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- RBSTRACT

4

'Lmhe Pu:posemof this pracﬁiéal baper“éq to describe and illustriie

' ?
the proceduré for setting up a. school-community relations prog¥am.

The first chapter describes the following recommended components
. Vi . . - . .."'

of sugh a program: (a) using a programmatic approach; (b) using
. ‘ ‘

" the five school-community relations processes; and\(c)~designating

’

the primary responsibilitie§ for the program. The next four chap~-
3

ters explain the procedure for implementing a’program with these
’ ‘ . .

components. Each cpapteg ihcludes a deécription of the goals, an
eXpiénatidn of the process, and a case stué; illustrating éne step

in setting up the program. By'following the recommended sequence

and suggestions, a school can establish an effective school-community
relationslprdgram. This progr;m-should rfesult in improved relations

between the school and the community it serves.

¢ ' xiii oo

e




@PTERI‘_ L I
A MQDEL SCHOOL-COMMUNITY RELATIONS PROGRAM
I o o

The present educational environment requires that school districts_

concentrate on creating good relations. between the school and community.
wf — .
To overcome the disasterous results of many of the existing short— .

‘.

sighted approaches to school-community'relations, a programmatic

approach to relating w1th the community must be\&aken. Consideration

must also be given to including a variety of school-community relations
‘ £

processes in addition to communication, which is the’ process typically

relied upon by schoola, : ’ R ‘4

The first section of this chapter discusses the ‘procedure, for -‘

A}

implementing a school-community relatijppns program, as wgll as the

advantages of such a program. The second portion explains the need -

v
.

to use the five recommended school-community relations processes in

setting up a program. The third part discusses the primary responsi-

,

bilities in setting up a school-community relations program. Finally,
the last stction considers the outcomes which may be anticipated from

implementing a school-community relations program with the Eecommended

processes and responsibilities.

A Programmatic ‘Approach : o,

-
L]

A programhatic approach to school-community relations is éssential, -

-
.

but it must be carefully planned and well-organized. Such an approach

includes setting both short- and long-term goals, based upon the needs




.

.
»

of the échbol. A school-commuwity relat;ins program also specifies

regponsibilities forVgchool'staff members in relating with the v

am is to specify

community. A, third essential element of a prng
. f : - «»

."" /
evaluation procedures.

5 . - ) - ;

Steps in Implementing a Program of School-Community Relations

The implementation of a school—communffy relations program is a

,} . N, . .

six-phdse process, as illustrated in Figure 1. The initiai_step is

LY

to assess the school-community relations needs of. the school. The
objective of the needs assessment is ib identify.problems and needs

which exist between the school and community, and to locate people
and groups associated with those problems.

once the needs assessment has taken place, goals and objectives
must be set. Goals and objectives can be based on the identified _

_ » - . | - Lo
problems and associated groups; the problems must be translaiid into

positive goal statements. Anpther source of goals and objectives is

the, desire of Fhe'schbol staff to improve or expand existing school-
community relations aétivities. |

( © After goals and opjectiveg have been specifiéd, coqsideration of
'Lnssiblé school-community relatiéﬁs activities c%n begin.ifAny
iselécted activities should both meet the goalé and objectises for
scﬁpol-comhunity relations, and be appropriate fo;‘the schpéi staff:,‘

At the next stage, more planning, ‘which revolves around the

selected activitieé, occurs. Among the necessary plans are to deter-

¢+

' mine which staff member (s) will‘Bp respensible -for organizing each

. B
4
’
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Aruitoxt provided by Eic

ta.

.Figure 1. 'Steps in setting up a school-community relations program.
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activity and for putting the plans into operation. Time‘nes for the ?.

KA . ;

v!‘rious s(tages of each individual activity, as well as. for the(’overall v Fiae

B ey “‘Program, mnstf,-g? aet -f~-if°‘.‘?lfff?"'1§j§‘, musﬁ a.LsQl‘. gi\izuén t(z how ea’c.t‘ | J |
‘J\ .activ1t;(. _and ’(:he total pr'ogram., will. be ev(luated forv their effe.c;ﬂé sl !
) ";;ss._-' | L R ' o= ;N . ¢
i | | nsibilities,

When ﬂans have,peen complgted, the activities, respo

1) .

. timelines, and evaluation procedurﬁs mést be 1mplefnented'. "The final |

[ .- .2 6 . e
’ @ - L ® . .o
- i Ty,

e %s ‘to eVaLl(’ te,the sclbol‘cbnununity relatipnev pcogram. .

tep ;
Y ' . N . .
s am\h“f;, : A !""’-‘ T e ¢ *

Ac%:’antages Sf a PrngWlC ~Apg;oach tg School-Community Relaﬁions .

P .
SR -Amopg the ac!vantages of a ‘prograﬁnmati:}étmh *to bchool- ' L
) 2 ' .... ’ . .b [
9 Qommunity relations is thﬁt Such an. approqch’ provides a,long*-r-range ooy
o~ . )
. Program planning originates far in advdnce of when the we TR '

' or'ientat_ion .
‘ 4., . " <l

P

.3
plans need to b?;implemented Planninq takes place prior to t}pg devel:op- '
- : ’) 4 _ ‘) h '

. »® . ment of problemsand crises and eeks to avoui situat‘ions jmvolvmg OV y
. e \ a : o . e
P conflict. . o { . o . o
o o . - ' . v o, o
T Another advantage is that a school-communiﬁ' relations program ' .

o v:,,s tailof—made ‘for a particula! school.‘ Activitie% d‘ré‘r eelected on

».“:

tl;e basis of their appropriateness for the needs of the sChool. P

. . , v
rather than for, their current popularity among, educators. ' o
v
Y :..
s As mentiwned earlier, communica.tion i’ often considered to be a
. suffioiént prc>cess for relating wrth the comnunity. However, it is.
(, 4 ¢ S '.‘f R '

‘*3
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important to include other processes .such-as analysis, involvement,

participatiOn, and problem solving. .

°
0 .

N o . LR - R - E ‘ L

'Processes ko Be Incorppratﬁs_ : _ o -',m.f7
- K L ) ” : . . L . -'. ) -
'An effective program of school-community relatlons'incluQes

* . ‘o
: "
- . P

‘ opportunities to incorporate five processes. Thqugh a-schogl will

rarely include equal amounts of all five, staff members should .at

»

# least ask themselyes whether they are currently incihding the

. 4
) . [ 4

processes and whether they should be including them.
The first—process, analysms, implies an examinatioh of each issue
and problem which exists between the school and community. It also .

' .

(
includes ‘an . assessment of which community members are asqocxated ‘with ,

. AN «
each issue. Such techniques as intervigws\‘questionnaires, and surveys
A : . \_{__ ) Vv .
may be used'for analysis. o N
T The communicatioh process is a seeond essential elemént of school-

pommunity.relations.' In addition to the frequent, oneeway communication

. - ! . R o ) )
pattern from the school~to“the homes of students, twd-way communication

-

must be considered.: This implies communication which originates from
the studepts‘ homes, and from nonparents inr the community such as parents
of parochial schpol students, community memhexs with grown children,

and commuhity members without children.' Two-way communication is

encouraged through school-community coffees, parent-teacher conferences,

M Do N . o

:and.pitizen advisory councils.

A third,mrccess for school~community relations is involvement.

- &

A community member becomes involved with the school when he or she

‘donates valuable resources such as time or money. Examples.are




volunteering to help in the classroom, designing bulletin boards or/‘
CRY 1]

Es
PR

costumea at home, and chaperoning” field trips.” “7 7% . R
t . '-. ..-"-‘__.f'-_-_-;:-" ' ' . . 3 ' o o S . ) | s
' "Fourth, Bchools need to:consider' the participation of community
R . , " PR : . ) o
members in educational decision making. Participation may center on

the educational program of a particular cnild, or itmay include
: : ) AR
general.educational polioies of the school., Parent-teacher conferences -

-

. and citizen advisory councils are opportunities for cofmunity partici- e

patipn in decisibn making. ' ' R
' [l -

A fifth process is problem SOIVin{ or resolution. This process

w

) -

.

" involves reducing conflict over problems which are developing or

alré?dy have developed. Cbnflict may he reduced by using persuasion, -
s | - J , ‘ .
' power, ber,géiini.ng, o_r".‘xa;;,iona? ‘decision making. '
) . . D t N " ‘~’ ’ ";." ..‘; "’. ,. . ;.‘ T ' ’ ’ . - . - -
- . . N, . y‘ - o . -~ ~ .
Advantages to'ﬁncorporating_the Processes of School-Community Relations
o . - ,

There are numerous reasons, for inclyding- all five processes in _

a school-community relations program;- First, analysis.and'problem
. \ ‘ | ,
solving help solve or arrest problems before major conff}ct develops.

Analysis encourages early detection of problems when solutions can be

.

quickly initiated.
The five processes also provide for integrating the community into .

\

the sghool program. Community members become familiar with the program
becausge they are involved and helping to ma&e educational decisions.
.¢Integrating the comminity with the school will hopefully provide

community support for the school and its‘progra?g». ’

‘,

Finally, the processes‘encourage.the inclusion of all commqnity
i -

members in school-community relations, rathenathan only the parents

. 'EN e
1YY ) » o
5 oL .
. 1- .
i
s
o

S
.
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. of school children. The five processes are directed .at both parents

: B . -
. [C .o . .
. B K X
. oo e o '
. . . . . . s

.« of mhe way to insure proper'planning and goal setting;-' e /)

-

and nonparents.so theré is community-wide support for ‘the school.

&

Responsibilities in Implementing a School- ' .<

-~

g Communitx Relations Program

-~

Implementation of a school;community relations profram is an
: \ o
end®avor in which the entire school is invdlved. Insthe discussion

a program are. explained and suggestionsQEre made as to the indivmd Alg

within the school who should assume‘bh\é} responsibilities.-

Essential Responsibilities T B P

There are five essentia} responsibilities involved in lmplementing
a school*community relations program These include (a) organizing
the program effortsj (b) motivating gtaff members to be jnterested in
and participate in the program, (c) implementing the plans, (d) coordin-l'
ating the implementation effort, and (e) evaluating the plans and |

N S .
A . :
. . ¢ -
. . .

activities which have. been implemented.

i L ' ' .
& oOrganizing. Key.to the success of a school-community relations

¢

program is organizat®on. is essential that the entire approach be

carefully plannea and organized before beginning and along'every step

The school principal will undoubtedly be the primary organiper
of the school-community relations program as a whole, unless the

school is,among the few with a staff member whose primary respons bility

is community relations. Other key staff members will likely share



responsibilities for organizing individual program activities. . vt

i ' ((“
otivating. Staff members need to be kept inforimed about the

R - * » ;o

-9 T
< school-community r ations program from its inception. Their

motivation. supporf, and’ interest will make each step in the process e

-

more easily attainable and the program-will be more liker tq succee?

Motivation can be generated in several ways. ‘First, an enthusi-

19

'astiC'principal can take time to explain_to the staff the need for a. .
programmatic approach. Second, the principal can work with several

«

key staff members withxn the building and they, in turn, may be: able

to generate interest and support among the ;dmaining staff A third

¢ ' approach is to rely on an’ outside school—community relaﬁ&oné COnsultant

to explain the importange of a good school~-community relations program. ~
. - - \ .

and the essential steps and processes involved. 1In addition, this paper

‘will provide further assistance in creating staff interest and support.

N

“

o Implementing, As soon as plans and responsibilities have been

L
L}

' determined, implementation can begin. Although the entire staff will
'participate in the implementation'effort, var{ous_staff members‘will .

Y ' be involved to varying degrees at .any given time.

Coordinating. As plans are being implemenbed; a key person or
W 'persons must oversee the"total program, and make sure that everyone:
,assumes their responsibilities at 'the appropriate time and that
individual activities work together as a total program. ;
Typically, the-principal is in the best position to oversee
school-wide efforts. A school staff member specifically resppnsible A
. \ .for community relations oould gerve as coordinator; A third alternatiVe:'

"-‘ ' N - . ‘ ' o

Q . . 17‘ " - ‘ B
ERIC | A W | i
- . i . . ‘ Yy .4 . l‘ . ‘ ) . ;v
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. would be HB have the princ}pal plus key teachers coordinate the implem

_menﬁation efforts. / o _ //-

r )

. ' ’ ! ’ -.;. AN

valuating. During implementatﬂbn and upon completion of an . 0 e
( Ivl .,’ : l‘z‘,n'
individual activity, an evaluation éhould be obtained from:all staff p o~

¢

and community members who were invblved. Among the areas which must - s

be dvaluated are the effectiVe afg ineffective aspects of the activ;ty, : L .
, , ) . - -

the success of the activity in/meeting its goal(sg, ‘and the effective-

p ° ness of the organizing, motiv?ting, and coordinating responsibilities. | ~
| Future activity planning shP%&d incorporate effective aspects and seek y ; »
solutions to ineffective ones. .l . *§?_ L e f ¥
The evaluation of indiVidual sﬁ’ool-community relations activities )
: should involve all staff and commun.;y members who participated in ’ i
v . ) the actiVity. Responsibiliﬁy for evaluating the activities should be
‘ assumed by the staff mpmbers wha, were most directly involved in ,
organi£ing and coordinating the activity. A staff:member WIth a ’ %
. v
. school-wide perspective, such as the principal or person in chargevof
> community relations, should be respopsible fqrﬁpg?rdinating the
evaluation of each of the'various activities: if = | - N _L/.u
. The tdtal prog{am must be evaluated as well. . Of concern are the' V
' . . [ ‘N
effectiveness of each aspect of the program, the success of the !
. program in meeting its goals, and the effectiveneSs of the designated ; Q
organizing, coordinating, and motivating responsdibilities for ghe .“ | /‘ '~j

program. Future program planning must incorporate the effective' L4
v Fa . N3

aspects and eliminate the ineffective ones. . ¢ o

<

‘Total program evaluation will require the participation of everyone
] Y
‘4 . . . . . ’/

. L




Cae e

..

volved in they program «The coordi'nator will‘ probably be the principal,

- he staff member in’ charge of school~community relations, or an out- -
|
. J
///‘ side persen Qho has maxntained a school—wide perspective of .the program.
¢ o

- ] . N
- N S . St

,_:{§:§ro§ram Goals and Anticipated Outcomes - Y

‘The'imp}ementatipn of a‘school-commuQity relations program, with-

. >~
.e

3 N

the essential procrammatic-end process elements and responsibilities;'

3

has proven' to result in better relations between the school and
g ! . g e

'coémnnity-(xarges, 1977). Througheut'an entire schooiexggf,.a program

of school—community relations, incorporating all six implementation ) .

. A
A )

steps, -all five school-community relations processes, and. the essentia
. responsibilities, was implemented at a pilot school. At he end of
J '

the year, almost all parehts of the students reported seeLng at least’

<

- some improvement in school-community relations, a number Lf parents

£

thought the,program resulted in much improvement. These latter

parents perceived themgelves as having increased accessibility to the
. . . . B 3 o . <

school, which helped theri feel freer to approach staff members with

theit-school-related problems end concerns. Theylalso reported that ‘
‘ .-the gschool hadnmadeqéood_preqai:s~in reflecting ‘the wishes ;nd o )
desires of the community.a This was interpreted as evidenceiof inj
creased legitimacy o; the.school among -the parents. " _ . /,

It is anticipated that many of the sanie improvéments would o ~
yresult from similar efforts in other schools. Community members will

undeubtedly perceive that they have greater access to*the school and

! its staff. ‘In“the eyes of the community, the school_and its staff will

~ e




v

become more legitimate as it reflects their wishes and ‘desires. As
: r VoL ’
a result, their support for the school's program -and staff will increase.

’

It is hoped that the ultimate outcome of haximug studeﬁt‘gyowth and .
- . . . R ' ‘ * .«
development'will also be achieved. As parents and noﬂ;qrents' support '

of the school increases, student attitudes will become'incréisiqgly )

[

positive towardfdhe"school‘aﬂa«its program: An anticipated outcome - . ‘&

*

of improved attitudes is'maxiqum cognitive development of stﬁdents&'_ o g\// .

. . . “»
’ s b - .
. H f
“ .
S . 1 -
PRS- 1 w
?. v
¢ hd <
.
.
r
s
.
|\ .
I3 <
i
L
e
N [
-]
‘ ‘ L 2
L]
-
7
.
tr
-
A -
A .
4 - . »
. *
L]
'. ¥
». .
1
.. ’
" ! \ . ' '
¥ "
.
"
K { AN ¢
LR / &
by e .
! [N
- ‘ " . '
4 ‘ . .
v * , - -
. . 5, v . ;
N - LRe} : ‘ * .
Ty - .
o s 4
Cr P T T T




, . . (B ' Ko" .
: \» R

)

. / .
" CHRPTER II *
' . sy '
. _ , NEEDS ASSESSMENT R b . .
- . ‘] “ .‘ ‘ a’

- The initial step ip\the.initiation‘oﬁ'a school-community'relations,

)
program~is conducting an assessment of the present school~community C

% .
relations needs. The areas of concern in {V;eeds assessment are:
E [ .

(a) identifying chool=-community relations problems and issues ‘which

‘

exist among community and’ school staff members, and (b). comparing

4

[ sting school-community relations with an,ideal schoql-community s

-
. "

relations program.._The needs assessment data Will-provide a base for

/ . Ty ‘
_plafining a program tailored to the particular school and its needs.

T
\

This chapter focuses on three aspects. of the.needs~assegsment;.
First, the goals of the nedds assessment are discussed. Second,'the

actual needs assessment process is described. Included are suggestions

on-determining what .data need to be gathered, collecting necessary data,

hAY

selecting people to obtain -data from, and compiling the collected
data. The third section repsrts a case study in which an actual needs

assessment was conducted.

~

. . *

Goals of the' Needs Assessment Process

A needs assessment permits the identification of existing .school -

community relations concerns and people who share “them. , Some concerns:

. are directly ‘related to school-community relations. Examples include
lack of participation in the-PTA or the extent to which communitY"

members feel welcome tq visit the school. Indirect concerns may center
Ay : ) . .
5‘ on the school instructional program or .6n discipline in the lunchroom.

v
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Although the latter issues are not reactions-to how the gchool and %

community interact, they do involve school philosophy and may easily

affect relations between the ’school and community.
. Attenktion must be devotéd to distinguishing whether each cOncern .

is held}rainly by the staff or by community members. This information

'will help 1dentify which group(s) are associated with each isgue, as - o

»
N

well as the exte t of their concern. '..- v

’

A second goal of the needs agsesgment process. is to’ determine the.' _
. ,-
discrepan01es which exist between the existing and the ideal hool- - S

N

community relations program for the school.. The ideal program inclu&%

‘tﬁe six steps, five processes,-and five responsibilities discussed in

*
.

Chapter I. <The needs‘assessment'determineslwhich of these ingredients
are already operating and. how effective they are, “and. which are not. ,
. The next step in setting up..a school-commud}ty relations program .
is program planning. The data gathered on_theJexisting concerns and_i
associated groups and on.aspects of the program which. are already : \
- operating are extremely‘valuable for formulating goals and objectives.
From this information it is possible to obtain a thorough\description'

of the present status of relations between the school and community.

*

]

PR The Needs Assessment Process - ‘

-~ fwo” types of data mustibe“Obtained from the. needs assessment.
. . o ‘ o “ .
. First, existing school-community relations issues and associated groups
must be identified. Discrepancies between dxisting and ideal school-

' community relations must also be determined. The process of obtaining
' ! “
. g ) .
' 22 | | .
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these data involves the six steps listed in Figure 2. Aﬁ~explanation ';

- t

T of .each of these steps follows.
?

e © Method‘of Data Coklection * = =~ . '

4

s . Two methods of data collection are available: open-ended
. . " ‘ ;

e interview or guestionnaire. Eagh technique has advanﬁgges and disad-

* v

vantages to_considei before deciding which is more appropriate to your

L : l
“situation. _ ' ~ A
~ Advantages of interviews are that they:
’ ) . R : ) - ’ .

1. - Provide an opportunity for contact with the community in an

_ 7
informal, positive, noncrisis atmosphere. .
. . ’ . . - . . ) "\ -l. .- 1 .
2. Permit clarification by the intgrb&ewer'of unclear responsggs: o... - - y
. . . T a 4..- {: ': $*oa- :.o = 0.: -c
. . . 00 . ’ T e, ‘"ui'-,.""' i " . o
and comments. o : .. ' Cae T

’

3. Allow.the interviewer to observe riot only what i§ said, but
. also’how it is said, thus providing candid data on attitudes and

’
N

beliefs. ' ”, " ) LT
4. Provide a chance for interviewees to comment ori any school-
- ) ’ 2y -~ . -

related “topic, since interview questions are open-ended.

5. Enable data.collection‘to be aécomplished through contact o
- with a small proportion of staff and community mpe¢mbers.

; ~ e
6. Result in a high)degree of willingness to participate in
U B . ‘((' ./ . - . »

data collegtion. o . ﬁi

7. Permit rapport to develop between the interviewer and ;

[ [N

interviewee, thus rgsultind.in data that are more iikely to be candid
and accurate.
8. Provide data by which issues and grodups can be linked. . ;,,

. -

“w
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' 2.
ﬂ?‘l.l. 30
4.
5.
*

. 6.

Figure 2.

R TV A ‘ S
o ".~' - U:& . \ - !" ) " ) " -
- . . / ) .
. g | ]
7/ 3
Select - the method of dara' collection. | -
- . s S
Decide the exact content of the data collection = -
: v o
mechanism.
& |
Determine,£rom whom to collect data. -
.:.‘.'.-v"'a : * N
‘Contact people from whom data will be obtaihed. SRERRL

T

Collect the data.

'
LI

A

the data.

» TR

Compile

- e

¥ ’ . . 5

‘The six-step needs assessment process.
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Disadvantages of interviews are that they:
) ¢ ) . - -
1. Tend to be time-consuming for both interviewee and interviewer.

: L - IR EO
* . 2. Provide a great deAl-gf diverse data, which makes data " .

. ) - 9 . o - ' ' X . . .. N
- compilation c&mplicated. ' , ' o * T : ' .

3. Require'time and monex for. training interviewers to develop_

[ . o

. rapport, probe unclear responses,. obtain maximum'data, remain objeétive,_ - %
‘ . and accurately report the.data. . o
4. Tend to obtain attitudes, feelings, and reactions rather.than_ : RS

strictly factual information.

5. Produce findings which may be more sulject to public

criticismﬁ ’
, ' Advéntages of questionnaires are that they:lsﬁﬁaf e ' i

° v ,‘|‘k" T

1. Réquire less time to administer.than it takes to train

interviewers or conduct an interview.

i
-

2. Ask questions phrased in exactry the same way for all people. : T

3. Enable the collected data to be categorized and, therefore,

~

Y
compiled objectively apd easily.

4. Require less time to fill out than it would take to partioci- :

pate in an interview. : .

v . - ~

. Disadvantages of questionnaires are that they: : .
s ' 1. Tend not to allow rapport to develop between the person
-deeking information and the person gi&ing it; therefore, the data may-

. " not be tandid and acdcurate.

. 2. Assumes that the person responding can both read and write.

) . . . e
'y ~ . “
L N N
v




_ sampling..

throughout the interview process. Obtaining interviéwers.ﬁrOm_outside

'+ 3. Make it easy for a high\yercentage of people'not to return

the questionnaires, those having the strongest resctions .to the

questions are moSt likely to respond, which results in a biased

N oo : . .
' 4: Provide no opportunity for clarifying or justifying resﬁbnses.-
5. Pro?ide ho opbortnnity'for.responding to school—relateg topics

1

that are not covered. .. } n re o . o

..

6. Provide no opportunity for observing the feelings with which

responses areubeing‘made; o J' ' ;' |
7. Prov1de no dg;ortunity to link issues and gronés. . L
If time is availablke for traininq interViewers and compiling the
R )
data, the interview téchnique is recommended. This'apgreachfresult&-a
in inSights about participants feeiings and attitudes, which permits

identification of school—community relations issues and associated

. . .groups. Care must be'teken that interViewers remain'obgective

o

the school and its community is.highlx.recommended. Outside interyieWers

‘'will help assure obiectivity during the intervieﬁ and when the data

w T Qe

is rePorted. - o : _ ' N

. ... l s
Centent of Data Collection Mechanisms $

[y

. Once the method for collecting data..as been .-decided, the’ exact

content }o£-the data collection-mechanism must be determined. The data

‘collection mechanism normally begins with an assessment of the _

P -,

existing relations Between the school and its. community. As' mentioned

previously, it is important to learn how the school already attempts
" Tt e, o

g

vy

" il 26 r'__ ‘




.......

to interact J[th the dbmmqnity, what reaction community and ‘staff.

members,have to these attempts, and what feelinqs:community members
r». t [

outline of the content of data collﬂctlon mechanisms, whether'

[3
)
<

interviews or questionnaires are - used. S -6'
. :;. . > A8 .
e Broad, general questions are. useful at the, beginning of a question-

A P "'l. »

‘naire on interview." They often lead to further,questgons which clarify

. . g,,__ . 6. .
f“' HSand add information. Focusing on perdeived strengths of the school T -

at the beginning of- the interviéw permits a positiVe stage to be set

4t k @

for  the data collection session. Therefore, the first question ‘may

be stated as, "What are tbe strengths of the school?"‘ The second~

@ .
’

'- : .
question frequently asks about the school&s weaknesses._

1

-

Fro' general school percebtions,fthe questions proceed to specifics

’ #
. * about” hool-community relations. To determine which ofwthe school— ’
T e community relation. processes (analy51s, communication, involvement,
* ¥ 4 .
° . .

participation, ‘and resolution) are used, one question centers on each

of them. The questions are generally stated in terms of the oppor— .Ti .
tunities community or.staff members have in relation to-each of the f.
fk-_f.“'¥7fiﬁpr0cessest- For example,_a staﬁﬁ member might bo asked,."Ln what ways’

| are the problems and 1ssues in the communit].identxfied?" (analysis) -

_ " or "What opportunities do oommunity members have to part1c1pate in
¢« &
0 $ L

Bt making dec151ons aboht their children or the 1nstructional,program of

L

*a

. ‘school?" (participation) . ~\y” ’
—‘ o 'm When questioning school staff members, data must also be collected
. ' . M )
on program characteristics of existipg iihool—community‘relations.. ‘

.. : ’ ¢ . P

<o
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'+ Content of the Data Collection Mechanism o : f"“7"2 . 'i
r— R . ! . ‘ - " g ”“ .“ l!,,,

‘pbrceptions of existing relations L e e

e Strengths of. the school

< o Weaknesses of the sch001 I o
A ‘\ | N : ' R ’
School~community relations prgcesses‘peing ugsed . _
- < o R e
: ’ . . e & ’
v ® How analysis is uged N ’
"o How communication is used . S .
T e How involvement is used
e How participation is used - . ‘_ .
e How resolutioqCJSWused ,
Program chgrécteristics of existing school-community relations - B
A co . - ' (for stafg input bn]%) A ' ‘
‘ .+ ¢ eWho'is in charge of drgqnizing the activities and
_ program '
:“(;. » *"‘—~. * A .
¢ - : e Who.is in charge of motivating the staff in terms
’ of activities and program : :

-T' '~_ I _jf"“ S e Who is in charge of implementing the activities o,
Nt ' T and program : :
_ Ly

.
.....

o . e e-Who is’ in charge of coordinating the. activitiea
SN T oL and program .

g
] Who is in chafge of evaluating the activities . ' "

N . ' - and program : , ¢
. S . - - _ ” Qo

.

. : Reactions to existing school-community relations activities
e Strengths of each actiﬁity LR

e Weaknesses of edch qctivity

2.




\ , ' 3 _ .
'These data are frequently obtained in:conjunction with information on ' R

'responsibilities for school-community relations. fhe questioning mhy

follow. the pattern: "Is a needs assessment of schooﬁycommunity relations L

a’

conducted? Who organizeg it? - who coordinates lt? Does goal setting : : )
. follow completion of the needs.assessment? Who organizes the goal
setting? Who implements it? Are‘school-community relations activities
. .selected only after goals have been set in,otﬂgr to meet specific
' [4
goals? Who coordinates activity selection? Who organizes it?" / R
Generally, questioning about the existing program and who 1s responsible

is eliminated from community data collection, since community memberé

- . e

‘F . .
"have little knowledge of these aspects. - _ \

EAE

The final questions are devoted to obtainipg reactions to”

!

4

specific school-community relations activities which are currently ~

being used. Typical interView questions are, "What are your—feelings
about the Christmas sing? Wwhat do you like about it? What do you
'dislike abotit it?"“On a questionnaire, the respondents can be asked

to circle a number from 1 to 5 indicat;ng how well they like a particular

DRV

hd

activity. For example; Ltn . 'F‘_.f y
i - : 7 i 1 .
. N
How well do you likeéthewrf_ (Dislike) 1 2 3 -4 5 (Like very well)
pregent format of parént- ~lh« N oy LT
teacher conferences? . EEEE et o
. S . ' - »

" N
“aw o,

In summary, it 1! essantial to collect data on general feelings‘ ‘ '
' ..
"about the school, existing.opportunities for the Operation of ‘the
t -

- . A e,
< B 7N

school-communitx‘gplations processes, program characteristics and

staff responsibil?tiesifor existing schodfacommpnity relations, and

f. réactions'to spbci?ic activities being used.

’
R . . . L T B
. [ - ) '

t e .

_,_'.;'39,' o
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etc.) living within the attendance area, (c) randoms, or those selecked .

complete the'questionnaire. The principal, school secretary, a repre-

) . .\ ) * B - ) . - . . ‘ ’.l

¢

Who to Collact Data From

v

The third step incthe needgF&ssessment process is touseleot

people to be interv1ewed or to complete the questionnaire. No matter><<:f‘”
e ¥V
which mechanism is usedq this selection must bb approached*syhtematically.

Particuiar effort should be devoted to- obtaining an unbiased, repre-' .

- “~

sentative sample from the community and school staff

¢

Four categories of community members mhst be selected (a) know- '

ledgeables, or those who have inﬁormation about the school through

)

frequent contact for either positiye'or negative reasons, (b) officials,-
includind"both school offigials (PTA, Citizen-Advisory Councile etc.)

and government officials (city council members, school board members(,

at random from amongfall community members through-enrollment“cards
‘ - . _ ¢ ! * i . . o
or city.direcﬁgries, and (d) referrals, or those mentioned as being
. ] ~ S . . - - .
khowledgeable and influential by people in,the first three categories.

Table 2 provides a guidelineiof the approximate number of people_who
should be selected from each category according to the size of the
-

school s stuaent body.

* Approximately 25% of. the school staff should be(interviewed or

~

. ¢ . i
sentative of each grade leve}) or department; and several representatives

.
o .

of any hncertified staff should be'among those selected. "

T itiatingquntact

Participation in the needs assessmerit requires time and cooperation

from the selected stafﬁ and community mempers. Those selected may be
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P " | Table 2° ", R AN
\ . )
s Numbe ) ofXCommunity Meﬁ%ers to Select for Data Collection
According to Size of School's Student Body \
L] / .
Number of P o | ’

L]

Students . Officials Knowledgeables _andomﬁf Referrals ~Total

500 . - 4 9 9 30
1,000 12 12 40
12,500 25 25+ 80
|y
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i .  d

'unwilling to devote the necessary time and energy unless they are .
convinced thqir'participation is important. Therefore, it is essential

to axplain the needs assessment in the local newspaper and to local
¢
. ' o ﬁacisiog makers (e g., city council and school hoard members) as a

D :\

general. means’ of~dm£orming the community about the study.

<

< This publicity needs to be followed by a letter of introduction .
to the selected partLCipants in the study. The letter should

contain a brief explanation of " whyfthe study is being conducted, who Ty

+ A

is conducting the study, why the individual has beén selected As a:
participant,-and the importance for the study of obtaining the individual's
feelings and perceptions. Reference shou% also be madej to a follow-

up telephone call which the selﬁcted individual will receive’, The ¢

letter should be jointly signed by a school official (generally the

-

Superintendent of 'Schools), the school principal, and any outside con—

*
-

. ' .
..~ sultants who are conducting the study.

EE

The follow-up telephone call provides an opportunity fd% further ¢

¥

_explanations-and for asking questions about the needs assessment.

If an interv1ew is to be conducted, a mutually agreeable time and

location can be arranged during the conversation. If a questionnaire

.
‘ \

iS“to follow, a brief explanatibn of the procedure‘for filling out and

& = fxeturning the questionnaire may. be given. Theltelephone call could

L,
be the. start of a good rapport between the participants and tfiose
ll ' 4 -
?3“ conducting the study and should emphasize the 1mportance of participating

/
in the study.s

. ;
. D .
A ) B . . . .4“‘
o ST . .
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" a successful interview are provided in Table 3.

P . ‘,- AR D u -

b the desired topics as possible.

'_. If questionnaires are being ‘used, the questionnaires and an

- . - ' g
. O R _(v,“.}}.

PN
Loes T

' dB&I&cting Data . o e ' _‘, o ., K
v ..I‘.J. ) Yy - '.

_Tg? Once cooperation of selected staff and community members has been
obtained, the neceesary data ¢an be collected. If interviews are being
g o

'conducted, the interviewer must keep the agreed-upon appoxntment and

v s . i

:'follow the designated interview questions. The interviewer must

L )

remain objective and . obtain as much information and clarification on

Severa_l suggeetions for conduoting
. : >, T

accompanying letter of instructions must be distributed, along with
=stamped return envelopes. A follow—up postcard or telephone call may

)
be' necessary to receive maximum questionnaire return.

14
v

ompiling Data . ) ' ' ' ) ‘

Once the data have been collected, it must be compiled into a

-
T

- meaningful format for reporting on the school's needs in terms of

K]

school-community relations.

the feelipgs and-sentiments of each individ-
| 8
ual or group should ‘also be surmarized; then thg individuals and groups'

or group must . be compiled,

issues and problems, and feelings and sentiments should all be

inter-related. A comparison must be made between the existing and the

igeal school-community relati?ns program. Every effort must be made to

i : . N - :
keep the data anonymous and to make it impossible for anyone (Eo Lrace
. e - [ - i

statement to its source. This may necessitate changing names of parents

-~

and students. ' (’ S -
. . ¢ . .

N
Several techniques. are useful in compiling the data from inter-

» o

“ views and.questionnaires., Recording ea%b issue and associated comments

oo ‘ ! ’

\‘ . . . i * ' L

P

The - issues and problems dfseach individual

\




’ ¢ . . t h. ! :
o ' ‘ ooy
. 5 . .
2, / . _-’. . . . v ¢ ~ .
& . ‘ Table 3 , :
s . Suggestions for"COnductin§ a Successful Interview g
. . . . T - ". . . ¢
' % . mla . S
A . Do!
$ . . .1. Promote good public relations with the community by being prompt,’
- - organized, and courteous. _ , N

v
e,

2. fExplain the interview program thorou@hly and answer all questions
 -abhout the interviewer. '

o “l' v ‘ 3. Be brief ‘and simple in.identifying oneself and one 's purpose.j |
‘ | " 4, Be willing to go into detailf if ashpd _ S R
. ) 5. Be concerned in getting people interested in the needs assessment.

6. Note order of apparently disconnected information.

7. Define concepts well. ‘they bECome units of observation in the
research. o o ' i

8. Note changes in verbal behavior; the muted cues. ‘the Values, the
' sentiments. . . . o

o

9. Get notations down as soon as possible after the interview.

. 10. Keep notes as full and complete as.possible at the beginning.
-ft 11. Keep interpreta ions out of notes. . .. .{ ..,
‘ 12. Analyze the dat gggrx_night. ‘ A | .
. 13. Put issues ingo a time perspective, with dates, before and after, etc.’
' 14. Obtain names.- The people. being interviewed should not use = @
‘ : o pronouns." s “ .

15. Get definitions and examples In order to operationalize issues.

16, Keep issues associated with indiv1duals and groups.

L}
' :
} Don'ts » :
Ay . 7 . . L
1. React to the opinions and values of the people being interviewed
' or give your own opinions.

. C 2. Exchinge information fromfan.interview with others.

3. Use a tape recorder.

¥ . o B v

v




o ) & 3 - !
. ! * . q" .
. + - . A
« .
. ' - . . . ¢
2 “y !w‘l '
5 on a particufhr color of index card enables all comments on the same
‘ : fW : . . te

: issue toﬂbe drawn together. The same effect may be achieved by
» . 1- . .

recording comments on computer cards and notching them to indicate a

W ~ particular issue. All cards with the same notched area may then be!

"

skewered and drawn together. IR cases where a response scale from 1.

to 5 was used, the responses ﬁay béJ%ey punched_for easy summarizing.
Tbe'results-may then be hand or computer analyzed. N

L8

+

>

It is recommended that interQiew and duestionnaireﬁresults be

compiled in terms of how often an issue or perception was mentioned. -

<
el

. ‘ ".Such quantitative results permit an objective summarization of the
'data. A matrix such ag, in Figure 3 Simplufies thé recording of data

$ _on ex1sting groups in terms of school-community‘relations processes

being utilized?: y ‘
The outcome of datagmcompilation . is to enable the data to be

A}

presented in a comprehensible, meaningfuiamanner. This final report

4

’ on the needs assessment should make the next step, program planning, <

-
¢ .’

easisr. . : _ : o
3 ' ! R L )
4 1 . .

\

»

Needs Assessment--A Case Study

)

¢

. . . ) . '
" The previous explanation -of. the; Needs assessment process may be

clarified by reporting on ‘an adtudl heeds essessment conducted in
. an elementary school which served as the basis for a school-community

relations program. 'This example is not meant to be a limiting pre-

A

. scription, but to provide helpful information. The example will be ¢

"\
B

the basis for case studies in upcoming chapters.

o

- Because of the relative advantage of interviews over questionnaires,

» ! "\ ’ )
the former technique was selected. An outside consultant, designated

SN
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! | g - g ;
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\
. ' Rotarians ~ ) ,
A ‘ A |
;7 ) ('S
v & . .
Systemwide .
High School Curriculum
, staff ‘ Meetings
L‘ : E ‘-A’T .
- Business- ‘
. Industry-
“ Busmnessmep ] Education
g‘ Day Yo o
=] «
b o
Y |
- s Golden Agers =
‘ o
" . Parent-
_ Parents Teacher ™
) . Conferences
-
Aides
15 ‘“ - . "
. Figure 3. Matrix for recording data on existing groups in terms of

interaction processes being utilized.

*
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v

as the'prqgram coordinator, conducted-37'staff ﬁﬁterviews and 37

P .

community interviews over a 3-month period.

vt-

The purpose of the staff interviews wag to determine the roles

|
and responSibilitie§ of each staff member in the school-community

v

relations activities at the school and to identify their perceptions

.of the strengths and weaknesses of the school-community relations.
" The procedure used in, conducting the staff interviews involved

’

* (a) discussing the purpose of the interviews with key staff members;

(b) contacting each staff member individually to. determine if he or

\.

she would be willing to be interviewed; (c) setting an interview. time;

and (d) conducting the interviews. All 58 full— and part-timé staff

Py -

members were approached about their interest in being interviewed;

37 indicated willingness. A copy of the staff_interview questions is

’

included in Sample 1.
J

L3

-

-~ . : Q . . . :
The program coordinator interviewed 37 parents and nonparents in
. ;
the school community. The objectives of these interviews were to 1"_

determine the perceptions of a broad'representation of citizens on;
(a) the strengths and weakngss:§ of the s&hool's program, (b) the

1effe tive and ine fective. aspects of school-community relations at the
°9 .

4t
R

school, (c) the ways people learn about and‘become involved in what
" is happening at the school, and (d) the specific school-community.
relations activities of the school. \ .
‘The procedure used in conducting the school-community interviews

wavolvedo (a) selecting the interview& (b) sending a letter of

introduction from the district Director of Elementary Edujrtion, the

«




't

Staff Interviey Schedule o .
N oo :

N , NAME OF RESPONDENT - y .
" ROLE OF RESPONDENT _ . S T A
. . o ' w. . ,
UNIT/GRADE LEVEL OF RESPONDENT N\ . °
/ ONDE 5?_ . 4 |
I. 'Introduction =~ = . " y
".{" . » . A V;' ' . . .
. l, : | “Who I am - _ . ] . N L " s - ..0’\ _
- ’ V‘ ' - .
[ -~ name -
A ) - refer to meeting at which I was introducod (authorization)

-urefor-to plans for work: at the school next year . 2
. ~j:‘ A
Purpose of interview -

- general
v\': to identify the roles and responSibilities of the staff 1n_
’ ,the school's home-gbhool—community relations program Tl

¢ . ‘ .
to identify the strengths and weaknesses of the present .
school—community relations ‘program ati the school
) N . _

N , - 8p cmfic

teachers in t
program .
- o . to identify the roles and responsibilities of the aides in

the school's school-zommunity relations program TR

]




ad

;-’\‘

History of respondent as a- tdacter

xIL%

o

oI

' _fﬁ*-'at the schobl?

&‘ S

L]

-

V.

V.

.'«

Y o " .

' - 31
. sample I (continued) . -~ ¢ S “ .
r ' : N é‘ . . ,
o to identify the roles and responsibilities of- the pupil _
'  services personnel in the school's school-community -
; . relations program , : A
: "= use of the_information . :‘ o
{ . _ '_ S ' /
' e basis for gz work at the school next year L
- report_may'employ quotes to illustrate,‘bﬁt names will not
be utilized - \ ' . 4
,.i II. ‘Biographical ' . R \ ot
S . ¢ - .

- generally.
~ in the community .. . : <

- at the school

Roles and'ﬁesponsibilities (open-ended) B ' b

As a - * - ' {role), what are your responsibilities
in the area of school-community relations at the school in
terms. of analyBis, communication, involvement, participation,
and resolution? "

» . ) .

Strengths and Weaknesses of the School-Community Relations Program

-ﬁr-p- < . N -
what are the strengths of the school~communﬁty relations program
at the school? ' T . .
a P ‘ R _='--'--:."'.‘{; ':. oy,

‘What are the weaknessgs of the school—communxty relations program
. . w® :

e
» Al .” . . . M
« ¢ . R a .

Checklist (focused questions)

what is your resPOnsibilfty with the following current school—
community$relations activities?

s

Parent-Teacher Conferences : .

: Articles about ‘School in Local Newspaper | .

i o » ' o

Reporting Pupil Progress

e ’
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v ) a . . .' . ' . " : v« e “
. ‘. ) . . -
e _ S . o _ . e }. o
* " ' | sample-I (Continue@) "
g . ) o . - V L r
et . s ) ° ¢ .
3 PTA/PTO '
“« T . ST » . ' . *
R . Open Houses . R v )
LN . Christmas and Spring Music Programs
L . T L ‘ .
vglunteer Aide . Program ' '
’ T a ot I;J
' ~ ommunity Involvement of Staff Members ) .
s ' - . . ‘ Yy ) ’ o .
’ School Facilities Open to Community .
o . ' e . . “
R " parent Advisory Board/Council o v et
Schopl Newsletter ) . ’ ' .
¢ o ' . ¢ : : ‘
: . , . _ :
- \ Y . “ . . -8
PAfent, Questionnairés or Surveys RN y S .
'; .' ' s ) / . . sl _ I;'r. A
o Co . yse of Community Resource People for Instruction * . TARIRC
) e : e ; L T .
| Positive Cards, .Calls, Notes A :
- . - oOther L - R E
O . L ] ! A
.. o ¢ " b ! \ ) R . .
{. ‘ E Y. i ° -t
¢ ‘e - - .
\ . . \ ' . 4
T < - ] ’ ! {‘ *
) v . -
< .}‘ -
N . . N \ : . # M
A ! “ l \ ' . .
g - ‘ I : : ! v
i - ) ~ o
, e ' - +
(Y . i .
} . - ‘/1:
) - . ] 5 .
Y’ L .
-« - (4
” ' o : * *
;"lo‘. \ ) . ".\., 5.{.‘(
v v+ . s o
~‘ " -
¢ ot
. X S - . N '- [ . '_
]: \[\C . - s | _ . . \ . . ‘.O .
' . . O AR S
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u D T S T
principal of the school, and the university professor sponsoring the

. ! n'l: .

c o _ 'study ((see Sampie 2); (c) oont'.acting each family ‘by telephone to

determine their willingness to be interviewed; (d) establishing a J, 1/2'-

gt % % .

S e ] hour Plock of time for the interview: apd (e) conducting the inter\iiew. o o
A, total of 44 people were contacted by letter and telephone to request

o an interview; 37 agreed to be interviewed. A copy of the 'interview

' - . ¢ S ¢ . T o ' o
O questions is. included in Sample L ’ T ,' . .
_ . - _ ‘ S _ . . ,

l

o v . | The 37 communitquembers represegted‘ four categories of peoplen .

Ao 0

officials, .knowledgeables, randoms, and referrals. 'rhe officials

+ &

| included three of the four PTA office;g at the 8chool (the fourth L
3 ' - -~ : -

[y et

refused an 1nterview) » ome school board official whose children had, ' Ce

atte.nded the school, one cj.ty council official, and’ the county board <

"o“ ;‘.. . ‘- . . ”~ '.'. l-
] _ - member from the school’ attendande area.,‘, ; T o x h‘@. . S ’
Ce L ‘Catedory two, kn "geabies, inoluded 15 people who were nominated

\“; . Pl ] o ‘v
.. hecause they wdre k' wledgeable and informed about the. school. 'l‘he

’, "."“. .. ‘. K . -'o

' of the attendanc‘ea !who was also a s;.’o()l aide, and three PTA officers- N

. \&)r names of people they thought were knowl@eable about the school.~

‘e

/- Often people were named because they had a number ‘of children at the _"'
o ns’cho:;; had been a' PTA officer, called or visited the schooL frequently
L o 1y - . -
i . u wirth ;{uestions, complaints, or problems, or attended PTA meetings D
L ‘. regularly. | Parents as well a\s nonparents were nominated. If desited,\
',;&5 -the nominatOrs could_‘_review a list of students to a\ssist them, in the e c'
,,,» i . selection process. ,Ne :: nominations were. compiled by frequency, an’d
g foa ST e,_‘“"‘ - S

L




., iDear

RNy

'a 0
B
»
°
o
A
»
LY
:
.
»
L4
. >
:,._!\ .
Y
.
o
L4
’ ~

'i&:_-;‘?ye_arlb'lrnq study of home -schbol-community qelhtions ._is being
=+ ‘this year at ___ _ _
“ ps-part of the study, Mrs. Lynn Karges is interviewing numerous people, - '’ ..

" will be made available to ‘everyond who has been interviewed. :
.that any. comments you make during.the .interview will be kept confi=, . .
- ‘dential;  The

. Thank you for your anticipated cooperation.’ ° . _ .

' Direttor of Elementary Education Principal.

Sample 2

IR L R S | IR
" Letter of In¥roduction ‘to Community Members .

. "o' ’ . h i '
o 3 . . . " " . . N : R
- ....,},2. - T . . L2 . )
s, S Can ey Lo . : . S
RN P N o . b — L
o . . . Ce . N . . . i - i
e e L - - . e N
470 . 2o st TN
iy * T coL R A

: - - R R T
- ° Lo oS, e P ey AL Y AL
' TN 48~ S R

orl R
: G

_ conducted : © - ¢
School by the’Univérsity of Wisconsin-Madison, - '@ =~ .

v

to determine their opinions of . 's, school-community relations; ° L
the operation of the program at. . .+ and any other school- - . e

felated matters which they #ould like to'discpss. ' . . A

-

You are one of the people-who has béen sdlected to fe interviewed.
We urge your cooperatidn and hope you will be able fto take the tite © el T
to talk to Mrs, Karges. She will be contaqft;j.nd you sooxf"by-te"fep"t‘_xong; S R
to make an appointment _gt a time and place of corivenience to you. T ,
‘The’ numerous interviews will be ingorpprated into a report, which Yoo

v _‘,‘,4‘ '

“The __. .. " ‘Public Schools, and specifically
school, planté usé the findings of the interviews in planning future: -
school-community relations activities. . _

s . ’

« , ‘ .
- t

Sincerely, . ‘ . _ I

.- -.' ) . -' -

P Su— -
v -

‘Elementary School e

_ Public Schools

U e
.t LI . W

. ’ .. R .
: ¢ o
. .o - ‘ L. .
e R d " . ‘ .

v .
\ b,

. i . .
. L Marvin J. Fruth, Professor

e T _ University of Wisconsin-Madison .
g . v , .

.« e . L.
N g " T R A\ v

N ¥
I




Telephone Number o

‘ Sample 37"

School-Community 1nterview'Schedule |

Name of Respondent(a)

£ . o s
. .

Address | -

I. Introduction o o : .
Who pre you (interuiewer)?;

. 4+Name . . '_ . o,

+Reference to letter of introduction and local schopl
: +Re¢ference to study affiliation
.#Ihdicéée that you dre the only_interviewer

;Purbd&e.offthe Study .o . L
+General purpose of the study : | I
+Discuss the positive aepects and high

ts of the . °
education provided ‘at the school C b

.
L

ZJ\L_ ' +Di§huss the school-community relations at the school
| +Specific purpose of the study "\._«'

. +Identify the strengths and Wweaknesses of the educational
¢ s program at the school - |

+Ident1fy the strengths and weaknessae of school-community
relations at the school . : :

.

Authoggzapion : S

©

+Refer o authorization of district -and principal

- +Refer to letter of introduction *

~

*Refer to study affiliation mnd to whom I am responsxble for

these interviewe S .
K3 . ; o . ), ]

-




' Sample 3 (Continued) e o

Use of the Information

+Report to the Superintendhnt, Director of Elemontary EduJ{ N
tion, and ptrincipal . :

+Use of names'and/or quotations

-

+Interview is ‘u\rt of a larger study involving 40 Thterviews

+None will be identifiqd by name or direotly aslociated
", 7 with quotations ‘-
. : A
¥
-t +Study may employ quotationl to illustxate its: observa-
. - ‘tions, findings, or conclusions but names or direct
. ' o associations will not be.utilized :

“":

Why are we interviewing you--how we got your name -

+List of PTA officers (President, Vice Presidents, Historian,

council RepresentatiVes, Secretary, Treasurer) from 1975-76

and 1976-77 ﬁ" : : e .

. . o \

. +List of persons who are knowledgeable and informed about “the
. : \8chool : . . ;

+List of parents selected at random from an index of school

families to get broad representation ,
+List developed fyrom interviews of persons who have been
nominawed as kno ledgeable and informed by .others who have
been interviewe

. : . : \

N . II. Biographical = g L. L Lo
‘Educational History of Respondent v oo 3
. . +*School history of lespondent

—_— \
+Specific history of respondent id\the school area’
‘v | -iﬁ .. +Differences noted . ) _' ' .&

*  Children - _ n

. P . i - 4 *
y  +Confirm names, grades, a’es of children

- ¥ 4school history(of)fach child. { _ "

+Specific history of each child at the school

t"‘




Sanple 3‘(Continued)

-

.

+Di££erencee among children and places of echool attendence

+Experience of children at ﬁhe school = .

‘

I1I. Central--Open-Ended Questionb of the Community.study '
’ 5
What are some of the etrengths of the school? Weaknesses?
Points of excellence? Places for ‘improvements? Problems,
toncerns, issues? S
' ' .

+Allow respondent to establish agenda-~not interviewer v

3 . M

+Note language of the system

¥ +Have respondent operationalize the responses .. = - - v
o , e . . B .

+Definitions ("What do you ﬁeanAby e o o ?")

+Examples ("Could you give me - .an exanple of what you
mean by . . .?")

‘l-ﬁ'
+Differences 4"How does differ from what you
™ . experienced in another school or place?“) . P

+Changes (specific dates) (Is it different before or
after a certain event?) .

e
»

+Is . . . should ("Now, what do you thinh it should be like?")

-

. +Quotations Y °

+Places
+Names ("Who are some others who would be knowledgeable or
informed about - ° >, ?" or "What do you mean by ‘they ")

. . .
wWhat are some of the ways in which you learn about@what is
happening at the school? .
o R A :
What opportunities you have to become invotved 1n what is
happening. qt the school? B :

What ppportunities do you have to participate in declsion making
* at the schqpl? )

-

/ o
‘What are gome of the effective aspeacts of school-community
relations. at the school? Ineffec#ive?

) .
¥ 3 . L 3
. fl
. . ,
'
.




. sample 3 (Continped)

¢ 7 o 5oy
. . .

1v. Checkliut--?ocused Qnestions ' .

. What ii your opinion of the following current home-school~ f\”
»communiiy relations activities? '

‘4Christmas and spring sings B

. { +PTA programs; such ‘a8, the September_open Houaq and the square
A daece . . ; -
. 4+Newsletters (classroom, unit, echoolf

4 |

+Report cards
- +Conferences
+Parent Advieory.Council for TitleII
‘u; +Parent velnnteer'progrem
’ J_+?arent_guestlonnaires/snrveys
+Positl§e_callen;na'notes,.cemme.‘ation fofms.
,"%épenbdopr policy o | '5 . o

« +Curriculum als and expectations

+Individua ed Education/Multiunit School Organization

. . )
Do the hours you ;:s\

" the activities at the\s

i ' M

V. Referrals

Would .you ‘be willing to ferve as a reference for me to that
person by either callin &r allowing me to use your name on

-introduction? ,

informatioh and clarification 1
. . N - »
w" & ' A .
YII. Follow-up letter of thanks . ' '




those mentioned most‘trequently were selected- : . _
" &y . ¢
"A, third category consisted o randomly selected families. Using

h

#
a. file of families at the school, phe interviewer randomly selected + -

. . ' -

cards until there was at least one family representing each grade

’

- level. Seven families were selected in the_random category. o ~
The final gronp included people'referred during other interviews.

During the interviews, the intervxewer asked for suggestions of

1

people who would be knowledgeable about fthe school. Those names_-, ?

- -~
w

which were mentioned most frequently were selected. Six garents and:j\?”

. £
-

three nonparents were in this category.
K The interview data were suymmarized using the color coding system

<,

described earlier. The comments from each interview related to one T
. 4 . . . ) .
topic were recorded on a particular color of index card. Similarly ,

' colored index cards were drawn together and the frequency of comment
_ ]
‘ +
on each'issue noted, as shown in Sample 4. For questions related to
’ 1 [y
, ) specmfic school-community relations act1v1ties, a general summary of
v ’ -4

responses was made without recording frequency (see Sample'§)

t

!

“The data were further analyzed according to the extent of use and

P Y

the focus of the fnteraction processes. A»matrix was used for this . 5;3

’

purpose), as\showl in Sample 6. Responsibilities of school staff

Se

members in terms ofgschool-community relatipns were recorded and .

e hbu..‘

‘analyZe&*for the type of 1nteraction process(es) inVOlved (see
Sample 7 for a partial list of teacher-perceived responsibilities) ..
These formats, for reporting needs assessment data were helpfnl'for the

. néxt step, program planning. .




_ S_axnple 4 :

strengths of the School

b " strength

No. of Families
' Mentioning

Teachers' concern,,accessibility, enthpsiasmf and frien ines toward
students and parents C _ 4 -

students and parents» o _ , . .
Students opportunities to participate in/ xtra-curricular activi ies.

The strong. educational program at the schéol

The special educational programs atﬁthe fchool,

Men on the staff ' - %/ ' B . . -

Students switchinS;teac‘Lrs | - /hfﬁ o ' i'\\ )
The strict discipline at thq\school / "-'"ﬁ;'

The helpful, well-qualified noncertified staff‘f
’

4 . YA

Prpx ity of'the 'school to the homes
R _ : 8%

PTA

&

]

019

12

11




i@. j-;
‘ , - - -éample- 5, Ty . S L
Summary of‘ﬁzsgonses tq Checklist Questions s o ' a';(.
?{é~ .| A- Christmas Sinéﬂ s - - Y e 9 | o .i;'ﬂj
o 1. General support and desire tq{bontinue'it in the future : ij. o
2. Concer.ﬁ\ | . L ' :{\ "
a; Cro%ded
N b. Spread over two days |
O c.. Includes teacherx performancég N ‘
a. 'ﬁad_ locat\.ion C L N S
. i X - )
" e. Difficult fo hear
B Spring Sing ‘ ) : v . .
) | . 1. Géneral ‘supp,o‘rt’ and desire to have an ’annual .sﬁri.n_g ging« ‘
. i .
2. Concern '\ |
_a.: "Moo hot : ) . .
. < o ' .
G. PTA ' . -
1. | General concern and desi_ré to change PTA in the future
) a. .Paor “ati:epdance unless children L:resent o - ‘ | : .
b. Content of meetings , ¢ . - .
 Cn Nat.:ionali af'fi'liat_ion uses local funds S -
. | - .d. Money-makin;j funci‘ior‘x UE I;TA is"uinappr‘opriate o .
) | | ~+ ' e. Not all classes make presentations . :
[ o £. Sax:e clique always involved o
o Lo g.% Difficult to hear | : - -
'b_-_ ' :_'2. Lil‘iiit;d "sqpp'ort for social issués orien.ta;t‘lioh‘
RN I R
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w

‘ . summary of I

Sample 6

AY

hteraction'Processes Utilization'
4

Interactibn Processes

sChdbl-Community‘;

Groups : ’ 3 : L
. . Analysis Communication v Involvement participation Resolution
1, 2. 3, 4 6, 7.. 2, 8, 9, 15, 2, 4,8, "
5, 8, 9, 10, ¢ . 16, 17. 18, | 9, 15, 16,
Parents s 11, 12, 13, | w17, a8,
| 14, 15, 16, ’ '
f _17.-13. - b
! N ¢ . . ! Ju.
Nonparents ‘ P 5, 10, 11,
- 13, 14.
KEY : -
1 = written no;EZEE\and classroom newsletters 12 = PTA announcements and newsletter
2 = parent-teacher conferences . ‘13 = radio announcements . °
3 = repoft cards ) ' : ' ¥ = newspaper announcements
4 = visiting school _ . “’ 15_-'pa:ent-teacher‘conferenca on a student
5 = gtudent performances at PTA ‘ 16_-.pakent-principal~conference on a student or
6 = volunteering in the’classxooii a teacher * . .
7 = being a room mother . . 17 = parent-Superintendent conference on a
g = calls by or to the principal * . P teacher ‘ SR
9 = calls by or to teachers “ . 18 = parent-Board of Education conference on a
10 = students | o, ' teacher - : W
11 = other adults ~ . , - .
. N - »
\ v

A\
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Teacher Requﬂsibilities in Séhool-Cbmmuhity Relations -

X

. " . CoT?unication o . Partici-
Activity | Analysis | oOne- | Two- .Igvolvemen? | pation in Resolution
L 1. way way of Parents Decision . -
¢ ! ' Resources Making
: ¥
l. Pparticipate in. parent- . ¢
teacher conferences | 1 2 . 2
-2, "Attend.PTA meetings 1 2 ¢
‘3. ‘Complete report cards 1
J . 7
4. Explain report éard'markings 1 2
5. Q;epareicﬁristmas éihg .
presentation k 1 .
6. Arrange- for field trip’ ’ »
J chaperones L 1l- 1 ,
:'. . ' . . o
]. Clarify any apparent preo- .
blems through a call to .
~ the home 1 2
8.  Work with room mothers and '
) homes for ‘treats, special '
‘ help 1 . 1
» . .
9. Jork with volunteer mothers, |
at school and/or"home 1 1 ’
. ., N . (4

1l = fre

¥

" b . . <
quently-or always utilized this process

4

2 = 1nfrequently utilized this pro
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o PROGRAMPLANNING
. , Te : . L
‘Once the relations between thJ!Lchool\and its communitynﬁave been
. ' 3 o : . .
assessed and there are identified sﬁﬁool-communityArelatiOns‘nééds, the
‘x
staff should then begin planning the ideal school-communi%y relations_
L] . ] .
. S N proqram. -The ‘identified.needs must be.incorporated into goal statements.
> E

- and serve as the basis for selecti g school-commnnity relations

b 'activities in the futnre& IR ' - . f;-

' ‘i . ?his chaéter provides informgtion onlplanning a.schoel~ce "nity'
. .:relations.pr??ram.-oThé~first section discusses the five'gsals ﬁf_tne
: ’ ‘planning prociss. These include.[ (a) translating identified,n[eds

1

into schsal-community relations goals. (b) establishing priorities for

1]

the school among the goals; (c) sechting'the Epecific activities

which will help meet the goals; (d)éestablishing timelines,:resthsiv
A .
bilities, and essential resources for impﬂementing the activities;

‘and (e) selecting evaluation procedqres for the-activities and goals.
- e $

/.-' . i“:. / e .
e The chapter continuesHWith an explanation‘of procedures for meetingr
T - \__\ ) - ) : v . e i

thesa;five goals. The conbluding section is a continuation of the
case s udy 1ntroduced in Chapter JI. The-process used in one school

‘for restkting the needs as goals and selecting actiVLties for meeting

the goals is discussed. =~ - - —~

LN . . ’ 4

’ . . '.. °
v
Goals of the Planning Process

- . . ‘ - : 4 .
The needs assessment provides the school with a great deal of o
3 . . \ . @ . . ] - .
A ¢ : . ] - ~. o
data on the present status of schogl-commymity:relations and the necessary
. - . . R " ’. '. . . .
£ .




areas of growth in orderxko implemedt an ideal school-community rela-

tipns program. ‘Much of the information may be negatively oriented

because_it emphasizes school problems. Rather than dwelling on -

'negative aspects, thg first goal.of,the planning phase ;s to help ghe

staff translate the problems and isgsues into positive goal statements.

-2 *

. , There are at leaet three sources of information for formulating .
goal statements. First, each identified weakness can be examined to -

SO . : see whether it is truly a weakness which must be eliminated or, whether

‘it is a misperception which can be corrected. Goal statements may also

_ develop from expréssed concerns about present school*community relations

'activities. Conce¥ns must be viewed from the standpoint of how they

e

““_ can be eliminated.. A third sourcesof information,for formulating )

N

\ .
goals is to compare existing.school-community'relations with?the

ideal program. Any unused processes, programmatic elements, or

\

responsibilities should be translated into goals for future growth; .
e ' ) unnecessary aspects should’ be'translated into goals for future

elimination.

-

L3 o
As a result of viewing the needs’ aslbssment data from these

"

_three perspectlves, numerous goals will undoubtedly be generated.

“tn fact, the number of goals is generally far too extensive for a

v

- school to even COnsider accomplishing in a single year. A second

essential step of the. planning process is, therefore, to“establish

'

® ' priorities. "Consideration must be given to how all available resources
. may be ‘most effectively used- in the future. Realistic timelines must

be}established!fOr effectively meeting the goals. g

N [
. . : .
. <




After goals and timelines have been established, AOtivities can ¢
! be selected to help meet the goals. This sequence: eliminates the ’
common tendency to adopt activities w1thout thinking abont whether they
\ are really appropriate fer a given'schoql. Activities‘should be ﬁ

-

. . selected because they help meet the established goals and make

:effebtive use of available resources, not because they are cu ntly =

ﬁ’-; Once activities have been ‘selected, consideration must be given

to establishing timelines, gstaff responsibilities, and essential

- .

_;esources for implementﬂhg each.activity. Methods of evalua‘ﬂng each

activity s effectiveness must also be determined " This germits
.\ ' ’ .
1ncorporat1ng effective activ1t1es and eliminating ineffective ones

iy during future planning.
' 1}

The . final goal of the planning phase should be establishing .pro-

cedures for eyaluating the school's progress. boward meeting the

> ty!

\ specified goalg. By.assessing the perceptipns'of staff and community
' ' R § . .
\EEEbers,,the school can evaluate its current status and apply the findings

P
[ . R A v,

to‘futufe-planningf . o . L . “t

v ‘ :{f_ Thegs® are the'five goals?involved in the planning phase oi .
) establishing i school-commu%hty relations p;ogram The next section

of this chapter provides suggestions on how each of these goals may“'.

,/ be met;f . ' _ . :} ’

ST S r T ) - . .

. )
L 3 -

v P - ) ’ ' /\'

The Planning Process

. ¢ R . .o o ) :
. - .After the school's needs have been assessed and the data compiled,

> -

14

the results must.{)e shared with 'steff 'meMef?nd ail, communit\y - .

"t
IS




.
|

PR |

3.9 member‘ whp participated in thé needs assessment. Getting concerng\ N
. ) - - P _a‘A
» outainto the Open and dealing’ With them prompt aiiminates the growth

Y

o LT of un_necessary tension _and mistrust .betwee_n the school anE community.
. o "y . ; . M ’ .

e " 5 »

“ - v Efvervon'e" focuses quickly on improving ‘the present situatdon b_efore s

» -1

further problems develop. _ | AT

" We recomlnend that ethe results of the needs assessment be shared ¢

«* .

et ‘with. the éntire staff. This procedure prevents misinformation and N

.
4 - .
. . . " .

‘,.,"_ - ' problew which could oq:cur if ohly selected staff hear t;his in'formation.
;“e The most effective and_ efficient means for sharing the data is to e

hold - a staff meeting and ‘distribute written copies - of the interaction ‘
-‘ \ Lo

o 8 : . matzlx and the frequency t ulatrons of conoerns illustrated 1n Chapter
) “

- . . » . -~

1I. 'L‘hese constitute the st essential data, which can be studied

/ ’ o . y . wet e T

s . ' - and used a/s the basis for future planning.. The ,st’af.f .wou-ld also R AT -

' 3 e .

A4

benefit ﬁ,rom hearing anqr\ymous quotations from interviews to fur:ther . ._';_ - ‘;‘::n..-

4 :'

“ e'lxplain ahd illustra‘te t})q data regarding concerns and interactiom ," N

) Lo patterns . ~ ’ \ "': '

[} . AN

At "

. v A T ) A\ ‘ Sy
TogyooeT L D e - The ihdividual(s) who cpordinated thé needs assessment should be IR

. . ,.' « 3
* 4
. \‘ . WY "° . . .
. i N
Ll
)

- »responSible for sharing the data w1th the s,;chOOI stiff Having an out-:- ,

- ’ - & - 4, ’ _— o
RN e «s;}der conduct and report on tHe neet‘s assessmént is a distinct advam-
. ;oo ' L "h -
’ ; \ tage “bercause’ it is eaSier for an outsider than for a staff member to
' ‘ . /-
B h .‘99‘ ----

be objectx\ﬂ _ If this is not possiblep then the staff member who has .:

. . - » /;—- ‘ . : . Ry X
'coordinated the needs assessment, 1;Lke1y the principal, must p,r.esent- _
L "&1‘ - the res‘ulthv ob]ectively ag pOSSlblé¢ “No source should ever be '
'\'.'“ ) ‘Y - ity L "
Tt : - : .a ? . s, .
a *"+ , - associated wlth a ‘statement; all ;_J,nforma}tion‘ ,!must remain‘ an‘onymous Wi
o R I -, = ' " ' ” .
. ) + V ) B ¥
v A In reporting the data ‘to cavnity memb‘ers, several formats may.
: ) FL N . . _' [/ T . .
.:/" ' . . . [} . . ‘ J . . ’ ¢ ) \X
> . , .- a u: . B r.
a C . " . ) N “ :'.; .‘ - 05
"
. y \J . . [}
- . Y
A N
o _ . = "

-t

. -y ¥ .. : DR
(R i) Ve [ FELP




o e " i ' . Y o “ ’ 0“
o be usqd. Copies of the interaction matrix and the, frequenty tabulations o

" . _t... ’ /
. L4

Y 4
may ‘be mailed t9 the participants, with a COver letter explaining

e Y
e

-
ting, may be held.: Agaih, anonymous quotations :

-

from interviews may be shared but at ne time should the source (s)

b‘evealed. \ - R N ¢«
h‘,q} . . . R [l . ‘ *

Y

“rranslating Needs into Goals

¢

: . ’ i

The needs assessment data may seem discouraging because'of the

‘multitude of problems which exist. - Thinking of the identified
[ ] o : oo S

4

needs as potentral growth areas, instead of problef areas, ﬁelpdu

. (4
Translating the ngeds into goal statements encourages ‘a more positive

- .

,g': -1_; perspective on the assessment data and provides a good opportunlty to o,
. .‘._t,-". LRI . ‘& ) T '-|'|.-:‘e . ’ . . B

check whether the staff thoroughly understands the needs.

. Austaff‘meeting should bé held for the purpose of generating

LI

r goal statements._ Agaln,.total participation will permit closer

1dent1f1cation with and commitment to the’ goals whlch are written.

I . .
- .

Although the meeting may be quite°long; it permitsuthe staff to leave

) - & \"‘ ‘
\
" - w1th a positive¢orientation. The- staig_meeting may be held in -

L)

bonjunqtlon W1th/§fmeeting for*sharing needs assesSment data or one

L] -
I

‘{' ',.-for setting priorities.: Or, a separate total staff meeting,'strictly '

for the purpose of translating needs into goals, may be held,,

O e dd o Tee e e o aﬁ”} s &amrw"
Wi

VIﬁf:f;:;j’Tf? The schoOl princ}pal will undoubtedly be one of the coordinators“

Q

of the translation effort. He-or\she is in_ the best position to’know

s R 3
v

- ' the amount and. type of inservice which the_staff wilI require for.

LX)

. writing the goal statements. The principal is also most\knowledgeéble'
. " -, 0 .

56 ; ' .
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-’

- -~ two consideratjions.

. .y . . . v "
N / \'\/

goal statements (see Table 4).

_To provide a.goal statement, staff members must- ask what the real

i

L )

about effective -ways of divi ing the staff into working-size groups. '
R
For example,.the principal is host award if gradevlevel teachers or "

an eﬁtire department would be the most logical group #ér working on Q’? fﬁ;ﬁi

o o

e

geveral Specific needs. On the other hand, the total staff miqht

, best work together ‘on ‘all of the needs. _ A - T

Any- outsiders involved in the neéds assessment should also be

1nvolved in the staff meeting. They help. clarify assessment results
and provide an objective judgment about whether the goal statements
are actually directed at the expressed nedls. Oqtside resource peOple

could circulate among the group, answering questions and maﬂing the~ g

translation process easier. . °
A worksheet can be provided at the staff meeting for recording
On the left side of the sheet, any

identified issues,-concerns,'anéfdiscrepancies should be printed; the
\_. Lo . ' - : ]
right side provides adequate space for recording related goal statement(s).

an . <

§

problem or issée is and what can realistically be done .to COrrect’the

situatiqp. Several examples of this translation are provided.

As a result of this meeting, the staff should hape a good idea r

“ Cow

_of the many directions which afe possible for meeting the needs. :
. . o
The next step %p the process is to establish priorities for accomplishing f

P

the Rany possible goals., _ .
| ’ ‘ __ - ©

a4

Establishing Priorities among the Goals

The process of establishing priorities among the goals inqpives
L] L :.&"
First, each goal statement must be examined to * ’

. a ' M

» .

’

\ ’ iy

. ’ - . ,’ - . "r(" »
57 - »
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Identified issues, concerns, and discrepancies:. : ‘- ;o

PR (2 T
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. . Table 4
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Few oppbrtunities for parents to. become
‘knowledqeab}e about the instructional .

\

progxam of their children.'

14

Not letting the students use the front
doors of the school. Lo

;
! e
D O
’e .l"
= ¥ =
B EES
N e
S

TfTo explaih ‘the:
" using thé front: doors of the

§é¢ome’knowled9eable
lbnul program

raason for not

A ' ff;school and provide ‘data on the
4 . ' . dmprovements. which have resulted
i ¥ ’ " from not usinq the .doors.
— . —
! i




- S o . .

v

. & . >y
determine its‘urgéncy.' A goal's urgency can normally be.judged'by thJ‘:

e

frequency with which the related problem was mentionqd and the

o emotion that was displayed in the interviews or on the qpestionn;ires
L

apoQt the problem. Second) the-qoal statements must be attainable.

" Some ggalg reqdire resources.which are easily amdlqeickly attained,
therebf permitting their accomplishment within a short time period.
These doals should be high priofitf‘during the next 1-year period.
Other’boals require”resqurces which areihot immediately available and,

therefore, cannot be attemiﬁed forhéﬁhile; ‘They can ‘'be considered

for future years. .

AvESta.liShlng priorities A_ll best be eccomplished jointly by those,

who conducted the needs assessment and the key decision makers in the

{ school. The needs assessors can be objective about the greatest

A

H

areas of concern, basihg their statements on the interviews and
questionnaires. The?key decision makers are most familiar with the
avaifability of'necessary resources.

A worksheet, such as that shown in Table 5, can sérve as a guide.

to the essential considerations‘in establishing oriorities. The sheet
isudesignea to force.the staif to'cohsider.the extent of feeling about.

ach préblem registered duringAthe neegéggssessmehtz It also requires
fthe decisioh.makers’to examﬁre‘whether'umhshal amounts of time,,J\
bersonnel, money, Or- consumable materials will be necessary to ﬁ
. ) - ;

'faccomplish the goal, and whether these unusual demands can be met.

»

Based on all of this information, ‘the de01sion makers will be able to

number the goals from highest to lowest priority.

y . ) - : . ’ ) LIS
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. v . . ) Goal Prioritizing Worksheet A :
& * i - ) , . S . ‘ . , “ - ’
. . Urgency of problem Resources required _ Resource availability -« Priority . o
Goal"statement \ Not urgent Urgent (Any unusual amounts Unavailable . Available of -goal f]';
R I 2w 3 4 5 . of time, personnel, 1 2 3 4 5. '
' Cy .-" R -money ,~.consumable , . - ’ .o
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tional program: of their~ g ! pe T y . .
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To explain the reason for.\gf YRR none !
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are most successful in meeting each goal. oo
a . ‘ Y

Selecting an Qpproach to High-prioriix Goals 'f: ;

Once pﬂlorities have been set, a decisifn mnst befmade about an i

'approaCh to use in meeting the high-priority goals._ Ohe possibleA

approach is to have the entire-schbol f&cus on several top~priority
. 4 N \' ., - B X .
goals. The staff would implement a wide variety of activities di:’cted

at attaining these goals. Various snbunits'of the staff,. such as o

departments or grade levels, would select activities appropriate to -

' them, but still directed at attainding the selected school-wide goals

-Implementing a bariety of solutions to each school goal promotes a : .

»

school-wide feeling of responsibility for working toward a common goal.

This approach also provides an opportunity to determine which activities

A

A second possible approach is to have each subunit within the staff

select its own goal to worK toward. Each subunit &ould select activities
‘appropriate to the goal. Although this approach does not permit a

: T
feeling of togetherness to develop or allow a comparison of solutions,

it does encourage more rapid problem solving. The number of goals

worked on is directly related to the number of staff units. v

" ? e

The decision about which approaches to select should be, a total‘

- staff decision. A discussion of the advantages and.disadvantages-of

» i
each approach should take place at a staff meeting. The“staff should
then select the approach with ‘which they feel most comfortable.

Selecting!Activities - o SR

.*q"'
‘ The staff ig now ready to review the 'wide Variety*of_activitiés

' ’ ) - . ' e e

available, for meeting the selected goals. ' Each activity must be

. v
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! viewed in terms .of .its. approptiateness for meeting the goals. !
. .

:'bonsideration’must also be given to whether such resources as personnel,

5 time, and money, essential for. implementing the activity,'are available.

From among the activities which are both appropriate and realistic,

the staff'may select the ones which are most,inte:EBting to them%

T

‘ Activity review and, selection. may be accomplished at a total

staff meeting or at subunit staff meetings depending on which approach
/
was selected. The school principal will coordinate a total staff

4£. 1

meeting,.a staff member will need to be desxgnated to head each
subunit meeting.

A partial listing of some activities which ﬂ!y be considered is
presented in Table 6. hlso included 1n Table 6 is an analy;is of the
schoolacommunity relations processes which each.activfty“incorporates.
_The list illustrates that each activity may incorporate several
school- community relations processes and that a number of different

activities may involve the same process. This list should be

approached by asking the following questions of each activitye
. v - ' .

4

1. Does the activity help meet their School-commnnity relations .

. goals?
' , L I ' .
» 2. What specific resources are required to implement the

activity? o /

\ N \

3. Are the required resources available in their, particular -

situation? ’ . g

.

Planning the Activities

The final phage of the planning prpcess involves making specific

’ N

J/
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‘ - . Lot "+« - Table 6. . N T -
’ ' . A . s N T\‘ i ¢ - B . ' . !

T S Activ:!.ties for Meeting School-Community Relations Goals
School-Conuﬁuni\:y L " Processes involved* Goal for which Specific resources g

, Relations Activity —r i ' the activity needed to implement Resource.

K : ' A.°C" I P R . is appropriate ‘v the activity = | Availability

A)

Question-answer coffees X X . X o )
' parent-teacher conferences ~X X ° =~ X X A_j_"-":
(. . 4 ‘ . ' ’ .
Positive/negative calls X . X . w. ‘
Spdcial programs ' \ X X JREFS )
e Instructional game ;o : SRR o _ ‘
B Make*&-Take : X X L : ' T
0 - . N - - ’ . * ¢ -
~ Commendation forms X %" . | L a
. . . ‘ .. . * ' o ' . 4.
visits to school " _ X X L o . \
School néwsletter . . X 7 ) “,
. . Clagsroom newsletters ‘ X - y 5y Lo | \'\ . A
, B . i ' T ! ,'}‘ .. : . - co.
" .Room mothers . - X X B B
PTO/PTA S X X X X )
/ . : € . I
Advisory council X X X X X -
. 64 . | ‘ - . | -
L J i .
Report cards - - ‘ . X s - X \ , .
. 4; * ~' ' ’ ‘ - I\ - ft bt
" Continued ot \ . '
. . - ’ .. J - ) . » X

{
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' ) f . . . o ! . e -~ “
. Y o A \'_-{_:.f:‘,?_, O e o : o R
. C .73 Table 6 (Coptinded) " ) - : ' -
Activities for Meeling’School-Community Relations Goals ) L b
w» . . B . .. B P \._ . ,’.‘ s ) . . . .
. ‘School-Community. - . Processes involved* Goal for which Specific gesources . Co L
. - - . Rélations Activity - T e the activity  needed to implement ' Resource ,
. I < 7T A C- I P R is appropriate the activity Availability®
s pa— - ° x ‘ 2 - : N : s a et £ . v
L. - A T - - — — ; : v
: - N . ‘ : ’ o " . 4
| . - Homevisits < 7, X X XX
i ! . . .k & -

Volunteers: . : . ' . : o . o . T .
parents » . v ‘ ‘ L

© retirees ‘ . X X(\\ Y S
grandparents x

. ' . ) . M . R . . ' b
Adgpted grandparents . X- X . T~ : '
*y Community education - ' . o J « . , v
~workshops T X X X X X : . '
‘Newgpaper articles ¥ x % 5 ( : "« :
) : > . : ‘ .
\ ’ . - r — ) : P . \ s 3 v
o . . _ L : - \ ‘ _
s *A=Analysis, C=Communication, I=Involvement, . ' o ' N .
- 1 . . .
P=Participation, and R=Resolution _ : ' .
* -'Q ’ : o N . ’ . . V v .
! . ' . . 5 :1 ' . \ e
‘ oy
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‘ T ' « . .
“ ' L 4 ~ .

plans'for implementing the'seiected ectivitiesﬁ ,Am?ng'the areas-to

consider are setting timelines, specifying staff reaponsibilities,

.'s

‘ determining the sources of essential nesources, and selecting means

for evaluating the“activities ABa progress toward the goals. ' 1!
L -

v v
. ¢ It is important for the staff to designate when each of the

"oy

"

selected activ1ties will take place. This helps avaid scheduling a

L
number "of activities at one particular time. and few activities during

vef

~ the rest of the year.. Designating timelineg will also prevent

*

numerous demands for the available resﬁﬁrces at one tbme. A third

% ~
advantage‘of.deciding when'-each activxty will take place is that it .
/ .

encourages long-range activity planning.' With plenty of forewarning,

the staff will have an opportunity to think and plan before the

-

.act1v1ties are 1mplemented.
anﬁideration must also be given to what each staff memher:s z

responsﬁbilities are. One-staffﬁmembergmust'ip designated to'

organize and coordjinate each activity, although a number/cf people

o™

will be involved.in‘implementing the plans. Early specification of

respbnsibilities will allow sufficient time’for planning_so timelines
. ¢can be’ met. Specifying responsibilities also helLs assure-that the .
activities make m’kimum use of available resourCes. . . ‘-_i~ -
4‘ . . X .
Frequentlyqadditional personnel, an unusual-amount of time, or -

¢ ‘ . . o ] . . . - . Y
- extra .supply money will be needed in order -to .implement activities.

N

Thesefunusuai demands for resources mu.t be anticipatedi'planned for,

~

and obtained.w The sooner such plannin§ occurs, the more likely the-
A& . o

- necessary regourcas will Be obtained And the mdre sﬁbcessful implementation_

n .

5

A ]

’.'68‘ .
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of. the activ1ties will be. e j o s ) o

Finally, consideration must he given to- evaluating the selected

»

L 4

in meeting its goals.” Data.must be obtained on cOmmﬁnity‘member's

S,
o a ']

reactions to each implemented ‘activity and on‘their'perceptions of

3 } -fr:’

how effective it'was in helping to meét the goals. The evaluatioh;‘

format must be decided (e 3.,.questionnaire, reactions.ekpressed to

..
Al

- the staff, 1nforma1 fnterV1ews), and a sample from community members

. involved in the activity selected for compieting tMJe %valuation. A

.activ1ties and the extent of their cofribution to the-sphoql's progress

o

longer°range prOJect_mnst-be>to evaluate all of the year o activities and

7 .
- . . 4

their effectivepess in meeting.the~school's goals. Again,'decisions

° must

been

into

relqtions program.

be made

ut format and. sampling techniques. s . .

Therefgre, at the conclu51on of’ the planning phase of the sch001~ N

°

_community'relations program, priorities for ‘goals baPed upon the

.
» v R

s

selected Qnd planned Proper planning will easé .the transition

o ‘e

program implemehtation. . J

-

-
-

T The Planning Process -'A Case Stufly

"
‘ l. -+
“Chapter- II descrlbed a needs assessment whi was actually

,

- conducted as the initxal step to implementing a school-community

2

_—

4

further, in terms of the;planning process tp that particglar school..

-

b

The needs assessment findings will now be dis&ussed

“ .

Needs assessment data indicated the existence of 10 basic school-

o .

FERY



-‘(\ .

!

’ ) _ : o N
N . - * « et . i

- community relations problems. These included: (a) a 1ack of sufficient

';'and hot limch p’am; (i') dnacceptable playground supervision and

r

. procedure used to obtain the data (see, Sample 8).

assessment report at the meeting. Time was also devoted to translating

using forms similar to thosé'shown in Tables 4 and 5. The meeting

tworway communication with parents, particularly regarding the «

instructional program. (b) little community involvement at the school;..

(c) a’'lack of adequate notification of parents about upcoming school . - *

events; (d) an ineffective, poorly attenddd PTA; (e) a lack of L o
short- or long-range planning of school-community relations activities; .K o

(f) a dislike of the existing report: card; - (g)'a.few unconcerned,

uncooperative teachers in the schodl; (h) an unsatisfactory lunchroom

o

b
conditions for playing outside; and (j) a lack of understanding ¢f the

current curriculum.

~ . . ' . *

. The results of the ne&ds assessment were shared with the school,

staff at a'total staff meeting. The program coordinator presented the
-
results in terms of the frequency with which strengths and weaknesses

<«

were mentioned. Anonymous quotations to illustrate each- category were

\

given. Each staff member rdceived aFcopy of the complete needs

3

the problems into goal statements and establishing high-priority goals

' . . . 4
. . .
» . . ‘ .

'y

concluded w1th -the suggestion that the staff begin considering

e e

which goals’ they would like-to work toward attaining:’

The community ‘members who had been.involved in the needs assessment __
. . 14 L. a v
were also sent their own pexrsepnal copy of the needs assessment report.

The report was accompanied by a cover letter reminding them of the




Sample 8 e Yo -

Letter Accompanying Needs Assessment Report tp_Comquity Members.

\  pdoemver 7, 1976

’.

. . . + .
* Dear s c . \

The interviews are finally completed! You'll find the results
attached. "
I1'd like to re-emphasize four points about the intexviews and the
report. First, the comments which_*:u specifically made have and
will remain confidential. What you baid to me is strictly between -~
‘us. : ’

Second, I did changé specific names #n any quotes I used. This,
again, is an effort to assure that what'yOu sa%d remains confiden-
tialo ) ." ' ' ‘

/

.

- . 3
You will find that the ‘number of quotes does not always match up
with the number under "No. times mentioned." If several people
made the same. comment, I reported that comment only once. On the
other hand, if a person made several very different comments on
the same topic, I repgrted all of them. 5 : \

: A
Finally, the "Specific Questions" may not all have been specifically
asked of you. If we had already discussed the topic earlier in the
interview, I did not reask the question, In:a very few cases, where
the interview lasted longer than planned, I was not able to complete

my list of questions. -

Once again, many thanks for the time you spent with me. The opinions
you provided will be'Very,valﬁale as we try to incorporate your
suggestions into future planning‘ln the ' M school
system. If ng'have any questions, I encourage you to call me. ¢

[

»

Happy- Holidays! _ ) ) S

Sincerely, ' _ -




plann1ng_parent—teacher conferences. The inventory would cover three

LI .« . . )
. r ) i . ‘
J i .
’ S
-
s .

At a 1atef$ﬁeeting, the key decision makers in the school
" !" " . .

T . : ‘
discussed the selection of an approach to meeting the high-priority

¢ ‘ -

goals. One poasiﬁle approach was'to have tpe'entire schiogl concefittate
L ] ; S
on a single.high-g;iority goal and have each subunit implement at least

one activity direéted at .meeting the goal. The othex possibiiity was
v

to have the staff select fiVe high-priority goals, one for each subunit

to work towa,rd attainmg. After d’cussing these possibilities with

( L4 .

the other_'ﬁafﬁ mempers, he staff decided to use the first approach.

school-w1de fbcus was to improve pupil progress reporting

"

- . by uéingfﬁore analypis, two-way pommunication, participation, and

LY

resolution.
The program coordinator worked with each subunit to review the
activitieé;appropriate for the school-wide® goal and to select an

activity or activities which tne'Subunit was interested in implementing.

-

The first suggested activity for .improving pupil progress

reporting was using a preconfeyence inventory as the basis for

4

-

areas: (a)- the teacher(s) whom the parents wanted present during the

conference,‘ﬂb)ﬂthe‘topics the&.wanted discussed, and (c) the date

and time thé§ﬂpreferred'for their conference. The program coordinator
explained that tpe inventory would provide opportunities.for
additional analysis, two-way conmunication, participation, and resoluJ
tion to take place. Parents would be able to specify their school-
related problems and concerns. These ooncerns would become the basis

for two-way communication and parental participation in decisiqn.makinq

during the conference.

L e




: N
*A second area of concentration was to communicaté with parenth

throughout the marking period, rather than only at the end of the =~ ™=

nine webks. The communication could involve,telephone calls regarding

positive or negative student behavior; notes sent home with the

»

student regarding his or hex work or behavior; parent-teacher conferences

scheduled throughout the nine wee&g, rather than at designated

‘conference times; and students' papers sent home on a weekly basis with

a sheet requesting parent reaction to the work. The purpose for

suggesting these techniques was to. increase the amount of communication

Y

between the home and school, and thereby, to resolve actual and

e -am3

potential conflict. Lack of communication throughoﬁt the marking period

was an issue in the community. Regular communication with the home -

.

.

was suggested as a means of resolving the cohflict. -
The program coordinator also suggested that the staff consider
using achievement level graphs or reports during conferences. Many

citizens who were interviewed had indicated their di§gontent with .the
existing report cards because they did‘not report how the student com-
pared with his or her classmates. Communicating the additional infor-
mation during conferenoes would help reeq{ve this conflict.

" Another proposal was having the coordinator work with the

A

A7)
subunits in improving their conference techniques. Many teachers
admitted they felt uncomfortable during parent-teacher conferences and
would‘appreéiate an inservice on techniques they might utilize. The

objective of the inservice would be to develop understanding and skill

in using #ore two-way communication, participation, and resolution in

73 "
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& ‘ : o o
parent-teache?'conferences. . S - ' ' R T o8

A fifth nggestion was to have more than the homeroom teacher ;_T :hﬁﬁ
present during a parent-teacher conferenqe. Because students switch
teachers for various-subjects, the.nomeroom.teacher could not report
;,¥ on all ajgects.of the student's growth. The coordinator suggested' ,;. -..
~ having ene or two additional teachers present at a-conferehce to
proviae an opportunity fer two;way.conmunication.about severhl areas

LT

of study. . _

a4

The final proposal resulted from ﬂ!g‘lack of systematic analyeis
of the community by“the school. Tne program coordinator suggested
that subunits evaluate parents' perceptiens about current conference
procedures. A survey would provide information about enisting iesues

related to parent-teacher conferences. Efforts to resolve the issues

.

" could .then take place.

-

Within m short time period each subunit had selected activities

\

for meeting the 5Bal of improving pupil progress reporting,g Their
selections are reported in Sample 9.
»

An interesting effect of focusing on possible goals and selecting

acthmties was: that jndlvidual staff memberg expressedvan interest in

v : / \ . - 3'\. ‘

/. meeting other goals and trying rew activities on thelr own. The ‘f LT Teta

coordinator worked with these individuals to provide them with ideas,

. / sample materials, and skills which they might incorpofate. Interest

*)

¥

v expanding the effectiveness of the PTA, and increasing parental

J centered upon the goals of improving two-way communication with parents,
|

[

}

}

\ involvement at the gchool. Activities selected by gndi%idpels for

meeting these goals were implementi?g questionéand-answer coffees,

it




Sample 9 o . . I
Subunit Activities for Improving thehRepdrting of Pupil Progress

yoteoo IR

Subunit ‘Activities
Communication throughout the marking period
A Use commendation. forms when students meet established goals .
Make positive and negative Eelephone calls home '
' Communication throughout the marking period
B’ Use commendation forms when students meéet estabyished goals
L Make positive and negative telephone calls home
Parergt-teacher conferences
Use .preconference inventory
Lengthen time for each conference
C , Provide an Opportunity for parents to meet with more than one teacher
Share information on how the student compares with classmates, if desired
(standardized test scores, achievement level)
Evaluate new conferende format
Parent-teacher conferg¢nces ¢ : )
Use preconferenc inventory, two teachers to send it home prior to the
D " conference, three teachers to have it filled out at the b&ginning of
the cpnference : i .o _ _ L ,
Parent-tehcher conferences ) e g L g
Use preconference inventory * - - B " ) '
E. Provide an oppotrtunity- for parentﬂ tm meet with more than one teacher

Sharé information on how the‘studentnéompares with classmates, if desired
(standardized test scores, achievement level) '

'

-




. '
- \

instructional game make«and-takes, class newslett‘rs/ﬂg school newsletter,
home visits by teachers, student presentations at PTA meetings, and . ‘ /"’

. community surveys on upcoming issues Yor guidance in future decisiqn ?

v ‘ . "'
- making.
7N - ‘ |
The program coordinatoﬁ' made an effort to hold frequent meetings :
1
with the key decision makers to share the plans and progress of each

subunit. It was hoped that this approach would impfove communication

within the building and encourage enthusiasm for'meeting the goal of

*

» improv1ng oupil progress reporting. These ‘meetings did serve their 1

purpose, key decision makers returned to their subunits and reported

KN

on the 'various activities be;ng planned.

1. -

e

Each subunit, in the final stage of the planning phase, designated

. Ty

timelines, respons1bilities, resources, and made evaluation plans for

each of the}r activities. " The program coordinator helped space out )

timelines and: s‘lqgered the demand for scarcg resources throughout

..the-year. The coordinator also prov1ded suggestions for effective

“evaluation methods and forhsources of unusual resburces. ' )
r ﬁ;
Within a 2-month period7 the plans had been completed and - SRR

*

, % *  namerous activrpies planned for improving Pupil progress repOrtfng. o f:f?

. Respon81bilitiea_and timelines had been designated; sources of unusual
!

resources had been located; evaluation methods had been determined.
a ' \
The school was ready and anxious to begin implem nting its plans.
] . R |
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CHAPTER IV

. PROGRAM IMPLEMENTATION
MENTA] i

Once the school-community relations goals and activities have .
been,selected‘and planning has been completed, implementation myst’
begin. Implementation is a continuation of the planning phase; an ——

opportunity to ‘act on the plans which have been made, As new and

" improved activities are implemented, the community hasgits first glimpse

of the school §taff's efforts to improve the unsatisfactory and

_expand the satisfactory aspects of school~community relations.

L)

> The first section of this chapter discusses the goal of implemen-

4

tation: to implement the plans made for establishing a school-community b
relations program. gection two describes the implementation process,
whiqh.includes‘apquiring~essential resources,'meeting specified timalines,
followiﬁg~desionated responsibilities, and evaluating.the plans. The

chapter concludes with a description of how one elementary school

implemented its plans for a school-community relations program.

The Goal of the Implémentation Process

. ’ N . .
The goal @f the implgmentqtion phasa of establishing a school-

i community relations program is to put the plans into action. The

designated timelinea, responsibilities, resource needs, and evaluation.

techniques prOV1de the staff with step-by-step guidance for the imple-
_ i

4

mentation.process.
A few plans will undoubtedly need to. be revised as implementation

progresses. For example, adequate time may not have been,allowed for

‘o - Y _f K/?7




- ", accomplishing each step of an activity. The designated people may not

L4 .

be“able to fulfill all of their responsibiiities'or.some,éssential

resources may .not have been anticipated. Further development of an ;‘
¢ [ ] .
, act1V1ty'n‘y take place as’ its success becomes evident or as the staff /
Ly
gains experience in implementing the activity.

1

The Implementation Process ,

™ x‘,,r‘-q. ¢

The following are the four major parts of tho implementation
" process; .all four must be accomplished gimultaneously: (a) acquiring
egsential resources, (b) meeting specifiéd timelinos, (c) fulfilling
designated rosponsibilitie;, anén(d) évaluating plnns and activities

as they are being‘implemented. '

Acquiring Additional Essential Resources
%

The implementation phase signals the beginning of the process
of acquiring additional re ources. One essential~resource~whichfmay»-4f«~‘-~ﬂ;~«t
be neoessafy is extta personnei. These personnel may have to be hired.
Perhaps additional needs can-be_gu}filled throuéh voluntgxy help. A g N,
third possiﬁility|is to modify the normal responsibilitios'of the

_ regulnr staff-éo théy have additionai tine to devote to new aotivities.

‘ "Any grrangements for acquiring odditional personnel will need to
be-cooxdinated by the school priﬁéipnl or schbol-community reIations
coor&inator. They:have-a-school~wide‘persnective which is nece sary,.' ‘
to”coordlnate the selection of extra personnel or to make switches of

personnel within the building. Jgrade-level or suB9L1t leader may

initiate the contact and be involved in actually selecting-addi ional

. . " ~
. . ' - . ) s L L N W BT X
. . B . " §




; personnel, but cannot act in isclation from the rest of"the staff..
JA second resource which may need to be acquired-‘during implemen- .

“tation is additional materials. The materials may be purchased‘¥‘ 2<

donated by indi§iduals or ‘local industries, or made by volunteers or

staff members. No matter which of these ways has been selected for .
' » . . . .

acquiring materials, the process of obtaining tejh—begihs with

v

'&mplementation.
'3 . | T | . i
i Once again the principal or program coordinator are the most

likely candidates for coordinating the school-wide acquisition of
necessary materials. From their perepective, it is possible to consoli-
date purchasing, locate'sources for donations, and make sure that no

individual is overburdened with requests for time or talerit.

->

, W.demand for additional personnel and materials may necessitate ¢

* the acquisition of additional funds. THought should have been'given,

during the plahhing phase, to acquirJ%g these funds. Now it is..: T
essential to actually begin obtaining the money eithe; Qithin,the'schoe; ¢ '; %ji

(by reallocatlng budget money, asllng members of the parent ~teacher’ d o
organizatlon, using petty cash, eté ) or throegh out51de sources. These
4 . .
may involve lodal Businesses, the S?BOOl district office, individual . ;
' ," N 4} v
co:tributions, etc. Again, the fuﬂa-seeklng effort must be coordinated
o / :

by someone with a school-wide perspective, i.e., the prinéipai or . '
' ’ PR !

L

program coordinator.
i

Meeting Specified Timelines
In planning the various school-community relations activities,

 _an attempt has been made to designate realistic fimelines which were




o
-~

) ’l - N .:. . ‘I

' ‘_ . ! evenly distributed Consideration has been given to the 'an:'ount .of time

/ . .

needed to acquire the essential resources and actually* implement the
-

necessary sequence of events. |

AT Each activity will take place at the designated time only if

L
T

each step in its implementation:has met the epecified timeline ‘and each

stafffmember has fulfilled his or her.responsibilitieSu. Otherwiee,
steps may be skipped orlthe final deadline changedun'zitaer of these | -
possibil'ties will be detrimental to the activity, and'the.total program.
A:staff’member within each subunit myst coordinate the implemen-
L tation of activxtigp undertaken by the subunit. This person must remind

/l .‘
others of their r sponsibllitles and timelines when necessary.  One

-staff member at thd building level (the principal or program coordinator)

. . : . must make sure that all the actiyities are progressing as planned.

L < e >
N

. Fulfllllngithe Desid’!ted Respon51billt1es

As mentloned in Chapter I, responsibilitles 1nclude organiz1ng,
motivatlng, implementing, coordinatlng, and evaluating each act1v1ty. ~ e

& In addition staff members must .assume thebe same responsibllltles for .\

~ ~
N . N

. the entire school%dommunity relations program.
» ﬁesponsibilities for individugl activities, as well as the total
) - ™ . . o ' . _ 4\\
program, should have been designated &uring the planning phase. By .
the time a school enters the implefentation phase, the staff members'
major concern should be fulfilling the designated responsibilities.
Eventually, as’various activities are implemented, evaluation results’
may show ﬁhe'necesqity'S?"revising.plans. If an activity is expanded,

additional'responsibiiities will need to be assumed; if an activity is .

-




s

modified, npw respensibilities will ne_e& to be desiynated. Such . f

revision should be minimal if proper prior planning has occurred.

Y St

Evaluating Plans and Act1v1t1es ' ":';ﬁ” _ R
L - : . . -
Evaluation techniques and responsibilities should have been

determined during the planning phase. As adtiV1t1es are being 1mple~
mented, the major effort should be devoted to u51ng the designated &
evaluation techniques and fulfilling the specified evaluation responsi-

bilities. The only exception should be when future plans and act1v1t1es

must be re*ised based on the evaluation of ongoing plans and act1v1ties.

Eliminat%ng ineffective aspects of ongOLng plans and activ1ties and

contipuing effective aspects may neceSSLtate some revi31on of planned .

valuatioP techniques and responSLbilities. Such revision should,

however, be kept to a minimum to av01d involV1ng the staff in a= ..
continual process of planning and.replanning. SR . R
, ' ’ ’ " *

e Program Implementation - A Ccase Study

A description of the needs assessment and program planning phases

>

of establishing a'school-community relations program in an actual school

- o

setting was included .dn Chapters I and III.' The 1mplementation process

used in this school is described 1n the follOW1ng pages.

.o ’v-- .

Early.in the implementation proéess, a key d801310n maker from

4

“each school subunit reportedionithe progress in implementipg:plans..

>

Teachers in subunits A and B had'begun reinforcing students with the

: commendation forms shown .in Samples lO 11, and 12 These forms were

given as rewards when the student had learned to-spell his or her address,

4

81




. sample 10

GOOD WORK TICKETS "

Hg .ic_e‘ Wk 15

'—‘++

Movmg Along

" Great Work -

————————x

Pececacoccccacsas

Bu y as O.B'."e_e_

4 - =i ‘-. . ) i
fo'.oéooooq/oo_ooooo
cr —
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the days of the weik; and thelmonths of the year. Two teachers had also

T

made positive and negative telephone callq to the homes to report ¢n L Yy
. . LY . vv"" v

student ®ehavior and academic progress.-. rmﬂ * ’

PSS ’ e,

Subunit C had sent preconference invensories (see SampﬁEDlB)‘to o

.f.‘ ‘.' . . l-.
. e ' {

the parents and had used:the responses to establish conference agendas.
~. Agendas had then been sent .to parents (seeMgample 14). The leader in

subunit C had obtained the’approval of the Direttorre£SElementary
. L - ) ' l . ' A
Education to have an extra 1/2 day for conferences, making it possible

to hold”30—mindte_conferences. The subunit C leader reported that their

aide was completing graphs of standardized test scores to share with
, 4 '
_ interested parents. One teacher in the subuni# had completed a confer-

ence evaluation questionnaire{ as shown in Sample 15. M

The subunit D representative reported that their survey 1nstrument ;
' j
(see Sample 16) was complete and would be distributed at the upcoming

“arent—-teacher conferences .

. 14
1) \ *

' "'“ Subunlt E had made progress in preparing for their potluck. The

subunit °E staff had completed a’letter to the parents tc inform them

of the upcoming.potluck (see Sample 17). Thé subunit had alsd begun .

‘® &
-

to prepare the program. 'Pictures from a recent overnight field trip
taken by the sixth graderskwere being made into slides; the studentso

'y . 0 -
.. were preparing a tape recorded narrative to accompany the slides. '

\

Other students were involved in writing and practicing a play on

anciert ciV111zat10ns and the Middle Ages, which would be presented

'\\‘
“after the'siide show. Still others were making.craft items to be sold
\ - . » )

* at the end of the program. The staff of subunit E had also coTpleted

"a potluck evaluation form (gee Sample 18)/
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. s ' sample- 13
' Préqpnferpncq.ln@eﬁtory

. L% . C -

] - March 7, 1977 : C

P

’

L] i

Parent-teacher conferencés are scheduled in Unit C for Tuesday,

. March 29th and Wednesday morning, March 30th. We ask you to join with
us to plan for a meaningful and informative conference for .

o

There will be time set aside for you to visit one or more of your
child's teachers"b discuss any concern you may have about his/her
day at’ school.

. »
Please complete the bottom portion and return as soon as possible.

We shall return a confirmation of youmw conference.

Please gheck two or three of the foliowiqg areaé or teachers with whom
you especially want to confer: e

..

(Teacher) - (Teacher)
Reading " social Studies'
Math | I ____ Science
Spelling ' ___ Art, Music, Phy. Ed.
Language { __:_Ciﬁizenship
Penmanship ‘ - . ___ Work & Study Habits '
Your child's achieveme?t-scores | R o | g

Your child's. abil%fy cdmpared to his/her grade level

>

Other (Please explain)

——

N

. N .
i : " w3

To help plan your conference, please indicate a day, morning, or
afternoon and approximate time that would be best for you.

- . »
Tuesday, March 29th, A.M. P.M. time (Bam-5pm)
Wednesday, March 30th, A.M. only ) time (8-11:30am)

;o Parent's Signature’

CM}&&NMw o '
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« . . - ®  Sample 13 -(Continged)
y , S March 7, 1977
: . , _
Dear Parents, : , _} ' .
! The following is a list of classes and teachers fthat your child
meets with during his/her day at school. We hope this will help you tq .
. plan your. conference information sheet.. If you have any questions, .
' pleage feel at ease to call at ‘ time. ' S
. . f ; , Sincerely, ' : S
' . ' Unit C Staff  ° § ' '
‘ ’ . . L’ .
‘Homexroom ABB -BIFANO GRIFFIN NELSON ~SMITH WILMS
Reading ABB BIFANO GRIFFIN NELSON SMITH WILMS i
0, . . . . ’ ',. .
Math ABB  BIFANO GRIFFIN  NELSON  SMITH  WILMS SRR
‘ ) : . l
Spelling - - ABB BIFANO GRIFFIN NELSON iMITH WILMS - p
Language ABB  BIFANO  GRIFFIN- NELSON  SMITH  WILMS
Penmanship ABB BIFANO = GRIFFIN - NELSON 'SMITH WILMS
Social Studies ABB BIFANO GRIFFIN- NELSON SMITH WILMS
Science ABB ' BIFANO GRIFFIN NELSON SM1ITH WILMS'
The following 'subject areas are taught by the spec1al area people and .
. 'by the homeroom teacher . : , S
" Art Mr. Wallis ¢+ Homeroom Teacher . S © : -
v . H . . . N .
- Music Mr. Johns . Homeroom Teacher
| Tte———
| “ e ° .
i Phy. Ed. Mr. Blum ™~ ' Homeroom Teacher

14 T -

. S \ ,
Others: '//( v y o

Learning Problem Specialist”- Miss Kalweit

: - : . .
Psychologist - Mr, Schollmeier Counselor - Mr. Gronert - | . = .«
Reading Consultant - Mﬁ:. Goodell Speech - Mr. Myers .
4 . ' t
"' Title I - Mrs, Briski (AM) & Mrs. Lind ‘ﬁﬁ) ) s
' . . . o '
. ‘ - . ) . - - ,i,.“\ . ] -
) T Y . "M .! .
L ¢ gfudent's Name N ’
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.Sample 14

o ”723; Paten?/hgend& - | v
© . “March 21, 1977 ,
Dear Parents, L. B
Thank yOu for helping ‘us plan a conference for- your child .

We hope that this conferemce will help you as parents and we as teachers
better understand the progress of our children. - N 7 !

-

. . q-"'
Your qonference is arranged as follows:

. R .(Teacber) (Pate) (Time)

-

o

Homeroom - . o

Réaaing '

Math

Spelling;

Lang uage \

Penmanship

Social Studies S

Art, Music, Phy. Ed.

Other

.

{ The homeroom teacher will discuss achievement. scores and abiiity J

‘levels if you have requested this information. .

Sincerely,
o . Unit C Staff . . v

..........————--———.—-——-—-—_————'—--——.-—————_..—-—

Please clip and.return this portion o

I will keep my conference time.

I am'unable'to keep my conf@rence time,

e

I can come at:

' (Day) " (Time)

Parent's Signature

child's Mme
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".k;- . conferénce Survey « - 4

Dear Parents, o
, . ,

Unit C is making a survey of parents' feelings about parent-teacher

conferences. We are attempting to improve conferences and are using .
this method to evaluate our system. We would appreciate your cooperation
in completing this questionnaire. ' . C
e . Sincerely, ' - - -
\ o " Unit C Teachers
’ 1. Are conferences held often enough? y \\k;Yes No
2}~ Are conferences held too often? , Yes No

) e hd A——— ——— "
. -
»

3. Did y6u like the way cqnferénces were conducted this : -

time? : Yes No -
A." Was the chance to meet with more .than one teacher
helpful?. _ Yes No .
4L 5. pia you have any difficulty £i1ling out the QuesEion- )
- naire which came kome before conferences? Yes No . -
6. Were you satisfied with your conference time? : - Yes No
7. Did you feel comfortable and relaxed at the conference? Yes o. .

res

- 8. Were’you able to give your point of view and ask
questions at the conference? ’ _ " Yes No

—— ee—————

9. _Did you learn a l1ittle more about your child and his/
her experience at __ School? Yes ' No

'10. Do conferences result in better performance and learn- ~ ‘xr
ihg by your child? S - Yes No = N
g . ) - - T
" 11. Would you appreciate peing called by your child's
teacher between conferences? Yes No ]
. . ‘ I T B
12. . Would you call your child's teache¥ to set up a con- I _ ' .?,%'f,‘
ference if you thought it :was necessary? . Yes: * No___.. TR
13. Do yow feel your conference was worthwhile? Yes 7 -No

Fs - —

If not,vyhy not?

. ‘.
LI t .. > . . ~-

. . . DR .
-~ o 2 ma - y &

=T : N . SR - -

oy ' Ay e e ’

L . . . ; . ] . . i
. ¥ .

e . . T DY

ARt e d -~

~

3!5:-that changes would you.like to- spe in conferences in.future?

ry - 4 F . -
' COMMENTS e Awnl, \ Ve
| e - I

.;‘Wr;(.l’.? -4

&




o : X . Sample 16 o | B
. . . S M . . ‘ "/’1' . "
. l x ‘ A " | ’ 1

’ “ . conference Survey = Unit D° |

c . Dear Parents, .. ‘, o : ' .* ! ‘ h K
' oo | Ty S
' Unit D is making a survey of parents f‘elings about parent-

teacher conferences. We are using this method to evaluate our system.

~'.. "_“ We would appreciate your¢cooperat10n in c‘mpletmng this questionnaire.
e T t X : 3
A : _ : o Respectfully yours, N
s ": . . .
' * oL '-:'"-' ' . » .
) \ . . - . ‘ . . " i » . ) . . 'J‘
’ . } o Unit Leader
. ) ! [ .
g " ;1. Are conferences held often enough? . Yes___. No
#‘ . . I f . " _ .
I ~ [ v .
. " 2. . Are conferences held too often? - ) Yes No T
“_ ' ’ - . o - . -:..4
3. Do conference@ usuilly give you the } .
" information you want? . Yes J No .
. 4. wOuld you like to see some changes in v
the conferences? . Yes ‘ No
5, Do you feel comfortable and relaxed ;
' at conferences? ' Yes No i
* ‘ I . i \_ “
. - . . .
! : | 2
6. Are you able,to give your point of ‘
view and impregsions at a conference? Yes - No
“k// ' 7. Do conferences result, in better perfor~.‘ - . )
mance:and learning by your child? . Yes No ) -
8. Would you be willing to discuss the _ L Y ’
above questions? : Yes No ..

. Comments:

‘o




l-itffo school by Friday, Ppril 22. .

Sample 17

Potluck Information Legpter

. R ' ¥
- April 14, 1977

On Tuesday, April 26 at 5:30 there will be a six grade potluck .

4

: ’
at .School. .All sixth graders and their families are invited.
: ; ’ L

Each.family is asked to bring two dishes to pass: either a main

dish and a”salad”ggja main diéh and déssert. Milk and coffeé will be

furnished; pop may be purchased;for 15¢ a bottle. Please bring your

own plates and tableware.

t

*After dinﬁér there will be a slide'presentation by Mr.

*y

and-Mr. 's rooms on the sixth §rgdéfs' trip to MacKenzie Game

]

-

Farm, The students in Mrs. : . and Miss ' ‘. 'g rooms will -

have ‘a Trade Fair with a play and music. :

.

In order to determine_hdw many tables to set up and how many -

N

" ’

L

beveiaggs to have on hand, please £i11 out the form below and return.

L

i

. _Hope to-.see your family at the potluck!

.?1éaéé.fill in the blanks and return this section byfFiiday; April 22.

o ,:'will'be“coming to ﬁhe;potluck in ou¥ family.
& T will want milk.
S N . \ \ N .

.

L will want pop. .

. <

“wiLl wqg;;ooffeg. Lo ‘\\\\ A




.ﬁi°. o [
' » -
. . ‘ ’ ' : av.. _ .
<.,  samplels . oy
! S . . ) . ' ] . . . . .
: \ Unit E Potluck - Evaluation
i _ y
. April 26, 1977 : '
1. Do you think potluck was worthwhile? Yes No .
2. Dbid you learn anything about what your sixth ' ' i
.grade child(ren) has been studying? , Yes No
3. ’Did‘you appreciate'the opportunity to learn
about what the sixth graders have been
studying? o _ ~ Yes No
4. what did you like best abaut the potluck? R,

5. What suggestions do you have for improving the potluck?
7 )
_ ;g

1

6. Would you attend a similar potluck in the
future? No
Comments:
8
\’ ’-
- ] , -
) ' .
o \ # ‘
’ . K .
\ : },ﬂ/

ety
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» : As the implementation process continued, the program coordinator -
.was rainly involved in coordinating.the subunits' efforts, providing “Z?

suggastions of s,ourt*s for essential resources, and dtimulating the ‘
. v‘ ’ . i

subunits to implement¢their plans. The subunits tended to modify their!

plans or to not meet their timelines. It was essential, therefore, for

-

‘the program coordinator to keep the subunits on-task. The key decision

makers in each subunit assumed major responsibility for initiating and Ji

coordinating the implementation of plans in their subunits. They h o .

LY

supervised the procurement of resources, fulfillment of responsibilities,

meeting of timelines, and evaluation of. plans for eath activ1ty. All

subunit teachers were responSible for a tually 1mplement1ng the plans.

ﬁ\
At the same time that gr0up efforts ;fie being made, lnleldual

» .

staff members implemented their oWn*planSxto*improve *‘school-community .
. - . .‘(C_ ';“\_ « © .. "
relations. One subunit B teacherfexpreSSed‘an interesqdhlcmganizing

several coffees. Wlthln 24 hours of first mentioning thé subject, she v .
\ ° K . '

« ‘\

had planned two question-and- answer coffees and had”initiated contact e
f with parents of two students in herAsubunit_to arranqe coffees._ In

calling them she explained theiactivity and asked if they'wouldAbe N L

Y I N ? - o Wt . e . ,

' willing to invite,some friends to their homes .’ During_this informal .
sesgion,- the principal the program coordinator, ‘and. the teacher would

. answer .any school-related questicﬁg”hey might have. The final planning _ 'l‘
“for the coffees was divided among the host mothers, the teacher, and, i\_; 3 1
the program coordinator; The mothers determined thV invitation list, ¢
o did_the inviting, and provided’the coffee and cookies. The te;cher and

S " . L I NP - v
' program coordinator planned the procedure and evaluation form (see ‘

sample 19).
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Ny ' o o ’ Sample 19 L

':’/’.‘. _. : . .i RN
Question and Answer.Coffee - Evaluation

». Host Home o
‘bate '

1. Do you think this question”and answer coffee was worthwhile?

Yes . No .. - _ e

2. Was it helpful having both the unit leader and the principal there?

: . - ' Yes , No

° If no, please explain:
[ . ! ’ . b-

o : , , _ . :
, 3. What did you like Best about the coffee;/ . :
4. How could it have been improved?
f ' - : '
LS .5. Would you be in favor of having more question and- agswer cdffees? ’
- e * Yes : No , b o v
. - .. 6. What types of questions qpuld you like answered at conferences?
3 i * . . - . : . - i \ .:
" . : .
R . . - v ,
] s ')Q- -
Y : * s
I \ 4‘” / ¥
» P ‘n
t d [ ’ . o
L4 ,. .
; , ‘
. 1 a
\ - » \ 94 - ‘
\ ,; .
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.;‘ An,instructipnal game make-and-take workshop was implemented by
"the three Title I teachers on the staff. Parents of Title I students

were -invited through a letter (see Sample 20) to become .involved in

.

making instructional gamés which they could take home and use with

their children. en the parents arrived, they were given supplies and
a manual describing how tpﬂmakblvarious‘appropriate_instructiOnalAgames.

Aﬂéhort'présentation was made by the téachers.on how to construct the

R
sttt
P LR P

games and use the manual. ‘Tpe"pagpnts then wiorked with the teachers

‘ ' : ' Sio 3 R ks
to complete .the games. «The teachers tbokj@ajor reésponsibility for -
' N '-'1';‘_‘,".“‘ .- .

. < . e

organizing, coordinating, and implementing the make-and-take work-

.

shop. The program coordinator played a mindr role by coordinating
. a : ~ )
this activity with the other activities. v

Three teachers assuﬁed major responsibility for-producing regular

, classroom newsletters for pdrehts. The only, role of the program

, T

coordinatgQr was to occasionally proﬁide sources for information which

the teachers could imclude in the newsletter. An example of a class

. \

hewsletter is included in Sample 21.° ) T
. Y

Two teachers made hotie visits to make two-way communication about

a student easier. One teacher received a call from a concerned parent |

4
4
1

whq wanted a conference within a week. Because of ghefparents'

complicated'schedule, the teacher said she would come to their home.

- . B3 N -

In the second instance, a teacher was called about a conference, which

’ Y

‘'she offered to hold either in the school of at home; the latter alterna-

.

tive was selected. The teégher vigited at length with the parents‘in

%

v

P

’

tx .
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“'Piease bfihg‘bld catéio§s and‘magazihes'for picturéwsourcqs;

We would app;eciaté it if you counld let us know if you can come,
-~ and at what’time we” could expect you. Please sign the slip.at the

bottom and retuyn it by Monday, February 21. ' -

] ] . .. . ' . ] . ‘ " l .- . .
) ‘Kay Briski - -

- .. Sharlede Jung '~ " o _ :
K 2 , ﬁkmarYrLind ) l_, | k

P.S. We will meet in the IMcﬁfﬁ:ﬁft o ; #

M . " . ‘_-‘.. . -

"""""""""" ST ETmo AT T T T o

~ Return this portion by Monday, Febru 21. i L

A\ y n y g \ g
) . ) e
5 - ﬂ N N ' Tt A ‘ . g
. . ] '\vr L] L R
‘. 86 ) [ T \ ) t . . . . e
’ . ‘ v . - By .-' I .‘-._
- - I .
. B ce h . . > 7 ' . - ‘. .'~ .
: . o L w . "..' ¥
- : : Sample 20 " _ .
Parent Invitation Letter -
- . ) . e
S _ C : &
Dear Parents: > =~ B * )

‘You are invited to a "Make and Take". session, Wednesdayf“Fab;uiry

© 23rd. We will make 'games for you to take

home and share with your

children. . Pre~K parents are invited to come. during ‘their child's

&lass time 8:30-10:00 or 10:00 to 11:30.
this day.) )
1:00-2:30.
due to the
for, our ackivities,
the change. . '

(Children will be in ¢lass on.

k-3 parents are invited to come anytime from 8:30-11:30 ©r
We know many. of you preferred an eveling get together, but
energy crunch we have been encouraged to use school hours .
‘Our apologiegs for any inconveniences caused by

I am planning on attending the\(?a e.and Take" session-c

February 23rd.

‘Time you plan on coming .
. ) - - . . ™ v
. Sighed 2/ o i _- ° ) R ! ’: .- L '.
' . : Ll B Y o 1
) - : : " ‘ \ .. s ooy
¢ ' e
.. ‘ i i :’
R - G
N , ; »
’ ’ ! ‘ N
\ - .
' g [4 -
- _\ ‘ .
, 8 . ’ .
. L] i ' |'
‘ g w. P . ]
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’
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interested in how your children did. )

*

As the P’brury gz-_‘l'}.p.‘& stated, ve vcre u%:«’ for ftut place
1§~the nduopansg collectlon coq_J;tzlon. ‘Unfortunately, vu-oane in aecond
ngain. yith Roo;evelt in f}g?g place. But it isn't too lqte :5 ve hnvc oﬁe

 &0:0 chance this month. 'Sofplenne continue putting y?nt newnpnper in the bin
~ " ‘.. AN N f

. 4 < . g
by .the parking lot. Maybe we can finish thé yesr in firat p*ﬁ%e! .
. . v /s . . L X R

A R 4 P L
v Sl “News_About TV News . f R . ‘
. . . ‘l‘ "N v A N : -

The Unlveralty ot Hlsconnln-Hadtqon conducted s study of studcﬂtn !

{mpressions of locll nnd nationnl news apows at

on Friday, April 15.

Among the quebtidns which the study vih attempting to nnswer were: uav nuch

do students v&tch the news? Which news broadcaats do thay vntch? Hby ’b the

—

I

ntudcnts vacch the news? What 1s thelr opinion of why tho-nevs 1t¢ns are

0\1 included on'the nev‘% Hopefully the resuLts of the stq@y vlll lnfldﬁnc& how

nevo‘programa are broadcast in the future.

L4

4

r

R d

Congratulations are in. order-for:

i

.

(

-~ the

% Congratulations

- the

field trip to Poﬁnette.

sixth grader;:tdr'}helt excellent*behavior on the

The Departnent of Nnturii Resources

officials raported that our students werc among the best behaved

" .groups they have ever had there.
N\

fox reptesentlhg our school so well, The Qg;ual D.N.R, letter ia

*included on pngeG

[4

R
during the Drownproofing progrim at .

‘ten lensOns; there was noticable pﬁigress by everyone.

Ay

\

Ho are proud of you, sixth ;radcrs,

K .

i
.

third graders for their@oxcellen; progress and behavior

the Y.M.C.A. Bx the end of the

Thanks slso

to the parents who donated their viiuable time to chaperone the

-

] 4

Y T

B
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) - ¢ . " Pre-K Newsletter . | : - .
- . " 1 - ‘. - . ) N b ]
[} v ® . '
. November i S ‘ R L.
1 ) . : ) ’
" Dear Parents: ° . R o o A

- November dlready! October seemed to fly by! We loved our trip to,

. the Apple Orchard and enjoyed the applesauce we made, too. what fun we ’
had at the farm. Muddy? Ves it was. We got a real taste of the farm )
and saw'so many animals. The \following morning we spent time. in ;hg“ oo
woods. We had hoped to see bugs in their homes but it was too.cold. o '
" The children did find moss, nuts, dtied weedsg, leavesﬂ trees, bushes,
grapev1nes and'1 lonely lady. bug. Tg add to -all this we had a . " : o
Halloween party and .during the month we learned many songs, fing plays ~ -
and made several art projects for the “spooky day™. With all of e .. .
excitement last month we still found time to work on oyr colors, .
numbersuand shapes. Believe me, we ve been busxj _ © T Tt .

- N0w, in November we aren't going on a field trip--(relieved?) but.
we:. ‘will continue to be very busy. Thanksgiving will be our main unit
‘this month. We'll begin by talking about Indians and then move on to . .
'learning a littlé abdut Pilgrims and our first Thanksgiving.. On L .

" November 24th from 10:30- ~11:30 we would like to share a- "feast" with . you. :
It will be a special day for the children so please set aside this hour ,
~and" share it with them. The classes will share their eongs, finger- .
plays and art Work with you. PLEASE PLAN TO COME . : ' . e

K . —'_’:':"' . » K

Durlng November we w1ll have several .art projects ‘and cookingvexper-.
iences. Please 'Save ore coffee can 1 or 3 1b. Bize (we're making an ’
Indian Tom-Tom) and a large grocery bag.” We will send a note to let you
s know when to send these items. ‘We will ‘continue to work with colors,
numbers and shapes. (We've discussed the diamond and the elipse shapes.)

Each ‘child is. learning to recognize his name, You can®help him by putting
~ Ais nafié on his things, in his books, etc. We will -have outdoqr experiences
s6 please dress the children for the weather. PLBASE HELP US by putting ¢
names, in hats and mittens——the children do not 4ecognize their own hats '
and mittens! : C '

\ - .
« 8 . \y “ - . [}
- -, o .

iFeelffree to-viskt our “"rooms" or ask questioms if you have any. .
Thank you for youn excel » coope¥ation. If your child is experiencing . .

ady difficulties about ‘sc ol'let us know and we'll éee if we can help.
‘,, - »N ¢ . ¢« e .
We will not hawe Parent-Teacher conferences in Pre-K until later : 4 .
. in the year, R F -
A ' 4 ' [y b . v " . ) . ' ) 4

Please note: No scliool November 25th"and'26t'h. R . ,
' Don t forget to share books, stories, nursery rhymes and poems with o
your child--READ TO HIM EVERY DAY. +(I'll tell you this gvery month it '
is %90 important.) . ¢ \ . ¥

Sy
AT
s
[
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: /6‘“ Have a pretend telephone conversation with your child. They love to
pr ‘

S o

sample 21 (Continued) .
. | . AR TR SR
\ . N

* ' R 4 . ’ N
- n

WAxs’ Ou CAN HELP YOUR GHILD K f. o ;* R ' - -

Y
RELP YOU? CHILD. UNDERSTAND WHAT HE SEES o

-

Do you ever look at picture’ books together? Or magazined? B ; : -

\
» \

pick out an actionppicture of a dog running, Yop can pick any action

plcture and play the-I WONDER GAME: o
. . . R i - . '.
‘I wonder where the dog is? . .o . v
" 1,wonder where he' is going? g , ' Y .
' I wonder why he is running? , : Joo- .
1 wonder whatﬁwill happen next? " . ' d »

nnpther example: A picture of a little boy coming in trom outside.
R " _ . . . . - ' .'

I wonder where the .boy was? - ‘

I wonde; what he was doing? ) _ S,

1 wonder what;he'll do now? ) ' )

v

Using the same . picturés BLAY THESPOINTING GAME: , | .

"pSiAt.to the dog running." = - S |
" “"point to_the boy standing still.™ S ;
» P . , .

... ¥Point to the-boy in the tree." f PR P
. DEVELOg THE SENSE OF SIGHT .o SR :1”. ‘ !
:‘ ) R ) R . B ) - - _0\\

. Take a- nature walk and point out colors .and shapes on the way . 'Look
t the sky. Find funny shapés in the clouds. 'At tha grocery store ldok
'for colors oh labels. Find two labels that are the same.¢ Find a L
circle-—can you see a sguare? Playing a game often makes the trlp more
fun and* less “tediols for the child. Find a green vegetpble, A yellow
fruit, sométhing round and red. Bring me ‘two ears of ¢orn--(chikdren
can. reaqilabel plctures ) . - o
"HELP.YOUR CHILD EXPRESS-HIMSELF ORALLY ~ : ;~’ .
Talk ‘to your child! Really thlk to him. #nd thén have the courtesy
.to listen to his idéas. Laugh with him and listen to his problems--what
is- very minor or.nothxng to us as_gdults, can be oVerwhelming to a child.

_ Make a sock pﬂgggg' (paper bags make puppets thatLhre fun tool) and
give it to your child. At first' he may not show much interest in it but
if you show him how I think he-will find fun and language while he pldys
~with that new friend. Y .

ey

etend they axg the adulﬂé-why not let them.

'
-

" CAN YOU ANSWER WHEN YOUR CHILD ASKS - "WHY"? | .
/Try ‘to. He isn't always seeying information. He may just. want a

little conversation. Help him along %’ these first attempts.

) , s a | 'r 9 ,
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1

‘/,w’ﬁhg presence of the child and her siblings. In both cases the teachexa,
’ R : - , .

<

" assumed major responsibility for organizing the homelvisits. The only ',

v
4

role of the program coqrdipatorj@hé'ﬁo coordinate the home visits.in the '
.tO tal school-commu(iity re latiions progfam .

. L3N

+ The program coordithOf assumed total responsibility for planning

t [

- anq imblementing a sqﬁbql newgletter. The .purpose of.the~newsletter was .- ‘ .:\\
to improve_communication befweénlthe scﬁpdl‘and homes. It provided prior i \f
'noéifégapipn about34g§oming events, information about’ the skgdénts'
.'ipgtrﬁcéiéfal proégaﬁ,\and nbtification abo;t PTA expenditu:es.. Tﬁése

et

.

. had all .been identified as probléms during the j;gff a#seésment.' The

program coordiﬁhﬁbr produced;yhe newsletter four times; it includedra -

» -~

) * ()'. \. ' ! . ' . B
calendar of ypcoming activities and a monthly menu of hot lunch meals. .. ..
‘ . o N : ' ) .

_The first two"éditibns included-quizzes on names and responsibilities

\-

of 'school staff members and th€ instructional program. 7Two editions
-, [ L . . . ]

inéluqu suggestions'on;howmﬁarenfs could- supplement the reading and T .

- smathematics programs of their children at home. Several articles
L3 .

explained new instructional programs. Two articles inv{tgd those
5 - ~

iqterested in attending;q; hdéting a'qﬁestiOn and answer coffee to

. . ;
contact -the school. Achievements of students were recognized in each
. . - s ° . 3
. . .
4ssue and one edition explained new' conference procedures. ‘Cortributions

of time and money  were acknowledged' reqularly; PTA expenditures &ere a *

L}

listed. -One article requested volunteerg to donate slides, hobbies, or . \
' o - o
experiences to squlemqnt social studie$ instructiop. A sample of a

v .

newsletter is shown in Sample 22. ) i ‘

Each of the newly implemented éctivities was evaluated; thé'result;\z

-

-
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lchool year, Nany‘thankajto you for your hefp in collccting labels.

. Wilconliﬁwuadilon by the University athletic staff.

.’

. ' “Souper” Bqufinent' ’ o g e
[] n . . . \

Thanks to all of the Csapbell soup labels you have saved over the

N

past year, the school will soon own one Kodak Instamatic camera, three
. a ' " B
yrojector screens, and one audio—visuil eqdipment table.

4

were sent on April 1, We.hope to have the eqp&pnent before the end pf thc

iThe 20 650 labels

. o PosE'Equipnent -
L 9 ) . . . K * s

Thanks also for saving Pont cereal bax tops. With the-625 tops which

B %,
weré’collected we have puréhantd 5 qoccer balls for the school. We apprec~
iate your Post donationo._iu R - Lo ’

4 .o v ' ’

.Sunner'c}mmastfcl Camps . .‘ L ¢
The Unlverlity‘qg Hilcqﬁoin~iau Claire has gqnounced tu; one-week ¥ .
gymnastics cam;; té_be hold thi; summer for girls 8-years-old and older. .: P
Begihnins, Intcrmediute, and Advanced classes will be held frog July 17 ) .
fhroush 22 and July 24jtyroqsh 29, ‘Cost is $105.00 {or room, Soatd, and  ~

tuition for the week. Registration blanks for'thg canps arc availsble at *
the school office. o ' - > . * &

» K . _ ’ A

- .  BRasketball Camps. ' /

a

Four one-weck basketball camps will be taught at ,the University of

(nltructio; will focus

* VI




, . ) . . ) v N . . , N . .- Y

{d}ibbling, position play, and detensive and offensive "y
-play. Students from 8 to 1'8 years of'akc ara”iligible; Cost is $120. for room
¥ s ’ : .8 .
. and §§§§d for onc week. Sessions arei ' ‘ oo e

\ .

on ballhandling, passing),

_June 12 ~ lé_(boyb) R CJuly 10 -'16I(boys) {h
| June 19 -~ 25 (boys) ... _ " July 17 - 23 (girls)

Registration blanks iay ge'pieked up at the school offig 0 ‘
. o 1 .

. .
° . - .
] A - ~ .
.. * .
v ' ) . .

Coffee Invitation ! : e o P

We dnce again extend an invitatioh to anyone interested,te attend a

QUe;tion-and—anpwer coffce. These coffees ate hdld in homes of it
04

»

. ) » :
parents and are dgsigned tf be an opportunity f0ﬁ>you 10 &8K e e ANY

-“"- L .

questidns you may have related to ———_ School. The?; are uwo'coffeen

scheduled for May., If ySu are intercsted in attending one, jusg call the
’ -
school office. . -y p )

hd - '

, : ' ¥ Sixth Grade Potluck . e AN

N P

. All . sixth graders and their familles are invited to a potluck o {
L .

. . . .- L]
on Tuesday, April 26 at 5:30. Besides good food and fellowshif, there will °

- . - .. . .
| be a program which the students have prepared on their trip, to.Poynette and (i

.8 Trade Fair. A reservation sheet has becn sent home win@:hll sixth graders.

Be sure to return it so we hdve enough tdbles ;nd beverages for everyone, .';'

. 4

.

. e " Testimg ~ f

\

Our annual standardized testing will be conducted’}rom Aprilde to 28.
Second through sixth graders will be .given achievement tests; secofdd, fourth, . t.

. : and aixth'gtadorq wil! also be giveﬁ abflity_tests. We would greatly appteciaﬁe

your cooperation with this testing. Proper eating and adequate sleep have a .
) - ’ o " 3

definite effect’on the students' performance on the tests. Your stressing to

» '

the students the importance of th% tests and doing thctribest will also be

helpful. Test results should be teturned to the school By May 31,if yoh are

. .. ¢

. . ¢
- - ‘ : .
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interested in how your children did. 4

u . SQCO‘I‘ld Again . ‘i|\‘\/"\ . .. e
ot
As the P’brury .==_'}ip.‘£ stated, ve vcrc tryw for first place o .

f¢~the ndu-vanzr collcction co‘udxition. ‘Unfortunately, &c»eame in second

tot ! : again, vith Roosevelt in firuu place. But it isn't too late fg.vo havo oﬁe' -
' -ore chance this month. So pleane continue puttirng yont nev-yayer in the bin

by the parking lot. Naybo ve can finish thé year in firet p}‘te.' fe
. - v 5 LA A .

. \ . . ' .:, .. . \ .
' . Yoo #Niw- About TV Nevs ' :ET. AT oo

A
The Univernity of winconnin~nad1qon conducted a ntudy of ltudentl N N

impressions ot local and national nevws npown at

N T

on Friday. Aptil 15. .

S ]

Among the qucstidns vhich the study vdh attempting to an!ver were? Hdv much
do otudents watch the news? Which news broadcasts do they vatch? th ’b the KIN
_ ltudcnts vatch the news? What is thelr opimion of why tho-nevn 1tonn ake '_ -
) v\j 1nc1uded onfthe nev‘% Hopefully the resulxa of the stqﬂy vill 1nfldhnct how

. e neva'programa are broadcast in the future. : '3- 4 ' PR

PR t - . i -,
5 Congratulationg
. . . . ' R ’ . | v
] Congratulations are in.order—for: . . ar

+ = the _______ sixth graderd'fo}'kheir excellent'behavior on the . e

field trip to Pofnette. The Departument of Natur‘i Resources . l,_”\;?”ﬁ
officials reported that our students were among the best behaved ' w

" .groups they have ever had there. He are proud of you, sixth gradorn,

“~

for representihg our school so vell. The ﬁs;unl D.N.R. letter is

\ L o
) - """ “included on page6 ' : )

n ¢

«= the

third graders for their|axcellent progress and behavior

R ‘ during the Drownproofing progrim atithe Y.M.C.A. By the end of the

- . '
T ' ﬁ' ) ‘ten lessons, there was noticable pfésresa by everyone. Thanks also . '

. ot

- 7 ' '. to the parents vho donated their vaiuable time to chaperone the

. - . . . .
Lo . A < .
. . .
B - s Y * ’
a-, . . L .
° v
.
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;roup and to 'he teachcraawho dtied ovet 100 towelsuevety niaht.
-~ all of tﬂe ‘parents who retutncd the -many questionnnirea vhich

_havc been'sent haome du:}ns‘the past nontht Qut of‘390 queationnaitc{,'

“sent home on student pictureg, 195 were returned. That 1is an

o

excellent rate of return. _Altﬁoqgh ve didn't count how many of
LS ’

-

thg*téport card questionnaires were qehi'back, there were lots.

. We‘thank you for your tnterest in the school and the time you took

to £111 out thefquesticnniires.

for ﬁinniné third_ place in the ——______ 1ibrary .

Entrants from throuhhouc the district competed,.

poster contest
»

;;;_____ plac9 thitd among the p08t¢tl of all fif:h gtatha in

i

the city. Sh and her parents attended the awards pteaentation .

« on Satutéay. pt11‘16 at the o Public Library, - . .

Mark Your Calendat .

April 18 - Boy Scouts physlcal fitne:a

.
¢ -

April 19 - P T.A. (6:30 - Board meeting. 7 30 - P.T.A.)
April 18 - 28 - Standardized testing, gra@es 2 through 6, -

April 22. - Curriculum Day; all students dlsmissed at 11:15 for
) the afternoon. . .

‘April 25 - Boy Scout Pack meeting - 6:30 [, : '

April 26 - Sixth grade potluck ~ 5§30 Y

. : . ‘ -8 ~"\<;,/’-\»‘




’ of‘ milko

o low l'nront,s um Help 12 L!c .m; mzio Program .

ofe

- Givo your child prabt.ical exporicnco using arithmet.ic at, home, For -
! .pxamples » _ ,- - , _
_",.,:rl. hent.:ion thc siz.e ol contatne?s, such gs pints of cream and half gallons. .

\

. 2. Allow your child t,o. holp you bake ond nct.ualJy mesure 1ngredicr.ts.
' 3. ihen laying cirpet or t.ilc or aeeding 'or fortilizing a ‘lawn, allew your
_child to holp in measuring.areas or quantities of mat.crial. : g
L. Before a siopping trip, have your ¢hild read howsp«spor, ads and price
h ‘the cost of items to bo purchased, .Let him compare-prices and
' Quant.imcs marked on containers to det.omine the best; bws.
S Provido him wit.h oxporiongos telling time, using t.ho calondar, rcading
’ a thermometer, barometer or sven a stop-watch, . )
: 4, et him caleculato age, weight, heigm, or dimemiona. ',' - )
I t “
7. Figuring gas mileage, Lolls, and ot;hor trip expensea aro all leaming
D . Oxpo-rienccs. . @
ot s, [ { ‘o -
. . '8, Games like monopoly, dominoey, cribbagc ’ and bingo can :anrove his 1
use of nurbers, ' . .
9, Give an older child the iob of checking bank st.atomem.o against,
. - cancelled crocka. Ce 4 )
& .
10, If the child is having, dif!‘iculty wit.h nultiplicat.ion tayles, buy or
make flash cards and use them on' a regular basisi: He will enjoy
_ piving answers he knows"and will learn mone corplex prcblems t.hrough
drill, . .
©- I ’
1}, Let your child explain the aritlmetic papcrs»-he b'rinps home from
school, and take the tire to r\glp him correct and underst.and his
. mistakes, 30
/ _ b .
) Remenber: The average child spends 900 hours a yeéar in the classroom and g

3,285 hcurs sleeping; which leaves 4,575 hours a ycar "left over."
4,575 hours are goldtm opportunities to stretch your chdld's learning wings
mid build .at home on what he ldarns in school, to wdrk alorg with his
tepchers to spark his: curiosity, erergy, and enthusiasm for learning. . -
Choose opportunities that fit your child's age and interests, All children
need parcnt_,nl encoura;,ement.,— guidance, aﬁ su‘pport..- ' S
Colden Opportunitios to Bui"d on What Your Child learns in Lchool,
produced by ‘the paurents arnd staff of t.tn bprin;_‘field hasoachuaet.t.s
pubuc schools,"

Source:

Those #

Y4
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Dear Bob and Paul: . _ ' -
Attached pleue'tiﬁd requested summaries of the e'}afuationl. T

. We really enJoyed your groups' visit to the MacKenzie Center. I hope that
you and yomr students di) too.
. Thinking back over the many groups that have u:ed _this (acility, we all reel
that your 2 groups verg some 'of the best that. ve have had. Your organisa-
tion md students' ent}uaim vere great! '

W

Also, 1t vas very pleuut to conduct a prograa that had mch intent and
‘courteous listeners.

Plen‘ pass this information on, to your principn.l. She vas the ﬁrat princi-
pal that has gotten actively involved with any of our progrul. It vas
great- tb see her herel

Sincerely, C -
%MM' b . ' . . / i
Joel L. Stone ' - . . ' )
* Resident Coordinator : i
JLS!III o . L e .
sttech, . "‘ <
r
ot . (e
.' - KX
- . '
L
. THIS 1S 100% RECYCLED PAPER

. .
. . . . ‘. . 6 ”
ve - . - . . .

7', Resident Center =~ - - . ." o ‘Anthony 3. Eart

Foynette, Wis. 53955 . C e ST g"":"

. oo : : i v BOX 430

e - . o, ] ] ‘ MADISON, W|5C°N$l~ 53701
“March 2, 2917 . NRebLYReregTo: 8510
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N ~ are reported next.\ Only informal evaluation data exist on the-use of
. S - o . | L
'  commendation forms in subunitg ‘A and B. 'Informal‘feedback from parents S
. v, . - . . . . . . '
. at’the question and answer coffees revealed that both parents and .

children were delighted with the.new approdch to reporting pupil : Y

r _ ) v f T . . _
progress. Comments also indicated that parents were more aware of the

" current instructionallprogram of their children. . §everal parents of

AY

students in. classes which had not partlcipated ;n the program inqulred : o

about why" their children were not involved. Additional goalslwere set

!. A} . . ' R . . \:

when students attained_the o 'ginal'goals and wereveager to continue.
A | . . s

The responses cf parents to the conference'evaluation f?rm used in

4
-~

subuntit C are reported in Sample. 23 The responses reveal that parents

.
.

| \‘\5 were generally.satleied with the -frequency.of conferences, the new “ e

—~——

procedures, and the result# of the c?nferences. Theyimade only a few

v suggestions ut how to improve future parent-teacher;quferences.
. o , :
The gegults of the subunit D survey are reported in.Sample 24,

-t

e ',,- .,,/vo
. * As in subunlt C, most parents of subunit D students were pleased with

v the frequency and content of parent-teacheruconferences. Thelromajor

suggestion for 1mproving conferences was to base their frequency on the

N . a

students' needs. Parents preferred more conferences if a student was
! 3 w

having difficulty and fewer if the student was doing well. “They also

v - expressed a desire to meet gith more than the homeroom teacher of their v

child.and to have a standard format which all teachers would follow *
\I

- . . . A4 V] A .
during the conference. Because of thisysurvdy, subunit D teachers ‘

changed several of their conference procedures. Shortly after the repults

b had been compiled, the subunit's key decision maker approached the pro- 4

© a .

gram coordinator to report that his teachers were intereésted’ in developing

v o - 106, f* S . *




zgample-23 _"_ .-{, Te

- Subunit C - Conferepce Survey Results.

fa : . : -— .. . ’ . . o -\.
- . E— - - ' —
o -« - QUESTION ' // T
- - _. . — . . i . N L : 1 'r r,
- Are conferences held often enough?. ¢ e, _
. a . T v % oy - e
2. . Are conferences held too often? _ A
s - " {

3. Did you 1ike the way conferences were conductéd this time?
4. Was the chance to meet with more tHan one teachet helpful?

o 5. bid you have any difficulty filling out the questionnainerwhich came’ home be~ .
" fore the conferences? _ . ¢

- -

6. Were you Satisfiéd ‘with your'confetence time? ‘

¥
.

7. Did you ¥eel comfortable and relaxed at the conference?1 . : i J
8. Were you able to give yoﬁr point of view an,d ask questions at th‘é’ conference?

. L] L- . .
9. Did ‘You learn a little mofe about your child dnd his/hg;.experiences at N

Schoo1?2
. N - . .‘n

10. Do conferesges result in better performancé and learning by your child?

F- g

Q

n answer’ to this question, 1 added "sometimes, _‘ . v A LT
zln answer to this question, 1 added "sometimes‘“ "R S
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- - f
> - —yri— B - - R = -
0 [ . . ‘,: . “ o C e e . | . ‘ . “ e '_‘. LN
TN QUEST\ION s § 2
o o . | . ) S, e e y .
'

11. Would- you appreciate being cﬁiled by your child's teacher betVEen conferences?a’ ‘ 5Ll :

| 12. -WOuld you call your child 8 teacher to.set up 8 conference if you though‘t 1t L 57
vae necessary’ . : N
13, Do you feel your conference was worthwhile? . - S e ' < o '.58__""
14. What changes would you like- to,see in. conferences 4n the future? ' e
| .** MOre evening hours for working people. . ) - oL T .(3". .
‘ . J - : v e
- ** Too short (ment;.toned twice) .~ | e : 3 I

** If teachers are having a problem, have them call the 'parents and “discuss 1t ‘with,thel‘n". '

* ek If a child is havihg prohtrns, set up a confcrence, if not, don't ‘have a ?'oonfe,rence_".

*h Keep up conference9° :Lt s nice to know how children kre _doing.. ;
E They re very helpful’ the way they are Jow., ", ' S - e
1 : ' . ,‘,t.
31 answer to this ‘question, 8 added "1f needed"' 5 added "y problem m:l‘g'r (1 added "if»;\e
sary about change in work.," - | _ e , ,

-.”.

I'In answer to this question, 1 added "if need%d." o 1')8 = *'_ T
o b v S JO

.- L}
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A e sample 23 (Continued)
' v a ¢ o, . ,
L A , )
o ot P
vt
: ", * ~‘ “ ."\- ‘ . .
e -
L4 c.ox
AN " - . BN ” . _ . .
‘ ) ' s . Ol . S
e I QUESTIQN o
v '.‘-" .‘;‘ . _'\' "- - ._Q. ‘.M:"“\o o, G
1. T '

‘14, What: cﬁenges y:ould you like to see in conferences in ,the ‘fut:ure,?. (Cohtinued)

**.I had’ the 1mp§r’ession th’ét we would always have a conference with t:he homeroom teacher
Lo 80 I-did not check; that particular t:eacher, I think it: should be betteér explained on -

o

}.- t:he sheet you firs sent. home. e e
. v » 4 R ¢ I ) ’
_(’ ok 1 like knowing how my, child is doing aeeotd'ix& to his .abili'ty,* not:.gccqrding to how t:h
" ‘class is dbi,ng. / e Ve <t 5 '.. ' '
B R T e R e e
,**’ So far ‘t%ey_ are justsfine. A - - . °® '
. h PO /‘ . . . , .

s @ [ (‘" ’
Rk I would like to see’ ‘a conference: affer the :s;&coudr pe d to make gure my.child is pro-
< gPessing as he n‘eeds to fe. The third quarter is too at:e to correct problems 1ongw

| .eStabl Shed - N ¢ " - * “' .|- ‘.. o o ) -.'. “‘;-. / . A. " Lt N :""
, "'{N.' : . . i 4 o N . o el LI G PR
.. LR R
** I lik‘ t.b}e procedure. I can "t think of! anyt:hing t:d improve. '.Lt:. R ’
** I didn' t leatpn anyt:hing more chan 1 already knew.. .ot 3 " o
. o LN ' > . : t \ » B E . ‘ .’
i I like this just the wa it: is. . P T g e s 7
** Adiustable t:imes bedause ‘gome pa&nts require more cdnferenee. time. .
AR _'
- _'q; H N . /
: *::: ¥ 0‘. .
' " Jul
L it ] - )
A o *
., aow ., - ,A' L N
- o P e
."; - M . [}
"’,‘t*“ oot ‘e
1 o AN "
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St T : ‘Sample- 24> " B . : :
. ., .. Subunit D - Confe ence Survey Results RS o
R QUE§T10N R D s
1. are conferencss heﬁ oft:en enough?l . o o R LI
2. . Are confererces held too of ten? ' S e 5 5
3. . Do conferences usuﬁlly glve you tbe information you mtnt:’t"v2 . ' 77 .
b, Would you like to see aome changes in the coni.’erences?3 . " _'. _12 : 66
S. Do you feel comfort:‘able and relaxed in the conferences?l' | S 80 .
6. Are you able to give your point: of view and impressions at: a (:onftz'.renee‘x’5 .79
7.. Do conferences result in better performance and learning by your,child?6v : 66 -
8. WOuld you be willing to discuss 'the -above ques-tio:xs?' * ’ / N 76‘

) [} .
vS.' 3 . - ' .
: lAFor this question, the following comment:s were - added’ "unless more are warranted,’ '"unless .

* problems arise.” o . - ~ _ o : ,
- 2;or this quest_;(.c;n, t:he following comments wére %dded. | t'some do," "mostly oo
3 or this ‘quest:'i'dn, the following comment: was addnq'_ "maybe more &@me.

4

4

" o

For this q‘t}és.tion, the following comment was edded' ~"somet:imes. ) _
3 ome\oy then.

For chib question, :the following comments were added- sometimes,

n
4

bror this. question, t:he following comments were. added:  "don"t know"’ (ment:ioned 4 times),c "gom
.what," "for a few day#;" "helps parents - maybe the child, " 'Yhen there . 19 cooperation betwee
parent: and teacer," "after I find out a problem, I can help him improve. .
' r . L s
. _ : . D ) 1 1 1L ’ ‘

[}
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! ‘ . 'r}‘ ,_‘ " Co Ts ) ' . ,
. ! v, oo ' o . o -
*% They are informatiye to parents.. * . = .~ ' \ oy e . .
B . i - . - . N , . ye - o .- ) . .- . LR . : - ) » ) .
f**'Stdy-as is. - . o ‘o SR ' -.“
. . R . R S " y 3 \
N Tt . . . ey , .
’ A " I
** I think it's a good idea! o » S : .

hk T feel 3bnfqpences are a good time for the parents and teachers to compare his individual'
ability aﬁawfaults. For some it's the only time they ‘'visit. the ‘school. , '

*k If tﬁe child is doing fairly well then the conferenoes are held often enpugh. 'Bus)if there
are problems, then there should be conferences more often (mentioned twice) :

_____

8 -4\.\ . '
*k {ngwggnferences more often Z:uagig better if .time allowed '3 . o

%% Set up guidelines for all teachers to follow so that you always get the inﬁormstion vanted

have a chance to communicate both ways.
g

*k Need to’be better informed on inner workiygs of classroom to discuss the questions.

»

*t,would 1ike to speak to other ceache¥s thé& teach your child.

{-
~—

** Should be more than'? a yef d@cording to the needs of the chi d.
*#* Teachers should talk about the child, not other unrelated thipgs. . ' ".1§<

* oL N o : ,‘
e Call in~between 1£ there is troggle. ' SR . . 1

**% Don't have conferences if there is o ‘need. . - o

4]

. 1u




 COMMENTS' o . .

**% If'a chiid ne¢ds the extr confere ces, it should be given 80 the parents know}bhere the b
or girl is ~ . 4

** Longer, at ' Teachers ang)parents should feel more free about” calling [

school.

L § thlnk the last conference. should be held earlier in® either February r the first part of
- March so we have more ime to: help children improve before the end of " -he year.

.

** I feel they are fiue- ‘some more timé\wouldqbe nice to get to know the teacher better =~ 1/2
hour. . . _ o ) )

ok L think conferences should Only be held when the student is doing poorly.
‘e * R
%% Phone conferences for second conference; no conference if not needed. e "

** Yes, I would be willing to ‘discuss the above questions. However, it all really boils down
"communlcation and cooperation as far, as conferences are concerned._ .

SR I




'&‘oonference guide. The guide Qas_compiled‘and included topics in

* N ’ . ’ . » Yoo
each academic area and in the affective domain the. teachers would
v 4 . . * ”

\./j . - ‘e r - . .

’ - . '. ot - L 4
’ »

° - .

. digcuss during conferences.” | B ‘ l

"Of the 90 families in subunit E, 49 attended-the'potluck; total

attendance was approximdtely 260 pe0ple. Evaluation forms Were diétri- '

) _ .\ . L
. b

buted after the program and responses are reported in Sample 25,

\la

Everyone found tge potluck worthwhile, anormative, and enjoyable
They particularly appreciated the food, fellowship, and program They
suggested that more room be provided in'the future, but had no other

major suggestions. Many parents thanked,thejstaff forjtheir efforts and

asked for future potlucks, ' N

Five question and’ answer coffees were held. At the 'tonclusion of

o

each coffee, the programrcoordinator distributed a short questionnaire
which- 1ncluded one question on the content of conferences Z.The

evaluation results of one coffee and the list of questions asked aré

presented in“Samples 26 and 27. The questionnaire_responses indicated
a favorab. e 'reaction to this innovation. Respondents reported feeling

o

relaxed

ut asking .questions and they -enjoyed hering the opinions
of others. Several commented that it was a good opportunity to meet new

people. Everyone appreciated having the principal and, when possible,

‘a teacher there. Many suggested having more-time for the coffees; several .

<

+

suggested limiting the agenda.

As a result of these suggestions; several alterations were made.

»
\

First, the project coordinator recommended that the hostess limit the
*

' group to between 6 and 10 people so more of their questions could be

’ v 14

-~

L4




R L

« © "getting to know differenc people" | \,' o ) ' \
. '..-"sijx ing' . . o _ . - _ - e
;o "ver orQevly" “ . ’ : !
¥ Ythe wagfwe drew names for ‘each table to go up [to 3et f00d]"
_"’thé géé turnout." (mentioned 3 timeb) v
g ~ . ) o

gyﬁat suggestions do you have for improving the potluck?

»’ ' o l'._ .
L 2 ' . .‘ Lo A ' . . ) ‘ . . | _ |
' s . . . , . - . ..
. Subynit E Potluck Evaluation . - ' e
*i - | I - <
w . ' . o
- , — _ A :
1. ‘Do you thin the potluck vas worthwhile? 44 Yes O No‘ jﬁ ' '
| I # ;
2., ﬁ!d you leafn anything about what your sixth-grade child(ren) haa been atudying? N
44 Yes | O No - ) . o
3. Did you appreciaté the ppporcunity to learn about what the aixth graders have been studyiq
44 Yes 0 No o . . e : .
S : ' R ' .
4. Wh#§ ﬁ ou lik bést about the pbtluck? I _ .
. . . : . * . ’ o . o “
: mfhe food"  (medgioned 17 times) , Loy . A
o "the driety of food" (méntloned 4 times) L ’ ' ‘
r seei'g ‘the program” (mentioned 9 times) . N o .
' get ng together to see what our kids can do "

'."the khﬁpne'to meet some of ‘the parents Ji my child's- friends" (mentionedfG times)
"fel owshtp! (mentioned 6 times)

put articles for sale in hallway so more room for chJI}s in room"
"more room.- bigger’ place to eat, more tablef axiengioned 12 times)

3 44
:' ) <\_,P/ l *
R g\ .
thag o b ) . h




o ' N ' sample 25 (Continued)

-

J

Bl

"It needs to be divided into two sessions. 'Thege were”%oo many people for one group.”
(mentioned 3 times)! .

"One family should bring - efther a hot dish or dessert or saladQ not both." (mentioned
times) , ¢ '

more time to meet people/parents/students/teachers" ) i

"one long table Qf food in the hallway'.

"I would 1ike to: ‘see more of the children getting into’'a program of sorts."

"more coffee"

"double serving lines, on both sides . ‘

e tprayer before we eat" ’ B T T N

o

6. Wbuld you attend a similar’ potluck in the future? 44 Yes 0_No ;

3 Comments: _ o .- : \
"I think it is great for the children and parents to share their loarning. The idtavof
gathering s great." ' : - . ¥
"It should be tried again." : .
"happy we attended" ‘ R
"thought 1t was great - got to see a varlety of things the. studentd do"
- "I appreciate the hard work of the young people." :
" "Your rogram 'was great} S
"It wak a good 1dea for the potluck because the sixth graders willibe leaving for a new
school next ‘year. It will give them some wonderful memories. '
very nice program; liked the things for gale"
"good program ard 'a big thank you to all the teachers and parents who made it possible"
- glad the entire family was included -~vreally a good experience"
very nice - well arranged" N . .
"very well set up-and deliclous food"

-

w




- i, - shmple 25 (Continued) S ~ " &

program fength was abbut right" | _ : .
_ "no more than qpe a year" . _ o e T ,
o "It was terrific." ' ' ’ ' : VI
. "I'enjoyed the evening. Teachers‘)te to be cbmmended for the extra effort to make this
possible. - I think. . 18 a great school. You'do so many'interesting thing ds
N will remember." S e S e .\\j?4'H
-"We needed this for years!" : s ' ‘
good program; enthusiasm of kids, very well orgapized, nice eVening"
"very worthwhilé - thark you - L
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e R Sample 26 . >
. E ‘ : - : S
. Vo QueStion-and-stwer~Cgﬁfee #3 - Evaluation
\ . L . ) . ot .. ® . - ’ -
' | L v \ ' -
. AR . '
. - ) - v M
Date: Maréh 7,71977 © .. . 7

Number preéent:

1.
2;
3

/

5.
6.

o S
Do you ‘think this questionéaﬁd-answer cof fee Wgs worthwhilp?
Was 1t helpful having the principal there? %‘-?ed\, 0 No

What did you like best abodp'ﬁie coffee?
giving of your opinions and getting someone else's" ..
very informal" '

'chance to listen to others opinidns
(» 'opennesg’
'chance to ask questiOns in small group
"chance to earn what's going on"

How could it Wave been improved?

"more time

. Would you be in favor of having more question—and~answer coffees?

What types of questions would you like answered at. conferences?

"child's ettitude toward class and work" "
"behavioﬁ and behavior problems" ' .
"type of work clags is doing"

"type of work child is-doing™

' B <

7 parents, the principal, and the project ceordinator )

_6_Yes

6 Yes .0 No -

_*__No‘

e

workﬁng up to abiliCy" ‘ S
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~ , e
| o *sampww. A S Y
. o . A/ T e e ’ ". '
i Questions Aaked at Question-andrAnswer Coffee #3/: -
A

1 Why doesn' t the PTA set money-making goal§ rather than simply raising more money? Why don
‘parenys decide oy something big for the schpol rather than just getting the things teacher
) ask for? . \ o e ' ) |
2./ What is the purpose of the PTA? What aﬂ§§:ts goalsiand-objeetires? s,
) ' A ; G »
3. /Why can't you stagger the lunch hour?
,.'" s ¥ : - . >
4 Has the sex education program been implemented?

5& Will students get the same teacher three years in a row?,

6. * Do the students have to gd on the Poynette trip?
7. Do teachers get paid .for noon hour supervision? §

8. Can more students eat 1unch in their rOOms?

‘9. What hours do_teachers'have to work? ' .j' LT L o

10.. Why weren't there more teachers at the PTA'square dance? ¢
[
Have you considered having grade-level p6t1uck suppers? »

.f How can-we find out what our child is studying in school? _ o Y

-

’-‘
[ 2
o




¢

t L ) "o

). ' c &> )
i : ) \
- addressed. - This revé;ted in fewem complalnts on the questionnalre about

lack of ‘time at the\remalnlng coffees. T S
- Y . , X

AN Andther change was to focus questlons.on one subject.' At the-;i?'

o -

-

thlrd coffee, people asked questions on the lunchroom situation.

-~

Wheﬁ no addltlonal questions on this subject remained, they asked .

>

L2
questions on any schgol—related topic. Limiting people to one topic

p(gved to be stlfllng, however. For the fourth and fifth coffee,

. ]

therefore, the questions were not 11m1ted and the dlscu551on flowed
. - ) - v o

’more'freely;once again.

| T Many questlons at the coffees were directed at the lack of 1nforma-

,

~

tion about the school.curriculum- These 1ncluded ‘the con51stency among
teachers in terms of currlculum, the opportunitles for panents to becohe JV ©

o N y
o°e . «, ,';‘.‘ PN . 0

1nvolved in curriculum development, and the content of various currlculum

c P B
,

. areas. Discipline was also a major concern:”.Pareﬂtsfquestioned the con-~
~sisteno§ of teachers ln;behavioral.expectations, the discigline i _
_ . . : ‘ . .
' situation in double classrooms, and the procedures for dealing with | ',f
¢ misbehavior..“Other'major categoriee of queetions inclnded the lunch-.“:; ’
room eituetion, traffic hazards near the school, and report cards.’ A+
Informal observatlons of the‘lnstructlonal game make—and-take
L 3o A S

lndicated it was well received. Attendance at the workshop was good; coe

27 ‘out of 90 parents particrpated. Many students commented that they

LAl 4

had played the game and enjoyed the extra attentlgn from their parents. ' *

, 7 Little direct feedback was received about the individual class
M . . . 3.. . ‘ . . N
newsletters other than during the initial needs assessment. Parents /‘(

responded well to requests and announcements included in the newsletterj;{//r

" . . 0]
N . - -
A . 0y
o .
. . . :
. N ’ .
. .
M D
.

.
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No formal evaluations of hgme visits were made, but informal data . ' ..

N . B . ) » - vy v '
y . . N . . . ) . . . . o
. N ’
- .. et ... . g .
. % R s R »
] v . . . . T v
- . - . A W
} S

Tt b

i)exist, Both teachers found the visits to be rewarding expetiences.,t'
The teacher .in subunit C:believed'hér extra effort in taking the confer- _, v

. - A o . . . - S
ence to the home made communication and cooperation easier. The

L]

A .

A
. EAFIES

s ) [ .

teacher learned,a\great deal,&bqut the child in the home environment.

Comments at seVg:al coffees indicated that paxenié appreéiated the
1 . » a . . " ’ o ) ) . " "
' * school newsletter.. One mother reported how much she enjoyeé'the quizzesy _

on_fhe staff and. school program.. Other mothers commented og how ° ) N

[

\

hhelpful the calendar and'megﬁ.were. xAnother.to;d~hoy excifea her‘.
’ | daughter was\to gave her story published. These oom&ehta’iﬁd{gated . ,
that thg newslettgr was communicating.with’;hes; parents.\ | -
;o I The responsibilitie; of the various staff memiers iﬂnpl'ﬂning' =

‘and ihplementing the schoo}-communiiy relations activities_mentiﬁ%ed -

. Ty 4 . '
above are summariZed in Sample 28. An examination of this chart reveals
L .- ~ . - . » - . '?-"ﬂ .
that planning, organizing, coordinating, and evaluating subunit i
A - * . . I 4
. activities was primarily the responsibility of the subunit key decision

Wy

maker and the program cootdinator. Planningp organizing, coordinating,

and\évalhgtiﬁh individual activities was frequently the responsibility

. - ' ' é
S . N . - .
of the teacher -and the program coordinator. One of the program !

L]

codrdinator's majdt tasks was to stimulate others to try new activities. o

B A
B o [ v

: o
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?oleé afd Responsibildties in Implementirg School-Community Relations Activities.

'Y ’ b . . PR ‘4 [ > d o
. . . - C e ' ‘. .7

N b 1 .1 v c
. ° « ( N ) ) o I j 3 ~ :
T L RESPONSIBILITIES i}
ACTIVITIE . T AL AT PRS- CENR SE
- ACTIVITIES , * S ORGANTZE MOTIVATE ~ |-’ COORDINATE. ‘. B
innovatlons in Reporting Pdpii ' MKDM *| . MKDM y o ' "MKDM ,
Progress ' S, KDM-u’ KDM-u | KDM-—u . KDM-u -
- . o PC-s » PC-s PC- . . PC-8 |
Qdéstién-and-Answe; Coffees T . T ' b
B | PC P PC. T
| Make-and-Take Workshop ' . ol T ' T S I pc P T
—— B . 4 [ . l
* - \
Ciass Newsletters T T PC T \!
Home Visits . T s T PC
a * ‘ v
School Newsletter 7 tee ] pC . . ' ©PC
KDM = Key Decision Makers .. .. MKDM = Meeting of Key Decision Makers
PC = Program Coordinator T = Teacher- ¢
8 = Schoolwide : u = in the’subunit
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ﬁ o B Vo After a school has implemented its,school~commuhity relatipns s .‘;1

.
1 N » o

plans, the program muat be evaluated. This chapter begins with a.." o~y

MY rs

discu331on of the goal of program evaluation: to provide feedback e

from program implementation for future program planning. The chapter B

_ - continues with a description of the process of program evaluationil -.Ep\
\ - T . f..:'-. A

oo In’ this section,_information on how the evaluation should be conducted \'

. v “ . S
el . and how . the information should be incorporated into future planning

" is presented. The chapter concludes w1th a report of the evaluation
o procedure used in the school mentioned in the previous three chapters. ﬁ.;‘h T
’- - | | | . . - : - . . ." . .- ) . . . . o . - . ) . ‘:Pgi? A

The Goal Of Program Evaluation _'— R o ' _{

. . ) . . - .. -‘ LI . ! - .‘. -
: . - “ o R i .

‘Throughout the implementation bf the school-community relations

~ .
e . - w'

program: individual activities are béth formallyfa;? informally eValuated; T

c .. Data are taken to determine which specific appects of each activxty

4
- 4

o w7 were effectlve and which were not. Some information may be incorporated -

. into plans for upcoming\activities, other Lnformation qill need to be']
Q‘__ considered when making program pldns for future years.
. .. AS individual’activitiesfareqoperationalized, their effectiveness
) . : ‘ o . - e . '
_ helps determine the effectiveness Bf.the entirg program. Some‘results‘ B
..:q of fopmaltan;\informal Svaluation are“incorpgrated into the ongoing .i?- L

N «

. L4 ' : - .
program; other data provide valuable feadback -for future program*®
4 " . . . ' = J v ’

planning. Program evaluation which takes.place during program y

® H o R .. . f ’ : v

'

v ) I
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'::E.." ' '° u Lf\ X . S i -_.\_‘_ o S ) .
e A : [}
- implementalton is called formative evaluation. ‘
- o ;i;_”; WheaN;he total progiam plan has been implemented, it is possibl&

]

e mf’ the activities and techniques can be determineddand the progress toward
. AL ,'»

o :_”';'f"_reaching program goals can be assessed Prpgram evaluation which takes
o o

A <«

P
called summative evaluation.

n .

R o :%f i' The goal of both formative “and summative pxogram evaluation is to

' .
S

f\ gather iﬁformation which is essential for future program develOpment.
l v A N

For example, the implemented program usually focuses on a "few high-

. . et
._.priority goals. In addition, certain approaches and activities are

. selected for attaining these goals.- Through program evaluation tHe staff

‘4 i
o .
B ‘ L]

B can determlne whether new goals should we con51deréd for future planning.

- » -

Succes ful approaches will be emphasxzed and unsuccessful ones modified. '

The Evaluation Process

) .

’ ' . -
) : . ] .

‘Metliod of Data Collection

i o . " 'Interviews: fThree techriques provide the mecessary information;for
fl*'program evaluationz interviews,’questionnaires, and observation. ?Tﬁter?

oo views ‘have similar advantages and disadvantages to those mentloned for

LAt - S e
. S L3

f-:needs assessment in Chapter II. They provide° (a) a-maximum amount of
. 5 [ S . o

't;“' information.from a smallfportion o£=the communitv;f(b) an opportunity
. . ".

» . 4 /
4 [

. for’ clarification, and (c) an atmosphere of trust and rapport. On

" the othar hand, conducting interv1qys is time consuming and requires

! &
k]

trainingy of interviewers. e s _
‘ . . R . - . - . ) . A o o ", ) .
' To collect data for formative'pvaluation, it is possible to - - ., -

- . . g N
e W & ; L. R . .
,uw 4 : T 3 S, : S
” L i - . . S E ;
. . :

A
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o . ‘. . L,

4 L4 » »

conduct a limited number of intérviews throughout_progrgnﬁimpigmentation.t

’ oy

Interviewﬁ“ﬁith'approximately 5% of the community mémhers. selected

4

‘ at random, would providé sufficrnt feedback to détermine- the effective- ¢

»
b

" ness of the activities and prograh. ' Informal interviews with approx- : .
- g . . -

imately'Z% of the staff members during the year would also provide .

. valuable data on program implementationn o ffi'.f-{}

1

. . More interviews must be conducted to provide datq'for summatiVe »

'evaluF(ion. To obtain’ reactions_ﬁrom a broad representation oﬁ tﬁb

‘e

community, quantities similar to those listed in ‘Table 2, Chapter II
. ' : e L.

.

' _ are mnecessary. As with the néeds asSessment, approximately 25% Of'tha.

. staff should be interviewed for summative &valuation data. - S
‘ : . . [y ' ‘ . - - i . iy *
. The interview content for both formative and gummative program | o

P
-

.evaluation,should be eimilar to that suégeeted for the needs assessment
(aee.Table‘l, Chapter 11). Dataqmust he,obtained on: (a) staff and' o
community'membersffperceptions of exf;ting-sch;P14community relations, S
(hY'school—cOmmunity_relaqionanproceeses in uee,'(c)_staff's perceptions

OF existing' prdgrammatic characgeristics, and (d) reactions to existing

~

school-communityWrelatiOns activities. Questiong’ should be stated in

’.‘an open:bndad format. Ideally, a group of objectivB, trained interviewets

o should be brought 1n from outside the school district to conduct the

o

' interviqws and compile the data. | ' B .
) f ’ ) _ i S
- Questionnaires. Questionnaires hﬁve the s advantages and /

L]
Af o

. Y ! - ' “ oy |,
disadvantages for program evaluation as for needs.assessment (gee

¢

'Chapter IT). They are less time ¢onsuming in 4erms.of administ ation, v

provide data which can be easily compiled, and assure consistency df .

v

Lot




N . » N
v s N v

_'jquestions. However, questionnaires typically provide‘less complete data,

Hd
have a low rate of return, and- provide no opportunity to clarify

1) - .
. y

responses. S 3 - Lt‘-‘fy : . ok

- e w

During formative evaluation. questionnaires should be distributed Co
to approximately 10% of the community and 5% of the staff; both groups
should be selected at random. For summative evaluation, approximately

4 _ . oo
25% of the staff should complete progran‘ﬁvaluation questionnaires.

_Quantities similar to those shown in Table 2, Chapter II should be
o

1Y

completed by community members.

Open-ended questions may-be used on both formative and summative
7

e

program evaluation questionnaires. Or ‘the quesédons mayrbe very specific "

I

s

and require the ugse of a scale to“indicate the extent of the

P
L

respondents' feelings. The ‘questidnnaires should Lover the same content

‘. 0

«as suggested for program evaluation interviews. A sample of a question-.

naire designed to obtain community members' perceptions in terms of

<‘ .

~

school-community relations is provided in sample,29.
° ’ L ad . v

Observations. Observation'of_the results can supply valuable informa-

tion, but ‘it may not be.objectivg. ‘Tbe“viewpoint.of the obserVer ‘too

‘easily 'colors his. or’her observations, To prevent possible distortion

T

of data, it is strongly recommendeddthat observation be - used only as a

supplemenp th. intngiew or questionpdire results. Ip such a'combination,‘

LR

_observation provides an accurate dheck qf interview and questionnaire
datac . . . L ol 'k el b'-‘lf:.:, ‘.

A Obsqrvation ca. provide an indication of how the program is generally

progressing agd how the activities are being received Observation also
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¥ _ sample -29 i _

- : School-Community Relations Questionnaire

BN \ ’ - . fa -
- .') | P A Y

. ' We would appreciate your rating our échool in terms of sohool-community h
_ relations.. Please use.the scale which follows to indicate. the extent < S
" . to which each statement describes our school. . . ,‘Tﬁ;qu LY
. L o ot -' . _. : . . V .
ro 3 = frequently — - AN
' s s S ’ ©
e - & = stmetimes _ I T v ‘ .
. e - . = infrequently or never L _ ' . ' ) T
, , i - .
. . - \ [
Teacher%Parent éommunication
o ' . Lo “' . ; a’
1. . Teachers make parents feel welcome at the school.r
2. Teachers initiate communication with barents.
‘ ‘3. Teachers ehcourage“perents to contact them. . y
4. Teachers listen to parents' comments. : ' - ¢

N - _»t.
.

'« 5. Teachers’ accept parents' yeportd of the reaction of their
children to school, teachers do not hold the comments against

» the students. o .
B ‘.‘ t.' ! -
. 6. * Teachers incorporate parents' comments anQ‘suggestions 1nto .

. their teaching. . _ .
7. Teachers freely share'informatlon about a child w1th the
parents of the child. . N
8. Teachers are easy tb contact through notes, telephone, or .
school v151ts. : o o : - {

9. Parents have no hesitancy‘about-contacting a teacher about_theit ‘.
- : child's work in school. — ¢ ' :

) 3
’ -
¢

10. Teachers are warm and -friendly when talking with parents. S ‘

< . ‘ | . “ ] Q\

“ Pringcipal-Parent Comgépication S S o
1. fThe principal initiates communication with parents. te
\ . . : ' ) R
‘ i ) 2. The principal encouragaes parents to contact him/her.
X ) ‘ 3. The~princ;pai_1istehs to parents'Qcomments. - *




.oass

' Sample 29 (Continued) . . ' '
v \ . 4. The prineipal makes perenth feel weloome at the echool.
'8, ﬂte principal accgpts parents' reports of. the réaction of
eir children to school. _ ‘
: S - ' N T : .
Lo ' ' 6. The principal utilizes parehts' comments and suggéstions. R

7. Thefprincipal is warm and friendii when'talkinq;with parents..

. 8.. "The principal coneidens.parents as a source of help. | e

v N v

' 9. *whe;principal communicatesrparente concerns to the teachers.‘

10.. The principal - is easy to g&{ in touch with through the
' wtelephone, school. visits, or ‘notes. . —

11;'{Pa§ente_heve no hesitancy abou contacting the principal
_ about;their child's work at school. g :

n ' . ' Parent Involvement
\ - S

. . o T Parents are welcomed at' the school to work with students in « . ¢
.. B the ongoing program of the school, _ , A

-2, " Parents are asked to share their hobbies, travels, and
other talents with students at the sChool.

3. Parents are encouraged to participeterig parent organizationa f»w 5_:
at the school. - _ b

.V: *
. v

4, Pparents are enCOuraged to donate their time din m;ggh
costumes, games, bulletin boards, etc. for the school

Parent Participation

.

+ 1. Parents participate in making decisions about thelr child s o

program at. scﬂozi . - o \\\.~i

" 2, -Parents participate tn making decisions about the ongoing
program of the sch001 gﬁ . ' _ _ o
t . v t. - : 4
' 3. Parents pertioipate in making decisions about the parent
oqganization at the school.
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K ’
. . sample 29, (Continued)
. | ¢
< Resolution : ‘ - .

The teachers quickly solvewany problema which.develop ;
regarding the school. ' . . e

The: principal quickly solves any problemé which develop '

regarding the school.

L4 €
¢

. . . ’ . - : ‘3
-, ,Parent Analygis_ R _— .

The school attempts to identify problems and needg of the

.school before they become large problems.

[N

,The school ettempts to identify people who ere concerned about
- particular problems before the problems become large.

e

o e

-l
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1 . - . “
v

o ) @ . i . ’ ’ ..
produces-inrormation about suceessful and_unsuccessful aspects.of the - .

- -

program, - and indicates what changes have resulted from implementation.

1
.

"

v

Utilizing Program Evaluation Data | 'h ' . . ..

As discussed in Chapter Iv,,the school would be in a continual ‘

v

-state of disruption and never accomplish 1ts goals if evaluation data

were continually being integrated into the upcoming program plans.

’s

hAlthough some of the evaluation results can and should be~considered}.

as program plans are being 1mplemented, other information should be

» . Ve ’ - w
’ . A , . . e

o

L

. saved for future years.

[ ]

Formative and summative evaluation results point out techniques and .

b

activitﬁes which were successful in meeting program goals and improvmng

“school-community relations. Successful techniques and activities are

_ incorporated to a limited extent into ongoing plans and extensively . o B

-

incorporated into future program planning. Less successful techniques

X

and activities are modified, whenever possible, in ongoing plans and

. J
eliminated or modified in the future. KB o

@ i M .
New or recurring problems and needs may be revealed through?

program evaluation and will have to be faced'aP the‘future. Progxam R
. . : : v S,
evaluation also indicates which of the originaleroblems have been g

solved and no londer need high-priority attention.

¢

As a result of summative evaluation, the planning worksheet (see

" Table 5) should be reviewed for its appropriateness for future planning. | , ¢

-

Goal statements will need to be reviewed, new goal statements added and - .

. ,’ . . -
resource requirements modigied. .

L
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have been incorporated into a long-range planninq workshekt, the'entire

< . ! Ce T . . L

- Once the summative program evalpat@on,ié'complete'and the results

v .
13

process of setting up a school—coﬁmunity relations programlbegins to

Iy

recyéle. A limited.needs asgessment may\iéed_tb-be conducted if

insufficiept data has been collected thro gh program evalu@tion:
J v" . V ’ - ’
Program planning must incorporate the findings of the prograﬁ

)

implemen%éd*during the past year.‘ Program implementation and evaluation o

. { ! . L . .
will follaw. . L . - L

14
L}

With each féar bf—program implementatior, school-community relations
should impréye{ The school and its prograh should become more upderstood L
and acéepted by g%e community... Community mémbers should believq they

have more access to. the school staff. As a xesult, the development and
growth of. students should be maximized.

- K] \,
o . . M E . Qv
. - " . s <

-
L 4

Program Evaluation - A Case Study {

. In the séhbol-commuhity relations program mentioned previously,
y & * “ .

‘evaluation datajwere collected in two ways. First, a formqi summative
program evaluation among both staff and community memberSUWas conducted
after the program plans had been-fully impleﬁented. t;n addition, P

informal formative and summative program evaluatdon data were collected

[y

’

by the program dBordinator. A description of these prograin evaluations
follows. ' . L

| , ’ | L
Formal Summat#e Program Evaluation ¢ - .

13

. - Summative proéram evaluation data were collected by distributing

a questionnaire to both the staff and parents. Respondents were asked

.
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_the homes of students.

¢ T E .
to indicate on a four-point scale the extent of chdnde they had ob-
served in various aspects of reletions between the school and the
homes. ‘They were also asked to indicate their interest in continuing
the newly implemented activities in the future. A sample o;-the question- *_

naire distrihuted ta staff members is presented in Sample 30; parents
reqpived a similar questionnaire, which is shown in slmple 3l.

Of the 51 questionnaires dﬂstributed toAthe.staff,.37 were.returned..
The results are reported i sample 32, .Bll-but 2 of the, 57.staff mepbers

@ L) v
believed that ‘use of the five sdhool-community relations processes was -

at least somewhat’ improved during the program. Accordihg:to these staff

-

members, efforts to czmmunicate and resolve conflict showed the most

’improvement; opportun ties for involvement and participqtion improved

to some extent. The staff also reported that accessibility to_the;school

. ¢
was ‘much improved, and the school's legitimacy in the .community was-some-

»

~ what improved. -The staff members showed support for all individual

school;communitw relations activities except having conferences in

- 1

- - .

A} v . . Y »

-

of the 390 questionnaires distributed to the families in the
¢ “-
school, 231 were returned The responses are summarized in Sample*33

'l‘

Most of the parents who respoﬁde;had had children at the- schdol for a

~number of years. Parents new to the school hesitated to complete

questions two through'eight. The responses-of the parents were similar

to staff responses. * Most parents saw some improvement in the‘use of the

five school—community relations processes. They reported more improve-

14

ment in communication and involvement than participation and resolution.




Dear ,

1.

I

1Y

<
g

&.
o

.

.

. - . © apeil 29, 1977

A}

? N ' +

 sample 30 ‘

- staff Program Evaluatlon Questionnaire*

] .
In'making plans- fer ;Ext year, we need some reactiona from you -
as to some of our schopl-community relations efforts this year, 1
.would appreciate your filling out the questionnaire and returning i¢
to me by Hedneaday, May 4. Thanks!

&

One of our goals this year has been to idprove
the communication from the school to the home,
How would you judge the comnunication from the
school this year? Circle one:

{

Much ifproved

Somewhat improved
Not improved .
Worse

2. '4

We have also attempted to provide more oppor-
tunities for parents and staff members ‘'t
discuss school-related topics. ‘How would'you
-Judge the opportunities for parents to discuss
their concerns and queations vith the staff?
Circla one:

. o
4

Much improved
Somewkpt improved
Not 1ﬁprovad

, Vorle

3.

.Our third goal has been to provide more

opportunities for parents to become involved
in what is happening at school. How would you
Judge the opportunities for parents to bccome
involved? Circle ones N

o
v

Huch'imp;;ved .
Somcwh;t improved
Not improved ‘
Worse

4.

We have tried to provide more opportunities
for paren;s to help in making decisions affect-

ing their' children and the school, How would you
Judge the opportunities of parents to participate

In decision making dt the school? Circle one:

Much improved

Somewhat improved

_ Not improved

Worse

3.

Another goal has been to try to solve problems
and concerns of parents regarding the school.
How would you judge the opportunities of
parents to have their school-related problcm&
solved? Circle one:

-

Much inmproved
Somewhdt {mproved
Not improved

Horsg

6.

We have attempted ta create -an mtmospherelin
which parents would feel frce tp approacif”
teachers and/or the principal with their
concerns related to the school. How would
you judge their opportunities to discuss their
concerns? Clrcle one;

Much improved
Somewhat 1improved
Not }mproveq

Worse

Finally, we have tried to have the school
reflect the wislics and desires of the parents

which it serves. How would you Judge the success

of the school in this goal? (ircle one:

PR

.u :
Much improved

__SOmewhat improved

Not'improﬁed )

Worse

" -

- -
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Do you: think we should céntinuo. )
b_thc chlnca for ynrcntu to see more than
- one testher during conferences, as in
Unt: c«zh. last, coufotenc. tiuo?

- the thinlc to have parents . tefl you
wvhat’ they yould Iike to discuss during
‘sopferentes; “as in Unit C.the last

- ' conferénce. time?

- the awnrdl:fpf students when they
complete thejr @work, as in Units
A and B this year?

_ = the unit potluck, as& in Unit E.
‘this yoar? .

~ the coffees for answering parentl'
questions?

- the workshop tot making games for
children, as in Title I this_ycar?

- the newsletters from ci;lael?
-_the school newsletter?

- having conferances in students'
 homes?

~ = sending queationnairel home to. t\
ask parents’ opinions on school-
related topics?

L - student presentations at PTA?

)

~ notices sent home with the oldest child?

Commants:

‘Sample 30 (Coht.inued) ]

.3'Yé;

i

Yes

Yas

Yes
Yeas
Yes

Yes

Yeas

Ygl

Yes

Yes

Yes

No’

No

No

No

. No

No
No

No

‘Don't know °

Don't know

~ Don't know

A

Don't know
Don*t know

bon?t know
Don't know

pon't know

"No ~ Don't know °

_NofigDou't know

No
No

“Don't knov.

Don't koow

D

X}
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sample 31

-*

‘Pai‘ent Program Evaluation Queationnairg

"

 april 29, 1977

Dear Parents, v e
- We are presently involvod 1n wmaking platis fr next year.
-this planning, we need some reactions from you td some of our efforts .

+

To do

»

- B this year. We would appreciate your filling out the questionnllre and
' rcturnina it to school by Wodnesday, May 4. Thanks!
1. “For pow many years have you had children . '\ME'N-
at School? . _yeaxs
2. "One of our goals this year&h;sfheon to - .
1 improve tRe communication frem the school Much {mproved
. to the hape. How would you judge the Sorfawhat improved
communicgtion from the school this year? . ) :
Circle one:, i ﬂot improved
, \( ‘o K/A\ 1:// Norse e
3. We have also attempted to' provide morc
N W “opportunities for. parents and staff members Much improved
to discuds school-related topics, How would Somewhat improved
: you judge the opportunkties for you to . )
o "discuss your concerns and qucstions’ Circle Not inprovod
‘ _one: . Worse
4. Our third goal has.been to provide more : '
opportunities for you to become involved Huch 1m?roved
v s in what is happening at school. How woyld Somevhat, improved
v you judge your opportunities to become . '
involved? Circle one: Not improved
\ : Worse
) . \\ C°
¢ . . 5. We have tried to provlide more opportunities :
for yoy to help in making decisions affecting Huch impr&vcd
your ch{ldren and the school. How would you , Somewhat 1nproved
— judge your opportunities to participate in
“decision ing at the school? Circle one: Not 1mproved
- ‘ i . ’ Vorse
* : . *
6. Another goaf\Qgé been to try to solve “' b 1' d
problems and chnecerns of pareénts regarding Hueh lmprove
N the-school. How would you jydge your Somewhat improved
opportunities to have your achool~relagis N
: . problems solved? - Bircle one: ., ot improved
- . ¢
» . IWor se
v . ‘s
7. We have nttempted to credte an atmosphers Much
' in which Yoy would feel free to approach ( uch imppoved
teachers and/or thgkyrincip with vour - " Spmewhat improved
ggpcerns related to the schoo How wpulq Not 1 .
. , You judge your opportunities to\discuss your ot mprovod‘

’ concerns? Cirele one:

. Worse

L

.!.)

‘0
ak
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. | .« Sample 31 (Contipued) . . oL 0T

N - ' ’ . . e - . &

- . 8. Finally, we have tried to have the school Much improved / .
: Lo f reflect the wishes and desires of the P T

. parents vhick.it serves, How would you - Somewhat improved . )
[ .
‘Judge the success of thc school in this . < {
goal? Circle one:’ . _ Mot improved - . S e

. . ) ' ' ., Worse

¢ Py T . . a
Do you think we should continue: e : o \ , .

. - ; = the chance £or you to see noRe ‘than B
B one. teacher during confegences, as in . : o
Unit C the last conference time? - Yes No Don't know . e

- the chance to tell the teachen what .

. R -you would 1like to discuss during con- ) :

1 ' oo 'ferences, as .in Unit C the last - o
) conference time? . Yes No Don't know _ T

- the awards for students. when they . « _ b .
complete their work, as 1n Units . ¢ .
A and B this yenr? ¢ ‘Yes No Don't know o

"~ the unit potluck. as in Unit B . .
this year? . ~+ Yes No Don't know
. 4 . . ‘
. ~ the coffees for. answerins your
. questions?

13
. Yee Ro Don't know _ .
W \
- the workﬂ:op for making games for . : P o
. + your children, as in Title I this a . v oY
year? . _ Yes No Don't know . )

o

' ~ the newsletters from classes? Yes No '_Don'tl'know
- the school newslctt:er? o o Yos: No Don‘:. know . : o
¢

- having conferences in students’:. . . o _ T .
= . . Nomes? . T . ... Yas No Don't know .
| B _ o L - sending questionnairn homq‘ to’ ask
R ; your opinions on schoclﬂre?ted
‘& topics (report carda. _e“gc.

-+ student presentations at -PTA?

3 ‘ - - notites sent honme with the oldest . : ’ ¢ ' o
L Tiamiet - . chila? . Yes No< Don't know
. R - . .- ) 5 1 . « ~-_ N
Comments:. _ . . -

Sy,




v T . A ‘ C L : | D 'ﬁémple 2. - . h ‘ =3
o o L ey L : | CoL
oL . o staff Questionnairé - Reésults . .
[% . s ,,. - ] s . L. _‘ o - ; . .

- : - a - ; _ - - - : . LA T
Lo N . . s 'MUCH - | SOMEWHAT | NQT. -
3 ‘. . . . .. ) N L .
- " QUESTION ' IMPROVED | IMPROVED | IMPROVED

H e
X . oo a & RO :
. . ] . v . T ,)“. B A "~ L “
1. .One of our- qoals thi year has been to improve the \'“3 ' 1 7 - S f%
“C'communication fromlg;e school to.the horfe.” How: Rl I 74 . 11 | - 0 *?;an
would you judge thé communication from the school <« . 0 DA . |
this year? - I - ~ oo RN O 1 .
' . ' . 4 o ‘. . ) ¢ ;ﬂ o r ;- r.\:“ “ . ‘ {1+ - . . L

) . . . . -, . ] . o, - EESEE N N
_2; We have -also &ttempted to provide more- -opportunities . . SN E IFS BRI
for parents‘and staff members to disouss school- R ' e ‘ .
related topics.- Héw would younjudge the opportuni- 26, |- 8 : 1
ties for parents to:di'scuss their’ _concerng and - e o . o
questions, with the ptaff? . . S Ak AR ICRRRE )

T AR e - ‘ . : - ) .' 1. bt " . N " o ] “ R B . ~ . . ’._-.. | :-. *
3. Dux third goal has been to provige more opportunities | *y R S N
¢ for: parents to become involved in what is happening 1}\ ) ;iS N o‘* - A
'/ at school.”’ HoW would you judge the opportunities for. ° R _ R
parents to, become involved? S . - , . : SR o ] v sffgt
. o v . L. . . . d
C . M X : ) - ‘r N B . 3 * . ¢ - . . : n
n B . 3 O -* . ) . .
4. Ve, have tried to provide- more opportunities for ‘ . 3 T S
- 'parents to’ ‘help in making decisions affecting: their = ; N PO B .
children and the school. How‘would you .judge the ' 10, . |¢ 220 | -2 |7
opportunities of parents to pqrtipipate in decision o ” 17 -
making at the’ school? ) i <l 1
0 . . . . o - .' . \
. , . \ " . 3 '.. ] | ' ) J
1). * ._" - . )
v | ! ) - \\ (IS ‘ . . k ;
: . 136 . - s
Lokl e o LT, e A Y s oL S L
v : ( V .... . .,-f, B - e 67 R T () -
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pi!ffﬁ’ ‘ : Sample 32 (Continued) ' .
AT , | - : T mocn. | sokewmar | - NoT e
ol 'R { « _--4 . L. I — L .
LA Y R T nuproveD. | zurrovED | zieroven |0
- — K — Sy s —t
, Anobhéx goal has been 0 try. to solve problems and . _ e
' *concerns of parents regarding ‘the school. - How.would o éz 13 1
'ySu judge’ the opportunitles of parents to have their - g
school—related problef? solved?’ : N N
[ PR A -- . - C i N ¢
o 3 ) . \ .
We have attémpted to create tmosphere in which
'+ parents would feel\free to -approach teachers and/or o C + X .
~-the principal with Qheir cohcerns ‘related to the . 2} ..o 16 0 '
.school. How would you judge their opportunities to - ST i
_discuss their concerns? L S T * .
B ,T xS B .'.j_i_%qf_., y . .
— : - , - . _—
Finally, we gave tried to have the schogl reflect the o o ‘ «
wisheq and desires of the parents which it serves. l ) llfhz 24" 1
Ho@ would yob judge the guccess-of. &he school in this--f : f
oalz L. o o -
! L] — . ~ ;. - hd - - ] -
. - -y A ot 3
o ',', ‘ L] L
- ¢ <
] A ..
AT A -
' ¢ ’ o g "
" . \ . ' : ¢ 0’ . *7 ‘
\’.' . a ‘, - _l'. )



sample 32 (Continued) o e Con
s .,.,...a, - . ' B ) : . . . o L. ,.
DO YOU THINK WE SHOULD CONTINUE: = ' . ©OYES. L|TUNOL N
- the chance for parents’ to see more than one teacher during con— . | v |y e et
‘“ferences, as in UnitiC the,last qqnference time? » .. 30 [ R TR
- '-n- N n, - " i f ’ I n : o l.
IR R - R PO "_;ﬁékﬁaalsf ERREEA) S
- the thance to haVe parents tel} you what ‘they would 1ike ‘to. dis- R N
cuss. during conferences, as in Unit C the last conference time? 32 .- 1 ) 2
i o 4 N . S .
- the awards fox students when they complete their- work, as in - - k . o
' Units A and B this year?2 o - . o 28 | 207 s
. ¢ . C v . . - - 7‘ g . - R -} 4
i _ ‘ . ! , e W
‘-~ the unit potluck,; as in Unit E this‘yea-r?3 o ’ -4 300 1™ 0. | 06
. . . .. : ) o 7\ . l . i‘f . .,- .’. r
" ehe ' . P R R D
.~ the coffees for -answering parents' questions? ) .o 29 . o0 ].. 5%
' - o . ' .l . - . . A ) . 1. .\.‘ ,'\ ‘ . e

Y EA S ™ C—an

1For this - question, the following comment ‘was addeds "We ll need more conference°time.f 5_"
2For thisequestion, the following comment was addedz "Wé must sét up some grade level goals "

3For this question, the followinq éomments wera added: "Don't overdo this; maybe\have two per
- year, -always one for sixth grade’ (graduation), " "The unis potluck was too large; acliity 'Jy@

not available for that size crowd." o . -\
> A “ 7.(.‘._.
4Fpr this question, "the folloying comment wag added: A"Don-t have teachers go on teaching ime ., ¥
. R ) . . \ . . ' o | Ao N
- . ;’ 6 Lo T .J\-
" ’ 3 ““ ‘ 1 1
: ., - : ¢ ' ! . , ! ’ t e
- ' . i »
- ..J‘- ' . - !
L L5 : _‘ : N ‘:_ ) . : ] ;. <
B 3 ) L ! ¢ § “.'1:-" ' . \ . ' . o
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- " sample 32 (Continued) A
e AT o ST ‘ | S0
W DO YOU THINK WE SHOULD- CONTINUE: YES NO . VKNOH
.- the workshop for making games for‘children, as in Title I this
year? ' = 32 1 .3
¢ .
PR _ o '
- the newsletters from classes? . ¢ 32 1 2.
S - v o . .
.", _ . :. 0 - k)
. the. school newsletger? .  ° (“ 36 0 0
Ny . Coe [}
v AERECE . )
,:,pay%nq conferences in students' homes?° ' v 16 ‘8 9
séﬁdin@ questionnaires home to ask parents opinions on school- : :
related topios? : 32 1 4

v
o A e N . ‘.

—e

5For this qaestion, the, following corments were added:
include ‘teachers and, parents of- all primary ‘grades.”

?For this question, “the. following comments were addsd.

“on.amount and why."

_ba ‘taken advantage of by parents.' .,n‘; T
_‘.___‘ t | 4 . LY . .

-

CLT139,

"Definitely."

"Enﬁand ths_game worknhop'

"Only if necessary or [for] one - conference, not GOnfhrences.“

[

"Not for evsryone; [we] should be caratul

”This oould

.y




Sample 32 (Continued)

[ " 4

. )
‘DO YOU TNINK WE SHOULD CONTINUE:

- student presentations at PTA?

. - . e g
- notices sent home with the ‘oldest ch_ild?8

<

—
COMMENTS ; + Y

.ot
A4

"[We} have to continue to give many opportunities for parents to become lnvolved in the school
Newsletters and student projects are very good means of attaining this objective."

-

"Many of these things have been done [in the past], so although I did not notice any improvement,
‘I feel they are necessary and belng done well." - :

.
2 ]

o : . : R T v A
7For this question, the following comfents: were'added: "Student presentations at PTA are okay a

" long as it isn't always square dancing or singing." "Maybe ask’ the parents what kind of progr
they would like. and topics they want discussed." "The purpose of PTA is not entertainment. It
ip for parents and teachers to get together for the benefit of the child. I'm all for student
ﬁ:.sentations at other times, but not at PTA."- "Only if the teacher,wishes."

8For this question, the following comment was added: "Noﬁgces should be sent home with all chil
ren. Any note worth going home should:*e given every chance to get there. [In] some homes the
youngest is most responsible.‘ In otheys the older children [are more responsible].' '

140




o _— \ " sample 32 (Continued) . g;;;;*{ : | o
COMMENTS ~ _ o | R
‘A“ * ) ) "‘ ~ w.
“Some of the activities were good, but perhaps would lose effectiveness if repeated a great many
times." (mentioned twice) ) o . o
“"There was a very definite effort to provide open, twO-wey communigation between the school and
home and the home and the school." . ) . _
" has the best communicatiOne of eny of the' schools which I serve. I encourage

to continue searching for ways of effectively communicating with the community
up the good work." ‘

| :
e ' ' .
B . . .
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oy  sample 33

R

Parent Questionnaire - Results

1.»ngxfﬁoW‘manyfyég§§ Qd?é?you hqd children.at

Schqol?

X = 5.74 years o
T : MUCH SOMEWHAT NoT ~ | ..
QUESTION IMPROVED | IMPROVED -| IMPROVED |
, . ; et :
. - : : \ .
2. One of our goals this year has been to improve the . '%_
commynication from the school to the home. How would '95 : lod ¢ 15
. you’ Judge. the communication fipm the school this . o , %
'year? D —
v
3. We have also attempted to provide more opportunities , N
for parepts and staff. members to discuss school- 89 114 . i&
related tqpics. How would you judge the opportuni- ~ f ..
ties for you teo discuss your concerns and questlons? )
. g N o . - - =
4. Our third goal has been. to provide morxe opportuniti '
', for you to-bécome involved .in what 1s happening at ~
\
gggggl, How would’ you judge your opportunfties to 91 101 ?0
become involved? " '
’ A_._.‘: : P . ) ' ‘;L . - v
- , ‘ . . ,
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» Sample 33 (Continued)

3

Co. '1uns'r1but. . - ,’

-

modk

IMPROVED

SOMEWHAT _ |
IMPROVED

We have tried o provide more opportunities f
to help in making decisions affecting your childre
and the school. How would you judge your’ opporTUM:
ties to participate in decision making at the schoo

74

100

\4 : - y Y

Another goal has been to try to solve problems and g
concerns of parents regarding the 'schopl. How would

. you judge your opportunities to have your school-

related problems solved? .

]

70

118

* We have attempted to create an atmosphere in which

1

you would feel free to approach teachers and/or the

' pr{ncipal with your concerns related to the school.

How would you, judge your .opportunities to discuss
your concerns? '~ .

o

;34’

70

~ L)

. ' . . _, ‘ '
Finally, we have tried to have the school reflect the

wishes and desires of the parents which it serves.
How would you. judge the success of the gchool in this

goal? R '

e

76

20




' sample 33 (Contipned)

y 0 . ) B m'
DO YOU THINK WE SHOULD CONTINUE: t YES . NO KNOW
— '
- the chance for yqu to-see more than one teacher durlng ‘ fe;énces, .
ap in Unit C the last conferepce time?l | ] ‘\\ il 150 19 55
. | B T /7 X | -
- the chance to tell the teachers what you would 1liké to discuss : :
during conferepces, as in Unit C the lasﬁrconferenCe time? . 167 15 - 40
L . -} v ‘ Il .
’ — — T . LD
- the awards for students 'when they complqte their w0rk, as in ]
‘Units A and B thls year? = * / : . 158 5 59
. : - ‘l_' . \ X
- tha unit potluck, as in Unit E this year? o ‘ \\ 10% 9 104
M ’ . Sl . ’ T ‘\ .
- the. coffees for answaﬁﬁ;é your~questiéns? ‘ ' . 111 25 83
. ' A . o ) A
N . 'l o r | '
"= the workshop for making games for yoyr children, as in Title I .\ u! A
this year? 123 °. 9 . 88

v .1'.*-:.‘ .
L - R

»

—

AFo: this question, -the following comm nts were added:
be morp than one teacher during conferences.

s W

. L. 8

AR T S T

other clasges."

"I think it would be better if there could
Maybe have 2 or 3 tqacher in one room to 'discuss
the chlld so the other teachers would be aware of the‘chi}d's behavior ¢



L

i:"* o S Sample "33 (Continued) CL

X DO YOU THINK WE sngk:w. CONTINUE: L - YyEs | wo- |  KNOW
- the newsletters from classes? . . T < v : 209_9' 5¢ | 11-
- the school newsletter? ; ' : ' . 217 2 1
. * ¥ _ - o ! ( - S E -

- having conferences in students' homes? . 43 83 98
4 : L '

: X o : : !
- sending questionnaires home to ask your. opinions on -school~ ) ' . .

. related topics (report cards, etc.)? ' 212 9 "6

™
’

gFor this question, the following codhents were added: "in the school newsleéter. let evexryone
know what every class is doing. We really want to know what is going onj children do forget.".
"Keep up ' 's Link.' Could each sixth-grade classroom have the opportunity to publish
igsue?"” - . . - :

3For.£his question, the foflowing comments were added:.lklf necessary f:t some reason," (mentio
twice) "Conferences in our homes might be very ¢ifficult for the teachers timewise." " [Home
visits are] acceptable only when it's absolutely impossible for one parent or guardian to come
school during regular school hogrs. The teachers' time otherwise is too valuable to spend cowm
frgm house to Pouse. although in some cases a home visit does give necessary insight to problem
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. VA - Ssample 33 (Continued) e, :
-“ ' ' . i 9 . '. N . . . ' V.
: R - e . o :1. | Dow'
‘DO YOU THINK WE SHOULD CONTINUE: .o YES NO - KNOW
. ) ¥ . ‘ . - N . . e . . ¢ . .
-~ .,student presentations at PTA? o " 149 - 24 54
. - T & ! . ‘ .
- notices sent home with the. oldest child?™ . 184 | 1w | 24
i ke | A . tulr_ |
L N ‘ ‘." . B . ¥ - *r

VR T ]
4For this question, the fol‘owing~comments were added: "Not unless more children are able to ’
participate. I don't think one room should do all the programs at PTA if all the children don't
articipate on that 'grade level." 'Student presentationsi at PTA are very good, but not the same:
- teacher and grade most of ﬁhe time. Should ‘be different each time until all have a chance to -

participate " L _ : , . )

SFpr this question, the following comments were added: "I feel each child should bring a note hon
Otherwise the young ones feel they can't be held responsible." "I think notices should be sent
home with all children, as sometimes one [child] is not present, or one thinks the other has it
that child does not always bring one ‘home . " (ﬁentioned twice) "Send out notices in the mail’ bed
a lot of yhem sent by the kids never make it Ipme. So you never know what you miss." (Mentioned
twice) ~ "I think the young children can handl ‘notiges ahd I would trust them " "Even the oldest

child can 1ose notices at times." . . .%

s ..
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Sample 33 (Continued) -

S
X

\ * COMMENTS
\ - ¢

/.»

_Comments related £o the questionnairez

-"Most of these questions don't really apply to me since this is my first year oﬁoﬂaving a

Comments related to other*>schools:

. really enjox being students at

‘General positive commentsz'

e

L ¢ approve of goals stated on other side (questions 1-8) but was not distressed about past ,:'

N o -
i ) i A

child in school " (mentioned 12 tHimes)
Q

-

v -

efforts." '(mentiOned twic ) : .

P . \
"Tt was hard for us 'to answer these questions, because ws'have not been faced with any school
problems " . : y R
| »
3

"This school seems more concerned onh a lot of topics than some other schools our children haver
attended and seems more advanced." . . . .-
. »

JOur children have been to two other school besides ', I.feel this school has a very
open and friendly working relationship bethFn students, faculty, and parents. oOur children’

‘ .

"I. think wé have a great school. Keep hp t;L good work!" (mentioned four times) ¢ _ '.j

"o School provides the opportunity "for parents to get as involved as they choose.
The, opportunity is.there. I feel the problem is making more parents aware of the willingnes

' be open to their ideas. A lot of’ this could be done by word of mouth and talking up the schoo
- by payents as well as staff.” ”

L ' o 14"
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- .0 coments . e \
. . . : ~u ) . . . '. —\ .
General positive commehts (Continued) o - S . : ',\\\

"I found teachers, secretaries and principal qu!!e willing to discuss any problems or questionl
that came up. I'm pleased " .

"I feel you .are doing a great deal to impnove school conditions and sef up a llne of communica-
tion between school and parents. "o :

Aed
1

"This is the last year we will have a child at . School. It's been a pleasant

experigmce for all three of our children.. They have learned more at " ' School than ~
.the school previously attended. Thank you goes to the teachers!” : -

. "I feel there has been an overall improvement in parent-school communications' his year. Keep
\p the good work. I want teachers to feel free to call me at any time if my"hild has any .-

problems.".~ ‘ ' f
. , f X
'*I have found 'to be a very cooperative school and have no problepms comunicating wi
the people there " ‘_'h ) , D - b ;ﬁr . .
. Y * )

; /"I have always felt I qould call school if I had a question and I have always gotten an answer
/right away. Keep up 'yk good work " o

/"I m sincerely pleased with all phases of the gchool that I*m aware of. I'm especially glad
see how open and approachable all the school personnel have been. Please continue sound, consi
tent dlscipline " 5 ' _ . - f ™ .

s
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_Sample 33 (Continued)

L4 N *

..'ﬁ . ; ¢ . : - B o ..\ g
i . ' COMMENTS' '
General positive comments (Continued) . v K
A"I’think o School does.a very- good ]Ob of developing good childrens I think the teachersi
and staff really help children enjey school, but also teach them respedt fq; adults and.other
classmates.” . . S O .

' "The schqol seems to. be advancing rapidly in the right direction; however, some of the teacher
are still 10 years behind and don't seem willing to change."

hY

'é\ggestions ‘for improvement:

. &

e

L{4

ocked when I try to- get in for my child or any dther resson.

"Mo emphasis should be put on care and respect of others and other people's prOperty
like school doors being<§

more time must be given to the children to finish a project or lesson. If they
aren't given\the time, then they shouldn t be. marked bad." . :

[3

gy would iike a‘gession with all the.parents and teachers of the same gradej I would like to_
know what the chi d will be taught and how at the ‘beginning of the school year e

"I think there should be more . basics for grades than grading on gym and other less approPr&ate

. subjects." -, . ) . .
' fe ‘ . .« - .

I think all new students should be given ‘a list of all school activities going on at the

beginning of the school year." ] ‘ L. ) v

B | would like to see a supply list of materiels needed for the ngxt year sent home with the
,last report card. That way parents could start rounding!up materials in the. summer."
s . LA

L R - 4 1_ . «
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sample 33 (Continved) . ’ .
1 o .
_ ‘ *-  COMMENTS \ . : . _ 3
!.Iggestions for improvement (Continued) 1. . L L N v
“when there is a problem the teacher should have more time to help. Otherwise let the parent
know instead of waitihg until report card time when the parent isg shocked.* .o .
. . ¢ 0
"I think there should be fair discipline but on the school yeéard during recessa . :
i : - . ) - - .
. ' : "\
¢ ¢ i \ ¢
yi .
. .o, }
. [ 4 . ; -
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: » ' -
o :‘Parents samfan.increase in- their access to the chogl and some improve- .
‘. -‘., s . . LW 1 .

ment*in the school 8 legitimacy. »Parents de31re QB'continue all of the
R ‘ .. A

schoolrcomm“nity.relationsfactivitiesjexqept having confergnces in thej

,
: - . : R S AL BN
L. . ' « - . . < EY . ¥ .

hOmeS. . ) o “ . . . . a .’ c . .\'." X . . ’
. : A ,
. ’ h ‘ g \.:_"-'-"'-
o, ! - . .‘: . o . o
‘ Informal Farmative'and Summative Program Evaluation . . .

A . _y . . ) . . » ' "
S A S The school-community relatiods,program was’alao informally )
A »2valuated by{the program coordinator. First, the presence of the prOv i'
..3?___ IR oy u’ . < ‘- ‘_ 4 . » o s i

.fﬁuﬁ;jfpé‘ _gram coordinator raised'the awareness of most staff mj?bers.to the
. . "',; ' . - It R ". *
necessity of improving school-community.relations.- SeveralmCommented ’

e |

that they had realized their growing awareness, interest, and concern. -wl'

. 4 s

’\
For example, while voting, a teacher in subunit C overheard the

. V7
&

: Because of his 1ncreased awareness of the 1mportance of good relatioﬁs,

\*-5_ oy

- ;2 ot

4 "\'

e J .hej took 45 minutes to visit with-the poll watchers about thelr feelings. 2 ;?

we
iy \ 8 o
e N e b [

RS A second factor Wthh 1nfluenced‘the school-community relationa

",

~’ﬁ grogram was~the success of staff members in’ conv1ncing others to _f*“"fﬁ?jfﬁ”'

BRI

. : ¥ oy r ‘ .
Lo :\Fsg: C implement new- ideas. Often they were more effective,than the program\\

X ATy L

L I .','-'".- "2t -.' i
w ;:j B - )coordlnator. For" example, the.succeﬁf of seyeral teachers 1n usxng the
L L. . - "w) N K [
C ; ) o A
,- L commendation forms helpe& ‘convince other teach%rs to become 1nvolved in
MR : . /. . -
| . .
o wP. b th:Ls reward Gystem. A subunmt C' teacher was persuaﬂed to participate L
_ _ '-‘ in a question and answer coffeé by the pbsitiveaexperiences of a teacher i :
« . .+~ - . in subunit B. " - ; . jih o e ' '
- .o S The program coordinator observed that tﬁe task of fully mmplement;ng
[ ’ 3 . .. . v . -""f' .. !- . s’ lo.
. .a'schoolJcommunity relations program in: one year is very difficult, ‘
- L] \ . . ) ) \\ . .
A particularly if .the program implem tor is not working full time. The
v . 4 . 0‘_.'.,' . e '
C . . ) - 'f., ’ . ' .. . i
v J,q . ’ . ¢ *
. :’ ‘ ' ‘. ' .:\
. i e
~ ‘“‘ el 151- * A
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negative comments of several "poll watchers about 1nstructional materials.“h '




needs absessment alone requires at least 3 months .of full-time effort.
) : . SV 4 o y : :
. [ ’ , ' ¥ . . o . ) .
- : -School~wideyplanning ;;) coordination requires a full month; subunit v

’ . o B s e, ~

quires another month. Operationalizing the plans requires™
, 7 L ' )

. :T iths if no unforeseen difficulties‘arise.' Finally, "roee
.;F;eyaludting the plans and using the results for future decision making _«‘.‘k.'
demands, at a m&himum, 1 month; Therefore, a minimum of 8 m?nths of w

> full—timeyeffort is required to implement a school-community relations ‘
:~\ program. If a principﬁl were implementing the'program, moreé time would
. , -]he needed-becauselof the numerous additional demands on his or”her time.

.-o L .:\ diTheiproéram coordinator also noted that it was difficult forrthe . _ Y
school staff. to reMain program oriented. in splte of her'%ontinual

effort to seIect activities based on assessed neéds, the coordinaton R
.frequently had to remind the staff of this focus. Because of other |

CoE ' demands on the staff members time, they tended to be crisis oriented A I
and had difficulty thinking about long-range projects. Many had ' .;

- 5

difficulty understanding the role of the program coordinator until the

“
.

.program'had been fully implementedT ' K ' A; o

.
m‘

S : 'J. - : \ .\so ‘ ..-. . -; - ‘. %
Utilizationﬂﬁf pﬁqgram Evaluation Dat r Future Program Planningd..

‘ ) c

I -
.

'Formal and informal evaluation results were incorporated ‘into
R plans for the\}ollowing year of the school—community relations program.

RO ,;&Qhﬁﬁ plans included - more attention to nonparents in the school
LA i .
"é‘f}'?**'-” cdgmunity, ihcreased oommunity member involvement at the schoik, more -6

PR . I

o . R ‘ -
R decision'making at the school, continued communication about-ongoing ‘ '

opportunities for community members\to partiCipate in educatiopal b : N

"“events at the school, emphasis on answering questions raised at’
) , , s K

e

- T -lészz :




: , .
question and answar cqffees, and continued analysis of the .school-
community relqtions issues which existed in the community.
.,
fhe needs assessment revealed that nonparents were not well

]

3

[T

-informed_about what was happening atlthe-sohool.and had to"depend upon
l . . . . ‘ . . . ‘
secondary sources to receive information.j The school gtaff decided to_

‘make a concerted effort te conmunicatef with and involve nonparents, . -

.‘\ .-

They intended' to accomplish this goal by distributing the school
newsletter to nonparents, inviting nonpanents to be volunteers or

speakeks, inv1ting more nonparents to quesﬂ!on and answer coffeqs, and

having mote student performances at nursing homes and shopping malls

. where their aocomplishments would be v;81ble to nonparents.
!

A

¥ Future plans also “fpcluded having more parents help during field
rips and in classrooms, the Instructional Materials Center, and the

homé'environment; Plans were made for assessing community resources and
" ’ - - .
using as many available resources as possible. Another instructional =~

game make-and-take woxkshop was planned by several subunits, in

v

. addition to the Title I teachers. ' L.

Conq}deration was given to providing new opportunities for

parent participation in the educational program of théir children, |,

- S

PTA expenditures, lunchroom progaems, hazardous traffic areas, student

>

origntation to jpnior high scrkool, curriculum, and other_areas of

>

‘ . 4 o . ' . .
/conce?n. Twe roleq of the. existixg Parent Advisory Council was® to be

exmanded o assume m actiJ' role in.decision making. Inserv;.ce

.

" & ssions :n_paren%*«eachur ¢-nferences, the role of a Parent Adv1sory
. K
Coancil, ¢nd the ¢°fects of parunt participation in decision making weve

. \

ko




[
!

.'more effective use of parpntal participation. “Z;@“

“as the basis for future activities; The staff also int*rded to

.,‘Al»'

answering qnestions raised at the guestion

¢ . u

staff would cqnsider the concerns expresSed i

and telephone conversations. Additional community intarvia"

v .~'::.'./

planned.' Presentations by students at PTA meetings ‘were also being

' considered._ A fall orientation of parents to subunits ‘was planned t&—**“*v

inform parents ahout what their chi}dren would be learning and what the 2

‘,
-

expectations of the irbunits included. Subunit or grade-level potlucks

with student programs were to be substituted for several PTA meetings.

i
~

" The school planned to continue. analyzing the school-comun-ity

relations isSues which existed in the community and using the findings

)
~

cqptinue using the five schoed ~community relations processes by

L . )
themselves, without the program coordinator's help. -
[}

n’.
L

e also included in the plans. These segsions would'helﬁ tﬁe-star! make:l._' L
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The purpose of the preceding chapters was totdescribe and illustrate

the procedure for setting up a schobl-community relatione program. The .
: first cﬁfbter deacrib the recommended components of such a program.
The second, third, fo th, ‘and fifth chapters explained the procedure :

- for implementing a program with xhese componenta. anh ehapter included,
| o

4"
. -

a description of the goals, an explanation of the process, and an.

illustrative case studYﬁqﬁiope stepﬁgo setting up a school-community

—

relations progrﬁy
* . By followin the recomm 'ed séquence and euggestipns, a school

will establish an eﬂfective schodl-community relatioha program Sucn

ii_a program wi11 result in improved relations between the school and
the community it serves. Community members should be more supportive .

-
v

of the school and ité program; they'shOuld come . to believe the schoal

L4

and ataff are more easily accessible. Increased stude ovth and
| development in both the cognitive and affective domaingl may be an

additional benefit.

S




R Mt R T el . T o o TR o o Y N W]

' (L . V.

A v ) o0

R . ‘ ' e
- " . - .
- no & . .
. . vy s . .
) . . toe . . .
4 ' . ;

," . “ ) ‘, 1 .

. | . L 14

R
[
a ¢ M \ .
. A
.-
. .
¥ o . .
v " NOTE ' T .
v . '
’ b . !
+ 'v
{

" The following abbreviations designate documents available from the
v;-; H: ‘ .

Educational Resources,Information Center (ERIC)
ED = Educational Reaources Information Center (ER{C)

EJ = Current Index to Journals in Educption ‘J
‘EG = Educational Rgsources Information Center Grant Number
R 1\
To order puﬁlicationa from 5, C,‘write tos y
ERIC Dochen'f eproduction Service
v _ ' P.0.. Box 190 o .
Arllngton, Virginia 22210+ S . oo
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