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. FOREWORD S

This booklet describes theigharacteristics of talented
cand gifted children during the preschool years and
school years. Special issues of ‘the underachieving
gifted child, emotional problems, school programming
and the '"culturally different" ~are described. Special
traits and skills needed for teachers of the gifted are
also listed. Information is given to ‘further parents'
understanding of talent and giftedness, which should
help both schools-and parents plan the best programs

for talented amd gifted children, in school and outside
of school. :
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INTRODUCTION - 1

Society has long been fascinated with individuals who
make outstanding contributions: Philosophy, science,
- government, and the arts have all been-shaped and

developed by individuals who were able to.see things a
little differently and to'do things %? a new or better
way. O\ .

Social “scientists who have studied éﬁinent people_have
observed traits which seem to accoufit for their
advanted %rowth. Children who «xhibit the same traits
-or charagteristics have the potential for outstanding
performance. Our future and the world's future may
‘rest in the hands of today's talented and gifted
children. It is-hoped that recognition of the
characteristics of the talented and gifted in our
schools will lead to the design of school programs
which both respect those characteristics and help
develop each child's fullest potential. '
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! EARLY CHILDHOOD

HOW PARENTS SUPPORT GROWTH Coe !

L3
14 .

»

The beginning of apﬁ?opriate.educagéon for gifted
children, as for all children, statts in early,

childhood. Often parents recognize traits in their

young children which lead them to suspect that their

son or daughter is different. That "differentness,"

however, may be greeted with a variety of parenting

- responses. The alertness and curiosity which lead the
toddb6? to open drawers, taste dirt, bang pans and

demand the identity- of" dozens of objects is welcomed A
7and encouraged by some parenting styles. These same

parents, delight in their child's discovery of the world °

and take joy in the child's growing powers of A
observation. Parents who value compliance and |
conformity may discourage the curious child by showing
displeasure when the child experiments with objects and
asks a number of questions. Alertness and curiosity,
the ability to name and compare many objects, ‘ .
sensitivity to detail and persistence, -are some of the K
early traits which may lead to giftedness in- school ‘
behavior. The continuation of abilities may be largely
dependent upon parental acceptance and encouragement of
those abilities. . -

TRAITS OF PRESCHOOL GIFTED CHILDREN

Not all éifted children display the same kinds of
.behawipr. Some speak at an unusually early age, while
other g@ildren choose to speak infrequently until they

can produce full sentences. Some children rush

Ll




unhesitatingly into activities and become so totally
involved that they seem -unaware of danger. Another
child might analyze, evaluaté and calculate before
entering into play or may prefer to remain in the role
of observer. Some children begin to specialize, ‘
_indicatingyparticular interests by displaying specific
talents very early, while others. remain generalists ‘who
are interested in a wide variety of experiences. In

- sbme ways gifted children dre like all children.® The
specific characteristics of each talented and-gifted
child combine in a way that produces a unique
.individual, who -sees and reacts to the environmént in a
very unique way. It is that uniqueness that we refer
to as " giftedness. S .

The ways gifted children differ from 4ther children of
the same age may have become quite nbticeable by the
time chidren enter Sthool. It is not unusual for the
gifted child of five or six to have a vocabulary more
typical of a child several years older. The child may
have begun to read as early'as two or three years of
age, although it *is not unusual for gifted children to
begin reading "after they enter school. The ‘gifted
child is often a capable child who delights in being
able to perform tasks .which enhance personal
independence. This growing independence can be a
source of pride as ﬁgll as -great frustration. '

-2

: ¢
SOURQES OF FRUSTRATION-
The/youﬁéster who is capable of making a simple
purchase at a nearby shopping center may feel that
parents are being unnecessarily restrictive when they
prohibft the child from riding a tricycle on three busy
streets to get there. Similarly, the child who .has
successfully ‘used a can :opener and toaster may fee}-
restricted when parents 1imit the use of more dangetrous
appliances to those situations they supervise.

Children expect to be able to make their bodies do what

‘. i 3
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they want them to do and can become angry'or cry when
motor skills lag behind mental development:‘”

“Another source of frustration for the young and gifted
child is a lack.of -understanding that others of the
same age may have different interests. Gifted children’
may spend long periods of timegathering information
which is difficult for them to share. The eagerly
asked question’, "Did you know that snakes have three
hundred bones in their backs?" 'may be brushed off by

the disinterest of a child who is totally involved in a °

game of catch. Hopefully there is an,older child or an

adult nearby who will express interest in the gifted
child's new found discovery. :

HOW PARENTS HELP SCHOOLS PLAN : )

- Parents of highly skilled preschool® children may want
to contact the principal or classroom teacher before
- school begins. The teacher will then have time ‘to
prepare for the child, by gatharding special materials
nr scheduling time for the chiﬁ:ith children of
similar abilities. . "

The child who *enters kindergarten or first grade
already reading, "writing and %ble to do simple
calculations poses a ‘planning problem for the classroom
teacher. The teacher will need to provide a separate
academic curriculum for this child. Children who are
not provided appropriate curriculum may hide their
abilities in an attempt to please the teq;ngr, or
. become boréd and turn thejr energies into disruptive . .
behavior. Some gifted ch¥ldren become class clowns or
rebels in this way. ’ ' :

*

.
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wgiftéd children's behavior in school is‘tharactefized’

,\."“I.j-. .

’ -

“.by their giftedneds amd the classtoom atmosphere. . The .
traits which help us'.identify cildren+as gifted will -be -

"~ strengthened through acceptance andoegc6uragemengl If .
AMese same traits are viewed asqundesirgble and - .-

[
.

,discounageg, "less likgabl&%behaviors may emerge. .
GIFTEPNESS AND EARLY READIAG™ .. %. . TN .
i . : . . - .

A'Péy%aps'the'mbsv‘commonly recognizel characteristic of "=

gifted ghildren is that they read.one, two or more .. .-

® -years ahead of others of the same agé. That®reading * ;

may occfr'i#n .a wide variety of ways. Some cliildren .*"
. read everything from cereal boxes to eneyclopedias,
while other children may read only stories,” Still~- |
. *=6ther children may read/only for information, T
- concegtrating.on "how to" hooks. Gifted children ., »°*
- generally discover,early that gfading provides both~
Jdnformation and pleasure. Rea_lhﬁ may be discoqrggeﬂ'f

. rby parents who want their. childre® to be more .. - =~ .

" <"physically active, or who fear the damaging 6f‘théiQ'7

Y

children's eyes by early literacy. Such fdars have {

. been-"discourited by the medical profession/. It is T
. recommended that parents §§E that the child reads in
" .gproper light, sahd in a“'seated Mather thap prone : .

eading in different
- "wdys. Some gifted .children may reég\ﬁboks af their own
,choosing when they 'are expected to participate in ¢lass
activities. Some tedchers may .then demand that the.
child put aWway the book and force .participation in- .’

- other tasks. Parents and- teathers discoutage reading
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most when’ they make themsclves ungvaitable to chlldren

when thie child is ready to share personally 1nterest1nq
théughts and Watertal read.

.,.> % ‘e

leuCHARACTERiSTICS OF THE GIFTED CHILD'S THINKING

!Another charactertstbc“of gifted children is an

interest in cause-and’effect re]@tlonshlps Thle .
coupled with a questidning attitude, a certalq amount
of skepticism and some beginning skills in critical

‘thinking, may resuft®in a challenge to teachers'

statements. Somewteachers view this as an opportunlty
to explore a sub)ect more deeply and are p1eased to
have sparked. the ¢hild's interest. Others view it gs ‘a

. disruption of.thef§y presentation and as an attempt to

challenge authority.

ISSUES [N-CURRICU[UM CON E ”’ANDVPACING

s

- Gifted children are often able to move through school

subjects faster than their age-mates. A child may show
great capability .in mathematics by demonstrating an
understanding of the number system and by grédsping
concepts easily and quickly. However; the same child
may resist those assignments that _are inappropriate to
Wis/her level of skill. An 3551gnment approprlate for
'"'normal' learners may beé tetally inappropriate in
content or pacing for the gifted child. Occasionally
gifted children will invent their own systems for
problem solving or discover a method of combining
fungtjons of a formula. . Those efforts may be applauded
by teachers as a demonstratlon of creativity and
understanding or rejected as being potentially
confusing. The gifted child, like all children, needs
emotional. support. "Since thése childrea tend to. be
critical of themselves, they tend to be very sen51t1ve
to .th€ criticism of others ' : .

-
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THE GIFTED CH}LU'S SENSITIVITY

Gifted children tend ito be critical of themselve's as
well as of other children and adults. This tendéncy
grows out. of the high expectations which gifted -
chil'dren have -of themselves and others. The'ability to
- discriminate, which serves the. child well -in analyzing,
teads to the discovery of -discrepancies between .
people's words and, actions. Since the child tends to
be idealistic anddeeply concerned with justice, these
discrepancies are viewed as significant. Older gifted
children with high idealism may focus closely on causes
related to d1screpanC1es between what societies say and
what they «actually do. 'Gifted youngsters are open to
new ideas and like to participate in brainstorming and
the free wheeling exchange of ideas which lead to new
ways of- doing things. If parents, schools and
societies turn a deaf ear to the-suggestibns of gifted
children, frustration mounts and the gifted children
may view the rejectiaon of their ggas as further’
evidence of 'a dlscrepancy ih valu@s and actions.
Programs d691gned with the(character1§t1cs of the
gifted child in mind gapifalize on the child's interest
in solving real probléms, while teaching the techniques
of ‘problem solving. These same programs need, to help
children find 'acceptance for their own salutidns.

»

APDITIONAL CHARACTERISTICS

Many gifted children like work which allows them to
demonstrate independence and selif-reliance. Within
this Framework, one may observe .intense periods of _
concentration. The work itself may demonstrate the
chitd's ability to reason, to see relationships and to

apply ‘concepts. Mo glfted children are able to .

express themselygs eptlonally well verbally.
Al though handwg;t nd spelling ability varies

greatly, most" are also able to express their ideas well

in writing.
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No discussion of gifted-children's characteristics
¥ouid be Complgte without a mention of.sensc of humor.
. ThHesrendency to sce familiar things and situations.in
unusual ways, the attraction to the unconventional, and,
- .highly ?cvcloped verbal skills blend together to
produceta keen sense of humor. The younger child's
umor is most often of a gentle nature displaying .his
or her playfulness and creative imagination. The”oldqr.uw
child may retain the gentleness or turn his or her wit
into devastating put-downs. It is difficult for this
: child to recalize that the wit that attracts a few
admiring friends ‘may also repel*many other friends.

Some gifted children display characteristics which make
-~ them Teaders. Thesec children, typically, arc -~

self-confident, entHusiastic and popular. They seem to*

sepse what others want and have Ci:as and suggeAtions

which are acceptable to a group.| They may lead the
gyoup toward cither desirable or desirable goals. It
s important that these children be given opportunities
to use their ideas in positive directions.

: . S




THE TALENTED CHILD - .

A

—

Talented chijldren may or may not also be {ntéllectually
gifted. The talent areas may include art, music, )
dance, drama, mime, athletics and fine coordination.

* THE ARTISTICALLY TALENTED

The artistically talented child shows an early interest
in self expression through drawing, painting and/er
sculpture. The chtld is serious :abaut “these activities
and finds the time to improve techniques. Details a;yjl
thically well thought dut. Originality is apparent/in
the choice of subject matter, techniques and/or
composition. The artistically talented chilld enjoys

not only his or her own work, but the work of others,

and is capable of learning from viewing others¥ art.
- ‘ b

THE MUSLICALLY TALENTED

EThe musically talented child shows. an unusual
sensitivity to rhyYhm and melody.®' He or she goes out
of the way to listen to music and enters into musical .
activities with enthusiasm. 'Those who sing, sing well

" and enjoy harmonizing with others or singing in a
group. The child whose talents are channeled into
instrumental music plays one or more instruments and .
willingly spends the necfssary time to practice and
perfect techniques. Boﬁﬁ singers and instrumentalists
.use music to express théir feelings and may.produce
original tunes which reflect feelings or experiences.




TALENT . IN DANCE

Those whose taledt lies in the area of dance are more
adept than their peers in expressing their feelings
through this kind of media. The young child responds
to rhythm by creating original dances. She or he may
be unusualily abl§ to portray ideas and moods through
body movement, s might be ‘expected, the young dancer
is highly interested in the art of dance and derives a
great deal of SatledCtlon from the time spent -
'pract1c1ng

.
v .

. ‘
DRAMATIC TALENT ] ' B

Talent in drama and mime is characterized by the child
who not only senses ‘the dramatic possibislities of a
moment but uses voice, facial edpression and body
movement tQ convey that feeling to an audience. This
child has the makings of a master story teller, being
able to shift easily from one ro?e.to another and to
use his or ‘her voice to communicate’ changes in idea and
mood. Dramatic children imitate others well. They can
capture and portray the nature of animad/s, pedple and
even tthgs The time spent actively participating in
drama or mime is hlghlesatlsfylng to this child, as is
the.-fime spent viewing other actors. The child's
creativity is expressed in original plays which may be
performed before a mirror for an audience of one, or
for larger groups.

¥ . (]

PHYSICALLY. . TALENTED

. ' . 4
The child who* shows talent in athletics is omé whose
performancn in competitive physi€al games -is judged to
be outstanding. This child brings a high.level of
energy’ to thc.act1v1ty and displays coordination which
is superior to the coordination of most peers. This
child is eager to move on to 1ncreasnng3y complex and
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difficult skills, and is willing to spend the time and
effort necessary to.achieve personal goals.

Other children who show outstandlng ability in phy51cal
endeavors choose not to express that -ability through
athletics. Some channel their fine coordination into
* the playing of musical instruments. Others may choose

to build intricate Todels or to become adept. w1th a
variety of tools.

‘PARENTS' AND TEACHERS' ROLES IN SUPPORTING THE TALENTED

-

Talented ,children, like intellectually gifted children
share many characterxstxcs with all children. They:
tend to do what is valued by those they love.and
respect. The potential that they show for enhancnng
“their lives and becoming .happy, productive adults is a |

fraglle/quallty ‘easily diminished by non-supportive
parents "and teachers.




'-m_,rrm; GIFTED CHILD -
Vo ' -
_— S SN Y N | : '
Not all children who havé initially displayed {
} ]

characteristics of gfftedness do well in, school. - So
of this underachievement can be accounted for by a
. difference in learning styles. There are some

~ individuals who,can take in'informatjon and process it
-very efficiently, but have great difficulty eéxpressing

~ themselves in writing and/or s eaking. These children
may need professional diagnastic and prescriptive help
from a learning specialist. Most underachievers,
however, are limited producers for other reasons.

3 9

Qutward and inward preSQUres accaunt for the behavior
of many underachieving children. The child may have
set impossibly high standards for herself or himself.
It is not unusual for the underachieving gifted child .
to destroy work or to become iinobilizeg gy the
. realization that it is not possible to produce material
which would be acceptable. The child might prefer
being thought of as lazy to being, thought of as a . *
failure, . ' - "

Impossibly high standards may also be imposed by
well-meaning parents .or teachers. No child should be P
expected to be gifted or cregtive all the time and few.
* can be productive when they are worried about losing
the approval or love of their parents of teachers;
Gifted children need to operate from a warh, safe :
psychological base, assured of adult support. Emphasis
can be shifted from succeeding to trying, and praise-
‘can be offered for small amounts of prosress.. Most
gifted children resent being manipulated and will react
negatively to the teacher who hopes to spur better, and -

*
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- better quality work by withholding top grades. The
arent who manipulates by consistently remarking, "It's
'8 Ka.but { know you can do better' delivers the

message, '"No matter what you do, it won't be good
enouyg to satify me."

Sghool«learningrmay not be valued in some gifted
chikldren's homes. As these children satisfy their
1ntcl1ectuaI curiosity, they become aware that a gulf.
is' widehing between themselves and .their parents,
Soaner or later these children must make a deClSlon to:
either continue:to hide their gifts in
underachlevement, or rlsk the 1o%e of parental approval

Age- mates can place pressure on the gifted chqﬂd Some
children are actiwvely resentful of the gifted child's
abilities and will not accept the child socially. The  °
message becomes clear, "StQp ach1ev1ng ‘if you want to

have friends." Junior high school 1s a time all

children are’ particularly vulnerable to social .
pressures. The gifted,child feels a great need to be

like other children and to be: 1iked by .them in junior

high. Girls seem_particularly susceptible to this
pressure and worry that they will have no popularity

with boys if they have a reputation as a "brain."

Gifted children of this age have a strong need to
understand their giftedness and to learn how to achieve
.without becoming socially isolated.

‘$CHO0L PROGRAMMING

/By far the greatest cause of underachievement is

" inappropriate school programming. .Children who enter
school eager to learn are sometimes channeled. into

/ programs which tequire them to learn at the same pace

as everyone else. Their attempts to share information
may be discouraged when a teacher says they are taking
more than their share of the classes' time. As the
years pass little or.no time is allowed for the ‘child

&
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to putsue his or.her own interests. The skills
necessary for independent study aip not taught and the
materials needed for, the child to’/pursue his or her own
interests may he denied because tﬁby are intended for
.children *of 3 different grade.- Some of these ,children
" continue to be jroducitive at home/but many drop out of.

.vschool and lead l1ves whlch do not utilize their gifts. -

-
-7 [
&
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THE "CULTURALLY DIFFERENT" K ' '

‘ Glfted children who are "culturally different" may also

be underachievers. It may be difficult for the
"culturally different" child to express himself or
herself in'a way which both reflects the values of
personal culture and-meets traditional school
standards. Teachers need to value differences in
personal performance that are due to the child's
culture. At the same time, the child should "be taught
additional means of communication which wlll reach an
even larger audience.

EMOTIONAL PROBLEMS <
A few gifted children become underachievers because of
emotional probléms serious enough to warrant

professional hel'p. Gifted children are vulnerable to

-

all the problems which disturb other children. .Parents

or teachers should not allow seriously destructlve
behavior to go on er hesitate to seek help 51mply -
because the child is gifted. A gifted child is a ch11d
fxlst,_wlth a very limited number of years of
experience, and should not be expected to solve serious
emotional problems w1thou; helpx_ ]

<
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REVERSING‘UNDERACHIFVEMFNT'

Un&erachlevement regardless, of the cause, should not
be thought of as irrgversible. With parents and
'sympathetic, well-informed teachers working -together,
appropriate learning environments can be created Whlch

respgct the learnlng characterlstlcs of “the gifted
chll

B e
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TEACHERS OF THE GIFTED CHILD .
g 1

HUMAN TRAITS

Teachers who work successfully with gifted children are
very apt to have characteristics which account for that
success. It is important that the teacher be
interested in gifted child education, recognize that
gifted children have genuine educat10na1 needs which °
are not -being met within the regular currlculum and
have the skills necessary to plan and carry out an
-appropriate pragram,

Teachers of the gifted should be emotionally mature and
have strong self-concept§. Working with children who
learn rapidly, make original observations, and :
challenge ideas can be threatening to some adults.
Teachers who are secure, highly intelligent, creative,.
flexible, resourceful and imaginative, establlsh good
relationships with and good programs for talented and
- gifted chlldren "

’,

: . ? M i '.\_
SKILLS NEEDED -* " " .
- Teachers' of the gifted. need to have knowledge about the
nature and needs. of children they serve. It is
essential that the activities planned, materials
. selected and skills taught respond to the needs of the
‘child.




Q- ’ .'\ . . * : \‘ .
) Specific SklllS whlch are xmportant for these teachers

to possess include: : .
e ,

0 UtlllZlng tests and test results

fo .Gu1d1ng a group d;scu551on

. : .o Counseling and gU1dance

N . Lo / . {

0 Creétlve‘thlnklng and problem s01v1ng .

technnques

-

o ‘Guiding research - -
Relating thinking and feelihg

.Using classroom‘strategies which are
partlcularly appropTlate for gifted children
Teachers of the gifted also need to possess a high T
level of energy and be exceptlonally well organized.

S




. co CONCLUSTON .,
It is important to- know the chdracteristics of talented
and gifted children.  By-.recognizing tHese o

characteristics, parents and teachers can provide .
learning -environments which meét both their educatignal. .
and emotional needs. ' Children who have the benefit of ' ;-
supportive parents and responsive educators.are on ‘ M
their way to becoming happy, healthy, productive "

individuals. who are capable of bringing about positive
changes in our society. \ _ T
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N« . SOURCES OF INFORMATION
- © :." ON TALENTED AND GIFTED °

" Association for . th% Gifted (TAG) . 1/ * .
. Council+for Exceptional Children “
. 1920 Assoctation Drive - ‘ '
'“~jReston V1rg1nla 22091 . o .

Bob Slewart Spec1allst for Talenied and Gifted

Rod Meyer, Center for Program €oordination . o
Oregon Depqrtment of Education

Salem,’gregon 97310

ERI'C Clearlnghouse on Handlcapped and Glfted % .

1920 Association Drive : )
Reston Virginia 22091 ) , ' . (;
Natlonal A550c1at10n for Glfted Chlldren (NAGC)

., 217 Gregory Drive _ “.

" Hot Sprlngs Arkansas Z;QOI . a

Nat1onal/State Leadershlp Training.Institute on Glfted/
: Talented. /-

-316 West Seconyl Street PHOC
Los Angeles, alifornia 90012

Offlce of Glfted and Talented USOE»

‘Room 2100 ]
~7th and D.Street S.W,
Washington, D.C. -26202 , , : .

. Oregon Assocxatlon for Talented and Gifted (OATAG)
o P.0. Box 930

._Beavqrton Oregon 97005 .
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Oregon Series on Talented
& Gifted Education
Identifying the Talented and Gifted

‘Administering Policy for Talented ,
and Gifted ‘ - .

Talented and Gifted Education Pohcy
Parenting Gifted Children ‘

Orgamzmg a Parent Support Gmup
for Talented and Gifted -

Talented and Gifted School Programs
The Glfted Preschool Child f

ChaPaCteI'lSthS of Wented and .
Gifted Children. . :

WhoIsGlﬂed? | S
’Coumieli_ng Your Gifted Child




