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In the.Spring of 1978 thq New Jersey Office for Equal Access and the -
- ’ Home Economics Dcpartmcnt-ofqhontclnir State College sponsgred a program - L
b + to study thé¢ problem of planning and implementing a home ecopomics cyr- '
- : +icylum $ree from-sex- stereotyptng. -— -+ - : R e _,
« ' The participants in this program included both in-service and pre-’ ‘ - e
, service home economics teachers. , : . :
This handbook is an outgrowth 6t this project and raflects thé ideas (J
- and suggestions of those individuals associated with the prqgram. . . L - !
e . " Ruth Polasik, project associate, provided invaluable assistance in .. AN
. . : ' organtzing program materials and resourcpgs. Consultants who contributed _ -
\ - . «.important input to the final manuscript wele; Huberta Alcaro, Roberta v \ '
- Brause, Elaine Douma and Karen Todd.
Senior home economicgastudents,San
‘ ‘were involved in develgping the sectio
N o print materials. _ . .
' Lois Van Iderstine was editor as wel\ as style consultant; Linda . o [«
. ‘ Oniki typed the final smnuscript and Sidne stein ctreated the cover e '
. v design. . T A
' ' " ~It. is hoped that this source bgok will serve as a teachers' guide
0 ©in assisting students to prepare for the futufe ang the.multidimonsion)?
. roles they will assume. . ' :
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home economics educators; among them are: ‘ |
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The mandate to provide equaiity An educational programs in New Jerseyiis '

related to the Federal Legislation known as Tit1d IX which rg>)passed Qy
the 92nd Congress (1971 72) This section of the Education Amendments Act
forbids sex discrimination- against students in federally assisted educationzb

A g
_programs oA I 'I/» T e o _ A

]
This was fo]]owed by the enactment of Public Law 94—482 - Education

Amendments of 1976, Title I - Vocationai Edutation. This law deals

speCifically with overcoming sex bias and sex stereotyping.‘.

- Although there had been oopositﬁon to the passage of this law by educators

‘and the lay public, sex discrimination, once a personéi or moral decision,

N
is mow regulated by law. : . ' cos

Implications for Home Economics in New Jersey

Since May, 1975, Home Economics c]asses must be open to both male and
female students. Some teachers in New Jersey have been teaching coed classes

for several years and wonder what all the furor-is about. However when -

Title IX of the Educatiog Amendments of 1972 was enacted and then was

'followed in New Jersey with the implementation of Titie 6, some new areas

of concérn and uncertainty emerged. . ‘ 57,

, . ¢
”~ *

(lose scrutiny of the two regulations revealed_a numpen of'questions for

1. What* exdctly fs meant ‘by the' terms dfscriminatOry practice, sex |

bias, sex stereotyping and sex discrimtnation?

2. *'What discriminatory practices are unconsciously carried on in

home economics_pnograms? What.cactivities, progn3ms and 22urse
T e - N B ¥ v S ?
’ i R o~

- . ) . ' '

S A

’
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4.

5.

7.

-
’

¢ 8.

"ié"

_materials chosen tor class work promoting negative sex role

5 . . ' ._ ' o
content are selected uncOnsciOusly, thus revealing the .v4lues and R v
traditional patterns of qur cu) ture? )

How ‘does use of the media “reinforce sex stereotypes? “Are the

N

ste(eotypes? . -~ o . o 'r.

. X . . \., ,
What strategies or approacnés,q;e used to recruit students.for'

home economics clesses?'}what techniques gre used to filter out . S —

those studemts considered not- suitable? P "~ ‘ -
How do the home economics'classrooms end the physical pronertfbs -
found within the room promote or hinder a bias free learning '
environment? . . ‘ — ' .
How does the teachér‘influence tne climate~of the classroom?’" . Sob
Are the evaluation tecnnioues or standards of Work different for

- male ‘stude han they are for ﬁemale students? ' ; ) N
<Do long held assunptions aboﬂt sex appropriate activities restrict

'choices or options for pupil growth? I ﬂ A !1

"
Are individuals denied the opportunity to deal with concebts and

+

ideas thab can help them develop their fullest potential because

of: tneir sex?.

DoJ}he values and éttitudes-of.the-nome gconemics teacher influence ¢

th objectives and outcomes of the program? "__ S

b
R
”

It- is hoped that this" handbook will serve to answer th se questions and

cuy41§’§;ne misconceptions surrounding the mandate—to provide opporfunities

e'for including both males and females in "home economics classes

2

w)

[
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| The Challenge 3 | R

Current federal and staﬂ‘ legislation charges all educational systems -
udth eliminatdng sex stereotyping and sex bias. Tpis mandate has resulted

.in an important challenge and the possibility for 1iciting opportunities v

-~
in home economics programs.

~ When outmoded attitudes toward sex _roles are eliminated the pptential -
for hetping students expand th\Tr role options em,rges Both sexes san

benefit from the occupational and vocational skills that are developed. in

home economics classes.

By
The opportunity for ‘males as well as females to deal with the sub;ect ) .
matter of home economics can make a genuine difference in thefr 1ives.

Expanded role options are but one desirable outcome of coed parti- ' %_

< AN

ipation in home economics Eliminating sex_bias from home\economics .
Cksses and eliminating sex role. stereotypes from the: curriculum also - )
- enables individuals to become liberated in the true sénse of the term.
Siidents have the freedom and the khowledge to make choices about the roles

they pilan in career and family activities based on their pérsonal values,
needs and motivatiohs ' ' - - L
4 The tremendous stress jaced by families and individuals in today S. i

world could be ameliorated\lf people had coping skills for dealing with

change. . . ' - ' _ C T

1.
\ ..

Effactive home econdmics'programs offer the chance to'develop these |
. . A

coping skills.
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N K Where Do You Stand? - - v ‘
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;:re is a checklist to help you determine whether or not your classroom -

s e - - e b e

activities provide for expanding role options.

f Assume for a moment, that you have taught basic clothing construction
- for several years to an all female population. Suddénly, your ad-
ministrationd;ndicates that ygu will have both males and femalés in
your clothing classes. ' :

. | . <
. Questions: What attitudes of your own fieed to be chdnged? What L
questions come to your mind first? . -
! 1. Do you actively seek }o recruit male students for your classes? i - )
2, Do you try to include guest speakers and resource persons who are _\ .
of poth sexes? . | ;.
3. Do you have the same evaluative criteria for both males and females
in your classes when judging their ‘work? - .
- {&4. Do you avoid whenever possible assigning tasks according to sex; for v
example, girls set thg table, boys“take out the. garbage?
s 5. Do you consciously avoid using the feminine pronouns to the exclusion
o ~of the male? ' Do you refer to your students as "my girls" or to fathers
- 'as "breadwin/ﬂrs“ , Z
i 6. -.Do. yur bulletin boards and other visuals depict males as well as =~
females? . N
7. Do you help students. to see the oc!hpation of homemaking as an §
’ androgynous one? ‘ LA b

8. Do you provide experience for students to clarify their values which
e relate to sex stereotyping? Do yourhglp them analyze the myths and-- .
realities related to their beliefs? -

9. Do you emphasizewthe éareer possibilities' open to both men and women

.- tbrough—the use of the skills lgarned in home economics classes, forv ,
\ qgample, family, law, pediatrics, social work, food service man gement o
d so on? , .U




and "“feminine" characteristics.

S 4

7

‘0ften stereotyped or biaseqd a¢ctions are a result of unconscious behavior by

. the teacher Social and cultural condit{oning influence our patterns of b

action. “Check somefﬁf your practices determine whether or not you are

b .
' gquilty of some undesirable expressions. o . $

. o !1, ‘ )

-\ _ v o - Tk , N DR
_ . , _ )
. _ B | | | /
Some Terms You May Need to Know , . C s
= N »
~.Current literature examinind the problem of providing ‘equal access to o
al1 educational experiences for both male and fema‘]estﬁdﬁs is lberally = .
sprinkled with some phrases you may not be certain yougan=define. Here -
are some you may need to know. i
Stereofype . w  Assumed, deffned, social conventions
- : ¢ -or names, learned behavior, attitudes —
and exceptions. Assumptions that Y,
: . people of different sexes should
: _.behave according to rigid patterns. T
Steredtypfcal‘pehavior or - A pattern of action or thought based
- . » ~on the expectations or norms of a
pdarticular group or society.
. < ' - -_—
Sex bias C One sex is favored over the other.
: Preferential treatment is given to
-~ ape group rather than the other. /
> . . B . .- -~
Discrimingtory practice J%l action or fajlure to act based on .
L, , the sex of the individual or group.
- ‘ (./ - - N \ l‘ . IS
" Expanded roles . Males and females are presented as ._iv
- . equals in the home, school, and the =~ ¥
, . world of work, They are free to )
‘ -embrace roles which weére previously '
N _ : S limited to one sex. They are free to B
R " demonstrate a wide range of personality'
T e e e ppad e nite rectuat abf}fties and-o e -
interests.
../ )
( . ’ / .
Androgyny - . The ability to express beth "masculine"
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' Buioine Cericuwd -, ' ‘ S
\. . SmewrOuiees - .
— o TeacHER AS MoDEL ’ ‘ .
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. TEREOTYPING FROM THE CONOMIES
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Teaching for E}panQed'Roles'_
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There is increased awareness that sex discrimination in education

N . . _

~ today /genjesvthq__omor\,t_qx)ﬁy_fp.r__:_indivigugls 6 develop their total -
" beings. "In addition,. it

imits a whole world of subject matter to
a particular sex. To exglude girls firom a course in auto mechanics

because it ;s pot"considened ecessary nor prropriéte for their

development of life skillg‘i -outrageous. - Apatagaug to this ts-ta {7

offer a foods c]éss to Rmles and | e]fﬁi"te the concepts of';

\ 10 g ALIg elimipate the concepts of .
nutrition and meal planning. Botﬁfb?'thesg\thions-are based on the
premise tﬁat the students Jf]l not be expected»tqidggﬂ Wjiﬁﬁtﬁe; s

subject matter in the future.

The impact of Title IX,]egis]atF;a and its companion in New Jeréey,
\ A 4 a o

hd . . Q
Title VI, is designed to provide external forces.for change in

' educational praltices. - o o 2

\ 't o, A
-/\- - : : ® « ’ 4

-The eventual elimination of sexist practices within schools

1s necessary in order to provide each student with a "wider

range of alternatives in his/ (or her) lifie choices with each

increment of educatiom." St ts at all.levels of education

need to be aided to find new doors ratfidr than being trained
_*even more narrowly to fit.into a specific sociefal niche.
~(IMinois Teacher, Vol. XX, No. 4) oy

~r
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child development activities, food preparation and consumer
management. * Many current thinkers beldeve- that traditional
prescriptions for male and female roles are dysfunctional in
P today's fast paced soctety.- Technology has eliminated many
_ of the tasks which used to require muscularity or extended
. ~time.. Mechanized tools like vacuums and irons make house-
- hold activities 1ess tedious, but.also limit the sense of
- fulfillment and skill that a housewife can feel. The
roding® Women,
the famidy, are taking
pecial skills and intel-
3G more often to par-
and advisory roles in
, 1976, P 9) . -~

~ barriers.surroupding "men's jobs" ar
~«anxious to' contribute economicall

- 'nontraditiohal jobs. Women with

~  lectual abilities are being call
ti¢ipate in professional researc

all fields. (Guttentag an



-Stereotypiqal behav1ors appear to be use]ess in, today ] society Lot .t
. Women as we11 as men arf beihg called upon to p1ay an ever expanding LT

number of roles: 1n.the world today. This mu]tip}icity ‘of roles ca]]s
\

I
. for the deve]opment of nejfskills and competencies‘on the part of
 J .- AN o
men and womén. These ski]]s are those required for effective]y "
managing thejr 11ves. The abi]ity Lo set goaﬂs_based upon.clarified_~

‘vaTbes and”the'ability to ﬁroceed to 1mp1ement these goa]s by

effective]y"hanaging their resources are the skills for éfﬁective | -ef-’“

'da1]y 11ving .These ski]]s are not heeded primari]y by one sex but

are needed by ‘both men and women’ as they pursue their 1ife goa]s

4

RN

"Our present society requires that “individuals do not’ place 11m1ts

on their behavior according to their sex. One 1s expected to be

y - )

able and willing to play an ever 1ncreasing number_of ro]es

according to the demands of the 1ifé situation in which one finds PR

Y

oneself. This abi]ity to express both “mascd]ine“ and_"femiﬁThej
. . . 'y L \

‘charactefistics. is referred to aé androgyny.
. ' ' . .. 2"

'The‘advantages to androgyny are many. Guttentag and Bray see'these ~

-

in-particular: . _ EI AN 4/3

Androgynods peop]e can be situationally relevant to their
problem solving. That is androgynous men can fix a baby -
bottle, handle a kitten, or iron a shirt, while "masculine" L.
men cou]d not do_so, or prefer not to do so even with ~

. ‘'monetary rewards. Androgynous women can give independent
evaluations, use a hammer, and %0lve an abstract problem, :

while “feminine" women are usually too paralyzed to perform : g

any task adequately. ‘Among researchers who study sex role - §
socialization there is little disagreement that arbitrary . -

, decisions about what sex role is appropriate tend to. 11m1t
the deve]opment of any person to his or her full potent1a1

. (p ) Y . ¥ . )' ,-'\
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Building Curriculum - . “ ~ ¢

b

LN

-

C..

Conduct needs assessment among students, parents, commupity -

- and school staff to revise or mod1 fy objectives of eatch

"N\
course as well as thy curriculum as a.whole Base ob—

jectives, on the needs and 1nterests of thpe total population

Consid!r career devélopment needs of students Career _
e «
_aspects of home economics curricula provide a rich source

of concepts and supporting content for course work.
/

Plan projects that will enable students to attatn skills

whether the student 1s a girl or4a boy Likeanse, expect

"fned‘fn ijectives There should be equal potential for

.student interest and achievement‘by students of both sexés.

, .
Make no assumptions¥about expected progress. For example,

_ . . ,
many girls begin units and courses with little or fho

ability in the specific area being taught, just as many -~
boys,do Simply treat each student as is; a beg+nner, | .

boys to advance in the subject as rapidly as any girls.
It shou]d not- surprlse you when they do '
Keep upgrading the qualitg of the courses. :High 1nterest,.

substantive course work benefits all students. ' ' o

(W2 ’ hd
. .



S Student Qutcomes

At 2 meeting at the University of Illinois in April, l978. Albortat- :
Hill Dean, College of Home Economics washington State Univérsity.

e

gave an address "BUfilding Oy Profession", \QShe identified new
‘'goals for the person edUCated th‘ough home economics -To be able tp
A. Guide and nurtire'the young. o
" B. Teach children, the handicapped; disabted-and the etderty——
) 'indepeqeent living. - ™ _
C. Cope witl the technology of %the home. v
D. Implement consumen/geéisions based on knowledgegsﬁi,orlq”;
. - resources and the effects of their use on others.
. _Ez' Acquire skills and attitudes to maintein kinship'system
| in_nen family forms. o | R . s
F. ,b Develop environments which enhance the quality of life.
T _ a é. dyercome stereotypes ofmsexynoles'and develop heaTthy
' concepts of masculinity and femininity
o . H. 'Plan for feeding oneself and one s family on the basis

of available knowledge. ,
\___ . \ . ‘ e




o . Teachar as Mdde] : T A

-

| Use neutral lab coats, aprons, decorative toucnes

. l

v | " B. Ass1gn roles in ab codLses equally, for example, servfce

.. and cleXn yp in foodé classes - A
. s b J

€.. Respect qualities of each and every student regapd/ess.

-

Ofse)t. N «

~

" D.. Avbid verbal references .fo sexist remarks and traditional
, - :' .‘, S goles. o : , '

\

E. Use non'traditiona,l ro1e nfodels as speakers for class

(

TS F. Break down projects in clothing classes 1nte segments.tnat
| focus on individual skills in addition to'working with
' T fitted garments; for example, §eams,‘darts, collars, gathers ‘
i, E and buttonholes, can all be pract1cea4;;tn;;t\cbnstrnct1ng
a "wearable"'garment. Consider also the analog?@§ -- A
. weman's blouse and a man's*shirt present-yery'sjmiiar
éxperience;f Focus on the skills students need to deveiop.
G. ‘In evaluating student progress, make ne excuses -- use the.'
_sa%e standards. for males and females.
M.  Work constantly but tactfully with colleagués and students
- —

to promote positive and resRFct?ul attitudes toward. -

.Students in the courses. Reinforce positive statements

{ and ignore or politely counteract negative ones. Avoid
- being orerly militant. Let'thejwork of the students speak
S T for 1tse1t._ | - ‘

I. Learn to operate educational equipment for example, movie

' _projector. tape recorder, etc. ' X

J. DO NOT BE AFRAID TO_TEACH COED CLASSES. OTHER TEACHERS

"HAVE BEEN DOING IT FOR YEARS.
ﬁgl ' 10

visitations. - M. . ”-" - e

LA,



‘_[] 3.

‘have b n deve]oped for New Jersey. T

'
Home Ekonomfcs Curriculum

. .
. : . .

Fami]iarize yourse]f with Title IX, Tit]e Il of the Educational
Amendménts Qf J976, and the regulattons of Title 6 as thiey 4

<

Assess your posit1on ory teaching coed c[gsses - _determine .~ °

where you stand. Examine the model you provide for your
class —

Cheek your course titles and course descriptions for symptoms
of "age". wh may reflect conscious or unconscious stereo-
typing.
Deve]op rechuitment po]icies and practites to attract males .\‘
as well as females to your classes. Demonstrate that the '
demands of expanded roles 1n t near \future can be met

" through 1ife ski]]s developéd %n home ecqnomics classes.

. Watch your 1anguage Much sex role stereotyping 1s subtle.

Monitor your cul‘fcu]um, be certain the thoughts of males
are heard, as_well as females. Balance your duest lists.
Try to have male as well as female resource persons visit
your classes. Plan for attitude deve]opment as well as
knowledge and- ski]]s y

1

Try to watch your "his" and "hers"; keep them equal. En-

** courage a classroom climate that emphasizes the potential

of geop]e and the elimination qt- Hmits based on sex.

. 'EvaluateAyour teaching materia]s. if they are biased or

stengotyped, &ry to replace them. If that is not possible,
. havE§2tu ts point out the,misconceptions. Examine the

imp ogqgteygotyped 1mages on the attitudes and behavior
- of peop]e - Q/ N

~ You' re on your way - to deve]oping a home economics curricu]um that focuses

A

\

| on_expanding role options and*’ deve]op hu potentia]

},
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IMPLEVENTLOG, A SPF FAIR PmGRﬁM

".a

ar Do You SR 15 Your Laveunce Sex hm?
LANGUAGE - WoRDS no W\KE A DIFFERENCE
SEXISM t LANGUAGE T

RECRUITMENT - . ' ‘_ \ |
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¢ »
What Do You Say? _Is Yoye Language. Sex Fair?
- . p o
] - > .
Y ‘ ;

. - ) ) R &
Students are assigned to purchase fibric - - _ '
forva clothing constructiop project. ) . : )

" Do you say? . :

» v " v, w
When you go to the store with _ o _ -
<i your mother ....... | ,) ’Aﬁ\ y
. W\\ - . \~\~ . \ .
This is an example of: ya Y .
. a. stereotypica] behavior . <14;
b. sex bias . _ ,
\ .. discypiminatory practice ‘
d. expanded roles .
v A student is working in’ the child
) ' * development lab nursery school. The
N S ' ‘student tries to comfort a crying
) L . © 7~ child by. saying :
K . : . T TN \ g
. \1 ‘ Big boys don't cry. ‘
. . . SN
: } This 1s an example of:
stereatypical behavior
Y sex-bias

€

The food preparation class wants to Set up a mock restaurant.

ments mu%E«EE,TEQSL, Doj¥23‘say?

Boys will be the managers. .\\
Girls will be the waitresses 1

_./'\.'._,,...'«A“" et f\*‘-- —v'""-\\'-\... N
This 1s .an exampleHOf:

a. stereotypical behavior
b. sex bias”
.. discriminatory practice
e. expahded roles
w - .

a
b :

. c., discrintnatory practice
d. expanded roles

~ Work\assign-

-

1y

‘e



Language - words DO make a difference - - '
‘ | .

( ) . > . ) . . ' : ! ’ .

LG&PQ‘POW to spot sex blas in words, in pittures, in pttions. Revise

the curriculum materials and your éwn approaches to consider males and.

females equally in each concept presented.

Sexism in Language
=z —
[4

As cher be contcious of your word chotces. Select. them“caﬁefu11y.'

FOLIO MAGAZINE, which acknowledged the contribution of the McGraw-HilT
Book Company for its precedent-setting work ih [this area. Use of this -
material will help you develop a better vocabul awareness.

L

I. Include all pe0p1e in general reference by subs tuting sexua] words

and phrases for man-words

NO - L YES
mankind . - . o eople, humanity, human beings,
\ : R , " human race . |
man-made R synthetic, artificial, constﬁucted,
- ] S manufattured, of human origin
 mahpower ’ human resources, human enerygy,
' -‘~\\J)~ workers, workforce -
"man-sized ' "husky, sizable, large, requiring
: ~ T exceptional ability
" man-hours ' o - hours, total hours, staff hours,
. - working hours
founding fathers ' pioneers, colonists, patr1ots, fore-
- . ' bears
gentlemen's agreement informal agreement or contrhct..
&
14 '



. : Ve
. ¥ -
- ) ‘ . . .
I1. Refer to women and men equally and make references consistent. * ‘
' \ S , ' . .
N . TYES |
- Sam Purdy and Miss Brown Sam Purdy: and Julia Brown .
Julia and Purdy " Julia and Sam (
s ) , ! b . ' . '. « .
Mr. Purdy and Julfa ' Purdy and Brown
Migs'Brown'and'Sam Miss Brown and Mr. PnYdy "
I11. Avgid'using_“mantnnreﬂunmanffas“a“suffﬁx”or prefix in job titles.
YN ' YES . '
businessman/businesewoman business executive, manager,
' - * entregprenuer .
chairman/chairwoman presiding officer ‘the chair, head,
_ : leader, coordinator, moderator,
o .chairperson .
‘workman . . laborer, emﬁ?byee, staff. member
. . I'q
foreman - SRR sUpervisbr manager
. ' \ G ’
repairman/handyman : ¥ maintenance person .Qr be more
‘ ' specific: plumber, electrician,
' carpenter
.cameraman . . - camera operator technician,
“ 22 photographer :
delivery boy " . deliveny person courier, messenger
*  salesman ) salesperson, sales clerk, sales
. | representative _ :
IV. Use parallel language when referring to people by sex. Females over

the age of 18 are women, not girls, unless men are referred to as

boyss Similarly, women are "ladies".only when men "are "gentlemen."

NO - YES,
the ladies and the men the worien and the men; the ladies and
A ‘ the gentlemen; the girls and the boys
man and wife husband and wife |
\15' ." A
[ 0 oa
CA
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y,
V. Grant equat respect to women and men. , . . g

Do not trivfalize or stereotype either sex or describe men Q{
mental attributes or professional\position and, at the same t1me.
+describe women by physieal attributes._'\ ' |

‘N0 _ R (A ~

yohn Simon is a competent - The Simons m&ke an attractive couple.
* executive and his wife, Ann, John is a handsome blond and Ann 1s
s a charming. brunette. a striking brunette. ‘ p
Ann Simon is a successful . Ann and John Simon are highly respected
designer and her husba in their fields. She is a successful
John, is a handsome blgnd" designer and he is a competent _ :
executive. . =~ U

-
N
[

VI. Encourage ‘students to evaluete the effects of sexism in language.

The following chart may. provide the basis for a provocative discussion,
~ . _

SEXISM IN LANGUAGE*

Have you thought about the male and female connotations of the following chCribt‘i’i'_'r"e words? Do you agree
with the sex-related imerpretations? y - - ' .
DLSCRIPTIVE 1ERM INTERPRETATION FOR WOMEN INTERPRETATION FOR MEN

“[Forceful ’ \ Domineering . : Charismatic
Talkative Gabbd/ | Articulate
Forgetful g Scatterbrained Abserit-minded

[Interested . . Nosy \ Curious
Obstinate ' Stubborn Strong-willed
Angry Hysterical \\ Outraged
Ironic . : Bitter T - ’ Humorous
Efficient ' Compulsive . Competent
Talking together . *GOssip Conversation
Devious ' Scheming Shrewd
Lighthearied o ) Frivolous Easy-going

- Thoughtfu! ) : Over-sensitive s " Considerate .
Careff) ObsesS‘ive . X Prudent S
Dauntless .+ - _ : Brazen _ . Fearless o
Ordinary - . Homely \ . : Pleasant-looking
Industrious D%)dge ) Hard-working

A3
*Terminotogy adapled from “'Posier Pull-Out,” (‘.Iquuy, Vol. 6:9, November 1973, p. 22.'
Note: Also sse “"A Vocabulary Guide for Workm‘Women in the book, Sisterhood is Powerful, edited by Robln Morgan.

S & - * \ ,
Cc S - % ILLINOIS TEACHER May/june 1975 = ©
Remember: language can be: , °f, A .
- exclugiongry ----- encolmpassing
blased -—-= sex fair . .
T megative ---«= positive )
N demeanjng ------ supportive
: N 22



Recru%tment.
One way to begin to encourage more equal participation in home economics

classes is by ca}efully exaniining course titles and descriptibn;.

- I
4

Domestic Scjence - | ) (#/r :

This course in home ‘economics prepares girts— — e

for entrance into the largest business in the

United States: the management of millions of
. ) households. '

[ 4

A]thbugh'antiques are becoming 1nérgasingly valuable, course descriptions

like this one will not demonstrate the potential.of your cour'e of ferings. .

-

Consumer Management o o

. - =y
s v

‘ ..‘\ A ] \.”‘_.

-~ Constymer management. will help students deveTop the
understandings .} concepts, and skills-required ta

aghieve maximder utilization of and satisfaction
 from re&qg¥ges_wtxh1n one's: personal value system.
" 3tudénts will comprehend that the basic ingredient
of economic competence is the wise use of resources

as one selects a~job, earns, spends, saves, borrows,

invests, andyplars for the future.
. -~

] /“ N ‘ - Y
- . ' .
\) ~
. - . >
/ - . h ,
B ¢
. ’ A

17
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Be certain your course titles are fggg of sex bias. If you find somes_»

relics in your files, updafe them before tﬁe ragistration period in

your school. . e | , -
This S .~ Not This
& R ' ) _
Apparel: Selection, Design.and Construction - -Sewing
Consumerism . :
. . \,

Consumer Economics

‘Design for Living (Interior Design Home Household Arts

__“m_mm__g____“fg[pdshings) _ e . t{
Family Living T e |

Foods Service Management

Food Science | ~ Boys' Chefs Class

Human Development

Lifestyles 19 K | | Bachelor Living
{ - ¢Nut_rj_tion" _ f ‘ | |
”' ‘Pareﬁtfng, " o C n
"4 Personal and Family Management . ’ Baby Sitting for Girls

There aré many other effectiye‘recfﬁitment strategies. Among them are:
1. Serve as a guest speaker in anothen disc1b11ne to get toc know the

. Student population and to get them to know yuu Architectural

| drawing might be/one

Tt bene

2. Develop your own expertise in broader.‘non-traditional areas and

demonstrate your ability to eXErcise-it Show how your own eXpertise

\

re]ates to a variety of discip]ines and 1nterests ‘that are not

. . traditionally feMQIe-oriented. For example, show how consumer
S \ . “ o
| 18
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S

: '
‘education applies to the purchase of Sporting goods and
) \ - . :

-~ ~..' : A' (\"

' '- . . ! S
Use displays.and shawcases showing bath males and females RPN

¢

motorcyc]es

1 9
engaged in home economics-related activities. ’ A

Be sure to participate actively in career fairs and orientation

'programs Recruit males on those occasions to help and part1c1 R ..1

pate in ways other than. thaxmdujonnl,cefneslnnent_mvice role, r_,

“

Become acquainted with students in your study halls and during ¢
_ | B )

cafeteria supervision. Get to know the male studéﬂ{: and learn

about their 1nterests Begin re]ating your subject to those ' l * e

-

'1nterests in your conversations

-

Invite males to participate formally and 1nforma11y in your ) . -’

classes. Have them serve as panel members and guests.

Write . for gnants and use such projects to institute pilot programs
~involving -males and females together in home economics nnits; c : f ke
Give the project visibility. élow your‘own horn; viﬁ'the5scnooT ‘
paper, -1ocal news media, bulletin boards, and coffee k]atcnes.

w :

a U

Work cooperatively with guidance personnel. Be w1111n99£o serve

the "entire" population in tn\\~chool 1nc1ud1ng and . "es c?%ﬂTy tiifﬁ_ .

Many studbnts are 1n\need of

non-goal oriénted young people.
. . TTr———

credits and yours may be just the course for them. You can make | A

significant contributions in the lives of.s0cn‘y6ungsters.
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&

- '9.,, Encourage interested s{uﬁents to recruit their friends Use plenty.
s ot P.R. The bcst pubH c relations’is word of mou:). $O gca'r your
s

¢

Positive, L

courses.to the real needs and interests (ff, studen

highly valuable activities soon become ‘articulatedlamong studeri'ts.

y ' 10 .Deve)op bt-ochures to:
U e *. acquaint potent1a1 students with programs and trerrcfs, _
' v buﬂd gopd will and a wor-king re]ationshfp Mth the cmthy \
, * bain sypport for funding -~

- S
. — ey e N e U e et Ty

~——— PRSI

* develop a reputation for the schoo] and/or department through .

_reporting of accomplishments
"Be certafh your myterial does not assume all .Jeaders are of ones sex or '
. the other' Remember that male students as well as female students will:
not relate to certain phrases: '
7 you qnd.‘your girlfriend you and your date
. for the guy"on the way up’  for the 1ndfv1dua1 or person
IN . ' T . :
for the mother of tomorrow for Ré parent of toporrow :
‘ 14 H
& : .
A
N ‘ . \\ - )’ “ .
a, ' . / ’ h
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~ IDENTIFY YOUR GOAL

( - .
. 3

L]

2.

8

\

% Familiarize an audience with programs *

% Build ?bodw11l and a wokkihg,relétionship with the
commun :

-k ,Provide visibﬂity for the department by reporting

accomplishments
> Recruit'participanfs and build enroliment:

¥* Secure support for funding

-

’

To achieve your GOAL, your brochures, booklets and

'\Q\uhetms must be SEEN and READ .
s -

&

PROCEED T0 YOURFGOAL

—— - i §

» [

%~ .Develop a distinctive, eatchy title

% Use short, eonc153.§entence structure -
#FhPrepare a mock up . . - P
#‘ Sp;ce-the text andﬂselgct type for readability

»* Use color, design'and'vtsuais io attract attentioﬁ
aé.-§how'ev1dence of coed Studgnt‘p&rtié}pation N
¥ Be accurate‘and informative - s
w theck for sex -bias and sex stereotyping

4 Implement production and arrange for the distribution
of the materials ' ] .

hY
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e
e ' ~ B
o TITLE SOURCES
4 ! o ——a
. 3 . Buzz Sessions with Students and’ Colleagues - ()

'Themgé of Current Events

Song Titles ‘
The Bible S | \

Quotations, Proverbs, Axioms

X X X % ¥ ¥

Nursery Rhymes,' Fairy Tales
¥ Alliteration

W N

e Historicgl Speeches and C]gssic&l Literature

¥ Home Ecénomics Journals and Pertbdicals -.

Slogans, Teenage Expeessions, Exclam&tioﬁs |

{

Be Expressive!

Convey Excitemeqt! \V

-\
! Use Imagination! B
1 s
- 23
~ . r
¢ . ‘ ~ . 2"\ /" \
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__Application

Source Suggested Title,
song 'You Light Up My Life' equipment and/or
. L interior design
.Btble ‘Am I My Mother's Keeper?' family 1iving \
Bible . 'Many are Called But Few Are " career developmeht
Chosen' . :
hY _ .
Alliteration| 'Kids, Kisses; Kindness' parenting; child
) I o development ]
proverb ' 'Taste Makes Waist' < foods, nutrition -
4 .. - . )
nursery 'Pocketful of Rye/Money/ . consumer managemént
rhyme ErODIG“S(ﬂaEC..
nursery 'ABC's of ' ‘multi-purpose
rhyme v . } .
nursery . - | 'Whittle While You Work' foods; nutrition
rhyme management '
expréésion 'For Heat's Sake'’ equipment
{expression 'Get With It: course title’ recruitment
/|Dectaration | ‘Life, Liberty, and" the recruf tment
of Pursuit of » (title) ' : )
Independence - . 7
Shakespeare | 'To Be or Not To Be' personal management
| - career development
Y ' . ‘
proverd - 'A Stitch in Time' - clothing 1ns§ruct10n

L
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IV, BULLETIN BOARD IDEAS-

FamiLy l!;mfiacsulps:/mlw DEVELOPMENT

_ Foops/MUTRITION T
HousING/EQUIPMENT -, .
<. CLOTHING/TEXTILES AN

“
»
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Bulletin Board Ideas °

Make use of the various methfds available to successful%y convcy ideas
and concepts. A bulletin board can be a valuable teaching tool Through
the use of visual aids, the teachér can reinforce verbal 1nformat10n and

present concrete: fmages of people 1n all human roles

Géner&l Suggestions . ( ‘ oy

1. Use themes that will attract students of‘both sexes
2. Choose attractive color schemes. Avoid assigning traditional colorsu

such as p1nk for girls and blue for boys. , € o .

) IS 4
3. Include people in non-traditiona” roles. . ‘ .

4. Plan boardp‘with designs and symbols that are appealing to all

b individuals. Avoid arrangemehts'that.may be associated only with

* masculinity or femininity.

v

- H o ME ECONOM rcs | [ . L
R s YOUR B S ! ' ‘

z

); . L Career "
- Family Life

. Leisure Skills //)/ ’ .
— | - . V- : ‘ "

o-

Generdlization: Participating in home economics classes provides . .
- +opportunities for developing skills and competencies - \
- to enhance the quality of individual and family life.

3
24 -
«
~ .
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3
Nuclear Family
. . Y - . BN :
Generalization: ~ Family units in our" society.gan be structured 1n _forms,
- \ . . < .«~---u---‘v - . . K - ‘ ’



~ Bulletin Boards

* Family Relationshtps/Child‘Development

-

.K’§1Mple and easily constfug}ed bulletin board in ihe aréa of Human
.o ReIation%hips.might be centered lround the words, "Al1l In The Family."
l: Students can be encouraged to share in this']earn{hg;experiénce‘

by adding pictures of d{fferént lifestyles to the board as they

~ find them. " ..

2. As variOus,lifestyles are added' to the board;'classroom diScugsioﬁs
ca) di;pel some of the stereotyped notions that Students may have
developed. ’ ' |

3. Positive and negafive aspects of different relation;hips can be
exblqred. _ | N |

4. The options that are available for maleg and females can be dis-
cussed leading tg an understanding of more human roles. -

LS 2 .o

¥isual displays may also be used as a springboard for future studies.
. | v )
Perhaps the "A11 In The Family" board could lead to @ unit on parenting

1

child development, or consumer management.

>

+ ]

e : '



o COOK WISELY
STORE FOODSAFELY I .

Generalizatinn Knowledge of basic food and meal management techniques enables
ERIC ‘,_‘ 1nd1v1duals to nogrish themselves proper]y in any life situation




y B.Uﬁ'_l,é__t_!!_\__.Bgedr_@ . | o

-+

“ the value t foods and nutrition courses have for all of them

.
f
.
—— J
“
. 5

.

L]

Foods/Nutrition p

Effective bulletin boards will be simple, practical and give direct
1nfotmation They will show students of either sex how they can re]ate
the knowledde,and skills they will. acquire to their dai]y lives Some
poseible scenes might be developed around: : | a ‘~”‘
- Smack foods - o . - w0 - ‘//
-~ Dietary requirements for the male and female ath]etes

. Food and ‘meal management for parties

-~ Cooking for singles

L

.. A camp scene m1ght be an 1nteresting way to display information aboutg‘,

meal management

1: Choose a tent or any other piece of camping ehuipment as a central
object. . . . - ' ' \

2. Since the céntral obJect is not the main message being stressed however,

> kekp it 1n proportion to the other 1nformation you will display.

3. " In the four corners of the board display scenes or figures conveying

the fundamental step° of mea] management , 1n very simple terms. '

Make the overall disp]ay relevamg to everyone by depicting members of
both sexes., : N

Avoid portra}!ng peop]e in traditional gender defined roles.

.o

A variety of living situations are possible in today s world. You can *L

visual]y communicate this message to your students. Make them aware of

o
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Genefa]izﬁtion:
household equipment are better

‘Individoals wh

Ty

4

HOUSEHOLD
EQUIPMENT

basic use and care of
epdred for 1ndependent lives

.‘,_...3 ——— .---/'




s with many new choices to make in the areas of housing and equipment
Bu]letin boards in these areas can be used thcreate an awareness in 5;

(///511 students. They should encourage all 1nd1v1duals to think of °
acquirinq sk1l1s to prepare for their future To help students th1nh
“in terms of aCQuiring.skills and knew]edge based on needs rather than"

sex ro]es boards might be des1gned around: .' - .

v Apartment s1ze appliances for ingependent l1v1ng o ¢

A bu]letin-brerd'that might méke students more aware of the need for

Students who‘are'encouraged to;v1eh~the1r'hous1ng needs -in terms of

'.ﬂpy.s_my_sauimm_ . T =

ﬂodern techn010gy and var1ed l1festyles have provided 1nd1v1duals = "

ot
e

-, -
L N

The variety of hous1ng units and the advantages or d1sadvant;g6§’_ 'ap?r-
of each. | : o . £
Equipment'and the Var1ou§ ways different members of a houséhold : - .
might use it. ' . |

. ‘ .
Bas1c eduipment for starting a home o : | oy

Rooms des1gned around a spec1e1 interest such as; painting,
hobbfes ~or music. _ o , )

all 1nd1v1duals to part1c1pate in the processes 1nvolved in their daily : -

‘ 11ves 1s one that dep1cts someone in a non- trad1tional role.

<

y A . ]
1. Convey the message through the use of simple letter1ng

2. Add basic figures to achieve the v1sual impact and expose
students to new ways of th1nk1ng

-

human\roles“are better prepared to contr1bute‘to their J1v1ng'env1ronments.

. o~

-
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. to pursue creative. interests.

Generalization: Knowledge and téchniques"achiréh;in clothing construction,
.~ provide the individual with skills  to meet_baéic needs as well as ~

SEWIN




Clothing/Textiles SRR

-

Enthusiasm cen be generated for a unit by. relating 1t to the real. lt?e
situations to which it applies A bulletin board is an excellent way

"L to point out the vast number of applications that clothing and textile
~skills have for males and females. Some appealing themes may include
\’.‘ c the curreqt trenus that are so popularrwitu teehagers today, such as:

. o . +

» Patches sewn ou/ﬁants ‘

#<0etorat1ve st1tch1ng on,qarments
o

e

o * Craft ltems ' - - .
o - 3§‘§ports goods ' | '

N ' ~;Track shorts

~

Attractive displays may include real items but the teacher can also : °

1 . . o

encourage students to explore a unit by'appeeling to them through a

ca,tchj: theme. - ' b
y ’ i 1. Choose t1t1es from songs, books, movies or any other current

- trend. A-simple "time out”, that is used in all sporting
. : events may catch the eye. .

S . 2. Relate the theme to the 1mportant points you want to make
e through symbols-and designs.

v ‘ . 3. Avoid arrangements that may be associated with trad1t1onal
' thoughts of masculinity or femininity.
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- |1l |cHECK DESIGN |
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. ' EXAMINE |
1 cousrnucnouf

(7

" COMPARISON SHOP

Generalization: Comparison shopping techniques he'lp consumers utilize
TN -their resources efficiently

|
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Consumer/Management .

L4

Non-stereqtyped bulletin boards appeal to the needs of all 1nd1§1duals..

The bulletin board may motivate+students to learn more about a specific

unit. For instance, suggestions for some general themes stressing the/P\\\
need to be more alert consumers and better managers might be: ‘

% Buying an credit
. /

® Conservaé%pn of natural resources
" % Budgeting
* Consumer laws .

*‘Compﬁkjson shopping ° \ <
- \

' : - : ‘ "
A bulletin board based o6n comparison shopping, for example, maIkcenter'

around an artigle that attracts the attention of eithencsex.
1. A central object such as jeans may be cut from construction
paper or fabric. If the board is large enough ah actua]

pair of jeans is eye catching o

2. Advertisements cut from magazines, flyers, newspapers and
catalogs may point out the different pr1ces and/or styles.

‘.. 3. A label or hang tag may also be noted

4. Captions stress .the different ‘points of construction and
des1gn

By- relating more specifically. to of your students you will enéourage

them fo develop the skills necegsary, to beéome more 1ndependent human

" ¢}
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V. FDUCATIONAL STRATEGIES FOR EXPANDING ROLE OPTIONS

TEACHING TECHNIQUES THAT WoRK
CAREER PHARENESS
CAREE%‘ANARENESS ACTIVITIES
- EVALUATING ReSourcE MATERIALS
. Usin' Sex STEREOTVPED AW Biasep EDUCAT10NAL MATERIALS

¢
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Teaching Techniques That Work
' .. \

-

The teaching activities presented here are the suggestions of the

participants in the New Jersey workshop. \w
They are examples of learning opportunfties that have been found

. successful in their coed” home economics classes for expanding role:

options. Look them over. You might.capitalize on their experiences.' )

&

a " - wy
~ ¥

) : _ .
Family Re]gtiong/Child Development ‘ -

1.+ Role play famjlfar situations in students' lives by reversing -
sex roles. .

2. Discuss mate selection. Ass%gn each person to make a list of
-desirable and undesirable traits. Combine the lists and discuss
the similarities and differences according té sex. .

3. Have stydents evaluate children's literature and prime time
television for role stereopyping.“‘

4. Have each student write his/her ideal marriage contract including
expectations and responsibilities for both partners. 'Repeat

, - - the exercise, asking students to respond as members of the
opposite 'sex. .Compare the two responses and have them: discuss -
the differences. : '

’ : ) _

5. Invite a male teacher and his wife to participate in a discussion

about ‘their parenting responsibilities. Since stydents probably

* know one of the tndividuals, they will be able to“view both the >'

mother's and the father's role as equally important.

+ 6. Role play (complete with props) sttuations which may arise in
babysitting, child care, or family 1ife. Allow students to
-assume roles of the opposite sex to understand .anpther view-
point.- . ‘ ) '
7. Have students survey local child care options for working parents.
Not ‘only is this activity a practice in.comparison of syality,

~costs, hours available and facilities, but it can also b® used
///// -to create awareness of the needs of working parents. | N

<
4
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t ~* Foods/Nutrition - . Y
: | 1. Rotate the prk schedule to allow each student .a chance at the

food preparation jobs and to become aware of the varying
responSibi]ities

2. Assiqn all the students a pobject demonstrating the prepara-
. tion of a favorite food item. Students see males and females
in the role of cook. d
3. Start a classroom garden. - Each student plants ope vegetable
While the plants are growing,.students prepare vegetables in
a variety of ways, At the end of ‘the unit, students may take"
plants home. Discuss careers related to food production. -«

4. Make recipe t1tles and food c?oices appealing to both sexes.
Avoid items such as tea sandw ches, lady fingers, etc.

5. Have student keep records of the food preferences in the sghool
cafeterie Write an article on the result54

6, Remove the 1ngred1ent lists from a variety of food packages
See how many foods students can fdentify from these clues. - Use
this to introduce a lesson on {gbeting.

c1§;p1ng/Text11es L

1. In clothing laboratory have each student repair, alter, or
decorate a piece of clothing. Students learn that_even if
they don't wish’to‘construc% new items, they will learn basic -
" . skills that will be of use.. e

: 2. Choose patterns which feature both male and felmale versions of
\ : the same outfit. The class should not choose a pattern on the
basis of sex but for appropriate construction concepts. _
R Include pattern posters that show both sexes. — 5

4. Demonstrate the mechanics of a sewing machine. Remove parts
. to show how it works. Teach proper cleaning and oiling.

5. Allow studengs to make sports equipment such as sleeping bags,
' ski jackets, and small tents.

y
o |

‘. . : ¢ ‘
. v
S
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Interior Des{gg/Housing/Equipmen;

.

Consuﬁer[Management

Write an article or demonstrate how to refinish furniture,
paint, or wallpaper a room, or build a simple piece of '
furniture. : ’

Videotape or report to'the class a consumer study on a -
product used in the interior design field. .

Design and construct an item for.d;coratjve enrichmeht. for
exampie, plant hangers, wall hangings.

Design a 1iving envir nt for a particular lifestyle

popular ‘today, such as* recreational vehicles. -

-

<

Role play families investigating the choice of appropriate
housing. Include the problems of 1ifestyle, financing,
maintenance and others. Discuss the responsibilitie} of .
each family member in the decision making.

Develop mock commercials. “Students to explain the workings

and characteristics of commonly used household equipment as
food processor, jig saw, and wet/dry vacuum.

‘Rystudy of energy use in the home might lead to a contest

to see which student can enlist the aid of his/her family

in energy conservation measures and come up with the greatest

reduction in energy consumption for one month.

".

. refreshments). /

Have hoMe economics class assume responsibt&ities for'managing
a school activity such as a class dance or field trip. Assign
tasks without regard to sex (ex. publicity, sale of tickets,

’
e

Have students complete hypothetical income tax forms to develop
awareness of financial resources and manzgement.

Using role playing, have students simulate reversal of £a611{d

roles and responsibilities, for‘examp]e. head of the househo

Simdlate a small business enterprise. Ask students to assume
all. responsibilities fqr management ‘tasks. ' '

*

A
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Future Studies . | o\ ¥

' Students generally benefit .from discussion of their future
1ife plans. Ask them to project roles they would like to perform

in the future
*

Then repeat the exercise again, this time askinq them to respond\\
as a member of the opposite sex Ask students to compare the two
responses and have them disquss the differences;- |

J. or

, " Students cen_draw their own timeline from birth to age ], indicating

g;’wri K their achievements every five years along the way.

Note: The myths and rea]ities of women's roles in the world of home

and work w111 be foundin the appendix.

LN




Career Awareness

An integral part of teaching 1ni6ny content area is-to have.all

students become aware of related careér possibilities. It is

important to emphasize expanding opportunities based on Hbman roles

rather than stereotyped sex roles. 'Fo% example:

o You are about to have the.tijres changed on your car. As you
talk to the manager of the gasoline station you notice that
of the three attendants, one is a girl, and that she has' been
assigned to work on your car. :

. . securely placed on your car?

Question: How confident do you feel that thgg.’rg?ug111 be
e &

y | -

K

%

Ly

ol

General Suggestions,

1

Your existing curriculun;provides many opportunities to 1n;rease career

awareness 1Q students. Some’techniques which will be helpful in stimu-l

glating the examination of future roles are: .

A.

" their interest in a 9&(1et

Use value cfarification strategies to help students identify
motivating factors in setting goals and priorities for
career selection. - S

et ) o
Have students assess their individual strengths and weakhesses.

Point out the need to make a career chqicé based on skills,
interests and abilities: rather than sex roles.

Encourage the development of knowledge and skills .in fields
of interest to students regardless of. their sex.

-

Help students explore career opportunities in areas that have -
not traditiopa]]y employeq'members of their particular sex.

Provide students with non- raditional role models to stimulate
of career'possibi]i;ieg.

Offer as many career explora!ion-assignmenfs as feasible.
Emphasize how particular learnings. in home economics are

. useful in future roles, child development, pediateics,

nutrition or medicine. |
-

Az_w”

o
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Suggestions for Career Awareness Activit,esz

Foods/Nutrition

‘Have students visit local restaurants, hospitals,

catering firms or retail food stores.
Compile a list of pqsitions that are available in the\\
field. |
Have students make a check 1ist of the positions that tﬁei’
~ --do not like
--might like to try

T

¥ --would really like to- have

,Holé»class discussions noting the particular reQuirements

for a position.

Inqujre about the ski]]s students feel they have acquired

.oor may need to acquire for the position of their choice.

. .Note whether- or not students have chosen positions that have

traditionally been filled by a particular'sex

Help.students explore the reasons for: their career choices.

Stress the need to make choices based on tpterests and 7
abiltities.’ |
Simulate a food assembly line in class - include time-and-
motion studies. ‘ o
. 1
- )
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1. Have students set up a clothing laboratory based on .-

* ; - 1nformatiqn they. have read .about the apparel 1ndustny
N 2. Select students for roles that will require them to

carry out tasks that have not been traditionally per-

formed.by membexs/0f that sex:

--selection of fabric ‘ .
--éutting the -.garment MV ,
--sewing - using factoﬁy piece work techntques

. | --pressing -
--modeling s

- --selling

Have students discuss their feelings about
/ | the role they have played.
Ask them to nbte any particular difficulties
a person of either sex might have in carrying
out this position. |
3. List,soﬁe of the advantages and/or dtsadvantages involved
" in having oﬁl} members of opne particulaf'sex hold certain
positions, l | . _ |
4. Hetghten‘career awareness; 1nvestigate‘$he Jjobs of—sevéral

- individuals from the YJarment industry,
o ] & : , L -
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Housing/Interior Design/ Equipment

.. v
1. Undertake a project involving seudents in actual working

;ituations. For example, members of an interior design
. - . * ‘ A "
or h&using class might rehabilitate a loeal community or !

child.care center.

'

— 2. Bnpﬁé&ize the skills requ{ned.for various positions and/or

Y.

the/need for further training.

3. | ouﬁage Students tb exp]ofe various jobs based on their

~ interest and abi]itig‘: For example, girls may prefer to
hang'Qraperies, build shelves or tile floors. Boys may wish
| to select fabrics,'ioordina}e to]of schemes or sew’slip cavers.
4. Have students work in pairS (one male, one female) performing
ta§ks related to the job in which they have shown igterest.
| Allow students to assess the pqrformang;\gf |
‘ each partner while carrying .out their
assignment. - ‘
N I ' Ask students to explore careers related to
vi the ski]]s(they are performing..
i . f;yf ) When students are making their field trips

ask them to note how many males or females

" are employed in certain capacities. Discuss

~

reasons why one particular sex may d9m1nate
; certain positions,

5. " Ask a student to inbestigate and report on the career ladder

N
>

- . of an ‘dnterior designer. .

.

v - ) ne
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Consumer Economics/Management

1.

*all mankind S

. .Examine the role of. counselOrs who help famllies and

‘Have students gather 1nformation about oonsumer related

careers from a variety of_ sources Possible sources are

‘textbooks, llbrarles. career resource centersd guidarice

counselors, newspapers. magazines.-state employment offices !

. and people actively involved in consumer education and

protection careers.

Have students role play a‘conUmer'protection worker'oy
evaluating a produet based on ‘standards. of safety, quality
and performance,

s

Students may gain more 1nslght‘1nto the-responsibilities of
a\ nsumer protection worker by evaluating products not ;
traditionally used by their sex. - For example- girls could‘
1nvestigate power saws?'automobile Jacks. electric razors.

ar men's work clothing. Boys codld evaluate itets such as

electric curling 1rons. food processors, baby eQUipmeot.

washing machines, or handbags. -

’
N
¥

Hold class discussions based on the’product evaluations.
fhcourage students of either sex to suggest factors that may:

have been overlooked .in the evaluations.

N\

Stress the need to have members of both sexes coptribute

their knowledge and skills in this fieﬂd for the benefit of.

[\l

1ndiv1duals assess and allotate family resources.

) ‘1&’
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Family Relations/Child Development

1. Invite as guests men and women that represent non-
tréditiona} roles such as: fgmale members of the.clergy,
women athTEf1§ trainers,’ﬁale'nurses. male flight-at-l
téndants, male dieticians,(male'nursery teachers, female

'.t‘ - food service managers. Allow students td‘ask any

questions they may have.”

2. Encourage students to think of careers in terms of human
roles by 1nv1tin§ men/women who hold the same position.
Pediatricians, marriage counée]ors or dual cafeer parents

might be good role mogelgl

. 3. Héve_students'participate in actual experiences by

becoming peer counselors, or child care aides.

-

% 4. Provide simulation activities-through the use of game§

N to endble.stupents to experience a variety of roles.

4

. Career choice should bé an.evolving proéess‘based oﬁ exploratory

: experiences; A1l areas of home economics prpvide the‘bpportunity
to examine roles. Féachers can provide strategies and techniqdes
for studeﬂts to gxamine alternatives ana.evaluate the athntaéEs
and disqdvantages.o% a particular job or occQ?ation. This will

e 1p studénts to make life choices based on their interests -

»
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Evaluating Resource Materials

Educational materials influence students' attitudds towards sex rolés.
The primary'Tunction'of any textboqk,_film. or pamphlet is to provide
information about’ a particuiar subject. The language and pictures

' N
used can -portray males and females in restrictive and stersftyped

patterns. | ' o

Select ahyi]O'cOn§e¢0f1Ve pages from a classroom textbook.

'}

" Study the pictures and words. o

1. How many gir]s.are pictured? What are they doing?

2. How many boys are-pictured? What are they doing?

3. Do the learning activities .favor traditional sex roles?
4. Is the lanauage sex biased?

M

) -.n
Unless the textbook is extraordinary, it is probable that the sexes are
portrayed differently. <$oys are "doers" and giris "are". This message.

is,conveyed over and over jf'educational materials and the media.

Teachers need skills 3n_gna1yzing materials used-ir class. Now that

,courses are open to males and females’, the Subject hatter needs to be

expanded to include both-sexes. Ab111t1es, traits, 1nterests and
act1v1ties should not be ass1gned on the basis of male or female
stereotypes. Both men and womenkshould be shgwn: cooking, cleqn{ng,

-

making household repairé,c!hng laundry, washing thevcar; and taking

care ofychildren Both men ang’ woien should be shown: making decisions, -

part1cnpat1nv in spogts, wr1t1ng poetry, working in factor1es,'st0res
and offices, playing musical 5nstruments, practicing medicine and
. o : ' ’

law, sérving on boards of directors, and making scientific discoveries.

» .
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Evaluating Resource Materials |- Y

Teachers may be'ablo to identify sex bias anfl sex stereotyping in

educational materials with the use of this guide,

10.

11.

12.

.of young children? Any women as breadwinners?)

) . 4

Does the title lend itself to both $6Xe8? ........oovvewnn. .

Does the materidl mako both male and female students
comfortable in learninq about the gubject? ....ccvevevene..

2%) males and feﬁiloc appear froquontly in photographs,

(Any single p rent families shown? Any men as caretakers
™

Does personification of inanimate objects as well {as

animals involve the female as froqudntly as ghe male, with-

out traditional stereotypes? ggior example, thar she blows!)
. . ' — . . 2

I§ unbiased language used? ............... Ceeeearraeaeans ..
Such as males and females referred. to as: people,

persons, he/she, or they “

Is the reader given the impression that interesting, accept—
able, or achievement<oriented females are the exception?.,

*

A}
Do learning activities and projects avold sex stereotyping

according to past traditional roles? ..... .

Are traditional female values such as goncern for people,
sympathy, and gentleness given as- much regpect and attention
as the traditional male values such as strength, competition,
and independence?..........cc00uen. e
Are all of these values offered as appropriate to all people?

Does the material: dispel the myth that homemaking is only
or females and outside employment is only for males?......
Is it demonstrated that males and females have the right

to pursue the same occupations? ......c.cieeeeecceenns seeas

Are a wide variety of family lifestyles portrayed‘aihging
from single adulthood, to the traditional marriage to dual
career families? ....................... O ,r .......

Areé the persanal needs of maleseand femaléé in adult life

.8tressed in the areas of family relations, child care,

housing, foods and nutrition, management, clothing
selection and. construction? Ai;..;.......w.................

V
} ' 49
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p§jng_§9x Stereotyped and_gjaéed Eduéationgl“mg}gpjgjs

Once biaé aqd_stereotyping‘have been 1den§;f1ed, many teachers will agk,.

"Hol can 1 use these materials now? " Perhaps one of the most effective

ways to overcome these problems is to deal with it directly. Draw L ' N

class attention to any sectioms which Ere heavily sfereotyped. Make . :

the textbook or film itself thé topic of discussion.  Increase student’ \ ‘ \

- awareness By having them evaluate their own textbooks. Studénts can | 4
devise their own criteria or usé those suggested here. -Having |

-students examine samples-of stereotyping in language and pictureé will

hope ful 1y 1€ssen the impéct and provide new infbrmation?. Some @lass-

AR
room strategies are suggested: * ‘
TN At the beginning of the school year,, spend one or more classes
. analyzing educational materials. Discuss stereotyping -and pdint ‘ ‘ <

out the facts and fallacies present. Compare different textbooks. 'w
* Supplement qusons with up-to-date materials such as articTés,“
filmstrips, and handouts which are free from sex stereotyping. \
* Study the subject of/"Bias and Stereotyping". kook for picfures _ !
of males and ialeg in stereotyped and ‘expanded ro]es.p+§§k’
students.to bring in pictures which might be used to reptac
illustrations in the textbovk. v

-

* Use- bulletin boards: diépT5}§ and showcases tof present both
males ~and females in expanded roles.
. S _ l .
* - Use outside resource persons as.guest speakers.for class. Reople
- in non-traditional roles and jobs would bé especially interesting.

. * Have students analyze pamphlets, magazines and articles used in
class. Ask students to edit materials which are heavily biased
and stereotyped. Rewrite case studies and activities. Correct
sex biased language using feminine and masculine pronouns or
neuter pronouns. '

* Do a unit on 'Semantics " Have students study the difference * :

between negative, demeaning, exclusionary and neutral 1anguaqe.,
Find examples in textbooks. | -

K J
The need for new ma]e-femé]e images to provide students with expanded

'~ role qptions is obvious. Educationa] materials can help to portray men
and yomen as free to assume roles traditionally 11mi ted tb one sex.
| o | .50 |
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Excerpts from Public Law 94-482 - Education Amendments of 1976

S

The following sections of tg:'Act deal specifjcaily with sex bias
and/or sex stereotyping._-_\ : N .. -
Title 11 - Vocational Education ' ¢ - .

e . ) . !

Part A - State Vocational Education Programs

"Declaration of Purpose" | ‘ _ ' ' . .
_ | “" - .
Section 101 .

AN :
(3) To develop and carry out such programs of vocational
- education within each State so as to overcome -sex
discrimination -and sex stereotyping in vocationa)
education programs {including.programs of homemaking),
and thereby furnish equal educational opportunitieg
in vocational education to persons of both sexes.

"State Administration” . (:::j~//—“;\?A '
, - Jff" )

Section 104 (b) (1)

Any state desiring to participate in the programs authorized by {
this Act shall also assign such full-time personnel as may be
necessary to assist the State Board in fulfilling the purposes
of this Act by »
il .

(A) taking such action as may be necessary to create awareness : N
' of -programs and activities in vocational education that -

are designed to reduce sex stereotyping in all vocational

education programs. ‘ :

(B) Gathering, analyzing, and dissehinating data on the
status of men and women, students and employees in the | N
-vocational education programs of that State.

A

(C) Developing and supporting aciions to correcf_ ny-problems
brought” to the attertion of such personnel through activities
carried out unger clause (13) of this senten

t

(D) Reviewing the distribution of grants by the Staf% Board - - ﬂ
- to assure that the interests and needs of women are addressed \
in the projects assisted under this Act. . .

(E) " Reviewing all vocational education programs in the State
for sex bias. ' ' ' ,___nf""ﬂ"

ST g5
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\\. - . )

F) "Monitoring. the 1mp]emqntat10n of 1aws prohibiting sex
discrimination in 411 hiring, firing, and promotion
procedures within the State relating to. vocational
education ‘

"\'.
s

(G) Reviewing and submitting recommendations with respect _
to the overcoming of sexystereotyping and sex bias in : . .

vocational education pr rams for the annual program

plan and report

(H) Assisting local educational agencies and other interesting
parties in the Statqgin improving vocational 9ducat10n
-opportunities fpr women. . \

(1) Mazing readily available to the State. Board,-the- tats T

National Advisory Councils on Vocational, 'Educ tioﬁ -y

the State Commission on the Status of Women)_the P

sioner and the general public information dev: oped ,, 3.;§“; AR
pursuant to this subsection. , & /

"CUrriculum Development" | C | | . %“hn

L *
Section 133(a) Funds available to the states under séction 130(a) - .
may be used for contracts for the support of curriculum deve10pment i “{;-

projects including -

(2) the development of curriculum and guidance and testing |
materials designed to overcome sex bias-in vocational S J
education programs and support services designed to '
enable teachers to meet the needs of individuals enrolled. .
in Vocational Education programs traditionally 11m1ted

to memhers of ‘the opposite sex «

t
~

*Vocational Guidance and Counseling" .

Section 134(a) Not less than 20 per cent of the funds available
to the States under Section 130. (a) shall be used to support pro-
grams for vocational develdpment guidance and counseling pro?rams

and services which, subject to the provisions of subsection (b) : ok
shall include W ‘ b
(4) vocational guidmnce and counseling training designed . :

acquaint guidance counselors with (A) the changing w rk .
patterns of women (B) ways of effectively overcoming
occupation®) sex stereotyping and (C) ways of assisting

+ girls and women in selecting careers solely-on their
occupational needs and interests and to deve]op improved
career counseling materials which are free;"

\
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"Vocational Educatiganersonnel.jra1n1ng"

Sectfon 135 (a) Funds available to the States under section 130(a)

may be used to support programs or projects designed

to improve the qualifications of persons serving
or preparing to serve in vocational education

- programs. including teachers, administration,
supervisors qf vocational guidance and_counseling
personnel. Including programs or projects-

A (2) which provide in-service training for vocafiona]
' education teachers and othér .staff members .to
improve ‘the quality of instruction, supervision,

. ' and administration of vocational education programs
: and to overcome sex bias in vocational educatton

\ o programs ¢ . : ,

' _ _

< "Grants to Assist in Overcoming Sex Bias"

Settion 136 FUnds available to the States unaer section 130(~)
= ’ may be used to support activities which show
promise .of overcoming sex stereotyping and bias -
in vocational education LT

-

Subpart 5 - Cdnsumer and, Homemaking Education

“Consumer and Homemaking- Education”

Section 150(b) (1) Grants to states under this subpart may be
u : used, in accordance with five year state plans
and annual program plans approved pursuant to
section' 104, solely for (1) educational programs
in consumer and homemaking education consisting
of instruction (A) encourage participation of
-both -males .and females to prepare for combining
the roles of homemakers and wage earners (B) '
encourage eligination of sex stereotyping in
- consumer and homemaking education by promoting
R the developmeht of curriculum materials which
deal (1) with increased numbers )
(A) Students (including information on -
their race and-sexg .
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" National Advisory Counci) on Vocetion Education”

Section 162(a) (6) (The National Advisory CQuncil'shall include
individuals-) ] t e ) S ‘

. Title V - Technical and Miscellancous Provisions

Part B-Miscellaneous Amendments

(6)

. members of minority groups and who have, in addition

who arwe women with backgrounds and,expér1ences in em-
ployment and training programs, who &re knowledgeable .
with respect to problems of sex discrimination in job °
training and in emptoyment, including women who are

to such backgrounds and eéxperiences special knowledge
of the problems of discrimination in job training and

. employment against women who are members of such groups .

1 &
-~

-*

'\

. @ : '
Section 523(a)- The Commissioner of Education shall carry out a

study of the extewt to which sex discrimination
and sex stereotyping exist in all vocational' |
education programs assisted under the Vocational ..
_ Education Act of 1963, and of .the progress that
“has been made tu reduce ¢r elliminate such dis-
crimination and stereotyping in such programs .-

» . "™ and in the occupation for which such programs

prepare students, The Commissioner shall .report
the results of such.study together with any
recommendations with respect théreto, to the
Congress within two years after the date of the
enactment of this Act.- '
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THE MYTH AND THE REALITY

. T® Reality

The Hyth

l uomin's place i3 in the ho&e.

»

Women aren't ‘seriocusly . attached
to the labor forces they work
. only for extrafpocket money.

Women are out i1l more than
male. workers; they eost tha
. company mora. . .

"'.
.. .
Homen don't work as lonhg or
: . as regularly as their male
' ‘ coworkers; their“training
is costly—-—and 1argoly
wasted, .

s . =~

‘making a substantial contribution = - -

, force. _ . L

Homemakinh in Itself is no longer a
full-time job for most people. Goods - o
and services formerly produced inm?ihe

home are now commercially available; .
laborsaving devices have lightened or . *
eliminated much work around the home. . -

Today more thap half of all women ‘
between 18 and 64 years of age are
in the labor force, where they are

4o the Nation's ecquomy. Studies h
show that 9 out of 10 girls will °

work outside the home at some time .

in their lives.

Of the nearly 34 million women in

the labor force in March 1973, nearly .
half were working because of pressing

economic need. Fhey were either .
single, widowed, divorced, or sepa-’ &
rated” or' had husbands whose incomes

were less than $3,000 a year. Another

4«7 million had husbands with incomes

- between $3,000 and $7,000,1/

A rcdent Public Health Service study ; \
shows little difference in the absen—¢

tee rate due to ildness or injury: 5.6

days a year for women cémpared with

5.2 for men. . - e

AN v
A declining number of women leave . :
work for marriage and.children. But * .
even’among those who dq 'leave, a -
magprity returm when their children - ' . .
are in schopl. Even with a break
employment,, ‘the average woman wor
has a worklife expectancy of 25 ye
astcompared with 473 yeatrs for the.
average male worker. The single
woman avevwages 45 yeats in the labor ¢

that net differences for men and
women are generally small. I'$m manu- -
facturing industries the 1968 rates ,
of accessions per 100 employees were' ) *
L.k for men and 5.3 for women; the

respective separation rates were

Studies on labor turnpver indicate i

IR [ - beb and 5.2, - . ‘
a . oY S ) . .‘ -
! . ¥ .a B .
- , W . ‘P'
v - & . Lo~ o
o R _— . ‘ L/ The ‘Bureau of Labor Statistics estimate for a low standard. of living - - R
RN 4

for an urban family of four was $7,386.in autumn 1972. . This estimate is : "
. N - for a family consisting of an employed husbynd aged 38, a’wife. not employed
t . outside thc home, an 8-year-old girl, and a 13—yean~ild boy.

r "
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Married women M*:bo .m
sy ough

from men; in fact,

to quit those jobs they now

hold,

‘ Women shbuld stick to "Nomen's
Jobs" and shouldn't complete

for "men's jobs."

¢
There were 19.8 million married women
(husbands present) in the labor force

< in March 1973; the number of unemployed

men was 2.5 million. If all the married
women stayed home and unemployed men

*  were placed in their jobs, there would
be 17.3 million unfilled jobsa.

Moreover, most unemployed men do not
have the education or the skill to
cualify for many of the jobs held by
women, such as secretaries, teachers,
and nurses.

Job requiraments, with extremely rare
exceptions, are unrelated to sex.:
Tradition rather than job content has
led to labeling certain jobs as women's
and others as men's. In measuring 22

» inherent aptitudes and knowledge areas,
' - a research laboratory found that there
‘{8 no sex difference in 14, women excel

- ' . *. .. in 6, and men excel in 2. * \
- . _ AR S

Women don’'t want noponoi_mnty\ Relatively few women have been offered
on the job; they don't want. " positions of responsibility. But when™—*

X promotions or job ohnn.“ wvhich given these opportunities, women, -like

add to their load. . men, do cope with job, responsibilities

N . in addition to persofal or family
- , responsibilities. 1In 1973, 4.7 million
« N women: held professional and technical

The employment or mothers leads
wunnllo delinquency.’.

Men don't like to work for

A7 women supervyisors.

May 197 (revised)

A

Jobs, another 1.6 million worked as
nonfarm managers and administrators.
Many others held supervisory jobs at
all levels in offices and factories.

Studies show that mm/J‘fnct.oru must

be considered when seeking the causes
of Juvenile delincuency. Whether or
not a mother is employed does not ‘
sppear to be a determining' factor.

These studies indicate that it is°
the quality of a mother's care
tather than the time consumed in
such care which is of major signif-

)

icance, -

Most men who complain about women

* “gupervisors have never worked for
& WOMman.
‘In one study where ,at least three-
fourths of both the male and femsle
respondents {all executives) had
worked with women managers, their .
evaluation of women in-management
was favorable. On the other hmd,
the study showed a traditional/
cultural bias among those who
reacted unfavorably to women as

,J managers. -

In another survey in which 41 percent
of the reporting firms indicated
« that they hired womeri executives,
none rated their psrformance as un-
satisfactory; 50 percent rated them
adequate; 42 percent rated them the
same as their predecessors; and 8
percent rated them bstter than their -
- predecessors.

L \

. .
- -
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12.
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14.

Project Partigipants

-

Barbara A. Brower
Henry B. Whitehorne Middle School

\yerona, Mew Jersey

Lynn Catanio -
George G. White School (K-8)
Hil1sdalg, New Jersey

Ruth Cassetta -
Little Falls School #1
Little Falls Tgtpship, New Jersey

Aileen Conover
Pascack Valley High School
Hillsdale, New Jersey

Mary Greaves ,
Pequannock Valley School -
Pequannock Township, New Jersey

Gale Holster
Woodrow Wilson Junior High
CHifton, New Jersey

Claire Jacklyn
Christopzer Columbus Junior High -
Clifton, New Jersey

Gail Linvonchak o
South Orange Junior High
South Orange, New Jersey

L Sue Marshall

Harding School (X-8)
Kenilworth, New Jersey

Angela Oliveri
West Central:Satellite
Paramus, New Jersey

Denise Roste]
South Orange Junior High
South Orange, New Jersey

Jean Stark
Lincoln School
Ridgefield Park, New Jersey

Dfane Tczaﬁ '
Hawthcrne High School

Hawthorne, New Jersey
Laura Tufariello

Henry B. Whitehorne Middle School
Verona, New Jersey N
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