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e Beyond Pictures “and Pronouns: Sexi§m ig‘Teacher‘Eduaétion Textbooks A
was developed through funding by the Women's Program Staff, Office of #
Education, U.S. Department of Health, Education, .and Welfare. -

The findings of this study reveal widespread sex bias in the most
popular teacher education textbooks. These textbooks pNy am influential
) role in shaping the attitudes -and behaviors of. thousands ogﬁpe ly
‘certified teachers who -graduate each yébr°from this country®s-tolleges
/ and universities. This study indicates that oyr ‘teacher education text-
: *books azglmqre likely to reinforce than reduce sexist attitudes and
behavio ' ' B

We hope that the findings of this study will not be taken as:an:
. indittment of the current state of the field, but as a constructive first
stép in eliminating sex bias from these textbooks. If publishers, editors,
" and authors are to produce sex-fair t xggs they must be aware of biaseg
that pervade existing teacher education wooks. To this end, we have -in- -
cluded a series of guidelines focused on the development of sex-fair text- |
books in the field of teacher education. Preliminary conversations with \
authors and editars .have indicated a receptivity_ to this.issue and a
willingness to incorporate these guidelines. | We hope.‘that other authors, -
. editors, and.teacher educators will be simfﬁa*]y encouraged to implement
the sex-fair guidelines included in this ménograph. Also, if teacher-
educators become aware of the patterns of sex bias in the texts they use,
they can remedy the situation by incorporating supplementary-materials such
as those listed in-Qhe annotated bibliography in Appendix D. '

Although thé\purpbse of this investigation was to analyze ‘the treat-4
ment of women in these texts, ‘some_gttention was -devoted to the treatment
of racial and ethnic groups as well. OQur initial findings indicate that

) a comprehensive investigation of the representation and.p6Ftrayal of
o .minorities in teacher education texts is needed. We also recommend thes
development of guidelines in this area. )

- ~
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LESS THAN 1 PERCENT: 'Sex Equity in Teacher Eaucation Texts -

Each year over=200,000 prospective teachers graduate from colleges . ..
and umiversities. Their professional textbooks are ‘crucial to the way
* these future teachers are prepared to work with children. Texts have
. the potential for decreasing sex bias in teacher attitudes and behaviors.-
They can discuss the}way sex-role stereotyping limits the potential of
- éz;gggh female and male!students. They can provide an accurate and thorough
. ' - escription of Title IX and its implications for schools. They can discuss
- ~ curricular. resources to supplement biased ipstructional materials. They
can discuss instructienal approaches that will encourage all students to,
reac® their potenitial. They can describe the experiences and contributions .-
of women in education. They can encourage future teachers to be aware of
and comfitted to educational equity. Or,uthrzkgh-pmdssien~andmsteree- S
typing, they can reinforce or create biased attitudes and behaviors. Their
content is critical. S ‘ ' ' - :

‘e

o

We decided to see what the best-selling teacher education textbooks
tell future teachers about the contributions of women, abont sexism, and ”
about sex differences. We wanted to learn whether these books would help ’
future teachers create sex-fair classrooms where children, regardless of"
. Sex, could.grow and develgp to theip full potential. We also wanted to g
see what measures teacher-educators need to take to rectify potential
inaccuracy &hd imbalance in the- textbooks they use. - N

By contacting major publishers, we identifted twenty-four of éhe most
widely used teacher education texts in the following seven areas: Founda- _
. tions of Education or Introduction to Educatidn; Educational Psychology; .
. - and Methods of Teaching in, five content areas--Reading, Language Arts, o
. Social Studies, Science, and Math. We selected these areas because they t
. form the core of most teacher education programs across the country. Al

>
texts selected for analysis were published between 1973 and 1978 39 that *
* 1t would be reasonable to expect that discussion of topics related .to sex
. equity would,be included. - |
L This was- our research procedure. We developed and field-tested a "(;
A . compfehensive content analysis instrument and trained, teams of raters in .

« its application. Each of the twenty-four texts was analyzed by. at least
'two raters who applied the .content analysis instrument to the content of ‘
each book, including narrative, illustratigns, indexes, footrdtes and bib-
liographies. The raters analyzed the amount of content allocated to females
= and males, theitreatment of the experiences and contributions of women, the .
treatment givem sexism, and sex differences. They also compiled-data on
\~//{ﬁ§‘experiences and contributions of tacial/ethnic groups, racial/ethnic
(‘J ., discrimination, and racial/ethnic differences., (A detailed description of
regearch methodology, definition;jof terms, and a listing of the twenty-
s analyzed are included in Appendices A and B. Appendix C offers
ourAfindings on racigl and ethnic minorities.) *

After- a. year of fextbook'anélysis, we reached our conclusion: Our .
~'  major teacher gducation textbooks are failing to include thisv*issue. Over
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_'7'95'percent of the téxts give tﬁe“issge of sex equity less than 1 percent
" of book space. Many of the books do not mention the issue at all. In <
- fact, the treatm was in all lases so minuscule that we had difficulty .

-in presenting it Wraphically. As Figure. [ indicates, topics related to
. sex equity are invisible issues in our major_ teacher education texts. -

- Figure TI represents, the imbalance in ¢he average ratio of pages allocated

to males and females in texts for each 6f the seyen core teacher education,
areas. Figures III and IV provide information on the average ratio-of male - . /
to female awthors of the teacher edication textbooks and of the reference
sources these texts draw upon. The following Report Card highlights some
of our major findings. . - o

~ Report CTard for Teacher Eddcét{éh Textbooks =~

- ~0f all twentyafour¥teécher educgzjon‘teits analyzed: . \
- : - "= . . .
® Twenty-three give hess than 1 percent of space ‘to the issue of *
* sexism. : . '
4 e One~third do not mention the issue of sexism at all..’ Most of the i

texts guilty of this oversight are in math and science--the areas
where girls are most Tikely to have achievement difficulties. oy N

'} /
., o,Not a single text provides future teachers wiXL curricular
resources and instructionat strategies to counteract sexism in
the classroom and its harmful impact on children. )
‘Foundations of Education or Introduction to Education Texts. (Four books
were analyzed.) O \ S : ey
: : »
® In these, there is over five times a§ much content spdce alldcated
to males as to females. .- "
¢ Three of the four books analyzed do not mention Title IX of the
Edycation Amendments of 1972, the legislation that prohibits sex
diScrimination in educatignal programs receiving federal financial
assistance. The one book that does mention Title IX spends mbre -
*space on an unnamed,19th century normal school than on this impor- ¢,
tant cufrrent law and its implications for schools across the
country. . :
- SN :
® Two of the four books do not discuss sexism in education.{ The \
. most attention any individual book gjives to this issue is less
g than 1/2 of 1 percent of the total content.
® Oné of the four books presents ar extended discussion of the
~ advantages and disadvantages of ajdual salary scale, one that v
would pay female teachers:less than male teachers. - _ . a)

e None of the books tells the history of woﬁep\in American edugafion.
It goes unfremarked that’woqen were denied -access to educatign

-
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w .(beyond’fhe tdame séhoél)‘for'the first half of this country's
v history. ' : .o o . L
o If there is any field to which women have' contributed--both
cbllectively -and individually--it is that of education. But you
~would never know it from reading these books. A1l four bodks
T tell of Horace Mann, but not one mentions Emma Willard. One :book .
-, discusses Vergerius but does not include Maria Montessohi. ' :

"Psychology'of Education Texts. (Three books were analy”Zed. )
) ® In the thrée educdtiona]‘psychology hooks ana]yied; there is an
« L - average of five times as much content space allocated to males as
2o females. . . T
Lo, ® Two of ‘the three books devote less than-1 percent of content space
c L e " to the.issue gﬁ sexism; the third gives 1.7 percent of space to
- this issue. . - .

‘ ¢ ATl of the three books .discuss the topic of sex differences, but
' none.of the threé books provides a thorough and current analysis
of the research in this very complex area. . ! 1

g

® All three of the educational psychology bodks analyzed were

- _ written by men. For every female listed in the indexes of these
books, there is an average of more than twenty males cited. An
average of four times more male .than female authors are cited in
the footnotes and bibliographies.. What do these books tell the
beginning teacher? Educatiqeal psychology is still a field concep-
tualized, studied, recorded and dominated by men. . :

Mefhodé Texts in Science, Math, Language Arts, Reading, and Social Studies. "
(Seventeen books were analyzed.) ‘ : R :

. ® In the three_séiepce me thods texts analyzed, an average of seven -
e ’ times more space is given to males than females.

® Results from the National A§sessment of Educational Progress (NAEP),

" the most comprehensive effort to examine achievement on & national
' basis, show that the science achievement scores of males are higher

; than those of females at both the elementary and secondary levels.

- Two of the three science books do not menti®n this disparity. One

~ does note that girls are more likely than boys to have problems
- in science.’ As™important as this would seem to be, the book spends
far more space on the best buys EP bath soaps.

o Not one of the three math methods texts mentions the issue of i]

sexism.

¢ The National Assessitent of Educational Progress shows that female
students fall farther and farther behind their male counterparts
in math achievement as they go up through the_gradgs. None of_the

ﬁ%ﬁ‘



math wethods textbooks mentions the problem or what teachers .
' shou]d be doing to counteract it. ‘
) “A\Q In the five reading texts ana yzed ‘an average of more- than
" twice as much Spage is allocated.to males than femates.

e Scores on achievement tests (including the NAEP) show that many
mére boys -than -girls have problems in reading. A1l fivesof the .
- reaching methods texts discuss sex differences in reading achieve-
* ment and/or interests. The discussion is often stereotypic:

S : ...... Boys show interest in-action.and aggressiveness ip. ... = — .
the affairs of the world and therefore prefer adventure,
science, hero stories, biograppy, histary and tall tales,

" while girls still cling to the fanciful stories, myths,

- stories of chivalry and romatice, home life, biography, and

accounts of everyday life. .

£ ' 7

. o Three of the five reading texts do not mention the issue of sexism.

e Two of the-four language arts texts discuss sex differences in
‘reading interests, often stereotypically. In onge instance, the
stereotyping pushes inexorab]y on to a rationalization for .
increased discrimiation. | . , -

For examp]e it has been found that bo}! will not read
"girl books," whereas girls will read "boy books." There-
fore' the ratio*of boy books shou]g be about two to one in
the classroom 1ibrary collection.

Research on Sexism: A Sampler

This Report, Card demonstrates that teacher education texts do not
adequadely describe topics related to sex equity in education. The next
_ qaestion is, should they? Is there information available concerning the
way sexism operates in education? on the ways it may harm children? on
strategies teachers may use to counteract the harm? Is the issue of sex
equity of sufficient importance .to be worth more,thén 1 percent of a book's
space’ Let's take a look at some of the research. -

There now exists a significant body of information concerning 'sex bias
' in education and its effect on students. (See Appendix D.) The research
documents a loss of intellectual ‘potential, of self-esteem, and of occu-
pational aspiration as girls "progress" through school. :

1

Martha Dallman et al. The Teaching of Reading, 4th ed. (New York: Ho]t;
Rinehart & Winston, ]9 ), p. 370. ~

'ZDorothy Rubin, .Teaching Elementary Language Arts (New Yorks Holt,
* Rinehart & Ninston, ]975), . 191, .

. .
. ~
. .
. ~
[ . -
%

-
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Intellegtually, females start off ahead -of males. Generally they - .
speak, read, and coumt sooner. But by the upper drades, thefr performance, ‘
on achievement tests begins to decline. This is particularly true in. '

< science and in.math, and math i3 a field which has.b en_termed "the criticdl - .

L]

filter." Girls are far less 1ikely than boys to ‘take advanced math courses;

dnd by the time they reach college they are filtered out of potentially

lucrative and prestigtous careers.in science, accounting, engineering and -

» medicine--that is, assuming they get to college at all. Of the brightest
. high school graduates who never get to college, 75 - 90 percent are women.

. ‘ F?male students lose not onﬁy}inte]]ectual potential but 'self-esteem -

as well. As boys and girls go through school, their collective opinions '
of boys grow increasingly nore positive and their collective opinions of
‘girls increasingly more negative. Bosh sexes are learning that in our - .
society, boys are worth more. . . ; R

LY

still are chanreled infto the “appropriate” -and “traditional" roles as

.. teachers, nurses, and secretaries. One of the results of this channeling
is that a female with a college degree can expect to earn only as much as a -
male with an eighth-grade education. Stereotyping is costly for women.

While there are some cracks in occupational ‘sex-role stekeotypgs, girls

Costly or not, it is a classroom 1esson whenever a book is opened.
Content analyses show that in the most widely used elementary texts in
‘science, ‘math, reading, 'spelling and social studies, females are repre-
sented in less than one-third of the illustrations. The situation is even
worse for minority females. As the grade 1eével increases, fema]e‘repfésen-
tation decréases. While mén are shown in over 150 occupational roles, women
are portrayed almost exclusively as housewives. These lessons in-imbalance
) simply do not reflect reality. Over 40 percent.of women dre in the paid
‘ labor force, and the average female worker will spend almost 40 years of
her 1life on the job. . | o : e

- Unfortunately, sexist messages are taught not only by books but also

by both female and male teachers. Research shows that teachers are more
likely to interact with male students. They are Tikely to talk to a female
only if she is nearby. They will talk, to a male student no matter where he
is in the classroom. Teachers are likely to show males how to accomplish
a particular task but to do it for girls. Thgy are likely to reward males .
for pcademic achievement: "Warren, that was an excellent  paper on the. causes

~ of the Civil War." They are likely, to reward females for an attractive
appearance and for good behavior: ™Anita, that's a pretty dress you're wear-
ing today." - . ‘ ‘

*
]

Research -shows that many counselors hold stereotyped expectations for
females and males and that sex bias frequently characterizes testing ‘
procedures, materigls, and the counseling process itself.. Inequitable access

-and treatment in physical education, athletics, vocational education, and
several other areas also have been documented thoroughly. .

h Y
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catio Comprehens1ve;discussion would filT this monograph several times
over.{ For owr purposes, suffice it to say that the prob]enbhhs beén .
documented extens1ve]y I fact' it has been reeognized as bging so severe-
‘and sa widespread that, in 1972, Title IX of the Education Agéhdments was
passed. It states: *No person in the United States shall,.bn #herbas1s
of sex, be excluded from participation in, be den1qd the Benef'ts of, or
be subjected to dlscr1m1nat1on under . any educatxona] program recé1v1ng

~ Federal F1nanc1a] ass1stance - ) _ . A

;yls is but a very brlef sanmler of the research on sexisp in edu-

" In the fo]low1ng pages, we w111 offer a mare comp]ete ana]ys1s of
the way teacher. ?ducat1on .texts in’each of the seven content areas treat ’

‘the issue of sex equity in éducation. Our analysis deals with more than = '

pictyres and pronouns, although we,do not dlsm1ss the importance of

. Yanguage and-illustrations and their 1mpact on the'way future teachers
conceptualize, their warld. We will examine the nature of each content
area to determine which 1ssugs related to sex1sm in education should be
included and how they should’be portrayed. ' Finally, we will offer fuide-
lines so. that future teacher education texts will enable teachers to work
~fairly with i}] our children.

It 1s, in fact,. the potent1a1 of all our ch11dren—-oun'daughters as ’

- well as our so js--that this monograph ts really about. That is the heart

‘of ithe issue. .'Léss than ] pertent -of textbook space does not do 1t
justice. ;
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.7 the Story
. S

field of education

.h~' . :
‘ ‘ , duction to education. Tg?t§ for these courses give some attention to
" historical, philosophicaland sociological issues as they relate . to = ¢
_ education and focus on tension points or-contemporary problems in this = - |
i . . field. ‘ ! SR R :
Four texts were analyzed: ( ¢ A .
4 ot A

"

Johnson, James, et al.

-y
Y T
RN

v INTRODUCTION TO EDUCATION TEXTS:

Introduction to

-~

-9

LW

-

, R :, ,
. Laying .the Epundationi;Leavfng but‘Hal;\\ _

~

. Prospect%ve teachers typically begin thei% brdg;am_of studyfin:thg
With a course-in foundations of: education ‘or intro- v

the, Foundations of American

Cx

. o Education, 3rd-ed/, Allyn & Bacon, 1975.

Rxﬁn, Kevin and James Cooper.

Houghtpn.M\Eflin, 1975.
Van‘Til, Ni]fiam.

T

Mifflin, 1974..

Al11 the -authors of those te
as.a field defined and conceptua
ratio of male to ‘female names in the index
nine males for 'eved female cited té a tow

;25 are male.
ized by majes. ‘
<ranges from a high of thirty-

of more than six to one; male

"Richey, Robert. ~P]annfng ?or Teabhing, 5th ed., McGraw-ﬁi]], 5973.--
Those Who Can, Teéchi 2nd'ed.,

.'Educatjon: A Begihning,ﬂéﬁd ed., Houghton

‘A1l four present education

Table 1 shows that the

. , : \.
2 . 1 ~_ .
R " " Foundations ‘of Education and
Introduction to Educatioh Textbooks
) Ratio of Emphasis Awarded Males and Females
« - 1n Reference Sources, Narrative, and Illustrations
_'/ - A | . =
| - 1%2:;;\\;V/) !ndei . Footnote & - Pages of Book Figures in
_ . Analyzed. , | Listings Bib]iographzy. Discussion ITlustrations
- ' I M:F Citations Concerning ., M:F
. SRR . M:F Each Sex
a M:F )
. . , : —+ § 1 i
1. Johnson et a), | 6:1 [ 9:1 . 3:1 BB
2. Richey - REEIRE 171 8:1 iR
. o ’ - . ) (|
3. Ryan & Cooper. |. 7:1 6:1 31, 1.5:1
- ..\ o e .
4. Van Til 8:1 8:1 8:1 1.2:1

nt
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ce o0, T ) e
y) authors in the footnotes and bibliography outnumbér females in ratios.

", ranging from more than ten to one to six to-one. In terms of the.amount
.. of content allocated ta_males and.females the%ange is from a high of -
.~ eight times mére $gace given to males thak females, to a low of almost L
~ three ‘times more3§ggce'given.to males than females. On an average, there - -

is five times mgne, space given to males than females in;xhé,ﬁaqes'of'these '
introductory edgcation texts. S

 The -image of the male domain is reinforced through a‘variety of _ 4

: layout techniques. For example, throughout Van Til's Education: A. -~
' Beginning, .there are boxed-off.sections in which authors, philosophers,
researchers and- teachers make statements about education. Seventy-three
people are quoted. Only one is a female. Ryan and Cooper utilize a
similar technique;.Those Who Can, Teach ‘incTudes over thirty boxed-off "/ T
K quotes.- Not a single woman is included. The only place where there '

‘appears to be balance 3n these four introductory books is. in the photo- o

graphs, where in all four bogks there is an equitable distribution of | j
g females and males. . - ‘

Obviously, when an author writes a book. that attempts to introduce
the entire field.of education, there is an overwhelming amount of material
that can be disc sed. The process of selection is crucial. What goes

~ into the book?_ What is<left out? What is emphasized and highlighted?
What is skipped over 1ightly? Our study shows that issues related to S
s€xism and the experiences and. contributions_ of women appear to be ¢ R
selected out. At best, they are mentioned Jin passing.

, Far example, foundations of education books usually inclyde sections "
on the history of education.' Typically, they discuss those philosophers -
and practitioners who“have made .notable contributions. One would assume

: that in a field like education, which has relied and still relies so much
! ~on the work of women, there would be- plenty of discussion given over to
- ' . women's experiefnces and contributions. Not.so. '

. Van Til's Education: A Beginning includes & chapter called "What's
., a School. For?" Here we learn about the work of those who have contributed
| . to education. There are sections on Socrates, Plato, Aristotle, Comenius,
 Rousseau, Pestalozzi, Herbart, Froebel, Parker, Kilpatrick, Counts, Bode .
- and Dewey. Only whité males are mentioned. Richey's Planning for Teaching e
includeS a chapter called "The Development of Modern Concepts of Education.” B
We learn about many of the men cited above. We 1€arn about other men as
well: Vergerius, Locke,sJames, Bagley, Conant, Hutchins, Bruner, Piaget,
Gagne, and Bloom. Emma Willard is not mentidped. Catherine Béecher is not
, mentioned. Sy]vja Ashton Warner is not mentioned. Maria Montessori is not
. C mentioned. ) o ‘ : . : .

We find such imbalance quite astoundingl Our three-year-old child has
‘never-heard of Vergerius (we had never heard of him either); but because .
v of the school she attends, ghe talks about Montessori every day. She and
countless other children across the country are-indebted to the educational
innovations of Maria Montessori. Vergerius, indeed!

Attt
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two others are of ‘minority males. .

g - h\xﬁh

o | o . | .
The foundations’ text that does the best job (all is relative) in T

acknowledging the contributions of women is Ryan and Cogper's Those - -

Who Cap. Teach. This text includes t boxed-off, biographies of famous --
educa '#§1 Two are of”women--Sy]vja shton Warner and Maria Montessori;.- oo

N h

PO LY 3 . . L. -, - . - ' . b ,
Not only are the contributions of individua]fwom;n slighted, but so

s the collective contribution of women. Since ‘the development of the

nbrmal school in the late 1800s (thanks to Emma Willard and Catherine T
Beechgr), the field of education has relied on instruction given by women. '

. Today over 80 percent of elementary teachers are women and approximately
90 percent of secondary teachers are women. Orie gets no sense from any of

these books of the extent of womgn's role in-education.

In fact, Van Til's text not only ignores women's contributions, but - .
at times even diminishes the commitment and professionalism of female
teachers. In the very first chapter of his book, he comments on why some
people choose to teach.  He attributes the following reasons to female
Students: "It's a good job for a‘married women" (p. 10). "My fiance and .
I will be married following graduation. 1I'11-teach to -support us while he
goes to graduate school" (p. 10). "I'11 teach unti] I get the degree I &m
really-after .7, . Mrs." (p. 5). ' _ .

* Women do get credit for one inrovation in education, the dame school
of coloriial times. This is the only female contribution that all four
texts describe. : ~ a
« . The real history of edycation is marked not only by the contributions
of woinen, but also by the discrimiration they have suffered:

Finding . . . that the young women did no manner of harm,

we very cautiously admitted them to some of the recitations -
of lectures in the university building itself, providing
.always that they were to be marched 4n good order, with at
last two teachers, one in front and the othér in the rear

of the column as guards.. . .

This was how the President of the University of Missouri described the
entrance of women just a little over a century ago. The President of

the University of Michigan expressed similar views about womeh in higher _!
education:- "Men will lose as women advance, we shall have a community

of defeminated women and* demasculated men. When we attempt to disturb ~

God's order, we produce monstrosities." S ~

In the 1800s women had to fight to be allowed into the university.

~ A few centuries earlier their struggle was for the opportinity to learn

to read and write. .Approximately. 60 percent of Puritan women did not know
how to sign their names. A.1687 decision in Farmington, Connecticut, was
but one §ign of the times. The town couhcil voted money for-a school
"where-all children-shall learn to read and write English." Thig¢ egali-

\-

Tty

. tarian statement was qufckly qualified with the provision that "by all

children it is to be understood that only male chi]dren&Wi]]\attend.“'

<
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Three of the four.foundations books include sections on the history

of American education. None of the books plu into the fact that .

half our children were once denikd the opportunity to learn.” If the - o

issue is ment1oned at all it is rationalized e Lo . ~
’. ‘ A Y

As late as .1785 there were only two Latin Grammar Schools:
existing in Boston and the tombined enrol]ment in these
two schools wa's only sixty-four bays.' Girls did not
attend Latin Grammar Schools simply because colleges at
that time did not admit girls; inasmuch as coll&e:\

‘bxisted largely to prepare ministers, it,is und

able that they did not admit girls. .

N ' - )

B ~ {Johnson” et al., p. 315~

L

tand-

4

TABLE 2 . 3 {
. _ Foundations of Education and :
- .~ Introduction to Education Textbooks ° - _
Space Al]ocation; 'Lsgugs~Concerning Females ) B ' \5\
Percentage of '~ Ppercentage of :
- Index Citat1ons Concerning Content Concerning: N
o —— e : R SSs — — '
Texts Experiences & | Sexism-+ Sex . |Experiences & | Sexism| ~ Sex _
Analyzed | _Contributions .| Differences| Contributions |~ - | Differences
- -of Females |~ - ‘ of Females - | -
" [1._ Johnson’ . 0.8% 0.6% 0.1%. 3.0% 0.3% | , 0.1%
| gt a].: g h o . ‘
. |2 Rithey 0.3 0.4%-1 0.3% .| 0.3% 0.37° 0.2%.
"IB. Ryana |7 . o | 0o% | o2 | 205 | o0.5% | 0.1
. Cooper .. - v . _ .
<P e 0.65 | 0.7% | 0.13 .08 | 028 | 0.28 '<_j
3 i 3\_ ' S , _ - __

As Table 2 indicates, sexism is not depicted as a critical issue of
contemporary times.- Van Til's Education: A Beginning makes no beginning
at all in this area. Richey's bizarre interpretation of sexism is an
exten51ve discussion of whether there should be a dual -salary scale, one
which pays women less jthan men. Both Johnson et al.'s Introduction to -the '
Foundations of American Education and Ryan and Cooper s-'Bose Who Can, A
Tgach do discuss th?s issug .

a
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. Johnson and -his colleagyes spend.approximately one and a half pages ~ -
. on a section called "Women." It starts eut with four lines defining the

complex piece of legislation that is Title IX. .The authors giye half of
‘a page on dideimination\ip employment., a brief paragraph on stereotypic
“roles, and half of a.page on.fdrces for change such as the National
Organization .for Women and the Women's Equity Action League. The discus-
sion focuses oOn sex discrimination in society. It does not deal with
sexism'in the field of education. - There is no discussion of bias in books,
in athletic opportunities, in teacher and counselor interaction patte?ns,'
or-in educational employment. The problem is not defined, and there are
no suggestions for what the teacher can do-about it. :

In a two-page section called "Sexism and Sex-Role Stereotyping,” Ryan
‘and Cooper do a better job of focusing on education. . They -do discuss sexism

in books and bias in counseling. They cite statistics showing the absence  °
of women in educational administration. Unfortunately, they do not mention ’
Title IX. The sectidn concludes with the following paragraph: _ N

_ \ | NG _

~The elimination of sexism and sex-role stereotyping in

- schools will be a complex procedure that will require the

" cooperation of teachers, administrators; s¢hool boards;
counselors, educational publishers, and parents. Your role e
as a- teacher willgbe especially {mportant. As you interact

materials, your sepsitivity to this problem will help deter-
mine the attitudes of dur future generations.\ Hopefully,
educators will lead in efforts to evaluate school policies,
curriculum, and practices with regard toesex bias and wit]
eliminate sexist discrimination (along with racial and ethnic

N - | discrimination) in our ‘schools. Remember,.if yeu're not part.
: K : .« 0of the solution, you're part of the problem. . Y
% . - (Ryan and Cooper, p. 348)

[

The problem is ;2&1 itls very difficu}t to end sexism in schools. If
beginning or -expérienced teachers are'to try, they need to. understand how
-sexism operates and how it harms children. They need to learn curricular
and instructional strategies they can use to counteract negative effects.
. However, ‘the Ryan and Cooper discussion does not provide sufficient detail.
- . Consequently, -their call to arms becomes rhetoric without meaning.\

D provide relevant information which should be iWcluded in, foundations texts.
These are key sources that teacher educators can\use to counteract omissions, .
oot inaccuracies, and imbalances that may characterize their present foundations
books. = . . -

Many of the entries in-Sections I and III o;Lthebibliography in Appendix

~

with your pupils and as you select and use instructional L



EDUCAT IONAL PSYCHOLOGY:  Canfusion in the Content

[ ' * ) *
‘Three texts were analyzed:

Biehler, Robert. Psychology App]fbd to Teaching, 3rd ed., Houghton
M1ff11n, 1978. ' . - . ‘ '

Gage, A L. and David C Ber]iner Educational Psychology, Rand
McNally, 1975. .

'Good Thomas and Jere E. Brophy. Educational P_ycho]ogy A'Rea}istic
Aggroach Holt, Rinehart and Winston, 1977.

e

Skinner's hehavior modification. The;deve]opmental stages of Piaget.
Achievement motivation. Evaluation. Erikson‘s stages. Instructional

strategies. Student characteristics. Measurement. Heredity versys /
environment. Humanistic education. Classroom management. A1l these and

~more are the substance of educational psychology. In fact, educational ’

psychology texts npt only attempt to describe a number of psychological
theories and principles, but they also focus on trans]at1ng these ideas

.into the world of the classroom. The result is the creation of lengthy

and weighty textbooks. Of all the teacher education texts that were
content-analyzed, those in educationa] psycho]ogy presented the greatest
challenge. ,
Aside from the expected content these. texts present beg1nn1ng
teachers with a hidden, but d‘scoverab]e lesson: - educational psychology

. is almost exclusively a male domain. One need only leaf through the pages

of these texts in order to detect this bias. For each page which discusses

a female, the typical educational psycho1o?y text offers five pages of dis-

cussion concerned with men. For every bibliographic and reference citation
of the work of a female in these texts, there are four such citations of
the work.of males. "In the index, there are over twenty times more male -
names than female names. So preponderant is the male presence in these
texts that many beginning teachers may be led to believe that the field of
educational’ psycholpgy has been created and nurtured by only one- ha]f of
the population. (See Tables 3 and 4.)

This imbalance in the content, index and footnotes is underscored by

~_imbalance in graphic design..  For example, Joseph McVicker Hunt's work on

human motivation receives ‘several pages of text, two colors of ink, and a
half-page photograph in the Good and Brophy text. On the other hand,

Eleanor Maccoby's major work in the area of sex differences is briefly cited
and footnoted, without any significant explanation. It appears that when
the work of fema]es is discussed, the offset press is made idle and the

colored jnk runs out. .

L 4

The Yominal treatment given Eleanor Maccoby makes another po1nt
Although all three texts analyzed include discussions of sex d1fferences, ©
these explanations differ not only from each other, but from the exhaustive
findings of Maccoby and Carol Jacklin in The Psychology, of Sex D1fferences

£

]E]eanor Emmons Maccob nd Carol Nagg Jack]1n The Psychology of Sex
Differences (Stanford, Ca]1forn1a tanford Universﬁ¥y'Press, 197%7.
o . ] .
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v TABLE 3
‘ C ) Educational Psychology Textbooks *
. Ratio of Emphasis AwardedMales and Females
in Reference Sources, Narrative, and IMustrations*
- . \
Texts Index Footnote & Pages of Book| . Figures 1naf
Analyzed Listings | -Bibliographic Discussion | I1lustrations
. ' M:F Citations Concerning M:F
* _ . M:F - Each Sex
] - : M:F
. 1. BiehTer 27:0 |, 4n 6:1 1.25:1 -
2. Gage & 18:1 4:1 6:1 1.60:]
. Berliner L _
,O ' . -
. 3. Good & n/a n/a 3:1 1.20:1
) Brophy L ' ~
< .-
. - . - i,- :
R . '
< - ' ‘
~ | TABLE 4 © ° ~ .
- ' -
Educational Psychology Textbooks .
? C .
* Space Allocation: Issues Concerning Eematle -
" Percentage of ' ‘:P§ﬁ¢eqtage N
( 3 “Index Citations Concerning: ~~Tontent Congerning
* N .

Texts ‘Experierices & \exiSE‘ - Sex TExperiences & Sexism| - Sex
Analyzed Contributions M__|Differences| Contributions| . Nifferentes
T of *Females ) of Females ) I
. N . ' s n . . ’ _ T
. I 3 T ) . S
.b.‘.*l)ai‘,ehler - 0.3% - 0.7% 1.0 . 2. 7% 0,38 ‘0.-'6%
2. Gage & 0.6%. 1.0 | 1.0% 0.7 | 1.7% | - 1.3%
Begliper - : " v L '
3. Good & S S » ; ; o |
- Brophy - 0.2% 0.3 | 0.9% - _0.3} 0.6% . 0.6%
_ : . . _ A | -
7 IR
v 17 ‘ -
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While this is a complex field, and a consensus on the nature and source
of sex differences has ngt been reached, the subtleties and complexities
of this area are frequenfly ignored. Gage and Berliper, for example,
‘conclude that "Females are more conforming and suggestible than males”
(p 426), Maccoby and Jacklin conclude that the rev1ew of the research
in this area does not indicate any greater suggest1b111ty and. conformity
among girls and, in fact, that this commonly held belief is a "myth"
(p. 349) :
- T

There is sex-difference inconsistency among these three texts in
explaining higher male achievement scores in math. Gage and Berliner
attribute the higher math scores achieved by males to the expectat1ons
and pressures of sbcietal sex-role stereotyping. Biehler, in d1scuss1ng
this very same issue, cites a study indicating that male superiority in
mathémafiézd;%"a function OF'qus"greater'abiTity'tb concentrate on tasks
without be#ig confused by background information. Good and Brophy discuss
at -length the problems many boys encounter in learning how to read (pp.
360-362). On the other hand, they do not mention the d1ff1cult1es many

. hgﬁrls experience in their math classes.

The area of sex differences is a complex one, and to a large degree,

~it is still a developing field. Broad generalizations or partial explana-

y; tions do not contribute to the beginning teacher's grasp of this area.
Unfortunately, incomplete or inconsistent treatment serves to blur the-
distinctions between what is real1ty and what is myth in the area of sex
differences. The potential result is that beginning teachers may apply
misinformation about sex differences (taught to them by their educational

/. psychology book) to their classroom practice. 'This has harmful implications
for children in schools. o -

Much to their credit, all the authors of educational psychology texts
do inctude sections descr1b1ng the nature of sexism and express the hope
that restrictive sex-role stereotyping can be reduced. Unfortunately,
the Biehler text is undermined by a series of statements indicating subtle

- and‘not-so-subtle values which work against sex equity. For example,
Biehler presents an impressive non-sex-stereotyped photograph of a.woman
working at repairing telephone lines. The impact of the picture is§ compro-
mised by 1ts capt1on " "The inéreasing tendency for women to do what was”®
formerly 'men's work' has many advantages, but it may contributé to role
confusion” (p. 204). This is the text's only photograph pertaining to
changing roles for women. With all the poss1b]e comments that could be :

made about the expanding potential of women in the work force, this caption .

is gratuitously negat1ve.

Unfortunately, such inconsistencies are not confined/ to the illustra-
tions. Biehler goes to some length to warn aga1nst th angers facing boys
and girls in competitive events. The author is espec1a]]y concerned with
the potentially harmful effects of an "early maturzng girl sending a boy

I

to,'ignominious" defeat in-an athletic competitionf such as tetherball. He
fears that such a defeat may lead not only to unnecessary anguish for the
boy, but to a hollew victory for the girl, who may»exper1ence guilt .and
confusion because she is not "demure" and "petite" as society says she
: Lo

*
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. cation that achievement motivation applies to males only. In the Gage and ‘

A3 : ‘

should be. If she is a "budding feminist," Biehler points out, her victory
"may be short-lived because hér victim is Tikely to surpass her in 'size
in a few years" (p. 184). e T

By reducing issues ofrsex equity to .the rough-and-tymble world of
tetherball, and by gauging male and female se]f-esteggy}zmterms of an
individual's congruence with societal ‘sex-role stere typing, the author .
confuses and belittles the notion of sex equity. Such comparisons suggest
that defeat in athletics is the lot of females, ignores individual dif-
ferences, and leads naturally to Biehler's conclusion: . a girl will have
problems with self-esteem "unless she adjusts to the idea of being the star
of all-girl athletic teams" (p. 184). e - o

- Of the three texts analyzed,in this field, the Biehler book reflects . ... .__-

- the greatest inconsistency in relation to women and sex equity, but the

other two texts are not without similar lapses. While Gage and Berliner
provide the reader with an excerpt from the Scott, Foresman guidelines for
nonsexist language, they fail to -implement such language ip their own text.
Good and Brophy devote some space to describing how to remediate sexism

in the classroom, yet begin the very next section with the sentence:.

'Many psychologists have come to view man as capable of self-starting

behavior. . . ." (italics ours). The authors of these texts include a

brief disclaimer indicating that the studies on achievement motivation

have been performed more frequently with male subjects than with female
subjects. They then spend several pages discussing this research (conducted
by male experimenters using only male subjects) to provide an overview- of N\
the state of the field on ‘achievement motivation. The result is an impli-

Berliner text, the role mothers play in developing achievement motivation

in boys is discussed. There is no discussion related to the role of fathers

in this process. There is no discussion of the development of achievement

motivation in girls. In short, all the authors have a tendency to- be caught

in that oldest of all teaching traps: "Do as I'say, not as I do."
After reviewing these criticisms, it is natural for one to assume that

in terms of sexism, sex differences, and the contributions .of women, educa-

tional psychology texts leave much to be desired. Although this is?true,

it is only part of the story. This analysis also revealed several strengths . '

~in these texts. . . < 3

r . . .
. Of all the twenty-four texts evaluated in this study, Gage and Berliner®’
provide the most cogent analysis of sexism in schools. In addition, they .

~have devoted the most space to this topic (1.7 percent). Gage.and Berliner

have also- prefaced their discussions on sex differences with several infor-
mative and useful comments. They point out that research literature may
exaggerate differences between the sexes; that while studies .indicating the
exjstence of sex differénces tend to get published,. studies which show no
sei differences are far less likely to be disseminated. The authors also
point out that the range of individual differences within a $ex is in fact

greater than the range of differences between the sexes. These comments help

.to put the entire issue of sex df{ifrenées in perspective,

o
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_that has not yet been met.

. \t-
3

Good and Brophy, 1n the1r text, have_created a series of hypothet1ca1

situations to demonstrate gertain points. These brief vignettes provide

a well-halanced set of examples of .female and-male figures. nd gs_has )
been indicated previously, all of these-authors provide stat nts, ‘with
varying degrees of -effectiveness, of moral support for the promise of sex
equity. - _ . . .

. . . N o

-

v , N :
Sort1ng out the many complexities concerned with sexism and sex

" differences is a formidable, but essential, challenge confronting educa-

tional psychologists. - Although there 1s some progress, it is aqfhallenge

L~

: It is imperative that educationat psycho]ogy texts present a thorough
‘rev1ew and analysis of The Psychelogy of Sex Differences (Maccoby and -
Jacklin, 1974) as well as of new research perta1n1ng to this area.” The

--bibliography in Appendix.D has several other entries on sex-related dif-

ferences in cognitive abilities that supu]d be helpful to. educat1ona1
psychology authg;s’and instructors. o . -

g.
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TEACHING LANGUAGE ARTS AND READING:. A Touch:of Madness n the Method

The seventeen methods texts analyzed in the following sections are
. intended to provide elementary school teachers with classroom help. Each ~
“text intludes discussions of elementary schoo] curricula,.as well as tech- "«
niques and strategies of instruction. The purpose of these texts is to _
- help undergraduates to function successfully as teachers in social studies,
reading, language arts, science and mathematics.- Although some institutions
i offer methods courses-as corequisites along with student teaching, most ..
. colleges and universities require ‘that these courses be taken, usually in -
~the junior or senior years'and prior to student teaching.’ ‘ .o

Five reading methods texts were analyzed: Lo T S

*Dallimann, Martha, Roger Rouch,-Lynette Char, and John DeBoer. The . Co
Teaching of Reading, 4th ed., Holt, Rinehart and Winston, 1974.

Durkin, Dolores. Teaching Them to Read, 2nd ed., A1lyn ahd Bacon,

? 1974, . |
Karlin, Robert. Teaching'E]ementary Reading, 2nd ed., Harcourt ' i
Brace Jovanovich, 1975. - _
. Spache, George and Evelyn B. Spache. Reading in the Elementary
L . School, 4th ed.-, Allyn.and Bacon, 1977 ’ ~
| Zintz, Miles. The Reading Process, 2nd ed., Wm. C. Brown, 1975.
7 - -» : -
| Four language arts methods texts were analyzed: ' ' -
- Burns,'Péu] and Betty Broman. The Language Arts. in Childhood -
Education, 3rd ed., Rand McNally, 1975.
Lundsteen, Sara. “Childreh Learn to Communicate, Prentice-Hall,
A -1976. |
| .Pétty,.wa]ten; Dorothy. Petty, and Marjorie Becking.: ggperiehces
in Language, 2nd ed., Allyn and Bacon, 1976. o N -
Rubin, Dorothy. . Teaching Elementary'Language'Arts, Holt, Rinehart
, and Winston, 1975. : : - - - \
. The reading and-l?nguagefarts‘metbods texts are treated in a single
section because there fis some overlap in their content and because' there
A fifth edition-of The Teaching of Reading (1978) was published after the
1974’ edition had been coptent-analyzed, Although the fifth edition was
not formally content-anagyzsg, it was read. From our reading, it appears
. ~ that on the issue‘of sex equtty in edication, thé 1978 text offers no
‘ - improvement over the former edition. - , - \
) - - - . i ‘_ ¥ 5
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are parallels in tbe1r treatment of sex equity {n education. One thing ‘
they have in common is their treatment of sex-role stereotyping in basal
readers and chijdren's literature. Another is their treatment of sex

_f ) dufferences in reading and languaje abilities and in reading preferences

In terms of overaTl space allocation, Table.5 shows that the language
arts texts are reasonably equitable in their content distribution between
females and males. In their use of reference sources and in illustrations,
there is also fair treatment. The reading texts, when.compared with the
‘language arts texts, are not as successful in these areas (see Table 6),
particularly in space allocation, where there is, on the average, twice as

much content. relating to males as to females ) . +
. N
[
— ~ TABLE 5 . o
LY S .
Langudge Arts Methods. Textbooks ' ’
s Ratio of Emphas1s Awarded Males and Females.
in Re¥erence Sources, Narrat1ve, and Illustrations *
Texts Index Footnote & | Pages of Book | ~ Figures En
Analyzed Listings Bibliographic “Discussion | Illustrati -
. M:F Citations -Concerning M:F C
‘ M:F Each Sex
& - M:F
. Burns & n/a “1.4:1 1.5:1 1.2:1 -
Broman _
2. Lundsteen | . 1.4:) 1.0 1300 1.2:]
3. FRetty, Petty. nfa ¢ 1.3:1 1.6:1 1.5:1
' . & Becking ' ' o
4. Rubin 3:2 1.5 1.4:1 1.5:1
rf' On the issue of sexism, all the reading and language arts'bookskshould
cover the content analyses studies of sex bias in basal readers and chil- |,

dren's literature.
readers because females are often omitted from stor
females do appear, they are steredtyped to the point of caricature.

These have demonstrated: female §nvisib111ty in children S
es' and pictures.’ L

When"
For -

example, girls in basal readers most often are depicted doing nothing--
~ nothing, that is, except watching their active brothers at work and at play.

- For that matter, boys in basal readers bear little resemblance to real human
beings. They achieve feats of heroism equal only*to those imagined in fantasy™

/ or.seen on TV. As for adults, when father finally brings his executive brief- :
case home, he knows best--and he knows all. While females in these stories :
dissolve into tears at the least proVocat1on males remain emot1on1ess--
apparently incapable of express1ng fear or sorrow.

. '
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' TABLE 6

Reading Hegpods Textbooks

- . -
Ratio of Emphasis Awarded Males and Females .
in Reference Sources, Narrative, and I1lustrations
Texts Index | Tootnote & [ Pages of Book | . Fidures in
Analyzed Listings | Bibliographic Discussion | ITlustrations
. M:F Citations Concernting M:F -
PR M:F Each Sex :
i . _ M:F
1. Dallpann et al. 2:1 1.7:1 20 1:1
. 2. purkin n/a 1.5 §FTtmm"“"m”mm;5?i"“""ﬁ
3.. Karlin. 1.8:1° 1.5:1 w3 BT
/4. Spache & n/a / - 1.7:0 1.3:1 1:1
Spache * - . .
. zintz 1.5:1 | 1.5 1.4:1 - % 10200

Omission and stereotyping have led several major publishing companies
to issue guidelines to ensyre that future basal readers will treat both sexes
more equitably and more-realistically.’ Several state textbook adoption com-
mittees consider the issue of sex bias to be one of their prime criteria for
'book selection and adoption. Many annotated bibliographies -of nonsexist

- has been enormous research in and concern about sex bias in basal readers and .
children's literature. S - ' ' ” x
~ Since there have been so many efforts to confront sexism in children's

books, it is amazing that fbur of these nine teacher education books. omit
the topic entirely.
(See Tables 7 and 8.) For example, Burns and Broman spend four sentences-
discussing sex-role stereotyping in children's literature and suggest that

- teachers who wish to aveid sexist books obtain Little Miss Muffet Fights Back:

children's books have been published and widely dissemihated. In short, there’

In four other books the amount of treatment is minuscule.

Recommended Nonsexist Books about Girls for Young Readers.T This is the only
resource they offer. In contrast, they provide a two-page bibliography on
"Black literature," "American Indian literature,” "Chinese and Japanese

) literature," and "Eskimo literature."
A literature.

4w “

. v
]
-
4
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TABLE 7

Language Arts Metho&s Textbooks

Space Allocation: Issues-Concern}ng'Feﬁa]ésl k

Percentage of ' *
thex Citations Concerning:

Percentage of

Content Concerning:

Texts kxperiences &

sy

" Percentage of
. Content Concerning:

Sexism Sex . tExperiences & | Sexism Sex
Analyzed Contributions Differences [Contributions L - |Differences
. of Females: of Females ¢
[ SR o m”{v_””__”_”__m”__ . 4..]m_mhw_"m_”m+_“_"“""m”,mn_m_mm““_
1. Burns & Co8% 10.0% 0.0% S 2.4% 0.04% | "0.09%
Broman - ' : - _ | '
|2. Lundsteeny | .0% 0.1% 0.0% . 0.7% 0.10% 0.00%
¥ “a ' '
3..Petty,~ * 0% '0.0% 0.0% 0.7% = [0.00% | 0.06%
_ Petty & L
" Becking o ‘
4. Rubin | ‘i.oz; 0.4% 0.6% 2.0% 10.40% | 0.7Q%
% TABLE 8 .
. ‘ s t
) ‘ Reading Methods Textbooks : .
Space Allocation: Issues Concerning Females h
N

Texts Experiences &|Sexism| Sef§
Analyzed Differences |Contributions Differences
of Females
.4 ‘ -
1. Dallmann 0. o "| o.0% 3.2%  |0.00% | 0.08%
et al. , ' ~ ) e
2. Durkin - 0.3% 0 0.0% 1.1%  [0.02% | "0.02%.
3. Karlin 0.0%. 0 0.2% 1.4% 0.00% | . 0.20%
4. Spache & 0.0% 0 0.6% 5.3% 0.20% | 0.50%
. » Spache ’ :
5. Zintz . 0.8% 0 0.2% 6.2¢  [0.00% | 0.60%
‘ . 24 i .
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Lundsteen spends two paragraphs on sexism in children's literature.

Her second paragraph -attempts to answer -the question, "What can the
. teacher do?" ’ ) ; .

¥ . . ‘ . ..

' Again, seek a balanced selection of books. Active female

*» protagonists are appearing mgre and- more in new, quality 5
books for children. Select books that emphasize achieve-
ments of both men and women. Discuss the sexist elements

. in our language and books when they appear in the classrqom.

. ‘ .Otherwise the teacher and the material will convey to the

s . child the impression that the demeaning of women is socially

acoeptable, is an unavoidable reality, rather than a form -of

_Prejudiceror a lack of sensitivity. '

v.»
¢

-

Such generalities provide the beginning teacher with little real help.
Given ‘the hordes of children's book-titles that are published each yeaf,
how are beginning teachers to know which books stress the achievements of
both wemen and men? Where are the references and annotated bibliographies
that- they can turn to? How are teachers to know about the sexist elements
- in language? In all likelihood, this may be an issue they've never thought
. about. How are they supposed to discuss sexism in language and literature *
with second graders? sixth graders? It requires ‘skill and sensitivity to
- talk ghout .sexism with elementary school children. Lesson plans and instruc-
tional procedures have been developgd, but Lundsteen does not tell beginning
v -, teachers apything about them. “ .
~Of all the language arts and reading methods textbooks, Derothy Rubin's
Teaching Elementary Language Arts gives the most space to the issue of
sexism., Even she spends less than 1/Z of 1' percent of her textbook.-on t
topic. Further, neither Rubin's text nor any of the other methods books™ .
in reading or language arts offers curricular resouvces or instructional
approaches to help beginning teathers counteract bias: in their books.

b '

Six of the-wnine books discuss sex differerices in readinb preference.
N Their analysis of what boys like to read and what girls 1ike to read is
stereotypic. For example,.Dallmann et-al. comment: ' .

. Boys show interest in action and aggres§T§eness in the
* .~ affairs of the world and 'therefore prefer adventure,
science, hero stories, biography, history, and tall tales,
- while girls still cling to the fanciful stories, myths,
stories of chivalry and romance, home 1ife, biography, and
. accounts of everyday 1ife, though not always ‘in that'order.
: M//// " Boys will not choose a book, ordinarily, that has the name

of a girl in the title, but girls will choose'a boy's book.
; - ] (Dalimanr et’al., p. 370)
_ ' : v .

“
J
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Burns and Broman tell future teachers

- Boys prefer stories of $cience, invention, and vigorous
action. . . .Girls will read a book considered to.be of .
1nterest to boys, but the reverse is seldom true.

]
. v 3

(Burns and Broman p. 216)

Petty, Petty and Beck1ng note that "boys scoff at love and avoid books in
»°° which the pr1nc1pa] character is feminine" (p. 376). .

. Thehresearch on which such conc]usions are based is, for the most .
part, very dated. The authors do not offer contemporary stydids that may

— e ...Show changes _in readingupreferencesi=new»interest5~influeneed_bymeurrentln---
‘ societal changes in accepted roles for men and women. The manner in which

.these studies are reported is one which appears to condone sex-typed .
reading preferences rather than cha]]enge teachers to expand the reading
interests of both female and male students. Further, these stereotypic
statements/are presented without any qualifiers. Obviously,'many boys do
© o prefer s}ﬁéies related to science and vigorous action. _Obﬁﬁous]y,'others
. do not.~0Obviously, some girls prefer fomance and quiet Stories of home
' life. Obviously, others do not. As with all stereotypes, these broad,
¥ unqua11f1ed generalizations about sex differences in reading preferences
show no regard for the reality of individual differences.
) .
N One part1cu1ar1y unfortunate aspect of these statements is the -

' accepted assumpt1on that boys will refuse to read ‘'stories about girls.
Again, there is the problem of stereotypic generalizations. -Some boys
may obJect to- reading books about girls, while others may not. Not all
g1rls ‘enjoy.reading books ‘about male characters. Again, even more offen-

- sive than unqualified generalizations is a-manner of reporting that appears

to condone the sex bias of some male students. <The authors do not give

future teachers instructional methodology to challenge sex bias in reading

< preferences. They do not offer bibliographies of children's books about
s active, interesting, adventurous girls who would attract a female as well’
. .as a male reading audience. Rather, they present a dated picture and.fail

to confront the sexism inherent with¥n it. It would be umthinkable to tell -
‘future teachers to-expect and accept that white children will scoff at boboks
about Blacks or that Christian children will reject books about Jews.. Yet,

in telling future teachers that boys can be expected to avoid books about

N

~ of sex. e o
W4 . b4

- Dorothy Rubin's Teaching Elementary Language Arts pushes this sexisff

. assumption to its ultimate conclusion. Her discussion of sex differences
in reading preferences begins fairly. endugh, with a warning that teachers
"must be carefu] not to be'caught up in.stereotypes.” But She continues:
‘ T, However, what we know: about children's attitudes toward
& ~ choosing books should also be' taken irito' account. For
. example, it has been found that hoys will not read "girl

>~

Y 3 | : - | RA
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books," whereas girls will read "boy books." Therefore,
the ratio of "boy books™ should be about two to one in the
; ctassroom library collection. Examples of "girl-type"

Lt ' books are Little Women by Louisa May Alcott and many of

. ’ the Laura Ingalls Wilder books such as Little House in .the

Big Woods. . ) .
T ‘ o (Rubin, p. 191)

-
d

Sexist statements 1ike this lead to the publication of many more
- children's stories about male characters. When Scott 0'Dell sought a
publisher for Island of the Blue Dolphins, eventually a Newbery Award
winner, he was told that the story was superb, but one minor change was
required. He.should change his 1ntrepj& female protagonist to a male -
. "because boys will not read books about a girl." Fortunately, Scott ‘
e .--Qmell_.nefusedTm—his—beelee#ﬁers—ené%ef—the---ﬁnest—portraya’fsmf—a'-"-*-' T
female character pitting her resources against the natural’elements in
a struggle for survival. It is imperative that girls have the oppor-.
tunity to read about independent, resourceful female characters such as
0'Dell's Karana. Surely a two-to-one imbalance in the classroom library
will deprive them of this opportunity. : .
\ ] :
" A common thenme, part

icularly in the language grts methods book, con- ~ ., .

cerns the value of literature in helping children become more under$tanding

of others who are different from themselves. If it is accepted practice

that boys should not' be expected to read books about girls, they miss the

opportunity to create understanding. Moreover, if they don't read books

of the quality of those written by Laura Ingalls Wilder, they miss Some of

the best literature available to elementary school children. Heaven knows,

boys need all the help they can get in reading. L ~ '

’ - Indeed, one sex differenee frequently discussed in these methods texts
is ‘the problems that male students are likely to have in reading. Both
Zintz and. the Spaches analyze reasohs for disparity in reading achievement.

_ v Zintz concludes that girls'have the edge over boys ‘in reading because they

- come to schooTWith: - . v '

S . - - -1(1) greater ability to sit still and.do "sitting
- L still activities and (2) greatér facility with language.
1 Add to this the bland pre-primer reading one can do with
3 ‘eighteen or twenty basic sight words and a woman teacher

1 who may emphasize-female values and the girls do have an o

A advantage. J
: / c . |
v - E Durkin has suggested that if first-grade teachers - ’
N ' ; could liven up beginning reading with stories about jet

3 planes and how they work, or rockets and the boosters they
‘ need to get into space, boys would probably fare much
better. o

¥

(Zintg, p. 214) : .
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Spache and Spache offer the following reasons for boys' difficulties in
reading: "the attitudes of women teachers toward boy pupils, the socially
conforming attitudes of American §irls" (p. 150); and the existence of a
male personality style characterized as "more aggressive; less conforming;
Tower frustration level for boredom and monotony; more inner directed in -
reading to find out, nmot just to please the teacher... . ." (p. 263).

- -+ It is important that problems many boys have in reading be discussed
A in methods texts. But conclusions such as those reached by Zintz and bx/,
Spaghe and Spache offer stereotypes, not illumination. " Their portrayal "of
females is patronizing and offensive. The tmage that emerges is of a
female student who is. passive and conforming, satisfied by bland reading

and monotondus activities. . And their comments on the deleterious attitudes

of female teachers toward boys is disproved by the research which indicates.

that the sex of the teacher does not have significant impact on the reading
achievement of ‘male students. . ) .

Y In issues relating to sexism, reading and langyage arts'texts have
far to go. It is time for these texts to replace stereotypes with current
research and methodology. Section II of the bibliography in Appendix D
contains many references on ¢ontent analysis concerning the portrayal of
e females and minorities in thildren's reading materials. ‘Much of this
- research should be cited and-discussed in reading and language arts methods
textbooks. Other sections of the bibliography include entries on the
impact-of sex bias in books on children (Simpson, Zimet) and on instruc-
tional approaches teachers can use to counteract the bias .in their books
(Campbell, Guttentag, McClure, Monteith, Naiman, Sadker, Schulwitz, Sprung,
.Styer. and several othgrs). It is important that both those-who write
reading and language arts methods textbooks, _as well as those who teach
from them, know about this material so that they can inform our future
teachers. \ e -

a
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- . MATHEMATICS AND SCIENCE METHODS: For Men Only ° \\QA

L

Three mathematics methods texts ‘were analyzed: .

GroSsnick]e, ?oster and John Reckzeh.-.Discoverfng\Meanings in
Elementary School Mathematics, ;6th ed., Holt, Rinehart and Winston,

Inc., 1973. . .

<

Héddens, Jaméé;w. Today's Mathematics, 3fﬁ ed., Science Research
Associates, Inc., 1974 : ‘ .

Marks, Jobn L., C. Richard Purdy, Lucien B. Kinnéy and Arthur A,
Hiatt. Teaching Elementary School Mathematics for Understanding, .

Three science methods texts were analyzed:

l —
quugh, Glenn-0. and Julius Schwartz. Elementary School Science
and How to Teach It, 5th ed., Holt, Rinehart and Winston, Inc.,
1974. = -~ .

Gega, Peter. Science in E]eﬁéntapy Education, 3rd ed., John Wiley
and Sons, 1977.

-

Rowe, Mary ‘Budd. Teaching Science as' Continuous Inquiry, 2nd ed,,

' McGraw-Hill, Inc., 1978. ‘ - ' o

N Each. year, America's colleges and universities graduate tems of thou- >
sands of medigal.doctors, scientists, mathematicians, architects and '
engineers. Impressive pageantry marks’ the rites of passage of these young
adults; friends and family applaud their-academic achievements, for society
has recognized that careers in math- and stience-related fields are deserv-

ing of both status and, eventually, money. p
A closér look at the faces of these graduates reveals more thanrtheir
Joy, anticipation, and relief. Even the most casual observer can detect
one unmistakable fact:  tomorrow's doctors, scientists, mathematicians.,-
architects and engineers are disproportionately and overwhelmingly male.
A oY < : _

The most recent data from the National Assessment -of Educational
Progress indicate that the root of the problem can be traced, at least
in part, to our elementary and secondary schools.” These statistics, a
. product of comprehensive national testing, reveal that there is a reflark-
- able gap in math and science achievement scores between male and female
students; ,and as, the grade level increases, so does the achievemept
disparity. .In short, in.the areas of science and math, schools.are fail-

ing our female students, in every sense of the word.
. If the textbooks analyzed in.this-studyiare any-indication, this

educational deficiency will probably be with us for years. Not one.of
the math methods texts analyzed made any reference to sex differences in

" 29
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. - they graduate om high school, many female students. lack the appropriate
" math prerequisites for entrance into most college-level math an science

- and pursue a career in the humanities, social sciences  or the arts. . The

FREN . ~ . .- : : . , .
. . . : .
. ¢
. . . .
B . ‘ ’
-

math achievement, to the many problems that may confront female students

in this area, or to the very real stereotyping of math as a "male" domain.
This oversight is all the more regrettable because math has become, in
effect, the critical filter that prevents many females from 1ntegratfng
all those prestigious careers we listedfabove X .

. The-process works this way: As girls progress through secondary
school, they elect to take fewer ‘and fewer math courses. By the time

courses. This avoidance of high school math courses presents colleges

. bound female students with a difficult choice: enroll in remedial and

basic college math courses, .or avoid majoring in science or math entirely

vast majority choose to continue avoiding math. ‘In effect, math is f1l- .
tering female students out of the very careers that offer them the greatest
future employment potential. .

Several educators are attempting to confront this md(& anxiety which
has become so damaging to so many females. A variety of Thstitutions -
around the, country have developed programs which attempt to reduce and
eliminate the barriers that discoyrage females from enrolling in math
courses. Through innovative curwiculum development and instructional
strategies, these programs attempt to eliminate fear and avoidance of
math-and to encourage females to explore courses and careers in this area.

Prospective teachers reading'these_math_methods texts would discover r
not one -reference, not one word devoted to these programs or the probléms

-s0 many girls face in math. There is not a single reference to sexism in

math, in school, .or in society. In fact, only one of the texts includes
any mention of sex differences.” Grossnickle and Reckzeh indicate that
several studies at the elementary level suggest that both girls and boys
expressed favorable attitudes toward mathematics. For these authors, there
are no sex differences and the potential problems confronting girls in
mathematiecs are simply not an issue. (See Tables 9 and 10. )

In general, the texts analyzed also avoid any reference to the experi-
ences or contr1butions of females. The only inclusion of female names
is in the 'context of sample problems and sample clagsroom activities, when-
hypothetical names are used. In many instances, mathematical sets ane
deve]oped on sex-segregated and sex-stereotyped bases:

"The set of pretty girls is well defined." (Grossnickle and
Reckzeh) | -

. ’ :
“A11 the good-looking girls in Brownsville school." (Heddens)‘

A1l these texts are dominated by the content ot mathematics, to the
.virtual excludion of other pertinent issues. While devoting chapter after
chapter to mathematical concepts and procedures, the texts offer a minuscule’
~amount of information on the neture of learners and their individual needs.

25 \
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Ratio of Empha51s Awarded Males and Females
in Reference Sources, Narrative, and Illustrations

TABLE 9

R Y

Math Methods Textbooks

“

. .*‘ ’
; Figures in :

Texts Index Footnote & - Pages of Book
Analyzed Listings | Bibliographic Discussion ITlustrations
"MF Citations Concerning . M:F
3 M:F Each Sex |
M:F
) . . e R RSN R ,‘_' ‘ ——- l. 3.
* [l Grossnickl® 2:0 4:1 . 21 1;16 .
& Reckzeh | . o : P
2. Heddens 2:0 4:1 ’ 30 L 110
. ‘I - ) "
3. Marks et al. |[~0:0 n{a ‘ 1:2. 1 3:20
At L X

w . * : — n
There are only seventeen figures in the Grossnickle and Reckzeh“text.

I

- TABLE 10

Math Methods Textbooks )

Space Allocation. Issues Concerning Females

Percentage of
Index Citatiohs- Concerning

Percentage of .
Content Concerning

’x -

| Texts Experiences & | Sexism| Sex Experiences & |Sexism| :Sex
Analyzed  |Contributfons . Differences Codtributions - |Differences
‘ | of Females g of Females . i

e ' -

1.: Gross- 0 0 0 0.3% 0 . 0.1%
nickle & .< ) :
Reckzeh o y

2. Heddens 0 / 0 0 0.0 (-0 | o.0%

3. Marks X 0 0 0.0% 0 0.0%
et al. )
> 4 Evy
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These math mgfﬁﬁds texts are the core of what ‘future teachers learn
about teaching math to children. By not including such issues as sexism
and sex differences, the texts abandon their respons1b1ﬂity to provide,
teachers with stratdgies to help many female students increase their
syccess in mathematits. WhiTe educators continue to be concerned with
“Why Johnny Can't Bead," the authors of these texts have not even begun .
. to ask, much les§ answer, “Why Jane Can't Do Math." S
~ "Why Jane Can't Do Science" was the next unanswered (and for ‘the
“most part, unasked) question tbat we encountered. The problem faced by
many females in the sciences is not a topic in two of the three science
Vs ‘texts analyzed. In the third text, by Rowe, it receives passing mentfon
under a title "A Special Handicap. g In'a book 500 pages long, only six

sentences are devoted to this issue. rhe entire Section’is quoted below:

) ; A Spec1a1 Hand1cap ,é&_'

Girls at all socioeconomic levels act with respect to
. science as though they were handicapped. They know less,
do less, explore less, and are prone to be more supersti-
tious than boys. It is tempting to speculate that one
reason so little science is being given to the grboups who
most need it may be related to tHe feeling of low confidence
so'many women have when it .Comes to science. Wouldn't it
be too bad if our children were kept in a deficit condition’
beCause many of their teacHers do not know.or underst@nd what
the treatment could. accomp]1sh for them?
We are the doctors who must fight for help Whihf it can still
: "do somef{ good for the handicapped. The researcl¥ suggests what
-0 we must'do; why don't we?
. N (Rowe, p. 69) - ,
Despite the author's p]ea, it is un11ke1y that beg1nn1ng teachers could
respopd effectively to the needs of female students based on these two
paragraphs. It is also.unlikely that many readers would appreciate the |
real nature of sex differences based on Rowe's single sentence on the topic,
asserting that girls "know less, do less, explore less, and are prone to )
., be moré superstitious than boys." As superficial as this treatment appears,
. we must be‘quick -to point out that in al ‘three science texts (and in the

. three math texts) analyzed, th1s is the oply comment on this issue. (See
“ Tables 11 and 12.) -

With the exception of the brief comments offered by Rowe, females com-
prise the invisible students in science classes. The implicit message in «
these books for those studying. to become teachers is unfortunate: there
-is no.need to be' concerned about difficulties female students.may experience
in the area of science. This goes against impressive and deprassing evidence
that science is failing our female students. In fact, the most comprehensive

4} national assessment of educational achievement (National Assessment of

!




TABLE 11 *

Science Methods Texcbooks

\

Ratio of Emphasis Awarded Ma]es and Females

[

)

in Reference Sources, Narrative, and IMlustrationss

clTeth“ Index Footnote & Pages of'Book Figures in |
Analyzed -Listings | Bibliographic Discussion ITlustrations
' M:F - Citations Concerning M:F
S . M:F Each Sex o
_ o ) ' . M:F
1. Blough & 21:1 241 9:1° 200
T Schwartz ' .
" 2. Gega 5:1 C2a 121 1.7:1
'B. Rowe n/a 2:] 31 2
iiv,. TABLE 12 |
. ,  science Methods Textbooks
" ‘Space AlTocation:fissues Concerning‘Femélesr
. j//»{;f-‘ Percentage of . Perceniage of -
s, L . ’“fndex Litatfons: Concerning: Content Concerning: -
i == - n o --------~ A r--—-:Fln
Texts Experiences & | Sexism| ' Sex Experiences & [Sexism Sex
Analyzed Contriibutions Differences [Contributions - [Differences
) o of Females . of Females
1. Blough & 1 0.2% 0.000% | 0.00% 0.40% ' 0.00%'} 0.00%
Schwartz - . | .
C 3 - i ' R w :
o 2. Gega -4 - 0.0% | 0.000%| 0.00% 0.09% 0.00% | 0.10%
~ |3. Rowe 0.0% 0.006%| 0.01% ._1.23‘\ 0.03%] 0.05%
- ‘
S 3 9g




Educational Progress) indicates that the problems confronting SO many -
females in science are-actually becoming more acute The NAEP report
describes the problem this way: ' )
On a variety of (science) gxercises, the 1972-73 results -
) for females can only be considered incredible. While 70
percent of .the thirteen-year-old males knew that the use
of a compass is related to the earth's magnetic field,
only 54 percent of the females answered correctly. On an .o
exercise dealing with alternating and direct current, 13
: ” percent fewer seventeen-year-old females than males knew
- - the answer in 1969-70. In the second assessment, this
a diffe?ence has increased to 18 percent.!

3

.
A ¢ *

L ~Of all the twenty-four™ textbooks analyzed in_ th1s study, those in ”'V"j"”"F"”
science and math reflect the least sensitivity to problems confronting woe

females. In spite of the substantial research findings and popular knowl- .
edge of the fatlure of math and science to meet the needs of these ch1ld&en,
these texts offer little hope that tomorrow's teachers will be aware of,e Ny
much less respond to, these critical needs. © .

\x Severat bibliographié entries in Appendix D offer information on sex AN
equity in math and science  (Campbell; Dwyer, Fennema, KaMinsky, Maccoby
. and Jacklin, Sherman, Dohady and Tobias, McClure, Perl, Styer, and others).
Recently the area of math has generated an:enormous amountv%f research and
- program development ' concerning nonsexist teaching and instriction. Textbook
. rauthors and teacher educators should know about these resources so that they
can 1nform future teachers. :

&

- e « t

-~ ’

-~

’ TAs euoged in Educationél Djgest, 31 (January 1976),(9. 12 . -,
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SOCIAL STUDIES METHODS: Sensitivity without Substance

Two social studies methods texts wef&fanalyzed:‘1§

-

Jarolimek, John. Social Stbdfes 1n-E]emeﬁ£ary Edycatibn, 5th ed., o
Magmillan, 1977. o G R

Michaelis, John. Secial Studies for Children in a“Democracy::
" Recent Trends andxsfve1opments, 6th ed.,.Prentice-HalTl, 1976.
.t ' r .
For a variety of reaso", the traditional roles of
merf ‘and women in society have undergone great changes in
the second half of the twentjeth century, resulting at long -
last in _the emancipation of women. The intlependence of

women, which without question is one of the most signif-
icant developments of our time, hag many implications for
socfal studies education in. the el mentary school. :

~ (Jarolimek, p. 14)

. This passage, taken from one of the two elementary social studies
methods texts which dominate the field, provides a useful insight into the
. treatment women receive in these books. Each text,refltects a sensitivity
»  to the strugg¥e for equality and each text sets a gone of moral support;
yet each text spends little time on the issue of séxism and teath text talks ,
in generalities. Following the two sentences quoted above, the reader finds ,
only three brief, explanatory paragraphs., _ :
~In these paragraphs, Jarolimek points out that schools and reading
materials unfortunately have contributed to sex-role stereotyping, and he
- indicates that today we “4re witnessing a significant change in the role of
~women in America. Although the effort to achieve sex equity is described
" as "one of the mos% significant developments of our time," 6ne which "has
many implications for social studies education in the elementary scheol," it
is evidently left to the intuitive powers of the reader to discern why this
movement 1s so important and precisely what these many implications are.
The reader is alerted but not toldfllere to 100k or what to' do.

4

Superficial and-brief treatmeny also, characterizes the Michaelis text.
" In the ‘preface, the author highlights ten new developments in social studies
that have béen included in 'this Tatelt revision. - One of these is "equality
for women." Yet in the very first chapter, this issue is discussed under —
the subheading "Ethnic Studies, Equality for Women," and given seven lines.
Withth a few sentences; the evils of sex stereotyping are alluded to, apd
the reader is ‘encouraged "to make such values as freedom, equality, and
Justice equally applicable to all-individuals regardless of sex!' (Michaelis,’
P. 23). But just how is a notice teacher to- appreciate, much less implement;
a sex-fair social studies program based on a few sweeping generalizations? -

RO Neither author demonstrates confidence in the beginning teacher's ability to
- construct a bulletin board or develop a, unit on Japan~ Detailed instructions
- .. . . o
T 7 - . ’ . ) . ‘s . - .
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and suggestions for each of these activities tun on for pages. and pages.

Yet withjn each text, the total discussion devoted to the nature and
elimination of sexism is well below 1 percent. (See Tables 13 and 14.) .
If it is important to provide specific instructions on developing bulletin

boards and units, surely it must also be important to provide teachers .
with specific strategies for nonsexist teaching.

| TABLE 13
Social S}udies Methods Textbooks

Ratio of Emphasis Awarded Males and Females
in Reference Sources, Narrative, and Illustrations

-
e = s — f‘ : . S — _T_ _
«y  Texts _ Index Footnote & Pages in Books Figures in
Analyzed | Listings - Bibliographic Discussion I1lustrations
: c MIF . ' Citations Cancerning M:F
o M:F Each Sex . -
' M:F
1. Jarolimek . 2:1.. .2 122 STy
F Michaelis 2.1 | 3 1.8:1 | e
TABLE 14 ’ ’
Social Studies Methods Textbooks
Space AlTocation: Issues Concerning Femgies .
) ! Percentage of : : Percentage of |
~. S . Index Citations Concerning: - -Content Concerning: -
TLTexts | Experiences & | Sexism| = Sex _ Experieﬁcésu& Sexism| ¢ Sex
- Analyzed - | Contributions | Differences | Contributions Differences
- : of Females ‘ _ of Females a
© 1. darolimek | . 0.4% - | 0.4% 0 . | o8  |ow% | o0.00%
. Michaelis - 0.0% 0.1% 0 _ " . o0.6% 0,3% | 0.03%
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This lack of qu,'ficity i; disheartening because the social studies
are a rich source of ™formation, a natural place in the elementary cur-
riculum to teach about the role of women and the issue of sex bias.
Research demonstrates the omission of women from social studies textbooks.
Current elementary texts tell the story of a nation created, maintained

and led by men. Teachers interested in giving a better picture ‘and. sharing

with students the experiences and contributions of women will find neither
guidance nor resources in these social studies methods texts.

Nor will the beginning social studies teacher learn how.to counter
-the sexist attitudes and behavior. found in school and society:. While the
teacher is presented with'consﬁderable information concerngng the most
appropriate techniques fol teaching about the use of color in maps, no -
space can be found to discuss ¢lassroom strategies to combd§ the unfair

“effects of sex-wfle stereotyping. .~ . . Y 0 o

On the other hand, there are bright spots in each text. Michaelis,
for example, employs a writing style which noticeably avoids the use of"
sexist nouns and pronouns and generally reflects a nonsexist language
pattern. In addition; although only a brief discussion of sexism is pro-
vidéd by Jarolimek, he does manage to point out that sexism is a two~edged
sword and males are also victims of sex-role stereotyping. Beth authors
provide the surface gloss that promises to help teachers understand and
counteract sexism. Unfortunately, the promise is unfulfilled; there is
little more than a brief and simplistic discussion of sexism and the role-
of women. MWhat the reader does find is a’sensitivity to the topic. But
it is a sensitivity without substance. ' .

_ Several references in the bibliography in Appendix D provide the
missing informatign (Campbell, Grambs, MacLeod, the Council on Interracial
Books for Children). These resources should be helpful to textbook authors

as well as instructors in the field of social studies methods.

L
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© 'LANGUAGE: Shaping Reality

Several studies show that language serves to determine perception of
reality.. Consequently, the language authors use may function to shape
and limit the very content of text narrative. One segment of our analysis
focused on language to determine if it was characterized by male-oriented
nouns and pronouns and by stereotyped references.

Of the twenty- four books analyzed twenty used the pronoun he and
supposedly generic nouns such as man and mankind to refer to all people.
For example: N .

One of man's great intellectual achievements

As ™an mastered his-environment » .

Early man used measurement

Man's retationship with his natural and manmade surroundings.

The child who loves to read is father to ‘the man who’keeps

informed ‘through reading. .

A study of Socrates, a man whose influwence on the m1nds of men

still ensures

Postman, p911ceman, salesman, fireman

Men of science — _ .

Mogdern man : .

The white man

The- red man .

Primitive man | S 4

Brotherhood of man ’

Stereotypically, while several of the texts used man and he to encompass
all people, teachers and librarians were referred to as she YA few of
the texts inserted disclaimers, such as "For the sake of easier. read1ng,
instead of writing 'he/she,". it is understood that the pronoun 'he' refers
‘to boys and g1r1s" (Marks et al., p. 13)

We want to point out that the issue goes beyond facility in reading.
to the subtle way the pronoun Qe_may determine the tone and even shape the
very content of the narrative. JIt's a fascinating trap, and Marks et al.
fall right into it. In Teaching Elementary School Mathematics for Under-

tanding, there is a discussion of sets:

3

Many experiences with sets may be identified in the life of
the young child. He and his brother have matching sets of ,
toy soldiers; his set of eating utensils has fewer members
than his parents' set; he.joins his set of blocks with his
friend's set to build a big castle; he leaves a game taking .

¢ his set of marbles with him; his set of fingers and toes

‘match exactly; he loses a wheel off his toy car-and finds
-. fewer wheels in this set than in the set .of wheels for

another car; he counts the members of sets to find how Manyv—- .

there are; in playing with his dump truck, tractor and crane,
he finds this set of toys has three members regardless of the
order in which he counts.

(Marks et a].,‘p.‘§9)

’
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Through use of the generic he and his, a male context is generated in
this paragraph--one that has room forvitoy soldiers, blocks, marbles,
cars, dump trucks, tractors and cranes but not for dolls, crayon§
coloring books, jump-ropes or jacks. What has!Eappened here is a subtle
process--but a significant one: .The imagery g®nerated by use of he is
male oriented, and by the conclusion d¢f the paragraph the generic chi]d
identified in the topic ‘séntence has become a boy

/
This process, through which he, ‘his, him, man, mank1nd and Brother-
hood affect the tone and content “of the narrative, occurs again and -again

~ throughout thesg texts. Ultimately, it may have some impact in shaping a

content that fgises on the achievements of Vergerius and neglects Maria
Montessori, that leaves out the issue of sexism and the educational history
of half the population. The ]1ngu1st Benjamin gporf comments on the .subtle
but-powerful effect of ‘language in: shapang the-
tion of reality:
Language 1s more than a reflection of the structural ¢
arrangements in society; it is intimately linked to the
creat.ion ‘and 6ercept1on of real1ty itself. Eliminating
biased terminology is one concrete way to change and to
correct the way we view ourse]ves and others. _
% ' .

Watch Your Language . | T .

The following examples gi¥e some 1nd1cation of the way 1anguage may .
reflect sexist attitudes and assumptions. . We realize the danger of taking
selections out of context, so we have been careful to make sure that all
examples cited are in no way dependent on the surround]ng narrative for
their mean1ng and impact.-

o A
Teachers could make use of many parents of the

children in.their rooms. jSome fathers could hélp tha
third-grade boys make birdhouses easier than the teacher
could; some mothers.could teach sixth-grade girls how to

knit; many mothers would be glad to drive a carload of
children to the airport, to the Mmuseum:, or to the publi¢
1]ibrary ' - i
¥

(Z'intz) . ?

g
~Following are kernel sentences recommended for teachers to use 1J
transformational grammar (gjtiv1t1es ‘ R

.. John works.
" Julio: :gardens.

e T T ‘Mary .tedches.

Ramon farms.

*

ind's -{or-the text's) crea=-

Enrique drives a truck, ' __'ﬁ - _ X



- for intellggtual reasons and notions”of selfffulfillment.

- -

Mr. Jones practices law. -
Marianna cooks.
Mrs. Chacon makes dresses.

Mr. Acosta plays chess. . | - ¢ ~N . '
Larry studies-at -the university. ‘ S \j/\\ s

(Zintz)
If all the boys in'a high school c]ass'rOutingly _

- get distracted when a“curvaceous and provocative-coed

undulates into the room to pick up attendance slips, tape
the attendance s)ips to the outside of the door.

 (Biemlgr) .

A thirty-three-year-old girl. . . T
' (Heddens)
“Women wi'th higher levels of educatiohal'training work

ar

. | (Johnson et al.)
Parenthetically, if it w ge not for automation-all : }
women Qver twenty yérs of age in the U.S. would have to
be telephone operators to handle all the phone calls made.
each day. " ’ ' S
l - R : j»‘(Johnsbn et al.)
' r o .
/ ]
~”
ﬁ :
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IL(LU;:éTRATmNs‘: Facade-?f Equality

One might anticipate that in the illustrations for these texts,
wom&n would be at best underemphasized, and at worst ignored entirely.
. .In deveral texts this is true. In-the illustrations found in the \
read1ng methods text by Durkin, there are five times more.males than
females. ‘The surprise is that Durkin is an exception. In most of the
. ‘texts analyzed, the number of male figures in illustrations. is ‘equal to
or only slightly greater than the number of fema}es
| »
A somewhat unusual $§reatment is found in the Grossnickle and Reckzeh
. math text, which contains sixteen female figures and only one male figure.
: Thﬁs overwhelming numerical disparity is in part a function of the very - . -
S T}mlted number of figures:in this particular book. Unfortunately, most . . . ...
' the females portrayed are involved in stereotypic activities. The pre- - .
pbnderance of females in this math text's illustrations is in contrast to
the book's content, which devotes not a single word to the role of women
ar the issue of sexism. This contradiction between nonsexist illustrations
’¢nd sex-bjased centent is found in most of the teacher education texts
analyzed. - . .
Why the contradict1on? "One can only guess at some exp1anat1ons The
‘i1lustration program for most of these books consists mainly of photographs.
/Photographs depict reality, and reality. consists of both women and men.
When line drawings were used, however, the imbalance between males and
' females was much greater. Another explanation might point out the relat}ve
ease for an author or editor to include illustrations which reflect both~
' sexes and how much more difficult it is to respond equitably-in the book's -
content and structure. The result is sex-fair illustrations set ip*ma&p- s a
- oribnted books. At best, these illustrations provide a hopeful siq‘*t -
' some awareness of the need for sex equity. At worst, they provide ¥¥ttle
more than a facade of equality. . : -

L .
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* Maria Mitchell, Elizabeth Peabody, #. Carey Thomas, and Ella Flagg Young?

4

GUIDELINES FOR TEACHER EDUCATION TEXTS . ’

t . i . ’

-The twenty-four texts analyzed in this study reach thousands of ‘ )
prospective teachers annually.. They can provide these teachers with
a thorough understandipg of the issue of sexism; they can encourage
commitment to sex equity in education; they can help future teachers"
develop the curricular and instructional skills needed for. sex-fair
teaching. The potential of positive teacher education texts is
tremendous. However, it is potentially not yet realized.

_The most space any text gives to the issue of 'séxism is 1.7 percent.
Several texts do not mention the topic. Thrbugh stereotypes, omission,
and imbalanced coverage, these texts are abdicating their responsibility

- to effect positive change.— Both teachers-and chitdren deserve something I

better.

We have attempted to document specifically how. teacher education
texts are failing teachers on the issue of sex equity. Following are
guidelines developed as a result of our research. We hope that these
guidelines, along with the preceding discussion of our findings, will be

- helpful when widely used textbopks are revised and when new textbooks are

developed. Appendix D is an.annotated bibliography; the books included
contain information on sexism in education that will be helpful to authors

. and publishers in their efforts to éreate sex-fair teacher education texts.

Some of the following guidelines have application to all texts, not R
Just to-those in the field of teacher education. “We urge teacher educa-
tdrs, authors and editors to review several of the guidelines already
developed by publishing companies. These will provide more information on
general principles that apply to the creation of sex-fair texts in all .
fields of study. Other guidelines pnoted below are based directly on find-
ings ‘from this study and are specifically related to the development of ,
sex-fair teacher education books.

Authors and editors should, keep in mind the following guidelines:

1. Provide a ba}anced and accurate portraiaI‘Of contributions women -

have made. to education and,. when pertinent, . to related ffél@sr_ N3

e P LR

' ,_ . . e N
Does the text reflect the contributions that women have made to educat™ ™ i

-tion as theorists, innovators, researchers, .authors &hd practitioners? BRI

Does the text note the exéériences and accompTishments of women such -~ }
as Mary McLeod Bethune, Elizabeth Blackwell, Prudence Crandall, Emma Hart .
Willard, Catherine Beecher, Mary Lyons, Jane McCurtain, Myrtilla-Miner,

Does the text include' the efforts and dtcomplishmehts of women from
racial and ethnic minority groups? : _ .



These contributions should be included if texts in educational
psychology and foundations of education. If methods texts note contri-
butions of individuals to the various fields such as social studies or
mathematic's, the achievements of women should be included. o

2. Provide a balanced and accurate portrayal of the‘*barriers that have
confronted women' in gaining access to and equal treatment in the
educatiivnal process. ‘ .

Does the text describe the prejudice and discrimjnationfthat women
. have experienced in“their attempts to gain.access to and equal treatment
in the educational process? :

~ v ,
Dogs the text make it clear when an educational development applied =
to men only? " For example, if the text discusses the Latin Grammar School, -
does it clearly specify that oqu boys were allowed to attend? o

Does’the~text-describe educational approaches and developments that _—
were particularly pertinent to women? For example; does the text note
the opening.of the Troy Female Seminary, the evolution of normal schools,
and the first colleges and universities to admit women?

Does ‘the text discuss the special barriers that have confronted women,
from minority populations in their struggle for equal educational oppor-
tunity? : :

.these topicy fit naturally into the historical treatment provided in

foundations texts. - Depending on the nature of the discussion, these topics

could be included in other texts as well. '

3. PrOVide.aﬁtana1ysfs of the issue of sexism in its current educational
and social context. ——

. Does the text explain what sexism is and how it operates in the edu- ¢
cational process? Does the text discuss sex bias .in instructional materials?
in teacher interaction patterns and expectations? in counseling materials,
interactions, and testing procedures? in- physical education and athletics?
_in vocationa] education? 1in §peciq] education? in educational employment?

Does the text discuss research concerning the impact of sexism on

male as well as female students?
o

Does the text describe programs and developments to counteract the
impact of sexism? .Is there a thorough and accurate description of Title IX?
Does’ the text note federal programs such as the Women's Educational Equity

. Act Program? oo - :

. It is essential that foundations and educationa]'psychology texts
include these discussions, which appear to be relevant topics for the
methods- texts as well. :




R

-~

4. Offer curricular and instructional strategies and resources to help
future teachers create sex-fair classrooms. :

Does the text offer teachers specific information on how to counter-
act sexism in schools? o '

Dpes the text offer appr;gghbs for assessing sex bias in[@ooks? ~

Are there observdtion sy' ems for assessing sex bias in the class- |
room--from verbal and nonverbal interaction patterns to bulletin board
displays?

. Are tﬁere,instructiona]'approithes. including sagple lesson plans,

to help teachers involve their students in discussing the issue of sexism

Is there discussion of approaches teachers can use to counteract the “

problems many girls experience in math and science?

Are supplementary resources provided? For example, does a language
arts methods text include annotated bibliographies of nonsexist children's
books? Does a social .studies methods text include resources for studying
women in history?

Such Gzrricular and instructional strategieé are essential to texts

-in all methods areas. They are pertinent for introductory and educational

psychology texts as well. .

5. Provide an qp—to-date, accurate, and comprehensive analysis of the
research on_sex differences. - [

Do discussions of psychological sex differences include d'thorough

Y

review of contemporary research in this area?. -

Is thére a thorough and balanced analysis of factors that may cause .
and/orvintensif&rsex differences? o .

Is there clear differentiation betwee myth and reality in the area
of sex differences? Does the text identify those areas in which there. is
not sufficient evidence to sypport conclusions about sex differences?'

. Does the text caution teachers about using sex différences informa-
tion to mdke stereotyped generalizations about females and males? Does
the text emphasize the variability inherent in individual human differences?

Are studies on achievement motivation thaiLinvolvé female populations
included and discussed? °

R

Does the text avoid using research based o a single-sex'population
to make conclusions about both sexes? . ' : '

&£
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Are sex. difference studies pertaining to minority group pepulations
inc]uded? : "’

this topic is essentiel for educational psychology texts and for
several of the methods areas as well. It may also be'pertinent for
foundations books. % ) -

-—

- R

6. Integrate information on women, sexism and related issnes'through=
out the text rather than segregatingﬁthese issues in separate inserts
or sections.

-

Does the text integrate information on seiism, women amnd related
topics throughout the book as appropriate to the various topics discussed?

e co For example, "tf an introductory text 15 discussing gifted lTearners, 1s —

there mention of bias in recognizing gifted female learners? In a chapter
on legal issues in education, is Title IX included and discussed?

- goes the text avoid treating the issue of sexism and relatéd topiés
. in separate inserts or sections? For example, does the text avoid special
boxed-off inserts with titles such as "Ten Famous Female Educators"?  This-
approach isolates thesejtopics from the main context of the book and gives
out the, fo]]owing méssqé the experiences. and contributions of women
provide an ‘interesting Sidelight, but they are not an integral or important
‘part of education. o ) SRR

: If boxed-off sections on women or sexism are included, do they serve .
~ to highlight rather than segregate these topics? ' For examp]e, if issues
: related to women are incorporated throughout the text, a separate section
or insert may highlight this integrated information. However, if the only
or primary source of information on sexism comes through a boxed-off section
or special insert, then the ultimate effect’is one of fragmentation

— — A special insert or brief section offers gnly a respite of sensitivity,
' and such fragmented treatment simply does.not reflect the breadth and depth
-~ "of the impact women have had on education. Nor does such a segregated sec-
tion recognize the fact that half of the students heing educated are female.
In order to be effectively recorded, women's issues must be woven throughout
the entire fabric of teacher education texts in.all areas, and not rélegated
to a back pocket. - . v

~

v 7. Provide eqyitabie representation of females and males in layout,
design, and illustrative materials.

, . Does the design and layout of the text highlight the experiences ahd
' contrpbutions of both women ‘and men? , _

¢

If biographies are incorporated, are both fema]es and males inc]uded?
T
When boxed-off sections and colored ink are used to high]ight an indi-
. vidual's experiences: and contributions, are both women and men afforded
equitable"treatment? .
/ .

. ) ’ R . /
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. - . #Do photographs, and other 111ustrat10ns depict approximately equal /
numbers of females and males engaged in a wide.range of activities?

l), ‘ ' Is there equitable treatment of minority females and males in lay- |

out, design, ‘and i)llustrations?

¥
¢ N

 If, as the saying goes, the med{a 15 the message, it is essential
that all teacher education texts reflect equity in their visual presenta-
tion as well as 1n their verbal statements.

8. Avoid promoting sex_bias through use of sexist language construction.

Does the teéxt avoid terms such as mankind and he to .refer to a]]

— péep%e—as~theugh -these- terms-wereﬁgender—free"generfcs?"
Does the text avoid referénce to adult females”as girl s?

Does the text avoid patterns of reference that consistently p]ace

,7 males first (men.and women, boys and girls he or she)?

. ' Does the text avoid sexist terms such as policeman and mailman?
Instead, are bias- free a]ternatives, such as police 0?—1cer and mail
carrier used? -

: Many textbook publishers have issued guidelines with extensive sec-

3 tions on sexism in language and how to avoid.it. However, if language

/ usage in the twenty-folur texts we analyzed is at all representative, a

{ major ‘effort must be made to close the rea11ty gap between the publishers'
guide]ines and the publishers books.

-

‘ 9. Portray characters who exhihit a full range of behav1orsl,ab111t1es,
values and roles, and avoid assumptions and generaTizations that
~?// reflect sex-role stereotypes.

\\\\Qggs the text avoid stereotyping all or most female students as
submisSive and dependent, as excelling in language arts and reading?

" Do’ women engage in a wide range of activities both inside and out-
-side of the home? Are women shown in a variety of jobs and professions?
~ Are they portrayed as pr1nc1pals as well as c]assroom téachers?

Does the “text avoid’ stereotyping all or most male students .as
dominant and independent, as exce]ling 1n science and fiath?
. Do men engage in a wide range of act1v1ties both inside and outside
. of the home? Are they Shown in a variety of jobs and professions--as
k1ndergarten teachers as well as adminfstrators? .

Stereotypes 1gn0re the rea11ty of individual differences Some men
are-principals: So are some women. Some girls excel in reading. So.do
some boys. It is essential that all teacher education texts reflect  °
this reality and avoid the 1imiting mythology of sex-role stereotypes.’

»
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WHAT CAN I Db NEXT SEMESTER?' Suggestions for Teacher Educators

The major purpose of this study and its guidelines is. to encourage
authors and publishers to produce sex-fair teacher education textbooks.
But as educators know all too well, progress does not alyays come quickly.
And in the real world, the tide of new teachers entering the profession,
~does /not wait for better, fairer books. If these new teachers-are to

/ learn about sex equity in education now, they must turn to sources other
' than the current crop of best-selling teacher education texts.

B is important that teacher .educators begin the process of preparing
teachers to develop sex-fair classrooms where all .children have the oppor-
ity to realize their potential. To this end, we offer the following
suggestions. o

Matendals

The an tated bibliography in Appendix D is directed at providing
teacher educ®gors with.& varied and relevant source of materials for the .
preparatioo of nonsexist: teachers. These materials can be used to supple-
ment teacher education texts that do not adequately address the issue of

~sex equity. In addition, the Education Development Center (EDC) is the
dissemination center for projects funded by the Women's Educational Equity
Act Program, U.S. Office of Education. Many of these materials are appro-
priate for teacher educators and can be obtained at a modest cost. For a
free brochure, write to

_ *Supplement

Education Development Center
55 Chapel Street
Newton, Massachusetts 02160

i _ Additional materials related to sex equity are available from the
Government Printing Office, WashingtdW, D.C. A catalogue listing their
materials is also available. .

Classroom Activities

“Following are some*instructional strategies that teacher educators

‘can adopt or adapt for nonsexist teacher preparation. This list is just

a beginning, and many other activities are possible.

. Term papers and course projects can be focused. on topics related
to sexish in education. Such topics can range from 'studies on sex dif-
ferences to analysis of sex bias in curricular materials; from nonsexist.
/fgaching strategies to the contributions of women educators :

* a
& /

behaviors These focused observations could include :

- frequency and nature of teacher interactions with, female andf'
, male students ‘ . ¢

2. In\student teaching, microteaching, or other practicuum activities,
students can\ be asked to observe classrooms. for evidence of sexist teaching



-

. - . - teacher's use or avoidance of sexist nouns and pronouns :

- - teacher assignment by sex for such classroom activities as group -
work, seat assignments, lining up, and recreationa]-activities

. = the organ1zat1pn of competit1ve events--academic athletic and
. other--based on sex .

- the representation of males and females On'bulletin boards and
,other classroom dlsp]ays s

3. Local resource persons can be invited into the teacher educat10n
classroom to address issues related to sexism in.education._ These indi-
viduals can share expertise in areas such as sex-equity ]e!ﬁslation,

___;f\h_ - . development of nonsexistscurriculum, new developments in. sex=fair physical.: ... ...

education, etc. . . - - :

4. Using the categories and procedures outlined in Appendix A,
teacher education st@dents can content-analyze their college textbooks.
for sex bias. The various sections of the text can be divided among the
students, and the resuUits compiled and shared'to determine the degree of
B sex bias in the entire textbook. These results as well as their 1mpl1ca—
[ tions for c]assﬂoom teach1ng can be discussed. : :

5. reacher education studenss can develop competency -based obgeft1ves .
and modules for nonsexist teaching.

-

-

N 6. In microteaching or other practicuum sett1ngs, teacher educat1on
students can pract1ce and refine sex- fa1r teachinyg behaviors.
. A
7. Teacher education students can develop instrumentation to evg}uate
e]ementary and secondary curriculum for sex bias?. Al%o, existing asseSsment
materials can be used for this purpose | -

8. Teacher education students can deveiop lesson plans, un1ts and
learning centers that are related to “issues of sex equ1ty e

. 9. Teacher educators and their students can deve]op a center’ ﬁ
nonsexist materials appropriate for students at various grade leve
elementary, seconddary, and higher education. This center can be ghatred
with colleagues in education as well as in pther disciplines, |

—— , 10. -Teacher educators can share this monograph with studefts and 2"~
‘ ' col]eagues to encourage them to explores resources for sex equity in -
teacher education. . . | ) /P
Q ‘ ) X !Iv . !/
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- Marshall McLuhan has said, “we must understand that a totally new
society is coming into being, .one that rejects all our old vatues,
.- conditioned responses, attitudes and institutions.™ .It {s the job of
educators to prepare students to meet, comprehend, grow, and change with
this ever growing and changfng society. And at its_ heart this i3 what . '
the eradication of sexism in school and society is all about. In this -
endeavor,, the role of teacher educators is uniquely critical. They have
the opportunity to reach all Tevels of education. They cannot afford

to wait for the newer, fairer textbooks of the 1980s. For~them, the
future is now. - :

s

~




~-woutd-be reasonable to expect that these texts would include nformation =~

1
-

APPENDIX A: * RESEARCH METHODOLOGY

.
g : -
.

In order to identify the nation's best-selling and most influential
teacher education textbooks, thirteen education editors of the major
pubVishing companjes were contacted by phone, by mail and through personal
interview. . Each editor was asked to list the most widely adopted teacher

~education textbooks in the seven designated areas., There was a high qegreej

of consensus in their selection. Their responses indicated that in some
fields just two or ‘three books dominate the market, while other fields are .-
more fragmented and half a dozen.or more texts shame the market. Pased on ; .

. the responses of the educqtion editors,. twenty-four texts from elevén dif- .

ferent publishers were selected for analysis. All texts selected were
publiShed between 1973 and 1978. Since Title IX was enacted in 1972, it

oh sex equity in education. (Appendix B 1ists the twenty-four teacher
education textbooks selected for content analysis:) .
Although the content analysis. procedure has been used effectively in
elementary and- fecondar schoo)] texts, there existed no instrument specif-
ically designed for analysis of teacher education materials. Therefore,
the investigators, using the recommendations of nationally recognized
experts (see Preface) in the fields of coptent analysis, teacher education
and educational equity, developed instrumentation specifically designed for
teacher education. The completed instrument consisted of seventy-two itenls

. providing for ingdepth analysis in four major areas:- Content, Research

Framework, Language, and Illustrations. A detailed Rater's Manual was also
developed to provide -thorough instructions for use of the instrument.
2 . : ‘ . .
A team of fwelve raters was trained in the use of this instrument.

Each rater participated in four hours of training, which was followed by
a trial content analysis of a tedcher education text not included in the

"Study. Follow-up sessions were held to eliminate rater discrepancies and

to respond to questions resulting from the practice sessions.

Each text. was analyzed by at least two raters working independently.

'Tnter-rater‘reliability was set at 85 percent agreement. - (The nature of |

of agreement father than the use of an inter-rater relighility coefficient.)
When inter-rdater agreement did not reach 85 pércent, an additional rating
was undertaken by a third rater. Twelve months were needed to analyze all
twenty-four texts at an inter-rater agreement level of 85 percent or higher.

a contentanz}y@ﬁs investigation lends itself to a measure of percentage

The faters analyzed the entire narrative of each of the twenty-four
texts to determine space allocation of the following five categories:
Sexism; Experiences and Contributions of Femfales; Sex Differences; Total S

_Content Concerning Males; and Total Content Concerning Females. The raters
mad€ a ‘1ine-by-1ine count of content allocated to each of these topics, and

the total number of lines was entered as the number of pages or as the
percentage of*a page. The raters also determiped the number of index
citations in each of these areas. (These categories are defined in the

following sectf6n on terminology.)
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®llocated to females in general as well as content pertaining to every

| ’ | ’ . _ L - ’
The raters also éounted the number of males and females who were
«Cited as authors in the footnotes and bibliographic- entries. The raters - -

-

- counted the total number of females and males in thg illustrations. They -

analyzed language used in each of the texts by count¥ng the number of
supposedly generic pronouns and nouns, such as he, mankind, forefathers,
and paliceman. .o .

r

Terminology

' .. The data presented. on.the tables and fligures. in this/'monograph are &

' feported within the five categories neted above. In order to aid the

reader in understanding and interpreting-the study's results, the fol-
lowing brief definitions are provided. . e

Sexism: Topics specifically concerned with the nature and impact of sex
discrimination, sex hias, and jex-role stereotyping are included in' this
category. Topics concerned with redressing or counteracting sexism are
also included: Title IX; judicial decisions related to sex equity; and
curricular materials and instructional procedures the teacher can utilize
to combat the impact of sexism. : '

‘Experiences and Contributions of Females: Topics related to the contri-
butipns and experiences of individual females as well as females as a -
.group are encompassed in this category. Examples of such contributions

are the educational principles of Maria'Montessori; the creation of the
dame schools; and studies referred to as the work of a female researcher.

- Examples of experiences are discrimination women faced in gaining entrance

to universities and employment patterns showing the increasing numbers of
women in the paid.labor force. - ’ : '

Sex Differences: This area includes research studies and direct comparisons
related to sex differences or similarities in such areas as intelligence,’

* behavior, interests, abilities, motivation, talents, and career aspirations.

Total Content Concerning Males/Total Content Concerning Females: These two
categories reflect the total number of pages allocated to males and to
females within the entire book.  Total content concerning males encompasses
content allocated to men in general as well as content concerning every

—-male-name cited. It inciudes content-retated"to real as well as to Rypo-

thetical individuals. Total content concerning famales pertains to content
3
female ndme cited. Content related to real as well as to hypothetical indi-
viduals is included. : e
It is important to draw a distinction between this category as it

applies to females and the one entitled "Experiences and Contributions of
Females." 1In order for a topic to be tallied in the category "Experiences
and Contributions of ‘Females,™ the topic must contain specific information
related to females, individually or as a group. However, fo such criterion
applies to the "Total Content Concerning Females" category, which includes

’

\ ’ : .
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‘category “Sex Differences.” Similar overlapping appeared in several cate-

) < -

)

all space allocation tabuléted in "Experienéés and Contributions of

Females," as well as space referring to any female name, even if the entry
offers 'no information specifically related to females. . For example, &ven .

if the“use of a female name is dﬁite arbftrary--"A test was being given “

in Ms. Washington's class"--the line is counted as content concerning *

females. - . S ;
4 ’ s

Special Notes > : .

1. Double Counting: In some cases, a particular topic did not, fit pre-
cisely into a single category. For example, space concerning a study of

sex difference$ conducted by a female investigator could be counted under.
both the category’"Experiences and ContriButions of Females" and _the

gories, In such cases, the topics were tallied under.all relevant headings. .
This process resultéd in giving all authors the highest possible recogni-

“tion for inclusion of materials pertinent to the categories- under analysis.

. The figures reported in the tables are therefore somewhat inflated. However,

it was determined that in-cases where allocation of content to a single
category was questionable, this process of "double counting” was more
rational and equitable than arbitrarily choosipg one category or dividing
a paragraph in half. , :

The Tables and, Figures in this study report on the very mgrimal -atten- .
tion paid by “the authors to such topics as sexism; -however, the figures
would be even smaller if "double counting" had not been employed.

2. Names: When the names listed ‘in the index, footnotes, bibliography
or content could not be recognized clearly as male or female, the names 2
were not counted in any of the categories. This occurred most often when '
first initials rather than first names were used, and in some cases when

first names were'of foreign extraction. When those occurred, “n/a" is -
recorded on the tables. - - '

3. Ratios: In Tables, ratios below two have been reported to the nearest “;L

~tenth. Ratios above two have been reported to the nearest whole number.

¢
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APPENDIX B: TEACHER EDUCATION TEXTS SELECTED FOR CONTENT ANALYSIS

Foundations of Education or Introduétion to Education

James thnson et al. Introduction to the Foundations of American :
Education. 3rd Edition. Boston: Allyn & Bacon, 1975. | - .

. o

Robert Richey. Planning for Teaching. 5th Edition. New York: McGraw-
Hill, 1973. ! ;

L}

Kevin Ryap and James Cooper. Those Who Can, Teach. 2nd Edition. Boston:
Houghton M1ff11n, 1975. o '

- William Van Til. Education: A Beginning. 2nd Edition. Boston: _ ... = . =
. »: Houghton Mifflin, 1974. o

\- ‘ 4 . . » - ¢ -
Educational Psycho]qu I
. Robert Biehler. Psychology App11ed to Teaching. 3rd Edition. -Boston:
Houghton M1ff11n, 1978. c s
N. L. Gage and David C. Berliner. Educational Psychology. Chicago:
Rand McNally, ]975 "
_ Thomas Good and Jere E: Brophy Educational Psygholo A Realistic
Approach, New York: “Holt, Rinehart and. w1nst0n, 77
Methods of Teaching Reading ' . .
,Martha'Dallman et al. The Teaching of Reading. 4th Edition. New Yofk:
Holt, Rinehart and Winston, 1974, ' :
Dolores Durkin. Teachinnghem to Read 2nd Edition. Boston: A]]yn' .
and Bacon, 1974. '
Robert Karlin. Teaching Elementary Read1ng 2nd Edition. New York:
Harcourt Brace Jovanovich, 1975. . i *

George Spache and Evel}l B. 'Spache Readfng in the Elementary Schoo]
4th Edition. Boston: Allyn and Bacon, 1977.

Miles Zintz. The ReadingAProcess. 2nd Edition. Dubuque, Iowa:
Wm. C. Brown, 1975. I

Methods of Teaching Language ‘Arts

Paul Burns and Betty Broman. The\fﬁnguage.gggs in Childhood Education.

" 3rd Edition. Chicago: Rand McNally,719§?. | s;f" . -
4
Sara Lundsteen. Children Learn to Communicate. 'Eng]ewoqd Cl' fs, New =~ .

Jersey: Prentice~Hall, 1976.

?

53

59



. o
é R
P
‘:. A . i

T b ¢ \ ! ’ ’ -
Nalter Petty, Dorothy Petty and Majorie Becking. Experienoes in Language
~ 2nd Edition. Boston: Allyn and Baéon, 1976

. Dorothy Rubin.

Teaching E1 mentaty'tanguage Arts New'Yo%k; Holt,
Rinehart and

nston, 2 5.

Methods of Teaching Mathemati;

s

* | ’ Foster I. Grossnickle and John Reckzeh. Discovering Meanings in Elementary
SR Sehool Mathematics 6th Edition. New York: Ho1t Rineﬁart and
Winston, 1973. . ‘ : _

James Heddens. Today s Mathematics. -3rd;Edition‘/ Chicage: Science
Research Associates, Inc., , TR ‘ o _V"__m”__ﬂmwmw_

“John Marks et al. Teach1ng Elementary School Mathematics for Understand-
ing. New York: McGraw-Hi11, 1975.

. €«
v . S

A * Methods of Teach1ng Science u

»

Glenn Blough-and Julius Schwartz. Elementary School Science and How to
- : Teach It. 5th Egition. New York: Halt, Rhinehart and Winston, 1974.

Peter Gega. Sciengce in Elementary Educat1on 3rd Edition. New Yprk:.
John Wiley and Sons’, 1977. )

Mary*Budd Rowe . Teaching,Science as Cont1nuous Inquiry. ;an Edition.
New York: McGraw-Hill, 1978 . N

[y

Methods of Teachfng Soc1a1 Studies N

w John Jarol1mek Soc1a1 Studies in ElementaryﬁEducat1on 5th Edition.
New York: Macmillan, 1977. . :

John M1chae11s Social Studies for Children in a Democracy: Recent

Trends and Developments. _6th Edition. Englewood Cliffs, New Jersey:
Prentice-Halt, 1976. o ~ . _ N
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- major teachgrlgq?catiom-texts. .We wanted

“ethntc differences.

‘Racial/Ethnic Discrimination: Topics fﬁﬁlu&e ster

‘the experiences and contributions of indﬁngyqlfgvoup“ﬁathFSﬁiﬁi‘

~areas include intelligence, hehavior, interests, abilities, motivatiom, &
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ARPENDIX C: THE TREATMENT OF RACIAB:AND: ETHNIC. MINORITEES IN TEACHER

\ EOUCATION TEXTBOOKS;V,So@gf?nitig];{indings and a Call*for L. "
. Further Research %g&;",;'¢wﬂf P -
\ 7 A -

Although the focus of this study concerned the treatment of women, .
sexism, and related issues, we decided to go beyond this boundary in order
to consider the coverage afforded racial ag&?etﬁnﬁc minoritfes in these

. ¥ Obtain sqme indjeatipn of the
progress ma _ equity, dpe which pgedated *
sex equity our nationatvgonsciousness, Usimg- e Kam, roadhidescribed
in Appendix A, Research Methd&51bgy,EWg;tallie-;1 fox’ g Hy dighthe
amount of content space in the follewing areas;f;rag_' 14 Y 1senimina- _ \
tion, experiences and contributipn§_qﬁ§5qgj§][gﬁﬂgggi'réqg;i;andnrgi aly”

ST TR e £ Y TR TG <R
' Rl “’?‘ | m“v’i”" *
yping of¥any diegeimi-
: cpse Bf sextéh,. elfgnts
directed at combatting such discrimination are also nclaudéd, hgpe.™ ¥ B g
areas' incYude cultural pluralism; affirmative action;“?grtinb £ 'egalag.,g
Judicial activities; and curricular materials and inst ctiona} procedures
the teacher can utilize to combat the impact of discrimination. ~Mhe racjal -
and ethnic minorities included in this section yre Black§,‘5}sppf~,§, Na%jve
Americans, Asian Americans, and the spectrum of white ethnic grogps

3,

M aﬁbtheﬁﬁgkea of educationdl’
a

1

&

\ g .}’) -\.“ N N 8

nation against racial and ethnic groups.” As in the’

;i o
.

» oo ’ : -
Experiences and Contributions of Racial/Ethnic{Gtggggg—*

K)

the general experiences and' contributions -of;minoxtiy’groups are.inel
in this-category. Examples" of contributiohs“ﬁré'tﬁt;"GUéigfongiapﬁﬁ
of W. E. B. DuBois; the work.of Natiye American edugatorsito develup’aus
riculum that reflects their heritage; and the leaderghip-of Cesar Chaw
union organization. Examples of experiences are the?imﬂaeig,,@ﬁ . REIg -
pot™ theory on whijte ethnics; the difficulties speakpep 6 nenstanddmi  En 115
have in‘schocl; and .the experiences of-bTack childrer in s gregated ;schoogss -~ .47

. ) - L B Dt i U Ly
Racial/Ethnic_Differences: This area includes -research stultes anld “direct £, '%*ﬁﬁﬁ
comparisons related to racial and ethnic differences and similaritfes.. bs,ﬁ;} e

.

talents, career aspirations, home environment, and Tanguage. : N "n‘\\\ .

As a result of this aspect of the content analysis, four general find- 'k\“x‘
ings emerged: 1) In several texts, racial and ethnic minorities were omftted
entirely; 2) some textbooks used dated references and stereotypic descrip- .=
tions when referring to specific.minority groups; 3) many books relied on .
unclear generalizations when discussing minority group children; and 4) the.
11Tustrations found in most texts reflected a.significant representation of
minority figures. ’ . S

. o ls. ’ . ] . ’ '
.~ As Table. T5.indicates, fgundations of education texts include the most
coverage Of issues concerning racial and ethnic minorities. In contrast,
patterns of omission characterize most of ‘the math and science methods
» L s
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texts analyzed in the study. In fact, foum of the math and science books

do not include any information about minority group students. The remain-

ing two math and science texts offer but a few paragraphs on this topic, -
describing in very general terms some of the problems confrenting minority

group students. In half the texts less than 1 percent of textbook content -

is devoted to the issue of racial and ethnic discrimination. In these -
texts, prospectivgPteachers are given-1ittle preparation for understanding

or working with children from diverse racial and ethnic gackgrounds.

Ironically, the fact that a textbook includes significant coverage of
racial and ethnic minorities is no assurance that the treatment is accurate
or based on contemporary research and theory. For example, the Zintz read-
139 methods text offers the most coverage of ethnic and racial discrimination
but sometimes uses dated references and offers stereotypic portrayals. Thus,.

_1in describing "the hard-core lower class," Zi ntz quotes from.a 1962 journal:

r

~The lower-class Negro family pattern commonly, consists of

a female-dominated household, with either the mother or

‘the grandmother acting as the mainstay of the family unit. -
The husband, if present, is often-an ineffective family

leader. The boy growing up in a Negro family frequently

perceives his, father as a person with a low status job, who

is regarded with-indifference or varying degrees of hostility

by members of the out-group. In'shprt, the lower-class Negro.

adult male is deldom regarded as a worthwhile masculine model

for the boy to emulate. ‘

. R "
. (quoted in Zintz, p. 439)

The reliance of the authors on broad generalizations when referring to
minority groups represents still another problem found in these books. -
Umbrella terms such as "culturally different," "disadvantaged" and “low
socioeconomic" make sorting out which information refers to which group a
constant challenge. .In fact, although many readers may envison black or
Hispanic children when authors discuss the "disadvantaged," Good and Brophy
point out that in their educational psychology text, "probably 80 percent
of 'the disadvantaged' are white" (p. 197). Prospective teachers are Teft
to their own resources to 'sort out the meaning of these terms, and as.a
result, textbook discussion of\America's diverse minority groups often; Tacks
precision and clarity. . i ‘

these texts and their illustrations. While minorities are under-
rgpresented in or even omitted from text narrative, thgy are remarkably
yisib]e in the illustrations. As Table 15 indicates, in Some texts as many
as 30 or 40 percent of all the illustrated figures are c¢learly.minority group
members. Although 26 percent of the figures in Gega's science methods book
are minority group members, there is virtually no discussion related to -
minorities in the text content. In the Johnson foundations text, 3 percent

. \Z% The analysis also reveals an obvious discrepancy between the content
0
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TABLE 15

Space Allocation: Issues Concerning
, acial and Ethnic Minorities

Percentage of
Index Citations Concerning:

Percentage of
Content Concerning:

Raciaf/

Texts Analyzed | Experiences | Racial/ | Racial/ xperfencés - Rdcial/ 'Minbrity ¥
. ‘ & Contribu- Ethnic Ethnic Contribu- Ethnic [ ~ Ethnic | of Total
, tions of Discrim- | Differ- tions of Discrim- | Differ- ITlustra-
Racial/ ination ences Racial/ ination ences tions
Ethnic . Ethnic ' ~
. Groups Groups
_ . - — ~
Foundations of Education and: e
- Introductory Education Texts
1. Johnson et al. 4.5% 5.0% 2.0% 3.0% 6.0% 1.0 | 46.0%
2. Richey 0.3% 0.8% 0.2% 0.7% ° | 3.0% 0.3%, 12.0%
3. Ryan & Cooper 0.6% 0.2% "~J_'0,03 2.0% 6.06. [ 0.2% | 13.0%
4 VanTi1 5.06 | 5.0% :7E:.0% a.08 |, 3.0% 0.2% |- 39.0%
Educational Psycholegy Textbooks : o "\%‘\\\\“ “ .
1. Biehler’ 2.3% . 2.8% 0.9% | Tox. 4.2% 0.7%. | 21.08
2. Gage & Berliner 0.7% 1.3% 0.9% 1.5% 1.3 0.55 | 13.5%,
3. Good & Brophy " 0.2% 0.7% 0.3 | 0.3% 0.4 0.2% | 34.0
63 N -
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Percentage of

TABLE 15, cont{nued

Index Citations Concerning:.

Percentage of
“Content Concerning:

~>

Texts Analyzed ;Experiencég Racial/ Racial/ | Experiences | Racial/ Racial/ |Minority %
& Contribu- Ethnic .| Ethnic | & Contribu- Ethnic Ethnic of Total
) o tions of Discrim- |Differ- tions of ~ | Discrim- | Differ- I1Tustra-
| Racial/ - ination - | ®&nces "Racial/ . ination ences tions
Ethnic Ethnic '
. | Groups Groups
Language Arts Methods
extbooks - X .
1. Burns & Broman 1.1% 0.80% 2.20% 0.8% 0.60% 0.40% 24.0%
2. Lundsteen 1.8% 2.00% | oc60% | 0.9 3.006 | 0.20% 6.0%
3. Petty, Petty, & 1.9% 1.30% 0.70% 1.0% 1.502 | 0.10% 7.8%
Becking \ - | _
4. Rubin 0.9% 2.20% | 1.80% 0.3% 1.90% 0.50% | *18.0%
. - , . / L K
Reading Methods Textbooks " :
‘ I L} l.- ’
1. Dq1lmann)et al. 2.0% 1.40% 1.59% 3.7% £ 0.70% - 0.20% | 8.6%
2. Durkin _ 0.3% 0.80% 0.30% 0.4% 0. 30% 0.00% 0.0%.
3. Karlin 0: 24 0.07% | 0.07% | 0.3% 0.08%. | 0.06% | 28.0%
4. Spache & Spache. 3.2% 2.20% 3.20% 0.8% ~ 2.00% 1.00% 4.0%
5. Zintz 2.0% 1.06% 1.00% 4.1% = 6.80% 1.80% 13.4%
3 | . .
5
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- TABLE 15, continued

. N

h Pércentage ‘of o ) 2ercentage'of “ ,
- Index Citations Concerning: * ontent Concerning: ,
Texts Analyzed Experiences Racial/ Racial/{ Experiences Racial/ |° Racial/| Minority % J
“ & Contribu- | Ethnic Ethnic | & Contribu-,| Ethnic Ethnic | of Total
. tions of Discrim- | Differ- | tions of Discrim- | Differ- I1lustra-"
% Racial/ . ' | ination ences Racial/ ination ences.. v*tions
‘ Ethnic ' : - Ethnic ' v
; Groups ‘ : ‘ Groups
| Math Methods Textbooks e ' S
A 1. Grossnickle & ° 0.00% 0.00% 0.00% 0.00% A.0% 1 0.00%° 17.6%
Reckzeh : . ) . . - . 1T _
2. Heddens | 0.00% * 0.00% | 0.00% | 0:00% . | 0.0% 0.008 [ 6.9%
3. Marks et al. 0.003% ~0.00% | 0.005 | .0.08% . | 0.1% | 0.005 | 24.0% .
Science Methods Textbooks : , f'j-“ B L. - '
1. Blough § Schwartz 0.00% .| 0.00% | 0.00% 0,07% 0.05 | o0.00% | 17.0%
2. Gega .- § oo 0.005 | 0.008 | 0.00%-. | 0.08° T 0.00% | 26.0%
3. Rowe . o 0.03% 10.03% | 0.02% | 1.00% | 0.3% © 0.09% |. 26,0% -
Social Studies Methods ', = BT | - 1.
Textbooks PR B I R I _ - o
1. Jarolimek 1.00% 1.40% : | 0.2% 1.80% 0.9% )o.oo% 6.0%
‘2. Michaelis . o0 | o705 |o.2 | 1508 | 23 [o.oa2 | 23.0%
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Pf the‘discubggxn concerns the experiences and contribut{pns of miforities
while almest haflf of the figures illustrated are minority members. This
V. imbalance is-found in varying degrees in the other texts analyzed (with the
exception of the Durkin reading methods text, which omits minority figures
e, from its illustrations). The vast majority of these books are illustrating
a world they do not discuss. . A

" o ~ This imbalance betweéen illustrations and content was also found in
R the treatment of wonen, and perhaps some of the explanations provided in
that section mq’jalso'be applicable here. In general, however, these
« - texts -devote considerably more content..space-to issues concerning racial

and ethnic minorities than to issues toncerning women. Most of the books
- dé8cribe the nature and impact of racism in greater depth and with more .
detail.than the nature and impact of sexism. This does not mear that

s - —teacher-ediicattonbooks get-high marks in this area. It simply means that
. : in half the texts the coverage.is greater than 1. percent. ‘ .

- , . Our investigation indicates the need for a comprehensive analysis-
. - specifically focused on the: treatment of racial and ethnic minorities in
' teacher. education textbooks. Initial findings_suggest'that these texts
: - are deficient.in this area. A more comprehensive analysis can point the -
' _ way to the development of future texts which more sensitively and accurately .

‘ portray America's pluralistic society.
.’ ) ) , v
) 4 ¢ . \\\ . A
\ )
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" APPENDIX D: SELECTED BIBLIOGRAPHY ON SEXISM IN EDUCATION*

. - 2 el
{

Secgjon_l:' An Overview of Sexism in Education - 3 - :

~Arnbld; Lois. S;xism in the chemistry curriculum. Curriculum Review,
J977, 16, 180-183. SRR ' T
Sex-role stereotyping and lack of female role models work together

. to perpetuate feelings of inadequacy on the part of women in
. . chemistry classes. ' : : .

‘Beréaﬁd,OSusan; Stacy, Judifh; and Daniels, John (Eds.). And Jill cahe
tumbling after: Sexism in American education. Ney York: Dell, 1974.

' This is a_general anthology of contemporary essays—on-sexism—in—
: - American education. It contains an annotated bibliography of° further
_ . g readings and a resource 1ist for action and information. = -
American Educational Research Association, San Francisco, April 1976.
(ERIC document number: ED 129 886). .
- This paper discusses sex-role stereotyping and implications for tests
in math and science. , '

r, Carol Anne. Test content in mathematics andesci ncéﬁ The considera-
tion of sex. .Paper presented at the 60th annudl meeting-of the

Fennepia, Elizabeth, and Sherman, Julia. Sex-related Yifferences in .
\mathematics learning: Myths, realities, and related factors. Paper

presented at the annual meeting of the American Assotiation for. the

~ “Advancement of Science, Boston, February 1976. (ER;C document number:
:° ED 129 633) o

This paper discusses research concerned with sex differences related
to mathematical achievement.

Frazier, Nancy, and Sadker, Myra. Sexism in school and society; New York:.

. ; Harper and Row, 1973. _ . . :
: o ~ This book is addressed specifically to teachers and provides an overview
. -of the basic issues related to sexism in education. It includes. an

annotated bibliography and a questionnaire on sex bias in education.

L Gersoni-Stavn, Diane. Sexism and youth. New York: R. R. Bowker Co., 1974. =
moet : An anthology of addresses, essays, reports, and resource lists | ’ -«~<v¥/f
‘ : concerning Sexism in socialization, schools, toys; and children's
literature. ~Both male and female sex stereotyping is considered.
’ ~
.' \ s }
T & - ' -. . _ :
*Compiled by Ruth S. Garies and C§r01yn;Dozjer
, _
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’ * ’ : _
Graham, Alma. The making of a nonsexist dictionary Ms., 1973, 1
(December).
Reports on American Her1tage Houghton Mifflin computer study of
1,000 textbooks and reading niaterials used in seventeen. different
subject areas in grades 3-9 in public, private, and parochial .
schools across the United States. .- -
Grambs, Jean D., and waetJen Walter B. Sex: Dpes it make a difference?
Sex roles 1n the modern_world. North Scituate, Mass :  Duxbury
Press, . -
Synthesizes research studies concerning sex- role behavior “Tepics
range fyom the impact of sex-typing on infants to patterns of bias
in schooling, co]lege, and employment

Greenberg, Selma. Right from the start. A‘gpideﬂtp nonsexist child
rearing. Boston: Houghton Mifflin, 1978.
Tradttional views of child rearing based on sex-role stereotyping’
are discussed and refuted in this book. Chapters on redefinition
of motherhoqp and fatherhood, and the restructuring of the family
are included. ,

L

'Hen1ey, Nancy, and Thorne, Barrie (Eds.). Lanﬁuage_and sex: Difference.

Ko

Maccoby, tleanor Emmons, and Jacklin, Carol Nagy The psychology of sex

and dominance. Rowley, Mass.: Newbury House, 1975.
A collection of articles and essays on-sex differences in language,
speech and nonverbal communication, with detailed bibliography.

Kaminski, Donna M. et al. Why females don't like mathematics: The
effect of parental expectgtions. Paper presented at the annual
meeting of the American Sociological Association, New York
August 1976. (ERIC doggment number: ED 134 530) .

This report presents evidence from a longitudinal study that early
socialization in the family results in differential mathematical
_ career outcomes for males and females.

diffqrences. Stanford, Calif.:. Stanford University Press, 1974.
A comprehensive review of the research find1ngs on psycholog1ca1
sex differences.

Miller, Casey, and Swift, Kate. Words and women: New language in new
times. Garden City, N.Y.: Doubleday, 1976. :
Deals with the varieus ways in which sex bias is built into the
English language. Summarizes problem areas and sugge/;s.solut1ons

Project on Equal Education R1ghts Stalled at the start. Nash1ngton,
D.C.: NOW Legal Defense and Education Fund, Inc., 1977.
‘An analysis of HEW's failure to adequately enforce implementation
of Title IX. :

4

Reed, Linda, and 0 Donnell, Holly. Not for women only ERIC/RCS Report.
Language Arts, 1978, 55 (2), 223-229.
This report discysses sex-role stereotyping and iits effect upon
children. It describes eleven ERIC documents which deal with this
< topic. ° . ’ ' N -

62

" .
ol .
AN L - .



A
‘ B L,
Rossi, Alice S. The feminist papers. .New York: Bantam, 1974.
A collection of critical documents in feminist history, spanning two
centuries. ' -

Av o

Sherman, Julia A. Girls' attitudes toward mathematics: Implications for
~ counseling. Paper presented at the 84th annual convention of the

American Psychological Association, Washington, D.C., 1976. (ERIC
document number: ED 134 920) : : :
Two thousand 6th-to-12th-grade boys and girls were administered
tests of mathematics aptitude and tests to measure the strength of
sex-role stereotyping. Results at all levels showed no Sex-related -.
differences in math aptitude but subjects of both sexes saw math
as a male domain.

Sherman, Julia, and Fennema, Elizabeth. Ihe study of mathematics by high
school girls and boys: Related variables. American Educational
Research Journal, 1977, 14 (2), 159-168. o
This study focuses-upon current math students' intént to enroll in
further mathematic$ courses. Significantly more males than females.
planned to take more math courses. This was especially true among

* those students in the lower half of the achievement distribution.

Simpson, Christina J. Educational madterials and children's sex-role
concepts. Language Arts, 1978, 55 (2), 161-167. '
This is a review of research on the development of sex-role concepts
in children and the effects of educational materials on children's
sex-stereotyped thinking.

Sprung, Barbara. Perﬁgectives on nonsexist early childhood education.
New York: Teachers College Press, 1978. - -
This book deals with sexism and its effects in early childhood
education. It includes suggestions.for ways in which teachers
and parents can combat sexism in the classroom.

Stock, Phyllis. Better than rubies. New York: G. P. Putnam's Sons, 1978.
This is a history of female education in the Western world from the
Reriaissance to the present.

U.S. Department of Health, Education, and Welfare. The National Project

on Women in Education. Taking sexism out of education. Washington:

, U.S. Government Printing Office, 1978.
This is a_collection of articles from-a series originally published
in American Education, April - July 1977. Topics included are legal
aspects (Title IX) of sexism, sexism/sex bias in the schools and
school curricutum, the role of the school counselor in helping to
eliminate sex bias, vocational equality, and changing male sex roles.

. Most of the articles contain suggestions and strategies for effecting
change. : . . : .
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Section II: The Portrayal of Females and Minorities in Instructional
Materials .~

Britton, Gwyneth E., and Lumpkin, Margaret C.- For sale: Subliminal bias
in textbooks. (ERIC document number: ED 140 279) ‘; '
this

g

Despite publications of guidelines by textbook publishe
analysis shows that little change has been made in the coverage
accorded females or ethnic mjnority group members.

Blyer Mary Gloyne (Compiler) American Indian authors for young readers:
A selected bibliography. New York: Association on American Indian
Affairs, 1973. ‘ '

After studying over 600 children's boeﬁs, the Association on American

~ because the content or illustrations were conspicuously offensive.

Carlsen, Julie Ann. A comparison of the'treatment of the Negro in
. children's literature in the periods 1929 - 1938 and 1959 -- 1968.
. Storrs: University_of Connecticut, 1969. (Unpublished doctoral
dissertation, DA A30:3452-A) |
This study revealed less stereotyping in the later period investi-
gated but the literature still failed to adequately reflect the black
experience. _

- De Crow, Karen. Look, Jane, look! See Dick yun and jump: Admire him!

.In S. Anderson (Ed ), Sex differences and discrimination in
gducation. Worthington, Ohto: Charles A. Jones, 1972. .
An analysis of a series of social studies books produced by ten
pdbl1sh1ng houses revealed no women working outside the home except
as 'teachers or nurses. .

{‘

~ Falkenhagen, Maria; Johnson, Carole; and Balasay | ichael A. The treatment

of Americans in recent children's literatune’ ntegrated Education,
1973, 11 (July), 58-59.
The results of this analysis suggest that stereotyp1ng of Native
Ambricans is still- commonly. found in children's literature today.

Garcia, Jesus. From blode savages, to heroic chiefs. American Indian
: Education, 1978, 17 (2), 15-19. :

’( This is a report of a content analysis of five U. S. History texts
for stereotypic phrases applied to American Indians. The conclusion
is that the portrayal of Native Americans has 'not changed-signifi-
cantly between 1956 and 1976. : '

Graebner, -Btané Bennett. A decade of sex1sm in readers. Reading Teachet) .

1972, 26 (1), 52-58.
[he stereotype of women in elementary reading texts has changed
little from the early 1960s to the early41970s

Grund- Sl”back Donna, and Berlowitz, Marvin J. Sex-role stereotyping in-
\?ast Gernﬁﬁ versus U.S. textbookRs. Reading Teacher, 1977, 31 (3),

75-279.

There appears to be less sex stereotyping in East German read1ng
texts compared w1th those of the United States. .

- ' 64 ' . ... . o &

i M

- Indian Affairs recommended only 63, relecting most of the others =
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(Larrlck Nancy. The all-ﬂhlte world of chlldren S books Saturdaxﬁ

Review, 1969, 48 (September 11}, 63-65, 84-85.

This study of children's books published between 1962 and 1964 showed '

that 93 percent of them did not.Include a single black. character.

-MacLeod Jennifer S., and Silverman, Sandra T. " “You won't do'" What

textbooks of U. S\ government teach high school girls, with Saxism
\in textbooks: ¥ An~annotated source 1ist of 150+ studies and_remedies.
Pittsburgh: KNOW, Inc., 1973. Available ?rom RKNOW, Inc., P. 0.

Box 8603], Pittsburgh, Pa 15221.

This book" reports the results of content analyses of elght popular
texts used in high.:school government/civics classes. It includes
recommendations for more equitable treatment of women in textbooks.

of sexism in children's llterature Library Journal, 1973, 98
(2), 236-244.
An analysis of 154. randomly selected picture books revealed that
83 percent showed women in homemaklng roles only.

“U'Ren, Marjorie B. The image of women in textbooks. In Vivian Gornick

and Barbara Moran (Eds.), Woman in sexist. socletx,-- Studies in power

and powerlessness. New York:, Basic Books, 1971.
This 1s an analysis of stereotyplc images of females in- textbodks
for the ‘2nd through the thhg;ades

weitzman Lenoge J.; Eifler, Deborah; Hokada, Elizabeth; and Ross,
Catherlne Sex-role socialization in picture books for preschool
children. American Journal of Sociology, 1972, 77 (6), 1125-1150.
An analysis of the picture books which were the Caldecott -winners
and runners- up between 1953 and 1971.

N

Weitzman, Lenore J., and.Rizzo, Diane. Biased tethooks: Images of males

and females in elementary school textbooks in five subject areas:
What you can do about biased textbooks. Washington, D. Ct\ National
Foundation for the Improvement of Education, 1974.

> This booklet discusses the prevalence of stereotyping in elementary
téxts a?d offers suggestions on how to cope with sexist teaching
materla S _

Weston, Louise C., and Stein, Sandra L. A content analysis of publishers'

gu1del1nes for the elimination' of sex-role stereotyping. Educational

Researcher, 1978, 7 (3), 13-14.
This study 1nvestlgated the use of guidelines by publlshers and
‘the comprehenslveness of these -guidelines.

Liw e

-Nomen on Hords and-Images. Dick_and Jane as victlms"‘Sexdstereotzp%ng
: in children's readers. ~Princeton: Women on Words an® Images, 1975.

This sfhdy shows the pervasiveness of séx~-role. stereotyping in
children's readers and discusses the impact this stereotyping has
=+ on girls and boys. It offers recommendations for authors in writing
\\ nonsexist readers? o .

e
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Zak, ltai, and Kaufman, Shlomit. Sex-stereotypes in Israeli primers? /,f'
A content analysis approach. Studies in Educational Evaluation,
<1977, 3 (1), 27-37. . .
A content analysis of primary reading textbooks used in Israel
. indicates that sex stereotypes ace present there.

J- 3
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Section ITI: Resources for Providing Sex Eguitzvipffdhcatioﬁ

Ahlum, Carol, and Fn&]ley, Jacqueline. High school feminist studies. ’
01d Westbury, NIY.: The Feminist Press, -1976. '
Twenty-three syllab1 of courses deve]oped by high schdol teach
are described in th1s book. e(\

American Association ﬁf Co]léges for Teacher Education. Journal of .
Teacher Education (Winter 1975) 26. Special Issue, "The Molding of
the Nonsexist Teacher." American Association of Colleges for |
Teacher Education, 1 D:?pnt Circle, wdsh1ngton, D.C. 20036.

All articles in this visJue deal with the various topics related.

to the provision of sex( equity in educqtion

- Baker, Gwendolyn et al. Teaching about m1nor1ty women. Special Current
Issues Publications, ERIC Clearinghouse on Teacher Education,

Suite 616, 1 Dupont Circle, Washington, D.C. ~20026. 1977.
Addresses .the conversion of racism and sexism as well as implica-
tions for teacher education.

Campbell, Patr1c1a Sex stereotyp1ngﬁ1n education. Developed under
funding by the Women's Educational Equity Act Program, Office of
Education, U.S. Department of Health, Education, and«Welfare..#.
Available from Education Developmermt Center, Inc y 55 Chapel Street,
Newton, Mass. 02160. 1979.

Sevin modules (cassette and booklet) explore women's ro]es in

sci@nce, mathematics, language arts, physical education, American
hisgory, educational history, and human growth and deve]opment

Council on Interracial Books for CHildren. StereotypesL d1stort1on&
and omissions in U.S. History textbooks. New York: Racism and
Sexism Resource Center for Educators, 1977. g
Includes methods of analyzing texts for bias and approaches for
counteracting this bias. :

Davis, Lenwood G. The black woman in American society: A se]ecled
annotated bibliography. Boston: G. K. Hall and Co., 1975.
An annotated bib]iography which focuses upon the ach1evements of
the black woman in the United States as well as the barriers and
obstacles to achievemént.

Donady, B., and Tobias, S. Math anxiety. Téacher,.]977 95 (Novembér),

71-74.

A fear of math combines with traditional societal 1nf]uences to ' j/~
produce a disproport1onate number - of math-avoiding and/or math-

anxious girls and women.| Authors suggest math clinics to assist
individuals in overcomfng math anxiety.

Y
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Today's thanging: rolag:s

-

Educational.ﬁha1lenges. Inc.

) sexist teaching. Washington, D.C.: esource-tenter.on Sex Rodes s =7 o -
in fdefation, National Foundation for the Improvement of Educationy™ <o ... %
. 1974, ' o R

This publication provides a model for dealing with sex-role sterebf
‘types in therelementary, intermediate, and secondary classroom.

Focus on the Futu‘l Project. Focus on the future. Technical manual;
. Leader's manual; and Pigture stimulus sets. Produced under the
auspices of the Women's Educational Equity Act, .0ffice of Education,
U.5. Department of Health, Education, and Welfare, ' Distributed by
Edugation Development Center, 55 Chapel Street, Newton, Mass. 02160.
, 1979, 2 '

This.iS-d-caveernguidancevaeuﬁvi;;'%erwseeehdarymschaeiLstudents;-5~w—~—mw--mw

‘It"is designed to stimulate discussion of séx stereotyping and its
implications for planning for the future.

Froschl, Merle, and Williamson, Jane. Feminist resources for schools and
colleges: A guide to curricular materials. 01d Westbury, N.Y.:
The Feminist Press, 1977. ' -
‘A newly revised and expanded Feminist resources, which has more
than 500 1istings of nonsexist books, pamphlets, articles, audio-
visual resources, and other materials. ’

.

Grambs, Jean (Ed.). Teaching abodi women in the social studies. .
Arlington, Virginia: National Council for the Social Studies, 1976.
Centains articles on assessing bias in social studies materixls
and on instructional approaches for counteracting this bias.

Guttentag, Marcia et al. Undoing s&x stereotypes: Research and resources
© - for education. New York: McGraw-H¥T1, 1976. .
This book documents a field survey and intervention program for
" changing sex-rote sxereotyping_Xn children.. In addition to
reporting the results of the program, it also provides a variety
of curricular resources and lesson plans which can be used at
elementary and secondary levels.

Henslee, Tish, and Jones, Peg. Freedom of reach for young children:
Nonsexist early childhood education. Washington, D.C.: U.S.
Department of Health, tducation, and Welfare, Office of Education,
1977. \

“This booklet has been designed for teachers of children in preschool
7 and primary grades. It includes background “information on sex-role
: .. development as well as activities-and programs for nonsexist teaching..

;Hjsp;nic women and education: Annotated selected references and resources.

™'\ .- Available from the Women's Educational Equity Communications Network,

3

Folsom Street, San Francisco,.Calif. 94103.
This bibliography is especially concerned with issugs relating to
Hispanic women in education.

Far West Laboratory for Educational Research.and Development, 1855
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Howard, Suzanne. - Liberating our children, ourselves. Washington, D.C.:
y American A§sociation of University Women, 1975. '

This is a description of women's studies courses. It includes
course objectives, syllabi, and readings.

Internat1ona1 Reading Association, Conmittee on Sex1sm and Reading.
Guide for evaluating sex stereotyping in reading materials.
Reading Teacher, 1977, 31 (3), 288-289.

This article presents aghecklist for teachers to use in analyzing
educationa] materials fér sex stereotypes

Kent, Martha. Competence is for everyone. Deve]oped under funding-from
the Women's Educational Equity Act Program, Office of Edu at1on, u. S

'~ ... Department of Wealth, Education, and Welfare. Available R

Education Development Center, Inc., 55 Chapel Street, Newton, Mass
02160. 1979,

Discusses sex and racial stereotypes as related to persgnal experi
ences, social institutions, and historical. perspectiv For use

with intermediate, secondary, and junior college students

. Matthews, Martha, anJ McCune, Shirley. Complying with Titte IX: Imple-
S menting institutional self-evaluation.” Washington, D.C.: Resources
Center on Sex Rolles in Education, National Foundation for the
Improvement_of Education (120% 16th Street, N.W., Washington, D.C.~
+ 20036), 1978
This manual provides mater1a]s for local educatlon agencies to
assist them in implementing an 1nst1tut1ona1 self-evaluation.

- Matthews, Martha, and McCune, Shirley. Title IX grievance procedures:
" An_introductory maaual. Washington, D.C.: Resource Center on Sex
Roles in Education, National Foundation for the Improvement of
Education (]201:16th Street, N.W., Washington, D.C. 20036), 1976.
This manual is designed to assist education institutions and agencies
to develop,.evaluate, and implement Title IX grievance procedures.

McLure, Gail Thomas, and ‘McLure, John W, Women's studies. . Washington,
D.C. National Education Association, 1977. ' :
This book offers assistangé to educators in structuring ‘women's
stud1es programs in school systems '

Monte1th M. K.. Alternatives to burning sexist textbooks, ERIC/RCS
report. Reading Teacher, 1977, 31, 346-350.
Addressed to the &eacher who must cope with sexist mater1a1s The
first step is to become aware of sex-role stereotyping. ‘The author
suggests activities and sources for further information. ) )

[ . Naiman, A. What to do about sex bias in the curriculum. A; er¥an
Education, 1977, 13 (April), 10-W., .- /

iscusses several approaches to take in redressing sexism in schools.
~ Presents recommendations for school boards and state oards of
educatfon . . -

/
/
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Perl, Teri. Math equals, biographies of women mathematicians plus related -
activities. Reading, Mass.: Addison-Wesley Publishing, 19/8.. :
This book contains biographies and contributions of nine female
mathematicians, with suggested mathematical activities associated

. w%ggﬂrbenwork of each.

Sadker, David. Being a man -- A unit of instructional activities on
male role stereotyping. Washington, D.C.: U.S. Department of
Health, Education, and Welfare, Office of Education, 1977.

This unit has been developed for teachers of junior and senior high
school students. It provides background information on issues of
~ sex-role stereotyping and also classroom strategies and lesson -plans
. to help Students become aware of the male role stereotype.

U Saﬂkér;”ﬁyféf”'Am§f0&éﬁf"§iiaé“f6“TifTé“TXT"“Wé%ﬁiﬁgfdﬁ}”DTCTT""U?S?"'
' -’ Department of Health, ‘Education, and Welfare, Office of Education,
1977. . ' ' ) ‘

N ~
This booklet presents in plain language the studepts' rights and
responsibilities regarding sex equity in schools as defined in
-Title 'IX. Although designed for junior and senior high students,
lQ/ it; is valuable for anyone who wants to understand the requirements
of\this law. o
, _ ‘o , .
Sadker, Myra Pollack, and Sadker, David Miller. Now upon a time: A
' contemporary view of children's, literature. New York: Harper and
Row, 1977. "o ' - .
This book discusses the crucial issues of society today and the ways
these issues are handled in children's literature. Topics which
are discussed include growing old, death, the treatment of various
racial and ethnic minorities, sexism, and ecology. Extensive
\ bibliographies accompady each chapter. ‘ .

\
Schulwitz, Bonnie Smith. Coping with sexism in reading materials. The
- Reading Teacher, 1976, gg,?may), 768-770. |
This article presents tactics for teachers to utilize when the .
reading materials avdilable in their schools are se§1st.

Sprung, Barbqra. Noésexist education for young children. A practical
guide. - New York: Citation Press, 1975. i

This is a practi guide for parents and other educators of pre-

schoolers on how ‘to avoid sexist ldnguage and behavior patterns and

how to counteract sexwal stereotypes presented elsewhere (TV, books,

etc.). - . . '

Sty]er, Sandra. Biographical models fok young feminiSts,_ Language Arts,
J 1978, 55 (2), 168-174. ’ o
"~ This article suggests ways of studying women's bi&ﬁfaphies so that
young girls are providedcfft§ appropriate role models.
' aid

TABS: A quarterly journal of

for ending sexism in schools. Lucy
Picco Simpson, ed., 744 Carro1l St., Brooklyn, N.Y. T11215. '
Contains articles, posters, lesson plans, biographies, and school
programs for nonsexist education. | :
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Tyter, Karen, and Nilsen, Alleen. Educational equity through school*
libraries. Developed under funding from the Women's Educational
Equity Act Program, Office of Education, U.S. Department®of Health,
v Education, and Welfare. Available from Education Development
Center, Inc., 55 Chapel Street, Newton, Mass. 02160. 1979.
A set of materials designed to help in-service school librarians
acquire attitudes and skills necessary for the promotion of

educational equity through their professional activities in the -
schools. - ® : *

Limet, Sara Goodman. . Print and prejudice. London, England: Hodder and
Stoughton, 1976. _ .
Includes sections on the effects of printed media on attitudes
‘toward minority groups; also treats reading achievement in relation ... . .
to ethnic and sex differences. - .
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