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Instructional Development A9tivities
In a Faculty Development Peograa

MICHAEL KOFFMAN'
.MiCHAEL MALL

Northeastern Univeraity
. .

A career-long faculty development program was intituted in Northeastern

University's College of NursiTig. Opefated internally by elected Faculty'

Devel6pmeS(Committee MeMbers', the program Includes goal a!etting, evalua-

tian, and related services.

College and personnel fram

intensive year-long interaction between

instructional development agency (the

Office of Learning Resourcbs) pr duced a philcaPhy of'faculty develop

' ment, a process

ing program for

model, a set .of

participants, a

. documentation of the program.

evaluation instrments, a six weektrain-

College-wide needs asaessment, arid written

Preliminary evaluation, da9 indicate that the program has had vide aceep-
.

tance and that the development process model is generaliiable.
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INTRODUCTION

JNSTRUCTIOWAL DEVELOPMENT ACTIVITrES

IN A FACULTY DEVELOPMENT PROGRAM

by Michael Kofiman & Michae

Most university faculty fevelopment programs are conduoted or coord nate by

the staffof a centralized office for faculty, development. Programs of this, kind
C

are usually staffed by professionals in the f'ield of faiulty develo nt,/instruc-
,

tional development or tlelated field, or cthey are.staffdd by facul members on

special assignment. Rarely are,the activitjes of sucA a-Progra clo ely inte-

/
grated into the professional development procedures within co leg and depart-

ments, particutarly the process whereby faculty members p 4 e .promotion.'

and tenure.

, The faculty development program described in thi

ari individual College Of a large university. It is f t a faculty-managed

development program. The seven-member staff of t p ram are fac4ty members

4 C.
within that college who have been4lected by th r c011eaques to the faculty

devrlopment ccemittee. These persons need no serie on other committees.

Terms of service are three years and are st ggerAd. The primary function

of this committee is to provide professi natidevelopment opportunities for the

faculty of the college, often in the 4 o df/workshops, speakers anct special

purpose meetings, and'often in the fo of/individual consultation. A particular

tnterestof the cbm4ittee is the p esslonal development of new faculty members.

aPin takes place in

What makes this program spe ial /is first the fact that this Committee is

an integral part of th ollege s approye4 procedure for professional,planning,

evaluation, promotion and ten re. Secondly, the members of khis comMittee are

specially trdined to provid lty, instrucnal and organizational develop.-

ment consultation to their colleagrs. Both trje acceptarice and functioning of

this program within the ollege, and the satellite relationship of this'program
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to the university-wide reources for faculty and illstvctional development are of

particu,lar interest.

411

History and Setting

This program evists in a professional training college within.Northeastern

University. The undergraduate student enrollment for the college is 1818. There

are 47 full-time equivalent day faculty. Fifty percent of the-faculty are tenured.

The college is administered by a dean, an associate dean, and thirteen course or

progt-am coordinators.

The faculty development committee evolved out of a "task force to develop
7

a process of evaluation, a group charged by the faculty (at a general faculty

meeting).to investigate evaluation alternatives.

The present faculty development committee was created by a vote of the

faculty on March 10, 1978. The purposes of the committee were described as

follows:
a

The purpose of this'committee is to promote continuing

personal and professional development of the faculty iv

relation to:

# A. Orientation to the University, collegiarsettin
and the position for which employed.

B. Maintaining and improving expertise in teaching and

c.linical practice skills involved in higher education.

c. Meeting the evaluation criteria established for the

College of Nursing by assisting faculty members through

goal setting and development.

D. Validating, revising and updating evaluative instruments.

/The faculty development committee reports to theentire faculty at regular

faculty meetings. ,The original committee consisted of four issociate professors,

and three instructors. .The total number of 'tenured faculty members on the cell-
,.

mittee was three. Soon after its formatiin the committee vothd to elect a chair-

\ person, and to rotate this position every two mon'ths on a scheduled basis. Since

members of this committee need not serve on other committees in the college, each



faculty development committee member Can dev2te 8 hpurl per Week to the work of

this committee. In reality, committee members report that,their_pommitment may
4

increase as more and more faculty members realize the relationship between their

-professional growth plans and the resources of this committee.

The College's Developmedtal Procedukst.

The chart in figure 1 indicates the'series o.f steps whereby new faculty,

members in the college plan their profession'ar development and prepare evalug-
.

tive information. This plan was created by the task force on ivar6ation fn

'was voted for adoption by the faculty on March 10, 1978. The important f atures

of this prodess are the yearly planning sessions, the involvement'of fa ulty

development commiitee members (FD), and the general recognition of/t needPfor

,a career-Jong faculty development pro.6ess.

: Assuming that the new gaculty member is first employed ve the summer at

a meeting which includes that person (FM), the course coordina ar (CO) under whom

that gerson will work, and the dean (D), the first contact the fa;43ty member

and a member, of the faculty development committee (FD) 'oc urs during fall orienta7

tio7 week. The FD directs and assists the new facul.y ember through orientation.

/

A week later these two 'persons meet with the courSe oordinator and dean to.set

goals for the first three months. These goals mi I reflect the College goals, the

course goals and the individuaf's goals.. Thereafter the FD-meets with the new

faculty member (FM) to introduce that IrS(5n to appropriate resources on campus
%

and to aSsist in any other way the achievement of the stated goals. At the'con-

clusion of these three months, theffi) and faculty member meet to.discuss tie

lcinds.,of,data that should be collected for the faculty member's six month eyalua-

tioR. At the conclusion of Sis months, the FD and faculty meMber meet to analyze

the data. From this discusOon, mutual goal.setting through the'next ;ear is

agreed to.. Plans for deyilopment and goal achievement-are made and periodic

meetings are scheduled/to discuss progress and share information. Using the
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Review of Teaching E.
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. .

,

18 Month Formative Review of
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** This systein'involves a one-year time lag, so personnel action will not be taken until December D. f the second year

therefore a new faCulty member i\here for two years.

'

.

*** In marginaJ cases, another evaluation with respect to third year retention may take place,,

meeting a December first deadline.

## FD . Fac. Dev. Committee Member -----,-- FM . Faculty Member CO m Coordinator ---- Dean
,

Pr. - Promotion and Tenure Committee Member

The individual faculty member decides if and when a faculty development committee member should be present at the various
_

meetings regarding Summative reviews.

FIGURE 1. DEVELOPMENT PROCEDURES
A



Co)lege,'s public statement of "Criieria for Promotion and Tenure, _Suggested

, .

Evaluation Methods (Appendix I)," evaluation tools are Selected for the facu.lty

member's next annual review. (The full set of standard evaluation instruments

is discus'sed in I' later section of this paper, and is reproduced in Appendix II).

In short, the six-month evaluation is'a kind of needs assessment, on which deci-

sions. certain long-range goals and professional.development activities are

made. The six month evaluation'data may or may not be used by the individual in

the first annual review meeting with the course coordina,tor and dean.

Thereafter, the cylcle of goal-setting, professiona1,4re1Opment aryl

review is someWhat standard. Each spring, the FM poipletes a faculty

planning form which now is referred to as a"professignal growth plan." At a

meeting of the faculty member,, facultyvdevelopment committee member, course .

coordinator and dean, the previous year's goals,are discussed, based on data

derived from evaluati-on information sources.' The facultY member's progress toward

stated goals and the'forMulation of hew goals are determined. Plans for specific

_developMental activlIts are alio made'at this time. At ipgeparaie meeting of .

a

the faculty member, c6ui.se coordihato-r an.d dean, decisions regarding salary in-.

creases and retention are made. As of years two throUgh five, the faculty

member also' meets with theipromotion and tenure committee during the spring.

In year six,this meeting involves a college-le'vel decision regarding tenure.

Each year, six months after the Major evaluation and the planning and goal

setting process of the spring, tile faculty member and FD meet to djscuss the

faculimember's progresS to date. Further areas for developmeht regardipg

teaching, committee work and community service are.discussed. Specjfic develop-

ment activities are planned, As well as the selection and use of the standar0

evaluation instruments. The faculty development committee'member assists not.only

in the professional development of the.individual, but also in the pcp dOcu-
.

mentation and reporting of professional competence in the individual's doss.ler.
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The faculty member remains responsible for submitting all information to tne

promotion and tehure committee for'review the following spring.

While, the 'pracess particularly directed at new faculty., the basic

/procedures are 'applicable to all fac,ulty, including those with tenure. Each

sprTmg a professional'growth plan is completed and discussed at least with the

dean and appropriate course coordinator. The areas of evaluation and data from

'standard instruments of-evaluation are expected to be discussed in,the dossier

subMitted by the faculty Member. The role of the faculty development committee

members conti sqbD be-that'of assisting their colleagues in plannim ningful

*

professional relk)pment activities. As in the case of newfaculty however, the

involvement ita aculty development cammittee member in any cndividual faculty

member's professional development activities or professional reviews js.nclt

mandatbry.
,

The FD's role is to advise the faculty memberdon the goals and teward

system of the college, to help that person state reasonatile professional develop-
.

ment goals,:ito assist in peoviding resources for ichieving the goals and to assist' .

identifying procedures and instruments for evaluation. One of the chief re-

sources that the 'FD ealls upon in this process is her preparation in profe

growth planning including .gool setting, resour

anal

identification and evaluation

procedures. Each FD has defined a professional developmenOlan using the con-
.

sultation resources af another member of the,committee. In addition, eaEh FD*

is thoroughly familiar with the CoTlege's standard evaluation instruments. The

FD can assist in explaining- these instruments and can assiit in their adMinistra-

tion, computer proces.sirig and interpretation. Data from these evaluations are

0

expected as paAt of every faculty.member's yearly review.

A FD may accompany a faculty member.upon reiquest in the spring salary and

retention meeting with the dehn of the College, as.well as the promotion meeting



by the appropriate promotion and tenure committee. The.role af the FD is not to

serve as an advocate for the individual on .eo provide information for review; but.

rather to ensure thit previous planning'agreements are understood, and that.accu=

rate information is provided to the individual. Revisions of the individual s

professional growth plan which may-result from thes meetings can iater be dis-' .

vlussed i-m,detail with the FD.

tinc'e the.committee's inceptIbn, every new'fac'ulty member in the.colleoe

has been assig'ned to'a ED and.has utilized that person's resources in the'

yearly planning arid review process. -Several other faculty members in the

colleges have utilized such services to.date. For. tenured faculty members,

the concern is not one.of proving professional competence but rather one of

expanding professional horizons, Or sharing personal viewpoints. Such faculty

members ,have worked with Fp's otl instructional alternatives, effeCtive committee

functioning and the presentation of programs for the professional development of

other faculty.

The Development of.Evaluation Instruments

The Faculty Development Committee evolved,out 'of a "task firce to develop

a pro6ess of evaluation". A sub-committee of this group was specifiCally assigned

the task of instrumentation When the Task Force broadened its investioatións.from

evaluation alone.to faculty divelopment. The University's Office of Learning

Resources evaluator discussed concepts and issue's with the Ta(k Force and then

consulted regulaly'with the sub-Committee. The,first task undertaken was a

review of existing possibiliiies including: 1) normed, nationally available,

course/instructor evalustion instrumen,ts measuring the quality of instruction;

2) instruments.messuring attitudes abput instruction in geheral;'3) instruments

whose purpose was to diagAose insti-uction for formative reasons; 4)instruments

(usually not nOrmig) created at and use6 exclusively by other departments, col-

leges, and universities; 5),instruments (usually not norOtd) created at and used
4



.
by other schools/colleges of hbrsing; and 6 alternat(ve methods of eva uation

'and dat,a collection.

became obvio2uppn discussion of the faculty development alternatives,

that there'were many differept.reasons for colTecting data. Many of these pur-

poses were rel,ated to the improvement of ins;ruction of. the assessment of in-
.

structional effectilveness. A particular purpow, clear from the outset-, wai

4

that evaluation-datacould be used in promotion and tenure decisions. Farther,

it was clear that there.were formative and summative reason§ for data collection

andfinally., the faculty expressed interest 'in collecting data from multipl&

sources. In order,to clarify,the amount of information necesstrY for these

purposes and the rentio,nship of purposes to kinds af evaluation to sources' of

information, an "Evaluation Information Matrix" was used. ,Tigure 2 displays,

/ .

the matrix. Roles or purposes of evaluation are displayed on the left side 4

the matrix !nd are hierarchically arrahged with respect to the amount 0 information

,\,they might reguire.,.Selection of courses by.students, for example, is a typical NIT-- ,

pose 'of student-run coUrse evaluations. For this purpose, the only source of infor-

f.

mation could'be students responding to some summative, instrumental device such as

t,

an'opinion-survey. At the promotion and tenu e end of the scale, valid,410uation

,should solicit information from multiple sources and even if summative only., should

collect'consOuential data grades or Performance data) as well as instrumental

fs

data. The matrix% by reference to the number of blocks filled in, can provide

, .

a quick picturt of the colliexity of an evaluatton and it's practical requirements..

The,task farce, becausg of,the multiple purposes forseen for evaluation and

because of the internally-operated, peer-assisting nature of the faculty develop-

ment program, *he, to de%ielop instruments locally and to devi,se specific instru-
.

ments for spedfic *poses. .Im a 'rang range plan, At was decided-to-maintain

data banks for the separate instruments so that validation could take place_AdT

soon as oemoUgh data had'been collected.
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A good deal of time was stient in choosing and phrasing questions and in

. .

presenting drafts to the Wire faculty for diyussion and aPproval. This open

and interactive procedure-pro'veS valuable: no other set of initrilmentS proposed

for evaluation had ever teen accepted at the College, and throug "shared
-f

ownerspip" of the nstrument, mantraditional dbjections and fears were over-
.

come. The eventually accepted instrumemts are included in,Appendix II. For

simplicity of initial.administration and Anterpretation, response scales were

estimates of the frequency of behaviors, events, or attitudes.

\ Evaluations are administered by faculty with the assistance of Faculty

Divelopment Committee members. The Unkersity Computatiori Center assisted in
\-

p -punching and processing data cards and genei.ating,individual reports'of

res lts. Additionally, Computation Center staff established storage files for

the data; sets of-identifiers for instruments, ficulty, 'teams, and courses;

\

sort/merge capabilities to continuous.ly update files; and retrieval systems...

EventOai analysis of the data (e.g., item analysis, factor analysis; coriwelational

\,0

computations etc.) will be accomPlished using SPSS er similar analysis packaget..

To datO, the course and classroom instruction'instrum'ents have been used in all

courses\in the college.
f

Preparatoey Program

\At indicated earlier, the members of this committee have received special

\

training ',in faculty, instructional ind organizationaf development procedures.

E*ach FD st\ares or uses this expertise with any faculty member in the college

by individual arrangement. In fact, the availability of persons with these

skills was'planned as part of the college's overall ,professional development

progimam. Oh March 20, 1978., the Presiden.t of the University, at a general
\

faculty meeing of the college, promised that he would sppport'ihe faculty

developmept and professional growth efforts of the faculty by making available

approximately, $10,000 in summer released time monies for role preparation of

the faculty development committee mempers. The program was designed in cooper-
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ation with the campus-wide insttuctfonal,development services in the University':),

Office-of LearningjtesbUrces, and with the Special Assistant to the Provost for

Faculty_Development. The resulting program/Appendix II) extinded over a five

- week Period of one sumMer. In al0,sixtben (16) presenters or workshop leaders

were invited by the committee to.participate. these included persons in major

.decision7making.positions,in.the' university (the university faculty development

eommitiee cnairperson,.the university administrator in charge of faculty grievance

4. procedures); persons from major reiources agencies at the university (The Office

'of Learning Resources, the-UnIversity Counseling and Testing Center, the Univer-

Sity,Computation Center); faculty in educationl'i administration and counseling

,whose areas of expertise concerned 'effective management, planning and change; and

'leaders from within the college, includinb the deap, the chairperson af the college

H
goals, poMmittee, and the chairperson of the college curriculum committee. The out-

.side constiltants' were carefully seleFted. .They included a knowledgeable person

from the same field who disCussed,trends in the field, criteria for career.de lop-.

Ment, and specific professional growth techniques. A second consultaQt was r

-nized as a leader in professional growth contracting, a slitem which was implemented

for all faculty at his college. The third consultant Was a nationally known expert
4

in educational'iAnovation and change, with specific focus on team-building and or-

4

ganizational development.

Instruttional development and evaluation staff from the University's

centralized Office of Learning Resources served as advisors in the desiign of

the preparatory,program and presented in approximately one-third, of the sessions.

T6 training in instructional development focused on the systematic de-

" N

sign of instruction; and the improvement of classroom teachihg. Specific topics
I)

cliscussed were ,§ definition of faculty development,'a Survey of faculty develop-

ment practices In higher education, the specification,of instructional obiectives,
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alternaitve ins ructional strategies, formative evaluation techniques, micro-

.

teaching and c ihical supervision. Each participant had an opportunity to fill

/
out and discu s a [feeds analysiS on instructional methods; each person also

taught a mi oteaching less n and was supervised by a colleague lb. the groilp;

t

and finallYiedch:Mem dr Ol the Committee worked on a professional growth contract.

Threi C
i

studtes hl faculty instructional problems were prtsented and. ,/.

J
diagnosed/b/ the g addition, videotapes of college instructors from

,

./.

Northwes ern Uhl roty sicollege Classroom Vignettes series were shown andI,
analyze Vthe resources for utilizing instructional media and te4hnológy

.

.

in claOrooM Atruction course design and faculty development were demonstrated.

I

Finall ith4 lirocedures for preparing a "portfolio" for "credit by examindtion" as'

practiicea' i Teny experiential* learningsettings were dtscussed. In addition tot '

many eadi gs and Oemonstration materials, each participant was provided with a

t
i

compl te s t of atOo-tutorfal modules on instructional system design. A wr tten

post test ndicated that the participants understood major inistructional develop-

) . .

menti6onc pts. :This portion of the faculty development committee's role preparation
.

.

.

prosliram i volved twenty-four (24) 6ontact hours*with the presener.
,

e svaluator from.the University.'s Office of Learning Resources spent an

add tion 1.ten('10) con'tict hours with the committee members'. Since many of the

par icip nts.had previously been'involved in the development of the c9llege's

eva uati n instruments, less time Was necessary to accomplish the objectives.

In- ddit on'to providing information on determining the validity and reliability

of valu tion instruments, the presenters reviewed evaluation forms in use at

oth r hi her edu6tion institutions, and facilitated group problem solving of

typ'cal valuation situations. Sincelfthe members of the faculty development

CQ itte4 were primarily advocates, facilitators and interpreters of the evalua-

tio inslruments which all faculty in the college were about to use, it was.con-

,

sid red iiportant that they. know the power and limitations of these instruments,

4%end that. hey describe the implications of various evaluation results. In other

/0
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words, it as important that the committee members see the connection between

,evaluati and faculty development.

jdes their actbal presentations these university instructional: de-

velopment and evaluation personnel attended approximately haff ofAhe other
1

sessions and assisted where appropriate.

-te

,
The pr4mary purpose of the presentations by college and unIversity per-

sonnel was to make the committee members more knowledgeable with respect to uni-

versfty policies; procedures'and resources, such that thiS information could be

made more accessible to the faculty of the college through individual consulta-
4

tion with committee members. This process established a kind of networking for

the faculty, particularly with respect to promoti.on, tenure, research and pro-

Jessional deyeloptent opportunities.

The on-campus faculty and outside consultants (other than those from the
at.

university's instructional development'Ind evaluation staff) constituted approximately

half the preparation program-(twelve.days of.workshops and presentations). Primary

among theie were .specific training in interpersonal relations, helping skiys, assert-
.

iveness training, team-building, organizational development; and professional growth

contracting. The team-building workshop came at the end of the program and focused

primarily on the group dynamics of thrcommittee, with strong emphasis given to4

,creating an action plan for the'group's upcoming faculty development activities.

The committee spent the last week of the summer ses'sion processing the
.$

information they had received and preparing for actual faculty development involve-

ment with colleagues.

Resources available at the University therefore, constituted a substantial
0

portion of this preparatory program. In the final evaluation, the seven-member

committee rated the oiTrall program as highly successful and worthwhile, partic-

ularly with respect to instructilon'al development'strategies, professional.growth

contracting, organizational developmnt and evaluation. All training sessions

were audiotaped and all training materials were collected in a library-resource
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cent both for interested faculty, andbforthe purpose of preparing future members

at,

faculty development committee.

o/ram Results

The faculty development-committee faced many diffi6Ot organizational and

human relationi problems at the beginning of the next academic year. Tbe adminis-

V.
tration of the C011ege and many senior f4ctilty members were not in favor of any

sudden changes in professional development-policies and procedures. In additibn,

many individual pculty, members were skeptical of the knowledge and skills'that

this group of colleagues could offer. It was even said that the committee members

were.chosen for their lack of position in 'the college's power structure. Other

faculty mqmbers fesented the large silm of money and length of released time that
%a.

these seven individualvhad been given. FinallY, the college hpd the typical

distribution of advocates, detractors 'and neutrals with respeceto the concept

of fiCulty development.

To justify the time and effort,expended in the simmer preparation program,

the committee reported in detail on that program and the specific information which

might be of use to all faculty. As indicated earlier, a resource center was created

containing audiotapes of all the workshoOs and presentations as well as copies of

,%

disthbuted materials. Next the'committee focused its attention' on the seven( 7)

elk

new full-time faculty members who-joined the college that fall. , Orientattpn sessions

ind indi idual conSultitions were provided as indicated in the professional growth,

planning chart( Pigure 1).

A,schedule of faculty de.vosAmont programs for all faculty was SOOP pub-

lished. These severrsessions (one in each of seven months) involved two of the

. .

major presenters from the committee's summer program (topics*ere "Professional

Growth Planning," and r"Dyanmics of the Collegial Relationship") two involved

reports by other important commi,ttees in the college, beginning with the Task

Force on EvaluafNu; and the remaining three,presentations discussed research

bY faculty in the college, "Porposal Writin4" and "Indivi.dual'and Group Decis.ton
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Making". In ottitr words, the fadulty development committee focused on important

issues for providing professional deyelopment resources, within i'he c011ege and oh huthan .

relations issues. The committee, itself was in important benefiGiary im this case.

In addition, the committee instituted a college-wide needs analysis in

which every full-time faculty member of the ,college was intervie*ed according to-.

an interview protocol determined by the committee (Appendtx IV). The resulis of

the needs dssessment was presented in' a confidential neport entitled "Free to

Act: How to Star in Your'Own Life,".which was distributed to all full-time faculty.

The needs asiessment process also provided the faOulty development Committee members

a,forum for informing each o'f their colleagu'es of the role and resources of the

committee. In conjunction with the needs assessment wort,' a memo was sent to

faculty.remidding them thatemembers of the Faculty Development Committee were

avail:able to assist individual facUlty with their developmental plans upon

individual request. Several fad.ulty members other than new faculty followed

up on thisinvitation.

Next the committee set out to establish a "linkage".system within the

college. Information,about 'particular areas of expertise which members of the

faculty might wish to share with others or areas of research interest where

collaboration wfith ottlers might be.appropriate, was used by the committee to

proniote linkage. This was done by referring one individual 'to another ( partic-

k

ularly junior with senior faculty) and by startinga "bag lunch" series of ores-

entations. Twelve such presentations have been held to dte. Several collabora-
,

tions leading to professional. publications have been initiated. Through the link-
J-

age program and the informal presentation series, many senior faculty became involved

'in and committed-tb the ptirposes of the faculty development committed.

At the'present time; the committee,is actively involved,with many faculty

members on-an individual consultation basis. This involvemetit has taken the form 111

of developing professional growth plans and preparing dossiers for review committees.

It has included course and lesson planning including classroom observation and

1

A



feedback. Individual faculty have been connected with resources for research,

publication and profe,ssional visibility. Seventy-five percent (75%) of the

faculty in the college are using the standard dvaluation forms. Many of these

',faculty are cOnsulting with faculty development committee memberS on the detaii;

of such data collection and interpretation, and are using the result'in their

professional growth planning. This spring all faculty members in the college
L

will be usingi.their yeaily.planning forM as a professional growth plan as des,

cribed to them by; the factflty development committee and in'the faculty deV6Iop-

ment workshop opthis subject. The faculty development committee members promise

to be heavily involved in assisting individualf'faculty members and committees in

the new B. S. degree curriculum which was adopted by the college for implementation

In the fall of 1981. Most courses in the college will have to.be revised by 'that

time, anctmany new courses will be.developed. In addition, the copege will be

instituting W 'program of competency,based %valuation during the second and

fourth years like program. The faculty development, insuctional development ,

4kor

and organizational development'skills of the faculty development committee may be

a'critical relource in this curriculum change effort.

Relationship to Centrajized Resources for Faculty, Instructional and

Organizational Development

The faculty development program in this college represents a model for

tf.le creation of "satellite",faculty and instructional development programs with
a

A

strong positive relationships to a centralized, campus-wide program. In the

present case, many of the initial concepts for faculty evaluation, career-long

4

planning and Orofessiorial development emanated from'conversations with he per-

sonnel in the University4s Office of Learning Resources and the Special Assistant

to tke Provost for Faculty Development. These,persons spoke at general -faculty

meetings on the issue of faculty evaluation'and development and were of some
. . .

assistance in the presidelit's decision to support .this program with funds for

faculty releaSed time. Intensive consultation and assistance was provided by these
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centralized resources in te design, administrat on"and processin of faculty eval-

uation forms. As indidated,.s.ch persons helped plan the initial training program
,

rec ended and coordinated withertain consultants,- and provided substantial

7

portions f.:the program themselves. The needs analyiis condu4ed throughout the

college_by th faculty development committee was designed in-cOnsultation'with

the Universi y s Ofnce of Learning ResoUrceS. Continuing invOlvement has*taken

place in the form of such individualized consultationas sharim'of resource and

reports, and inclusion of the,faculty development committee members in campus-wide

faculty; instructional development and evaluation workshops. Recent consultations
4

have taken place with respect to the preparation of reports and other writing

which describe the activities of this committee.. On five occasions, members o

this committee_have given presentations to representatives'of other colleges on

their model of faculty development. Numerous ,referncs to this model have.been

made in other contexts by personnel in a centralized Nculty or instructional de-

velopment role.

Sdmmary and Implications: The Politics of Change

The present programis the result of the efforts of many faculty members

within a given professional college who felt 'that more opportunities for

development could be made available.. Moreover,-these faculty felt strongly

that, the existing,system for, evaluating faculty :for promotion and tenure

could offer more guidance to the individual (particularly with reference to

. new faculty). As a result, several major efforts-were launched. A full range

of evaluation instruments was developed and was adopted by the faculty as an

important method for evaluating and reparting faculty perfOrmance: A comMittee

1 was established to promote faculty pdevelopment (particularly with the faculty

growth planning process) and to serve as a resource available to tndividual

faculty members in their attempts to fulfill ihe stated goals of their growth

plans. Finally, this committee was able, prough.resourc&s doriited by Jkhe

President of the University, to gain special skills in

;
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faculty development.s e6ies, organilnional de'velopment, course design, and

e .

evaluation, thereby creating a strong liaison with the University's centied
/ A ft `1f

Office of Learning Resources as Well as the faculty development officer in the
.

Office lot the Provost. While other individualsirin the college may,have resisted

at first the implications 6f the peer development strategy and the infldence of
d

such a faculty-crea 0, facultAmanaged development progiam, these persons have.
40

5ome to Accep

col lege .

appreciate the'oolve role plit commitife plays.ln the

While numerous events may be cited as responsible for the present success

of ihis intra-college'faculty'development program, the Ibilowing stand out:*

1. Certain members of the faculty were mot.ivated to improve the existing

.7. professional evaluation and development pi'ocedtires within the college.

10

2. With the help of,these faculty members, th'e entire faculty voted to

'assign a task forte to investigatp these issues, whibi ultimately resulted in the

faculty adopting a set of standard evaluation forms and a procedure for professional

planning, evaluation and review.
.

the Tfaculty realized that more accurate, more reliable evalu4tion data

would be of little use to individuals unleSs, skilled .persons were available to assist

in interpreting such data, an 'n planning and 'tarrying out the changes.which were

ted; therefore-the present faculty development'committee wa\ created.

4. Resources were available at.the University-and elsewhere to provide

the necessary skills.and information so that this newcommittee Could carry out

its charge.

.5. The committee built its credibility with,the faculty through team

effort (including the rotating ihairperson strategy), and through low risk/high

visibility programs (orientation for new.faculty, college-wide workshops, needs

assessment, linkage syst'em and bag-Onch presentations).

,
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6. The committee-provides an important'and meaningfu ,servickwith

respect to faailitattng the approved.evalUation procedure's, particularly with

irespect to accessing and administering eitaguation instrumtirts, computing And

jntarpreting the data, and reporting the results.

7. The adminfstration of the College Znd the University, while not

lpadiang the diTlopme t of this prqgram, nevertheless provided crAtical support

'at various points duiring this development, .and has responded positively to'the

rqsults.
de

.

For-profdssionals in the faculty and instructional development field,,

t -is important to note the following possibilities:/

-A committee of faculty members from a college or department who

.

are released from the committee osignments and who are provided with important

information,.skills and resources can effect significant change, perhaps more

so than specialists' from outside that context. (Consider th'fact that this

one committee provides 56 hours of faculty and instructional development service

.to that college per week.)

2. 'The Support by centrali.zed faculty and instructional development
1

tpecialists-toTotential faculty and instructional-developmett specialists'within

departments and colleges may be the best way of effecting large-scale institutional

change.

3. The creation of departmental and college resources for faculty and

ihstructional devglopment maybonly take place in a meaningful way after a process

of faculty evaluation is adop-eed in which insIruments-and procedures for evalua-

ting teaching, advising, course design-and professional development have peen

enacted.

In the conclusion of their1978-179 annual rer;ort, the committee makes

two recommendations for the present year: They are:

1. That futu4*Faculty Development workshops be planned at times

other than examih ation week.

That faculty and administration continue their enthusiastic support
of the Faculty. Development Committee.

23
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CRITERIA FOR PROMOTION'AND TENURE - SUGGQED Ei/ALUATION METHODS

CRITERIA

Teaching,

1. General

A. Demonstrates knowledge of tfte,.
curriculum .

Participated in' curriculum
development, Revision, Evalu-
ation

Classroom

a. Knovi ledge of Subject Matter

reflects: depth
breadth
accuracy

subject matter is Current

SUGGESTED EVAOATION METHOD

Sel f-as'sessment

Team faculty

COurse coordinator

learning objectives cleaNy stated review of prepared .materials

students
.a...oft. MI W

Presentation

reflects le,arning objectives se 1 f-assessmeht

'creates. cl imate conduci ve to

student participation 10. team facul ty

bui lds on stUdent's. previous-

knowledge/experience course coordinator
#

adapts content to level of students students

utilizes appropriate teaching metliodology

uses .appropriate teaching aids

is cleat and concise
i s wel 1.-organ i zed

avoids too much digression from topic

uti)izes relevant verbal and/or nonverbal
feedback from class

reflects interest and enthusiasm for subject

g r

t.



b. (continued)
utilizes -examples to enhance learning

encoulhragesicritical thinking

stimulates student interest in
subjectmatter

augments required readings

isynthesises varibus elements of course

Clinical

.a. Evidence of.clinical. proficiency

able to handle clintial situations
based to knorledge and expertise

serves as.a role modél
-

is up-to-date on latest develop
ments in health care/medigine1.

Suggested Evaluation_Pethod

Seff-assessment

'coordina

Other tda fiCulty, when possible

'head nurse in clinical setting

()staff nurse(s) in cliniCal setting

Creates'Climate. ducive to Learning .

is sensitive tstudents abilities and
needs in clinical aFralpit.

uies skillful IPR,with patients, staff,
students . other team facult

students

other sources as Opropriate

self-asseismeni

coordinator

when possible\

functions within 'agency and/or contract'.
deadlines staff nurse(s) in clinical setting

orients students to clinical environ-
ment

Evidence of Clinical Teachin9

vumkes clinical objectives Our to
students

plans assignments appropriate to'
learner and clinical olajectives; Lei
builds on student's past.experiences

assists students to seerelevance of
theoretical knowledge in clinical
situations

other personnel as appropr ate

students

4

self-assessmen11/

coordinator'

other teaM faculty, whin possi,ble

head nurse in clinical setti!lg

staff nurse(s) in clinical selling

students



Cri teria

c. 'Evidence of Clinical fe`achin3 (continued)
augments/provides guidance in the ti'ansItion./applicatkin of classroom content to clinicalarea (i.e. pre or past conference, individualand group conference)
clearly'dennstrates technical skills'relative to the clinical area
challenges, and motivates students
utilizes appropriate/availai;le -eddcationa Iresources within agency to enhance student'learning ,

'fosters independence of .action-
provides *positive reed back and or 'constryc-ti ye cri dcism

(.
uses positive reinforcethent approach toclinkal learning unless ottierwise.indi-cated (i.e. slipatientsafity) I

A

available in 'clinical area for support,
,questions and superiision

Student 'Eval uation/Counsel int fclassroom-tl
4

'

12201411010tUajtqutl.

a

is able to prepare and/or utilize appropriatematerial for evaluation
. self-assessment4provides 'on-going feedback-concerning progress 9strenghts 'artas to' improve

students
documents performance in clinical setting peers
documentt'performance in clinical setting .course coordinator.avatlable for counseling
is aware of and utilizes appropriate resourcesfor'students both within the University andthe cormiuni ty

is respectful of students' rights

'i



/Cri ter a

Criteria
Course Responsibilit\ies
initiates ideas to iprove Course .\develops material for, use In course /(contributor/participnt)
is self-directed and 4,olunteers to assumeresponsibility for group tasks
participates in group toward resolutioh ofgrouP problem ,

useS positive group dy4mics
facilitates group progiss/process
is reliable and dependable
meet deadlines, is punctrl
shares strengths /cOnce rns\About jpdi vidualstudents with

coordinator/group whenappropriate

utilizes Appropriate thannels of comunicationis able to establish prioritieV with course -work load

.'

RESEARCH

ptiblished or unpublished Material

evidence of scholarly work
a.

b.
refinement/reapplication of conceptstp nursing

C. application/grant for Study of healthcare problens
d. clinical imestigative Study

original work.

bagested Evaluatt9n Me/hod

self-aisessment
4

team faculty
. course coordinator

a

I.

copies available for Committeereview

Review and evaluation from outsidisources, when appropriate

tternpts innovationi 4nd uses pre/post measures to determine effectiveness of new
;proach - in classroom,or clinical activities - has written rationale*esents cl ini cal

ilds seminars

(),S

'4
10

VA



Cri ted a

PROFESSI.OkALAelVITIES
hol dS .fientership it; professional organizationt
,

actively participates tin professional.organizations

contributes professional competence tonursing and/pr other health care professionals

UNIVERSITY SERVIg
carries out administrative duties (if _partof faculty.menter's normal activities)
advis'es students and/or student Organizatirons
committee wort - College, University

a. fulfi lls could ttee responsibili ties
b. attends scheduled meetings
c. actiiely participated in committee tasks

4
d. facilitates group work

Participatesin public relation activities
is.knowlethjeableP representative of College of Nursingin both professiOnal setting an comunity-at-large
CORIUNIrTY SERVICE

zes professional expertiSe to assistprofessional/lay groups t
serves on (town, state, oational) boards,cominisione, elected bodie, charitable organi.zations

._PROMISE FOR FUTURE DEVELOPMENT
.1

?vidence of continues education in the' profession.)r related areas

.hows potential for continuing servicein nursingInd teaching

0

Suokisted Evaluation Method

self-assessment

doCuilentation of mentership and
attendance at professional meeting

eyidence of contribution from
outside sources, 'as appropriate

self-assessment

peer and team faculty

committee chaitperson
stUdents/advisees

other souroes, when apprbpriate

self-assessment

documentation of positiph/.
participation from appropriatesource

self-iialsessment
s

documentation of educational
pro1 egrans attende

evidence of past and expected
contributions from appropriatesource 11)

09
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College of riursing

August, 1978

#ACULTY EVALUATION FORM FOR PROFESSIONAL ACTIVITIES

OR OMMUNITY SERVICE

EVA.LUATEE:
Date:

EVApATOR:

, Date:

NAME OF ORGANIZATION': --

t

EVALUATEE'S P6SITION IN ORGANIZATION:

EVALUATOR'S PbSIiI01:1 IN ORGANIZATION:

. .

kEASE DESCRIBE ''EVALUATEE'r E#FECTIVENESS AND CONTRIBUTION TO.YOUR

. ORGANIZATION:



^

ts%

COLLEGE'OF NURSING

.ADDENDUM TO COURSE TEAM EVALUATION TORM

ADDITIONAL ITEMS FOR COORDINATOR EVALUATION

Coordinatit schedulinp and utilization of
facilities, eqdipment, etc. for course
needs in conjuntioh with appropriate
university, resources.

Provides leadership in resolving common .

problqms in the course.

Coordinates and assisti team members tn

the development, iMplementation .and
evaluation of the course.

Assists team members in the-preparation '-

of pertinent information regarding"student
progress/evaluation in the classroom and
clinical areas.

Shares pertinent information with faculty %Ille

in other courses and with adminiitration,
regarding student educational needs and
progress. .

64.

Coordinates the preparation of course
'information for inclusion,in the ,annual
report.

7. Acts as a liason to administration re-
grading course matters.

4

Counseli and advises course faculty
regarding stlidents.experiencing aca-
demic, clinicaland/or personal diffi-
culties.

#

'Provides a means or,meohinism for open .
discussion with course team_members on
an individual basis regarding their per-
sonal and careet_gbals.

Encourages, promotesand facilitates
course team member's pbsticipition in
college; university and community '

activities.

-

#

Most

of the Not
Always 'Time Seldom iever Appl 'cables 0.0..100EMT 001111MIM

#

r.

0000011,0001I

mion. 4

111IMP.

4.#

4 0 4

iMENIM0M00.1.4

o'f

memearia.rramo

mo=IMMIMINIMMIP

..1111MIMED moimmemala011.



4

Assisps course team Members in (oh-
goinspprocess of self and/or peer
evaluation.

Suppoks personal and professional
development o'f individual, team
members.

13. Prepares and adheres to an agenda for
group meetings within deiignated time.
limitations.-

,

14 Coordinates the evalUation of c1ini6a1
.agencies.

15. :Participates in the selection of new or
additionel agencies for student experi-
ences and makes appropriate recommenda-
tions to the Dean.

16. Supports course team in facilitating,
positive clinical agency relationships.

17 Communicates with the Dean of the
College of Nurstng regarding clinical
agency arrangements and student experi-
.ences.

Recommends recruitment and appointment
of new dourse ficulty in-consultation
with course team and others who are .

knowledgeable about course requirements.

Documents and comminicates course needs,
budgetary and otherwise to the pean of
the College of Nursing.

20. Coordinatbs the orientation of new
faculty to the course,

21. Shares course resources with other
faculty in the College of Nursing.

t

Most
of the Not

waYs Time Seldom Never Appl cab

t.

m4ommilow=44.4

.414414111=14111P 444111111=4..1.

444411101114444

ir.. .111PIMMIlla/1101.1I.N.

eMER4!= 4?MiM w0. - WM7MMIRI!

mlbalM 0.10MENIMpirla

.Z/444.44m .;4.44na=/-

4.414== n



Most
of the

Always Time

22. Delegates tasks in an equita e

fashion among team members.

S.

rrt

*OTHER COMMENTS ANRIOR EXAMPLES:

\

RECOMMENDATIONS FOR FUTURE DEVELOPMENT:

COMMENTS OF EVALUFEE.:

Nst

Seldom Never .Applicab

Signature of Evaluator:
Date:

Evaluator s Position:

Signature of Evaluatee:
Date:
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APPENDIX III
Initial Preparation Prbgram for Faculty

Development Comittee Member>
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Initial Preparation Program for Faculty

Development.Committee MeMbers

PURPOSE

The Faculty Development Committee's chirge is to prmnfte continuing personal an

profess1onall7velopmentm.

Tht role preparation provided to the Faculty Development Committee liembers shill

be directed toward acquisition of skills necessary. to'carry out-the functions and
responsibilities of the committee.- The committee members should know basic concepts,
and issues in evaluation and, equally important, should be ableAo direct faculty

members to appropriate persons/agencies where evaluation expertise is available. ,

The Role Preparation 'Program shall attemOt to achieve fts purr:lose using inside'
university sources and pfbvide expeitise whiCh will allow members to be ,access

mints for servicei in the Faculty Development area.

For this preparation, expertise within ihe university shill.be utilized whenever

appropriate. -Where such expertise is not available', resources shall be sought

from the- wider educational,. isanagement, and nursing communities.' Funds received

under a grant would be used to make-such internal and external resources available

to the Faculty of the College of Nursing,

This knolwedge base aCquired.during the workshop sessions along with the accompanied

.skills will be refined during the tenure of the committee member.. This knowledge

base And skills as well aS an experential base'will be passed on by the incumbent to

her replacement. Any funds spent on training the initial cOmmittee Will also effect

subsequent committee membees.

ROLE PREPARATION PERIOD

The Facuity opment Committee Menbers will attend a series of on &mous woik-

shops which are designed to increase the Faculty Development Committee members
expertise in these areas which mill promote the general goals of the project.

,

The choice of topics are guided by the functions that Faculty Development Committee

Members will be performing. Consultants inside,and outside the University will be

chosen to conduct the various workshops.

Besides the formal workshops,5 time will be mide available to process the information

that has been learned. Discussions will take,place that will address specific

questions relating to this. (See list page for a more detailed explanation).

:ZS
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The workshops will be held. duriflig a six week block of time anb participants will

meet four days a week for six hours a day.

, Lectures, group activities, individUal
forimplementatione these workshops.
to several days and sessions depending
may-be held sequentially.

and group assignments are various approaches
The workstiops will raue from one session .

on the goals to be achieved. Some workshops

Faculty members elected to the Task Folt,9n Evaluation along with Faculty Development
Members defined the topics and themes f wbrkshops in the section on Role Preparation
of the Faculty DevelOpment Committee Functions, These themes served as a basis for
planning these experiences.

The workshops are:

I. Organizational.Opportunities and Constraints
A. University

v-8. College'

C. Nueiing
D. Agencies

Interpersqppl Relationships
A. Individual Goal Setting
B. Group toal Setting
C. Professional Growth Constraints
D. Assertiveness Training

Faculty Development
A. Formulation of Appropriate Goals in'Career Development in Nursing

1, Education
2. Practice
3, Research .

The Faculty Development Committee Members as a Resource for achieving Goals
The Faculty Development.Committee Member.as an aid to redirecting a
faculty member who falls short of goal attainment

('

Evaluation
A. Concepts and Issues in Evaluation of Faculty
B. Mechanics of Instrumentatibn (developmen,t and Process-of Instruments).
C. Concepts of Organizational Development
O. Instructional Techniques

Program Management
A. Funding and'Budgeting
S. Allocation of Developmental Resources

C. Organization for training activities for Faculty

D. Procedural Issues, i.e., Committee
? .



TENTATIVE SCHEDULE

TITLE DATi PRESENTERS' PURPOSES
6

Orientation to ,Tuesday Office of Learning Resources To reveal Citiat can be expected
Role Preparation. ?tug. 1, 1978' Uniiversity Faculty Development,

Cha irman
during the wdrkshop Sessions.

Faculty Development Chairman JO stimulate faculty development
coMnittee members to be enthusiastic
participants in their role sreparation.

'

1,
WORKSHOP I ,

Program'Hanawment

fululing and,budgeting

Aug. 23, 1978 Educational Administration
Faculty

;To focus on organization and design
necessary in the development and
iaiPlementation of a positive program
of faculty growth and exaluation.

- allocation of develupmental
,resources oe

- organization of training
,activities for faculty

- ,procedural issues

WORKSHOP II

Interpersonal
Relationships

- individual
- group

assertiveness. training

Aug. 7-10, 1978 Counseling Faculty . To provide opportunitiei to further
develop interpersonal saljs essential'
rt.° effectively negotiate itiv1ss6eg
they Will be continually facing in
iheir new roles.

To provide- opportunities to perfect
interviewing tethnique

To practice critiquing of group
interactions.

f)t)



TITLE

-WORKSHOP III

Faculty Development
,formlating goals for

- career develppnent In
nursing
- education
- practice
- research
- scholarship

Professional Growth
'Contracts
- teaching

sctiolarship
- research
- evaluation

WORKSHOP IV

Evaluation concepts and
issues of faeulty evaluation

WORKSHOP V

Organ i zati °nal Opportuni ties'
and Constraints

College

- Coils, Committee

- Curriculum Conn ttee

jlATE

Aug 14; 1978-

2

PRESENTERS

Nursing Faculty

Aug 15, 1978 Faculty of Gordon College

nAug. 1 I 17,

A g.- 2144

PURPOSES

To clearly state the degree of
4nvolvement requi red -of -each
faculty- neither in the planning and
development of their owa growth and
the growth of the college.

To provide a clear written statement
of goals and the me,ans to achieve them

'Office of Learniffg Resources To iharpen skills in evaluation. To

provide active involvement of partici-
pants in evaluation issues.

To sort out appropriate persons/agenci
where evaluation expertise is availabl

Administration .

University Development
Chiirmer

To review the structure and organizati
in lieu of the functions of the facult
development conmittee.

..0



TITLE

WORKSHOP V

(cont'd)

Agencies

Siiaulation

WORKSHOP VI

How Faculty Devalopment
Act-as a Resource for
Achievement of Gctals

WOiKSHOP VII

Group experiences
socialization a ro e,

EVALUATION OF

ROLE PREPARATION

F4

rr

,

jr
-

6 it
44+; JAX.1 4' 4'.**

Aug. 24, 1978.
Au0. 28-31

4.

RESENTERS PURIFISE

Office of Learning Resouces To Role Play what we flave learned

Office of Learning Resources

Sept 6-8 Organiz tional Deve ormment
. Faculty

sePt...8, 1978 Participants Faculty
Development Committee
members

r

To provide faculty development
committee members with the knowledge
of hoW to reach resource people.

4ro re - enter the work setting with
. new knowledge aneski llsto perform

their role successfully as jficulty
development committee members.

To determine.the effectiveness of
the program.4.

4

4'

3

vier
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Questions.t6 be Dtscussed

1. What modifications should be made to the evaluation forms?

2. Is the information complete? Should anything be deleted?

3. What.protocol will a Faculty. Delrelopment Committee Membersfollow
inte-evi-ewing -aclient?

4, Do the review orievaluation periods.need to be changed?

S. Will aAirectory of university resources need to be drafted for use
by the committee?

6. HOw best ipproach a clent who is not doing well?

7. "What administrative proiedures does the committee need in ordei
to governpthe faculty development program?

8. Otheri?

.#

aL. 4

..

;

11.

a

.1



College of Nursing
August, 1978

GUIDELINES FOR THE EVALUATION OF'PROFESSIONAL ACTI1"/ITIES

v.

PURPOSE: To provi,de written.information which will describe the nature and/or
. quality of a faculty member's, performance in Professional Activities.

Professional Societies

A. If you are a member or chairperson of a committe0 within a
professional society, please have an "Evaluation of Committee
Work" form filled out as appropriate. .

Ydu maY wich to include documentation of membership and,attendence
at professional meetings, and/or reference,letters which describe
your contributions to professional societies.

II. Professional Presentations

A. You may wish to have a peer, student, ahd/or anyone attending your
presentation complete an "Evaluation for Classroom, Inttruction ForA"
on it.

You* may wish to submit'any typelof evaluation.forms from the
presentatidn mbich defcribe your .effectiveness.

Professional Self-Development
4

A. You may wish to.intlude documentation of workshops, symposiums, and
conferences-you have attended and C.E.U.'s gained if apprdpriate.

R. You may wish to include documentation of professtonal cOurses
you have completed.

C. You may wish to describe how yotir professional development
activities have enhanced your functioning as a faculty member
at Northeastern University College of4qursing.

it7

ON.



College of Nursing,
.August, 1978

tVALUATION FORM FOR FACULTY RESEARCH ACTIVITIES

a-

PURPOSE: To provide written 'information which till describe the nature and

the quality of the facultx member's research.

DIRECTIONS: Check the appropriate column and provide examples as necessary. For

columns 1-4, check the degree of descriptiveness of the imPact on the

-
scholarly community which best describes the statement about the

evaluatet.

Research Activity and Recognition

1. In regard to the following research
activities (y) beihg evaluated, indicate
the degree to which the item receives
serious attention from others%

a. Scholarly paper presented at a
conference.

Oata gathering, report findings
presented at a conf,rence.

c. Proposal sdbmitted for research
project.

Is actively involved in descriptive
or experimental research, beyond the

proposal leyel.

e. Scholirly paper written (unpub-
lished).

Scholarly paper written (published).

Book written and published outside
university.

Book Written andapublished within
university. .

J

Chapter of book written and pub.
*

lished.

Media produced, i.e. film, slide
presentation which receives
university recognition.

Media produced, i.e. film, slide
presentation whtch receives
recognition .outside the uhiversItY.

Not
at Not

Very Moderately Somewhat All AppliOble

~110

.1111.11..m.

s

mmlinmo,

441.



Course manual type learning guide
published within univers,

. ether. -

Research'activittes.are original and

creAtilft;
Research -work reflects current and
future trends in the field.,

Communicates with others about kis/her
research abd/or other creative work.

Expreised interest in the research

of colleagues.

.Shares work at conferences as
apprdpriate.

Has done work to which I refer in
teaching.

Is a resource%peribn for peers engaged
in research activities.

Arks are published in reviewed sources.

4

OTHER COMMEiiTS AND/OR EXAMPLES:

RECOMMENDATIONS FOR FUTURE DEVELOPMENT;

COMMENTS OF EVALUATEE:

Not
,at Not'

Very 'Moderately SOmewhat All Applicable

010111.1111.6 .1111YINMMIIIIM

amINIMOMM

iNott~tlatO

tomMIMINIIMP

t

ainattm.mot

4011MNIIIMIldt

Signature of Evaluator: Date:

Position of Evaluator:

Signature of Evaluatee: Date:



REC MMERDATIONS FOR FUTURE DEVELOPMENT:

COMMENTS OF EVALUATEE:

Signature of Evaluator: Oate:

Position of Evaluator:

Signature of Evaluatee: Oate:

%

1.0

1.

.4 8



college of Nursing
August, 1978

EVALUATION OF COMMITTEE WORK

PURPOSE: To provide written information whjch w 11 help the faculy member in.her

continued professional development.

EVALUATEE:

RARE OF COMMITTEE:

POSITION: MEMBER , CHAIRPERSON

DIRECTIONS: .Check the appropriate column and provide examples as necessary.

Responsibilities of:
A. CHAIRPERSON

0 A. Attends meetings.
2 Is,punctual for meetings..

3. Ftpilitates the completion of designated

goals of the committee.
4. Notifies members of time, place, and

agenda of meeting;

Most
Of the Not

Always Time Seldom Never Applicable

5. Schedules meetings fairly considering' r-
--

Members time schedule.
6. Facilitates group work:
7. Sufficient knowledge of cgmmittee.

mik 11==11.

*Me =11.1=1/

8. Shares materia3s with committee members.,

9. Prpvides feedback from faculty and (Don.

10. Stibmits periodic and/or final r=eportto

faculty and Dean.

..1,11M.,

.0

B. .COMMITTEE MEMBER
1. Attends meetings.
2. Is punctual.
3. Notifies chairperson if cannot attend

meeting.

!11.. .../Mmel

4. Prepares foot committee meeting.
41.116.1...

S. Takes minutes when appropriate to do so.
.

6. Contributes sound ideas, material, ,

research.
7. Assists in completing committee tasks.

=laIg.B.

8. VolUnteers far special work assignments
'required by the committee.

j. Facilitates group work.

...,1

OTHER COMMENTS AND/OR EXAMPLES:

... /.111/1/./.

ni.a4.1111111111

11, wim no mi.1 .P.
NOMINI

ml=411111

000

.011111.1111

ow.....mow.

4

..mwoomme.

em sw,111wil o4..
0101

. i;

MM.



College of Nursing
August. 1978

EVALUATION FORM FOR CLINICAL AGENCY.

PURPOSE: To provide written information which will enable faculty members to eval-

uate &ppropriateness and effectiveness of the clinical setting utilized

for thlir course.

OIRECTIONS Check appropriate cidumn and provide examples when- necessary.

AGENCY MAME:

1. Nursing staff were open 'and'helpful.

2. Paraprofessional staff were open and helpfu).

3 The-enviroment of clinical Setting Was

conducive to learning.

The clinical setting allowed the application

of theoretical knowledge4and skills.

The clinical setting/offered the necesiarY

experiences to meet the course objectiVes.

The cliniCal setting has sufficient equipment.

and supplies for patient cara.

Principles ef safe patient care practice 'Ai '\

<linical agency were observed.

/
Nursing care practiced at agency was contem-

porary to what was learned in the clis'sroom

setting.

Other comments and/or'examples:

Suggestions to ,Improve Agency lExperience:

k'

Most
of the Not

Always time Seldom Never Applicable

Ip.ipmsomem

Awamft

fla.e/PIMN.MON .101~MNIO.

0.1.01/4/ 11./...IMMINI. MnalIMO 1101..1111=11M11

.0
..

...1=11 ./011.1R

weIIIMMIMINE111.

Signature of Evaluator:
Date:

Position df Evaluator:

CoUrle Number:



College of Nursing
August, 1978

FACULTY EVALUATION FOR CLINICAL INSTRUCTION

PURPOSE: To provide written information. which will assist the faculty membersin .

her continued professional 4evelopment in clinical teaching.

DIRECTIONS: Check the appropriate column and provi'de examples ds netessary.

Most
of the Not

Always Time Seldom 'Never Applicable
The Instructor:

1. Makes expectations for student's performance

clear.

. Is available to students ih the clinical rei,
for supRort, questions, and supervision.

Plans for clinical area activities in an
organized manner.

'Reinforces the toncePts of safe practice.

S. Assists the student to.apply theory to the
clinical area.

Assists students in the applitation of the

Nursing Process,.

7. Provides studdnts with appropriate. feedback.

Stimulates and46urages creativity.

Challenges and motivates students.

10. Encourages the discovery of and/or shares
literature findings with students.

11. ProVides cinical conferenCes which enhance
student learning.

12. Provides constructive criticism on written.

assignments.

IMME.MaIMMO

01.11PP.

13. Corrects and returns assignments within a reason-
-able...Amount of tifTlé

.14. Presents an objective interpretation of student:
progress in evaluation conferences.

15.. Makes suggestions to further student growth
in evaludtion conferences.

16. Consistently guides students'to assess pro-
gress/in self-eval4ation.

pallmwm.1..NPS a/MMINpINgIM

1

11111.1.1.-=111MINIMINI 4MIMINImaIlm!

vilmitommin.1.16 Imme =m 0.1.

emexamm.10 .11110

alI11!

aaNIMISIIMUMM,

.100.11.11..M

PS.

, 0.....

.o../NO.Z. .. 111. p 70

flop=1K.P. .mnameimpl. op1PPIM.Zeimsp

a



-2-

l7. Demonstrates expekise in technical skills
relative to clinical area.

A

18. -Serves as a professional role model in
interpersonal relationships with patients.

19. Serves as a professional role model in
interpersonal relationships with students,

r(1"'

20. Serves as a professional role model in
interpersonal relationships with awcy
members.

21. Utilizes agency resources to enhance learning.

2. Provides students with an adequate orientation
to the clinical setting.

e

23. Fosters independerice of action.

24. Utilizeslositive reinforceMent'approasch 'to -

'clinical unlesslotherwise indicated.

25. Documents student performance in the clinical
area.

26: Plans assignments appropriate to learner and
builds on the student's past experience.

27. Is aware of and utilftiv.iippreprlate resqur-
ces for students;-bdth,within- the university
and the community.

p. Is available-for counseling.

29. Mkket arr gements -for student plament'
which. appropriate to meet course object-
ives.

OTHER COMMENTS AND/OR EXAMPLES:

RECOMMENDATIONS FOR FUTURE DEVELOPMENT:

COMMENTS OF EVALUATEE:

1.

Most
.

of the
Always Ttme Seldom Never Applicable'

+=gar!

1,
1100

1 NOINOWMni

1.111=m1mt

11111111M 11,1

4111111.11111.

//;=VII111=1/=

InIM1=111= MI.=.

IM.11.1=111 OWINIMIE11110. 11=1011

Signature of Evaluator: Date:

Evaluator's Position:

Signature of Evaluatie: Date:



College of Nursing .
August. 1978 !

EVALUATION FORM FOR COURSE TEAM tONTRIBUTIONS
A

JRPOSE: To provide written information which will help the faculty member in ongoing

professional development as a member of the couise team.

31JRSE'NUMBER:

3SITION: COORDINATOR TEAM MEMBER

IRECTIONS: Check the appropriate coluin,and provide examples as necessary.

Is knowledgeable,concerning course plan.

Is Knowledgeable concerning curriculum plan.

Attends courst meetings on ttme.

Olans learning experiences with other faculty
responsible for teaching the course.

Communicates changes in,plans for learning
lexperiences with other team members.

,Facilitates course group work..

Informs other .course faculty of ituden pro-

gress and/or prOblems.

amIlPm=11

st
the Not

Time Seldom Never Applicibles,

I.
p 411111111111WINNO ******=/**

*.

0.1 raw.

i. Participates in determining course objectives.

Participatis in developing student learning
'experiences.

Submits test items for student evaluItictn.

Assists in compiling course grades.

Participates in setting criteria.for'eva u-
ating assignments for course.

\

Participates in establishing iourse-gradipg
sxstem.

Demonstrates cooperation with team members'.
\

Encourages members of course group to make,-4
individual contributiOns.

1!AINI. !. *11~..**0

VIIION*.**.

dlolmsaMMUMM .1olf =10*!,

01.111=11.1*01= .*MPION

***.

111111

11.

a



16. Contributes new ideas and mate ials for
enhancement of.the course.

17. Periodically reviews and revises course
methods and materials baiid on Ourse
evaluation.

16. --Shiiii-information gainearfrom professional
and university and/or College of,Nursing.

Shares iliformation gained from literature
findings with course group as is appreprilke.

20. Accepts constructive criticism.

OTHER COMMENTS ANCOR EXAMPLES:

RECOMMENDATIONS FOR FUTURE DEVELOPMENT:

A

COWENTS6 OF EVALUATEE :

Vignature of Evaluator:

Position of Evaluator:

Sitrature of Evaltriatee: Date:

Most
0( the . Not

Always Time Seldom, Nev r Applicab,1-
*

NIP

01111/1...11M 11111011141111. 111.01111

1 sill1 EtIl*

k

M.*

4
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.College of Nursing

jAugust', 1978

EVALUATION Aikr,i FOR CLASSROOM*INSTRUCTION

PURPOSE: Toiprovide written information which assist the faculty member in WI
ongoing proceis of professional development in classroom teaching.

DIRECTIONS: Check the appropriate coluftm and provide examples as necesiary.

Me Instructor s:

r

Objectives for teaching are clearly
defined:

Objectives for teaching are designed
to meet the needs of individual stydents.

Objectives for teaching build on stu-
dents previous knowledge and experience.

Objectives for teaching reflect the
essential course content.

5. Directions for classrodt presentat oh
are clear.

Classroom presentation is relevant
to the course objectives.

7. 'Classroom presentation is well organized.

8 'Prepared hahdouts are available for
classrpom presentation.

9. Enthusiasm about classroom content is
apparent.

10. Comfäit and confidence in cla sroom pre-
sentation is apparent.

In depth knowledge of subject, matter and
appropriate resources is evident.

12. Know edge of current developments in nur-
sing and other health related fields is,
demonstrated.

13. Intergation of the nursing process into the
classroom content is apparent. *

Most
of the Rot

Always Time Seldom New. Applicable

*11
=111.

.111=MIP

.11 .
11.1

4

10111. 111110

1Par aloW00111MO

.=1.1=10 ..111111.



14..1 ,Materials and references.are contempo-
rary and augment the required-readings.

IS. Use of teaching aids is appropriate to

stimulate thinking.

16. *Classroom climate is conducive to student

. 1e4rning.

17"Awareness of the strenghts and learning
needs of individual students is apparent.

149. Enthusiasm and support of student par-
ticipation in classrooM discussions is
apparent.

19. Encouragement of students to contribute
. and cooperate in'the learning proress is.
apparent.

20 Challenge of studentt to problem, solve i

apparent.

21. Avoidance of too much digression from the
topic during classroom presentation is ,

apparent.

22. Encouragement of students to participate
in a wide rat* of learning activities is

. apparent.

23. Encouragement of student leadership and
initiativeis apparent.

24. Encouragement of students to pursue and
develop individual int rests is apparent:

OTHER COMMENTS AND/OR EXA LES:

RENdOATIONS FOR FUTURE DEVELOPMENT:

COMMENTS OF EVALUATEE:

Most
- ofthe % / Not

Always Time Seldom Never-!Aopli-cab

01MIMMIM

..,... somINOMM.I1

=1./...0 411111101111M=1

1 011M0.11111..1111

mnrrp.rnrgo

Signature of Evaluator: bate:

Position of Evaluator:

Signature of EvI,luatee:



College-of Nursing.
August, 1978

COURSE EVALUATION foRM.

PURPOSE: To provide written informatioh which will enable faculty membdrs to assess

and continue to develop the course.

DIRECTIONS: Check the appropriate column and provide 'examples as necessary.

The course objectives gave you a clear
idea of what was expected of you. .

2. The objectives of the course were met.

Learning activities in the clinical area
related to the objectives of, the course.

1).

4. Liarning activities in the classroom were
related to.the course objectives.

S. Learning.aids (i.e. films, slides) enhanced
learning.

6. Handouts clarified the subject matter.

7; Quiz items were related to coUrse objectives.
*

8 Examination AlteRM were relqed to course
conten:t. . Li

Most
ofthe

Always' Time Seldom Never Applicable
Not

amoiliM!

1111111011=1111=11MINNIIPOMO mirwom. 1111111=111!

NIN1.111

!SEM!

wron.

9. Plans for the co0 se from week to week
were organized.

10r. The required textbook(s) for the course
were helpful. 1,01m

11. Independent study assignments in the
Learning Center were beneficial.

12. Written assignments enhanced learning.

13. The coerse was relevant to your profesiiona1
a

growth.

minwimnammimm

14. The course stimulated critical thinking and
probl.em solving."

Classroom percentages for quizzes, exams and
papers were equitably distributed.

16. Required readings done before class clarified
lecture content.

11111,11011. imlimm,

5 '7



444

Most
of the not

t Always Time Seldom Never Appei+ttz:le

17. ASsignment due dates were distributed fairly.'

,lt. Nursing practice labs on campus were helpful.

19. You fOund that seminars stimulated critical

thinking.

:OTHER dOMMENTS ANO/OF EXAMPLES:

SUGESTIONS TO IMPROVE COURSE:

Signature of,Eva1uator:

Position of Evaluator:

vlar,gpoo...0.111. 10=10 .10.14110.1.014Ma

.

Oate:

Signature of Evaluatee: 'Date:

Course Number:

OR



APPENINX IV

Needs Analysis Interview

Protocol



a

, FACULTY DEVELOPMENT COMMITTL

Needs Assressment interview

Whet are youn feelings regarding the opportunities for velopment

,at Northeastern University?

2. , What constraints do you experience regarding 'this developmen ?
fl

What would help to enhance :this devellopment?

W9uld you be interested in working with a Faculty Development
Committee

,
member?

How would you see this Faculty Development Committee member as
being a resource to you?

Is there anything you would like to share, with faculty? How?

77


