘ A e ' A
‘ A-17 9-. | | ¢




. T ,
’ .
San Frarcfyco - \ N
Student R&erui ; Tutor.'Caru!r'CounSQIOr.‘ Tuip out with De Young
Museum Art ool. : \
McDérm A
X ) o Toe
ﬁedastart Aide - ’)
/ ]

4. Do you feel that the l&chl school. provides an appropriate and effective .

educa;1on for Indian students? -
NCA  SF McD  Total

yes - A) 1 1 1 3,
no . “B8) 6 3 2> N
émnt: A . 7 { >_,,/v ~ -

Northern Califomia

)

I have no children in school - an are grown up. Need better commuhi-
cation with faculty in school system and- Native American parents. . Local
school does not have any cultural classes for students. }Schools are .
prejudi?q. some more than- others. :

-

San francisco ., o 0 " o

. - » - . o -
Lack of communication between Indians and_n&helndians. There 1s a Jot
of racism in the school program. : <’ B A
McDermi tt ' |

More restricted in some areas. We need ch&nging some of our teachers/
- been here too Tong. |

5. What (if anything).do you think Indian students should be learning”
that they aren't now? N : »

Northern Calfornia / R o V- N ®

. (3) Native American history and culture K-8, K-12. $hould be aware of
which ways to go while in hi school years. That they are just as
capable of learning a career. ‘Better study habits, more about Indian

cplture. Job training. Learning what jobs are avaflable.

San Francisco T o C
(2) Life copingiskillgi (1) How to feel good ‘about recefving an
education, ' ‘ - - .
f
. - . v \
e SRRTEER W :

. | ) . o( \ 9!)

St ) - .|



McDermitt
(3) More or n method‘pf'English}\\ _

A

What (1f anyfhing) should Indian students not have learned that they
are requi to take now?

Ndrghern California : v -\

That they are "dumb and 'stupid" in comparison to others.
~San_Francisco _ V. |

Armerican History -- unless it is changed? .
McDermitt . . \

. How w6u1d~you define Career Education?

-

They should stay\in school - for full.,8 hours-not 3 hourﬁ, including
senifors. : .

¢

. NocA /SF MeD  Total
job training A) 7. 3 2 .2

economic awareness - B) - 3 .. K 3 9
job-finding skills c) 6 303 12
work habits and other c | ‘
employment skills . D) 3 2 1 6
training for productive 1iving, : ' v
including use of leisure time E) - 8 R B 14
-othef: ' - \ “ |

San Francisco . | | B

S,

Ability to use resources.

» " Do you think Career Education could be valuable to students in your

community?

" NoCA  SF McD  Total
yes | ) A 9 43 6
no “ ~B) 0 0 *“o 0

Q A S I . ,
a | ~1()U | ‘ -, ;



10.,

How do you think Career Education should be presented?
“ NoCA SF MoD  Total

separate elective - i A) 1 ] 0 2
1nfused’1nto.sc2¢€l.curriculum B) 4 4 40 8
individual qounseling C) 5 1 0 6
work-study program | D) 1 2 3 .6
© job traiaing thgr gradua&ion ' £) 5 1 1 ) 7
. other:
How relevant do you think school'work is to a students' later caréer
success? '
NoCA . SF McD Total
v;;y_‘ ‘ A) . 5§ ;  1 0 v 6
somewhat . B) 2 3 1 6
“not at our school - -C) 0 0 2 2
Would you feel ablé to Rblp plan a Career Education program?
A ‘ ch,c'A‘ SF WD Total
yes ' A) 30 3 .2 g
~no | " 8) 5 1 1 7

1.

If so, what training or experience has prepared you to do this?

~ San_Francisco

Life experience : g
Manpower counselor ~
Rockefeller Museum Ed. ‘

Who do you think should be responstble for educaI}on Indian student
about Indian tribal or community government or culture? :

NoCA SF McD - Total
school - A) 2 3, 2 7

- Title IV or other projects . B) "3 2 2 7

a0 o 10,

“~



13. Do you teach about or refer to Indian culture and history at home?

| | _ NoCA SF . McD  Total
-community or tribal centers C), 8 3 3 14
family | ‘ T D) 5 = 3 1 9
12. Is Indian culture taught at your schooj? Ty .
| | NoCA sr\\' Meh . Thtal
T yes A) 0 40 4 A
no . B) g g \' 3. N
If ;o, by - whom? _ - \\;, ,
Northern éali_fomia
We have our own cultural cénter: at JOM. ’
Do non-IndiaP students participate? ! ,
' ' NoCA  SF McD ' Total
"o - 1 4 0 5

NoCA SF McD Total’

often A 6 3. 2 m
“sometimes B) 2 I R Y
never - _ S 0 0 -0 0

r

14 How-do-you-think -teachers-shoutd- ~be-prepared-to present Imdfan e e

cultural materials?

college courses _ A) 0 . 1 0 |
lectures by Indian community ' R | -

- members and/or cultural experts .B) 7 | 3 14

, inservice workshop - 1) 3 2 3. 8
books D) 2 LIRS B
other (explafn): = | L =

- . “
. -

A21 g
‘ ¢t 10& .



N

15. Does your school or'district hive a community based Indfan parent.group?

Id

| NoCA S MD  Total

- . A) 8 -« Vo2

no - 8) 1 2 0 3
. What? '

Northern California

y JOM Parent- Group & Title-Iv (5) |
ICE (1) '

" San Francisco

Parent Planning Committee
McDermitt

7 .
Indian Education Committee (3) .

16. Have you had a chance to meet teachers or other staff at the school?

NoCA  SF McD  Total-
yes ' A) - 6 3 3 <12
no B B) - 3 ] 0 -4

Have you had the opportunity to work with thé‘school on any projects -
or other committees? ' '

NoCA - SF McD  Total

no | B) - 4 4 0 8

17.  How would {ou rate the degree of contact and cooperation between
your school and the Indian community? : ~

‘ | | ‘_ NoCA * SF*  McD  Total
high | A) 0o <« 0 0 0

@mmu‘_ - ’“' B) 4 1T . 6
-1 " sporadic . | - 0) 2 4 ,1 8
- nonexisgent_ : : Df 1 1 ] 3‘//
| ' a2 N | N4
\ | 10, .




7

»

What form (1f any) does this cooperation take? \

Northgrn California

. : ’ /
Training students to different schools and danctng Indian way.
. ' < . ‘.

San Francisco

Teachers request, one shot visits to classrooms.
McDermitt
Prejudice from most of the teachérs.

'18. In your opinion, what is the locél rRon-Indian attitude towards
Indian people, and especially towards Indian students?

NoCA SF McD - Total

A
positive A) 0

0 0

neutral B)

(9% )
O T w O
—

hostile C).

w
p—
p—
(%))

snobbish _ D)
other: |

Northern Califomia

Indtfferent

San, Francisco | - : | .

Resistent
. McDermift
Prejudice

19. How do you feel this attitude affects student performance?

g < NoCA : SF McD ° Total
helps - ~ A0 0 0 0
no effect . B) , 1 0 1
causes hostilit;, - c) 3\ % 2 7

" . causes poor self-image o ‘/\D)v 5 3 7 .2 10
SN a2
\ ' ' . o ..




£

20.

21,
¥

22.

/

a

How much do you think most teacKers ;% the school know about thefr

Indian students?

a ldt
some information
sketchy

it varies

Would you 1ike to learn mo:

students?
y

yes

nQ

later

Would you be inﬁ
members and Ind

yes

" no

~

I'd Tike moye information

.NoCA SF McD Total

' 1 0 1
B) ] 1 R 3
) R 2 ] 7
5

D). 2 B 2

about Career Education for Indian .

B) V) 0 0
o 07 0 0
erested 1in workihg with a group of other school staff
an community to develop a Career Education program? f
NoCQ\\\ SF McD Total
A) 6 2 210
B) 0 1 0 1
c) 5 3 »2 10
*ok sk N> :
A 3 .
) ;
" '
Lo
v
\ 10, .
" A-24 :
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DEMONSTRATION PRJJECT

oy

QUESTIONS FOR SCHPOL .STAFF PARTICIPATING IN NATIVE A;i:;CAN'CAREER EDUCATION

——

SUMMARY N=

D NoCA BIA SF total

1. How lgng have you Tived in this region?

. A 0-2yrs: . [ 6 4 -4 15
o E* 3-5 yrs: 4 T 3 0 B
C 6-10 yrs: LS 0 A 2 p:]
, D) TT or more: "~ 2 0 "3 3 778
2. How long have yog held your present position? .
. A) 0-2 yrs: ° 4 4 4 2 ' 14
o B] T5 s, |- SR . S N
) 5-107yrs: 6 0 7. 3 T
D 11 or more: [ 1 ¥ | 4
3. How long have you been working in education? ‘ 
A) 0-5 yrs: 2 3 0 2 7
" 8 6-10 ybs: o Y4 Z Z/ 12
- rs: ] T ¢ T 17
or more: 4 O 47T 9
4. How many Indian students are fn your.class(es)? * '
A) 1-30: 8 3 2 6 19
B) . J1-60: 1 0 3 0 4
) [ A FPASRR IR N N e w
D) 81 or more: 6 4 4. 0 L
5. Do you feel that your school’s program provides
an appropriate and effective education for
. Indian students? . o e e
, yes: 7 2 6 1 16
i no: 3 4 7 K4 19
Comment :
McDermitt !

Not practical enough %o their daily lives. The students below the .8th “
grade are not given &ny program on Indian culture. Not in respect to

the fact that the students' don't accept .it. The majority of the teacheys -
here are sensitive to the temperment of the Indian students. Not ‘entirely,
we educate for graduates to enter community fields with clerical jobs -- -
but this is not typical of this community. We assure.students will

purs usiness careers. Not always effective. We do provide education
but we find many who are apatheti¢ or reluctant to learn. It is strong

1mn-

o

y

<

EN

P



v

where basics are concerned. However, the standards and goals need to
be revised. ' e

Northern California

Though base((! On a very short time at both schools; and’ though there are
culture clas I already feel the maJor1t¥ of students are not bene-
fiting from theit educational experiences. The educational system does
not provide an appropriate and effective education. They are given
Jthe same opportunity as others/which includes some study of local Indian
, culture, \ - ,
"

BIA (Sherman) : ’ .

L ]
ar

" Off reservation boarding school. School often feels that faculty members
e not working toward the same goal. Students need much remedial work
- and training -- how to study. More work in oral participatipn, smll -
classes, and 1-1 tutoring. gStudents are from so many different tribes
that it is difficult to eacﬁ them anything other than gerferal areas, re
Indians. Too much recreation.{ Not enough funding for education. We
have just started our pyogram in personal development and Business English.
They will be appropriate next year, ’

-

San Francisco

This is a loaded question - a little too general, I believe there is no
provisions or services for Indian students at Mission High. Varies from
one dept. to the next. Depending upon teachers emphasis. General edu-
cation in basic skills is adequate to good. Specified cultural and ethnic
education is poor to adequate. Se to ba dearth of materials - no in '
genewhl --- howevery industrial tgpgﬂzrs do excellent instructions.

6. What (if anything) do you think Indian. students should be learning that

“they aren't now? :

McDermit} .. : ‘ - (
More crafts (arts) environmential studies. Related to ecology. Their

o ~7 Indfan cuTture, History, and present day opportunity, Indian involve-
ment and contribbtion in America's history. That the Indian 1s worth-
> while and can contribute to society, too. - How to get along with students
who are non-Indfan without racial comments. The ability to accept'them-
selves as worthy individuals. Reading, writing, math, consumer education. .
More emphasis: upon survival skills. Swimming. Strive for goals outsjide
of reservatien. Same goes for music for all grades K-12. Value of art;.
T ‘art education from K-8 and not waiting for high school year. More
humanities. More about own culture and history. More about how valuable -
- the individual is.




47

3

Northern Cal{fornia '

\) ' . ' ."n- .

———ran—

How to relate-cultural information and behavior to the school system (if
possible) and how to make it wdkk for them. Gaining a positive self-image
abput themselves at school and at accomplishing'work. Practical -know-: .
led?e af use in the world. How to .cope with society and maintain cult-
ural identity. Career education, reading, basic math. .

BIA (Sherman)

N i

Goal setting - building better self 1mﬁe. How to cope with real 1ife
Situations and to adjust ‘to{different efivironment. Be mors tndependent.
More logic analysis, tools &f furthering education, note taking, Tearning
skills as well as knowledge.\ More to maintain their culture. Depend-+
ability-and responsibiTity to‘“self and parents to obtain maximum of_ .
our institution has to offer. re value teaching would be helpful, )
Meeting time deadlines.” Meeting the 'wo/f‘ld and learning to work and H .. G

in it. .

San Francisco - <L : o P

~Hfe—-Schoot-ts—poor-expertence for-most-everystudemt,— 3

P . I

Self-awareness about their own culture, formally, 'History in '/ecitive

area, perhaps music Mreness.of community ‘programs:” ‘Ways to
preserye culture. Coping with familty vs. outside Mﬂt. Ethnic/
cultural heritage. Indian students who are parents in need of career
education. More historically and culture emphasis fn art, music, religion,
philosophy and geographical areas. /,/ , .

. » .

What-(Tf anything) should Indian students not have to learn that

they are required to take now? S -

~ McDermitt )

L ]
Nothing. It all peftains to 1ife.

Northern California

I'm interested in re-vamping the ‘8nti're ‘educational process - {it's anti-

L 4

BIA (Sherman) ° - ' " ,

Did not comment. Noné. Academic not prepared for; o.k. A1l required
Courses are applicable. | ‘ ’

56\ Francisco

Not to be surﬂe‘cted to sterotyping and reinforced by T.V.
- : {

\ B

L 4 < -

| A:l{5535 " S -

' s
: L3
A X . . %
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¥

. How wour?\you defina Career Education? (Check as mady of the.following .
- as apply ' . Co ’

Northern Califomia

Introduction to college/vocational sch
programs. Being satisfied with work K

BIA (Sherman)

4+

Social activities.
is the balance of 1ife.

San'FrancisCO

{
. LI § (

- . -~ - ‘ . \ .. '_, " -. o . .
Job training - A)
economic awareness © ., . B)
job-finding skills C)
work habits -and other employment

- ski ] 15,__.-., ety eaya s e n-—-..- t.-..ot.q F L ,D_) e
training for productive living, /
including use of leisure time. E
other (explaiﬁ) |
McDermi tt S

'Skills to earn a 1iving without welfare help.

P
-p

McD NoCA BIA SF, 'fpt;'l
205 3 3
M. 6 8 6 34
4. 6 12 6 38

.. ‘ -..‘.M..N-H-_\».O——.._ - —-.,6;--..-u.,—.--1 T—---.Tw --<-——23—-H~-—.«-..._.-;—.-.

% 5 1N 6 138

L)
Y
ro. . f
. N

4,
*
AN

0ol programs and financial aid"
abits. ; )

’
Lt ’ -

Work first, play later after*ﬂoﬁﬁgis finished, which

» I

Sel f-awareness. Exploration of own values for what a personal student

really wants to do.

—

-
o

Do you think Career Education could be valuable to your students?

-

. %

McD NoCA 'BIA SF  Total

yes A) 476 12 6 38’
no | B) 2 0 0 0u 2
How to you think Career Eduqatibn should'be.péeSented? | %Qi?ﬂy\é; o ﬁ
| WD NocA BIA SF Total
geparate elective ;) 2 2 4 2 ‘ . io‘
" infused-into school curriculum  B) . 2 5. 12 6 . 35
. T A28

. 10‘j. o -



0.

n.

12.

. / ;
. , ; .

" o | _ “HD NoCA BIN 'SF  Total |
1nd1v;:§al counseling) 5 ¢). ‘ 4 5 § 's ;, _~2o' g
work-study progém™ ' D) 8 4 9 3 I
job training after graduatidn ' £) 5 2 3 3 13
othyr‘(exﬁlain): |
McDermitt
Hard tQ[RKSQSDtJQQS§Q§Q“x§ hiyeuﬁnwlabonnmanka;~ ties-to-use; -~

“”Uﬁ%kfdé'resourpes are nil in our community. Little re evancy also.
Do you present information On.careers or economic awareness as
part of your jeb? : '
f ' - v McD NoCA BIA SF Total ..
of ten ‘ ) A 6 5 3 3 17
sometimes o , B) ‘8 1 8 .3 20
never . “ C) 1 0 0. 0 -1
not appropriate D) 0 o* 1 o g Y
How relevant do you think the Subjec;(s) you teagh“f§7hre to a ,

student's later career success?

McD NaCA BIA SF Tgtal

very. - A) 9 5 M 5 0
somewhat | p B) 2 0 2 0 " &
valuable for other reasons ¢ 6 0o o 1 7

" Would you feél able to teach Career Education 1f you had the chance?

McD NoCA BJA ST  Total

yes | A 12 4 g 4 28

\

no X | .B)- 3 31! 8

If $0, what training or experience has prepared you to do this?

-

115

A-29



McDermi tt e %\b N, S
, ! : - N t
* Fourth and 5th graders were pilot grdgrams 1 career education. The - !
.~ ..+ material and a knowledge of -background {n aghiculture. Worked befbre
- . becoming a teacher also Ns degree work.. College degree jn English
v . » teaching. Far West Lab. consul tant--car education teacher via satellite
' o ¢/ program. A short course four years ago. I hope to gain knowledge of .
library materials availableg One year mxperience us ng avajlable films,
books, magazines to student (7). Have widely, varied work experience.
Also have completed U.S. Government job training program. I have worked
in various fields othen than education.

. Northern Califorﬁia

o
LA e St e s g v s e e

- My preparation‘asgc caHLer counselor, as well as my work background in
many fields (medid/bustness/public relations). Not as a single subject.
0JT & self training mainly. Some teaching and counseling experience

.(1ife experiences). Already do. . Working in the business world --classes.

— BIA (Sherman)

-

Preparing for own career. Had previous experience teaching in work studies ¢
program at Abilene High School, Abilene, Texas. Life experience mainly,
20 years in various businesses and business occupations'---trainin? new

-~ employees. Teaching in industrial arts, as well as practical skills. _
Vocational and career uidagce training/D.E. training/Business Ed. /work
experience. 35 years in U.S$.A. Helped start the career education at
Sherman. ' ' )

San Francisco

EOC (?) workshop; working with CIC coordinator at our school for two years. .
Taught career education for 9th graders for several years.' Attended work-
shop (2) at PHMS. Consumer Education Masters Degree. Infusing careers
.into 7th grade classroom now, With inservice and preparation. Expose to
more equipmept, resource materfals; community resources.

13. (Hhat kind of 6ackgf6und do you think would ﬁe,mdst useful in preparing
someone to teach Career Education? ! .

McD NoCA BIA: SF  Total

L)

college courses _ | A) 6 3 6 1 70
broad work experiences B) 0 60 6 3
inservice workshop | N . C) 13 "5 7 6 k)|
self 1nsiructional quide with | '
- student materjals o _ D) 5 -« 3 4 2 .14
— IS § &




\ .
t ~other: « .. - 7 TN
- " \ ! ) N . /‘ /« ‘.'._ . .P
LD VAR McDermitt (- Y S : : .
o n x /0 | PN KL ~
- Some of each experisﬂce wduld help. .
. A 5 ) S BN /.‘ * N . ) . K'
y San Francisco . O . _ \
. : \
. - Observation classnbom ) o

14) Who do you think Should be responsible for education Indian students
about Indian tripal or cemmunity gavernment and culture?

A S A PAW Y A AT N AR AR AV el 107 Sua Y5 e s

school j ; A) 5 5 5 5 20

Title IV or ofhéh special ' -

projectsd : v B) 0 5 0 5+ 10

community cehter or tribal | |

government | C) 13 4 1N 6 34
. o ~

family ¢ D) 9 5 7 5 26

1

tion on Indian culture brovided at your school?

| 4 MD NoCA BIA SF  Total
R -A) on 3 9 3 - ..27
B) 4 o 2 2 8

%

15. 1s info

unselor (8) libéaﬁy; I have some classes in .the regular .curriculum.
ocial studies, others when appropriate. (12) individual teachers.
Students themselves.. . . .

o

Northern California - - : ‘xd‘*

JOM cultural classes, Nistory teachers, Tri County Indian ﬁaveIOpment.
Inc. _ o ~

-

BIA (Sherman) - . ' ‘ o

Reservation newspaper, speakers. Special courses and part of other
subjects (as applicable). Indian literature and BIA History. Clubs o
oh. campus and through P.R. . Co :

o

A-31 |
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- 16.

17.

_ BIA (Sherman)

. A Sy
N T

\,' It N

J o

San_Francisco

- ' _— . P . . .
- (3) MCE.and erious,bepartments.' Depending;upon teachers sqcial 'studies; .

Art; Native American Instregtor. /v .

’ . ' . \

Can noh—Indign'studeﬂts'ﬁ%rtitipate?

.« * 1
McD NoCA BIA SF - Total
yes A - -9 2 1 a 16 -
no R B) 1 0 &4 o 5
-otag}' o . >
McDermitt T

The group we work with is reticent about sharing their culture.
Northern Califgmia - : '

\

A1l students are required. They ﬁatch deqpnstrationsu' Everyone partic-
ipates. Not to my knowledge. o |

1)

e R
(4) no comments. In ¢lub interaction. Not to my knowledge.

Do you ever teach or refer to Indfan culture or history in your
classes? :

{

McD NoCA BIA SF  Total

often - A, 4 2 2 3 n
frometimes S P 3 0 4 3
never §. . ! ) 0 0 o0 o 0
not:apprééria;:\<y/ D) E _éy 1 0 o0 2

How do you thfgk teachers should be prepared to present Indian cultural
materials? " . ’

" McD NoCA BIA SF  Tota]
. o v \
college courses _' A) S 2 32 8
lecture by Indian community ' ‘ T o '
Tembers and/or cultura® experts B) . 12 \~p~§f//]8 « 6 34
inservice workshop

" C) 13«5 8 6 - 32

A-32



18.

‘Visfting tribes on reserva

4

: _ ' S
Z _ {)cD NoCA BIA SF -Total

texts\\nd ins;>thional guides’ D) 19 5 4 3 227

AN

other (explain): ‘ - e
McDernﬂtt:- |

Getting to know tribe you are dealing with. 4
Northern Cali fornta : : S

'Inyolvement with Indian cultural activities.
_- BIA(Sherman) 3

4

A\ 3

» Indian centers. Read Book of Mormans.
. \.

San Francisco

Observation class or center

Does your school or d‘strict.have a community-based Indian parent group
in addition to the PTA? ' -

McD NoCA BIA §F  Total

AN

yes - T A) 100§ 7 4 2
no S . é)ﬁ 3 1 3 1 N g
If so, what is it? | v |
McDermitt | !

(8) Indian Education Committee
Tribal Council

Northern California

(4) Title IV Group/TDIC several parent groupds (committée)
BIA (Sherman) :

(8) Pareat Advisony Committee and Indian Schopl Board.
San Francisco

iz District :
2) Tit1€ IV Part A | | .

11 T

A-33



h S . . <
A 19. NaquxgyshESZ:’ghance to meet the parents of your Indian students?
B TN ' McD NoCA BIA SF  Total
. S ) .
yes b " A) M 4 N 6 35
N ] . , [}
no © ., B) 2 2 1 0 5
Have you wdrked with Indian parents or coﬁnmnity people on any projects?
l SN ' | McD NoCA BIA SF Total.
yes A) 6 3 7 2 18
no : B) ' 9 3 4 4 19
20. How would you rate the degree of contact and cooperation between your -
school and the Indian community?
McD ‘NoCA BIA SF  Total
high A) 0 0 0 0 0
N | | ‘
moderate. B) 6 4 6 4 20
sporadic C) -8 2 4 2 . 16
nonexistent a D) 00 1 2
What form (if any) does this cooperation take?
Mcglmitt "
Getting better. (2) helping out with functions - pirent and teacher
conferences. Dealing with students in trouble. Educational committee
helps. Students community s fairly integrated--with parents full
knowledge. :
Northern California \ .
Not sure yet at McKinl;}ville; at Del Norte has cultural advisor and
- created a good climate. When the community asks, special Federal
programs are tried, ‘or parent conferences. TCIDC cultural presentations.
Resource” people. : -
BIA (Sherman) . | J
(2) school board/Parent Advisory Committee. Meeting with teachers and -
parent sought teach. Contact with parents timited to the administration.

’*.Quaffhgly visits to the school by PAC, at which time, Small groups and

individual meetings are held and problem areas are discussed. Visitation

of groups when it seems feasiblex Parent committees.

A-34
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San Francisco ‘ ) P L e
: * ' .
Especially when one includes Indians of central and south Amaﬁ%tar '
Parent conferenceld. Advisory Committee for Adult Education, '

¥
21, In your opinion,-;hat is the local non-Indfan aititude toward o ' . );
Indian people and especfally towards Indian students? o .
$ _ " McD  NoCA BIA SF .Tptal
positive A) 1 2 0o 4
neutral v B) 5. 3 6 5 19
hostiie-————-— —) Y TITY R
snobbish 7 * D) 4 0 0 1 5
other:
ﬂcDermitt ‘ >
Mixed: Paranoig !
Northern California )
Negative or nom-existent /
) BIA (Sherman) '
Not'féﬁiliar w1th.att1tudes. Non understanding and varies.
How do you feel this attitude aff%ctg student performance? .
| ‘ ) ~ McD NoCA BIA SF Tota)
helps | ' A) o 1 0 2
no effect wB) 1 2 4 1. 8
- 7" causes hostility - | c) 9 2 3 0 1
causes poor self—i&age D) 8 -4 7 .5 24
22. How much information on the background of-your Indian students do you
have access to? - - o ‘ ~
. ' HeD NoCA BIA SF. Total
compr;hensive recor@; “ A) 2 27 3 n ] 8 Con ot
some information 8 5 3 4 4 16
A-35 - ﬁ |
0 11, - N




LI

PO . _ SR McD  NoCA BIA , SF Tot)ﬂd
\ P . ’ .
sketchy . : ), 5 ] 3. A 9)
varfable . D v 10 4
- 23. _How much fnformation {s ﬁvailgbls to you about what ofher classes N
) ' and activities your students are involved in now? °
) ' T " McD NoCA BIA SF Total
goals and content of other o .
classes : | v+ A) 1 - 4 2 4 , 1
ctass—content-and-other -
school based activities B) 4 3 2 3 12
class-titles only C) N B 4 0 - 6
variable - D) 4 33 M

24. Would you'like to learn-more about Career Education for Indian
" ‘students? ' © " "

.l

McD NoCA BIA SF Total

yes : TN \ A) 13 4 12 6 35
no ; B) 0 o 0 0 0
Nater - C) 2 0 0 3
’ 25. Nould'you be interested in working with a éroup of 3ther school |
- staff members and Indian community members to devel p a Career
Education Program? | e \\\\\
| | 7 MDD NoCA BIA SF Total
* yes ) 6 4. 3 1 1
no _ o | B) 3 1 0 0 4

I'd 1ike more information c) 8 2 12 6 28
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" LAREER EDUCATION FOR NATIVE AMERICANS- -A CHECKLIST .
r - SUMMARY N«52 4 ' ,

You may know more about Career Education than-you think--look at the fol-
lowing statements and check the phrases that correctly complete them. In some .
Cases you may feel all the completions-are right, and in ome' cases you may «
feel that none of them apply. Put a + in the spaces to fzdicate agreement, a

- to indicate disagreement, and av mark if you think the phrase is correct. ‘
sometimes, but not always. ) - (:;a/(’~7\‘_’

V-+ ‘
26

1. A career 12{ 7] 1is the same thing as a job. -
121 0131 influences the way you live.
32 7 |10] fis full-time, paid, employment.
. 13] 9126] s a Vife-time commttmente -
2. Career . -

Education 10 3 [38] continues throughout life.

18126 | 1| requires the individual to make
an early career choice.

201 9 (19| should be different for each individual.

3. Vocatiomal | _ . - ~ /

Education 16 123 | 5| comes hefore Career Education. .

121 0 [36 | teaches specific job skills.
19124 | 3] is an alternative to Career Education.

4. Career }

Awareness 25| 4 |17 )] means understanding how the economic system works. »
-|18 16 ﬁfé‘ meghS'knowingijpe names of a lot of careers.'
wlia] 5|25 should be taught in the primary grades.

7| 0143 | provides a foundation for more specific
* | “career _information.
"5.. A Career | - SN .

Education _ : ‘ .

Program 12| 035 should involve parents and comunity members.
23116 (13 % fs best carried out by a vocational schoal,
171 1131 [ is best carred out by a school in collaboration

with busines/and industry.
. ' i PR B-) .
o o SR 11,




_should direct the Career Education program.

shduld take place in a special class.

Should continue from the primary grades

) o
should be infused into subject classes.

shﬁuld be involved in the Career Education prbgram.
. r\.

should include role models from both sexes and
different ethnic groups. ‘

should deal with work values as well as infdﬁnation.

should encourage students to Took for high

prepare students for the kinds of Jjobs now available.
focus on preparing students for higher education.

present equal career opfﬁons for both sexes

tend to imply that academic education is "better"

. ’ Ty
6.-$Career /"" + I
Education . ~
activities *| 21 (13| .7
. ¥ -
15| 935
‘through higher education.
10} 334
|5} 022 should take place in job settings.
' r'4
7. Cqunselors 71 0]45
24111 7
12120 110 | should take over after students
have completed career education.
. 8. Career
: Education
curricula 91 1137
6 2|42
13[ 28| 2
prestige jobs.
1816 | 11 | should be developed by professionals.
9. Most
American
schools 14125] 7
16| 7] 24
‘10]25] 8
and all ethnic groups.
¢ 16| 5] 25
than vocational training.

!

_, 1y .
B~2



10. . The future

Job market | 9121 |13 will be smaller than it fs toda*‘ | :
61 1]40] win 1chude many jobs not in existence today. <ﬁ\¥
10 {29 [ 2| will probably be muth Tike today's
11. A college
education |16 | 9 20| 1s required for an 1ncreasing number of Jobs.
19123 6| is necessary for a high-pafimg Job ‘
71 340 1s required for certain professions.,//
N4
18 [18 |10 | 1s most valuable when acquired eafly. i
i?. Most . ‘ ‘
students 16 ] 9| 9| would like help with career planning
by eighth grade.
9135 | 2| feel they recetve adequate career information
and help.
e 16 {16 |15 'prefer to delay career choice until they
. reach maturity. ~
13.) Career .
Education '
activities 116 |21 | 8 | require a 1ot of extra time.
11 135 | 2 | require the purchase of expensive materials.
7140 | 0| distract from other subjects. |
114 ] 6 129 | requires cooperation of the'whole school staff.

N

.



14.  The best .
way to get / - L
career edu- - 4 _ Y
— cation to -0
" students t5{15 |19 9! require everyhng/to take a Career Education
5 : class in high school
‘ 24| 9[13| to offer Cjreer Education as an elecfive
v ‘ during the secondary year,
9] 3[34] to offer Career Education act1v1t1es at various
points from kindergarten through college.
51 5[35] to deveIOp a career education program tailored
: 1 to local needs- and resources.
15. In tradi- .
tional hL -
' Ingian
soCieties, < ¢
] ¢
Career .
, Education 8 118116] was not available. 4
14| 4129| was provided by parents and others as the child
- grew. - .. _
\ ‘ g N
9131 3] was unnecessary, since there were no careers.
" 16. Career .
- Education | | . ' ,
~ should 19| 2|24 make students into productive and
' - motivated workers.
15| 2 33| teach students acceptable work’ habits
) and Jjob behavior. l
151 0133 help students understand how business are
: | managed and what alternatives are possible.
/ [y
17. Indian
. students "
\ ~ want to .
. know 24-113| 2| how to get off the resermgtionf.\t
. 241 81111 how to make money while staying home.
91 2]135] how to make a 1iving without losing their culture.

]



18 Career ot

Education - ) .
-~ for their Sy, '
Chi]dren ' ) {
can help - -+ | | ’,
. Indian . _ .
communities| 8| 2 324, develop their own economic base.
231 improve their standard of living, .~ " .
01-34- fi11 jobs that serve Indian with Indian workers. °
19. Career
Education £ o ‘
resources 9] 4| 34| comes from the community.
131 1133] comes from tﬁe school.
» - x
13] 2]28| comes from the teacher's ecperience.
-“ :
20. My know-
" ledge of
: , Career
Education '
A 1s 8120 7] extensive. “
| 1.4 4|27 not as much as 1 neeﬁ.,
10 L12 [-}2| greater than I thought.
L )
{
_ | - 4 .
” ) Y
© s &
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'WORKSHOP BVALUATION SUMMARY N=48

The. purpose of this form is to give you, and us, a better {dea about how you

feel about Career Education for Native Amerfcans now that you have completed

the workshop. The following pages contain a number of statements Please

Show the degree to which you agree or disagree with the statements by circling

one” of the numbers from one to five in the colum at the right.. If you circle

1 v 1t will mean that you definitely agree with the statement.: If you cixcle
TRTTTit will mean that you don't believe that at all. A circled 3  means

you are still making up your mind. :

_ . Agree Disagree
Example: This workshop was about Career Education 1 2 3 4 5
I. Native American. Career Education Content | ' ' o~
1. Career Education includes all the experiences through . 35 9 4 o o
which one learns about and prepares to work as part . :
< of one's 1ife, .
‘ 2. A "ca?eer" 1nclpde§ a perﬁon's way of life, and may 4 4 1 1
. involve many "jobs" over the years. : .
3. Cgreer Eduzation should be the same for .everyone. 3 1 4.4 36

4. Vocational Education may be an important part of . 33. 9 9 2 1
- Career Education. ‘ -

5. The teaching of Career Awarenes? should be repeated in
more detail at several times in the curriculum to provide

a good foundation for other parts of Career Education. 27 12 9 0 0
6! "Infusion” into the entire curriculum is always the best
way to implement Career Education. ' 8 10017 4 10
7. Career Education program planning should inciude both ,
school people and parents and community members. 4 3 1 1 0
:8. The best Career Education materials stick to presenting
information about jobs, only, - | \ 0 1 4 9 39
9. A Career Education program should be directed by the
. counselling staff or a Career Ed. specialist. 2 7 12 13 1
*.10. Career Educatfqn should teach studgﬁts to aécept the
values of the business world. . 4 9 10 6 12
li. A professionally developed Career Educattéq-program will
be equally appropriate for any school. -, 3 2 9" 7 27
12" Career Education :should encourage studontk to go straight
to college and prepare for professional careers. 0O 0 7 1 38
' B-6 ng




Workshop Evaluation, p. 2

Agree " Disagr
12 3 -4 5
13. Career Education materials should include as examples ‘
and role models workers of the same ethnic background(s)

as the students. 21 12 11 4 3
: \ . |
14. Most students do' not really want career information until .
they are finishing their educations and are ready to 4 3 8 1 23
decide on further training. .

'15. A school that wants to implement Career Education should : .
»»henpnepaned_to»makema_considcrib1e~investmentnin"t+m!““1 """" 221y 25-
] and resources. | B

] ¢
]

16. "Career Education” for Indian students is a modern _ |
invention, ' - 4 3 5 N 25
. - . _
17. Career Education has the potential to help Indian students ‘
learn to make a good living without losing their 39 8 1 0 o0
cultural identity, ’ ' ' '

18. The Native American Career Education program should be )
linked to the economic development planning of the 26 12 9 1 0
Indian tribe or community.

.19: The students' own community can be an excellent source

of Career Education resources. - | I 10 3 1 0
- 20. The presentations of Career Education speakers “should .
be spontaneous, without any special preparation. . 1 1 9 6 30
21. Groups involve in Career Education planning need to , \
developitheir okn interaction skills, . 27 12 8 0 0
N 22, Several contemporary teaching methods are similar to"
‘ traditional Indian learning styles. 30 12 4 1
23. Indian students tend to prefer self- or’broub-directed ’ p
learning rather than teacher-directed. 5 20 13 4 2
24." Each of the "career clusters” can be related to one or
1 more basic human needs. 3 -7 5 Q._.l‘
* 25. Development of a comprehensive Career Education program .
will go through several stages and take a number of 29 13 5 0
years, | \ .
. \
L]
12,
% B-7

e



APPENDIX C:

Y

STUDENT EVALUATION DATA

] Suimary of Résponses to. ¢« C-2
Student Questionnaire --
Grades 7-8-9, McDermitt
Combined School

3 Summary of Responses to C-6
Student Questiommaire --
Grades 10-11-12, McDemitt ¢
Combined School

¢ Summary of Responses to C-10
Studen; Questionnaire --
Grade 12 (Mrs. Scott's Class)
Sherman Indian High School

12,

o(bjective/ltem Key C-1



e

Key to Relat‘onships between Learner
Outcome Objectives and Questionnaire Items

Learner Qutcomes Questionnaire Items*

1. Familiarity with career areas:.

E a. training required - 1, 2, 3
b. .working conditions 4, 5, 14 -
c. rationale o ) 6, 19b
‘-‘ ' V

2. Skill development:

a. working with others : _ 10

b. information gathering not applicable

cPorganizing activities * not applicable
3. Knowledge of Indian culture:

a. traditional 12 .

b. céntenporary 15, 17

/ ' . ‘ : Y |

4. Development of communication skills: not applicable,
5. Improvement in:

a. ) self-concept _ ' 7, 9, 11 -

. confidence with regard to careers 13, 8, 19a
.* Items 16, 18, and 20 address areas not covered by the learner outcome

statements o .
!
' < ".
*
1"? ¢




CAREER EDUCATION

Student Questionnaire Summary

Name : N & 52 Ethnic Group Indian - 34
. or tribe non-Indian - 19
School: McDermitt Combined School N Grade: 7-8-9

"Male:23  Fumale: Y0

We would like to build a career education program that vill help each of you

to someday get the job you want. We can help you more if we know.what information
.you already have about careers, what you want to learn, and how you feel.

Your answers to these questions will Relp us.

~ ) -

This is not a test—— no one will grade your answers. Follow the directions and
at least check or circle the answers|you are sure about, even if you don't £111
in the explanations. Do the best you can, and don't worry about beihg perfect!

)

A}

Thank you.
[

. ' . . .
A\

[ .
Il N I .. - Smume ﬂ--“-------------—-n--------“---“-“-“--I-.----...-
.o s

1. what school subjects will hclp you most to A English (24)
earn a living? - B Math (23)
C Social Studies (5)
(Circle the letters) D Science (7)
) B E Art (8)
F Business or Voc. Ed. (19)
- G. Phys. Ed. (18)
H. Othni:(ﬁ)
2. Check thc..pacos that apply--l jprovides job " you might
- ' . |tx o _there
Y
es_ . no , es no -
, College or University 30 lli 29 | 15
 Community or Jr. College 24 145 . 18 | 23
Union training program 15| 16 l 10 | 25
Businesses or industries | 211 13 15 | 22
Trade schools ) 20| 16 -] 15]25
" The U.S. Army, Navy, etc. 22 | 11 18 | 22
Ebrrcspondonho courses 16 | 17 ; - 12 | 23 .
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Career Fducation Questionnaire, p. 2 .

3. Theck the boxes that ubply—— Very Some~- Not
t . Much what - At all
- voes your family want you to go
td college? ; 13 29 6
\
Do you want to go to gollege? ) 20 22 10
Ts your family interested in
how you are doing at school? 40 9 0

ery much Somewhat Not at all{

4. Do you think your career will affect

the way you live and where you 1live? 12 22 13
How?
| 5. 1If someone gave you a list of nev (5) A II'm moving, so it doesn't matter.
é Jobs that could be available in (12) B I would train for one of them.
your area ten years from now, " (7)) ¢ I would open a business to
how would you use the information? supply the new people with .
\ things they need. .
(Circle the letters that apply) (33) D It would depend on what jobs.
‘ i (3) B Other
( \
\ 6. Why do most people work? (42) A” they need the money.

(12) B they like the job. situation.
(19) C they like the kind of work
(1) D family members work there
A5) E  they have nothing else to do

4

7. Which of these jobs should men or women do? (check men, women, or both)

x
' - Men WO%! Bothy . Men | Women Both .
Teaching school ' or_work 311 0 T 20
Running a school ' 20 2. .1 31 | Indoor work 1] 29 il
Community leader 8 1 14 27 Building houses 39! Q 17
Preparing food _ 11 26. 125 | Decorating houses| 3] 20 | 17].
" Selling things 2.1 12 136 § Dogtor ° 181 0 3
Helping people 2 ). 7. ..140 | Nurge " 32 15
Army or police : 2 32 | Research gcientis 4 31
*  Growing food or ranching [29 2 23 mal d 13 3 23
Making machinery 0 15 | Driving a bus 121 0 : 38
Arts or crafts 2 12 38 Caring for kids 01 21 | 30
Working in an office 11 38 | Repairing thihgs [ 26] 3 ' 23]
Running an office 3 36 Laboratory  tech. 3__ 1 35
Other: | . L
\ : ’ ‘
C"‘J . RS
— a0 125




-

10.

\11.

12,

13.

14,

15 3

~ Career Education Questionnatre, p. 3

Check the boxes which apply--

¢-4 13,

|Pefinitely Maybe, | Don't agreg
I can get the job I want. ) 13 34 1
My sex will make it hard to get the . ‘ DU
Job I would like. .3 14 32
I would rather work for someone ‘
,of the same sox as I am, ;9 19 19
My race or culgure group will meke ‘
it harder to get the job I want. 4 25 . 24
I would rather work for someone .
of tha same race as I am. 7 13 27
Do you know what kinds of things you'ras A mostly (14)
interested in and good at?" ~ B some things (28)
(Circle one) C not really (7)
How important are the following things in working well in a grouﬁ?
' . . . * not
: very somevhat ~| a little | at all
taking individual responsibility- | 5, 13 12 0 ‘
'acceﬁting authority | .21 19 8 | 1
getting along with other 23 11 6 0
members of a group
knowing what things diffqrent - 21 13 9 3
people think are important
Do you think that how you feel asbout youroclf'ﬁfil A  d¢f1n1tc1y (11)
make a difference in how you plan your future? B somevhat (18)
1f so, how? < C Idon't know (13)
~ D Not at all (5)
Would you like té learn more about your own ethnic A & lot more (18)
, Or cultural background? B some more (15)
What kinds of things? C I know enough (8)
_ : . D no (5)
Nugber, in order, the three things that would be A your skills/abilities
most  important to you in deciding on a job B whether you will have
or’ céreer: - - to leave home to get
N il 21 7 the job |
VAl I8 6] % Job
B 3 A T —.C how much the job pays
C L 116 | 17~ D how interesting it is
D 5 ) 9] | __E working condi}iono
When you f¥§fiﬁ'3%ﬁi§1}’ would you like A ccity (17) i
to live? \ B small town (11) ,
(Circle one) \\' C country (17) '
‘Do you want to help your tribe or commumnity? A -very much (13)
How would you do it? - B somevhat (10)
< \ C I don't know how (23)°
N D not important to me (15)



Career Education Questionnaire, &

16,

(24 different

(jodbs
(listed)

17.

18,

(46 different

(jobs
(1isted)

190

20.

If you had the power to create four new kinds of job in your community,

what jobs would you offer and why? -

1.

Would you like to learn more about your community
or tribal government?
What? - '

A

B
C
D

a lot more (5)
some more (15)
I know enough (12)

no

13 .

List as many jobs that are available in the tolfzwing places as you can

think of (use the back of the page if you need to):

e

your own local community: _

your state:

the rest of tho'cOpﬁtry:
. ~NJ

Check those that apply-- yes | not sure no
do you know one or more jobs that you nd;g£~i1kc? 35 13 0
do_you know what trg;niqg<§o;j§égld need to do 1t? | 32 24 3
have you ever met anyone with that job? : 26 7 14

Which of the.following career education activities

have you done in the past semester? (Check the ones you have done)

1

"hroup discussions 26 ' { /

read about jobs __32

" talked with counselor 18

field trip to a business 2
talked about careers while doing
another activity 19

heard a speaker 26

simulated a job situation 9

experience in a real job setting 17,
./ . ‘ K | C-s l ’ ~' *';‘
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DP8:4/25/79

CAREER EDUCATIOM

Student Questionnaire Summary -

Nape: N = 28 | ___ Ethnic Group Indian - 19 °*
. or tribe non-Indian - 9
School: McDermitt Combined School Goade: 10, 11, .12

Male: 12  Female: 16

We would like to build a career edycation program that will help each of you'
to someday get the job you want. We can help you more 1{f we know what information
You already have about carssrs, what you want to lasrn, and how you' feel.

" Your answers to these questions will help us.

This is not a test-- no one will grade your answers. Follow the directions and
at least check or circle the answers you are sure about, even if you don't fill
in the explanations. Do the best you can, and don't worry about being perfect!

Thank you. . b \ | i

English (15)

Math (12) (f
Social Studies (1)
Science (3)

Art (4)

Business or Voc. Ed. (14)
G. Phys. Ed. (3) .

H. Other (5)

1. What school nubjcctn will help you most to
earn & living?

(Circle the letters)

qTmMOOQw>

2. Check the spaces that apply-- Wprovidco job you might
. . training ‘ RO _there
es | no es | no

College or University o 71 8 i -11 8
Community or Jr. College 12 1 ;: 2 7 7
Anfonraining program 7| 2 i 4| 8
Businesses or industries 6 4| 5 8
Trade schools K 4 6 1 2 r—9
;Thc U.?. Army, Navy, etc. 4 5 . [ 9
Correspondence courses 4 6 4 8




{

Career Kducation Quoutionnairt. p. 2 " - : | | . d

.
. ’ )
3." Chack the boxes that apply-- "[Very | Some- Not
Much what At all)
Does your family want you to go '
to college? _ 10 10 6
. , ! ’ - )
Do you want to go to college! 4 1 | 10 ’
Ys your Tamlly interested in ' B
how you are doing at school? 14 7 | S ‘
. . ~ Nery mﬁph Somevhat | Not at @
4. Do you think your career will affect -
the way you live and wvhere you live? 11 8 8
How? i N
s, 1f someone gave you a list of new (1) ‘A I'm moving, so it doesn't ugtt;r.
jobs that could be available in ~ (8) B I would train for one of them.
your area ten years from now, - (1) C I would open a business ‘to
how would you use the information? ' supply the nev people with

things they. need. .
+  (Circle the letters that apply) (15) D It would depend on wvhat: jobs. .

(5) E Other ~
. C
) ' * ) .. ' - -
6. Why do most people work? . ° (22), A they need the money.
_ \ (73 B -they like the job w{tuation.
’ ' ) .C they 1ike the kind of work
- : {1) D family members work there
\\\~.~ ©(2) E thoy hav' nothins else to do
' L] ‘

»

7. Which of these jobs should mén Or women do? (check u.ﬁ;_wom@ﬁ. or hoth)

\

Men | Wopen |

' : Men | Women | Bo
Teaching school : 3> 2§ Qutdoor work 9 A 17
Running a school 9 2 | 16 Indoog work o! 101 171
Community leader 8 2 ] 17] Building houses [16.] 1 9
Preparing foo 0 17 | 121} Dccoratiqg?houoq_A 1 14 | 111
‘Selling things 1 5 1 211 Doctox -8 0 18
Helping people 1] 23] Nurse - 12 9
Axmy or police 4.1 211 Research g_;;nti.gg,s 0 21
Growing food or ranching| 9 2 | 16| Animal doctor | 4 1 1 21
Making machinery 13 | 1 10| Driving a bus 4 2.2 20
Arts or crafts 0 4 24 | Caring for kids 01 12 1 14
Working dn an offdce 3 JELW Repairing things &1 . 2. 13
' Running wn office 21 3 | 18] Laboratory tech. | 41, 0 1+ 22
Other:_ , L




Career Education Quo;tzonnairc. P. 3

. .
8. Check the boxes which apply-- Definitely Maybe Don't agree
. ;
I can get the job I want. - 3 ' 20 3
My sex will make it hard to get the S (
Job I would like. 4 13 8
I would rather work for someons
of the same scx as I . ' 3 14 b4
My race or culture group will make
it harder to get the job I want. 2 15 9 )
I would ather work for somaone ,
of the same race as I am. . 3 12 12
9. Do you know what kin&t of things you're A mostly (4) .
~ 1interested .in and good at? B some things (16)
(Circle one) g - C not really (3)
10,  How important are the following things in working well in a group?
¢ _ ' ' very somevhat a little | at 114
' tak{ng individual responsibility 13 7 . 3 3 -
¥ : ; - <
accepting authority g 9 11 : 4 0
getting along with other | 16 5 o
members of a group 3 ! N
knowing what things diffeqrent _ '
people think are important : 11, 9 3 _ 3
11. Do you think that how you feel sbout yourself will A definitely (12)
make a difference in how you plan your future? B somevhat (35
If so, how? C- I don't know ( 9)
, "D Not at all (1)
12. Would you like to learn more about your Bwn'cthnic A a lot moré (10)
or cultural background? : B some more (5.
What kinds of things? ' € I know enough( 7)
: D no {5)
13. Number, in order, the three things that would be A your skills/abilities
most important to you in deciding on a job B whether you will have
or career: 1] 2 3 to leave home to get
TST 3 3 the job
ol O 0 C. how much the job pays
3] 3 4 ¢ D how interesting it is
41 1 0 __E working conditions
0} 4 3 .
scHool, where would you like A city (7)
to live? B emall town (B)
(Circle one) . T country (109
15. Do you want to help your tribe or c;uuunity?~' A very much (10)
How would you do 1t? ‘ B somevhat (3)
¥ , C I don't know how (8)
- - — M

not important to me (3)

o#3y




Career Education Questidnnaire, p. 4

"

16 If you had the power to create four new kinds of job 1n your community,

(11 jobs

(listed) -

17.

(26 jobs 18,

(l1isted)

wvhat jobs would you offor and why?
1.

.

2.

3.

L. »

Would you like to learn more about your community
or tribal government?
What?

k]

A
B
C
D

[
a lot more

no

(3)

(9)
some more (4)
I know enough (8)

List as many jobs that are availablz in the following places as you can  + -

think of (use the back of the page 1f you need to):

. your own local community: - .

19.

f
20..

your staétf‘ 4 A

-

" ‘sigulated a job situation &

the rest of the country: ¥ .
doa i ,
¥ — *—‘:“'i:“ LJ‘_r‘\ s - — I ‘
o : .- a
Check those that apply-- - _ yes | not sure
do_you know one or more jobs that_xqg might like? 13 7 2
‘ ,
do 'you know what traini_gfyou would need_to do 1t7 1 8 3
huvo you ever met anyone with that~job? 9 6 J;_p

Which of the foLlowing career education l&flviticc

have you done_ in the past semaster? (Check the ones you have done)

group dincuooiona 13
read about jobs TI T
talked with counselor 9
field trip to a business
talkod about careers vhilo doing
ther activiey 2 (
ho d a sppsker '

experience in a roal Job sottfng ~a,
c-9

! 3 . . s

S T




SHERMAN INDIAN SCHOOL

TOTAL TALLEY - | . " DP$14/25/79
Mrs. Laurine Scott's class - Ne3)

v, CAREER EDUCATION

S ‘ Student Questionnaire -

- We would 1like to build a éaro.r education program that will hclpkiach of you

to someday get the job you want. We can help you more if we Know what {nformation

you already have about careers, vhat you want to lsarn, and how you feel.
Your answers to these questions will help us. . 6

This 1s not a test--.no one will grade your answers. Follow the directions and

‘at least check or circle the answers you are sure about, even if you don't f111 -

* in the explanations. Do the best you gan, and don't worry about being perfect!

‘Thank yqu.

t
a«

---&_--- R — ;---- - 11 ---‘--np- -ﬂ.--------.-----.‘-.-“-"“.--“-----.-

1. Whlt'ochpol subjects will help ybu most to PL;jhxlilh
earn a living? ‘ |B__Math ‘ ,
‘ ' C "Soclal Studles Y4
(Circle the letters) - D_§ ce . *
' . ’ ‘ rg—m—* — " .
: : ‘ 1E Business or Voc. Ed. _;g _
N ' | - G. Ph_y!, mo -
) ' [H. Other . 17
2. Check the spaces that apply-- provides job you might
' ) ' ral . RO there v
es | no; ? es | no
. - | .
College or University .
15 9 | 12 5_
" Communi Jr. Coll 1.
, Community or Jr. ege 13 5 ! 201 &
Union training program 15 | 6 5 {6
Businesses or industries 10 |10 317
Trad§ lcﬂoolo -‘5' 5 i - 7 |16
The U.S. Army, N?vy, etc. : 21 5 f 6 |15 .
Correspondence courses - 9 |10 ! 5 |16.

&



Career Education Quesfionnaire, P. 2 ) . .

’ * 3, Check the boxes that npply-- s | Very Some-~ Not
. Much . what At all
‘ Does your family want you to go v
to college?

o

14 15 1 ' '

- Do you want to go to college? : .
’ 14 16 > 2

Ts your family interested in ‘
how you are doing at school¥ h 28 2 1

4. Do yoy think your career will affect

Very much Somevhat Not at ;j
the way you live and where you live? - 14 _ 9 6

~
—

How? . LT 0 ¢
1 - / '
S. 1f someone gave you & list of new 2 A I'm moving, i_o it doesn't matter.
jobs that could be available ‘in 78 B I would train for one of them.

your area ten years from now, 2 C I would open a business to
how would you use the information? ~ supply the new people with

. . : things they naed._ .
. (Circl_e the letters that apply} 20 D It would depend on what jobc. )
- 1 E Other : — :
- 6. Why do most people work? ' 29 A they need the money. 7. B S

they like the: job situation. T

‘ IU C ‘they 1ike the kind of work .

\ ~ - U D family.members work there Tl .
: 1 E they have nothing elsp to do™

-

‘ 7. Which of these jobs al?ould men or women do? '(che;:k men, wom‘en.' or both)
. ' y " Men | Women . _ n | Women | Bot
Teaching school # ] 28 | Outdoor work 121 0 Q3.1
.gu-nning _t; :ch:ol 1010 It gmii;::_wohgk ;g 14 :;6 L
ommun sader 2 26 u ouses | 1
‘Preparing food - g !.2 !g Decorating houses [2 5 18]
o Selling things _ FL Doctor : 7 lo 1181 -
_ N Helping people Z_| Nurse 17 14
o Army or police 1370 k) Research ocicncin J -~
Growing food or ranching [ 15 0 | 13 ] Animal doctor % ] i 26
Making machinery ) 191 1 |7 Driv a bus 0 | 26 1.
Arts or crafts 4 7 " Caring for kids [l | 14 7 1
Working in an office 1 7, 11 Repairing things {16 '3 ' 14
Running an office 111 0 I 19 | Laboratory tech. {5°*' 10 25 |
Other: S | S ] 1] - ‘ 010 .

0




Career Rducation Questionnaire, p. 3

v

c-135

|

*f‘ 8. .Check thwe boxes which apply-- ‘ Definitely | Maybe | Don't agres
I can get "the job I want. 1 23 1
My sex will make it hard to get the .
Job I would like. gy 12 )8
I would rather work for someone
of the same sex as I am. . 1 1 17
My race .or culture group will e e v . -
it harder to get ‘the job I vant._ - 2 14 13
I would rather woxk for someone . _ o
of the same raceas I am. h 4 8 17
9. Do you know what kinds of things you're 6 A mostly _
interested in and good atc? Y6 B some things
(Circle one) 6 C not really
10. How important are the féllowing things in working well in a group? _
' ' . not
- N ' very somewhat a little | at a é
taking individual responsibility uf 9 R 0
accepting authority 1-11 ,14_ 4 o
- getiting along with other | .
members of a group - 25 2 4 - 0
knowing what things different { _
People think are important 13 9 6 3
11. Do you think that how you fgel about yourself ... .9 A dcfinirlcly
make a difference 1n how phn your future? . 0 B somewhat
If so, how? ~ _ T I don't know
. 4 D Not at all .
12. Would you like to learn more nbout your own ethr 14 A a lot more
or cultural background? 10§ some more
What.kinds of things? 2 C I know snough ’
. ‘ 2 D no
" 13. Number, in order, the three things that would be A your 'lkilll/nbilitiu \
mOst 1import--* *~ sy 4o dandHuo an e dnhk T _B whether you will h
0T career: 118 02 3 1)4 3 to leave home to g
‘ . : ~ the job
~éL 2 1 3 3 1.4 _C how much the job pays
R g 1-& '1? 9 D how interesting it is
* -g 11T & 3 3 3 - _E working conditions
R
14. When you finish school, whcrc would you 1ike g A city ’
to live? Y0 B small town.
- (Circle one) T C country
15. Do you want to help your tribe or comunity? ' 14 A very much
Row would.you do ic? 8 B somavhat
~ T35 C Idon't know how
D not important to me



Career Education Questionnaire, p. 4 | '

16.

17.

18.-

19. Check those tﬁat.apply-é

3

If you had the power to %reate four new kinds of job in your communi ty,

what jobs would you offer and why?

1.
W e A\

2. N\

T W
3.

" T
4. .

i I DR | BN e

) ¥ & ' v
Would you like to learn more about your community 19 A a lot more
or tribal government? ' B soma more )
What : 2 C I know enough
n » ﬂ no b

List as many jobs that are available in the following places as you can

think of (use the back of the page if you need to):

your own:local community: o

your state: " \ "

®
the rest of the country:

A

| yes | not sure no
“do_you know one or more jobs thatlxpu.migh; like? 24 5 ]
d;'you know what training you would need to do {it? 18 12 | ] |
have you éver met anvone with that job? | 20 1| 2 9. .

Yo

| 20. Which of the following career education activities

have you done in the past.semester? (Ch:ck the ones you have done)

group discussions 5
.read about jobs .
talked with counselor 21
field grip' to a business O |
talked about careers while doing 7
another activity '8 ,
heard a speaker 22 N
-simulated a job situation 4 - '1:311

experience in a real job setting §

c-13

~



APPENDIX D: -
. DISSEMINATION MATERIALS
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. Camunity Orientation Brochure’ - D-1
: e NACE Program Flier D-9 -
(4 ¢ Letters of Invitation D-13
A e Articles " D-15 .
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of twelve units. " They fall Into three groupss “.-.
\ |, & Mwareness, Prientation, and Exploratiomss, My - agod
N Sa seiiiop el yor B an b adl s, b e Maly ST
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‘ exist, how different Jobs. ¢it together,: and. Hhow: sred T
i,. they help the community. Each Orientation juni ¢ e Buts
« ~9lves. Jnformation sbout.a different Yroup: ot relsted:
: . Jobs. . Explordtion unige_help students. develop the. .'d .
- Skills eo find out about’ Jobs onthelriown.sn G3 ever .
' ' Lo blvdm 038 ns Bxtdininad pyed vornaibol yVict
~Slnce these units were written ‘espectal |y for Indlan
1, Students, many Indien sxamples-end i Mustrationd srw _ _ \
. used, . These mlu;s_hpi_q-pooK. £rom many tribes s .
. Viving on reservations or in the .ity.;~The -goad.ce » ) '
. things about ;rpdl,:!ogal;‘lpdlon,qu,ltu - are described.
" e S ToOONEEARS L Y meatd a3 -
Students are given Information about both traditional -
and urben: ways of J1fe 80 thet-they wifl hot-de:tr-ni- -
; forced 20 choose one_or the other.~ Whichever they ni = -

" prafer, they.ary;encouraged .20 keep: thelriown, birvesé V- -
ndlen cUlLurg.gs s vyt ma phin o phnls, ”
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THE NATIVE AMERICAN CAREER EDUCATION UNITS
' . . [ S " -

P S s - BRI

[ IR X 3 ICR BN e, why . [ A P
Cooperation prepares students for the rest of the units
by using games and readings to show how groups of .
people can work together In school or on the job.
The example -Is an urban iIndien Health Genter. . > ':

" R YOCLuRDOY v o T e

In Part of the Wivle World, students\put together e R
display which shows how different kinds of people all .
have to meet the same basic needs, and\how all, espec- ¢
l,lly Indlans, have contributed to the world. , -

\ : T W . B -

afy
~ ,

Awareness Unlitss - <5y i;:
* - v

Prom I dea to Product teaches students how to f Igure out
all the steps In making Something, and how 'dlfferent .
steps In making one thing can becoms separate jobs.
Students see ‘the steps In making furnlture, from tree
to store. ' : '

In The Community, students find out how needs are met
In thelr own community. They learn how businesses ere
started, and consider pros and cons of letting a new
tndustry locate in an Imaginary indian commn i ty, /
Y » | ~
The Commnity in Transition follow the development of
an Imaginary Indlan tribe From wandering hunters to
people deciding how to devalop their own reservation \ '
to show how and why Jobs and tools may. change as Yo
time goes on, and how people can change meny dF .thelr \
weys and still keep their_baslc ¢ulture. 12 Ty \

\\1‘ ;

- . N o Al * tmr [ . ] . R s M ) \
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managing money to meeat fonny or small buslnus needs,
and tells about some tareer’s that deal . with s nomy.
‘(-.‘,‘\t Lj'J*'.--H-O“, #N&

w e [ d“-" -y a
Living with the Land tesches stn'ilcuts'lbout how ;
, pecple use alr, water, and the land Jtself to meet o

thelr needs, and about some carears of peoplc thet
‘ take care of th-u natural rcsourcn, Y

. DO L S S .‘._,23‘ Co ey

RS

Working for the Pcap‘lc tells ahouq dlffcrcnt kinds of
‘ government or organizations thet do the same things
. - for people, from the federal government to Indian
: tribes and urban centers, and the job% of some of the
people who work thcn_h YO T et 303 F ki i e e
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Plami’v teaches studonts .tb,p!on for m?lm. -ond
to u:rk u[:h n group plm!n 5 project.ty:
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In Putti R di Mctb&. \AF\ c&udqnt urm how‘to
find out .bout him or hersel ot ihé or she Is lke,
and 1s ‘good a d hou Qo ntch . r,;éna d\tfpl:torh‘

tlcx wlth ,]obs ur. i Q! \ |
c.m mad,,_}q- t -qu«m kinds ,
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WHAT 0O S_TUDENTS IN THE PROGW_OO? .
- R ' r “
Native American Career Educstion units help make the
regular school progrem better in two wayss -~ -

1. they help students see how the things they learn
&

In school are used In_redl life, 30 ‘they under-
- stand why they need to lea them, ang .~
2. n dolnq the exercises I the units, they en
up practicing the skills they, hLovo learned Ig other
classes, Jike reading, writing, math, or crafts.
i -~ . Clon RN T S0 B Y .
Student activities Include ro'adln_; and answering
questions, educational games and research exercises.

. Students may also see educational. flims, listen to

speakers, make things, work with other students to
plan projects, snd sometimes go on field trips. ,

] . . T [ N
The teacher's guide has suggestions on how to fit
the materials to the needs of the students and use
the resources of the community to make them'more
meaningful., : - '

n o
- PNt § S

.‘ ‘_'-.;. . -30.""1.--:-3"'"!1? :’*‘ e

=T

@1’4,‘ [ |

—

D-6

[¥9



\
- t : . BN . . N L . At S Y
;. . ) J M R . - \‘I"é‘r . &‘“.tz,‘ “*“.,f Y
. [ Y e LI oo . by . ; ‘:‘.i ’l:" P ""’-' Fas, .

HOW CAN PARENTS AND COMMUNITY PEOPLE GET INVOLVED? | .

-

Students 1lve In two worlds=~ the world of home and *.
the world of school. The closer these two can qet
together, the sasier it wit! be for kids to Vearn.
Thig' is especially Important when the subject is
career educetion. . T S S
Indlan parents and sl commun ity membars are encouraged
to participate in the Netive American Career Education
program. In fact, the program's success may depend - ,
on how willing they are to provide information adbout -
the community, about loca! career resources, snd - >
~@bout future needs. They may do this by sdvising =
career education teachers. They may vome into the
. classroom, or they may bring students into the ‘
{ community to ses what the world of work is really like.

This program offers a unique opportunity for adults
to participate In the education of their community's
youth. They are encouraged to contact the sddress
on the cover to learn how they can become involved.
Thank you. . ST e
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WHERE DI THE PROGRAM COME FROM?

Many people have worked together to produce this
program. Under a grant from the Office of
Education, @ mixed Indian and non-iIndian pro-
fessional staff at the Far West Laboratory for
Educational Research and Development wrots the
units. '

Y
. ——————— = ———

-———

When they were done, the units were reviewed

by the project's indian Education Advisory

Committee and other experts In Indian sducation,

and tried out at schools with Indian students
~in Californla, Arizona, Neyada, and South

Dakota. The program has now bsen revised, and

can be used wherever It Is needed.

' =

*

POR EDUCATIONAL RESEARCH AND DEVELOPMMENT

3 ‘@ FAR WEST LABORATORY

083 FOLOOM STRITT & SAN PRANCSCO CALRORNA $4I00
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_ . Far West Laboratory |
~ for Educational Research and Development .
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NATIVE AMERICAN CAREER
EDUCATION PROJECT

’

Why b the program needed?

e

lnt?un Parenty want good joLs tor their children. indisn students 09'?
but often drop out of sthoo! because they don't see how it will helgp.
They don’t know what jobs they might sesk, or haw 10 trein for them,
Althanugh 10ob training for wenior high students and iy is svailable,
vounger studen (s need 108 3! prepsrstion The Native Amer ican Coresr
Education progrem hopes 10 help mest this need. ‘

»

Whst u the program like?

~ The 1eogram InCludes: twetve units tor indien stutints in gredes 7, 8,

#0 9, They fall into three groups’
| 4
¢ Awarensss: introduction 10 the cultural snd economic contdxt
in which careers exist ’

o Ovhnmiox three sample career press

¢ Explorstion: bauc skills tor finding out careers.
Concepts sre dlustrated by examples drawn trom Indien lile. Materisly
e detigned 1o be adaptabls 10 all tribes and schoot ssttings and cah be
incolporated into stendard subject clases. A “Curriculum Guwde'’ to

the entire pm‘oum comes with the set,

Each unjt requires between two and $ix weeks of clats time, but may be
used slv;[ulunoutlv 10 severs! classes. Most student sctivities are condue
19 1n small groups. Audio-visust and other resources are recommended .
but not requires. Use of oplionat activities sliows length and level of

units 10 be adjusted 10 student needs and school constraints.
. a\

Training and support meteriels are svallable to help schools or projects

plen and inplement o Coreer Education progrem that may Imclude but will
ot necesserlly be limited to use of the units. These meteriels

‘Inglude the “'Staff/Community Training Workshop” snd “implement ing Corser

fducation for Natlve Amaricen Students, A Gulide,' -

/

Where did the program some frem? . 4

Materials ware developed by » mixed Indisp/non. Indian stetf, following
8 sutvey of existing caretr sducation programs and needs siseassment, '
Yhey ware reviewsd by project’sindian Education Advisory Commities.
Prototype meterists were tested in schools serving different tribes and

areet during the 1978-76 sthoo! yser. h

A

The project wes wpported by the Curriculum Owvelopment Brsnch of
the Buresu of Occupetionsl snd Adult Educstion, U.$. Otfiga of
Education. Its atfiliates include the State Depertments of Education in
Arirons, Calitornis, and Neveds, and the Indian Educetion Resour
,Conter (B1A), Albuguerque, New Mexico, | u‘ *

Develepmarit of the tralning Wrkshop and lmplementation guide was
Supported by funding from the O0ffice of Corger fducetion ss » part
of A Dedenstration Projectdn Netive Amarisan<tareer fducation.

¢ . D"\O

‘Subjest Areas: Socis! Development, Health >

"groups in ihe world, eech of which has made va!

« Tieme to Use: 28-30 class hours . T ’

PROGRAM SUMMARY

THE STAFF/CONMUNITY TRAINING VORKSHOP v

This workshop Is divided into four two to three hour sasslods which *
TEN #0 PTrOsIATAd dutifg the day or after sehool. 1t |y intended for
teashars, counseiors, and other sducationd! staff end for cemmunlity -,
bers’ Interestad In working together to develep & Caresr Ldusation o
Sessions cover Career fducstion content and rasourcas, latersgtion ak
Methods Ter selecting, adesting, er developing Carear Bdusetion setiv!
spasifically for Mative Amerisen students, snd program deve “n;; "
[

y <

featurs & variety of portisipant satlivities.

fateriels sonsist' e
Partigipant's w and 8 Coordinater's Manye!. ; : .

INPEEMINTING CARTER EDUCATION FOR NATIVE ANERIGAN STUDINTS, A-$U1DE

This quide Is Intended for individuals or groups who went td know hew
Inftiate and manage the davelopment of & Carser Education progrem. it
focuses on four stages In the ‘arowth' of 8 program~~ preparation,
Initiation, expaiion, and waintenance/dissenination, and covers proce
problems , and solutions for esch.  The -pulde Includes o wealth of enam
ond advice on such toplcs a8 'designing a pllot project, abteining fun
formstive svaluation, and dissemination, and fegtures an extensive ild
of usaful resources,

B

- THE CURRICULUM GUIDE

The Guide mrves a8 an introduction, overview, snd tesource lof 1ha
Native American Coreer Education program as » whold. It is inthrred

for use by Wachers, sdministrators, community peonte. and othuts who |
are invotved or considering involvement in the program, The Giure
discusses carver e0UQRLION 88 8 discipling, the theoreticel bases f this |
program, its goals and structure, content, themes and wauience, and unit
format, 1t olso Oedls with instructional and implementation Sirniryes,
end ways in which materials can be sdspied 10 8 given grogratucal and
culturat setting. In addition, the Guide contains en intormational .
brochure on the program which can be used 38 » master o § mixiel, and

an outline for a teacher oflentetion workshop.
by .

AWARENESS LEVEL :

[N

COOPERATION

Purpose: 10 help Indisn _uudorm develop cooperative qroup intes .i'edn
skills, in particular, skills nesded to resolve group conlhcts, st 1o
realize the importence of understanding peopise’s vehses,

Summary: in this unit, students work togather in snall peoupre * « tadk,

rsad. and think sbout cooperative group interaction skitls Ar
includse solving s puzzie, snswering questions based on thair own nhagr -
vetion, and participating in a simulation exercise in which 1k |, iy the
roles of the staft of an Urkan Indisn Health Centyr. Studenits w v élso
introduced 10 & technique for gbiving conflicts. L )

Time te Use: 15-20 class hours

X

]

PAQ’! OF THE WHOLE WORLD
,. .

Purpose: 10 present the ileas that there are many duliures and ethnic o
e contribiitiong,

that srmong thess groups, Armerican Indians havy'been notable 1ha each
tribe has its own culture and achievemnenis. gngf that sach indivelual '
contributes a3 well, Students slsa lsarn that all human commu. i have

10 Meet cortain basic needs, that the way 10 meet them depenus 1in thelr .
environment and culture, and that thase ways of deating with the worid
comprise their culture. : . :

Summany in this unit, students work together irt small grouin to nithnr )
nformation and produce materisls for » class Qultetin boerd o twilay. .
In order 10 gather this materisl, students do resdingpnd library resesrch’
graphics, and reports. * : : .

Subjeet Aress: Socis! Sciencd, Art

159 o
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FROM IDEA TO PRODUCY °

Purpose: to help students understand the steps involved in making
product, snd the batic ymilarity between thess stept no matie w_mmu
the product is being created by a 1ingle person o by many Ny He in
interrelated jobs This understanding forms the bas:s for 8 study of the -
rela110nship between #cONOMICS and occupations and 6! the roles played
by various occupations in fulfilling the community ‘s needs.

_Summary: students learn how 1o snalyze processes by weing » simple
charting technique. which they apply 10 the process of building s cradie-
bosid. in g treditional Indign setting, and then to the quivelent product,
& playpen, in 8 technologica! setting. Information is presented through
readings and slide tapes {optional). ’

Related Subject Arsas: Economics, Lumber and Furniture Induetry.
Woodworking . o
Timae 10 Use: 14-20 class hours

' -

THE COMMUNITY -

L. ' »

Pueposs: 10 help students understand the economic structure of their,

Own community. similaritwes and ditterences betwean it and the econo-
mise of 1raditions! Indian communities. and the implications of sdding
8 new industry to » community,

Summary: students will read sbiout ‘raditionat and contemporarf Indisn

chmmunities, answer Questions sbout thew economic structures, and

pDiepare » report. design an economic map of their own community;
Perticichte in & simulation exercise in which thay take the roles of com-

munity leeders. They will also isarn how new businesses are started in »
town, .

-

“int Arees: £Economics, History, Government
Time to Use: 15.25 ciass hours

'THE COMMUNITY IN TRANSITION

Purpose: 10 help students understand some of the principles which
govern change while retaining essentis! cultural glements. The unit .
focuses on the changes gnd similaritiss by which basic nesdy-are met at
different historical periods. and their cotresponding effects on lifestyies,
roles and careers. ’

Summary: students follow sn imaginary southwestern Indisn tribe from
the hunter/gatherer stage of development through an agriculturael villege,
ressrvation neai » small rurs! town, » large city, snd finelly Planning for
8 new cominunity. Activities include reading, mepwork, games. snd s
simulstion exercise.’ ° - A *

$ubjact Arses: History. Geography, Math, Transportation Industry
Time to Uis: 1530 class hours

b

.' ] > .
ORIENTATION LEVEL

PUTTING YOUR MONEY TO WORK

-

Purposs: 10 help Ind s understand how 1o manage financiel
TEI0Urces parsonally business, snd to introduce them to finencial .
corepre, 4 :

<

Summary: students do ex

ond small group sctivities in which they
consider what money is snd Lis used. They practice check-writing
ond balancing » budget: learn use and movement of cesh, stock:
and other business sesets; and the 19 .0f banks end savings snd
Subjest Arses: Math, Business

Timo'te Use: 1525 clons hours
»

ERIC

IToxt Provided by ERI

-1

<

LIVING WITH THE LAND ‘
Purpose: to help students understand concents involved in the menage:
ment of natura! resources, stpecisily 83 thay relate to tradition.l 1-ctian
velues, 10 understand the relationship betwesn basic needr 130U Ces
and waste disposs! methods, snd 10 become femilier wiih occupations in
the aree of environmentst snd natursl resource management,

Summary: students resd sbout basic ecologicat cancapts and play a
0ame which reinforces this“leprning. compsre pictures of teachirn and
technological articies 10 see how ™eeds are mat and resourtes usid angd
disposed of. read sbout ehvironmentsily directed careers, and conside’
their refevance 1o the solution of resource management problems {acing
indisn tribes. b !

Subject Aress: Lite Sciences. Ecology
Time t6 Use: 15-30 cless hours

WORKING FOR TME PEOPLE

Purpose: 10 help students understand 1he basic functions petfosried by
government for the community and the sress of need 11 sddresses. the
organization and sctivities of federal, state, locs! snd tribal goverunenty
and voluntest organizstions, end introduce them to public service careors

Summary: after an introductory consideration of the nature of - wan.
ment, students read about some traditions! Indian styles of govur nimant,
the three levels of Amaerican governmant and careers nossibihities at each
They play » game which will help them organize what they haveslnarned.
ond reedt abiout threg contemporary tribs! governments urban I a0
centers. and Indian orgéhizetions. The finat aThivity 13 @ SIMUIBIoN uxer-
cise in which students teke the peris of people from various agenCies ang
orgenizations who must recommend action on Indisn governmeni to
Congtess. A¥ on-going sctivity is the preparation of » display of retevant
neWSpaDer srtichs, '

Subject Areas: Governrnent, Lew
Time to Use: 15-30 class hours

EXPLORATION LEVEL -

4

PLANNING

Purposs: 1o introduce the concept of planring and help Students see its
ude in their deily lives and futurs development,

. Summary: students define their own interests, then cansider wha hot

their activities rpqgg_n planning. Pisnning is lsarned by using a five stey)
process. Studenti #so learn weys 1o overcome obstaches, group ptanning -
ond decision-making. During the unit, students keep » journal of 1heir
ideas and reactions,

Subject Aress: Composition, Math

Yime 10 Use: 10-15 cless hours

PUTTING IT ALL TOGETHER S

Purpose: 10 introduce students 10 the concent of carser clusters and
help them consider how their dwn interests, velues, and aptitudes relate

10 cereer choice. 2 :
< -

15,



o~

Summary: students leern sbout the 16 besic caresr clustors and compare
the jobs people JO 10 Mmeet besic needs in & traditions) and » technolo-
grcal setting. Thiough o clam oraject, they learn how people with dif.
ferent jobs and skilts work 1098thar 10 creste 8 product, They describe
8nd demonsirate their own interests and sptitudes, leern sbout thoee bf
others, and consider who these quelities affect peopien’ litestyles and
cetent choloe. .

&Qbu! Arees! Social Dmfopmom Economics, Cratts N
Tine te Use: 1528 Chass Nours:

GETTING READY FOR JORS

N e
] .
Purposs: to scquaint students with sducationsl andg training requirements
for ditierent Jobs, and sach them to interpret went sds.

“Summery: in this unit, students sre 18-introduced to career chusters end
learn how jobs can be divided up sccording 10 the amount and kind of
raining required They play 9emes, manipulate data on educetions!
requiremants for different jobs, snd relate this information to their own
caree: plare. They study “want sdy" in real and maginary newspapers
and match jobs with descriptions of people. Midlife caresr changes and
the personal neecdts end velues that stfect them are alyo considered, .
Subjest Arses: English, Math > .

Time to Use: 10-20 cloess hours .- '

THE CAREER FAIR
o

Purpese: 10 help students reviaw and spply the knowledge geined in the -
precading eleven unity, i

« Summery: atter discussing concepts deslt with iAwwioua units, students
Dlac prepere. conduct. and eveluste a Career Fair for other students or
[pommunity members. o -

" Subject Arees: English, Crates
Time to Use: 10-18 class hours

I'd

: . et

’

Nationel Tesehing Systems was formed neerly p decade
“ <" 890, by 8 group of educstors. It speciatizes in publication
" and marketing of advenced educetiofal systems and idess
with » limited but specific seies potentisl. This sbikity
Provides an idee! service for educations! resesrch orden-
izetions such ss FarWast Laboratory for Educetional
Research and Development whoes products may not ad-
mobmm«mm«tom\pmu . ‘
®0eel, yet provide s vis! rescurce for the aducetions!
community., ’ : '
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PRICE LIST

Titles:

[ 4

INDIVIDUAL BOOK PRICE

COMPLETE BET (12 BOOKS) .
[A capy of the “Native Americen Career Educsiion,
A Curriculum Guide'” will be included free of charge
upoN purchase of a complew set.)

NATIVE AMERICAN AR!!R EDUCATION,
A CURRICULUM QUIDE

e ———

Pric

$ 600

72.00

6.00

UNIT I CAREER AWARENESS

Cooperation

Part of the Whote World
From ldea to Product

The Community

The Community in Transition

$ 30.00

“UNIT 1) CAREER ORIENTATION

Putting Your Money to Work -
Living with the.Land
Working for the Peopie

$ 18.00

UNIT I1I: CAREER EXPLORATION

$ 24.00

. Planning .
Putting it Al Together -
. . Getting Reedy for Jobs
The Cereer Pair
THE STAFF/COMMUNITY TRAINING WORKSHOP:
The Coordinator's Menus! $6.00
The Participant's Handbook $6.00

{one for each participant)
Sets of transparencies are availabdle
by srrangement - .

UNITS CAN BE OBTAINED BY WRITING TO:

NATIONAL TEACHING SYSTEMS, INC.
1137 Brosdway, Ssuside, Callfornia 93958

)
-
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{w) FAR WEST LABORATORY

 FOR EDUCATIONAL RESEARCH AND DEVELOPMENT

January 17, 1979

We are happy to invite you to participate in the Career Education
Workshop to be held at Far West Laboratory, The Center for Educationql
Development at 15th and Folsom, February 13 and 14, 1979.

4

The Workshop will cover career education content and goals, school/
community cooperation, adapting career education materigls: for Native
American students in a multi-ethnic classroom, and career education program
development. -

It will consist of four sessions, lasting from 9:30 a.m. to 3:30 p.m.,"
Tuesday, February 13, and Wednesday, February 14.

Two units of credit from San Jose State will be available for those
who complete the Workshop and turn in a report on their career edqqation

activities during the subsequent semester.

Parking is available' behind the Center, which is located within easy
walking distance of the 16th Street BART Station and Mission Street Bus
Lines. When you arrive, the security person at the desk in the lobby wilk

direct you to the meeting room. ud

_ We will look forward to seeing you. If you have any questiohsl
. please call 565-3284.

Sincerely.

2 ' Nad o P. H»whd.;
Diana P. Studebaker A
Project Coordinator a .

Diana L. Celestine
Intern

DPS/DLC/cb .

’

L3

1855 FOLSOM STREET - SAN FRANCISCO, CALIFORNIA 94103 (415) 565-3000”
. _— : D-13 :
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FOR EDUCATIONAL RESEARCH AND DEVELOPMENT

~ {w) FAR WEST LABORATORY

April 25, 1979

- During the current school year the Native American Career
Educatfon project at Far West Laboratory has been working with
educational staff and Indian community members &t four sites to
initiate career education programs for Native American, students.
One of these sites has been McDermitt Combined School in Mc-
Dermitt, Nevada. : L -

On-Monday, May 14th, we will be holding an open meeting at
t' 2 Humboldt County School District offices, located in Winnemucca ’
Jo. High School at 4th and Rinehart in Winnemucca. This meetiq&\ o
will take place from 1:30 to 4:30 p.m, ;

~N

The purpose of the meeting will be to describe ways 1n which
career education can benefit Native American students; to report,
on how developing a career education program has ben approached
at McDermitt, what other strategles are possible, and how other
schools can learn to implement them; and to discuss possibilities
for regional cooperation in sharing of 1deas and resources in .
Native American Career Education, :

We hope you will be able to attend this meeting, If you
cannot come yourselif, please ask someone else from your school or
community to represent you. We'll look forward to meeting you,

W

Sincerely,

Diana P, Studebaker
Project Coordinator
(415) 565-3284

DPS/mars
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1855 FOLSOM ST REET-SAN FRANCISCO, CALIFORNIA 94108- (415) 565-3000
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CAREER EDUCATION FOR

NATIVE AMERICANS
‘ .
" "How do you teach Indian kids about the variety

of careers they could choose in 8 town that consists
of eight bars and a gas station}"

This question from a teachier involved in testing
the Native American Career Education Program is

VOLUME 1 NO. 3
NOVEMBER 1978

only too typical. For the many Native Americans who °

live on or near reservations, career education and voca-

tional training are crucial needs. Their schools face

an extreme version of the problems encountered in
other rural areas. In addition young indians often fear
that it they learn how to."make it in the dominant
socie&y they will lose their own unique heritage.

Far West Laboratory's Native American Career
Education Program has made a start at dealing with
these problems by developing twelve units in career
awareness, orientation, and exploration and a
Curriculum Guide. The units ave targeted towards an
important age group and one which has received
compamivelg little attention—junior high school stu-
dents. They can, however, be easily adapted for use
in higher grades..

The titles of these units are:

Career Awareness

® Part of the World

® Cooperation

® From Ides to Product .

® The Commiunity

® The Community in Transition’
Career Qrientation !

® Putting Your Money to Work

® Living with ‘the Land

® Working for the People
Career Exploration

©® Manning

® Putting /1t Al Together

® Gerting Ready for Jobs

©® The Career Fair

i
v

These units can be used in a variety of educa-
tional settings, and incorporated into tie school pro-
3ram in a variety of ways. They feature small-group
ctivities, and utilize o comparative cultures approach.
These will enable teachers and students to identify

- :ommon festures in contemporary ways of meeting

»asic needs and in their own ethnic origins. Individual
nits consist of teacher directions and masters for .
tudent worksheets. -

The program was pilot tested in a variety of °

*hools in the west and southwest and is now asvail-

able for $5.C0 ver unit from National Teaching
Systems, 11237 Li Ladway, Seaside, CA 93955,

Far West i . developing teacher/community

training matei o ~ad an Implemeéntation Guide 1o
help schools ge: e program going. For further in-
formation on rater:als or workshops, contact Dianga
Studebaker, Far Wast Laboratory, 1855 Folsom
Street, San Franciso CA 94103,

-
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Nofive

The Far West Laboratory for Educational Research and
Development has begun working with four schools and
Indian communities to promote career awareness to
this special population. The sites, though quite different.
are typical of the settings in which Indian children are
educated- boarding schools. rural reservation schools,
small-town schools. and urban school districts.

The boarding schoo! in Riverside. Califormia—
Sherman—is one of the oldest run by the Buréau of
Indian Affairs, although its current plant is brand-new.

Sherman serves students from almost every tribe.
The distance between the school and the students’
homes makes it difficult toinvolve the Indian community,
but the school has the advantage of being in a medium-
sized city that offers, many opportunities for work
experience i T

Career education is a new idea for many staff mem-
bers. and developing a program that can be used.by
students at Sherman now and be useful in the future
(on or off the reservation) presents a challenge. -

At the McDermitt Combined School. near the Ft.
McDermitt reservation ( Nevada/Oregon border). the
question is how to he!p the Indian majority and the non-
Indian minority in an area with imited economic re-
sources. The $choo! and the Indian community are just
beginning to learn to work together.

. Although there are very few businesses around the
reservation. many students are reluctant to leave the .

‘area for 3 job or training, fearing that if they do they will

no longer be accepted by their own community. The
school hopes to infuse career education into subject
Classes and try to bridge the gap between the school,
the community, and the world of work.

The area round the town of Yreka, on the California/
Oregon border, is in some ways similar to McDermitt.
Here. however, the town is larger and the proportion of
Indian students in the schools is less. Local Indian com-
munity life focuses on the Yreka Indian Center, where
the Tri-County Indian Development Council (an Indian
organization serving three counties) rung several
programs. N

o D-16
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. tered throughout many schools in the unified

+ program. The Guide wil

7

Tri-Cqounty’s Indian Career Education Project is
working with Far West Lab to develop career education
activities at the center, while continuing to werk for*
acceptance in the local schools. .

San Francisco has one of the largest populations of
urban Indigns in the U.S. (almost half of American
Indians now tiverin cities). but Indian students are scat-
hool
district. One problem here is getting enough Intian stu-
dents together in one place to run a special pragram for
them. Another is finding ways to serve students from
many tribes and backgrounds.

One Jf the major concerng of all the Ingian students
and communities is how to develop economically with-
out losing'cultural identity. Therefore, Far West's ap-
proach to career education.must relate contemporary
Careers to traditional Indian culture. Because most
Indian students are taught in multi-tribal or multi-cul-
tural settings (even on a reservation there are usually
some nort-Indian students), by non-Indian teachers the
approach must necessarily be cross-cultural. ]

- In staff/Gommunity training workshops, school peo-
ple and community work together to learn methods for
presenting career education in the context of the cul-
tural backgrounds of both students.and teac rs, to
pragtice developing career education activit using
local resources, and to begin planning development of
a qomprehensive career education program.

~ Atthe end of the project, staff will put together an
Implementation Guide that uses the experiences of the
four demonstration schools to identify some basic steps
and procedures involved in starting a career education *
raw on other projects that
have add \ education needs of special
populationsfor ideas on hgw tg design and implement

4 such aprofram.

- The Nativie American Career Education units are
currently being implemented as part of the curricula at
the project sites. Atter revisions, the units will be avail-
able for dissemination. -~ )

Details: Dr. Bela M. Banathy. Far West Lab, 1855
Folsom Street, San Francisco, C«941 03.
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