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Introductyon . ' . ) -

‘ Tfu_e evaluation o) any pfégrgg: receiving Title xx trhi‘n'ing.funds' through
' . the cc).Ordinatiz;g office at the Uniyersity of Connecticyt must‘ serve three
Purposes, 'Ihe'evaluati_gﬁ must providg “info'i'mation ,6erta1nin'g to the\ |
e’ffecti;reness pf' the 'pz:c;g'raml'in meet{ng ,;pecifiéally st:atedk'objectives, 1t
. Must provide g (Qomp&ete""destci"ipt‘ B f the Program for the purp(._)ses of’
repl'ica’!::ton;’and,ﬁinalf'y', the’ evx ‘
.t -’pi*o'g‘xl'am improvement . . S ) : T .

4

tion must include l_rec'dnnnehd'ations for

* - ’I_fo ___aéggapligh'. .these--t'ixreel!""‘gf}?i%'é”“cf/ 55152:_1;@}{*:5 varie_tyvof {cOn_cep~ .
ttially and p_rocedurg_lly differep( pi\'oject\s, an ecléctichpp,roach to - -
evaluation needed}o be developed,; «This papér‘pr' ents '.'a descr'ipt;ion.of'
the t'yp.es of combinationg of Procedures which werff
'securing the data rqi;uifed‘ to meet .ghe expressed 'goal,s of Title-xx

evaluationg, A discussion of those Procedures tried and found unsatisfgc~

mistakeg, ° ' ' . ' . ) .
. . s - , <

Backgrougd | . | S . T ' : Ly Ty ‘F",..]
Title XX ig ap émeqdn,:ent}zhe Social Security Act of 1947. The ) . k

ijectives'o_f Title XX sponsored grants are to work at the State leel to | !
develd.p, €Xpand, and improve the tréining of social servjce workers, The .
. $ M ! . 3 R

goal of Title xx -funding\-iis to provide An-opportunity for each étate to

* of the communities geryéd.- Td accomplish,'t:h'ege Jot;jectives,} Tit‘le XX funding
has been, made available to enc_bu;'h e three typ-es of pmje:tg:." I) needs

. assessment and curricglum devel_opg . .
3) ‘field instructicrms ‘ P o S b . N

Any written Producteg whivch're'suult_ from Tii:lé XX fundiﬁg_ need to be

nt; ¥) classroom in'_stru_c_tion;'and .

Prepared with 4 dual l_eve! audiénce'in Mind. Mpgt inf_or;mation must be -

A wide variety of 8dcial “service -ag'encies\z and so.ciali service providers :

are gerved under the auspices of Tit]e XX. Within the ;rtate of Connecticyt -

, ' -, . L] . )
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. . . , . .
there are\qyer 500 individual Tirle XX eligible gsocial service Agencies..
These agencies include day care centers: prisons, senior citizens centers,
regional we)lfare-and health centers, probation departments, halfway houses, Q

- financial counseling services, alcohol rehabdlitatiqn and job pl&cement

lagencies, and visiting nurse services tn addition to aarious other agencies.,
The oveﬁ'G 000 social service providers employed by these agencies come frod.
a wide range of educ tional backgrounds, Approximately 15 percent of the o o

employees have not mpleted the eQuivalent of a high school education, °
-’53 pereent have a high" ‘8chool -diploma, 19 percent have completed an under-= Y =~ %
“graduate college gree program, and about 13 pexcent have a graduate ' '
degree (figures : sed upon* 1977 estimates)
Bearing in mind the.scope of training funded through Title< XX monies .
and the heterogeneous nature of ‘the population served, it is clear that

various evaluation procedures need to be implemented to chronicle-the

. deve lopment and effectiveness of training programs. “Rather thap relying on .

.»a2 single formula for evaluation, mand types of evaluation techniques are used _ .

“in concert' The‘different eviluative procedures. pro’e meaningful data for

- gocial. gservice. agencies\ program developers, program participants, and for A

' the funding office ‘itself. In constructing the eValuations, the needs of ' ' .
each data recipient are critical in determining the types of procedures used \
Social service agencies need: data describing what skills each of their N
employees have and will have as the result .of training. Program participants .

v need information. arding what training is or will be available and hoy
such training cadj!zt with their job related needs The program deuglopers-
and funding office need to know how effective a program has been, how to
improve effectiveness, and how to replicate’ ‘the desirable outcomes. The ' ‘} i
procedirres described.in the rest of this'document are a sample.of the types -

" 5f methods used to meet the expressed evaluation‘needs of Title XX grants.

Core Procedures ' ‘ _ -

e Many of the specific evaluation procedures implemented on Title XX
grants are "1ndividualized" to fit neéds and goals of the different grants, ¢ -,
but there ‘are two procedures which arec constant throughout all grants funded

// These twe ‘core procedures are the development and use of behavioral objectives



‘or goal statements and the development of a detailed description ‘or chronicle -
of all procedures used or events occurringthiring the course of the\grant . . .
period These two cote pfgcedures provide the backbone for all subsequent . -
\evaluation procedures. They have*been found to be‘invaluable when attempting

to provide information for agencies and participants as well as for '

dlssemination and replication. . _ . SRR N
. ' . Stdtement of Goals ! : ) , | ' : L .
" ‘ _ While not necessarily thought of as ‘a traditidnal ‘method of evaluation, L

: behavioral objectives, or specific goal statements, have. been found to play a
critical part in Title XX grant evaluations. _ The importance of specific

objectives are best summarized by Robert Mager (1975)"....if you're not’sure
[ -
where you're going, you're liaBle to end up someplace elgse (preface)." In ‘
W ) LS

: /.
the case\Bf>Title XX grants, if principal investigators (academics in most A
cases), agency personnel (both ‘administrative and direct service providers%

.. and the evaluator(s) do not know the specific intent or goals of a given

. grant, ‘each party may end up in a different place and with a different degree

of satisfaction as a result of having original impressions of goals met or

unmet at the conclusion of a grant. It is not uncommon for an academic

acting as a- principal inVestigator on a grant for a first time to’ assume that -
(\\hi§ audience will easily understand content specific jargon or broad, SWeeping
PO statements describing potential outc0mes It is similarly 1ike1y that,/
.administrative personnel and service providers in agencies enter training
programs provided as a result of"a grant with preconceived expectations which
may be independent of- actual training content Hence.it is imperative to

L i
generate specific descriptions of what outcomes will result from the implemen ta-

b o
= tion of each grant. = .. . Y

.; The gpecifically stated objectives also provide a base from which an <
evaluator should build all suhsequent evaluation procedures. The statement of
objectives should provide a description of the behaviors, attitude changes,:
service changes or permanent products whdch sh%E}d be evident at the con-

clugion of the grant if the grant staff has been. effective in meeting stated

' godls. ' Ih other words, statements of the obj¢ tives/of a given grant should

s _provide the basic framework for the evaluatidn. They”should identify all
components of the grant which warrant 4nspectdbn to determine.effectiveness
« 7 s . B o o ’
s ) .
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of Food Stamps and Food Issues.'" .As stated, that goal was subjéct to a'wide'

as weil as suggesting a means,for.evgluation of the degree of effectiveness. “
"For example, a specific objective of a grant funded for the devqlopment of . .
training.films may sﬂﬁh; that eight color videotapes will be produced. * N
In that case, it would be alear that the first step in the evaluation would /be

‘0 determine 1f all eight films were produced by the conclustbn of the grant
period’ If féwer than eight were -produced, or if some were produced in

. black and white rather than coloer, then the grant has been less than 100%

effective in meeting stated goals. Tt 1s then clear that certain recommenda-

tions (i.e., a revision in filming schedule) dre necesgary before replication _ . __
may be consideredn- : ' ’- ) | o
This very straightforward example‘may'seem éven to obvious?to bother

-3

to state,’but that has not been found to be the case. It 'is possible for, .CE

g -

“grant proposals to includg vaguely stated goals as "appropriate training .

tapes will be developed."\.In such an instance it is unclear how many and
what. kind of tapes will bé developed, how long‘the tapes will be, etc. 'The
specific (ﬁﬂectives help eliminate any inappropriate expectations. _ . l\
A second example of the usefulness of objective goal statements is
illustrated by a proposal to train agency pergonnel in the area of consumer
rights and responsibilities. ‘One of the original goals of a proposed )

grant had been_stated "to provide training for aervice providers in the area .

range q? interpretation. As finally described in a more specific goal state-
ment, the.intent of the training: was identified as "to prepare the service .o
provider to explain to clients,\(l) new regulations regarding the Revised ; .
¥Yood Stamp Eligibility Formula, (2) eligibility requirements for Food Stamps, |
-(3) procedures involved in securing Food Stamps,..." ‘The specific restate—

ment of the training goal helped eliminate any agency misunderstandings.of

what skills staff workers would develop as a result of training ngical

* evaluation procedures (for example, observe participants explain regulations,
eligibility requirements{'procedures, etc. to clients) were algso implied by . | K
the goal statements..- ~ : ' -

[

Aside from establishing specific and accurate expectations for the
L .
results of funded proposals and pqvviding a framdwork for HuhHLQULnl i y A

evaluation procedures, objective goal statements fA(I]Itate publi(lty effortk . oy

~

. . v
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. dedcription 6f the stratificatiOn of\the.sampl

in recruitment of participants and ease disseminatién efforts. If well
stated, instructional objectiveg/may be included fn.brachurés and flvers‘ A
used to publicize classes and workshops? When used in this way the ..

objectiyes are effectiﬂe and efficient tools for communicating expected

"instructional outcomes to both the direct service providers and administqe~

tive personnel in Title XX agencies. Up0n comple¢ion ofany grant these

same objectives may Ee used to communicate to Title XX age cles in other .
states the types of goals which have been achieved throug ’funding efforts,

In that way, agencies in other states may capitalize upon the national

nature-of Title XX funding.' An agency in California, seeing ‘the stated.
objectives of a grant funded in Connecticut may decide that those objectives .
fit existing training needs. At that point, time and effort may be saved qj'
and effectiveness may be improved by replicating the grant as it\@aS'

funded ih Connecticut and implementing any recommendations from the

original .grant. Hence, dissemenation'and replicationt of Title XX grants

are enhanced by the use of objective goal statementsxl'.

Detailed Description of Procedures and Events ,' - ' A

/f* The second“core procedure, implemented on all grants is the réquiremept

of a detailed chronicle of the development of, the’ grant and any instruction

"funded through the grant. The parts or requirements of thése chronicles

are adapted to the nature of¢the grant receiving funding In the case of a '

f€eds assessment and curriculum devel opnient grant a description of the

~development of any assessment questionnaires used a copy of questionnaires

ysed, a written description of the procedures used in interviews: dates of
all interviews or mailings, a list of agencies and individuals contacted, a
list of agencies and individuals'responding, an estimate of the response

[ 4

rate :(as a. percentage of the targeted-populatizn.for the assessment), a
responding to an assessment

and a summary of the results of an assessment are required; The descriptions.
pertaining specifically to the curriculum development portion of a grant must - ,

-

include an ldentification of any existing curniculum similar to the one

'develuped and where the existing ono(a) may be found any curriculum .

2, 4

‘pbgerved during the\course of developing the new one, any references used

" during the course of curricubum development, the materials -(tapes, journals, -

- . A N
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audiovisual equipment, ete.) which would be required to implement thE,new'
. | curriculum,‘the names -of any persons known to be skilled in that parcicular
‘ content area and prepareﬂ to implement the curriculuf, and a description of
. the audience fot uhom the curriculum was developed. When classroom or
~ field instruction are;the -goals of the grant, descriptions‘hhould include
the names and affiliations of all instructors and guest speakers, the names,
agenty affiliation and general demographic informatiod pertaining to all
particfpants ‘the time and locggion at which the class or workshop was. A
_,conducted and an. annotated coujie outline as actually implemented {including -

-+ all hando s and overheads used, a lijst of reference materials used, a

bibliography' of related readings and reference%materials, a description of

all actiyities used, etc. ) "In all cases, ‘be it assessment and curriculum y

development or any kind of instruction, the names, agemrcy affiliation and
- *# -job description of any personnel involved in the actua] grant itself must
" be included - ’ - . ’ ”7
These descriptions serve two- purposes First they provide all ‘
v inﬁpxmation necessary for a' replication of the grant.- The ropriate
‘. ence has been defined and the technital workKings of the grant are
(f\idzitified From these descriptions interested Title XX funding agencies in
‘other states or other Title XXscoordinating offices should be abje to '
implement similar programs with predictable results. In addition, the‘

. responsible for what® and what actually ocrturred as a result of fun

des(riptions provide data for accountability purposes, identifying ho was
ing.

¢+ . The second use of the descriptions Qs to provide names and agencdes

v . R

served for fhe potential user of the programs developed The potential

-\

user, either another Title XX coordinAting office, an azrncy, or an individual
service providcz;should have sufficient information fro

these descriptions

*to evaluate program procedures for approprlatenéss in meeting existing
ﬁeeds The names .of both grant staff and “program participants’ should also
giye.the potential user a head-start 1f h& or she wishes to get additionalj
impressions from those directly involved in the grant. ;; one has any
questions remaining following reading of an evaluation report, these detailed

descriptions should provide direction as to whom should be _contacted to

secure answers to questions. _
W - . \

-
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- _ A caution to the reader is necessary at this point. It has beén tné
experience of this evaluator to find it_difficult'to_secure detadled - . ¢
instructional outlines. This has been found .to be. Ehe case in partioular .
when well known content expertshavcbeen invited to address a group of
service providers during a workshop or WOrkshop series. Unless contingencies
are arranged in advance, worksh"B\leaders may be reluctant to submit revised
ogtlines of material actually covered during instruction. It appears that
' one of. the failings of human dgture is to assume that once payment for
I instruction is. received no further responsibilities exist. In light of .

. past experienées, the Title XX office at the University of Connecticut is

3

experimenting with modifie'd contingency “contracts. In some cases, “particu-
larly when national experts ‘or invited speakers are"included.in'classes or
workshops, contracts are written with receipt qof paymknt contingent upon-

. _ the principal investigator or coordinatfng office rec%iving certain

. documerlts. For example, an expert may receive 25 percent of his total
. _ honorarium.follow1ng submission of specific behavioral objectiVes for a given

*

instructional unit, another 25 percent following proﬁision of a proposed

instructioral outline, 25 percent following actual\inStruction and the
final 25 percent upon receipt of a revised, annotated instructional outline.

Again, this. procedure is currently being explored, S0 its efﬁectiveness and

limitations are not yet clear. - .
. ' ' L/

’ R -

Additional-Procedures s .

In almpst all cases additional evaluation procedures are used to either
supplement or validate the coreqproeedures The most appropriate procedureg
to include on.each separate grant are chosen from a group or pool of methods
to be discussed in this section. Selection;of procedures is based upon the
specific behavigral objectives stated for each project. . : ]

' ¢
Criterion~Referenced Tests . ) _ &

L]

Whenever possible, a pre- and posb-instructional administration Qﬁfﬁ& )
objectlve, content based test 1s_used-to assfggl change in knowledge or skills
evldenccd by particlpants. Criterlon'refered& tests are used for this L
T J purpose. As suggested by’ Popham (1978) criterion- refercnccd tests are

probably tbe best tools avaikable to secure specific information describlnp
, ~ ~ . '
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what a person can or cannot do. The use of criterion~referenced tests also

-makes it possible to closely match test content with actual instruction in

N
classes, ‘seminars or workshops.

. Tne use of criterionnreferenced pre- and post-testing directly serves
two of the three purposes underlying the evaluation of Title XX funded

pro jects. First,ﬂby'comparing pre- to post-tests :scores, it is easy to
discern a change in knowledge or skill level. This information pertains

directly to determining the effectiveness of instructionally oriented grants

* In meeting objé'ctivég.' A tgTated benefit of such testing is that if the.

oriterion~referenced tests are appropriately developed to give *good content
sampling of the entire instructional domain, post -~tests may serve to provide
evidence of skills participanté have followihg instruction. P
The second use of scores from pre— and pogt=~ teSting is for instructional
improvement. If we refer to ‘Bloom's (1976) basic model of instruction,

it is clear EVat training is most ‘effective when teachers have a good sense

.of the entering abik}%ies of course or workshop participants. Knowledge of ,

the characteristics of the audignce allows for instruction to be adjusted
to the_nost appropriate level for participant understanding. Unfortunately,

we cannot all. sense audience needs a priori. The use of a pre-test allows

for a systematic collection of data describing the entering abilities of

participants. If these data are collected in advance, changes in planned

" instructional techniques'or:content may be made to best fit audience'needs.

But data are not always collected in sufficient time to allow for

revisions in instruction before implementation. In those instances,.it is

“the post-test data which provide the information-for improving the

»effecRiveness of instruction Through the use of item analysis, content which

was- made understandable to only a portion ‘'of the audience or content which
was misunderstood by.all the participants ‘is identified. Based upon the
comblned results of pre-and post—test adminlstrations of criterion referenced
tests, specific revigions in insbructional content for an explicitly defined
audience can and shod&d be derived. These recommendations are provided for

agencies considering requesting a replication of the program, for principal

3

-

investigators responsible fof a replication, and for other coordinating offices

-

reviewing training efforgs. ’ o N

\



Sel f- Report of Skills

_ ." 1is participant self report of skill levels. When c0upled.with criterion~
. referenced tests, self report may be used to cross validate post-test scores-
as well as to generalize estimates of knowledge gained in broad content
domains through the use of a limited number of'questions, . The use of self"
report without a criterion~referenced tést, while less preferable than an
\* .objecttive evaluation, has been turned to in some specific instances | In
o | some workshops the confent presented does not fit easily into an objective
testing model . For_e mple, when presenting training to human service
providers in areas sgch as how,to influence "staff burnout" in mental
institutions, or how to deal with clients problems in the emotional areas
of death and dying, content based objective tests segm awkward and potentially
offensive. In those instances thedself report measures, while clearly not
as‘systenatic, objective or unbiased and valid as criterion-referenced tests,
do help provide information about participantsk sense of knowledge gained
\ A quite different instance when self report of knowledge or skills
gained appears appropriate is where a needs assessment has been conducted
prior to training. ., Potential participants of Title XX training programs
j are'typically asked -to report on their "present" and 'desired" skill level
'in a given domain as part of a needs assessment to determine training
priorities (see Appendix A for an illustration of such an instrument ).
In those situations, a logical conclusion to training efforts is to ask the
: audlence to again rate their “"present' and "desired" skill levels 1in specific
‘content domains. If post-instructional self ratings of skills are of the

' . . » o ¥
same level as the pre-instructional needs assessment, then training has been

‘ .
less than effective. > On"the other hand, if "present‘wand "desired",levels

" of skills are approaching the same ratings following participation, the- TN

. training' has proBably been appropriate. )

4 ) " »

Attitude Change Scales

While a change in skills or an,%}crease'in knowledge of content by
service providers is the primary goal of mo st Title XX training, other

subgidiary and often leSs tangible goals are also pursued. Ciuen the

*

v ‘ ‘ \
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i]..O-i . . . E . X .
nature of the jdb performed by the Titie XX empJoYEe to provide hunan
.services to clients, aschange in attitude is oﬁten.‘..tical to insuring
op#imal grant effectiveness Illustrations pertaining ;o client codbern
for death and dying¥and how to gdeal.with "staff burnout” or decrease in
motivation on the part.of the direct care proVider have already been - . g
ment ioned. Another area when attitude change may have a critical impact on
theweffectiveneSs of training.is marital -and family therapy. In order : '
to be an effective: family or marital counselar, it is imperative to
understand multiple possible solutions to family and/or~marital problema - R o
In order to understand those possible solutions, it seems important to »
- approach the alEernativ%s with an open and unbiased attitude. In other .
:words, Title XX providers must often put aside preconceived attitudes in . ( E
order to be effective 1earners and/or human service groviders. "Thus, .’
attitude change is often a goal of Title XX funded projects - - | ai_-r

The area of measuring attitudes and attitude change is the most

difficult domain within the-TiﬂJe XX evaluation system. Attitudes, by, ‘o’
nature of being a.construct, are difficult to define and measure? When

- possible, previously developed attitude scales’are used Two refererices

which® have béen of great help in locating scales amenable te measuring .

antiCipatEd Changes in Part101panta attbtudes are Measures of Social C R =
Pszchological Attitudes (Robinson and ii@:er, 1978) and Measures of . . a
Occupational Attitudes and Occupationa aracteristieg fRDbinson, ) ’ //f/

Athanasiou, and Heag;~1976) Thege two volumes present descriptions of ¢«
the intent, development, validity and reliability evidence and samples/oﬁ

" .items from a large number of established instruments used to measure
constructs These books have often been found to provide/snough information ‘
~to allow for the selection of a scate or scales to meaé//e intended outcgomes. .
When it is ¢lear that no appropriate scale efisté/to serve the purposes of

‘a given grant evaluation, the Robinson —1. references have been useful

-in providing item and test formats’ which have been appropriate for measuring

related constructs, Ehereﬁi/helping to estab]ish -a basis or format for a : ‘.

t

scale to be developed within. the course of a particular grant. .
Development of Criterion-Referenced Tests and Attitude'Scales . »,

When)attitudetchange scales or criterion~referenced tests ate developed

?
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_ for use on a grant, a semi structured ingtrument development ocess is )
‘- . empléyed. First, specific hypotheses gf‘expectations ere stai{d describing -

., + what change in attitudes, skills or: knpwledge of content ia anticipated.

:-”f:'; S Once a domain 1s specified by the hypotheses or expectanc statements, items -

) which reflect a representative sampling of the domain dr developed The

- items are then- reviewed by at least two experts,.one content expert to

N - d¢termine the face validity of the item, the second. reviewer to determine
Cif the- item format is appropriate (if all grammar is correct if theresis

', any obvious influence of a testwiseness cuegwithin the 1_tem, etr:..). A .

Following the revision of ‘any items or scales which show evidénce of problems et |

during the first review, the items are combined into a 'test or scale and, if :;ﬁt~;

“time permits, piloted with a group representative of the anticipated audience.; |

~.

. " When the instrument being developed 18 a criterion-referenced test,

responses are’ submitted to an item analysis. Based upon the difficulty an
discrimination indices resulting from the item analysis, individual items'
are again revised when necessary : and put into final form. _When the scale
in- question is being developed to measure_attitudes, a factor analyses of . -

. the'pilot'data is conducted. Deletion of-items, incorporation of new or
additional items is then based upon the factors which emerge from the :

: analysis. = i - ' [ ,'\\\ .
The major problems encobuntered in. scale development for Title XX

evaluations pertain to item writing and piloting of sdales. Development of
) good items is contingent upon at least two factors - knowledge of the
‘boundaries of the domain to be sampled and an understanding of item writing . e
procedures As alluded to previously, it is gometimes difficult to sedure
specific outlines of cortent and goal statements from workshop presenters or '
c!assroom instructors well in advance of. actual-training This difficulty .
has led to experimentation with established contingencies (for example, .

S 25 pedcent of total payment is released following receipt of either an . o

- in- depth outline or some sample test items for a criterion-referenced

[N

—

instrument) within contract agreementé with content experts. The other
problem, that of securing well writfen items. or, persons with good item writing
‘- skills, remains unregolved. It appears that item’writing is as much an

art asda'science'and that expertise comes with practice. These skills are

. -
™

, . .
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generally absent from the large repertoire of skills of trainers and field

instructors.on.grants, as well may be expectedi The content experts R .

- _ employed by Title XX-projects are primarily'concerned with imparting skills

and knowledge to direct care providers. These experts have little time to -

. compcern “themselves with how, to ‘write a multiple choice item, what descriptors

‘ to include in a semantic differential,or how to limit the influence of ]
social desirability in responses. Unfortunately, “this problem has” meant
- that in most cases an item writinglexpert ls either forced to work clesely

&

and for many hours-with the content expert or to become a content expert
— o

~himself: Again, this problem remains unsatisfactorily resolved at this
*

-

point. ' T . ’ .

. _ The other major.problem, piloting.newly developed instruments, is more
time consuming and mechanically frustrating‘than_procedurally difficult.
‘The time of service providers is often at a premiunr:‘w they are loaded and.
overloaded with responsibilities to cfients. It is difficult and takes
many phone calls and hours to secure a representative audience in advance
of actual training. Responsesrate to pilot tests disseminated through the
mail or directly to agencies is dishearteningly low. Because of problems

‘,- 'evident in ,trying to secure a truely representatixe sample, an alternative .

chosen in many cases is to. pilot items on captive audiences which are
readily available (for example, intact college classes, workshop or training
groups of. Title Xx.providers, etc.) ‘This alternative is unsatisfactory and ‘

&fforts are still being made to find other more representative-audiences to

»

é!' < serve as samples for instrument development. _

k The problems described above are the major contributﬁrs to delays in an

-~ instrument development process. Ideally, an item pool is developed well
enough in advance to allow for necqssary reviews, revisions, piloting, analysis,
and final revisions of items. - Frequently ‘time runs’ téo short to allow for ‘
the full and recommended procedures of instrument development. 1In reality,
corners sometimes need to ﬂ% cut on Title XX instrument development ventures.
There is no set pattern by which the corners are cut. Judgemental decisions -
are made by the Title XX coordinating office staff in concert with individual

grant staff about ahat procedures may be eliminated with the least amount of

.

threat to the validity, and integrity of those instruments developed.




Beh&vioral Observation ) o

Another procedure used as a validity check for ingtruments employed in //

?1c1e~xx evaluations is_behavioral observation. Actdal on tbe job-imple—
,mentation of newly developed skills offers a handy criterion to be used as- :
evidence of the concurrent. validity of tontent and attitude tests. The most
easily implemented forms of behavioral observation have been found to be :

diaries or logs and supervisor or cohort reports .o '

Diaries qr logs have been a conyenient way for Title XX employees to

';keep track of typical problems raised by'their Ciients during‘the course od% s

,partipipa;ion in training programs. The' information in these logs may be
used for many evaluative .pyrposes. It can provide examples for tréiners to
uge which closely reflect typical problems ‘dealt witﬁ‘by Title XX.servicge
providers\ Recotds of proposed solutions to’ client problems reflect an
undersianding or lack of understanding of materdial presented in training. '

The incidents, recorded in logs and changes in proposed solutions provide

evidence of implementation of skills 1earned through participation in’ progrpms-

funded through Title XX funds, the final goal of training efforts Finally,ﬁ

information from 1ogs is; used to make revisions in training curricula and

recommendations for improvements in instruction.

Log.or diary entries. are subject to influences of social desirability

.- und image management Supervisor or cohort observations of procedures used
'lor behaviors exhibited by grant participants have been found helpful in .
adding external checks~oﬂ'the‘validity of self reports in logs and diaries. 2
" The major difficulty in:securing‘observations by others has been the time
A'restrictions faced by most Title XX employees. As previously stated; _
" .Title XX employees are comunnly overloaded with client cases and paperwork
and do not look favorably upon’ additional chores. Keeping requests for
supervisor or cohort ratings short, specific and to the point has been found
to be. most advantageous in collecting'such data. For.example, itdis far
preferable to ask the cohort of a participant if the participant shared skills
1earned in training, has used more group rather than individual therapy with
clients, ot simply responds quicker to messages than before participg&fon.

‘rather than askfhg cohorts "Have you not 1ced any changea In your fellow worker!?

More structured behavioral observat ions have be(n uqed on var(nuq grantsg

L r
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with variable degrees of“Success. When conducting field instruction in

'behavioral techniques with the staff at a residential ingtitution for - /k :;j
. ’

mentally retarded clients, structured behavioral observations of
participants' interactions with clients has been found a succéssful eval-, .
uhtion tooll When a similar technique. was attempted in a day care setting,
+ following instruction, the' procedure_ failed While found unobstrusive.

in the institutional setting, observers were found to be too disruptive to

-

be maintained in-the day aare facility. M

£

_ In?other instances, videotapes of classes on individual participants .
during the first ‘and final weeks of training have provided behavioral -
‘evidence of ehange followirg instruction The videotape method has been
found particularly worthwhile for use in sign 1anguagé classes taught for-
social service providers working with deaf clients. The tapes illﬁstrate
change in behaviors of,signing'following instruction as well as giving . ’
participants a look at their own effectiveness in nonjlingual communication.

- A final form of behavoral obserVation experimented with'and found
effective in 1itle XX grant evaluation is thc use of observatign{through
a one—way mirror. Followlng training in grOup facilitation And group
therapy techniques, Title XX participants were put in, simulated ‘group

therapy situations. Unobtrusive obsenvation through&a one-way mirror of

the methods employed by Title XX partidipants in structuring and leading

-_ the’ groups provided evidence of skills developed following instruction. The

observations also helped identify skill areas which atill needed practice,
thus identifying‘eecommendations for* improvements in training content,

‘A summary of the ‘use of behavigral observation as an evaluation tool "
wmust stress its unpanalleled value in providing a criterion for estimating
the concurrent and cofstruct validity of any other evaluation techniques
employed. Paper and pencil measures, intervieus and self reports qre
unquestionably more efficient methods of eva]uation than is behavioral
observation. Lfficiency of evaluation,,however, must be carefully weighed
against the validity of observation. Perhaps the problem is best. summarized
Py Scheirer (1978) when she suggests "When looking *for evidencé of '

behavioral change toward program goals, don t believe anyone 's... impressions,

including your. own. Behavioral changes require behavioral evidence (p. 67)."

LY



A0 on the job setting may be. The list o£ problems tied to behavioral 5;:

"If the final goal of‘Tftie XX fupnding is to imp?ove service to clients, then
. 7. : B
the behaviors* to be observed' following training are services to and

interactions- 2ith clients. »
But behatioral observations are probably tﬂefmost di fficult form of ' v;j

" ‘evaluatton data to collect. ; Behavioral observation ig® costly. Title XX _; .g\\»
- -) .

t
- agenciles are frequently reluctant to open their doors to outside observers.‘

. 5 d
Ooho:t and supervisor ratings are "not nearly so structured or systematic

. a8 would be hoped for in observation data. It is frequently difficult ~ ]
to tagget“spEcific'behaviors to observe in natural settings _ If is ) L

e ..‘. SO

difficult to know how valid a. generalgxétion.from a simulated situation to .

'observations gdes en and on.
" So how may we balance the benefits of ‘behavioral obsérvation<as an’ (
evaluation tool with its practical limitatgons evident in reality° This-

questioak\‘ s- et one pertaining to good item writing and securing S

_repreéentative participant samples remains unresolved. At present, the -

.policy of the Title XX office at the University of Connecticut 1s to’ i

continue*to collect as much dk;erva;ion data as possible and explore any

new, unobtrusive, economic and feasible procedures vhich may be devised - v
\ cx _ . _ .
. * .
Participants Subjective Ratings ' h . o S ' -
5 ; ' oY
A Participant satisfattion questionnaires g;e used‘on all grants funding..' .
field or classroom instruction , +These instruments are . génErally very : .

straightfo;ward asking for parggcipants ratings of the physical arrange-. ‘ A

" ments of the training, materials used during tyaining, scheduling, etc.

Such qustionnairea have well documented limitations, the greatest of which
is the!tendancy for participants to' give inflated and unjustly posiéive

responses (Gcheirer, 1978) In recognftion of the 11mitations of these

o

questionnaires efforts to determine the concurrent and construct validity

RN

of responses arg made Typlcally, these procedures employ multiple

nced tests are ‘subtracted from post-test scores

regression techniques. Changp scores in knowledge of content (pre-test
scores/én/criterion

to determine a change scor ) post-test scores on criterion-referenced s

tests, indices of attitudés and. attitude changes in rela(%d areas,

attendance at classes, completién of assignments, etc. are commonly used
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to predict’ participant ratings on satisfsction questionnaires. The extent
t® which participant'satisfaction can be acourately predicted and the -
apparent logic of the predigtors (for-examgle, high post~-test scores and
llarge changé scores with regard ‘to knowledQe .of dontent would intuitively * -
show a positive correlation with satisfaction- scpres) give support to or
‘refute the construct validity of ‘satisfaction questionnaire responses

ﬁkefulness rstings b§ participants are treated in much the" same way .

as are the responses td-satisfaction questionnsires Rathér than askiné -
_Parﬁicipancs for their ratings of the comfort of the. setting of instruction,
-whether they felt that a class wds scheduled at an appropriate time or if
o clads was too .large ar too long, usefulness queStionnaires attemptuto
determinejhow relevant uraining was to actual and anticipated job
requirements Whenever possible an investigation of the validity of’
responéés ‘to usefulness questionnaires is conducted by comparing the relation—
'\ship betWeen usefulness ra{ings amd othet? evidence 6f grant effectiveness .
%he usefulness ratings are primarily for program revisions ‘and as a source -
of recommendations for improvements. Such rating instruments commonly R
require participants to identify &spects of the tralnint which were most and
least beneficfala endeayors which were most npplicable to job demands and those
.least relevant to job- demands. These aspects of the ratings help capture ’

specific feedback to individpalize training-nctivities to fit specific job

\ -~ &
and ageney demands. v Vo s . © .
7

A participant rating form*which was devcloped forJuse in the evaluation
of trsining programs particularly those programs conducted in a classroom
setting,’is included in Appendix B. This questionnaire has ‘gone thnaugh a .
series of revisions and instrument development procedures -There are five
factors underlying the version of the scale presented The factors'were
. derived fromoa principdl components analyses of the)data describing,ratings

from 12 parﬁicipants in morg than 20 instructional programs. . The five
-factors_pertain to. course materials, course content, course scheduling, the
‘Quse and uniquencss of’the information presented, and the audiovisual aids

"~ and course 1ength The average alpha estimate of the rcliability of the

factors i{s .69. The items defining each .of the factors are identified in

-
‘4

Appendiifg,/
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" The p ima:y use of ratings from the gcale has been to provide feedback
,to instr tors’ for the purpose of instructiomal improvement. Procedures to
compare/ratingd’of ingtruction following féedback.of ratings are now being
'explo'ed _ Thel?se of the rating. instrument as part of a formative as well

as a'summative(evaluatioh procedure is also being invest&gated
. ik Y
Co clusion k) . .

‘." .. Vo ~

The informatfgn collected through the use of any/or all of the procedures

scribed aboVe must be summarized upon the completi”n of" each grant. Again,
to mind. ln addition,

the three pur 0ses of the evaluatiqn mus'’t be brough
‘~the potentiahraudience reading thé evaluation\must be remembered. Title XX
'aggncy personnel the staff of other Title XX'coo dinating'offices and, other
pridtipal in :stigators must all be able. to comp ehend the evaluation. For
this reason [evaluation reports divided into sedtions are recommended.
Conceptual descriptions should be*included in e text gf the report, -
technical,. depcriptions included in appendices : The sgections should speak
directly to™ the purposes of the evaluation as’' well as being upderstandable

to the entite audience. .

The first section should restate the goals of the project in as simple
terms as possible. These terms are expanded upon and elaborated in the-
specific gdal statements which should follow. Next a description of the
particular evaluatipn procedures used on that grant should be given. Sdch
a description should remain nontechnical in the text. A more detailed, _
elaborate technical description (including such things as specific computer‘
programs employed evidence of all pilot and revised instruments used, etc-)
'__shouldrbe Ihcluded in an appendix, Following the description of the . N

echeme, a chronicle of the program should be included All N

evaluation.
 gpecific npmes and job descgiptions as well as annotated content outlines,

reference "etc ,. may be included in an appendix. - “Following the program

L}

descriptigh, results from the evaluation procedures should be summarized

Finally,

p_commendations for program improvements, generalization of training
efforts aqd logical follow-up training programs should be described. By

presentingethe material in such a mfy, the interested reader may. be able to
understand the conceptual framework of what occurred dutring the course of

a grant,

étermine whether the grznt was cffectIVL in mcetinp at;t(d pnaly,
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~18-
and identify how to improve the grant. The more interested or criticalﬂv
réader should be able to make use of the more technical appendixces to
answer any questions remaining following a reading of the text. _
It was the intent of this evaluator to present some of the procedures
found effective in constructing evaluations for a broad range of grantsg. ,

It was also my intent to share with. others my mistakes and frustrations in

.implementing evaluation procedures. I hope that gbis document may serve

as a description to save someone from encountering similar probletms, and .

- to spur others to explore areas and possible splutions they otherwise might,

v

have ignored. If any reader should have thoughts to share in this domain
which is continually being: explored I would greatly and -sincerely

appreciate sharing them..

. ' )
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Appendix A ' N

et Y S inru: XX HNEEDS ASSESSMENT - UMIVERSITY OF CONNECT1CUT )
= T, _ ° s T T '
: TO: Agenéy Personnel
. 1
, Job Title : .
Agency it N - ‘
Title XX Agency u "‘Yu, No , .o ’ o s "
. « . . v * :
. ' KRS . ’ . ’ )
\ Number of yeats of school complated . . ) =
. Nuzber of clients dealt ,vith_;in an ivu'ngc day . -
- _}11* __;Qy}ig_!___yg_{{fhg___ treated as confidential. .. S S

The following are areas vhich

4 -

¢

are _currently bciug‘ considered. as topies for -

in-depth training sessions to be conducted in your agency. Could you indicate
for each topic your PRESENT level of knovledge and your DESIRED level of

. knowledge. It may be helpful

to think about how important each topic.is to your _ -

Job responsibilities and job demands vhen you rate your DESIRED level of . .
knowledge. Remember, you will need to rate each topic twice, -once for PRESENT
knowledge, once for DBSIRED knowledge. = . | o

/ . - . Little ) . " Mach, -
Knpwlcégc' ) ' o Knowledge
Car Repair . . . ..%. .. .Present 1 IE R TR S
] | Desired 1 2 3 4 s
-.-—.m-—-‘--—--—--w:-u.a—:-——-q-.-o-..cu.qu—_.-— ~~~~~~~~ ‘--——;-—-:—d-
- o * @
Consumer Agencies . . . . . Present 1 \2\5_‘_,, 3 - 4 3 -

. T , ’ _

: Desired 1 2 3, SR TN
-~~;-;-;4~t__-”;_m;~--r~”-~u;_;-__r_q_-~4-
Consumer Credit . . . . . . Present -1 .2 3 4" ~. 5

Desired 1 2 3 T S5
e - o o e o—- - - - - —— ‘—-;u?-—-..---——-—.-—muq..-....—.—u—-——..-:-.."‘-- 'y ’
Door to Door Selling . . .\.Pveqent 1 ) Fa . 3 . -4 = 5
A ’ . P ’ }\‘ ) » ".' i
| . Desired |1 o2 3. T % s,
-." . ‘ ’ ) .
\ !}fd' ] . -
( ) I .X: S ‘ ¢
". \ - ’ . 23 ’ A
- : L o v M



_ Agency Personne . % T
7 . eyt VT ) - . _
v ’ " oLittle - ' " Much
- ~ .;: Knowledge /- Kiovledge
Food Issues . . . . ’." «+« Present 1 ° ;2 3 - \_ 'éf_ S 4
'S'. . -Desired 1 2 3. 4 5.
——-'—-—-Jq.“-.:&.—-—v-.”-...m-._——-—— ~~~~~ *'w;-n-.:‘.--*-‘“-‘
Food Stamps . . . . .. . ,Present 1 _‘ * 2 3 | A 'S
| Desirad f[' @ 2.3 4 TS
- Funerals . . ... aoo .-Present - T S S S
Desired 1° S
"'"""-'—"*"'-—0——-'-:*-——--7 ————— :--' ~~~~~~~~ . —--—’-:—--——-r-*—--—"
Mail Order . . . . . !'. . Present 1 2 3 4 5
R Desired 1 2 3 4" 5
it T —— '-n-i- ~~~~~~~~~~~ . —-—,--—. —————— -—--—.—— -——«-l-\—u—---
Purchase .of Medical Present 1 2 3 4 3 ‘
Services . '
’ r v Desired 1 2 3 4 5
“'-.‘"'_f"'-""”\""'""_"'""“"“’"_""“."”"’"."'"""""""'_' """""""
Tenant/Landlord.. . . . . .Present .1 2 3 ) 4 5
- Desived- 1 =~ 2 3 4. 5
~~~~~~~~~~~~~~ r._—....‘-—.......u...-—'...—.——n.—a————-——--
. kY
Warranties . . . . . . . . Prasent 1 2 3 4 S
‘Desired 1 2 3 4 S
——-—--—::.——Iﬂnn—u——--—nu———-—--—u--q—-:: ————— dp wun WW WP Gmn ke s dmn,
Additional areas for trdining 3 . \
& .

- . . * . h _/—" .
What time would y'onrefuf to have tthétaining sessions? ___ a.m. pPem.

How often would you prefer to have these :raining sedsions? - dagly __ weekly

v "~ monthly

hd s

S "How long do ‘you feel-gach session .should be f'or'you to derive the. most benefit?

{

_ 2 hours . 4 houn S day '
g Uhtt day of the ek do you prefer to have ‘t:li'unip‘? " X )
&, . , . -. ) “)4




Agency Personnel -3-,

Would it be better for y;)u to have the training in your own agency or at

<

a aeparatc site? , own agency _separate site

e o)

Do you'ﬁ;"d job released time in order to participate in this type .of

trajning? yes no .o
. : R ?
Please give the primary language of your clients: . L
‘_ > X 'English, - Q@
) ; ~ % Spanish )
S . J 7 - X other (Specify. . )%
.t : . . o 1002 Total
’ . ) /.
- ! . : A
< s ! a t .
A\
- . : -
) ) -
.
A
. ‘ y
x: ’ t .
e \ '
. . \Lﬁ
- 25

vt
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3 ' _ ~ Appsndix B

- M e b .
e , COURBE T1TLE COURSE NUMBER CREDITS
R DEPARTHENT INSTRUCTOR YOUR TITLE OR JOB DESCRIPTION.

. © -
. ? .

\

. ’ {1) +WAS THE CONTERT COVERED IN 'nus COURSR RBLEVANT 'l'O YOUR PRESBNT Jm RDLE?
. a. Alwayl relevant . .o ‘ N . . y
b. Relevant most of tho time . . o ' )
¢. Relevant half of the time -~ . - : S
"d. Occasfonally rclevant. =~ =~ | . | . .o
“e. Rarely relevant ) ) )

THHH

(2) WAS THE CONTENT COVERED IN THIS OOURSR RPLEVANT TO FUTURE RBQUIRBQENTS H’lllCtl .

s p _ - YOU FORESEE AS BEING INVOLVED IN YOUR JOB ROLE?
” o a. Alvays releva?t e " :
b. Relevant most/of tha'tinc L R . .
¢. Relevant half of the till v ' ' » . '

L 2

b

mll'

L

(3)

)

LT

(3

o

(6)

HHI7

o~
~
o

»

DO YOU 'FEEL THAT THE CONTERT COW:RED IN THIS COURSE WILL 3E H
YOUR JOB ROLE OR ‘NSTITUTING NEW PROGRAMS OR SERVICES RBLATBD

a.
“be
c.
d.
..

Occasionally/relevant
Rarely relevan ¢

Extremely’ ﬁ‘)fﬁul
Moderatcly helpful -
A bit helpful ’
Not very helpful
Not at all hclpful

-

s

'.

4

X

v
3

PFUL, IN EXPANDING

Youn Joar

DO YOU FEEL THAT THE CONTENT COVERED m\mls COURSE WILL UELP YOU IN n(mopmc
_ YOUR' CARBER? - _ o

a.
b.
&c.

dt—
..

WAS

a.
-b.
c.
a’
e.

Extremely helpful
Moderately helpful
A bit helpful
Not very helpful
Not at all helpful

THY INFORMATION COVERED IN THIS COURSE KEW TO YOU?

Yes, all of the information was new
Yes, wost of the information was new -
Some of the information.was new .
No, most -of the information was old
No; all of the infomtioa was old

Do YOU THINK THAT YOU WOULD HAVE ENﬁOUNTERED THR INNRMATION COVERED
IN THIS COURSE IF YOU HAD NOT TAKBN THE COURSE?

a;
b. *
c.
d.
‘..

WAS ADEQUATE TIME ALLOWED DURING THE COURSE TO ASK QUESTIONS THAT WERE PERTINENT .
URSE CONTENT AS IT RELATED TO YOUR JOB RBQUIREH!NTS?

5

a5

8.
b.
c.
d.

Yes, all of the -information
Yes, most.of the information
f-the, information
Very little of the information

Probably none of the information

Some

Yes, all_of the, tin
Yes, wost of tho time
Usually »
No, hardly ever
No, none of th_e_i time

-

v

&

&

-

‘Il l I'l I

. (8) . WAS MOST OF THIS COURSE A RSPEM.‘ OF THE INFORMATION WHICH YOU. HAD ENCOUNTERED
. S ' IN OTHER COURSES?’ - .

' .' _ L - g. Yes 1F YES, WHAT COURSE OVERI.APPBD WITH THE C(NTEN'I.’ or 'l'lllS OQURSE?

-
A - ¢ e LSBT

. . . - o o, . IAN . . )
) ) ) b. Ilo A ‘ﬁt L " ’ y‘ v) g e .
. -~ o D e . . . h'q DN TRy e ’f“"’ o

-
’
o




* ¥ . w v b ‘
¥ W . N v
* d ! i \ ,‘ ::\. -
. 1 . ooy
‘ (9) WAS THE CLASS TOO LARGE?, ’ N
| - — @ Yes - - e )
. BT WO - - , | -
s . s . N . R .- f .. r L {i f .
(10) VA8 THE COURSE SCHEDULED AT A TIME CONVENIENT TO YOUR NEEDS? REEE _ \
£ a. Yen' R . . {’.-, \ L . 1 . ’ "_‘ . t oot _‘ ,
- " _ b, W ° : ' ‘ S C i ' '
- (11) WAS THE COURSE SCHEDULED 0 LATE IN THE DAY? ‘ ‘
- - a Yes . ‘ _— ‘ o e . ¢
. bo NO V" . . -
_ (12) vad e COURSE SCHEDULED TOQ EARLY IN THE DAY? - ' :
‘ N . a. Yes L '_ ) N . . . . ‘
’ . — b. No . T, . - ~ s . : : ' '
. % . : _‘ . .,
a ~(13) SHOULD THE COURSE MEET, FOR A LONGER PERIOD OF TIIE? : s ’
. a. Yes -~ : ' . .
) — b. No ’ B . 7 . N .
: . [ . . . . .
- : (14) SHOULD THE COURSE MEET ‘FOR A SHORTER PERIOD OF TIME} . '
P N ) . 3 N
’ — . Yes _ : - @
—_ b. No : ' T .
* (15) VERE THE COURSE MATERIALS TOO EXPENSIVE? ' C IR
—_ . Yes 1F YES, GIVE APPROXIMATE COST OF »m‘t;ﬁu.é o ' : o
bo < No ’ . ' ~ ¢ . ' B ' ”
- (16) WERE THE FOLLOWING MATERIALS APPROPRIATE FOR YOUR JOB RELATED NEEDS? . .
BOOKS |  Yes No -
. _ ASSIGNMENTS Yes - . No _° L _ ‘
. ‘ . AUDLO-VISUAL ALDS Yes Xo I \, ‘ ;
an “WERE THE FOLLOWING MATERTALS APPROPRIATE FOR THE INFORMATION COVERED e
1 IN THE COURSE? o . . . .- ' o
. | : BOOKS - " Yas " Mo | ;
: . R . A . R .
' ASSIGNMENTS " yes 5 'Ne . _ .
' # AUDIO-VISUAL AIDS Yes ' No . L
(18) N GENERAL, THIS COURSE WAS: =~ « . . g
. " a. Excellent : , S .r, '
" o be. Above average . S . . . . .
"__ €. Average . . Do . ' R * -
.- _.d, Kot very good, S . L .
: - @+ Not worth taking . . * ot
, v < " 7
, _ , .o
] ) y,’]‘l_-\ ,ﬁ[ ¥ I. 5 N . N .
) " o b N
N ..b“; :. I . .-: e . ‘ \. .
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o - Appendix C
) .Summary of Principal Coﬁponents-Analysis of Participant Questionnaire
: | - Alpha
. . ~ Items ‘ v Loading  Estimate
Factor 1: Materials - : . ' .82
{(16) Were the following materials appropriate for your job ‘
R related needs?
' : - Co . = N )
_ . BOOKS . _ ‘Yes . No A 779
T___._... S e ASSIMTS . l: . / \.. R - A Yes = .Nz..,;___-_,‘_._._..h__._.___ .._78_1.;., ‘
| " . AUDIOVISUAL AIDS Yes No .450
- . - \ :
(17) Were the foflowinglmaterials appropriaﬁe for the
information covered in the course? '
BOOKS _ o ~  Yes ~_ . No 772
- ASSTGNMENTS B Yes No .743
. AUDIQVISUAL -ATDS ‘ . Yes® No - B 473
?(15) Wer§ the course materials'too expensive? . | . AR G
: ) . . | . s
. a. YES, GIVE APPROXIMATE COST OF MATERIALS " 464
J > ('b. NO o |
(14} Should the course meet for- 8 shorter period of tige? '.330.
. a. YES : | '
b. NO
.‘/\ ' . - - . . b
. W
) .
4
P 4 a
& . .Q§ :
- s ‘ 1 ¢
. ' . B . . )
| \ e
Y ‘ . ¢
3 ‘ ' * M )
‘ L4




L ] - ¢
A 3
‘ Alpha
Items ' : N\ * Loading Estimate.
‘v-_ T 2 i - : - E;” .
Fdctor 2: ’Course Content | | \\\‘ e W77
L. + (2) Was the content covered in this course relevant to . .821 ! f
future. requirements whith you foresee as being involved -
in your job role? - s .
’ ' a Always.qelevant | - i
b Relevart most of the time - i
. '..f . ___ c. Relevant half of thetime - _ " ‘', .. °
' d. Occasionally relevant | ' . : I
e - i ' |

. Rarely relevant o
: M - . L

(3)' Do you feel that the contént coverel in this course will +.750
_be.helpful im expanding your job role or instituting new }
programs or services related to your job?

a. Extremely helpful

P .

b. ‘querately helpful . ) ..
__c.' Abit helpful N '
R - . d. Not very helpful N o
4 et Not at all helpful . .
(1) :Was the content covered in this course relevant to your . 742
present job role? , * ' S0
’ .
A o a. Always relevant.

‘:_,“ . Relevant most of the time
c. " Relevant half of the tife

d. Occasionally relevant ' . .

-~ e. Rarely }elevant

"! (4) Do -you feel that the content covered 1n this course will .692
’ " help you in developing your career? - X :

a. Extremely helpful _
b. Moderately helpful | | . o .

A bit helpful o

[UNTR

(¢]

d. Not very helpful
ey. Not at all helpful .

»



f.
&

(7) Was adequate time -al lowed during the course-to ask questions -
cours_e" content as it related to your

X

.-that were pertinent to

4

R |

job requirements? . . ‘s

av _ Yes, all of the time
b. Yes, most of the time
¢: Usually” ' '

d. No, hardly ever '
e. No, none of the time
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¢ s ) P ’ Alpha
e : ,“3 . Items Loading Eatimate-
8. g 4 e .. ! B » .
i et ' |
Factor 3: Coursg Scheduling . i .65"
(12) Was the éoprse scheduled too .early in the day? 847
/.’\_ i'Yexs . .
N No . | ) .Y
(11) was the cgurse scheduled too late in the day]? .f69
T - V. . -———’a--‘.- | Yé_sn—_ v R | O Y S | e e s . e — - ~
" b. No . S N ; :
s (14) Should the course meet for a' shorter period of time? .618
' a. Yes . : et
M . ' - . . 't - !
b. .No ‘ ¢ ’ - ’ - M "
) (10) Was the’ course scheduleddat a time\convenient to .536
: " your needs? ¢ .
¥, ' ¥ . v T
- ‘ a. Yes ’ .
ba NO ‘, \.‘ -
+(13) Should the.course meet for a longéf'period of time? 497 &
, a. Yes: " ‘ . ) -
. No = .- T ' .
< ;
. ‘ ) X ) \’: . a
\ . .-
- . [ 4 | . R f
: s :‘y ’ ) °
e - " o1
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- . P Alpha

_items . moading‘ Estimate
. L : : - ‘ ~—3 N - 7 -
Factor 4: Use and Uniqueness of the Information Presented - .68
_— . L. * e s -
\(5) Was the information cavered in this coutse new to you? - . 847
‘ a. Yes, all 6f the information was new . - o ) -
v b. Yes, most of the information was:new )
- - > o

c. Some of the information

d. No most of the informat

e. No, all of the informatio was old ’ . : .-

(6) Do you think that you would have encountered the ‘ . 807 .
information covered' in this. course if you had not ’
taken the course" - :

-

___ a. Yes, ‘all* of the information | | ‘ ‘ ?.s{ :
. b. Yes, most of the infotmation : S *«_;)
., ___c. Some of the information' | L F
y L _.,.QV‘ Very little of the information D
S e tProbably none of the information '- : .
(8) Was most of this course a repeat of ‘the information . K .545 .

which you had enicountered in other courses?

a. Yes 1If Yes, what course ovérlapped with the
‘ .

< 7 content of this course? ‘
. b. Ne . .
K ’ t (4)' Do you feef 35¢e~ehe content covered in this course ¢.392.
. will help you . in developing your career? : ST ’
____a. Extremely helpfu}_d ¥ )
;_" b. Moderately helpfyl | . - .
€. ADbit helpful | ?ﬁ )
___d. Not very helpful . . - ¢ c )
.- _____;‘g. Not at all helpful ) -
A - : ‘ . .

-
-
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. o ' Alpha
. - Itets . Loadil}g Estimate
— _ o
Factdr 5:. Audiovisual Aids and Course Length | ] : B .56
(17) Were the following materials appropriate for the . .778
Y. information covered in the course? T :
AUDIOVISUAL AIDS  ____ Yds __ No
. . ' ) -~
- (16) Were the following materials appropriate for your = .764
. job éLated'negds? . ) ' '
N AUDIOVI_SUALAIDS— - h Ye8 S No? l . e T
.4 (10)  Was the course scheduled at a time convenient - ‘ _-.3\90 S ~ .
-to your needs? . - - ' _
' .~ a. i YES At " ' - ’ . ' .
- ‘ ) b. NO o - .. R B ) * . . . . . v
R s s ~ . »
(13) Should the course meet for a longer period of time? 7 .387
a. -'"Yes '
b. )I':‘lo - e
\ "
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