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¢

Alliance tor Health, Physical®bducation,
Recreatjon, and Uhnce was awarded a 14 month qovermment contract

Y

* to exanfine -the wole ot career education in physical education
and spdrt progpams . Inve&i}qation focused on several aspects.
[s cayeer cation Meaningful? Is career education relevant
to physical education and sport? Can career education contrib-
/ at#* o the learning process? What do AAHPERD members think

. about career education infusion into physical education and
sport programs? '
A . - . ' - N .
One of the results of this investigation is this collection

Tof selected writings which examines how career education lends
i¥self #v infusion into physical eddcation amd® sport® [nfusion

means career education is woven into the existing curriculum,

not tacked.on as a separate entity.

L

a\~\»/} " The four major divisions of this publidation are Section I--

Ratdonale for Infusion, Section I1--Commitments for Profession-
als,” Sectiom [11--[deas for Career Education Infusion, and
Section [V--Communication and Collaboratfon with the Community.
v In Section [, all three writers see potential values in infusing
'_caneerghg:fation into physical education and sport. Section IT
foCuses ways«physical educators can make a comitment to
tareer education infusion in their.teaching and professional
¢ activities. Section III examines specific ideas and programs \
where career education is being infus® inta physical,education
., .and sport. Section IV focuses on the prdgess of eoTngoration
* Between the school and the community and th™benefits derived ,
by students, teachers, and the community. 5 \
I N .
For additional teaching suggestions which infuse career
education into physjcal education and sport, refer to Weaving

" Career Education into Physcial Education and Sport: A Handbooks
AAHPERD, 1979. ) . _
" .p" - L
AN . By 5 s I
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SECT[ONtI -- RATIONALE ,FOR INFUSION R

-
v *

) How is career education infusion justified ih physical
education and sport? Answers to this viable question are
offered by Hoyt, Johnson, and Kretchmar, .

‘ Hoyt begins by describing his aspirations for career educa-
tion dinfusion into physical educatiomand sport in his article,

, 'The Potentjal Contributions of Career Education." '

. Johnson explains in "Career Education and Physical_ Educa-

tion: A Compdtible/ Team" how career education, by its very

definition and function, plays a critical role in education and

specifically in physica] education and sport.

"A Philosophy™for Career Education in Physical Education.
-and Sport," by Kret mar, highlights the importance of play to
the world of work add how physical education and sport make a
unique contribution to that world. -
‘ \
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THE POTENTIAL coNEgﬂsuTIONs OF CAREER EDUCATION
o v . ' «
- Kenneth B. Hoyt, _ '
‘U.5. Office of Career Education
. ' Washington, D.C. # °
\ '

A \“‘_. _ | . - - . T,

“As director of the U.S. Office of Career Education, I
have been asked to share some of my aspirations for career *
education infusion into physical education and sport. First,
however, let us agree that if my aspirations exceed your '
accomplishments, neither of us need necessarily feel gquilty.

. With that assumption, I welcome this opportunity to share

with you a 1isting of the major potential contributions I
.see for ptysical educators in implementing career education.
They ing]ud83-° ' {

\

- - .

1. Helping students become aware of and e%p]ore possible : .
Careers in physical education, sport, .and related areas.
( "~ These are rapidly growing segments’ of the occupagfona1
: Society. Othér educators will help, but physical edu-
cators must carry the primary responsibility in the
fields of physical ‘education and .recreation.” It s .
essential 'that the transmission of such knowledge become
‘a part of the teaching/learning process in these frelds.

N

2. H@lping students acquire skills necessary for produotive
» and constructive use of leisure time. One of the biggest -
complaints of .employers is that workers are not ready to
work when they retlUrn to their jobs. People with nothing
to'do will very seldom do nothing.” Physical educators
could make tremendqus contributions to work in America

if they will takg this task.as'a serious assignment..

3. Equipping students with skills and attitudes’ required ’ >
" for success in the private enterprise system. More
. persons are fired*for Tack of good work babits and /
"attitudes than for lack of specific *vocational skills.
Among the general employability skills needed by all o
youth today are:. (a) a sense of competitiveness: (b) a
willingness to work as a team member; (c) a willingness
to work hard; (d) a desire to stay with a task until it
) is finished; and {e) a sanse of fair plfay. Physical .
. © . - education, sports, and recreation are ideal environments
.Yy in which to equip youth with-duch $kills. Np part of
Triculum holds greater potehtial for doing so.
ucators who emphasize the acquisition of such -

-

CERIC 42 .8



[ 4
“skilTs to their students.ash“career skills“'mqy find
reWdrds in doing so. , ’

~

4. Highlighting the equal importance of e ployability skills

(through sports) for young women and Yor young men. .T'm
aware of the fact that phystcal educators are probably
divided on this issue, but career education advocates ara
 squarely behind Title [X. ‘To us, Title IX provides the
potential for equipping young women to take their places -
as members of our occdpational society~equipped with the '
same degree of general employability skills and work
attitudes as young men. In these times, this ijs surely a
potential that must be realized. A

-

5 Counsel,ing §}ud§ﬁ§§”rgggrgjpglggreers in health, phyéicql

education, and recreation. The "coach/athlete™ relation-

ship has, historically, always been used for g great deal
0f counseling. . All gareer education asks is that career

~ counseling be included. The need for such an emphasis is >
great and. is growing each year. It cannot be met by , .
school counselors alone--no matter how many we might Y

have. Thel'skills and expertise of physical educators are

badly needed in -this area. '
In listing these potential contributions, I am, in no way, .
asking*that a "careers" emphasis become the $ole--or even the
mecessarily most important--vehicle for use in mo¥ivating
studgnts to participate in your discipline. I am contending
‘thati it is one which, if used wisely, may make teaching mor% .
satisfying for you--and more meaningful for your st{dents.
The potential for making such major ;contributions to the
goals of career education have alway en present in the :
health, physical education, and recreation area. t hope .
that some of you will agree with me that it is time this .
potential be more extensively utilized. If you-do, I am"
confident that your students will be even better served,
Career Education needs you. -

H
4
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ATION AND PHYSICAL EDUCATION:
A’ COMPATIBLE TEAM ‘

Martin Johnson

Mayville State College
N Mayville, North Dakota :

One of the brightest stars cunrehtly on the.educational -

horizon is career edu

4

cation: Much effort and money has been

Channeled into promoting and developing this educational

3

concept since 1t became a national priority in the early

1970's. Career educa
others recognize it a

theories and ideas that have been around for some time.

-

~o

Credit for coini

tion is a new concept for some while
s a blend of séveral educatignal

What ‘ig Career Education? °
!

- * . : .
ng- the term "career education" and

P. Marland, former Commissioner of Educatioh. No national

iﬁitjating the career educationdnovemeni\:jbgiven to Sidney

consensus-exists among leaders in career

a definition for this
definition of/career
Director of the U.S.

career education as ".

sgqucation as to
term” However, the most_publicized
education is that by Kenneth B. Hoyt,
Office of Career Education. He views
-+.an effort aimed at refocusing

American education and the actions of the broader comunity .
in ways that help the individual acquire and utilize know--
ledge,” skills, and attitudes necessary to make work a -mean-

ingful, ?roductive, a

living."

This definition
between education and
something the schools
The objectives of car

ng satisfying part of his or her way of

-~

implies g closer working partnership

the community. Career education is not
can be expected to do.by themselves.
eer education are to help all indivi-

duals want to wo#ﬁ, t0-acquire needed khowledge and work

skills, andsto find employment.

R

- ' -Rationale for Career Education

The rationale fo
that there_has been a
in the United States.
deteriqration can be
ratefand in the stead

L d

r career education most often given is
steady deterioration of the work ethic
It is claimed that results of this
seen in the current high unemployment
ily growing gap between youth and adult

E
10
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unemployment rates. ' X -
Within educgtion itself, the rationale for career educa-
tidm is given as: / .
L' the continuing high school and college dropout
rates; , ©
' 2. the general tondition that finds 80 percent of
- secondary school students readying themselves

tor college attendance when_less than 20 percent
ot the-jobstavailable réequire a college degree;
and , . ‘ - o
tﬁb,continuing presente of literally millions of
students with no «lear cut vocationakquyfareer
goals,Z

Theqretically, career education fupctions by equipping .
"students with what they need to make informed career decisions
by relating much of the, "world of learnjng" to the "world of
work." Teachdrs of physical. education and sport may well ask
"how does career education apply to my teaching?"

OV

cation

The Arizona Department of Education has defined the
broad goals of career education as learning to live, learning
to learn, and learning to make a living. These career edu-
cation goals seem to codncide with three one-word descriptors
-~play, learning, and work. These words are often used as
broad categories, for educational functions provided by

schools .3

Considered synonymous with‘b]ay in this case is physical
education, sport, and recreation. Play is that part of the
curriculum which can deal. with such things as wise use of
leisure time, self-awareness and self-concept,, and an under-
i}anding of and appreciation for physical fjthess “and heal th.

J1s0f thése curriculum concerns are stated physical educa-
tion and sport objectives, and it is generally agreed that
each has a diréct bearing on a worker's ability to make a
worthwhile contribution to society.

Not until recently have the attitudes of people changed
.So0-that a better balance of play, learning, and work can be
obtained ifi our schools" curricula. Career education Yecog-
nizes and promotee the concept that a combined and healthy
intéragtion of play, learning, and work is the -essence of )
balanted societies and individuals. Therefore, the role of
-health, physical education and recreation professionals in
Career education cannot be -taken ]i?ht]y. ' - .

[
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A PHILOSOPHY FOR CAREER EDUCATION Yw’f

_ PHYSICAL EDUCATION: AND SPORT

< B

A

LI }

- o Sgoft Kretchmar o T L
S State University College Lo

rockport, New York

-

While writings in latter portiofs of this publication

make it clear that.physical education ggg!!yrther the goals ef
career education, the relative values of ch contributions to’

the well-being of hui
Should much time and

' to the-objectives of

anity are probably less. well understood. °
energy of physical educators be devoted

career education? Is physical education - )

@ particularly appropriate and welcome contributor to career

education? ‘Would "ed
with it?,

The question of

human endeavay wiltl not be dealt with here in any epth.

ucation for work" be significaftly less

. complete or'effective were physical education to be uninvolved

whether work itself is a worthwhile

¢an be assumedy however, that s¢ long as human 1i elf is

imperfect, important

work will exist for humankind. YPeg

would have to be tremendously btind to the less than ideal

’

conditions of present
of tﬁé{r own abilitie
as unnecessary or fut

-effectual, work appea

to too imposing a tas
applies here. There
righted. Sicknéss an
physical and psycholo

Then if it can'be.assdmed,that'work is bothgood and

-day life or frightfully unsure of their
S to.imprpve matters for work to be seen
ile. Among the faint-hearted and in-

rs to be futile and too-weak a response

k.. But«surely, neither, coggitfon fully

s work to be done. _Injusfices to be .

d disease to be cured and all manner of
gical pain to be allewiated.

T

‘useful, attention can be turned to the sorts of contributions

which can be made by
work." Two such cent

an3lgeds. The first
"Pla&mu]d be Put t

statement, "Play Shoy
used. here in a broad

- dance» and recreajve

“physical education.
S0 long as that invol

plished without havin

v

physical -education to "educatiensfor
ributions will be singTed out here for
will be discussed under the heading,

0 Work." The secorid is indicated by the
1d be Left to Play." The term- “play” is
sense to include the sport, exercise,
activities normally associated with

Play can be experienced in any activity
vement can be enjoyed as well as accom-
g ‘to focus upon its utility. - -

< .2

o~ *q
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Phy91cal\§ ucators who both recognize and respond to* . ’
, the usefllness of play become, in effect, "workers at play." ..

T They gnsurtthat play happens tb people and therefore that \:

. -allt of the “benefits of this actiVity are distributed ty their<

charges. These workers at play calculate, study, and become

expert in all.of the "Tns and outs® of this human behaviors

Play }; a good thing to be put to work. - '

?
But 1s play as valuable as has, been assumed here? Does
’ ©it-Nave the'utility which has been claimed for it? . Is it
corfespondingly worthy of. high levels of work eneigy? Apyone
+ familiar with much of the literature in physical educatidn
knows that statements about the value of physical activity y
and play are diverse, numerous, and often inconsistent. But '
it is precisely these descriptions of value which lay a
foundation for subsequent work. . '

>

Workers. need to upderstand the consequences of’ their
efforts. [f not, they may experience their efforts as tedious
and directionless. 'Meaning and excitement can come to work
when padpple understand what work does. And if work effects
positive changes, it can be an utter Joy.  If play is put”to
work, is there cause for exaltation and Jjoy? Some say,

"yes," but it is impbrtant to remember that the values men-
P tioned are possibilities to be realized,-not foregone con-
clusions. : ' -

" Williams felt that play. could be uséd to develop atti-
_ tudes, social'habits a:g appreciations of wouth __\aduits.]
-+ Novak thouyht that spor® spectating has something to do with
the way in which people interpret themselves.2 Lenk, a con-
temporary German sport-philosopher, felt that one good effect .
of high-level amateur sport js its tendency to reinforce .
- "high achievement" as a goal, indeed an attitude of 1ife.3
\ Metheny interpreted the utility of physical activity and play .
in a~distinctly individualistic way. Rather than providing
"solutions for broad social problems, games and pldy help ;
people, one by one, on their own -unique terms.4 ‘
. .Does play have a utility to it? The lexperts" ghink so,
+  but cannot seem. to/agree on what it,is. This might be a '
- strength fgr physital education in 1ts relationship to
career eduzation. The activities of physical education may
be so rich, so captivating, even somewhat- mysterious in
their impact upon-people, that their beneficial uses canhot
be described simply. s :

L 2 ' - -
~ T :
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'related professidn-or some other job, the.capacity to stop

. Rlay: Should be Left t8 Play. ' o
~ Pliy offed€ a second benefit to workers. Play can.give
workers a respite, an oasis] a ‘placefor stepping back (from
thelr tasks. Thg very subject matter of phys¥caT educatian
_should also be enjoyed for its own 3ake. ) -

-

L3

For all workers, whether they work at play, a‘play* ‘.
working ,is as important as the ability to begin and persevere.
Particularly in this culture, one which holds work in high °
esteem, an important goal of Career education might be that
of developing workers' abilities to suspend ‘their career
minds; career eyes, career postures-and tensfons, and ¢areer
actions so that true play can be experienced: p

The ability to suspend a career orientation to 1+fe and
truly play cangge difficult. This*capacity involves far more
than ‘controlling.hours on a job or physically leaving the work
location. For example, many people have:been known to carry
their work attitudes home with them and fill what could be
leisure time with more paid work, volunteer labor, many
varieties:of self-improvement projects, frenzied trips and
countless other forms of "productive" activity.5 A1l of these
would fall within the spirit of work, the earnestly-held
dgsire to accomplish the useful, *to leave affairs in a better
state than they were prior to work. : o

In addition to\tﬁé achievement of important work goals,
workers need to get "captured," "hooked," or “drawn in" by
something of interest. Possibly the prudent, calculating,
rational plan-making of worRers geeds to be complemented by
some not-so-ratiomral cyuriosity mongering, celebration, and
dance. HNot every activity in life has to be motivated by.a.
clearly seen ytility! . _ "

.+ In ordgr to appréciate the importance, of leaving play
"to play," consider a lifetime without relief-from the serious
goalls. of work. Imagine how predictablp_humanitj might become
if persons responded only to work reasons for doing things.
Think of the points,of view which would not be entertained
and all of the parts of realiity which would not be neticed,
were\individuals married to the "useful" and nothing more.
Reflect on a world without the arts, festivals, poetry,
danceg and all other forms of free expression and merry-
making. Think of how uninteresting other people might be
were they wholly unable to_do the unpredictable, conjure up

a bit of foolishness, playfully explore. It seems from even
this very short look that-all workers would be well-advised

@«
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| »to take frgquent and onasiona11y.lengthyiexcursions'into the

e

realm of play, fully as players, rot Iabqrdgs searching.for a *

utility to ‘play. . .~ _ .

K . » - v ) .

R . S',: - . . b . . L. A o

2 3 ~ - '
i Conclusions

¢ . M - .

N B
-

The goals of'career education can be furthered by physica
education in at least fwo important ways. - Neither one should
be neglected. The potentia]Q&f,p1ay,(games, exercise, sport, *
recreation and the like to improve’the human condition is so
great that physical educators would be remiss not tp put these
resources to work. But these resources can also be a delight

g

¢

“

] .

in themselves and, from time to time, must be rescued from work.

Physical education can provide significant careers for -its

students. It can also promote a playful way of 1iving for those

who have careers within physical education and withoug;J
. . . f

’ *
- .
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’ SECTiON'IJ -~ COMMITMENTS FOR_PROFESSIONﬂL§ .
“ . Lt ,e..‘ . ‘-l- . | ""i"_ "“-‘
. %ﬁcceszul 1mp1eménta§ion of. ideas requires commitment.
The writers of this section focus,on what .commitments to .
career -education can be \made by members in the physical .
.educapiq,n profession, ‘\\( ) - '
Johhson, in “Career Education énd the E]emeﬁtary,Scpool
. Physical Educator,” illustratet how elementary physical edu- _
cators can develop students'qgareér awareness. Through {
, infusion's%rageq;és Johnson believes the challenge of incor-
' ﬁ > porating career education into an already crowded curriculum '.
can be met. b ' - ‘

-

As career*patterns im¥physical education are being ex-
panded and adapted to meet_the-needs of,a changing-society,
the role of the secondary school physical educator has
. chang¢d. -This topic is explored by Lawson in "Career
Educ#tion and J&he Secondary School Physical Educator."*

According to the Clayton's "No Alternative Careers in
Physical Education!" viewing physical education in a differ-
ent way aliows one to see a variety of career options.

. This_is an important,considergtﬁonvin physical educ;}ion-

preparation.programs\ : 2s \ r &

- In "The Physical Education Major," -Priest discusses hdw
studgnt majors cangg committed to career gducation infusion
and,how needed chalges in professional preparation can be .
approached. ' !

. ‘ vy oo
“"McLaughlin cites examples .of hew administrators can "
support the infusion® process in "A City-Wide Career Education
Program--Administrative Strategies." '
Stefn, in "Career Education and Individuals with a
- Handicap," discusses how.Caqeer education can meet the needs
of a-specific population. ", Noe

In "Career Education and Sex-Fairness," Johnson " empha-
sizes the neeéd for and offers ideas for incorporating sex-
! “fair

aching t§ provide benefits for all students.
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CAREE EDUCATION AND THE ELEMENTARY SCHOOL PHYSICAL "EDUCATOR
Sandy thnson .
- Montgomery County Pubtic Schools
: " Rockville, Marylani '

i
t

.‘ . ‘.J' -

4. - -
¢ When considering career education as [it ates to the
“elementary school child, it may appear.that it is’ irtelevant
and just another attempt to demagd that children grow -up too
soon.  Perhaps the viewpoint might be that career edication
belongs in the secondary school to allow youpger children to
" enjoy their childhood without breparing fon employment. 1In
reality, children. begin+1 arning about career education from
-the time they are jorn. i:thOugh'the'words "career’ education"
"vare not used, roles are fnevidence in the home, and later in
. the community, By the time. the child enters kindergarten,. )
the'commundty helper occupations are well-known.
Career educatiom in the elementary schools focuses on an
awareness of .the world of work, basic’skills needed to func-
. tion both affectively and cognitively, and direct motivating
. experiences. The emphasis t on a broad base of information
with selection and Preparat®n occurring in the_secondary .
schodl. The general education offered by the elementary
school proviégs for developing competency in the academic
skills, dppropriate work habits, values which=encourage a * |
~desire to work, and a work value life styﬁe.\'

.

~N

o
“ar

. . e
[anumerable possibilities exist for the infusion of
Lareer education into physical educatiqn at the elementary
lTevel. If career educapion is to survive, this infusion.
processtis esserttal, dLé to an already demanding curriculum. -
Elementary physical education teachers fan cooperatively set
¢ realistic goals with students who desire to emulate pro-
fessional Sports players, communicate the need for a basic
level of physical fitness-dndicating thdt some occupations
require a higher level, and familiarize Students with
related career opportunities. v : )

~

-t -
o When planning field trips for pafticipatioh in a sport
unavailable at school, suéh as bowling or ice skating, pro-
vide time for a tour of.the facility and -an introdaction to
the employees' various resppnsibilities. A unit on outdoor
education coyld include an awareness of careers in related '. .

9 . e

. : T '. 1 \(. ) . Iv
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\efficiency for satisfying living.

~

Jfields suych ag maturalist, environmental interpreter, park ° ,
ranger, and camp director. ,By incorporating an inter-
disciplinary approach to shysical education,fopportunities - =
exist for an introduction to media careers: author, cartoon-

4st, and sports photographer, and art courses: sport sculptor,

. dance performer, and choreographer. Assemblies:may include a

performer from .o touring circus, a known sports figure, a

local dance troupe, or . a mime specialist. Provisions should

be made for questions and answers related to the performer's
occupation. . . . o ,

¢

* . ™ Spepjfjgwﬁgjjngjg§

Several specific activities can\be gdded to the regular
physical education class to increase career-awareness. Peer
teaching is one method. Not only does . this.strategy rein-
force the teaching career, it can also offer enl ightenment
into the related options of coach, thgrapist, trainer, and
performer. Games can be played subst{tuting career names”or
inventing games based on careers.’ Creating jump rope chants
which mention occupations could be apother learning activit
A movement education approach readily lends itself to the -
identification df occupations. Physical fitness activities
relate well to an awareness of health related goccupations.

A mock Olympic Games, complete with student personnel needed

to plan and direct such a project, opens up new vistas. This

ac&ixity can include learning about athletic clothing and _ .

equipment supplies. Through the use of a bulletin board ard

reqular’class discussian, wn awareness and‘understanding .of

the effect of exerciseon the body is developed relating

directly to the occupations of motor specialist, exercise

physiologist, and kfinesiologist. o .
" The possibilities of career education in the elementary

school are unlimited. .The physical education teacher can N

readily infuse this information into the physical edueation

curriculum providing motivational strategies for learning,

Career awareness, and a basic level of fitness and movement .

~N

- - -
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CAREER EDUCATION AND THE SECONDARY
SCHOOL PHYSIcAt EDUCATOR
. - - Hal Lawson N S e
; =, Umversity of British Columbia. i
' » * Vancouver,, BZQ.' '
, . T,
s S . o ) - ) Q ’ . ) ‘ (O Qm_‘ "
¢ Physical education has come to mean a school subject for -

which colleges and universities prepare teachiers and thus the .
undergraduate ma_jor has found courses Failored to meet the
~demands of teaching tn the elementary and secondary 'schools.

* lhese programs often consist of performance skilly and pro-
fessional concerns which todether were identified as the
subject matter of physical education. .
* . : I -
A Traditjonal Pattern

Gk : . .

In the past, recruitméﬁ*ﬁinto physical education was
simple and direct as & was Héfined as teaching and possibly,"
coaching. In turn, teaching and coaching meant an on-going
“involvement with sports and games. This invo™ement appar-
ently required performance competencies and organizational
‘abilities. Both were observable and physical egucators
served as visible and” influential rqle mode€ls for students.
Since physical education meant teaching and coacping, career
education in physical education took care of itse*f through
an established pattern of teacher recruitment, training, and
on the' job socialization. : :

New Developmenty ~- -
‘ ' ¥
Beginning in the early 1960's and contiﬁuing up to the
present, this historic pattern in‘physical %education has
been challenged; if not altogether altered. —Twe ‘develop-
ments are of importance here. The first is a change in the
market for teachers of physical education. Suddenly physical
education meant more than teaching in the schools.  Under -
scrutiny were a number of, different work yoles which were
centered around exercise and sport. Consideration and. -
planning for these work roles outside the schools necessi-
tated a re-examination of the structure of professional
““L'!repqration in physical education and the subject matter of
the field. - ’ S . E

A reiéfed development was triggered by JameSjBryant

<1 o
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" education. Perhaps the most' famgls of which was Henry's.

Ny
[}

. ‘ ' el . . e . s
Conant's The Educatidn of American Teaechers (1963). . Conant
offered stiff challenges to graduate programs in physical
educdtion. At issue was the subject matter oft the field.

-,

 Conant "suggested that-there was little academig subject . . -

matter which was unique to physical edqcation.] In respogpse _

to Conant, a nymber of prominent scholars -in physical €duca-

tion authored papers on the academic dis¢ipline for physical
Suggested in these papers was a subject matter for physicaly;
education which coyld be 'studied apart from its application
to teaching. [t wds suggested -further that this subject

" matter should” bemastered by all majors in physical education.
‘Thus, to major in physical education was no longgr just a

x

teaching major, but included the theoretical and scholarly
subject matter which could be assembled arpund participation
in exercise and sport.3 The {abel, physical education, was
dropped in favor of kinesiology, sport science, and others,
and altérnative.career options were built upon this subject
matter base. ' ' .
. : _ ' % : .

The changes\’! physical education which were spurred by
these developments are occurring rapidly, and Tt is fair to

,,'7, state that they will continue over the next decade. Such a

major shift in the directions and the subject matter compo-
sition for the field makeg necessary corresponding changes in
the rest of the profession's eperations. Career education is
one of these coperations. Required under these changing cir-
cumstances are new ideas about and new approaches to career
education. : . o

»

The Importand® of Physical Education )

] : : o .
. - o we

One of the primary functions of the American public )

school in the past which will continue in the future is voca- -

. tional counseling and preparation. Physical educgtion cannot

constitute an exception to this rule. While granting the
eXistence and importance of extra-school opportunities and
experiences in exercise and sport,” it is still the physical
education program which provideg the common denominator of‘ .
experience, exposure, and learning for all students. - What

this means for career education is.perhaps obvious. Although
recruitfent into the prgfession may take place outside the
schoel, teachers of physical education must assume responsf-
bility.for the recruitment of new members into the profession.

)
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L] " .l }
e Teachers a% Partners
‘ ¢ ' '
, Teachers are important partners in the professional .
preparation of professionals in physieal education. The ‘
teacher faces the twin challenges of -opening new career .

-

-

- vistas for students and beginning their professional prepara-

tion. New career wistas may be opened via personal counseling, ~

teaching, and quest lectures, but these tead to follow inqui-
ries or requests from students. A most effective.metbod for
stimulating the interest of students 1s the appropriate use
of a bulletin board. Under the general heading of "Career
Opportuntsies in Exercise and Sport," pictures of persons in
alternative careers, college avid university brochures, and
entrance-degree ‘reduirements -can all be assembled. Teachers -
should also maintain a list of local professionals who work
in and around exercise and sport and to whom students may be
referred. Clearly, teachers must remain abreast of all re-
lated -developments - and Programs- in the field if they are(fb
be effective in counseling students and in opening new career
vistas for them. : ’ -

~

. The Challenge of Preparation

The challenge of beginning the professional preparation
of the student is both new and important. In other school
subjects, knowledge and skills, once taught only -in the

. colleges and universities, are now taught at lower levels.

A comparable filtering down of knowledge and skills has long
been overdue in physical education. The would-be professional
in physical education must now, more than ever before, master

“the theoretical aspects of physical education as well as-be

a good performer.
e -~ |

In conclusion, physical education is a field which is
undergoing rapid change. Rapid change requires novel,
intensive, and pre-platned career education and recruitment.
Since the quality of a prefession always hinges upon the
quality of itS members, the recruitment and initial pro-
fessional preparation of would-be physical educators is a

‘responsibility which is crucial for the future of the pro-

fession. The times resources, and approaches to complete
this service to the profession and to society must be found
and utilized. R -
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NO ALTERNATIVE CAREERS 'IN PHYSICAL EDUCATION! o
¢ - - Joyce A, Clayton - = .;X

y _ o - Fort Collins, Colorado Syl

Y 4 ) T Rebert B. Clayton ) S ’

. : ' Colorado State University , :

-, Fort Lellins, Colorado . . . .

. A .

A recent AAHPERD publicd®ion imp)ies that non-teaching
Jobs in physical education are viable alternative careers.,
We maintaip that there are no alternative careers--only numer-
ous jobs which meet a myriad of societal needs related to “
~physical education and sport. - Consider the expertise néeded
- in sport sales, sport media, therapy, sport promotion, health
and fitness, and agency-related Msitions. Could they not be
more effectively done if performéd by persons educated in our
discipline? .

[y o]

Y L]
-
' : L]

A Predominant Goal Now Sy

s

The teaching of physicaf\education and the coaching of
sports tends t&fbegxhe predominant goal of most college .
physical education majors because career options-have been
narrewly confined to these two areas. .Counselors, teachers, -
and beginning college physical education majors know only of .

. these few options, and thus it becomes of utmost: importance
that college and university physical education departments
reflect the.broad view of the discipline and ensure that
_Students are aware of the full Scope of available career

" opportunities. -There-are no alternative careers in thé dis-
cipline of physical education and sport! '

\ y

A View Shift

4 : -
Viewing physital education as a discipline may require
“altering the traditional. view of the physical education-
© majar curriculum. Teacher prepardtion is not syhonymous with
‘Physical education prepagation. Other curricula such as -
biokogy, sociology, psycholegy and mathematics stress broad- . "o
.based preparation. Physicq]deducation should do no less. ooy
PR S g! How can persons prepare te be effective physical edu-
cators? A kpowleddeable faculty, definitg study of careers,
and field experiences are the three most important elements.
At the very minimum, faculty members must be aware. of the.

- . . e
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. oprrtua'fies ava

and must consiste
stuQent. -Student
bers discuss the

posttioms gqvailab

4

An obvious s
the planned S tudy

offering a "minor

“While awaren
reading, and clas
greatest potentia
phases of qperene
curriculum. Thes
internships in po

-

ilabYe in physical education-related’careers,
ntly call these tb the attention-of each o
awareness will come about as faculty mem-

Job placemedt of graduates, the current
le, and the.changing_sqcietal,needs.

Some Change Strategies
trategy for increased student awareness is

-

of careers in a required introductory course.

rawing on the faculty and facility resources,

in many. ,

€ss can be gained through Gonversations,
S-sessions, field experiences hold the

1 for infusing the three career education
5s, expldratiom, and preparation into the

e experiences could include supervised
sitions the students plan to pursue. Summer

Jobs andwolunteer work are also very beneficial to the

Students.\_ Short
scheduled in the
semester systems.
only by. the visio

at any point in i

to:be made for- st
for students retu
area. .

In summary,-
physical educatio
education teacher
but. a more import
requires broadeni
ous jobs-requirin
phySical educatio
and fails to meet
society. Our soc
educators. :

courses of the independent—study type can be

December-January interims now commén in ¢
Numerous opportunities exist, limited

n of the faculty. B ‘

ife. Provisions for career awareness need
udenp; transferriing from other majors, and
rnigg to school after working in another -

why should career education be stressed in

nand sport? The over-supply of physical

s and sport coaches is the gbvious'reason, .

ant consideration is that our ‘discipline

ng the career options to .include the numer-

g expertise gained through the study of

nand’sport. To do less is irresponsible .
the demands for physical educators in .
iety nekds more, pot fewer, physical

good job in fewer options rather than

Y
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LHE PHYSICAL EDUEATEON MAJOR

N - . Laurie Priest
' : University of Maryland
— ' | ~ Coltegs Park, Maryland.

b

As student$ interested in, or already involved in a pro-
fessional preparation program in physical education; it may
be beneficial to expand our career outlook from the tradi-
tionally held views that have limited the field of physical ’

-education.  Too often we.have restricted career choices to
teaching and coaching. Today, the Job market is rot too-
promising for' those interested in a career as a teacher or

- coach, bws nuherous job possibilities await those who can
broaden their view of physical-education and sport’.

-~

-~ 7.

New Needs of Society

Society is rapidly accgptiné the-benefits of physical .
activity. Increased numbers of people are playing tennis,
racquetball, and golf. More people are ,jogging and running

than ever. before., People are fealizing that physical activity "

1s an,integral part of one's holistic development. In the
past, physical education programs have been focused on the
younger population. Today,- there are people of all ages-
looking for help and the motivation to continue as active
< individuals pursuing lifetime-leisure activities. With_
. .increased emphasis on leisure time, people will look to
8 "' those trained in the physical education profession to proyide
' needed services and quidance, and more professionals trained
in the areas of human movement will be needed. Students must
realize this need and look to the multitude of areas where
" physical edycation and gport careers are.available. Students
cannot look to sport and- physical education careers only for
selfish reasons, a job after graduation, but as an-opportunity
to-filt important sqcietal needs. o ‘

There is a need to maintain the flexibility required to
grdw and adapt as we look to the future. Change is needed,
and atong with this students must motivate and work with
faculty members in colleges and universities to design -

- curriculums that provide professtonal preparation that is
- - relevant to the working world. The initial impetus can come
- from the interested student. - '
- <
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Changing the scope of preparation programs will not be
easy, but it is necessary to broaden these programs and pre-
pare professionals to meet the’wider range of needs within.
society.” Most of the professionals in the field of physical _
education today went.through a.college or university program - . ———
in which the emphasis was teacher preparation.and for these
people change may not be as easy. Change will require looking
outward to other disciplines and to- the community where collab-
orative efforts can-enhance the educational process to meet
individual needs. _ ' :

. ) & v _ ‘.

New Responsibilities

[f you are pursuing a teaching career, it will be your
responsibility to infuse career education into your teaching
and broaden the awareness of stydents to the wide range of
opportunities in the world of work. I[f students show an

~ interest in physical education careers, challenge them tof\
.~ ‘explore various career avenues in the field. Abﬁg:'a]l,rmake

teaching relévant, so the movement ski‘]s'andrkn }edge
learned by students can be incorporated into a 11
work and leisure activities.

time of

The challenge is _set. No other profession has the .
opportunity to be incorporated-into one's lifestyle and ° %
benefit the total person morgé than physical education. By
expanding the horizons . of physical education, we -will have ~
increased the potential use of both our skills and knowledge.

As we work with individuals. of all ages and abilities, we are
helping to provide a means for® others to expand their hori-
zons -towards a more full apd active 1ife.



“Lifetime Sports Specialty Program for 3 "school within a

A CITY-WIDE CAREER EDUCATION PROGRAM- -

ADMINISTRATIVE STRATEGIES _
Bob McLatlighlin .

Milwaukee Public Schools
Mt lwaukee, Wisconsin

~

*-‘. . | . \\

-AsSume you are an.administrator of the physicai educa-
tion program and are convinced that career education should
be infused into the physical education Curriculum. You
believe that a practical and exciting facet of a program of
career education infusion is the creation of a Recreation/
school™ at the senior high school.level. What implementation
thriists must be accomplished to achieve the realization of

¥odr convicttons?

A Marketable Product . ’
.You wust be a salesperson. Your very marketable product
1s a quality education program which strives to prepare youth
to become contributing members of society. Your clients will
be the Board of Education, the superintendent, principals,
department chairpersons, teachers, parents, students and the
community. After gaining approval of the superintendent and-
adequate funding from the Board, the belief that career -
education is a high priority performance objective in the

‘'school system must be expressed by the superintendent.

Following- the superintendent's charge, a serijes of ‘meetings
with other educators should be held. The use of community
and school leaders, a slide presentatijon, career education
brochures, and materials describing the action phases of the
program plan will enhance the presentations. o :

In the selling of.the program, the ‘audiences must be

‘convinced that:

* ® practical aréas of human knowledge can be jnte
with more traditional academic .ones .
® shifting the curriculum emphasis is a vitalization
process to meet the individual needs of students
® central office physical education staff members:
have developed a detailed, time-phased specific
- action schedule to accomplish desirable results. .*
® many career education objectives can be achieved
~ within the realms of the physical. education program

L3N
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® sphysical education teathers can provide opportunities -

for the development of leisure time talents, self-
realization, career related aptitudes and a healithy
perception of each student's role in society.

Curriculum Models

As the director of the.project you must be able and will-
ing to think beyond traditional metheds of mplementing shifts
in curriculum eémphasis. ™ A well planned developmental curricu-
lum model is recomnended. ,Bailey and Stadt (1973) developed
a curriculum model which is viable as a school based approach
to.career education. Four $tages and specific goals'are iden-
tified in tﬁhis model: ‘

Awqhgng§§m§ﬁgg§ (K-3)

LY
L3

Awareness of self

) . .
o Awareness of different types of occupational roles
o Awareness of individual responsibility
) Development of the rudiments of decisTop-making
skills  x . . ot
° Learning cooperative social behavior
’ < ) A Y
Accommodation Stage (446)
L Development of concepts.related to self and world
of wirk ‘ '
T -Assuming increased. responsibility for planning
one's time
L Application of decision-making skills
o Development of work attitudes -and values
Orienigtion Stage (7-8) o
o Clarification of self-conceft ) ‘
e Assuming responsibility for career planning
. Development of individyal inquiry and prqblgm
solving skills ) :
° Appreciation of work values _ : '
E}p1oration and Preparation Stage (9-12)
) . Crystallization and implementation of a self-

concept
] . Executing plans to qualify for eareer objectives-
Commitment to implementation of a career plan
* Acquiring the skills and discipline of work

13
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The Milwaukee Model

The exploration and preparation stage has been imple-

- mented-at South Div®&ion High School’, in Milwaukee. The
Recreation/Lifetime Sports Specialty ‘program at South Division- -
. is a "school'within a school" with career education as its -
primary objective, The prégram began in 1976, and each of the
15 high schools in the city now has.its. own: career speciatty.

» The Recreation/Lifetime Sports prégram has quadrupled in
three years to its present size of nearly 150 students with
three full-tjme physical education teachers. The curriculum
developed by the teachers includes aquatics, bowling, sports
officiating, qolf, recreation, tennis, leadership development,
merchandising and related career opportunities. The four-year
diversified program begins with a comprehensive survey course
at the ninth grade level which advances sequentially into
contractual learning and.on-the-job ‘experiences as the studen
progeesses through the program, ’

. L
L4

' Special ty Program Mechanics

. S 17
Students are in s ecialty program classes for two hours
daily. Their acadenicﬂ:lagses are taken with the genenal
student body and they remain in the mainstream while taking
advantage of the specialty program. A1l South Division High -
School students in the general academic program partictpate
in physical education classes daily. They are taught by a
staft of 10 physical education teachers in the new schodl's
. field house, swimming pool and auxiliary gymnasiums. The
specialty program must co-éxist and complement the school ‘s
physical edwcation program. This is accomplished by a com-
“patible working relationghip between the physical education
department chaigperson and the specialty program implementor:

A technical advisory committee is essential for the
success of this type of program. © The committee advising the
specialty staff at South Division includes a public school
recreation directqr, college recreation professor, sporting
goods business exedutive, former Big Ten'sports official,
recreation center d\rector, and sports announcer. Through
this advisory committee, the program involves other indiyi-

- duals in the community who then become responsible ip various
degrees for the program's future. : ‘

’
et

' Based on stﬁdent response, the program's future is very’
’ positive. Although brochures, a slide presentation and -~
rersonal visits by staff are employed to inform middTe schob1
3o
o . L1 . .
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stud;;:;u;:}the program, the.real recruitment process takes

place when students-in the program enthusiastically tell
" their peers of its advantages. ~

~

K . . .
Infusion of career education goals in the physical

education curriculum and development of specialty school '

program requires time, energy and diligence. When it is
realized that career education does not simply involve prepar-
ation ferfa career but prepares the whole person for a full

and enriching life, all administrative efforts to help organ-
ize and implément Such a- program are worthwhile.

~
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s CAREER EDUCATION AND.INDIVIDUALS WITH A HANDICAP -
- Julian U. Stein
_ American Alldiance for Health, Physical Educat1on,
e - : Recreatlen, and Dance = I

-Washington, D.C. ) _ "
. Legal mandates and professional ethics neEéssitate that
-~ students with handicapping cond1t10ns bes provided, free appro-
priate education in the least restrictive environments. This P

means -these students are to be edpcated to the waximum degree

" possible with other classmates without handicapping condi-
tions. Opportunities in the least restrictive epvironments
must be provided in all curr1cular areas. In phys1ca1 educa-
tion this is especially important as physical education is -
the only curricular area specifically delineated in the
definition of special education-in The Education for All
Handicapped Children Act (P.L. 94- 142) and included in

. Section 504 of the Rehabilitation Act (P.L. 93-112). Infused

with career education, phys1ca1 education can help enrich =~ @
even funther educationdl ‘experiences of the 1nd1v1dua1 with '
a handlcap : . &
<+ \ A\ . N o . . . N ‘
. - ~Lcareer Opportunities

Career kpowledge is ‘ong area within’ career education
that is important for all students, but individuals with.a
‘ handicap espec1a11y feed to be aware ®of the many career
o “opportunities in physical, education and related fields. In =
‘addition to teaching and coaching careers, thesg ‘students
" must be made aware of opportunities 1n areas such as
a
( [ Act1v1ty .and therapy f1e1ds including phy51ca]
, therapy, occupational therapy, corrective therapy,
therapeutic recreation, adapted, phys1ca1 educat1on,,
and motor development programs. .
‘e /Athletic training, sports medicine, and rehabﬂlita- K
tion.
e Sports communications including reporting and _ . ' .
announcing ‘through mass media and professional
groups.
° e I[nformation services througk material$ centers,
M information systems, and resource networks. _
IR e Commercial enterprises such as health spas, physica1 o
fitness centers, and persona1 .development centers.

P . ) / .
; . ‘ -
. R _' [y ~
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® Recreation dgencies .sponsored by public, private,
* volunteer, and semi-private organizations inclu-

ding industrial and/or commercial corporations,
private clubs, and the armed forces. -

e C(linics, hospitals, general - and special -rehabild-
tation centers, and cardiac restoration programs.

¢ Organizations such as the YMCA, .YWCA, Boy and Girl
scouts, Campfire Girls, Boys Clubs, Catholic You;ﬁ
Organjzations, Red Cross, Jewish Wel fare Board.

® Specialized activities including skiing, skin and
scuba diving, karate, judo, and swimming.

All of these careers are pgxsible for individuals with
haldicapping‘conditions. \I'ndividugls with handicapping con-
difions must be encouraged to explore carders in terms of
their personal interests and abilities. No longer can they
be automatically, arbitrarily, and indiscriminately denied
épportunities in any area or field because of errbneous con-
clusions based on categorical generalizations. Hardened
Categories must be eliniinated., So much of what has gone on
in,the past has reflected lack of expectation, stereotyping,
and labeling by the general public. Many professionals, even
those in education, rehabilitation, and health serving disci-
pMnes, have records that are 1ittle better than the general
public's in this regard. Infusing career education info
physical edycation and sport can provide one avenue to
eliminating this discrimination. ;

Other ‘concepts from career educatidn and physical educa-
tion can contiribute to learning experiences for those with a

handicapping condition. For example, in the area of social

and personal development, many more benefits octur when indi- -

viduals with a handicap are met as individuals and are
accépted or rejected on the basis of*their own merits ‘and

- demerfts. Wheh integrated into the reqular physical educa-

© tion program, students with handicapping condttions have. .
positive models from which to imitate and pattern their
behavior. These students can also become models for students
without handicaps to emulate. Both groups will bepefit from

, the social inteﬁaction and increased self-awareness. -

. = Strategy Suggestions

Infdsiﬁg‘physiéal edication and career educatioq‘oppor-

”~

2

tunities for students with handicapping conditions in regular -

settings is _needed and necessary for both populations. While

shecificsAf implementation in various curricular areas

asic strategies and~approaches are véry similar and
N - '

]
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need only.be adapted according to each situation. Represem-
tative of the many ways in which individuals with a handicap
can be successfully. accommodated in regular class activities |
include '

“
.

-

¢ oL e m——

® Peer tutoring and buddy systems which pair children
> : with handicapping conditions’ with able-bodied
partners forespecific activities
. ® Pre-teaching certain activities toesstudents with
‘ special needs ‘ ‘
' e Individualizing assi&qmsgts and allowing options or
alternatives to certaidskill'or activity courses or

« units . -
® Permitting addttional time to complete certain
, assigpfents - o
E ) _ - ® Providing interpreters for deaf students and readers,
audio materiats, and/or large print~fublications for

blind and partially sighted students
° e Utilizing adaptive devices and removing architectural
barriers to make facilities accessible
"® Involving students with handicapping.conditiong in
. leadership positions and at decision and policy-making
- levels for programs and activities that so intimately

affect their lives.

_ Reflections on these different considerations indicate,
that each is a factor in gaod teaching and designed to meet °
the needs of each individual learner. Empha%is is upon
. learners and learning, not teachers and teaching. Focus is
»  On ability, not disability; potential, not d ficiency. So
many deficiencies of individuals with handicapping conditions.
have not been theirs, but rather ours, through our inability
or unwillingness to reach and teach them as individuals. . )
Breadth of physical education activities and career education
programs is so great that regardless of an individual's '
abilities, disabilities, age, or interests, activities and
potentjal careers can—he’ found in which each student can be -
successful. The negative spiral caused by our inadequacies
must stop; in no area is this more crucial than in physical
education and career education.” Earl S. Meirs' prolific ) .
words must become reality--"Today as a-crippled child : -
possesses:-normal intelligence, is educated properly, and
receives the faith he deserves, it is no longer acceptable -
for anyone in placing a prop under his body to place a ceiling
» over his potential achievement." )

'\\ \.
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CAREER EDUCATION ANQ/8EX-FAJRNESS

Karen;M. Johnson
California State University .
. Los Angeles, Califarnia

! ¢
A

Some, aspects of career education have been an integral
part‘of the physical education curriculum. Most teachers have
attempted to stress that life-long particdpation in physical
activities contributes significantly to a quality Tifestyle.
In addition, concepts of cooperation, competition, and self-
testing have been related to the world of work and interested
students have often been encquraged to pursue traditiona]l
careers in physica]'éducation., : !

The expanded focus'of'careef education gn the develbp-
ment of healthy attitudes toward the world of work provides

. th& sholld permeate every career education .experience and

eve ysical educhtion experience is that of the unigueness,
individual rights, and responsibilities of each person, re-
gardliess of sex, race, color, creed, national\origin, handi-
cap, or age. Discrimination of apy type must be‘actively
removed from the éﬂucationa] e"ViQQSB?"t> ) P

' - «The focus of/this article is on the utilization of career
education concept£ in physical education to end discrimin- ~
ation on the-basis of sex. Sex-fair physical education
experiences can provide boys and girls with comparable skills
needed in the world of work, thereby enhancing equal oppor-
tunities. What are some things a physical education fnstruc-.
tor can do? | ) . : ’ ' .

- . ,l—‘ ‘ - . — ,'.

y Enhanced Self-Awareness‘ S

The physical educator must increase self-awareness of
his/her own possible personal biases prior to presentation °
of career education concepts. This will allow_concépts to
be presented free of sex bias. .

¢ ‘§

) Many.questi0h§ might be asked as a teacher self-eqa]uatéé |

personale biases. For example:

¥ lo Howdo I feel about girls and woien competing in
sports? : _ .
¢ How do I feel about boys participating %in modern
1 : : - :
a 310 'a 37 ) .‘
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dance? .

How do I feel about girls playing football?

® Do L encourage a girl to'win a game against a boy?.
® Should coeducational competition be a part ®f the

.

physical education curriculum? . - o L

The Tist of questtons could be endless, but the .physical
educator must recognize that reacting. positively or negatively
to physical education éxperiences for one sex but not the
other reflects bias. Understanding that physical differences
do exist among people and that they are as great within each
sex as between sexes_is also essential. : ' ‘

'

Identifyiry Student Biases

Second, the physical educatar shoyld.identify students’

“'biases and examine how the acculturation process will affect

students' reactions to sex-fair teaching. Such questions as
the following can be examined: i

® How old are the students? -What cultural processes
have they experienced? :

e What significant role models are importéﬁt to
“ipdividual studentéfe

o What socio-gtonomi¢, political, and cultural factors
are-in operation that might influence students’

- attitudes toward sexual equity?:

® What typés of generalizations did I make in the -
previous question? Are these accurate observations
or are they based on other sterkotypes? so.

® -What changes have occurred that reflect'a less biased*‘
culture than when [ was in school? -

Once students' biases are identified, revised or unique
teaching approaches may be necessary. These changes might
include revision of the types of activities offered in the
physical education curriculum, the way the activity is taught,
words the teacher uses, feedback cues, examples used for role

K model{gg, and types of display materials to. mentioh a few.

. ..
v/ . - : : ‘
. ‘
.

Sex-Fair Strategies N _ .

AY

The following examples reflect considéraﬁiohs for sex- ¢
y fair teaching with career edusation infused into" physical
education and sport: .

-

"o When usinJ'bulletin board displays_to'il1ustrate job

- 32
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opportunities in phys1ca1 education and sport, include
pictures of various groups--women, men, »young, old,
\handﬁcapped racial, and ethpic popu]at]ons

Teath concepts of strength, endurance, power, and’

myths that surround fitnessr development for women.
Avoid over-emphasis on the types of strength acti-
_ vities in whxch boys are generally more successful.
0 C “presented in non-vérbal and verbal
compun1cat1o Many phrases often used for motiva-
tion or humor are inappropriate in a sex-fair environp-

-ment. For example, “All the'girls line wyp here. All

the men over here."

e When citing examples ‘of 0utstand1ng performance,
include examples of both sexes.

e Try to use audio-visuals that show performance by

both sexes. If the audio-visuals are b1ased present

supplementary information to give balance.
¢ Use boys and g1rls as leaders:and demonstrators, so
all_students gain experience in these rdles.
e Monitor printed materials to 1nsure that they are:
- * free of sexual bias.

A Commitment
The quality phys1ca1 edutator s committed to "selling"
students, regardless of their sex, on %he values of a-life-
time of physical activity. The quality physical educatar is
committed to stressing the importance of being a productive
member of society, regardless of sex. The quallty physical

“educator is committed to equality of opportunity for all-
persons, regardless of sex. These commitments are cogs1stent

with the goals and objectives of career Yeducation. Ey com-

.bining both €areer education and physical education in a-

sex-fair educational environment, these commitments can be
ach1eved

.
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SECTION IIl -~ IDEAS FOR CAREER EDUCATION INFUSION

This section preséﬁts prograﬁ% and specific ideas which
have been successfully tried and, proven regarding career, edu—
cat1on infusion into phy31ca1 educat1on and sport.

lnstructlonal ideas for, career edugation infusion into
physical education and sport at the K-12 levels are provided
by Johnson's ""Career Education Infusion," Finn's "Career
Knowledge . ACth!tleS," and Jones' "Phys1cal Edutat1on and
Sport Careers."” ¢

“A 'Do It Yoursel'f' Careet Center," by Landrum, "Life/
Career Planning - A Cooperatlve tducation Program," by
Schachter and Cameron, 'and "Career Education and Total Student
Development,"” by Watkins- present educat1ona1 programs for .
student career and Tife planning.

. s '
. . - . v !

-



CAREER EDUCATION INFUSION

Martin Johnson ~
Mayville State College.

~Mayville, North Daketa—. — -

LY
v

~Career education is a new concept for sqme while others
recognize it as the conglomerate of several e ucational *
theories and ideas that have been around for syme time. How
does one incorporate the theories and objectives of career
education_in}o physical education? v -

. | o .

Phase One-Career Awarepess

- -

Functionally, career education is divided into three
distinct phases. In th first phase, “career wareness,"
children in elementary g}ades-are introduced the concept
of work, the need for work, and the wide variety of ways
people work to earn a living. . Opportunities in physical
education for teaching career awareness are apparent in such

~common situations as when students have been assigned "“jobs"
- Lo assist in setting up and putting away materials and equip-

ment for class. For career educdtion emphasis, the teacher
stresses the importance of these "jobs" to. the smooth oper<
ation of. the class and further relates Pow in the world of
work all people are dependent in many ways on jobs performed
by others. A more direct career awareness activity would be

a field trip to a YWCA or a YMCA, a recreation center, or
other places where people are at work in recreation or health:
related jobs. A field trip experience can be greatly enriched
by conducting a role playing or simulation activity on careers
the students saw, or related careers $Students are interested
in. In teaching the concepts of physical fitness, healtn; ,
and leisure, each concept can be reinforced and made more

- meaningful by integrating it with the world of work. . For

—_——

of the work, for example, police offyger., firefighter, plumber,

example, students*could discuss the importance of.physical
fitness and health to workers in general, and whether .or not
the degree of "fitness" one needs .is dictated by the nature
‘teacher. Likewise, students could dERuss whether Veisure 9
.time activities are related tQ or inffuenced by the type of

—X work one does. .An interesting. topic Yor study is whether

leisure time has increased or decreas during the lifetime -

- of omne's.parents and grandparents. Expansion of this activity .

might include researching the types of leisyre activities that

were popular when the student's parents and grandparents were .

Y § |
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children. A culminating -activity on leisure could be to ask -

"~ the students what anticipated.changes they foresee with

respect. to leisure time and recreation activities by the time f
they become working adults. o X !

Phase Two-Career Exploration . IR

The secopd phase of career education s’ "career explor-, |
atiop" and often occurs in the middle grades. In this phase"
students begin-to identify and narrow down their fields of .~
_interest. Students read, take field trips, and role play
many job situatigns. “Hands-on" or actual, on-the-job experi-

- ence is given whenever possible through cooperation with
tocal businesses and agencies. An ‘example of a hands-on
activity would be for students intérgsted in a physical edu-
‘cation, sport, or recreation services career to "shadow,"
for a few hours, an individual working in one of these areas.

3

& Most instructional units taught in physical education
lend themselves to the integrqpion of career education-objec-
tives,” For example, activities integrated into a damce unit

.could be designed to show how dance is related ta the job
world in terms of leisure time-activity and dance careers.
Ask-students how many different types of dance associated
Jabs they can think of. . Once these are listed on the board,
each would be discussed and/or researched by student groups.
This activity could be followed by a discussion of the
personal qualificationSo-creativity, dependability, sensi-
tivity, ambitien, etc., necessary for success in a dance .
Career. Additional activities might include inviting a j
resource person involved in a dance career to speak to the
class about working conditions, training required, and
opportunities available in the dance field; or, if the

-“resources are available, a field trip to an opera, dance
concert or ballet would be most interesting. o T

An interesting career .education unit for a middle_or
Junior high school physical education class would be to .
organize_and conduct an activity such as a “pro" basketball

"~ game. In such a unit; several careers such as athlete, '

coach, trainer, business manager, program writer and printer, <y
radio and television announcer, technician (if videotape - //
equipment is availablg), and sportswriter could be explored .
and experienced by the students. An ideal methdd for R

conducting such a unit is to involve teachers from other

subject areas. For example, the English teacher could super-

vise the writing of press releases and programs; the art

teacher;, the gfijgnjng of program covers and advertising .

.
(&3 A
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posters; and the business teacher cou]d supervise the
careers involving figancial transactions. By involving
teachers from other 'W@bject areas, a correlated and more

meaningful learning experience 'is created for the students.

¥

-

The third phase of career education is "career prepar-

ation." During this phase high school students begin to

acquire actual job skills in fields of their choice. A
career preparation activity for high school juniors and ,
seniors interested in teaching physical education as a career;
would be to utilize them as sE&gent aides in elementary, and/
or middle/junior high ph¥sical®education classes. Adapted
physical education programs offer a special challenge and
opportunity for high school students to obtain job experiences
in a wide range of careers from physical therapy to special
education,

Additional career education activities one might inte-
grate into teaching are the following: orienting students
to the many careers in physical education, sparts, and
related areas; researching diets of various workers to .
determine if diet is, or should be influenced by the specific
Jotk engaged in; identifying recreation skills that may have

>

‘carry-over -value to specific jobe; comdycting discussions

dealing with the: importance of hed1th and groomifig habits in
obtaining and holding a job.

- r L. P .
The key to teaching career education is integration or

sinfusion. One may devote a few minutes during the intro- = °

duction of a new unit in what might be considered a career
education activity. On the other hand, it is possible to
gear-an entire®nstructional unit to emphasize career edu-
cation objectives. The only limitation on incorporating
career edycation cenceptg is one's own imagination and
creativity. It has been pleasantly noted that many career
education activities, by bringing in reference to the "real
world," often have the exhilarating effect of injecting new
1ife and enthusiasm into students as -they learn.and thereby
greatly facilitate the attainmént of the physical education

ctives .

F
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CAREER KNOWLEDGE ACTIVITIES

Peter Finn

At Associates,Tne., . :
Cambridge, Massachusetts . - - -

Career education is fast becoming an educational trend.
Educators increasingly believe that career education is best .
taught as a part of the curriculum by subject area teachers,
rather than as a separate subject area.

.

¢ o Suggested Activities

The following is a series of approaches that physical
educators can use to integrate career knowledge, one aspect
of career education, into their courses. Each of these
activities suggested for students can be modified to meet
the needs of the particular learning situation,

=1 Interview localgpeople employed in physical education .’

and fitness occupations or ‘related careers. For example:

,physical education teachers, physical therapists, physical

rehabilitation specia™sts, dietitions, camp counselors and
directors, playground directors, military drill sergeants,
team trainers, athletjic scouts, coaches, athletes, offictals,
sports journalists, publicity personnel for athletic teams,
athletic equipment designers, sporting goods salespeople,

and resort managers. ' :

e MWhat specific physical skills and knowledge do you
need to be successful at this job? N
. - @ Where and how did you learn these skills (this
information)?. .
¢ Do you have to continue to keep in shape to remain
successful at your job? Co
e What do you spend the most time doing in your occu-
pation? Are there aspects.of your work which are L
concealed from public view which occupy much of your o
‘time such as paperwork, exercises, public relations,* %",
or telephone calls? .
o What hours do you work? 1Is there overtime pay?
¢ What is your salary range? Do you have to Supplement
your salary with a second part-time job?
* o What kind of job security do you.have? =
“e -How easy is it to be promoted in your field and what
are the types of jobs to which one can’b% promoted?

-

| o 4
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What are the, fringe benefits of\}our Job? ‘ﬁ///’ .
o Is-there a high turnover among the employeeg” in your
pgsition?
o Are there currently and are there likely to be in the .
future a reasonable number. of. Job openings in-this :m“__;__f
field? In what parts of the country anggtypes of '
communities are they likely to be available?
. % What-occupations are there which are similar to yours7
What aspects of your job do you enjoy and dislike the
most? s . / ¢

42 Invite individyals tb class*who Rold jobs related to
physical education and sport.and ask'§uestions about their
work. Studggts can.-also include questions about specific
athletic and exercise topics which.particularly interést
them, even if some of these issues are hot specifically re-
]ated to career education.

#3  Visit places of employment related to physical education’
and sport and observe what people in their jobs are doing.
Ideally, students should try to get permission to accompany or
shadow someone for one full day in a work setting. Prior to
a.site visit, students can develop an observation list. This
can include tasks performed and emot10ns expressed. For

" example: . .

~ hat type of attitude does the person have perform1ng
“the work? ‘ .

~ e What are the working conditions like? Ce

e What is the sex, ethnic, and age ratio of people in !
- this occupation? . .
¢ With what kinds of people does this person come 1nto .
- .contact as a regular part of the job? ‘
" o What arg tRe tasks like in this job? - I

#4  Perform volunteer work in the community. Students,may
be able to do volunteer work with physical rehabilitation
specialists in hospitals and recuperat1ve centers, spoprting
goods stores, and with athletic teams to mention a few. *

While tasks they perform may ndt relate to the actual occur
pdtions being studied, an.excellent opportunity to talk with .
and observe different plpgle in the field is provided. '

#5. Write to relevant associations request1ng information
about the occupations they serve and read association news- v
“letters. To obtain the name and address of relevant asso- .
ciations, have students contactya person in their field of .
1nteres§. Libraries also have information on associations.

(S
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#6  Read autobiographies and biographies on persons in the
world of physical education and sport. '

47  tompare and review what has been learned. Since students
will have foupd different.infopma%ien—and-d#fferent conc tu= e

sions, leqrning can be profitably shared.
? “ . .
Students can also engagg in several additional activitiés
designed to reinforce.and build upon their experiences. .
. _ * oy
% Discuss, if appropriate, the amount of time required
to learn job skills (to be a trainer, teacher, ath-
lete, etc.), the feelings the people interviewed have
about. their education, and the relevance of the
students' current efforts in their. physical education
course to success in the careers they studied. *
¢ Act as a consumer in the occupations researched. For
example, a spectator at a sporting event, a customer
in a sporting goods store, a sport broadcast listener,
~and a participant at a recreation ceénter. Students «
can then identify and evaluate the customer services
the worker provides. .
¢ Rode p]aycemployment counselors or personnel officers
in physical education and sport related prganizations
apd companies "interviewing" job applicants.
¢ Identify what specific activities students pursue in
other course§ which may be useful. for entering or
¢performing well in one of: the occupations they re-
searched.” Students can also identify knowledge and
skills which other courses provide related to their

-

‘job interest.

o

v . -

Physical edueators, by integrating career knowledge into*
their courses .at appropriate places and intervals, can do
much to .increase their students’ awareness of -those occupa-
tions which involve or are related to physical education.

This helps students Tearn of the wide range of “jobs worth
considering. Teachers who provide students with opportuni-
ties to eéxplore careefs in physical education as part of

their reqular school work will also be helping to ensure that
society will benefit from the talents of promising students .
who might otherwise enter some other career -for which they

are less suited. - '

e .- . ) , 41' ‘- . -

t

<



t l v

/' A PHYSICAL EDUCATION AND SPORT CAREERS
| | : ~UNIT PLAN T

e ]
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Jb | Margaret A. Jones _
o .+ Georgia State University . .. _
T f : Atlanta, Georgia ' .

/ ' One of the general purposés of career education is to

. provide a.broad-based background in order .that_students learn
i the relevancy and usefulness of work to society. ‘A specific

' goal is to permit opportunities for gersonal experiences in

- order to promote wise decision-making and career choices,

’ To present a successful program, an instructor needs to
. be knowledgeable in ny-disciplines. When developing a

/ career education ogram, it helps if the physical educatar
i works not only with instructors in other subjectss but with

/ Gommunity: resources as well.

/ . \ . -
- CA Proposed Unit °
'w - N » *
K - - The following 1s a*suggested unit pla for introducing
phystcal education and sport careers to high school students,

Unit Aim: To écquaint'students with career(opportunities_in
the fieid of physical education.

"Behavioral Objectives:

1. Given information concerhjhg physical education,
the ‘Tearner wiTl be able to identify values of

physical education.

2. Given information concerning physical education -
careers, the learner will be able to list job areas

. available to him/her. .. -

3. Givén information concerning a -specific -physical,
education career, the learner will be able to ate
opligations of the'job and job qualifications;

[

4.. Given information concerning a spécific physical *,

i ’ the future trends for the job.

. . . . . i ’

education career, the learner will be able to'state




Unit Activities:

-+ . .

TR et .

Yy o
First Session: A general assembly where members of

;Hf physical education emphasis-as 'related to

the physical education department discuss the values _
of physical education to society today and tomorrow

'and career opportunities in physical education and

related areas. '-Time should be provided for students'
questions. -

Visual aidst public address system

Second Session: In small groups, students: brainstorm
specific job opportunities in physical education.
Discuss school related careérs, recreation careers,
careers with the handicapped, and business careers.
Have each student select.a specific career #n order
to investigate the job responsibilities, qualifica-
tions, and-future outlook of that career.

Visual aids: pamphlets and books from physical edu-
cation resource center : '
Third Session: Visiting speakers will discuss aspects
of specific careers. .Students will at®end discussion
of the career area selected in theyprevious session.

when students visit two comnunity facilities related

Fourth and Fifth Sessions: , Open laboratory.periods
to physical education carefln Consultation with

r areas.

. employer as Well as a tour of ‘facilities and obser-'

vation of work takes place-durtng these visits. A
studeht must make a minimum of 10 visits during the
entire year and arrangements are made through the
career education office. During other open laboratory
hours, the students are encouraged to read pamphlets,
books, and view films to further their knowledge of
careers in physical education. '

Sixth Session: Instructors in other subjects relate
physical.education art to their course work. v
Examples: English--1Yt®rature of sports, sports

section of néwspaper; mathematics--how to run a stop .
watch, read sports statistics, and obtain ii{centages;
science--how the three classes of levers wirk in the
body/ how spin affects ball flight; ,history--rises and®

‘

histérical and cultural developments.

seventh Session: A visit to the gymnasium where
creative displays and productions are presented by
students who studiéd careers in-depth. DjspJays can

. ‘1 8 Q. . .
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depict job qualifications, training, responsibilities,

and employment trends. , 1’,/’

e . Career Examples ’ o -

The following jis a 1ist of career Jreas that could be used
«for unit planning.
School ReTated: :
ST e >~ .
o Physical education teacher (elementary, middlé, junior °
high, senior high, -ollege) .o*
o Administration of physical education (director, ___
supervisor) ‘
e Athleties (coach, director, officia‘, trainer)
o Intramurals (director, official, playground leader)
9 Dance (teacher, performer, choreographer, mlsigian)
e Maintenance (equipment manager, dgroundskeeper) '
o Research and sports medicine

Recreation Related

o Camping (director, counselor, aquatics director)
o Outdoor education (teacher, forester)
- o Community centers (director, teacher, lifeguard)
- @ USO (director, recreation specialist)
e Scouts (director, headquarters liason) _
o Church (education director, re¥reation leader):
e Resorts and cruises (director, leader, social -
director) .
¢ Armed ‘services (dirgetor, manager) ‘ -
e Business and 1ndustry (fitness and recreation
specialist)

Sports Related:

o Sport organizations {(director, coach, manager,
. secretary)

e Professional ‘sports (athlete, manager, pub]1c re]a-
tions, writer, announcer, photographer, trainer,
ground%keeper)

Special Phys1ca] Edqgat1on and Recreation:

e ¢ Programs’ for the handicapped (teacher, therapist)
' ¢ Red Cross: _ .
e Sogial service (day care worker, settlement house . e
l ﬁder)“ s e -

%

. c
s ‘ 4 L . )
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o Hospitals (recreational therapist)

. ® Penal institutions

Bus ihess Related:

sdesperson)

o Recreation facilities (owner,
Health spas (owner, manager, employee)

Al . »

.

e Publishing industry (writer, $alesperson)

Resources o

4

The following is a partial list of books and pamphlets
on careers in physical education and related areas.

Careérs in Activity and Therapy Fre]ds, 1976

Carefrs in Physical Education and Sports, 1977

Dance - A Career For You, 1977 ‘

Directorxﬁof Professional Preparation Programs in Recreation,

\ 2

11 N

atten&ant,.pro teacher)

%

Parks.and Related Areas, 1973.

letics

Directory of the‘Assoc1at10n for Inyercollegﬁate A

for Women, 1979

Directory of Undergraduate Physical Education

Recreation and Leisure Time Careers, 1976

Your Future as a Teaeler of’E]ementary School Phys1ca1

Education, 1977

Weaving Career Education into Physical Education and Sport:

giqgrams, 1979

A Handbook, 1979

A1l of the above resources are available from AAHPERD,
1201 16th Street, N.W., Nashington,'D.C. 20036.

" The following magazines are also useful resources for

students -to consult.
Athletic Journal .

Dance Magazine -
amily Healt .

N

Health Education
Journal of Physical Eduqat1on

and’Recreation

L

" Recreation

"Research Quarterly

Scholastic Coach
Sports ITluStrated
Today's Education
Young AthTlete

9
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“D0 IT YOURSELF" CAREER CENTER

o John H{1landrum
Slippery Rock State College
STippery Rock, Pennsylyania e

. P
Essential parts of career education include helping
students to.understand themselves and the educational and
occupational alternativeSJopen to them. To achieve these
objectives in an efficient and effectiye manner, Slippery
Rock State College set up a "Do [t Yourself" Career Center.
CThis oratory is essentially 3 step-by—step,largely self-
help ceMer, which has also been successfully emulated in
various®™ways by a number of institutions, ranging from junior -
high schools through universities.
*The laboratory contains six stations arranged in the
following sequence: ;
° Self-knowledge .
- =0 Career knowledge o o _ .
¥ o0 Knowl edge about'majors and related job opportunities
. ® Leisure . ~
) Decision-making
® How to hire an employer I .
/"

‘Major Stations .

Station one, Self-knowledge helps students assess their
career-related abilities, interests and values. Using
Holland's Preference System Survey, and the ‘Allport Vernon
Scale of Values, students can self-score and interpret their

o own results. The Strong Campbell Interest Inventory uses an
answer sheet that can be computer scored and returned in a
few days., To focus on particular occupations, the Chronicle

« Occupational View Deck isiavailable. Other social infor-
mation and topigs related t$ self-adjustment are included.
At this station, appointments with counselors can be made,

[ ]

. Career knowledge, station two, provides bothvdzgapa~
tional and educational-information. This station has career

information categorized by national, state, and local levels -

and sources of information. These also include a variety of
~college handbooks and guides, vocational-technical school -
handbooks, information about-internships, assistantships, °
and other non-traditional education information soufces.

. - 3 .
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' Occupations, is to show what educational preparation is
—required for @ job and available at the school. Printed

A Chronicle.€ollege View Deck provides further information

for a college search.
-

The rationale behind station three, Majors and Related

brochures, program and course outlines, and other career
materials are featured. Local community training programs
can also be included.

Station four, the Leisure station, hélps a student de-
termine leisure interests and.link these interests with
compatible leisure activities. By completing a leisure time
finder, students can determine‘where leisure time exists in
their weekly schedules. A& leisure interest inventory, such
as the Mirenda Interest Finder developed by ,the Municipal
Recreation and Adult Education Division, Milwaukee, Wisconsin,
can be developed. A leisure activity file contains infor-
mation on a variety of Teisureé activities and a bulketin
board is used. to post local eyents. : TR

ne

Station five, Decision-making, directs studénts &hrough %

a three stage decision-making process. The first stage deals

with a review of a previously made degision, the second*with .
a streamlined step-by-step process for implemeﬁting current
decisions, and the third provides reinforéement for.ideas
from the.previous two. stages. ' a

"Aptly titled, Hire Yourself an Employer, the last sta- .
tion, promotes a seven-phase approach to finding a job. Woven-.

- «throughout the seven steps are slide-tape ugits and various

forms for the user to complete. Step one is an overview of ~
the job hunting process and the’ types-of assistance ‘the
placement office can provide to the student. Step two uti-~
lizessections af Richard Bolles' publication, The Qgick Job
Hunting Map: A Fast Way to Help (Ten Speed Press, erkeley,
California, 1975).  Step three involves the use of job

analysis worksheets tq explore various occypations, while _
step four shows studenxz'how to prepare resumes. Cover \y

Ietter_tomposition.is egplained in step five. A creative and
assertive approach to-j b hunting is presented in step six.
Lastly, step seven gives students practice in job interviewing.

Another Organizational Plan
" L] v

A second way to arrange this career center is to use
general areas. For example, post-secondany education,
careers, job information, self-awareness, and computerized

. 55 o
e 0% -



N 1
-

vocational information. Community volunteers could work

in the cepter to organize materials and proyide assistance
as needed. Some special areas of interest for the center
might be "Exploration of Individual Interests, Achievements,

ters," and "Specific Exploration of Major Interests."”

, - In conclusion, a career laboratory with various carger
* interest stations can not only support important career edu-
cation concepts, but is’an #portant addition to any school’
program. ’

“f

5’1
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LIFE/CAREER. PLANNING - A COOPERATIVE
EDUCATION PROGRAM . -

Jane Schachter
. Northeastern University ' | g
L
Donna Cameron
Boston Bouve College

Boston, Massachusetts
k;“ . Lt

One usable career education mode! is a cooperative edu- -
cation program which can be used at both the high school and
., post-secondary levels. A plan worked out at Northeastern
University, that could be adapted for high school use, has .
students alternate quarters of full-time classroom attendance *
with quarters of fu]]-timgbpaid employment in government, :
industry, commerce, and education. This enables studenfs to
explore career clusters in depth by re@afﬁing with an employer
for several quarters or to sample a variety of fields through
different work assignments each period. A major benefit of
cooperative educatian is the exposure of studemts to the . .
world of work. Often this is a prime factor in helping y
students formulate career objectives. /

GettiMg Started . -

At Northeastern, the first step for program creation was .
to conduct a national survey to assess what professionals im
the field of career planning, cooperative education, and
placement counseling felt were essential components of a
career planning program. The yesults indicated the following
elements: career exploration, self-awareness, decision-making,
goal setting, and job finding skills. Next, a course was
designed with modutes on self-awareness, career awarenesss
skills identification, decision-making and goal setting,
resume writing, and iiterviewing. These modules were field =~ <
tested and revised. The resulting course include§ 20 - .
. 60-minute Tessons on problem solving, Wifestyles, and the six .- 0
- original concepts. *¥The‘physical educatton faculty became
“inferested in examining the potential of a Life/Career Plan-
-ning Program for their'majors. Members of the Life/Career
Planning staff provided teaching .assistance during the first
year of implementatian, Although the curricutum content js
general, majox specialization is introduced through the -
~* readings, homework ass@gnments, and term projects. T




- Course Description

The cmurse~+s;introduted“with‘afsTﬁﬁé7tépé“pféséﬁféfionmg‘fﬁm_“
which emphasizes the mportance of career-planning., . A session
on cooperative education is théﬁnggngygﬁggwpyntngmgﬂgfdinaiapm“;_'
;——-—mw~~hresp0nsfb1§'Fﬁrﬁthé'ﬁfhdeﬁf§r"ﬁield placement. Here typical oo
* Jobs «are described and students begin to understand how they
might use their work quarters to test tentative careér
chgjces. '

“In succeeding classes, skills wecessary to research a

Job -are identified and developed, Students are introduced
; to the caréer literature, hear duest speakers, and begin
focusing on a career to research. In addition,-students
develop resumes, write cover letters, and practice being

interviewed using videotape equipment.

An essay on a future preferred lifestyle helps in goal
setting. Students select a personal, educational, or career
goal and develop a plan of implementation that includes a

. time line, the resources needed, and possible obstacles.

. Next, students are presented with descriptions of three jobs
related to physical education and asked to decide which job
Lo accept by using a decision-making worksheet where they
list personal alternatives, risks, advantages, disadvantages, -
and the values and needs satisfied. At the end of the quar -
ter, career’information reports are diven by. students.

Evaluation

. Evaluations are conducteds quarterly on ‘the curriculum, .
«+ - instruction, and class activities. The results are used for
curriculum revision and teacher training purposes. )
L 2 . . .
A - Students report ‘that they feel comfortable with their
. tentative career chdice and know how to obtain, use, and
evaluate career information.. Most important, through this:

- Process they have gained some important *job getting skills,

L] * ‘ -
o e~ B . o
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e oo Shippery Rocks Pennsytvanta- -

CAREER EDUCATION AND TOTAL STUDENT_DEVELéPMENT» :

S ~~*~~‘M~w~f-~Jamer#Mtk1ns"'ﬂ'f"“_' oo o ,
Stippery Rock State College . v

o

—" The rapidity of cHange and ‘the competition in the labor

market requires that the focus of career education should not

,only be on employment but development of the individual. In a

world where'the distance between the experiences of childhood,

-adolescence, - .and adulthood, and the gap between school d work.

continually widens, institutions must reach across thes "gaps.

~ Thus, Tearning skills related to self-understanding rather than

learning speCific job ski}ls must be emphasized. by career edu-
cation. Developing self-assessment skills and processes of how
to get a job should be gge privrity. :

_ Fo meet the needs of a'rapidly changing society, educators
must continualty assess students' needs, values, and goals.
Career programs must be conceptualized that create a positive

- learning environ®®nt and reach beyond the cognitive level

typically inherent ip the instructional process. The affettive,
cognitive, and psycho-motor-areas are an intricate part of any
career education program. The application of human development
theory to students is a contemporary one. The intent is to

help the students to examine their lives, control. the processe
of "self-direction, and -to interact with faculty and staff in a
meaning ful 1earni%9 system. .

L 4

M@del Elements

Career” educators must intentionally utilize the theories,
philosophies, and principles of the developméntalists and
career experts to construct relevant career models. These .
models must be both specific and genpral and establish levels
and boundaries to accommodate the differences in students.
Programs should not~be confined to one department which excludes
expertise and physical resources ‘at the institution. The task
is to assist the individual and to construct a lifescentered
edugational approach which supports the student's career skills.

One example of a sequential program: for 'o'u't_-bf—ci]assrboﬂf
learning 4js the LEAP model. LEAP is designed to challenge
students think about career and life planning processes, to

. become practical and reasonable in their assessments, to make

effective decisions, to be willing and able to establish,
3 S _ .
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evaluate and alter gdals, and to deal realistically with personal
strengths and weakmesses. It addresses conceptual, humanistic,
and technical skills along particular developmental dimensions
such as valuing,career self-analysis, leadership, -dacision-
——-. . - making, and job .search. Participants acquire knowledge of - , —
simple-to-complex decision-making, process-leadership, and-human
relations strategies. Through behavioral rehearsal sessions
and multi-nfedia cesources, students learn to interview, con-
struct resumes, and “hire yourself an“employer." Small groups
and workshops are used to facilitate these phases. Staff mem-
bers include trained faculty facilitators, para-professionals,
peer counselofs, and student development specialists.

In conclusion, career educators and administrators can
emphasize life-centered education through career education pro-
grams. Thése programs can meet the developmental and ‘éduca-
tional.needs of students who must function in a contemporary

world. Career ‘education can be the bridge for persons between
learning and work.




N
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SECTION IV--- COMMUNICATION AND COLLABORATION WITH THE
COMMUNITY

Communication'and-col]abora%ﬂon with the community can
enhance the career education process. Linking up with the
community provides students with opportunities to observe and
interact directly w1th the working world. o

In "Developmegit of Community Resources for Students and
Instructors,” Keith-Henes suggests how community resources can
be identified and used within class instruction despite

- potential problems. Kiernan discusses some of the benefits

derived- from collaboration in "Community Co]laborat1on -- W1th
Benefits For Al1l." _ .

v
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¢ DEVELOPMENT OF 6bMMUNITY(RESOURCES _ ' —
FOR STUDENTS AND INSTRUCTORS - '
‘Tarolyn Keith-Henes )
Alliance Career Education. . . . e
Washington, D.C. ;
7/

Utilizing community resources in the-.instructional
process takes timg, but the rewards are worth it. Both the
community and the”school will understand each other better.
Students and teachers will find learning enriched as direct
relationships between physical education and sport and the
world of work are identified. ' ‘
. 5 , .

A]théugh commﬁnity resources are of great benefit to

- class instruction, there can be problems. Deciding what type

of community resources woyld be useful and how to make use of
them takes research time. Once the resource is located,

there is time involved. in making arrangements for,use,»*FTans
must be developed that not‘only encompass -the use of ‘the re-
source but includes both pre and post follow through acti-
vities. Another problem can be*an “in house" attitude about .
bringing comunijty resources intd the school or doing to the

resources in Eiglg?mmunity.
z - . ] J\

L «
Survey Concerns

‘An informal survey conducted by the author among teachers
at one midwestern suburban high school gives some indication
of why community resources are not part of class instruction.
A majority of respondents, wheh asked why they did not use
community resources, gave the following reasons: 1) lack of
administrative support, 2) lack bf planning time, and
3) budget considerations. In contrast, when administrators
were asked why mare teachers did not use community resources, "
they replied that teachers were not interested.

Educators who did.use community resodrces gave the *
following reasgns for what they felt was a lack of support.
First, community resources in the school as well as those
used outside the school, were seen as an ihterruption of the _
normal school day. Secqdly, many fel't that community re-
sources did not relate t0 the prescribed curriculum, and . :
thirdly, the cost for travel and supervision outside of
school was restrictive. Some indfviduals indicated that
administrators made no effort to see why use of the community

[y . . ]
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- more common concerns regarding the use of community.resources.

" does not of fer'many resource opportunities. This is where

& g

0

" resource was of value. Others were frust}ated'bthhat they

saw as different “"policies" for use of commurtity reSources
depending on the school and the assigned administrator. .
These reasons are not all inclusive, but suggest some of the- S

Obstacle Ryoidance " -

. ! P : -
_With creative and careful planni g, plus the involvement
of different interest groups in preJfminary planning, many o
the suggested obstacles to using munity resources can b
avoided. A suggested step for tWe use.of community resources
in classes is the formation of an advisory committeg. Com-
posed of educators, parents, students, business, industry,
labor, and community leaders, this group can brainstorm’
comynity resource ideas to meet currfgulum needs. ‘' Resources

" not only to use on school-ttme can be considered, but those

’

students might use during their own time.

L

Resource Identification - .

3,

~ Some educators may be concerned that their community

conmunity collaboration becomes most importanf. Resources - ‘"
that educators are not aware of can be located. An interest- -
ing class project is to have students themselves locate

these resources. The yef]ow-pages, local newspapers, and -
community calendars are good places.to start. Students ,can

~ask others about community resgurces: Organizations ané ';'

asseciations can provide individual resource names._ Do not
forget to check with local government divisions. "I Vi-
duals from the community with careers related to physical
edugation-and sport can be identified.. The results could be
printed in a community ‘directory compiled by students for -
both their use and the community's.
Look for community events that tie-in with class acti-
vities. Feature stories in the press or'on’local television
tan often provide resource leads. The.advisory committee
can be a great help in following up leads. Ogce appropriate
resources are identified, arrangements can be made to incor-

‘pofate those resources into the instructignal process. Here ‘

the teachers need to design a "total" resource utilization -
package-that includes preliminary actiyifies to prepare the
class for the resource and objectives and ideas for the

resource person to plan and organize'in advance. Without -
some teacher input, a resource experi®nce can often be off

[}
@
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target of the learning objective, A follow-up actitity en-
sures that the class knows there: are expectations for -
~ledrning via the resource,

S _ S G e e g
*  Support Systems

‘School systems can promote ways for teachers to.become
more involved with the cdmmuhity.”. For example, part1c1pat1on ’
of teachers in a business/industrial/labor day experience .
could be arranged. Here‘tedchers, on school time;, take fijeld:
trips tog‘igected siteS and, see how the site experience might
A be incor ted in cldass 1nstruct1on Teachers- can partici- -
. pate in institutes that business and industries conduct for
inservice credjt. A community resourge van containing
materials describing community' resources could travel from
school to school. Provisions can be made to reward teachers
¢ who use career education in instruction and give them oppor-
' tun1t1es to share these ideas with others. 'Career education -
is a feasible inservice topic for all grades and subjects.
Cowmunﬁﬁy resources included in currigulum planning can pro-
: vide practichl suggestions. Short sabbaticals could be
* grahted for teachers to work in the community..or exchange pro-
grams set up with teachers and community workers. A joint
newsletter for the business community and the school system
is another possibility. ' . :
AlT these ideas can make career education in class instruc-
tion a reality. The rewards are tremendous. : \

4




COMMUNITY COLLABORATION --
WITH BENEFITS FOR ALL '

: ) Leslie Kiernan _
S : Attt tance-€areer Education
Washington, D.C.
- ‘

roe o (“"~

* Full achievement of the goal of career education depends
upon the collaboration of the community (business, labor, in-
dustry, .government, and service organizations) and the school,
Preparation of students for adult roles can be enhanced by
direct exposure to the working world. Through field trips,
guest speakers, interviews, shadowing, role playing, and 7
internships, the learning environment can be expanded beyond

““the walls of the school. These experiences combine the ex-
pertise of the community and school to give students 4 broader
and more realistic view of the working world.

Student Benefits

Use of community resources provides students with several

. oppa!&unities which may not be available in the school setting.

Through community-based experiences, students can be exposed
to a variety of jobs in physical education, sport, and rec<
reation services. On-site observations and "hands on" exper-
iences-can help students to assess their interest and abil-
ities for various jobs. This interaction with community

workers increases the number of adult role mgdels beyond fhg\ Lo
the} -

al education teacher and codch models available in

. —These experiences further illustrate to students

how wkat they learn in physical education is used in work
ure activities, - ' L

S

\ Teacher Benefits

Teachers also derive benefits from collaboration with
the community.. The number of new and existing jobs related
to the physical educatign field is too large for teachers %o
have an indepth knowledge of all of them. Individuals from
the community who are engaged in thege various jobs can _
supplement the teacher's knowledge and offer students greater
Tnstght tnto their jobs. These individuals can also help
teachers to stay up-to-date on changes,and trends in their
respective fields. Use of community resources can also ex-
pand the number and types of facilities which may not be

57
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" of their physical education program.

available in the school. Fina1ly} col Faboration gives
teachers another opportunity to communicate the goals of
physical education and increase community understanding

(/ Communitthenefits ‘ -

While benefits -of collaboration may appear to be focused
toward the school, there are distinct benefits that the com-
munity derdives from its involvement. Colldboration allows
business, labor, and industry. to directly communicate their
needs and goals, rather than filtering this information ¢
through teachers who may not understand the business world.
On thé other hand, educators can assist business by providing
expertise. in employee career planning, implementing educa--
tional programs for the community, and acquainting business
with new educational methods and technology. In this way,
educators serve as resources for the business community.

<

_ As resources to the communityc physical education
teachers can provide various services. Physical educators

~can implement a community-based fitness program with weekend

or evening sessions. Activity courses could be offered to
adults who wish to learn or improve various sport or leisure
activity skills.  Teachers could arrange to write a regular ~
column for the local newspaper featUring tips on sports
skills, fitness, relaxation technigues, thé balance between
work and leisure. A locally produced television program
might feature visual tips from teachers and students. . A :
state physical education association or group d?floeal\ghzii-
cal educators could co-sponsor community évents which aré——
supportive of physical education goals.

The success of collaboration depends upon mutual trust,
respect, and the willingness to voliunteer time and expertise.:
Considering its potential benefits for the student, the
physical educator, and the community, it:is a worthwhile
investment. ) .




5151 State University Driv

- Rockville, MD 20850

-

-+ CONTRIBUTORS

Donna Caméron

- TO0 Cabot .
- Northeastern University

Boston, MA 02115

Joyce A. Clayton
2417 East Sheffield
Fort Collins, CO 80526 -

. N 4 -
Robert D. Clayton :
Dept. of Physical Education
Colorado State University
Fort Collins, CO 80523

Peter Finn - . =
Abt Associates, Inc. .
55 Wheeler Street '
Cambridge, MA 02138

/
Kenneth B. Hoyt™ - ‘
U.S. Office of/Career Education
Room 3100. — .
7th & D Streets, S.W.
Washington, D.C. 20202 1

Karen M. Johnson

California State University
Los Angeles, CA 90032

Martin Johnson o
Dept. of Physical Education
Mayville State College
Mayville, ND 58257

-
.

Sandy Johnson

" Montgomery County Public School

850 Hungerford Drive

14

Margaret A. Jones .
Dept. of HPRS :
University Plaza

Georgia State University
Atlanta, GA 30303

, 'washington

Larolyn. Keith-Henes e

404~Rrince Street
Alexandria,.VA 22314

Leslie J. Kiernan
5457 High Tide Ck%.
Columbia, MD 21044

Scott Kretchmar

Dept. of Physical Education
SUNY College at Brockport.
Brockport, NY 14420.'

John H. Landrum
Stippery Rock College
Stippery Rock, PA 16057 -

‘Hal Law.;on

The Univ. of British Columbia
2075 Wesbrook Mall '
Vancouver, B.C., Canada V6T IWS

Bob McLaughlin

Milwaukee Public Schools
P.0. Drawep 10K

Milwaukee, W1 53201 3

Laurie Priest
AAHPERD
1201 16th S

et, N.W.
D.C.. 20036

Jane Sch'chter
NorthBastdrn Ukiversity
Boston, MA 02115

Julian U. Stein

AAHPERD ,
1201 16th Street, N.W.
Washington, D.C. 20036

James Watkins

Slippery Rock College
- STippery Rock, PA 16057

128

®




DISCRIMINATION PROHIBITED

Title IX of the Education Amendments of 1972, Public Law

- 92-318 "states:

"No person in the United States shall, on the basis
of sex, be excluded from participation in, be denied -
‘the benefits of, or bersubjected te discrimination
under any education program or activity receiving
Federal financial assistace.” .
. . “ >
Title VI of the Civil Rights Act of 1964 states:

"No person in the United States shall, on the ground
of race, color, or national origin, be excluded from
participation in, be denied ‘the benefits of or be
subjected to discrimination under any program or
activity receiving Federal financial assistance.”

, Section 504 of tﬁe Rehabilitation Act of 1972 states:

"Any program or activity which receives Federal
financial assistance 1) may not excludé-qualified
handicapped persons from aids,-benefits or servicesy
2) must provide equal oppertunity to participate or -
benefit; 3) must provide services as effective as
those provided to the nonhandicappedf and 4) may

not prdvide different or §§barate services except
_when necessary to provide equally effective benefits,"”

Therefore, any education program or activity receiving g
Federal financial assistance, or part of a larger entity
which receives Federal financial assistance, must be
operated in compliance with these laws. '



